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I Introduotlon

> The J.nternshrp began J.n June 19§4 and ended in November J!984, ran g from '
3-8 houts per day durJ.ng the summer ‘and on Tuesdays durJ.ng the fall' 1984 |

semester 'I'he J.ntem conducted extex}alve research on the major issues in deaf .

educatlon and deaf culture in exchange for a“Spec1al Serv1ces for Dlsadvantaged o

Students appllcatlon. Offlce space was prov1ded by the Gallaudet College School
of Preparatory Studies w1th Mrs. Frances Croft Dlrector of the Tutorlal Center

A note of Dfs-han.ks to Dr. Ann Dav1dson, Dean and Dr. Ken Epstein, Assoc1ate

| Dean Of the- School of Preparatory StudJ.es, Northwest Campus, Gallaudet College o

xfor grant.mg the J.ntern perm:.ssmn to study the issues and program in depl:h A
spec1al note of thanks to my colleague and friend, Mrs. Frances Croft, who,

J.ntroduced me to the campus oarnmmty, monitored my progress and,read between v

- The 'measurable and unmeasurable growth and greater sen31t1V1ty achleved by me

-1s directly attrlbutable to Mrs. Croft tﬁho wn.th Dr. Epstein, gulded and dlrected .

my read.mgs on tl(é 1ssues. :
An added note of thanks to Barbara’ Caldwell and Peggy Watts of Dean

' Dav1dson s office who pa.lnsta}mgly typed the 1st, 2nd, and 3rd drafts of the °

"bltS" of the proposal, as they were produced and shared their coffee, so

v

generbusly. B R S _A R i : 5

The warmth, carJ.ng and enpathy of Dean Dav:Ldson and her staff are reflected

by the high retent.lon and graduatlon rates of the students of the Gallaudet

: College Preparatory Studies Program. Although "graduatn.ng" as an intern, th.‘LS -

writer looks forward to returm.ng to study the prOgram in greater depth.

-
N~

the lJ.nes, cla.rlny.ng semantic and theoretlcal pomts throughout the J.nte.mshlp. ‘ )

\ .




II Gallaludet College

’ .

v . . 3 - ¢

Gallaudet College was establn.shed m 1856 on two (2) acres in Northeast
.WashJ.ngton by Amos Kendall then Postmaster General under PresJ.dent Andrew
. Jackson to’ provlde‘servmes for -the deaf..

AN

- known, underwent several na’ms c:hanges. In 1857, the name was changed to the

Colmrbla Insta.tutlon for t,he Instructlon of the Deaf and Dumb and BlJ.nd ‘-
1864 the mission of the school changed along w1th the name as bllfld was
elJ.m:Lnated frc?n\theaname and bl:Lnd students were transferred +o the Maryland
School for the nglnd The flnal name change occurred in 1954 when Gallaudet .
,College was named for Thanas H. Gallaudet .-
The Columbia Instltutlon for the Instruction of the Deaf, and Dumb graduated
-its first cilass .of three in 1869. The degrees were s1gned by the President of
» the Um.ted States , as they are now." -Women were admltted in 1887. A ;radmte .
_ department was founded m1891
| Public Law 420, passed in 1954, conm:Ltted Congress to support Gallaud_t
College w1th flnancn.al and material resources. This: mcreased carmltment
. resulte_d_ 1.n a ..stronger currlculmq and faculty with mproved and e}q;anded .
facilities whigh ensbled the school to become accredited. Today Gallaudet ,
College is accredlted by the M:dele States Association of College and Secondary

‘ thools, the Amer:.can Ianguage—HearJ.ng Assoc:.atlon, the Education and ‘I‘ra:.n.mg

The Kendall School as 1t wAaS fJ.rst )

Board of the Amerrcan Speech—Ianguage—Hearmg Assocn.atn.on, the Council on Socn.ag -

' Work Educatlon, the Councrl on Educat:.on of the Deaf and “the NatJ.onal Councn.l on
Accreditation of Teachexr-Education .(NCATE) .

Gallaudet College hotises the International Center on Déafness.
of the Center are to develop closer bonds w1th foreJ.gn cou.itrles and to use ;t.he
resources of Gallaudet. College to posn.t:.vely J.npact on the J.nternatlortal deaf

ity . :
C‘ Y S

-
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The' Natioha ademy is housed at’ Gallaudet College. _ The Natlonal Academy
offers tra.lm_ng to cc:mmJnJ.tJ.es on facn.lJ.tJ.es for deaf and dlsabled people. )
Gallaudet College has extens1on centers at Johnson Oounty Carmunlty College
in Overland Pa.rk Kansas ’ Northern Essex Ccmnum.ty College in Haverh:.ll
Massacﬁusetts and Ohlone College in Fr,emont, Callform.a. 'I'hese resources enable
.the deaf in other parts of the col;ntry to access canpus expertlse. ’
Gallaudet College is an assoqlate member of the Consort:l.um of Unlvers:LtJ.es
of the Washa.ngton Metropolltan Area.. Other consort:l.um school l:Lbrarles and |
faCllltleS are available: to Gallaudet students There is a Consort:.um :
Coord.mator on the campus who can e.xplaln program and faClllty offerlngs on
jother campuses to Gallaudet College students. In ade.tJ.on, Gallaudet College
has exchange program w1th Cberlln .College in Cberlin, Ohio, Western Maryland
College in Westmlnster, Maryland and West Gennany... Gallaudet 'College has
‘forelgn study programs in Englard France, Germany and Spa_'Ln " The campus .
- ma:l.ntams a Dlrector of the Forelgn Study Program who is available to prov:.de
mterested students w:.th information and assistance. ' '
7 Gallaudet College is the only lJ.beral arts c‘ollege for the deaf J.n the
world. It is well equ.w.pped and well staffed offerlng its students access to the
international community.’ | ' o S

» . . . * . _z‘ . . “'
3 ’ . ~ k ~ L
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. The Gallaudet Co”llege School of Preparatory Studles - ¥

'Ihe HJ.storJ.cal Perspectlve . ’ . .‘ R o
l ‘I’he Gallaudét College Preparatory Studles Program as 1t was orlgn.nally '~

| ed, began in 1865 shortlj after 1t was suggested by Edward Mlner Gallaudet ) ',
. e -

i his annual report, dated Novelber 6, 1865
l -The goal of the program is to increase the llkellhood that students
ted to Gallaudet College w:Lll be retalned and graduated by Gallaudet
s ege. : Adnu.tted students have a wn.de range of achlevanent test scores,
= cularly in Engl:.sh and mthematlcs. At the same time, there is w:.de
1ance ln the canuunlcatlon skills and types of camnmlcatlon practlced by the
2 ts., Some: ¢ udents came from secondaxy schools for the deaf. that use sign
Some come frcm secondary schools for the deaf that use

dgguage, exclus.m:ely. ]

. : aural approach and are graduated from schools that use total S

L ication. Gallaudet college espouses and uses total commuriication, so it

necessary for all of its students to use total\ camzunlcatlon.

l The Breparatory Studle.; Program was a ‘part-of the college “from 1866 untJ.l

he 1940's., Students were taught by all facul‘y xrenbers. In the 1940's the | N

g am becan% d;Lstlnct frcm the college wn.th J.ts own. faculty and 1ts own

Durmg the 1960's, faculty were accountable to thelr chau:persons '
dlrector

rather: than the Preparatory StudJ.es Program director. The position of
5 eliminated, accountabllz.ty for - the dlrectlon of the program and program

torJ.ng was gone and the student drop-out rate ;anreased ‘In 1969,

Iu- ector was appomted to coordma,te the program and design a nodel th.ch would
'tam students. The mandate of:.1969 is the present mandate.z- B

.J . Mas't Searls, , A sal for the Establishment of an Academic Develogment 3

. Center at the Nort'ﬁ?st Campus of Gallaudet College, Gallaudet College, i
March 1, 1983, p. 1 = o y X . ‘
J. Matt Searls, op.’Cit., P. 2 . . - ' o\

»
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: .During the past 50 years, the attrition rate averaged 50% at the eh‘d of- the

' fJ.rst year at the School of Preparatory Studies compared to a 13.8% attrJ.tJ.on

) rate of fJ.rst year students :Ln hearlng colleges. The student attrJ.t;Lon rate was
~"matched by the hlgh attrltlon ,rate of dlrectors. | 'I‘here ’were six dJ_rectors in
_thé ten years from 1970—1980. o

In 1977, the Peer Advn.sory Program was established The program is

intended to provlde students w:.th a network - system of other students who can

’offer support in the areas of adv:.sement, student development and adjustment to

the campus. _
_ In 1983, J. Matt Searls proposed a program revision which focused on using

" the newly acquired property on Kalmia Poad; NW, which was formerly a junior‘

collége as the site for the Gallaudet College School -of Preparatory Studies. In

that report, Searls J.ndJ.cated that attrition rates were st;Lll unacceptably. high.

Indeed, for Searls, the program des1gn lent itself to a hJ.gh attrition rate.

All of the support services. were Voluntary The TutorJ.al Center was a separate
entlty on the main campus. The CounselJ.ng Center and Peer Advn.sement Programs v
were housed in da.fferent areas of the main campus and both programs relred

exclusn.vely on student self—evaluat::on for effectlveness.

) Searls J.ndlcated five '"types of barriers to the attaJ.nment of the goal of
student retention,- They are structural barrlers, instructional b_arrle_.rs, o
researc‘n’ barriers, attitudinal barriers, and behavioral‘ loarriers. They - are
liste_d-, as 'follows,' in Searls' ,ovm.language (p. é) .

| | Structural Barriers -

l. Prep“studies offJ.ce staff not large enough to offer academJ.c Sk.‘l.ll
"~ building support on an individual or group basis. - J"V . :

2. No effectlve mteractlon mecham.sm between Prep office and, Faculty

3. Not enough mteractlon between Prep offlce and the Faculty and
Academ:.c Advisors. :




3.4
4.

. - Mot enough academ.c oounseln.ng in the peer advrsory process.“ :

. ' L . 6 \0\\‘,..

-

»

. Prep office lacks enforcement mechanism+to.use when students refuse to

respond to Academic Guidance and/or Academic Probation Letters, etc.

Instructional Barrlers oo ’ -

z . “

.- No J.n-house developnent of speolallzed learru.ng materlals

Present focus -6f Prep Studles office on counsellng rather than
academic skill bulldmg. 3 _

No oonpetency—based mstructlon.

-

Same Peer Adv:.sors may not be ‘the be cademic role models. |,

Slgm.ng abn_llty of same laculty members may hamper thelr teachJ.ng
effectlveness

Some faculty members may not be adequately trained to teach students ,
with several acadenuc weaknesses. . o . -

Attn.tud]_nal Barrlers T

&

Negat.we attltudes of scme faculty n‘enbers toward teachlng Preps.

Brlghte'sr students scmetlmes do nbt J:egard the Prep StudJ.es Program as
challengJ.ng -enough. , o ,

L4

"Prep" label assocn.ated with academlc Weakness _ '* .
Poor -image of counselJ.ng/support services as "pum.shment" rather°than
Support. ) ,

4

P

Many students have unde_rdeveloped sense of respons:.blllty and o
self-nntlvatlon ‘

| Prevn.ous resppnsrblllty w1th the Peer Adv:.sor Program aspect oﬁ the

Prep office detracted fraom academc oounselmg efforts

LY

Research Barriers =~ =

. - Lack of on-go:Lng research and developnent J.n des:.gm.ng program Y

components =
Lack of evaluation’ of ex:.st.mg program oarponents.

-1

Not enough background J.nformatlon on students has been gathered

No immediate .access to student background J.nformatlon frcm Adrg:.ss%pns' .
and Reglstrar s effice. _ ) _ B '

i
!

"No dlagnostlc test.'Lng of student néeds and wea]messes
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Science 3B 9.3 12 31 1 3B 122 12
Algebra . 32 7. 32 7 32 ¢7 2 8,21 8
Nomverbal Ip 197 96 109 97 109 97 111 102 106 98
' T ’, _.' ;’)__ . s _' o ) } ' .o ;
. N . { . »

f led to the eétabllshment of the Gallaudet Gollege School of Prepa.ratory Studles ~
'AProgram on its own campus- in Nortl‘mest, Washlngton, D. C Co S '

6. No- folJ,cw—up studies on students who have been through the program.

- 70 No direct access to camputer .serv1ces.

~

£ o
Behavmral Barriers ' o

3 i
1. #Some students fail to carry out the respons:.bllltles expected of them
in a college env:.ronment N~

2. Some students_pose d1sc1p11na.ry problems in the classroom
3, There are some spec:.al factors wh:.ch adversely affect study hablts.

4. Class-cuttlng by students and unsat.lsfactory enforcement Ofg the ,
s .cuttlng policy. . : _ -
'I‘hese barriers are“also reflected by the follcw:.ng mean scores on tests

[

with natienal nomms .of adm:.tted and not-admitted students.

- » . E _: . , \ , < : ~ i'
- ‘Camparative Entrance Test scores!
1978 1979 1980 __ 19611982 .o
Adm. Rej. Adm. Rej. Adm. Rej. Adm. Rej. Adm. Rej. T
"N=361 N=525 N=345 N=520 N=320 Ne=d55 N=289 N=455 N=491 N=502
Reading.Vpceb. 14 4 14 4 17 4 14 4 .11 3 ‘
- Reading level 20 5 19 417 - 4 10 4 13 2

Reading Speed 33 11 32 11 28 "8, 23 8- 20 10 o

Jd. Matt Searls' well thought-out dJ.scussmn and efforts of other proponents

'L’.,

e i ) “

1 ~ LA

Searls, oP. - cit.,- Appendlx A _ -
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. Students applying to 'Gallauc'let College ar liven\placement tests in English
and Mathematics. On the baS.'LS of test scores, admitted students are placed 1n
the freshman class at Gallaudet College on Benning Road, ‘in Nortl'mvest ‘
Wash.mgton, D.C. or in the School of Preparatory Studies on Kalmia Road in

. Northwest Washmgton » D. C The overall goal of the College Preparatory Studies -
‘Program is to provide students with more uniform academJ.c and social skills to
‘ lncrease the likelihood that thJ.s population will be retained by and graduate .
from Gallaudet College., The follow:.ng progranmatlc g’oals reflect the surv:.val
\ skJ.lls th.ch are necessary on a college campus.

Goal 1; To provlde each student with the reading and writing skills in
English necessary for admission to‘the freshman class.

Goal 2: To prov:.de each student w1th the mathematical sk:Llls neceSSaxy
- for admittance to the freshman class.

Goal 3:' To provide each student with cognitive skJ.lls necessary for
- 'adm:.tta.nce to the freshman class.

Goal 4:31 To provide each student with phys1cal, enotlonal, soc1al and
: J.ntellectual skill growth . ,

.

Gal 5:  To prov:.de each student with opportum.ta.es to better understand
. - their cultural, phys:.cal and social env1ronment. .

‘ Goal 6: To provide each studeEt with opportunlta.es to improve their -
» oonmmlcata:on skJ.lls :

" These goals are cons1stent w1th the recamendations made in the Report of .

——

the Board of Fellows, 1982-1983 ('I‘he Board of,Fellows cons:.sts of four .
[

representatlves fram Higher Education, two representatives, from Education of the -

Deaf and three representat:i.ves from the Population of Deaf People. They serve
. ¢ . - . R
~as a policy review board for Gallaudet College.) The recamendations are as

follows:

- ) R
—

Al

. . - o - ¥
1 Searls, op. cit., P.- - | . -

,




Area:

Communication Policy B - V -
Recammendation: Wﬂon pblicies at the Pre-College and the
College levels should be monitored continuously by the administration to

ensure that-they are, .in fact, carried out. ‘ : .

i

Commuiication skills B i

' Reocmﬁendation:' All Kendall Green J.nst:x.tuta.onal programs should J.nclude

Lrea:

. psychology, . lJ.nguJ.st:Lcs, semantlcs, deaf educat:.on, audlology, and

.Recain\endatioh: Gallaudet. College should establlsgl a Blue Rl.bbon Task

carmumcatlon sk:.lls for hea.r:.ng impaired chlldren and youth in a hearJ.ng
world: Speechreadlng, speech telepl'rone oonmum.catlon, hearing ald ) !
maintenance and psychology of deafness. ‘A systema,tlc pi.ogram should be
developed to ensure that KDES MSSD and Gallaude »-,students are th
current on t.he approprlate use of mter:preters, including an appreciation
of - interpreter rights and obllgatlons, }llent rJ.ghts and obllgatlons and\
other pertment information.

Language Acquisition . o B \/ -

Force to address the /1ssue of language acquisition: Utlllz.mg the best, ‘

most mcn.sn.ve, and- most experlenced representatn.ves of deaf adults, ",'

1

' ep:.stemology, as well as other d:Lscz.le.nes and const:.tuencn.es. "By redugJ.ngﬂ

this perple:o.ng subject to its most basn.c salient elenents, analyzmg them

“and prescr;.b:.ng a set of pr:.ncn.ples, a:uans, oorollarles and treaments, :

' the profession of education of the deaf people will be able to provsLde moré

effecta.ve and soPhJ.stJ.cated services to the deaf student, the focal po:Lnt

of that profess:.on.

o Internal Pressures
. Recommendation: Gallaudet College should assess the validity of ‘this

concern and. determine if there is peer pressure to an extent that warrants
L

.
-

”~.

r




the attention of the faculty and administration and/or the Board of

Fellows.
The goals of the Gallaudet College School of Preparatory Studies and the
recamnendations of the. Board of Fellowsk address the immediate concern of the

- admlm.strau.on of Gallaudet College that students be retained and graduated
S
Skllls in Engllsh, mathema}:lcs, ccmmmcatlon, problem solving and: goal sett:Lng

are cr:LtJ.cal skills for Success in the long range goal of prepa.rlng students to
function in work and somal env:.ronments after graduation. - Indeed, skJ.lls
prof1c1ency is even nore axrportant for deaf people whose physical dlsablllty
greatly impacts on the comrrum.cat.lon process thereby increasing the need for
skJ.lls more than the need for otherwise equ:.valent hearing students.

_ The goals of.the pnogram are met by the curriculum. The curriculum can be -
completed in from cne to two years, depending on ‘student motivatio_n and
achievement. The currlculwn is as folldns; ’

lst Semester - , . 2nd Semester -

Course . Hr$/week Course H.rs/week
- 14 o

‘English, . 12 - English 1
Math & | .Math
Physical Educ =~ Physical' Educ
Health Studies . . Cammunication
Orientation - " . Science
Science* _ . -

 Total hours 27 ' Total hours
* Required an fnester only

Electlves © (student may choose one of the followmg each semester)
Social tudles 3
Sign - Instruction 3

Special 'Ibplcs 2-6

'Planned, Out51de of Classroom Act1v1t1es in:
. Study Skills :
Introduction to Counsellng Serv:Loes
Decision Making
Women's Issues ‘ )
Interpersonal Relationship /Skills

P

b
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| Spec1f1c_ course wa.fvers are perm:.tted through waiver tests, summer school
course completlon and catpetency level tests. Electlves on special topics
courses may be substltu.ted for waived courses. When students successfully, . —-
complete the curriculuns they Teceive a "Certificate of Completion £ 1
Preparatory Studies" which serves as an entree to the freshman class at L |
Gallaudet College. ' : ) i _ o

The populatlon for the Fall 1984 semester was 350 reS1dent1al students fram
50 states, the VlrgJ.n Islands and GJam All of the students prevmusly attended
secondary schools for the deaf. Demographlcs J_ndlcate nunorlty and gender
representation consmt:nt ‘fth that of the general populatlon. e i

All faculty mrbers who teach in the School of Preparatory Stud:z.es Program \ 3
an the Northwest caxrpus also (teach on the Main Campus in Northeast, Washmgton, |
D.C. Indeed all faculty members report to Main Campus (Northeast) chairpersors |
who make teaching ass1gnments +to the courses taught in the School of ‘Preparatory |
Studles Program. Northwest faculty ‘canvene regularly with their departmental

oounterpa.rts on the Main Campus. S

Faculty members work in teams to effect:l.vely de51gn currlculum goals ‘and
objecta.ves to meet the needs of J_ndlv1dual students. Bj having preparatory \
classes designed, Gallaudet College has ensured that its Preparatory- Studies ‘

" Pro,gram students are being prepared for the college level curr:.culum of the MaJ.n
Campus. The: Gallaudet College School of Preparatory StudJ.es Program may be
thought of as a brldge between high scnool and college level courses.

'I’he Ga.llaudet College School of Preparatory StudJ,es is a residential
program. 'I’he Academi¢ Development Team, Peer Advisor. Program and Tutorlal
Center are support serv1ces th.ch funct:Lon before and after 5 p fi. to assure
that social sk:Llls are developed by students .and mom.tored by staff.

Ihe"AcademJ.c Development Team is a five member team wh.1ch functlons to

assist the .»students in successfully ccmplet;ng the program. " The team_memhers

14
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. repres_ent counseling.' and academic areas and focus on the Whole'per«:on A Planm.ng
sessions are collahorative. A student proflle is developed by the téam th.ch
identifies five student attributes: Personal Identity; Interpersonal SkJ.lls
Develdpment- Acadenuc Skllls, Aesthetmc Development Phys:.cal—Recreatlonal
Slulls The skills serve as a checkln.st to assess progress and monitor overall

' 'development N . T

The. merrbers of the Academic Development Team (ADT) are:

1. Academc Advisor (aa)

2. Peer Advisor (PR) -
' ‘3. Coordinator of Residence Bducation (CRE) o

4. Student.Head Resident Advisor (SHRA) ‘

5. .Counseror - ' . .

Asslgnment of Academic Develooment Team an‘bers to Students

THe procedures for assn.gm.ng team n‘embers to each student is as follows

1. The CRE on the Academic Development Team is the cne from the residence
"hall in which the student resides. For example, the Memorial ‘Hall CRE
'se.rves as one of ‘the ADI‘ menbers for each resldent of Memorial Hall

2. The Peer Advisor (PA) of the floor on which a student res:.des serves

* as one of that student's ADT members. For example: if a student
resides on the third floor of Memorial Hall, h.'LS or her Peer Advn.sor
is one of ﬂ'ieADI‘men‘bers ) .- )

3. The SHRA of the residence hall in which the student resides serves as
. one of that student's ADT members. For example, the Memorial HaIl
SHRA serves as ane of the ADT members for each resldent of Nkamorlal
Hall.
4, A Counselor will be assigned to each residence hall-to serve as a
member of ‘each of the residents' team. Schre:.ber Hall will be
‘assigned two counselors

5. Academic Advisors will bé asslgned to groups of 10 to 20 students and
- serve as the Chairperson of each student's ADT. Groups will be :
camposed of floor residents of each residence hall. For example,

‘Memorial Hall third floor has 26 student residents. "This group will -
make up two (2) groups of thirteen (13) each,” aAn Academlc Advisor .
Will be ass;gned to each of these two groups. ‘

»

[ 2 .- N
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. An Acadenu.c 2Advisor (AA)

To 1llustrate- a res:.dent of a room on the third floor of Memorlal
. Hall has as members of his or her ADT the following people: ' .

R Y

l ' ;
2. A Peer Advisor (PA) who is also the thJ_rd floor PA for Mem:rlal

Hall ./ <
respensible for Memorial Hall.

3. A Coordindtor of Residerice qucatlon (CRE) who is also the CRE

4, A Student Head Resident Adv:.sor (SHRA) who is also the. SHRA

assigned to Memorial Hall.

5. A Counselor assigned to Memorial Hall spec1f1cally to serve as a

rre:rber of each student.'s ADT,

PESPOHSJ.bllltleS of ADT Menbers

- ADT members will have the following responsibilitiesi )

l.

8.

L]
3

Part:.c:.pate“:.n academic advising tralm.ng sess:.ons prJ.or to New

‘Student Orientati-n (¥s0) week

students for whom they are team members. .

~ Assist with. developmg a student developnent ‘transcript on each of the

Attend staff:,ngs twhenever needed on serlous cases involving students in

their groups. = . .

1

' Prov:.de academic adv1ce to students ds a coordlnated un:Lt

Prov:.de group support: to student groups whenever there is a need for )

1t v

provided there is not a conflict of interest.

' Assist the student with preparatlon for disciplinary hearings,

Attend update training sess:.ons two or three times dur:.ng the academlc

. year B ‘ e

" Ass:.st the Coordmator of Academic Counsel:.ng and Adv:.s:.ng.

The magor roles of team menbers, such as the. prmary role of counselors,

peer advisors, Coordulators of Res:.dende Education (CRES) and teachers will in

nowaybecanpramsedwhentheyserveasnetrbersoftheADT

Eor example, if a

Coordinator of Res:.dence Education . (CRE) is to serve as a member of the LTudicial .

Board th.ch is scheduled to hear ng.evances aga_mst a student who happens to be

in that Coord.mator of Res:.dence Education's (CRE's) caseload, the CRE must

_ dec:.de his or her role in the case - either contmue as an ADT menber and offer

/’.

assistance and step aside as a member of the Judicial Board for _tha_t partlcular

: .. 16
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-case or contjnUe as a member of ‘the Judicial Board and step aside as a member of

the ADT for that pa.rt:.cular class.t Similar role conflicts may arise for other

members of the AD‘I‘ Approprlate professn.onal dlscretlon is expected fram each .
. ~ L S ,

team menber

Sample Procedures

- The roles and functions of AD‘I' members may vary or overlap fram. case to
case However, under the guldance of the Academlc Advn.sor al ‘Chalrperson and/or
the Coordinator " of Acadenu.c Gounsel:.ng and Advising, respons:.bn.ln.tles and tasks

‘ should be clearly outlined and delineated.

Qlerbroad example of what oould transplre is narrated below.

‘I‘eacher A, who may or may not be the student's AA, sends a report to
the Coordinator of Academic Counselingsand Adv:.smg which ‘states that
Student X has not ‘attended her class three sessions ih a row. The -

- Coordinator.notified that student to make an appearance before him.
If the Coordinator determines that the student's problems can be best
solved by meeting only with cne membet of the team, such as the -
Academic Advisor (AA), then the AA is contacted and informed of.the
problem. Suppose the Coordinator decides that the student, after
consultation and discussion with the student, rieeds input from his.
ADT, the next move is to contact all that student's ADT members and
request a staffing.. It is not likely that all team members can be .
present at cne time. However, there will probably be an individual
ieber on the team with whom the stydent can be in contact regularly.
That member of the team then becames the student's mentor -and i

. functions-as the liaison between ADT members and the student, passing
on suggestions ahd ideas to the student and makJ.ng progress reports to
theCoordJ.natorandotherteamnenbers. o

‘_ ¢ _ Occasn.onally there will be very sern.ous cases where all members of the ADT

W1ll need to meet- to came up w1th advice for the Coord:mator as to the disposi-

" tioh of the case. If counselJ.ng is. recatmended, the student has' the right to

choose a counselor, not necessarlly the cne on his tgam Gounsel.mg J.nformatron
would be kept. strlctly confidential, and no reports or record.mgs will be -
forthoommg frcm{uch sessions unless the student J.nsn.sts that it be shared with
the ADT menbers. S;Lmllarly, prn.vn.leged conferences may take place between the
student and the peer advisor or between the student any any other member of his’
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or her Academic Dev'e:lopment Team. The onlv time informa'tion ey be shared among
- team members is with the student present ahd with his or her consent.
Input and suggestlons should be* offered in a po..u.tlve and encouragJ.ng N
. chrectlon, w1th a view towaxd ass1st;\.ng the studert in cop:Lng w1th a. glven | '*
, situation or c1r¢umstance. Conversely, mformatlon of a factual nature which
may have a negatJ.ve effect should be offered w1th a view toward asslstJ_ng ‘the
.. .+ student in reconst.mct:.ng and rehabllltatlng h.1s status. ot
' "There will be students who have v1rtually’ no néed of the‘ support or
funct:.ons, of the colrplete Academlc Development ‘Ileam. . However, for many
students, the mere ex:.stenoe of an ADFI‘ ‘with its strong supportlve role 1s often
suff1c1ent J.ncentlve for J.nprovement B .
’gxe I-‘eer Advisor program at the’ Northwest Canpus has two goals:

1.  to increase student personnel services (oounselJ.ng, advising, and
-programmng) to students, and : -

2. to encourage the growth and development of each Peer Adv:Lsor through
- training and ‘supervision. .

By haVJ.ng tramed peer. counselors J.n the students' resldence halls, the
overall program at the School of Preparatory Studles beneflts through services C
provided by the Peer Adwsors ,in the handlmg of emergenc1es, help:.ng students |
find solutlons to the:.r/problans, assisting w1th the students' academic .
developnent, providing peer group support, plann:Lng and mplementlng J.nformatlve ':
programs, and helping students understand and respect J.ndlvn.dual and group
rlghts. ' ;" ' ‘ _‘ a

“Each Peer Advn.sor aoq\ures numerous beneflts through part:.c:.patlon in the
program These beneflts are’ in the form of . Skllls and ocmpetenc1es developed |
through preservme training, J.nserwce tral.nlng, and superv:leon by professlonal

counselors. Same of the skills and oompetenc1es are: "' ] !

© . 1. oounselJ.ng and adv1s1.ng skills,

4
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- 2. increased feelmgs of self-worth through task mastery
3. mcreased mterpersonal Skllls through partlcrpatlon in group
processes, .
4, mcreased dec:Ls:Lon—n\akJng and goal-sett:.ng skills,
5. increased I notlvatlon for academmc achlevetrent,

6.  increased skllls in dealmg w1th profess:.onal staff and faculty
members, and . L

7. aoqxusrtlon-'of a mrk—e:@erience>.portfolio wh::L,c'ih may enhance

advanoenent in his or her career of choice. / .,
’ /

are the acquls:.t:.on of closeness to fellow parapro;fessn.onals through

parta.cn.pat;\.on in two off—canpus trammg retreats and weekly inservice meetlngs.'

experlences prov:.de the opporttmn.ty for group oohes:.veness and a means Of

port for the mdlvn.dual The eventual benef:.c:.ary of the Peer Advisor

program is the preparatory student. L

S A
Roles of PeeXr Advisors

Each Peer AdvrsOr ass:Lgned to the 5chool of Preparatory Studies assmtes

‘ four basic- roles: oounselmg, adv1s1ng, dnunlstratlon, and lJ.mlt—sett:Lng.

. Counse‘li.ng -~
The major role of each Adv:.sor w:.ll be that of counselmg.

models through traJ_nlng and mserV:Lce programs which emphaslze sk:.lls arid

" coipetencies in making initjal contacts and interviews with preparatory

The above list of benefn.ts 1s by no means exhaust.we{ Addltlonal benefn.ts ‘

'I‘hese experlences prov:Lde the opportunity for group mserv;Lce neetlngs. These -

Part:lcrpants in the program w111 gradually develop into strong peexr oounselmg B

students, crisis counseling (loneliness, depress:.on, sexual, and substance abuse )

' ‘concerns) ' approprlate referrals, aSSertlveness sk.rlls, social skllls, an_x:.ety
and stress management, counselmg theory and eth;.cs. The maJ.n stress in peer
oOunseling at the School of Preparatory Studles is on trans:.tlonal support A

(moving from fam:x.ly, ar\;d frlends mto a new and distant env;Lronment) and

19
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" the development .of support systems which can serve the student, while away from

: . o (I
IR Mvising .. T - .
L The Peeg;ﬁdv:l.sor S second major role is to gather and prov1de tmely P

infornetlon to’ the student, By serving as a metrber of the student's Academ:Lc
' 'Development Team, the Peer’Advisor will ensure that information and advice '
y " prov:.ded to the student is not only t:unely, but is relevant to the sStudent's

1 -
needs -as well In add.ltlon to J.nformata.on related to academJ.c concerns, “the !

Peer Adv1sor prowdes J.nformatlon and adv1ce .related to.the Northwest Campus and.
the Main Campus. (e. g. serv:n.oes, programns, resources, rules and regulatlons) and
, lnformatlon about the carmunlty at large (e. g. cultural, athlet:.c, and soc1al o
events) ' o ‘ L '
3 Pdnu.rustratlon - o
Peer AdV1sors keep accurate records of students with whap they have

| oontact. Whenever Peer Advisors make referrals, they ~ma1nta1n recorded
summaries th.ch are dJ.scussed w1th their professz.onal superv:.sors. Peer

' Adv:.sors mclude J.n thelr record keeping files those actJ.V1t1es or actl(::ns taken
_ by the Academic Development Team of which they are members. Othexr '
ade.nJ.stratJ.ve roles th.ch Peer Adv150rs assume are those of plann:.ng and
cond\{ctlng programs, schedul:.ng events, arranging transportatlon ’ manag:.ng
publicity, budget:mg and ma.mtalm.ng bulletJ.n ‘board actJ.V1ty Peer Adwsors |
“are also .respons;l.ble for checking with ,approgrlate Office of F\esidentialvv
Education Staff to prevent oon.flicts in schedul'ing events or activities. .

- Limit-Setting

K}

<

The Peer Advisor must balance his or her role as a peer counselor with the

st et RN SN i A e T e o T e AT A y

‘responsibility of being a paid sta_ff menber. There are often times when the

U

Peer Advisor needs to set limits régarding his or her rolé in the residence

C e
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. . N d B
halls. The Peer Adv1sor is trained to dlstmgun.sh between a student genumely :

.

seeking help and a student testJ.ng the limits. in a- ccmnu\.ruty l.I.V.‘Lng situation®
T.here wre flfteen J.nservme tram.mg ‘sessions durJ.ng the Fall ].984
semester ‘on the foxlowmg topics for the purposes outlJ.ned in the schedule

planned durJ.ng the summer:

1. Adm:i.‘nistration:’;Joint Residence_'Hall/Peer Advisor
- _:_k_nov}ledge' of the paraprofessional role: v
o to recognize the mportance of selfbawareness in work ﬂWlth
" both students and paraprofessmnals ‘ :

“to. reoogmze how both students and paraprofessmnals
Apart1c1pate in pramoting or hJ.nderJ.ng the transaction

o to share or exchange information for theJ.r future goals -on
: ,the campus -

o to parta.c1pate J.n a get-acqualnted aCthlty f .
2. Adrru.mstratlon. Programm.ng/Hw to Run Maet.mgs/ Skill iject'ives |
o to educate Peer Adwsors on how to run programs effect.rvely |
o ability to mplement role denands as a paraprofessmnal ‘

_ ’o‘ to carry out task-as51gnnent respons1b111t1es effect:.vely
e o and pramptly .

o to’ carply with P.A. program (work) rout.mes

A . '
.~ .
-
.

"o - to dlstrlbute the materials ' | €
3. Adm:.rustratlon. Erergency Network |
- knowledge about the’ emergency system

o to den‘onstrate -an understand.mg of the school's purposes,
policies, and programs, and to present these as pne S
; S ’ pract:.ces requlres - - ) \
, ' | o ' to observe and desch.be behav1or at_ the orgam.zat:,onal level
o to recogm.ze emergency s:.tuatlons and mplement proper ) . ©
procedures for the students o *

o - to hand out naterials

. i e " ] . . ” . ] ’ ) _. “ .: .
. . 1 . . ) . . . . B

; N S . ) . . 1

- ‘ S - 1
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4. Advising: Study Skills

o to invite the Coorch.nator of Acaderru.c Counselmg and Study .
« Skills:Develcpment to discuss with and explain to Peer )
Advisors a referral system for those. prepa.ratory students ° .o
who have academic problems : '

7 o to hand out materlals-
5. Advising: Stuqiy SkJ.lls - ,

-2 abJ.lJ.ty o handle time management and stress managetmt
' o’ to partlcn.pate in discussion .

o ;tohandoutmatern_als T '

6. Counselmg/Aérm.m tion: Referral to Preparatory Counsel:mg Center\'. -

' o_A to mt.roduce the cancept of counselmg servn.ces e

o abJ.lJ_ty to facilitate referrals and. connect students to »
resources w1th1n the school or outside: the .school .

o to prepare wr:,tten referral surrmarles that are cle‘ar and
v . concise o - ~ ;.:;

o to locate and contact approprn.ate resources

o to give paraprofessionals a clear, pJ.cture of what is’ o
:anolved in applymg for and recen.v:Lng sﬁrv:.ces elsewh

o to hand out matemals : ' f"‘ -

e} role plays o
7. Counsel.mg. Recognizing and Deal.mg with Emotional Problems -
Hcmes:.ckness, AlJ.enatJ.ons, Isolat:x.on, and Other Concerns

T,
A

o  ability to'deal Wlth different problems co -,
"o - knowledge of counsel.mg techmques- ’ “
- = listening sk:.lls, shar.mg skills, openness, trust,
. feedback, awareness of own behavior, errpathy, and problem
solvmg effect:.veness
o to hand out materlals
o role plays

. . .
. R - . . - o
. , o N N N . ¥ oy
: o- .
o : . R

8. ," Counseling: Suicide and Crisis Intervention

‘o ability to handle the crises * -~

22
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- o

o

o

9, - Counseling: Suicide and Crisis Intervention

o

o

e}

°10." Counseling: Feedback/Ebcpressn.on of Feelmgs

0 . Sharing feelmgs about the Peer Advn.sor Program »
T~ ’ o Feedback feelings about the group members and programs
'o to reoogm.ze that g’a.raprofess;onal practlce requlres |
' continued learn.mg and change : .
o to examine the P. A S perceptlons and responses in practlce, “
and to be- able to change cne's behavmor in behalf of helpmg _
more effectlvely . §
. _ 4
o glvmg ideas for mprovements for the group members and
11. Counsel:.ngc Drug—Alcohol — substance abuse . - 3
0  to invite a reoovered alcoholic who will share expern.ences o §
about substance abuses and will give same suggestions for 4
i referrals .such as A.A., counsellng group, and other services ]
\ : — :
-0 ' role plays . .' o o .
o to hand out materials ° |

12, Counseling: Hmnan Sexuallty and Sexual Concerns B ‘_ ) :._

v 9

o]

" to pafticipate in discussion - o

- to invite a registered nurse who will derronstrate»dlfferent"

to 1dent1fy the P.A.'s understandlng (cogm.tlve and

affective) of how the student experiences life ‘ _
to gcmm.micate this understand.i.ng to the students o A
abn.llty to contact approprlate professionals .' s

1'. L2

discussion | o \ ¢

< ’ ) e

-
a

role plays

to hand out materials

°

\
birth control methods,. and will give good information about
birth control methods. « She will be able to ‘cammit to a
dJ.scussmn of human sexuallty and sexual concerns.

to part1c1pate J.n discussion -- questu{n‘s and answers -
related to birth c@ntrol methods and other J,nfor.matlon

to hand out matern.als

carn
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' through Sunday

13. Counseling: Human Sexuallty and Sexual Concerns

o to J.nva.te Dr. ‘Howard Busby who has expertise in sex therapy
to present several theorn.es for sexual concerns and other

_ issues _
o questlons and answers ‘ / .
0 to hand out materials - | : :

14. Wrap Up:
o ' Evaluations

o Feedback Worksheets |
15. Peer Advisor Christmas Party . . | T
] The Tutorial Center
- The Tutorial Center offers ‘services on a walk-:.n and appomtment basis. in
the late afternoon and evening. Tutors may be paid d:l.rectly from the Tutorial

Center budget or they may be’ work—study students. 'Ihere were no work-study
stude.ts ass1gned dur:.ng the Summer and Fall 1984 semesters. There were more

walk—J.n tutormg services ﬁrovn.ded Forty-eight percent of the total nuxrber of

hours of tutormg were for waJ_k—J.n tutors versus 24% in the Spring 1984

semester A total of $4, 846 21 was pald to nine: (9) ‘-utors, J.ncludJ_ng two

assrstant supervn.sors.
Students evaluated the tutoring services the} received positively. lIhJ.s,

however, was in the form of self-report on a survey. The Tutorlal Center -y

schedule for Fall 1984 was 1-10 Monday - through 'Ihursday and 1-5 p.m., Frlday

The Tuto&al Center pronded the follow:Lng sexvices: -
A. Walk-In Tutoring New Month Total . Cumulative
# of students . 10 28 T sox
- # of Course Agsistance " 10 - 37 ' 68
# of Howrs = - 12 o 126 . . 306
i\ 24 . | | - . v ;";\v'l;f‘:

R D N N D
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“ . . " ) . . - o ) ’ -
_ B. One-to-One Tutoring New Month Total Terminated Cum Current
LY . . ' } .
o ’ . % of Students , 3 24 -12 27 . 12
* ' # of Course Ass:.stance -3 28 ~14 34 . 14
o # of Hours : - 116 - 331 .
' / C. Break,-davn of Course ‘ ‘ | o .
: Assistance Walk=In One-to—Cne Terminated**
Algebra I . <6 13 010
Algebra II ' 21 4 - 1
Geogrebhy 8 3 - -
Science - 2 4 .1
.0 < 3 +2

Health

dlsegee)

D. . Evaluation results:
(rating scale:

1. me-to—One Tutor:.ng Servn.ces

31 responses fram 58 questionnaires distributed,
1/strongly ‘&gree, 2/agree, 3/disagree, 4/seronaly

RJ

)

Average Rating

L4 'ao

LI . . _. do
- .‘ - A] g , vt
e.

2. Walk-In Tutor:.ng Serv"lces

Tutors show students how to get

~answers rather than give answers C - ."1.'9

f\'Tutors help studeats understand o 1.8
Tutors have good relationships w:.tho - *
students . . o 1.8
Tutors ere good in motlvatmg students 1.6

Tutors are effective, and-are ; : o
mcamuendedfornextsenester P 2.1

Average Rating

a.

Students prefer Walk-In services

over Que-to-One services S " 2.6
Tutors in WaJk—In services are , _
enthusiastic® - . . o ' 2.9 .

. More hours in Walk—In servn.ces are needed 1.8

Tutors in WaJ_k—In servicks show how to apply
study skills to l'xcxnework assignments 2.4

Average Rating

1

_ %
R & a.

b. .

' General Tutor:mg Servn.ces',

“Students think that their grades - 2.2
) inprove d%e i o) tutoring services C

Students feel that the tutorn.al\
supervision/specialist is helpfu 1.8

&
MOCI Ao tion ol
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~+ E.” Grade point averages (G.P.A.) for students receiving tutorial
- services. The students’ are lelded into 4 categorles accordmg to the

criteria below ‘

1. Students (N=37) who did net continue with the One-to~One tutoring
services during-the second semester from last semester (Mean
G.P.A, is 1. 98) _

. 2. Students (N-=l9) who ‘continued with the One-TO-One - tutoring ’
services during the second semester fram last semester (Mean
G P A. is 2,33) -

3. Students (N=8) who started recelvmg tutor:.ng servises during the
secondsemester (Mean G.P.A, is 1.89)

. 4.. Students (N=33) who received temporary help in the Walk-In
. services, not J.ncludmg students who recelved (he—'Ib-Om‘ +utor1al
serv1ces (Mean G.P.A. is 2 58)

Groups of Students

G.P.A.° oo +3 #4
Below 2.0 . 43% 26% T 62% 24%

- 2.0 - 3.0 - '35% 53¢ - . 25% 46% .
Above 3.0 - 22% 21% 133 .30%

Sl e e
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IV Academi¢ Policies of Gallaudet College

L4

Adrn1s51ons

l; . Any deaf student may apply to Gallaudet College for the
undergraduate program. -

2. Al appln.cants take an entrance e;,<a1mnat1on.

3. - Admissions is based on scores on the.entrance examination, degree

- of hearing loss ard date of loss, grades, class standing,
recammendations and attltudes and mt:x.vat;.on toward ach:.ev:.ng a

1. SAT on: AC.T exanunatlon .scores: for high school students applymg
‘ as- fréshman may be submitted to Gallaudet College. If these
. standardized test scores are high enough, students may be excused
fram ta]u.ng the Gallaudet College entrance examination.

Financial Aid

r

1.° Full tmé"‘éegree-see“}ung students may be el:LgJ.bJ\ for
grants-:l.n-a.ld and Gallaudet Schola.rsh:l.ps.

2. Financial aid is avaflable to any degree seeking student who
attends. half-time and is eligible for Title IV assistance.

. 3. FJ.nancn.al aid packets are forwarded to admitted students which .-
o include the Application for Flnanclal! AJ.d and the CSS Financial

.Aid Form.

. 4. Acceptanoe Tetters must be signed before flnancn.al aid is

awarded

5. ° 'l’yp‘es of Financial Aid o .

“ a. Pell Grant Program
1)  This progzam, designed for undergraduate students,
meets a percentage of the total college costs and is
determined by the amount available at the institution.
‘b, College vork Study Program

l) " Awards are made based on need .and the avaJ.labJ,llty of
funds. Students begln work at the minimum wage and may

earn more depending on the job. Part-time students may -

‘qualify for college work study.

-

]

college degree.
-4. -Deaf applicants with one or more add:LtJ.onal physical disabilities -
are encouraged to apply.! ‘ _ . r
Placement A ., |

¢
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.Shol:'t-'I'erm Ioans

Supplemental Educational Opportimity Grant (SEOG)

T1) Awards are made based'onneed '

Natn.onal Direct Student Loan Program (NDSLP)

'~—1) During the first two years of étudy, student: may’r

borrow up to $3,000.  Students who have coampleted more—
than two years of study may borrow up to $6,000 for the
entire undergraduate program. The Joans are low :
interest and repayable within six months of graduation
or withdrawal or when the class load is less-than
, part-time.
Gallaudet Grants-in—Aid

1) Grants—:.n-ald are awarded only after all other
resources have been tapped. They are awarded annually K
but credlted twice a year.: , -

Scholarsh:.ps

1)  Need based scholarshlps are- awarded a.nnually for

outstanding academic achievement to fu&.l-tune
degree-seeka.ng students.

State Grants and Schola.rsh.mf-

1) - State Depa.rtments of Education may be contacted for
fmanc:.al aid from the student's State of residence.’

Pa.rent Ioans for Undergraduate Students (Plus Programs) -
1) ‘These loans are -available to parents at a rate of 12%

for up to $3,000 per year, repayable wa.thJ.n 60 days
after disbursement.

1} Loans are’ avai lable for emergenc1es which are repayable
: w:n.thmthesenestertheloan is made

Social Securlty Beneflts

1) Disability benefits may be avallable to any student
descr:lbed in the catalogue on page 7.

Vocational Rehabilitation (VR) ’ .
1) The Vocational Pehabllltata.on program ney help with
financial assistance, hearmg aids, glasses and other

disgbility related devices. ' VR assistance can be
‘ applled for through the states.

08 B
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1. Supplemental Securlty Income (SSI)
1) - Supplemental Security Income may be ava:.lable to R
~ students who are physically disabled and have little or . ‘
no' regular incame or assets. The specific l:imits are R
determined by the state. : - : |
The F*nanmal Aid Program, in J.ts entlrety, is descnbed i the
-catalogue on pages 5-9,

D. Grad:.ng Systém

The grades in-use ~range from A toF, I (Inccmplete) ’ P (Pass:.ng) ’.
‘ L
(Wlthdrawn) , WP (Wlthdrawn Passing) and WF (WJ.thdrawn Failing). Each

letter grade is equ:.valent to the follow:.ng qualJ.ty points. whlch are used

; N

to compute the grade point average:

Grade . Quality Points "
A 4.0
B+. 3.5 . t
B 3.0 L
C+ . 2.5
C 2.0 -

] . D+ 1.5°

D 1.0

F 0.0

Total # Quality Points (G.P.A.,)"Grade Point Average
’lbtalEHoursTake.n B o :

E. Schola.rshlp Standards -

Students are J.n good academlc standlng who maintain a G.P.A. (Grade

Point Average) of:- L e .

1.5 for less than 31 semester hours atterrpted.‘
1.75 for 31-60 semester hours attempted. = ' R

© 2.0 for 61 or nioré eemester hours attez_rpted.
: ~ - - v
Any student fallmg below these minimm scholarsh:.p standards is

placed on academic probatlon for the. followmg semester Cnce on

.
- .
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probat:.on, the student must maintain the standards descr:.bed above per

, semester ﬁor 12 hours of- study in order to be taken off of probation.

é,x Students are classified based on the credJ.t hours they have

L successfully completed.

e _ Classification - o Ia Credits o
* Junior . 56 |
| ..Senio'r o ‘90 (.mcludmg 6 credits of a -
S : ' forelgn language)

F. Certificate and Dégree Programs in the Undergraduate College

1. Certificate of Preparatory StudJ.es

- receive a certlflcate of ach.revement when . they have 'net the follomng '

Those students who ccmplete the Preparatory ‘Stud—ies program will

minimm requ::.remsnts

‘a.

.b.

C. -

d.

e.

'Pall all courses with at least a D.

Attain a minimmm GP.A. of 2.0.
Pass the English Campetency Test. . - ; “
Pass the 'Mathettatios Waiver Test.

7

Conplete at least 26 preparatory cred.rts per semester

2. Associate of Arts Degree in Interpreting

The AA degree in Interpretmg w111 be oonferred when the student

ccmpletes 62 hours :anlud.mg. .

Courses S ' ‘ Semester Hours -

" English 103-104 S - 6
. Psychology 303 = : 3
. 8-

-

Soolology 303

Camunication Arts 120, 20

290, 352

Electives . "~ - 5 or
Interpreter ’I‘ralm.ng 100, 134, o2

_ ' -3

- Psychology 610 or- qucatlon 316 -3
6 .

9

210, 233, 234, 242, 290 .

-

o R Lk M b i Bk

P TN WD A e T

Sy B,
2

I N

W

W,

. A
L . e
BN 5 SN AT

o e e e

3 z N el
il R g



"
.

The student must mamta;l.n a minimm of 2. 5 cumilative grade pon.nt

average and réside on canpus for twb years.

3. Bachelor of Arts Degree

$

~28

The Bachelor of Arts degree is conferred ‘when the student has

catpleted at least 124. credlt hours in the follow:.ng arezs:

Social Studies
- Humanities and Literature
- Philosophy -
Laboratory Science
English :
- Cammunication Arts
Psychology -
Forelgn Language

_ Hours

12
10
2
8
.12
5
R

(Course mmbers are listed on pages 13 and 14 in the Catalogue )

Major fJ.elds of study may be purSued :m any of the followmg-

American Stud:.es o, French Phys:.cs
Art : German . Russian
Bioldgy .- General ‘Science - = Psychology
Chemistry . Y . Government Social Philosophy
Cammnication Arts ! History Social Work '
Camputer Science International . Sociology .
. Economics - : " Studies . Spanish ' .
.. Bducation . - Mathematics Theater Arts
English - R : Phllosophy Philosophy-Religion

" 4, Bachelor of Science Degree

major in: - T

Business Administration.
Home Econamics

-~ Physical Education

~ Recreation and leisure

" degree except for areas of concentrations.

The. B.S.. degree requirenents are the samex_as those for the B.A,
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5. B.A. or B.S. Degree:i.nTeacheerucatJ.on .

' a. B A in Early Chlldhood qucat:l.on Qr Elementary E‘ducatlon
| One hundred twenty—seven (1@7) credJ.ts in the follomng
.areas and the requ:x.renents :Lnd.lcated \
. 'l._ Pdrm.ss:.on to teachers educatlon
2. 'Carplet:.on .of general studJ.es requlrements
73.. . Completion of preprofess:.onal codrsework |
4, - Adm:.ss:.on to- student teach:.ng - -
S.d Carpletlon of educatién courses

b. - B.A. in Subject F:Leld w:Lth Spec:.al:.zat:l.on J.n Seconda.ry
Education

. requlrenents.
'c. B, S. in Phys:.cal Education
. The canpletion of a.. 1-5 and carplet:.on of the Deparunent -of

.Physn‘cal Bducation's requlrenents for a major in that content

© All teacher educat:.on degree candidates must acqulre a 2. 75 or ,
hJ.ghe.r G.P. A with B or better in educat:l.on courses, mamtam
satlsfactory contact and res:.de on the canpus for the senior yea.r
The aforetentloned acadam.c polJ cies of Gallaudet College affect the

Gallaudet College School of Preparatory Studies student dJ.rectly and

J.ndlrectly. _'The admissions and fmanc:.al aJ.d pol:Lc:Les determme whether

the student will be able to stay. The degree the student. dec:Ldes to work

for detenm.nes the pre-requ:.s:.te SkJ.llS and ath.tudes for the area. .

-y - ~ to »

Ccnplet:.on of a. 1—5 above and the ccmplet:.on of major fJ.eld




V. Other Kncmledge ‘Gained from the Internship )
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. A_.' Other Post—Seoondary Programs -for Deaf Students (From the Amerlcan |
. Annals of the Deaf, April 1983) .

1.

| ST P ERTTCUET ET TC
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i .

1

Programs by State ' ‘ - E : : :

‘a.

Alabama ¥

1.

Arizona -

Ui

ik

- iddi

_ California

i

‘DeafStudents- 102 o [

* Disabled Student Resources, VStudent 'Health Center
Tempe 85287 :

‘ngram LJ.beral Arts, Comnerc1al, 'Iiechmcal/
Deaf Students: 200 |

" 15741 Golden West St., Huntington Beach 92647
_peaf Students: 75

i Ia Puente Valley Adult School o Cos0
-320. N. Willos St., La Puente 91746 S R

- . ¥ .

E H. Gentxy Technical. Fac:!.llty for the Deaf and Blind °
P.O. Box 698, Talladega 35160 . ' S
Program: Technical/Vocational : :

Deaf, Students:. 60

P PO -
ALY PR
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Arizona State Unlver51ty

All Degrees -
Deaf Students. 18 °

Puma Ccmnum.ty College
2202 W. Anklan Rd., Tucson 85709
Deaf students: 35

University of Arlzona
Disabled- Student Services Program .
Education BuJ._ldJ.ng/Roan 104, Tucson 85721

All Degrees
Deaf Students: 21

L

Chlone College ST : .
Center for Hearing Impaired .o
43600 Mission Blvd., P.O. Box 3909 Ny e
Fremont : 94539 :

Vocational
Golden. West College ' ' o J
Deaf and Hearing Impaired Program -
Program: LJ.beral ‘Arts, 'I\echmcal/Vocat.xonal

Programs: 'nechmcal/VocatJ.onal B . ?
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iv los Angeles Trade~Technical College ‘ -

Handicapped Seniors :
400 W. Washingtori Blvd., Los Angeles 90015
Program: Technical/Vocational :
Deaf Students: 132 ’

. -7 V. University of CalJ.forma - Northndge
Ny “National Center on Deafness:
" 18111 Nordhoff St., Northridge 91330
Program; - * All Degrees
Deaf Studeqts- 193 C

vi Riversidée Clty College

- Hearing Impaired Programs v

' 4800 Magnolia Ave., Riverside . 92506
O ~ Program: I.aberal m:ts, Oomnerc1al Technical/

Vocational .
Deaf Student®: 55 t
‘vii american River College L

Los Rios Cammunity College DlStrlCt

4700 College Oak Dr., Sacramento 95841

Program: Liberal Arts, 'Iechmcal/VocatJ.onal
- -Deaf Students: 30 :

. i .
. * : .
-

. viii San Diego Ccnnum.ty College District . o
= Educational Cultural Complex Cob
-’ - Dan D:Lego City College Lo . ~
- San Diego Mesa College : ‘
7230 Mesa College Drive, San Diego 92111 - T
: 'Ibtal Deaf Student enrollment- 95 . _ o

Cix’ Ventura Collége °

' Disabled Student Services '
"t 4667 Telegraph Rd,, Ventura 93003 :
. Program: Liberal Arts, Commercial, Technical/
: : - Vocational, CertJ.fJ.cate, AA and ‘AS degrees
e - ) L Deaf Students: - 25

RS TR TR W BN
.
«

N 7 x  El Camino. Gollege ’ ‘
. o 16007 Crenshaw Blvd., Via Torrance 90506
' Program:. Technical/Vocaticnal
Deaf Students: 50

xi. Oollege of the Sequoias :
-~ 915°'S Mooney Blvd., Visalia- 93270 :
. Program: Libefal Arts, Garmerc:.al, Technical/
Vocational v
Deaf Students: 30

17
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g. .

xii Mt. San Antonio Corrmunity College
nandicapped Student Services o
1100 N. Grand Ave., Walnut 91711 - _
Program: Liberal Arts, Camrercial, Technical/
Vocational o - .

. pistrict of Colmbia
Florida Ave and 7¢h ‘st., NE, Washington - 20002
am: All degrees ‘_
Dgaf Students: '1,130

o

_Florida T '

i Ste Petersburg Junior College -
- Clearwater Campus: . : _
R 2465 _Drew St.,-Clearwater 33515 E
- Program: Liberal Arts, Tecl'mical'-/Vocational
. peaf Students: 56 .
ii - Spuigeon paptist Bible College :
4440 Spuigeon Drive, Mulberry 33860
~am: Professional .- :
Deaf Students: 5 )

jii Tampa pechnical Institute

3920 Hillsborough Ave., Tamp 1360 %

Program: Camercial, Technical/Vocational,
students: 15 PR

Georgia - . . Yoo

", Floyd Junior college S
. 'U.Sd 27' S. r P-o- 501{.1864, m 30_161
Program: Liberal Arts, c_armercial, Technical/
Vocational . - .
_ Deaf Students: 18 -
Illi_nois )
;  Northern Illinois University - -
Department of Cormunication D:i_.sorders

‘Serviges for the Hearing Tmpaired, De Kalb "60115
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Program: Liberal Arts ~
Deaf, St.udents: 18 . s

. Northern Illinois Um.vers:.ty :
Program for Hearing Impaired, De Kalb 60115

- Program: Pre-Vocatlonal, College Prep
- Deaf Students. 50

iv

‘Iwai

i

William R. Harper\Caumm.ty College -
Algonquin and Roselle Rds., Palatine 60067
Program: Liberal Arts, 'I‘echmcal/VocatJ.onal
Deaf Students: 40 - ,

Wallbonsee Ccmtumty College

WHIP Program, Rt. 40, Sugar Grove 60554

Program: Liberal Arts, Ocnmerc:.al, Technical/
Vocational .

#l?eafﬁ_Stud'ents- 70 . .

Iowa Western Camunity College :
2700 College Rd., Box 4C, Council Bluffs 51501
Program: Liberal Arts, 'IYechmcal/Vocatlonal

» Deaf Students: 31

Johnson County Ccmmnlty College
12345 College at Quinera, Overland Park 66210

‘Program: Liberal Arts, Technical/Vocaticnal

Deaf Studerits: 80

Kentucky

i

Massachusetts

i

Northern Kentucky State o
Vocaticnal Technical School ’
Amsterdam Rd., Covington 41011
Program: 'I‘echm.cal/Vocatlonal

Deaf Students:- 3 ‘ .

I\brl:l':eastern Um.vers:.ty

360 Huntington Ave., Boston 02115

Professicnal -
Deaf Students: 35 _

‘Program:. . Liberal Arts, Contmumg qucatlon,

M:Lch.lgan

i

Mlchlgan State University
Comunication Arts building, East Ians:.ng 48824

1
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Program:
"~ Vocational, Continuing Educatlon, Professn.onal“

‘B
1
iii
iv
l'.
5

35 . :

Liberal Arts, Commercial, 'I‘echmcal/

' . Deaf Students: 12

Matt Commnity Callgge » -

. Handicapped Student Sexvices
- 1401 E. Court St., Flint 48502

Program:

RN

Liberal Arts, 'Dachmcal/Vocatlonal

Deaf Students: 20, -

Madonna Co]\lege N . e
- Educational

Support Servn.ces

36600 Schoolcraft, Livonia 48150 7

Program: -

I.a.beral Arts, Cont.mulng Educatlon

Deaf Students:

State Technical Institute and Rehabilitation Center o
Alber DrJ.ve., Plainwell 49080

Educat:.on
'-Deaf_Studentb: 12 . e

n. Minnesota

i~

ii

&

<

Nort.h Central Bible College

Comnerc:.al, ’I\echmcalNocatlonal ContJ.nuJ.ng TS

910 Eliot Ave., S., Minneapolis 55404

Program:

Deaf Students: 10 \ s

St. Mary's Junior College - v
2500 S, 6th St., Minheapolis, 55454 -

Program:

Deaf Students- 11

i St. Paul Technical Vocaticnal Institute
235 Marshall Ave., St. Paul 55102

_ Program: -
" Deaf Students: 165

o. Missouri.

i

Ministerial .

~

-
At L v, 7 53, oS i T

Professional, Allied Health .

Technical /Vocational, Continuing Educatlon LY

L2

‘Missouri- Central Bible College

3000 N. Grant -St., Springfield 65781

Program: _

an.sterlal A

Deaf Students-

' P. Nebraska

i

1

4

Metropolitan Tech. ‘Community College =~ = ' - o
P.O. Box 3777, Gmaha 68103 : . ; £

Program:

Deaf Students: 13 - .

Technical/Vocational o 0
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Se North CarolJ.na

i

it

r. New York \ S " . -

- Program: Technical/Vocational, Profess:,ona._

T ke

New I Hampshire Vocational 'Ilechnlcal Oollege a

. Clarelmnt':’r03743

Program: 'Ilechmcal/Vocat:Lona,l
Deaf, Students: . 14 | o

* B

New York CJ.ty Techm.cal College

Division.of Continuing Education

300" Jay St., Brooklyn . 11202, - ‘

. Program: Catmercml, Techmcal/Vocatlonal Contm i
Education - - '

Deaf Students» 60 :

laGuardia Commmity College = . - N \ /"
. Community Service Programs ‘u /}.

31-10 Thomson Ave, , Room E729, Lond Island 11101 |
" Program: ‘ Liberal Arts, Continuing qucat:.on . ‘
Deaf Studentss...

New York @Jm.ve.rs:.ty | . o
. Office of Disabled Student Se:cv1ces - '

- Student Center, 566 LaGuardia, New York 10012 -

‘Program: Liberal Arts, Cont.mulng E'ducatlon, N 1}1
Professional \ b
Deaf Students:- 41 . z_

National Technical Institute for the Deaf . :
Lomb Memorial Drive, Rochester 14623 .- - 5

Deaf Students: 1,000 -

. S -
NorthCarolmaGardnerWebbCollege L ' ’ :
Degree Program Hearing Impaired, Bowling Sprmgs 28017
Program: Liberal Arts, Continuing Educaticn, ;’

Professional : ‘ , C
Deaf Students: 20 ‘ ‘ /
éntral Pe1drront Community College . I
Charlotte - 28235-5009 : C -
Program: Liberal Arts, Commercial, Techm.cal/
~ Vocational, Continuing Education

Deaf Student5° 42

East Carol:ma Umvers1ty
A-114 Brewster Bldg., Greenville 27834 .
" Program: Liberal Arts, Contmumg qucatlon,,
- Professional ,

‘Deaf Students: 22

1
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Lenoir-Rhyme College -

P.0O. Box 7278, Hickory 28603
Prdgram: . Liberal Arts, Profess1ona1
Deaf Students- 9

R t. Oklahcma

-

k i East Central Oklahoma State Un.wers:.ty
Iearning Resource Center '
100Q E. 12th, Ada 74820 ' .
Prégram- Liberal Arts, Contlnumg'.EducatJ.on,
v Professional
\ ) \ Deaf Students: 20 o _ .
ii Moore-Norman Area Vocaticnal Technical School
" . 4701 NW 12th and Franklin Rd., Norman 73060

Program:: Technical/Vocaticnal
Deaf Studenhts: 12 .

Qregon | '_ _j . | \ B o

i  Western Oregon State College L .
Campus Sexv:.ces for the Deaf Students :
"~ 345 N, Monmouth Ave., Monmouth 97361
Program: Liberal Arts, Continuing Educata.on, S
Professional Y
Deaf Students: 30 ‘ . oA s

g
v

ii Portland Comunity College’ . .
- Portland : 97225
Program: Liberal Arts, 'Dechm.cal/Vocatlonal,
* Continuing Education '
Deaf Students: 31 - TN LA

V. Pennsylvama
i?  Community College of Philadelphia
Center on Disability-' - '
1700 Spring Garden St., Philadelphia “ 19130
Program: Liberal Arts, Cammercial, ‘Iéchm.cal/
Vocational, Continuing Education
Deaf Students: . .12

. 2 A
- . . , .
» .
'

. ' "w..'l‘ennessee.

i  [hattancoga State Techm.cal Communi ty College

. Deaf and Hearing Impaired Program
4501 Amnicola Highway, Chattanocoga 37406
Program: ’I'echmcal/VocatJ.onal, Cont:.nulng E‘ducatlon
Deaf Students: 19 - .

i Taxnessee Temple Um.ver«u.ty
Division of Studies for the Deaf : .
1815 Union Ave., Chatt:nonga 37404 . e

- . . ] . . N . ] o o
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Program:  lLiberal Arts, Technical/Vocational Continuing
- Education .
Deaf Students: 55 .

Texas

i Christ for the Nations Institute
" Department of Deaf Studies .
3315 Corway St., P.O. Box 24910, Dallas 75224
- Program: Practicing Theology
Deaf Students-' 16 .
‘ Kd

ii Eastfleld °College

Program: Liberal Arts, ‘Ibchmcal/Vocatlonal,
- Continuing Education ® &
Deaf Students* 25 : ’ -

)

- iii stephen F. Austin State University

Handicapped Student Services

. . - North St., Nacagdiches ' 75962

Program: Liberal Arts e
Deaf Students- 19 '

iv San Antomo College o
1300 San Pedro, San Pedro 78284
Program: Liberal Arts, Commercial, ‘Itechm.cal/ ,
' Vocat:l.onal, Continuing Education, Profess:.onal '
Deaf Students: 45 _ - ,

v Texas State Technical Inst::.tute
‘ Deaf -Student Services :
Bldg. 32-5, Waca 76705 , : -
"Program: Technical/Vocaticnal
Deaf Students: .20

Utah

i ' Utah State University-
Disabled Student Center’
_UMC- 46, Logan 84322 - |
» Prdgram: Liberal Arts, 'Iechmcal/Vocatlonal
Continuing Education, Professmnal L
Deaf Students- 26.

8

Virginia

i Institute of Biblical Studies . L
Hands of Liberty Deaf Department
P.O. .Box 1111, Iynchburg 24514 )

©  Program: Ministerial = ,
- Deaf Students: 2 - ; . -
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= - ii Liberty Baptist College ' ' ' T
a . - ' . P,O. Box 1111, Iynchburg 24514 : g 5

. . Program: Liberal Arts. . :
) ‘ - Deaf Students 7 . -

o 2.1 Washa.ngton

i Washington State University
- Pullman ' 99164 - ‘
Program: Liberal Arts, E%schmcal/Vocatlonal
Continuing Educatlon, Professional
Deaf Students: 5

- . - “

ii Seattle Commm.ty College
~ Regular Education Program for Deaf Students
1801 Broadway — 2NP304, Seattle 98122
n Program: Liberal Arts, Commexrcial, Technical/
Vocaticnal, Continuing Education, . Professxonal
Deaf Student5° 180

LY
<
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2.2 Wisconsin -

i North Central Technical Institute
1000 Schofield Ave., Wausau 54401 '
Program: 'IEchm.cal/VocatJ.onal Contlnumg E'ducatlon
Deaf’ Students. 26 :

Y

< " The state llstmg of post—secondary programs for the deaf point
to the fact that most programs are J.ncorporated into state or publlc

supported colleges and universities whlch receive federal: aJ.d in

-

Y

varJ.ous fcﬂns ‘The nuxrbers of deaf md:.vxduals in the major::.ty of the o
programs is small compared to the sizes of the. canpus w1th the
’ -exception of those pmgrams desxgned solely for the deaf. The states
- of Callforma and New York offer the most progranmatlc optlons to its

deaf citizens. This writer was amazed that Liberty -Bapt;.st College

PR

was the only place in the state of Virginia where th'e"deaf' can be

trained at)the post-seeondary level ~ Virginia led the natlon in -
programs in special. educatlon durJ.ng the 1800's." It is truly ironic '

" that leerty Bapta.st College and the Instltute of BJ.le.cal stud.les (a
part of LJ.berty Baptlst College) ‘both recently founded, have a total

of 9 deaf students lJ.sted Another observation is that most of the

-
. - : 3 \
- , - . .
. N -
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problems for the deaf are vocational and. technicdl. Gallaudet College
-, 4 still offers tﬁe deaf individual the most options.

2. Programs for Tra:.n.mg Teachers of the Deaf

i‘ University of Montevallo. (Undergraduate) o

ii Un.wersn.ty of Alabama (Undergraduate and Graduate) .
b. Ar;.zona

i Uruversn.ty of Arn_zona (Graduate)

c. Callfcrm.a

: : i Caln.fonua State Umvers1ty, Fresno (Undergraduate ‘and -
. Graduate) . . :

ii Callform.a State Umvers:.ty, Tos’ Angeles (Graduate)
) iiis Umversrty of Southern Cal:x.form.a (Graduate) '
iv CalJ.fornla State Unlvers:‘ty, Northrldge (Graduate)
v San Diego State Um.versn.ty (Undergraduate and Graduate)
vi San Francn.sco State Um.versn.ty (Graduate)
SRS | - ' vii 'San Jose State University (Undergraduate and Graduate)
d. Colorado | |

‘ ' SN i Um.versn.ty of Northern Colorado (Undergraduate ‘and
;o - : Graduate)

-

’ A e. Dlstrlct of Cblumbla _ | \)

i Gallaudet College (Graduate)

N

e A Florlda :

% | | | " i Um.vers:.ty of North Florn.da (Graduate).,_‘v
a ii Flagler (:ollege (Undergraduate) |
o iii Um.versn.ty of South Florida (Graduate)_ VM_ -
g. Georgla o ' |

i Unlversn.ty of Georgla (Graduate)

42 SR
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' Illmols A

1 Northern Illmo1s Um.ver51ty (Undergraduate and
Graduate)

ii MacMJrray College (Undergraduate)

BT Illmols State Um.vers1ty (Undergraduate and Graduate)" :

Q.

© Q.

.Ind.x.ana

' Massactmsetts

s

i Ball State University (Undergraduate and Graduate)

‘Kansas

A

i Unlvers1ty of Kansas (Graduate)

‘ Kentucky _»
| i . Eastern Kentucky UnJ.vers:Lty (Undergraduate and -
' Graduate) o 4
_ Iou:Ls1ana : ‘ . o ;

i Iouisiana State Um.ver51ty and Southern UnJ.vers:Lty

(Undergraduate and Graduate) .
ii Mary S Dom.mlcan College (Undergraduate)

’Maryland
i Western Maryland L.ollege (Graduate)

i_ - Boston Um.ver51ty (Graduate)
11‘ Sm.ti‘ College - - Clarke S¢hool for the Deaf (Graduate)
Michigan . ' |
«i Mlchlgan State Um.ver51ty (Undergraduate and Graduate)

11 “Eastern MJ.chJ.gan Um.vers:.ty (Undergraduate and
Graduate) _

Mississippi ‘ . S ‘
i ' Un.tvers1ty of MJ.SSlSSlppl (Undergraduate and Graduate)
MJ.SSOllrl | ‘ '

i  Fontbonne College (Undergraduate)




B

V.

X.

i Bc':v()ling Green State Unlver51ty (Undergraduate)

ii Universit‘y of Oklahoma Health Science Center (Graduate).

Nebraska - BT T .

i - Um.versa.ty of Nebraska (Undergraduate and Graduate)

‘New Jersey

i Trenton State College (Undergraduate)
New York '

i Canisius College - St. Ma.ry s School for the Deaf

(Graduate) .

ii  Adelphi 'University (Graduate) o

1.1.1 State UnJ.ver51ty College (Graduate)

v Hunter College (Graduate)

v Lhrynount Manhattan College (Undergraduate)

vi New York Umver&ty (Graduate) -,

vii- Teachers College, Colunbla Um.ver51ty (Graduate)

- viii National Teather Institute for the Deaf - Unlverswy

of Rochester (Graduate)

Cix Syracuse Um.ver51ty (Graduate)

North Carolina . i i .

i Um.vermty of North Carolma (Undergraduate and
Graduate) .

;ii I.enou-Rhyme College (Undergractuate and Graduate)
T idd Atlant:;c Christian College (Undergraduate) |

Chio ' . : )

ii  University. ofaCmcmnatJ. (Graduate)
iii The Olio StateUniversity (Graduate) . ' \ﬂ

"%  Kent State Uruver51ty (Undergraduate and Graduate)

Oklatm
i Um.ver51ty of Science andArts of Oklahoma
(Undergraduate) -
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y. Oregon | |
PR | R Western Oregon State College (Graduate)

. _ Lew:.s and Clark College (Graduate)
z. Pemsylvanla

" i Bloomsburg State College (Graduate)
, . i Uruvers:.ty of Plttsburgh (Graduate) |

| II1 Pennsylvam.a State Um.vers:.ty (Graduate)
‘ wwm -
z.1. South Carolina ' _ -

¢ 'i..

.

i

Converse College (Undergraduate)

‘.zz SouthDakota

»

Augustana College (Undergraduate and Graduate)

3 Tennessee

.,i

z.4. Texas ‘ J ,‘.

i

ii

it

v
v

“vi

vii

Um.vers:.ty of 'Itannessee at Knoxv:.lle
(Undergraduate ‘and Graduate) °

-

AbJ.lene ChrJ.stJ.an UnlverSJ.ty (Undergraduate)

The Um.vers:.ty of Texas at Aust:m (Unde.rgraduate and

Graduate)
Lamar Unlversz.ty (Undergraduate and Graduate)

' Uruversu.ty of ‘I‘exas at El Paso (Undergraduate) :

Texas Christa.an ‘University (Undergraduate)

) Texas 'I'echm¢al Um.ver51ty (Undergraduate)

Stephen F. AustJ.n State Umvers:.ty (Undergraduate)

) v:.u TrJ.nJ.ty Um.vers:.ty (Undergraduate)

zS Utah

i

University of Utah (Graduate

z.6. Vlrng.a N

i

'

Um.vers:.ty of VJ.rg:Lnla (Graduate)




i Un1vers1ty of Washlngton (Graduate)
2.8, Wlsconsn.n. - \
i Umvers:.ty of Wlscons.m M:Llwaukee (Undergraduate)' )
There are prograns for . Tra.mlng Teachers of the Deaf J.p 32 .states o
and the DJ.strJ.ct of Colmrb:.a. The majorlty of the programs are at the
graduate le'vel ‘In ade.tJ.on to 'I‘rammg ‘Teachers of the Deaf , Tany of
the. same schools support programs for Profess:.onal Spec::.al;.sts and
programs for Tralm.ng Interpreters for the Deaf 'Ihere are e:.ght _
’-programs for Professicnal Spec:.allsts (rehabllltat:l.ve counselors, .
psycholog:.sts ' and aud:.ologlsts ’ med:.a personnel and ‘others). They v,
are. located at the follow:.ng school- Cal:x.forma State Umvers:.ty,
-Northrldge, San Franc:.sco State Um.vers:.ty, Gallaudet College, :
| University of South Flor:.dar C. U.N.Y Graduate Center New York
. Umvers:.ty* Western Oregon State College, and, the Um.verslty of
Plttsburgh 'I’here are programs for 'I‘raJ.n:Lng Interpreters for the-
~ Deaf in twenty-two (22) states and the District of Coll.m'bJ.a.l ‘Ihese )
are either non-degreed oertlfled or at the Assoc:.ates Arts degree _
level. 'I‘hJ.s level makes knowledge ‘of the language of sJ.gns attaJ.nable
by most people w:.th an J.nterest in learm.ng how to s:.gn.
- 'IhekxerlcanAnnalsoftheDeafalsoprowdesahstmgof

) federal offices in Washmgton, D.C. that offer ass:.stance to the deaf.’
'I‘he federal offJ.ces are: - - v \
a. Rehabllltat:l.on Serv:.ces Ad:m.mstrat:l.on
National Inst:l.tute of Handicapped Research
. Spec,lal Education Programs at the Depart:ment of E‘ducation

of the Deaf, April 1983,
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These federal offices are staffed to provide informaxtion' on

ot w e .‘
R

programs in .the :states. They also funct:.on as a network system for -

R YR IS

. pollcy developnent and analys:.s as well as for educatlonal serv1ces.

" B, 'I‘he Ocm'rmucat.lon Controversy

- HJ.storJ.cally, the controversy an the best method of comnumcatlon for
the deaf stems. back to the 1780's w:.th the dlspute between s1gn language e

(L gl

versus oral:.sm between the manuallst Abbe de l Epee and the oralJ.st,- Sanuel‘ .
He:LnJ.cke He:.mcke belleved that words fomed the basis for hmnan thJ.nkJ.ng
and used the term "tone tlu.rﬂung" to parallel the thought ‘process that
: L b__or*curs in the deaf. De l'Epee on the other hand, taught s1gn language.
" His orlgs.nal s:.gns were greatly expanded throughout the 18th and 19th

“centur:.es. . Both men's contr:.but:.ons orcved to the world that the deaf

-

could be taught Both men ope.ned schools based on thelr methods of

b

‘teachlng the deaf
. Orallsm was. popular in the 1860's in Europe The Assoc:.atlon for the
Oral Instruction of theDeafandDmrbwas founded in 1871, At the same
time the deaf were bemg taught speech by ‘Baroness de Pothch:.ld ’IWenty
'years later the controversy was to center on Alexander Graham Bell and ‘
| .Edward Miner Gallaudet. " Bell belleved that the deaf could be better
> J.ntegrated into soc:.ety (a construct now kncwn as namstreanung) if they
could understand Engllsh and be treated as though they could heat. Bell -
. wanted deaf children to develop.a well funct:.om.ng VJ."ual system which
would relay the meam.ng of speech in context and by usmg the eyes.a Bell -
wasconcerned thatthedeafmuldamm in the signs they learned, Bell |

'was most severely ch.t:Lc:Lzed because he believed that marrlages between

.deaf people shculd be outlawed to prevent the occurrences of generatlons of

*—Fucation of The Deaf Child" L o |

- . Y . . . ' N
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deat “iridivlduals.‘ Bell also opposed the structure af deaf sub cultires in
| Hartford r Connect.lcut and in Manltoba ] Canada Bell's main oppos:.tlon came
'from Edwa.rd Mmer Gallaudet, for wham Gallaudet College was named
’ Gallaudet felt manuallsm was expedJ.ent and worked well for a
. -vcamumcata.on form for the. deaf.. Yet, he believed in lip reading and felt
o the deaf needed educatlon to be able to read llpS. For Gallaudet, the
cho:.ce of ccmnum.ca*-wn and mtegrat:.on in the ma:.nstream was up to the
J.ndJ.VJ.dual What Gallaudet proposed in the 1800 s is now called, total
"'cammucatlon.. Total oamumcatlon uses English and s:.gn language. There ‘.
has never: been any research on wh:.ch method is the best are. LJkewn.se, ‘ -
- there has been a reluctanoe to publ:.sh data oh youngsters taught at the N
various schools that use the dJ.fferent nethods Unfortunately, teach.}ng
methods today are as detenm.ned by Bell's condamatlon of :Lntermarr:.age
between the deaf as. h:Ls theory And so, the cont.roversy rages." Other _

issues J.nvolved -ares

a)' B The age to bng.n J.nstruct;l.on w:.th EhglJ.sh and/or signs.

I L . ) b) The age to beégin bJ.lJ.ngual J.nstnlctlon or TOTAL CCMJUNICATIQ\I.
' ".c) WhJ.ch s:.gn language is best - Amer:.can SJ.gn Language or Engl:.sh
l d) Does tramng s:.gns J.nterfere w:.th the acqu1s1t.10n of the Engl:Lsh
I.anguage’»‘ ' A

Y T et o U Oty X e s L L T P o o GRS L g s R gl e £ Y R .
e bk a8 Y s e Lt i Sl i e o3 Tk ke A . S0 e b AT I3 N s i s AN LT

@) -Does ’learmng EhglJ.sh J.nterfere with the acqu:.s:.tlon of s:.gns'»‘
1) what should teache.r training programs enphas:.ze'»‘ ‘ |

g) " What does cho:.ce of. oamum.catlon form have to-do with the :
hea.r:.ng disabled 1nd1v1dual's possible namstreammg into the -
major culture" o L. o _

h)  How nuch :anut should deaf .adults have in educational polJ.cy

N - _fonnat:x,on for deaf ch.udren in the canm:nlcatlon controversy'»‘ . o ;g
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Kluwm and Kluw:m1 pron‘ote sum.ltaneous (TOTAL C@IMUNICATION) carmunl-

~cation to increase ...nteractlon and effectlvely engage. in dlalogue. In this

B o artlcle, they relats technical sk:n.lls with a language sk:Lll and structure Co ’fj‘
) . the smltaneous communication around the constructs of closure, feedback, | :
. redundancy, repetJ.tJ.on, attend.mg, nonverbal ch.es and dlsoourse markers.
’I'hls nore formal approach enables teachers to systenatlcally J.nstruct. 'I'he ‘
| effects of the oammm.catlon controversy can be seen.in the: nurber of deaf

. students who oonpleted programs ln 1983 as c:,ted in the AprJ.l 1983 edition

. - of the American Annals of the Deaf There were 17,887 students in pule.c “
J”resldenta.al schools, 475 students in prlvate resJ.dentJ.al schools, 3, 565 in.
- ' "pule.c day schools, 818 in prlvate day school, 21,197 in full t:.me publn.c |

day classes, 1, 635 in part-t:.me and/or 1tJ.nerant classes, 69 in prlvate day
» :
classes (full-tJ.me) 24 in- part-time and/or rt:.merant classes: and 587 in
__..A o "" ‘facJ.lJ.tJ.es for other handlcapped In other words , the ma]orlty of, the deaf

are still_in segregat?d systans There is w:Lde dlversJ.ty in the methodology
advocated and taught at these dlfferent schools ‘as is ev1denced by the

_ llterature and School of Preparatory StudJ.es enphasls on oatmunlcatlon
skill. o | S i

«
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C. The Intematlonal Synposlum on Deafness .
| The Internat.lonal Synposlum on Deafness was condycted at Gallaudet - .
College in the Spring of 1984 David S. Mart:m, Symposium Cha:l.rman and —
~ Bditor of the two volun'es of artlcles that were ther result of the
Synposn.um, descr:.bed the focus of the Synposnrn as an idea exchange. The
Synposlum on Cogm.tlon, E‘ducat:.on and Deafness was a forum for researchers R

.

& . . 14
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Kluwm, F.N. and Kluwin, Brigit "Smultaneous Conmum.catlon in Classrooms for g
Hear:.ng Inpara.ed Students"; Pmerlcan Annals of the Deaf. o

w




- two volumes of articles represent the most current issues and controversies

_,mtheeducat:.onofthehearmgmpau.red L \ '

" The review merely hJ.ghlJ.ghts the problems of deafness and the on—golng

: construct formation have been documented ext:ens:.vely in the llterature with-

in edut:ation'al practices and principles, as they apply to the deaf.” The

By follcw:.ng review of the Synposlmn papers is the no means-extensive.

efforts ‘to apply new educat:onal theory” and practlces to the hearlng

The physical handicap of deafrngss in charhcterized by delays in

" .learm.ng to canmm.cate th.rough all modalJ.t:Les. 'Ihe perceptlon def1c1ts in

respect to readmg. Pintner and Patterson (1917) documented the vn.sual j
memory loss of deaf chJ.ldren due to the lack of audltory experlence. ) g
MacDougall g&'l&)wfound that very young deaf chJ.ldren processed almost !
excluswely v1sually.. Kusche concluded from a rev1ew of the literature on - g
reading ach.l.evement in deaf children that the dea% do poorly on sequenced -
men‘ory tasks, the dea.f don't generally use phonetic encoch.ng and types of §
_enwd.mg strategles dJ.ffer among theﬁeaf Indeed, the reading process. "'
| itself is affected by deafness by l.um.t:.ng prior experlences and .
“expectatlons of- the deaf reader. (Barclay, 1973; Smith, 1973) and by - _ “‘g
| def1c1ts in the structural formatJ.on in EnglJ.sh language (Q:u.gley et. al., : _ . -
-~ 1978). | : §
StudJ.es on cognltlon in the hearmg mpalred report no d::.fferences in 3
the performance of deaf as oonpared to hearmg chJ.ldren on parts-wholes é
(Furth, 1964, 146), sameness (Furth, 1964, 146 and Meadow, 1980, 72) and
symmetry . (Furth, 1964, 146 and Meadow, 1980, 72). However, there were .
s1gn1flcant differences between deaf and hearmg chlldren in the cogm.tlon . i
" areas of memory (Karcmer and Belmont, 1976, 1, concept appl:.catlon S

Az

|
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“ “

- ) (Furth, 1964 and Meadow, 1980), opposltlon (Furth, 1964 and Meadw, 1980) -

s S - and analogy (Meadow, 1980) Recent resea.rch is being conducted on spatlal b

T l reason.mg, l.mgulstlc abstractlon and the use of symbols by Dav1d MartJ.n

‘and Others at Gallaudet College to _account for the differences in hearing

o i - inpaired and hea.rmg gopulations studied by Hauptman (1980) , Brewer et. al.
(1979) and Moores (1978), respectlvely. Hauptman's resea.rch that the

differences in spat.lal reasonlng in hear:.ng-mpa.rred and hearing chlldren |

g

- may be due to the greater depéndence of the hearing impaired on tactlle and
visual senses. Brewer ard others indicate that'the process 'of li'nguistic o
abstractlon is dJ.rectly related to the J.ndJ.VJ.dual's expe.rlences and that
this exw:Lromlentai ccnponent affects the heanng urpa:xed J.nd1v1dual'
oogm.t.we processes. M.:ores beheves that Furth has faJ.led to demonstrate
the J.nferz.orl_ty of the deaf at the formal operat;-.ve language level. | _

_ ‘Ih-;a study of cogm.t.we J'nproveitent'through instruction of the hearing

' mpalred, Jonas and Martin concluded that a systematJ.c program of .Lnterven-

. tion strategles oould improve oognltlon in adolescents. The J.nterventmn "

strategles based on Feuerstem's work, J.ncludes mtervent:.ons for J.rrprove- - ‘.

ment in problem solvmg, read.mg, language sequencmg and followmg direc-
tlons The long term goals of .unproved readJ.ng and math sk::.lls were “
stated The positive results of this infer the neoesslty of tutor:mg by
traJ.ned tutors of the hea.rJ.ng mpal.red to slgm.flcantly mprove sk:Llls J.n '

the acadenu.c areas. These results are°oon51stent with the fJ.nd.mgs of.

, David S. Martin whose research substant:.ates the need for and effectiveness
of mtervent:.on programs to :mprove oognltlon J.n the hear:.ngampalred young
adult. The t.ra:Lned tutor/teacher can- s;gm.flcantly :anrease the. cognJ.tJ.ve
. skills of this population. Indeed, thelunderlylng theme of -the work:_.ng ,‘

paper's of the International Symposium on Cognition, Education,»and' Deafness




’ 5-16 on the WISC Performanoe and secured a mean IQ of 104.9. M. Vernon

used Berfomanc_e Scales to test'the IQ of‘-the genetic_.deaf‘, the, Rh deaf, -

4

»

is that there is'a need to g.xrple'nent effective "tutoring"/ "teaching"

strategies for increa{sed learning wJ.t’h the hearing J.mpaired population.

Prablem solving, ],anguage development, reading and cognitive processe_s-can ‘

-+

all bea{.fected by‘ effective intervention ‘program_s_.

Dv. Other ‘Research on the Deaf '

Accordmg to J.‘d:.ndel and NbCay in They Grow J.n Silenoe, the hearing

impaired have the same distribution of J.ntelligence as the general

“

populationr Studies on “the Intelligence of the Deaf and Hard of HearJ.ng.

»1930 to 1967" published J.n ‘The’ Journal of Rehabilitation of the Deaf, 1968,‘

UPI, No. 4, -pp. 4-7, substantiate Mindel ‘and McCays s statetrent7 In a 1932

. - . o .4 )
study, June MacPherson anc Helen S. lane secured mean IQs of 116,62 and

113.87 on the Hiskey and Randall's Island Series, respectively for 61 deaf

' children In the ‘same year, Mary Shirley and Florence Goodenough tested

406 deaf childrerr, aged 6-14 on the Goodenough and Pintner. Nonlanguage and

| ‘secured medians of 87.7 and 98.4 respectively ‘Helen Blshop tested 90 deaf
‘ and hard of hearing children on the Grace Arthar in 1936 and found a normal
| distribution. In the same year, Ma.rgaret ‘Scy‘ster bel.‘;ed‘ 50 preschoolers on '
 fhe Merrill-Palmer and Pintner-Patterson and found no g’%tardatlon. Intwo
| smultaneous early studies (1937 and 1938) ’ Helen S Lane sampled 250 deaf

5+19 year olds on Lectaneter and Randall's Performance and secured a deaf

.mean score of '105-122 depending on the scoring method In- 1948, H.R. : .

Myklebust tested deaf children in the. WISC Perfqmance Test and_ secured a

mean IQ of 101. 8. In 1953, Grace Rose “tested 61 deaf children aged 3-10 on -

the Ontario, Hiskey and Vineland and secured mean IQ soores of 104 6, 104 8

and 94.7, respectively. In 1962, R. G Brill x.ested 312 deaf children aged

~
-
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the 'posf-meningitic deaf and the pos-mateinal rubella deaf. He secured 1Q

w

e,

scores of _,3.‘14', 94, 96, 89 and 95. All five studies related the etiology of
deafness of intelligenoe. All mean scorés reported were in the normal

" range. | . | \
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\'at 'Conclusn.ons
Educata.on of the deaf has progressed dramat.lcally in recent years. The
| major efforts indertaken at Gallaudet College to formilate research quest.lons .
.and generate pract:.cal teachmg and learnmg models that can be dJ.ssemJ.nated to
| ‘the world wide ccmmm.ty has greatly expanded the data base 1n the field. The
\ synposn.um on deafness attracted contributions from. throughout the United States.
: The satelln.te centers adapt the teach:.ng models to other more remote places in

/
the Umted Stétes. Deaf graduates of Gallaudet College are oontrlbut:l.ng more to .

' N s . .
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the field each year. It is ‘now Kknown through such research that deafness has .
l;Lttle to do with mtelln.gence but a lot to do w1th early phys:.cal oonstruct
foxmat.lon. The dJ.sabJ.lJ.ty affects a smgle modallty of. percepta.on but may be .

e PR

‘ ccmpensated for. N

'I‘he ccmnunlcata.on controversy still rages and is menta.oned as’ a major

2 et .

'problem in deaf educat.lon.. Although Gallaudet Collegé& uses total ccmmm.catlon
the student populatlon arrives with dlfferent skJ.ll levels and phJ.losoph:Lcal

- . -
PRy R C

posn.t.lons on the commm:.catlon form they pract:Lce. Although the mtelllgence

ol

issue has been resolved, the ocmuunlcatlon oontroversy has not been resolved.

)
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a cost effect.l.ve demonstrative socrety 1deal th.ch, when achieved, means the
s@l

. _work with cn acceth.ng and support:.ng behavior directed toward the exceptlonal :

The mternshlp taught me scme Valuable lessons. ‘We, in Spec1al Educatlon,
"Experts" in our fleld need the full immersion in the subculture of the .

ekcept:.onal to tully appreciate the subcultures' po:.nt of view. Arrlv:x.ng with

the phllosophlcal tennmology of my t:Lme Nas surprlsed by the reallty behlnd :

the semantics for my deaf colleagues. "MaJ.nstreamlng", that all enccmpass:.ng

exceptlonal chlld "made it" means isolation for the deaf.. We the ial

educators ,need"t{) do. much more’ J.n sens:LtJ.zmg and in educat.mg the people we

child.

’ Another valuable lesson is 'the' resourcefulness, e><pressiveness and

;creat1v1ty of the deaf students at the Gallaudet College School of Preparatory

StudJ.es. These students have the same problems of other first year students,

) lonellness, academic and social skllls development needs, adjustment related

)

problems, financial needs and personal problems In addition , deafness creates

' addltlonal prob.Lems and J.mpacts on the problems mentloned above. The deaf.

students must interact w1th a hearing world that is constantly staring and "
judgmental when that deaf oollege studént is at an age where similarities with
peers are far more Jmportant than dlfferences. ‘ 4
| The Gallaudet College ‘School of Preparatory Studles has a staff, the
facility and the currlculum to slgnlflcantly J_mprove students’ skills in a one
year’ time frame. The attrltlon rate at the t.1me of the J.nternsh.lp was about
16%, far lower than the rate for f:Lrst year students at most other colleges.
Degpite this low attrition rate, the Gallaudet College Sr,hool -of Prepa.ratory'

StudJ.es is seeking to establlsh a cooperatJ.ve agreement w1th a local busmess

o -'.college for those students who cannot matrlculate in- lJ.beral arts programs
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The catmtment, dechcatlon and openness to mnovatlve change by the

adm:.m.strators”and faculty of the- llege is most impressive.

The author is greatful to have fad the oppert:unlty to explore, grow and
develop durmg the intermship. ere‘ is, however, a need for more research to - L
) vdoomnent the successes and sturrbl:mg blocks as the program develops. " This -
. .J.nternsha.p was vex:y spec:.al because of the close worklng relatlonshlps the
J.ntern had w1th the tutorJ.al center dJ.rector, a deaf female marrJ.ed to a deaf :

priest with two hea.rmg chlldren. Thank you Frances Croft.
L2 . : : .
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