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o | - 1982-1983

[

‘A SUMMARY OF THE EVALUATION
FOR PROJECT KANPE

| . ©
"'l d :

This mu1ti-site program, in its fina1 year of ‘a three-year funding
cycle, served approximate1y 275 Haitian students of limited English

proficiency in grades nine through twelve at three New York Cjty high
“‘'schools: Louis D, Brandeig High School in Manhattan, Hillcrest High

School in Queens, and Erasmus Hall High School in Brooklyn. Ninety=six _
percent of the target popul ation were horn in Faiti and all students
spoke either Creole or French at home as their first lanquage. The -
students varied considerably in their ability in the native language,
proficiency in English, and overall academic preparedness., '
The original program goal was to provide talented Haitian LEP

students with theé opportunity to gain proficiency in English while
continuing to develop their academic skills.. A transition to the
mainstream was to occur within two years. Once mainstreamed, it was .

assumed that students would no longer require program services.

The project proposed to use instructional assistants and aides to
supplement each sc100l's hilinqual services to talented students.
However, at Brandeis and Hillcrest, there were-no basic hilinqual
programs; Project KANPE became tr basic skills proqram at these sites,
concentrating on serving ti.e needs of all Haitian LEP students rather
than working exclusively with talented students. Since Erasmus Hall had
a tax-levy funded basic bilinqual program for Haitian LEP students in

“operation since September, . 1981 the KANPE program operated as pro-

posed at this site.

Project KANPE was centralized under the jurisdiction of the Hiqh

.School Division of the New York City Public Schools. Tttle VII funds -

supported 14 positions:” a project direétoh; three aqrade advisors, one
curriculum specjalist, two family assistants, five educational assistants,
and two student aides. The proqram.suffered from a series of administra- -
tive difficulties from its outset. A new project director was appointed
in Aygust, 1982 and since this individual was also responsihle for three
other Title VII programs, an assistant director was recruited to assume
responsibility for the project. ¥

Although curriculum development was cited as a major component of
the program as originally proposed, it received relatjvely little
attention at both Hillcrest and Brandeis. At Erasmus Hall, the only
school which had a curriculum developer an staff, qreater efforts were
made in this area, A curriculum had been developed for a Haitian
literature class and was in proaress for a bilinaual economics class.
Nevelopment activities for staff membars included attendance at workshops,
conferences, und univarsity courses. Parents of participating students
wera involved throuah parent-teacher- conferences, ittendance at anen-
school night activities and E.S.L, classes held efther at the schonl or
in the comnunity.
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Students were assessed in English language development «(Criterion
Referenced English Syntax Test and the Regents Examination in English);
growth Tn their-mastery of the pative Yanguage (the Regents Examinat1on .
in French.and teacher-made tests); mathematics, science, and social .7
studies (the Regents Examinations and teacher-made tests), attitude ' -
toward school and cultural heritdge (program-developed scales); and
attendance (school and program records). Quantitative analysis of
student achievement indicates that: . '

¢

-

- -- Program students at Brandeis mastered .an average of 3.11
CREST objectives per month in the fall and 1 72 CREST
obJectives per month in-the spring. _

-- At Hilicrest, program students mastered an average of 2,53 ° : .
CREST objectives per month in the fall and (.95 CREST
objectives per month in the ‘br1ng.

-- In native language studies classes, program students at
.all three.sites demonstrated passing rateswhich exceeded
80 percent in both semesters.

-- Qverall passing rates in mathematics classes were 53.7
percent in the fall and 66.7 percent in the spring. In
science, overall passing rates were 88.6 percent in the
fall and 82 percent in the spring. In social studies,
students achieved overall passing rates of 64 percent
in the fall and 73.7 percent in the spring.

-- At Hillcrest, 37 percent of the program students taking
the test passed the Regents Examination in English; 90
percent pass2d the Regents Exam1nation in French; and
45 percent, 50 percant, and 31 percent passed the Regents
Examinations in matnematics, sc1ence, and social stué1es,
respectively.

. -
4 \

-- The stated objective in the area of attitude toward
cultural heritage and continued education was not met
at any site. However the validity and reliability of
the progran-developed instruments might be questioned.

-- The attendance rate for program students was significantly
higher than the average school-wide attendance rates,

The following recomnendations are provided for future projects
serving similar populations:

-- Londucting a needs assessuent prior to sitz selection,
based on the most comprehensive survey information on LEP
students to ensure that program resources are placed where
the qgreatast need exists and to detarmine the most strateyic?
ways to utilize thesa resoirces on site;

A
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Having the Dirisian~of High Schools enter into more formal

_agreaments with schools who elect to participate in centrally-

administered programs to ensure that school resources will. .. ___ . -
be providea as a bacis for project functioning; - : £

Ensuring that central proaect directors are freed ‘of multiple
administrative responsibilities and demands which prevent
their working full-time with the project;

Designing. future proposals to emphasize hasic skills
development for Haitian students in New York City high
schools -- a need clearly demonstrated by the KANPE
experience, '

Establishing a central system to gather and record information
about the academic progress of program students in the form
of individual student files containing test scores, entry

and exit information, follow-up services, and attendance
figures; , :

Having central Board of Education-decision-makers consider @
developing magnet programs at chosen high -school sites to
concentrate services for smaller language groups with

varying subpopulations; ,/» ,

Ensuring that in future projects, all student achievement
1% ed as proposed, and that data are reported completely
and accurutely; _

Considering more reliable measures of student attitudes
toward school and native cultural heritage such as attendance
rates or post-high school plans, rather than gn attitude
scale;

Making greater efforts to involve parents in prognam and
school activities such as E.S.L. classes;

In the development of curricula, focusing on the translation

-and adaptation of instructional materials which directly

meet student needs. The project should share resources

in order to avoid duplication of efforts,

-iii-
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PROJECT KANPE

NEW+YORK CITY HAITIAN BILINGUAL TALENT AGADEMY

442 Houston Street (P.S. 188)

"Central Location:
B New York, N.Y.

~

Hillcrest High School
160-95 Highland Avenue
Jamaica, N.Y, 11432

;/ Sites:

Erasmus Hall M#8h School
: Qléfflatbush Avenue
Brooklyn, N.Y, 11226

Louis D. Brandeis High School
145 West 84th Street
New York, N.Y,.1 10024

4

Year of Operation: _f282-1983,']ast year of a three-year cycle

Target Languages: French, Creole

N~
Number of Participants: A, -roximately 450 students proposed/ .-
: 275 repdrted ‘ .

project Director;' Angelq Gatto

Assistant Director: Yanick Morin
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I. PROJECT DESCRIPTION

BACKGROUND

LS

Project KANPE was a multi-site bilingual program proposed to help

talented Haitian students acquire Ehglish-language proficiency. In

——

13

rgéffss, the phojeﬁi served students at three New York City high schools:

Hillcrest High School in Queens; Erasmus Hall High School in Brooklyn;

and Louis D. Brandeis High School in Manhattan. The three schools were

)

"selected because of their proximity to areas where many Haitian immigrants

¥

-

have recently settled.

‘()
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_ The project’, which started .in Febrdany, 1981, was centralized under
the jbrisdictlon of the High School Division of the New York City Public

'Schools.' According to.its funding proposal, the program was désigned

"to provide bilingual excellence for the talented students of limited

_English-speaking ability" and "to permit promising talented Haitian

langyage proficiency whtle developing their academic skills to the,

stuztnts whose home language is not English, to acquire 0ptjonal_second |
fullest."” _ )

FUUr hundred and fifty talented Hait{an students whose dominant
language was Creole or French and who had not previously participated in
a.I1tle VII-funded program were to be served. They were to'receive
indiVidualleed instruction in English as a second language (E.S.L;);
native language studies, and career orientation, as well as content-area
courses in mathematics.Oscience, and social studies taught in the native

language with summaries in English.

Non-instructional services such as guidance, curriculum develop-

‘ment, staff development, and parental involvement were to be provided,

as well as E.S.L./Americanization and high school equivalency classes to

parents and other relatives of program students.

>

- SITE SELECTION

There had been several changes in project sites since the funding

proposal was submitted. The project proposed to select schools that had /

concentrations of Haitian students,.access to good public transportation,
and nearby colleges and universities that could facilitate training and

share resources.

10



“ Hill&qesi.was the ohly pboposed_site to participate in the program
thrOughout'the.fundingAEycle. Erasmus Hall and Charles Evans Hughes
High Schools were selected in 1951 when the originally proposed Midwood
. and Cgmpus High Schoo]é did not haye Haftian populations large enough tq.
Justify program servfces. Charles, Evans Hughes which later was scheduled
for closing, was replaced first by Philip Randolph High Scheol and then,

-

in February, 1982, by Louis U. Brandeis,

GOALS AND OBJECTIVES

Project KANPE proposed the following :nstructional and non-
instructional objectives: |

-- to provide a program of instruction that would enable
students to 1mproJ§ their basic academic skills in reading -
and writing in thgir native language and in English;

-- to foster a positive self-concept through the study and
appreciation of students' native cultural heritage and of
American culture through contact with English-dominant P
peers; ' ' , ‘

-- ;to increase students' academic achievement;

-- to encourage students to continue their studies and to
graduate; .

-- to achieve more effective communication between the lower
schools and the high schools; P

--  to train Project KANPE staff to become more aware of the
-needs and problems of bilingual students and to increase the
staff's effectiveness as bilingual educators;

-- to increase parents' support and participation in the
project;

-- to increase student attendance;

-- to esfablish a bilingual career center at each site staffed
by a full-time bilingual specialist;

-- to provide bilingual instruction in basic skills and career
orientation; '

-3-
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-- to foster acquisition of basic skills in the fields of .
" health, international trade, law enforcement, and foreign .
survices; . . _ _ .

wE

«« t0 show studénts'how bilingualism can work ‘for them by’using y
successful bilingual persons as volunteer helpers;ﬂ -

- to dévélop positive york habits and self-esteem;
. me to improve students’ performance‘on'Régents and é\ghdg;dized

| o ' ‘examinations, including the New York State Miniinum Copetency
' Examinations; > .

-~ to develop t:e competencies and attifudes-that would ensure
* .the development, maintenance, and institutionalization of . .
the program at each:site follgwing the project's termination; - -

-on-the-job experience or bilingual executive internships 4n°" .
international trade, \business, foreign service, law enforcement,
and health, \ : . _ .

-=- .to encourage studen&;pto.écquiﬁe practical skills by providing

“ . ' .

The propd?gf predicted that parti&ipating students would show signif-
icant growth jn English, French,-or'Creéie languége achievement, Egﬁfenﬁi
grea'achibvement{ attitude toward théir'natiye5her1tage,‘and attitude.

b ‘ toward‘schooli. In édqition, the.proposal predicted that the drop-out rate
of projec£ stud?nté'would_be lower and the attegdanée rate wﬁuld be higher

than.the rates of the mainstream'populatjon at the three sites.

A
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'ENTRY AND EXIT CRITERIA.

. Students were to be selected for project participation on the ‘
\\L\_ basis o¥~the following critertas- - - -- = . i
-- length of time in the United States from one month to
. one year; :
-= a score below the twenty first percentile on the English o
Language Assessment Battery (LAB);

-= school record from Haiti showing average grade of 75 or - o

[ above; ~ -/} o \ /
-- teachers' and counselors' recommendations of thhse most ,':

in need of“E S.L. instruction;

-- diredt referrals from ‘the High School Division Plachment
Centers;

T referrals from:other high schdols that had no appropriate .
bilingual programs; and

-= persona- interviews.

The program was to include up to 50 pertent of ail- incoming Haitian
students who scored 75 or above on the High-School Division placement
test. - Priority was also to be given to tlder, academically able Haitiah : L,r—f
refugees. Although these students weré reported by staff to be the most
1ikely to drop out of schqol tnd most.prone to delinquency, they were
also said to be Jhe most willirg to plan for a college education.

It was assumed that program students would no longer reqqire KANPE

services once they were mainstreamed (in two years or less), or they " L
attained the twenty-first percentile on the English LAB,
Y)
o —— e - - .

A 5
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ORGANIZATION AND STAFFING
The project}s administrative office was 1ocated at P. S. 188 on the

“Lower East Side of Manhattan where several centraiized projects are
housed,

The program suffered from a series of administrative difficulties
from its outset, which resulted in the’ original director's taking sahbat-
icaiuleave in August of 1952. At that time, the present director was
asked by the Division of High Schools to assume responsibility for the
project. It soom.became clear to the new director that the progra&
administration was in disarray; there were many unresolved budget

Iproblems, and administrative records could not be located. In addition,
- no records of student participants or achievement data could be found
for evaluation purposes. |

This backlog of unresolved administrative problems absorbed a great
deal of time and since the project director was also responsible for
three other centrally administered Title VII programs, an assistant
director was recruited to assume administrative responsibility for the
project. Nevertheless, dealing with these problems had an impact on the
central staff's ability to conduct program activities and spend time at
the participating sites.

The assistant project director had responsibility for direct contact
with the three sites. She visited the sites, although with no set
schedule, and was responsible for program implementation. This included

meeting with principals and foreign\l::zzjis department heads at the

three sites to discuss the needs of p participants and how those

A
. i



needs were being met. At some sites, the assistant director was also

Sincg_1982-83 was

responsib1e for coordinatjng curricu1um~dévg1ogment.
the 1a§1 program year, and all the participating schools had been part
of the progran last year, a system had already been established.

Eagh site had a Title Vf!-funded grade advisor who'supevvised the
other KANPE stéff members assigned'to the school. At Erasmus Hall, the
Title VII:staFf-a1so“inc1uded a_curricu1um specialist, a family assistant,
three educational éssistants; and a student aide. At Hillcrest, the
KANPE staff also included an educational assistant and one student aide.
At Brandeis, the paraprofessionals included a family assistant and an
educationa1‘assistant. -~

At Erasmus Hall, the KANPE grade advisor reported both to the E.S.L.
coordinator and directly to the principal. At Hillcrest, the grade -
advisor reported to the assistant principal of foreign languages. The
grade advisor at Bran@eis reported to the chairman of the foreign:
language department, who reported to the principal. Fijure 1 shows
Project KANPE organization. ~

I;ﬂgre fall, the director and assistant director visited each site
and met individually with the project staff to discuss the project, its
goa1s, and job descriptions and responsibilities. A project information
kit, developed by the director, was also given to each staff member as
well as to each school administration.

According to the project directors, several meetings were held

during the school year with the principal and E.S.L. coordinator at

Erasmus Hall. Meetings were also held with the assistant principals for

-l



FIGURE 1
_ Project KANPE Organization, 1982-1983

LOUIS D. BRANDEIS HIGH SCHOOL

l Fri?cipa1 | = = =« === a=e- - -
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| Graaelml ,

|
Family Assistant
Educational Assistant
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| __K.P. Foreign Languages |
|
| Grade Advisnar |

“Educational Assistant
Student Aide

ERASMUS HALL HIGH SCHOOL

l prlnctpal l - e e e e e e e e e e e
.
|~ E.S.L. Coordinator |
T _
| Grade Advisor |

- |
Curriculum Speclalist
1 Family Assistant
3 Educational Assistants
| 1 Student Aide

Supervision

—emmmccmccs~e= Communication

“PROJETT KANPE

Director

Asstistant
Director
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b{lingual education at Hillcrest and Brandeis. On-site meetings were
a156 held with project staff to provide materials, suggest activities,
and coﬁduct administrative matters. Pﬁone communi;ation was also
maintained between the directors aqd the on-ﬁtte staff for routine
activities such as purchase orders; arranging trips, and tuition re-

imbursement.

17
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IT. STUDENT CHARACTERISTICS

Of the 274 students for whom information was reported in 1982-83, 96
percent wére Haitian immigrants; 12 students-were U.S.-born. Female
students outnumbered males at Hillcrest, Brandeis. and in'the.to;al
program (see Table 1) and over 80 percent.of thé~student§ had spent only
one year in the program (see Table 2). '

"The egucational histories of Project KANPE students varied con-
siderably. -Many suffered interrupted schooling and, due“to limited
.educational opportunities in Haiti, a considergble number received fewer
years of'educatton-thah their grade level would 1ndfcate. A 1;¥ge
number of students were.overage for their grade as a result of the
differences. in ;he academic standards of Haitian versus American schools.
Table 3 presents the distribution Sf“students by age and grade.' “\\

A1l Project. KANPE students spoke Haitian Creole and French at hdmg.
(Nhereas Creole is Haiti's spoken language, French is the officia1~_
language taught in the schools.) At all sites, all of the Haitian
students were Creole-speaking, but had some knowledge of French. As a
result, both French and Creole were used in bilingual content-area and

hative language studies classes at the program sites.

«10-
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v TABLE 1

Number and Percent of Program Students by Sex and Grade

Hillcrest '.Erasmus Brandei$ | Total ' " Percent

Grade M F M F M F W F Total  of Total
9 8. 14 48 49 12 21 68 84 152 55
10 10 12 21 ig 5 8 36 39. 75 27
11 10 11 0 0 4 2 14 13 27 10
12 4 17 00 06 o 4 17 2 8
Total o
Number 32 54 69 68 21 31 122 153 275 100 .
Percen*.

by Sex 37 63 50 50 40 60 44 56

o Over 5Q percent of Project KANPE participants were female.

o Most stiudents were in the ninth grade.

-11=-
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* TABLE 2
Time Spent in the Bilingual Program’

.(As of June 1983) - .
~ Time Spent in " Number of Students
Bilingual Program _ Grade 9 Grade 10 Grade 11 Grade 12  Totals
'.<1'Academfc Year 5 5 -2 0 12
1 Academic Year 141 - . 50 25 20 236
. 1=2 Academic Years 6 18 .0 0 24
_ ~2-3 Academic Years . , 0 1 -0 0 1
T . TOTALS 152 74 27 20 273

aRoundeq, to the nearest year.
" o Over two hundred students entered the grogram'in fall, 1982.

o Eighty percent of these new entrants were in the ninth and
tenth grades.

-12-
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TABLE 3

Number of Program Students.by Age and Grade

A1l Students

-

Grade 1

Age Grade 9 0_| Grade 1l Grade 12 | Total
I I | 0 0 7
18 0 34
16_ Il " 64
17 30 20 N 65
18 29 20 8 g 64
19 10 g 8 ‘ 27
20 2 5 . 1 1 g
21 1 1 0 1 3
rotAL | 150 75 21 ‘aa | e
A1l Overage Students
Nusber 114 55 13 6 188
Parcent 76.0. | 73.3 48.1 28.6 68.9
Brandeis
Number 26 9 4 ] 39
Percent 8.8 | 69.2 66.7 0 75.0
Erasmus Hall
Number 79 36 ) 0 115
Percent 83.2 9.0 0 0 85,2
Hillcrest
Number 9 10 9 6 34
Percent 40.9 45,5 42.9 28.6 39.5
Note. Shaded boxes indicate expected age rarge for grade.
+Sixty-nine percent of KANPE studen's were overage for
their grade,
sErasmus Hall nad the highest percentage of overage
. students (85 percent),
\'\

"'"\-_713—



A}

III. “INSTRUCTIONAL SERVICES -

~ OVERVIEW

"As outlined in the proposal, Prbject‘KANPE students'at each site
were to attend nine forﬁy—minute periods daily; including lunch. Th;se;
cohrses were to include E.S.L. and native language studie?. in addition -
to mathematics, social studiés, and science, taught in French or Creole. . -
Each content-area class was to end with a spmmahy of the'lgeson; presénted o
in English, | |

‘The'project proposed to use its educational assistants and aides to
providg supplementary biTingua1~sgrv1ce§ to talented students. yoryihg
wiih bilingual classroom teachers, these assistants and aides were to
tutor stuﬁents individually or in small;groups.'on~a pull-out basis, to
enhance overall bilingual instruction at each site. However, program
staff found that at the partidipqting sifes, the actual needs of stUdgnts ,.
were much greater, and the_servfées provided by the schools often did
not meet those néedé. Thug; although funded to provide supplementary
services, materials and curricula, and classroom assistance, KANPE staff
on-sige had td assuma mubh broader respbnsibilities. inciuding testing.
programming, and instruction. Thus, the program actiVitiés shifted
towards providing basic instructional and non-instructional services to
a broad raage of Haitian students, fitting in with the particulaé needs
of eac” school site.

For example, at Brandeis and Hillcrest, no tax-levy, bilingual

content-area instruction was available to Haitian students; Project
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KANPE thus became the bilingual program. In-the absence of basic
services, KANDE staff members worked with all Brandeis and Hilqcrest
Haitian LEP students as needed, rather than working exclusively With f\\
talented students. Stnce Erasmus Hall had implemented a tax-levy
progcam of bilingual instruction, only the_project}§ supplemental

services were needed at this site,

" HILLCREST .HIGH SCHOOL

Hillc;est High School i§'a'four~year comp?ehensive”high school
serving the Jamaica and Flushing areas of Queens. 'Hilicrest also_offérs
internship brbgraps in pre-med, practical nursing, advanced placement,
and interna;ional studies, It is also a magnet school for a two-year
scareer program in art, health, industrial technology, music.'and_business.

communications. This year the 'schooi had about 3,000 students enrolled.

The Project KANPE staff 1hc1udeq a grade"advisor, an.educétional
assistant (who had been a student aide until~Fébruary), and a sthdent
2ide. A1l staff members had excellent working relationships with the
school administration. The grade advisor,supervised the program staff,
"provided individual remedial 1nstruction, counseled students taught two
French classes, planned student trips, guided the Haitian Club, and
served as liaison with the school, parents, and students. The other
staff niembers provided tutorialfhelp for ninth- and tenth-grade students
who demonstrated need, as well as general assistance with matters such
as office paper work, and some communication with parents when necessary.‘

In 1982-83, program entry procedures remained the same as in previous

years. Non-English-speaking students were identified by the school's
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inta&e staff, were interviewed by a guidance counselor who spoke French

(but no Creole), and were giveﬁ the Langggge Assessment Battery (LAB),
This procedure was supposed to provide the assistant principaliof
foreign lang;ages with a 1ist of Haitian LEP* students for E.S.L.
placement., Since duffng the previous year, LAB scores were not returned
and the 1ist was not compiled, students were identified for E.S.L.
instruction primarily on the basis of teacher recommendation. In 1982-
183 more emphasis was placed on the students' school records from Haiti
and word-of-mouth referrals. In fact, many Haitian students requested
to take part in the program, As a result, all 93 Haitian students
enrolled in the school participated in the project. )

According to staff members, academic achievement was high at Hillcrest,
As the assistant principalldf foreign languages said, "The problem here
is with the English language; it is not with academic performanC° "
There were no drop-outs this year and in general, less absence than the
mainstream school population. Ihe:scheol administration supports the
program and encourages students to be mainstreamed in as short a time as
possible. Accordi@g go\the assistant principal of foreign languages,
the administration'emthE{:es E.S.L. rather than bilingual skills as a
means of encouraging unity\emong the student popdlation as a whole. The
A.P. also spoke very highly\of the KANPE grade advisor.

A member of the eva]uation‘team observed a French class of 25

students (six of them Haitian)'¢aught by the grade advisor, No student

aide or educational assistant wa present during the class. Students

*
Students of limited Engli3k profitiency.
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were selected at random to respdnd to the teacher‘s questions. They.did'
so with enthusiasm. The teacher used both French and English in conducting
the lesson. -Students, however,'addressed the teacher and each other in
English. A Haman\tep student had won first prize in a regional
contest for the best French student and-was applauded by her classmates.
The Haitian literature ciass (N.L.A.) offered.last year on a trial
basis, was not he]d due to an insufficient number of interested students.
As a result of a schoo] policy allowing students to attend any class |
taught at the school, a cultural heritage enrichment cource for Haitian
students received less attention than courses geared for the mainstream

_student population.

'S

Project KANPE staff maintained a resource room with books on Haitian
literature, art, and history purchased with project funds. - Students
freely used the resource room,'requesting bath assistance and'resources.

O0f the three schools‘participating in Project KANPE,'Hillcrest.
appeated to have the greatest number of giftnd'students. Although the
staff members appeared to have excellent relationships with the students,
they stated they could not work effectively with these students for two
reasons: students were self-motivated and did not want to be seen as
needing help; and Hillcrest already provided excellent programs for its

gifted students.

ERASMUS HALL HIGH SCHOOL

Erasmus Hall is a comprehensive, four-year high school in Brooklyn
with a 90 percent black student population. ~There were about 500

Haitian students out of a school population of approximately 3,000.
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Approximately 180 students of Haitian background were Eervgd by Project
K@NRE/ét Erasmus Hall ﬁhis year.: The staff included a bilfﬁbﬁgl grade
adVi;or. who ‘had been a mainstream math,teécher with.céitification in °
science, a curriculum develqper.wpo serves as a resbdfce teéqhgr, a
family assistant, and three educap}onaﬂ assistants. Project KANPE‘w';
services.began in February, 1981. . T .

In September, 1981, Erasmus Hall implemented a taﬁ-levy funded basic
bilingual program for Haitian LEP students. This progfam included self-
contained content-area courses taught in french-or Creble, undér'the"
supervision of the respective department chairpersdﬁs. The Projéct
KANPE director had provided technical assistance in esfabliSHing the
bilingual program. The tax-levy program offé}ed eight social ;tudies

classes (global skills), four basic math classes to prepare stydénts for

the Regents ComﬁetgnéxﬁTest. and five science classes. The school also
of fered E,S.L. jnstfuction.

The E.S.L. coordi1ator, who had responsibility for student placement,
provided the KANPE grade advisor with a 1ist of Haitian studgnt§ eligib]e
for service on the basis of LAB scores. During 1982-83, Project KANPE
:vaff evaluated incoming students using the results of a math test given
in French or Creple, a French test, as well as an evaluation by the
grade advisor to determine students' grade levels and class selection.
The E.S.L. coordinator continued to do the English evaluation,

According to the grade advisor, an overwhelming ﬁeed for assistance
was demonstrated by the "average" rather than "talented" students.

Attention was therefore directed more towards serving the former group.

-18-
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During the first'pabt °E the year, the curriculum developer taught
an after-school Haitian literature class for those talented students

indentified on the basis of the reading test. However, the class ended

in January as a.result of a lack pport from tﬁe school administration. -

The grade advisor taught a chemistry eqrichmentfcoursg for talented -
stutients., Twelve students were enrolled in this after-school tutorial.
The materials used were in English and students were proficient erough
1n§ﬁﬂlish to use those materials. However, no instructional records
were available to document these tutorial services,

An E.S.L.. and a basjc mathematics course were observed at this site.
The E.S.L. "D" class -- a reading of a Sherlock Holmes adventure -- was
conddk@éd entirely fn'English. .Students read the story, responded to
.«the teacher's questions, and qgffered comments 6n the selection. The
itéacher provided feedback thrjtghout the lesson and students demonstrated

an understanding of the material. Although the students addressed th;
teécher in English, thgy used Creole in communicating with each other.

fhe basic mathematics ciass focused on eighth-grade mathematics

| skills, although it included sthdents in grqgfs nine to eleven. Studenté
were wor:ing on finding the square roots of given nymbers in preparation
for an exams All directions ;nd explan&tions ;;pé written on the black-

" board in English, but th2 lesson aﬁd all exchanges were conducted in
Creole. An educational assistant checked students' work during the
class. The preliminary textbook appeared adequate for use with this
population.

In addition to teaching responsibilities, the grade advisor counseled
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all Haitian students to he1prthém adjust to their-new environment,
tutored individual students, advised the 50-member Haitian Club, and
e | conducted,student trips.' The grade advisor also conducted staff develop-
- - - ment activities for project staff and bilingual teachers in French
language arts, math, and scienéé.
L In general, the grade qdvisor was thé mainstay of the project at
this site. Althougﬁ.he,expressed a need for greater support from the
central staff, the project seemeq to function well because of the o
comceterce and strength of the grade a@Visor and the staff's support‘of
his work. J
~-Ihe curriculum developer/resource teacher franslated lesson plans
~into French for an'economics course., He also tutored stugents after
school and in the morning. The famjly assistant, who is a school
psychologist, served as ombudsman for the studeﬁts and their families.
He’met witﬁ panénts. often at home on his own time, provided career
guidance, and generally served as a role model for the students. The
- educational assistants provided tutorial services for projec; students,
working individually or in small groups.
The project did maintain a resource room for the students containing
books on Haitian literature and history. Students came and went freely
both in the resource room and in the project office to talk with the
staff. The project students seemed to have developed excellent relationships
with staff members as a result of this kind of openness.

The school administration complimented the program staff on the

attendance of its students. Only one student dropped out and none were
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. _ suspended as compared to 350 suspensions among mainstream students:“\«\\.“
= - . \.\\ -
L Haitian students were also at the top of their class in academic per- A

-

formance.

LOUIS D. BRANDEIS HIGH SCHOOL

Brandeis s a four-year compréhensive high schoel serving the upper'
west side of Manhattan up to the Gerrge Washington Bridge. ‘It serves j
approximately 3,500 students in two buildings, the annexJGn 65th Street
for ninth and tenthggradersland the main building on 84th Street for
eleventh and -twelfth graders. However, ninth- and tenth-grqde Haitian
LEP students attended classes at the main building in order to participate
in Project KANPE: | | |
This year; the program served 50 Haitian students in the ninth and
tenth grades, out of 100 Haitian students enrolled in grades nine
through twelve. The program began at Brandeis in February, 1982 with a
staff of one grade advisor with teaching responsibilities. This year,
the staff was supplemented by a family assistant and an educational
assistant. _
Entering Haitian stuﬁents were first advised by an a&missions
counselor, who spoke'some French and Creole. Those students eligible
for the bilingual program, as dicfated by their LAB scorés,—were directed
to the project grade advisor. Most of these students were brogrammed
for two periods of E.S.L., two periods of content-area suﬁjects such as’
typing, global studies and bookkeeping, and one period each of LAB
reading (remedial instruction), French native-language studies, health

education or gym, and mathematics.
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The grade advisor, who was supported entirely by Title VII funds,
served in this capagity for five periods daily. His duties included
advising the ninth- and tenth=grade Haitian students, provjding a

liaison between the home and the échobl, developing a social studies

. : i A : '
curriculum,.and reviewing student records for the purpose of providing
tutorial assistancé in social studies. In addition, the grade advisor

taught daily classes in social studies and mathematics, both in French

with Creole explanations. | ' -

-

According to the grade advisor, the program was npt,exclusiyely for
gifted Hajtian studen;s but foqagll Haitians in ﬁgéd. However, he also
stated that he was paying spec1af attention to the gifted-by'getting ,
them inQB1ved in extracurricujar school actiVigies and.provjding—them |
with Haitian ljterature materials in bimonthly after-school tutorial

sessions,

The family assistant was the contact between the program and the

[’parents, provﬂd1ng information about the program and advising them of

academic probfrms and school meetings. She also served as a tutorial
assistant, givﬁng help oh an individual or group basis either after
class or during free periods.

The educatfonal assistant helped in class when the grade advisor was
teaching. She¥wrote lesson plans on the blackboard, made sure that
students took ﬁotes in class, helpedzkith discipiine, and provided
tutoring in mathematics after class with individuals or groups of

|

students.,

Two classes were observed at Brandeis -- a social studies class
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conducted in French and Creole, and a French 2 class for ninth and tenth
graders. Thirty-thﬁee students were present in the social studies (

\

class. The topic of class was characteristic.traits ¢f the Renaissance
and students competed to AA;wer the questions posed by fhe teacher. The
 teacher uséd 90 percent Ffénchllo percent Creole when addreés’1g the
students. Student~to-student exchanges were conducted in Credle, but
o student§'addressed the teacher in French; A paraprofessional was
present in fhe class who wrote assignments on the board and checked tb
see tﬁat.students wére following.the teacher‘s-instructions.

In the French 2 class, students were reviewing for an upcoming
~ examination*by comﬁletfng oral and written exercises. Students were
selected at random to answer questions and the class was very animated,
with'aggguof'the students participating actively. Ninety-nine percent
of the language used during the lesson was French. However, students
addressed each other in creoie. No paraprofessional staff member was
present in the classroom.

- The paraprofessionals complained about the limited time ava11able to
do their work efficiently and also pick up materials at the central
office.” The chairman of the foreign lancuage department, while describing
the grade advisor as both hardworking and extraordinary, complained of
never having met with anyone from the central office during the year.
Overall, communication problems existed b.tween school personnel and the
central office throughout the school year.

The project's resource room appeared totally iradequate. Since it

also served as the school's mult.-purpose conference room for seniors,
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the extraQEur}iﬁylar sports room, the photography teacher's office, and .
the central point.foq gnaduation-activi;ies.~fheré was no privacy to
"+ conduct program activities.

French books purchased with project money were giailable in the
school lfbrary. Howeve;, it was evident from their location and.new

appearance that these books were nbt.circulating.

-
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A NON-INSTRUCTIONAL SERVICES

'STAFF DEVELOPMENT

The proposal. predicted that 90'percent of staff members would show

improvement of at least one-scale point on a seven-point scale (to be
. developed) in their awareness of student needs and proglems a% a result
of tiheir participation in ProJect KANPE, It also predicted that 90,
percent would demonstrate professional growth by participating in a
‘training component composed of college credit courses .and on-site
workshops in bilingual methodology ‘and curriculum development.

Although the scale for assessment of sta f awareness of student

j needs and awareness was not developed, interviews with project staff and

school administrators indicated that an increase in awareness did take
place. Project staff participated in three types of staff development
activities: university courses, workshops, and conferences;. All
project-staff members at Erasmus Hall, the educational assistant at
ﬂHillcrest, and one of the educational assistants at Brandeis were .
enrolled in various university courses. _

In addition to telephone contact with the project director to

discuss bilingual methodology, staff members attended computer literacy

and technical assistance workshops, and evaluation conferences at Hunter .

College. It is also apparent from interviews and observation that staff
members have demonstrated professional growth, although objective

measures are not available to substantiate these observations.

-25-

RN
£

B 2y
L



~ CURRICULUM DEVELOPMENT

7

The project proposed to design a curriculum'integreting Haitian
culture and orientation to the United States-w1th all content areas.
~ New York State and City curricula and syllabf'nere'to'be-adapted and~ . - f‘j
translated to suit the'cuitural and linguistic needs of French.and :
Creole speekers. In its second and third years the project would .
develop curricula 1n three levels of appliéd E S L., native language
studies (French/Creole literature), gld 1nternat10nal)stud1es.

As in the second project,year,-the curriculum development component

t seriously addressed this year.' At Hillcrest, there was no

attenpt to develop curriculumwma%enialst- A native lanouage §~udies -;_ewa_ . : ;ﬁ
~ course was taught the second year, but was cancelled this year. At
Brandeis, the social studies course materials were translated into
French by fne grade advisor/teacher;.but.there was not enough’time to -
address routine oroblems faced by project students, let alone develop
curricula for new courses., - |

At Erasmus Hall, greater:eﬁforts were made in-this direction. The
curriculum developer was.placedhet Erasmus ﬂall, with the unoerstanding,
chat he would develop curriculum in sdciq] studjes, and then disseminate
it to the other participating schools. However, §1ven the change in ) ,
administretion at Eracmus, and the need to test, 1dent1fj, and serve |
largd numbers of previously unserved Haitians, this person was assigned
. testing and administrative tasks in the cchool, including programming
for all Haitian students, which precluded his fulfilling his curriculum

- development function. However, the curniculum developer was able to
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transiate and adabt lesson plaﬁs'in French for an ecoﬁomics class. He )

Ihad'also fiﬁished:a'curriculum for a Haitian literature‘class,.afthough

that class was not tauéht tbé second semester of this‘yéar.
During,summer 1983, curricula were developed in Creole in general

science (Syans Jeneral Nevyem Ave) and in French in Haitian literature

'-(Litteratube Hait?enne/Un'Apercu Haitién Literature) and Hat#tian history

(Pages D'Histoire D'Haiti).

PARENTAL INVOLVEMENT

The progran proposed to provide E.S.L., Amerié&nizatfon,.and G.E.D..
classes for ﬁgrents and older Siblings and to offer;on;site training ip
bil1ingual-methodology so that parents ;;uid help their children at home.
The proposal also predicted that.IO to 15 percent more of the parents of
progréﬂ students than mainstream students would attend schpol fuhctionsf

In interviews, staff members noted that there were cultural factors

N .
N
PR

influencing parentq] involvement. Traditionally, Haitian parents do ﬁot .

tend to be as involved in their children's education as their American

counterparts.

At Hillcrest, three Haitian parents attended parent/teacher conferences

held during the first term. Parents of project students at this site
were referred. to the 1ocal community center, Haitian-Americans United.
for Progress, Jamaica High Schobl,‘fnd York College for E,S.L. classes.
At Erasmus Hall, 25 parents!attended the P.T.A. open-schooi night, a
great improvement over_bﬁevibug project_years according to the grade
advisor. The school aiso offered E.S.L. classes on Saturdays, which

parents were encouraged to attedd._'They were also referred to the
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Catnolic Centeriand St. Matthew's Church for E.S:L. classes. Evening
classes were held at' the Catholic Center from 7:00 to 9:00 p»m.aand a

review of the project’ s logs during fall ‘82 revealed that approximately
.40 adults were enrolled in a High School Equivalenqy mathematics class,
‘25 were enrolled in intermediate math and 40 were enrolled at various

* levels of E.S.L, instruction. -

The Bradﬁeis grade advisor taught’EJQ.L. and G.E.D. classes to

approximately 25 persons at a neighborhood.center. Parents of prdject

students were referred to that center. Project records revealed that

~ evening classes at this site included social studies, science, and

methematics. in addition to High School Equiralency preparation.
Approximately 25 adults attended each session. However, since all of
these-courses.were dden to a1l community members, the extent of parental

involvement could not be determined.

AFFECTIVE DOMAIN

Project staff and school administrators at all three sites indicated
that the behavior. attitudes. and attendance of projett\participants had
greatly improved as a result of project-activities. This growth was
attributed to the security students felt in having people who shared
their language and culture to whom thex~could turn for advice, encouragement, |
and problem-solving. In additlon. project\etaff members emphasi;ed the -
development of students' strong self-concept and greater cultural

awareness, in addition to academig¢ achievement.

On a project-developed scale, students at both Erasmus Hall and

Brandeis showed improved cultural attitudes and plans for the future.
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Of go twelfth-grade students who reported bost-high school p]ans?'19
studgnts hoped to attend COllege,' Those students 1nterv1ewed by a
member of the evaluation.teqm also felt the project staff had helpad.-
them a great-deal. just by being abkewtb talk to them in their own
.language. The sociallénd emotioﬁal support had offered them a foundg}

tfon on which to build a stronger académic recor 4 once mainstreamed.
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V. FINDINGS: STUDENTS ACHIEVEMENT? ATTITUDES, AND ATTENDANCE

The following section presents the assessment instruments and

procedures used in evaluating the attainment of program objectives.

Y

o

Acqurs;rlou OF ENGLISH SYNTAX

Thé assessment instrument utilized for measuring achiévement in this.

area-was the Criteribn Refgrenéed Engljsi Sxptai Test (GREST). The

CREST was developed by the New York City Public ‘Schools to measure

masteny‘of 1nstructional objectives of the E.S.L, curricula at the high
school level. There are‘fouL times for each objective, and mastery of
an objective is. achieved when three of the items are answered corrgctly.
The test has three levels: beginning (I), jntermediate (11), ahd
advanced (III). The maximum Score on Leve]s I and II §s 25, while the
maximum score on Level III is 15, | |

Mean diffzrences betﬁeen pre-test and post-tést are calculated
to represent the gain score, and an index which rephesents the number of
objectives mastered per monfh is computed. However, since the?levels
are not equated vertically, it is impossible to measure gains for

students who change levels., Extensive information on CREST objectives |

and psychometric properties appears in the Technical Manual, New York

Citz‘English as a Second Language Criterion Referenced English Syntax

Testc* ’ . . v
The CREST was administered at the beginning and end of both the fall

and spring semesters. Taples 4 and 5 present the test results for

*Board of Education of the City of New York, Division of High Schools
1978,
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students who .were preQ and post-tested with the same.test level during
each semester. N |
_ Data were missing or incomplete for 45 Brandeis and 80 Hillcrest
‘students 1ﬁ the fall semester and for 31 Brandeis and 81 Hillcrest
student§ in the spr1ng semesﬁer.“ No data were provided for.KANPE students-
at Erasmus Hall fbr efther semester. The small number of-valid cases |
for both Brandeis and Hillcrest was the result of missing data for a
majority'of their reépgctive populations. _The number of Fall CREST
. .post-test“scores.received fdr‘Brandeislstudents was 10, dropping the
amp]e to 20 pgrcent of its 0E191na1 size. -Of fhese, another 50 percent
(n=5) had other missing data preventing 1nqlus1on in the analysis.. The
data were sl1ghtly better for the spring: Brandeis students with com- .
plete data accounted for 38 percent (hviQ).of the original sampl;.
‘ Statfstics on CREST data were similar for students at Hillcrest,
For the falf..oniy.seven CREST post-test results were repoffed, setting
" th~ maximum number of complete/valid cases at 8.1 percent of the initial
sample size. Reported CREST déta_for Hillcrest were similar in the
spring. Six.post-test scores were provided establishing a sample that
was 6.9 percent of the original population, |
The program proposed that 90 percent of the KANPE students would
master an average of oné CREST objective per four weeks of treatment.'
Since the sample sizes are small and only two schoois are represented 1in

the analysis, caution is required in interpreting the results presented

in Tables 4 and 5,
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Examination of Table 4 reveals that. in the fall,'program students .

mastered an avérage of 2.8 CREST objectives per month., When examined by

“site, ‘five Brandeis students mastered an average of 3.1 CREST objectives

per ménth on Leveis I and II. At.Hillcrest. the five students tested on

~ Level I in the fall mastered 3.3 CREST objgct;vés per month. The two

students fested on Level III mastered 0.5 CREST objectives per month.
In the spring, prograﬁ studénts mastered an averagé'of 1.3 CREST-

"objectives per month. At Brandeis, students tested.on Levels I and II

‘mastered an average of 1.7 CREST objectives per month; Level IIl mastery

was 0.8 objectives. .At Hillcrest, Levels I and LI students mastered én
average of 0.9 CREST objectives per mbnth,'while“students at Level III
mastered 1.0 objectives. |

As a whole, students at all levels met the program objectivea
- Additional data on tﬁe performance of KANPE students at Hillcrest High

School on the Regents Examination in English were provided by the

assistant principal of that school. According to his report, 36. 84

percent of the students taking the test received a passing grade.

- [
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| .TABLE -4 | ‘ ’
Results of the Criterion Referenced English Syntax Test

(Program Students, Pre- and Post-Tested on Same Test‘Level, Fall”)

“Average Number % .
of Objectives - Average .Objectives -

- Test . Number of Mastered Objectives Months of Mastered
Level  Students P 2 Post  Mastered** Treatment Per Month

* ¢

Louis Brandeis
I 4 - 7.25 16.50 © 9.25 2.87 3.22
I - 1 1600 24,00 8.00 3.00 - 2.67

Brandeis '

o Total 5 9.00 18,00 . 9.00 2.89 3.11
' Hillcrest H
1 5 9.40 - 18.40 9,00 2,77 3.33
. I 2 13,00  14.50 1.50 2.48 0.53
Hillcrest :
Total 7 10,43 17.29 6.86 2,80 /! 2,53
................... e o
Project N
Total 12 9.72  17.65 7.93 2.85 / 2.82

*No CREST data were available for Erasmus Hall (n=13ZJ..

**Post-test minus pre-test. .

[ -~ )
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| TABLE § R
Results of the Criterion Referenced English Syntax Test

(Program Students, Pre- and-Post-Tested on.Saﬁe Test Level, Spring*)

-9

Average Number

of Objectives Average Objectives
Test  Number of Mastered Objectives Months of Mastered .
Level  Students Pre Post Mastered** Treatment Per Month

Louis Brandeis

I 11 5,45  13.82 8. 36 3.91 2.14
11 6 16.83  21.83 ° 5.00 3.93 1.27
[11 2 11.00  14.00 3.00 - 3.84 0.79
Brandeis i
Total . 19 9.63  16.37 6.74 3.91 1.7%/’
| Hillcrest
I 2 19.00 ~ 22.50  3.50 3.90 0.83
I 3 13.33  17.00 3.67 3.77 0.97
11 1 '11.00  15.00 4.00 3.92 1.02
A
Hillcrest .
Total 6 14.83  18.50 3.67 3.84 0.95
Project
Total 25 12.23  17.44 5.21 3.88 1.34

*No CREST data were available for Erasmus Hall (n=137),

**Post-test minus pre-test.
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-NATIVE LANGUAGE ACHIEVEMENT

"~f-wThe progran obJective in this area proposed that students would

demonstrate a significant increase in native language ach ievement in
i
Frenchiand Creole 'on standardiied tests andfor teacher-made instruments.

Since data on student achievement were not provided in this way, the
obJective was revised to state that 704percent of the students wou]d

OC s e oy

.pass their native language courses (a guideline used by other bilingua]

high school programs in New York City). As can be seen in Table 6,.both

'fell and spring language studies students at all.three sites met'thit

criterion, . | . ‘
Additional.dataﬂkere provided on student'performance on the_ggggnts

Examination in French at Hillcrest. At this site, nine out of ten

students taking the exam received a passing grade,

[
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TABLE 6
Number of KANPE Students Attending Courses and Percent

Passing Teacher-Made Examinatiohs in Native Language Studies?

Grade 9 Grade 10 “Grade 11 Grade 12 Total

— ' . % % %
School N Pas;ing N Passingg N Passing N Passing N Passing

Fall \ .

Brandeis 200 1000 7 1000 :+ 4 1000 O 0.0 31 " 100.0

Erasmus Hall 23 78.3 22 95.5 0 0.0 O 0.0 45  86.7

Hillcrest - 1 100,0 6 833 5 1000 O 0.0 12 91,7
Spring

Brandeis 25 100.0. 8 100.0 5 1000 O 0.0 38 100.0

Erasmus Hall. - 79  74.7 33  97.0 O .0 0 00 112 8.2

Hillcrest 1 1000 5 100.0 4 1000 - 1 100.0 11  100.0

\
—

\

qourses include: basic skills/remedial II, nat1ve languagg 1, 3, 4, 5,
and advanced placement language. \

\
\

\
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STUDENT ACHIEVEMENT IN‘yATHEMATICS, SCIENCE, AND SOCIAL"STUbIES _
The program_pﬁoposed that 907peréenp of the students would score 75
percent or above in these content areas. Since studentiach1eveméht data

were not provided in this way, the objective was revised to state that

///’/////,//70f5;rcent of the students would pass teacher-made examinations in these
: areas (an objective proposed by other bilingual high school programs 1in

/

New York City).

Tables 7 and 8 present the passfng rates for program students . . r N

renrolled in mathematics, science,.and social studies‘coUrses by grade ‘in | .
the fall and spring. | | |
"The overall passing rates of students who were reported as enrolied .
in.mathematics clésses were‘53.7 percent in the fall and.66.7 percent in
the spring. The overall péssing rates in science courses were 88.6

percent in the fall and 82.0 percent in the spring. Finally, the

overall passing rates in social studies courses were 64.0 percent in the T

fall and 73.7wpercent in the spring. Thus, the revised program objective
'was achieved by students in science classes in both semesters and in ) _” 4
social studies courses in the spring.

There was some variability in passing rates from site-to-site and by

content area. In the fall, students at Erasmus Hall were the poorest -

performers in mathematics courses, yet this group achieved the highest
passing rates of any site 16 science, In social studies, fall pdssing
rates ranged from 48.6 percent at Brandeis to 84.4 percent at Hillcrest.
In the spring, the Erasmus Hall group still achieved the lowest passing

rates in mathematics, and were on par with the Hillcrest students in

«37-
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science'classeS._"The performance of Brahdeis students 1nqreaséﬁ from

~ ;- fall to spring with overall passing rafes of 72-percent in both mathematics
/- . ) :

. and social studies.

In.addftian. Regent's Examination results in the areas of math,
. : |

science, and socia].studjesﬁygre reported by Hillcrest. The percentage
;of'studenfs.paésing these exams was 45 percent (ni9).for math, 50

percent (n=8) for science, and 31.3 percent (n=5) for social studies.
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. TABLE 7

Number of Program Students Attending Courses and Percent

. Passing Teacher-Made Examinations in Content-Area"Subjecis (Fa11) . - |  tg

Grade 9 - Grade 10  Grade 11  Grade 12 Total
y I R R T % %
Content Area N Passing N Passing N "Passing . N Passing - N Passing

P - I

- T
| A1l Students

~Mathematics 110 39,1 55 69.1 156 73.3 10. 100.0 190 53.7
Science ; 33 87.9 35 88.6 8 - 75.0 12 100.0 88 88.8

~Social Studies 100 51,0 51 78,4 15 86.7 12 83.3 178 64.0

Hillcrest High School

Mathematics 12 667 15 53.3 10 70.0 10 100.0 47 70.2
Science 11 72,7 13-69.2 8 75.0 12 100.0 44 .79.5
Social Studies 9 77.8 14 . 8.7 10 90,0 12 83.3. 45 84.4

_Erasmus Hall High School . ) | -

Mathematics 75 32.0 29 793 0 0.0 0 0.0 1048 45.2
Science 22 95,5 22 100.0 0 0.0 O 00. 44 97.7
Social Studfes 71 521 27 8.5 0 0.0 0 0.0 98 60.2

Louis D. Brandeis High School

Mathematics 23 47.8- 11 63.6 5 80,0 0 o
Social Studies 20 35,0 _ 10 60,0 . 5 80.0 0 0.

0 39 5
0 35 48,

-39~
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TABLE 8

Number of Program Students Attending Courses and Percent

Passing'Tgacher-Made Examinations in Contéﬁthrga Subjects (Sggjgg)

)
[N

: ~:.'r."
R G220

Contenf Area .

Grade 9
N Paésing N Passing N Passing N Passing N Passing -

%

Grade 10 - Grade 11
% Ty

Grade 12
%

Total
%

Mathematics
Science
Sogial Studies

Mathematics
Science

SociaT Studies

. )
Mathematics

Science
Social Studies

Mathematics
Social Studies

139 -

50
130

12
11

10

96
39
89

31

66.7
100.0
90.0

49,0
76.9
66.3

" Louis D. Rrandeis High School

- 67 82,1. 21

—

All'Studen;s

32- '87.5 10

Hillcrest High School

16 68.8 15. 86.7
12 833 10 9.0
19 68.4 12 83.3

20 90,0 0

Erasmus High School
36 86,8 0]
3% 9.3 -0

85.7 ,
90,0
67 85.1 18 83.3

0.0
- 0.0
0.0

64. s
64.€

13 84,6 6
13 84,6 6

83.3
83.3

SN

10 100,0 -

8 50,0
9 - 55,6
10 100.0
8 50,0
9 556
0 0.0
0 . 0.0
0 0.0
0 0.0
0 0.0

237- 66,7
100 82.0
224 737
50 74,0

- 134 59,7
59 8l1.4
124 74,2
50 " 72.0

50 72,0
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. ATTLTUDE MEASURES

-

. The program'proposgd‘thag 90 p?hcent of the students would.1mpfove
their attitudes towafdaﬁchool and cultural hebitage.at_léast one scale

. :!, i~- unit on a program-developed‘1nstrument,'gs a resultaof their participation

in the program. | | -_. |

Atf1tude measuremehts weré provided by the program.fon the spring

semgstér only and were submitted on a Jpass-fail“ basis. This was

interprete&-as follows: a student who recefved a "pass" rating was said

to manifest a positive att1tu§e; one whose rat1ng was "“fail" did not.

Thus}f;heuobject1ve w@s evaluated against a criterion that a minimum of

bﬁ‘,} ' 90 pgréeﬁigof the students would have a positive attitude,
As seen in Table 9, none of the student groups managed to achieve
the 30 percent objective. However, the use of -these ;cales.js quite
‘f\ R préblemd;1clfrom a bsychometric point ofrv1ew as thgir vq11d1ty and re- :

liability are not known. ﬁefeq,tg recommendations concerning continued

'\ use of these scales,

\.

\

\
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\ #//Namﬁer of Program Students and Percent Holding

TABLE 9

. ERIC

Aruitoxt provided by Eic:

20

S ) -~ Posttive Attitudes Toward School and Cultural Her{tage
K . A -
g ‘Grade 9 . \Grade 10 Grade i1 ~ Grade 12 : Total
1 L% % S %
School N Passing Ng-Passing N Passing N..Passing N Passing
Attitude Toward School
Brandeis 23 82.6 7 ‘71 4 2 1000 0 0.0 32 -81.3
- Erasm.< Hall 96 59.4  40. ;{7519;::D 0 00 0 0.0 136 64.0
Hillcrest 1 0.0 11000 5 40.0 11 20,0 18 ° 27.8
Total ' - 120 63.3% 48" 5.0 %7 11 11 20,0 186 63.4
Attitude Toward Cultural Heritage
Brandeis 23 69.6 6 833 2 100.0 0 0.0 31 74.2
Erasmus Hall = 95 54.7 40 825 0 0.0 0 0.0 135 63.0
Hillcrest 1 00 1 100.0. 5- 40,0. 10 40.0 18 44,4 °
Total 119 57.1 47830 7 571 10 40.0 184 63.0
\
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STUDENT ATTENDANCE ‘

Program-bbjeétivescal}ed fér a#comparisbn Pf thé-attendancg Eﬁte"
for program'students fo an avgraée-of the school-wide attendance rates.
Table 10 bfésents a summanyjof'this @omparison. —

Since the attendance rate'fon,program'studeqts was fhc]udéd jn tﬁe
schooi-wide'atféndance rates; a spécial ﬁrbcedure Qas used in computing
'~ the usual statistical test for a'sigﬁifiéant diffefence betﬁeen two
proportions. . Infthe 2-test formula below, p is the attendan@é rate for
program students and P is the expected proportion (the schools"attgddahce
.\‘\rate). Attendance is consideﬁfd é.dichotomous va?iable as it has the
”wa values "present/absent." ' ) | R ‘, <

\Wye 2-test formula {is: | CT
\. _I z= p-P '
where p=pro§r§p attendqnce;.P-school attendance rate;_dfﬁl-P)=the
residual of P;-?pd n=the nymber of program students. |

On . the avefagé, the attendancé rate for b?ogram.stﬁdents was'fpdnd
ﬁo be 13.17 percent&ge poinﬁs higher than the average school-wiae d
attendance rates. This difference is statistically significant at the
.001 level as measured by a one-tailed 2-test.

Program objectives also proposed that as a result of programﬂﬁar-
ticipation, the student drop-out rate would be less than the drop-out
rate for mainstream students. Since data were not submitted for main-
stream students, a comparison is not possible. However,.the percentage

/ -
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'of-§fddents reported as‘leaving the program was lz.i‘perceﬁt (n=28). The I

~ reasons for not participating further were: graduated - 67.9 percent .
(n=19); dischabged or_transferred to another program - 7.1 percggf
(n=2); truant - 3,6 percent (n=l); and other - 21.4 percent (n=6).

TABLE 10
. Significance of the Difference Betweeh the
Attendance Percentages of Program Students and the

;”' . ~ Average Attendance Percentage of the Pgrtiqipating‘Schools

PROJECT KANPE ‘STUDENTS

' _ Number of Mean _Standard
Grade . Studeqts Percentage ' Deviation
‘9 130 .82 11,08
10 58 95, 07 7.83
11 ‘26 . 913 10,74
Iz = 19 93.95 .58
TOTAL 231 94. 64 9.65
.)\ - Average School-Wide Atténd&nce Percentaée of

Participating Sites= 81,47

Percentage
Difference = 13,17 2z = 5,88 p =,001
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f\v. CONCLUSIONS AND RECOMMENDATIONS

;-

CONCLUSIONS

%

Site Selgetion and Articulation of Program Activities with Extsting

'Services and Staff at Participatinq School s . ’ .f. | 5

The proiect planned to function in coniunction with onqoinq bilingual

'education programs at the chosen sites. The proposal indicated that

" .proqram activities would be coordinated with tax-levy and other bilingual

services at the sites. It appears, howev:., esnecially in the case of
Brandeis and Hillcregt that'the'particinatinq-schools..althoUQh expecfid .
to. provide tax-levy services as a basis for those provided by Project- .

KANPE, did not provide an optimal level of'support.' In fact, only

- Erasmus Hall offered a basic bilinqual education proqram providinqdi"

content-area ‘instruction in the native lanquage which was:bequn during
the secdnd year of the project.

It was concomitantly assumed that there would he a minimum of161
bilinqual, teachers and 40 bilingual paraprofessionals at the.sites. . The
program was to supplement the activities of these staff members, In‘
actuality, there were only 12 bilinnyal teachers and three paraprofessionals

-

at the sites, - . :

’ It is-clear that the praject was heavily influenced by the school
context in which it functioned,.as Tt "meshed" with whatever services
were provided on-site, In some cases, the KANPE staff moved in to fill
a vabuum, for which the proaram was not ionded, overburdening the KANPE

staff, Although this shift was'certainly educationally reasonable

-45.
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and realistic, the.program desion and opjecfives were-not revised to\

reflect this change in program operation. ‘ . : e..

Composition of the Tarqet Population B

. The proqram proposed to serve 450 taiented Haitian LEP students. - =

"as gifted), 93 at Hillcrest (50 qifted students), and 180 at Erasmus
Hall (12. qf fted students). At Erasmus H;ii, a change in administration - '...~_§
and policy towards services for LéP students resulted in the identification/ L
of many more students in need of services ---more students than KANPE
was funded to serve. As this was a transitional period in the school, |
servioes were, being ordanized_as students were being ident:fied. Rather-
than focus on only the qifted the KANPE staff nere involved in the

~ wider processes of identification and proqramminq of this larqe qroup of

.. students? 1In essence, the program became a basic skills program because

l it became obvious that this need took precedence over. instruction for ‘

the gifted. Based on site visits and interviews with project staff and

school administrators, the evaluation team found, as a whole, that

Project KANPE did not servexHaitian talented students. Rather, the
project served those Haitian students most in need of basic skills and ‘ -
\ . )

remediﬁtion.

Proced?’or Identifying Students '
Stddents were identified differently at each site, The Fr snch

reading tess cited in the proposal as an instrument for identification

was used at only two sites. The most reliable source of identification

were individual recommehdations made by project staff members. Based on
' _
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their knowledge bf students' achievement, staff pembers identified those

students most in need of services.

!

3

4

Supervision of On-Site Personnel

Inherent in tne gorganization of multiple-site‘brojects is the

contradiction in lines of supervision of site-based projgft personnel.

In most cases, these individuals are supervised:by b6th'tﬁe school and

program administrations.. As in.the case of Project KANPE staff, ﬁrogram

-staff members are sometimes given assignments which are beyqnd or

different from the scope of fhe project. If no reasonable alternative
is avai]ablé, the project director may grant permissipn for the change
in assignment,‘on’he may try to have the assignment changed. For:
examplg, the resource per;oh at Hillcrest was assigned to teach five

classes. This situation, although supposedly temporary, did not change.

In another case in which a project staff member was.given teaching

assignments, the intervention of the project director was enough to have
the person relieved of teaching responsibilfties.

In general, it appears that if there is limited tax-levy staff in
the school§, project staff are called in to assume suome of these functions,
and the prdﬁect often has [1ttle alternative but to sacrifice the

original scope of the program.

A

Program Structure and Articulation with Non-Project Staff Members

at Participating Schools

It was evident that the on-site staff of Project KANPE developed
excelient working relationships with the students and mainstream staff.

However, in some instances tnere appeared to be a lack of agreement
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between project staff and the sthool administrations.concerning the

program's goal. .and functions. Fon éxample, the-Hillcrest administration
emphasized a strong E.S.L. pfogram supported'with_a Haitian Club, as’ _
e opposed to a bilingual-instructional program. This variability may

| again be due to school gdministrations'.1ndiv1dua1 brioriﬁies and phi-
losophies, which may differ from those of the project as proposed. This

appears to be an area to be resolved as the outset of a funding cycle.

'Documentation of Program Activities
In general, the evaluation team was unable to obtain sufficient
documentation of program activities to assess whether the program's
\“mobjecti¥es had been met. Attendanée records were kept for participants
in E.S.L. classes taught by project staff at two community centers (not
all participants in these classes were expected to berProject KANPE
parents). Logs of staff activities were kept at Brandeis, but were not
implemented at tgé other sites. There was no central system for documentation
of services to students at any of the sites, as the school-based staff
» was heavily burden¥d wjth programming, testing, or teaching resbonsibilities.
Although data were submitted at the end of the school}year for
evaluation purposes,| documentation of E.S.L./English instruction was

\

frequently missing. \‘ .

4 ~

Language Policy and Language Use

The language policy proposed by the project was the use of French
and Creole for instruction, with the introduction of English summaries
\ following the presentation of the lesson. The balance of French and

\

. Creole was not specified. In actuality, language use’differed at the

_ ' . -48- .
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sites, depending on the kind of instruction.available:

At Erasmds, instruction was in English and French, with exp1ana;
tions in Creole. - : .

]

At Brapdeis, instruction was mostly in “rench, with explanations
in Cre£1e. ' .

At Hilfcrest,;there were no bilingual classes; dnly instruction
i~ French as a second language was available.

Native language c1asses.are-genera11y.conducted in French at all
sites. The question of language policy for Hgitians continues to be a
major issue, and a focus of disagreement in the Haitian cohmynity. Many_'
educators favor French as the.language of literacy, and continue to |
advocate its use. Others, arguing that Creole is the native language of
most Haitians, and that as many Haitfan students' mastery of French is
limited, say thaf Creole should be the medium of instruction. In
.rea11ty, students enter classrooms with various degrees of proficiency
in French, and with ugrying levels of ‘cognitive development. One policy
of language use for in;truction, if applied uniformly.across classrooms
and schools, might well result in inappropriate language use in classrooms
given the heterogeneity of student need. \

A sacond issue is that, although Project KANPE eveloped a policy
for language use in general terms, the project.staff es not have
supervisory responsibility for content instruction at thé\ggrticibating
schools. This is the responsibility for the appropriate associate
princ’yals. Therefore, the ability of the project staff to supervise
the implementation of a language use policy is quite limited, an., must

be med.ated through school-based supervisors. Finally, the diversity of
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student needs makes the specification df a particular balance of lanquages

used difficult,

Q

Summary
‘It is evident that the program'has not been implement;ﬂ as proposed,

in large part bgcause actual student needs differed, as_@@d the school
staffing patterns. However, the pfogram has served the ;eeds of Haitian
LEP students at all sites. The three final sites, Hil]crést. Erasmus
Hall, and Brandeis, were appropriate choices. for Qhe-proqram because all
had large numbers of Haitian studenté} howeQei, the pfoposed ob,ectives
of the-proq?ﬁm did hot address most.students' academic needs. The
program was éuccessfqlglargely és a result of competeht qrade advisors.
and project staff who drew upon available resources to meet the needs of

participating students,

RECOMMENNATIONS

A

Rased on interviews with project staff, students, and school admin-
istrators, in addition to visits to all three sites, the evaluation team
off =~ rhz following recommendations.for future projects serving similar

po, ations:

', Site Selection, For future projects, sjtes should be selected
on the basis of a needs assessment, based, in turn, on the most comprehen-
sive survey information on LEP students (the BESIS). This would ensure
that program resources are placed where the greatest need exists., A
further needs.assessment might be conducted at each of the proposed

sites, to determine the most strategic ways in which program resources

could be utilized on site,

=50~



In addition, the Division of High Schools, which is réSponsible for
‘the implementation of the projécts at a.central_level, might consider
"\\gntering into a more formal agreement with schools which elect to partic-
ipate 1n.centraily-administered miltiple-site programs. This agreement
might make explicit the school resources which wiil Se-provided as a
basis for project functioning. This'identificafion of needs and alloca-
tion of resources would serve to avoid situations in which project staff
‘ members find themselves supplapting tax-levy functions and working |
outside the scope of the pfoject as proposed. Title VII can and does
provide capaqity-buiiding and suppor;_for schools through central
projects, but 1n.turn. the accompanying commitment should be made by the

participating schools.

2. Role of the.Central Administration. Implementation of a central -

program across a variety of school-sites appears to be facilitated when
the central staff can play an active leadership role, disseminating
information about the project, providing training and support to classroom
teachers, formulating policy which may be then implemented through the
collaboration of .school administrators. This implies that central
project directors need to be able to spend sufficient time communicating
with school administrators, project staff members, and school teaching
staffs in the participating schools. Areas of potential coordination
and agreement are the allocation of resources, discussed above, and the
formulation and subervisicn of a language use policy for instruction.

It should be noted, however, that the optimal staffing of a central

project includes a project director or coordinator who is able to work
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full-timé with the project. If such projects depend upon the services

of an individual who ha@§ multiple administrative responsibilities, this
articulation with the field is Tikely to.be attenuated because of con-

flicting administrative demands. Without such contact with the field,

on-site personnel stand a greater cﬁance of being absorbed into the

priorities of school administrators, and these often_ differ from those

of the project proposal.

3. Focus of Future Program Services. Emergid?'from the evaluation
of Project KANPE over its three-year history, is a clear and continuing
need for basic skills development for Haitian students in New York City

high schools, and for basic instructional programs.ih a language in

which they can effectively participate. It is recommended that future

proposals to serve similar students be designed to meet this need.

4. Record-Keeping. The project 1mp1eménted logs to document

program functioning in its third year. Such record-keeping is to be

encouraged, in the form of lists of students receiving services, the
types of services received, the frequency of activities, participants in

activities, etc.

A system should be established to gathef and record information
about the academic programs and achievement of all participating students.
Each program student should have a file which includes test scores, date
and criteria for entry into the program, exif criteria, follow-up

services, and attendance.

5. Magnet Programs. Central Board of Education decision-makers,

in an effort to serve dispersed groups of LEP students, might consider
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." ¢
developing hagnet programs at chosen high school sites, with full

compliance of the principal(s), where services might be concentrated for

smaller language groups with- varying subpopdlatidns,

I

6. Data Reporting. To insure that student growth is being adequately

measured, future projects should make sure that all studénts are assessed

as proposed, and that data are reportedly completely and accurately.

7. ‘Use of Attitude Scales. Since the reliability of the project-

developed scales used'to'measure student attitudes toward school and
nativé cultural heritage has béen questtonéd, future proposals shou]d
consider other types of measures as 1hd1cators of student attitude§.
These might include attendance rates or post-high school plans, of a
étaff-developed pre- and post-test of native heritage administered at

the beginning and end of the school jear, rather .than an.attitude scale.

8. Parental Involvement. Continuing efforts should be made to

involve parents in program activities, such as the E.S.L. classes.
Since several radio.programs serve the Haitian community, perhaps future
disseminatioq efforts could use this medium to inform the community

about the program and its services.

9. Curriculum development should focus on the continued transla-
tion and adaptation of instructional materials which directly meet
student needs as assessed. The project should try to share available

resources to avoid duplication of efforts, ////
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