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This project, in its first year of a three-year fundinQ cycle,

provided instruction in English as a secbrfd language (E.S;L.) and native
language arts, in additionjto bilingual instruction in méihematics, ‘ -
science, socigl-studies, typing, .and career orientat¥on to approximately

Tt 270 Spanish-speaking students of limited Engiish proficiency in grades
nine throughatwelve. Prograp participants were either recent arrivals . v
from the Car¥bbean, Central America, and South America, or those who .
entered mtnth and tepth grades from junior high schools rot. served by %
Title VII funds. f .y - . \

. 2 Joo : L

Project BLAST was designed &d implemented as a transitional program,

In addition, it emphasized stydents' integrattpn with society at large.

The program's geals were shared by both the pfogram staff and school .

.t administration, i J ¢ s * s

.1 -

Title VII and tax-levy funds supported administrative and supportive
services staff positions; teaching costs were supported by taxslevy and
other sources: Parents were involveu in their children's learning
process.through participation in the Parent-Student Advisory Committee,
schodl activities, and courses offered to the community by the school.

« Program-staff members provided E.S.L. classes for parents and commuity
» members and a forum for theif participation.“ '‘Development agtivities for
staff members ingluded monthly department meetings and attendance at in-
house and\qutsidé workshops s professional conferences, and university L A
- courses. Original curricula and materials weré-~developedfin history and .
' E.S.Us career exploration and orientation. In addition, & upit 3ﬁ ~ 4
citizenship was incorporated into the social studies curricu]uq and "
\ materials'were adapted for the(’science, mathematics, and Spanish curriculad.
Supportive services were&proyiﬁ;d to program students in the form of . N
personal and academic counseliRg, career and college advisement, tutoring,
~ # and referrals to outside services. . ~

[}

-~

R Program objectives were assessed in English” language development
N (New York City Fluency Scale,‘teachgr-made'examinations, and the Criterion

, Referenced English SyntaX 7Test); mastery of the native language (teacher-
mage tests, New York Gity-Wide SpanishMExaminatign, and New York State
Regents Examination); mathematics, science, and socia] studiés (teagher-

. made tests); vocational courses (teacher-made tests)y® and attehdghce

! (school dnd program records). Quantitatiye analysis of student chievement
: data indicates that: ’ .

‘. . ! . P - . . R 4 - l
.- ( : --Mdgt program ‘students manifested improved drdf/aural English ] . -
. language skills on the New York City Rluency Scale. /
i T \‘ N >

LY

’* --The yearly average passing rate for séude@&s in £.S.L. classes K\\‘
" was 72 percent. b : O ot
--Students mastered an avepage of 1.62,C ST objéctives iR the ! :
fall and_1.16 CREST obﬁéﬁiives in th€ gpring, thus meetdng the
program objective in this area - , . ' .
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3, --Progranm students demonstrated overall’passing rates of 95 percent
(fall) and 98 percent}(sprlng) on both the city- w1de and Regents
. examinations in Spanish,,

.
R N AR

--0n department-made Spanish exan1nat1cns, students achieved overall
- ’ passing rates of 88 and 80 percent in the fa]] and spring, respect1ve1y

in the fall (81 percent pa551ng _but fot in the spr1ng (64 ﬁﬂhcent

--Overall passing rates in mﬂthemat1cs, science, and SOC1a1 st d1es
s - courses were quite similar for both program and mainstream students.

- 4

) --Overall passing rates in elective career courses were high, excépt
. for a smaTll group of students enrolied 1n fall keypunch1ng classes.

N

--The attendance rate of program students was stat1st1ca11y s1gn1f1-

. 4
p A -~In native ,language ‘arfs c]asses, stuqznts met the program objective S
: cantly higher than the attenqance rate of the school as a-whole. ' .

: |

The following recojmendations are aimed at improving the overall
effectiveness of the program: ‘

+

it !‘5 - }?‘ --The proposed health careers and compdter literacy components
T s\ still need to be developed; - . - |
i : v : ' ' T |
) --1f funding were to permit, attempts should be made to secure .
the services of a bilingual program counselo# who would. address ‘ |
the needs of program students in the areas of personal counseling, \ |
tareer“decision- maklng, and college admission; |
. t \
--The school guidance office might provide for the, fo]]owiup of %
. program students once they are mainstreamed to assure the1r 1
success -, .
» . and to assess the effect1veness of program services in pregar1ng i
-7 students for mainstream classes; > .
¥ ) ,
.- - --The prograin should make a concerted effort to recruit a certified’
Y bilingual mathematics teacher;
--A few school f&ulty members-are still\unaware of the requirements
‘of a bi]ingua] curriculum and the capabilities of its.'recipients.
The program might consider holding workshops for project and
. school-wide staff to address these ‘issues.
\ . .
. ] . SN
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BILINGUAL LANGUAGE ARTS SURVIVAL TRAINING S
- " PROJECT BLAST Ty,
{ o WALTON HIGH SGHOOL
. l . ' R ,
Location: ) West 196th Street and-Reservoir Avenue B
Bronx, New York 10468
Year: ’ 1983-1984, first year of a)tﬁree-year cycle
Targeg Language: Sbanish
. | Number of Students: * . 270 ; -
Assistant Princ%pa1?~ - Mrs. S. S&81linger
Prqjec?/Coordinetor: . Ms. Norma Cruz-Dgnn ’
. v ' + 1. INTRODUCTION. | |
N , ’ ) ’
‘Al though Project.BLAST is in its first yearvof funding at Waltom
. 'Hign School, bilingual education'projects have been in ogeratjon at this

site for & number of years. These projects have been evaluated by the
Office of Educational Assessment. Therefore, the reader is directed

to the 1982-83 evaluation of the Bilingual Basic Skills Through Inter-

disciplinary Career Orientation, Program at Walton for details related to

the attendance area, the characteristics and environment of the school,
. - \ .
» J .
as well as ‘the history of the school's services to student's of limited

. . - . .
English proficiency (LEP) that are not included in this report. N

- s

P The focus of this report will be the organization of the new
b111ngua1 program, the characteristics of the student population being
served, and the extent to wh1ch the Jrogram achieved its proposed in-

structional and non-fnstructional objectives,

-
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II. STUDENT CHARACTERISTICS -

, Waltén is a ﬁq§~zoned school whose student body comes primarily
+ from low-income familie§, Of the totQA school registér (3:473), approxi-
mately 64 percent are eligible foé either free or reduced priee lunch, .
Only 18 percent- of the students tested are at or gg;;gl?raée level in
read%ég and 23 percent in mathemati&s. iEthnica]]y and racially, they
&

- ~are mostly Hispanic and black. Table 1 presents the“ethnic composition
of the school population in spring, 1984, _Approximately eight percent

of the school population are of limited English proficiency.(LEPY. ’

. 5 ?

TABLE 1_

e

/ " Ethnic Composition of Students in the School

Ethnicity/Race ' Number Y Percent -

-

Black 1,806 : Bi~—
Hispanic 1,445 42 ¢

; Asian ' 122 -

4
- . White . 36 1
TOTAL : 3,413 v 100

\ .
Project BLAST served approximately 270 Hispanic LEP students

. arrivals from the Caribbean, Central America, and Soth,America, or
\ ’
those who entered ninth and tenth grades from junior high schools not
served by Title VII funds. Students were placed in the bilingual program

as a result of individual interviews, transcript evaluations, and scores
!

. I

T . during its first year of funding. These students were either:recent

-2-
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below the/twenty-first percentile om the Language Assessment Battery (LAB).

Most ﬁf the program students (55 percent) wére born in Puerto Rico.
Twenty-one percent are from thé Dominican ﬁepublic. Table 2 presents
program students (for whom information was reported) oy country of birth,
Most 6rogram students were female. Female students outnumber male students
inall grades (see Table 3). This may result from the fact that Walton
was an all-girl schoel.until five years ago. Table 4 presents the dis-
tribution of-studemts by age‘and grade, and Table 5 by the amount of
time ghey have spent in the progr;m.

! ‘ ) TABLE 2

~

Number and Percent of Program Students by Country of Birth

- Sountry of Birth Number Percent
Puerto Rico 148 55 B
Dominican Republic 58 - 21

" Cuba 2 Less than 1
Mexico 1 Less than 1
Honduras . ) 7 3
Guatemala - 5 2
E1 salvador et 2 Less than 1
Nicarpgua 7 3
Panama 4 2
Lolombia 22 8 d
Ecuador 2 Less than 1
Argentina \ Less thdn 1
United States o 5 2

: JT i [ i

TOTAL < T b 289 : . 100,

oThe majority of program students were born in Puerto Rico
(55 percent).

oTwenty-one bercent of the students were born in the Dominican
Republic,

-3-
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TABLE 3

)

Number énleercent of Program Students by Sex and Grade

. ‘ l—v
Number Percent | Number Percent .
. Male of Female of Total Percent of
__Grade | Students Grade Studénts Grade Number A1l Students
9" 29 37 50 63 79 31
10 28 35 « 51 65 79 31
1 13 20 52 80 65 25
12 8 24 25 76 33 13
TOTAL 78 302 178 702 256 100
dpercent of program students,
eThe majority of program students are female. Female-

students outnumber males at edch grade level,

«The number of program students decreases a} the grade

level increases,




!
R | TABLE 4
N /
Nuﬁéer of Program Studengs by Age and Grade

Age \jgrade>9- Grade 10 Grade 11 G;ade 12 ’Totaf.

| . g o | o 0 9

16 - SRR R SR S 65

17 147 18 E 62
: 18 7 13 ’ 53

19 1 1 5 1 5 12

20 0 1 0 @y 6

21 0 0 0 2 2

TOTAL 79 79 64 33 " 255
Overage A N

" Students *

Number 45 33 22 12 112
Percent 57 42 34 36 — 44
Note. Shaded boxes indicate expected age range for grase. ‘

. s \ -

*Forty-four percent of the program studen%s are‘overaée for*\,

their grade.

*The highest percentage of overage students.is in grade nine
(57 percent).

—
’.
[
Th—
® < _5_‘ ' -~
- A2 -
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TABLE 5 - .

Time Spent in the Bilingual Programd

” (As of June 1984)

4
Time Spent in NUJ%EF of Students )
Bilingual Program Grade 9 Grade 1D Grade 11 ° hrade 12 Total
V N -

<1 Academic Year = - 13. 13 7 9 - 42
1 Academic -Year Y 70 69 - 59 24 | 222
2 Academic YearsP 0 0 1 0 1
3 Academic YearsP .0 0 0 Jd 1

TOTAL <83 82 67 34 266
aRounded to the nearest year.

\ N

DRrefers to participation in previous bilingual program.

- Y
«Two hundred gixtyzfour (99 percent) students reported were in
the program for one year or less. Only two students had
participated in a bilingual progrqﬁiprior to Project BLAST.

eForty-two (16 percent) students entered the program during
the course of the year.’

-
4 N
- X
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! IIT. PROGRAM DESCRIPTION

PROGRAM PHILOSOPHY \ '

Project BLAST was designed ag a transitional program emphasiz-

ing students' integration with society at large. Transition is viewed
r
not just in Tnguistic terms but also in terms of mainstream cultural,
career, and citizenship awareness. The goals of the program are shared
\l

'by both the program staff and’ the school adm1n1§trat1on.

$
ORGANIZATION AND STRUCTURE

The bilingual program has been administered cooperatively by

the assistant principals (A.P.R) of foreign language/English as a second

language (E.S.L.) and of each subject area. Bilingual content-area

teachers have been supervised by the A.P.s of their respective content-

area departments. The staff feels that this structure con?ributedX}o a

[} -~

breakdown in communication and resulted in conf?iq&s over the implementation
of the program. Consequently, the deqision has been made to centralize

the bilingual br?gram as of September 1984, so that all instructional

staff members would be(under the supervision of the A.P. for foreign
language/E.S.L. Transitional E.S.L. ciasses, howevery would remain the
responsigif?fy of'tge A.P. of the English department.

]

The principal holds frequent meetings with the A.P. in charge
Y

of the progrém qpo, in turn, meets daily with the program coordinator,

The principal monitors program policies, reviews courses of study, and
, o
reviews exams. , The program "coordinator implements policy, superv1ses
program staff, and is responsible for\Tisca] management. -
_ LY

-7-
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The Title VII statvf consists of one curriculum spe.ialist/resource

. ) .
teacher, one family worker, three paraprofessionals, ard one secretary.

TABLE 6

Teacher positions are supported by tax levy and other sources. Figure

~

1 represents the program's organizational structure, and Table 6 details

funding sources for the program's non-instructional component.

Funding of Non-Instruct%onal Program Components

Function

Funding
Source(s)

Title

7 —

Adminiélra&{jﬁ and
Supervision

B e e e L R

Curriculum
Development

Support
Services

Staff
Development

-t - o o S - - - -

Parental and
Community
.Involvement

Secretarial and
Clerical Seqvices

Tax Levy
Title VII’ -

A.P. Supervision (20%)

Project Coordinator

- e s s e S o e s s . e -

Bi{ingual CurriculBhJ

" Resource Teacher

‘-_‘Y -------------------

Bilingual Family
Workerm » |
Bilingual Guidance
Counselor y

-----------------------

Project Coordinator
Curriculum/Resource
Teacher

- - n o O o > s e - -

Project Coordinator
Curr./Res, Teacher
Family' Worker

-----------------------

Bilingual -Secretary
Intern

16




. FIGURE 1 ’

Rilinqual Program Orqanizatjon Structure

} Y
. /o \ L
» L | Principal
- A I > b
. I
2 | . "' P ‘ |
A.P. ' A.P. Rilinqual !dhcation/l IJ A.P,s Content Areas:
Guidance |--| E.S.L./Foreidn Lanquage |--| Social Studies, -Science,
.| Project Director N , Math, Rusiness, Health
, Education, Music & Art
\\. Bilingual Gui~ |[. l g
dance Counselor |~| -
,T\\ - J -~ - >\ , ) _ , .
B Tinqual | T~ N ) l
R Advisory |eeeclecca-- Project Coordinator
N Board ~ | a : | -
—~
(-4 b -
‘ ‘ T Curricuum Specialist/| ~
Resource Teacher |
| 1 Family Worker
, 3 paraprofessionals r
.

Supervisory Relationship

................... Collabharative Relationship
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STAFF_CHARACTERISTICS, , - { '

\ Theli@structional staff serving pnoject students %sﬁmade up of
- ; _ - .
sexfn E:S.L. tpachers, one E.S.L./Native Language Arts (N.L.A.) teacher,
two'SBanish/N.L.A. teacheﬁf,’two mathgq?tics teachers, oge bilingual

generél‘science/ bio ogy/chemistry teacher, twp general science teachers,
" -

and one bilingual and one monolingual social studies teacher. y Most of

\ ~

the staff members were certified in the subjects they‘weré te;chihg. An

area of concern expres;ed by both the prﬁncipal and the project cbordinator,
was the Tack of certified bilingual mathematics feq;hers. Of the two
mathematics teachers assigned to the project, oné was a monolingual

English speaker certifieq in math; the other was certified in high
school‘Spanish. Appendix A.details staff characteristics for these and

Al

other program staff, , ‘

-10- _ :



IV. FINDINGS: :

i -

/
The evaluation findings are presented by”program objectives.

They-include the results of student performance in courses and tests,
reviews of program materials and records, interyiews with relevant

pefsonnel, and classroom observations.

ENGLISH LANGUAGE OBJECTIVES

--As a result of participating in Project BLAST, by the end
of the first year, at least 75 percent of program students
will achieve a gain in total raw score as measured by the
Basic laventory of Natural Language (BINL).

--Seventy-five percent of program students will improyve

English reading skills and will.advance one level Righer in .

the English as a second “anguage sequence. v

-~-The project students will master an avérage of ane objeétivé
per 20 days of instruction on the Criterion Referenced English

Syntax Test (CREST)

Engl1sh as a second language (E.5.L.) instruction is offered by

the foreign 1anguage/E S.L. department in a four-year sequences \F.S.L.

~ .

2 and 4 (e]ementary-1ntermea1ate) are supplemented by tax-lévy E.S.L./career
exploration and orientation ctlagses. E.S.L. 6 through 8, offered by the

English department are trans1t1ona} courses 1ntended %o prepare students *

v

for the mainstream English Curriculum.- Appendix B 1ists the E.S. h.

offerings for both the fall and spring”semesters. ~ " )

»
/

A member of the evaluation team observed a double-period ele-

- -

mentary E.S.L. class. The class was small (20 students reg1stered/13

present) and a paraprofessional ass1$ted the teacher w1th cler1cal

o

-



I
matters, individual questions, dnd interpreting. The students all .

o seemed”to be placed appropriately, as evidenced by their eager pérticipation [
: ¢ :
and abiftity to perform lesson-related tasks. The primary language used

was English except for some interaction among the students which was in

v . The E.S.L. career classes are designed to offer ninth- and

-

Eenth-year students basic career orientation and exploration while

1

. Spanish,

developing listenipg, speaking, reading, and wrkting skills in English.

The ultimate goal is for students to choose a career and/or find a job.

"A member of the evaluation team observed one such class. It
. L Y
inctuded 17 students and was taught primarily iq_English. Spanish was
used only when nécessary for concept clarification. The focus of, the Ui -
?

lesson was on vocabulary, comprehension, and writing English using

5
¢

A/ written materials about computer-related careers.

Student Achievement in English

* English Language Fluency. .According to the original‘ program

objectives, the Basic Inventory of Natural Lahguagg (BINL) was to be

Y. R . .
.administered 1n order to measure students' growth in oral English
N “ ' . ~
.fluency. However, the program objectives were changed to allow for the )

use of the New York City Fluency Scale which measures receptive (aural)

-/ 1 and expressive (oral) modes of fluency on a seven-point scale. Students
: LY

were pre- and post-tested and gain scores were computed. Data Qere
*
Y available for 267 of the 270 program students. On-the receptive\scale,

-12- . *
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81 percent of the students improved at least one level, inclu@ing seven
percent Who improved two scale levels. On the expressive scale, 62
percen£ of the pupr% improved ay least one level, including six percent
who improved two levels, Since the New York City Fluency Scale was not’

~ 1y
included in the original evaluation design, there is no criterion by

which,to judge these results and, therefore, to make a conclusive
statement about the attainment of the program objective. However, most
‘program students demonstratey improvement in oral/aa}al English language
skills and, as is generally the case, showed greater progress in the
receptive than in the expressive'méde. ‘
Program objectfves called. for 75 percent of p{sgram students
to advance one(Tevel in the E.S.L. sequence. This objective was tested 2
- by computing passing rates for students enrolled in E.S.L. courses, \
These results, reported in Table 7, indicate overall passing rates of

78 percent in the fall semester and 66 percent in the ‘spring term. Thus

the second English language objective was met only in the fall semester.

N N

. ’ -13-
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JABLE 7
s\ o
o
. Number of Students Enrolled in E.S.L. Courses and
. Percent Passing Teacher-Made Examinations p
\ AN .
N e
E.S.L. ~ Total Number , Percent
Level of Students " Passing
) b Fall - [ ‘
= E.S.L. 1 . w9l 76 S p
E.S.L. 2 68 ' 81 - _,
, J
! E.S.A 3 ' 61 ;; 77
, ' ”
i E.S.L. 4 16 j{ 100 .
/ CESL. 5 12 58 ™\ .
’ TOTAL 248 78 :
................... P S S
Spring
E.S.L. 1y 62 65
Y
EoScLo 2 83 "} 67 p
E.S.L. 3 64 s) 64
E.S.L. 4 20, ( 70
. )
EcScLo 5 b 4 ' 50 /\ ‘
TOTAL 233 66

eThe program objective was met in the fall semester.
8

*At all E.S.L. Tevels, overall passing rates declined from
fall to spring. .

eIn the fall and spring, sfudents in E.S.L. 4 achieved the highest
passing rates; students in.E.S.L. 5 achieved the lowest passing
-rates, ]

\
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Acquisition of English Syntax. The program objective in this .

area called for the acquisition of one CREST objective per 20 days of . -

instruction, Complete CREST data were available for 168,stJdenls in the ‘

fall dnd 143 students in the spring semester, 63 percent and 53 percen£

of the program students, reSpegtively. - . (\\
CREST results presented in Table 8 show that students acquired '

PN

an average of 1,6 objectives per month in the fall and 1.2 objectives
<

per month in the spring, thus meeting the program objective, Students
tested on Levelé I and II both semesters exceeded the proposed standard,
Tﬁ:plower achievement indicated for Level III students (0.7 objectives
per month), was due in part to the test's ceiling effects.. That is,
some students who scored at a level close to maximum on the pre-test
were restricted in the possibility to demonstrate gains, y

It could a]go be due to the fact that to achieve‘gains at Level ‘ v
"III similar to those at Levels I and'II, a much more fomplex level of
1anguagé-development must be reached. %he level of difficulty required
to master“one objective on the test at Level III may be too high to be
achievable by 5ro§ram students within the stipulated time of instruction,

The proposed program objective assumes fhat student progress on the

CREST i§ linear, across levels; students' performance at Level III ™

' »
suggests that it is not. .

< ‘ 4




" TABLE 8

Results.of the Criterion Referenced English Syntax Test

- - \ N
(Program Students Pre- and Post-Tested.on\game Test Level) *
- —2
¢ . Average Number of Average Objectives *
.Test *  Number Objectives Mastered Objectives Months of Mastered
Level  Students Pre Post Mastered® Treatment Per Month :
' \ Fall
I 65 ' 10,2  16.0 5.8 2.6 2.3
II’ 49 13.9 18.7 4.8 2.7 L7
11 54 9.9 11.8 1.9 2.7 0.7 = ¥
TOTAL" 168 1.2 15.4 4.2 2.1 1.6
. A Spring .
I 43 10.0 14.7 4.7 v 2.8 1.7
II 54 14.3 17.6 3.3 2.9 1.1
I11 46 8.6 10,7 2.1 3.0 0.7
—— A\ et — m——— r————
TOTAL™ M43 11.2 14.5 3.3 2.9 1.2
apost-test minus pre-test.
~ -

Y

«In both the fall and spring, students ;urpassed’fﬁe program objective
w{th overall mastery rates exceeding one CREST objective per month,

elevel\ I11 students did not meet the objective. See Acquisition of
English Syntax, page 15, for possible explanations,

7/
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NATIVE LANGUAGE .OBJECTIVES . !

‘ --Eighty percent of students in Level I Spanish will pass a
teacher-made final examination; 90 percent of students in
Level II Spanish will pass a New York City City-Wide Examina-
t]on in Spanish; 90 percent of students in Level 111 Spanish
pass a New York State Regents Examination.

--Seventy-five percent of the students will pass course work in
their native language arts class or Spanish class.

»

Project BLAST students tend to be‘highly proficient in Spanish,

Each term there was need for only one remedial native language arts (N.L.A.)
class: N.L.A.3 in the fall and N L.A.4 in the spring. Most program

students were in advanced classes, Spanish 5 through 10, whith had nine
sections each semester. Appendix C lists the N.L.A. and Spanish offerings.

»

{
Student Achievement in Native Language Arts

~.

Measures for the achievement of the program obJectlve in nat1ve
langu%ge included the citywkde and regents examinations.~ The citywide
exams are aqminis§ered only to students taking Spanish 4‘and regents -
only to those tak{ng Spanish 6., Twenty students took these tests in the
fall and 40 took them in the spring. Students for whom data were
reported had passing rates o% 95 percent in the fall,?hd 98 percent in
fhe spring and thus met the program objective. Data kere also availab}e
on the number of students passing departmental final exams. The results
(see Table 9) indicate that students had passing rates of 88 percent in
the fall and 80 percent in the spring. The program dig\qpt set a
.. criterion by which to judge resultsﬁpn these tests:

Another progrém goal for natfve language achievement was that
2

75 percent of the students taking Spanish would pass. These results are

presented in Table 10. The objective was met and exceeded in the fall

~

.

(81 percent) but not in the spring (64'percent). ~

v . -17-




TABLE 9

Student Achievement on Department-Developed Spanish Examinations

Grade 9 Grade 10 Grade 11 Grade 12 Total

Percent Percent Percent Percent Percent
Semester N Passing N Passing N Passing N Passing N Passing
T :
Fall 74 84 76 88 62 92 32 91 246" 88
Spring 70 59 71 89 | 60 87 2 100 223 80

ePasging rates were generally high, except for ninth grade in the spring.
eOverall, there was an increase in the prdportion of students passing
as grade increased.
\ TABLE 10
Native Language Achievement

Number of Students Enrolled in Courses and
Percent Passing Teacher-Made Examinations

4

-~
AL
=

XX,
Grade‘@ Grade 10 Grade 11 Grade 12 Total
' Percent Percent Percent Percent Percent
Course N Passing N Passing N Passing N Passing N Passing

L

A1l Spanish
Courses Fall| 83 72 82 80 67 187 34 88 266 81

All Spanish N

Courses .

Spring 83, 45 82 73 66 79 34 62 265 64
S : '

>

eStugent performance 1p Spanish classes declined from the
fall to the spring, :

oNinth-gradE’studentghachieved the lowest passing rate (45 percent)
in the spring, whereas twelfth graders achieved the highest passing
rate (88 percent) in the fall,

-18- . b
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CONTENT-AREA OBJECTIVE

l
--The percentage of program students passing bilingual
mathematics, science, and social studies classes will be
on & par statistically Ni;h the percentage passing school-
wide uniform examinations in mainstream classes on & comparable
level.

A detailed 1istihg of the bilingual content-area courses
offered topgr;gram students is included .as Appendi§ D. A member of the
evaluation team oberved a general biology class foﬁﬁﬁilingual students
cﬁbsen by the program director and a Lompérable mainstream general
biology cTass chosen by the chair of the science dgpartment. In the
bilingual biology class, the lesson wa; taught in Spanish with English
used at the end of’the lesson for vqcabulary development. A paraprofes-
sional checked homewcrk, answered questions in Spanish, and performeq: .
clericql tasks. |

In @ comparison of the two classes, the observer noted the

following: |

l. bilingual .students were better prepared for class discussion
rthan mainstream students;

-~
~

2. more information wag covered in the bilingual class;

3. bilingual students were more?active barticipants in the
- lesson than mainstream students; .

4. bilingual students were much better behaved and more
attentive than mainstream g}udents; and

5. the bilingual students' native language sk:lls seemed more
advanced than the English skills of the mainstream class.

£




/
, /

//// — Content-Area Achievement

N ~—
. The program’'s design called for a comparison of passing rates in

-

mathematics, science, and social studies classes between bilinguir and
mainstream students. It was anticipated that these two groups-wouid
have equivalent passing rates. The statistical method used to test this
hypothesis was a‘gftest* for the diffarences between tpwo indebendent
proportions. Table 11 presents student performance in mathematics,
science, anq social studies courses by semester. Also included in the
same tgble are z-values, which.indicate whether the diffeéence between

L)
the passing rates for the two groups is statistically §i3:fficant.

The program objective was achieved. Passing rates fo ‘the two
droups were quite similar in almost all cases. The only exceptions were
for science and social studies courses in the spring semester. B8ilingual
students achieved a statistically significant higher passing rate than
mainstream sqyggnts in science courses in the spring, while mains;?eam

students Enrolled in social studies courses in the spring term achieved

higher passing rates than bilingual students.

¥

.

*Bruning, James L. and Kintz, B.L., Computational Handbook of Statistics, /.
1968.

~  .20- : \
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TABLE 11

o~

~Passing Rates for Content-Area Courses 1983-84

|
>~ S N _
/, A 3 ’/\.\
Bilingual Mainstream
Percent Percent
Content Area N Passing N Passing z 1
| I L
Fall
al
Math 67 38 147 32 .87
Science 62 55 309 51 - .58
\
Social Studies | 102 72 996 69 .63
' Spring
Math 123 44 1,010 45 .21 *
*
Science 103 64 461 54 1.85
) *k
Social Studies | 100 60 640 77 3.63
- *Statistically significant at .05 level —~
7/ **Statistically significant at .01 level \\\\
o - N \
eStudent enrollment in mathematics and science courses increased
from the fall to the spring. '
N
eFor both bilingual and mainstream Students, overall passing rates
in the three areas increased from the fallwto the spring (except
’ for social studies students in the spring).
\ \
. *Both groups had the loweSt passing rates in mathematics. . Pl -
eThe major difference found between bilingual and mainstream students®
. passing rates was in social sftudies in the spring: mainstream ‘
students achieved significantly higher passing rates. }
s |
\




CAREER OBJECTIVE

--Program stidents' awareness of careers and survival/life
skills will be increased by 80 percent.

The basic required and elective courses designed to prepare
students to meet high school graduation standards were supplemented by

. p
the following elective courses: typing, business machines, bookkeeping/

S/

account1ng//data‘process1qg, clerical .record keeping, and career or1entai

tion and exploration (see Appeﬁhix E). During the academic year, two of
the 23 sections of typing offered were ﬁi1ingua1,classes seixing 43
program’sEudents. The other courses enrolling bilingual students were
data précessing (35), business machines.(12), redular typing (30), and '

<

bookkeeping/accounting (9).

Student Achievement in Elective Career Courses
Y -

2 X
This objective cannot be evaluated as stated since it does not

" specify a measure. However, data were reported for 132 students enrolled

in career courses in the fall and 41 students in the spring. As seen in

-

Table' 12, overall passing rates were high, except for a sma#t | group of

students enrolled in keypunching classes in the fall.

-22-
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TABLE 12

i

- e
Percent of Students Passing Elective Career Courses
1 L4 A —
Fall Spring
Number Percent Number Percent .y
Course of Students Passing of Students Passing
Career Oriéntation 78 69 R -t '
Typing 25 80 : 11 91
Office Machines 10 90 .ol -
\
Clerical .
Record Keeping 8 88 1 100
)
. / N
Accountin 3 100 1 - 100
g D
Keypunching 8 50 _ 4 75 ~(
Other Business -- . - 24 67
\
. N -
> /

-23.



NON-INSTRUCTIONAL OBJECTIVES

--Seventy percent\of the incoming first-year students will
become involved in_class, department, school, and community

activities,
\

\
Program students are actively involved ﬂn the bilingual club,

school activities, teams, and special holiday programs. They also
publish a nawsletter which is disseminated throughout the school and
sent to alumni.

The program ‘has manaébd to maintain student involvement even

though-Hispanic parents on the whole are repqrted1y'resistant to students

being involved in activities outside the home. The program, contrary to

A Y

a city-wide Hispanic drop-out rate of over 50 bercent, has a Tow rate of,
attrition. In addition, disciplinary problems among program students
are reported to be very few.

Another indication of how positively students feel toward the

program and its staff is that)students approach b111ngua1 program staff
J

very requently to discuss probﬁems and get information. The staff

seems to be successful in getting the students to come to schoo] and in

holding their interest, This is a ﬁeéeﬁsary prerequ1s1te to 1earning,

and is something that walton s Project BLAST stems to accomplish.
Based on activity attendance resordsN\fsacher and staff comments,

and personal observation, the evaluation team betieves that this objective

N

was being met, ' \ i \

J

( »

3



-

- \
--Student awareness of the cultdral_pluralism of the United
States, of career opporturfities, and of the value of citizen-
- ship wyll be ‘increased through the act1v1ty of four educa-
tional field trips.
Records indicated that two trips (one to the Museum of Natural
History, the other to a session ofrthe state legislature in Albany) had
been taken during the school year, A member of the evaluation team met
with students and discussed their trips. Their responsed indicated an
awareness of the value of citizenship and career/college opportunities.

However, this objective cannot be measured with the data that are

available.

|
\
--The average daily attendance of program students will be five
N percent better than students in the ma1nstream (non-program -
students).
!/
Attendance rates for program students are presented in Table 13
by grade. The program attendance rate (87 percent) was 10 percentage

points higher than the school-wide attendance rate (77 percent). A z-

test (z=4.46) for the significance of a proportion indicated that the
r\‘\ ‘
T difference in attendance rates is statistically s1gn1f1cant Thus, the

VY
— pnngram objective was met.

TABLE 13

Attendance Percentages of Program Students

Number of  Attendance Standard

- . Grade , Students Percentagé Deviation
9 67 . 82.00 15.15 -
10 69 88.16 12.92
11 60 90.28 7.53
. 12 24 90.00 7.72
TOTAL 220 87.04 12.43
” «Eleventh affd twelfth graders had the h1ghest

attendance rates.,”
-25; ‘ .
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--As a result of their children participating in Project BLAST,
parental involvement in regularly scheduled meetjngs will bé\\\
10 percent higher than non-project\Parents.

. ;
--Monthly meetings of the program's Advisory Committee will be \\\g/
attended by a minimum of seven parents, two students, one’ ~
bilingual teacher, the coordinator, and the resource/currig-
ulum teacher, & . ‘

--Ten workshops for parents of participating students in {.S.L.
will be held. :

term by mail, phone, or home visit by the gquiffance counselor
~or family assistant, 'This will be in additioh to the issuance
of three report cards per term,

--Parents of participating students will be co:ég;bed twice per

Parents are involved in the learning process of the students .
through participation in monthly meetings of the Parent-Studént Advisory
\
\ -
Committee (P-SAC), school activities, £:¥ courses offered tp the community

-

N
by the school. Program staff members provide E.S.L. classes once a week
\

for parent$ and commuhity members. They also provide monthly sessions

A

in which school procedures and activities are discussed.

There is constant communication with the students and parents

——

(see Appendix G). Family contacts include daily phone «calls, weekly

mailings, and home visits as necessary. -

e

Although 1iﬁited by such factors és job responsib%lities,
travel distance, and neighbo;ﬁood safety, rosters of meeél?gs and .
activities show consistent pa}ental involvement, These activitiessare
said to encourage ‘academic achievement and promote a high rate of
attendance among the bilingual students,
Records of Open\School Visitatiom meetings, P-SAC meetings, and

program activities all indicgte that the prog}am is working toward
meeting its gqbjective., An average of five phrénts attended*éach P-SAC

meeting; students were not always present,

-26-
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--School personnel will participate in two interdisciplinary
workshops each semester,

\ .Y
--Staff members will enroll in courses at accredited colleges
in bilingual education or related fields.

-

' The bilingual progfhm staff appears to be one' of the significant
factors contributing to.pgégram success. Staff members are dedicated,
‘competent, and eager to continue to learn.* This is evidenced by their

i N
pursuit of higher levels of education and participation in the on-going

'] b

. . I N’ . A
staff development provided at the school. Appendix F provides a summary
of the'staff dev%fagﬁent act{vities througho@t'fﬁe 1983-84 school year,
These a%tivities Surpa;s the objecti¥e initially proposed.
--Cu}riCula a;d‘resource materials will be developed, revised,
or updated to meet the program's needs, . <
The resource specialist is constantly 1;volved‘in'researching
and developing new course curricula and materials. Origiﬁ;l curricula
and materials were developed‘this year as p}époseq'in history and E.S.g.‘
career exploqgtion and orientation. Materials were developed in Spanish ‘+
' |

- N

for both df these areas. In addition, a unit on citizenship was incorporated B
. . ' |

b

NS

into the social studies cdi;iculum.
t was expanded to include field trips to

The citizenship u?
historic and government site). These trips were well attended and ' |
students participated eagerly in the discussions which fol]owed(gach
;rip. The m;lerials have contfibuted to the teaching of Eng]ish with a

,focus other than language exclusively., The regular E.S.L.\classes have

been enriched by the incorporation of céreer‘exploration and orientation
e




,. o .
] -
s ed
r « —— .
. activities such as career awareness and job-related office procedures.

Students are learning English language skills and acquiring basic \
survival skills necessary for their 3djustment to a new culture and
- society.

Materials have also been adapted for the science, mathematics,

materials and are presently in use. Some of these mateirials are now

located in the $chool's bilingual section of the library because the
«.\ -
. program's resource center is no longer large enough to hold all of its

. v
materials. .

-

~-~There; will be a newsletter describing the project's activities
issued at least four times during the 1983-84 school year.

o According to the coordinator, this objective has been met.

. However, the evaluation team did not review all four copies df the

[ 4

newsletter. <
\

-

|
|
and Spanish curriculum. All materials produced are parallel to mainstream
\
|
|
|
|
|
\
\
|
|
|

[ .

ADDITIONAL FINDINGS. K

Although not a program objective, the project coordinator -

‘subplié& an extensive list of the suppori{be services of%éredrfo program
.students (see Appendix é). Pr Eamming.and academic counseling is‘

+ scheduled twice each term ﬁ6;/zjch student with the bilingual guidance
counselor. In addition, the guidance counselor works very closely with 4

the prﬁg}am office concerning mainstreaming decisions. However, most

. o

\
|
\
|
|
adwising, information Sharing, and personal counseling is occurring in . ,
Aol |
. |
the program office with the program staff, ) j




-

Although admittedly weak in the area of colleée advisement, the

program staff feels that t#:j/ére doing a better job than the guidance

department. Everyone, from ministrgtors to students, indicated that

there was a need for services in this aq&f{ According to the family
worker, more follow up is also needed for m%ipstreamed students.

The program's evaluation design included the administratjon of

.a cultural attitude scale on a pre-/post-tgst basis to assess change in

cu]taral.attitudes as a result of program teatment, However, the
program did not administer it due to the unavailability of a satisfactory

instrument.

§y

) A
/ _ \
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1
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V. CONCLUSIONS_AND RECOMMENDATIONS s

~ CONCLUSIONS ' ~ -

b . r—— e et -

r '
w Based on observations, interviews, and andlysis of student

4

///,:\\‘ achievement data, it is evident that Project BLAST is meeting most of ™~

“jts objectives for its first year of operation. Program students appear

- A Y )
N to be closer to receivjng an equal educational opportunity than if they
Vs -
were not in the program. In the instructional areas, the one issue of o K

concern to both program and school administration i;\K%udent performance

-

in mathematics. This seems to be an area in need of strengthenihg for
the entire school, in both mainstream and bilingualsprograms. -~ ,/ . *'\
In the‘hon-instructiona1-;Zmpoﬁent, the program staff is /) .

A\

attempting to address students' needs for career information and guidange.™
’

A1l staff members—agreed that program students would benefit from adgi- N\

~ tional services in these areag, Course examinations and curricular unit\ -
{ notes have been translated,/adapted, and obtained for placement in the
_.resource center. Currigdla have been orig1na]]y deve}oped or adapted
7T TforThistory, soctal studfés;‘and“E:S?Ft7tEF€EF‘CTE§§E§I"F‘ﬂééd”§f111‘“ﬁ”‘ D

exists for the development of health careers and computgr 11§9x§cy

curr1cu]g which the program proposed as long-term objectives. . -
Administrators are concerned about the efficacy of the program's
- 7/
. organization, particularly the decentralized administration and sd§:r-

-

vision of Project BLAST by the assistant principals in each subject ' AN
area. However, hccordiﬂa to the school principal, the entire bilingual

proéram will be under the supervision of the assistant ﬁr1nc1aﬁl }or

foreiéﬁ 1anguages/E.S=%: as of Sep;;mber 1984. This 5hange'1s expected'

I‘ -

< : -30-
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6
to centralize decision-making, to facilitate the attainment of program

-

I

" objectives, and to improve program-school relations.
g—

RECOMMENDATH6NS v

On the basis of several site visits, both bilﬁngua] and main-
stream classroom observations, and interviews with administrators,
teachers, and students, the following is recommended for possible

;o ’
program improvement:
‘ ]

L
it might now concentrate on developing curricula in two areas proposed
as long-term goals: health careers and computer literacy. These areas
would enrich the curriculum, and expand students' opportunities for™

”

ultimate career choices. N\

2. If funding permits, th:zprogram might secure the services

{ngQ/b{)ingual program counselor to

chool bilingual guidance counselor., The program counselor would

specifically address the needs of progeam students in personal counseling, .

1. Given the program's accomplishments in curriculum develoﬁment,j
upplement the activit1es of the
1
\

career decision-making, and co]lege advisem&nt. The program would

- — ——— - e e

-;profit greatly from additional resources to enhance students' opportuni-

ties to reach a college caabhs or a produétive job upon graduation.
3. The school guidance officg might provide for the follow-up
of mainstreamed students to trace bheiq pragress and assess the effective- .

ness of program services in preparingrstudents for maThstream classes.

t 4, The program needs to recruit a certified bilingual mathematics

teacher or offer re-tréining fo& those }ndividuals working outside their

area of expertise. ’ /
/ S




5. Aktpough the program reorganzation is expected to improve

PUSCIE
-t

program-school relations, there are a few school faculty members who
need to be made aware of the requirements of a bilingual curriculum and

the capabilities of its recipients. The program might consider holding

workshops for project and school-wide staff to address these topics.
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. APPENDIX A ’
Staff Characteristics: Professional and Paraprofessional Staffs

«

+ = o ——— - - - - - P
e ol Certificuttons/ rotal Yss. |Years Yeurs Yeuntw OLher
Appt tu |Education (begrees) |License(s) Experlence [Experfence fkxperience (Pelevant
Fune tlon Education |[Billngual JE.S.L. Expes lence
BA Spaniush Spanisgh DIS-NYC
10/83 HA Spunish Spanish JUS-NYC 2} years 1 10 years
HA Admin. & Superv. {Spanish-NYS ESL. & NIA
10/83 BA Spunish/French {Spanish DHS-NYC 6 years 6 6 ycurs
HA Spanfish French HS-NYS ESL & N1A N
Spanish 1IS-NYS
BA History ESL-Elementary-NYC
2_/8] HA Russiun liistory [ESL-Secondary~NYS, NYC 16 years 15 yeusrs
HA ESL listory-Secondusry-NYS
— - - -
BA French iS Krench, ESIL . -
/12 MA French JUS French 12 years |6 yru. 1 1/2 yre.
HA Bducation Adm. Biliogusl Freach bilingusl
R ~ —— -
BS Muuic MA ESL  [ESL DHS NYC { -
9/82 HA Music Husic DHS NYS 9 years 6 yeurs
Ed. Mus. Adwmin. Huslc JHS k{
J—_ — e _— e e -
- C
9/70 BA & 60 (redita Spaniah, FLES-NYC 18 yeurs 18 years
ESL Day NS-NYC
2 yrd.-ESl
10/80 BA Spaninh Spanish DHS-NYC 4 years | 4 yeurs Tutor for
HA See. Dducdtion “[ESL- HS NYS NYC Sch.Vo)
Prugrum
/83 BA - ENI ESL  NYC 48 1 yems ! yeur
24 Giaduate Credigs
‘ .
BA Tutorlng
Gradwat ¢ credit English DIS- HYC 20 yeurs 1 1 year ESL
aquivalent to HA S yeury

49
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spent fu |Appt. o [Fducation (begrees) License(s) Lxperience [txperience jExperience |Pelevant
tunction [Funct ton tducation [B1llugusl [E.5.L. Experlence
- - - - -  — v — et e e o e — e
Bil. Sci./Chen.,Sct.
60/40 y/18 BA Chemtatry Hath & Span. DHS-NYC 6 years 6 years , L4
MA Chemiut:y
A Regular-Gen. Sci
20 9/ 1 BA Blology lienjatry and Biol .g
MA Blology YC,NYS . 8 years 11/2 yae
HS Guidance Prov. GuidanceNYC
20 BS Chemistry kgular General 1 20 yeurs 1 yeur 7 -
MA Chem Educattion | Science/Chen. Day S
. BA Hua. b School 5 yra.teacl
Adm. & Superv. Bilingual Soc. St. 20 years 14 yearws 1 yesrs fng Bas. &d
100 urn HS ia Education Jus liod GED con
PLUD Candidsce-Ed. Bil. Soc. St. DS Ses ot BOCE
20 Regular Soclal Stndled
pus 1~ L
*
66 96} BA Spanl-h Spaniah DUS-NYC
Graduate-60 credits]JHS Spanish NYC 15 years 15 years
80 9/63 BA Spanish’ DUS Spaniah RYC 15 years 15 years
Grad., credit (30) JUS Spaunish NYC
— - - R - ¢
BA Spanish
20 9/11 MA Spanish,HS Educ. |[Regular DHS Spanish 12 years 12 yeary
PhD Educatfon NYC , NYS ~
BA Spanish Teaching )
100 ¥/ 11 MA BiL./Spaunish TPD Spanish DHS 5 years 4 years GED, Teuch-
EDH-Educat lon ing Eung.
40 9/ ud Hath Regular Math 0lis 12 yeary 4 yesra
v
| -
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ate of ' Certifications / Total Yrs. [Years Years Yeasu Ohee
Appt. to |[Educatton (Degrees) License(s) Experfeace JExperience [Experlence Pelevant
Tund tion tducation [Blilngual JE.S_L. Experfence
11770 | us Grad d N W
i raduste an NA 14 years 4 yeare b years
15 Credits
. (College) R
L
10/80 BA Paycholugy NA 6 yeard b years
81l tugual
1/84 BA Spanlsh Lit. NA 1/2 year Secretnry
in Bualness
-4 ycars
—_— - - - - | DAY
b
Undergtadiate
12/41 Credits,Comdidate NA 3 years 3 years
fur BA
Undergradunte NA 10 yesrs 10 yesrs
9/14 Creditu, Candidate -
for BA




Contat 11tle
Leve |

ESl 877

ESL 2
|

¥l Career €

O

ERIC

Aruitoxt provided by Eic:

Instruction in Engiish as a Second Language and English Reading

and

[E—

louses

N

-

Nuber
ot

Clansey

2

‘

BEST Copy AVA}| AR

APPENDIX B

AN ———— - .
T Fall
Claas ls Claaa for |Paraprofes-
Averuge Parfods frogram Stu- [alonal As- Description Curslculouwm vr Materfal in
Regluter | Per Week |dents Exclu- [gletance Use
slvely? (Y/n) .
5 yes yes ‘ Advanced/Trsusition{Storiea, Barnell-lott uertesd
al 30 Paasagea, Skillbusuters,
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American Folktales 11, People
Talk, Incraase yYour Vocubu-
o lary
1) 10 yes yea Intermadfate lado Eng. Ssries Bk.3J
B N Journeys to Fame
22 10 yes yes Elementary Lado Eng. Serisa,Bk.2, Our
American Way offdfe 11, No
. Hot UWater Tonight
30 10 yes yes Elementary Ledo Eng. Sar.Bk.1l,0ur Amer~
ican Hay of Life I, The Peopls
. .. Spaak .
20 5 yean no Elemsntary/Interm. [Engliah That Horkae(uk.book & °
, text)
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ESL 3 2 . 30 S yes LU Intermediate

Lavel Journays to Fac
Turning Point

"~

ESE 5

- g

[g]

TR N

m
w
e
I
]

-’ 2 32 5 yes ves |Elamentary Llavel |[English That Wot
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. (Text & Wk.book'
ESL 4 3 22 10 yes - ves Intern, Lav. ESL |Lado €ag. Ser.3:
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. Amer. Rdgs. 1

ESL 3 3 15 10 yes ves | Interm. Lev. ‘ESL |Lado Eng. Ser.3:
1 No Cold Water E:
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Curidculum or Haterlul

Class Is Class foy Type Parspro-
warse Pt and Number of |Average | Pertods |Program Stuq of fessional Deacriptinn in Uae
evel Clasbes |Regluted Per Week fentw exclu-] Credit | Adsielance
. N S nively? (YIN) . 2 -
at tve unguage . 1 20 S yes Regents yes level-Intermediate, | Yu Eacribluod, Qientus
Vit- Srd terw Rewedial Alegrea, Practicaw de
. Ortografia
apuntuh T s 35 b o Regents no Advanced level, El Eupanol al Dia
Hegante Prep. ClasulAventuras en la Cluldud
N . N - e s R Cuided Composition
pambuly 6 2 17 5 no no Mvanced 1ével El Espanok al Diu ~
Hegents Prep. ClasujAventuras en la_Cludud
Span. Comprehensive
L I O N i Practice & test
swanlsh /8 2 41 S majority of no Advanced Macia. Selected Spanish unc
studenta Litarature latinumerican Puetsy frum
' ure prog. Gouroe Cantos..., ldteratura Mo-
studenta derna llispanica , (onver-
sationa in Spsnish, la
Clvilizaclon Ewpanoly
R U D
Hat 3 . Y
o I"IVLII::IIII:.:II::IL i 1] b yes no level-Intetmed lute, [Yu tacr (bimoa, Cuentoy
Remedial Corrientes, Cason y Cosus,
Practicas de Ortogiufia,
Spaniah Noro
Spanlsh 5 2
2 } he flegents no Advanted Spaniah ¥l Eupanocl al Diu, Aven-
fegento Prep. Clasa |tyray en la Cludad, gulded
) 1 _ o i compouition e e
Spantsh b 4 16 S no Regenta ‘nu Advanced Spanish El Espanol al Diu, Aven-
legents Prep. Claaa | turas on la Cludud,
Spanieh comprehenulve
~ _—_— . —_ o Practices & tests .
spantosh 8710 [} 32 b) no no *{ Advanced Spupish 1 Civilucion Espunols,
Iiterature' Class | lLiteraturs Moderpu i1is-
: panics, loa arboles
Q Hueren de ple, Pructican
EMC - d: Org%gr;fh; ::nnvery_-
et Sh tiona in Spaniuh
. —_ 47 ~ o




et bl
tiak 8/m
howveld)

TN (Wor 1d
Hotuory)
E 1 (Eauten
tudles)
1A 1 (Amer.
Hatey)

WES e Wenwtal
tath ded Terwm)
tFAS ot Term

\l\h_o!uu

i St

antein v
PR 4
lovid Whatory

(2

. 3
conombon b

HNEAL Bot
hey Hath
Geh ferw

levw
\)H:S
SC Ird Term
‘N !1:‘.&}'
2nd Tesm
; Hath
lat
thath

letw

baomlutay
wlolory

Jan R

bilingual In~truction in Subject Areas

X

o]

" APPENDIX D

BEST COPY AVAILABLE

— e

- P4 - P —_— .- —— ——— - -
/ -
Is class JParapro |X of mate (b Hu(c‘.‘\n_- Wy -
Huwber | Avy. Mo, Language(s) toed for [for Prog.ffecatonat]yiale In orresp.fetlaols
of Reg- | per of what X of]students [Assiu- Native to meln-ppprop.
Clusses] sker | Heek Tustruction |Clase exclu~ tancy *  ]langusge Ltream Ppt. Rdg. Comuents
: time ? sively? (YéN) Cure.? Jevel 1
NGRS SN I N i . - .
A \ . X Baseing
! P | paul 81 ingunl T H. stream
3 n S Spon./Engltsh} 90/10 yes yes 100 yey yus 74 LY 2
2| 41 Ty Span. /Englisl]| 90/10 yes yes 100 yes | yes " s 65
27771730 | ©ST [ Span. JEnglial] 90710 yes yes 100 T yes |ves | 78 ] ss
2 31 ) English 100 yes yeu ytd yey 49 46
) 36 | 5 English 100 yes yes yes | yes 8 | 25
kI 32 o5 Spun, /Eng) ksl 90/10 yen ey 100 1 _yew _yeu _ 60 1 60
_A4 30 5 Span, [Engl Ial] 90710 yew yeu 100 yes yeo 50 50
2 12 b} Cpanish 100 yes e yeuo 100 yﬂ‘i/ yen
2 v | S T Spanish 100 yes yes 100 yes yeu— T -
. 8|S Spanfiah " 100 " Yea yca“‘-. 100 yes yes - -
- . - . o i P - -
s |
1 34 S Spanish 100 yes yuey 100 yes ye i
17 26 [ Spaniah "l 100 yeso yes 100 yes yea__—— PSER Beduced Clans
Stee
7 20 |'s Spanish 100 T yew yew 100 yes yes " -
U BT A English 100 yes yc_n 0 yes yeu H %
T B 1 claws Eng.-:’ 100 yes yc-u 0 yes yes L
2 class Eng./ | 80/20 80/20
R . Span. o
1 © 3 5 Spun./Eng, 90410 yes & yes 100 yeu _yew .
1 Y 5> | span.fEng. . _]96/10 yes yus 100° f yes | yes . . |
) Y 5 ! otp. JEng. 90/10 yes yeu 100 yes yeu |
Loy 2 Eng./Sp.__ 100 -— — .
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~ (Fvack &/ur of Average pe \ 1ect {on of ! tudents exclu- .&ﬂulancc Comments
level) \ Clusses | Reglster| Week Student sively 7 y/n) .
Typlag 23 * 29 5 Elec tive Course no no 2 uwut of 27 are Bl ingual

i - _ . with 43 program seludunt:
Huwlneow 6 13 5 Elective Courss no na 16 prog. studenta total —

MHachtnes N ~ : —-— .
ESL. Career y 2 35 5 Prog. Students . .
trieutat lon ’ anly yes yea ~ -
ESL Carcer 2 27 35 Prog. Students yes yed *

_Explorution only e
Hookeeplag/ . 14 J 34 b Elective Course no no 16 prog. Studentu totsl
Acounttng ° .

FTpEET e A ST S mrms S

. A
bata Procesuing 5 32 5 Elective Course na no 35 prog. regiwtercd stu-
ilents total )
Business MHa- 8 27 ] Elective (ourse no no 12 prog. regietered stu-
chines 2 Henty total o
Typing 23 29 5 Elective Coutse no no N0 prog. reglstercd otu-

. - . ents total

" Bookeeping/ 16 30 5 Elective Course no no D prog. registered stu-

Accounttng 1 plents totul
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than _ 1. - - - — SO0 E ;

—

O

ERIC

Aruitoxt provided by Eic:




vith the goala of ti-
tle Vi1, to train tea-
cherw teating proce-
dures b3

guidance counselors,
teachers, eotc.

staff Training-Title
Vil

——— -

6 Curr./Rasource Tea-
chara, Family Wkr.,
Educational Paraprof.
o

o~ S

Mre. Dgnn-Projuct
Goordihator

Monthly

\ .
» l’ ' » .
- - \‘
~
" /
KPPENDLX F BEST CAPY AVAILABLE
e
]
Stat f Development Activilies .
bescription(s), Goals,| No. \and Titles of Speuaker or Frequency or Numbet
W Stratuegy or Titlew Stnfi\Attendlng Iresenter of Sessjons
_— —- v .
s Mre=Scvice » -~ ’ es .
e e - o .
bept. weetings Foreign Language/Eng. 17 teachers Mre. Sellinger-Dir. |Monthly meetings
(Hs0) . s a Second Language N Mrs. Dunn-Coov+'nator
? Dept.  To femiliarize Mra. Eichorn-Curr./
teacherw with goals of . Kes. Teacher
Title VII program. ¢
Demonstration of new a
e _materiula e
Hot kehopy Fuculty Gonferenceu Staff of School lncl&- Hrs. Sellinger-bIr. 2 & term
(l1ae) To famtliarize sraff ding Asst. Principal,

Mher demonstrution
tectures, etc.

lessony,

O

ERIC

Aruitoxt provided by Eic:

hemonstration lesson
for Eng. as & Second
tang. and Native lang.
arte teachers,Traln
teachers in techniques
& methods of ceaching

ESL/N1A

7 teachers

M. Dnnu-Pruj.Coord.LSeJerll timew & term

Mrs. M. Back(ESL-
Staff Deyelopment
Specialist)

.

<+

50



S Ntratoegy

Wakalwps held ovutuide

(1)

¥ hool

Lonterences

heaci Ipt ton(s), Gosls,
or 11t les

pv WA ABLE

Spunu9r/Locltlon

Speaker or Pregenter

—— e ~

e —

No. and Titles of Stall
Attending
L4

J ESL. Workahop-Preupnta-

laplementing N.Y.S.
Core Curr. for ESL in
Secondary Schooil

Hicrocompuluors for
B1l1ingual Proj. Magr.

tion of newv ESL books

New York Staze lept. of

{l:.uonln.v.c,

Hultffunctional Center/

N.Y. Bil, Educ. Multi-
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HeGraw Hill Publiashers
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APPENDIX G

Support Services Uffered to Program Students

-

Type ol35ervice
(Check all wer-

Descriptioun

.

3taf{ Person(s) Reaponsibdble

Frequency of Service

language In whicn

vices provided) Offered Sevvica I8 Ottured
COUNSELING N
. Alalemia Prugtamulng and counaeling Bilingual Cuidance Counselor }Twice cach teinm Spunish-English

Lateer Urlentar
tion

« Lollege Advise
ment

. lndvidual

Counwcling-family, haalth.
learnlning problems referrul
to Guldunce counselora

o —-—-

Bilingual Guidanca Counsefor
Title VI1 Family Asatstant
Titla VII Coordinator

Referralu to school career
counselor, Job placement
services

tuldance In selecting col-
lege, cawpleteing applica-
tions, spplying for finun-
cial.ald, attunding college
falrs

Bilingual Guidance Courselor
Job Placemant Counselor
Coliega Advisor, Title Vif

staff

S

Hhenaver vucessery

. ——————— - — - — ]

Several meetings during
the juniar and senior
year-group and indivi-
du.l

Bilingual Cuidance Counselor
Title VII Bilingual (bord.
Title VII Qurr./Rcu. Teacher

e

All of the Above

Guidance Counselor, Title VIR

Seyeral meetings during
Junior and senlor year-
group & fndividual
coyneeiing

Sp;nluh-Englluh

- -t . mmeim. -- = Aowe

Spanjuh-English

staff(Coordinator, Curr./Res.|Whanaver necessary Spunluh-!ngl&yh
Taacher, Family Aessfstant)
o Litoup . I
REFERRALS
. In-Schoul Refergals to achool guidance Cutdance Counselor Hhenaver necessary Spanish-English
counsclor, aocial aarvicea,
GED programs, holding power
(school guidance counaalor
. does ruferrals to Cod, '
. tut-o!-Schuol school puychologiute,atc.) hR
i Referrals to clinic and :
health services .
s ¢
-4
?k( -
Q \- ™~ 5 3 *
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Type ot Service
(Check wll wer-
vicew provided)

Is

/

bDencripeion

Staff Pervon(uw) Responsible

Frequency ot Service
Offered

language In which
Service fo Oftered

;
GAREER/VUCATIONAL
Plucementy

J

Curezr irluston

Advidement

Co-op Progrum

Career Falrw st school,
visits to lecal busincases

Program Planning

Co-op Program Coordinator

e me—mm e e~ ——— .-

>
Guldance Counaelor,\Title VI!
Bilingual Toordinator, Title
Vil Cugrf/*e-. Teacher

Program offered to stu-
denta after they are
wainatrgam{junior s ae-
nlaor)
Frequently throughout
the term

lglur!ns

?

/

-

individual and Group

Peer lutoring

%
Titla VII Ehucntlonnl para-
profrassiongla, Chapter 1
Educational] paraprofeasional
\ESL Tcnchey-Student

~

Datly-every period
throughout the duy.

Daliy~-afteischool

e e el

Spanfubi-Eaglish

-

Spuntebi-Engliuh

English/Spant .l
tugllsh

—
FAMILY CONTACTS
. Nome Visitu

. Telepbuae

. Program Activi-
1ten *

whool Activitia

I Sl L T L B P L Ll

SR

Referred Ly teacherw, gul-
dunce counselors) for wt-
tendance, behavior, scade-
mic referralu(108 home vi-
wity for ‘83184 achool yasar)

For attendunce, bahavior,
acadenmic referrala, Approx.
15 culle a week .

S$chool notices, raferrala
attendance and behaviar

Approux. %0 Jettera sent by
Fum. wkr. to homes, (prog.
notices went to homa by Ti-
tle VI program)
Repoitcarde, school not lces
Overall uttu. fro Prom ‘83
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Family

¥
weaff (gflrdluulor)

ociate-Title VIL

Fumily asaociate & project
cozfdlnator (Title VII)

I'toject coordinator, family
nulocl*te-Tltlc Vil

Tictla VII etaff

84 _approx. 902

thenever reqn::*ed by
guldance cuunugior,
coordinator, teacherw,
program personnel,etc.
Jloms visity are wche-
dulad tuice wekkly
Whenevar requested by
uchopl pervonnel, Tew .
lupliona communicatlion
conductad dafly

Heekly-attendance &
behavior

Monthly- general school
noticea

o o 0 A = e e e e

uix times o year

spaniel-Englluh

spanish-Englluh

Spaniah-Engliuh

»

R T

Spanish A

- - e amnane re=- -

Engl ieh-Spanieh
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Type ol Service
{Check ul) wer-
vicew provided)

Description

Staff Peraon(s) Reaponeoible

Frequency uf Service
Offered

P

Language in which
Searvica 18 Offared

FARENT _EDUCATION
TRAINING , AND

!ﬂVﬂLVENEﬁ[A(con't)

. Advisory Commit-
tee

PARENE EDCATION
FRAINTNE, AND

| | NVOLVENENT

, Classes

Meatings to report on pro-
gress of program and to
plun program ac@irlt}eu

Project Coordinator

once & month

ESL' clasues for parents

Vorkshops-information on
school procedures, activi-
tien

pro}. coordinator

P i Lttt

once a month

O
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