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PREFACE -,
-\ Ty T s

The Tit1e IX/Sex Equ1ty tra1n1ngﬂm0de1 is designed tox

-assist education personnel and interested citizems in the

implementation of Title IX ‘of the Education Amendments.of
j1972 and the attainment of sexvequity in education. ' The
training model was ut111zed and -tested .in twenty Peq1ona1
workshops by the Council of Chief State School Officers'
(CCSSO) Title IX Equity Workshops Project. This prOJect_
was funded under contract 300-76-0456 with the Homen S
Program Staff, U. S 0Office of Education.

" The tra1n1ng model 1is des?qned for all persons who-have

the opportunity to work with any persons interested, in
Title IX. Workshop sessions -are provided for the
following groups: .
.- . »
Administrators, Title IX coqrdinators, and school
board vembers : v
Instructional personhel ) -
gounse1ing and pupil services personnel
ocational education personnel
» Physi#al activities personnel (physical education
and athletics staff). '
Community group meiibers

The session outlines and maté?izﬁsvwere oriqinau1y :
developed b$ Martha Matthews and Shirley McCune. Martha

Matthews' time was partjally supported by funds provided

%y the Ford Foundation.\ Shirley -McCune and Martha
atthews are co=editors jof the-.training mode].

Ndaptations in the.traintng materials for Qo]orado school
districts were made by Dr. Martha Fair, Sex-[quity .
Supervisor for the Colorado-Depayrtment of Fducation, and
Linda S. Doyle, Consultant. The.art work and cover design
were done by John Rainey, Media Consu]tant Annette Ryan
typed and edited the manuals. -

>
/

: E J . Title TX Sex Equity Staff
é? ‘ ‘ Fqual Education Services Unit *
, ‘ Colorado Department of [ducation
poe April, 1979

R
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¢ SESSIoN
'~ SPECIFICATIONS

P .. . . _
The Context of Title 1X ; -

v '
. _ h ‘-
- . ) s ) ] . . . g
T ' " Session Participants: o ( ’
- : . — L 4
L d . \ .
. ' X g . | AL '
_ Local education agency staff including administrators, ¢ !

Title IX coordinators, instructional staff, counselors and

student persgnnel workers, vocational education personnel,

and physical education and athletics staff; school board N
_-members,"and‘representatives o#:- community groups. - ] :

. A SRR Session Objectives:‘
To provide participants with an oppdrtunity to assess .
their awareness of diffewefhtial treatment of males and g ®
females in their schools and to assess the impact of Title . '
$IX on the reduction of such differedtial treatment . \
% C X _
" To provide participants with a .review of the Tegal tontext
of Title IX, an overview of Federal antidiscrimination laws,
and: the opportunity to assess thgir skills in identifying.
disérimjnation in schools * -

To provide participants with an uﬁdenstanding of differential
SEijole socialization as it is manifested in schools

a ) .
e : To encourage participants to identify goals for nonsexist:
b education

Time Required: : . C

hlFour hours : ' _ : . ‘ .

. isee p.viil,"How can the*ﬁorkshop activities and g
: sequence be adapted to fit shorter peridds of ‘time?")
’ ’ /_ . . ’ ?’ '

-~

0 . T >
Facilitators Required: "

-~
i

Although- the seS$sion may be condu%tqd by a-s{ng]e'person;
it is preferable in most cases to sharé respbnsibi]itipSu
‘among several persons (female and male) -who possess both

‘. subject.matter expertise and group proéess'ski]]s, and oy
“ ~ { who“represent racial-ethnic diversity. N N
| | r
o ] N , .' . . . . . \: /
ERIC | 'y | ﬂ -
e . ) . .l ‘ R L L
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- Facilities Requird:

Ae .
A.‘yi N . '(
. had »

A

F]exﬂﬂ\e S | T ) Vel TN

) . ot /

. -
. P ,
7. -t - - P .
. . s . .
P PN C . 4 - ~
LI .
-

. -Meeting room ‘to accdmmodate expegted ‘number of participants; .
méveable tables and chairs to facilitate small group work. -

]
av

L 3

w4

. Equipihent and Supplies Required:

Overhead projector and transparencies, chalkboard and )
chalk, or newsprint and marker; pencils for-each participant.

Filmstrip projector, cassette tape player, vie,wing.s:creen.
. . ) . .’ - N .-.‘ .. .
Materials Needed: L | .

For participant uss:
L, o

Sex Equity Quatient Test (Participant Worksheet 1)

‘Federal Laws «dnd Regul-ati"'o.ns Concerning Discrimination
in Educational Institutions (Activity 2 Chart)

Identifying Discrimination--Case Examples »
(Participant Worksheet 2)

¢

‘ . The Story of Pat (Participant Worksheet 3)

-Counselqr/Stude; Role Play « ,(Part\icipant Worksheet 4)
Answer Sheet for' Case Examples (Appendix A)

Title IX of the Education Amendmefits of 1972--A

’ Summary of the.Imp] ementing.Regulation = (Appendix B)

"What Title IX Means--and Doeih't M_ean?rfor Schools"

(Appeniﬁx c) % ’ 4. |
- - =
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For facilitator use! : »
A L /w-Charts on_néwsprint, acet;le or chaTkboard -
' [ . . .
- , "Summary of Federal Antidiscrimination Laws"
5 - : .
. : *
o ' "Questions on Socialization" - !
~ ) : - b
"Five Change¢ in -the Lives«pf Women Since 1900"
) . | . o
"Vehicles of Sex Role Sosjalizatfon in Schools" . _
Filmstrips: '
X "Title IX in the Schools" « ’
N X . . ) v M
N R “Cinderelta Is Dead!"
: /‘
*, “ .
, A .
o \. : . . .
’ 9 f . N
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;\h‘cilitatoﬁPr‘eparaﬁon Required: /

\ S 7

‘ : Tﬁleacilitator(s) should; N 3_:‘

’ ' Thoroughly review this outline, all participanf
, ,Mmaterials, and any media materials to be used.

. , ' | Prepare a Session Agenda wh1€h reéflects any

. : adaptations made to the sessiop activities.” Use
yo - the Sess1Qn Agenda to help 1n§the planning. '

- ' . ¢ ’ Y
. - . . - e A
Review suggested lectures and adapt them to R
- ~accommodate unique group needs of fac111tator(s)“

style(s)w

S . - -
- . f '

“Opening Comments" \H 20 minutes’~
s | - ”fntroductory Remarks“‘ ﬂ- . af. '5 minutes -
- "The Legal Contegt of T1t1e IX——The Schobl and
- - - the Laws" { y 10 m1nutes -/
b s nD1fferent1a1 Sex Rb]e §; 1alqza;1o? -
o ) 5 minutes

\ L “Veh1c1es of Sex Ro]e Soc1a11zat1dn in Schools"
= e . 10 minutes

. Prepare charts (on newsprint, abetate transparency,
/- : .or chalkboard) as identified in "Materials Needed"

- . - .listing of these Session Specifications.
o~

-

Suggestﬁons“

- ‘How can the workshop activities and sequence be adapted
- to FTﬁ’shorter;Qer1ods of time?

‘lAlthough the session out11ne is designed for
b implementation in a four-hour period, it is recogn1zed

' b that it may be necessary to modify .the session for

' ' 1mp1ementat1on in a shorter period of time. When this is

cessary, -the faci)itator(s) should-review-the

’ objectives aof*each suggested activity carefully before
making a decision about #hich activities would be most
appropriate. If this madification is necessary, the

viii " © facilitator(s) sfiould cansider the following: K
\ )‘ . . . . . . v . \\ ~ ,/1 , v \\
. - N ..~ R ~ * N . A h
\) ] . . B . ‘:l . ~ o .
.ERIC | - 10.

. . s . . ) 3
, . N . . . n . N
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. ) _ . T
. . o . v
y A, Carefully review the sequence and the build-up
‘ activities provided- in_the session outline.s Each

. L - .session outline has been developed to'include each
- ‘ N B of thé™ following components: 7~ 7

4 - Needs assessment activity/exercise--Session outlines
e : .. - begin with an introductory activity which can involve
T v . - the groyg.dm-she session, allow individuals to ‘express
C “initial concerns and provide the facilitator yth(
general information about the perceptions and
experience of the group. This initial experience is
a key method of judging the specific needs of the
group and estimating the optimal pac}yg of the
session activities, :

[

-

-~

Cognitive activities--Fach session outline includes
a lecture(s) to introduce new concepts and
activities. These are  designed to iAcrease
participants' understanding of particular problems

- - . related to sex equity and of the steps to be taken L

~and the principles to be followed in achieving sex ¢
] equity. The amount of jnformation’ provided in a o

R lecture can be reduced if.the group has.had. - | -
previous exposure to thé concepts being presented.
Even with experienced groups, however, sitwis useful
to provide a summary of the key points included in
the lecture to ensure that all members of the .
group have a common frame of reference for suhsequent .

¢ ¢

activities. _ 7 \

o .

Experiential activities--These activjtie$ provide
. an opportunity for pgrticipants to a%p]y the concepts
presgnted in‘cognitive activities to situations in
) , " . educational prdctice. The purpose of thgse activities s
: ~is to help participants assess for themselves the
implications of the information presented for

‘ day-to-day activities. . S
.Skills practice actiyities—-Each'ﬁession outliné _ - A
» includes a nufber of activi}ies which areJjdesigned to
' give participants an opportunity to practice some of the

' . skills which are necessary for the application of Sex

. : equity principles and to obtain immediate feedback. - y

* regarding their efforts. . )

Coan t .
X
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. engourages participants to begin t%}

[} . " . A ) ) ' ”
Act10n -planning act1v1t1es~—Fath Q)on out11ne
%ﬁent1fy spect fi

steps which théy or their eduﬁat1on agency, can take
promote full 1mp1ementat1on‘§f Tit1€~IX and/or to

"~ attain sex equity’in their aetivities. *Fhese dction

plannitg. steps are crucial to the application of.. tge
information pr0v1ded in th@wworkshop package, They
should not, be e]iminated apd,- in fact, wherever

possible, it would be des#rab]e to expand the amount

©of time devoted to attion p]ann1nq This is

~a

particularly relévant when part1c1pant§gwork togethe
in the same educat10n aqency

N
hY

e

In most cases, it 13'de31rab1e.to reduce the amount of
time devoted to each of the-various types of activities
provided rather-than to omit any of the magor components
+of the session qutline.

-

Provide part1C1pants with read1nq mater1als prior to
the workshop session

If the workshop t1me 15 11£;;ld, it may be possxb]e
reduce the amount of time devoted to the workshop'
activities by providing participants with materja]s.
which can be read prior to the implementation of the

‘workshop. “If the facilitator believes that this aﬁ
, desirable, a sutmary of the inférmation provided in

. the lecture or 1nf0rmat1on1ﬁheet may be d1str1buted

participants prior to the workshop

@ .
Reduce the amount of t1me spent On exer egg@pd
worksheets. %ﬁé

One way the t1me11nes for the sess1on can bqgcut 1S
tg-ask the participants to consider only a Timi ted
number of cases or situations presented in their
worksheets, suggesting that others be comp]eted

some time” after the workshop. (If th15 is done,

the facilitator should make certain to explgre those
items selected for use in the group in sufficient
detail to clarify for participants the basic . .
principles reflected in the worksheet.) In all
instances, the facilitator should emphdsize way’s

in which the participant mater1a1s may . be gsed

aftér the workshop

V'8
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. What guidelines should be, observed by fagilitators
! - throughout the workshop? ' ' s

«<
—

" - Workshops dealing with sex equity often involve participants
. ‘ | *"in a questioning -of some of their earliest learnings and
\ - ’ most basic beliefs and assumptions. Individuals dealing
with these issues may have negative feelings about “chahging
roles of malés and females 1ry our society and experience *
* fear or anger about sex equity efforts in education. It
. - is critical that workshop facilitators understand that
¥ these reactions are to be expected and how to handie them
- . in positive ways. Some suggestions for dealing with
- possible resistance or rejection of the ideas covered in
' the workshop are outlined below.
, $

"Hprk§hop facilitators should:
A. Remember that change in knowledge, attitudes, and skills
requires time and continued support. Each person must -
move through-a process of exploring, understanding,-and
-acting on new ideas before they can be accepted. *
. Rejectjon of ideas presented in‘*the workshop should not -
be jnxerpretéd- s a personal rejection of'th? presenter,.

‘B, Work to provide continuing support to participants
even when they are met by disagreemeny and/or
resistance. - Responses to be avoided by-workshop
personnel include: w0y

Defensiveness--the expression through words or

, behaviors that a facilitator or resource person

~ feels as if an attack has been made against her/his

personal® ability or adequacy. Workshop personnel
should try te maintain an open attitude and deal
with the ideas presented by the participant rather

~ than the internal feelings that thesq ideas may~

~ create. - ‘ ‘ (

| Rejection of the dgroup--the“categorization of an
§ individual or group gs "hopeless". One of the ways
- that facilitators massdeal with persons who disagree
el L e is to reject them. It is important that workshop
. 8 leaders maintain communication with all participants
; B . . and continue to work through the feelings and ideas
' *  presented. . e

g : . . . oA -
v eric [ , f o : . . . v . “‘ﬂ"”"’-}.)
Lo
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. Future predictions--statements to an individual or
’ S the group ‘such as, "I'm sure you'll eventually see

' it my way". Although it is quite Tkely that many
: who reject ideas presented in workshops will change
! S , _over:a period of time, it is not helpful to dismiss
) the issues being considered by making future
predictions. ' .

' ‘ Avoidance of the issues--dropping relevant controversial

. ~ issues before they have been considered. Avoiding

< - ' open consideration of possible implications of the
Title IX regulation through a comment such as,
"There's really no need for major changes in most '
programs"y does not contribute to participant learning
or problem solving. Workshop facilitators should
anticipate some of .the controversial questions or N
concerns which are likely to be raised and be
prepared to deal with them,. if only by admitting
uncertainty and a willingness to help participanfs
obtain asgistance from other sources. o

Overcontrol of the participant group--pressing the "~ .
group ahead regardless of their present needs or ~
N ability to deal with some of the issues. - -
' L Overscheduling a workshop agenda so that time is not
N . available for clarification questions or for
consideration of the implications of the information )
in small group discussion is one way to overcontrol -
the participant group. Workshop plans must include
. time to ensure that participants have the opportunity
. for initial exploration and evaluatigp of the
‘ information presented-.
. C. Work to maintain a climate where participants’ :

- questions, feelings, and opinions can be expressed and |
considered. Maintain a nonjudgmental approach toward
the expression of feelings or opinions which differ
from those being expressed in the_ workshop.




D.

Provide participants with conc
materials whenever possible.

to accepting change occurs whe
understand the rationale for c
steps that must be taken in im
It is essential that garticipa
to identify specific direction
develop the necessary skills f

receive support and assistance

.
’

\

rete information anH\

Much of the resistance

n people do not

hange and the specific
plementing chpnge. A .
nts be given opportunities,
s for change, to E
or change, and to _
during this process.

3
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RESOURCES AVAILABLE

from the Colorado S
Department of Education

{

Available for Lbaq’from the Lolorado Department off Education: .

FILMSTRIPS T ']
e\ i

"Amer1can Women Search for Equa11ty , Current Affairs,’

March, 1973 . ) _ . '

"Cinderella I's Dead!", National Fducation Association

"Identity Female: A Program Review, Dun-Donnelly.

Publishing Corporation, 1975 5 N *

"Title IX in the Schdo]s”,'Claremont Educétiona] Resources

i

"The Labgls and Re1nforcement of Sex Ro]e Stereotyping",
National Education Association

FILMS .

( .

"Sex Role Development", Mchraw-Hill, 23 minutes (color)

"An Equal Chance Through Title IX", 25 minutes Y

/

Avéi]ab]e for Loan from the Colarado State Library:

FILMS :

"Choosing Changes", Agency for Instruct1ona1 Television,
15 minutes (color)

‘"Different Folks", Agency for Instructional Te]eQision,
15 minutes (color)

~”Prejudice: Causes, Consequences, Cures", Contemporary/
McGraw-Mill, 1977,°23 minutes (color)

L4

For 1nf0rmat10n about borroving any of the materials -
listed, contact: b
Sex Equ1ty Staff
Colorado Department of Educat1on
. 201 East Colfax Avenue
enver, Colorado 80203 ~
(303) 839-2166 . o .

. 16 .



RESOURCES AVAILABLE

v

b}

*To be used with the tra1ning materials entitled,
"Title IX for Sex Equity"

**To be used with the training materials entitled,
"Achieving Sex Equity in Physical Education" and
"Achieving Sex Equity in Athletics"

; N

?
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'KEY TO DRAWINGS

-

1. DRAWING 1: HIP-O-NINER depigts a hippopotamus-cheerleader
' Naf wearing a "IX" on its jersey. This drawing
accompanies any page with the heading
OPENING COMMENTS or PROCEDURE. It also
accompanies the sections on "Suggested Lecture"”
and "Workshop Summary and jEvaluation".

(

- ' ‘ »
’ 3
DRAWING 2: INDIVIDUAL ACTIVITY depicts S”berson)writing
_alone at a desk.. This drawing is-displayed
on Participant Worksheets 1, 2, and 3- )
It also accompanies the sections on
"Individual Activity". o

»

DRAWING 3: SMALL GROUP DISCUSSION dep#ts six people
- (of both sexes and several ethnic backgrounds)
standing in a circle. This drawing is
displayed on Participant Horksheet 4.
. It also accompanies the sections on -~
"Small Group Discussian" and "Small Group
Activity". ‘

DRAWING 4: LARGE GROUP DISCUSSION depicts ten people
. (of both sexes and several ethfric backgrounds)
sitting or standing in three rows. This
drawing accompanies the sections on "Large
Group Discussion", "Filmstrip", and "Questions

and Answers". . . :
{ " a

DRAWING 5: TIME DESIGNATION depicts a hand holding
a stop watch which displays the number of
minutes needed for each activity. This
*drawing accompanies the first page of each .
actiyity, as well as the heading OPENING
COMMENTS on page xiv.

Vi

18




SESSION .

AGENDA

'Openhu;COn"nenu " (20 minutes)

Activity |: The Sex Equity Quotiknt Test .

+

.
>

'A. Intr3guctory Remarks (5 minutes)
Individual Work: The SEQ Test. (10 minutes)
C. Large aroup D1scugs1on (15 minutés)

Activity 2 : The Schoql and the Laws

Lecture: The School and the Laws® (10 minutes)

A.
B. Filmstrip: "Title IX in the Schools (10 minutes)
C. Individual Work: Identifying Discrimipation--
Case Examples (10 minutes) ?
. D. Small Aroup Discussion (20 minutes)
E. Large firoup Discussion® (15 minutes)

N

Activity 3:. Differential Sex-Role Socialization

Filmstrip: Cinderella Is Dead!" (10 minutes)
Large firoup Discussion (10 minutes)

Lecture: D1fferent1a1 Sex-Role Socialization
(15 minutes) a0

OO XX

‘D. Questions and Answers {5 minutes)

E. Individual Activity: The Story of Pat (10 m1nutes)
¥. Llarge Group Discussion (10 minutes) )

‘Activity 4: Vehicles of Sex-Role Socialization

A. Lecture: Vehicles of Sex-Role Soc1a11zat1on
(10 minutes) _

B. Smallg@roup Activegy: Counse]or/Student Role Play
(15 mMutes) '

C. Large Group Discussion * (15 minutes).

D Workshop Summary and Evaluation (10 minutes)

" xvii

<
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OPENING B
| COMMENTS

4

Purposes of the Activity:

To providé(participants with an ‘overview of the ‘workshop
purposes, the workshop objectives, and the workshop
-agenda

To introduce to participants the gro%g or organization
imp]ementing-the workshop, the workshdp leaders, and Other
( key individuals

To introduce particibants to th%~Participant Workbook
and to itsiuses, during and after the workshop
~ - . ‘ \

a ‘ .

3 ) Materials Needed:

For participant use:

Session Agendd ~ (Prepared by the Tfajner for this
. session)

Y- ‘~

[} ' p)
Session Objectives (Participant Workbook)
- . ’ A

/For facilitator usé:

i None \;; /7 .k:,é

{4

Facilitator Preparation Required:-

&

T | Thoroughly review the total session outline and
participant materials

Prepare opening comments

.
-,dt
-
«



PROCEDURE

The erpose of "Opening Comments" is to provide
participants with an overview of the purposes of the
workshop, the sponsorship of the project, the
organization of workshop sessions, and the objectives
of this session.

the session may begin wit®ntroductions and qreetings, -
Any necessary housekeeping announcements--restroom g
locations, scheduling of refreshments, avaglability of
materials; etc.--should be coveréd at this%time.

b 3

he importance of. Title IX 5mp(émentat1on and” the
tainment of sex equ1ty needed to improve the Q¥ 2

' qdlity oOf educat1on in Colorado ,
/- The general purposes of the session "%‘T‘v~\,~
~ ,\' D
nThe session agendag objeé%ives, and activities e \w/‘

, he purooses and use of, igstgEE1cipant4§ﬁrkbook

) {
ol _— : . The :hpoytance of part1c1pant evaluation of. the ~

' session / ) l | ,

. - : :
| Ay . | Xix
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b o ;

Some 0pen1ng comments which may be- useful are suqggested
below: )

"This workshop is being conducted by (name of trainer)
as a part of a natiomvide project directed toward the
1mp1ementat1on of Title IX of the 1972 Edu¢at10n
Amendments and the attainment of sex equity in education.

~Before we move intd some 1ﬁd1v1dua1 and aroun activities
. and begin the 'work' of the Sess1on we\wngr1]1ke to
\‘ revicw thé obj&ctives of this session: , <
P . ‘ . S
. - . "To nro~1de participants with an opportunwty to
;o . assess their awareness bf differential treatment
; @&g and femalesin their schools and\to assess
thgl agt of Title IX.on the reduction of such\ ?

o .. differential treatment

- : \ s . \ - - Y . . . ’ ' .
- I );\ : = : To provide participants with a review of the leaal .
. ’ ' context of fitle IX, an overview of Federal * '
J e 1 ! »  antidiscrimination Taws, and the opportunity to
L |

t
. ( assess their skills in- 1dent1fy1nn discrimination . .
\\\\\‘J/‘ 1n schHools =~ . . ,

To orovide -participants with an understanding of
.. -differential <Sex-role spcializatipn as it 1s P
o ¢ . ¥ manifested in schools _ (‘ (/“

, 4 ’ To-encouragé—participants to identify qoals for '
. \ : nonsexist education ¥ / - /
’ { : ‘ * At this pomt the fac1htator shou]d ask fQr end answer {
( ~ - amy questions Participants may have aboyt the session; -
» S content or format. .




‘o | ACTIVITY

IDENTIFYING AND
ALLEVIATING
SEXISM IN-
EDUCATION

]

- Activity Qgenda:

Introductory Remarks (10 minutes)
Individual Work: The Sex Equ1ty Qu0t1ent (SEQ) Test
(10 minutes)

Small Group Discussioﬂf (15 minutes)

xR >

o

Purposes of the Activity:

N

To assess participants' awareness of the:ﬁan1festat1ons
of sexism and sex differentiation within edusation
agencies/institutions and the world of work AN

To 1dentify participants' perceptions of the past and
potential contributions of Title IX to the e11m1natfbn
of sexism and sex differentiation in the policies,
programs, and practices of these institutions

To establish active individual 1nv01vement and group
sharing >

To establish the application of workshop concerns anJ
information to personal ahd 1n§t1tut10na1 self-evaluation

and change N>



*  Materials Néoded:

O,

/Fbr participant use: !
- Sex Equity Quotient (SEQ) Test (Participant“
Worksheet 1) X

~ Hor_faci]itator use:

Sex‘Equity OQuotient (SEON) Test (Answer Sheet in.
Trainer Manual)

3 o | | .

<\

-

»
Facilitator F;r'eparation "Required: -
The facilitatbr(s) should: -

' o - Thoroughly review the total session outline and
participant material ' :

Review suggested comments and adapt them to fit
unique qroup.needs and facilitator style

& | R
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PROCEDURE

.

a
.

A. Introductory Rematks (5 minutes)
E ‘ ) . . - . ot

Activity 1 should be 1ntroduced with conment§'§uch as

™~

Vs

"Most of us come to this workshop with different

~ perceptions, ideas, or experiences relating to Title IX

and to the general issue of sexism in education. Before: v
we discuss specific Title IX provisions and compliance
activities, it is useful for us to spend a few pinutes
examin1ng our own ideas, experiences, and ayareness of
sexism.in education and the worfld of work, and to share

some of thef with others in the qgroup, Th1s will provide
each of us'with a valuable base from which to consider

the need for Title IX rQqu1rements

Each of you has in your notebodok a sheet ent1t1ed 'The
Sex Equity Quotient (SEN) Test'.  Please take about ten

minutes to answer the questions listed. Please wark
independently; you will have a chance to discuss your </
responses in a few minutes. : ) o/ )
T
A Y N
B. Individual Work: The Sex Equity Quotient &

(SEQ) Test (10 minutes)
¢

The facilitator should make sure all participants have

found a copy of the Sex Equity Quotient Test (Participant ,
Worksheet 1) in their materials, ask if there are any

questions, and make sure that all participants have a . .
pencil or pen. S/he should also provide any. clarifying
instructidns which may be appropriate. Part?&ipants

should be allowed approximately 10 m1nutes -to answer the

questions on the worksheet. .

b
. Ori

TS
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Y

C.- Small Group Diseussion (15 miniftes) <[

After the participants have had an opportunity to
complete their answers; ‘the facilitator should allow
approximately 15 minutes for participants to share and
discuss their answers with -the entire group. 4 |

L

#

Group discussion may be initiated by sayina simply,
"A11 right, we'll take a few minutes now to discuss the

!

_answers. Circle the answers you may have missed as we

go along. ) N \
The questions can thep be discussed one at a time.
Participants shou]d'bg“provided with the._correct answers
while discussing each question. The completed Sex Equity
Quotient Tests should be saved by participants: for

future reference.



~

‘T:va;::(c’i:‘)::t% ~' ’ SEX EQU'TY : | 7’”
| QUOTIENT (SEQ) TEST

<, - s

1. Title IX of the Tducation Amendments of 1972 requires:

a. - that equal amounts of money be spent for both
malés and females. : '
b, _ that specific textbooks and materials be prohibited.
hat. equal educatfonal opportunities be provided
in all school programs. R S

2. " Research indicates that male and female counselors:
a. do nat hold differenttal percentions of appropriate
academic choices for most; females. .
Qapply traditional role stereotfpes to both college
.. % dnd non-college bound females.... .. .. R

1 €. .use sex-bias free instruments in the counseling
process. - ; ‘

3. An anlysis of'ath1efic budgets . in secondary programs
indicates that the ratio of expenditures for females

» - ‘to males approximates - :
SR © D,
4. A 1970 study indicated that of ghe nation's 17,000
- school districts{.only +_offered pregnant ,
. students any educational servides at all. T

a. one-half b. one-fourth O)nq—t,hird' ?
' v 6.

5. ‘Though young males and féﬁh]es share fairly equa1"
scholastic understanding in math, science, and social
studies, by age 13 -

fema1es show a decline iA performance that
= continues through.adulthood. - o -
b. males show a slight advantage over females. 3
cs males consistently outperform females. ' .

6. While 20% of the 38 million women who work do so for
personal and psychological fulfillment, _ of all’
working women do so because of financial Theed.

a. 80% . 65%. e, 759

7. The annual median income for famildes headed by males _
was $12,965, while that for families headed by feﬁh]aﬁ
was L .

5,797' g b. $3,724 ~ c. $7,808

_Colorado Department of Education, 1979

BT
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_ 8. The median income of working women with four yéars of
- : college is that of men who have completed
: eight years of elementary school.

I a. more than | b. the same as Oess than

9. For every $1.00 men earn, women .earn .
“a. 95¢ b. 76¢ . '@m

10. Husband and ‘wife both work 1n : ~ of the ndtion's

| e v in - 56.7 mi111on marriag )
- - T

. _ - percent of young women current]y in high
R ) “schooT will eventually work outside of the home.

A .90% U boTesr 40%

_ " One professeéd reason for paying women less than men
e ¥ is that men have families to feed while women work™
) only to supp]ement fam11y income. Of. the women who

work, onei)n 1s the so]e support of the family.

.‘i - "':}) ¢ -
\ - Ca. 25 b, 8 : 03
. ® -. ' _o : " ‘

13.  The Departmént of Labor reported in 1975 that the
medjan wage for women was less than the
median wage for men doing the same work.

2. 20% . b 30% 0437} .

14. The average woman in the labor force has completed a
<" median_of 12.5 years of school. The median years of
schoo]wnq for males is & that of women.

a. more than b. the same as Qless than

15. The cost of raising one child from 0-18 years,
excluding a college education, is

$55,000 . b. $25,000 c. $35,000

' SEQ SCALE

m . 13-15 correct Very Good SEQ ° ' 7-9 correct Fair SEQ

10-12 correct Good SEQ " § 0-6 correct Need remedial
' ' . ¢ Sex Equity Class

~

-Title IX - Sex Equity Supetvisor
Dr. Martha H. Fair

28




ACTIVITY | THE LEGAL CONTEXT
/My |OFTITLEIX

The School and the Laws " T

p Activity Agenda:

A. Lecture: The School and the Laws (10 minutes)-

B. Filmstrip: "Title IX in the Schools" (10 minutes)

C. Individual work: Identifying Discrimination--
Case Examples (10 minutes)

D. Small Group Discussion '520 m1ﬁXteg)

E. Large Group Discussion (15 min tes)

‘ Purposes of the Activity:

To provide an ovérview of the range of Federal _
antidiscriminatﬁon-1aws affecting education agencies
and institutions : T
* "
) To provide participants a legal coMtext for considering

Title 'IX as it relates to other Federal antidiscrimination
laws -

To review Federal laws prohibiting racial and gthnic "k
discrimination in schools and to reinforce efforts for
their implementation ’

To provide participants an opportunity to assess their - ]
skills in the recognition of i1legal discrimination in " L
education policies, program, and practices and in the ' ;
identification of Federal laws which Apply to various
discriminatory situations ' _

hat™S

=L 4




- A .
" Materials Needed:, ‘

(- . o
Fom participant use: C .

_— ' Federal Antidiscrimination taws in Educational
Institutions. (Activity 2 Chart) .

Identifying Discrimination--Case Examples
(Participant Worksheet 2) :

Identifyin Discrimination--Ana]yses of Case
Examp]es ?Participant Appendix A)

| ‘ ‘  Title IX Summary of the Imp]ementinq Regu1atdon
(Participant Appendix B)

L4

For facilitator use: )
(Optfonal) A chart (on newsprint, acetate
- : - transparency, or cha]kboardg containing information
’ : on the following two pages. '

A

e



wwmiom | FEDERAL LAWS AND
REGULATIONS CONCERNING
DISCRIMINATION IN
| EDUCATIONAL INSTITUTIONS
Title IX of the Education Title VI of the Civil
Legislation | Anendments of 1972 Rights Act of 1964
‘ ., . u
¢
S A1l educat 1 A11 institutions recewmg_
What is ' 1nst$t3(t;?0:1gniecewmg federal monies
Cove‘red federal monies
, ’ 5
7
3 . . ‘
. Discriminati et Discriminati sainst
What is students or others on Students or others on the
: he basi f d f s lor,
| Prohibited | e b of <= gromds of race color
1 - U.S. Office for Civil U.S. Office for Civil Right
-« Which Rights']ce or \ E]ementa:“EleangrSe(]:gr]ldar;/‘g i
Agenhcy 1961 Stog(t) Stg(e)gga ]gg?ugatiinsgran(t:h
1 D R . t
Enforces (§8§§r837—2025 Denver,ogo. 80294
. A (303) 837-2991
i \ A v
g
. ‘ - B
/\ B
)
,S‘ .
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’

Title VII of the Civil
Rights Act of 1964

Equal Pay Act of 1963

Executive Order of
11246

4

A11 institutions with.

. 15.0r more .employees . -

A1l institutions

A1l institutions

“with federal - S

contracts over .
$10,000.

Discrimination in

- employment based on

race, color, religion,
national origin, sex

I

~“«Jj[) crimination in -

sa aries on the _
s basis of sex- - N

e

Discrimination in
employnnt based on
race, color, sex,

‘ re11g1on nat1ona1

oriqin

Equal Employment

~ Opportunity Commission
1845 Sherman Street
Denver, CO. 80203

(303) 837-3668

. U.S. Department of
~ lLabor
Wage and Hour
Division -
1228 New Customs -House
19th and Stout Streets
Denver, C0. - 80294
(3030'837-4405f

A

 {303) 837-5011

U.S. Department of
Labor - e

Office of Federa?
Contract Compliance -

1961 Stout Street

Denver, CD. 80294+

\
4

A

S
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For facilitator use (continued) -
Filmstrip: "Title IX in the Schools"

Filmstrip projector cassette tape player,
viewing screen /

A
£ -

Facilitator Preparation Required:

‘./
The fac111tator(s) should: \ ‘ ©
Thorough]y review the tota] session out11ne and %@;.
"participant -outlines : X e

Review suggested 1ecture and adapt”ﬁt to N
accommodate unique group needs«and facilitator é%yJe
L] o

Rev1ew chart on "Summary of Federal Ant1d1scr1m1nat1on
Laws" R -
W&
. Arrange for necessary aud10/v1sua1 equ1pment for
f11mstr1p '
s 4 ‘ N '
Preview filmstrip _ S
S -
B N
A 2 N
] ‘-- P,
N __.4 ;!
& },( SR \,
. N .
- S A,
N , §
RS ks
N 4
. .

£
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PROCEDURE

A. Lecture—The School and the | aws (10 minutes)

~ .

The purpbse of this activity is to provide participants
with an overview of Federal antidiscrimination Taws and
their relationship to school programs and Title IX.
Before.beginning the lecture for this Session, the
facilitator should make sure that :the chart entitled,
"Summary of Federal Antidiscrimination Laws" is available-
for display and/or reference at the appropriate time |,
during the lecture. ‘

Suggested Lecture. .. .

"In the opening assessment activity, we focused generally
on issues related to sex differentiation and sex.equity
in education and the world of work and on issues re‘ﬁted
to the progress made and the problems remaining in %e
Title IX implementation. In most of the activities
throughout the workshop, we will be dealing very
specifically with Title IX requirements for
nondiscrimination on the basis of sex and with their
implications .-for our institutional and individual
programs and behaviors.

"Before we move to an in-depth consideration of Title IX,
however, it is important that we review other Federal
antidiscrimination requirements relevant to education.
Title IX is not an isolated requirement recently imposed
on education agencies and institutions gnd soon to be
forgotten. It is rather the most recegé;of a series oW
Federal statutes designed to increase ®uality of

- opportunity in education institutions. Sinceathe 1954

Supreme Court decision regarding Brown v. The Board of
Edycation, Federal and State legislatures, the courts,

. oureducation systems, and the society at large have

been involved in continuing efforts to identify .and
eliminate various forms of discrimination and to better
define the nature of equal educational opportunity. Title
IX is the result of our'recent recognition of the fact
that many education institutions discriminate against
students and employees on the basis of sex. FEarlier
legislation was enacted to .prohibit other forms of
discrimination.. It is important for several reasons that
Title IX compliance efforts be considered in the context

of this earlier legislation:

34
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(\against students on the grounds

/

It is important that our efforts toward the

_ '\ implementation of these other laws bemmaintained, -
These laws provide language and case law or legal .
precedent which.influenced the Title IX legislation
and its implementing regulations, andewhichywill
continue to affect future judicial interpretation
of Title IX. . | v

. Familiarity with these other laws will enable us
to recognize when efforts and programs directed
litoward Title IX compliance may be used to ‘address
other forms of «discrimination and when separate
- programs are required- to-address-unique needs relatgd -~ -~
t to d particular form of discrimination. g
. . ('Y .
The four Federal antidiscrimination laws identified
on the 'Summary' chart comprise the major .
.antidiscrimination requirements which are relevant
to local education agencies. Thgse include:

Title VI of the Civil Rights Act of 1964
Title VI of the Tivil Rights/Act prohibits discrimination

1t race, color, orgpational
ral funds. Title VI and

origin in program¥ receiving Fe
related case law prohibit discrimipation on the basis of
race in Sstudent admissions, stugkn access to courses and
~programs, and sfudent policies dnd their application.,
(Title VI is the law underlying school desegregation efforts
and efforts to provide bilingual instryction or some other
method of compreheggive education for stidents of Timited
English speaking abilities.) Any institution or agency .
receiving Federal funds is covered by Title VI. Most
education activities of a recipient agency or institution
are covered, including activities or programs not in direct
receipt of Federal funds. It was the language of Title VI
which provided the model' for Title IX.

Procedures for the filing of possible complaints ofy racial
or ethnic discrimination are provided under the }
legislation. Such complaints should be filed with
appropriate governmental agencies. Activity 2 Chart

in your Participant Woekbook specifies these agencies.

LY




, o~ .
‘ N~/
5 They afe: _

The Office for Civil Rights L]

U.S. Department of Health, Education, and el fare
Washington, D.C. 20201 . B

bor - ‘

The Office of Civil Rights, _

U.s. partment of Health, Education, and Welfare
1961 Jtout Street
, Denver, CO. 80239
\mm_'n_/d

Title VII of the Civil Rights Act of 1964
(as amended by the Equal Employment Opportunity Act of 1972) §

& Title VII of the Civil Rights Act prohibits-discrimination
in employment on the basis of race, color, religion,
national origin, or sex. All institutions or agencies
with 15 or more employees--including state and local
governments and labor organizations--are covereg under the

- amended Act. Title VII prohibits discriminatqsz
. practices in all terms and conditions of employment,
including: : \

Recruitment, selection, assignment, trasfer,

layoff, discharge and recall
! A}

» o, ' ) Opportunities for promotion N

In-service ®training or development opportunities

t

' Wages and salaries

Sick leave time and Bgy;

—— L 4

Vacation time and pay

-

Overtime work and pay
156

Q ' ‘ i . K 3
B : L}




v - 'i\ " Medical, hospital, 1ife, and accident insurance

Retirement plans and benefit§

- nggr staff benefits o

A substantial bqdy of case law and legal precedeng has
"been developed under Title VII; this provides mannof
our currently accepted standards for nondiscrimination
in employment. Many of the provisions in the employment

section of Title IX regulation are based on Title VII. ;?v
e - . = .. . _.Complaints of employment praétices which discriminate
o i . in violation of Title VII should 'be made to: ~ =~ % 77
4
The Equal Employment Opportunity Commission (EEOC) <f/db

2401 E. Street, N.W.
Washington, D.C. 20037
- X ‘ -
or

, The €qual Emplpyment Opportunity Commission - &
1845 Sherman Sthieet

' _ "~ Denver,. CO. 80203

> ' 837-3668 .

In instances where state or local fair emplbyment-

practices laws provide procedures for the handling of

_complaints of discrimination, the complaint may be ' \\

referred to the sg%;e or local agency for a 60-day

period. If the cofiplaint is ndt resolved at this level,

the EEOC assumes-responsibility for investigation and ?

®nciliation. -If this fails, the EEOC, the U.S.

Attorney Leneral, or the complainant may file suit.

The Equal Pay Act of 1963 | .
(as amended by the Education Amendments of 1972)

The Equal Pay Act prohibits sex discrimination in salaries
and most fringe benefits. A11 employees of education
institutions and agencies, including those in professiénal,
executive,.and administrative positions} are covered by ’

16 o : the Equal Pay Act. \,

37 / :




" Denver, CO. 80294

IS

The Act provides that a map and a woman working ‘for the
same employer under simila® conditions in jobs requiring
substantially equivalent skills, effort, and responsibility
must be paid equally, even when job titles and assignments
are not identical. Interprétations of the Equal Pay Act
will influence interpretation of such issues under Title
IX, whose requlation contains language similar to.that
emp]oyegsin\gbg Equal Pay Act. W SN
Employers are required to maintain specified records
relevant to the determination of possible violations of
the law. Complaints may be filéd with:

Employment Standards Administration

Wage and Hour Division - \

U,S, Department of Labor

‘Washington, D.C. 20210

or

U.S. Department of Labor -
Wage and Hour Divisipn .
228 New Customs House
19th and Stout Street;J

837-4405

The complaint process provided under the Equal Pay Act
is the simplest and most ‘direct of all those mentioned
in this review. . ¥

itle 1 X of the 1972 Education Amenﬂments

Title IX prohibits discrimination on the basis of sex

.-against students and employees of education programs and

activif“es receiving Federal funds. Nearly all elementary,
secondaiyg and postsecondary institutions are covered

under this legislation. The Title -IX regulation prohibits
sex-discrihination in such areas as: .

Admissions to vocationaf; graduate,. professional,
and public undergraduate schools

Student access to courses and programs

Counseling and guidance--tests, materials, and
practices

»

17
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Physical education and athletics
Vocational education programs
_Student rules and policies

Treatment of married and/or pregnant students

Financial assistance

Student’ housing

Extracurricular activities. My ..l . v e
v Employment -in education institut{ons ,

The regulation covering Title IX requires education
.agencies and institutions to develop grievance procedures
for the local handling of complaints of discrimination.
This procedure may be used, or complaints may‘pe filed
directly with: .

' . The Office for Civil Rights (OCR)
U.S. Department of Health, Education, and Welfare
Washington, D.Ce 20201

or

The Office for Civil Rights

. - i 1961-Stout Street
3 ' ~\\Benver,9%0. 80239
: 837-2991 )

o T __ | . 39
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B. Filmstrip: “'Title IX in the Schools’ (10 minutes)

r

. The purpose of this* filmistrip is to provide an overview

+ what the Title IX regulations cover. . The filmstrip a?goOf
1nc]ude§ important dates that are deadlines set by the
regu]atjons. The facilitator should explain this purpose
to part1c1pant? and answer any initial quéstipns. The :
fi]mstgip should- then be shown. ’ B
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Individual Work: Identifying Discrimination—Case Ethples '
,HQmMMmLW., . e - Ce .

The facilitator should ask participants to take
"Identifying Discrimination--Case Examples"
- (Participant. Worksheet 2) from their materials. The

activity may be introduced with comments such as: .
”» hd °

"It is important that each of us know not only the
general provisionS of these Federal requirements, but
also how to apply them to the evaluation of discrimination
in education Policies, programs, and practices.
""Each of yoeu should haye in y&hr materials a copy, of
Participant Worksheet 2, entitled 'ldentifying
Discrimination--Case Examples.' Please take a few ' »
moments to read each example.. Consider each one and" .
determine whether you believe it is in violation of any
. of the Federal antidiscrimination requirements just ]
R ) reviewed. You may want to refer to the "Summary' chart
’ "which s posted in the rooms--or to Activity 2 chart in
your Participant ‘Workbook. Write the number (e.g.
Title VI, etc.) of the Federal law which you believe
- applies to each example 'in the space provided. We will
L have about ten miputes to work individually." .
¢ ’ e . , . . *
. ..~ . The facilitator should ask-if there are any questions
: .~ -and provide any clarifying information which may be
' ‘o o appropriate. Approximately ten minutes should be
. provided for individual review of the case examples. S ¢

.
-
A 3

> '\.‘_ 2




D. /Small Group Discussian (20 mihutes)

L4

After most participagts appear to have completed their
reviews, they should be instructed to form small groups
of four or five persons and spend approximately 20 .
minutes °«discussing: - y .

The law or laws applicable to each example

The critical facters indicating possible
discrimination in each example -

If it appears that participants mﬁj have difficulty
completing the discussion during the time allotted; the .
facilitator may assiqn groups on one- side of the room the
odd-numbered casgs and the groups on the other side tne

. even-numbered ones, or assign examples 1-5 to some aroubs,

., &

and examples 6-10 to others,-etc. S

E. Large Group Discussion (15 minutes) : | -
! s ¢ ‘ : - T
* [ |

Bl After the small group discussions have béEn comnleted, it
is useful to spend approximately 15 minutes in review and
clarification with the total group. The “facilitator may
ask members of the group to volunteer their corments on

. each of the examples.¥ As each is discussed, it s

" important. that the facilitator determine that the small
groups have correctly identified the laws relevant to each
example. When differences of epinion or confusion are
evident, .it is important that the facilitator highlight

. thé factors which are critital to the identification of

e : the relévant Federal reguirements. The facilitator may

wish to refer to "Identifying Discrimination--Analyses
of Case Examples" for cgarifyipg information. Before-
terminating the discussion, the facilitator should point

- out that the "Analyses" are provided in Appéndix A of the '

participant workbook.. They have been pravided for future
. reference by participants. .

8
3
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[f time -permits, it may also be useful to encouraqe
participants to consider whether there are similarities
between the case situations and situations which the
participants have observed. If this is done, workshop

.. facilitators or resource persons should restrict their |
comments to information regarding the possibility of
discrimination and refrain from other evaluation.

- The workshop facilitator shou]S&cLose this activity by
reminding participants that work remains in the
’ implementation®of each of these laws and that continuipg
efforts must be made. to~tombat all forms qf discrimination.:
_ As participants consider various perspectives and v
2 activities related to Title LX in the workshop sessions, N
they should attempt to identify similarities and differences ‘

between sex discrimination and racia]-ethnic'd15crimiﬁation, | ~

" and strategies orYpoints for complementary action &
interventions. < : :
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" [ ] IDENTIFYING R
iz | DISCRIMINATION--

CASE EXAMPLES
¢ S

Please read through each of the examples provided below
to determine the possible areas of discrimination or
probable violations of Federal laws and regulatfons. Make °
a note of the Federal law(s) you believe is relevant to
each example in the space provided.

[

-
N . -

Backgrounﬁ Information

School District No. 41 is responsible for the elementary- .
secondary education of 7,200 students who attend eighteen
elementary schools, six junior high schqools,_ two high
schools, and two vocational schools. The student
population includes 1,600 Black students, 418 Spanish-
speaking students, 23 Asian students, and 16 Native
American students. The District employs 280 classroom
teachers, counselors, and paraprofessiona]'personne].
Eighty-two percent of the elementary school staff and 48
percent of the secondary staff is female. There are four
minority teachers and 12 minority paraprofessional staff .
members in the District. o .

The central administrative staff is headed by a team of
six males, none of whom is a member of a racial or ethnic &«
minority group. None of the principals in the District is
. . minority or femalé, but two minority males have recently
¢ . ~ been promoted to assistant incipal positions and one '~
female has been included. il an administrative internship
-program provided by the District.

Example 1

Ms. Chin,-a female of Oriental descent, is a counselor in

one of District 41's secondary sc¢hools, and has been

employed by the District for the past eight years. As-a -
\

Y
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classroom teacher s!*ompﬂed an outstanding - performance
record. She complet®® a master's degree in the field of
counseling and has consistently received outstanding

ratings for her performance as a counselor. Recently she.

has completed a second master's degree, this one in the
field of school administration, and obtained a state
credential for an administrative position.

This year Ms. Chin applied for a position of Assistant )
Principal at East High School. A male guidance counselor
and. a male physical education teacher also applied for
the position. Neither of the men had been employed by
the District for more than three years and neither had
completed the requirements for the administrative
credential. The physical education teacher, a Caucasian
male, was selected for the job. When Ms. Chin asked for
an explanation of the reason for the selection, the
personnel office refused to provide a written or oral
explanation.

1. App]jtable laws: _ K - {

2. Indications of possible discrimination:

]

N
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y Example 2  x

" Mr. Jones, a Black ma;S%/(éceived his B.A. degree in
pecial education frop-the State University last June. He
completed_his student teaching in District 41 and
» received an outstanding evaluation and recommendation.
As a result of hi< interest in the community, he applied
\\7 for the special education position in Elmwood Elementary
/\\\\ + School: A Caucasian male, whp had just completed a B.A.
T~ : degree, was’hired for the position, even though he had no
prior teaching experience or credential in special
L education. -
; ! N )
1. Applicable laws:

b1

) | : .

2. Indications of possible discrimination:

4.

Example 3 L

* Two vocational high schools are operated by the District.
Boys are currently admitted to Jefferson Vocational High
and girls to Washington Vocational High. Jefferson
provides courses in printing, computer science and
electronics-¥which are not provided to students at
~ Hashington Vocational High School. Under prgssure, the .
o District permittéﬁ_a few girls to enroll in courses at
: . Jefferson, but-only when there was<not a full enrollmen
~of boys. .- - S

{

-

o,
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1.

2: Indications’ of possible discrimin

¢

Applicable laws: ' )
A

v .

ation:

&

EimnMe4 | ‘//

East Hiah School provides a-variety- of academic and

" extracurricular activities for its %,200 students. In

the wake of a 1972 desegrecation order, more than 500
Black students from West High School, which had been
attended primarily by Black students, were reassigned to
East High School. All Black students are automatically
assigned to one semester of remedial English and must ‘
demonstrate proficiency in English before they may enroll’
in other English courses. There is no equivalent
requirement for non-Black students.

1. Applicable laws: e

. A

2. Indications of possible discriminaéion:

25



Example 5

- Barbara, a tenth-grade student, is pregant. According
to School District policy, she must be efcluded from
" “regular classes and extracurricular activities as soon as
her condftion is obvious to others. Although special
classes for pregnant students-are provided, Barbara does
not wish to attend these classes. '

1. Applicable laws:

a 1

l
. N
- -

- : 2. Indications of possible discrimination:

4

4
Example 6

Vocational education courses offered in District 41's
"non-vocational high schools provide training and work
. experience. in accounting, typing, shorthand, typese;ting,-
/ mechanical drawing, and retail sales, which enable
B ’ students to move into business jndustrial positions
. : upon graduation from high schoo?ga“A work-study program
is included, and many students wbrk pan of the school
day in positions similar to those which they plan to
enter following high school. Although both girls and
boys. are participating in all of, the classes, the District
maintains separate referral lists for boys and girls
+ because some of the participating employers have stated
that they will not accept either boys or, girls for
particular typés of jobs. The same separate lists are
- maintained for postgraduation referral purposes, and the
District refers boys and girls according to the -
employer's preference. '

« s
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1. App]icab]e laws: .

AN
. .

2. Indications of possible dis;m’mination:‘

Example 7 7 o

/

A

. Ms. Martin, an eLperienced social studies teacher with an

- - outstanding record. of performance, has recently moved to the
area .included in District 41. She is interested in '
obtaining a position teaching sgcial studies at the junior
high €chool or senior high school level. She obtained an .
- interview.with a member of the District personnel office

and explained her interest in securing a position in the

area of social studies., The interviewer reviewed her

' ] /" rfecofd and recommendations and commented upbn thei favorably,
! - ~—iThe interviewer indicated, however, that he was sorry
= ‘ that it would not be possible to offer her a positionin
., thg area of social studies since the social studtes
a posTy)on open required -a teacher who could also serye as
; _ coacl’ for. boys'. basketball. : !
' . C |
o ! K
y - > 1. Applicable laws: - | .
“ / ‘ | : B /. ‘ o
.}“'{.. : : . . . : . )
¢ ' noLey ' (\ ) ) . ! .
M’ﬁj 2. Indicat{ons of possible discrimination: o a
.. '\
l? 5 .\. ' o
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Example 8

Ms. Ramirez has tagght for seven years at one of the
elementary schools Wwithin School District 41. She is
expecting a child in six months. The District policy
requires that pregnant women must stop teaching at least
five months prior to the expected birth date. Ms. Ramirez
is currently supporting her husband's completion of
medical school. A1l her efforts to convince the school |
administration that she is medically able to complete the
school year have failed. Her physician hai advised the
District that she is medically able to continue, but:
without results. - -

Sy L o
. K ) \“Jgp%

1. Appljicable laws:

2. Indications of possible discriT;pdéjoh: _

l-'f;i
Exampl'e 9 - . V] ]

Juanita is a junior at West High School. She is an

excellent swimmer and would like to swim competitively.

She spoke to the coach of-.the varsity swim team about her
interest and mentioned that her most recent time in the *
300-meter medley was better than the times of three team
members in the meet the week before. The coach said that  ©
although her time sounded good, District policy would not
permit her to try out for the team because it limits
membership to boys.only. West High School offers

“volleyball and softball teams for girls and offers football,

basketball, hockey, swimming, tennis and basketball for boys.
"
/
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“L ' 1. Applicable laws: | L

J 2. Indications of possible discrimination: (}ny”wJ////

Example 10 ' ) g

L

Seventh/a\pde students in School District 41 have completey

several vocational interest inventories to determine the
i g general direction of their vocational interests. Each
Student is provided a report of results indicating how
his/her scores compare with those of other students of the
. Same sex who completed the test. The report provided to

female students is based- upon a listing of such occupations

as secretary, clerk, teacher, nurse, dental technician
and other sex-stereotyped occupations. Similarly, the
report provided to male students rates their interests in
such vocations as auto mechanics, law, medicine,

~ engineering, and other sex-stereotyped occupations.

1. Applicabde laws:

*

. 2. Indications of possib]e-discrﬁmination:
) ’ l 4

N N ' ; /
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ACTIVITY

DIFFERENTIAL
SEX-ROLE
SOCIALIZATION

_ The Social/Educational Context of Title IX

v 4

Activity Agenda:

Filmstrip: "€inderella Is Dead!" (10 minutes)
Large Group Discussion (10 minutes)

Lecture: Differential Sex-Role Socialization

¥ (15. minutes) v -

o>

D. Questions and Answers (5 minutes) ‘

£ Individual Activity: .The Story of Pat (10 minutes)

F. Llarge Group Discussiom (10 minutes)

L3
J ‘,(. »
. .
and B N
' {
« Purpf)§es of the Activities: | N j Y
s o ¥ - #

~To provide participants with a conceptual/data base
.rnegarding the issues'of sex bias and sex discrimination
in education, and a.context for understanding the
significance and rationalefof the Title IX regula}ion’® X

To review the functions of education in our’ society
q _ -

To consider the general goals for. the educatf%nal\
preparation of- females and males for more effective
functioning in their future Tives - ’
To provide participants with an opportunity to identify

some of the characteristics of a schpol situation as they -
might exist if the school were free of biass tn order that
participants may batter understahd the s&gnificané@ and

¢ rationale of the Title IX Fegulation :

-~

[ 4

o
| L

51



Materipls Needed:

For partihipant use:

The Story of Pat (Participant Worksheet 3)

{ For facilitator use:
N A chart (on newsprint, acetate transparency, or
g chalkboard) containing the following:

Questions on Socialization i

1. - What are the functions of éducat: n in our
" .society? . ‘g .

N

How ell has education functioned for females
and;#gles? Are there differences in educational
experiences or outcomes for females and males?

\ . 3. What are the sources of differential educational
\h ’ experiences or outcomes for females and mfles?

4, Npat are the goals for improving the educational_
preparation -of ales and males for more )
effective funct™ning “in their future 1ives?

-

A chart (on newsprint, acetafeﬂtransparency, or
chalkboard) containing -the following: '

>

‘\. Five Changes in the Lives of Women Since 1900 e

1. Women are increasing® entering the labor force.

2. Women are increasingly heading fami]ies.
3. Womep are having_fewer children. . .
| 4. MWomen are increasingly Tiving alone or with
. & : ~ unrelated -individuals.
TN, - ‘ " . 5. Women are becoming inCFEEEThgiy\yell-educated. e

. ' B ’ - 3'




-

- . % Filmstrip: "Cinderella Is Dead!"

Fi]mstrip projector, cassette tape p]ayer, ,‘
W v1ew1ng screen

. ° | Facijlitator Preparation Required:

: .
> -
w

Thoroughly review this outline and all part1c1pant
mater1als

The facilitator(s) should:

- . .- Arrange for necessary audio/visual equipment for
T « filmstrip

Preview filmstrip and accompanying NEA Leader's
A Manual _

B . LS

Review suggested lecture and adapt it to

accommodate}unique group needs or facilitator style ¢

< Prepare charts"needed for the activity:

Questions on Sogialization -




'«4 *3

Doy, B,

PROCEDURE

3

A. Filmstrip:"‘Cindom"a Is Dead!’”” (10 minutes) .

.~

of sex role stereotyping and socialization in our society.
The facilitator should explain this purpose to
participants and answer any initial questions. The
filmstrip should then be shown. .

The purpose of the filmstrip is to introduce the doncepts ~;;////'

~

B. Large Group Discussion (10 minutes)

o &@,".-_‘ | N
After the filmstrip, take about ten minutes to discuss
qiestions such as those 1isted below:

‘»

What were some examples we saw of how males and females

" are sterebtyped in our society?

»
How are sex roles reinforced? What are some examples of
., ways we may be reinforcing these steréotypes in our "
schools? - .

How may the differential treatment (or reinforcement) of
students and/or.-educational personnel (both male.and
fagale) be unfair or detrimental? K

”Encourage participants to use speeific examples of
. Stereotyping and/or discrimination they have

encountered (ONLY if the participant wishes to share ,; } ke
them) Often personal experiences are most powerful

Continue this activity with tbe presentation of the Tecture

"Differential, Sex Role~50cia112ation "y ’ o
4 R [\j\‘ | ~
‘ * . ‘:’i‘“" . T "‘ \.
*C.  Lecture—Differential Sex-Role Sociglization (15 niinutes) -

The purpose of this 1ec%ure is to provide panticipants
with an overview o/ the social/educational context of

,Jitle IX, - Before beginning the lecture, the facilitator

LS . ' -



A

should make sure that all charts are accessibﬁe for ;
- display; reference should be made to them at approriate
| - times during the lecture. ' -

SuggeSted lecturezr

"As we worked with the various ‘Federa] antidiscrimination
laws in the preceding exercise, we were exploring the
relationship of Title IX to other antidiscrimination
legislation. These othet antidiscrimination laws and
their related case precedents provide one important

part of the legal context for understanding the roots and
significagce of Title IX and the rationale behind the
provisiong of its “implementing requlation.

.. "Another important context for the consideration and
understanding of Title IX is the social and educational
« » context provi?ed by the basic data we have regarding .
‘ sex diffierentiation and sex bias in education. These.
‘4~ data-suggest the kinds of sex differentiation- in the - -
S - outcomes and processes of education which gave rise to
5 pressures for. the passage of legislation such as Title
. .. “IX and to the concern for attaining sex equity in
e education programs. During the next few minutes, we will
- be discussing some of these data regarding sex '
~ . . differentiation and sex bias in education.

¢ - " "M we consider these data, and the educational and
social context for Title IX, it is important to keep i
* mind the four basic questions you see posted on the
chart in the front of the room: )

. o o 1. Uhat are the functions of education in o
society? 7

2. How well has education functioned for males and
females?_ Are there sex differences in. educational
experiences or outcomes for females and males?

3.  What are the sources of differential educational
experiences or outcomes for females and males?

. ) L - B -,
e e . . - PR sy et e b




. biases, and values of the past rather than the.

4. What are the goals for improving the
educational preparation of fgmales and males

" for more effective functionImg in their

future,lives? .
"Our responses ‘to these questions provides an important
‘frame of reference for understanding Title IX and its
specific regulatory provisions: In reviewing the data, 3
we will try to consider each question 4n turn.. (Where

- data exist regarding similarities, differences, and

interactions between sex bias and differentiatjgm and
race bias and differentiation, we'will include" these
also. Although relevant data are not always available,
it is important that we keep in mind that the educational
experiences and outcomes of femaTes and males may be
affected by their race and ethnic background.)

23

1) The functions of education in our society 3 o \

"In considering issues related to equity in education. *
(whether equity related to race, sex, or Social class), .

it is impgrtant to keep in mind the somewhat paradoxical ' J
demands placed on education in our rapidly changing T
society. First, education is expected to conserve and _ - S

to maintain social stability by transmitting to students
the .knowledge, skills, and experience of the past.
Second, it is expected to anticipate thg evolution of
society and to provide the present generation of students
with. the knowledge and skills which will be needed by

* the individuals and the society of the future. Our

education institutions have generally been more’

- effective in transmitting the experience of the past.

and contributing to social continuity than in anticipating

" the needs of students for the future. In so doing, they e

P.ooh
.

have a¥so functioned to ‘perpetuate existing inequities
and discrimination. Schools have often sorted and
stratified students on the basis of race, ethnicity;
social class, and sex, according teo the assumptions, ’

actualities of the present or the needs. of the fdtur?. "

3}

" "Accumulated data suggest that education.functions largely

_to prepare both females and-males for the roles - 1"
pal €S, . - o |

-~ . I ' \

3
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traditionally considerig appropriate to their sex (and

females and males of rdcial-ethnic minority qgroups for

the roles traditionally considered appropriate for their

sex and race). Although we cannot be certain of many of -

the future needs of women and men, we do have some

general statistical indicators of major life trends _ :
against which the reality of our traditional sex role
assumptions and the adequacy of our education programs

for women and men may be assessed.

"Five major changes have occurred in the lives of
American women since the turn of the century, * ]
changes which are paralleled by complementary . changes

- in the lives of men. (Although these changes have T ¢

A
w
B

participant responses and the information presented. )

- wonen with children between the ages of 6 and 17 are

. has called this entry by women into the work force "the

differed in degree for women and men of racial-ethnic
minority groups, they have occurred to some degree in

a1l racial-ethnic minority groups.) (At this point, the

workshop facilitator may wish to ask participants if
they can identify what these changes are. After
receiving ideas from the participants, the facilitator
may then display the chart on _the five changes and
resume the lecture, noting similarities between

L

Women are increasinyly entering the labor force.

"In every age group, the percentage of women participating
in the paid labor force has steadily increased each

decade since 1900. Ninety percent of a1] females currently
in high school will be engaged in paid employment at-some
time in their lives. More than 60 percent of the female
labor force is madge up of married women, and half of all -

working for pay outside the home. Economist E1i Ginzberq

single most outstanding phenomenon of our century." **

"For many poor or minority*ﬂioup‘wome“° o have never had
the option of staying at home, this ch ge has been,
dramatic. Since 1890, the percentage of Black women in

* the paid labor force has increased from 37 pércent to

49.5 percens. The increase for Caucasian women over this
sgge Paiod has been from 15.8 percent to 42.5 percent.
Fe

-

all groups of minority women on whom data are available

" (Black, Spanish-speaking, and ‘Asian Americans) work force

S



participation exceeds that of Caucasian women and
continues to incrgase.
Women are increasinily heading families,

- 7
"The proportion of s1ng]e parent families headed by women ~
increased by 33 percent in the last decade. (This '
compares with a 13 percent increase of husband-wife

families.) Of all families headed by women, nearly 40
“percent 11ve be]ow the poverty threshold.

 Homen_are having fewer children.

"Since 19ﬁ9, family size and birth rates for all rac1a1-
ethnic groups have dropped markedly.
) §

Homen are 1ncreas1nq]y 11v1ng,a]one or with unrelated
individuals.

"The number of househo]ds consisting of primary
individuals--those who do not live with persons related
to them--has increased from 10 percent of all households
in 1940 to 20 percent in 1973. An increase of nearly one
million women ig this category occurred bétween 1970 and
1973. As the 1ife expectancy of women continues to exceed
that of men, women over 65 comprised 55 percent of this
category; women between 14 and 34 comprised 34 percent

of this cateqory.

Homen are becomina 1ncéeas1nq1y well-educated.

"In the years between ;340 and 1974, the median number of
school years completed by women in this’ country has
increased from-8.7 years to 12.3 years. Both' Caucasian
and Black females are completing more years of formal
schooling; in 1940 the median number of school yeans
. ] coroleted by Black females was 6.1; in 1924, it was 11.4.
Q/ ) For Caucasian females, the medians are 8.8 and 12.3 for
corresponding years. (Data are not available for:Spanish-
speaking, Asian, and flative Americans for corresponding

years.)
~JUen, b
"These five chanqes in the. lives of women appear to be
th reSult of steady and irreversible societal chanaes
0CC ¥1nq si the turn of the century. Thev reflect our
5 development from a rural/agricul tural society to an

a . | - {
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"

urban/industrial-technoloqical society, and resultant
changes in the nature of work itself, the orqanization of
family 1ife, and the incgeased availability of public

. -education. '

"As the roles and lives bf women have changed, so have the
roles and }ives of men. 'As women have entered the labor
force, many men have assumed new responsibilities in the
maintenance of home and family. As the family_has
decreased in its importance as the primary unit of
economic production, its role as an emotiongl support
system has increased in relative importance, with great
impact on the roles of males, females, and children. As
more persons enter the work force, our society is being .

" forced to reevaluate the basis for*the assignment of
employment roles, again with major implications for the
lives of males. .

¢

. "It is difficult to separate the effects of formal
_ education on the development of females or males from those
¢ of such informal education agents as the family or the
media. Data suggest, however, that olir education agents,
formal and informal, awre failing to provide.females with
the self-images, knowledge, and skills necessary to enable
them to function successfully in these roles.

"Although educational achievement §s an imperfect measure
of preparation for adult roles, it does provide us with
one indication of possible differences in the preparedness
of females and males. A recent report of the National
Assessment of Educational Progress (NAEP), a project of

. 4 the Education Commission of the States, documents‘major\\\\\\
disparities in the educational achievement of males and ‘
’ females: * . "
) ¥ N . .
) / L o Results from NAEP assessments in eight learning
' < ‘ areas show that males generally do better than

females in four major subjects: mathematics,
L science, socafl studies, and citizenship,

* ' In the’four.otﬁer learning areas, females -
consistently outperform males to any large degree
in only one (writing); maintain a slight advantdqe
in one (music); and in the'remaining two subjects

(reading and literature) are above male achievement
levels at age 9, then drop to lag behind males .by

48 N the young adult ages 26-35. ' :

59
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What is particularly puzz]ingQNp comparing male-
female achievement is that in épe male-dominated
“areas (mathematics, science, social studies, and
citizenship), males and females at age 9 show °

scholastic understanding that is fairly equal.

By age 13, however, females have begun to decline
in achievement which continues downward through
age 17 and into adulthood. v

Fa

(Note: Information regarding any racial-ethnic differéhces
7 affecting female and male performance on the Assessment
is nat available.)

"We can Hypothesize two interpretations of fhese data.
The first interpretation would suggest that differences
in intellectual ability between males and females 1imit

' girls' academic achievement. A comprehensive analysis
and review of research regarding basic psychological sex
differences by Eleanor Maccoby and-Carol Jacklin * 4
indicates that this interpretation is not supported.

"Maccoby and Jacklin conclude that there is no difference-
between males and females in basic learning styles; there
is no sex difference in ability to perform either rote
) learning tasks or tasks requiring higher Tevel cognitive
~ processing. Further, females and males do not differ on
’ tests of ‘analytic or cognitive style. Although Maccoby
and Jacklin do conclude that males excel in visual-spatial
and mathematical ability, which is consistent with their
superior performance on the mathematics section of the
NAEP, they also find that females have greatqugaverbal
ability than males. It is thus difficult to attribute
the performance deficit of females on the non-mathematical
portions of the Assessment to basic sex differences in
. ability. A more plausible interpretation.is that these
: performance differences are the result of sex-differentiated
,. patterns of edutational socialization which-perpetuate
traditional male and female stereotypes,

"Data compiled by Myra Sadker jn her 'Report Cayd on Girls
and School', * many of which provide infortmation on sex 5
differences in self-image, also indicate differences between
females and males in their preparednegs to function in
independent and paid work roles. These data, like NAEP
™~ statistics, also indicate the increase of these sex
differences with age. ’

LY
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-
(It is important to note, however,sthat most of the\gh ¥ .
are based on Caucasian, middle class popdﬂations, and’ they
should not be generalized to apply o a]] cu]tura] groups
without further investigation. ?

A

]

"Intellectually,*girls start off ahead of boys>” They _
begin speaking, reading, and counting sooner; in, . .
the early grades they are even better in math. f / §
During the high school years, however, a different

pattern emerges and girls' performance on ability ' ,b

tests begin to decline. Indeed, male gtudents el 5
s

exhibit significantly more IQ gain from adolescence i
to adulthood than do, théir female counterparts. *

"By the time they reach the upper elementary grades,
oJirls' visions of future occﬁbbxjons are essent1a11y
Y limited to four: teacher, nurse, ecretary, or
mother. Boys of the same age do not view thei# >
future occupational potential as so limited. *. 7

"A more recent study indicates that although more

elementary school girls are beginning to consider

a variety of careers, they are unable to describe

in any specificity what having a career would be

like. Boys, in contrast, are able to describe in

detail the activities which might comprise:-their . .

chosen car®®-. * 8
<"Although women make better high schoo] grades than

do men, they are less likely to believe that they ,

have the ability to do-college work. * . ' -9

: "Decline in career commitment has been” found in g1r15
of high school age. This decline was related to )
. their fee11ngs that male classmates disapproved of

« @ woman us1ng her 1nte111gence * ] 10

"Of the br1ghtest high school graduates who do not
go on to co]]ege,‘75 90 bercent are women. *- 11

"The majority of ma]e,and Female college students’

feel the characteristics associated with masc¢ulinity

are more valuable and more socially desirable than

those associated with femininity. * ) .- - T2

1 i &1
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"An important area in which-l}{tle research has been done

is the area of racial-ethnic’differences as. they may affect
the kinds of sex differezces in academic and career
aspiratdons aga self eptions we have just reviewed.

Most of the few stu&ies which do exist deal only with A
one mino®ity aroup--Black Americans--and magy issues. ////
remain to be‘gxplored both with regard to Black females

and males and with regard to Spanish heritage Americans,

Asian Agericans, Native Americans, and others. We will

;/..

’

mention some‘of the studies which do exist, primarily to
emphasize\gte importamce of considering the racial-ethnic
variables which may affect the educational needs of
females and males. - , . -
_"One gﬁgup of studies ;pem to indieate some similarity
betwéen the traditional view of the feminine role held
by Black wo n and those held by Caucasian women. Several
studi hav indicated %hat the career aspirgtjons of
- Black’ col)ege vomen, 1ike those of Caui?égggihgmen, are
primarily toward traditional 'feminine er roles. * 13
Other studies indicate, howe/zr ‘that Black women, unlike
0

Caucasian women, tend to see ¥orking, rearing chjldren,
and fulfi]]ing a wifely role as compatible. * _ - - 14

"At least one study Sugqests that among Black high school
students in a rural Southern area it is Black males who

hold low career and educational aspirations. yIn this

study, Black males and females and Caucasian males and !

females were surveyed reqarding their occupational and
educational "expectations. The findings were that Black

females exceeded both Caucasian males and females in their
expectations while Black males consistently fell below -

the other three groups in expectation 1eve1 * 15

"The occupational part1c1pation of Black women (and
probably Black men also) may be limited by more than
aspiration levels. We noted earlier that young Caucasian
women were less able than young Caucasian men to describe
occupational roles :in any specificity A five-year study
of over 5,000 Black and Caucasian women ages 14-24
indicated that Black women were less able than Caucasian

. women to describe the duties in each of ten occupations:
assembler, key punch operator, bank teller, department
store buyer, dietician, statistical clerk, nurse's aide,

" social worker, medical illustrator, and quality control

» girl.(sic) in-a bakery. * The lack of such information 16

a1
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is likgdy to have a signific\nt effect the
educattonal and 0ccupat1ona1 aspiratidgms a?d choices of

Black ,women. . \
1h£(if the most inclusive stud1es‘3¥ the 1nteract1on of
sex and race differences in attitudes was a survey \,f/”g/

administered to-1,750 preadolescent children--Caucasian,
Black, Hispanic, and Asian American children. The surysy.
measured: self-esteem, school orientation, pger
orientation, and orientation to family authority in these
children. The results of the survey indicated”that:

Al

: Sex differences .were moxe salieng™than other
‘J' differences With regard to school orientation (boys
liked school/less than girls, regardless of racia¥-
) ethnic background). . -y
. Race differences were most salient with regard fto
j// family orientation (Caucasian children were less
- oriented to-family authority than ginorit i}dren).

1'}

"In summartzing the results of the survey, the {eséarcher

-

concluded that 'all in all, sex was f tb be ‘a more
powe™ul influence on preadolescent attitudes than race
and social.class status' and that 'across the society,
the djfferences in the socialization of boys and g1?{§ _
are influenced by race and social class in minor ways.'?¥* w17

- ) 9
"As these few stud1es inditate, much work remains to.bed
done if we are tb understand the interaction of race and ¥
sex factors as they affect the educational needs of ’
females and males from racialgethnic minority groyps. It
is 1mportant however, that we remember that sex, ~ :
d1fferent1at*on and stereotyping may affect femates and
males regardless of their race or etnic bag%an0und,

s. It is

.:although the effgcts may take a variety of

only by recognizing the forms of stereqtyping_and .

- differentiation which 'exist that we may design educatioen

services and programs in such a.way-as to contr1bute to
the optimal grqwth of all students."”

M’ i ‘\/
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wexplore their own personal reactions,

v 4 .
~ q ) ,
14

-

D. Questions and Answers (5 minutes)

The‘faci]ita{%r should provide approximately five)m}nutes

for participant questions or discussion of the information ¢

presented to ‘this point. S/he may wish to move into
questions and answeng with a comment such as:

- "The data we've just considered indicate, in ré%ponse to

the second of the questions on the ‘chart, that there are
ifferences in educational ogrcomes‘for females and males,

.and that schools seem to funetion less well in preparing

females for independent living than they do at least for

. Caucasian males.

oy .
el

“ "Again, it is difficult to djfferentiate the contribution
of schools to these gutcomes Neom thgse made by the
family, the media, ¥Whd otheﬂls ialiZation influences.
There is much documentation,! hdwever, ofythe) ways in which

schools may perpetuate these forms of sex differentiatiwn, -

regardless of the other inst§tutions which share in this
responsibility. Before we consider this documentation\\r’
and the answer to the third question on the chart, we'l
take_a..few minutes to discuss any questigns which have
come up so far." :

S

\é. lndividuarActivity: .The Story of Pat (1O minutes)
y s

The purpose of this ‘activity is to haye participants
Iand perhaps biases)
in creating the future of the student, "Pat". Have ,
participants find, in their%grkbooks, Participant
Worksheet 3: "The Story of Pat®yand read the sheet.
(The facilitater may wish to read the sheet aloud to the
group.) Participants should then follow the directions
on the Sﬂ%%{. They may write directly on the worksheet
or use another piece of paper. Give the group about ten
minutes (each person should work individually) to
géfglete the worksheet. '

by

“‘ .
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F. Large G?oup Discussion (10 minutes) - .
. ‘ . '

~

After the stories have been comBTeted by participants,
discuss several stories as a group. Let a few people
volunteer to share their stories (be sure to choose both
Mles and females). Note, with theghelp of the group,
such things as: x . N -

I3

How often was Pat a fema1e7 A n%]e’ What were
some reasons?

1

Does Pat's sex seem to affect the kind of job,
.education, lifestyle, etc. , assigned her/him by
part1c1pants? vt

i 7’ : What are some patterns which emerge’from‘the S
group's stories? ‘(Examples: If Pat is..a woman,

" is she successful at her career——includ1ng the “
career of a .homemaker? How are Pat's dreams, ~ -
goals -and-successes different depend1nn on which .. *
sex Pat is assinnea?) - o , . -

- \)‘ .- s .
” : Include other quest1ons which mdy come up as. the d1scuss1on
oot ' proqresses Have participants save their worksheets ‘both-
for ‘futlire reference,-and as a possible tool to use with
studénts or colleaques in exploring personal attjtudes
~ about ma]es and females

N 3
;
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- "‘“Particj;;ant - THE STORY _ ., o ]
: Worksheet 3 . .| . . | o .
o orseo'.’,' OFPATQ ! |
. ; : T .- T R . . Nv‘ ‘
< . ‘ | | . o | |
"' _ : ." . N ) N £ - i - . § .

Pat is a student at Lincoln Senfor High Sthool. -Pat has o
excelled in track, winning several Titramural competitions.
Pat makes good grades, is active in student ‘qovernment,
and “is. popular with both male-and female sty ents, Pat's

“hobbies "include macramé; repaif%ng'bicyéTes,'babysif%ing;

. skiing, small carpentry Projects, and plﬁying the flute.

DIRECTIONS: - Urite a brief.story about Pat. - Cover the -°
- following points, but also add anything else - .
you want to say about Pat. SR '

. \ 1~ Describe Pat: How 01d? Male o%ngma]e? Nhét does. ._ 5
_ . \fat Took like? ‘ . L - .
. . R . N . - , . . g N " - . ‘. . . L, .
2. What are some jobs Pat™ is’ considering after~graduatiqg;g;\_-
from high schoo1? - ) BRI -
& ) | . "
_ 3. What educational pjdhs (if'qny)-does Pat have
- ) . ~ after high school1?” . S
. . o . ! . ‘ R , - ,‘ " (l' e
- \/T\&\J Hhat kind of 11fe§ty1e,wilﬂ Pat the.after high. . = -
’ school1? (Marriage? Living with a friend(s)? Living /f .
alone? Having.children? JTraveling? ;ﬁ;her?) E , Ce
C 5. \llth’ is Pat's- M%T}H{PWN? goal or dream? e
% . . * S , C ‘ b
. 6. ui11 Pat-be successful. in aChievind‘thqt g0al or dream? :
. . ) . ) - ' - _ "\
- . T ~ ’ ‘ [ ) . . .’ \ - . ' . "; lg ;
e . Developed. by Lirda S. Doyle . o« . B R
' - _Jefferson County Public Schools ' ST S
) 1978~ ' DR I ST LT 47
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*  acrvity | VEHICLES OF
' SEX-ROLE
SOCIALIZATION-

h . The Sacial/Educational Contest of Title 1X

! K rot N . ] 9 s
V4 o \
— 4

Acuvuy Agenda .

-

b -
\ . .

b

- A.- Lecture: Vehicles. of Sex Roie Soc1aiization

. T (10 minutes) I v
" . S B. Small Graup Activ1ty Cbigseior/Student Ro]e'Play
. (15 minutes) f A -
. . ‘Large Group” Discus510n (15 minutes) -
‘ . D. orkshop Summary and Evaluation (10 minutes)

.Purposes of the Activities:

- L}
Same as Aftivity 3

) , Materials Needed: .

/

.. | .Fpr'partidipant use:
| Counseior/Student Role P]ay (Participant Worksheet 4)
Counseior/Student Role Play. Answer Sheet (Appendix c) *

- L, workshop Eva]uation (PartiCipant Notebook)

S _ For faci]itator use:

hi

\chart (on newsprint acetate transparency, or
s 1kb0ard \containing the f0110w1ng 4

p A Questions on. SQ_Jaiization (from Activ1ty‘§

y - 3

¢ .+ A chart.(on newsprint, acetate transparency, or '
chalkboard) contdining the following:

a




Vehicles of Sex-Role Socialization in Schools

v o ..

Textbooks and instructional materials - -

4
]

¥ School ‘personnel behavior

4 - Counseling and guidance

-

Sex—segregated SCchools and school groupings

i

' Vocational education ‘ ,
l-‘. ; ) N . \:

Physical education and athletics
T

Extracurricular activities

A

Sexf%tereotyped assignments of roles in education

Facilitator Preparation Required:

" ‘ : 'a. - ' w - _ ~
‘ - The facilitator(s) should:

Rewiew suggested lTecture and adapt it to accommodate
unique group needs or facilitator style

Prepare and display charts needed for activity:
Questions on Soqia]jzation "a

Vehicles of Sexiﬁole Socialization in Schools

ot 3" . [ ‘w-_‘_\'
- ety
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PROCEDURE

A.. Lecture—Vehicles of Sex-Role Socialization (10 minutes)

- K
The purpose of this lecture is to conclude the overview

of the social/educational context of Title IX, which was
begun in the lecture, "Differential Sex-Role Socialization."
The first lecture was designed to address the first two
questions of the four socialization questions presented on
the chart. This lecture-will addrgss the third question.

-It will focus on the possible sourtes of sex differentials

in educational outcomes--the vehicles of sex role
socialization or sex bias in schools.
& “

+Suggested lecture

"Let us turn now to the third question on the chart: 'What
3re the sources of differential educational experiences

or outcomes fof females and males?' Another way to ask
this question is: 'What are the vehicles of sex role
socialization in schoo]s, o how is sex bias transmitted
in schools?' N :

"The traditional sex*role assumptions and values of our

society are transmitted in a variety of ways in education
institutions. Instead of assisting all students, female

_and male, to explore a variety of traditional and

nontraditional roles, fields, and options, and identify
those most appropriate to their own individual needs,
inkerests, and abilities, schools function largely to
transmit unexamined and potentially Jlimiting sex role
stereotypes. These stereotypes-are reinforced through
most of the traditional vehicles »f educat1ona1 .

sex ségregation in scpools jand school groupings,

vocational education, ical education and athletics,
extracurricular activities, and profgssional Yrole mode11ng.
(The facilitator should display the chart on "Vehicles of
Sex-Role Socialization" during the remainder of the lecture.)

S 7



Textbooks and instructional materialsf “\“

"Textbooks convey not only academic or cognitive information
for student mastery, but also effective information
regarding the mores and values, as well as the biases of
a culture. Numerous studies have dotumented that the .
Presentation of sex roles in these materials is traditional
and Timiting. * Females d#re relatively invisible, - 18 °
usually characterized in their infrequent ¥ppearances as S
passive, dependent and emotional creatures defined ,
primarily by family roles. ’Males are generally portrayed
_ in opposite but equally stereotypical roles: they ave °
| ’ usually striving and achieving in adventure, career, or
public roles, with little family or emotional life or °
human Timitations. These images are consistent across
-{ K subject areas or discipline "and throughout all educational
I levels, ' > :

"Althoughi several recent studies have  documented some.
improvement in the treatment of racial-ethnic minoritigs
in textbooks, * it is interedting to note that this has 19
.. been primarily through inclusion qf minority males. .
’ Minority females remain by far the most underrepresented. L
and most stereotyped group in textbooks. * 20

* . School personnel behavior

. €
"The behavior of school personnel provides students with’
&R . ' a reflection of society's expectations for their lives,

how they will .be valued, and what they may become.
Reseapech indicatas that teachers and administrators hold
different behavioral ‘and academic expectations for )
females:and males anfddften behave in ways which reinforce
passivity‘and dependence in females and aggression ‘and

»

dﬁ L ‘ independence in males. * “ Although many of us have heard _ 21
' ) the finding that boys in the elementary school are .
« punished more frequently than girls are, studies alsao show
. that boys receive more active tedcher attention in every ..
category of teaching behavior: active instruction,

listening, praise, and punishmentﬂ‘ *- . 22

"It is difficult to identify studies which Took it sex and
race as influences on school personnel behavior, or which
Took at the behavior of schoo] pergorel toward children

. - other than Caucasian and Black children. Studies do
) - ’ indicate, however, that teachers give less attention to o
. L | o
Vo, | 51
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"Black stadents than to Caucasian students * and- that many 23
hold lower expectations for Btack students than for
Caucasians. * Again, sex-race interactions in this area - 24
(e.g., how teachers may treat minority females differently’
than either Caucasian females or m1n0r1tyw les) remain

i
Fo be investi gate? o ;\\J’wa\,/

Counse]1'ng,§and~guida§ce'i ? T
"It is probably in demic and career gu1dance that the

funct10n1ng of schools as-a societal 'sorting' mechanism
is most explicit. Research has shown that both male and
« female counselors hold dlfferent1a1 perceptions of
" appropriate course selection and career choices for female
and male students, * and that these traditional biases 25
) . are reflected in many counseling instruments and . '
’ " materials. * It should also be noted that the the0r1es 26
of career developme=t on which many of our school
counseling services . nd materials are based are theories
E N " which reflect only . .e experiences of Caucasian iales
and the application of these limited theories is highly
questionable. * . _ . 27

N 5

< Sex-segregated schools and school groupings
) . . ) . . * -
. "Separate schools for, males _gnd females, sex- d1fferent1ated
, graduation requirements (1ndus ial arts for males; home
economics for females); and sex differentiation in
academic or classroom maintenancd asgignments all combine
to reinforce the legitimacy of differential expectations
. ~ regarding the roles and abilities of males and females.
O A]though policies of either sex segrggat1on or race
. & segreqatﬁon are 111egal, evidence is ‘substantial that both
R ' ms of,ﬁgéregat1on are perpetuated thrdugh.student
PR - ck1ng actices. Racial-ethnic minority males are a
AT ' d1spr0port1onate1y,high percentage of the students
%y et o enroTled in special classes. * At least one study has 28,
.'.§k&ﬁ~i\“d. demonstrated that racial-ethnic minority females are
:;) AR tracked into those traditionally-female areas of vocational
' v ' education for which anticipated earnings are lowest. * - « 29 .

Vocational education

"Vocational education provides a direct 1ink be tween
education and the employment. ;system. Of 136 instructional
categories within the nation's vocational education

-~ . P
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programs, 71 percent have enrollments of at least 75

percent of one sex or the other; almost one-half have

enrollments over 90 percent of one sex_or the other.

-{ Females predominate in those programs‘ﬁroviding’
-preparatiowfor lower-paying vocations. * Again, as we 30
Just mentioded, there is some evidence that minority

‘women age disproportionately cencentrated in those areas

“‘of-training for which anticipated pay is lowest. e

Physical educgtidhﬁqndfathletics

: "Although all indiyfduals should be encouraged to develop
healthy bodies and body images and the commitment and
skills for Ttheir maintenancey physical education and
athletic programs fromQ!rESchool through college operate
to minimize the importahce of physical development for -
females. Physical education programs become increasingly
sex-differentiated as students progress through school,
and athletic opportunities for females become more and
more constricted. As the emphasis upon competition
increases, increasingly greater proportions of male
students -are also short-changed. * 31

"The participation of minority students, particularly \
Black males, in athletics is worth a Special, mention. At -
Teast one writer has suggested that the emphasis upon .
;o ' athletics for Black males may result in the de-emphasis -
. ' of academic performance, which in turn may result in-
T : narroged educational and career opportunities for the
: =many, Black male athletes who do not succeed in _
' ' _ Professional sports. * - g , . 32 AN
Extracurricular activities &

o~ "Sex differentiation in dcademic honors, academic and ~—

‘éocia1 organizations, and interest groups is prevalent.

- This reflects and perpetuates the dual ‘system of
expectations and rewards apparent in, the more formal
‘educatdonal*activities. Here again, as in other areas,
interactions between sex and rgce differentiation are not -

- unusual. For example, it is{ggly very recently that we- Y
’ have begun "'to see minority women in even the traditionally .
female activities such as cheerleading or pep club. T @ «
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Sex-stereotyped ass1gnments of roles in the education

E£pfessfon

»/ .
"Role modeling is a powerful form of learning. As students
perceive that the pruportion of females declines with
increasing educational Tlevel and administrative
responsibility, they gain salient information about the
roles available to them in the future. Although women
conprise 83% of the elementdry school teachers, they are
T only 46% of all secondary school teachers, 13% of all

" ‘pwf? principals, and 14% of all administrators. * The

. message conveyed to youq@“women by this distribution is

: clear. Minority educators, like female educators, dec]line
¥ NT;\ = in représentation with progressive administrative levels.
A " ‘Althougggmhis decline is not.as severe in degree as is
the decline for females (for example, minority persons
o are 13% of all elementary teachers, but only 7% of all
v { f ~administrators), * the bias is compounded by the fact
* : »-that minority educators.are most frequently\assigned to
S T ‘schools or districts in which minority students
* . Y Ng bredominate. Although this situation may provide positive
. Yo w - ; rq]e mode]s for minority $tudents, ft may also convey to
/”“\\//m\k -mirord ty females and males the message that their only

- . future ds in segregated institutions. - - o .;-;.

™~
(\[' - . k“"These data suggest that educational prggrams reflect ]
;7/ ! .o ’ differential expectations, curricula, ‘and. re1nf0rcements .
/ ‘ L. . for male and female students, and that these expectations
- ¢ .Y { . and rewards are further differentiated on the basis of
J,)\\ “race and ethnicity. Although direct causal relationships
- remain uninvestigated, it is unlikely that ents
. ~!( progress through school untouched by these pé¥erful and
s . . consistent reinforcements of traditional roles. The very
~— differentiated roles are not consistent with the chang1ng
L roles of males and females of all racial-ethnic groups in
BN o Qur society and do not accommodate the full range-of
options needed by students It is clear tHat schools are

" | E neither me€tTNG the current needs of all females afnd males,

., nor planning for the continuing changes that w111 1mpact
_— } the future 11ves of their students." /

After completing the 1ecture, the facilitator may pause

briefly for participant questions, but s/he should also

explain that part1c1pants will have an opportunity to

explore some of these areas in.more detail during sessions

designed_ for part1cu1ar role groups-=- counse]ors, teachers,
: . adm1n1strators, etc ¢ -

R4 54 ) . f " ‘ I | ,
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B. Small Gfoup Activity: Counselor/Student Role Play (15 minutes)

The facilitator shou]d introduce the activity with
comments such as the following:

"We would 1ike now to move into an exercise that will help
us to explore the fourth question we raised earlier:

'What are the goals for improving the educational -
preparation of females and males for more effective
functioning in their .lives?'

° 'For the next few minutes, ‘we wil] begin working in small
" groups-to focus on what one of these vehicles of sex-
.role socialization- might Took like if it were free of
bias. —

. _"One way to begin.thinking about the goals for improving
" "the educational preparation of females and males (and
thus, to think about the rationale for Title IX), is to
try to envision what one of the vehicles of socialization
. that we just reviewed (i.% counseling situation)
h might look like if it were free from bias.” Participant
. ' Worksheet 4 has been designed to help-you tp .do this."

The. facilitator should-ask the participants to, turn to
Participant Worksheet 4, Counselor/Student Role Play,

in their workbooks. As each person looks over his/her
worksheets, the facilitator should explain that the
situation is one in which a studént comes to her -
selor for guidance about future. coursework-and
plans. The facilitator should ask for volunteers
th those persons, take thlie parts of the Counselor
"~ and tHe\Student. Both situations should be role played.

The facilitaor shou]d then ask participants to form
groups of approximately equal numbers. When thié is

,done, the foi}owing directions may be given' . 'V*;
Y

Co - "As a group. brainstorm ways in which th1s counselin
« . situation could be made less sex-biased. Think of
- the counselor might affirmatively guide the student, and
: . & - record these ways in the form qf -a revised Counselor/
BT » ° Student dialogue. Take about fifteen minutes to answer the
omt e ~ discussion- -questions in a way which you believe to be
- sex-fair or sex- affirmative .
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C. Large Group Dlscuulon (16 minutes)

.

After the small groups have spent approximate]y‘JO 15
- minutes revising the worksheet, the facilitator, shoeld
regenvene the total group. Approximately ten minutes

ould be allowed~for processing and summarizing. The
facilitator should have two people from each graup "role
- play" their revised counseling situaiﬂﬁﬂsﬂﬁor the entire
group.. Discussion might penter on such questions as:

What improvements.have been made 1n the counseling
sftuation: Its fairness? Sensitivity to the
individual needs and concerns of the’sthdent}-.
Use of available books, pamph]ets or other
*in ‘the school?. Use of people 1n gpe commun1
resources? Other?

. e -
. « Y 3 e

/

sources

. S ;- If the student were male, how might - the counse]or
SRR - have dea]t with his concerns? . .

\ How might this d1fférent1a1 treatment hinder the
. potential of the female student? How might s1m1}ar

\ill ﬂ ;fr+\f< situations hinder other students (male and fema]e)?
L ) /

If time permm‘s, choose another participant to read aloud
- with you the Sex-Fair/Affirmative Counselor/Student Role
_ “Play sheet (Participant Appenpdix C). Allow the group to
NN react to this version of the situation

D. Workshop Summary and Evaluatlon (10 minutes)

In order to summarize the activity, the 1eader may wish to -
refer to the fourth question asked in establishirdg the

.context for Title IX: What are the goals for improving
the educational preparation of maJes and females? The
following comments might be made as a heans of summarizing
the session:

. . . MIf education is to provide equity, it must prepare all
students for full human functioning by: .

— o Providing both males and females of all racial:
. R ’ . ethnic groups’ ‘with an ihcremental program or career
. ' exploration, job skills tra1n1ng, and general

~

¥
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preparation for meaningful participation in the. paid .

work force. Both females and males must be prepared

_" to include paid work. and career development as a . -
. part of their 1ife plans. They must be equipped to .

design lifelong career development efforts and to -

view Bmployment as a positive vehicle -for growth as

well as a method of economic maintenance.

Providing both females and males of all racial-
ethnic groups with attitudes, knowledge and skills
that increase their capability for both independent
and interdependent 1iving. Girls need-to learn the
skills of independent 1iving and functioning in
_the_variety of economi¢, political, social and
psychol®dgical roles of adu]t life. .Boys must be
provid t only with the capabilities- necessary

. for independent 1lives outside the home, but also the
capabilities -for participating fully in th
maintenance of home and fam1ly |

Preparing all boys and girls, men and women with the .

skills of-1iving with the rapidity of social change

. that our society is experiencing. A1l persons must

be equipped with the attitudes, skills, and
.knowledge that facilitaté continued learning and
to act upon those.changes which have relevance for
their lives.

"It is-with such general educational goals in mind that

Title IX requirements jay be most_effectively understood -

and implemented. Title IX reflects the assumption that
in our society,. educational experiences which are of
value to persons of one sex are of potentially equal
value to persons of the othey sex. Implementation of
Title IX requirements s one step toward the provision of
educational services wh1ch can function to prepare all
students for the future roles which awdit them

At this point, part1c1pants shoyld he asked to take abou’
five minutes to .complete .the Workshop Evaluation sheet,

_abrovided in their Workbooks. This time should also be

used for answering any final questions and for making
any_ necessar;y announcements, ’ ¢

-
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Workshest 4 - : ROLE PLAY | T
;E’»T | | -;{. L | .%l - | .}‘ - .::' ﬂ. . ..»-' -

£

.-“Pe.'rticiba.m'”_ K CO NSELOR/STUDENT - ’ @ ‘

o

] The setting is & guidance counselor's office where a = ™ s
Student is talking about careers with Qer'coun;e]or. Q&

COUNSELOR:  What do you plah to do after high school?

—

STUDENT: Oh, I don't know what to do. I've .thought
about engineering. 1 Tayve science and math,
but I'm afraid 1 won't make it at.the School
of Mines. L P,

. - g

, .
COUNSELOR: Well, it is true that competition there s

rough and men do have an advantage in that,
,/’/ field. Have you considered teaching instead? -

STUDENT: But I thought that field was crowded now. _. A

a\
"

COUNSELOR: Well, it is, bt it is such a good profession
for a woman because you can st&y: home with
o your children during the summer and-you can
T _have all the holidays and vacations of f with
" your faimily. - B

o
LY

STUDENT: - Well, 1've never thoyght I would Tike teaching.
. It really is just like being a®>mother all the o

4

_ time., _ , - Dl
- : . ‘ C Ce
COUNSELOR: But being a mother- is a;woman's job! And it -
. - really is a good idéa for a womdn to prepare. _
for a couple of. careers. What if your . o
husband changes jobs? You never know where
your family might have to go. You should be
..~ Pprepargd to bring in a solid second inceme. ;o -
_ _ . Q@ . Think about it. By the way, did you register .
. | ' -~ for Home Economics next semester? o x o ;
. . DISCUSSION QUESTIONS: s - . e
. _— 1: wa would you feel if you were the student? . o '%
The counselor? . R .
) ) . 2. What plans might the student make after this conversation?
: LI 3. Nhéy fhipgs should.be changed in this interview? .
/‘\ . . N ﬁ‘ . . - - ) .
( . ) w . < ) 61 - -.
82 ? y # : et -



L | COUNSELOR/STUDENT o
s ROLE PLAY v

.},-v.

-4

The setting is a guidance counselor's office where a student
is ta1k1ng about careers with her counse]or

COUNSELOR: What do you p]an to do after high schoo]7

STUDENT: Oh, I don't know what to do: I've thouqht about -
engineering. ‘I love math and $¢fence, but I'm
afraid I.won't make it. - .

%j‘CbUﬁSELOR "Tell me more about what, you mean. . 1?

STUDENT:' I guess I'ma little worried about competing
. w1th alL those guys at the School of Mines.

COUNSELOR: we11, it is true that competition is rouah, but
your .grades and interest inventory scores -
‘indicate that yeu have the ability and potential: .,
to do well., You should also know that more and a
nore women are enterlnq the f1e1d«gf m1n1ng..

STUDENT: Yeah; but I'm ngt interested in .doing. secretarial
- works Isn't that where I,d have to start? -’

COUNSELOR: Not i¥ you want to ‘use Yur math and science
S - capabilities &a_ the fullest extent. There are > °
. > .. many job opportunities not only for engineers,

- - o ok tmt for business managers, tax spec1a11sts,
- e - ) ' geenv1ronmenyn1 consultants. If you're - -

' especially interested .in engineering, yal
should -plan to sign up-for several courses in

Y

R . | . T' .. advanced math and science next semester. ‘
e .é.; L STUDENT I'm $til1 Mt sure.I can hand]é the 'hassle "1 -
‘ * e probabty get froim aTl the'guys at Mines., K .
o : - . COUNSELOR: :Well, it would be unrealistic:to th1nk that
Y R — s you‘won't run tnto some of that. An important’
N Ll R . factor to reCogn1ze is that-yow can get supbort s
S s : s from other women in the field. 1 sSuaaest you -
A o cald Lynd Wodell, a member of Women in Mining.
';h'ﬂ . STUDENTf You mean there's a m1n1ng organ1zat1on for w0men?\

COUNSELOR: Yes,' ahd I*think you'l1 not only get a 1ot of _
S . he]pful 1nformat1on about education and Araining, _
. oF SR :'awbut about the “increasing career opportynities - '
.. 3\‘ : e for,yomen in that field. .I've also written down -,r
o ) "‘ a7 . “seberal resources you can! *check -out from the .-
R .;r' ‘ | *career center ip ‘the school library, _Some.
- s oL f11mstrfps and occupatjonal erefs to look at
. . ¢ too. why don t you try‘it? Sl

>
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sppENDIX| ANSWER SHEET FOR |
CASE EXAMPLES ©
l{articipant Worksheet 2

EXAMPLE 1

Title VII of the Civil Rights Act and Title IX of the 1972
Educat10n Amendments:

! A]though additional data wou ld be needed to ascertain that

, Ms. Chin's nonpromotion to an administrative position was
. discriminatory, the evidence provided would suggest a_
’ genera] pattern of nonpromotion ef women and a spec1f1c
~Tack of congideration of Ms. Chin's credentials.
" Discrimination through nonpromotien of qualified women to
administrative- positions is.-prohibited by Title VII of the
Cjvil. Rights Act aqd T1t1e IX pf the 1972 Education
Amendments. ; By

o | EXAMPLE 2

- . Titles VL.and VIT of the Civil Righs Act:

Ty : T1t1e NI agrees that se]ect10n nd hiring of employees

. . ' must be car®ied out w1thout disgrimination on the basis of S |
~ S . - . race, golor, religion, nxtional forigin, or sex. In this

. - * instance, the fact Uﬂat a.Blackjmale with re]evant )
Loe \. qual#fications,for .the positioy was rejected in faVor of
e - .. a white man without the speci ‘?ducat1on crede }a] wou]d .
: - .- *suggest the possibility of discr ninatgrx,pract , - .
' - o ~ Title VI woplld also applv to thé extent*that employment e,
R o - d1scrim1nat n affects.the benef1c1ar1es of the _program, - .
. , in this. qsse students:

-
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EXAMPLE 3 ' -
. Title IX of ‘the 1972 Education Amendmeht;:
. . \
. The Title IX regulation prohibits the provision of R

differential programs on the basis of sex. . According to
the regulation, voactional schools operated by Tocal
education agencies may not be segregated on the basis of

Sex. o .
LN ’ % ‘J

EXAMPLE JL

‘Titte VI of the Civil Rights Act: S :

The assﬁgnment of students to courses or imposition of
testing or evaluation requirements upon students on the

. basis of their race is discriminatory and in vioTlation of

Title'VI. Black students may -not be required to enrol]

~in_courses or to meet performance requirements if such
enroldment or performance is not required of other studénts. ,

. EXAMPLE 5

a’ pregnapt studés

. . - ,
. : v

o ! \b
mpelled to attend a special program on

cy or'related copditions. Furthermore, - = #
st be permittedqlp continue in per 3 ‘

Title IX of;;h91-E72;Education Amendmengs:

No student may
the basis_of pr

. tegular classes and activities unless there are medical

-medigal- capability for continued participation-in regular
.classes -andwactivities iay be required of pregnant students
~onty when itvis.also required of students
_of temporary-d}sabjlity;;, _

- N
. . 4 .
X \ B -
- , .« . .
o 3 . .
» \ . . . .
. . . . . ) .. _ ‘
. . N .

N

N .

'

contraindications of such participants,. Certification of -

for other forms

. R .
o L} : ) v ) )
. .

-

.86
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EXAMPLE 6
) . R Title IX of the 1972 Education Amendments and Title VII of
' the Civil Rights Act: :
) A )

Although schoolg may provide referral services for
employers, the¥.are prohibited from maintaining sex-
B segregated 1ists. Maintenance of such ligts for wOrk—'
" *. “study purposes would be in viglation of Title IX;
QEES maintenance of such Tists for postgraduation referra]
would be inriolation of T1t§§ IX and of Title VII of _the?

P f’& a .~ T Civil Rights Act.
- SR '4 AR
Lo EXAMPLE 7 <
' e ) :
1 [

T1t1e IX of the 1972 EduZatTDn Amendments . and Title v11 of -
* the Civil R1ghts Act ’ -

R

The 11nk1ng of JOb qua11f1cat1ons that would- result jn a

* disparate 1mpact on the employment opportunities of members
' . of one sex is proh1b1ted by Title IX and Title VII.
» - Capability to provide social studies instruction must be
' g . the reléyant qualification to be examined when hiring for

. i S ..t a social studies position. Qualifications, requirements,
~ @r criteria .used for. employee selection-may not plaf¥ a’

. “w

disparate burden on one se% unlesa such qualifications or

y + = '‘.criteria have been demonstrated fo be valid predictors of
F I B success in.the particular job under-consideration and )
. alternative criteria are not available. ™ R
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| . Title IX of the 1972 Edué’bn/l\mendments: R

[

&

N E)QAhﬂP 9 9& .

"~ EXAMPLE 8

r
¢

Title IX of the 192 Education Amendmepts and Title VII-of

the Civi{\:ights;Actb'
C e A . .- b

. The Title IX regulation states*that pregnant employees may -

not be forced to leave their positions at an arbitrary

date established by administrative policy. The

determinatiofi of the time at which a pregnant womdn may be

unakle- to continue professional duties must be Made on the

basiS of medical consultation between a woman and her. ,

physician. Title IX and related case law may requiré®that

pregnancy and medically-related conditions be treated-as

other forms of temporary disability. - ’ ' ‘ -
& S Y

-

‘ ’... v -
*

.Aacording_to.the.Tit]eﬁ?x regulation, when overall l
competitive sports opportunities have been.denied or
limited for members of gne sex, members of that sex must

be permitteg to try out for teams provided ley'on,a

w

segregated baSis for members.of the other seX when such
teams do not- involve contact sports. "Thus - female must
be permitted to try out and“be admitted.to ghe male swim
team if she can meet the objedtive standard¥® established
for participation and team membership. b -
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EXAMPLE 10

Title\IX of the 1972 Edqcatfon Amendments:

Sex discriminatidtn in the use of touﬁSeJing'fnstruments
and the provision of counseling services is prohibited by
the Title IX requlation. Provision of test.results based

on sex-differentiated, norms is permitted only if boys and

Jgirls are provided with reports of thejr scores according
to both sets of norms. .Schaols may not use tests or .~
other materials for eva]udiing or épunseling students
which cover different occupational®or- interest greas
unless their use is shown to be essential to t
eltmination of sex bias. Care must also be taken to
engdre Ghat students understand,the meaning of such,
tests and are- prov1ded opportun1fﬂes for clarification.
Institutiogs using sex-differentiated instruments must be”
abTe to‘:demonstrate that adltdgnative instruments which
do not so differentiate are unavailable and that the

“instruments are used in a nondﬁscriminatory“éﬁshion.
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appENDIX | TITLE 1X OF THE EDUCATION
T AMENDMEJ\.%T OF 1972—

=€ |+A SUMMARY OF THE o
: IMPLEMENTING REGULATION

. _ .
Introduction

g RN : ,

_ X of the 1972 Education Amendments is the first éomprchcnsive Federal law to pro-
#Scx discrimination in the admission and treatment of students by education institutions

. *reecivigg Federal financial assistanhce. Sex digerimination in the employment policrs and practices

of educational institutions is also prohibited. The intent of the law ik to eliminatel sex discrimina- yd

tion in the programs, policies, and administration of ¢ducational institutions. It reads:
LT (.
No person in the United States shall-on the basis of sex be excluded from participation
- in, be denied the benefits of, or pe subjected to discrimination under y eXucation
program or activity receivw Federal financial assistance.
s [} ) ) % ‘ v
. 'Thé implementing regulation for Title 1X wn(fssued by the Secretary of Health, Education, = - ..
and Welfare m June, 1975, Its provisions may be grouped into five major sccti&ns—-gcncml'p.rqv.j-
sions (contaiff®d in Subpart A of the regulation), which outline the general procedures required -
for e'nsurin\g nondiscrimination and compliance with the regulation; coverage provisions (Subpart, -
B of the regulation), which identify the edubation institutions, programs, and activities covered
by the regulation: admissions provisions (Slfb_part C of the regulatipn), which speoify prohibitions A
of distrimination in thée recruitment and admissions. of students; provisions pertaiping to the ) .
treatment ‘of students in educational programs and activities (Subpart D of.thegegulation), which .
delineate the standards of nbndiscn’minqﬁon in student programs; #nd emplbyment-provjsions
(Subpirt E of the wgulation), whith establigh the reguiremtents for nondiscrim nation’in employ” . « § .- .

,ment. o - R e a‘ \ L ) %

owd thie sequence B
summdry paragraph sfers to,the section gf :
f,‘:' ".‘h _~ \ N
‘\ - -- T "::_‘ - > ) ' K .- ) 4 i - l. ’ rl . © . AR ot ’ ."
. va?_dcf_inigi,dhs‘co?tained in the ngl’llat‘i‘on;are& o.? il_np,pr'(anct? to u,sgrs._of.)‘this_'s'ummg_ry;, . 4
§ . : . . . . .. ) ) .\'3_‘. “.t* t ..‘!f,, . ... _._ R e K . '\
. Recipierit: °The “recipjent’’ tgferred to throughout the summary is. defined a.éa“a‘ny public ,‘{' Y
or private agencys institution, or qrgnnizatior},’oﬂother ertity, or any pemon, to whom-Federal . s~
which operd¥s an edn- 7L -

* ' .

Followjiig_ifa summary.of th rcgulation. it
“the numbgr contained in brackets at theend of each
the regylatjon from which the inforntation is derived. - . :

a

financial assistance is,cxteﬂ‘dcd_'dir,gc_ﬂy or through anather rdc_ipit'ht_ﬂhd, S
ation program or,activity which receives or lyﬁeﬁtg from such assistance.”” (1§86 2(W) ks > - -t
. Iy . ot . Jt -, - * : v - r./ ) R . , -
B 'y . [ S . Y , T, L . “ R
Fe‘v!eg" nancigl assistance:, ‘Fducatidn ag, ncie% or indtjtutiqns which receive any of the fol-~. .69 -.'
wing are considere§recipients of “‘Federa firiancial. assistanke”” for purposes of Title IX: - 7. . . v
. .. . . . v ) - N ) - TN - .. ’ v v -\;
: . . ) 3 . ) . . . N ,,J A N4
;‘ ‘. Al ot i v .J . ) 3 (} o d ) . ;.: 'g;7 . .,: . s
K); ‘ . “ . . A . .' ) ' 5&. . f.\ . .’.- . .;- . . . B ) . i\\. . !_l_“ ) S
" . .o * LN L. T .o ) . Lo,



-

o grants or loans from the Federal Government, including funds fob: -

i k\\\ =
—acquisition, construction,.or renovation of buildings or facilities; . .
~ , . -

. —scholarships, loans, grants, wages, or-other funds ‘extended for payment to or on
behalf of students of the institution, whether paid to the institution or dircctly to
students for paymeént to the. institution,

e grants of Federal property - - ‘ : .
o provision of the services of Federal perspnnel -

e any other contract, agreement, or arrangement which has as one of iis pur(pscs the provi-
sion .of assistance to any education program or activnty, except a contract of insurance or
guaranty. [886.2(g)} , : \ . ‘

Copies of the regulqtion have been supplied to all Iocal education agencies and post-sccond-

ary institutions. Copies;of the regulation may also, be obtained from the Department of Health, -
~ Education, and Welfarc, Washmgton D.C. 20201 &
/
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. Civil Rights, HEW. [686.4)

- N

TITLE IX —A SUMMARY OF THE
IMPLEMENTING REGULATION.

G}LERAL PROVISIONS N LT

. Remedial action. In the event of a finding of sex discrimination by the Director of the
Office for Civil Rights i an education program or activity of a Fedarally assisted institution or )
agency, the institution or agency may be required to take remedial adtion to overcome the effects

"of such discrimination. Such requirement would be specified by the Director. [$86.3(a)) .

Affirmative action. In the absence of a finding of sex discrimination, a recipient education
institution may take affirmative action to overcome the effects of conditions which resulted in
limited participation by persons of a particular sex. [§86.3(b)] : -

Self-cvaluation. Evcry education institmn receiving Federal funds must, Withip. one year
of thd effective date of the regulation: .

.* evaluate its policies and practices as to their compliance with the regulatio_n_"; ) L
1 ) ‘ ) . - ’
* modify its policies and practices as necessary for compliance; , e

¢ take appropriate remedial steps to eliminate the effects of discrimination resulting from
these.policies and practices. . SN )

A description of any modifications ‘and remedial actions taken must remain on file for at least

t

* three years following completion of the evaluation. [($86.3(¢)] ) . _ _ _ S

Assurance requiréd. Lvery application for Federal financial assistance for :any education (
program or activity must as a condition of its anroval, contain or be accompanied by an assur- .
ance form certifying compliance with the regulation. Forms will be supplied by the Office for -

-~

Designatiorr of responsible employee. Every reéipient must designate at least one employee ™ e

‘to coordinate compliance efforts and ifvestigate any complaints- of sex discrimination; all stu-
dents and employecs must be notified of the name, office address, and phone number of this
employee. 1886.8(a)) . S ] A -

. Grievance procedures. Every tecipient must adopt and publish grievance procedures provid-
ing for resolution of student and employee complaints. (Utilization of these protédures is not a
prerequisite for the filing of a complaint with the Office for Civil.Rights, HEW.) (886.9(a)) .

Noq'ﬁcmim\ of policy. Recipients must take specific and continuing steps to.notify ;lppli-

cants for admission, students, parents, employees, and all unions or professional organizations
holding barggining or professional agreements with the recipient of its compliance with Title IX. . .
Initial nb‘lﬂp;c}mon was required by October 19, 1975, [886.9(a)) o .

»

.~ - Publications. Recipicnts must-intlude a-policy statement of nondiscrimination on the hasis ,
7 of sex.announcement, -bulletin, catalog; applitation form, or other materials used in connection * - e
willi the recruitment of students or employees. No publication should suggest, by text or illustra- :
‘tion, thd¥ the recipie_n_t' treats studeqts, applicants, 6r Qmployees differently on the basis of sex
except as pérmitted by the regulatibhi 69()] .- . : . .
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. service organizations (886. l2

COVERAGE “ ' , . ,

.+ General. The regulation applies to every recipient and to each education program or activ-
ity operated by a rcclplent which receives or.benefits from Federal financial assistance. (Informa-
tion regarding judicial lnterprctatlo of thistanguage is provided in the preamble to the regula-
tion. In analogous cases regarding racldl discrimination, courts have held that the education func-
tions of a school district or college include any service, facility, activity, or program which it oper-»
ates or sponsors, including athletics and other extracurricular activities. The Federal funds may
be terminated upon a ﬁnding that “they are infected by a discriminatory environment.’ g
(886.1 l] .

Tt
i

Exemptions from coverage include: educatlonal lnstituhons controlled by rehglous organi-
zations, to the extent that compliance would not be.consistent with religious tenets; military and
merchant marine educational institutions; and soclal fraternities and sororities in post-secondary
institutions, YM and YWCAY, Girl and Bby Scouts, Camp Fire Girls, and other voluntary youth
586 13 and-886.14]) -

3 . v :

Coverage of the admissions ptovislons appltcs only to institutions of vocatlonal educ1t|0n
professional education, graduate higher education, and public institutions of undergraduate
higher education, other than those which have been traditionally and continually single sex. This
does not include first-degree professional and vocatnonal programs offered at anate undergradu-
ate institutions. [886. lS] :
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TREATMENT OF STUDENTS IN EDUCATION PROGRAMS AND ACTIVITIES

e . . - . -
General: All education institutions or activities receiving Federal financial assistance are

’ subject to these regulatory requirements, including those whose admissions are exempt from cov-
erage. This portion of the regulation requires that: ' ' -

w™

‘no person shall, on the basis of sex, be excluded from participation In, be denied H_;e -
benefits of, or be subjected to discrimination under any academic, extracurricular,
" research, occupational fraining or any other education program or activity operated by

arecipient. [$86.31(a)) . ' .
It sﬂéﬁcaﬂy provides that recipientinstitutions may not, on the basis of sex: : '

e p'rovide different aid, benefits, or services;

-

* deny any person such aid, ben‘éﬂt, or service; .

e

* subject any person to separate or different rules of behavior, sanctions, or other
treatment; : ' . ) =

;’ﬁgiﬁninatc against any person in the application_ of any rules of zippearance;

. e apply any rule concemnir the domicile or residence of a student or applicant,

including eligibility for in-state tuition;

* provide significant assistance (defined in the preamble to the Regulation as facil-
itics or a faculty sponsor) to any agency, organization, or person whicH discrim-
inates on the basis of sex in providing any aid, benefits, or service to students or
employees; ' S ‘ -

" limit any person in the-en‘joyment of s;ny right, privileée, advgntpgé, or oppor-
tunity, [§86.31(b)] : - , .
. /.r” ‘

Assistance adminislered‘h' an institution for study abroad. A récipient institution may
administer awards established by foreign or domestic legal instruments restricted to members of
one sex which are designéd to p_'rovide_opportunities for study abroad provided ‘the institution
otherwise makes available reasonable opportunities for members of the other sex. . [§86.31(c)] -

4

Programs not operated by recipients. A recipiownstitut_io_n_ may not facilitate, require, per-
mit, or consider as part of an activity or program it operates, ‘participation by any applicant, stu-
dent, or employee in a program not operated by the recipierit which discriminates-on the basis of
sex. This includes parficipation in educational. consortia and-cooperative employment and stu-

.dent teaching assignments. (§86.31(d)] . . o . e

. Housing. A recipient may not, on the basis of sex, apply different rules or regulations, .
impose different. fees or requirements, or offer different services or benefits related to housing.
A recipiefit' may provide sepatate housing gn-the basis of sex, provided that housing provided
for students of one sex, when cothpared to that provided to students of the other, is 48 a whole
proportionate in quantity to the -number of students of that sex applying and comparable in

quality and cost-to the énld_gnt. [186_._3 2(a)(b)] '

. ) A - B ’ ] h A
A tecipient which assists any agency ¢t person in nfa?ng housing available to its students 73
ng pfovided is proportionate in quantity_

must take reasonable action to assure itself that housi

!
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ADMISSIONS

The regulhtion requires that no person may, on the basis of sex; be denied admission or be
subject to discrimination in admission by any recipient subject to the admlssr()ns provisions of
Title 1X. Specifically prohibited are: . . ' . -

.
[ ]

ranking appllcants separately on the basis of sex; ’ - ' s
[

4

applying numerical hmltatlons on thq number or proportlon of either sex who may be
admitted; . - -
) : o - " &

treating one individual diffe tly from another on the basis of sex;

.admimstenng any test or cntetion foi admission \vhlch has a disproportionately adverse

effect on members of one sex unless such test or criterionYs shown to validly prediot suc-
cess in the education program or activity and alternative tests are not avaijable;

applying. any rule coneerning the actual or potential parental, mantal or famljy status of
a student whch treats persons differently on the basis of sex; .

‘dlscnmmatmg against or excluding any person on the basis of pregnancy or related con-‘

ditions (these niust be trea\ed as-any other- temporary disability);

makmg pne-agmnssion_ inquiry as to the marital status of an apphcant. [686.2 l(a), (b), (c)]

. Discrimination in the recruitment of applicants for admission is also proh.ibited'

preference may not be given nor may apphcants for admission'be recruited on the basis of
attendance at an educational institution which is predq{mnantly single sex unless the pool

of applicants cligible for such preferences includes roughly equivalent numbers Of males -

and females [§86.22);

~

a’recipient may not discriminate on the basis of-sex in the recruitment of students unjess
additional recruitment efforts for members of ohe sex are undertaken as remedlal .of

' afﬁrmative action. [!86“23(3)]

+
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* apply any rule conceming eligibility for such assistince which treats persons of one sex *
differently from persons of the other with $egard to marital or parental status;  ° -

. ® dssist, through solicitdtion, listing, approval, or provision of facilities or services,.any agency
or person which provides assistance to a recipient’s students in a manner which discrim- -

“inates®n the basis of sex. [§86.37(a)) . . ' - t..

’

’ v N . . - . ’ ) . . ~ - \ . l - - . -~ ' 3 )
t " .- Recipients may administerfinancial assistance established by domestic or foreign instruments - \&

" =which require that awards be made to members of a specificd sex provided that the overall ‘é:ffcct N
. of the awarding of such sex-restricted funds does not discriminate on the basis of s¢x. Toensure '
such nondiscriminatory effect: e o o . .i*&--

- ¢ students must be selected for awards of financial assistance on-the basis of nondiscrimina- s -
» . tory-criteria; ' o S we T .

- o) .
v (W Lo . -

- ® an approprifte sex-restricted award should be ‘allocated to,each student sefected; . - “ 1
T ’ . . 3 : v \‘! ( J,'“‘ - L
. * 10 student-may be denied the aWard for which He or she Was/sclccl,cd-l.wcaus'ié'-e[--‘tl S _
' absence of ﬁna_nc.ia'l.ass_'isl'nnce-dcsigno&for"a@cmbcr’of‘t\h"rt student’s sex. (According {0 . - SR
the preamble -of the ré-g’fnlation,‘.‘iﬁ-thc‘rcfarc',ihsu(ﬁci-"n"t'sd rees of fMmdncial aid designated «° .
- for members of a. particulat sex to provide funds Tor stidents gf that sey sclected, the ™ ¢ .
/ institution is requged to"obt%in the necessiry funds'from othet soutces !)r'f"tg award less . e
assistance from the sex-restric(ed sources.) [§86.47(b)] - - B S
. i Jo L . - 3 : N

- i ]

' If a pecipient awards athletic scholarships?it must provide' redsonn_.bIé (')"pport_ln_‘l\iti_cs‘f_or such ‘T’ v
) awards for memberstof eagh s¢x in proportion to the number of students of gach sox patticipat- =~

ing in interscholastic or intercollegiate athletics. Separdte athlctic gcholarships for members of AT
cach sex may be provided as part; of separate athletic teaths for members of cach s¢x to the
extent consistent with the portion of the regulation dealing with athletics. -[§86.37(c)) |

- '

Employmerrt assistance to students. A recipient institution which assists any agency or per- = & °
son in making employment available to its students must assure itse}f that €mployment is made - -
available: without discrimination; it may render no services or assistange ta agencies or individuals
N which _([iscrilflhl;lt'e on the basis of sex in emplo ment practices. .[§86,38], - _

" Health and insurance benefits and services: 'lnstitution§ may not dis¢riminate on the b_aisis of . .
sex in providing mwedical, hospital, aceident, or lifi {nsurance benefits, services, policies, or plansto =~ .~ -
any students. This does dot prohibit a recipient frdm providing any benefit or service which may ' .
be used by a different proportion of students of one sex than of the other, includiig f;unilyﬁb'm- )

. ning scrviccs'. Any tecipient which provides full coverage health services must provide gynec®ogi- : i

» - »

cal care. [§86,39] o N . C . L

: . ¢ N ’ N . A "

bt £3

. Mirltal N\p.\'lr(‘ntﬂ status.. A recipient may not apply any. rulc-concerning a §$tudcnt"s actual « |
or potential parcirtal, family, or marital status which treats students. differently 6n-thé basis of | '
. LSO N L - N ~
. sex. [886.40(a)] - ow - ) Y . - . T .
A - v f . . -, -_“ X .. . v - - i h o : . . s
No student may be discriminated against or excluded from an education program or activity™ ' -
- (ingluding any class or extracwrricular activity) on the basis dI pregnancy or related conditions .75 .
unless the student requests voluntarily to participate in a separate portion of the program or ac tiv- T .
, . ity. [§86.40(b)] - S SIS ’ . .
‘ - ! L - : S - v e . ) A
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and comparable in quality and cost to students of both sexes. A recipitnt may not, on the basis
of sex, administer different policics or practices concerning octupancy by its students of housmg .
other than provndcd by the recipient. ($86.32(c)} : .

Facilities. A recipient may provide separafe totlet, locker room, and ehowcr facilities gn the
basis of sex; those pfowded for or‘ sex must be comparable to thosc provided for the other,
($86.33) _ : 5

. o ’ -

Course offerings. Course offerings Of other education activities may not be provided sepa-
rately on the basis of sex, nor may participation therein be refused or required on such basis.
Included are health, physical education, industrial, business, vocational, technical, home cconom-
ics, music, and adult educatlon courses. [(§86.34) . v e

. With respect to physical educatlon courscs institutions must comply with this require-

ment as;expeditiously as pessible but in no event laterthan one year from the effective
-date of the regulation at the elementary level and three years from theg cffective date of |
the secondary and post-seconddty levels. Students may be grouped by ability in physical
education classes and activities as long as ability is assessed by objectwe standards devel-
oped and applied without regard to sex. St\‘dents may be separated by Sex within physi}'
cal education classes during participation in contact sports. [§86.34(a)(b)(c)] .

e Portions of classes in elementary and éccondary schools which deal exclus_ivcly with
- human sexuality may be conducted separately for males and females. [§86.34(¢)} "

¢ Recipient institutions may make requirements bascd dn vocal range or quality which
tesult in choruses of one or predominantly one sex. [§86. 34(()]

Schools of vocatlonal education. A local education agency may not, Qn the ham of seX,
exclude any person from admission to any institution of vocational.education or any other school
or educational unit it operates unless it otherwise makes available to such person, pursuant to the
same policies and criteria of admission, courses, services, and facilitics comparable to cach course,
service and facility offered in or through such schools. [§86.35]

Counseling and counseling materials. Institutions may not discriminate agains} any persor
on the basis pf sex in the counseling or guidance of students or applicants. (§86.36(a))

¢ Recipients may not use different matenals for students on the basis of sex or use matcrials

which permit or require differential treatment of students on such basis unless such mate-

rials cover the same ocoupations and interest areas and their use is shown to be essential to

eliminate s¢x bias. Recipients must dcvelop and use internal procedures for ensuring that

counseling materials do not so discriminate. [§86.36(b))

¢ Where a recipient finds that a particular class or course of study contains a substantially<
disproportionate number of individuals of one sex, the recipient must take such action as
is necessary to assure itself that this disproportion is not the result of sex discrimination
by counselors or in counselingvmaterials. [886.36(c))

Financial assistance. R\ecibients may'not, on the basis of sex:
. ' . - ' :
¢ provide different amounts or types of financial -assistance, limit eligibility for such assist-

ance, or apply different criteria; . ) .
: - N

-
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A recipient may rcqulrc a pregnant student to-obtain a phym.rm S ce,mﬁutnon of her
physical and emotional 1b|||ty for normal participation in the gdm ation,program or activ
ity if such certification is required of all students for other physical or emotional condi-
tions requiring the attention oY a physnudn

¢
-

A recipient which opcrates a porhon of its edlllcatmn program separatcly for pnpnunl
students, admission to which is voluntary, must ensure that this program is comparable to
the program offered to’ nonprcgnant students.

A rcumen( must trcat pregnancy’ and related conditions in the same manner and under
the same policy‘as any other temporary d|sab||1ty with respect t8 any medical or hospital
benefit, service, or policy in which such reCipient participates with respect to students. If
there is no lmvc policy maintained for students, pregnancy and related conditions must
be treated as justification for a leave of absence, after which a student shail'be reinstated
to the status she held bcforc the leave began. [§86 40(b)}) - A

Athlctics. The gcncral rcquirement of this section is that:

no person shall, on the bas:s ofsex, be excluded from participation in, be denied the

benefits of, be treated differently from (M-mhcr person or othervise be dxsnun%!cd
against m an y interscholastic, inte rmlleg:au “club or intramural athletics o[[ re

)I

recipient, and no recipient shall provide athletics separately on mch basis. [686 4 l(.l)]

Separate teams | may, however, be operated for members of each sex where?

selection for such teams is based upon competitive skill; or

/

v

'S
the activity involved is a contact sport. ' .

~

Where a redipient operates or sponsors a team in a particular sport for members of one sex but
operates no such team for members af the other. and athletic opportunitics for members of that
sex ‘have previously been Jimited, members of the excluded sex must be allowed to try out {or

the team offered wnless the sport involved is a contact sport (boxing, wrestlmg, rughy, ice hock/

cy, football, .basketball, and other sports the major activity of which involves bodily cdntact).

1§86.41(b)]

F

Al

Equal opportunity for members of both sexes must be provided in interscholastic, intercol-

legiate,

club, or intramural athletics operated or sponsored by a recipicnt. [n assessing the avail-

ability of equal opportunity, HEW will consider, among other factors:

whether the selection of sports and levels of competition cffechvely accommod.:tc the
interests and abilities of members of both sexes;

provision of equipment and supplies; | v,
scheduling of games and practice time; ,
travel and per diem allowahcc; ‘

Op[?Oﬂllnity to r’:eceive‘ co&hing and gcademic tutoring;

assignment and tgmpensation of coaches;

~

-
-
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e provision of locker rooms, prilclicc and competitivb facilities;

¢ provision of housing and dining facilities and services;

* publiciy. . . C . .

Uncqual aggregate cxpcndltums for mcmbers of each sex or for male and fenmale teams will
not ‘constitute ‘noncompliance, but HEW may consider the failure¢ to provide nccessagy funds for
teams for one sex in assessing cqualﬁy af opportunity. [5§86.41(c)] «

All recipient institutions must comply as cxpcdlttously as possible; elementary schools must
be in full compliance with this section within one year from the effective date of the regulation,
secondary and post-secondary schools within three years. [§86.4l(d)l

' -

Textbooks and curricular materials.. Nothing in the regulation rcqu:ms or prohibits the use

of particular textbooks or curricular matenals (886.42) 7 .

. . i 0.

" »)




Rux‘nhncnt A 5cc1plcnt may not (llSmem.m on the ba
hiting of employecs. When a recipient is found. to be présently discrimiy jating on the basis of sex
(or to have so discriminated in the past), it will recruit members of | he sex so discriminatgd
against so.as to overcome the effects of past or present discrimination. A recipient may not
recruit primarily at entities which furmsh as applicants predommantly members of onc sex

§86.53 e
l # -t HK L_“

Compensation. A reclplcnt may not on the fﬁm of, sex, make distingtions i in rates of pay
or other compensation which result in lhc payment of Wages to employees of one sex at a rate

¥ less than that paid to eniployces of the other sex for equal work on jobs the pertommnce of .

which requires equal skill, effdrt, and responsibility and which are perfomwd under similar 'work-
Ing con(lmons [686.54) . . . .

. -0

. .
Job clas's)ification A recnpner\t, may not:  ° *

e classify a;ob as hcmg for males or females;

» mdintain scparate lines of progression, seniority ‘lists, career laddem or tenure systems

©

bascd on sex; . )
_ : »
. mmnt.nn separate lines of progression, e‘fc which tlassify puqons on the- delS of sex
uhless sex is a bona fide ocoupational qual\ﬁcatlon for the posmons in question. [§86.55])

lungo Bencms Undu this ugul.:tlon frmgc benefits means any medical, hospital, acci-
dent, life insurance, or retirement benefit, scmcc'ﬁpollcy, or plan any profit- shanng or bonus
plan, leave, and any other benefit or service of employment. A 'recipient shall not:
* disgriminate on the basis of sex with regard to making fringe benefits available to en'lploy-
ces, oy make fringe benefits available to spouses, families, or dependents of employces dif-
‘ ~lerently upon the basis of the employec’s sex; ‘
» '
e fidminister, operate, offer, or participate in a fringe benefit plan which does not provide
cither for cqual periodic benefits or equal recipient>contributions to lhe plan for members
of each sex; _ *L, ' . .

-~
-

e participate in a pcnsion or retirement plan which establishes different optional or compul-
sory retirement idges based on sex or which otherwise discriminates on such baSlS (§86.57

(a)}(b)} * ¥

\

Marital or parental status. A recipient may not:

* take any employment action concerning the potcntial marital, parental, or family status
of an employee or applicant which treats persons differently on the basis'of sex; or

e which is based upon whether an employee or.applicant is the head of household or princi-.

’ . pal wage carner. [§86.56(a)] .

Pregnancy. A recipicnt may not discriminate against or exclude from any cmployee or appli-
cant on the basis of pregnancy or related conditions. Pregnancy and all related conditions must
be treated as any other temporary disability for all job related purposes, mcludmg commence-
mcnt, duration, and cxtensions of leave, payment of dlsablhty income, accrual of seniority and

\ reinstatement, and under any fringe benefits offered’ to employees If a recipient does not

)
5

e . O ag

sxg Qf!x in the recruitnient and”
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L ('.‘-en‘cm\l.‘ All cducaii_mi {nstifutions rcccivli\g‘chcral financial assistance must é(_ilﬂplif with
. _ thic employment provisions of the regulation. In genetal, the regulation prohibits: '
" o exclusion from participation in, denial of the benefits of, or subjection to discrimination
oh the basis of sex of any person in employment, or recruitment, cogsidcrgfion, or sclec-
. - tion thereof, whether full or part-time; - - ) - . '
: e the limitation, sogregatiom, dr classification of applicants or employees in any way which
could adversely affect any employment opportunities or status because of sex;
e entrance by a reéfplent into any contractual or other relationship which directly qr indi-
N . . . . . . . .
a - .rectly has the cffect of subjecting employees or students to sex discrimination, including
L ~+ve . relationships with employment and referral agencies, with labor uniops, and with organi-
wl _ zati‘ons providing or atlininistering fringe benefits to emplgyecs of the recipient;
) T the g‘rantin-g oflwrcfc}cnces to applicants for employment on' tite basts of attendance at a
\ . single s¢x educational institution, unless the numbcrﬁof cach sex.cligible for such prefer-
ence are roug'ly equivalent. [$86.51(a)} | - . '
)\ ~ . . . M o- " - - [ . . ‘_’ ‘. ‘v ’ ) - . - £

Specifically, d_lg‘,m_nmatlon is prohibited in: . ) )

¢ recruitment, advertising, and the prpcess of applicatfon for employment;

.. 3 . - ) . "n ) -

e hiring, upgrading, promotion, tenure, demotion, transfer, Iayo_ff, termination, applica-
tion of nepotism policies, right of return from layoff, and rehiring; '

. .
e rates of pay or any other form of compensation;
‘: ¢ job assignments, classificatiéns, and structure, including position descriptions, lines of
. progression, and segiority lists; .
e the terms of any collective bargaining agreement; ’
e granting and return from Jeaves of absence; leave for pregnanc"y and related conditions,
- _ leave for persons of either sex to care for children or dependents; '

o fringe benefits; .

e selection and financial support for training, including apprenticeship, professional meef-
ings, conferences, and other related dctivities, selection for tuition assistance, sabbaticals
and leaves of absence to pursue training; ﬁ -

’ ' S v i ‘ .

U eméloyer—sponsored activities, includin social or recreational programs,

A}

e any other term, condition, or privilege of employment [§86.51(b)]

Employment criteria. A recipicnt may not administer any test or other criterion foremploy-

ment opportunity which has a dispropoﬁonately adversc effect on persons on the basis of sex

80 unless it is shown to validly predict successful performance in the position in question and alter-
native tests or criteria are not ayailable. [8§86.521., °

N
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amagntain a leave policy for its employees, pregnancy and related conditions must be teeated as a
. Justification for a feave .of absence without pay for a reasonable period of time, at the conclusion
. of which the employee shall be reinstated to the status which shé held'when the I.c;'\'w began, or
to 2 comparable position; without decrease in rate of compensation or loss of promotional oppor-
tunities! [§86.57(b)}cHd)) i v

A

Pre-employment inquiries. A recipient may not make pre-employment inquiry as to the
marital status of an applicant for ‘employment. A pre-employment inquiry as to applicant sex
may be made, but only if such inquiry is made equally ofapplicants of both sexes and if the
results of the inquiry are not used to discriminate. [686.60(a)(b)] 1} ot

Sex as a bora fide occupnt'ional qixaliﬁcation‘. Recipients may make employment decisions
prohibited by the regulation provided they can demonstrate that sex is‘a hona fide occupational
qualification which is essential for carrying out job responsibilities. Such action-cannot be based
on alleged characteristics or stereotyped characterizations of one or the other seX, or on prefer-
ence based on sex of the recipient, employecs, students, or other persons. This does not prevent
consideration of an employee’s sex in relation to employment in a locker roonm or toilet facility
used only by members of gne sex. [§86.61] B 3 ' '

Note: Title 1X coverage of employment practices has been at issue in the recent case of Romeo
Community Schools v. .S, Department of Health, Fducation, and Welfare. In this case, the
, Romeo. Michigan Community Schools sought to stop HI'W from enforcing the Title 1X repula-
tion provisions regarding employee pregnancy and maternity lcave. Although the opinion issued
© by US District Judge Feikens in April 1977 concluded that Title 1X was not intended to reach
any of fhe employment practices of recipients, the judgment entered in May 1977 to implement
thecopini®n declared invalid only that section of the Title X regulation dealing.with the marital
and parental status (including pregnancy) of employees. Furthérmore. the Office for Civil Rights
has announced its decision to continue enforcement of Title 1X regulatory requirements related
to employment (including those related to pregnancy) as usual outsidé the jurisdiction of the
U.S. District Court for the Eastern District of Michigan and to appeal the decision by Judge

Feikens.
?
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ENFORCEMENT PROCEDURES - ¢ -
Pending HEW's final issmance of a consolidated procedural regulation app!iéabl

and other civil right{l.cl‘gislatipn administered by the Department, the procedures applicable to
of thé €ivil Rights Act of 1964 will be used to implement the regulation

. “genforcement of Title,
under Title IX. Under these existing procedures,’complaints alleging violations of Title IX may be

e to Title IXx

filed by letter to the Office for Civil Rights, Department of Health, Education, and Welfare,

Washington, D.C. 20201 or to the appropriate-Regional Office of the D&€partment of HEW.
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APPENDIX |
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WHAT TITLE IX MEANS--
ANDE ESN'T MEAN--
FOR-SCHOOLS - = -

Y . -

4

Title IX is a>requla women about athletics. No.
Hrong: " Negative. - Inggrrect, T , 4

But the popularity of tgg miscanception ‘is easily
understood. Title IX is."about"ssex. discrimination in
education, and becausewomen demonstrably suffer the most
from sex discrimination, they.are most affected by Title
IX (although the regulation ttself do¥s not mention the
word "women"). And the reason for the disproportionate
attention qgiven to Title JIX's impact on athlétics (which.
is only one of several topics covered by the regulation)
seems to be this: Sports have ascended to near cult

. status in some sectors of our society, so that any

governmental attempt to modify this state of affairs is
bound to upset some’fans. ,

During the 13 months between June 1974 (vhen the Ynitial
Title IX recylation was proposed) and July 1975 (when the

~ requlation went into effect), confusion descended upon

school officials. " But most school officials today, and
especially those who are on schedule with their first:
year compliance requirements, have the elements’of Title
IX in much.sharper focus. Here are a few of the more
controversial or confusing rounds of that 13-mont@
debate over Title IX: ‘“ : ‘

14

§ < Athletics | . , .

Title IX does allow the formation of certain separate
(restricted to members of one sex) teams; Title IX does.
\not require equal expenditures for men's and women's .« -

sports programs. (Although many persons believe that

equal opportunity in spQrts reduires equal expenditures, .

H.E'W. did not interpret the requlation that way.)

Probably the most rabid opposftion to Title IX came from.

university sports officials; who 'saw millions of dollars

in (man's) sports revenues"threatened by the regulation.

These sports officials did everything from resign in

protest to meet with ex-football -coach Gerald Ford when

H.E.W. told them that the boys would have to ]et the girls

play, too. '

Textbodks'

Y]

€
Yib
- Q
b

\lhen H.E.W. refused (correctly, it seems) to regu]até.theq.

content of textbooks (because of p@ssible infringement on
> - /— . . t

J
a

1ng



. the constitutional right of frep press), -Betty |Friedan

: : - told a meeting of' the National Prganization for Women
. . that H.E.W. was "hiding behind the First Amendment" and
a that Title IX "ducks completely/one of the most critical

» | issues: the appalling antifemalp bias presented in
2 o textbooks."
Limigations ’ E S S

) ~ In Qﬁe summetr of 1975, Congresq tried some last.minute .
‘ finagling to reject Title IX in toto (on the grounds that
H.E.W.'s implementatton of thejregulation went beyond
.Congress's original intent); t¢ limit Title IX's coverape
of, athletics and physical educ%tion classes; amd to exempt
university honorary and profespional fraternities and '
sororities from Title-IX. Thefe -efforts failed.

Exemptions

¥ - The limitations on Title IX thpt Congress did pass weré
’ included in ‘the Bayh Amendment|, which exempted membership
of such "single-sex youth senvrge—organizations" as the’
. . Girl and Boy Scouts, the Y.W.CLA. and Y.M.C.A.k and the

. Campfire Girls (recreational yputh groups such’as Little
League were not exempted). Al$o exempted under the
Bayh Amendment were universitytbased social fraternities
and sororities, and exempted under the originhal Title IX
statute were military service fraining, certain
institutions controlled. by -relilgious organizations (whose
beliefs conflicted with’Title IX compliance), and .
admissions po]VEies for a certafin, restricted type of
educational ﬁ%stitution. '

D
Coverage o

What Title TX does cover, is:sex
. education institution receiving jfederal funds, and the
- ‘ regulation addresses itself to: some general compliante
and.évaluation requirements; admlission procedures;
treatment of students after.they}are admitted to the,
~« school; employment practices; and enforcement procedures. .
» Title IX'includes a set of firstiyear requirements that.
must be met by July 21 of this.yedr. The club used to "’
encoyrage Title IX ¢ompliance is the federal gavernment's
weapon of choice: A threat of a dutoff.of fedgﬂa] funds.

iscrimination in any

«
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The material in this publication was prepared pursuan{to a grant or contract from the Office of
Education. U § Daparfment of Health, Education and Weilare. Howevaer, points of view or opinions
dxpresaad do not necassarily ropresent policies or positions of the Office of Egucation.
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1978 - 1980

'EDUCATIONAL.

PRIORITIES

AS ADOPTED BY -
THE COLORADO STATE BOARD OF EDUCATION
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~ for effective use of financial and tion and other appropriate organ- (
~human resources. , ‘ /'zations. '
. . : _ . L o
. N ’
* _COLORADO STATE BOARD OF E’DUCATIDN\

* Jacquife Héughton, Chairman -
Allen B. tamb, Vice'Chairman )

Betty Gilliss

Dorothy Gotlieb
Frank=J. Ricotta
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IMPROVEMENT OF BASIC SKILLS:'

‘¥
The Colorado Department of Educea™
tion, through the accountability pro-
cess and other proven methods, will
I'\elp_schools analyze and mprove
student . skills .in reading, writing,
speaking,” listening and mathematics.

~

/‘ ’
/I.

IMPROVEMENT OF DISCIPLINE
IN SCHOOLS:

The Department will assist schools 1o
achieve a learning climate for im-
proved student discipline to enhance
the learning process.

IMPROVEMENT
OF ORGANIZATION
AND MANAGEMENT
OF EDUCATION:
@The Department  will assist schools
libraries by coordinating and
integrating state, local, and federal
programs to strengthen their skills
in research, evaluation, and planning,

,

- \/ "

-

ﬁ/
IMPROVEMENT OF PUBLIC
CONFIDENCE IN EDUCATION:
work with

The Department will

schools to

means including the state’s.account-
ability and accreditation protesses and
through. increased involvement of the
total community in the public school
system. )

IMPROVEMENT OF EQUALITY

OF ACCESS TO INFORMATION: -
The Department will |dent|fy and im-
pro#e programs which assure equal
access to. information to help’ - all
Colorado citizens meet occupation,
educational, and leisure time interests.

IMPROVEMENT OF LEADERSHIP

AND STAFF DEVELOPMENT: \

The Depaltment wil) further efforts

to striengthen leadership -skills of all

.professuonal staffs in the Department
of Education, schools, boards of
cdbperatlve services, and libraribs and
library systems through increased
inservice programs planned and of-
fered cooperatively with higher ‘educa-

* B ;
(Second Congressional Distgict) (
- (Fourth €ongressional District) X - 3

(Fifth Congressional District)

(First Congressional District)

(Third Congressional District)
'i
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improve public confi-
dence in cducation through practical "

Lakewood
Windsor
Aurora

Denver
P\lebIo



