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Foor the svmposium on Education marking the seventv-—tit+in S
Coanniversarv ot th@ +ound1n of the City of Te1~Aviv- ‘
‘ — . I -
UVEHL NlNh LﬂN(thL HﬂhHth” fO LDULAFIUN IN A MULTILINGUAL WORLD "
[4 ) -
4 ' ' ' Herrard Soolskv | " B '%
: Bar-Ilan University, Ramat-Gan, lsrael - S '
abstract The seventv-fifth anniversarv of a citv honoured among «
other things for its role in the revival of the Hebrew language N
L is an appropriate occasion to remind owselves of the complex i
effects of language policy on education. In choosing to ;)

establish Hebrew as its standard language. Tsrasl was working
proclaim both present and gimtorlcai wnitv. The rapidity with
which the lanouage sprﬂad &hw'romparat1va gase with which larqge’ o
igimbers of migrants came to se it, the skill with which it was
gszlnpﬁd for new donains of modern life. should not however be
permitted to obscure one of the costs. In Israel, as Sin much of
the modern world. children come to school speaking a language or
a varietv of language that is different from the ohe valued by
the school svsetem, Failure to recagnize this means that many
children. whathér_thair home lamguage is different from the .

° standard or a stigmatized variant of it. face a language bartrier N7
ter their education. Educational linguistics, a field that is = -

we 'll developed in Israel, provides a means of  studying this {f

pr ablem and working to provide equal educational mpportuhity 1 o b

all students i a multilingual wmriety. B : -

" ks

P\\ In celebrating the seventy—-fifth anniversary of the city of 3
e , s R . !

fel Aviv. we cannot avoid thinking of _the enormous recent growth .

» of cities and urban peopulations throuvghout the world over the 1
laslt few decades. In 1950, demoaraphers tell us, there were ﬂ// 5H

onlv sevaen urban centers with mere than 8 midlion population: now

ther ¢ are thirty-=fow ., and by the vear 2085, there could be over

—_—_— - . . J . . . ' )

U, 8o oor them in emerging nations. It is appropriate therefore
» 4o talbe this opportunity to focus on one seeminagly small but in

tact critical aspect of this process. the educational consequence
A o+ the the Linguistic patterning of large modern urban

devel ooments.

~ i
Lock at the kind of chanaes that are cccurring.  London was "
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Lonce known as the center” from which standard English epread: now, .}
v . ’ . - -&(’ ' ’ ’ ' = . '
it is estimated that fewer than 204 of the children coming to i

sehool there do so with any control over standard English.

.. . . 3,

'%mrmnto andlﬂmlbo&rne were hmt S0 Mmany years &go can5iﬁﬁréd'tﬁé' \é
acm@fuf homoaenelity and monolingLalismy now éach'is akviMFant ' _ i
auample mf CQmpleH multilinguélimm, and Me'bourne boasis of baiﬁg ;_?

; o ) e . _ ' =

~tha’1arge%t.Ma;tesa.spmakinq city in the wmrldy and one ot the ) 5
largest for Greek, Ttalian and several ather'languagem. As D ‘;g
Love could explain @o_us, when Chicagol st uut to start dealing 'E
with the problems of ]ingu}étic minorities, it developed a X -“ﬁi

ceguesty onnalre that named 98 languages, using the 99th code for . 'Q

' : : - =
: aﬁy.otherﬁ (and Yo mavy be suwe there were others). But this _é

caﬁpléxit;:éhould not surprise: in a sociolinguistic survey we 'f

have héen carrving out within the wallé b# tha-Dld City'pf ' \é
Jarusalem we have o farf%ound speaﬁera of aver thirty different ’i
1 angl.\a«gs\yssf o ' . . o . | d ’

Thefkfr%t generaliéatimn that we can make then is that large Zé

cities tend to linguistic complexfty. Lities are by their nature l

nlaces whare people from diverse backgfuunds gather, bringihg *-f

<

with them the language and culture and beh%viwr Dfrthe\multitUda
of nlaces frmd which they comes the wider tﬁe sources of origin,
the'mure camplex the current pattern is likely to be. A second
force for maintaining diversity is within the c?@y itself: its
very complexity raquiréﬁ that its residents live in separaté
neiahborhoods. and the fact that su'manv of its inhabitants come
£ 1 am d;ffwrmnt backnrmundgrmakes it natwal that in their first
settlement in the citv . at least thev should seek to live in a

nelunbarhood with others with similar background and language.

¥
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Even without  these driving forces for diversity., the complexity
uf occupational roles, the necessity for specialization, and the
consequent development of socially and economic distinct groups

e

Ceach tending to .spend its non-working life among others like it

lead matﬁrallv to the development of émgiélly distinct laﬁguag@

variaties agswwll as socially distinct ways -of behavior.

Finally. the differential need for education and for control of

“

Ahe educationally-valused variety of lanquége means that the

’

population of & city is.divided in the values it attaches to the

2

aatonomous stvle of verbalization associated with school.

v These four dimensions work individually and in combination:
to prgduce a potential language barrier to education for sections

°

wf the population: unless this bérrier can bw overcome, there can
be no equality of opportunity or-equity in educatiwn,‘and
excellence is likely to restricted to an elite and denied to fhe

maiority. Let me first look at each of the kinds of linguistic
- 1 . ' :J e -
difference that we find in cities, and note the special problems

it poses to those who are regmnsible for education.

’ THE EBARRIER OF DIFFERENT LANGUAGES

The first kind of difference is the simpleit to recognize,

for it 1m marked bv the fact that each variety is a dfstinqt

Larauane., with a recognized name. Thus, it is easy to recognize

2

that cities like Brussels and Montreal will need to allow for two

t
<

different languanes ‘in their educational praogram. for each city

is Fnhown to be bilingual with distinct populations using the two
<4 . ] .

lanauages. Similarlve a city with a large number of 1mmigrants

wil) recognize that the immiarant children have a potential

'
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’ ;lynguigtia pf@blam. Nhﬁn'thé growing school §y$tmm-of the new :i
, IR T
Vi shuy dﬁcida& to qﬁe-Habrmw as ‘the lan@qagﬁ'm+ inﬁtrqutiwm, it S
- recognized that it waémdminé_ﬁwiﬁ for many childfren whose  -° ; _ ﬁ
: learning. of the language would start.in'ﬁchool;-énd.as ITarael has jg
. A

worked to assimilate itﬁzhdgﬁ numbers of immigrant, the naed L &
teach Hebrew has, been in the forefront of attentior.: ; A .K
o , _ o L :
L . Fnowing that the problem is there is not enough, but it ig a L
aood &twr?ing point, &s the sad fate of many children treated as e
mwnt;}lvaretahdad b@caué@ they do not speak the lénmuag€ Qf the ',%;

o - " . . b
school attests. There are various approaches, ranging from

the malian neolect of submersion programs through the full care - =

i a i

5 . Dy ) - . . s
of mainterance bilingual programs: AlL assume as & primary goal oo
. ' : : 0 i : Lo
the learning of the language (or occasionally, languages) B
selected by the school system a% the medium ot teaching., a
v , How should this school-selected language be characterized? b
1t is marked generally by certain distinctive features. which - &
- 0 . - .
_even it thev do not actually exist. are inevitablv assumed to be
7 ) . ' . ' - o- -
present. First, it has all the properties of what sociclinguists,

v

characterize as a standard language: fundamental is a widespread. .

melief that there exists a "standard” or "correct” version of jthe

Lanuuage., hopetully the version recorded in the dictionaries and

ar ammar books (zed bv the school, and theoretically, reflecting

the nsage o the best writers and thinkers of the present and v
© . °
Dast . I say hopefullv and theoretically, for as anygne whp has

studied normativism will know. it is rare that there will be
aareement even among the experts as to what constitutes this

sl andard variebv. it is not uncommon that a situation develops

as 1t has with modern Hebrew. wherd while the general public

~
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T agrees with the self-proclaimed purists that there js a correct . ﬂ
. : v L } i L _ _ / o
- girammnar. no one can show where or what it 18 cather. there are a
large number of. idicgvnocratically decreed. shibboleths. vf :
- .- II‘, - * . 7.
csevond critical f@atur? af & schacel language is that, like a
. - ‘ 7 .
. T [ .
standard language, it is belisved to be independent, autonomous,

not a modified version dependent on some other language; it is- M
. * 'Y . T .-

ot in other words a dialect. This reminds une of thé® old

cdefinition of a language as a.dialect with amarmy, and a flay.
behind it. Az long as the immigrants .in South Africa thought .

e

tnev were speaking a dialect of Dutch. they were restrained from L

teaching t. eir own variety! once they knew they spoke Afrikaans, jé
thev could proclaim its value as a school language. Similar .
. . . e o . . Y « . '-.‘

: _ , _ _ :
difficuliies face many new nations in their choice of a language = &

¥,

for school. Of couwrse a sthool-gy&ﬁem may choose Lo use a .
Language {rom elsewhere, but it is reluctant to teach what it - -
considers a dialect: witness the resistance to the English
‘ * . . . RN
varieties in foreiagn education. ’
o w i . ' &
fhirdlv., a school language. like a standart language, has :
‘ historicitv: & sense sthat it is assoviated with some Great e
. AN
Jradition, whether national or religious or intellectual: it is B
| / - - | y LN
. beliaved. 1m other words, to be the language of a culture of - o
LY . . 4 ' ' .,

malar 1tmportance. although the culture need not be the one that
1e most widespread amang the population $from whom the school T

et ves 1t DUpLls.

-

the +owth characterisctic of a standard language 15 that or

vitalitv, the existence ot native sprakers, of people who grow up
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- _'th'uﬁualiv the case with school languages: it is indeed my i
g argument in this paner thét éuﬁh A utéte_pf a{fairé im ﬁuité ; -

Fare, that. 1t is the exceptional case for a child to fome to L

school Mavin: léafneﬁ at hom@ the specific CrRGE, Eegimnal_and oA

. : : . . o

‘class variety, and kind of language %Hgt e nool favors. o _ﬁ
THE BQRRIER_DF DIFFERENT DIALECTS _-: - ﬁ;

Whers th@ language of home and school areé clearlv distihétd' Hé%

O T ‘ K o

§s when hew immigrants to Israel come to Bmhbuls’that‘tea;h in o N o

' ) S

. Hebirews bthe problem is potentixlly obvious. ﬁut;it is much less |
. .clear_in the second kind of éitu@tidn; when the 1anguagé af. the 'é
home 18 conside@ed to Le'a“gialect of the ﬁtaﬁdard language-used ‘.:?:
in schosl. Dialects are qené?ally retlections of geagraphicél ) 'Q
differeﬁcea, tut thev mgy also hark religious, ethnic or social: '_E
variety. I will cansidef this lait_k{nd_qf variety separately. é
and canqémtrate for. the moment on the'first set. By its néfure, E
the-cit; gathers intm.it people fﬁmﬁ various parts of a cauntry{ é

' wheh'thEV'arrxve'they bring with them a marked way éf speaking é

that @&ﬁ cawse at least two kinds of prwﬁlam. The +fikst arises B
Loout of actual differences between the varieties: real.

' phoneloaicel aifoFENﬁEBF different lewdical items, different . 'ji

semantic svstems. and even more, differ@ni pragmatic rulag,.cah :

11 lead to real misunderstandings.  Buats in fact'the.major

v : : . )
rédundancxe% built into natural language mean that such m
_mxauﬂdmrmtandlqg is u&Qally no mmre than,.a sowrce of momentarv '
cornrustton and has it main functioﬁ”in 1gka5. Maré sérious ar e

s .

Cthe potential attitudinal efféct% ot .dialect diffgrencem, where
steyeotvpes determine treatment of people from certain parts mf; 1
the countrv. '

\ | | 'BEST COPY AVAILABLE
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+ A perticularly challenging situation is sebt up, where there.,
L4 e . ° g

» R '. [ B . )
is the kind of dialect situatio  that Ferguson called diglossiar. o

tite existence side by side.of twu related versions of a language,

o ’ ®

Omr%ﬁtiem°(hmwmver educated and prestigious their speakers) all

one not usuallv spoken natively but accepted for public and -;{ﬁ
. ‘ ' o ' o - - . ' 2
intellectual functions, ahd the other used in most daily life S
activities. The classic case of this is Arabic, where local T

° "

'take~a‘§ecmmd place to the Claésicalwlénguagé required to be use& S
., . N -~ ° o*

for higher fungtimnﬁ including'wfit{ng. A good way té'appreciatﬁ
3 . . SR g .
this is to look at the face of a speakdr of Arapic who is asked
) -

to write down a mentwﬁcelhe‘ham,used ip normal sﬁoken Rrabic. .
“Tvpicall?, thsm diglossic situations lead tu-an educational ‘
o ¢ : .
pattern in which unly-tha H ar classikcal varQaty\is taught,Pﬁ
school . altho"ﬂh the teaching'naturally takes plicé in the L o;
local dfaiect; d . - :’ . a
THE BARRIER GF°SDCIAL CLASSE DIALECTS &
<y ' s @ i _ "“
The third kind of difference is similar to the second, for jﬁ
soa;al dialectg-function much like regional oney: thay(creaté not 'ﬁ{
. - Le
Cs0 much linqu;stic misundafstanding as social judaments. | Studies :?
-1n-the Us anqﬂim Europe have shown us Ehn-existence of.thegw :..;
gsoclallvedistinct varieties within cities. We. ses that neot onlv f;
: . ) : ¢
do people tend to ralk like the members if their social class., f
put that in manv situations thav'teﬁd to talk like the people : E
with whom thev deal: thus one clasmié studv has shown that ” f
dopartrent store staff used language that rgflect&d the social f
clags oflthéir customers and anothmr_has documented a case of a -
.

travel acent whose pronunclation varies according to the

BEST COPY AVAILABLE -
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what ig mu%t_critimal in this phenomenan is the attribution -;;
. ' - \ : : ***0 - -

- . . o « . 0 > 3

of valueé to ﬁmcual varlwt ¢ dn mpite of the struactural llnqu:nt 1

N -ather naive claim that all langhages are ‘egual, it is generally o«
. . - : . . A

the case that all varieties are differ@ntially valued. 'B?II ;n'm s

Iy

o s
Fecent papar fas @l@qanily demonstrated fhat individual stvllstlc o
4 T olet

it u

variation 1% a reflex of rommunitv SULlal vmrlatlﬁnq,prmp051ng . i

. ” ,

that stvlistic.variation can be qhaﬁactérized as audience

K] . B . o ’ . , , r )
desigh: a speaker changes his way of speaking according to a
\ . . . : . . k :;':

present (or absent but significant) wudience, in aceordance with '

the values he places on converging with or diverging from this
i . e

agdlehéé. From the educatoris point of view, the critical issue ; ,ﬁ

. - . "!;'

is once again one of attitude: the self fulfillinmg prophecv of | &

1 ) o ]  — - , S

those who will categorise students by their accents as bright or s

- 0" ' " ' ¢ . v, c B . a--;'}‘i
s st Lip v ° . . A . . :.
: | | | . * i
THE. BARKIER aF PREFEHHFD STYLE OF VLRB&LI?Q?IDN i?

The {fourth dimension nf d1f+erPan is mnp that is less eas y hE

cto characterize, for it does not seem to have the clear ”3

linauwistic marks of the varlely differences [ have been talking -

) ' S
about so far: it does not show up in phonology or grammar oF - gven o
n . ' . - : K . .
pragnmatics. but rather<in the highest level of. discowse.® 1 am ﬁﬂ
’ : : . . ) i "':3
reterring to a culturally and socially determined preference for :
- ) 2
witat 1 am most comfortable calling, in Kay's terms, avtonqmous
»arbail:atxon. It is a phendmenmn'thav has been most deeply and.
(&) .
controversially studied bv Basil Bernstein, who. I am sure would "
. be the +tirst tao admit, shares in difficulties of naming the
Dhanoqﬁnmn. et me try to explain the issue in my own words. o
anguane starts, as Ell rabeth Bateﬁ has polnted out, - 3
- 1 \
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anspecialized as to channel:. voung children start off wsing .

phyvsical gestures and oral sigrals egually. but are wsnally

» . ' . .
encouraged to develop their verbal. rather than their gestural
. - < * . .

~ . . - : . v .

; . P . : * " . ~
skills for the main task of commanication.. Spoken language- .
. ' : ) - “ ° y &
continues hpwever to make considerable use of non-vérbal means, TR
- _ \ _ e
. . . : : . LT
whather in gesture oar 1ntmn§ti0n. Because Language 1% & - ' ot
' ' ' R
social phenomenon, the efficiency of communigation depends on L
. - - : . co T
what is shared between speaker and listener.  One obhvious thing T
that is shared is the grammar and the lexicon. A& second is the | ¥
pragmatic system, rules fmr'lqpquage use which help explain how - 28

-

W uﬁﬂerstaqd that whal -1ooks like a statement like "The salt'is

L]

: . . Lt j
at your end of the tabie." is & reguest. A third is a physical
ﬂcnntawt.'ﬁ fourth is a shared knowledge of the world. Without
. . . - H . . .
anv of these, communication is diffitult. ~ Conversely. the mnore S

)

that 15 shared. the sinpler communication is.
AN . . X

{ . » . 'u - Ty o . 1 » .
The phenomenon that Bernstein has drawn to owr attention is

<

a sociallv valued (and, as he has , argued, transmitted) tendency

to prefer communicatiopn with maximum or minimum extra-linguistic 3

~.
-

suppot t. ranging akong & continuum from a breakfast table grunt

. . N <ol
asking a child to pass the buttar to let us say a history book. f
e s . e * . -- - v ' s
Cons: der the didferences on the criterisa [ have mentioned: : L
because the father has just taken & piece of toast and is 3

©

- .y -
pointing with his krmfe at the butter plate (physical context

including gesture, and shared knowledge of the fact tha} one puts
. o , : . <

butter vun the toast), the verbal load can be minimal. The A
: ;" : 3 , . :
"haistarian bn the other hand is writing, without shared phvsical ;
rontest. ror, strargers whose general knowledge he will find i
K ‘ s . N

I'd .?
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difficult to guess. at. Thus, he deliberately cultivates a styler | o
© [ e . \ . e T e N

-

which puts maximym emphasis on verbal commun,cation.

What' Bernstein has pd?hted'mut'to ws is the relétimﬁship‘mf BN
: -~ : \, . 4 . C ° J -
csatial fagts to thiw pattern: he' has further demonstrated that . SR

A L[]

K B T

there are social structures that favor each vind of oo BRI 4
verbal1x§tlnng-produang in certain cases thal he has studied a i

sorial class associated differentidtion in verbal style: . « e

. . Gl
Further, he 1as pointed out that aodern Westernized gducation R
with 1ts e-~phasis on readihag and writing is heavily biassed -
towards” avtoronous verbalization, producing thus particular - Ry

- ' . : . X \";‘

problems for children from certain classes.

1 do not have time in thi5lsﬁwr£'paper o do fqgtimé tn.ﬁhig _i

Ctrascinating 1%@&, n&r tw'considéL itz haain csmﬁlexit?.“'Thattit _é

1% bvéréimmlifi@d does net bafract‘from itsL?mpbrtaNCQ, nmridpeé _ ;%

. . ' s - . “ . 9 oy

the fact that it needs to he. bal anced end-refined by tmmﬁidarihg’ ._ﬁ

the impiic@timnﬁ of ather, kinds of liferécy and aducaﬁimn than *;

. . ., ' i 8w

the aeneral ﬁodern'westérn tradition (I think of the very *ﬁ

. . ' . . . ¥ iR

'dfff&rant model inherent in Yéshiva dearning, based on the f%

mediated literacy of'éraditimnal Judaism) . .’Nhat is impqrﬁanf :

¢ . . :

for us e that there will cnmmmnlv.ewist & ‘major gap'bmtween tﬁe !
stvie of vé}balizaﬁion encmura@édnhv the home and that demanded- .

bv bhe scﬁool. adding one more to ihg Lanauane béfr;efs faced by' ;%f

chilhr@n ﬁominq to school. : K . ' . N

MISDIAGHOSING LANGUAGE PROBLENS f

Th@re'are then these fﬁqr.pmtentia& lan@uaqeﬁbﬁrriersﬁthat -

CaRit tace chfldrén COming té schomf. and that will most Foﬁmmnlvl '}

block ithe accaﬁé to equml’edu&ation tor childr@n,ié the grmwip@'- 'qf

' . L I

Z1tles of the worlds first. that thewr language  ds not the same
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o as thoe lanouage of the schowuls; second. that their regional or . .i
. religious or ethnic dialect is not that of sthe schooli third. y
thav thelr social dialect is different from that favored by the !
school s and fowrth., that their sociallv or culturally determined 2
nreferente for verbal style iy different from thal cultivated bv "
° - s - . g . o - - I.j
the school. then more seriously, the existence of these four :
sEparate Causes, each with potentially different treatments. can "
) . . V . 9 i . . : & .‘lﬂ:
he confounded and lead to an early mislabelling of pupils as ;
uneducabl e. For it is one of the speciral “teatures of modern

; g . A , : - "4
maps wducabion that it encourages the belief that it has the last >
‘ ' ' : - N
word not tust on hpw to do things but on what shouwld be dones ‘
.that 1t believoes that oniv the lanaudge it wants to teach ?mistﬁ; 2
. ' . o, . . . ~ r,:
Cklat 1t acts as thouvagh only ity style of verbalizatiopn ks . e

| ~ L N
vessible. . . ‘ N

For we must distinguish between what 1 would characterize as | i

- . .o =

gfh&althv additive approach to ianguage educatﬁon and a damaging ;
o ,r@piagive approach. We have ample evidence of the pméﬁibiltities' ¥
”and'va}aé of additive auproﬁches:fl mention the successful :
Froeoch immersion programs for anqlophone Canadians, thé o
traditional teaching of Loshn Hmydeéh-to Yiddish speakers in
* ﬁpst@rm‘ﬁurbnean communities. the addition of High German to the
iinauistic repertol-e of Swiss Germans or of English to th@‘ ' -
. : ) , o
}1nuw15tfc repertoare of Scandinsvians. Bub replacive language
tesching. an approach thet assumes there 1s something wrong with
. Ehe lanaguage brovaght to sqhool by the child., is a much different ‘
matter . Learning a second language 1s not easy at the begt et
1MmEs.  tOr 1L'requz;95 not just time and.effort but a willingness .é
~ R
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to e open Lo completely new wavs of thinking about @ver -

pereceiving thinas that are intimately tied up with one™ s
. _

personality:  being forced to learn a second language that it

intendga to replace one's filrst language 1s a direct assault- on
<&
identitv.

The solution to the problems set up by the language barriers

to education 1s far from easy, for it involveés dealing with sone .
' . 1

in school and ingtha wider sacietv 1t K

"

a

Forr by its nature, language is a core factor in any

4

HETvVes.
education. o education depends on communication and verbal

.

coding aof human knowledge., Nor can dealjna with language 1ssues

alone solve social problems. But until the edistence of the

v

lLanouwage barriers wo education have been recognized and their

'

working caretully analvied. there is no chance of successftul -

steps to overcome the barriers and provide egual educational

2 !

cpportun.ties for all.
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