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AFFECTIVE EDUCATION: THE HIDDEN
CURRTCULIM ~ What is "affective,
education” and how can it be defined
in relation to the Severely Impaired.
, A developmental look at the compo-
nents of affective education unveils
an interesting outllne for a
cptriculum.
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7"THE EXCEPTIONAL TQXCH — With-

ot it , we wither. With it, *we
bloom. Explore this powerful
sense-and learn how touch enables
us to develop a sense of self;
relationships and social skills.
and sets the stage for the
blossoming of ‘a range of'

| emotions. »
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or kits. Yod can start focu51ng on
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tomorrow! Read how!
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1 E; GOOD GRIEF!  I'VE CAUGHT
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*| impact does the severely impaired .
individual have on educators and
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Recognizing our present emotional
state, we can grow in our own
rolationships and ih those with
- soverely handicapped persons.
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'AFFEC¢IVE EDUCATION: THE HIDDEN CURRICULUM
" Mary-Dean Barringer - _
P .t
INTRODUCTION . s o o

The lack of directijon in affective education programs for .th
handicapped is hardly surprising. . Technigues sueh as va
clarification and Magic‘Cir&{gﬂ:ﬁe{strategies used by gﬁhera] ed
teachers within existing’ ricula; areas. Many‘ $chools adopt’
commercially avaflable programs t8 incorporate -into *scheduled courses.

However, thif "ciFriculum" which attempts to teach students these social

behaviors, values and attitudes thought to be important in school and
society remains relatively hidden (Fr‘ancescam‘,> 1982). Rdrely does
there extst a clearly defined program in affective education within our
traditiona] schools (Clemens, 1983). ’

-

If affgctive education s .important in general edycation,. .it is.

important in spécial education. ' Federal law has mandated that
educational programming for- the handicapped address the affective

domain. Exceptional students need direct help in their. attempt to fit.

into the daily flow of s&hool and.-society (Francescani,®1982). William
Morse (1982) remarked that stldents with severe Timitations are often
the most shortchanged in affective education. . Educators of these

indjviduals feel obligated to maximize the mechanics of -self-care and °

s maintenance. In most classrooms, such goals are considered primary
and there is little,- if any, time to pause from these formal tasks to-
work toward affective goals. The focus of "affective education" becomes,
one of teaching severely impaired students to "behave", with Tlittle
thought given on. teaching students how to qgbfain a greater understanding
of themselves. and how to relate positively to another person. .

v i

The challenge facing educators of severely impaired individuals is to
adapt affective education programs that do exist to fit the needs of
this population. - This requires & re-examination of thé emotional and
social potential of this group of individuals ,and a careful assessment
of the affective needs for their various living envirgnments.

EMOTIONAL DEVELOPMENT .o

. Research that has taken a look at emotional development C1ear1y supports

the concept that there is a sequential pattern that. exists. An early
study conducted by British psychologist K. Bridges (1932) examined the
development of ‘emotions from birth thiough ‘two years (see "Figure 1).

ecent studies conducted by Jerome Kagan (1984) and others .(Goleman,
1984) cite evidence that supports ‘this orderly progression -of emetional
development. ~Pleasure, surprise, disgust and distress are emotional
capacities present at .birth, \ At six to eight weeks, an infant can
experience joy; between three¥ to four mgnths anger is possible, and by
eight to nine months the Gapawities for fear and sadness exist. Between

A

twelve td-eightéen'Months “the' toddler learns to express tender affection

andy at eﬁgpteen months, shame (Goleman, 1984). -
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- populgtio

Psychologists’ and educators responsible for .assessing the Tlearning
potential of the severely impaired often take a developmental approach.
Observable behaviors of this population yield functioniny levels that
approximate “various developmental stages.  It: is not uncommon to
describel’abilities with phrases like "Her overall :cognitive functioning
approximates that of .a ten month d1d". It is reasonable to use thjs
developmentaT approach with affective skills. If~emotions such as those
described - above are present within the “"normal® population at such an

early stage of .develgpment, an. assumption can be made that severely

impaired individuals«also possess such cmotional capacities. Research
on the emotional develeopment of the severaly developmentally disabled is
vigkually non-existent, so it is difficult to estimate the true range of
emotional._capacities {York, 197A). Emdtions .and feelings do exist -
however,, Eﬁh an affective educat .n curriculum for the severely fimpaired
M must \address .the ‘ais+eness .and labeling of emotions along

with the appropriate mode of exprassion. -
ESTABLISHING A SEPARATE IDENTITY

Fundamental to- deweloping an awareness of emotions is the concept of

recognizing oneself as a separate individual. This is accomplished .

through a process of body and self awareness. Acquiring and using
sensory knowledge enables one to develop preferences that create the
ability for one to make a choice. Making a choice is one of the first
personal statements an individual can make. An awareness of body parts
and mastery of body movements enables an individual to begin the' process
of problem solving.; = Many severely impaired individuals engage in
maladaptive behaviorsithat involve a motor pattern (i.e., seif-abuse,
self-stimulation, aggressive. acts). Often, these individuals do not
understand- that they possess the ability to contrpl their own motor

movements. An affective education prpgram for this population cmust .

include a component on body and self awareness. It will provide the
foundation for developing a positive |self-concept and enabling the
individual to acquire fundamental social skills critical to the. last
component of ‘an affective education progrnam: affiliation. .

v v

MERGENCE INTO A SOCIAL GROUR.

»

VAN ' :

The severely impaired populativn is a diverse group, but one commonality
is that eafh individual is part of a group, and has a relationship with
a primary caregiver. A severely qevelopmentally‘ disdbled individual
will most Jlikely remain a dependent handicapped individual. He will
have interactions with a primary caregiver, and he will be part of a
social group: family, group home and community. The issue of Tife-long
planning is crgtical to individual educational program plans. Schools
for the severgly handicapped often devote ‘much time to vocational
training to preépare the individual for a future environment. of a
sheltared workshop. ™. In reality, .future environments :for the-severely -
handicapped person will be a group home or famity home. Workshops and

day activity centers .often have two to three year waiting lists just to .

be considered for enrollment.” There is a much greater likelihood that
the severely impaired person's future role will be one of a "neighbor"
as oppased to a "“worker". Yet, no training 4s provided to produce

’ abﬁ]ities to perform in this role. Specific skill dinstruction is needed

» 3: . . : l.‘ \
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td%%hab?e the severely hand1capped person to deve]op basic re]at1onsv'ﬂa
witiw péople . .- . and opportunities to practice those skills.

~J

FOCUS ON CURRICULUM

Curricula <‘for most content areas, whether general or .specna]
education, follow a h1erarch1al or developmental framework. The use of a
deve]opmentai focus in curricula for fhe severely impaired has proved
to be an effective system as evidenced by the one hundred forty two
citatiens 1isted by Shirley Vulpe (1979) in the Vulpe Assessment
Battery. Upon review of a variety of affective educatiom programs, the
fotlowing curriculum out11ne issproposed for the severely impaired.

Three components are descr1bed in this bas1c affect1ve education
curriculum outline. These components were selected because the content
..appears to be within the mastery level of the severely impsired and they
iprovide a 'solid foundation for further growth and deve%nanenti It is
suggested that courses should be developed to teaCh concepts and
objectives within these areas. o

a

L}

1. Self and body awareness Becom1ng Somebody
) —Exper1enc1ng ﬁnd respond1ng to sensory stimulation
;a\ -Awareness and recognition -of body parts
-Sensory body 8xperiences: Using sensory knowledge to make
basic . choices, becoming aware of using contro]Ted body
» movgment
" -Prob solving through body movement (1.e., creative
movement LT '
-Self-identity (stressing the unique physical and persondl
© traits)
-Human sexuality

\

L. éhotions and-Feé]ings _ Ty

\ .

- -Becoming aware - and Tlabeling “\inner space" (i.egg\bbody
rhythms that are associated with hunger, thirst ain
sickness, warmth, etc.)

-Awareness and 1abe11ng emotions\ within a deve]dpmenta]
sequence<

-Discovering appropr1ate ways to\exp ess 1dent1f1ed emot1ons

.-Developing self esteem by pro iding opportunities to make
choices, master a task, exper nce ‘cause and effect, etc.
-Developing a hea1thy self concept by experiencing
activities through which the individual feels respected,
1iked, etg. : '

7o~ .
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ITI. Affiliation: *Emergence into a Social Werid

-Developing a primary relationship with caregiver through
bonding, nuturing, -~ trust, etc.
-Expression of basic social initiation skills (i.e., eye

contact, smiling, touching, attending) =

+ -Awareness of self as a Social being that can unteract with
o others: awareness of and interaction ith peers
-Learning the rituals of social interaction (i.e.,
greeting, various ' community behaviors such as movies,

D church, restaurants, etc.) :
-Experjencing. cooperation through the use of group games,
. the use and -care . of group materials
;~1 ~-Dependence and Help: accepting dependence .on others,
+ learning when to do things for self, Jlearning how to

\ "heTp" another person ° ) -
-Relationship of the individual to family; group home and
commynity: how to <contribute ,to the group
' "7 . . ) . , !
| : .o
‘.\, — N \ .v i !, ",

RELATIONSHIP BETWEEN BEHAVIOR MANAGEMENT AND AFFECTIVE EDUCATION
R .
The curriculum outline has been -designed to provide actiJ}ties and
experiencés that will enable the severely handicapped person to acquiae
adaptive social: skills. Educators of the severely impaired have
discovered that the majority of their students arrive at school
exhibiting a range of ma]adaptive behaviors that often interfere with
their educational programming. Behavior management techniques have been
the most successful in modifying these specific kinds of behaviors. An
affective education program is NOT a replacement of behavior management
systems, but a comp11ment to them. Affective education should be viewed
as a preventative mental health <frogram. Objectives within the
curriculum will teach appropriate and new sk1115 to replace those
becoming extinct through behavior management.
! %
Likewise, many aspects of behavior management will contribute to the
overall succes$ of an affective education program. The foundation kﬁ
_behavior management is the process of reinforcement. Reinforcement not
only affects the occurrence of behaviorg, but can also assist in
building a positive self-concept. The techniques of tq;k analysis,
shaping <and fading all enable a student- to experience -sudcess and
mastery of a task, thus enhancing self-esteem. Behavior management and
affective educat1on are not exclusive of each other, but partners in a
total program to strengthen the emotional and social skill development
of the severely impaired.

y

Mary-Dean Barringer is a Demonstration/Resource teacher with Chapter I
projects within the Wayne County Intermediate School District. She pro-
vides resources regard1ng behavior management and educational programming
to persons working with the severely inpaired. ‘ ' .
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THE EXCEPTIONAL ¥GUCH -
Jan Graetz

It is our first sense developed . . .and remains with us to the epd .

it #s a universal need .

form of its satisfaction may.~vary from time or place. It can unlock

ﬂoors as a means of communication to those Who we thought could- not

jommunicate. We depend on it daily to exist . . . we'search for it .
. Tong for it . . .-érave it and demand it.

- v » . -
If we do not have emough of it we become withdrawn .". . sitent .

“anxious . . , depressed. We may even acquire inappropriate behaviors

in its absence . . . trying desperately to supply what ds missing.
Its presence |can create a feeling of -love . . . its a§§ence, a sense

‘of isolation.:

-

Our sense of . . . TOUCH. As adults:we encounﬁen hundreds of these

experienes each day -- we kiss our family members, shake hands with a
new acquaintance . . . hug a famiTliar friend, bump into someone at the

. and everywhere the same, though the.

grocery, wrap our arms around: ourselves when chilled, pat someone on .

the back, massage our earlobess” . Yy

Touch is ‘the‘ satisfying (and unfortunately sometimes unsatisfying) ~

contact orkfee}ing\of"another's or one's own skin. It may take the
form of cuddling, holding, patting, caressing and stroking with

finger's' or whole hand, and may bec limited to-simple’ body, contact .or .

engage many body surfaces.

. . o, . )
Consciously and unconsciously we register our daily "touch"
experiences in our brain. If our daily supply has been inadequate we
may find ourselves trying to get the fam®1y dog in-our lap at. the end
of the 'day. If our’ touch -.experiences have been pleasant and

interpret these touchgexperiences depends dpon: (1) the physical touch
experience itself, and (2) our state of being ’at the time touching
occurs. What is "pleasurable" touch at one time may become "pain" at
another. ’ - ' )

Unfortunately, our students who are.severely developmentally disabled
rarely have the ,"touching repertoire" -that we do. The assistive
devices that provide a safe, secure environment bgcome fences that
create barriors between us.. It is no longer appropriate for.a 16-year
old male to sit in our Ttap, and yet because of his limited social

.skills, he may not - have the opportunity to experience touching
relationships 1like his nonhandicapped peers. It is no wonder then

that we see our adolescents ‘exhibiting inappropriate behaviors such as
"poking" and "groping" aﬁﬁanyone who -passes by? Just as we all seek

~satisfying touch relationships . . . so do our students.

Consciously makifig toucn a part of daily classroom activities can

benefit students .' . . and staff in many ways. Jt primarily affords
S |
¢ \ Z 11 &‘ .

. bountiful, then we can relate to others in fundamental human ways ---
" we have felt affection and are more likely to return it. = How we

~3




» .
primarily affords staft a means %o communicate with even the most
‘severely involved. Through our hands -we can extend feelings oF
_ compassion, caring, trust and.sympathy. Even when accompanied by a R
! sopthing voice, the words become”Ssecondary as the laying on of hands SR
A communicate affection and involvement. The second benefit is (Wit
- touch can provide the perfect balance between stress and relaxation ;
Streds- is beneficial to all ofius to a certain point. It can increas®
odr‘ cognitive skills and aid us in Tlearning. Stress built upon
stress, with no opportunity for relaxation, inhibits any type oy
toareipg from taking placg. "Touch" can be used to get students to
vooax, o ounwind, to dissolve tension that may later build into an act
aneagt inn, As " adults, we have the opportunity to,.release.

4

el o /eniay in many wavs: we uo for a walk, smoke a cigarette, talk y ,
. a4 friend, exercise vigorously qr go into the bathroom, lock the p
dour, and scream! The students in your roem cannot take part in thg ‘
4sudl omeans tof “releasing. tension. And they HAVE tensionl They stare s

it bright 1ights all day, are constantly told what to do, when to do L

it and where to do it. They have no “privacy" (usually) and may ride R
an a bus or -in a cab for over an hour hefore they are unloaded. By e T i
teaching relaxation techniques through touch we can give our-students - - "7
the greatest gift -- control of their own bodies. s

A third advantage to. "touch". occurs wheh students develop a gooq

intarnal self-image . "Hey, maybe 'I'm not so bad dfter all. She *
Tikes to touch me!"™ When'touching occurs, the student can learn about

the poundaries of his body--where he ends and the mat begins--and

about his body parts when he can suddeniy integrate as a-whole.

. N ~ : H
Parents and staff can benefit from the “fourth advantage: “touch can , o
instill a way of bonding with another human *heing. -Many parents of ’ Wy

the severely handicapped have not successfuliy "bonded" wjith their
zhildren- for many reasons. The "bond" 1is, the unique relationship ) ,
between two people that is specific and endures through time. The ¥ B
relationship may be-a strong affectional/emotional attachment that is '
exhibited by fondling, kissing, cuddling, and prolonged gazing. I am

not ‘suggesting that as teachers and instructors we are to "love" as a - .
parent each of our students. I would hope though that we can

astablish a vrelationship of c¢aring and concern.

it caring rglationships are at least estab1fshed, then perhaps we €an

decrease the number of "insensitive", "noncaring" remarks that we ali _
hear in the centers. . If, as hupan beings, we cannot establish even - S
this simplest caring relationship with our students, then perhaps we ' ,
4o not beleng in a classroom. ‘

0.K. So you have decided tg give "touching" a try . . . how do you go o
about it? .Begin on a smalliscale, perhaps with only one student who
can sit or Tie longer than* five seconds and isn't too tactically
iafensiva that you will have a major fight on your hands. Once wou :
have selected a student, contact his PHYSICAL- THERAPIST/OCCUPATIONAL: '
THERAF 15T to- let them Rnow what you have planned. For some students,

hecause of, their extensive physical problems, “touch" in certain areas

of the body may be contraihdicated.. Now . . . take the student dgown

tho hall to the Relaxation Room . . . the soundproof room with track

lighting, a massage table, mats on -the floor and an $800 stereo for ' .

o

o
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music (only kidding!). You will probably be Tlimited to the confines

of your room (but work on getting a Relaxation Room!) and a chair or

mat. This will-do. If it is impossible to establish a one-on-one,

“then da a touch/relaxation activity for the total group. You can pay

- particular attention to the one:student you have chosen while everyone
else gets to listen and observe. .

We 'touch" constantly, but meaningful touch activities can occur at
selected times. « If you have "uptight" students at arrival time who
have gifficulty making the transition from the bus to the classroom,
offer a touch activity for relaxation at this time. If students are
tense at the start of the day, your efforts at teaching anything will
be hampered becaute of their stress. Take the \time for everycne to
relax. .

Other students feel the most anxious prior to Tunch. If lunch is then
delayed at all, they may be so tense that feeding is impossible. A
few relaxation activities prior to feeding may help. If "leisure®
activities take place after Tlunch, this may be a good time to
establish a one-on-one relationship. If students “"choose" their own
leisure time activities, perhaps of bottle of 0il can be left out so
the student can eventually indicate that this is how te would like to
spend his time. If photographs are used, have someone take a picture
of the student and staff member during a’ “touch" activity. The
student can then "point" to his leisure activity.

The simplest touch experiences can begin with a slight strokingjof the
back or of the hand when roll call is taken in the morning. If a
student 3ppears really defensive to touch at these points, try other
areas. ¢ The Tleast restrictive areas are usually the extremities:
hands,head, feet. The closer you work toward touchind the abdomen,
the more resistance will appear. Take time to "read" your students to
discover what areas they feel comfortéb]e with and which they don't.
Keep reassessing these areas every three months or so, since focal.
points may change. - ' v

A few examples of touch/relaxation activities follow this .aPticle.
Keep in mind that they are to serve as starting points to your. own
creativity. Modify, change, delete as needed. You may sit, lie or
stand; you may use oil, warm water, sponges, etc. Music may or may
not be helpful. Does it seem to relax or stimulate?. + .

As you begin some of these activities in your room, certainly be aware
of your students reactions but .also become aware how "you" feel.
Energy and emotions are transmitted as we touch whether they be
positive or negative. Do you*want to.touch this ggudent? What do- you

1iké7dislike about this student? How do vou jeel’ ghout touching
others? [t is impossible” to deal with how touch affects someone until
we have thought about what it means to us. - - )

.
Touch, if meaningful, should be enjoyable fon the recipient and the
giver. Once we establish this, then we can truly understand iﬁé\humgg\
 significance of touch. ' " ' B

t
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/ Jan Graetz has studied infant massage with Vimala Schneider, a well pub-

. lished infant masseuse. She has given workshops on massage and the han-
dicapped individual. Jan, Katy Herley and Kleah Jacques hqve athorgq u
booklet titled REVATE which contains relaxation and nuturing activities
for the seveirely multiply impaired. Jan is presently emp]pyed by the - /-
Wayne County Iptermediate School District as a_teachgr of ?H}.severgly .
mentally impaired. Fuyrther information regarding this topic %s aya11ab1e
“irangh SPECTALITY. e 4 ’
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TOUCH ME! \

4'
.(Activities to Use with "The Exceptional Touch")
RELAXATION EXERCISES FOR STAFF
- t , .0
"Please Release Me" . \ﬁ 4 . s o

¥
k} - 4

~

-4ObjectiVe: The instructor will reduce'muscle tensfon in his/he? body.

All-over stretcﬁ: Stand. . Shake out your arms and legs. Slowly bend
forward; slumping like & rag doll, dangling arms, relaxing. .Now slowly
,laise up; uncurling, and 1ift arms up, reach for the ceiling and stretch.
~ fower arms and stand relaxed. Exhale all your products of tiredness...
With your left hand on youy, hip, exhale and. bend forward, allowing your o
/ right arm to swing back and forth like a pendulum in front of you, fingers
Jjust missing the floor. Inhale, straighten your body, swing your arm up
_and stretch it behind you at shoulder level. Exhale and relax. Repeat
¥ *for the other side. N

v . ’
“ .

® Loosening: _ ¢
‘ (a) Neck rolls: Gently let your head fall forward.” Slowly rotate
counter-clockwi§e&*three times, then clockwise three times.
»_ (b) Shoulder rolls: Rotate the shoulders back to front three times.

Now go front t0 back three times. Shrug hard, then release, -
again, three times. e v o \

1)

ACTIVITIES FOR THE STUDENTS °

A
b

"Friend on the Floor" Skill area: Affective

Goal(s): (1) The student will develop a sense of body awareness.

«(2) The student will develop a priimary relationship with caregiver.
Objectives: ' : .
(1) “The student will exhibit-a response to tactile stimulation.
(2) The student will look toward body part named.
(3) The Student will Took at instructor during an activity.

T ———— M ‘

Gather the materials of a mat, record player, and the record EASY. DOES IT
by Hap Palmer. You are going to use the song "Friend on the Floor". Place a
mat on the floor in the center of the room and ask for a volunteer to be
the friend,on the floor. A.staff member can be the friend's parfner” who
gently mov@s the body parts as they are named. The friend tries to relax
-totatly and let his body parts be gently moved. When finished, tfie teacher
can state that she is tired and wants to lie down and relax. Ask for a
volunteer to be the teacher's partner. :

-

»

LYRICS: "My friend on the floor can help me ° .
" Lparn about parts of my body .
and I can help my friend. relax
by moving each part gently"

. ‘ | .
When the body part”is held, gently pat it or roll it whiTe saying “"RELAY". ,-
~ .

- .4

/ (activities developed by Janet, Graetz)

5 .
»
&
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- by Hap Palmer.

-~ Goal(s): (1)
(2)

< 1
‘ .
) K]
. . 5 Co} A
"Balloon Drifts -to the Sky” Skill area:. Affective

Goal.:; _The student will develop a sense of Body awareness.

v

Nbjectives: . ’
ot (1) " The student wid] look at the named body parts.
(2) -The student will relax muscles when provided with need

ed “prompts:

a”

Gather the materials of a mat, record player, and the-albym EASY DOES IT .

You will use the song "Smoke Drifts to the Sky"..It is also x

* necessary to obtain string and helium filled balloons (although it is possible
Have the students 1lie on their backse

to conduct the activity without them).
WHile lying on their backs, be aware of what their eyes.
~

around the room\\\

are focusing on' \If it is bright 1ights, dim them. Play the record and
identify three body parts: leg, arm and elbow. Attach the helium-filled
balloons to these body parts and repeat the song. At the end of the spng,

release the balloons to the ceiling. - - .

.
Es

-

. LXRICS: "Let yourself relax, while lying on your back
" You don't have to think, just Tet your body sink". j .

. <
b £

¢

"Who Wants to Touch?"
The student wi41 participate in a social -interaction activity.

-~

The student will enhance self-esteem.

N

”Ohjective(s):
(

) The student willimake a choice between two gctiv)ties. .

) The stuquE\EilT respond to tactile stimulation with an approac
or avoidamnte response. ' :

q{ interaction skill (ie.

—
Ny +—

(3) The student will express_a basic soci
, eye contact, smile,»touch, etc.) - 5
You will use the record FEELIN' FREE by Hap Palmer.' On this record, play }

_ . the song "Who Wants to Be Touched?" Gather the group.together and ask them I
"Who Wants to Be Touched?! and suggest that those students who do not , j
wish to participate sit on the floor or in their chairs. When the song is( i
played, encourage students to move around the room, touching their peers !
as the song suggests in the first verse: N 3 ' ' “ bl

"Who wants to touch and be touched . *f ’
JIn a soft and gentle way? NS g L
(repeat) N /

P /‘\4

It's all right, it's all right ,
To want to be touched

When the song is finished, talk with

feels good¢- Use pictures of people hugging, shaking hands, an arm around
the shoulder and kissing. Discuss the appropriateness of these experiences:
Who do ﬁé touch, when do we touch, what kind of touching don't we Tike?" !

lc,

' ? (activities developed by- Janet Graetz)

12 16 ]

{
"y soft and gentle way" '
n a soft and gentl y J -
the groug/abbut_what kind of touching .
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v.Shake Sgmebody's Hand" Skill area:- affective
. T ' L ) < * ¢
? . Goal: -The student will participgte in a social interaction activity.
. ) ) 2 ~ . (‘/: )
t Objective(s):

, ‘ (1) The student wilN\express @ basic social interaction

: ST behavior (ie. Hafd shakirig, eye contact, outward reach). Q

' . (2) The student will.khow'an awareness of peers (eyé\sontact, )
po1nt1ng at, walking toward, etc.) [

Use the record "Every Day" by the Oak-Ridge Boys. (I know it's country /‘
musfic, but haven't you ever heard of 0utherg\hosp1ta11ty"?) This is
a goad activity to do at the start of the day:~ Expldin how we can -
. propriately greet our friends each day by shgk]ng hands. Review and,
e practice this behav1or Name, sign, and use picture cards to stress
the foldowing vocabulary; (a) day, (b) help, (c) shake hands, (d)a
brother and (e) sister. o , @

Play the record "Every Day" and tell students when the song says "I

1 ' want to shake somebody s hand" that they are to find someone te shake .
hands with. Motown music Tovers can do this activity to the song "Reach ' .
Out and Touch Somebody's Hand" gy Diana Ross. .

, _ . S | S :
"Mime Your Own Business!" ’ .

Goal: The student will identify emotions. X ~
- : _ e > o - S
Objective(s .

1) Th@nstudent will 1dent1fy p1ctures of habpy,*sad, angry,

" funny and sleepy. .

2) The student will 1dent1fy modeled emotions performed by the
instructor by select1ng?a corresponding picture. . : (
3) Thé student will act out the emotions of happy, angry, and

o . sleepy.

):

. o
| (

(

~ ¢
Y Gather the materials of white gloves,‘whiteléfgwn make-up, blackvclo;%-
. .for a-backdrop and pictures of the emotions named in the instructional
. \\\‘- objectives. The teacher initiates this activity. (S)he enters the
: . room with white facial make-up and. white gloves. It is also helpful to .
~ wear black clothes...just paint yourself up like a-mime! Tell the stu-. . ”’;
~dents that you:are going to act out various "feelings" and you want them
to guess what these f9§11ngs are. If possible, stand in front of a
black cloth so that stGdents get a better view of the emot¥on on your
.~ face. Have students identify the emotion picture that matches the feeling
you are demonstrating. Talk about waht makes us feel this way. . ("James,
what makes you happy?")- Offer suggestions of some touching experiences
’ - that 'make us feel good. ) . . ’ :
\\\ .  Later, when students are familiar”with the routine, they become the .
"mime" and can "mime their own busipess™, ~

- ! ' . . .
o / . - (activities developed by Janet Graetz) ~° ;

s . . - '
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{'- Faces and Feelings' = Skill area: Affective
‘ ' \
' Goal(s): (1)L The student will.develop a sense of self awareness.
‘ (2) The student will identify emotions.
\_ Objective(s): S
(1) The student will attend to refleetion in mirror
(2) The student will imitate motor movements performed with
hands and feet. !
d (3) The student will imitate facial -expressions.
W ' (4) The student will identify pictures of people that illustrate
\\ P happy, Sad, afraid, and angry.
. | % f

. / / .
_ The materfals that are needed for this activity include the Peabody
. ~ picture cards (or any other set) that show emctions of happy, sad,
Y angry and afraid; a large mirror or a hand mirror, and the Hap Palmer
‘ \\ , record Getting to Know Myself with the song "What Do People Do?"

r’A,,Intr‘oduce each picture of the four emotions listed above. Use signs and
. picture cards and say "This girl is happy, she is smiling.! Tape picture
. on one side of the mirror. Students look in the other side and try to,
. copy facial expression of the picture. You may also ud% yoyr- own face. |
Repeat for the four emotions. : '

Yo,

Using pictures, your own expressions@i‘gmonstrate how to show your
feelings. When ‘you are happy, you Taus and dance! (These ideas are
from the above mentioned Hap Palmer song) Have §tudepts'fmitate’the
the actions of laughing, dancing. Repeat for the other emotions, using .
-~ the song as a guide. Play the song and have all students sign for the
. emotion words and imitate the actions aldng with the music.

PR

) ’ ‘ :khris Kosal-Smither, Moses Field
"o /\ / ’ 5

Sy - / §

A11 the songs listed in these activities are available through the ’
Professional Resource Center at the Wayne County Intermediate School
District. A master cassette tape, titled "TOUCH ME" may be duplicated
in the media lab. Int ested persons;arerasked’to~bhjng_thei$ own

- .cassette, or one may biﬁkurch&sed through the lab for a nominal fee.

'The 1ab will NOT reproduce this for you, but will: be happy to assist .
\;~ // you in the use of the duplicating equipment’. . . ¥ -
’ P S > 4
’ . »
l .
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DIVIbGINIO"IHE%ﬂDOFAFFEUI‘IVEEIKZ\.TI(E!:
: A SPRINGBOARD OF ACTIVITIES
! ) = o

©  Gary Golbesky

The severely mentally ané multiply impaired student may have very different levels
of affective Bwareness depending on' the type and degree of their physical and K
intellect§al impairments. Some students may have the ability to verbally identify
body parts and have full range of motion, while others will have no comprehension

of the word "eyes" and may be severel¥ limited in thei'r sensory and motor-modali-
ties. The challenge for instructors is to asgé%s the degree of ,awareness’ and
responsiveness and ¥levelop an appropriate individualized curriculum to develop
affective skills and behaviors. Using the three component’ areas described in

"Affective Education: The Hidden Cutriculum", instructors &ill find these pro-
gramming® suggestions helpful. . tir’ /ﬁf?\
SELF AND BODY AWARENESS N \ ,

kN AN

or the most impaired students, activities will involve Sensory stimulation inter-
entions to increased awareness and responsiveness. Applying lotions to various .-
y parts, massage,- experimenting with different tastes, smells, textures, colors,

ark all appropriate. Careful cbservation not only till tell you if the student is
responding to sounds, odors, etc., but help you te identify, different thresholds,
‘tolerancds, and preferences. TRis information can then be incorporated intotother:
curriculum areas. .For exanmple, if a student shows a definite preference for a
particular taste, the food can bé used to develop visual tracking, determining
object performance, improving fine motor skills,. and as a Yeinforcer to strengtlien
other behaviors. .. )

" - B > / . s

For students with higher cognitive skilI;\who don't have severe physical impairments,
the curficulum activities may emphasize language and communication skills, such as
identifying body parts and associating analogous clothing. Developing gross motor
and fine motor skills.will not only increaSe body awareness but will also improve
self care and vocational. skill,training. Body'awaréness and body control are pre-
requisites for many skills necessary fgr achieving greater self independence. The
higher functioning severely mentally or multiply impaired, student will need to learn

" how to optimize their physical abilities, learn -to connmﬁigate their~physical/bodily

neéds and to control any maladapti = thgical behaviors. o _

Py - - 4

Every sevefely mentally ama;mllﬁiply impaired student expresses in“their;zgh unique
way their emotions and f8elings. Facial expresslons, vocalizations and y moye-
ments all are reflections of emotions or feelings that the teacher/instructor must
"read" in order to know what the student is experiencing or feeling. Much like
the mothers of infénts who learn to differentiate the various cries of their child-
ren to signal pain,- hunger, fear, etc., instructors learn to "read" their student's
emotional redctions to understand their needs Very few of our students have the
ability to verbally or gesturally,gﬁgnmhicate their needs: This is not only frus-
trating for them, but' equally so for staff who may now-know how to comfort a '
distressed student. A smile, laugh or sigh of relief from the student communicates
their positive emotiorfal state and also is reinforcing for staff who'S attentidon
and care has made the student feel good. We often take for gran§§d~the emotional
impact of our behavior, but we have all seen and are €o reminded. of the’
Qggiﬁﬁigkmé‘ﬁgebdéi"

profound inftuence that prolonged neglect or 'abuse hak$ dents

S~ . s
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who have suffered frogiinadequate care.
&4 1

+  Self-concept’,is a term not often associated with severely mentally and muliiply
Yimpaired curriculum. Very few of our students hdve the cognitive ability I
reflective thought requﬁred for developing a "self-image" as this term is generally
used.  Por our severely mentally and multiply impaired population the term "self- .
image" assumes a differ?nt conotation that is better described as general feelipg
or state of "well-being!i and acceptance. A positive self-image for the scverely
mentally. and multiply impaired student is a product of developing one'&; independen
and mastery of _jheir env ropment which produces positive feelings and emotions.
positive self-image is ﬁélative to a,positive physical image that attracts rather
than repels social contact, Eliminating or reduding maladaptive behavio¥s, im-
proving personal hygieng | care and appropriate adaptive equipment to increase
independence all promote:a healthy self-image. . ?:A\ .

. ¥
F

The: affective componehttof\a student's curriculum should not be neglected and for
many students may be the most important educational-focus. Students who have a
positive self-image aresmore highly motivated, less resistent to change and will
porform better on théir cognitive psychomotor and affective goals. It is often
noctssary for an ipstrugtor to "reach" a student on the affective -lgvel before much
can be accomplished i le cognitive areas. ‘Affective education prcmotes positive
bohaviors while decr®ysing maladaptive/aggressive behaviors. When developing goals
on your next IEP,’ give' careful thought and consideration to your ,student's unique
emotional needs and feellings. Be constantly aware how -your behavior affects your
students emptionally and remember it is often more important how you relate to. your
students than what particular activity you choose. A

o

AFFITEATION: MMASOCIALVKRID

.~

The severely mentally and multiply impaired student's social world is often greatly
restricted and limited not only because of their intellectual and.physical impair-
ments, but also because of the many barriers society has placed on them.  For many
students, their only social.contdcts are their family and affiliations at school.
Other than their bus ride. to.school and an occasional visit to the- doctor, many
students never leave home and have a chancé to develop relationships with other
people. It is for this reason ‘the socialization process-at school is of much:greater
gignificance for the sev%rely mentally and multiply impaired student than perhaps
for any other student. | : , . .

We all have basic human needs for affiliation, nurturing, bonding, and social Y -~
interaction. Studies and experience has proven that people who have degrived
*of these basic needs willi suffer; if deprivation is severe enouch or occurs during
a "critical" period of development, permanent damage will result. Our centers-have
‘students who have suffer deprivation, abuse, and neglect, and for same students
they may never overcome eir past. There are other more fortunate students who
may have endured some abise or neglect, but have escaped and are now cdred for;

the growth and progress fior these students is ofte ! remarkable. It is also rather
casy to identify those students whose basic nurturing/affiliation needs have been
provided for; these students appear happy,.alert, receptive to staff and usually
don't oxhibit the commor!maladaptive self-stimulatory, aggressive, or self-abusive
behaviors. ’ '

When developing an educaﬁional program for ‘the severely mentally and multiply
impired student providing for these basic human affiliation needs is extremely
important. Unlike nany’ﬁognitive or psychomotor goals which may require specific
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1nstruct10nal technlques or schedules, affzctive affiliation educational goals

can best be achieved through total program structure and informal interventions.

How the student is greeted upon arrival qtlschopl where that student sits or is
posltloned in their classroam, opportunltfes for movement/interaction in the room
and in the building are all potential means to develop positive social interaction.
For onk severely multiply impaired student, taking the attendance up to the office
is his favorite activity, and he will remind his teacher for the slip if she is
forgetful or delayed. Modular scheduling allows for a great deal more social
interaction, and sére should be taken when dbveloping a student's modular schedule
to consider net’only cognitive functional levels but also social needs. Bringing
people info the school such as a band, student, dancers, or even a police helicopter
all expand our student's awareness and social contacts. Taking our students into
the community also allows for greater sctial/affiliation development. Teachers who
can deveflop good working relatichships with parents and careproviders can have a,
very positive and 51gn1f ‘ant influence on that students life outside of school .

As 1nstructors we.may at tlmes focus too much on the intellectual- ~cognitive develop—
ment of our students and not pay enough attention to their social-emptional needs.
Each student will have different‘social-emotional needs which should be addressed
in their individualized education plan. However, to.effectively develop these basic
needs, consideration and jntervention must extend beyond the IEP and spread intp
the home, the community, and be a part of every personal interactiofl. It was not
so 'long ago that our severely mentally-and multiply impaired students-were isolated
in institutions and denied normal and necessary opportunities for social and :
emotional growth. Today there have been some changes and our students do have’a
better chance for satisfying their basic human affiliation needs. Our educational
system, although not perfect, provides our students perhaps their best chance to
grow and became the best they can:be. .

b . ° v

A

Gary Golbesky is a school psychologist at Moses Field Center, a spec1al education
fac111ty for the severely impaired w1th1h the Wayne County Intermedlate School
DlerlCt _ : .
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GOOD GRIEF! I'VE CAUGHT CAREGIVERPELIGIA‘»
- Wayne J. Ruchgy ‘

. ¥

0f .all the possible human experiences which can confront a person
in the course of a lifetime, the experience of dealing with human
mental and physical handicaps possesses, perhaps, the greatest ‘amount
of potential emotional and psychelogical pain. The experience of
dealing with the true fragility of our human nature, which can be
percipitated from an actual encounter: with a handicapped person, can
bring about an intense emotional reaction.

"While the person, with the mental and/or physical handicab§ is most

o

" his particular handicaps, the caregiver frequently experiences a!

definitely affected, a more subtle secondary condition

often_occurs among the persons who provide primary care for the handi-
capped. person. The mind sets, ~behavior and interaction. *
patterns of these caregivers are often radically affected. Confronted

with the specific set of variables surrounding the impaired person and

marked impairment of his basic adaptability and efficiency in daily
Tiving. . The caregiver experiences: CAREGIVERPELIGIA, a term coined

to describe a secondary psychophysiological (stress induced) condition

that evolves as a result of the caregiver's intimate interaction with -

the handicapped person. CAREGIVERPELIGIA seems to be ¥caused by an
inability on the part of the care provider "to adjust to the
handicap(s), of the person helped. v "

This condit{bn of CAREGIVERPELIGIA\is frequently intensified by both
societal and ,ndividual attitudes about "handicapping conditions.

. Feelings and attitudes toward the handicapped by nonhandicapped, often

formed through fear and lack of yunderstanding, can and daes have a

- negative effect-on the perceptfons of thé handicapped- and those who

are’ intimately involved with them. These attitudes frequently modify
the behavior of caregivers, causing them to act, react, and interact
in ways greatly different from persons not touched by -the concept of
"handicap”. As a result of these experiences and .others, prifary
caregivers frequently experience many appropriate and inappropriate
feelings. ; ' ' . : \ )

Guilt, anger, -fear and depression are emotions frequently experienced
by individuals intimately involved with impaired persons. Jypically
joined to these e otions are .the human  ego-defending {reactions

of denial and anxidty. These defernse mechanisms appear to\serve as
the first line of psychological defense as the caregiver attempts to.

process the startling incongruence experienced. in the encount®r with a

handicapped person--fhe incongruence which results from’experiencingv "
nwhat is" in light of what people think "ought to be."

It would appear, from the data derived throUgh research and personal

experience, that primary caregivers _hecome emensed in an emotional -
* reaction progess which has been identifiéd as "Grieving". It appears
thatio primary caregivers, when they experience the fragility and

vulnerability of,human nature? expressed -in a handicapped. person,
experience a real sénse of L0SS. They suddenly realize that Tife; and

?
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in particular human nature, doesn't always stick to the - "natural
" rules" which, they thought, governed life and gave them pretection and
perspna1<§ecurity. Suddenly they experience in a real and intense way
their own fragility ‘and vulnerability and -they are frightened and
angry. .Indeed- the human species instinctively utilizes this process to
deal with the intellectual/emotional dissonance which results when the
_incongruity of the IDEAL and the REAL s experienced.

Parents appear to be catﬁpu]ted into a state of "Grieving" because of
the loss of their hoped-for-child; the child which was to bg the
1iving representation of all their dreams. ‘

) I

Other: Caéegivers appear to be thrown idinto a state of ’

"Grieving" because of their own personal losses which they are
reminded  of from their encounter with impaired persons. Their
"Grief" seems to be stimulated for the following reasons:, 1) their
extended ‘and intimate contact with -impaired persons who become
symbolic of, “shattered dreams"; 2) their intimate involvement and
contact with families experiencing grief reactions; 3) their inability
to bring about a truly subStantial “cure" of the -handicapped person;’
4) their own personal feelings of inadequacy when working with
handicapped persons; and 5) ‘their own inability to emotionally
separate themselves - from the handicapped person betause qof their

basic feelings of pity and concern. - |

Research Hhas discovered that frequently caregivers, -other than
parents, undertake working with impaired persons because of their own:
personal experience of having a- handicapped person within their
family constellation. ‘ °

Given that parents and other caregivers are plummeted into a state of
grieving, it is important to .consider the effects that this.grieving
has upon the handicapped person and his development. That it has an
affect on the person is -probably incontrovertible. — That it n
influence * the fective development of the impaired person is
probably fairly certain. _ : . )

.

It is the- intent of this present article to briefly explore the
" influence of the primary caregivers' "GRIEVING" upon the affective
development of an impaired. person.. Since this influence appears to
transpire. more frequently during the period of childhood, present
comments will be directed to the influence of thg grieving of
significant others in the life of an impaired child. :

Current research has established the-probability .of two hypotheses:
1) that the entire network of family relationships may be correlated
with a child's development; and 2) that a child's development may be

correlated even with parental relationships outside the family -

constellation since these possess the capability of influencing the
adequacy of parental care for the handicapped child. Indeed if
parents perceive that educators or medical personnel consider them to
.be incapable of adequately dealing with their child's handicaps, they
will probably become incapable pf dealing appropriately and
efficiently with their child's handicaps.. ’ '

\ - | r
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" transform critical juddments. into self-judgments-and formulate a

.picture of' his own personal worth by the redctions of ‘the

'If a person finds that others accept his limitations and capacities A /ﬂ2
. then he can truly come to make an appropriate Judgment about h#s own

Studies have indicated that wholesome relationships between the .
parents, the€ sibling(s) and the handicapped child indeed enhance the
personal and soccial adjustment of the, child. The attitudes and
reactions of the significant others; in the child's environment will
determine the child's self-concept. The ciN1d's acceptance of himself
is greatly hindered when emotional conflicts, anxiety and a sense of

helplessness pervades his environment. Therefore, when\parents.and

others in the child's world project feelings of helplessness, guilt,
or depression, the child will probably interpret these as indicating
his/her" personal worth. ‘

v v, .

During the process of se]f—concept development, huhans tend to

faulty impression of themselves. If the child is given an ambiguous

primary adults in his environment, then /he will have ambiguous
feelings about himself. ' ' ‘

It must be noted that although the adults in the impaired child's

environment may attempt to "mask" their ‘feelings from the child,

their body language and general emotional state communicate their real

feelings to the child. Sufficient studies have been done to indicate

that such basic feelings as fear, anger, depression and guilt have a

definite non-verbal component to them which -others unconsciously

react to. It is no wonde:~, therefore, that the interactions the

impaired child has with his primary caregivers significantly influence .

his affective .development. If,the milieu- in which the interation :
between the handicapped child and his primary caregivers is oo
emotionally charged with negative feelings, then the child learns that® ( ‘
interactions with others are negative human experiences. '

The subtle impressions conveyed to the fimpaired child about himself

can seriously depreciate his feelings of self-worth.

That the impaired chz1d reacts to the impressions he receives from his.

environment about hfis personal worth -can only be surmised by the

reactions which cah be frequently documented.  The  following

reactions are frequently noted: 1)} acting out behavior which, it is L
believed, is based /on feelings of anger; 2) withdrawal behavior which ' .y
is based on feelings of inadequacy or worthlessness; and 3) affection-
seeking behaviors-which are based on feelings of being deprived. These
reactions come in response to the child's feelings about himself as a
result of his human encounters.

P4 .
[y

It _is onlys when- . person comes to accept his “limitations 'and
capacities that hig-self-regard is likely to be secure and resilient.

abilities. ,It- must benoted that appropriate affective development C .
can only take place when it is built upon a secure and resilient self-
image. _ o ,

. LY ) :
Indeed thée emotional climate generated out of the grief of the.primary . .
caregivers of a child is not a "positive child-rearing climate"
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wherein the handicapped child can develop to the fullest of his
potential and establish ‘a staQ]e self-image. The climate created by
the "grieving" of the caregivers is a climate wherein 1) the basic
- meaning and importance of human life s questioned; 2) personal
competence, Value, -capability and paotency are . questioned; and 3)
personal beliefs about fairness and justice are called into question.
It is-a climate which can only bring doubt and ambiguity of feelings
to the child caught in it. It is a climate which truly jepordizes the
. child's opportunity to build a stropg, resilient self-image.

Given that both_parents and ‘professionals react in such patterns,
albeit not identical patterns, the environment in which the impaired
°child lives and develops becomes- emotionally charged. — It is in this
emotionally charged context that the child finds support or inhibition
for development. Given this emotional conteXt the child can respond
in a number of differept ways. Some of the responses may be:

A9

1. . Internalize feelings of inadequacy and
worthlessness; - ¥

2. Learn inappropriate human emotional responses:
to life situations;

3. Respond to f\g messageé received: by being the
object of Parent-Professional Conflict by either
withdrawing or acting out personal frustration;

4., Develop a very unrealistic attitude about himself

' and his handicaps; and .

5. Fail to learn how to establish affectionate and
supportive relationships which will allow him to
freely develop to his fullest potentia].

i -

v

This suggestss that the type of emotional climate in which the child is
reared is important. It must be remembered that the emotional context
in which a child is reared is created by the interaction dynamics
which transpire:between the primary caregivers of the child. Outside
of the re]atjodships internal to the family constellation, the most
intense relationships the child. and family have are with educators and
educational agencies. This may be due to the necessary protracted

relationships which find their genesis in the guidelines of mandated
education. The relationship between the school and the family, since
it can have a significant impact upon the development of the ¢hild,
" should be nurtured and carefully developed. :
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Interestingly enough, we have finaliy become sensitive to the fact
that we should not talk about our handicapped ,children in front of
them since we do not know how much they can comprehend. It would
seem that our next task, in order to truly develop respect for them,
is to become aware of the fact that they may, even though they are
handicapped, ‘be able to tune into the non-verbal communication and
emotional climate we create by  our interactions. ‘It behooves us,
therefore, to work cooperatively with ‘other primary caregivers to
promote a “loving and .accepting atmosphere in which to vrear- our
childran so that they can develop. We need to realize and become -
keenly aware of the fact that our children will -Tearn from us how
to deal with anxiety, frustration and Joss. Either they wilY learn
from us_the meaniry of happiness -and peace, or they will learn to view

4

1ife as something filled with déspair and scorn.

We must remember that we cannot turn our feelings on and off at will.

If our-reaction to the handicaps of others is one of denial, guilt,’
depression or anger, the handicapped chilg will experience these

reactions together with us and his affective development will be

impacted. -

It is important that we find Ways'and.means to help us deal with our
feelings. Support groups, wherein we can give expressien to these
feelings, can be of a real help to us.

It is Tikewise important that we d§ not attempt to "mask". our feelings
about the handicapped child. We _must find ways to share our
feelings with him, even though we may feel that he does not comprehend
what we are saying. The process of being open with our feelings, of
owning them in front of the child, will bring a.bonding on an
affective level which is extremely beneficial. Although this process
can be exceedingly threatening, it is ngvertheless important. Sharing
our actual feelings with the child™s more beneficial thant cloaking
them with pseudo-acceptance. The emotional bond -resulting from
attempts at being epen with the child will contribute to the building
of a real relationship with him. The result will be the creation of
a warm and accepting’ emotional climate wherein he can grow and
develop. , .o® -

Since the process of. being open with our fee]i%gs is usually an
unsettling and~uncomfortable ‘experience, we dc wel] to find supportive
others with whom to practice our sharing. A good place to start is
with our~feTlow primary caregivers.. If caregivers can® support each
other in the process of sharing feelings, then they may be able to
share their feklings honestly with the children they mutually tove and
serve. - ; . '

v
> r
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Wayne Ruchgy, a school psychologist and coordinator of Chapter I projects
for the severely impaired, has worked for a number of years with parents
of severely developmentally disabled students. After almost a dega@e of
experience working in>the field, he is presently engaged in providing an
nn-gding program~of 2arent Education.
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PARENTS ARE-PEOPLE T0O!
v . Susan D. Keeffe &

When the teacher, worn out and frustrated after a day of trying too
many things that didn't*work, sits down for a parent conference, it is
all too easy to forget that the individual seated across the-table is
a person . Parents are people too! Indeed, parents of exceptioni]

children ‘experience the same fruStrations, and upsets as the'

teacher:iQﬁgﬂfor424 hours a day.

- da

. . \
Often, these parents are Tost, confused, angry, and defiant.

Somet imes they are supportive, helpful, and understanding.. At the
very least they are a complex combination of frustrations, emotions,
perplexities, and, often, feelings of guilt.

How many times ,has a teacher thought, "If only Mr. Adams would do‘

something with Susan at-home!"™ or "I wish I could get -Mrs. Jones to

. come in and see me." And even, "It's the parents' ‘fault’ that Johnny

is the way his is." To counsel parents effectively, it is fimportant

Lo recognize what it is like to be the parent of an exceptional child.

My own perspective as the parent of a multiply handicapped child has

~helped me better fulfill my' role as a specta: education teacher in

dealing with parents. .

™

COMING TO TERMS WITH A CHILD'S DISABILITY ’

The nature and degree’ of a child's disability may determine whes and
how .parents come to grips with the problen. Children wit: _vious and
severe disabilities that are“noticeable at birth present their parents
with a shock at ‘the onset.. For these parents, the perjod of initial
adjustment comes eartier and may last longer.

For the parents of children with severe disabilities caused by acident
or illness, the adjustment is similar to that of losing a loved on:.
The parent mourns for the child that was, and may have extreme
difficulty adapting to the new child, the one that is.

Parents of "children with mild disabilities (such as 1learning

- disabilities) may be confronted with the problem for the first time

when the child begins to fail at school. These parents must
simuitaneously learn to' copé with the school system and manage their
own shock,gnd dismay. . ; ‘

While the causes of disability are not thiu primary focus of the
teacher, they may be of vital concern to the parent, often generating
unnecessary guilt.and hostility within the family as the members blame
each other. = The teacher may be unawage of the depth of such feelings
and how they affect.the family's attitude toward school.

Even when the family itself has successfllly adjusted to the
situation, pressures from outside are contin ing reality. Parents
and® siblings are repeatedly asked, all their| Tives, why Johnny is
handicapped. "What happened?" is asked over and over again, somet imes
Tong after the parent has forgotten the c%use or is no Tlonger
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concerned about it. . Brothers and sisters may\QS—told by classmates,
"You're to blame--you and Your mother!" AN

Teachers need to be awire of the constant. emotional pressures on
families that come from such queries and opinions. When the
exceptional child is safely delivered home on the 1ittle yellow bus,
the feighborhood children may cry, "Here comes the retarded bus!" It
isn't just the child who hears those cries--it'd the parent, too!

THE EFFECT OF LABELS ON PARENTS

In many cases, the disability may, defy precise or immediate diagnosis.
In the beginning, the mother may simply sense that something "isn't
right" with ‘her baby. Later, symptoms such as slow motor or language
development may provide a few clues. These symptoms may prompt a
variety of medical and educational speciaTists to make pronouncements
on the severity and nature of the disability. .
It is not. uncommon for a child to be labeled memtaily retarded,
developmentally delayed, autistic, commuq'cations. andicapped,
emotionally disturbed, slow learner, and aphasic--all within tife span
of a few short years. Imagine the reaction of {the.parents toleach of
these diagnoses! ‘:Most parents do not have the educational expertise
to discriminate among them or comprehend their full meaning. Some
find each diagnosis simply overwhelming. °0§hers never understand the
nature of their child's disability, yet -they may understand their
child better than anyone else!

TRYING TO DO WHAT'S BEST

As the parent goes from specialist to specialist, each one tells the
parent what to do at home. Advice may vary from recommended
institutionalization to putting him on a diet guaranteed to cure all
_his problems. It isn't surprising that after such diverse findings
and recommendations, many parents find themselves losing faith in the
so-called experts. ' . ,

Some parents give up at this point. Others decide the answer is to
obtain therapy of any kind and~in any amount, and“soon place their
children in a regimen that would exhaust evenixthe "normal" child.
These thildreh are chauffeured from therapy to therapy. They go from
play therapy  to speech therapy to occupational therapy to physical
therapy to a recreation Rrogram designed for the handicapped, to

| School, to the eye doctor for special eye exercises, to the private
tutor, and on and on. / H

Imagine the parent's reaction after driving the child all over town,
arranging complicated schedules, anu perhaps paying exorbitant prices
for private therapy, when she is told by the teacher, “"You need to do
more &t home!" The advice, incidentally, may bé valid, since there is
no substitute for loving parental care. But to the parent who has his
child enrolled in every conceivable program, such advice may well be
met with dismay, hurt, or disbeief. "It points to the need for better
communication between the parent and the school.
, !

-

"
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PARENT ATTITUDES TOWARD SCHOOL ) / ?\._\\\

-

[

Keeplng in mind that parents tend to take their children"s failures

petfsonally, are dealing with’ tije reaction of other members of the -
family to the exceptional child, and may be having their own problems :
accept1ng the situation, it isn't too surprising that many parents
don't show up at school’ for parent-teacher conferences. They simply
cannot stand the additional stress.

prs

. lepending upon their 1nd1vfdua] personalities and personal '
o experiences, parent reactions to the. school env1rppment and to the \

-y teacher vary cons1derab1y Parents of a child. who has just been \

diagnosed may be experiencing bewilderment and anger, feeling somehow

that Ehe school is to blame and has caused this mysterious disability.

- ‘v:) -

After a few years of finvolvement in a special education program?‘
, parental attitudes may change If the child fails to progress, the
. parents may become cemented in their belief that the entire ,problem
was created by the school; they may become very hostile, cons1der1ng.
. schools and teachers to be necessary -evils. . ¢

Or, they may ,Llearn to understand and accept the nature  of their
child's disability through involvement with the~school and special
education teachers. They may Jjoin a parent group which. fosters
acceptance and understanding of their child and proviides the
fellowship so necessary to parents of exceptional children.* These
parents may become partners in the true sense of the word, working
compatibly w1th ‘teachers to help the1r chtildren succeed. L .

At the elemehtary level, many parents of learning handicapped children
are just beginning_to focus on the problem, ave learning to cope with
it, and are in various stages of acceptance. Parents of children at
the secondary level have usually dealt with the problem for a greater
length of time. They may still be in the process of adapting and
adjusting as their children grow and change, but their strong feelings
. have been replaced. Sometimes their initial reactions havg> been
—freplaced by a healthy" attitude of acceptance, but others ?ég? have
given up and 1ost all interest in the child; some may even b bitter
and -resentful. = It is 1mportant for the spec1a1 educativn teacher to
determine where the parent is emotionally in order to help the child
and fac111tate communication.

N—— ) \ 1
WHAT THE TEACHER CAN DO :

Wherever the parent is emot1ona\\y the teacher muSt remember that the

exceptional child is bthe parent's responsibility for his entire 1lif

For a few hours each day, the parent is relieved of that pressure
! while the child is at school. ‘ ps

For the pare;?ﬁ‘thoée few houts constitute respite from a“situation
that is often emoti#ghally charged and burdepsome. Just- knowing that
for a- few hours“the childa is “in capable hands, in a controlled
environment with people willing to help, can make the difference.
\  between being able to cope and completely falling apart. ~ From this
point of view, the teacher plays a vital part in the parent's ab111ty
- to handle the situation.

El{llC . ~ 25 29 B ’
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‘The special education teacher may “be ahle to offer appropriate

suggestions to help the parent structure the home environment in
positive ways. Another way of helping may be to put the parent n
touch with other parents or organizations that can help. Parent
support groups can create li€eling friendships that ease the burden
and. help dispel the feelings of isélatioon so commonly experienced by
paren’as of exceptional children. Referring the parent to articles,
magazines, and books offering suggestions, advice, and stories avout
exceptional children can also be beneficial. e

S : .
When offering advice or information, it-.is important to keep in mind
hat> there exists the possibility that one is dealing with a
burned-out" parent. Sympathy, empathy, and understanding will go a
long way. Most parents lare, in fact, doing the best they can.
arents, like teachers, /Feaﬂy are people tool

-

Susan D. Keeffe, is the parent of a 13-year-old multiply handicapped
son and giftéd 12-year-old daughter. She teaches a special day class
for primary-level learning handicapped child'en in an ‘ipner-city

environment. \") ’7 " e
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-~ WINTER WARM-UP

THEME TEACHING IS TEAM TEACHING! ' ) .

RS

- Severely impaired individuals often have instructional objectiv -«
that will be taught for a 1ong period of time. One of the greatest con-
tributors to "I.0. Burn-out" is the constant repetition-of the same acti- ~
vity. How many of us have threatened "source of qgggd suicide”" when asked "
once-again *o ring a bell by a student's head to S8& if he turns toward .

.. the'source of the sound. On the. other hand, .it is extremely challenging
|
J
|
|

Y

"2 edurators to come up with teaching activities and offer a wide variety
“w thin our lesson plans. = . '
Themégjc teaching units are a way of organizing activities»into_ﬁ 3 /
Tesson ptan formats= "Themes" or lunits" are usually selected because
they correspond gohggqnts that;occur‘in the mainstream of everyday 1ife. -
. Once a the-has been selected»brainstorming takes place on how that .

/ theme can be used.to establish  instructional objectives. If the theme “
is to occyr over an extended period of time, teachers may select an ob-
jective just to teach that ¢ ncept. ° T - _

One of the greatest-miSuses of teaching units with the severely im-
paired population is that the unit activities do not correspond with any
of the student's instructional objectives. - VaTuable teaching time can be
be spent doing a Tgsson activity that has Tittle relevance to the student's
educational program. When planning this teaching unit, great care has been

..  taken to suggest activities that can be taught within the’content areas of ¢

_ most curriculums: creative arts, language arts, physical education; health
N educatiofi,Yhome Tiving and vocational education. Objectives from the In-

gham Cou roject PERFORM are Tisted at the beginning of each content area.
The activitVes.described in the content areas have a numbers that follows ) :
wgich indicatiest which objective can be taught using that activity. There |
&sTbeey an*attempt to match ai;ivitiesto chronological age by inciuding

e

-ar

special sections titled "Kids Horner" (ages 0-9), "Teen Scene" (ages 10-17) LA
and "Adult Avenues" (for 18 yedrs and older). Activities in thd section
“Ongifbr A11" are appropriate for-ahy-ages ~... i : Vo

~" Teaming a unig approach, a mu1tidisciqginary staff and the student's: L
instructional objectives provides a creative outlet to planning lessons for
the §bvere1y‘impaireg population. The following resources may*be hetpful i

to feachers when teaching this thematic unit: . 1

- >

- -

MOVIES (available through the Wayne- ' BOOKS ’ ,
Oakland Federated Library) : x .
' | , Adelson: A11 Ready for Winter
Animals in Winter 1-265 ™ ) Buck1eyi,dosie.and~the Snow .
Children’in Winter 1-916 ’ ~ Brown: “The Dead Bird -
— Winter on the Farm 1C-86 . i ) The Wintér Noisy Book
, Snow Girl 1C-1694 Birmingham: Seasons ~ .t
1¢-1198 ' . Graham: *Let's Discover Winter Woods
", . , . Hoff: When Will 9t Snow?
Winter Cgmping 2¢4Z§ . Keats: The Snowy Day - :
Winter Pdtpourri 3C-481 ' Kessler: Slush, Stush - B
Winter #n Canada 3C-1152 O .Ledski: I LikeWinter - S ' ~
* Birds in Winter.1C-1075 o McKie: Snow o ‘
Winter on am Indian Reser- : ¢ Shaw: It looked Like Spilt Milk T
vatiOn\EEfI707 : ' -+ Sehick: A City in Winter ‘
: © " Weygant: It's Winter = * -

BESTCOPYAVA"_ABLE a ~‘£J€1ki.e: ‘jrheib!intce:r Picm’lc L

L
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. Curriculum Area: Language Arts !
g What students can -learn using this theme . . .
) o : : .
The student will: o~
’ 1. visually track an object (Ingham County #211.020).
2. visually seek previously seen objects (Ingham County
#212.010). | -
3. hold object in hand and take another. v - ,
\ 4.  imitate motor patterns (Ingham County #211.040). - o
- ; 5. Tlook at picture in a book ?Ingham County #441.010). . .
(L) 6. attend tg peers at a preirteractive level (Ingham County.
| © #813.011). ‘ - '
f 7. attend to environmental objects .(Ingham County #211.030).
) 8. . respond to instructional commands ‘(Ingham County #301.020) . - .
i 9. listen to songs, poems and stories (Ingham County #302.010).
10. identify Winter clothing (picture or object)(Ingham County
3 . #303.020) .
o ]» 11. identify outdoor objects (picture or actual object)
. (Ingham County #303.070). | v
[ 12. recognize action words/verbd Ingham County #303.080). '5\
f 13. name winter clothing item (Ingham Caunty #313.020). &
! 14. make a noun sign (Ingham County #321.010). K P *
| 15. make a verb sign {Ingham County #321.020). - v :
16. use one sign to express observations (Ingham County
#321.050). ) . 1
17. select an objegt when named (Ingham County #322.010).
18. select an objeft when named by funEtion (Ingham County
. #322.030). - , ’ \ .
19. select pictdéres of objects (Ingham County #322.040). - N
20. ~select-pictures of named, actions and functions (Ingham !
County #322.050). . B ’
21. select picture on a picture board (Ingham County #322.060). -
22. match identical objects (Ingham County #401.010). -
23. sort objects by matching to pictures (Ingham County
#401.040) . ., ' “
. 24. wame and describe seasons (Ingham County #431.020) . : .
~ 25. inseracts with peers {Ingham County #813.020, #813.030). .
26. show attachment to staff persons (Ingham County #812.010, .
N #812.020, #812.030, #812.060).
‘ 27.  Demonstrate the function of objects.. , , .
~N
4 \\\’/, g
) 32 ,A
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LANGUAGE ARTS:. One for Al1!

Find pictures of winter clothing in magazines dr catalogues. Use these
dictures in the fo110w1ng act1v1t1es -

(A) Make a teacher—made book titled "How to Dress for Winter". Paste

A . one picture on each page. The students can look at, point to and/

ve or name the picture on each page ( % 10, 13, 14). You can use
an empty photo album, looseleaf b1nder or Cer]ox bind your book
pages -

. " (B) Make a set of pictur:%. Find clothing articles that match the
sca

N8 pictures (i.e., hat, , mittens, boots, coat). Play the game
: "Can You Find. It?" ’Have‘the student match the object to the picture -
i that you select (1, 7, 8, ; 14). . . .
. Y, “Mary- Dean Barr1nger WCISD - &

C. Liesman, Deve]opment Centers, Inc.

o | : .
" student's name ) in Boots" :

'Bf%ng in a pair of bobts and a picture of boots. Stress.the vocabulary
"boots" and "wear". Pass around thé boots for everyone to feel. Talk
about the texture. You can do the fpllowing activitdes: :

-Match object to object, and object to picture (12, 23). .
--See if students can demonstrate the function of. boots ‘
(14, 15, 16§ 20, 27).
-Work on " tha cing skills (1).
-Work on attending skills (3,.7). .
—Have each student try on boots. Focus your attention on a
"particular student by stat1ng‘" " is wearing boots"

(16, .6). \ ) .
. ¢ N } . " . © .
End<the activity with the following poem: (4, 9)° ;
. . . - <
e v
BOOTS ’ s

Boots mever seem to fit (Hands on hips, shake head)

They're either too. big (sign the word b1g)
- and, sTippjing and .sloppy _ %
Or else too 1ittie (sign and word 11tt1e) " ‘
and sticky and stucky . .
‘Can't get them off (pretend to tug boot off).
"‘\\ - 'When I stand on one leg (stand on one leg or point to one Teg)

o Or when I sit down (s#t down or point to chair)

. " Boots just never seem to fit (hands on hips, shake head).

4 . -

This activity may be adapted to any article of winter clothing.

A

Mary-Dean Barringer,-WCfSD
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Suspend a- mob1f§‘of snowf1akes or wanter items. You can make a mobile by -
‘purchasing plastic snowflakes after Christmas time or cutting out your

own flakes. You can also use winter cut-outs or small Christmas ornaments
that wepresent winter objects (1, 7). :

.

- . , “
v . [
o THE MATCH GAME: Place objects
L ' in the clear pockets of the
2 ,,«~’”/////’ S game chart. The number of
- objects that-will be present-
\ ed will vary according to the
’ au G individual student's perfor-'
4 Pd\ié\—T—(:; kﬁ EE rd\f  dowel mance objective. Students
R : ’ B ‘ working on matching goals can’
. 4 v : felt match ass {ted winter related
v ", It i e objects (i%e., mittens,-winter
' W " : \efers clothing, miniature toys
) P | [} | S associated with winter such as
[ i Iy 1 ' sleds, shovels). You can also
L o i b | work on attending skills and
' .‘§ ‘ 1 o expressive language goals.
\ T . N ’ .
m—— """L*~".“ Rl L ,H~J ) ‘ Act Tike a game show host.
‘ a\ 3 ! ' Hold up an ooject (1, 7). Ask
. ! 11 A the group "What is this?"
| - N b o (13, 14). "What do you do with
( A o ~it?" (15). "Who can find
, : 2 ! ' .another- ?" (point to the
R e —niL — = .chart). Hand the student the
: ) "~ “.object and say "Okay, Jeff,
The nhine &CKe+ chart has come on down'!™ (8).x When the
\1&\\6\0"&6\{' backkavound © student is at_ the.chart, ask
' . , : "Show me/point*to the same"
i » and Cleor ?\&5'\’\(‘, .Fuuaheé (8, 22). This.game may a1so
Lot be used with’objects' and p1c-
~ ‘ : ’ tures (23).
. . Mary-Dean Barringer WCISD
‘ 3 . C. Kosal-Smither, Moses Tlield
. ¢ \
"WHAT SHOULD ‘I USE?" (A problem-solving story)
Gather a .variety of winter objects such as a stocking cap, footba11
s mittens, scarf, boots, "Snowball" (a styrofoam ball) and place them in a
- - 1aundry basket or similar container. .
(1) Have the student reach in the basket and pull.out an itep. Introduce
the name/sign; ask the student to demonstrate how to use the object.
Sign a phrase that-includes the object name and its function (hat,
- : wear, head). Reinforce the students-for attending to the student and °*
: ¢ ~ the 1nstruétor 1ntroduc1ng the obJects . »
L]
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(2) Place the objects on a table. Tell the students they will Kelp you
make up a story about winter. Say and sign the stdry - "It's cold
outsidey I want to go out and play. First I need to put clothes on
to-keep me warm. I.want to keep my head warm, what should I use?"
The” student helper can come up and select object on the table. The
instructor then puts that into the story. Continue the story using
your imagination. Be animated - "Outside I saw my friend (student's

name). We wanted to play. What should we use?"

‘g

(3) At the end of the sto}y, have a student select an object from the
~ table and return it to the basket. Say "The story is finished. I
.« need to .put my things away". "Char, can you .put the . in the
?Il ’ N .

NOTE: - This type of story can be used with any teaching theme unit.
Just select objects that carrespond to the theme.
(1, 6, 7, 8, 9, 13, 14, 15, 18, 27). -

to

Chiis Kosal-Smither, M, Field

. .
». ’ .
¢ &

* THE BIG SNOW (An object permanency story)

L4
.

e
You may .use the winter objects that have‘béEn_used in previous activities.

You will also need shredded white paper (computer paper is fine) or styro- |

foam packing pieces for the "snow".
v . M : .
- Start off the 'story by saying this is a tale about wjnter, Introdice the
\&gbjects by naming them and passing them around the group (1, 3, 7, 25).
tress how the itéms are associated -with winter. '

Collect the items and put on# on the table. Tell the story of the big

blizzard that.came and burried your object. Drop the "snow" over the

object on the table while talking (1). The amount of “"hiding" of the’
N object will depend upon the student's individual performance cbjective

on object- permanency. Call the student's name and have him come up and
"dig" the buriedﬁobject out of the snow (28, 9).

>

% . '
Mary-Dean Barringer, WCISD : p

\
i

THE PRESENT (An object identification game)

Bring”in an assortment of decorated boxes that have removable 1ids. (Shoe
boxes are ideal.) Place a winter object in each box. Let each student
take a turn selecting a "present", opening it up and showing/télling the
other students what they got (7, 8, 13, 14, 25, 27). You may put two
items in one box for students working on objective #3.

A

Mary-Dean Barringer, WCISD -
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LANGUAGE ARTS:  Kid's Korner

.

WINTER PLAY . . )
Cotlect the following materials: jingle bells, a "sled" made by opening
up a large caxdboard box and attaching g rope (a student will sit/lay on
it while being pulled), picturés of a ded, snowman, skiis, football,
skates and other winter sports. You m y'want to include sleighing music
such as "Winter Wonderland" and scarves, hats and mittens.

Begin the activity by introducing the/ihings we "play" with in winter.
Students can identify pictures,or real objects (1, 10, x}, 13, 14, 15,

192/1 - .. ) ,
. . . +
~ The activity will focus on the "s{ed“. The instructors can emphasize
~ the signs for ride, go fast, .go slow, pull sled, etc. Each student will? ) ’
get a turn riding on the sled. Encourage the students to point, sign or =
us0 a.picture board to indicate desire for a ride (16, 21). The student
4 can dress up in a.hat, scarf and mittens; working on naming them and
demonstrating their function (13, 14, 27). The student will then "ride"
on the sled. Ask dimyto "wave" fo his friends and reinforce the other
students who are watching . the :nﬁder" (6). If possible, you might have
one student pull another (23)~fn »

\)

’ ’ . //

The students waiting for their, turn can shake the bells, 1isteﬁ/to the
sleigh music and work on labeling the actions (pull, ride} until it is
their turn (9, 15, 27).

Cindy Ferguson, Moses Field
Chris Kosal-Smither, M. Field

S
- 7

GATHER SNOW (¥ingerplay) ‘

Gather snow.and make a ball (hands in ball formation/sign for "bhall")
~ Make a snowman round and tall.(indicate with hands) C.

Coal for buttons (pretend to place bﬁitons)
% Coal for eyes (paint to eyes)

There he stands and looks so wise (student stands up) .

.This finger play can be used to work on objectives 4,8 ang 9. 2

from -Finger Frolics




]"WHERE IS SNOWMAN"
This is a combination creative arts and language activity. Introduce
the concept of "snowman". You may bring in a picture or replica of one
(2, 14} 17). Bring in real snow for the.students to touch (8). Identify

the facial body parts on the snowman and his hat.

The group%ﬁ]] now make a snowman mask. Use the following materials:
paper plates, cotton‘halls, precut nose and mouth (black construction
paper), tongue depressors, glue and precut "hats".

Make the snowman mask. Precut eyeholes in the paper plates. Guide thelﬁ
student to put the nose and mouth on the plate. Allow as much freedom a$
possible in putting cotton balls on the plate.. Finally staple or glue
. hat on the paper plate and TAPE tongue
. ‘ depressor on the bac?kof the plate. The
" studgent now has a mask that {s)he can hold
in front of his face.

«

hat tut-sut

Using the poem'written below, have the
students place mask in front of face as
indicated, For extra fun, let’the students
see themselves in a mirror (4, 9)..

: ’ "Where is snowman, where is snowman"
totton Here I am (hold mask in front of face,
batls point to self) - ‘ :
’ Here I am (repeat)
I am snowman, I am snowman,
Here I am, Here I am (point to self).

hnql}(’/

XSung to Are You Sleeping)

This activity may be performed by the students for a pre-primary room .
(25). The Tesson also stresses fine motor skills, sensory stimulation
‘o and grasp and release objectives (refer to CREATIVE ARTS).
~ : ! ¥ o -
‘ _ V . o
adapted from A Planning Guide to the

“Preschool Curriculum, C. -Ferguson and
C. Kosal-Smither, Moses Field

. «




FLANNFLBOARD FUN | :

. ]

Use the flannelboard an¥ cutouts to tell a story about the first snowfall.
Tell about the snow coming down (use paper snowflakes), covering the
ground (use cotton) and children playing in the snow (use kid pictures,
snowballs and snowmen). You can tell a variation of this story *o .fress
sequencing skills. The sequence ‘follows this order: the snow fa:.
covers the ground, the children build a snowman, sun shines on the Tnovman,
the snowman melts and snow is gone (1, 9).
L4 -

L

" ~ Mary-Dean Barringer, WCISD

STHE SNOWY DAY o

»

Bring in the book "The Snowy Day" by Ezra "Jack ﬁéats. Tell the growp you
will read them a story about how a boy had fun in the snow. Adapt the
lengthyof the story to fit the attention spah of the group (5, 9). While
you are reading, ask students to point out uojects in the picture (19).
After-you have read the story, review what Peter did in the snow. Use _
real photographs as cues (20). Ask some students to imitate the actions
divcussed (4). ) o ‘

A S

adapted froﬁ!Beginning with Books

Mary-Dean Barringer. WCISD




LANGUAGE ARTS: . Teen Scene

- THE SNOW BALL CLUTCH

This activity is primarily a peer interaction and peer awareness game,
although many objectives in sensory stimulation and physical education
can also be worked on. The game is very similiar to "hot potato" except
use a snowball! Be crazy with the snow. If the ball should melt or get
crushed--so much the better! Help the student make another snowball and
continue the game. Listen to the.music selections (i.e.,:Jungle Bells,
Winter Wonderland) and when the music stops, the student holding the
ball gets a reward. Let him throw his snowball at the staff of his
choosing, a peer or a target. Constantly encourage the student to Took
-at the student passing him the snowball. Encourage eye contact and
other pre-interactive skills with the snowball "target" during, the throw
(1, 3, 4, 6, 8, 25, 26).

Ann Heler, Ashcroft

WHO HAS A'PICTURE JUST LIKE MINE? (A picfure\Tatching game)

The instructional staff needs to prepare the teaching-materials used
with this activity. Using identical catalogues or magazines, cut out
two identical pictures of winter clothing (mittens, jackets, sweaters,
scarves, gloves, coats, boots, hats) and winter objects (sled, skiis,
shovel, skates, snowmobile, snowblower, etc.). Paste the pictures on
oaktag paper or heavy construction paper. Cover with contact paper or
Taminate. Staple pictures to tongue depressors. .

Begin the activity by placing both sets of pictures on the table. The
instructor will hold up one picture at a time for students to tract,
attend to, and'imitate\the sign/word/picture symbol (1, 7, 14, 21).f
" After all the pictures'have been named, the instructor will pass a '
picture from the second set to the students. The instructor will hold
up a picture and chant: !
"Who has a picture just T1ike mine? , i
Stand up, show it and you'll.do just fine!"
' !

hows it to his peérs.

2

The student ho]ding the ‘picture stands,uﬁ>and s
Everyone names the object (6, 8, 13, 14, 19).

-
P

Adapted from Speak‘for Yoursel f
by Wrasman and Hoag
Mary-Dean Barringer, WCISD

-
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. BINGO

The teacher needs to make the following Bingo cards:

" Card 1: coat, shovel, boots, sled
Card-2: --jacket, mittens, skiis, snowblower o ~
Card 3. " sweater, gloves, stocking cap. skates ‘
Card 4: snowsuit, earmuffs, snowhobile, boots :
Card 5: scarf, toboggan, mittens, coat o
Card 6: boots, hat, jacket, sled
Card 7: shovel, snowsuit, skiis, mittens

Card 8: Bﬁarf, skates, conat, gloves -
Card 9:

¢

owblower, boots, earmuffs, sweater :
{ b

Two sets of each card are needed, as Well as one set of every picture used gn

sthe cards.,

Bingo may be played any of the“fo]]owing’ways-

(1)

* a

A1l versions of Brrr Bingo shou]d stress the student naming the juw

The teacher w111 hold up an object and the student will select the

“appropriate picture (obviously, miniatures w11]lbe used for such .

objects as a snowmobile, tobaggon, skiis, etc.) (21 23).

The teacher holds up an identical picture to the ones found on the

cards (matching picture to .picture) (10, 11).

The(teacher signs/says the name of the obJect and the students find

it (19

The teacher descr1bg§ the ObJeCt by function™®nd the students find

it on their .cards (20). - Al . ,Eh
AN

(S)he finds on the card (13, 14).

FUN IN THE SUN/IN THE SNOW¢

Make a bulletin board in the classroom
similiar to the one pictured. Cut out
pictures of winter and summer scenes.
. {Try to choose adults in the activities).
Go through both sets of pictures describ-
ing the action that takes place in each
one (15).
season when describing the pictures (24).
When all pictures have been identified,
shave ébch student select one picture.

i ‘ . Adapted from Speak for Yourself by
Wrasman and Hoag
- Mary- Dean Barringer, WCISD

H ue backﬂm wrd
I SUMMER

Associate. the appropriate

Let him come to the bulletin board and . . U S
describée the picture and indicate the * FOM IN THE 1.
season it belongs with (15, 24). - | suN | soowd
- T -
a !

Mary-Dean Barringer, WCISD
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"WHAT Qp PEOPLE DO?"

Use the book, White Snow, Bright Snow, by Alvin -Tresselt (this was a
Caldecott winner!). Before reading the story, show pictures of things
people do on & snowy day. Talk about the action in the picture and have
students imitate the verb sign (15). If appropriate, have students nahe/.
point to a picture of something they 1iké to,do when it snows. (This is
a good activity to try'after a "snow day").

Read the story ... remembering the adapt it -to the attention Epan of the
class (5, 9). You may want to coordinate this activity with the "Incredib]e
Edible Snowman" in the HOME LIVING section.

LANGUAGE ARTS:. . Adult Avenues

VAIL OR BUST!

Begin the activity by posting ski posters and pictures around the class-
room. Talk about skiing and winter. Brind in a pair of skiig for students
to touch. The focus of the group language activity will be to “pack" a
suitcase for a ski trip. Collect appropriate clothing (ski hat, gloves,
parka, sweater, socks, long underwear, sungoggles, etc.), and place them in
a suitcase. Bring the suitcase to the group and take out an item, one at a
time. Identify-'the names and functions. Once all the items are-out, tell

- the group you want t¥ pack a suitcase for your ski trip. "Packing" mayv be

~done in several ways:’ Mg '

B et ' - . .
e : E .

i :
(1) a student will find the object the instructor names (17).

p/—

(2) a student wi]])finq the object when described by the
function (18). - L .

(3) E;E?jnstructor will ho]dlup the object (s)he is‘packing
and the student will name/sign the object (13, 14).

(4) the instructor will hold a pﬂ%&ure of the sbject the
student must find (23). S

This aetiVvity can also be used to work®on wisual tracking of clothing items
being packed\(1), object permanency (the student must get a named object
out of the suitcase; 2); attending (6, 7), demonstrating the function of
anzobject (27),.and folding skills.

.
Mary-Dgpn Barringer, WCISD
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LANGUAGE ARTS: Adult Avenues

A} § B

THE INFREQUENT VISITOR: The Bag -Lady

This activity clearly highlights the concept of entertainment in the

name of education, especially when performed by thriS”Kosa]-Smither of
Moses Field Center.- Ihe instructor will dress up as a "bag lady" (use
the winter clothing articles such as hats, scarves, big sweaters, mittens
and boots). She must also carry tws bags filled With a variety of winter
objects. : The bag lady visits the classroom describing her collection of

Junk.. She explains she is not sure what she has collected, and would 1ike ~

to show her stuff to the group.” The bag, Tady can work on the following
student objectives:

(1) pull an object out of the bag for the student to track .(1).
attend to (7) and name (14).

~ .
5( - (2) ,?fger object to student and encourage him to ‘find another
3). . -
(3) pull an object out, return it to the bag and ask the
student to find it (2, 8). a
(4) ask the student to find a specific object in Ehe La_
(17, 18).
(5) ask students to identify the artitles of clothing that
she is wearing (10, 13, 14). R
~ Mary-Dean Barringer,VWCISD
. C. Kosal-Smither, Moses Field
"YOU OUTTA BE IN PICTURES . . ." '

! . ’
Take slides of the students doing the following: wearing a hat, wearing a
scarf, wearing boots, wearing a jacket,'weariag a coat, wearing a sweater
wearing mittens/gloves, hokding a shovel, holding a snowball, holding
skiis, holding skates, holding a foo#ball, holding salt to put on the ice.
“Use all the winter objects and clothing articles you have collected, but
focus on one ebject only in the slide. N
After, the slides have been developed, have a movie show. Serve popcorn
and hot chocolate. . Have the group identify the person in the slide and
- the object (s)he has. Ask what the object is used for. Prompt as
- necessary. You may also have the-objects on display so the student can
select the object given a visual cue (6, 7, &, 10, 11, 13, 14, 17).

Mary-Dean Barringer, WCISD
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Curriculum Area: Health Education

What students can learn using‘this theme . . .

. The
1.
2.

2~ w
. . .

4‘\‘

‘://///,47////////////,,, o

&

>

student will:

cooperate with dressing and undressing (Ingham County
#511.010). \

remove clothing items (outdoor garments) (Ingham County
#511.020). . ' : ' -

put on clothing items (outdoor garments) (Ingham County
#511.030). :

use a kleenex or handkerchief (Ingham County #514.030).
identify objects associated with a common cold (i.e., orange
juice, kleenex, bed, blanket, etc.).-

Py
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HCALTH LDUCATION:  One for A11!!\ S oo

=N

I GET A BOOT OUT OF Ybu!

i

9

Start ‘with oversized boots and/or boots tha?’open up wide. You migh.
a®so have the student put plastic*bags over his/her feet or shoes
(depending on 4he type of boot) as.a first step so that the boots will

.sTide on moreeasily. You might also attach _loops of fahric to each

side of the-top.of each boot for the student to hold and pull on the
boots. Put your boots on and/or have other students put their boots on
to provwde models for the student. .

Pos1t1qh yourse]f close behind the student to provide manipulation.
Gradually reduce your guidance. Increase the distance 'between you and

fhe student and remove any adaptations. Once you get those boots on.

go out for a walk in the snow. Be sure to prOV1de some boots for dress~

_up play too!

Katy says: Refember alyays to describe each step of the activity.
Discuss what is being done--talk, sign, use pictures, blissymb8lics,

and listening. " isten" fo} words, gestures or personal signals that
the student makes to communicate with yoeu. Name those clothing articles
and body parts. Stress the action (e.g., "Pull"), descrirtors (e.g.,
"big", "soft") and prepositions (e.g., "put it in"). Have the student
tdentify items. Be sure to allow time for the student to respond to:you
as best (s)he can. Make any adaptations necessary for the student to
participate to the fu11est extent (1, 2, 3). ’

Katy Herley, Moses Field

NOSE WIPE A GO-GO

The following are teach1ng suggestions to assist the student in “developing
independence in nose wiping: (4)
: . .
1. Call the student's attention to the‘nose when it needs blowing on.
wiping. Do this verbally, nonverbally, or have the studéent view
“his/her appearance in the mirror before wiping or’ b1ow1ng the
nose. -

2. Discuss the nose. Say it is used for smelling, and tell the stu-
dent to smell flowers, spices, foods, perfume, etc. Stress if the
nose is not kept clean, it cannot smell well and 1ooks bad to

) others.

3. Practice the "tissue pull".

4. Demonstrate in front of a mirror how to. wipe and b]ow your nose.
Tell the student to imitate y6ur actions and to practice. .

5. Place a happy face on the "GOOD GROOMING" chart when the student

~ wipes or blows nose frequent1y «

2

7

b Adapted from: LIFESPACES/Bender and
. A ‘ Va11etutt1 B
a + . 4’4 ~. (
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Sit or stand across from the student. Hand'the student the baseball mitt

“and ask him to put on the mitt. - After the student puts on the mitt, play

. with the mitt and ball for a few seconds. Give assistance as needed. Re-

. .inforce every good response, using a variety of things the student 1ikes:
praise, tickling, clapping,,a song, %;ars, stickers, etc.

"SPRING" JRAINING?? =

. After the-student can put on the mitt easily, sw#tch to a large mitten,
. and finally to the student's mitten. Have the student practice putting
- s the mitten on both the right and left hand. Have the student play base-
. - ball by throwing snowballs while wearing mittens (1, 2, 3).

c

School and Home Enrichment Program by °
Hawkins, et. al. )

]

“TISSUE PULL

This activity is designed to help the student léﬁrn to pull tissues from
the box and to help Tearn how to grasp soft materials. If you are using

@ new tissue box, pull out the first three or four tissues yourself,
since these are 1ikely to tear when.being pulled from a tightly packed
box .- - . .

) ' \ :
Place a popiyp tissue box .between you and the student. Say’" R
get a tiss@eﬂ, as you demonstrate pulling out a tissue. Have the student

do the samel several times. To avoid wasting tissues, have the student

but them in'a ox or a pile. "Give assistance when needed, and remember -
to reinforce every good* response. )
© , . : : Y

Name and have the stuééﬁt identify tissues or handkercﬁ?@fs, nose, etc.

Use a box of tissues from which each tissue does not pop up. Have your

student touch nose with tisdue to Tearn.another skill important to .

blowing or wiping nose (4, 5). .

\ %, R
School and Home Enrichment Program by

~ : . Hawkins, et. al.
LN

h]
v - [ : .
YOU'LL GET YOUR NOSE CREAMED! i - : ’ :

- ¥

-~

Y, Place a small amgunt of shaving cream on student's upper 1ip, directly
underynose (this will feel like a rlnny nose). Say " » Wipe
your nose" as you wipe off the shaving cream. Reapply cream and repeat:
) this several times. Give assistance as needed (besides guiding the
- student's hand, you may need to hold the student's head-so (s)he can't
avoid the nose wipe) (4).°

| ) N | \ . .

)

L4

School andsHome Enrichment Program by
- Hawkins, et. al.- '

.

» . »
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., HEAL'TH EDUCATION: Kid's Korner

r * ‘ . k

t / . )
LET'S GET DRESSED (A flannel board game) |
\ . S

. ’ . :
Use the flannelboard and cutout shapes from the HOME LIVING section. This

is a good.activity to do right before'dressing to go home. Tell the , §
following story: "It's time for everyone to go home to play outsidc in

the snow. Everyone if so excited because it snowed during the night.

Some of us are plannihg to build a snowman, some kids are going to make
angels in the gnow, and others are going to roll down the hill in the -

park and some of us are going to look for animal tracks and footprints.

But before any «of us can go outside, we have to put on all of our snow
clothes. Let's practice b{ getting this girl dressed”. :

¢ Put tﬁe felt girl and the snow c1othesJon the flannelboard. Dress the
girl for snow play. Have the students jdentify the clothes as you name
- them. “The girl heeds a sweater; who can find one?" As you dress the
. girl, talk about the order in which the snow clothes go on and stress
clothing names. At the end of the story, tell the students it's their
turn to get dressed 1ike the gir] did in the story.” Have them put on
their® outdoor c1othes in tbe,sqme order. . .

[y

b '

Adapted from Felt Board Fun by Williams -

-

SOCK PUPPET - e

3

This Jactivity is designed to encourage ihmagination and language while
“workAng on dressing skills., You will need old socks, scraps of cloth,

. a.ndedle and thread and a felt-tip marker. Make the puppet by putting -

your hand imto the sock and push.in the toe part of the sock to make a
mouth. Sew in place. Have the student décide where to-put eyes, ears,
nose and hair with the marker or you can sew on the f?bric scraps.

. Let the child play with theapuppet(on-thbir'hand. It is the same skill
needed to put on a mitten. (S)he wilt enjoy it if you talk to the
puppet. With a small group of students, have the puppets mingle and

* communicate with one another. A simple puppet show could be performed.

" Become theatrical!

+
-

‘a : Aaapteézfrom Early Learning Fun,
-Katy Herley, Moses Field

°




HEALTH EDUCATION:  LET'S GET DRESSED!

)
,.‘. d 3
Y & ' ] : (Cut-out to be used
) ‘ d : with flanhelboard)
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fumrations by Mila Lazarevich

MITTEN DAY! BN

)
Y

Proclaim a ddy "Mitten Day". Start out with a Mitten Show and Tell.

' Each-studept shows his pair of mittens to the group and demohstvwfeu
“how to put” them on his hapds (1, 2, 3). Put’all the mittens'in a
large group. See if the students can match pairs, find their own,
sort atcording to color, etc. Have a mittem relay. Put the students
in two rows. Get two large mitten pairs (a pair large enough that will.
fit everyone'in the relay). The first student must put on and take off
the mittens and pass to the next person (1, 2, 3). Coordinate the
Mitten Day celebration w1th CREATIVE ARTS and LANGUAGE ARTS. In Creative:
Arts, have the students cut and color a pair of mittens to match their,
own. Attach with yarn and display on the Health Education bulletin

board. During Language Arts, have instructors. read the book “The
Mystery of the Red Mittens".

-

It is easy to-see that this concept can he-adapted to "Boot Day", "Hat
¢ Day", and "Scarf Day".

-

Pal
B

From Early Childhood Teachers Activities

- S Handbook, by Carolyn, et. al.
N /4 : . "
. . '
= 2 — 21 78
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N HEALTH EDUCATION: TEEN SCENE .ot

BUTTON up YOUR OVERCOAT'
R .

Get a copy of this old standard song. Choose a student to "dress" while

the song is being p1aved The group cah watch and clap to the song

while the instructor is dressing the student (1). After theg student is

dressed, switch the music to "The Str1pper“ and Tet him remove the winter

c1othes (2).

Mary-Dean Barringer, WCISD

MATCH 'EM! L

< Use the pocket chart that was described in the LANGUAGE ARTS Section. You
will do thé activity the same way it is set up in that Section, but you
will use the objects that are associated with a common cold: a can of
orange Juice, kleenex, aspirin bottle, can of chicken noodle soup, min-
jatures of a sweater and a blanket. Have students find the object in
the chart when you hold up a picture or identical object (5). >

Mary—Dean Barringer, WCISD
HEALTH EDUCATION: ADULT AVENUES ’ . .
k) .

WHAT DO T NEED?

Have .an instructor come to the group and act out the role of a person with
{ a terrible cold. Put red rouge around the nose and vaseline under it to
~+ give the appearance of a very sore and runny nose.. Have the person talk
through her nose, act out the shivers and genera]]y describe how Tousy
:she Feels. She will tell the group that she needs some help . . . she
+ needs some items that will flake her feel better. v

A group of objects shou]d be assemb]ed on the table. These will include
all the objects described in "MATCH “EM!". The 1nstructor can play this

game in the following ways (5):
. ~

- 1. Name an object for the students to find among the group.
2. Describe the object by function for the students to find.
3. Show a picture of the objects and have the students find it.*

’

_Mary-Dean Barringer, WCISD
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‘The student will:

Ingham County #813.020, #813.030).

1.  interact with peers
s motor movement (Ihgham County
. o .

imitate a specific gr
#211.040).

3. demonstrate the function\of objects (i.e., bells, ball,
scarf, etc.).

(2SS
.

4, jmitate nonlocomotor and/ox locombtor movements of the
instructor (see CREATIVE ARYS #13):

5. -catcp-a ball {Ingham County.%¥123.010 and #172.060/1 CAN).-

A. throw a ball overhand with one hand (Ingham County #123.020

' and #172.030/1 CAN). I ,

7.. demonstrate dynamic. balance (Ingham County #174.070/1 CAN).

8. demonstrate preliminary cross-country skiing skills (Ingham
County #183.070). -

9. participate n outdoor snowsculpting. :

10.° demonstrate a run (Ingham County #121.010 and #171.010/-

1 CAN). .
L. kick a ball (Ingham County #124.010 and #172.040/1 CAN).

-
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PHYSICAL EDUCATION:

One for ALL!

5

SNOW BASKETBALL " ' _

The materials needed for this game include a 1auﬁﬁry basket, a nerf ball
or a styrofoam ball. Preferably all of the materials would be in the
color white. The game proceelis as fo]]ows

O

1. Have all the students seated in cha1rs formed in a semi-circie. ®
2. Tell the students they gwhe going to play basketball. Label T
«wWwith a word/sign "bas and balll, .
3. Demonstrate holding the bﬂ%%.and throwing it (1etting go action).
- Students-can also use th ctivity to work on grasp and release.
4., Pas? the)baT] to each stu ent Have them hold the ball and throw
it (2, 3
5. Put the Talundry basket in the center of the semi-circle. Show
how to throw the ball in the basket to score "two" points. Have
a staff person hold the basket while you throw it (6).
& Have the students throw the ba:1 in the basket. If they have
no concept of aiming, yoz can hold the basket and ™catch" the
ball when they throw. This is a "Can't Miss" game.. Divide the
group into teams and keep score (6). .
Extra students can act as "cheerleaders" - clapping, an1ng arms and

holding and waying a pompom (2, 3).

. ~ Mary-Dean Barringer, WCISD
C. Liesman, Development Center, Inc.

JINGLE BELL TUG OF WAR .

§

\

You will need a set of wrist bells and White crepe pSper to do this
activity.  The game is played as follows:

1.

2.

3.
4.

5.

6.

o - s
Have the students séated. in chairs formdd in a semi-circle. Set

.up two chairs facing each other*about four feet apart.

Tell the group they are going to play tug of war. They will use
the "bells" (shake them), the "paper" (hold up streamerd and
they will "pull". Stress fhose keytwords.

Demonstrate holding an end of 4&he paper, shaking the bells.

Let each student perform.the demonstrated action, prompting

when necessary (2, 3).

Another staff person #s needed to demonstrate the action. Both of
“you sit facing each other in the chairs. Slide the bells on the
crepe paper (about a six-foot Tength). Pull on the paper until
it breaks. The person who is closest to the bells when they fall
is the winner{ “The,winner picks up the bells and shakes them.
Call two students Zémes. ("Ray and Bob, come on down!"). Have
them perform the demonstrated action in #5 (1). )

4

This activity alsoistresses,han§ strength and grasp.

Brenda White, Mpses Field . -
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EVERGREEN TREE TOSS

-

This is a good activity for Christmas and through the chilly winter months
that-follow. You will need to find a small artificial green tree.and some
small rings. Make sure the branches on the tree’are extended because stu-

> .dents will be throwing rings at the branches as a target, or simply putting

SNOW

the ring on the branch. (Another very clever version of “Places ring on
stick" objective!) S .

There avs. = .zral ways you can do this activity, and the number of students
that can participate are unlimited. Create two teams for a relay. After
the signal, one student from each team will run and toss (not place) a

ring on the tree and run back. The next student in line follows. After
a1l of the students have had a turn, ‘the rings are countedf The team with

the most rings fhng1ng on the tree wins!

You can also use two different color sets of rings to do individual com-
petition. Two students will throw the \rings on the tree. After a specific
time 1imit (1% minutes), the student with the most riigs on the tree wins.

If you work wjth‘more involved students, have them simply place the ring on
the tree. Objectives that can be worked oan with this activity- include 1,
2, 4, 6, 10.

+

-

Brenda White, Moses Field
: t

SCULPTURE . f

13 l

This is an outdoor actiVity best_conducted ‘after a wet and heavy snow
Pract1ce the following:

1. Demonstrate how to make a snowball.

2. Provide various containers to pack snow in: shoeﬁ%x, large bowls,
large plastic tumblers. Pack the containers and then help the
students stack th comtents (1, 9). ‘

If any scu]pture is. part1cu1ar1y interesting, staff can. freeze 1t using
a hose.

Mary-Dean Barringer,/WCISD

.
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\_ FOLLOW THE WHITE SNOWFLAKE ROAD!

hY

'
4

’ )

Place snowf]akes on a path around the room N\ Cover the flakes with clear

plastic contact paper. The students have to step from snowflake to
snowflake from the beginning of the path to the end. Have a "prize" or
treat at the end (7).

N

Mary-0ean Barringer, WCISD N

WINTER WONDERLAND!

=1

Plan a winter carnival. A1l you need is a nice winter day, an ice skating
pond (talk your school custodian into freezing an area on the p]aygrouﬁd)
hills for sledding (if possible), and lots of ribbons to awarf. This is
very similiar to a Winter Olympics. It takes some planning but is well
worth th.c effort. Plan several events around what equipment and facilities
are available. Some suggestions:

SNOW BOWL: Set up some plastic bowling pins and let students try to knock
them down by rolling or throwing a snowball fe, 6).

SNON SCULPTURE CONTEST: Go for Height! Also, award a prize for any sculpture
that actually resembles something. Each homeroom can enter a

sculpture (1, 2, 9).

SNOWBALL_TOSS: Have one for distance and one for hitting a target (6).

ICE RACE: This is a partner race. One student must push or pull énother ,
student in a,box or piece of p]astic across the ice rink (1, 4).

Students not participating in{events can cheer their peers on. Also, have
ptenty of hot chocolate available and a snowcone making station. Provide
cups and a scoop. When a student-has a cup of snow, pour fruit flavored
gelatin on top and mix it up for a snow treat.

Have an awards ceremony at the end of the day. Remember that everyone is

a winner.  Give awards for lst, 2nd and 3rd place along with good sports-
manship. :

Mary-Dean Barringer, WCISD
C. Liesman, Development Centers, Inc.
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~FEED THE SNOWMAN!

Create a target using a sheet of plywood
, or pegboard with a hole cut through it.
# This basic target can be used for a lot
of games. Decorate the target with a
snowman. Let the students throw a
snowball in the mouth of the snowman to
"feed" him. Use styrofoam balls or real
snowballs (6). '

a N .

SNOW, SNOW, GO AWAY . . . COME AGAIN ANOTHER DAY!

This is a relay game. Suspend a clothes-

Tine rope from one side of the room to

the other. Loosely tie snowflakes onto »
. the rope at various heights. The snow- el

flakes should be loose enough so that

they will come loose with a pull. - The

students will be divided into teams.

They have to run to the rope, pull a

snowflake, run back to the group and . .
‘drop the snowflake in a basket. Prompt as necessary (2, 10)..‘This

activity also stresses the skills of grasp and release.

Mary-Dean Barringer, WCISD

THE BIG SNOWMAN (to. the tuﬁé of I"m a Little Teapot)
id

First the snowman's little, way down near the ground (squat down Tow);
* He keeps growing taller till he's big and round (slgwly stand upls -
The sun starts shining and begins to melt the snow (slowly sit down);

» Goodbye, 1ittle snowman, it's time for you to go (wave goodbye,

sitting down an the floor) (2, 4).

Creative Movement for Developing
Children by Clare Cherry

SNOWMAN IN THE NMIDDLE -

Students make a circle formation either sitting in a circle or placing

chairs in a circle formation. Each student will have a chance to be

“Snownan in the Middie". When the student is the snowman, he cgp lead _

the group in any movement he chooses. ~He must also stay on the "magic

A ' snowflake" which has been placed in the middle (cover with contact
paper). The rest of the group will imitate his movements. Use a snow-

‘man prop of hat ahd scarf if possible. The student will then pick a

. peer to be the snowman in the middle (1, 2, 7). .

//2
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v \ 2‘. | ' | 5341




<

PHYSICAL EDUCATION: Teen Scene -

OVER

SNOW

. . ,/’ .
THE RIVER AND THROUGH THE-$NOW! | \
These are two opportunities to work on the balance beam. - ’

INDOORS: Place the balance beam over blue butcher block paper cut out
) Tike a pond. Students must cross the river. If they fall,
squirt their hands or lTegs with a water mist . . . tell them
they are wet because they fell in the river (7).

- \
OUTDOORS: Place-the balance beam in the snow. If they fall, they will
’ hit the snow (7). ,

Mary-Dean-Barringer, WCISD

THROW! ' "

Have a good old-fashioned snowball fight outdodrs! You may wish to make,
up a bunch of snowballs before hand for a good supply)of ammunition.
Remember to stress peer interaction when throwing (i.e., calling names,
yelling out who hit who). And, also, NO ONE T1ikes to get hit in the
face, so be careful out there (1, 2, 6).

73
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- KICK THE SNOW HABIT!

Obtain a Eether ball that is attached to a.string. Suspend the balil from
the ceiling. Have students "kick" the snowball (11).

Al

Mary-Dean Barringer, WCISD

TRACKING: FOLLOW THE FOOTPRINTS! "

»

\ This activity is best done after a fresh snowfall. You will need to use
the school playground or lawn. Have one person make a path of large .

footprints (Wear a large pair of boots). _The path can lTean to a snowman ‘
~ or soTe kind of reward. Take the group outside to follow the footprints
(2, 7). '

- . ‘.Adapted from Adventures in Nature
¢ (© The Monkey Sisters
o,
o~
"‘
STRIKE OUT!
Dangle white balloons from a rope that is suspended across the classroom.
Students can practice hitting or striking the target of these "large .
¢ snowualls". Use a bat .if desired (2, 3). '

S Mary-Dean Barringer, WCISD
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PHYSICAL EDUCATION: Adult -Avenues

o
-

CROSS COUNTRY SKI ADVENTURES:

You w111 -probably have to obiain some equ1pment to part1c1pate in this
activity. Ask a local ski shop (Bavarian Village) to donate a set of
equipment that they cannot sell. »~You may also ask your center parent
i group to buy a used set of usable equipment if some students show the
* potential of being able to manipulate,the cross-country skiis.
+ .
-Re%er to I CAN information for the teach1ng sequences of this skill. You
can work on the following behav1ors us1ng cross~country ski equ1pment

Ident1fy1ng the equipment;

Putting on the crass-country equipment with assistance;
Taking off the cross-country equipment with assistance;
Pract1ce‘gg}t1ng up from a fall (prone position) without
the equipment on; ~

5. Practice getting up from a fall (prone position) with the
equipment on. ) . o ' .

£ WM

You can work on a11 these skills indoors. You may want to take the
students outdoors to see 1f they can "ski" on flat terrain w1th the
equipment {7).

Adapted from INGHAM COUNTY and I CAN

! 4

THROW AWAY DAY!

"4

H
Obtain various objects for students to throw. Suggestions are white bean
bags-of various textures, wadded-up paper, rubber softballs, styrofoam S
balls, white nerf balls, soccer balls, etc. Throw for distance or target
(6). Have students throw to each other (1, 5).

/ Mary-Dean Barringer, WCISD

HELTER SKELTER, LET'S GO .PELTER!

Trace outlines af“the class staff members on butcher block paper. Color
in features and clethes. (Students could help with this or make the cut-
outs in CREATIVE ARTS to use in P.E.) Tape the cutouts to the wall with
staff names over them. Students can select a staff member they wish to
"pelter" with a snowball, beanbag, etc. Tell them to hit the target.
. TﬁT§“§€tTvﬁnrtaﬂ—he~doﬁe_w#thﬁxﬁniguiouiswhnﬂx@d_gf staff (1, 2, 6).

- ) .
\

Mary-Dean Barringer, WCISD ’, |
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Curriculum Area: Home Living

what students can learn using this theme . . .

The student will:

L.

o VS AN
. . s

O~ wrun
« e s s

demonstrate the function of objects associated with cooking
(i.e., spoon, knife, can opener, bowl, cup, etc.).

release salt onto ice {Ingham County #221.030 and #732°.020) .
pull down a window shade. ' o ‘
recogniza objects that are associated with warmth (i.e.,
blanket, swedter, heater, fire, slippers, etc.). ¢Ingham .
County #322.030). ‘ :
prepara a warm beverage (Ingham County #525.080).
prfepara canned soup. - . -,

drink 1iquid from a glass (Ingham County #501.020) .
display willingness to sample new+foods (Ingham Tounty
#502.050) .- '
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HOME LIVING: *  One for A1l . . . Cooking! \ e

. . CREATING A COOKING CENTER

. Not only is cooking an activity for all ages, 1t is also an
activity that can be used to meet several quite different ‘objectives.
(Refer to+ALL TOGETHER NOW! by M.D.. Barringer and C. Kosal-Smither).
°Usigg food is feinforcing in itself and will often capture the attention
of students and hold it Tonger than other materials. Cooking @lso pro-
¥¥des students the opportunity|to .do sqmething real--something that is a
part of their env1ronment outs>§e the school.

. Not only is cooking fun--but _you are teaching skills ‘in the cog-
nitive, affective and psychomotor -domains. Language concepts are built
through Tabeling, using prepos1t1ons following one and two-step commands
and sequencing. Math and science concepts.are introduced: it provides
opportun1ty for measuring, counting and telling time. A1l the senses are
involved 1n cooking--students smell the aroma of food being cooked and
the spices be1ng used, they fegl the different textures, they see the

_ texsures and colors change, they hear the sound of food (corn popping,

celery crunching), and they, taste the delicious results!

The' funct1o;\of objects can be taught €hrough actua] practice w1th
the tools of cooking. * Students lTearn to take turns preparing food and
1earn to perform a var1ety of domestic tasks. Large muscles are used to
pick Fruit and vegetables from a garden or fruit market to be used in the
cooking center. Sma]],qusc1es are used to stir, chop, scoop, slice.

Idea]]y, a coo ing center should be in the school kitehen., However,

if this is not available to you, a cobking center can-be made in any part
of your classroom.. Wherever the center is, be prepared for a mess. A
mess is part of cooking and, the process of cleaning up is as valuable a
Tearning experience‘as the cooking itse]f.

The following suggestions will be helpful 1n establishing a cook-
ing center: . A
(1) Have a place for all tools and stress that all tools return
to their place. A .peghoard is often helpful for hanging
tools. Draw an outline of the utensil=®n the pegboard ang
coloy code items to help students remember where to put them

(2) BreaK recipes into simple steps. Post the recipe on the
bulletin board and use as many p1ctures as poss1b1e

(3) Have unbreakable equ1pment whenever poss1b1e

A]

(4) Stress washing hands before cooking and keeping them clean!

A o .



-

(5) Always let the students prepare the recipe as 1ndependent1y
as possible. : .

¥ (6) When the students learn a recipe, send a copy hgme stating
that the student can maKe this recipe independently.

b

(7) Know what foods students are allergic to. 3

’

s Equipping the center can be completed by visiting.garage sales or
asking for donations. Purchasing food can be done through the school
budget, by asking parents to send in one ‘item-a month to be used, or by
purchasing food yourself and deducting the amount as a business expense
on your income tax return. , N

The recipes in this magaz1ne are designed to be taught in a {qrge
group "Circlé Time" format. This uses the basic introduction, demonstra-

tionp, practuce and helper procedure as outlined in ALL TOGETHER NOW! and
described beTow. : .-

W

\ —Assemb]e the stgdents around the tables. The leader can wear
an apron and chef's hat to introduce the cooking session. (You
may)wanf to have an apron—for each student W1th their name on
it :
-The leader -introduces the recipe ("Today we are making vege- ,
tables and dip") by referring to the recipe chart. He points to
. the food items on the table and says, "We will use vegetables.

- Who can tell me what this is?" Students raise hand. The leader
selects a student who will say/sign/point ta a picture of the
item with needed prompts. The leader says "That's rjght. This
is a ". The students practice the name/51gn of the
item. - }

. -The leader will demonstrate each step of the recipe. Each student
is given a chance to be a helper. The lTeader will say "Who wants
to chop the vegetables?" Choose a student who indicates he wants .
to help independently.

-While one student is the "helper", ask the other students to tell
you what is happening. Say "What is (student s name) doing?"
"That's right, he is cutting the green pepper" "Who can find
the green pepper on the chart’" This éeep5~a11 the students in-
volved and practicing various skills.

.

Thelma Harms and Betty Veitch offer the following suggest1ons for us1ng
picture charts from their book Cook and Learn (1981, Add1son Wesley).
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P2ESENTING PICTORIAL RECIPES
“Enlarge e[a\ch of the pictures to 5°x8" or8°x11°.+,

Ship recipe

—~— . " .
[ Acetore M TGy oot one to one picture

Reci ¢ ~ . "
e %edu ondboacd Correspondence .
, ode v d
1 (Qr+5+orc_:.>) - oR 'TB‘QS F\Cije‘;u?,r;egz":.lf::n". .
o U’Wq o "
Wood block. Use one for each step -in recipe.

ape

Hinge enlarsed pictures to one another:

oy "gceordion format " '
i j Better for older children.
® - o
> Q)

Large enough to allow room for food,ete. in each step, CZ"'P‘C*@«
) _ vecipe on
‘Enlarge the entire recipe on a page of easel paper

one gheet!
(approximately 18 x 24 inches. "easel format
- Retter {or older children.

/]

one to one picture correspondence, set~up' ‘

s i A

If ingredients + measuring Yools are placed n front of recipe
faras, caild can walk around table "reading” and fouow'mg
recipe with little or o adult help. |

(conrigﬁr;’f @ 1981 by Ad&'\eoh,\ues\e\i ?u\o\'\sh}ng Com\;an\;l)

- Y
. ¢
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The LIFESPACES curriculum developed by the Wayne County Intermediate
School District provides this task analysis that can be used to teach
students how to prepare @ warm beverage (5). Children and teens can
“make hot chocolate and Ovaltine, and young adults can make tea or
coffee. - . e eoemmm T S ’ '
- MATERIALS: (Hot coffee recipe): instant coffee, cup/mug, creamer,
: sugar, spoon, hot water.

Subtask skills . ' Teaching Strategies
- 1. Gets out materials 1. Give command " ", make
some coffee", and have student
T gather all needed supplies.listed
' above. '
S ‘ - . \ _
2. Heats water o 2. Have student fill.pot with cold o
oo . water and heat it-{stove burner .
or plug in). '
3. Puts coffee in cup 3. Have student oben coffee (unscrew
. 1id) and place one teaspoon of
, cdffee into cup (may be pre-
measured) . o
4. GOPTIONAL: Puts sugar 4. Have student add one or two spoons
- into cup ’ of sugar into cup.
5. Adds boiling water into 5. Have student wait for water to >
cup. i come to a boil before pouring
. - into cup--about ! inch from-rim.
6. OPTIONAL: Adds milk or 6. Have student add desired amount of
‘ . creamer milk or nondairy creamer’ to cup of
hot coffee. ‘ ‘
7. Stirs coffee 7. Have student place teaspoon into
coffee and stir in a circular motion.
8. Cleans up and reb]aces 8. Have stﬁdent clean up and replace

materials materials in the proper places. (AS
a reinforcer, you may allow the
student to drink the cup of coffee.)

58 62 :




RECIPE: Mexican Wedding Cakes (snowball treats) (1, 8)

MATERIALS: Tlarge Bbw1s, spoons, measufing cups, measuring Spoons, wax

paper, oven, cookig sheet, butter, flower, pecans, vanilla,

powdered sug&c.

Make a poster or pictoria1 display of the following recipe:

| @ Mi% \»e\\.

Using the teaching format previous]y described, preparé the followi

Put two sticks of softened butter in the bowl.

Put one and one half cups of powdered sugdr in the bowl.
put one cup of chopped pecans in the bowl .

Put one half teaspoon of vanilla in the bowl.

Put two cups of flourgin the bowl. ~

Stir the ingredients until well mixed.

Shape the dough into small balls.

Place the balls on a cookie sheet.

Bake at 325° ‘for twenty minutes.

WO~ UGN

**lyhen cooled, students may roll the balls in, powdered sugar to coa

4 59 63
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School District provides this task analysis that can be used to teach

The LIFESPACES curriculum developed by the Wayne County Intermediate //«
students how to prepare canned soup (6).

Subtask Skills . Teaching Strategies

Identifies items to be used 1. Have student identify which items /
are the foods (canned soup, water - /
or milk) and which items are the ~ /
utensils {can opener, pan, spoon). :

2
—_

2. Takes items to preparation 2. Have student bring the necessary "/
area o jtems to the cooking area.
3. Opens soup can - 3. Uses either hand or electric can !
> . opener.
ced . . .
' ) 4. Pours soup into saucepan 4. Have student pour soup from can

~ —--— - .—.. __ into pan, using spoon if necessary.

e

5. Pours water/milk into pén 5. Have this already measured unless
: student can already do this step.

6. Places pan on correct 6.1 ! ve student. place pan on correct
sized burner . burner.

7. Turns "ON" corresponding 7. May have to color code each burner .
burner control switch to - to knob and temperature setting with

correct temperature setting - ~ another color indicating each time
on each knob.

8. Stirs soup continuously 8. Have student pick up spoon and stir.

9. Observe%.first signs of 9. Point out the "bubbles" that occur
boiling: when soup is boiling.
10. Turns burner OFF ( 10. Have student turn knob to off.
11. Removes/ﬁan from, burner- 11. ~ Teach student what part of the pan
safely is hot and will burn him. Demonstrate
how to carry pan by handle. .
12. Carries to serving-area . 12. Have student carefully carry to
eating area in the classroom. N
. ‘ N\~
\'.

© g4 o




RECIPE:,

MATERIALS :

JACK WAX (1, 8)

spoon, measuring cup

1@ P)rm 4o borl.  |®

(un'\'\\gétﬁ'\ ened)

Bowl, saucepan, crushed ice, maple syrup, fork for each
student,

vy .O() .

bow\ of crushed ice ) |

C) XDDklr S TU‘?

. info Yowl

—

B Twiel wax
onto fork.

1ngred1ents

”“’%
DZa. ¢

Us1ng the teaching format previously
described, prepare the following: -

1.
2.
3.
4.

Pouﬂ two cups of maple syrup -
into a saucepan.

Bring the syrup to a boil until
the softened (softball) stagde.

~ Pour hot wax into a large wooden -

salad bowl of crushed ice.
Let each student twirl his fork

in the mixture to taste the wax——

<

Mary-Dean Barringer, WCISD ~—
Catherine Liesman, Developmental Centers, Inc.

THE SOUP LINE

1. Fill a large coffee upn with hat chicken broth.

©

(cdd -Fws*)
4‘("‘ .”/ ‘\e"y
@a@g a

61

65

.

2. Student measures hot chicken broth, pours it if€0 a cup or mug.

3. Student'.walks through "Soup Line", add1nq his choices of, the various

Hoot of broth "cooks" ingredients - no further cooking needed.

173 (adf '?‘+
' Jiow
60"’ {)/'I"P xucch/,,’ 2
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. HOME LIVING:  Kid's -Korner

———

G

.

" Sprinkle and Sparkle . .
‘ Talgrg\ i p

.walk with the children and look for ice-coated
trees or bushes. Sprinkle some salt on the ice of a few ?
branches. Let the children look closely to see if anything is hap-
pening. Have the children feel a branch that doesn't have salt on
it and then feel the one that was salted. Can they fee! any dif-
ference? What is happening? (2) .

t
i

}('Reprinted from Adventures *n Nature @ THE MONKEY SISTERS, INC. 1984)

KEEPING WARM: Use a flannelboard and prepare flannel or felt cutouts
Using the patterns provided.in this unit. Taik about the day being
cold. BRRRRRRRR. Model shivering and shaking. Tell the group you
are joing to show them ways?togkegp warm. As you talk apout qifferent
ways, put up a felt piece on the Poard. After you have jdentified the
pictures, see if the ‘students can select.one that 'you (name. When S
possible, have actual itemslﬁor the students to identify when you hnld
up the felt piece. You may/wish to have two felt sets so the stuu. s
"can practice matching pictyre to picture.
-15€ ; ,
When all the ideas -are_on/the board, let eacH student point to the one
(s)he Yikes the best to kKeep warm (4).

- (Adapted from FELT BOARD FUN by“Liz\a‘nd«—Dick’WiHiams).

. Kce})'mg Warm
out puts

62 66







itg Warm Cut-Outs

i

Yeep
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THE_INCREDIBLE, EDIBLE SNOWMAN

&N
o

CUPCAKE GROUP

Feave : O

, HixX =
—_ ‘wo .
® one box @) 2/3 C. @e%s @ beatr |© Your in
Cake M‘)‘/\ water \De\‘ m“'g“‘\h Tins.
Pae at
350°

Using the teaching format described on the other recipes, make up a
step by step procedure for each recipe. One group may work on the
cupcakes and another group may work on the frosting.

|
|
|
: A |

FROSTING GROUP

o110 |

When the cupcakes and frosting are
. done, give each student a cupcake
cut into a bottom and top half.
Place the two halves side by side
on a plate with the cut sides down. -
Each student can frost the cupcake.
Provide coconut flakes, raisins, and
- cinnamon candies to decorate the
srowman .

Adapted from §§gjgpipghwjﬁﬁmﬁpgiﬁ by
Emilie Sullivan
Mary-Gean Barringer, WCISD
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HOME LIVING:  Teen Scene

| st’s Feed the Birds

L}

This activity will allow students to practice the same behaviors necced
'o achieve the objective of releasing salt on the ice (2). Put a
variety of pictures of birds on the bulletin board. Tell the stude:ts
that they will be using different kinds of seeds to feed the bird§. Pro-
vide bird seed or grain and seeds. Let the students put some seed)into
« tyrofoam cup. As a group, go outside and sprinkle some seed onjthe
“idewalk. You may want to do this by a window so you can go back
*he building and watch the birds eat the seed. In addition to the [yrasp
:nd release behaviors stressed in this activity, you can also focus“un the
tactile quality of the birdseed as the students are fingering it.

4

Mary-Dean Barringer, WCISD

~

‘ML MATCH GAME

~

This activity uses the "Match 'Em" game chart described in the LANGUAGE
ARTS section. The game will be played the same way, only the objec.s

and pictures used will be those associated with keeping warm. You can
une pictures of hats, gloves, sweaters, slippers, blankets, f1re,.hot
“hocolate or coffee, heaters, etc. It may be possible to play this game
using some of the objects described above. The amouqt of objects or
pictures that you display will depend upon the individual studentts per-
‘;rmance objective. The various ways to play this game are described in
"hie LANGUAGE ARTS section (4).

Mary-Dean Barringer, WCISD
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HOME_LIVING:

RECIPE:

MATERIALS:

This recipe

3

Adult Avenues . : . Cooking!

Egg Nog (1, 7, 8)

glass, blender, ice cream scoop or spoon, €ggs, sugar,
vanilla, milk, ice cream, measuring spoons, measuring cups.

is for a single serving. The teacher can demonstrate the

sequence for preparing the egg nog. The students can prepare thier own

glass one at a time.

EGG NOG-

@,

1T

beaten €
(see p.194) gq

1 scoop

|

rinkle with

® Blend briefly. @ 2P nutmeq-

s

Using the teaching format previously déscribed, prepare the following:

Pour into glass.

\ 1. Put one tablespoon of beaten egg in the blender container.
‘2. put one half teaspoon sugar in the blender container.
3. Put one eighth teaspoon vanilla in the blender container.
4. Put one quarter cup of milk in the blender container.
5. Put one scoop.of ice cream in the blender container.
6. Attach the container to the blender and blend briefly. .
¥

Sprinkle with nutmeg.

2 | 67. | 71



/
o THE ICEMAN COMETH ‘ R »
Take styrofoam cups and fill witﬁlrock salt..so each stuQent has his own
> cup of salt. Dress up in winter clothes and go outside to find a patch
of ice. Demonstrate how to sprinkie salt on the ice. Let each student

distribute the rock salt im his cup all over the ice. Return to the
same spot an hour later a?d point out how the ice has melted (2).

» 7

| ' Mary-Dean Barringer, WCISD

el
-

L IGHTS OUT! B e :

. . ~ - _ - ' .
tise a pull shade to practice grasp.-aad-F&lease behaviors while icarning
Fow to keep warm. -Have students touch the cold window pan. Emphasize
fhe sensation of COLD. Tell the group you are going to pull down the
»hade to help get WARM. Demonstrate the action. When the shade is
down again have the students touch the window through the shade. .
fmphasize the sensation of WARM. ‘Let students practice pulling the
hade down (3). ‘ :

T
s
P

Manry-Dean Barringer, WCISD

N _ s . !\
ICE CREAM SOCIAL '
This activity allows the student to practice stirring, scooping and
werving a special treat to friends (I). You will need some clean snow;
vanilla, milk, honey or sugar; mixing bowls, serving bowls and spoons.
Put some snow from outside in a bowl. Make sure the snow is clean and
<oft. Add milk, honey and vanilla to taste. The student should do as
mich of the stirring, scooping into serving bowls and serving as (s)he
i able to. Eat the snpw,ice cream. You can make different flavors of
*he snow ice cream by adding cocoa mix, strawberry flavoring, etc. (8).

The School and Home Enrichment Program
by Hawkins, et al.

BEST COPY AVAILABLE

3
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Curriculum Area: Creative Arts

,What students can learn using this theme . . . ) e .

}

1. exhibit a_response to tactile stimulation (i.2., cold,
tactile art experiénces, textural objects).
2. exhibit a response to d9l1factory stimulation (i.e., ever- .
green, pine, bayberry, hot chocolate).
3. exhibit a response to visual stimulation (i.e., winter
shapes, changing textures during art). (Ingham County

The stuqent will:

. #211.010).
. 4. demonstrate the function of an object (paste, paintbrush,’ -
Y, roll-on marker, crayon, marker). (Ingham County #624.010,

#624.020, #624.030). ¢
5. complete a_ two-step art project.
6. . complete a three-step art project. &
7 demonstrate the development of a single hand grasp (Ingham
County #221.010). :
8... demonstrate the development of bilateral hand coordination
( Ingham, County #221.020).
9. release a grasped object (Ingham County #221.030).
10. tear construction paper into pieces (Ingham County
#221.091).
11. use fingerpaint to make lines and shapes (Ingham County
. #624.010). ) , .
’ 12. participate in singing activities {Ingham County #631.010).
13. imitate nonlocomotor and/or locomotor movements of the
instructor (Ingham County #634.020). .
14. Tlisten to music (Ingham County #636.010).
¢ 15. wuse a pencil (Ingham County #461.010). '
16. discriminat2 texture differences (Ingham County #407.010).
17. engage in simulated play with objects (Ingham County
#814.030). e '

-




CREATIVE ARTS: °  One for A11!

It is important to mention that all visual art activities focus on the pro-

cess and not_a product. The teacher should stress the three levels of art®

participation: awareness of materials, tools, sensations and procedure;

imitation of the instructors using the materials and modeling the process:
Y and self;jnitiatjgg upon the presentation of materials and tools.

VISUAL ARTS ACTIVITIES

Whip Ivory Flakes with a little water (two parts soap to one part
water) using an egg beater to make "snow". Have students paint this
mixture on blue paper to make a snow scene. (4. 5, 9) *

Provide‘White chalk and dark construction paper to make snow scenes.
Students will Visually attend to.the dramatic impact of white on
dark. (1,3,4,2,9)°

There are many ways to do snow art. Spread Elmer's glue on a dark
piece of paper and sprinkle table salt over it for a glistening ef-
fect. Glue puffs of popcorn or cotton on dark paper. Dip small
pieces of sponge into white tempura and let children dap on the
paper. Tear white pieces of paper -and glue on dark construction g

paper. (1, 3, 5, 7, 9, 10, 6).

Draw with crayons on a medium dark piece of construction paper. Paint’
all over it with equal parts of epsom salts and water. "Ice crystals"
- will appear when the liquid is dry. (1,3,4,6,7,9 ).

ra

A Planning Guide to the Rrp;
School Curriculum, James, ed.

Use white playdough and-demonstféte how to form balls (1, 13). Stack
three balls to make a snowman (7.,8,9) -

Gather alot of twigs. Have students stick them into styrofoam or
clay base to make "winter trees" (5,6;9,13). -

MULTISENSORY ACTIVITIES

"Let it Snow, Let it Snow, Let it Snow!"

»

Make a mobile of paper snowflakes to dangle over the student. Encourage
the student to reach for and grasp the snowflakes (3, 7, 9, 13).

Fi11 a tub with snow for the students to touch. Have a small scoop for
them to dig in the snow (1,3, 4, 7, 13).

llse a pingpong or styrofoam ball for the students to hold and throw.
(4.7, 8,9, 13)
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Attach a sponge to a dowel . - Have the student dip it in white paint
and press on *dark blue construction paper to create a "snowy"
scene. {1, 3, 4, 5,7, 9)

o

| s 1
Listen to the sdng "Sleigh Ride” and shake bells (4,7, 9, 13, 14).

Mu1t1sensory activities are designed to be conducted as a "mini-lesson"
providing Students with a variety of sensory experiences in a short t1me
periud.

CREATIVE MOVEMENT

~

"Swirling Snowflakes"

—— N

Give students a wh1te chiffon scarf and have the class seated 1in
,chairs in a circle.* (You can also use white crepe paper instead of
a scarf). Students are asked to swirl the scarves 1ike-snowflakes
while listening to music. A selection of music from the Nutcracker
Suite is a good choice. Students can then try moving the scarves
while standing gnd eventually moving the scarves while walking in a
circular fashion. (3; 4, 7, 13, 14)

Catherine L1esman Development

Center, Inc.

MOTOR

Make a variety of templates to use while drawing. Provide different
winter shapes (ie. snowball, snowman, evergreen trees, snowflake, etc)
that the student can choose from. You can use a variety of art medium
with the template. (4,5,8,11,15)

I'f-
SENSORY STIMULATION

This is a group activity that stress responses to co]d A1l you need

is an ice cube or icicles obtained from outdoors. Take an ice object
and touch staff with it, and laugh with them as they squeal and move
away. Next, touch a student's arm with the ice. When he squeals and -
moves away, laugh and say "See, you can play just Tike(staff member) "
Let the child take the ice cube and touch a staff member. Remember

to laugh and squeal alot. Also, check with the occupational therapist
prior %o doing ‘this activity to make sure there are no contraindications.
(1,7,9

The School and Home Enrichment
Curriculum by Hawkins, et. al




CREATIVE ARTS: Kid's Korner

VISUAL ARTS

Bring snow inside a tub or water table for students to explore.
Gradually add drops of food coloring and let the students mix

it in the snow. Use spoons and shovel and provider containers for
scooping. (1, 3, 4.7.9,17). : .

Glue :cotton on the outline of a snowman. You can also paste cotton
balls on construction paper to make a snowy scene (1, 4. 5, 9).

Put white paint at the easel with dark construction paper for finger-
painting. (1. 11). . .

\

FINE MOTO '
R - N

Use this activity to practice grasp and release (7,9). Provide snow
for the student to grab {1) and sing the following sorig during the

activity (12,.14).

"picking up snow and droppin’ it in the basket.”
“picking up show and droppin' it in the basket,”
"picking up snow and droppin’ it in the basket."
“Way Down yonder in Winter Wonderland”

\ ~
(Sung to the tune of "Way Down Yonder in
) the Paw-Paw Patch")
The stimulation from the cold will facilitate releasing thé snow. This
activity may be varied by what is selected to be "grabbed". You can use
styrofoam snowballs, winter clothing items, winter objects, etc.

‘Mary-Deah Barringer, WCISD

Use paper plates and punch holes in them around the rim to make a giant
snowball lacing card. Sew with. white yarn. Other winter lacing cards
can be made with posterboard in the shape of boots and shoes. A simpi-
lacing task can be made from two mitten cards with one hole in each. The
y student must lace them together. Llacing is a good task for older children
o in this age range to build eye-hand coordination skills.

A P1ann§ng_Guide to the Preschool
Curriculum by James, et al.




FINE MOTOR N
Obtain a large supply of computer paper or newspaper for ripping.

Have the students each tear up a sheet (10). Use the paper to

bury objects in the "blizzard" for other students to find.

Do a path tracing of "Take the Hat to the Snowman" and "Take the
ball to the Snowman". Vary the difficulty of the paths according
to the child's ability to use a pencil (15)..

PLAY

Set up a water table so several -students can sit around it. Fill
with fresh snow. Explore the tactile qualities of the snow (1).
‘Provide a vardety of objects to encourage play activities and ex-
periences. You can demonstrate how to use a shovel, scoops and
molds with the show (4). Place small cars and snowplows in the
table for students to push (17). )

Mary-Dean Barringer, WCISD
Catherine Liesman, Development
_ Center, Inc.

MUSIC

Listen to "Frosty the Snowman". Hold up snowman pictures when the
chorus sings about "Frosty" (14).

Sing this song to the tune of "Here We Go Round the Mulberry Bush"

“"The white snow falls (fa-alls) down, down, down,

Down, Down, Down,

Down, Down, Down (arms and hands move down, fingers wiggle)
The white snow falls (fa-alls) down, down, down ' 3
A11, all-all.on the ground." .( move whole body to the floor)

A Planning Guide to the Pre-
school Curriculum, James, et.al

MPLTISENSORY ACTIVITIES -
"In the Meadow We Can Build a Snowman!"
Use a mask and play the game "Where is Snowman?" as described in LANGUAGE
ARTS. You can make ‘the mask during a visual arts activity. (1,3.4,5,7,
13, 17). -
Jring in items that smeil Tike the outdoors in the winter..an evergreen
branch, pine air freshener, peppermint, etc. See if the students can
"track" the scents with their noses (2).

Listen to the song "Winter Wonderland". Have crepe paper for the student
to grasp and move up and down, simulating snow falling (1,7, 12, 13, 14)

¢

cor ‘ -



CRTATIVE ARTS: Teen Scene

VISUAL ARTS

Cut snowflakes from white paper as illustrated below. Students
will most Tikely need help to cut. Let the students unfofd them
and hang them from the ceiling, on windows, or put them on a
bulletin board (3, 7, 9).

MG iC
5ing this <ong to the tune of "Are you Sleeping?"

Verse 1: (JUMP in place while singing) Verse 2: (Use throwing motion)

"We are cold, we are cold "Make a snowball, make a snowball,
Let's get warm, let's get warm. Throw it now, throw it now
We are cold, we are cold Make a snowball, make a snowball

Let's get warm, let's get warm." Throw it now, throw it now!"

from A Planning Guide to the

Preschool Curricylum, James, et al.
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CREATIVE VOVEMENT
¢
This activity is to get the students tp move creatively in dIfferent
directions while skating on imaginary skates. Demonstrate for the
students how to move forward, backward and sideward by sliding your
feet on the floor. (You may want to model this while the students are ’
sitting in a semi-circle on chairs). Then have the students.slide
and move their feet in different directions aexperimenting with fast’
and sTow. (Physical prompting will probably be necessary). Play some
music and have them move their 'feet while they -are still seated. After
some practice, put on the selection "Skater'y Waltz" and ask them to
go skating, moving about the room. ) '

Students with good gross motor and good imitation ability may want to
try this variation: Have the students sit is a semi-circle as you ex-
, plain how you want them to "skate". As you clap your hands, call out
v specific skating instructions. For example, you may say "slide, slide,
s1ide, slide, turn, stop" (13, 14). :

./// ‘ | o adapted from ARTSPLAY by ,
, : Burton and Kuroda - ‘ .
g ~
. SENSORY STIMULATION .
.
|
; 1
. Can You Taste the Snow? " Listening; ‘
Go outside when it's snowing. Tell the children to stand Foliowing directions:
very quietly and close their eyes. Ask if they can hear . Describing
‘he snow falling. Tell them to lift their faces toward the sky. Can , \
they feel the snow on their faces? Tell them to open their mouths. Sight, Sound, Smeli
Can they taste the snow? Now have them open their eyes. Can " Taste. Touch L

they see the snow? What does it ook like? Have them take a deep
oreath. Can they smell the snow? (1, 3, 13) ~

! from Adventures in Nature by the
Monkey Sisters \

o
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CREATIVE ARTS; Adult Avenues

VISHAL ARTS

Use styrofoam pellets,and toothpicks to create snof. creatures and
snow sculptures. Demgnstrate how to use the toothpicks to connect
the pellets, creating a sCllpture. Talk about how the materials
feels. You can also use pipe cleaners to attach the styrofoam. (1.
3.4, 7,9, 13). ; .
Fmphasize the color white. Provide a variety of white materials to
make a textur2 collage. Sugdestions are yarn, buttons, rice, rickrack,
lace, felt’, corrugated cardboard, tissue, construction paper, chalk,
cravons, paint, material scraps such as fur, velvet, glitter, sequins,
Zti%ke;s, ind dark’construction paper to paste the items on. (1. 3,

. 5,7, 9 :

MULT TSENSORY QETIVITIES

Plan a "Mddnight Madness" - Party to celebrate the new year. Each class
can sponsor a different activity that is associated with the new'year.
Some suggestions include: L :

-Provide bells, horns, poppers to use to "ring in the new year"
(4,7.8,9.,13, 17) . .

-Make a<mask“for the "unmasking at midnight". (1.5, 7, 13,‘17)
- Have different clothing articles for students to dress up
in costumes.

The Physical Educatiom teacher can set up a center where students would
kick a ball through "goalposts" to score those extra points 1ike n
the bowl games. Using your imagination, you can come up with additional
ideas. ¢
' , Mary -Dean Barringer/WCILD
(\_‘, C. Liesman/Development Centers, Inc.
MISTC .
Listen to the songs "Winter wonderland" and "Jingle Bells". Pass out
bells to shake during the listening activity. (12, 14). s

LPEATIVE MOVEMENT @

"Tce Statues" In this activity the students will/move freely until they
hear the word "freeze". Tell the group (and demonstrate) the difference
between moving and staying stationary (sti11). The best way to attempt
this activity is to use it with the song "The Fregze" from the album'We
A11 Live Together by Greg and Steve (Youngheart thprds). This can also
be done with a drum with the instructor beating out noises whep the
~tudents move and stopping when they should freeze. (13, 14)

‘ ‘ : adapted from ARTSPLAY' by

Burton and Kuroda

’ ’ 76 '
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© Curriculum Area: 4ocational v

~dhat thg student can learn using this theme . . . ’ N
’ The student will:
1.  demonstrate the development of bilateral hand
coordination (see CREATIVE ARTS #8).
2. insert small objects into specific positions (Inghan
County #221.040). :
. 3. balance stacked ashjects (Ingham County #221.050).
ﬂ, grasp_and turn an object (Ingham County #221.080).
5. _identify, locate and return snow removal matzrials
{ Ingham County #732.010). y -
6. use a snow shovel (Inghap County #732.030). ,
7. use salt crystals and sand in snow-removal (see HOME
- LIVING #2).
3. perform a two part digassembly task (Ingham Count
#743.010). AR o ¢
9. perform a two part aSsembly task (Ingham County #743.080).
10. perform a sorting tAsk involving two grossly different
. obgeﬁts (Ingham Codnty #742.010). : .
. complete a simple ‘task independently (Inghan Count
#702.080) . , ? S
VOCATIONAL EDUCATION: Kid's Korner
, . 7
WORKTASKS ’

WORKTASKS /is a system designed to strengthen the,student's independent '
work skills. It is based on the tdsk-reward sequence developed by
Matthew Israel at Behavigr Research Institute in Providence, Rhode
Island. Students can work-on a variety of manipulative skills required
in vocational education while they learn how to compiete a simple task
independently. (11) , ' ’

Each student has a book of 3"x5" pictures joined by a ring. These pic-
tures represent manipulativé/educational activities that the student .

has been observed doing with no assistance. The activities are all

within the developmental abilities of that particular student. It is
appropriate to include’tasks that may be below the student's developmental
level of functioning as the purpose of WORKTASKS is not teach new skills
but to encourage the student to use what he has learned independently.

‘Initially, the student has no more than five activity cards in his ring

book and the objective is that he complete. these five or so activities
Within a half hour time frame. . The WORKTASKS sequence is as follows:

¢ 7
®
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(1) The student is seated at a table or other appropriate work
space. “He opens his book and Tooks at the first pictured
activity. ) )

“T7(2)  The student goes to the shelf or cabinet where all the

’ WORKTASKS materials are kept and finds the pictured activity.

(3) The student returns to the table with his activity and begins
to work. x

(4) Upon completion of the task, the student raises his hand or
looks at the adult supervising the area to have his worked
checked. [

(5) The adult checks the task to see it is completed correctliy

. and gives the student a reward.

(6) The student returns’ the materials to the shelf and begins

»at step 1. '

As you can see, the teach%ng of this WORKTASKS sequence cah only begin

after the student has achieved the attending goal of the abi]ity to com-

plete a simple task. - This system also requires that-the student can ;
identify objects and match objects to pictures ore he can go,through -
the entire sequence ipdependently. The proceSs of teaching thig sequence

to severely developmentally disabled p S@hs js often arduous. However,

the long range goal of being a?;E/jD/monftor a group of severely sretarded

persons working independently is~Wwell worth the time spent teaching the

system. - . £§

-
7

\

The WORKTASKS booklet will be developed individually- for each student.

As stated before, you will initially put in only ‘he number of tasks that
you expect the student to be able to ‘complete witFin a half hour. This
will range from one to five activities. /

|

~

The WORKTASKS booklet can be prepared in this manner:

(1) Make a list:of the manipulative activities you have observed your
i - students doing independently. Types of activities could include
- puzzles, pegboards, formboards, lotto, building.toys such as LEGOS,
blocks, coloring,tracing boards, 1acin§-;39d§, button boards,
matching games, parquetry, number pegss mp1euwofkbooks;‘etc. :
(2) Use a good camera (such as a 35mm) to photograph ‘the activities
that you will use in the WORKTASKS book. These pictureS/Wi11 be
what the book is comprised of. , . -
(3) You may use the'negative of the picture to make additional copies
for several student booklets. For durability, laminate the pictures.
This can be done with contact paper or on a laminatin ine which
is available at most Professional Resource Centers. may also
duplicate the pictures on a color Xerox machine at a
than printing additional pictures from a negative. is possible
to fit five pictures on an 81"x14!" sheet of paper for a cost of 75¢.
(4) Select the number of activity pictures to make up a book.. These
pictures should be,joined together by a metal ring. The rings cost
approximately 4¢ each and are available at any office supply store.

ERIC - - w80




winter theme. Suggestions of tasks that teach the instructional objectives
listed in this unit include:” '

SORTING (10)

Sort mittens and Christmas ornaments.
The mittens go in a giTt box, and the
ornaments will go in a sectioned box.
This also works on objective #7 and
on developing one-to-one corres-
pondence.

Sort hats from socks and place on two
trays. Have each tray designated with
a picture of a hat or a sock.

INSERT SMALL OBJECTS (2)

Get a snowman bank-and let students
put pennies in it.

Place all white pegs in a blue peg-
board.

STACKING (3)

Stack white blocks, LEGOS, or
pieces of styrofoam cut to loouk
ke blocks.

Stack white Chinet plates (giant
snowballs??)

Stack a pile of mittens or
socks.

TWO PART ASSEMBLY/DISASSEMBLY (8,9)

Insert Christmas cards in enve-
lopes. Provide a variety, par-
ticularly ones with winter scenes.
For disassembly, remove cards from
envelopes and place into separate

You can create special booklets that picture activities associated with a
|
|
|
|

“ piles.

Make a pegboard in the shape of a tri-

angle and paint it green. Place white Remove Christmas ornament catch

pegs in it. ' from bulb. Use nonbreakable bulbs.
You may try to put the ornaments
back together for an assembly task.

It is important to remember that the focus of WORKTASKS is not on the
specific activities in the booklet, but either on the process of learning
how to complete an activity or series of activities independently.

This is an important work skill that will be valuable in any job or
learning situation. ‘ever, activities shouid be selected that pro-
vide students an opportiunity to use existing skills. Other activities
that you can include in WORKTASKS that stress a winter theme are:

-Puzzles: winter scenes, snowman

-Templates and crayons: snowman, sleigh, evergreen templates,
white crayons, dark paper

-Lotto: matching winter pictures

-lUse a small toy radio or T.V. (ie. Fisher-Price) that.plays a
winter related song when turned (4).

-Put white marshmallows in & small baby food jar. The student
can eat them when he gets the 1id off. (4)

-Color a winter related picture.
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Unbracweted printing ~telegts. such as smudges, ¥ariationi’:inscolay. shidesy: dn
Title esigns that are: of._tegister (alinement):’ Keafines brinting folle

Yol ATTONAL EDUCATICN: Teen Scene/ Adult Avenues

=

THEWORLD OF WORK. . .

Vocational education teachers often feel frustration when designing
work samples for the severely impaired population. The realization
that work placements are extremely 1imited for these individuals
dampers the enthusiasm of teaching skills that may never be used.’

It i imperative that our work samples correspond to skills required

in actual occupations. If we are going to take the.time to train .
otir severely impaired students, we need to know that the behaviors they
are learning have been identified as necessary work skills in existing
jobs. The Dictionary of Occupational Titles is a virtual goldmine

for verifying the demand for identified work behaviors.

This document, published through the U.S. Department of Labor, defines
and describes over 20,000 occupations. A D:0.T defination looks tike

thie:
PARTS OF A DOT DEFINITION
1) Occupational 2) Occupational 3) Industry
Code Title ~ Designation
4) Alternate
, ¥ . A///////, Titles
6$52.382.010 CLOTH PRINTER (any ind.) printer; printing-machine
operator. - :
4 Selsupsandioperates- machifg: to; prntedesigns on, matenaly: such s BRIty
émﬂﬁ?fﬁﬂcrgrakﬂf‘pﬂjt" _ah%’e'liﬁ‘ﬁci?alé’d;fclr;-nr ~oilcloth: BV 2) é’e ad
handwheel to set L\‘F&}Mpgin!ing rollers. according to_ specificd tatement
Gl oears tions, _Juine-s o a}inc,j(;g.’s'ﬁ:'f"ﬁfa—rﬁé'%T‘pri_riﬁn' Crofleis wit I"fc ’
mdly ; 3 ‘machis ¥ =S v docor, M il _
Terms and oilstone, and verifies evenness of blade, using.straightedge. Adinc 5b) Task-Element
Yoctor against printing soller,:using handtools:. Dips: color, frome tubs infg Statements

xes ta, supply printing rollers. Scans. cloth, l‘e‘_aviqg‘macﬁg%; 0

sition Ol hlanker or back-grey £IG1R, 16, 36sorh exceis co

I “Records yardage of..Cloth’ printed,’ Coordinates
rinting activities with, workersswhafeed and. doff grachine-a nd-aidig

ting up and_cléaning maching; May notity- COLORIST (profess. &~—————5¢) “Ma; "

. %in.) when color shade varies from specifications. May mix own colors, Tt ’

Brasketed May mount printing rollers on machine for change of patterm jems

Titl» —————»[PRINTING-ROLLER HANDLER (textile)]. May position . knives

‘Specified distance from ‘€dgé’ of plastics material to trim excess material

{rom edges. When printing samples of new patterns and novelty designd

from printmg

6) Undefined

js. designated as . NOVELTY-PRINTING-MACHINE OPERATOR Related Titles
(tettile) or PROOFING-MACHINE OPERATOR (print. & pub.)."May
Sef iip and operate ‘cloth printing ‘machinc wtilizing catistic sod
instcad of color paste to print designs on cloth which shgaK to forn
plisse, and be designated PLISSE-MACHINE OPERATOR (textile).
ol

BEST COPY AVAILABLE
82

80 7




The components of this definition are explained in detail in the
Dictionary of Occupational Titlés. Of interest to special educators
are the second group of numbers within the occupational code. These
middle three digits are the worker functipn ratings of the tasks
performed in the occupation Every job requires a worker to function
to some degree in relation to people, data and things. A seperate
digit expresses the worker's re]atiogship to each of these three
groups: '

DATA (4th digit) PEOPLE (5th digit) "THINGS (6th digit)
0 Synthesizing - 0 Mentoring ¢ Setting Up
1 Coordinating 1Negotiating n 1 Precision Working
2 Analyzing 2 Instructing ’ 2 Operating-Controlling
3 Compiling 3 Supervising e 3 Driving-Operating
4 Computing 4 Diverting 4 Manipulating
5 Copying 5 Persuading 5 Tending '
6 Comparing 6 Speaking/Signalling 6 Feeding-Offbearing
7 Serving 7 Handling ™
8 Taking Instructions/
Helping »

Worker functions involving more complex responsibility and judgement are
assigned lower numbers in these three lists while functions which are

lass complicated have higher numbers. For example, "synthesizing" and
“coordinating" data are more complex tasks than "copying" data; -"instructing"
people involves a broader responsiglity than "taking instructions-helping";
and "operating” things is a more complicated task than "handling" things.
When selecting Jjob descriptions upon which to base work samples, the teacher
should look for ‘jobs that have high middle digits, as these occupations are
more 1ikely to be within the realm of abilities of the severely impaired
person

The teacher can review job descriptions and select skills within the des-
cription which the students are capable of acquiring. Task analysis, flow
chart development and criterion referenced tests are valuahle teaching tools
when developing work samples. It is suggested that each work sample i~
written into a packet. with the cover page showing the Dictionary of Occupa-

tional Title's definition. This becomes a nice visual presentation on how
vsour qgoals and objectives fit into an overall work program.

iising the Dictionary of Occupational Title based work samples give credibility
to your vocational training. It awards dignity to the student when his K
parents realize that training corresponds to “real” work and occupations.

The vocational aspect of the exit Individual Educational Plan (IEP) report
‘akes on more meaning when you show the relationship between your training

+nd job descriptions using the terminology from the Department of Labor.

The Dictionary of Occupational Titles is available from the Super-
intendent of Documents, U.S Printing Office, Washington, D C. 20402
or from the Bookstore located in the Federal Fuilding in Detroit
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The Dictionary of Occupational Titles work sample design can be in-
corporated into the theme teaching of winter. This is an excellent

time to teach students the function of snow removal tools. The

objectives of using a sngw shovel’ (6), using salt and ‘sand in snow

removal (7) and learning to identify and obtain snow. removal materials

(5) can all be taught during the winter season.  These objectives may ./
he written in a task analysis format and included in a D.0.T work sam-

ple titled "Industrial Cleaner”. -

381.687-018 Cleaner, Industrial (any ind.) clean-up worker,
janitor; sanitor; scrubber; sweepers; trash collector; vacuum
cleaner; waste collector.

Keeps working area in production departments of industrial estaplishment
in ctlean and order]y condition, performing any combination of the fol-
Towing duties: ansports raw materials and semi-finished products or
supplies between departments or buildings to supply machine tenders or
operators with materials for processing, using handtruck. Arranges
hoxes, material, and handtrucks or other industrial equipment in neat

and orderly fashion. Cleans lint, dust, oil and grease from machines,
overhead pipes and conveyors, using brushes, airhoses or steam cleaner.
Cleans screens and filters. Scrubs processing tanks and vats. Hoses
down floors to clean and applies floor drier. Picks up reusable scrap -
for salvage and stores in containers. Performs other duties as described
under CLEANER (any ind.) L. May burn waste and clean incinerator. May
pick up refuse from plant grounds and maintain area by cutting grass_and
shoveling snow. May operate Tndustrial truck and transport materials
within plant. May start pumps to force cleaning through production
machinery, piping or vats. May he designated according area designated
as ALLEY CLEANER (textile); CASTING-AND-LOCKER ROOM SERVICER (plastics
mat.): ENGINE-ROOM CCEANER ( any ind.); OVERHEAD CLEANER (any ind.);
Additional titles: CANMING-ROOM SWEEPER ( malt Tiquors); CEILING CLEANER
( any ind.%; CLEAN-UP WORKER, SPRAY ROOM (inst. and app.); FLOOR CLEANER
( any ind.).

This work sample shows that the snow removal skills relate to an actual
job as defined by the Department of Labor. The middle digits of this
job definition are high numbers and this assures us that this job may
he within the abilities of the severely impaired student.

-
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11:00 a. m. at the Royal 0Oa

ARG/Downriver, 4212 13th:Street, Wyandotte: 283-0710

This active ARC plans several events for developmentally disabled
individuals. Friday night basketball games are offered at the
Wyandotte WMCA and Friday afternoon’ bowling takes place at the
Indian Lanes. Other ARC sponsored activities have included pizza
parties, dances, swimming and sign lanquage classes. Call the ARC
Downriv for an updated calendar of events.

You may also want to contact the Detroit ARC (832-0143) and the
Northwest Branch to. inquire about recreational prpgrams for the
developmentally disabled in their facilities.

A nice alternative to cartoons, Fun Flicks ungeel Saturday morninas at

g oyal Oak Public Library, 222 £. Eleven Mile Road.
(541-1470). Children of all ages are welcome, but preschoolers must be
accompanied by an adult. This will hold true for severely ha dicapped

kid.. FRIT
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DETROIT YOUTHEATER. Detroit Institute of Arts, 5200 Woodward {at Kirby)

JANUARY 12, 1984 . Detroit Dance Collective
\ L

Back for a second seasormy—tho dancers will perform first on stage . . |

and then move with the audience for their final selection to be }

performed in the Museum's sculpture court (complete with a brief -

talk about the sculpture). Part of our new "You Gotta Have Arti" ‘

oyies. . . FOR AGFS 5 YEARS TO ADULT.
|

JANUARY 19, 1985
s i Boots .

The Bob Brown Puppet Productions from
Hashington D.C. pull the strings for
the frisky feline as he recreates his
£amed adventures for families with
yvaungsters & YEARS OR OLDER.

linuary 26, 1985
“he {Town Conspiracy

e Killian and Michael Zerphy will
“ease your imagination with comic vig-
ottt hlepding the vitality of sthe
Sgvopean civous with the grace of pan-
tamine . And they jugqle, ton. For
aqges b5 YEARS TO ADULT. 85
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U TROIT YOUTHEATER
FEBRUARY 9, 1985 Avrican Fotktales

New York's multi-talented Edmond Felix and Hilary Bader combine
dacting, dancjng, music and storytelling, a> well as delightful
audience participation fto charm everyuone with a potpourri of vivid-
African folklore! For ages 3 YEARS TO ADULT.

FFERRUARY 16, 1985 ‘ ’ !
The Ishangl Dancers

This extraordinary family ensemble
annually brings to Detroit the cul-
ture and excitement of West Africa.
Returning for the 17th consecutive
weason- BE THERE! NOTE: Kids under '
4 years of age will NOT be admitted. [

FEBRUARY 23. 1985
Play to Win!

The fascinating story of an extra-
nrdinary athlete, Jackie Robinson,
and how he became the first black
in major league baseball., This
exciting fullstaqge musical follows

, 2nbinson from his college days to
~tardom with the Brooklyn Dodgers.
For anes 7 YEARS AND UP.

A1l performances are at 11:00 a.m. and 2:00 p.m. and tickets are $3.00

per person.  (personal note: The Youtheater seems to be staffed with
#)derly women who have little understanding or patience with their handi-
capped patrons. Do not let this attitude hamper the severely impaired
person's opportunity to participate in these "cultural activities. My
sxperience has been that these live theater experiences have been thoroughly
enioyed by all. The performances last one hour, and students who are
planning to attend should be able to sit for that length of time and

have a reasonable ability to attend to the skits. However, please adhere

to the aqe restrictions.) '
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AND BooKS ANDTHINGS
FLORA & FAUNA © a3
Beile Isie Aquarium Bele Ise. 267-7134 Thou X GHDQr "W\ [Ock ~<
vt of - ;m s o « e fish, and that big old electric eel UJ
et d3e Tre 5 a peautiful Pewabic tile treasure t/)
ot gt freshwater aquacum n America, buit in D 37
Lot Open dady 10am S pm tree Z S Z
Belle Isie Conservatory. where the preenery —s and OOkS"F;F Ch\‘ dr‘en 5
D Lo eeonpr i nat werter which s ust wround
Ceroat Decereber [ o show Cn Bele 6988 3 Il,
g e O .veducational workbooks e t
Taop 0 atputehen o3 parkeng 1ot so the best friends Z stickers e stuffed animals 14
. atea poen are roused in Detrolt Police < wbrotrainsand towns @ Q
Horse Barns ' ated or Belle 'sle and Rouge Park mermekko {uaagaage, x
§oCe e S Seee and reservations Free v) qg q
Detroit Zoo 7 A Ten M. R Royal Ok, 398 :{ 336 east maple. birminabam 0
B L eey ot X anemais spregd out over 122 O {‘P‘*W("’\’\Wﬂf\d\l\-"il*‘{F\t{ihffﬂ?‘(' j>
Lo e ant Huurs e 1 am 5 pm Mondays Satur Ve Store hours mon-tusatio-5130
) -z ' X ‘;“f()lrrd:o da‘vs /'\rdn rss;m $350 m Thursday and 'f\r‘lc‘a‘)’ +ill 9 %
[T | childrer fve through tweive
Matthe! Botanical Gardens (300 Dixtoro Rd GNV SJ\OJ- (b SSNIH-L

»,-1 CAY ety of Mnpane facty ty
eAmCdl tearhing and research canses

A daiy e The Metropark Systems is far from being
forgotten during the winter months. -Special
Activities are planned for each weekend, and
have included nature walks, bird watching,

Lar e abes
R

Halloween costumes for * farm and nature crafts, astronomy walks' and
rent (limited quantity) hay and-sleigh rides. Cajl for an updated
puppets, marionettes . calendar of events:

and puppet theater. KENSINGTON: 685-1561 .

Uhngue toys from hirth to teens. OAKWOODS : 697-9181
MOMS' TOY ATTIC STONY CREEK: 781-4621 .
a resale toy shop)h \‘\ \\\ 2

o ) -(, The Baldwin Public Library in Birminghan
THES SAT 05 ’\ E\ \\ plans activities that are worth the distance.

10637 F Warren, Detront * Once a month they plan "P.J. Storytime" for
kids aged 2.years and older. Can] 647-1700

for a calendar of events occuring at this

HE? RS a &
Mé : wonderful place on 300 W. Merrill Street.

Lend any information on upcoming events to: WCISD, P.0. BOX 807, 33500 Van
Rorn Foad. Wayne, Michigan 48184, attn: Title I. Events for spring (March,
April. May} should be received hy Februery 15, 1985 to he included in the
next maz d’lnf‘ is SHE . .

o o 87 BESTCOPY AVAILABLE
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MOLEHILLS OUT OF MOUNTAINS .

110 Profegsional Resource Center of the Wayne County Intermediate
School District is pleased to annouce the schedule of workshops for
tlhe 1985 Molehills Out of Mountains series. These workshops are
developed for those individuals working directly with the severely
handicapped student. The six sessions will be offered at thc

Wavne County Intermediate School District on Wednesdays from 4:00
to 7:00. The cost per workshop is $4.50, and includes a two hour
worlshop, workbook and dinner.

1985 "Winter Warm-UP"

Marv-Dean Barringer. Demonstration/Resource Teacher, WCISD
Chris Kosal-Smither, Teacher of the Speech and Language
Impaired, WCISD

Thiis workshop will discuss how a unit teaching format may be used
to teach objectivey to severely impaired individuals in these con-
tent areas: | Languppge arts, creative arts, physical education, health
oluc .ot ion, home living and vocational education. Using the theme
ot "winter'", the presenters will demonstrate activities geared to
varions developmenital and chronological .ages. Following the activity
demonstration, the participants will have the opportunity to create
many of the teacher-made materials used in this presentation.

AR

PELRUARY L3, 1985 "These Kids, Me and My FeeliQij”

wavne Ruchgy, Coordinator of Special Projects. psvchologist N\
WCISD N

"hin workshop will explore the emotional/psychological impact hnndiﬁ\

H sl

rnppod individuals have upon their primary caregivers. It ~ddresses
the issue of emotional burn-out and suggests possible stratevies for
deaiting with this phenommena. Participants will be given a workbook

{v noe through this journey into their personal feelings.

oaReit 13, 1985 "The Heart of the Matter"
“arv-Dean Barringer, Demonstration/Resource Teacher, WCISD
Jenet Craetz, Teacher of the Severely Impaired, WCISD
Catherine Liesman, Deputy Director, Development Center, INC.
e ’
sn ot line for affective education curriculum for the severelv
. irod will be presented. Three component areas will be emphasizod:
Loty oand self awareness;: emotions and feelings, and becoming a part
.+ social group (affliation). The presenters will offer ideas for
instrnctrional objectives and demonstrate activities to teach these
1. posources available to assist instructors teaching atfective

tton with the severcely impaired will be presented.

im-

*
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APRIL 1Yy, 1985 . "Gentle Art of Self-Defense"

Brenda Brown, Chris Clinton-Cali, Michael Reeber
Behavior Intervention Facilitators, WCISD

Physical intervention and body management techniques will be
demonstrated by these presenters. Using a video-tape and hands-

on practice sessions, the participants will learn basic techniques
that will enable them to develop competence and self-confidence

when manipulating hard-to-manage students. Guidelines for the

proper use of these techniques will be discussed. Crisis prevention
strategies will be presented. The video-tape will be made available
through the PRC for duplication to a 3/4" or VHS format.

MAY 15, 19853. '"lovement Based Language'

"Kevin Magin, Michigan Deaf-Blind Consultant
Midwest Regional Center for the Deaf-Blind, Lansing ,

This workshop will highlight the curriculum developed by the Mid-
west Regional Center for Services to Deaf-Blind Children to teach
fundamental linguistic skills to multiply impaired individuals.
The curriculum will be made available through the Professional

Resource Center.
JUNE 5, 1985 "Really Together Now!"

Mary-Dean Barringer, Demonstration/Resource Teacher, WCISD
Chris Kosal-Smither, Teacher of the Speech and Language
Impaired, WCISD :

Tdeas for large group teaching will be demonstrated in this sequel
to the workshop "All Together NOW!" There will be a special focus
on nsing music to teach cognitive, affective and psychomotor ob-
jectives; language games; visual arts and dramatic play.

Interesfed individuals mayirégfster for the entire workshop series
for $27.00 (Single registration will be available at a later date).
Tais guarantees a space in the workshop and a certificate of achie-
vement for attending the entire workshop series. - Checks should be
made pavable to WCISD and mailed to Sue Kage, PRC; WCISD; P.0O. Box
407, 33500 Van Born Road, Wayne, Michigan 48184. For further infor-
mation contact Sue at 467-1439.

89.
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NEW FOR YOU!

The Wayne County Interdediate School District is pleased
to, . announce its charter membership in the USA Toy Library As-
sobiation. Materials received from this organization will be
housed at the Professional Resource Center within the Wayne
County Intermediate School District Education Center on Van
Born. Copies of Child's Play, the association's newsletter,

is also available at each WCISD center program. Contact your
occupational therapist for information.

There is a growing interest in toys, play and the handi-
capped child. Riley Center in Allen Park has be a catalyst in
the use of adaptive switches ‘to operate battery powered toys
and leisure time equipment. Linda Burkhart's book has been
used at all centers by interested support staff to adapt toys.
The PAM Center in Lansing and the Detréit Institute for Children .
are two other organizations that provide information on toy
adaptation. !

The Neuromuscular Institute at Mt. Carmel Hospital (6071
West Outer Drive, Detroit) has a lending library for parents, at
the Ed Turner Toy Library. The goals of the library are to i
make toys available to children with special needs and provide
resources for necessary adaptations. Specially adapted battery-
operated toys and other carefully selected toys are available

for loan on a two-week basis/'Call 927-7012. ,
A new journal will be/évailable in January 1985 at-the
professional Resource Center. The journal, Augmentative and
Alternative Communication (AAC), is the offical publication of
the International Society for Augmentative and Alterndtive
Communication (ISAAC). This.quarterly magazine will integrate
theory and practice with assessment, treatment, habilitation

. and education. Journal subscriptions are $30.00 and are avail-

able through Williams and Wilkins; P.O. Box 1496, Baltimore,
MD, 21203. Information about ISAAC can be obtained from Mrs.
Susan Sansone, ISAAC, 2900 Veteran's Memorial Highway, Bohemia,
Jew York, 11716.

Wayne County Intermediate School District is gaining
recognition for the innovative work by Bev Fraser, Dr. Robert
Hensinger, and John March&llo in their Headrest Development
Project. This project has sought to develop commercially
practical head support devices for persons with serious head
control deficiencies. Devices were designed that improved the
safety and function of severely physically impaired students in
transportation and classroom situations. . The core team of
investigators have been presenting this project at a local,
state and national level. Anyone interested in'.the results of
the initial prototypes can address correspondence to Wayne
Ruchgy, Coordinator of Special Projects, WCISD, P.0. BOX 807,
33500 Van Born Road, Wayne, Michigan 48184,
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Due in large part to Lou Brown's involvement in the
educational system in Wisconsin, the Madison Public Schools
have incorporated the severely mentally impaired and severely
multiply impaired into their programming. Anyone interested
in this exciting concept can contact Betty Shiranga in Madi-
son at (608) 263-3217.

Have you adapted or developed an activity that teaches
a skill while providing an enjoyable leisure activity to a
severely impaired student? 1If so, the University of Conneticut
wants YOU! They are requesting that teachers and other who
have developed or adapted games for people with severe handi-
caps share their games by contributing them for a book. .Each’
contributor will be credited for their game and receive.a copy
of the book. Preference will be given to games that suit per-
sons with severe handicaps, that are age appropriate and that
enhance life in community settings. Contact: Beverly Rainforth,
Department of Educational Psychology, Box U-64, School of Edu-
cation, University of Conneticut, Storrs, CT, 06268 or call

(203) 486-4034.

[

Bovenschen workshops: conducted in '83-'84

Bovenschen School is offering a series of special workshops for parents and professionals who
know and love a developmentally disabled child.
“We know when there’s a handicapped child in the family that the care and adjustrents
called for seem overwhelming,” explains SMI Instructor Angie O’Donng O’Donnell and Scthl’\\
Social Worker Kathy Drozer organized the Bovenschen workshops.”
Six workshops were scheduled. Several were conducted earher in March and the schedule

for the rest of the series is shown below.
“Help for families of handicapped children,”

says Drozer, “is sometlmes limited, or slow

in coming. But with a better understanding of how to deal with the handicap, the quality of

life can improve for everyone.

quality of life for everyone.”

interested
persons
should

f contact

% 0'Donnell &
Drozer for
additional
information

Family Dynamics-Birth and Beyond

Workshop topics cover the spectrum of stressful situa-
tions families of handicapped children must handle.
Particular emphasis placed on developing realistic
expectations and coping skills.

- Just for Me - Part |

Presenters will introduce & unique method of “reaching
inside” to clarify and strengthen personal goals and
beliefs to help build positive behavior in yourself and
your children. (Free workbook provided with this
session.,)

Just for Me - Part 11 .

A continuation of the April 3 workshop concluding with
tips for giving yourself what you need to “keep going”
even in the toughest situations.

91

That is the intent of these workshops.

Tao help improve the

Kathy Drozer, and

Audrey Fleming,

Social Workers,

Bovenschen/
Rockwell

Kathy Drozer and
Angie O’Donnell
SMI Teacher
Bovenschen

Kathy Drozer and

Angie O’Donnell




The Department of Continuing Education at Schoolcraft -
College is offering a certificate course to paraprofes-
sionals who would like to upgrade their teaching skills.
This five course program is titled "Creative Teaching”
tor the Developmentally Disabled'. Upon completion of
the five course sequence, students receive a certificate
of achievement issued by Scheolcraft College. Students
may also transfer credits earned in this program to a
degree program at Schoolcraft if they so desire.

Classes will begin, during the first week of February and
will meet for ten weeks. Courses to be offered include:

CCMMUNICATION TRAINING FOR THE SEVERELY/MULTIPLY IMPAIRED

Learn some sign language! Break the Blissymbolic code!
-This course focuses Qn non-verbal communication training
for the mentally retarded person. Normal language de-.

velopment will be explore as well as ways to become a
more effective communicator. Classroom activities will
be presented. Meets Thursdays from 5 to 7:30 at the
Garden City campus.

TEACH: . NG LEISURE TIME SKILLS TO THE DEVELOPMENTALLY DISABLED

This course is designed for those people who live and

work with the mentally retarded individual. This course )
offers a multitude.of activities and materdals to be i
used with the severely impaired, including cooking, music /
storytelling, visual arts, dramatic play, prerequiste

skills for leisure time. Meets Tuesdays from 7 to 9:30

, PROMOTING THE HEALTH OF THE DEVELOPMENTALLY DISABLED

Students will gain an understanding of the health prob-
lems of the developmentally disabled person.- They will
learn the importance of health mainten.nce and physical
{itness. Dental care, first aid and medical services A
will be discussed. Meets Wednesdays, time to be announced.

Contact Betty Andrews (591-6400 ext. 410) at Schoolcraft for
Lo daformation .

MONEY ' MOURY! MONEV! MONEY'! MONEY! MONEY! MONEY! MONEY .

PR A Fweoptional Children is offering minl-
S mateds s 0 tacatorns interested in providing special
Lot s tor handicapped children. The Bill Geer Minigrant
cward 1 available in amounts not exceeding $500. The
g Tication deadline is FLBRUARY 15, 1985.. Write to the
Lo AT EON FOR O REXCEPTTONAL CHTLDREN, Minigrant Committee,

J oy ioq omicos, TReston, VA 2209 1 for information

et v o,
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o HOMEWORK

+

(Informatidn for the primary caregivers
of the severely impaired)

|

i
|

introducing . . Lol

I.

\
\
+
PARENT %DUCATION PROGRAM

&
it ar iery” 2y & I T ry T 4 7Y 2
AN L IR W VAL A )

L, fohlocid d,

/

ASCHOOLCRAFT COLLEGE CONTINUING EDUCATION
; /18600 Haggerty Road
Livonia, Michigan 48152

|

\
|
WHO_ IS SPONSORING THIS PROGRAM?
’ \

_Detroit Assocjation os Retarded Citizens ,
~-Family & Neighborhood Serviceb'of Western Wayne County
-Greater Detroit Life Consultation Services

" -Michigan Association of Retarded Citizens
-Schoolcraft College Continuing Education Program
-Wayne Community Living Center' ’
-Wayne County Intermediate School District

WHO WAS TNVOLVED IN THE_ INITIAL: PLANNING?
-Parents '

-Representatives from each of the sponsoring Agencies

93
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WHY WAS_ THE PROGRAM_ ESTABISHED? | ’ -

Ac an attempt:

-to- enhance the Parent Education Process--integrating it into a
college milieu. . ‘

-to coordinate the provision of guch services to parents through
cooperative, interagency planning— — .

-to give parents a'multi-dimensional learning experience—-proyﬁding -
to those who have not attended college an experience of higher
education o -

-to allow parents entree to the entire service delivery system
through an interaction with professionals from various agencies
and parents receiving a variety of services :

-*5 assist parents in building a strong support network

-~¢ provide parents with assistance to help them develop a deeper
awareness of their own identify, self-worth and competence
-to provide support to parenté in their personal adjustment to the
task of rearing a handicapped child . . ‘

-to support "Permanency P¥anning" for Developmentally Disabled
porsons through the provision of skill enrichment and development
experiences to parents, guardians and/or foster parents

/
L/

WHAT COURSES ARE BEING OFFERED?

Presently, the following are being offered:

-Is It OK To Feel Like This?
-You And The Education Of Your Child
-Surviving in the 80's

WHAT WILL BE THE CONTENT OF THE COURSES OFFERED? S S

-Basic information about Developmental Disabilities

-Information about the rights guaranteed to their children
-Teaching techniques to be used at home

-Techniques for assessing the functioning level of their child
_Information and strategies to help parents and families deal with
tress involved in dealing with a special needs student

_Whatever i¢ seen as necessary by parents or professionals to help
parents be positive parents ' :

MNetworking and support group building

(05T OF THE PROGRAM?

There is a minimal cost for the training. There will be scholarship

monies made available to parents on a need basis, which will be Tlimited.

“ome aqgencies will be utilizing tran
involvement in this program.

ning funds to facilitate parent

o2 94
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VII.

VITI.

H
HOW_CAN YOU OR YOUR AGENCY BECOME INVOLVED7

-Through sponsoring parents ybu have contact with in the program
-Applying to be a co-instructor in an offered course

-Design a course and present it to the Ad Hoc Committee
-Identifying needs which you feel this program should address
-Identifying programs which you have available to support parents
and providing that information to the Program for dissemination

N \'\-’J
FOR FURTHER INFORMATION:

Please contact:
Wayne J. Ruchgy - Wayne County Intermediate Schools at 467-1362

Betty Andrews - Schoolcraft College at 591-4600, Ext. 410

"
.

SUPPORT DOGS, FOR THE HANDICAPPED

Support Dogs for the Hand1cagggqm1s a privately funded organization
which provides specially trained dogs to disabled persons at no
charge to the individuals or their families. The dogs are tnained
to aid people with such actjvities as climbing stairs, opening heavy
doors, getting up from chairs, retrieving dropped obJects, and in

some cases, walking. -

Support dogs are usually large-boned dogs such as German_Shephards,
Labroadors, Newfoundlands, and some mixed breeds as well. The dogs
come from such different sources as breeders, private individuals,
and the Humane Society. They-first go through a basic training
period of‘e1ght to twelve weeks, and then speciality training for
three to six weeks during which time the recipient and the trainer
work together.

’
A support dog can be for anyone who is physically disabled. desires
independence and has the capabilities to function wel¥ with a dog.
Individuals with disabilities may apply for a support dog along with
their doctor's written approval. After the initial application, a '
committee will decide if the individual is qualified.

Information may be obtained from: Support Dogs for the Hand1capped

P.0. Box 28457, Columbus, QOhio 43228.
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' OFF THE RECORD

~ ~ » \
Music is a part of everyone's environment. The sounds.we hear everyday
are music: the song of a bird, the crackle of thunder and lightening,
the nitter-patter of raindrops, a te]qvison'commercial, the car %adio,
and music played on instruments. These sounds broduce tones and rhythins
that make music\ The music we hear evokes special emotions and student.
also learn that'music can comhunicate feelings. -lhis is expressed throuah
spontaneous chants. songs and movement. '
. The natural appeal of musicgnakes it an inherently reinforcing activity.
/& Through music, you can build a student's vocabulary, reinforce concepts,
deveélop motor and social skills, and improve receptive language ability.
An attention spam can be increased by just listening to music. The use
of music is a powerful teaching medium. The severely impaired student can
maximize his enjoyment of music time when it is presented with a structured
format. '

The music lesson plan that is used in this column is designed to help the
<tudent become an.active participant during music time. The lessons are
not designed to teach specific music skills or elements of music, but rather
to use music to teach ohjectives that are commonly part of the severely
impaired student's individualized educational program. The basic objectives
of the music Tesson are to increase receptive and expressive language skills,
to learn to express preferences during music, and to imitate motor patterns.
Each lesson consists of eight songs which address g specific skill area.
The lesson plan is best developed by selectina a theme for the music session.
Once the theme has been selected, the teacher uses the eiaht sona format.
tach lesson has an audio tdpe that the instructor has made to correspond to
with the selected songs and activities. This tape and lesson can be repeated
every day for at least one week. (You can extend it to two weeks if you don't
qet tired of the same old songs.) Repetition will be necessary for the stu-
dents to learn what is expected of thew during the songs. )

]

The eight song format used in the iesson plans Wwas 3eveloped by music therapist
" Gail Betton: ) .

HELLO SONG: This is a song that is used to start the music session

and introduce the "theme" of the tape.

GROSS MOTOR SONG: Any type of song that would encourage gross motor
movements can be used.

EXPRESSIVE SONG: This is a song that would encourage sound making,

a sing a long, or a "sign a long". ‘

RECEPTIVE SONG: This would be a song where the students would have to
listen and perform a required task. a T A
ONE-STEP COMMANDS: This is very similiar to the receptive song, but'is
included as a separate activity because so many severély impaired stu*
dents seem to be working on this goal. The commands are very simplistic
and involve imitating motor patterns. ]

ACADEMIC SONGS: These are any songs which would build upon the cognitive
objectives that are set for the students (labeling, colors, numbers , etc.)
SOCIAL-EMOTIONAL SONGS: Select songs that address the affective area and
encourage peer interaction. , :

GOODBYE SONG: This song is the same as the HELLO song and indicates the
end of the music session.
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(The music tape that corresponds with this lesson is available’ forkdup11—
‘cation from the PROFESSIONAL RESOURCE CENTER. Medija lab personnel will
be happy to assist you in making a tape from their master copy. There
is a nominal fee for the tape.)

MUSIC THEME: "Everybody Has Feelings"

MATERIALo You may want to make a picture set consisting of photographs
Showing various emotions: happy, sad, angry/mad, sleepy/tired, funny,
scared. You will ,also need a Bert and Ernie puppet or stuffed toy
for this lesson. ‘

ACTIVITIES:

(1) "EVERYBODY HAS FEELINGS" (Hap Palmer, Ideas, Thoughts and Feelings)
This-song introduces the theme of the music session. Tell the
group we are going to sing about."feelings" for a while. Play
the first song. This is primarily a listening activity. When the
song says "Tell me something that makes you (happy)", show pictures
of people displaying that emotion.

"LISTEN TO THE MUSIC" (Sesame Street,” Feelings)

Music makes us want to move, and dancing and moving can sure feel
good.  The group can listen to the song and move their bodies in

a way that makes them feel good. The instructor can model ways for
the group to move, but reinforce any type of gross motor movement
that the student makes.  This can be performed standing or sitting.
“I JUST CALLED TO SAY I LOVE YOU" (Stewie Wonder, 45 rpm)

The words and phrases that the students will express are "no" and
"I Tove you". The expression can be verbal, gestural, using their
picture board, or signed. The instructor will sing the song and
emphasize the word "no" as a cue for'the students to express it.
Students will imitate "I Tove you" when cued in the song. During
the song, other instructors can tap out the beat on the students
shoulders or gently rock them from side to side.

"FEEIINGS” (Hap Pélmer

motor movements 1m1tated by the instructor. You may want to pro-

- vide pictures of the actions as cues.
"IF YOU'RE HAPPY AND YOU KNOW IT" (any version, even your own)
Everyone knows this song. ¥ou may want to sing your own version
and put in all the one step commands that your students are working
on.
"FEELING GOOD/FEELING BAD" (Bert and Ernie, Best of Sesame Street)
This sonq introduces two basic feelings. The song can be acted out
with the Bert and Ernie puppets. Provide a poster of pictures that
depict "gooed" fee|1ngs, and one that depicts "bad" feelings. When
the puppets talk about "good and had", help the students point to
the appropriate picture. \
"I LIKE ME" (Hap Palmer, Ideas,.Thoughts and Feelings)
Go through this song and tell each one of your students one thing
that you like about them. Talk about how good it makes us feel to
Tike someone and be 1iked in return.
"EVERYBODY HAS FEELJINGS" (repeat indicating end of session).
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JOIN UP!

Professional Organizations:

0
1}

TASH (Association for People with Severe Handicaps)
- 7010 Roosevelt Way NE '
' Seattle, Washington 98115
& (206) 523-8446
Journals, Newsletters, Conferences on all areas of concern to people
dealing with- severe handicaps.

Music Education for Handicapped
Box 454 , ' ‘
Summit, New Jersey. 07901

f201) 668-1293

Provides information to train teachers to help provide musical
experiences for handicapped individuals. |

AAMD (American Association of Mental Beficiency)
1719 Kalorama Road N.W.

Washington. D.C. 20009

(200) 424-3688

Provides two journals, conventions and conferences to members. ~ Next
conference for members: May 25 - 27, 1985, Philadeiphia

<

Council for Exceptional Children
1920 Association Drive
' Reston, Virginia 22091-1589
{703) 620-3660 . .
Provides journals, newsletters, annual conyention; division membership \
for special interest areas. Next conference: April 15 - 17, 1985, /
Anaheim .

Michigan CEC
390 Crocket Drive
fluincy, Michigan 49082

3

Provides newsletter, state conference: March 8 - 10, 1985, Grand Rapids.

I8
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TO -THE FRONTLINE ..

-

WHERE SELDOM 1S HFARD AN ENCOURAGING WORD

Although considerable progress has been made in providing severcly byt
Soadent s with educational programs that can assist tJhom in developing a numixer of
e e homan skills, programs designed to promote st udent af fective developie it o e
st111 lacking.  The emotional progress ot séverely impaired students often does
net compare to other more highly developed skills.  The current "statce of _tho ari”
does not adequately address the basic cmotional development of severely impained
Ctadentr, In place of cducational programs promoting student affective growth,
thee oo onabundanes of ctudent bohavior modifying programs ‘that. are designed 1o

"

moxdity student . "o ladapt iv;' bohavior. The, emphasis, in fact, has often boen on
"controlling or oliminating" student inappropriate cmotional behavior rather than
on systematically developing, nurturing and promoting skills ih the affective
domain.  Fow programs presently oxist'thpt will assist severely impaired students
in devloping those human skills which will allow them true ontroe into a mone

) 3
"mormalized" world. : .

It sooms ironic that the skills most essential for a student's real survival
within Ris commnity are those which we ffind the most difficult to teach. Porhaps

ot is due to man's limited understanding of his cmotional nature.

I taud the oliort,é of this pub]icatién to deal with this most important '
isse . 1 am oncouraged to see the 'croativo efforts of individual staff to nmake
the cducational oxporic:.ncc—:s of impaired students as meaningful and as appropriate
as out fined im the articles and material contained in SPEIZIA[.I;I'Y. Tt will only be
throuah thig process ol sharing with others that present:oducational pnxir‘nmf—; will
pocome compretiensive. Indeed it is only when we come to understand curriculum as
o1 wor expanding and changingsapproach to promoting human development that we will

Py caacate those students we serve.,

Dr. James Greiner, Associate Superintendent
Wayne County Intermediate School District
, S

-
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We are intercested in hearing from you regarding your
thoughts about this magazine. 1Is it helpful inCgiving
new ideas and activities for .your curriculum areas?
Did the articles stimulate your thinking about the seleccted
topics? 'Did you think about other areas you would Jliko
informatidn on? How did you like the "New for YOU!" and
other columns? Would you like to have the materials mentioned.

in the activities available through the Professional Resource
Center to help you use the ideas? Let us know!! '

Not at all | . Somewhat .Superior
I found the articles on 1 2 3 - 4 5
affective education very -
interesting. ' {/

I found the teaching ideas
in "WINTER WARM-UP" to be 1 2 3 4 5
< very usable.

(@3]

Overall, I found this maga- 1 2 3 4 .
zine to be a useful supplement

of ideas for working with the

severely involved.

COMMENTS :

' Tear out this page and send your thoughts to Mary-Dean Barringer,
. Title One Office. If you are within the Wayne County arca, you
t may return this postage-free through the school of fice mail.

If not. mail to M.D. Barringer, WCISD, P.O. Box 807. 33500
Van Born Road, Wayne, Michigan 48184

-l' |
We REALLY ‘want to hear from you. Staff response will greatly
determine whether this magazine is continued. Please write!
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PECIALITY*

This magazine is provided to staff of the Wayne County
Intermediate School District directly operated programs
as part of an ongoing committment to staff development.
Other interested persons may purchase SPECIALITY* for
$3.00 per issue. This may be ordered through: WCISD, .
Title I Office, P.0O. Box 807, 33500 Van Born Road, Wayne,
Michigan 48184, .

If you are interested in submitting an article or teachiﬁg
activity to be corfsidered for publication, return this
form to Mar' -Dean Barringer. :

____________ Y J

TO: Mary-Dean Barringer
WCISD ¢
P.O. Bax 807
- 33500 Van Born- Road
- Wayne, Michigan 48184

Please send Lnformatlon and forms forysubmitting act1v1t1es
and articles to SPECIALITY* to:

NAME 4

i

ADDRESS

CITY

STATE ~ _____7IP CODE__

TELEPHONE: 3 _(work) L (homé)

Coming in the next issue of SPECIALITY*

* topical articles on creative arts and the severely handicapped

(73
-+«

using our cultural institutions with severely impaired learners
. '

 Spring Shape-Up teaching unit and much; much more.....
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