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FOREWORD

Increasing demands for comprehensive career guidance programs
in our nation‘s schools has presented new challenges for guidance
personnel. To aid secondary schools in meeting the challenges,
the National Center for Research in Vocational Education at The
Ohio State University developed the Career Planning Support
System (CPSS). This program is sensitive to the career
development needs of youth and to the rescurces of the school and
community.

The CPSS program nad been a project within the National
Diffusion Network {NDN) for the past 3 years. Through this
contract The National Center has been able to disseminate infor-
mation about CPSS and to promote its use across the country.

This final report describes the activities that were conducted
under the NDN contract and the results of these activities. It
also contains recommendations on how the National Center can work
with the NDN in the future.

Appreciation is extended to those individuals who have worked
on the NDN contract, specifically Dr. Ann Nunez who served as
project director for the first 1-1/2 years of the project and
¥Ms. Karen Kimmel Boyle who served in that capacity for the
remainder of the contract. Word processing was provided by
Beverly Haynes. Editorial assistance was provided by the Field
Services staff. Appreciation is also extended to Mr. Harry N.
Drier, Associate Director for the Development Division, who
provided overall leadership to the effort.

Robert E. Taylor

Executive Director

National Center for Research
in Vocatiocnal Education




EXECUTIVE SUMMAYT S

School districts throughout the United States have always
been concerned about providing their students with the necessary
skills and knowledge to plan for and acquire meaningful careers.
In order to provide students with a quality set of career devel-
opment experiences, teachers, counselors, and administrators uewd
to have an organizational structure that will make planning,
implementing, and evaluating the program orderly and relatively
simple. In response to the need for systematic program planning
for student career development programs, the National Center for
Research in Vocational Education developed and tested the Career
Planning Support System (CPSS) under contract with the National
Institute for Education during the years 1971-1979.

CPSS, a career guidance program support system, is designed
to provide the organizational structure and detailed procedural
steps required to install or improve a schoolwide career develop-
ment program. It does not prescribe what specific career devel-
opment activities a school should use, but rather provides a
means for a school to focus its career development program on the

unique needs of its own students and within the bounds of its own
resources.

The developers of CPSS assume that "a systematic plan” is
derived from a coherent set of pianning components. They indi-
cate that a systematic plan for nareer guidance consists of the
following planning elements:

0 An organizational structure that permits a career devel-

oprent program to include clearly designated leadership,
permanent active committees and work groups, and admin-

istrative cooperation

O An assessnment of the career development needs of local
students and use 0f the needs assessment results in the
career development program

O The creation of expected career development goals
reflecting assessed student career development needs

o The creation of hehavioral objectives designated to
implement the goals

o The creation of student activities to achieve the
objectives and goals

o0



During 1978-1979, a national assessment study was conducted
to obtain data on CPSS's effectiveness. The study involved 18
schools in 7 states and compared the career development program
planning efforts of schools using CPSS materials (experimental
schools) with schools using their own plans for a career
development program (control schools) during 1 academic year.
The experimental schools (n=8) were matched according to such
factors as schocl size, racial/ethnic composition of the student
body, students' scores on standardized tests, and family income.
At the end of the year, the experimental schools showed evidence
of higher quality career development program planning and a
likely improvement of student career development skills as a
result of such planning.

The data collected in the assessment study were presented to
the Joint (OE-NIE) Dissemination Review Panel (JDRP). This panel
reviewed CPSS for its fidelity to accepted principles of
research, and subsequent dissemination. CPSS then obtained JDRP
approvas .

With JDRP approval, CPSS became eligible for funding through
the National Diffusion Network and was funded in 1982. Through
this contract, the National Center was able to disseminate
information about CPSS across the country and to assist
interested schools in adopting CPSS.

Following is a list of the objectives in the NDN-funded
project and a brief description of the activities related to each
Objective.

Objective 1. Develop and provide materials for use in
adoption decisions, training instruction, and
program management and evaluation

During the course of the project, a set of promotional
raterials was developed. The primary information piece provided
+o0 interested individuals was a "CPSS Decision Guide" that
explained CPSS and its involvement with NDN. The dissemination
plan for the informational pieces was directed toward the schools
and other groups that would most likely be interested in CPSS and
could influence its use. Approximately 15,000 CPSS brochures
were distributed. In addition, news releases were sent to
approximately 150 newsletter editors. Finally, information was
disseminated through awareness sessions. Over 700 people
atteanded 22 sessions.

Dbjective 2. Negotiate adoption agreement with state

fzcilitator grantees and educational service
providers

viii




To become an adoption site, school personnel had to attend a
6~hour training session, purchase the CPSS materials, and sign an
adoption agreement. Prior to a school becoming an adoption site,
project staff would discuss CPSS with the contact person to
determine how it could test be used. Seventy adoptions were
negotiated.

Objective 3. Provide assistance to potential adopters in
preparatory stages, training for adopter staff
members, and technical assistance in the
implemented stages of CPSS

Since CPSS is a complex secon.ary program, school personnel
needed to knouw the National Center's toll-free telephone number
as this was an effective way to provide preparatory information.

The training provided to adoption sites allowed them a
sufficient knowledge of CPSS so as to begin implementation. A
counselor, an administrator, and a teacher were requested to
attend the session. The format provided participants an
opportunity to have hands-on eiperience with the materials in a
small group setting.

When technical assistance would be requested, project staff
were prepared to develop or adapt additional materials, identify
additional resources, or spend time discussing and solving a
pProblem.

Objective 4. Evaluate the gquality and effectiveness of
activities addressed in objectives 1-3

The evaluation plan for CPSS incorporated strategies and
instruments that were designed to help project staff monitor
implementation activities and to evaluate the effectiveness of
awareness materials, training sessions, and follow-up efforts.

k A survey was sent to 38 individuals who had inquired about

the CPSS to determine the effectiveness of the awareness
materials. Eight people (21 percent) responded to the survey. A
premise of the survey was that if people purchased CPSS or
inquired further, the awareness materials were effective. Fifty
percent of the respondents indicated that they had shared the
information with other school personnel. Thirty-seven percent
had purchased the materials.

The awareness sessions were evaluated in various ways. At
the time of each session, the presenter attempted to gather
written or verbal feedback data from the participants through A
few weeks after the awareness session, a survey was sent to
participants. The survey results indicated that participants
found CPSS interesting, but were unable to participate in the
program.
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The training sessions had an evaliuation componeant also. At
the end of each session, participants completed a question-
naire about the training session. The information obtained from
the first training sessions was used to revise the training plan.

Objective 5. Monitor and evaluate the quality of and
effectiveness of CPSS adoptions

The adoption sites were continually monitored. The CPSS
coordinator at each site completed forms that requested
information about the activities conducted by the site. Project
staff then reviewed the i1nformation to determine that the sites
had followcl the procaess outlined in CPSS. Ten schools were able
to take the concept presented in CPSS and incorporate them into
their school's career development effort.

Objective 6. Ifaintain adoption records t' -t include
derrgraphic data, eval > “izn data, and
retention rates

Demographic data about the individual sites were gathered and
recorded in a format similar to that required ror NDN reporting.
This included school, location of site, size of school district,
and number of people involved. The majority of the 70 .sites were
in Idaho, and the others were in Connecticut, Washington, and
Wisconsin.

Objective 7. Develop and implement a system to identify and
train certified trainers

During the first half of the project, the certified trainers
were identifed in an informal manner and were people who had
previous contact with CPSS. Sixteen trainers were identified in
this manner. A formal identification and training process was
established during the second half of the project. The design
was to have regional workshops to train identified, interested
1ndividuals. One formal training session for certified trainers
was held, 12 people became certified trainers.

Objective 8. Identify and certify demonstration sites

Demonstration sites were schools that used CPSS and were
interested in helping others implement the program. During the
first year of the project, there were two demonstration sites--
Putnam High School, Putnam, Connecticut, and American Senior High
School, Hialeha, Florida. Putnam cosponsored a training session
and American assisted users with answering technical Questions
related to the use of CPSS. Putnam continued to serve as a
demonstration site during the remaining years of the project and
was mentioned during awareness and training sessions.

b
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Objective 9. Participate with other NDN grantees in

workshops and meetings arranged by the
secretary

During the course of the project, staff attended a variety of
conferences sponsored by NDN. At these conferences nurerous
skill areas were addressed along with general NDN issues.

Objective 10. Cooperate with fucilitator project grantees on

carrying out objectives 1-9 of this project

Project staff communicated by telephone and mail with staff
facilitators to provide them witl information on CPSS and to
learn of potential interest in their state. CPSS staff assisted
state facilitators by completing questionnaires on items such as
certified trainers, adoption sites, and awareness activities.
When state facili.ators learned of schools that were interested
in CPSS, the information was passed on to project staff.

Recommendations

The following recommendations are made to the National
Diffusion Network, based on this project's involvement with NDN:

1. Provide more specific guidance to the individual
developer/demonstrator (D/D) projects. During the course
of the CPSS project, project staff received little
ccmmunication and guidance from NDN on how to conduct or
improve activities. This could have been done by mail,
telephone, or in person at conferences.

2. Provide D/Ds with information abouit state priorities. It
would have beeun helpful to have had NDN give project
staff information on individual state priorities
so we could focus activities with appropriat2 states.

3. Continue to provide opportunities for D/Ds to meet and
learn from each other's experiences. Having the oppor-
tunity at conferences to discuss issues with other
D/Ds was useful. .

4. Provide updates on what programs in the same content area
are doing. Information on what other career development
programs were doing could have besn used to coordirate
activities.

| YN
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The follecwing list contains recommendaticns for how TPSS can
continue as a nonfunded D/D. Accorcingly, the National Center
should do the following:

1.

5.

Communicate with state facilitators about the continued
availability of CPSS materials and training on a cost-
recovery basis

Promote CPSS in appropriate brochures and communication
pieces

Present awareness sessions on CPSS, when appropriate, at
conferences and conventions

Have at least one person available to conduct cost-
recovery training on CPSS

Eave at le3s:t one person available to answer telephone
and mail 2ests on CPSS

If the National Center would want O involve another program
with NDN, the following recommendations are made:

1.

2.

3.

Select a program that is in a high-priority area of
NDN since this will be an area in which schools will
probably have needs.-

Have a program that can be effectively implemented in a
classrocm versus one that requires schoolwide commitment.
t is easier to get one teacher to adopt a program than

it is to get 7 group within the school to commit.

Allow sufficient staffing for the project. Al least oOmne
full-time eguivalent staff member is desired for an
effective project.

Staff the project with people who are interested in the
progranm and who have skills in the areas of written and
verval presentatiocn, interpersonal relationships so they
can work with school personnel and state facilitators,
and follow-through with school personnel.

Develop the design for the JDRP study so it can be easily
duplicated for JDRP recertification.



CHAPTER 1

INTRODUCTION

Need for CPSS

School districts throughout the United States have always
been concerncd about providing their students with the necessary
skills and knowledge to plan for and acquire meaningful careers.
This concern uas been emphasized by the career education movement
that began in the 1970s. The priorities identified by the career
education movement include (1) a need to blend student career
developnent into the mainstream of the educational practice and
(2) a need to meet increased accountability demands in the deliv-
ery of instructional, guidance, and counseling services in
secondary schools. Career development research also indicated
that systematic planning, implementation, and evaluatiocn of
career guidance programs can assist school personnel in meeting
the aforementionel needs {(Campbell et al. 1971i; Hosford and Ryan
1950). 1iIn order to provide students a quality set Of career
devel ypment experiences, the teachers, counselors, and adminis-
trators need to have an organizational structure that will make
planning, implementing, and evaluating the program systematic and
relatively simple. Career guidance needs to be considered a pro-
gram with specific goals, objectiwves, activities, and accounta-
bility. ™o longer can it Pte thought of as a support service and
te effective. 1In response to the need for systematic progran

planning for student career Zevelopnent prograns, the National

Joap
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Center for Research in Vocational Education developed and testei
the Career Planning Support System {(CPSS) under contract with the

National Institute for Education during the years 1971-1979.

CPSS Components

CPSS, a career quidance program support system, is designed
to provide the organizational structure and detailed procedural
steps reguired to install or improve a schoolwide career develcp-
7ent prograri. It does not prescribe what specific career devel-
opment activities a school should use, but rather provides a
m2ans for a school to focus its career development program on the
unique needs of its own students and within the bounds of its own
resources.

The developers of CPSS assume that "a systematic plan” is
derived from a coherent set of planning components. They indi-

cate that a systenatic plan for career guidance consists of the

foilowing planning elemenis:

o An organizational structure that permits a career devel-
oprent prograa to include clearly designated leadership,
permanent active comnittees and work groups, and adninis-
trative cooperation

D An assessment 0 the career development needs of local
students ani use of the neecs assessment resul: in the
career developr—ent pregran

O The creation of explicit career development goals
reflecting student career developmeni needs

o The creatinn of behavioral objectives designated to
i-plement the znals

o The creation of s«udent activities to achieve the
anhjectives anid goals

Q
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~he career Dlanning Sippirt Systea consists of haninooxs,
reeriviacitle foras, anl filastrips and awvdiotape presentations
that descrive a coaprehensire nrganizational frazewsrk and pro-
~eiural steps o schonl staff can ase to create an acccountable,

schoolwide, high schvol career devslopment program. The follow-

int list descrires the complete set of CPSS nmaterials:

A~ The Soordinator's Trainin- Suide is a self-instructional
trainina gaide for the part—time CPSS coordinator.

o ™he Coordinator's Harndibcok contains instructions that
lescrive step-by-sten procelures for managing and inple-
~eating CPSS in the hijh school.

~ Caneta-realy forrs are reproiucible copies of eacn form
necind €or the questionnaires, instructions, CPSS Prigran
information File, and so forth.

~  Han Inooks

The advisory Cermmittee Handbeok defines the responsibili-
ties anil duties of aAdvisory Committee menmbers.

ns32ssing Pesources Juides a resoarce leader in Jirectiny
A tasw force to conllect informatinn on and account for the
e o3f rescurces ia the school and comnunilty.

assessing “We2ds:  Sarveying proviides instractions for
} preparind, arministerirg, and collecting survay Jues—

tismmaires fr .1 stilents, araduates, parents, and
fa~11tyfstaff.

iseiz:  Tarulation vontains instrucstions oa

]
o
7]
v
h
[A]
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e

tnalycing Methois inforns a nethads specialist aboat the

Geailanility and applic=tion »f Iaidance rmethods and arout
Lvw t9 Latedrste this knowleiqe during the eonstruction
anl roview nf career development units.

The Mamial for Writing Behavioral ohjectives is a seifi-
inasfraefional resnaree ior .1 hehavioral oabjectives
cravcialist.

oot
<.

Q
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Prolucinag Career Development Units (CD!ls) proviiles
dicrection for levelaping career gnidance/:levelopnent
activities.

o Filmstrip/asfiotape presentations include the following:

AV-1l: ®an Orientation to CPSS" orients intevested
persons to CPSS.

AV-2: "Shaping Progran Goals” gives an overview of
how the needs and resources assessment lead tn
aoals f£or a school.

AV-3: "Rehavioral Nbiecitives" accompanies t
hehavioral objectives manual.

AV-4: "Prolducing CDUs™ gives an overview of the
er development unit process.

Tevelopnental Process

CPSS was 'levelored ani initially tested during a 5-year
nerinl from 197 o 1976, From 1971 to 1973, project staff at
~he Catinna’ Jenter and other experts in the field of careerv
evel snrent soncaptualizel and developel the basic components and
praceiaral steps f£or ZPFS5S. Turing this time the systen was
nil>t-*eszedl an? rewarkel rased upon the input received. A

2-year {1974-1976) fie=ld tes: nf CPSS followel anl resulted in

X7

=partant revisicne A€ the ~aterial. Thirty-eiqght individeal
"1134h schaols Iin 14 s*ates, ranginy fron raral schools of less
tW3n 170 stuients ia laroe rban and subarban schiyols af more
rian 2,000 stulent=, nacsiciratel in the field test. After this
Awsonsive tasting, w2 —ataria’s were streanlined and refnrnatted

Far gasicr ase,

O
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Aruitoxt provided by Eic:

g 17




JDR? Certificaticn

Dirini 1274-1979 2 wational assesscuent stuly was condested o
ob+tain 1ata on CPSS's effectiveness. The stuly involved 13
schools in 7 <tates and conpare. the career developnent progran
planning efforts of schools using CPS3 nmaterials (experimental
schools) with schools using their own plans for a career devlop-
zent program (eontrol schonls) dusing 1 acaijenic year. The
experimentul schools (N=10) and control schocls {N=8) were
~atchei according to such factors as school size, racial/ethnic
composition of the stulent body, stulents scores on standardized
tests, and family incomne.

Ia lovember 1978 and May 1979, staff from experimental and
antroal sechdols complated Career Devalopment Progran Status
Reparts iescribing their schonl's career development progran
planning. The repoirts were rated anonymously by a panel of
caceer levelopment oxperis to assess the qrality of career dcvel-
ApIent ProsY tam planning in each s~hkonl. At the end of the year,
the axparizental schools showsi evidense of higher guality car<er
lavaelapmeat proiras planaing ani 2 likely iaprovesent of staieut
carcer Jewsiopne~t skills as a resalt of sach planning.

e 1ata collestel in the assessient study were presented to
N Jeint (0FE='118) Disse auatisn Review Tanel {(GDRT).  This panel
yoriowed 0193 far its filelity to accepted principles of research

M1 aabeeguent lisseminatisn. CPSS thom chtained (J7DRD approval.

Jer
(04
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NDYN Funding

With JPRP approval, PSS bhecume eligihle for funding through
the National Niffusion Network (NDN). NDWY, a section within the
7.5. Department of Education, provides funds to selected JDRP
approved programs to promote their use in schools across the
country. The NDN accepted CPSS as a project in 1982. Through
this contract, the Xational Center was able to disseninate infor-
~atinon ahout CPSS across the country and to assist interested

schools in adopiinag CPSS. Chanter 2 will describe in detail the

activities undertaken in the project.

1Y



References

Campbell, R. E.; Dworken, E. P.; Jackson, D. P.; Hoeltzels, K.
Z.; Parsons, G. E.; and Lacey, D. W. The Systens Approach:
An Emerging Behavioral Model for Career Guidance. Columbus:
The Center for Vocational and Technical Education, The &hio
State University, 1971.

Hosford, R. E., and Ryan, A. T. "Systems Design in the Develop-
ment of Counseling and Guidance Progqrams.” Personnel and
Gaidance Journal 49 {1970): 22i-230.

24




CHAPTER 2

METHODOLOGY AND PROCEDURES

The CPSS project was acconplished by conducting and completi-

ing 10 major objectives. These oObjectives established by NDN

were as

1.

10,

follows:

Develop and provide materials for use in adgoption jeci-
sions, training instruction, and prcgram management and
evaluation.

Negotiate adoption agreement with state facilitator
grantees and educational service providers.

Provide assistance to potential adopters in preparatory
stages, training for adopter staff members, and technical
assistance in the implemented stages of a CPSS adoption.
Evaluate the guality and effectiveness of activities and
materials addressed in objectives 1-3.

Monitor and evaluate the gquality of and effectiveness of
CPSS adoptions.

Maintain adoption records that include demographic data,
evaluation data, and retention rates.

Develop and implement a system to identify and train
certified trainers.

Identify and certify demonstration sites.

Participate with other ND¥ grantees in workshops and
meetings arranged by the secretary.

Cooperate with the facilitator project grantees on
carrying out objectives 1-9 of this project.

9
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The procedures followed in performing these objectives are
discussed in the following sections. The results of these ‘
procedures are reported in Chapter 3.

Objective 1. Develop and provide materials for
use in adoption =cisions, training

instruction, and program management
and evaluation

During the course of the project, a set of promotional mate-
rials was developed. At the beginning of the project, staff
reviewed informational materials (e.g., brochures, pamphlets,
newsletter articles) that had previously been developed to
explain CPSS. Using the information from these materials as a
base, three informational pieces were generated for use in the
Aeveloper/demonstrator (p/D) project. BAn awareness brochure
explained briefly what CPSS was, how it was intended to be used,

cost Of the materials, and the relationship with NDN. An item

referred to as "Executive Summary” (see attachment 1) contained a
summary of the JDRP submittal. The third item was the "CPSS
Decision Guide." The "Decision Guide" provided more specific
information about CPSS that potential adopters might need to
assist them in deciding to adopt CPSS.

The awareness brochure and the "Executive Summary" were often
the first items sent to potential adopters. People who received
+hese items were encouraged to request a “"Tecision Guide" if they

desired more information abhout CPSS.

At the end of the second vYear the awareness brochure ang the

"CPSS Decision Guide” wer: combined and revised. The rationale

10




for this was that the information in the awareness brochure was
too brief and did not adequately explain CPSS. The new "CPSS
Decision Guide" (see attacﬁment 2) then served as the primary
awareness piece. When interested individuals requested addi-

tional information, the Coordinator's Handbook, an important

portion of the CPSS materials, was provided to them.

The dissemination plan for the informational pieces was
directed towerd the schools and other groups that would most
likely be interested in CPSS and could influence its use. During
the first months of the project, a mass mailing was conducted to
approximately 4,000 large city school districts. The mailings
contained a cover letter, the awareness brochure, and the "Execu-
tive Summary." At the same time and periodically throughout the
project, mailings were sent to NDN state facilitators and state
guidance and career education directors. Malil disseminations of
the information pieces was targeted toward state-level personnel
during most of the project, since project staff determined it was
the most cost-effective approach. However, during the project,
small scale mailings were conducted to selected school districts
when appropriate.

Another means of disseminating information was through news-
letters. A news release {see attachment 5 for sample) was pre-
pared and distributed during the first few months of the project.
The release was distributed to several quidance-related organiza-

tions and periodicals including Career Digest, Counselor's Infor-

mation Service, and The Guidance Clinic. In addition, an article
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(see attachment 4) appeared in the Centergram, the newsletter of

the National Center for Research in Vocational Education. During
Year III of the project, another news release (see attachment 5)

was written and sent to approximately 150 newsletter =ditors who

might be interested in running information about CPSS; they also

received a copy of the revised "Decision Guide." All of the news
releases and articles explained briefly the content of CPSS, how

the system can help a secondary school, the CPSS involvement with
DN, the assistance available to a school adopting CPSS, and how

to obtain further information.

Another major means of disseminating information was through
awareness sessions. These sessions were 30-minute to l-hour pre-
sentations on CPSS. The major purpose of the awareness sessions
was to provide people with basic information about what is
invelved with using CPSS. The agenda for these sessions included
information about (1) NDN, (2) cPSS as a D/D project, and (3) the
components of CPSS and how it works (see attachment for the

script for awareness sessions). When time permitted, the film-

strip titled "An Orientation to CPSS" was shown. The awareness
sessions were conducted as part of larger events. They were
2ither part of NDN-sponsored activities (e.g., individual state
awareness programs) or programs at conventions or conferences
related to career development. CPSS project staff, certified
trainers, or occasionally state facilitators conducted the

Awareness sessions.

12



A successful alternative to the awareness session was the

NDN-sponsored teleconference in June 1985. During the tele-
conference, 1 CPSS staff member was akle to present zwareness
information to school personnel across the country in a cost-
efficient manner.

In order to disseminate information about CPSS's involvement
with NDN to people w*.0 have purc..ased CPSS prior to program
approval by JDRP, projecl staff sent these users a letter
explaining NDN adoption and asking if they would like to become
involved.

Personal, one-to-one contact was also a manner in which
information on CPSS was disseminated. The use of the Mational
Center's toll-free teleghone system allowed an inexpensive way
for potential adopters to discuss CPSS with project staff. This
in-kind contribution fr m the National Center represented a
major savings of funds for the project. The toll-free number was
listed on all promotional material for CPSS, thus providing
readers of the material the opportunity for easy follow-up.

The training provided to adoption sites gave them sufficient
knowledge of CPSS so ithey could begin implementation (see attach-
ment 7 for the training design). As part of the design for the
l-day training session, a counselor, an administrator, and a
teacher were requested to attend. 1If the schcol liked, other
personnel could attend. The format of the training session was
changed after Year I of the project, since the initial design did

not allow for sufficient participant interaction. The revised

13
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format of the training session provided participants an oppor-
tunity to have hands-on experience with the materials in small
group situations. The first part of the agenda was the same as
that for an awareness session. Participants then would complete
a series of “"in-basket" activities that helped them Fecome famil-
iar with the detailed steps and procedures outlined in the CPSS
rnaterials. Somc of the training exercises came from the Coordi-

nator's Training Guides, a self-instructional training tool in

the CPSS materials. The last major activity of the training
session was the development of an action plan that outlined the
tasks the individual sites would take. A variety of instruc-
tional aids and technigues were employed in the training such as

handouts from CPSS materiils, audiotapes and accompanying film-

(2

strips, overhead projections, chalkboard displays, and discus-

sions with question-and-answer periods.
Objective 2. Negotiate adoption agreement with

state facilitator grantees and
educational service providers

The success of any adoption effort is dependent on the com-
mitment of the parties involved. To become an adoption site, a
school was to enable representatives to attend a 6-hour training
session, purchase the CPSS materials, and sign an adoption agree-
ment. The adoption agreement that tvas initizlly developed for
the project was reviszd during Year II. The revised agreement
more clearly outlined the roles and responsibilities of the

adopting school and the CESS project staff {see attachment 8).

14
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The revised agreement took into account the fact that the

adopting school may hars: satisfactorily completed some of the
planning steps of CISS prior to program installation.

Prior to a school becoming an adoption site, project staff
would discuss CPSS with the contact person and point out how it
could best be used in the school®s situation. Often a school
would send personnel to a traini.ag session before signing an
adoption agreement. By attending the tréining session, these
school representatives would have a better idea if CPSS was

useabls in their school.

Objective 3. Provide assistance to potential
adopters Inpreparatory stages,
trairing for adopter staff members,
and technical assistance in the
implemented stages of a CPSS adoption
It is important to note that CPSS is a complex, secondary
school progam that requires schoolwide commitment to implement.
Before a school could send staff members to a training session,

interest needed to be expressed by a number of people in the

school.

The provision of the toll-free teiephone number served as an
effective means for potential adopters to ontain additional
information about CPSS prior to making a formal commitment.
Alsn, one training session was conducted at a certified demon-
stration site. This arranjement allowed participants to learn

firsthand about the experiences of a school using CPSS.
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The training process and design were described under objec-
tive 1 in this chapter, so it will not be repeated here. The
majority of the school personnel who signed adoption agreements
did so after attending a training session. The proiect staff
encouraged signing prior to the training; however, schools did
not want to commit to use of CPSS until they had a more complete
idea 2f what was involved. School personnel most often learned
of training sessions in their geographic area through mailings
conducted by CPSS staff. when a trairing session was planned in
a state, guidance directors in that area were notified andg
invited to attend. The project requested a team of three people
be trained; however, this often did not occur. The director of
guidance and a counselor or teacher was the most frequent team
configuration. The director of guidance sometimes had authority
from the principal to agree to be an adoption site.

When technical assistance would be requested, National Center
project staff would deternmine the best manner in which to provide
i+ and arrange for either project staff or certified trainers to
assist the adoption site. This assistance could bs initiated and
aininistered through an on~site visit or by a telephone contact.
In oriler io carry oat the technical assistance, project staiff
were prepared to develop or adapt additional materials. identity
additional resources, or spend time discussing and solving a
problen. After the assistance would be completed, there would be
a follaw-up io determine 71) whether it met the site's needs and

{2) if the resnliis were positive or nenative.

16
) gb
ERIC

Aruitoxt provided by Eic:



Objective 4. Evaluate the guality and
effectiveness of activities
addressed in objectives 1-3

The evaluaticn plan for the developer/demonstrator project

incorporated strategies and instruments that were designed to

help project staff monitor implementation activities and to eval-
uate the effectiveness of awareness raterials, training sessions,
anl follow-up efforts. In addit.on to monitoring the dissenina-
tion effort initiated by the National Center, project staff
devised a standard format for recording all CPSS inguiries
originating from the field. This format enable& staif to enter
requests by state and to record follow-up action taXen. The CPSS
inguiry File was stored on the word processor to facilitate
upating the file.

The following is a description of the evaluaticn designs used
to deternine the effectiveness of the awareness mater.als, aware—
ness sessions, and training sessions. The results of these
efforts are presentei in chapter 3 of this report.

The effectiveness of the awareness materials was evaluated
through use 0f a survey letter (s2e attachment 2 for a copy of
the letter). This survey was sent to individuals who nad
inguired abosut CPS5S. The letter reguested such information as
whn reviewed the awareness naterials, whether CPSS had been
purchased, why it was or was not purchaseid, and whether the
schnol personnel was interested in mnre information. A premise

| »f the survey was that if people purchased CPSS or inguired

further, the awareness materials were effective.

| 1
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The awareness sessions were evalvated in various ways. At

the time of each session, the presenter attempted to gather data

rom the participants. Sometimes a short evaluation form was
administered which asked participants what they liked and did not
like about the program. Other times the presenter would talk
with the participants to gain an understanding of their thoughts
about the program. A few weeks after the awareness session, par-
ticipants received a written questionnaire (attachment 10) as a
follow-up. This questionnaire asked how the information about
CPSS was used and if they desired additional information.

The training sessions had an evaluation component. Toward
the end of each session, participants were given a questionnaire
that asked about specific aspects of the training (see attachment
11). There was follow-up communication with the participants of
the training sessions by letter or by telephone. The purpose of
the follow-up was ito encourage adoption if an agreement had not
peen signed or to discuss the next steps to be taken if an agree—
ment haji been signed.

Objective 5. “onitor ani evaluute the gquality

of and effectiveness of CPSS
adoptions

The adoption sites were ronitored on a continual basis. The
monitoring served two basic purposes: {1) to obtain evaluvatiou
data and {2) to £ollow the proqress of the sites so that neces-
sary technical assistance could be provided. The CPSS coordina-

thar At each site was rejsested to complete a reporting form once
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every 2 months. This form (see attachment 12) requested informa-

tion about the activities that the site had conducted Auring the
Treporting period, including who was involved, procedures used,
time spent, and results. The OPSS coordinators also were asked
to describe any difficulties they encountered and the remedial
action they undertook. If the CPSS coordinatocr thought that
technical assistance would be of denefit, they were urged to
describe the nature of the assistance that they would like to
receive. Project staff then reviewed the information from the
sites to determine if it followed the process outlined in CPSS.
In addition, through the use of CPsS materials, the sites eval-
uated their own effectiveness. CPSS contains procedures for
ongeing evaluation of the planning purpose and the resulting
student activities, thus providing sites with an understanding of
how well they are meeting students' career developnent needs.
Objective 6. Maintain adoption records that
incliude demcgraphic data,

evaluation data, and retention
rates

2Adoption records were maintained by project staff to facili-
tate (1) the reporting of data to ¥DY and (2) the follow-up
efforts. Demographic data about the individual sites were
gathered and recorded in a format similar to that required for
DN reporting. This included school location of site, size of
schnol district, and nuomber anid type of pecple involved. The

evaluatinn data pertaining to each site were recorded in the

12



adoption files. At the end of each year of the project, each

site was asked if it wanted to continue its work as an adoption

site; this information was recorded in the site's folder.
Objective 7. Develop and implement a system

to identify and train certified
trainers

The certified trainer system became established by Year III
of the project. During the first 1-1/2 years, the certified
trainers were identified and trained on a one-to-one basis in an
inforrmal nmanner. These certified trainers where individuals who
had previous contact with CPSS and were knowledgeable about how
the program operated. The major effort of training for these
people was to learn ahout CPSS's relationship to the NDN.

During the end of the second year, the project developed a
formal design for ider=ification, training, and use of certified
trainers. The design was to have regional workshops to train
identified, interested individuals.

The following groups of peop). were contuwcted when a workshop
was teing scheduled in their area: counselor educators who
taught career developrment-related courses, state department of
education directnrs .f career education, and directors of gquid-
ance. These people were invited to attend the train-the-trainer
worxshop and were asked to identify others who they thought would
he effective trainers. One day of training was conducted with
the people who attended the workshop. The design of this train-
the-trainer wor%shop was similar to that of the training for
Adoptinn sites. The major difference in the agenda related to

20
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the next steps to be taken by the participants. Instead of
developing action plans, the potential certified trainers learned
about what their roles and responsibilities would be. After a
discussion of this, the participants were given an agreement to
sign (see attachment 13). This agreement allowed trainers to
indicate the type of training they wanted to conduct, how often
they could wo-k for the project, and the geographic area in which
they desired to work. The people who agreed to be certified
trainers received a complete set of the CPSS materials and the
training pian. Built into the design for use of the trainers was
updating of skills. Before certified trainers would be used by
the project, the trainers had +o ensure that they could conduct
the task.

Trainers most often conducted awareness sessions; some cocon-
ducted training sessions. In addition, trainers were qualified
to provide evaluation and technical assistance.

Objective 8. 1Identify and certify demonstratiocn
sites

Denonstration sites for CPSS were identified from those
schools that had effectively used CPSS. Each potential demon-
stration site was contactei and asked if it would be interested
in the role. Schools that provided a positive response were

questioned further ¢

Q

determine how they ware using CPSS and how
they would be able to provide assistance to others. Project
staff selectel demonstration sites based on the school's willing-

ness tn participate, enthusiasn about CPSS, and the coordinator's
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ability to communicate the school's career develcpment

activities.

Objective 2. Participate with other NDN grantees
in workshops and meetings arranged
by the secretary

During the course of the project, staff attended a variety of
conferences sponsored by NDN. The first conference was the new
Developer/Jemonstrator Workshop held October 1982 in Washington,
D.C. The purpose of the workshop was to orient new D/Ds to NDN
and to provide them with assistance necessary to disseminate
their prograns. ttendzance at the workshop enabled new demon-
strators to meet each other, their program officers, NDN-D staff,
and the state facilitators who were present. As a new D/D in
1982, project staff jave a brief presentation at a state facili-
tators workshop in December 1982. Through this presentation,
state facilitators gained an understanding of CPSS.

In March 1983, staff attended the region 2 meeting in
Memphis, Tennessee. This meeting highlighted such issues as
identifying and obtaining support from alternative funding
sources, fiesign and inplementation of certified trainer systems,
and rural dissemination strategies. Also, staff attended the
annual NDY meeting in June 1983. At this meeting various issues
related to WDN cperatic-ns were addressed.

Project staff attended a technical assistance meeting held in
Phoenix, Arizora, in March 1984. This regional meeting provided
assistance in various areas such as development of awareness
naterials, -ecertification requirements, use of certified

22
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trainers, and making videotape production. Also, the annual NDN
conference was held in February 1985. At this conference numer-
ous skill areas such as using computers as management tools,
developing speaking skills, writing adoption agreements, and
developing marketing skills were presented at the conferences as
well as general NDN issues.

Another major activity requested through NDN was JDRP recer-—
tification. Every 5 years a program must submit evidence that it
is still effective. 1In order to complete this task, project
staff went back to a school that had been involved in the initial
evaluation study (American High School, Hialeah, Florida) and
compared data collected in 1979 to new data. Project staff
duplicated the original process as much as possible. The CPSS

coordinator at the site completed a Career Developmenit Status

Report that was independently reviewed by career development

experts. Attachment 14 contains the submittal.

Objective 10. Cooperate with facilitator project

grantees on carrying out ovjectives
1-9 of this project

The first step in this area was to communicate planned

activities with all facilitator project grantees. A brief
description of the project's capabilities, achievements, methods,
resources, and expectations was sent to all facilitator project
granteas, as well as awareness information and materiais. After

that initial effort, special emphasis was given to direct commun-—

ication with facilitators in states where there was positive
*
response to CPSS awareness naterials.
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In January 1984, project staff contacted all state facilita-
tors by telephone. These calls were made to discuss potential
strategies for encouraging CPSS adoptions. Since that time, all
astate facilitators have been contacted by mail on a periodic
basis. When new brochures were developed, each facilitator was
sent a supply. Also, letters requesting assistance in dissemi-
nating CPSS were sent at various times during the project.

CPSS project scaff assisted state facilitators. This assis-
tance often took the form of completing questionnaires on items
such as certified trainers, adoption sites, and awareness activi-
ties. When state facilitators learned of schools that were
interested in CPSS, the information was passed on to project

stafef.
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CiIAPTER 3

RESULTS OF THE EFFORT

This chapter describes the dissemination results of the pro-

ject. 1Instead of describing the results by project objectives,
they will be presented by major activities of the project. The
chapter is divided into the following aceas: (1) inquiries,

(2) distribution of awareness materials, (3) awareness sessions,
(4) adoptions and training, (5) certified trainers, {(6) demon-

stration sites, and (7) cooperation with state facilitators.

Inquiries

During the course of the project, numerous individuals
inguired about CPSS. These contacts were made through the mail,
the telephone, or in person. Mail and telephone contacts were
made to project staff at the Natiocnal Center. Personal contacts
mainly were made at conferences and conventions. Chart 1 indi-
catas, by state, the number of people who inquired about CPSS and
the positions these people held. The majority of inquiries were
made at conventions and conferences (702), followed by mail (62),

and telephone (55) reguests.

Distrihution of Awareness Materials

For reporting purposes, all written awareness materials used
during the project are grouped together. The items include the
orininal awareness brochure, the original "CPSS Decision Guide,"
the revised "CPSS Decision Guide," the "Executive Summary,” news-
letrer articles, and individual letters. <cChart 2 depicts the
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CHART 1

INQUIRIES MADE ABOUT CPSS

Local Guidance/ Local intermediate|State State Career
Tele-|{ In [Career Educa— {Local Admini- Agenc Guidance Education State Counselor
Mas1|phone|Personftion Fersonnel |Teachers strators| Persuv.wel {Supervlsors|Supervisors |Faclliltators{Educators|Others

Alabana 2 X X
Alaska 1 X
Arizona 2 6 X X X
Arkansas 1 54 X X X X X X
California 3 4 17 X L X X X
Colorado 2 1 X X
Connecticut 1 6 X X X

Pelaware ] X
District of

Columbla 1 X

Florida 6 4 1 X X X X
Georglia

Hawalli 1 X

tdaho 2 X X

I1linols 3 11 1 X X X X X X X
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CHART 1--Centinuas

Local Guidence/ Loca! {ntermediate}Stete State Career
Tele-| 1in #Career Educz— Ilocal Adainl- Agency Guidance Education State Counselor
Mait phme‘Pe"se:» +im> Personrel {Teachersistrators! Personnel Supervisors |Supervisors |Fecllitators|{Educators|Others
Indiana 1 2 X X
lowd 1 ! X
! ]
Kznsas 1 X
Fentusky { 6 X X X
. A
i ‘
Lovisiane J 1 X
Mine i 3
| j !
Merylang 1 : i X ;
i
! !
Massachusets ., 1 : X ‘
- —; ot ‘
Micnijar 3 ? z X X X X
-
! J |
Mirsesots 3 2 X A
Mississippi 2 ) X X
Missouri 1 X
Moatasa i X
Nelraska 1. X
New Hascgvire 1 2‘i 12 X X
| | | 1
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CHARY 1-—Continued

jLocs! Guidances [Locat Intersediste]State State Career
Tele~] In I?Cereer Educa~ {iocal fédaint— Agency Guidance Education State Counsolor
Mailjchone Person ﬂon Personne! }Teachersistrators! Personnel SupervisorsSupervisors IFacli}tators Educatorsiot: -s
F—
New Jersey 2 2 2 a b 4 X X X !
o
i
Now Mexico ] i X
~ :
Now York & 1 II‘ X X X X
1,
‘orth Zarciiey 3 { X
|
Norta Deksts N
i
L
Alo 1 i &2 I‘* X X X
OkIshoma 1 i X
o
AL ) Jreyon 3 1 A X X
bl 3
Perngylvania 1 1 ) X X X
2'ode Island 1 E X
South Caraline 3 3 b2} X X X X X X
South Dakste \
]
Termessee 3 } X X X
Texes 2 16 i X X X
viah t E |
i |
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mann2r in which items were disseminated in each state. The chart

indicates the positions of the people in each state who received
naterials, the number of itenms sent to each person, and how the
materials were used.

To summarize the chart, 9,413 awareness items were dissemi-
nated and distribu*ed. Across the states, Illinois received the
most awareness items (3,458), followed by Ccnnecticut (723), and
Wisconsin {350). Awareness items were us2d primarily for indi-
vidual mailings, supplies for responding to specific requests,
and distribution at conferences.

Besides the awareness information that the project staff
developed and disseminated, some state facilitators also distri-

buted information about CPSS. Many states used the Educational

Programs That Work publication, whicn describes CPSS, to tell

their school personnel about it. The following is a description

of these activities.

© YXorth Dakota sent to all of the state's school adminis-
trators and county superintendents a copy of Educational
Prograns That Work which includes CPSS descriptions (total
of 303).

O Misscuri sublished a newsletter article that was received
ny all educators in Missouri {approximately 4,000).

O Michigan distributed information in Educational Programs
That worl to an undeternined nunber of adninistrators.

0 Kentucky Adistribute’ copies of Educational Programs That
work across the state (approximately 400).

o 1Illinois distributed copies of Educational Programs That

¥Worx to counselors, principals, superintendents, anrd
Tareer guidance center directors (approximately 6,000).
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© Utah for the 3 years of the project sent copies of Edu-

caticnal Programs That Work and a newsletter article
{approximately 15,000).

O Connecticut twice a year disseminated the informaticn fronm

Educational Programs That Work and a newsletter article
(total 3,840]).

O Massachusetts distributed information packets that
included a drochure and a regrint of Educational Programs
That Work to teachers, counselors, and administrators

total of 20).

O Washingjton sent information from Educaticnal Prograxs That

WOrx and newsletter articles to various educators across
the state {approximateiy 1,300).

O Delaware each year for 3 years distributed two copies of
Educational Prcgrams That Work to the local school dis-
tricts in the state.

© Montana distributed information from Educational Progranms
That Work to the local school districts in the state.

D Arizona had articles about CPSS in two of its newsletters
that were sent to administrators (approximately 6,000).

O Nebraska distributed copies of Educational Programs That
Work to superzntendeﬂ;s, principals, educational service
units liankers, and college linkers {total 1,240).

”» Pennsylvania Aistributeld an unknown niucber of copies of

the informetion in Educaticnal Prcgrams That work to
educators on reguest.

0 Texas sent information about CPSS in a mass mailing to
district superintendents {approximately 80).

o Maryland mailed copies of 2 ninicatalog containiny infor-
mation on all career elucation projrans in SQPeIrvisory

personnel in each 5£ the state's 24 public local educa—
tional agencies ard to all state parsonnel.

In addition to the itens distributed by projecct staff and
state facilitators, approxinately 5,500 CPSS brochures were rade
availahle at national conferences. Turing rhe time period of the
Cr3S project, the Natisnal Center £or Pasearch in Uocatiosnal =3u-
cat n axhibhited ¢TSS raterials at approxirately 150 conferencas,
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conventions, and meetings. Exhibits appeared at the conferences

of the American Association of School Administrators, Wational

School Boards Association. American Association for Ccunseling

and Development, American Vocational Association, and Chio coun-

selor workshops. Other examples of conferences at which CPSS was

exhibited are listed next.

]

1982

—--Regional Conferences of Guidance Counsalors in Easton,
Maryland .

—-—Yearly Counselor Workshops in Columbus, Ohio

--Amevican Association for Counseling and Developxment in
Detroit, Michigan

——American Vocational Association in St. Louis, Missouri

1983

--Mississippi Vocational Association in Starkville,
Louisiana

--Louisiana Convention of Personnel and Guidance Associa-
=ion in Baion Rouge

--Massachusetts Vocational Guidance association in Boston
——School District Counselors in Chicago, Illinois

——-Anerican Association of School adninistrators in
Atlantic City, Yew Jersey

--Arerican Association for Counseling and Development in
vashington, ©.C.

—-Anerican Vocational Association in Anzhein, California
1984
—-Arizona Counselors Association in Tuscon

--Virginia Statewide Virginia Career Guidance Conference,
in Roanoke

-=Career Eiucaiion Tonference in Arkadelphia, Arkansas
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~—Career Education Conference in Columbus, Chio

—--YNational School Boards Association in Houston, Texas

--American Association for Counseling ani Develcpmernt in
Houston, Texas

—--American Vocational Asscciaticn in New Orileans,
Louisiana

o 1985

—-Arerican Association of School Adnministrators in Dallas,
Texas

—--Naticnal School Boards Association in Anahein,
California

—-Yew England Tests and Measurements and Evaluation
Conference inPlvrouth, New Hampshire

--The XNational Center's Unfinished Agenda workshops in
Coiumbus, Ohio; San Jose, California; and Atlanta,

Georgia

In addiition, CPSS was promoted in various the National Cen-
rer’'s products catalog and in a career develorment brochure.
Approximately 32,500 of these items were distributed. In addi-
tion, the Field Services area of the YWational Center mailed 4,625
TPSS brochures in 1983. Also at the stari of the project in
1922, 2 mass mailin3 to 4,000 school districts was conducted.

In surmmary, awareness information on CTPSS was very well dis-

seminated throusnout the country. 51l state facilitators periocd-

ot

czlly received iaformation on CPSS, newsletter editors in every

ate received news releases on the project, carear guidance and

(44

s
career education persnnnel in each state received information,
couns21or elucators across the country who taught career-related

zourses were nntified about the project, ani attendees at rajor
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career-related ccocnventions and conferences had the opportunity tc
i<2rn about C7SS.

Also, a follow-up letter was sent to 38 individuals who had
inguired about the projezt. Alcc, to determine how they used the
informaticn sent to them, the following questions were asked:

o Did ycu purchase any of the CPSS materials?

o If yes, are you currently using CPSS and how?

o 1If no, what influenced your decision not to purchase CPSS?

o Did you chare information that you raceived about CPSS
with others?

o If ves, what types of individuals? How many?

© Do vou need additional information about TPSS?

w 1If yes, what information would be helpful to you?

Eight people (21 percent) responded to the latter. Twenty-
five percent (2 respondents) indicazted that they puichased the
CPSS materials. One indicated current use of CPSS. Five people
indicated that they did not purchased CPSS for the following rea-
sons: CPSS materials are similar to materials that school is
already using (2), they purchased a different career education
perogran {2), an? the naterials did not relate to priorities {1).

Yhen asked if they shared the materials with others, four {50
percent) indicated that they haid shared the materials with a mid-
Ale school principai, district personnel, guidance counselors,
high school principal, and vocational educaticon teachers.

“nore nf the respondents indicated the need for additional
information on the Career Planning Support System. One respon-
jent associated with a regional career guidance center in
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Illinois wrote that she was iampressed with CPSS; however, school

pexrsonnel in her region had not regrested information on CPSS.
She thinks this may be related io inplementation reguirements.
Project stafi used the survey resulis 1 ;0 snning how to proceed

&

with the dissemination of CPSS.

| Awareness Sessions

During the 3 years that CPS5 was a /D project, staff held 22
awareness sessions. Chart 3 indicates where the sessicns were
held, the nurber of people who attended each session, and the
position these people hail.

In summary, 713 people attended awareness sessions that held
in 12 states. The najority of thesz people were co:unselors,
followed by administrators and teachers.

As mentioned in chapter 2, the awareness session participants
were surveved after returning home. All individuals who had
attended an awareness session on CP3S were sent a letter reguest-
ing infprmation on their activities related to CPSS. Over 200
pedple were asked to answer the following questions:

o Did you purchase CPSS? If not, what influenced your
decisiocn?

o If you decided not to adopt CPSS, what influenced your
decision?

o Have you had any involvenent with C2SS since you attended
the training session? If yes, what is the nature of this
involvement?

© Do ynu need any additional information aboat CP582 If
yes, waat informztion would be helpiul to you?
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CHART 3
AWARENESS SESSIONS

L

Number of
Date Location Participants Positions of Participants
01/12/83 Edison, NJ 0 Counselors, Teachers, Administrators
02/14/83 Charleston, SC 8 Counselors, Teachers, Administrators
02/15/83 Columbia, SC 3 Counselors, Administrators
02/16/83 Florence, SC 8 Counselors, Administrators
02/177/83 Greenville, SC il Counselors, Administrators
03/21/83 Jackson, TN 31 Counselors, Teachers, Administrators
03/22/83 Nashville, TN 31 Counselors, Teachers, Administrators
03/247/83 <(Cleveland, TN 10 Counselors, Acministrators
03/25/83 Morristown, TN 13 Counselors, Administrators
05/05/83 Wausau, WI 130 Counselors, Teachers, Administrators
05/11/83 Oconomowoc, WI 170 Counselors, Teachers, Administrators
05/83 Columbus, OH 20 Counselors
06/15/83 touisville, XY 4 Counselors, Teachers
06/22/83 Columbus, OH 13 Counselors
08/33 Columbus, OH 15 Counselors
12/03/83 Anaheim, CA 17 Counselors, Administrators
N3/09/33 Phoenix, AL 6 Counselors, Administrators
03729/t  Little Rock, AR 100 Counselors, Teachers, Administrators
04/84 Houston, TX 16 Counselors, Administrators
04719/85 Plymouth, NH 12 Counselors, Counselor Educators
07/83 Columbus, NH 32 Counselors
01/13/85 Cheyenne, WY 13 Teachers, Administrators
Total 713
40 .



fourteen people {approximately 7 percent) responded t0 the
letter. Twenty-one percent of those who responded made positive
comments about CPSS. These included, "Good program, but our
school system has no funds availablas 7nr career guidance.” "We
felt the program was excellent."

Relating to purchasing CPSS, 14 people had not purchased CPSS
due to such reasons as lack of funds (3), school selected another
career education program (1), little interest or lack of priority
(2), and cutbacks in the department (1).

When asked why they decided not to adopt CPSS, the responses
were lack of budget to implement the program (4), current use of
another career education program (4), and the teachers decided
acainst it (2).

In response to the question related to involvement with CPSS
since the awareness session, 1l individuals indicated that they
had not had contact with the materials since the workshop.

Three respondents reguested additional information about
CPSS. One wanted more information on the package, including the
cost. Another reguested any free written information. And the
tniri, from a state deparcment of public instruction, requested
30 scts of awareness information.

Finally, in addiition to the staff conducted awareness

sessions, the following states reported education on awareness

sessions:
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O Massachusetts held three sessiors.

O Connecticut held three sessions.

o Illinois held five sessions. b

Adoptions

During the course of the project, there were 70 adoptionms.
The demographic information on these sites is contained in the
Aggregate Data Section (attachment 15). By reviewing the attach-
ment, one can determine that the majority of sites were in Idaho
and the others were in Connecticut, Washington, “and Wisconsin.
The Idaho adoptions were the result of a major CPSS training
effort in that state. In order for a school to become an adop-
tion site, school personnel were to attend a training session,
purchase the materials, and sign an agreement. All 70 schools
met these requirements. However, project records indicate that
only 10 schools were able to take the concepts presented in CPSS
and incorporate them into their school's career development
effort. One s-hool was able to develop extensive career develop-
ment units, and the other schools worked toward developing an
effective plan to improve their career development programs.
Schools that were unable to begin implementation of CPSS after
the training gave a variety of reasons, including the following:
the program was too structured for their needs, they were unable
to obtain administrative support, and the funds were not
available.

Reasons for not implementing CPSS are further understooqd,
when one reviews comments by state facilitators on the current
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emphasis on career development at the state level. Of the state
facilitators that responded to a project developed survey, only 2
indicated a high level of state emphasis and funding commitment
for career education/guidance, 6 ind o2:ed a medium level of
emphasis, and 21 indicated a low level of emphasis in their state
was low. Twelve of the 21 states that now have a low level of
emphasis had a much higher level of interest 5 years ago. Even
those states that now have a medium level of interest had a high
level 5 years ago.

Since the level of emphasis and funding commitment at the
state level overall is low, it is not surprising that the state
facilitator projects also have a fairly low level of emphasis for
career education. They cited lack of state support and priority
and lack of interest by the school districts as reascns for a
lower career development emphasis. Many states currently have
priorities related to basic skills and technology.

In summary, CPSS was of interest to r.merous school perscnnel
whC attended training and awareness sessions. However, the
adoption rate might have been much higher if career education/

quijance were the high priority that they were 5 years ago.

Certified Trainers

As described in chapter 2, certified trainers were identified
and trained in an informal manner, and then later in the project,
a more formalized approach was taken. Of the 16 individuals
identified, 6 of these people were staff members at the National
Center for Research in Vocational Education who were familiar
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with the project. Having trainers internal to the National Cen-
ter allowed for easy expansion of the project staff when neces-
sary. Internal trainers conducted awareness and training ses-
sions when the assigned project staff had prior commitments or
needed a second trainer. The 10 external trainers identified at
this time were people who had prior contact with CPSS on NDN.
They included a counselor educator from New Hampshire, a previous
NDN D/D project director, a counselor educator in Oregon, former
staff members of a CPSS project who were working elsewhere, and
users Oof CPSS at the demonstration sites.

On May 10, 1984, a l-day train-the-trainer workshop was held
in Columbus, Ohio. Twelve counselors, educators, and state
department of education personnel from the states of Ohio,
Pennsylvania, Indiana, Kentucky, and Michigan were invited to the
workshop. All participants who signed an agreement to be certi-
fied trainers were provided a complimentary set of the CPSS
materials.

Following the workshop, participants were asked to complete
an evaluation form. 1In the first section of the form, partici-
pants indicated the success of the materials and processes used
on a 1-4 rating scale with 1 being unsuccessful and 4 being very

successful. Chart 4 displays the responses.
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CHART 4

TRAIN-THE-TRAINER WORKSHOP RESULTS

Percentcae Percentage Percentage
Percentage Slightly Moderately Very
Unsuccessful Successful Successful Successful

Handout/work-

sheets and

transparencies 0 0 8 92
Lecture

presentations 0 8 58 34

Large group
discussions 0 0 33 67

Small group
discussions 0 0 50 50

Organization in
terms of the
logical flow

of ideas 0 0 33 67
Important
concepts defined 0 0 33 67

Mix of activities
h2ipful in main-
taining interest 0 0 25 75

It can be concluded from the data that overall participants

thoaght the workshop was effective and worthwhile. Items that

were2 incorporated into the next train-the-trainer session to make
it even more effective included (1) more clearly stating the
goals of the workshop at the beginning and (2) spending more time

at the start of the workshop acquainting participants with the

matarials.



Two other certifiéd trainer workshops were planned--one in

New York and one in Florida. The New York training session was
immediately after the annual, national convention of the American
Association for Counseiing and Development on April 5, 1985, in
New York City. Counselor educators from across the country who
taught career-related courses along with career development per-
sonnel throughout the state of New York were invited. Although
12 people indicated that they would participate in the session,
none actually attended the session. Follow-up information, which
included a copy of the evaluation study, was sent to all invitees
who regquested it.

The Florida workshop was scheduled for April 24, 1985, in
conjunction with a statewide career education conference. All
the appropriate counselor educators and state department person-
nel in Florida, Alabama, Georgia, Louisiana, and South Carolina
were invited. Due to time conflicts and other unknown circum-
stances, the number of registered participarts was so small that
the workshop was cancelled. Approximately 20 people who had
expressed interest in CPSS were sent the necessary information.

Although the certified trainer system for CPSS was began due
fo the termination of the project and the lack of career emphasis
at the state level, it did not become fully implemented or

utilized.

Demonstration Sites

At the start of the project, there were two demonstration
sites--Putnan High School, Putnam, Connecticut, and American
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Senior High School, Hialeha, Florida. During the first full year
of the project, each site was given $1,000 to conduct activities
for the project. Putnam used the bulk of their money to cospon-
sor a training session, and Americun used its funds to assist
users with answering technical questions related to the use of
CPSS. Due to budgeting factors and other concerns, the demon-
stration sites were not provided funds for the remaining years of
the project. American Senior High School was then dropped as a
demonstration site, leaving Putnam High School as the only demon-
stration site.

During awarceness and training sessions, this demonstration
site was mentioned and session participants were urged to contact
the school. Since CPSS is an individualized planning progran,
schiools would not gain much more from visiting with a demonstra-
tion site on site than from talking with a CPSS coordinator on
the telephone. Therefore, interested individuals were encouraged
to telephone the demonstration site rather than making a personal

visit.

Cooperation with State Facilitators

The response from state facilitators on CPSS has been mixed.
As indicated earlier, the majority of state facilitators did not
place a high emphasis on career development programs; therefore,
no or minimal work was done on their part. At the start of the
project, a number of states included CPSS in statewide awareness

sessions. These were New Jersey, Tennessee, and South Carolina.
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Other stares cuntinued to support and promote CPSS durirg the
course cf rthe projeni, particularly Illinois, Florida, and Idaho.
Zommunication with the majority of the state facilitators was
e<fective. Tharcush telephone calls and written surveys, pro-
ject staff were able to learn about state facilitators' current
need and interest in CPSS. Many facilitators reauested copies of

the PSS =aterials and had the information available for inter-
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CHAPTER 4

PROJECT SUMMARY AND RECOMMENDATIONS

The National Diffusion tetwork is a viable means of promotingy

the use of exemplary educational programs, and CPSS's ‘nvoivenent

with the NDN has been a worthwhile experience. This chapter

describes the perceived strengths and weaknesses of CPSS's

involvenent with NDN and proviies recommendations for further

activities.
Strenaths of working with NDX
1. Being a part of the NDN allowed for high visibility of

the project. CPSS had another form of credibility by

bheing associated with NDW. Also, CPSS was continually

pro=oted in documents such as Educational Programs That

Work due to this association.

funds were made available to conduct disseninaticon activ-
ities {e.g., develop, print, and distribute brochures;
conduct awareness sessions; and promote adopticns of
CPSS).

A n2twork of state facilitators was available to identify
potential users of the progran.

Certifiel trainers and demonstration site personnel
intreased the staffing capabilities for the project.

wWith the assistance of these people, more awareness and

training sessions occurrxresl.




State facilitators provided assistance in arranging

awareness and training sessions. This allowed project
staff time to conduct other activities.

A technical assistance staff was available to help in the
development of brochures, awareness presentations, and
other related activities.

Annual national and regional conferences afforded pro-
ject staff ths opportunity to learn of various skills
necessary to better conduct the project. These skills
ranged fron completing NDN forms to better conducting

presentations.

weaknesses of Working with NDN

Career education and career development were not high
priorities; therefore, CPSS was not promoted in the net-
worX as nuch as prograns in such high-priority areas as
basic skills and technolegy. State facilitators indi-
cated that they respond tc local school needs and that
few are reguesting inforrmation on career-r2lated
progranms.

CPSS is a complex progran that reguires s~moolwide com-

v

7itment. Many schools saw the value of a progras like
CPSS, but they were unwilling tc got involved with such a
conplex progra.

The "N funding level did not allow for project staff
teyond one half-tine professional person and one fourth-
tire clerical staff. Wwith the organizational structure

5D
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and staffing patterns at the National Center, there

was no opportunity to expand this staff with in-kind

contributions. Therefove, CPSS project staff were unable

to conduct some major activities that would have teen
desirable.

To summarize the aforementioned statements, project staff is

of the opinion that DN serves an important function and does it
in an effective manner. The mechanisms are in place to promote
any progran that dbecomes a part of WDN. Unfortunately, CPSS
hecare a part of the netwnrk the last year career education was

an M0N prioritv. As evidenced by a survey of state facilitators,

local school districis have other priorities that need to be met
first. Career education is still important, but it does not seen

tn» be perceived in the sane manner as it was 5 years ago.

Recommendations

The followinj recommendations are nade to the XNatioconal DdDif-

fasion MNetwork, basel on this preoject's involvement with NDI.

1. ©Proviie rore specific guidance ¢o the individual D/D
projects. Twring the course »f the CPSS project, praject
stafif received litile comnunication and guildance fron NI
on how to conlust or improve activities. This could have
reen done by n.il, telephone, or in persoa at
conferences.

2. Provide D/fs with information akout state priorities. It

would havz bteen helpful to have had NDN give project
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staff information on individual state priorities were so
we could focus our activities with appropriate states.
Continue to provide opportunities for D/Ds to meet and
learn from each other's experiences. Having the oppor-
tunity at conferences to discuss issues with other D/Ds

was useful.

Provide updates on what programs in the same content area

are doing. This infornation on what other career devel-
opent programs were doing could have been used to coor-
dinate activities.

The following list contains recommendations for how CPSS can

continue as a nonfunded D/D. Accordingly, the National Center
should do the following:

1. Cormunicate with state facilitators about the continued
availability of CPSS materials and training on a cost-
recovery hasis

2. Promote CPSS in appropriate brochures and communication

pleces
- Present awareness sessions ¢n CPSS, when appropriate, at
conferences and conventions
<. “ave at least one person available to conduct cost-
recovery training on PSS
5. Have al least one person aviilable to answer telephone
and mail requests on CPSS.
If the YWational Center would want to involve another progranm

vit¥ ITY, the follcowing recormmendations are made.
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Select a program that is in a high-priority area of ‘i
since this will be an area in whach 3chools will probably
have needs.

Have a program that can be effectively implemented in a
classroom versus one that requires schoolwide commitment.
It is casier to get one teacher to adopt a program than
it is to get a group within the school to commit.

Allow sufficient staffing for the project. At least one
full-time eguivalent staff member is desired for an
effective project.

Staff the project with people who are interested in the
program and who have skills in the areas of written and
verbal presentation, interpersonal relationships so they
can work with school personnel and state facilitators,
and fnllow-through with school personnel.

Develop the design for the JDRP study so it can be easily

duplicated for JDRP recertification.
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CAREER PLANNING SUPPORT SYSTEM
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Career Planning Support System

A NATIONAL EVALUATION STUDY:
EXECUTIVE SUMMARY

1V THE NATIOAL CENTER
FOR RESEARCH IN VOCATONAL EDUCATION
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THE NATIONAL CENTER MISSION STATEMENT

The National Center for Research in Vocational Education’s mission is to
increase the ability of diverse agencies, institutions, and organizations to
solve educational problems relating to individual career planning, preparation
and progression. The National Center fulfills its mission by:

e Generating knowledge through research

* Developing educational programs and products

Evaluating individual program needs and outcomes

Instailing educational programs and products

® Operating information systems and services

Conducting leadership development ang training programs

The project presented or reported herein was performed pursuant to a
arant {OB-NIE G 78-0211) irom the National Institutc of Education, Depart-
menl of Health, Education, and Welfare. However, the opinions expressed
herein do not necessarily reflect the position or policy of the National
Instituie of Education, and no of€cial endorsement by the National Institute
of Educaucn should b inferred.
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FOREWORD

The challenge to assist Youth in gaining the skills and knowledge to plan
for and acquire meaningful careers is a major concern of the educational
community, particularly high schools.

Among the priorities identified by the career education movement cf
the seventies were {1) a need 10 blend student career development into
the mainstream of educational practice, and (2} a need to neet increased
accountability demands in the delivery of instructional and counseling
services in public schools. To meet these two needs recent research activi-
ties have emphasized the importance of systems mechodology in properly
planning, implementing, and evaluating career guidance programs.

In response to the need for systematic nrogram planning for student
career guidance programs, the Nationa! Cen'er of Research in Vocational
Education deveioped and tested CPSS fror: 1971 to 1973. A two-year
{1974 76) field test of CPSS resulted in important revisions of the materials.
Thirty eight mdwidual high schools, ranging from rural schools of less than
100 to large urban and suburl;an schools of mere than 2,000 students,
participated in the field testing.

This Executive Summary outlines a controlled evaluation of the CPSS
conducted between June 1, 1978, and November 30, 1979. The 1978.79
evaluation of CPSS involved eighteen high schools in seven states. By com
parmng ten expenmental {used CPSS) with eight control {did not use CPSS)
high schiouls, Nattonal Center staff conducted a narional assessment of the
effectiveness of the CPSS. The results of the national assessment show that
the career development programs in the ten high schools that used CPSS
were significantly better than the programs in the eight high schools which
dul not use the CPSS. We are pleased to report that, in 2 controlled evalua
tion, CPSS works.

We are deeply grateful 1o the staff in the high schools and school dis-
tricts who particigated in the evaluation study. Their cooperation and
consistent enthusiasm were central to the successful completion of the
project. The names of the staff, schools, and school districts involved in
the national evaluation are iisted in the Acknowledgements.
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Special thanks go to the project staff who planned and conducted
the CPSS evaluation, Dr. Robert E. Campheli, Mr. Harry N. Drier,
Mr. James A. Pearsol, Dr. Ann R. Nunez, Mr. Vernon Padgett,
Dr. Donald C. Findlay, Dr. Larry Hotchkiss, Project Director, and
Dr. Frank Pratzner, Associate Director for Research.

Robert E. Taylor

Executive Director

The National Center for Research
in Vocational Education
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DESCRIPTION OF cPSS

CPSS consists of handbooks, reproducible forms and filmstrips that
describe a comprehensive organizational framework and procedural steps a
school staff can use to create an accountable, school-wide high school career

development program. The following list describes the complete set of
CPSS materials:

® The Coordinator’s Training Guide is a self-instructional training
- guide for the pait-time CPSS coordinator.

o The Coordinator’s Handbook contains instructions that describe

step-by-step procedures for managing and implementing CPSS
in the high school.

. R e
B S e )

o Camera-Ready Forms are reproducible copies of each form ne~ded

for the questionnaires, instructions, CPSS Program !nformation
File, etc.

* Handbooks

The Advisory Committee Handbook defines the responsibilities
and duties of Advisory Committee members (five copies).

Assessing Resources guides a resource leader in directing a task
force to collect information on and account for the use of
resources n the school and community.

Assessing Needs: Surveying provides instruction for preparing,
administering, and collecting survey questionnaires for students,
graduates, parents, and faculty/staff {five copies).

Assessing Needs: Tabulation contains instruction on manually
tabulating data coliected by questionnaires {five copies).

Arlyzing AMethods informs a methods specialist about the avail
alulity and ap.plication of guidance methods and how to integrate

s krowledge during the construction and review of career deve-
lapment units.
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The Manual for Writing Behavioral Objectives is a self-instructional
resource for a behavioral objectives specialist (five copies),

Writing Behavioral Objectives informs the behavioral objectives
specialist about the function of behavioral objectives in the
constrection of career development units.

Producing Career Development Units (CDUs) prov'ides directign
for developing career guidance/development activities {ten copies).

¢ Filmstrip/Audio Tape Presentations include:

AV-1: "An Orientation to CPSS" —orients interested persons to
CPSS.

AV-2: “Shaping Program Goals"—gives an overview of how the
needs and resources assessment lead to goals for a school.

AV-3: “Behavioral Objectives”—~accompanies the behavioral ob-
jectives manual.

AV-4: “Producing CDUs"—gives an overview of the career deve-
lopment unit process.

To accomplish the planning, implementation and evaluation procedures,
CPSS recommends that a school coordinator lead the CPSS effort with
the assistance of a working steering committee comprised of students,
teachers, wounselors, and administrators. The CPSS coordinator gives direc-
tion to the CPSS effort and chairs the steering committee; however, much of
the planning, implementation and evaluation is performed bv the steering
commitice with the help of other school faculty and members of the
community,

CPSS, as a support system, is designed to provide the organizational
structure and outline procedural steps required to install a schoolwide
career development program. It does not prescribe what specific career
development activities a school should use, but rather provides a means for
a school to focus its career development program on the unique needs of
s nwn students and within the bounds of its own resources.
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THE NATIONAL CPSS EVALUATION STUDY

Objectives

Two objectives guided the study. The objectives addressed the capacity
of CPSS to produce (1) a systematic plan for career guidance and {2) career
development activities that have a high probability of improving student
career development skills.

Objective One 1s based on the assumption that *‘a systematic plan‘’’ is
derived fiom coherently-related planning components. For the purposes
of this study “a systematic plan for career guidance’’ consists of the follow-
ing planning elements:

¢ An organizational structure facilitating a career development pro-
gram, to include cleariy designated feadership, permanent active
- anmittees and work groups, and administ-ative cooperation.

® An assessment of the career development needs of local students
and use of the results of the needs assessment in the career deve-
lopment program

 Creation of explicit career development goals reflecting assessed
student career development needs.

® Creation of behavioral objectives designated to implement the
goals.

® Creation of student activities to achieve the objectives and goals.

Objective Two is based upon the assumption that systematic career
development program planning leads to Kigher quality activities to meet
student needs for career development skills than activities found in schools
that do not use systematic planning procedures. Although the one-year
assessment period did not permit full implementation of CPSS and full
development of CDUs, some data were collected allowing comparisons
between experunental and control senool career development activities.

v
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Ctesien of the Evaluation

Data supporting the objectives were gathered, using a pre-post,
experimentat-control group design, on eighteen high schools. The high
schools were iocated in Arizona, Maryland, Hlinois, Kentucky, Tennessee,
Florida, and Colorado. Table 1 displays descriptive statistics for the test
sizes. Ten of the eighteen participating schools used CPSS for one academic
year, and the remaining 2ight did not. In this study CPSS users {requently
are referenced as experimental schools and nonusers are termed control
schools. easurements on all variables related to the main claim were taken
befare and after the school year in which experimental schoels used CPSS.

Each school provided a pars-time coordinator who was respensible for
the preparation and completion of data collection forms and who served
as the on-site contact person with the Nationa! Center staff. In the experi-
mental schools this contact person also serveo as the CPSS cocrdinator. The
exgerimental schoo! coordnators received a three-day treining in CPSS
procedures in November 1978. The training was conducted at the Natior
Canter by project siaff. Training normally is not necessary for use of cPL7;
1t weas provided in this instance to help accelerate the normal process of
creating a career planning System, in order to complete the study within the
specified time period.

Both experimenta! angd coriro] schocls were monitored by monthly
zelephone calls and cne site visit in February 1979, This was in 2dditicn to
pre1ast an® post-test site visits to ail schools in November or December
of 1978 and May or June 1979. The telephone calls and site visits incluced
very littie technical assistance. Experimental school coordinators were re
Gussted 10 complete project logs twice 3 month. describing the progress of
CPSS m 1he school,

Parucipating schools volunteered in response to a national publicity
compagn The origingl inlent was 10 assign participating schoo's at random
1 experimental and control conditions, but due to insistence of local schoo!
admmisirators rancom assignment occurred in only four instances. in the
romamning cases, lecal school officials made the determination. Experimental
srhonts were pan $5,000 to defray expenses, mostly o pay for personnel
ume. Control schools were paid SS0D and given a set of CPSS materials 5t
hir vnd nf the stisdy.
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TABLE 1. CHARACTERISTICSOF TEST SITES

Experi-

Average of Control mental
Charactenstic  Schools Schools t-value
Size of student
populalinn 1916 1843 074
Ratin of {acoity
andd statf to
sturlent poupuls
uon 19.49 17.64 1530
ACT/SAT
senres® 15.67 16.84 .748
Estimaled
family ncomme S12000 $13125 607
Drop outrale 74% 10.07% 1.375
Prrcentwhile  38.0% 51.G. 814

* Fase schonls made SAT scores avadable, and the remaining turleen
sularatted ACT avereges. The five SAT scores were converted 10 the
melrig of ACT *y dividing them by the ratio of the sverage over
wrPonls SAT 10 the averagze ACT.
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Nieasurement

Two data collection forms, the Career Development Program Status
Report and the Verification Checklist, 2nd one rating instrument, the Career
Development Program Rating Instrument, were developed and used for the
stedy. The Status Report and Verification Checklist were used to collect
information {rom the field sites. The information was then reviewed and
roted by a fiftcen member review panel with acknowledged expertise in .
career development related areas. The review panel members individually i
snswered Guestions on the Rating Instrument by referring to information )
collected on the Status Report and Verification Checklist for each school.  °
All anaiyses seported in this summary were based on data drawn from the
Rating Instrument.

The Status Report was completed by school personnel in aii schools
who documented the ex?ent to which their existing career development
program plarning reilacted the basic components of systematic career
develcpment program planning. These data were collected at pre-test and
post-test

The completed Staius Repor: was reviewed on-site by project staf{ and
missing data were oblained. Examples of the type of information collecied
throush the Status Report include data about cereer-education goals, assess
wont and evelvation related to career education, and student career-cevelop
mer? 2rlvities. Cereor development activities include, but are not fimited to,
entncu’um units, viddis 10 local businesses, and career days.

The Verifization Check!list provided a means by which preject stafi
tculd worrcborate, clanify, and expand the information recorced on a
schngl's Career Development Program Status Report. During the pre-test
and D1 oSt si1e visils, @ National Center stalf member completed the
rhecklist with school personne! assistance, snd both persons sigaed the .
rompialed $orm ingizating agreement on the accuracy of il informalion.
Examples of infnrmation gathered on the Verification Checklist include 1
313 clwaat career-education needs, career-education goals, and commltre
organzetion refated (o the career education of students.

The Raung 1ystrument was developed by project stalf with the asss
1anee ¥ an external mstrument design spacialist. Two factors basic 10 the
Fiosani ol 1he raling metrament were. {1) inclusion of items s were £lealy

|
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answerable given the descriptive information that was being rated, and
(2} the exrlusion of items that did not ailow control schoo!s a fair oppor-
tunity 10 recewve 3 high rating.

The Rating Instrument asks uestions concerning specific {acts des-
cribing the school’s career development program planning. Detailed ques-
tions are asked abou? the conduct of needs assessment, goal formation,
objective writing, student activities, and organizational structure. Six sum-
mary questions asked raters to form broad judgments concerning each of
the five elements of a systematic planring process for career development as
cutlined in the Objectives Section of this summary. The sixth questicn re-
quests a judgment regarding the overall quality of the career development
jnogram. These six summary questions formed the bases for analysis.

A greup of fifteen eminent persons in ficlds related to careec develop-
ment research and practice was assembizd at the National Center to assist
with interpretation of the information collected from the field sites. Panel-
1s1s compleled two s2ling instruments for each participating high school.
Thie first compietion provided a description of all schools at the beginning
©f the school year, 1978.79, and the second completion deseribed the zar
Ceve'op:ment program in 2il scheols at the end o the schoo! year. During
the year tha experimental schools used CPSS materiais and the conirol
schonis did not. 1t should be noted that all identifying information, eg.,
stale, cily, school, name, address, and dates had been removed from the data
SousTens Pror 10 the ratings.

Al least thiree panelists were assigned al random to raie cach experi-
memilal ared control school. Assigning more than one rater 10 each school
j wrmuls namicnical assessmient of relisbility of the ratings and yields more
Frzatate resaits then could be oGtained from a single raling yer school
Pre: 1251 and post test ratings for each school were Gone by the same group
ol paneists.

T aasaer the wx summary questions on the Rating Instrument,
i1 oelerred 19 ol informztion on the Status Report arnd Verification
Cherkint Toan eachs wheal Thus, roters had at their disposal data reqard
i rtoOnais aludent vareer development needs and goals, career development
¥ Lvilws e ieend T01 ase with students, and organization of career-develnp
MR AT BUTE V118 P |
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Results

The major results of the study are summarized in Figure 1. The panels
of tha figurg_3re numbered and labeled to correspond to the six summary
questions.

The graphs displey plots of mean differences in post-t2st scores between
experiemental schools {E} and control {C), as adjusted statistically by the
analysis of covariance for pre-test scores on the dependent variable. These
graphs may be interpreted as differences in change from pre-test 1o post-
test, adjusted for differences in starting point. The vertical axis of these
graphs represent scores on the six items. The horizontal axis does not
reflect a continuous scele. Rather, the left-hand point {labeled C) corres:
ponds to the contro! group, and the right-hand point corresonds to ih2
experimentai group {labeled E).

This positioning of E and C is arbitrary, but was selected so that 3
positive slope indicates support for the main hypothesis: that experimental
schools show larger gains when adjusted {or starting point than do contro}
schools. All six graphs do show a substantial positive slope, thereby lend
ing suppont 1o the objectives of the study. Al statistical tests are highly
significant, with protabi.ities less than .001. {Reported probabilities are
{or the main offect of the expenimental] variable, after adjustment for the
covariate.)

V/henever random assignment to treatmrent groups cannot be realized,
observed differences between treatment oroups, in theory can be due to
nontreatment variabis The siandard methodology for handling objections
of this sort is to :ntroduce some type of statistical control for a smali
group of varizbles that are likely candidates o account for observec differ
ences between treatment groups. in the present case, the sample s:ze s
smz'l enough to render such procegdures of dubious value. On2 may observe,
however, bivariale relationships between selected “control” variables and
the treatment variabie. In the present study the treatment variable is defined
by the two categories—used CPSS and did not use CPSS. Averages on the
following variables were compared statisti ally for users and nonusers of
CPSS.: student population size, ratio of facuity and staff to students, aca
demic test scores, drop-out rate, percentage of the student body who were
minority group members, and a rough estimate of family incorinc of the
sturlent body. As shown in Tab'e 1, in none of these six tests were statis:
tizcly sigmificant differences observed. Hence, 3t is concluded that the
differences betiveen users and nonusers of CPSS on the six erilerion vari
ables are not due 10 any of these six charactessstics of schools.
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Conclusions

The national evaluation of CPSS was designed to test the effectiveness
of CPSS and was guided by two objectives. Objective One stated that school
staffs using CPSS fo, one year would develop a systematic plan for career
guidance. Objective Two staied that school staffs involved in CPSS for one
year would develop 2 plan that contained activities having a high probability
of improving student career development skills.

The results as reported in Figure 1 for Objective One {panels 1-6) and
Objective Two {parels 5 and 6) were highly significant, with p <2001 levels
of significance. These results suggest that during one year schoo! staffs with
school characterisi:cs simila: (o the schools and staffs involved in the 1978-
79 evaluation siudy can successfully use the CPSS materials to generate
a systematic plan for career guidance as defined by the successful comple-
tion of key pianning steps:

T

1. organization of staff{

2. needs assessment

3. goal setting

4. preparation of student behavioral objectives
5. design of quality career developmient units

DISSEMINATION

The findings of the evaluation study have been submitted to the
National Institute of Education {NIE). It is expected that the study will be
reported to the Joint OE-NIE Dissomination Review Panct {JDRP). This
panel of experts raviews the producis of federally sponsored research for
fidelity 2 accepted principles of sesearch, and subsequent dissemination
funds. 1t 1s exprcted that if JDRP approval is obtained, C°SS may become
recognized further us an effective product. .

EDUCATIONAL IiPORTANCE

As noted in the Fureword of this Executive Summary, the CPSS
malnrials were develuped in response 10 a need for improved career develop
man? planning in schools. This need has been expressed repsatedly in a
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vauety of professional forums repiesenting several professional specialities.
Prior 10 development of CPSS, a consensus developed which reported that
systematic planning was an essential ingredient in un:proving career develop
ment programs. The CPSS materials are designed 1o instruct school staffs
in the use of a systematic planning process and development of associated
products for building career development programs in high schools. The data
from the 1978-79 national evaluation demonstrate that the materials do
enable staffs to create a systematic plinning process leading to quality
career development units.

INTENDED USERS

High schoo! personnel, community members, parents and students
cooperate in the use of CPSS.

COSTS TO SCHOOLS
Table 2 shows cost estimates for using CPSS during the first year

and subsequent years. Because costs may vary among schecis, 2 range
1s entered in the table.

TABLE 2. COST ESTIMATES PER SCHOOL

First Year Suhbsequent Yeas
{Monrecurricg {Recursing
Costs) Costs)
Personnel $25060L-7250 $2175-3330
Staff Train: 0 0
Special Facliies 0o 0
Equipment 9 0
Comsumables 123 61
Gty Costs 250 Li3F]
iTAL COSTS $3233 - 7633 $2297 I
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Career Planning Support System
Complete Set of CPSS
RD 119-580.00

ORDERING INFORMATION

All prices include postage and handling. When ordering use series num-
bers and titles. Orders of $10.00 or less will be accepted on a cash, check, or
money order basis only. Purchase orders will be accepted for orders in excess
of $10.00. Please make check or money order payable to: The National
Center for Research in Vocational Education. Mail remittance and/or pur-
chase order to: National Cenler Publications, The Ohio State University,
1960 Kenny Road, Columbus, Ohio 43210.

DISCOUNT POLICY
Discounts on quantity orders are offered as follows: Orders of five (5) or
more items, as listed by series number and title, with a total dollar value for
the order of:

$ 5010 S100  thediscount is 5% .

S$101 to $200 10%,
$201 to $300 15%
$301 1o $400 20%
$401 to above 25%

For additional information,
call the Public Information
Office at the National Center
1-614-486-3655 or
1-800-848 4815 {+uii freed
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ATTACHMENT 2

CPSS DECISION GUIDE
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Career Planning
Support System




The education sysierm, as a whole, 1s responsibie for prepanng students 10
become lirerate, productive citizens. This inciudes prov:ding students with skills

needed 10 make z2ppropriate decsicas about thesr careers,
Ofien the counsein: i3 percerved as the mam person n the schoo! responsibie

WHO IS
RESPONSIBLE .
fon sTudaris’ caress ceveopmeni. However, Tha 1012 13 100 rmpoOriant for one per-
500, Teachers and others who are with students 00 2 continual basts a0 have the

FOR CAREER

GUIDANCE?
responsib-fity for guiding students 1cward appropniale caresr decs.ons and choices.

The Career Planning Support System seeks 10 Gvercome the traditiona! proh-
fems 3350C:ated with depending on Guidance counselors 10 prowida 2l Career guid-

anTe servikes,

The Career Planning Suppost System {TPSS) describies 2 way i whach a sec-
ondaty school can mprove a1s caresr guidance program,

Hancbodks_ gurdes, survey Questionnaucs, and filmstr.p 3udio 1ap2 presenta-
107 OUlun2 how 3 sthoo: €30 Organire, Jevelop, and evaiuale ils OWn Cater

WHATIS gudance program.
CPSs?
CPSS prowdes the struttute and the school provides the Tontens for the
tareer GuCance program 1hat 1 based largely on student needs and Iocal resources.
Thes 2poroach provides accountability 10 students, parents, and 1axnayers or the
SThOOI'S Career gudance actiwlres, ¥
CPSS 13 :ntended 10 be inlegrited into the school’s Operations 1t « not 2
Short-1erm, here-10tay 9ONE-I0MOITOW Program,
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WHAT ARE
CAREER
DEVELOPMENT
SXILLS:

CPSS focuses on the nonteshnical skills individuals need 10 cope in the world
of work,

Many necessary carser development skills can be jdentified, Your schoci may
aiready have selected some, PSS identifies five skil cagegories 35 fundamental
for students” career davelopmens,

o Seil-Awareness, Social Awareness, snd Personal Decision Makig—skiils
needed 10 better undersiand seli-interests, abilines, 3nd valves, and 10
make personal-career decisions.

Career Exploration—skills needed 5 find meaningful information about
occupations.

Job Acquisition and Adjustment—skills needed 10 focate, obtain, and
207us1 10 3 job, whethsr it be the first or a subsequent job.

Edscation and Traming Explorazion—skilis aesded 10 find information
about schools That further one’s education beyond high schoo!.

Educazion and Training Acouisiton and Adjusiment—skils nseded 10
jocate, ente:, and adjust 10 3 school.

These Live categones, $rom the pearspeciive of CPSS, reprasens the ma mun career
CRvEiLDMIET 3015 3 3¢hODI's Cart.tu-am should address They prowvile 2 ~utisus for
futere program goa: deveinpment.

PSS s fiexibie entuzh 1hat other goals may be added or subtracied freely, If
your tigh school, schuos distr 23 07 state depariment of edocation 15 comm:tted 1o
TI%0? Caresr Coetlopme=t3k.. '3, you w.li find CPSS can 228y ATTOT MDA MOST
pos-tions
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WHAT IS THE
CPSS PROCESS?

ERIC
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1. PLANNING

rganizing for CPSS. Leadership is required 10 plan and 10 sustain 2 career gund-
ance program. On2 person, using CPSS as 3 management techn-que, ccordi-

8¢ 2cuwities. This coordinator San be a guidance specialist or another
peofessional of the school staff,

The pr:ncipal, 28 with any successful schoolvrAde activity, must play 2 cisar
and supoortive role in the exscution of CPSS. The principal and the zocrdi:
nator must work Tooperatively throghout the CPSS process.

A permanent Sizering Committee 15-7 members), an Advsory Commmittee,

and two temporary task forces are formed from representatives of the facuity.
Tudents, and e community. Activities are des:gned to “nvcive 22ch derson
and 1o share the work load.

Hen:ifying Needs ar.d Resources. Task foroes, us.ng turvey gquestionnaires, $oilect,

12bulate. and interprel cata from parents, recent graduales, students, and
faculty 0n student Career deveiopment needs. Sirengihis as weil 35 deficrencies
.n the school’s career guidance program are assessed.,

School and community resowrces for supporting studenrt Suidance altivities
are ‘nventoried, accounted for, and evaluated 10 optirmuze their efficent use.

Shaping Goals. Using survey cata, the Steering Commitlee formulates goals 1o meet

stoudents” carezr development needs. Core goals are identified n CPSS aiong

with sastructions for writing additional goals.

The skiils, knowledge, and attitudes students shou'd have are Cef ned by the
QOais That are developed. The CPSS procedure insures That the goal s signehi-
cant response 10 student needs sdentified bv the survey,

Goals ar2 then rmade more specific and measuwrabie by preps.ng betawioral
objectives. CPSS provides seifanctructionai guidelnes for wriling these.

Incremental Exparsion. The number and type of §oals 10 be .mr-emenied are

matched 10 exIUNG res0urces The Drogram i3 exdinded 35 add.” ond! sup-
DONve fe30urcet become ava:Iadle,

3.
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2 IMPLEMENTATION

Mowving Plans 10 Action. There are usually aiternauive methods 10 sachieve Progiam

goais and objectives. The task 15 10 choose anssruct:onal of guidance metnocs
thal are oSt aDPropriate for the studenis. CPSS helps to choose effective
mezhods which use school resources eificiently.

Goals. objecives, methods, and resoutces are dlenced inlo jearning activities
cailed career devtiopment units {CDUsj. A COU attempls 10 achieveone ora
cosery related set of career development goals. COUs state behaviorai obiec-
«:ves for 2ach goal. instructional methods and sesources for 2ach objective.
2rd 2 straiegy Tor implementing the units into the curriculum.

3. EVALUATION -

Assessing the Guidance Program: Thres tevals of evzluaron 12k2 place inCPSS.

First Level — CDUs are evaluated 2t thert completion 0 detarmine whetter
studsnts achieved The expecied Ouicomes. AZdinonally, ast2ssments by
1eacners and stadents about the vsefuiness of the CCU are raroréad.

Sacond Level — An annudl program review is conducted *or ail CDUs. Tue
program’s elfectneness S assessed and 2 plan for (he coming year s Cevei-
oped. The CPSS process continaes deveiopng and mod-iying CDU:s.

Thed Level — ResssessTent of the 013! DrOGram .§ su3Gested evary 1o 1o

shrse yoars The CPSS process is romz:ated 10 determine changing career

dave.opment needs of the stedents and to adjust the caresr gu.dance pro:
gram o aczommodate these changing aeeds,

Tne CPSS prozess £o™1 MuLs 10 IMETSvE 1he schOTIs Cater Gu-dance HIOgram
~ctemenia.fy Sy 123p0nding 10 418 siodents’ tnangng career development
~seds wh 4 rmax.r.zing the use of ava.lable resourees.

ihy




HOwW DO WE
KNOW IT
WORKS?

Thne Caveer Plannming Support System was developed and Sield tesied over 2
five-year per.od by the Nat:onal Center for Research in Vorzat:onal Education under
the spensorship of the National Institute of Educaron.

Twelve states partic.pated in a two-year {1974-76} field test of CPSS. Thirty-
&ght individual schools, ranging from rural schoois of less than 200 10 farge urban/
suburban schoo!s of more than 2,000 students, compiatad the fie'd testing.

The 1978-73 rat:0mal assessment of CPSS invelved #igh-2en schools in seven
3tates and compared the career development program planning efforts of schoals
us:ng CPSS materiais {exper.menial schools) with schools using thait own pian. for
a career development program {control 3chodls) dur.ng one academuc year. The
expersmenial schocls iN=10) and control schools {N=8) were matched a:zcording
10 school size, racial'ethnic composition of student body, students’ scores on
standardized tests, family income, etc.

in November, 1378 and May, 1979 staff from experimental and contro!
schoois compieted Career Development Program Status Reports deseribing thei
school’s career development program planming. The reports were raled anony-
mously by a panel of experts 10 assess the quality of career development program
plann:ng in each school. At the end of the trial ysar the experimental schools
showed ev.dence of h.gher Guality career devejopment program planning and 3
hkely improvement of student career development skills 3s a result of such
planning,

CPSS =5 2 studert-oniented career guidance program cdevelopsd from the
expersences of ihe 1974.76 £:21d appl.cation and demonstratad 10 work in the
1978-79 assessment study.
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WHAT CAN CPSS
DO =0OR YOU?

Many benefits, to the school and 10 its students, result from the application
of CPSS.

increased student and sia!f paruicipation in the career gurdance program
A et of student career development needs

A descriptive record of school and commumty resources avasiable to
Support career development acuivities

A prionitized list of career development goals for stucents

A number of behavioraily stated objeciives designed o0 achieve goals
Locally ceveloped insiructional or guidance strategies and mezhods {caresr
deveiopmens: units) designed 10 achieve career developmen: goas for

students

A capability to plan, implement, review, 2valuaie, and vpgrade career
deveiopmeant activ.ties on a continuing bas:s.

Most of these resuits occur with:n one schooi year; others may take icnger. The
degree to which benefits become evident, of course, is directly refated to hiow
acuvely siudents, teachers, administraters, and courselors tecome :nvolved i1 sne
CPSS process.

Contnued use of CPSS vl enable YOou 10 know your studenis” career
developmens 22ed; 2nd 10 design s3rategies (0 meel those needs. In time, by eifec-
Uvely 2pply:rg the CPSS orocess, the ultimate outcome=graduates with career
development sk.ls 1o becsme productive T2 EMBIOYess N our SCL.Aly=—
can be reatized
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WHAT DOES YOUR
SCHOOL NEED
TO USE CPSS?

The Career Planning Support System

The cost of a complete set of CPSS materials to implament the program is
$80.00.

School Personnel

The approximate number of siafr positions and esumaied time requirements
over 3 One-y2ar period are:

® A CPSS schoo! coordinator at a minimum of 1 hour per day the first year.
{This should b2 vievred as part of his,hier normal school responsibilities
when considering school outcomes and benefits.)

® Five 10 seven Steering Committee members (3-5 faculty/staff and 2
students) at an average of one and one-half hours per weea the first year.

An :ndividual may serve in more than one position. Also, the number of CPSS t2am
members may be scaied Jownward if the school’s population is iess than 600.

School Equipment snd Supplies

Supplies and 2quipment needed during the first year of CPSS include:

® Vrinting/Duplicating
— Guestionnaires—impressions totaling approximately 5 times the student

popuiation

— miscellaneous~approximately 200 impressions

® Postage {if questionnaires are maiied, enough for 2 mailings to a sample of
parents and recent craduates)

® Office supplies {excluding reproduciion paper)
— two reams of letterhead
— ,400 businesssize envelopes {sckool Togo)

® Equipment~filmsirip orojector/cassetie tape player {remoie conirol
and synchronizing capab:lity optional}

Suppliss needed during subsequent years of using CPSS will be at a reduced

level.

O

ERIC

Aruitoxt provided by Eic:

1f

* g
w




L8

ERIC

Aruitoxt provided by Eic:

HOW DOES
CPSS RELATE
TO NDN?

In 1980, the Joint Dissemination Review Panel (JDRP), a federal board that
reviews and approves exemplary education products, approved CPSS making it
available for funding by the National Diffusion Network (NDN). The NDN is a
nationrvide network established to assist schools in «mproving their education
programs through the adoption of JORP approved projects. The National Center
for Research in Vocational Education has rece:ved a grant from NDN and through
this grant staff conduct awareness sessions, provide training, and assist those schools
who adopt CPSS.

WHAT DOESIT
MEAN TO ADOPT
CPSS?

Project staff at the National Center believe any high schoo! can improve
its carees guidance program by using the Career Planning Support Sysiem. We hope
that you agree with us and think it is appropriate for your school. If so, yous should
consider adopting CPSS.

When your school adopts CPSS, it is agreeing to systematically plan, develop,
implement, and evaluate its career guidance orogram, This is done by foilow.ng the
steps outlined in the “What is the CPSS Process?™ section of this brochure. The
schoo! uses the CPSS matesials to complet2 the +teps {or shows avidence that the
steps have air2ady been completed).

The CPSS project siaff at the Nationai Center provices training and technical
assistance t0 schools that are adoption sites.

HOW TO LEARN
MORE ABOUT
CPSS

To learn more about CPSS or to discuss adogction possibelities, contact Karen
K.mme! Boy:e, CPSS Praject Direcior, or Harry Drigr, Development D:uision Asso
cate Director. 1o free 1-800-8484815 loulside Ohio, Alaska. and Hawaul, of
614486.3655. As0. your NDN state facditator can provide you assistance.
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THE CAREER PLANNING SUPPORT SYSTEM
Published by the National Center for Resssrch in Vocational Education

Career Planning Support System (Complete Set of CPSS: RD 119-$80.00)

Coordinetor’s Tremning Guide \RD 119 A ~$4 40). A self-
nstructiond trdng gurte 101 the CPSS coordinator.

Coordinstor’s Hendbook (RD 113 8 ~ $6.25). Stap-Dy-step
procedures {or managing ond impiementing CPSS in the -
high sChool,

Camers-Resdy Forms (RD 119 8/M —$7.40). A reproducibie
copy of each form ded for the Questionnaires, instruc:
uons, CPSS Program Informetion File, exc.

Avisory Commitiee Handook (RD 113 C~$1.75). Defines
e responsibilities and duties of the Advisory Commities
membexs. {ComDdiete st includes 5 copes.)

Asmzzing Resources (RD 113 D —$4.50), Guides the resource
lender 1n chirecting » t*sk force 10 collect informetion on and
acoount 1or the use of resources 0 the school and community.

Asssssing Neock. Surveying {RD 119 E—-$1.90), Provides
nstruction {01 creparing, soministening, snd cotiecting
questonnaires 1or students, gradustes, parents, snd facuity/
atf. [Compiete set inciudes S copies.)

Assssing Needs: Teduletion {RD 119 F —$3.80). Instruction
0 manusily tebuleting date collecied Oon QUestiONNres,
{Complete set inciudes 5 capies}

Analyzing Methods {RD 113 G - $1.75], Directs the methods
speciolists about the avaiistiity and applicat.on of guidencs
methods end how 10 intep ete this knowledge during the con-
struct:on end review Of Career development units.

Monus! {~- Writing Behaviors! Objectives IRD 119 H-$3.25),
A seif4nstructional resdurce {or the behaviorat objectives
wpecisiict, [Complete set includes S copies.}

siting Behaviors! ODjectives {RD 119 1 =$1.75). Informs the
behaviorel Objectves specislist about the tunction of beheviorst
objectivet «n the construct:on of cares; development units.

Producing COUs (RD 119 J—$1.90). Provides diection for
developing career guidence/development sctivities, {Compiern
set includes 10 copies.}

Fumetrip/Avcre Tape Presentations (RD 119 K —$15.00},

AV-1:  *An Orientetion 10 CPSS” — Designed 10 orient
interested Persons or specisl groups to CPSS.

AV-2. “Shaping Pregram Gosit” — An overview of how
the needs and resource sssssment lead 10 gosis
for your schoel,

\"&H “Behaviarat Objectiver’” — Used with the beheviorsl
objectives menual,

AV4, “Producing COUs™ = An overview of the caresr
development unit proces.

ORDERING INFORMATICN. Al prices inClude postage snd hendiing. When Ordering uss seres numbers er.d titles. Orden of
$10.0C o2 108 wnis DO SCOPPIEC ON ¢ Cash, CHECh Or MONEY Order basis Only. Purchase Otders wi; be sccepied for orders in excess of
$10.00. Pieese moke chock or money Order peysbie t0. THE NATIONAL CE/ITER FOR RESEARCH IN VOCATIONAL
EDUCATION. Maui samittance and/01 purchast order 10. Net:onat Conter Pubications, The Oh:o State Univeruty, 1960 Kenny

Rosd. Cotumbus. Ohio 43210. (Prrces subiect 10 changs.)

DISCOJNT POLICY. Discounts en Quantity orders ere otfered as 10l10wa. Srders 10t frve {S) or more (e, & listed by series

number and title, wmth a tote! dotlar velue fer the order of

$ S0108100 the discount is 5%
$101 ro $200 10%
$201 e $300 1%

$301 to $400 20%
$401 and sbeve 0%

175 < enpy AVAILABLE




THE NATIONAL CENTER

FOR RESEARCH IN YOCATIONAL EDUCATION

THE Ot#0 STATE UNIVERSITY

1960 KENNY ROAD - COLUMBUS. OH#0 43210

When ordering, please use order number ang title. Serd orders
and make remittance payable 10:
The National Center for Research in Voeational Education
Nationat Center Publications, Box P
1960 Kenny Road
Columbus, Ohio 43210
Orders of $10.00 or less should be prepaid. All prices include
postage and handling. (Prices subjact to change.)

ORDER FORM To order by phone, call toll free B00-8484815 or 614-486-3655.
Order No. Title Quantity Unit Price | Extended Price
Total

DCheckimoney order erclosed OBt me DConfirming purchase ogder to follow
SHIP TO: BILL TO:

~Name end Title Neme and Tille

Afency/Orgonlzation Agerty/Organization
Street Address Strect Address —
City State Zip City State Zip
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THE CAREER PLANNING SUPPORT SYSTEM
INFORMATIONAL OR PROMOTIONAL MATERIAL
FOR LOCAL OR STATE NEWSLETTER OR BULLETINE
{May be adapted for local use)

The Career Planning Support System {CPSS), a recent awardee of a
Developer Dem-nstrator grant fram the National Diffusion Network
{NDN), offers step-by-step directions in planning, developing,
implementing, and evaluating a career guidance program. As one
of twelve career education products currently approved by the
NDN, limited technical assistance and training for CPSS may be
available through the current Developer Demonstrator project
awarded to the National Center for Research in Vocational
Education. Additionai funding sources may be obtained through
your state NDN facilitators or directors of career education. To
find out more about the CPSS Developer Demonstrator Project
contact Ann Nunez at the National Center for Research in
Vocational Education, toll free 800-848-4815 (outside Ohio), or
614-486-3655 (if Ohio, Alaska, cr Hawail). In your state contact
your NDN fzcilitator(s) or director of career education.
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HIGH SCHOOL VOCATIONAL GRADUATES:

In terms of expenditures and
the personai time of both students
and instructors. our country has a
large public investment in secon-
dary vocational education. But in
our efforts 10 evaluate this disci-
pimne, are we realty measuring the
true value of our investments? Is
10b placement the only valid suc-
Tess criterion. or does vocational
education have significant effects
in other areas as well?

To answer these questions.
National Center researchers
recently completed a series of stu-
dies that dealt specifically with the
patierns of participation in voca-
tional education and thetr subse-
quent oulcomes. The resulis of
three of these studies. summanzed
1n the publication High School
Vocaticnal Graduates Which
Doors Are Open?, set the stage
for new understanding in voca-
tional education evaluation by not
only clarifying these patterns, but
4150 exploring how variations in
these patterns nfiuence students’
success in both the labor market
=nd posisecondary education.

Defining the “Vocastiona™ Student

According to Project Director
Or Paul Campbeil, tradilional
rescarchinto participation invoca-
t1onal education has largely
depended on students’ self-report
of tugh school programs and con-
centration Recognizing this as an
inaccurate system of classilying
the high school vocational expe-
nence for most purposes, National

ERIC
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WHICH DOORS ARE OPEN?

Center ressarchers took a new
approach by combining demogra-
phic, socioeconomic, and inter-
view data from the National
Longitudinal Survey (NLS) .of
Labor Market Experience, New
Youth Cohort, with the actual high
school transcripts of a subsample
of the NLS penel. After imegrating
and analyzing these data sources,
rssearchers were then able to des-
cribe not one but five distinctive
patterns of participation in voca-
tional educatior: concentration,
limited concentration, concentrati-
on/exploration, expioration. and
incidental/personal use.

Concentrators, explained
Campbeli, were those students
who took a substantial number of"
courses i1 a specialty area,
engaged in a continuous program,
and studied the speciatty until gra-
duation. Limited concentrators
were similar to the concentralors,
but tended to take fewer vocational
Credits, had some breaks in pro-
gram continuity, and occasionally
terminated this program after the
eleventh grade. Concentrator/ex-
plorers tended 0 concentrate early
inaspeciﬂty.bmmquemlyeoded
this concentration after the tenth
grade. Other students sampied
many program areas without
choosing a specialty {explorers),
or used vocational courses 10
accumulate a small number of high
school credits {incidental/per-
sonal users).

The primary difference
between these classifications and
those used in previous research,

111

said Campbeli, 1s that the ciassifi-
cations in this study “invoived con-
Centrated descriptions of what
high schooi vocational education
rezily is. In analyzing an issue that
is as complex as the outcomes of
vocational education, we cannot
base our information on 1solated or
generic experiences: we must have
data that accurately approximate
the true investment of an individual
student in vocational education.”

Patierns of Participetion: De
They Meke A DiNerence?

Confirming the resuits of eer-
lier studies. analyses of varables
such as race, sex, and SOCiONCO-
nomic status in this study clearly
showed that such external influen-
ces do indeed have a strong effect
on labor market outcomes. In spite
of this eilect,. however, researchers
dic find that vocational education
is able to have some influence on
its users’ participation and success
in the labor market.

continued on page 2
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THE SCHOOL TO WORK TRANSITION:
A EUROPEAN PERSPECTIVE

The year was 1975 Siowly but
sute’y. ndustial.zed couninies
around the world were beginning
to notice changes in their eco-
1.0muc Structures. inflation was r.s-
.ng. productivity growth was
startirg to siow down. Keep.ng
aid.lt workers empioyed was
becoming more and more difficult.
Rel.ecting these yreater changes,
youth unempiuyment began 0
escalate. and s the years passec
the problem persisted

For the «dusinalized markel
economy countues of Western
Europe a~d Ocearia (Austrana and
New Zealand,. chronic youth
unemployment since the mud-
1970s has caused traditional poi:-
cies ang practces for the smooth
transition from schoo: to wors to
crumbie As Beatr.ce G Beubens
of Coiumbia Jasvers.ly notes,
researchers and pol:cymakers in
these courines are ~¢ ‘onge- ‘oc-
using their transmtior studies and
programs or factors such as good
occupationa’ choice, the quality of
s, oreducalional and vocatioral
guwdance They arenstead direct-
mg thewr attenticn {0 the basic

competencies required for work-
ing Lie_ with 2 special emphas:s on
those youth most likely to become
unemployed

According to Reubens, there
are four international economic
agencies tha! have “taken a posi-
tion of leadership and innovation
on the transition from school to
wo'k™. the European Community
{o* "Commor. Market™} in Brussels,
Belg:um. the Council of Europe sn
Strasbourg. France: the Organiza-
ton for Economc Cooperation
and Cevelopment in Pans. France,
and the Nordic Counc.. in Osio,
Norway. and Ccpenhagen, Den-
mark. By analyzing the activities of
these orgar.zat.ons over the past
eght years, she has been able to
determine that some of the com-
mor European smphases on the
Scho0.-10 work irar sidior. are—

1. the spec:a: transition prodbiems
of early schoo! ieavers—those
who either drop out, fail to
obtain ecent:a:s, or compiete
iower seconcary egucauen but
go no furtter:

2. inadequate preparation in the
bas:ic competencres requirad
in working hfe,

3. too littie or overspecialized
vocational training. whether
supphed by the educational or
employment systems,

4. insutficrent acquaintance with
the structure and organization
of the work world,

5. faults in all of the social institu-
tions responsible for easing
the transition of young people
from school to work.

Reudens builds the suppon
framework for these conclusions
by explonng changes that heve
occurred in European educationa!
philosophies and programs since
1975. Following a study by the

-Education Committee of the Euro-

pean Community, for exampie,
member nations were advised to
pay particular attention o factors
such as continuing educaticn and

conlinued on page 3

Which Doors Are Open? -

Continued

When ccmpared 10 a group
such as the expiorers, forexamp.e,
concentiaiors .o «acationa. eduta-
Lion were more lLkeiy o be
empioyed. & o2 v a tramnang
12:.aleg pus:Lor. ang {o de acuve
part:cspants o the .abot force Ang
aithcugh Lurcentration id 2wt
appear (o bave a rositive ntluence
enthawage 'wosls nfwhiemales,
g have subslanbally pesitve
ellects on the sarnungs of famales.
beth maynly and mnonty

Carrpheil alsnnoledthatthere
ware some anlsresting  assouea-
1ons detween serongary vola-
tional edutabon and posisecon-
dary edutation Farsl the resulls
showed *ha® graduales of secon-
Zary veLatyeal programs are more
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iskely than .;0! 10 go on 10 some
form of postsecondary 2ducation.
0 adddior, ihose with the highest
degree ! Lonientration are more
ake.y 12 be 1 'ecuin.dl or two year
Lo.uege gruytas s of .nsome form
' apprentiees” L liasung than
‘hey a:e lu be .n four year aca-
lemie programs  From such
resulls. said Camrpbell. participa-
Loran iormallesrning exsenences
after mgh school s clearly a fre-
Quent aplisn exercised by voca-
1o i graduates

nosummarang the study.
Campbel. Lomaenied .20 the
mayur Mpiesswns thal one
‘PLE veS it af alysan) sethanissue
5 Ihe hagh Aya L' L L Troexly

oR

liz

vocationai education and its
effects. Aithough some findings—
both positive and negative—have
been reasonably well established,
determming and undetstanding
the exact conditions under which
they exist will require continuous
monitoring and examunation of the
enlirte vocalwonal education
anterprise ~

Find cul more about the inltu-
ence of secondary vocal:onal edu-
caton an H:gh School Vocational
Graduates. Which Doors Are
Open? For ordenng mnformation,
piease see the Produc! News sec-
o 8 thig issue

!




A EUROPEAN PERSPECTIVE - CONTINUED

training opportunities for drop-
outs. closer links between gen-
eral education and vocational
tratning, and curricula and teach-
ing methods that provice approp-
nate preparation for work in their
efforts to reduce youth unempioy-
ment. In addition, many member
nations are now participating in a
European Community-designed
“four-year action program”™ that
includes specia!l emphasis and
study on areas such as the needs of
aisadvantaged youth. aid for spe-
ciat groups {females, migrants. and
handicapped). and continuing pro-
cesses of guidance and counsel-
3. And although the impact of

such programs has yet {0 be evalu-
ated, Reubens says, the United
States should seriously consicer
the new outlook of these European
economiC organizations that a.
young peopie face problems in the
transition from school to work, and
ail require some assistance.

Find out more about the new
European attitude toward the
school-to-work transition by read-
ing From School to Work. A Euro-
pean Perspective—one ofthe ERIC
Information Anz.ys:s papers pre-
pared by the Nauonat Center. For
ordering information. pease see
the Product News section of this
1ssue.

A FINAL REMINDER TO ALL
AVA CONVENTION PARTICIPANTS

it you'll be attending next
month’s AVA convention in St
Louis. be sure 10 save some time
for participating in the National
Center’s mzny activities!

We're especially hoping to see
you at—

The Product Display Booth:
Open daily throughout the con-
vention. the Display 8ooth will
feature a wide assortment of our
iatest and mosi popuiar pro-
ducts Stop by booth numbers
232-234 :n the Cervantes Con-
vention Center

The Hospitality Suite: Also open
throughout the convention, the
Hospital ty Suite 1s your special
apporiumly 10 mee! anc lalk
with National Center staff You'il
iin3d the Hospitality Suite in
Stoutfers Riveriront Towers

The Product Roundtables:
Scheduled for Decemberd from
3500 pm 1n the Missoun
Room pf Sloulfers Riveriront
Towers. the Roundtables will
feature .he opportunily for a
hands-on 100Kk at Nalionai
Cenler producls and services
in-—

ERIC

IToxt Provided by ERI

* Economic Development and
Productivity

* Vocslions! Planning Sirale-
gles

*Linking Voc Ed with
Business/Indusiry/Labor

* Unlocking Nontreditional
Careors

* Transferabie Coreer Skils

* Enirepreneurship

* Voc Ed for Aduits

* Nationel Acedemy Workshop
Previews

* Evsluation of Voc Ed

* Guidance and Career
Development

* Competency-based Silaff
Development

* Postsecondery Occupational
Educalion

* New Issues in Yoc Ed

* Yoc Ed for the Hendicapped

Each of these actwvities is pre
sented at no cost 10 Participanis.
Be sure 10 510p by and see us—and
enjoy the conveniion!?

P S. - A reminCer that the reg-
sstration deadline {or all pre-AVA
workshups offerec by the Nationai
Academy (descubed i Previous
issues of the Cenlergiamy s
November 17.
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CPSS: A UNIQUE
APPROACH TO

CAREER GUIDANCE

In tooay s compiex world, it's
opvious that merely iearning the
“3-R’s” 1s not enough to guarantee
a students success in the labor
market. Besides proviaing a sohd
grounading in the basic Skills,
schcois must aiso prepare stu-
aents {0 cope w.tn changes that
wiit affect their worxing nves. a
neeqa that can pest pe answered
through a sound career guidance
program.

The Natonat Center's Career
Planning Support System {CPSS)
1S an innovativé approach to
improving all high schoo!l career
guidance programs Through a
series of step-by-step procedures,
CPSS guides rather than pres-
cnbes the upgrading of a career
guidance system by encouraging
the development of a guidance
support structure that involves
schoo! personnel from every
department and every ievel
Already recognized as an exém-
plaryy.roduct by the Nationalinst-
tute of Education’s Joint
Dissemination and Review Panel,
the CPSS system s alsp a recen!
awardee of a Developer Demon-
strator grant from the Natioral D.!-
{usion Network DNy

Uncer thus grant iimited iree
technical assistance and training
for CPSS will be available. Addi-
tional funding may 21so be availa-
ble through stale NDN facilitators
or directors of career education
Iastitutions and organizalions
wnterested in lechnical assislance
for using the CPSS system should
tontact either their state NDN
facilitator ordirectoroicareer edu-
cation or Dr Ann Nunez at the
National Center

NOTE. o1 a lree brochute 60
the CPSS systen. wite o1 call the
Nat:onai Center s Frogram infor-
mation Otfice




PRODUTCT N E W S

High Sctool Vocationa! Gradu-
ates. ‘Wtich Doors Are Open? Ly
Paui 8 Fampher lohn A
Srdner anc Fatr caSeitz 28pp
18582 (RD 2J05-S37TH
Mighuzats e findings of three
Swuches al (.1 me talace and
consaquences of secongary
voCalora educanon The find-
~$ a'e 3rouped by secongary
worate~. carugipatien, -abor
marke! par: Sopaton. and posi-
sacondary educatona!l partor-
paton Uwny data from bgh
schod! trgrist pts 0 dentify
patlerts ' Darncipat.on re
*pres s vovar zed stLles ware
Sus. 376 oS- a0 T ass foa-

1On Syatem for Lot 23 studenss

From School 10 Work: A European

Perspective «, 2estrce G Peyo-

|ag RWUpr TLAT N 19G-83 0%
Sur.@ys noTLIetea 0Ty 3N -
10T 55428 33 tm2y have deve-
rored 0 Eorcce Discusses tte
astlwites rt=search, and rro-
grams - fe 0 i the 0w g
grgamiel -v»  the Eurppean
Commryurcy *-e QOrgamzaton
tor Eoomor L Sooperation ang
Deve.ngre-t teg Counct of
Eurape gorne Nordic Councs'

Teachers Guide to Transferable
Skills. by *« "4 .~a Ce~ter o
Lot Educaton
=D 218-321 00

Sesearct

S0 oo 1ER]

Ya 438 404 JLC

Q
EMC)DRESS CORRECTION REQUESTED

‘ Ao rovasi o e

THE NATIONAL CENTER
FOR RESEARCH IN YOCATIONAL EDUCATION

ap I Yreee vy WD Rene  aef (epsten e 401G
s e Y= ¥ -

Assisls in prepanng youih and
adults v be more flexible and
versatile in adapting {0 new
s«iualons associaied with
changes in careers and ufe
roles Features guidelines and
actwiies i four major sk
areas problem solving, inter-
personal, computation, and
communication. Set ncludes
teacher's guide and three film-
str:p *ape programs

Taking Charge, by the National

Center for Research in Vocational

Educauon, 1982.
Gu.des students in identifying
transfarable skiifs that can be
usedin rmany carearandlife role
s:pavons. Included areinstruc-
'or's gurce, student workbooks,
ana Himsinp tape. Instruclor's
guide cescnbes how 10 use the
set and conlains a sample stu-
dent workbook. Students view
the im featunng job interviews
Jsing anc notusing iransferable
skiils. Workbooks describe
common job-getling problems
and adaplva skills employers
regard as wmportant 10 success
at work

Set's are avalable in thiee
comynat.ors

RD 217 :nstruciors Gude,
Ten stugend \WWOrkbeoks. and
3ma fimsiop tape (S19 50,

) )
Joes
Sy

120

RD 217A Listruciuvt s Gude
ang once Lilmstnp tape
{312 00}

RD 2178 Ten Student Work-
books {$9.00)

INSTRUCTIONS FOR ORDERING

Discounts are available on
quantity purchases. When order-
ing. please use series numbers and
uitles Send orders and make remit-
1ance payable to

The National Center for
Research in
Vocational Education
Box C
National Center Publications
1960 Kenny Road
Columbus, Ohio 43210

Orders 0t $10.00 orless shoulo
be prepaid. All prices include pos-
tage and handiing. {Prices subject
to change.)

For further information, con-
tact the Program Information
Oifice toll iree at 800-348-4815 or
614-486-3655 {(1in Ohio and outside
the continental US.) Cable:
CTVOCEDQSU Columbus. Ohro.
Telex 8104821894

The Centergram is published
monthly by the National Center for
Research in Vocational Education.
Editor: Sharon L. Fain.

Non-Profa Org
US Povege
PAID
Colvmbus, Obe
Perma No 711




ATTACHMENT 5

CPSS NEWS RELEASE

101



THE MATIONAL CENTER |
FOR RESEARCH IN VOCATIONAL £DYCATION |

1960 Kenny Road
Columbus, Ohio 43210-1090

Phone: 614—486-3655
FOR IMMEDIATE RELEASE--Upon Receipt Cable. CTVOCEDOSU/Columbus. Ohio

CONTACT: Karen Kimmel Boyle
800/848-4815 toll free in the
continental U.S. outside Ohio

SUBJECT: NATIONAL CENTER OFFERS CAREER GUIDANCE PLANNING TOOL

Are there career development activities in vour school? Are they meeting
students’' needs adequately? If you are aware of such activities, but are not
sure of their content or eifectiveness, perhaps you neeu a procedure for
providing an overall structure to your school'’s career development progranz.

The Carecer Planning Support System (CPSS) is an organizational tool
desizned by the National Center for Research in Vocational Educaticn to sssist
se.ondary schools in developing career guidance programs. Specifically, planning
guides and filmstrips help school personnel in conducting local needs and resource
assessments, writing goals and objectives, developing instructional units, and
evaluating their programs. In addition, National Center stafi =embers are
available to train school personnel in using and implementing CPSS.

One premise of CPSS is that career guidance is the responsibility of the
entire school, not just the counselor. Therefore, this plaanning process relies
on a working committee of guidance personnel, teacners, studeats, adainistrators,
ani other interested individuals.

if vou are interested in CPSS, coatact Xaren Kimmel Bovle or Harry Drier at
the National Center for Research in Vocational Education, The Chio State Trniversity,

1960 Xenny Road, Columbus, OH 243210-1090; $14/486-4655 or toll free in the

continental U.S. outside Ohio at 800/848-4815.
CPSS is spunsored by tne National Diffusion Network (ND¥), U.S. Depart=eat

of Education. NDN is dedicated to promoting the use of proven effective

vducational interventions.
Q 133
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CPSS AWARENESS WORKSHOP

Welcome and Introductions

I. The Participants
II. The Presentor
III. The CPSS Developer Demonstration Project
A. Affiliation with the National Diffusion Network
B. Purpose - dissemination of CPSS and activities toward this end.
C. Conduct awareness, workshop instruction in implementation follow-up

and technical assistance and evaluation

OVERVIEW OF CPSS

I. What It Is and Who Are Its Intended Users
A. Handbooks, guides, filmstrips and tapes outlinging career guidance
program management and development procedures. Is process based not
curriculum based.
B. Not just for counselors, but for c11 school staff. Attempts to overcome

exclusive dependence on guidance counselors to provide all career guidance
services. Is a management tool.

C. Career development in a CPSS perspective is defined as the process by
which an individual student acquires the basic, nontechnical skills to
cope in the world of work,

11. The Development of CPSS

A, Yhy Developed?

1. Schools generally lack a systematic way to meet students' career guidance,
career development needs

2. Systematic Program Planning implies a sequence of steps or procedures
that are tied to the underlying functions of planning and organization
implementation, and evaluation.

a. Develop both initial organization and support (both approval for
CPSS and a willingness to work with it)

b. Assess student needs

c. Assess resources and review career development methods

d. Develop and prioritize goals
. 107
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II1.

VERHEAD A

e. Write behavioral objectives to accomplish the goals

f. Develop career development units

g. Evaluate program, three ievels

B. When and Where Developed and Tested
1. Field test
2. Assessment study
3. List of sites on blue brochure
C. Current Demonstration Sites
1. Putnam Public Schools
Putnam , CT 06260
(203) 928-7995 elementary
{203) 928-0525 high school
2. American Sr, High School
18300 N.W. 57th Avenue
Hialeah, FL 33015
(305) 983-4993 home after 4 pm
(305) 557-3770 school
What It Dees
A. Enables a high school staff to improve the effectiveness of its career
develoyment program through systematic pregram planning.
B. Guides your school in organizing, implementing, and evaluating career
guidance; all within your resources and based on the needs of your students
C. Guiges rather than prescribes and is decigned to be integrated into the
school's operations.
D. 1Is not meant for a one year, one day application.
£. Focuses on the essential skills that students need for their career development,

and identifies five skill categories as fundamental for students' career
development.

1. Personal social awareness - skills needed to better understand
self-interests, abilities, and values, and to make personal career
decisions.

2. Career Awareness - skills needed to find meaningful information
occupations.

3. Job Acquisition and Adjustment - skills needed to locate, obtain,
and adjust to a job, whether it be the first or a subsequent job.

4. Education and Training Exploration - skills needed to find information

about schools that further one's education beyond high school.

5. Education and Training Acquisition and Adjusiment - skills needed to
Tocate, enter, and adjust tn a school. L

168




£

Over time, student skill development in tnese five areas is the
expected outcome of the procedures suggested by CPSS

l IV. Present the CPSS materials and show AV #1 Orientation to CPSS

A.

B.
OVERHEAD

C.

D.

E.

V. Organization and Staff Requisites for CPSS

Change Model and Theory

1.

2.

Necessity of acquiring administrative and staff approval and
support.

Orientation of school population to CPSS; give information; answer
questions; draw personnel into a CPSS network.

CPSS Coordinator

Key person responsible for the total program effort, chairs steering
committee .

Amount and duration of time for CPSS activities--1 hr/day the first year,
or four to eight hrs/wk; viewed as part of normal responsibilities.

CPSS Steerirng Committee

4.

Number of persons - three to five faculty and two students

Arount and duration of time for CPSS activities - on an average of
one and one half hrs/ wk in first year

Ten or more task force members, five faculty and five students.
Average time required is two hrs/ wk for eight to ten weeks in
first year of implementation

If school enroll less than 600 students, scale the steering committee
accordingly

Relate CPSS materials and roles of Steering Committee persons to the
CPSS process,

Implementation Schedule (full implementation in one and one-half years)
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CPSS Training Plan

Welcome and Introductions 30 min.

I.

Introduce vourself (and others) as the presenterx(s)
(name, affiliation, etc.)

Introduce the CPSS Developer/Demonstration Project by
indicating the following: (This can be done by St ‘e
A. Affiliation with the National Diffusion Network
B. Purpose is to disseminate CPSS and activities

C. Conduct awareness, workshop instruction in imple-
mentation follow-up and technical assistance anc

Have the participants introduce themselves {(name,
position, where £from, what they hope to gain from
workshop) {Optional: Conduct warm-up exercise if it
is determined appropriate.)

of the Workshop 5 min.

Explain the purpose of the workshop is—--to enable
participants (high school personnel) to organize,
implement, and evaluate a schoolwide career guidance
program and design a tentative timeline o finalize
with appropriate high school personnel.

Indicate that the objectives of the workshop are the

To understand CPSS and 1ts essential components

1. Organization for CPSS

2. Resource Assessment

3. Xeeds Asscssment

4. Goal Sclection and Behavioral Objectives
5. <Career Development Units (curriculum units)

L. To develop a tentative plan on how to use CPSS
in home schcol district.

IX.
facilitator if present).
toward this end.
evaiuation.
Iix.
overviocw
I.
ii.
following:
Al
6. ETvaluation
icI.

Review the agenda and mention that there will be
small group larqge greup activities and discussion.
Indicate that the worxkshop is designed to be most
effective for the participants.
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Aruitoxt provided by Eic:

OVERVZIEW OF CPSS 30 min.

I.

Explain what CPSS is by mentioning the following:

A. CPSS contains handbooks, guides, filmstrips and tapes
cutlining career guidance program management and
development procedures. It is process based, not
curriculum based.

e Enabies a high school staff to improve the
effectiveness of its career development
program through systematic program planning.

® Guides the school in organizinj, implementing,
and evaluating career guidance; all within its
resources and based on the needs of its students.

e Is not meant for a one year, one day application.

B. PSS is not just for counselors, but for all school
staff. It attempts to overcome exclusive depen-
dence on guidance counselors to provide all career
guidance services.

C. Career development in a CPSS pexrspective is defined
as the process by which an individual student ac-
guires the basic, nontechnical skills to cope in
the world of work.

1. Personal social awareness — skills needed to
Detfer understand self-interests, abilities,
and values, andéd to make personal career
decisions.

2. Career Awareness — skills nceded to find mean-
ingful information about occupations.

3. Job Acguisition and Adjustment - skills needed
To iccate, obtain, and adjust to a job, whether
it be the first or a subseguent job.

4. Education and Training Exploration - skills
needed to zind iniormation about schools that
further on2's education beyond higl school.

5. Education and Training Acquisiticn anéd Adjustment -
s%i11s necded 2 locate, enter, and adjust to a
school.

D. Over tire, situdent skill developnent in these five
areas is the expected outcome of the procedures
sughested by CrSs.
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E. Systematic Program Planning implies a sequence of
Steps or procedures that are tied to the underlying
functions of planning and organization, implementation,
and evaluation.

1. Develop both initial organization and support
{both approval for CPSS and a willingness to
work with it)

2. Assess student needs

3. Assess resources and reviaw career development
rethods

4. Develop and prioritize goals

5. Write behavioral objectives to accomplish the
goals

6. Develop career development units
7. Evaluate program, three leveis
II. Briefly describe the Development of CPSS
A. t was developed because schools often lack a system-
atic way o meet students' career guidance, career

develorment needs

B. CPSS was initally developed in the early 1970's and
has gone through two major tests

1. The first field test was 1974-76 in twelve
states. Massive revisions occurred after
that test.

2. aAssessment strdy was in 1978-79 to gather data
for JDRP approval. dCoantrel schecls in seven
states were involved with experimental and
evaluation study summary.

3. List of sites
III. Show AV 1 "Orientation to CPSS™
A. The strands associated with CPSS mentioned in the
slide ta.c are not part of the CP®SS package approved
by JDRP.

2. Implementation Schedule {full implementation in one
to one and one-half years)
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Example Implementation Schedule

Sept Oct Nov Dec Jan Feb Mar Apr May June

icrganization

- - J - 3- = J-

;Resources

!Neeés

“ —_ b

= —_— = <

éeeals % Objectives L -—4

PROCEDURAL STEPS PRESCRIBED BY CPSS

I.

Present the following instructions for this section of
workshop.

Al

Describe the organization of Steering and

For the remainder of the workshop, participants
will complete some "hands-on" experiences to get
a feel of what CPSS is all about. There will be
small group work and presentations 15 the large
croup.

Participants should keep in mind that if their
school district has successfully completed a
procedural step described in CPSS and has

appropriate data the step can be skipped when
using the CPSS materials.

Advisory Cormittees {p. 1-3, Coordinator's landbook)

Al

Sclecticn and Role of Steering CTommittee Coordinator
1. Frovides leadership

2. Actively involved in planning, implementing,
evaiuvating CISS

3. an advocate of CPSS

Selection of Steering Committee

1. General considerations
a. be advocates and supporters of CPSS
%, task-oriented persons

c¢. brcad-based representation (teachers,

11n -ligis

25 min.
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Aruitoxt provided by Eic:

students, counselors, administrators), can have
community persons on the steering committee if
an advisory committee is not used

Role specific considerations - need persons for
these tasks who are or can become knowledgeable
about the context of the speciality, ard who
wcrk well with other people. These persons begin
their duties in the first month. The roles are:

a. Resource leader--responsible for implementing
the resource assessment

b. itethods specialist--responsible for assisting
CDU instructors to develep the instructional

anéd/or counseling methods for incorporation
in CDG's.

Behavioral Objectives Specialist--responsible
for assisting CDU instructors in writing
behavioral objectives for each CDU

Steering committee Selection Procedures

a. manner--volunteerism, coordinator recommenda-
tion, selected by principal, selection by
existing faculty/staff committee

b. have principal notify those selected to
foster cooperation, and to help keep admin-
istration mindful of staff/faculty workload.

Selecting the adviscory Committee

a. The committee is a link between the caree:s
guidance program and the community. t is
optional.

The role of the advisory commitice is to
review program goals, review activities to
meet goals, provide community perspective
relative to goals and activities, supgort
the progran

It is make up ©of 5-9 persons from business,
industry, agencies, organizations, parents.

The cormittee convenes 3 or 4 times a year—-
at Awareness meeting to review goals; to
participate in annual review; and to suggest
resources.




€. Ask workshop participants to describe how
they have completed this step {CPSS users
or not).

f. Completion of activity - have participants
think about and write down the names of
people they would involve in their steering
and advisory committees. Use handout
"Committee Selections". If participants
are in teams from the same area, have them

s work together.

NOTE: Participants are divided into five small groups to address
the following procedural steps: (1) assessing resources,
{2) assessing needs, {3) selecting program goals, {4) pro-
ducing CDU's, (5) evaluating. Each group is assigned a
procedural step and reguested to complete the handout for
that step. After participants have completed their assign-
ments, they are to give a brief presentation on their step.
Information in the following section of the training out-
line can be used to Give summary points for each procedural
step. Ffor III-ViII each group has approximately 30 minutes
Lo prepare presentations and 15 minutes to present.

ITI. Aassessing Rosources {p. 53-8, Coordinator's Handbook)

A. Small group £1 completes the handout "Resource
Assessment Tasks"™ using the Coordinator's Handbook
Assessing Resources handédbook, and appropriate
Camera Ready Forms.

B. The following points should be made by group #1 when
they present.

1. Rationale

a. Because of a tendency for high school
progranm to offer more services than their
resources can adeguately support.

b. To better enable the steering committee to
select goals based not only on student need
but also on whether there are resources
available; aid their decision making about
the scope and direction of their career
quidance program.

2. pefinition of Resources
a. Materials, space, 2gquipment, people, and

funds in the school and community that can
e used in the career guidance prosram.

EI{ILC 18 127
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Aruitoxt provided by Eic:

3. Resource Assessment Task Force Activities

a.

Led by a resource leader and with the help
of a task force composed of two faculty
and four students; may form tcams or may
divide items among members

Identification of resources, school and
community materials, space, eguipment,
people, funds

e List current career gquidance activities
in the high school, feeder schools, and
the state anéd district

@ List available school and community
resources that could be used in career
development activities

e Provide a school and community description
that includes populations, statistics,
occupations in the community, and courses
offered.

Sources of information

e Within school--administrators, teachers,
counselors or feeder school

® State board of education and local
school district administrators

e Periodic and spccial reports from state
and local goveramental agencies and non-
governmental agencies

e PReports prepared by BLS, UG.S. Labor Dept.,
Bureau of Census, Center for Education
Statistics, local cmployment services

e May wish to consult Advisory Committee
members (ideas for additional sources
of information)

accounting for resources, xeeping track of
regources used-- {liighlight how information
from thesec categories--on pg. 10, Assessing
Resources)--can provide direction to program
planning ask for theix ideas
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O PResponsibility of resource task force
leader

e. Updating of resource assessment information re-
sponsikility of task force leader

4. CPSS materials provided
a. Assessing Resources handbook

b. Form 1-33, 34-39
c. Chapter 2 in Coordinator's Handbook

5. Timing

a. Can coin-zide with the needs assessment and lasts
six to eight weeks.

IV, BAssessing Needs

A. Small group #2 completes the harndout "Needs Assessment
instruments™ using the Coordinator's Handbook, Assessing
Needs: Surveving handbook, and appropriate Camera R=ady
Forms.

B. The following points should be made by group #2 when the
group presents.

1. Rationale for conducting a needs assessment
a. Provides information about the perceptions of
students' career development needs that will
provide a basis for setting goals for the school's
career guidance program
b. Identifies areas of career development assistance
that are being addressed adeguately as well as
those needing more attention
2. Yeeds assessment and the CPSS Program
a. The data gathered from the needs assessment will
form the basis for the Steering Committee's
decisions about goals for the guidance program
. The nceds assessment, along with resource asse€ss—
ment, is started as soon as possible after a
school has decided to use CPSS
c. It helps determine--—

~ the carecer Gevelopment needs of the students,
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- which career development skills recent
graduates think the school helped then
acquire,

- which career development skills parents
and faculty/staff think the school should
provide

3. Implementing a needs assessment - surveying

a. The coordinator oversees and directs this
activity

b. The task force for needs assessment is composed
of four faculty/staff members and students

c. The task force is divicded into four teams, one
team for each survey (students, graduates,
parents, faculty)

- d. EBach task force is responsible for all the tasks
associated with its questionnaires, e.g., selec-
ting sample of graduates, stuffing envelopes,
keeping records, delivering gquestionnaires to
teachers who will administer them, etc.

4. Content of survey forms, who receives them, and
how they will be administered

a. Student Questionnaire

- Questionnaire asks students if they have
gained skills related to the following
arcas: Xnowing yourself and others,

. exploring jobs, getting a job and keeping
it, exploring education andé training, and
getting the education and training you
need. There arc a total of 24 guestions.

- The nroccéures suggest that all students
in the high school complete the guestion-
naire.

- Teachers administer the questionnaire to
students in an extended homeroom period.
Students returncd the forms to the teachers
who return them to the task force. All
questionnaires arc placed in conifidential
files.

. Parcent Questionnaires

- Parents are provided the list of five skill
arcas rcferenced for the student guestion-
naire and arc requested to indicate the

ERIC :
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importance of the school teaching the skill
areas by rank ordering them from 1 to 5.
Another question asks if the parents think
it is important for the school to assist
students in career planning.

Each household that has a child in high
school receives a guestionnaire.

The students take the parent gquestionnaire
home after they have completed the student
guestionnaire. A cover letter and optional
brochure are included with the question-
naire. Students return the questionnaire

to the teachers who administered the student
guestionnaire. All gquestionnaires are
placed in a confidential file.

c. Graduate Questionnaire

This questionnaire asks recent graduates to
indicate if the school helped them obtain
career development skills in the five areas.
The questionnaire contains the same basic
guestions as those asked the students.

The guestionnaire is administered to a
representative sample of 100 graduates.

The qguestionnaire and a cover letter arxe
mailed to the graduate. Two weeks after the
initial mailing, a follow-up mailing is sent
to those persons who have not returned their
questionnaires. Questionnaires are placed
in a confidential £file.

4. Faculty/Staff Questionnaire

The faculty/staff questionnaire contains—-
the same guestions as the Parent Question-
naire. They are to rank order the skill
areas.

All teachers, counselors, administrators,
psychologists, social workers, nurses, and
other specialists at the school are to
complete the guestionnaire.

The guestionnaires and cover letter are
placed in faculty/staff mailboxes. When
they have complcted the questionnaire,
faculty/staff return the guestionnaires are
placed in a confidential file.
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5. what happens to the data
a. The forms are tabulated by small groups

b. Tabulation involves counting the guestion-
naire responses, computing percentages,
completing display tables, and recording
write in statements and comments

c. A manual procedure is used to transfer
responses to code sheets and to transfer
coded information to summary sheets.

V. Selecting Program Goals

A. Small group #3 completes the handout, "Selecting Program
Goals" using the Cooréinator's Handbook and appropriate
Camera Ready Masters.

B. The following points should be made when the group
presents.

l. Deriving programs goals included iooking at the CPSS
goals, your school's goals, goals required by your
district or state, and other goals considered im-
portant by the Steering Committee

a. All possible guidance program goals need to be
reviewed and placed in the proper format

b. The Coordinator's Handboox (pp. 36-38) and
"Directions for Writing Goals™ in the Camera
Ready FTorms discuss the process to be used.
(Goals specify actor anéd outcome)

c. The proczss of deriving goals is done by the
Steering Committee

2. Assigning priorities for career skill areas and goals
within then is necessary since it is unlikely that a
school will be able to act on all of the goals.

a. Onc part of the needs assessment tabulation process
generates a summary table of gquestionnaire respon-
dents' answers to each of the five skill areas.
This table {Table 40) is reviewed to determine the
skill areas that should have priority. Other
tables (Tables 41-45) gecnerated during the tabula-
tion stage indicate students' specific necds re-
lated to items on the student guestionnaire. These
tables arc reviecwed to determine those items with
qreatest need. Priorities are placed on the goal
statements that relate to the need statements.
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b. The Coordinator's Handbook (pp. 40-46), the

completed tables 40-45, and forms "Career
Development Skill Area Priorities", "50
Program Goal”, and "52 Career Development
Matrix"™ in the Camera Ready Forms are used
to complete this step.

c. The assigning priorities step is completed by
the Steering Committee.

3. After the priorities have been determined it is time
to select the goals that will be implemented.

a. The current goals of the school's career guidance
program are to be selected for implementation.
The other goals to be implemented are selected
t.ased on available resources, and readiness of
the school for the program.

b. The new goals are selected by following the pro-
cedures outlines in the Coordinator's Handbook
(pp. 47-48).

c. This step, like the previous ones, is completed
by the Steering Committee.

4. The last step in this section is reviewing the goals.
This step is completed to obtain approval and advice
on the goal selection efforts of the Steering Com-
mittee.

a. The goal statements, their assigned priorities,
and the goals selected for implementation necd
to be reviewed.

». Presentations to those reviewing the goals is the
best way of completing this step.

C. The school principal and the CPSS Advisory Com-
mittee are the ones to review the goals.

VI. Producing Career Development Units

A.

Small group £4 completes the handout "Producing Career
Development Units" using the Coordinator's Handbook,
Analyzing Methods, Writing Behavorial Objectives, and
appropriate Camera Recady Masters.

The following points should be made when “he group presents.
1. A CDU's teaching or counscling activity that is

designed and written to ¢stablish methods for
achieving all or part of a goal
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Behavioral objectives specialist assists career
development unit instructors in writing behavioral
objectives., Aan objective as the following com-
ponents,

a. Actor

— actors in criterion objectives will be
students

= actors in enabling objectives will be
faculty, staff, administrators, parents
or students

b. Behavior - what the actor should be able to
do, an observable action

Cc. Condition under which desired behavior will be
performed, can be materials, information, a
setting

d. Degree describes how the actor will be evaluated
or how well, can ke minimum degree of success,
minimum number, percentage, time limit, indicate
person to evaluate the performance, set standard
for success,

The methods specialist is a resource for CDU
instructors.

a. The methods specialist develops a familiarity
with as many career development methods as
Possible considering the specific needs, age
level, and interest of a group and the resources
available,

b. The specialist determines the following about a
method-~has it been evaluated, is it applicable,
feasible, acceptable, within given resources

An infusion point is the place within the school's
curriculum and the specific course of study that
the CDU and related goal and objectives should

be taught,

A CDU format contains the following components

a. Title

b. Goal(s)

C. Cbjectives (behavioral and cnabling)
d. Instructor

¢. Infusion points
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f. Participants (students)

g. Schedule (when it will be taught)
h. Methods

i. Resources

j. Evaluation plan

6. The instructor's evaluate the CDU's and the Steer-
ing Committee reviews them.

a. An evaluation form is used by the instructor
to indicate how many students met the behavioral
objective and the effectiveness of the method.

b. The Steering Committee reviews the results of the
evaluation and monitors the management of all
ChU's. -

c. Review criteria include definition of student
skills and knowledge, proper sequence from basic
to complex, appropriate methods, skills and
knowledge of teaching, completeness.

VIiI. Evaluating the CPSS Program

A. Small group #5 completes the handout "Evaluating the CPSS
Program" using the Coordinator's Handbook as a resource.

B. The following points should be made when the group presents.

1. The annual program review takes place near the con-
clusion of one school year and near the beginning
of the next.

a. At this point three activities are completed:
(1) review progress levels of the implemented
CDhU's, (2) review goals not yet implemented,
(3) make decisions concerning the revision and
expansion of the program.

b. In Steering Committee meetings, members (with
assistance of CDU instructors) determinc¢ if
achievement rates for behavioral objectives are
satisfactory, réview evaluation reports on the
CDUs and record recommendations for changes
of CDUs. Recommendations for change include
adding behavicral objectives, changing methods,
and changing infusion points.

c. Steering Committee determines if number of
students participating in CDU should be changed.

d. Steering Committee determines the availability
of recsources to implement additional goals.
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e. If resources are available additional goals
are selected for imrlementation and CDUs
are wraitten.

2. Reassessment of the program takes place every three
years.

a. It is an annual review, plus a needs assessment.
b. The needs assessrment is of students and graduates.
c. Is started the second half of the year.

€. A program reassessment task force completes the
needs assessment aspects of the effort.

e. The data should indicate (1) how successful the
program has been in reducing student need, and
{2) how adegrate the program is as perceived
by recent graduates.

3. The evaluation processes allows the schooi to make
changes in the program so it effectively meets the
needs of students.

VIII. Persoaal Plan of Action {90-120 ainutes)

A.

After all of the procedural steps have been presented by
the small groups, it is time for participants to think
about how they can use CPSS in their own settings. Allow
time for the participanis to ask specific guestions re-
garding the process used in each of the CPSS steps.

Ask participants to share what they have done to complete
similar activities.

Have participants work individually or in small groups to
discuss and write down what they want toc do with CPSS and
how they would go about doing it. .

Explain what it means to adopt CPSS as 2 part of XDN and
to sign and implementation agreement.
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Exaiple Inplementation Schedule

Organization

Resources

weeds

Grals and Cbhiectives

ChU's

£valuation




COMMITTEE SELECTIONS

Instructions: List the names and positions of people who could
would be members of a CPSS Steering Committee and an Advisory

Committee in your community. Refer to pages 1-3 of the Coordin-

ator's Handbook for criteria. Provide a rationale for youxr
selections.

Steering Committee

Name Position Rationale

Advisory Committee

Name Role Iin Comruunity Rationale




ERIC
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Resource Assessment Tasks

Instructions: Read the following memo and prepare the regquested
presentation. Use the Coordinator's Handbook
(pp. 5-8), Assessing Resources handbook, and
Camera Ready Forms as resources.

Memo
T0: Resource Assessment Task Force
FROM: Steering Committee Coordinator

SUBJEZCT: Resource Assessment

One of the first major tasks to be completed ir CPSS is resource
assessment. This is an important and wvital function of CPSS for
it provides valuable data on what resources we have in our school
ané community. Add.itionally, it provides for an accounting of
what resources we have ané how we use them. So that all menbers
on the Steering Committee have a clear understanding of resource
assessnent, there will be a meeting this ¥ednesday in the con-
ference room for an orientation to resources assessment. At this
meeting, I will expect you to provide a rationale for resource
assessment, give an operational definition of "resource", explain
the activities your task force will be completing, and suggest a
time line for completing the activities. Be sure to include a
brief description of the types of resources you will be assessing
and the sources of the resources. Your presentation at the
steering committee meeting shouvld last five to ten minutes.
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Needs Assessment

Instructions: Read the following memo and prepare the reguested
presentation. Use the Coordinator's Handbook
(pp. 9-25), Assessing Needs: Surveying handbook,
and Camera Ready Forms as resources.

MEMO
TO: Task Force for Surver.ng Component of Needs Assessment
FROM: Steering Committee Coordinater

SUBJECT: CPSS Survey Instruments

in the past review weeks, thce school's principal has received
inguiries regarding the types of survey instruments that will e
used in conducting the needs assessment. 1In order to provide clar-
ification for her, members of the school board, and other interested
individuals, I woulé like you to prepare a ten minute presentation
that addresses the following elements.

1. why is a needs assessment being conducted?

2. WwWhat does data collection entail?

W
)

How Joes data collection £it into the entire CPS
program?

4. VWhat €oc each oi the survey instruments contain and
who will receive them?

5. iiow will cach of the survevy instruments be administered?
6. wWhat happens after all the data are collected?

This presentation will be given at the next School Board mecting.

131 141
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Selecting Prcgram Goals

Instructions: Read the following memo and complete the described

activities. Use the Coordinator's Handbook (pp.-
33-49) and Camera Ready Forms as resources.

MEMO
TO: Selected Steering Committee Members
FROM: CPSS Coordinator
SUBJECT: Selecting Program Goals

The needs assessment surveys have been tabulated, and it is
now time to start the process oI selecting the goals for our career
guidance program. This is an important and somewhat complex task.
Thercfore, I want us to dcvelop a plan on how we are going to pro-
ceed through this critical step. The plan will have focur components:
{1) Deriving Program Goals, (2) Assigning Priorities, (3) Selecting
Goals, and (4) Reviewing Goals. For each section of the plan, I
want you to indicate what needs to be completed, how it, will be
done, and who will be responsible for doing it. Please be prepared
to present your plan at the next Steering Commitiee meeting.
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Producing Career Development Units

Instructions: Read the following memo, complete the described
activity. Use the Coordinator's Handbook (pp.
51-56), Producing TDUs, Analyzing Methods, Writing
Behavioral Objectives, and appropriate Camera
Ready Masters.

HMEMO
TO: Selected Steering Committee Members
FROM: CPSS Coordinator
SUBJECT: Production of Career Development Units {CDUSs)

We have come a far way in the last few months with the com-
pletion of the needs assessment, resource assessment, and
selection of goals. t is now time to start the process of pro-
cduciag Career Development Units. The first CDU will be coordinated
by the junior English teachers. To assist the CDU coordinator, I
want you to discuss with him the following points.
I. T¥aat is a CDB?
2. What is tne role of the behavioral objective specialiut?
3. Wwhat is the role of the methods specialist?
4. What is meant by infusion points?

5. what is the basic forma: of a CDU?

6. How is a CDU evaluated?
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Evaluating the CPSS Program

Instructions: Read the following memo and complete the assigned
activity. Use Coordinator's Handbook {(pp. 57-78)
as a resource.

MEMO
TO: Selected Steering Committee Members
FROM: CPSS Coordinator
SUBJECT: Evaluation of CPSS Program

Recently, I was discussing with the school principal the
evaluation results of the first (LU that was implemented. She was
impressed with its effectiveness and wanted to know the other
means we are going to use to evaluate the CPSS program. I pro-
vided her with a general answer and indicated that you would com-
municate the process to hexr in more depth.

Please prepare a five to ten minute presentation on the
topic. Cover the following points.

. Wwhat are the two levels of evaluation?

1
2. What does each level entail?
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The Career Planning Support System
Xatiornal Center for Research in Vocational Education
The Chio State University
1960 Kenny Road
Columbus, Ohio 43210
614/486-36355

ADOPTION AGREEMENT

School

Address

City/State/Zip

By signing this agreement, the scnool distri.: and the Career Plaaning Suppuril System
(CPSS) Project agree to complete the following activities.

1.0.0 The will:
{School)

Enable administrators, teachers, and/or counselors to receive a one day
training on CPSS.

Purchase the CPSS materials.

Agree to complete the follcwing planning aspects of CPSS {or show evidence
that it has already satisfactorily completed them).

Organize a Steering Committee and Advisory Committee.
Conduct a resource asisessment.

Conduct a needs assessment.

Establish goal priorities.

Produce Career Development Units (at least one).
Conduct an evaluation of program progress.

1.3.1
1.3.2
1.3.3
1.3.%
1.3.5
1.3.6

Conduct the above activities in a year's time period.
Provide necessary information for project staff to monitor progranm
izplementatiocn.

The Career Planning Support System Project Staff will:

2.1.0 Conduct a one day training session of the use of CPSS.

2.2.0 Provide technical assistance to the adoption school as requested and
possible, given available resources, for the identification and re-
solution oi problems associated with the project and use of its
products.

3.3 Toll-iree telephone services to the National Center for Research in
Vocational Education.
-4.0 Sufficient copies of report forms and information collection materials.

-t signatatc indicates your iatention of adopting the Career Tlanning Support System.
Jie project is indicating a commitzent to assist you in the implementation of the
project.

Authorized Agent/Adopting School Position

Karen Riszel Boyle, CPSS Project Director

R X - . State Facilitatoer
National Center for Research in Vocational Education

RN e 135
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ATTACHMENT 8

ADOPTION AGREEMENT
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The Career Planning Support System
National Center for Research in Vocational Education
The Ohio State University
1960 Kenny Road
Columbus, Ohio 43210
614/486-3655

ADOPTION AGREEMENT

School

Address Phone ( )

Cicy/Stace/Zip

By signing tnis agreement, the school district and the Career Planning Support System
(CPSS) Project agree to complete the following activities.

1.0.0 The will:
(School)

1.1.0 Znable administrators, teachers, and/or ccunselors to receive a cne day
training on CPSS. .

1.2.0 Purchase the CPSS materials.

1.3.0 Agree to complete the follcwing planning aspects of CPSS (or show evidence

that it has already satisfactorily completed them).

Organize a Steering Committee and Advisory Committee.
Conduct a resource assessment.

Conduct a needs assessment.

Establish goal priorities.

Produce Career Development Units (at least onej.
Conduct an evaluation of program progress.

el ol ol el
wWwwwww
.
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.0 Conduct the above activities in a year's time period.
0 ?Provide necessary information for project staiif to monitor program
implementation.

2.0.0 The Career Planning Support System Project Staff will:

2,1.0 Conduct a one day training session of the use of CPSS.

2.2.0 ?Provide technical assistance to the adoption school as requested and
possible, given available resources, for the identification ana re-
solution of problems associated with the project and use of ics
products.

2.3.0 Toll-iree telephone services to the National Center for Research in
Vocational Education.

2.4.0 Suificient copies o report forms and information collection materials.

Yout signature iadicates your intention of adopting the Career Planning Suppezt System.
"he project is indicating a commitment to assist you in the implementation of the
project.

Authorized Agent/Adopting School Position Date .

Karen Ximmel Boyle, CPSS Project Director

; c - . State Facilitator
QO :ional Center for Research in Vocations 139 :ation
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ATTENTION 9

AWARENESS MATERIALS QUESTIONNAIRE
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AWARENESS MATERIALS QUESTIONNAIRE

Dear :
It is apparent that YOu recognize the need to assist youth in gaining the
skills and knowledge to Plan for and acquire meaningful careers. -A while
back you requested information about the Career Planning Suppoxt System
(CPSS).  As you may recall, CpsS materials--systematic program planning
tools--are designed to help secondary school staff establish an accountable
career development program. I would very much appreciate receiving the
following information from you:

0 Did you purchase any of the CPSS materials?

o If yes, are you currently using CPSS and how?

o If no, what influenced your decision not to purchase CPSS?

0 Did you share information that you received about CPSS with others?

0 If yes, what types of individuals? How many?

O Do you need additional information about (CPSS?

o If yes, what information would be helpful to you?
Please send me an informal response to the questions as well as any other
comments that you may have. Feedback frono you is important to our future
Planning efforts. Thank you for your assistance and I shall look forward to
hearing from you. 1 can be contacted at the National Center. Our toll free

phone number is 1-800-848-4815.

Sincerely,

Karen Kimmel Boyle
Project Director

KKB/bh




ATTENTION 10

AWARENESS SESSION QUESTIONNAIRE




AWARENESS SESSION QUESTIOUXNAIRE

Dear :

The challenge to assist youth in gaining the skills and knowledge to plan
for and dcquire meaningful careers is a major concern. It is appereat tha*
you are willing to accept this chalienge. On in you attended an
awareness session on the Career Planniny Support System (CPSS). As you may
recall, CPSS is a nationally validated program that is available for
adoption through the National Diffusion Network. CPSS materials--
systematic program planning tools--are designed to help secondary school
staff establish an accountable career development program.

I 2m writing to ask for your help in our future planning efforts. Please
send me a very informal response to the Tollowing questions:

o Did you purchase CPSS? If not, what influenced your
decision?

o If you decided not to adopt CPSS, what influenced your
decision?

0 Have you had any involvement with CPSS since you attended the
iraining session? If yes, what is the nature of this
invzivement?

0 c You need any additional information about L{PSS? If yes, what
information would be helpful to you?

Please nute the answers to the above gquestions and any ot“sr comments that
yOa nay have in your response. Thank you for your assistance amé I shali
look forward <o hearing from you. 1 can be contacted at the Nation2i
Center. Our toli free pnhone number is 1-800-848-4815.

Sincerely,

¥aren Yimmel 2oyie
Project Director

XX8/dh
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ATTENTION 11

WORKSHOP EFFECTIVENESS
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WORKSHOP EFFeCTIVENESS

1. To what extent were the materials, processes, and organizational aspec:s of the
workshop successfully used in the presentation and delivery of the workshop?
For those materials, processes, or organizational aspects that you marked as
“unsuccessful® or *slightly successful,” provide brief comments as to how they
mignt be improved.

Success Materials/“rocesses Comments
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1 2 3 3§ Handouts/Worksheets
Transparencies
processes
1 2 3 3§ lecture Presentations
i 2 3 4 Ltarge Group Discussions
i 2 3 3 Swali Group Sessions
Organizational Aspects
1 2 3 4 Organization in Jeras
of the logical Flow of ideas
1 2 3 4 important Concepis Reinforced
i 2 3 4 The Mix of Activities Helpful

in Naintaining Interest
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2. Indicate those aspects of the workshop that you liked most and those that you
iiked least.

-

Liked Most Comments

Liked lLeast Comments

3. SUGGESTIONS: Please provide suggestions or comments that you have for improving
the workshop, workshop materials, and so on.

15¢
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CAREER PLANNING SUPPORT SYSTEM
REPORTING FORM

Naxe

School

Address

Telephone Number

Please indicate which of the following steps of the Career Plamning Support
System {CPSS) you have completed by placing a "C" on the appropriate line
and which of the steps you are curreatly working on by placiang a "W" on the
appropriate line.

Used procedures
outlined in CPSS

Developing the Steering Committee and Advisory
Committee

Gaining Administrative Support
Assessing Student Needs

Assessing Resources and Reviewing Career Development
Methods

Developing and Prioritizing Goals
YWriting Behavioral Objectives
Daveloping Carecer Developmeat Units

Evaluating the Program

Please describe any problems you encountered on any of the above steps and
how you overcame the problems.

Deseribe any technical assistance that you foresee needing.

Attach cvopies of the materfals you have developed as a vesult of usiag PSS
{news articles, other purplicity activities, assessment iastrumeats, resulrs
of assessments, feal statements, objective statements, career development units).
Return the forn as sooa as possible to: Karen Kimmel Boyle, National Center
for Research in Vocational Fducatien,
155 1960 Xenny Rd., Coluzmbus, OH 43210

155




ATTACHMENT 13

THE CAREER PLANNING SUPPORT SYSTEM
CERTIFIED TRAINER AGREEMENT




The Career Planning Support System
Certified Trainer Agreement

Certified Trainer .
Title
Address

City, State, 2ip Code

Phone {

St

Check the activities that you are interested in doing.
As a certified trainer, I will:

1. Conduct awareness sessions on CPSS
2. Conduct one-day training sessions on CPSS
3. Provide technical assistance to schools

4. Conduct on-site evaluations’

I will do the above activities in:

1. My local geographic area
2. My state
3. States surrounding mine

4. Anywhere in the United States

The maximum number of days that I would be able to work on the
project are . .

I understané that the project has provided me with a compliece set
of tae CPSS materials and the CPSS training materials., It will
provide necessary Drochures, handouts andé other materials for me
to conduct the agreed upon activities.

Project staff will complete the logistics of the activicy I am to
conduct. Project staff will provide me with all the specific
information I need to know regarding the activity.

Certified Trainer Date

Karen Ximmel B

e, CPSS Project Director

i59
Q
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APPLICATION FOR TDRP RECERTIFICATION
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The Ohio State University

THE NATIONAL CENTER
FOR RESEARCH X VOCATIONAL EDUCATION

- 1960 Kenny Road
Lolumbus, Ohio 43210

Phone: 614—486-3655
Cable: CTVOCEDOSU/Columbus, Ohio

Mr. Lou Walker

National Diffusion Network
Department of Education
Suite 714 Brown Mail Stop 30
400 Marviand Avenue, S.W.
Washington, D.C. 20202

Dear Mr. Walker:

ase find encloseé a copv of our CPSS recertification provosal.
rust vou will find that the results obtained@ from the American
ior High School, Hialeah, Florida establisheéd the fact that

Qe CPSS not only has initial impact but it is maintained over time.

e
<
n

et Nty

While the recertification report speaks for itself I feel compelled
to mention a few points about CPSS that make it extremely difficult
to measure and especially over full time. First, the CPSS has as its
broad goal that after successfully adopted and implementeé .5 years)
observers should not be able to easily icentify its parts. In
essence the logic and methods contained in the CPSS material are to
be totally infused into the districts plan and program operation.

This was true in the American Senior High School for the elements
associated with CPSS was within all curriculum, guidance procramming,
and general plan but hard to determine emperically that CPSS caused
the change.

Another problam we founé was that all the Career Development infused
curriculum activities are embedded into each teachers overail lesson
plans. We are told that to assemblie these lessons plans, which are
key to demonstrating the CPSS effectiveness, it was pointed out
that this was impossible. Apparently, because of the discricts
size, tc assemble these UPSS spawned carecer development units would
“2ke much time ané represent thousands o paces. These reasons and
the fact that to releas= such materials would break a curren: teacher
contract clause it was difficult for the current raters to get a
total feel for this aspect of CPSS implementation.
% summary the American Senior High Schoois Career Development pro-
raw rated low before initially adopting and using CPSS. After five
vears the reviewers found their program to be most comprehensive and
ffective. CPSS has been so successZul that it was no longer pvossible
“*n review and rate previous control schools. Since 1980 when our field
tewting o CPSE was completed all #igh Schoois in the Gistrict re-
ceived training and sufficient materials and has since implemented

M < W1 e
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the svstem. This contarinated the control schools and they could
not be used.

We are pleased with our eZfforts to date and through recertification
we will have the additional time to cause much broader interest,
adoption and implementation of the CPSS.

I would be most happy to provide additional information or answer any
guestions vou may have.

he reviewers/raters ané experimental

Enclosure: Xerox copies of t
ting forms for your review.

school self ra

cc: Karen Kimmel Boyle

ERI!
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APPLICATION FOR
TDRP RECERTIFICATION

January 1, 198%

Project Title: CAREER PLANNING SUPPORT SYSTEM TDRP 280-5
5-23-80

Name of Contact: Harry Drier or Karen Kimmel Boyle
National Center for Research in
Vocational Education
The Ohio State University
1960 Kenny Rozd
Columbus, Ohio 43210

Phone: 1-800-848-4815 or 614-486-3655

Name of Project
Evaluator : Mr. Harry N. Drier, Associate Director
National Center for Research in
Vocational Education
The Ohio State University
1960 Kenny Road
Columbus, Ohio 43210

NARRATIVE

lescription of the Program. The Career Planning Support System

(CPSS) is an organizational tool for planning, implementing, and
evaluating a comprehensive career development program. Thne key
elements >f a systematic plan for career guidance are the following:

2. An organizational structure facilitating a career
development program, to include clearly designated
leadership, permane: active committees and work
groups., and aéministrative coogperation.

An asessment of the career development needs of local
students and use of the results of the needs assessment
in the career development program.

The creation of explicit career development goals
reflecting assessed career devclopment needs.

The creation of behavioral objectives designated to
implement the goals.
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2. The creation of student activities to achieve the
Oobjectives and goals.

2PSS consists Of handbooks, reproducible forms, and filmstrips that
describe a comprehensive organizational framework and procedural steps
a school staff can use to create an accountable, schoolwide, high
school career Jevelopment program.

2. Evaluation Design. The evaluation design employed in this study

is fundamentally the same as that used in the original submission.
The school providing the data (which was one of the original test
s1t2s) completed the Career Development Program Status Report. The
Status Report 1s a 20-page form that provides a struct' ~e for school
personnel to describe the2ir career development program. The Verifi-
cation Checklist was completed by project staff through an interview
with school personnel. The checklist was designed to ensure that the
Status Report was complete. Then, two eXxperts in career development
programming independently rated the collected data, described above,

using the Career Development Program Rating Instrument.

3. COMPARATIVE DATA

Based on the reviewers' ratings, American High School in Dade
Countyv, Florida has a high-quality career development program. The
key elements of CPSS that are essential to a quality career develop-
ment program are visible. The follcwing is a description of how each
element is evident:

1. There is an organizational structure that facilitates the

maintenance ané improvement of the school's career develop-

ment program. At the school and district levels, there are
individuals (e.g., counselors, teachers, occupaticnal
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specialists, students, parents) assigned to work on
planning commitiee for the ca eer development projram.

In addition, the administrators are invoived with various
aspects of the program, especially in raviewing the
curriculum-based career development lesson plans.

o
o

2. + +he dis*rict level, an assessment of the students® neecs

was mace.

Through a follow-up survey of schoolleavers,

scrool personnel tecame aware cof how well the schkool helped

meet the career Gevelopm<ai needs of the students.

This

information was part of the data the school used tO Jevelop

its

the
the

carecrs.”

As shown in
school district and
needs ofFf the students.

currenct

schooi was to "preovide more

in

—ae

career Gevelopment DProgram plan.

the review, the career develogment goals for the
American High School relate cirectly to
For example, one area oI need for

formaticr on jobs and

A related goal was to "provide a variety of

career—-related exploratory exceriences ioO prepare students

for work,

ment program.

further 2c¢ucation,

Objectives have been written Zor the siucdeni carser
These objectives relate to the goals

or both."

Sevelop-
described

earlier and provide direction for the school's activities.

Schooi.

the

decisions.

skilis

Numerous career development activities occur at American High
These activities are designed to help studeats Gain
necessary Lo make appropriate career plans and

- -

The reviewers fel: that the described activities

woLld mee:t *he student body's specific career deveioprent
s. Teachers have attended dictrict-sponsored workshops
on how to infuse career development activities into the

need

general

curricuium ané are continually develozing lesson

pians that relate career skills to specific subject areas-

This 1S

enccuraging, because this

CPSS.

guality,
+hat F148 not
had 278 {for

hign—-gualaty

better-organized

gse CPS8S. This current stady

indicates that
well organized

develogment experiences to

ani! comprehensive way.

in7
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is the primary Zocus of the

Zetermined zhat schools using CPSS hal higher-

career development programs than schcols

reviews One SIrncol that has
the school still has a
in the manner in whil

tudents in a systematics
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ERIC

Aruitoxt provided by Eic:

Tigare 1 graphically depicts ratings by career development experts

that show the degree to which each of the five key elements of

CPSE were systematically implemented by the schools in the two
studies. The raters also evaluated the overall guality of the
schocls® career development programs. The raters used a five-point
scale Irom zero to four, with zexo as the lowest rating. Each of the
graphs in Figure 1 comparces the experts' ratings for the original
controli ané experimental schools and for the recertification school
{American Eich School). all of the ratings are favorable for the
recertiZfication school for "Panel 2, Needs Assessment.” The school
staff members reported that they did not conduct a new needs
assessment since they felt the original needs assessment was still
valié with minor revisions. Favorable ratings indicate that the
scheol systematically implemented the elements.

The educational importance of CPSS is high. With the recent

sassage o0f the Cari Perkins Vocational Ecducation Act, the federal

cvernnment hias again emphasizec the importance of comprehensive career

[13]

eyelopment procrams. rart D of this Act outlines the need for such

- - -

Cu

orocrams. CPSS provides a viadble means of implementinc the intent of

- -

“his zart of the legisiation.

C. OPIRATIONAL COSTS

The Cost estimatass Ior Operating CPSS have iancreased only as staff
salaries have increased. The major ccost is staff time. t takes
atcut 2ne-thir3d of the coordinaters’® time to estadblish a career
developrment program asing the CPSS. Cosit for the CPSS materials has
been maintained at $60. Training conducted by CPSS project staff is

aperoxizately $250 per trainer plus travel expenses.
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Aruitoxt provided by Eic:

ZrE 1. RATINGS FOR SiX sOaY Ci;':‘SI':Q\'S SVALURTING THE USZ OF O¥SS

T

Note:

Orizzmal conorol schoois {id not use (FSS)

nal experimensal schools (used C3SS)

RecartiSicanien scool {used 3SS)

19l 635

The recertification
schocl &ic not
COnGCr 2 Dew Neecs
BNt analysis
since they feit &
olid anaiysis was
s+111 valicd with
minor revisims.




ERIC

Aruitoxt provided by Eic:

I+ is dafficult to put a specific cost figure on use of CPSS,
since cost is so Jependent on local situations. However, an estimate
of $7,500 for the first vear and $3,000 for subsequent vears is
realistic. Again, these costs do not totally represent new budget
Jollars, but rather the use of existing monies for the CPSS program.
The following section presentis the results of the studies'’

evaluation of CPSS kev elements at the schools.

EEDS ASSESSMEXNT

1. Was assessment 0f students’' career developrment conductied
during the past year?

)
|

1 - No Yes
100% confidence 55% conficence

2. Was the assesswent designeé to assess student needs for
carser developrmen:t skills to cdetermine some other information?

1 - Studeni-centered
50% confidence

3. vWere the resuits of the needs assessmen:t tabulated?

i - No
50% confidence

4. Are explicit coals Ior student career development reported?

2 - Yes
95% confidence, 1 - no confidence rating

5. Are these career development goals formulated £rom the
results 0f a needs assessment

1 - No i - Yes
100% confidence 75% confidence

e reporied zeoals for student career development
srzanized i1n orider ¢f priority vaseé upon identified nee-is?

1 - ¥No
72% confidence




OBJECTIVES

7. Are explicit objectives for student career developnent
reported?

2 - Yes
90% confidence, 98% conficdence

8. Do most of the objectives state who are the key actors?

2 - Yes -
100% confidence, 55% confidence

9. Do most Of the objectives state what behavior is to be

demonsitrategd?
2 - No

100% confidence, 82% confidence

10. Do most of the objectives state what the conditions are under
which the behavior is to be demonstrated?

1 - Yes l - No
100% confidence 100% confidence

1i. Do most of the objectives state what degree of success 1s
reguired to achieve the objective?

2 - No
1008 confidence, 92% confidence

12. Are the reported objectives written for and designed to
achieve specific student career development gdgoals?

1 - Always 1 - Most of the time
1C0% confidence 70% confidence

CAREER DEVELOPMENT ACTIVITIES

13. Is there a goal listed for the career development activity?

3 - Yes
3 - 100% confidence

Is the goal listed for the career develcopment activity
reported on the Status Report pp. 5, 13 or 147

3 - Yes
2 - 100% confidence, 1 - 78% confidence

ERIC 167
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15. Is an objective listed for the career development activity?

3 - VYes
2 - 100% confidence, 70% confidence

16. Do most of the objectives listed in the activity state who are
the key actors?

3 - Yes
2 - 100% confidence, 72% confidence

[
)
)
n

5 most 0f the objectives listed in the activity state what
ehavior is t0 be demonstrated?

(4]

3 - No
2 — 80% confidence, 100% confidence

18. Do most 0f the objectives listed in the activity state what
+he condiitions are under which the behavior is to be
demonstrated?

3 - Yo
2 - 75% confidence, 1003 confidence

12. Do most 0f the objectives listed in the activity state what
de e of success is reguired to achieve the objectives?

3 - No
2 - 82% confidence, 100% confidence

20. Is a target student group reported for the activity?

3 - Yes
2 - 1002 confidence, 25% confidence

21. Are explicit methods for instruction reported for the career
Zevelopment activity?

2 - Yes 1 - Yo
2 - 100% confidence 100% confidence

v
N
«

is there reported evidence that the effects of the career
developnrent activity are determined by means of student
outcomes measure?

2 - Yes 1 - XNo
2 - .00% coafidence 100% confidence

23. Based on yoar experience, what is the chance that the methods
lescribed for each of the activities will achieve the specific
objectives iisted for the activity?

2 - Gocd chance 1 - Not applicable
2 - 928% confidence 100% confidence

: ‘ 17> 168
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Aruitoxt provided by Eic:

23. What is vour best estimate of the chance that each of the
career development activities will improve student career
development skills?

2 - Good chance 1 - Little chance
2 - 98% confidence 82% confidence

25. Does each activity meet a student career development need?

2 - Yes
3 - 98% confidence

26. Is each activity constructed to permit easy use by Zacul:iy and
staff?

2 - Yes l - Xo
98% confidence 2% confidence

27. Is each activity constructed to encourage student acceptance?

3 - Yes
2 - 90% confidence, 50% confidence

STAFT ORGANIZATION

28. was a committee selected to plan a program for student career
develicpment?

2 - Yes
2 - 100% coniidence

29. Di1d the committee meet regularly during the planning period?

i - No 1 - Yes
100% coniidence 80% confidence

30. Did the committee ccordinate planning activities?

2 - Yes .
1003 coniidence, 80% confidence

21. Were school administrators involved in planning the career
development program?

2 - Yes Extent of involvemen:
2 - 100% conficdence 2 - Moderate

32. Were school counselors involved in planning the career
development program?

2 - Yes Extent <« £ involvement
2 - 100% confidence 1 - High 1 - Mcderate

69




33. were school teachers involved in planning the career
development program?

2 - Yes Extent of involvement
2 - 100% confidence 2 - Moderate
34. Were school students involved in planning the career
development program?
1 ~"Yes Extent of involvement
100% confidence 1 - Cannot determine
l1 - No

3100% confidence

35. were community members involved in planning the career
development program?

- 1 - Yes £xtent of involvement
100% confidence 1 - Moderate
1l - No

72% confidence

36. Were parents involved in planring the career development
orogram?

2 - Yes Extent of involvement
a8% confidence, Cannot determine
60% confidence

37. Were cthers involved in planning the career development

orogram?
1 - Yes Extent of involvement
98% confidence 1 - Moderate
1 - Yo

72% confidence

FUTURE PROCGRAM

38. if reported plans are carried out, what is the chance that
student career development skills will be improved?
1 - Good chance 1 - Some chance
80% confidence 80% confidence

El{llc 174 1?0
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QVERALL PROGRAM

43.

44.

ERIC

Aruitoxt provided by Eic:

Estzimate (scale of 0-4) the extent to which the school staff
was organized to plan systematically a comprehensive career
Sevelopment program by evidence of clearly designated leader-
ship, administrative cooperation, and permanent active groups
and commitctees.

1-4 Great extent 1-3
90% coniidence 90% confidence

Estimate (scale 0f 0-4) the extent to which a student career
development needs assessment was conductad, tabulatad, pro-
perlv interpreted, and the data utilized for planning the
career development program.

1-0 Limited extent 1-1
90% confidence 80% confidence

Estimate (scale 0-4) the extent to which a comprehensive set
of ordered career develcpment goals reflecting assessed
student career development needs were developed and used in
planning, implementation, and evaluation of the program.

1-3 1-2
90% coniidence 75% confidence

stimate (scaie 0-4) the extent to which a set of behavioral
objectives was developed reflecting specific goals and con-
taining a clear statement of the intended audience, behavior,
situation, and standard of mastery.

(3]

1-2 1-1
90% confidence 90% confidence

Estimate {scale 0-4) the extent to which career development
activities were developed that reflect student needs, goals,
and associateé objectives, and that indicate methods, target
student group, and outcOme measures.

i-3

-
80% confidence 2% confidence

\D put

Based on availabie information, rate {scale 0-4) the overall
gualizy of the school's career development program.

1-4 Very high quality 1-3
92% coniidence 98% confidence

175

171




ATTACHMENT 15

AGGREGATED DATA SECTION

177

172




INDIVIDUAL ADOPTION DATA

A | C D E r G | 1 J w K
Project Scate ° 5
School District ~ o w |53
Mdress a - g 5" & 8 g Y
Contact Person ] & ¥ o o Bl " % Yo =32
Telephone Number aold ug a :8& % °fo 2312~
AR GHBEREBEEAR HE A
> e
°:l3p |83% |35 |835|H4F |2%3|5%: |58
Salee |Za8 | 58 208|226 | =8| Znas |F S
Career Planning Suppoft | ijgrant Gd. Resource Ctr.} 2 R 10 9-12 12 1 1 300 | 4/83
System Rt 1 Box 17 P
Rupert, 1D 83350
Stan_Patterson ]
{208) 436-9345 - ‘
| T
- Wendell District 1232 2 R 1 8 4 1 1 85 14/83
3 P. 0. Box 307 P '
Wendell, ID 83355
Chuck Meyer i
(208) 536-5531
Idaho Falls Dist. #91 2 MG 4 7-12 40 2 7 4,000 14,83
690 John Adams Parkway P . .
Idaho Falis, ID 83401
Ms. Pat Necley
(208) 522-7490 Ext. 311

174
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Corpler ing Section C. DEVELCPER DEMONSTIRATORS AND CONTLNUENC FACILITATORS

Al

eyt pee g . g g

T 8 o] ®] ® ()

Froject . Scate

School District
Address

Contact Person
Telephona No.

—
-—
—
o~
g
—
tad
-,

(1)

-
(-x]
A
:ino ~—~

of
-Classrooms
H
5"
1cipa

Year and laath

of Initial

Implemanting

Congressional
District
Population
Type
o. cf
Schoals
¢Gr§des
lmpiemanting
No.
Implementing
Trained
ho. of
Teachers
Trained
Ho.
J Swusan

'No. of
s Administrators

' par
:
y

180

&~
~
~
]
[
(3% )
[=)
(=,
(=]
-
~
D
(%]

Bonneville Dist. #93 2
Rt 1 Box 461 P
Idaho Falls, ID 83401
Myrna Hamilton
(208) 522-9542

West Side District 202 2 R 1 a9 12 3 1 0 75 4/83
West Side High School P
Dayton, ID 83232
Lyle S. Henderson
(208) 747-3411

C8T

Madison District 1321 2 R 9-12 21 1 0 400 4/83
Madison High School
134 tadison Ave Rt 2
Rexburg, ID 83440
Ross K. Clements

(208) 356-7291

"

Preston District 201 2 R 9-12 12 1 0 300 4/83
151 East 2nd South
Preston, ID 83263 ]
DeVerl C. Baxter

(208) 852-0280

O

Grace School Dist. 148 2 R 7-1c 16 2 0 |- 300 4/83
704 So. Main
175 Crace, ID 83241
Wally Bennett

(208) 425-3714

e

Twin Falls District M11}] 2 SC
o - | 201 Main Ave. W.
ERIC Twin Falls, 1D 83301

K-12 275 2 3 6500 4/83 176
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G, — 1iMIVIDGAL AROTTION DATA FOR _CONTRIEHINIC
DEVELCPER DENORSIRATORS AW CDI[IIUE!E FACILITATORS

Y Y o

w
froject

9)
Scate

Scheol Blistrict
Addruss
Centact Person

Telephone No,

(©)

Congressional

Districe

(9

fopulation

Type

(€)

Mo, ¢of
Schaols
implemanting

pu—y
-
‘—r

Grades
{=plemanting

©)

Implementing

No. of

. Clagsrooms

v

"Na, of

271

"Trafned

(1)

lo. of
Teschers
Trained

)
[
—

1¢ipazing

W, of
Siudanise
.
»

] Par

-

»

~ i,
(e

-

t Yaar and 'anth

Yof Infital

18t

- Box 304

Kimberly District 1414
P. 0. Box 0

Kimberly, ID 83341
Karolya Lawrence

(208) 423-5541

Soda Springs Dist 1150
3rd East Ist North
Soda Springs, ID 83276
Bill Rasmissen

(208) 547-4308

Challis School Dist F181

Challis, 1 83226
Jim Baxter
(208) 875-4231 -

Yansen Dist #4135
Box 151

ilansen, 1D 83334
Rog Wilson

(208) 423-5593

Castleford Dist ¥4i7
222 W. Main -
Castleford, 1) 8332}
Marian Clar

(208} 537-6511

~

-~

R

-7

g ree

K-12

9-12

K-12

7-12

-

6

37

W [ Adminisirators

(=]

17?’

|82

120

RO7

60

40

-
Sy
w
wé

4/83

4783

4/83

4783
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Cowpleting Section C. PEVELCTER DENONSIRATORS AND CONTINYING FACILITATORS

. e e maege X
{(a) 9)
Fre)ect . State

School Bistrict

Address

Contact Persea

Telephone ¥,

waby
~
—~—

wy (1) <)

o—
[n)
-
-
™M
-
—
[a)
—

(9) (F)

v
3 5
ing

Yedr and llanth
of Infiial

Implemanting
|=oiemanting
yuame s

Congrassional

~ t0fistric
Population

:Typc
Schools

Grades

Mo. ¢f
 Adminfsinators

»Clagsruoms
lmplemensing
‘Trainnd
‘Teachers

. Tra ined
. pareicica

!ua. of
, 1o of
| Ns, of
. Studan
l'

‘No. of

Py Ty

-

~
~J
{
st
~N
ot
[~}
ot
'wd
0
'S
S
o9
i

Ririe District #252
P. 0. Box 508
Ririe, 1D 83443
Susan Nelson

(208) 538-7311

o

Pocatello District #25 2 MC 7-12 | 32 - 2 4 1000 4/83

P. 0. Box 1390

3115 Poleline M
Pocatello, ID 83201
Fred Hughes

(202) 232-3563

-

78T

Blackfoot District #55 2 R 2 9-12 40 1 2 1M 4783
440 West Judicial P .
Blackfoot, ID 83221
Jerry Sharp .
(208) 785-1552

Aberdeen District 158 21 R 1 9-12 A 1 1 120 | 4/83
P. 0. Box 610 P
Aberdeen, ID 83210
Ronald Cummings ,
(208) 397-4113 ] -

Salmon District 1291 2 R 1 9-12 { 12 1 3 A3s | 4783
Box 790 P
179 Salmon, 1D 83467
Amarette llerman
{208) 756-4120

-




INDIVIOUAL ADOPTION DATA

Project

B
State
School District
Mdress
Contact Person
Telephone Nuaber

O

Congressional
District

Population
Type
Nuaber of
Schools

Inplementing

Implementing

Grades

(1]

Clasarooms
Implementing

Number of

Administrators

Trained

Number of

Number of
Teachers

Trained

Numbder of

Participating

Students

Year and Month of
Initial Adoptionm

£,

Whitepine District 284
Pine Street

Troy, 1D 83871

Larry Francis

(208) 877-1151

Lapwai District 1341
P. 0. Box 247
Lapwai, ID 83540
Jerry Wassmith

(208) 843-224%

Moscow District ¥281
P. 0. Box 8439
Moscow, ID 83843
Ralph L. Lelman
(208) 852-2591

Culdesac District #342
Culdesac Schooi
Cvrldesac, ID 23524
C.A. Amdeison
(263) 343-5413

ot

=~

g~

e

P
Tt
[\

8-12

7-12

=]

10

wed

e

Dol

&
=
=

250

1250

/83

A/83

4/83




sce Mrectigns For
Cowpleting Scction C.

c. ~ [mIVIMLL AROFTION DATA FOR CMT"I"”O
DEVELOFSR DEMONSTRATORS AND CONTUIINITG FACILITATORS

Ak,

»)
Trveject

LIRGdE TS5l LI YOO N 1

-

0]

Sate

School District
Address

Conlact Person
Telephone Mo,

Congrassional

Distric

—
-~

-
-

(0)

Population

 Type

(€)

o, ¢f
Schaols

Implemanting

{F) (6)

1zpiementing
«Clagsrooms
- Implementing

. Gradas

i
!
i

1
‘No. of
L
1o, of

b8\

Cottonwood. Dist 1242
Box 158 i
Cottonwood, I 83522
Dennis Greene

(208) 962-3901

Independent School Distfl
3317 12th Street
Lewiston, ID 83541
Thomas V. Trotter, PhD
(208) 746-2337

Wallace School Dist ¥393
Silver Hills Jr. High
Box 948

Osburn, ID 83849

Gail C. Leetch

(208) 556-1556

W. Benewah Dist 142
Box 130

Pluwer, ID 83841
Steve Schyck

(208) 686-1621

Post Falls Dist 1273
P. O. Dox 40

Post Falls, 1D 83854
Bill Wood

(208) 773-5022

ot

P -

MC

=N

m s Administnacors

D
Yt
o~
w

9-12 60 2

7-12 12 1

7-12 70 0

e#r con AVAILYBLE

Trained

o—
=
S

lo. of
- Teachers
, Trained

o——
—
oo

-t
td
~,

Yedr and liaath
: of Inittal

b

Yt

1300

275

1370

+
o
w

4783

4/83

4/83
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(A ") ©] (0 () (F) (6) m] ) 9 (x)
Project . Scate — r o ]
School! District = 2 o o ] £ a
Addres:s o g b G E’s o . ;: S ‘
Contact Person e b " - SS g ‘o g2 | 2ot
Telephione No, g = t;‘.: %I.E Suwe e BE2E ‘3-"::-: cE .
eu | ag | .23 e | 238 | EF sol Luu | 5T
3z | &> | B2E 36| eGE| 23&: [ 2es] 233 | f6™
McCall/Donnelly Dist #42)f 1 R 3 K-12 15 1 12 200 | 4/83
P. 0. Box 967 P
McCall, ID 83638
Jerry Randolph
(208) 634-2218
Keliogg District #1391 1 R 2 7-12 57 2 2 1100 1/83
Kellogg High School P
Jacobs Gulch
Kellogg, ID 83837
. Evelyn Stuart
= (208) 784-1371
Orofino Dist 1171 1 R 2 9-12 10 3 0 [GHY 1/83
P. 0. Box 789 v
Orofino, ID 83544
Robert E. Triplett-
(208) 435-4411 or 476-883
Bmmer ﬁ ounty Dist 182 1 R’ 2 7-12 25 0 1 650 1/83
riest.fuver High School P
B?mst River, ID 83856
Jack Mckmhy
(208) 448-1212




spetios C

INDIVIDUAL ADOPTION DATA

Project

|
State
School District
Mdress
Contact Person
Telephone Number

Congressional

District

o

Population

Number of
3chools

Implementing

-

Implementing .

Number of

Inplementing

Number of |

Administrators

" |Number of
Teachers

Students

Nusber of

Particinating

Near and Month of
Initial Adoptionm

981

ID. State Correctional
Institution

P. 0. Box 14 - Ed. Dept.

Boise, ID 83707
Dina Bray
(208) 336-0740

Boise Dist #1
1207 Fort Stireet
Boise, ID 83702
George Washburn
(208) 344-6550

Meadows Valley Dist F11
Drawer F

New Meadows, 1D 83654
Roberta Fields

(208) 347-2411

Blaine County 161
P. 0. Box 948
tailey, ID 83333
Larry Olson.
(208) 788-3481

Pt

162

= |Type

MC

N

~ |Grades

1
Yt
~

10-12

9-12

10-12

w |Classrooms

80

10

=~ [Trained

wn

100

4500

48

314

N
~
[ -
W

9/83

4/83

4/83
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[TRS AN Lo PVPLIIP Wy yOu

(A) 8) (c) (o) § (€)

Froject . Swate

School District
Address -
Contact Person
Telephone No,

()

-
-
—
o
[
—

(6) ()

o—

by ]

-~
ing

Congressional
District
Population
L Type
Ho. ef
Schools
Implemanting
leﬁicannting
of
Classrvoms
_Implementing
L Administraors
.Trained
H
Stucants
, Participd
Yor Initial

lo. of
s Jeachers
. Trainad

i

' No.

!

iNa. of

< | Grades

o , .
> l.\ear and llanth

Snake River Dist. #52
Route 5 Box 14
Blackfoot, Ih 83221
Catherine 0. Jones

- (208) 684-3061

~N
~
~
]
[
=)
ot
~N
=
=
=
2]

TN

Arco District f111 2 SC 9-12 20 2 0 300 4/83
Box 89

Arco, ID 83213
Vickie Horthrop

= (208) 527-8237

=]

Grangeville Dist #241 1 R 9-12 60 2 1 6on | 4/83
9]0 South D
Grangeville, ID 83530
Ron Fredrickson

(208) 983-0580

T

Bonner County Dist 182 1 R 10-12 32 3 0 630 | 4/83
Sandpoint High School
Box 430

Sandpoint, 1D 838064
Beverly Chapin

(208) 263-3034

N

Coeur d'Alene Dist #1271 | 1| sc | -1 9-12 | 0 1 | soo | 4/83
311 N. 10th St P
Coeur d'Alene, ID 83814
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2y 4 q— pwe 2o

Ty} ) 1 ® (€)
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-
gt

() ()

o=
-
—

<chiool District
tldress

Contact Persom
Telephone Noo

r

Congressional
Diserict
fopulation
Type

Schools
Implemsnting
“rades
tmalemanting
Classrooms
Implemanting
Trained
Teachers
Trained

s, of
Siudansise
Parsicipdting
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No. of
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Admin{strasars

"Na., of
| o, of

o Y
-
6 [

Yot
o
'
ot
o~
3
o
da
.ad
20
8

: y n
= adr And l'anth

Nampa Dist *331
6192 South L xyom
Nampa, ID 33651
Jean Martin
{208) 466-8921

N

Wilder Dist #133 1 R 1 7-12 6 1 1 200 | 4/83
Nilder High Sclvol P
Box 433

Wilder, ID 83676
Dick Seibold
(208) 482-6228

e

Niddleton Dist ¥#134 1 R 1 9-12 15 1 2 440 4/83
Box 130 P
Middleton, ID 83644
Bill Free - :
(208) 585-3311

Notus Dist ¥135 1 R 1 9-12 4 1 1 1nn 4/83
Box 256 P
Notus, ID 83656
Gwen L. Durce

(208) 459-4633 .

Parma Dist 1137 1 R 1 9-12 14 1 14 250 | 4783
Box 246 P
FParma, I 33660
Jodnn Schatz

12 (208) 722-5500 B$T COPY 192
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Canyon Dist ¥139

Rt I8 Box 474

Caldwell, ID 83605
William Symms

(208) 459-1621 Ext. 146

D

Glenns Ferry %192 2 R 1 8-12 10 1 2 220 JA/83
545 North Bannock P
Drawer E

Glenns Ferry, 1D 83623
Harold Wertz

(208) 366-7434

HRT

Marsing District #3(3 1 R 2 9-12 12 i 0 150 [4/83
Box 340 P
Marsing, 1D 83639
Guy Al'lee - .
(208) 896-4112

400 /83

[
el

Homedale Dist 8370 1 R 7-12 6
P. 0. Box 187
tiomedale, 1D 83628 E
Dean Vance

1 (208} 337-1613 or 337-388# .

T et

Payctte Dist 1371 1 10-12 | 22 1 23 80 | 4/83

Payette iligh Schooi
1500 6ih Ave South
ayette, 1D 836C1
Kirk lewis .

(208) 612-3327
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Fruitland Dist ¥#373
P O Box 387
Fruitland, 1D 83619
Mike Knee

(208) A52-4411

T e

Cascade District 1422 1 R 9-12 8 1 1 180 4/83
209 School Street
Cascade, ID 83611
Elsie Krause

(208) 382-4227

g

Vet

Weiser Dist #431 1 R 9-12 24 1 1 47S 4783
925 Pioneer Rd
Weiser, ID 83672
Mike Friend

(208) 549-2595

T et

Midvale Dist £433 1 R 1 9-12 6 1 0 35 4/83
Midvale, ID 83645 P
Jack Fields

(208) 355-2234

A

9-12 11 1 wono | 4/83

Mountain ilome Dist #193 2 SC
P O Box 890

140 N. 3rd E.

Mountain lome, 1D 33647
Ray A. Lamb

1{} 5 (208) SB7-4483
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Buhl District #412
216 North Seventh St
Buhl, ID 83316
Neola Weaver

(208) 543-8292

Meridian Dist #2
811 Meridian Strect
Meridian, ID 83642
Rocky Jordan

(208) 888-6300

New Plymouth Dist #372
P O Box 388

207 S Plymouth

New Plymouth, ID 83655
Wes Benge - )
(208) 278-3602

Caldwell Dist 1.32
1101 Cleveland Blvd
Caldwell, ID 830605
Beverly Martin
(208) 454-1438

& [District

~

C

L)

-

BEST POPY ANLIBLE

6-1

&~

9-12

7-12

10-12

[0
<

200

25

uad

N

700

3000

!
wl
o

-ty
~
—

on

‘e U

1 Year and !lanth
dane

of Initial

.
E1)

-
& |
20
w
|3

4/83

4783 1

4/83

- s sy o g
.. .

el oo 2 Th'ey




sperion C

INDIVIDUAL ADOPTION DATA

A ) C D E r C | ] 1 J - K
Project State o - ° €
School District - o f - ol & 5 £%
AMdrcess g . & 5§ 5 3 3 £ e
Contact Person ot & 8 2 8 ssgu sag ) Qe 32
‘ Telephone Nuaber LR B ui 1 g " e 38 e~
HENEHEHEEE c3% | 558|553 |53
bi13q |83 5e (935 83 |437|436 |53
oaled 2%5 el 3391 23& | z8elzas |25
Tacoma Public Schools BC 1 |/#12 62 3 12 1203 2/83
Lincoln High School
P.0. Box 1357
Tacoma, WA 98401
£d Roalkuam -
(206) 593-6812
]
‘ o Merrill Area Public R 1 9-12 2 4 5/83
i Schools
Merrill Senior High
Merrill, WI 54452
Strand Wedul
(715) 536-4594
|
|
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INDIVIDUAL ADOPTION DATA

A 3 c D 4 r ¢ H 1 J - g
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AMdress g - 5 § £ 3 |le kS
Contact Person o a g % b1 88|t (9 Gal <
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713 L3l o6 thel g "§ $643 | =
Bil3, 282144 [fi% 2aa [£94) 435 |53
§3 35 2a8 ] 58 2381 323& |28l zana |25
Bishop Kelly High School 1 C 1 9-12 19 1 0 425 4/83
7009 Franklin Read PR
Boise, ID 83709
Juditi: Kroos
(208) 375-6010

Youth Services Ce ter
Special 556

Box 40

St. Anthony, ID 83445
F. Bayne Wecks

(208) 624-3462

University of ldaho
College oi Education
Moscow, ID 83843
Jerry Tuchscherer
(208) 885-6558

Colleoye of ldaho
Graduate Studies Office
Caldwell, 1D 83605
Jane Sherran

(2083 459-5211

bept, of Counselor LB &
Spuecial Education

{dahe State Cuiversity

Pucatulle, 1D 83209

Arthur P, Llovd

(208) 23i6-3150
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Schooihouse Drive schoo
Putnam, CT 06260
Contact: Richard Jaquish
{202) 928-0525
Joseph P. Keefe Technical SC 10-12 | entire 10/83
school

School

750 Winter Street
Framingham, AL 01701
{617) B73-5300
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