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INSTRUCTOR 'S PREFACE '

Fostering the School Age Child is a manual to be used in training families
who provide service to children in foster care. The participant's manua] is
divided into eight sessions. The introductory section of the instructor's
manual was prepared by.the project staff at Eastern Michigan Untversity and
makes suggestions on phys1ca1 facilities, room arrangements, and other
practical problems that may concern the instructor. The specific instructions
for each of the eight sessions precede the content for that session.

. Additional materials, 1nc1uding an instructor's bibliography, follow the last
"¢lass material.

In order tc fac111tate the instructor's use of the manual, instructions to
the instructor are on colored paper. The white pages are copies of the pages
found in the part1c1pant manual. Instructor's material on these pages is in .
red ink. You will note such pages have two different page numbers, one
des1gnat1ng sequence in the part1c1pants manual and one designating sequence -
“in the 1nstructor s manual. . . A

." ' .
. This workbook has been deve]obed to assist instructors in presénting
course content to foster parents. It has been used by several different
instructors with'different groups of foster parenis. These foster parents
vary in age, type of community in which they live and educational attainment.
The workbook provides a framework to be developed by the instructor in line
with the needs, concerns, and abilities of a particular class. The fo]]ow1ng
comments are in reaction to the instructors' comments and may be useful in
-he1p1ng new instructors inplanning their presentation. °

If the workbook is used, the instructor may want to consider the twg most
common complaints we-have, rece1ved. "There is not enough material” and "There
is too much material.” Both of these comments are Just1f1ed depending on the
compos1t1on of the class and the way in which the manual is used. The.
workbook is intended to be only one of the instructor's tools. It was
designed so foster parents would have a permanent record of the material
discussed in class and alsosso they could pegsonalize the materidl, making it
meaningful in terms of the children in their home and the agency with which
they work. Y

N

Instructors who concentrate nn helping participants fill 4n all of the
appropriate blank spaces may find they are still confused at the end of the
class and do not understand the material fully.. The format of the class
should be structured so the participants can discuss what each 1299 or term
means with opportunities to provide one another with concrete examples. .
Always the questions, "What does this mean for the children in my home?" and
"What does this imply about my responsibility as a foster parent?" and "What .
does this imply about my responsibility as a foster parent?" should be
answered. The instructor wili find further suggest1ons on activities designed
Bo help participants. 1earn and apply course mater1a1 in the Seventeen Course

utlines.* \ -

o

*Ryan, Pafricia, et al.Seventeen Course Outlines, Eastern M1chigan University,
19/8,
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If the class seems to master the material quickly and with ease, the .
~instructor may want to invite speakers from the community to addre§s the class
and provide additional material. Few communities have sufficient resources to
provide adequate services to needy families. Some classes may want to assess
the areas of most need and decide ways "in which=they can advocate for such '

changes. \ 0
] . : . « N s
o * " The instrtctor must always-remember the material presented -to the class is

not only intended to increase their understanding of the growth and ' '

development of school aged children. The class will have truly met the needs
of foster parents only when they are able to utilize the material to increase
the amount and kind-of services they can provide for children. . In order for
the material to be used as the basis for behavioral change, it will be '
necessary to allow plenty of time for repetition and utilization of concrete
examples. : o _—
“Instructors who find there is too much material are probably using these
- techniques. They.may find it necessary to select the materiaT™which is of
° most interest or concern to their particular class and to briefly summarize
the other material without spending much time on it. If-the participants in
the class have different concerns, the instructor may find it yseful to divide
the class fnto small groups and let each group concentrate on a particular
problem. The small groups can report their findings or discussion to the
~whole class during the last hour. - '

_ Both concerns of too.much and too little materia¥\2£gbably arise out of
héavy dependence on the workbook to provide class formats Certainly many
participants will pressure the instructor to give them the answers. Those ‘who

. ‘do not get most of the ariswers filled in will fee) cheated. In order to make

‘ sure participants do not rush the instructor .through the material to "get the.
answers" and to make sure those who-are not used to taking notes are assisted
in ge¥ting the material written down, the instructor may find it helpful to
_ request participants not to take notes until a section is finished. Then the
whole class can go back and fill in the material they have found important.
This procedure not only assures that each foster parent has a complete manual
at the end of the coyrse,‘bu?,serveS'as.a nice review for each section.
<« The most important resource in any learning situation is the instructor.
P11 other materials and resources are useful to the extent the instructor is -
able to utilize them effectively. The following material is offered as-one
tool for the. foster parent instructof's kit. Although we hope it will be - .
useful, we would be disappointed to find instructors were relying on the
manual-to replacé their own knowledge, techniques and assessment of class
needs. . Feel free to use the material selectively, in the order most )
appropriate’ to your teaching style and the.needs of your class, -~

¢ , v e .
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. PARTICIPANT HMANUAL PREFACE

Foster parents who use this manual will have a wide range of
skills and experiences .n fostering. Some foster parents will be
relatively new, others may have worked in this capacithy for
twenty or thirty years. Some foster parerts may work with
children of all ages, while others may specialize in working with
children of a certain age range. This.workbook, as with all the
Foster Parent Training Project‘worgiook series, is designed to
draw on the strengths and experiences of foster parents, working
together in a group tc share and.enhance their knowledge of the

children they serve. :
R x ]

-Children in foster care, like all children, move through
stages of development and master the tasks of development at
their own individual pace.. They need to develop self-esteem’ and-
a sense of identity. Some children in fqster care may develop at
a slightly slower.place due to circumstances of their earlier
lives and the impact of separation. The questions of self-esteem
and identity may be more problematic for such children due to
divided loyalties between natural and foster families. The
purpose of this workbook is to focus primarily on the school-age
development of children in foster care, and the roles of foster
parents in partnershlp w'.th the agency to ensure the healthy
growth of the ch11d.

~

. - -

Many foster parents are concerned about the behavior of
their foster children. Does a specific behavior indicate that
the child has a slight developmental lag and will soon be growing
to a new stage of development? Is it fairly typical for a child,
to react in this way to separation? Is it a sign that the child
needs more intensive help in hand11ng this stage of development,
or in resolving the conflicts of’ separatlon? Is the behavior an
unspocken cry for help? This class may raise more questions than -
it answers. for some foster parents. Through class discussions’
foster parents can sort out these 1ssues, and begin to decide
when'it is necessary or advisable to call upon the caseworker,
school personnel or therapists for expert guidance in handling
the unique situatien of each individual child.

. Foster parents make a 31gn1f1cant difference in the life of’
a child. 'They can comfort fears and worries, help develop more
positive behaviors, and build a se.ise of self-worth for the
.child. By understanding a child's feeljingg about his natural"
family, they can help the child feel good about him/herself,
reduce feelings of conflict, and. increase a constructive dense of
self and a positive identity. v

abe

o
-de
abe
-—d o

o

'\

¢




TABLE OF CONTENTS......

: - . Pagedin ', Page in -
ﬁ.‘,/i, _ . : S LT ' Instructor's Participant's
i ) . - _Manual ., _ Manual
" INTRODUCTION TO INSTRUCTOR'S MANUAL. . . . . . .. 1

- by Foster Parent Training Project Staff R
Eastern Michigan University S -

Sessjon I: Introduction: Development and Behav1or

. | Instructor's Materials. . . .. .. .. .. 13 .,
Participant Content . . . . .o . . . . .. 1% . 1.
, Qa ' .
Session 2: Building D1sc1p11ne and Teaching
; Responsibility : =
Instructor's Materials. . . . . e e e 25 PR ,
Participant Content. . .. . . .. .. .. 27 11 -
Session 3: Working With The School® | ‘
Instructor's Mater1aﬁs. A 35 p
Part1c1pant Content . . . ... ... ... .37 19
Ses1son 4: Separation Trauma -
Instructor's Materials. . . .. .. .... ' 51
N Participant Cofitent . . . . . ... .. . . . 53 33
+ Session’ 5: Bu1ld1ng Self-Esteem: The Role
2D . of :he Natural Family '
Instructor s Materials. . . . ... .... . 65 ~
Partic pant Coritént . . . . . . .. ... . 67 - 45
Session 6: .Sbcial Relationships _
R Instructor's Materials. . . . . . . .. .. 79
' Participant COntent e e e e e e 81 . 57 -
Session 7: 5e1f Esteem in Home and. Commun1ty
- Instructor's Materials. . .o o .« . o . . . 91
Participant Content . . . . . . . . .. .. - 93 67
. Q
.Session 8: ,Living With The Schonl Age Child , ‘<,
)« Instructor's Materials. . . . . .. e 103

Participant Content . . . . . . .. e 105 ' 77




APPENDICES = “
A: Development of the School Age Ch11d
B:. Are We-Raising Ch11dren or Adults? e s s s 0 o ‘
C: -Natural and Logical Consequences . . . . . o
D: Rewards , ,f C e e e e ,:'.'i.\t .
E:‘.Spe%ial SchoolNServices.tob Children f'; .
~F: Self-Concept . . ... . «. I
G: ;omuunityJSerVises Available to Foster Parents
H: Keeging the Bed Dry, S _ \
- I: Examples of-Fgrms Which May Help Foster Parents

BIBLIOGRAPHY | S -

Suggested Read1ngs for Foster Parents. . -.

Suggested Readings for Instructors. . . . . . -

$

166

Page in Page in
Instructor's Part1c1pant S
‘Manual” Manual
119 !
123 93
131 103
133 105
137 109 °
- 145 17
149 121
155: 127
157 129
163

135




INSTRUCTOR'S INTRODUCTION*

A . ~ -~ ———— Y
.

“GENERAtfPROOGDURES*AND.IECHNIQUES, .

e -
~ Fosterin the School- Ade Chlld is one of a se;les of manuals developed
for the Foster Parent Education‘Program at Eastern Michigan University. The
Manual is divided into eight- sessions. and has been used effectlvely at weekly
meet1ngs of two and a half hours duration. - : T -

ThlS manual helps fos*er parents ask and answer some ba51c questlons

13

iy
1) How do school age chlldren grow and develop?
" 2) Nhat can we do to understand the particular -problems of'
school age chlldren in our care?
.3) How can we insure: the _maximum growth and develppment of.-
school age children? ‘ :

4)- How can we handle the behav1or problems typical of th1s -
age?

5) ‘How cap we deal effectively with the ‘sthod1?

. ° 6) How can we help children move intq the larger community and

»; participate in community activities?

7) What communlty resources are available to school age
children and thelr families?

<

The follow1ng 1ntr0uuctory material provides a general framework to use
with all of the modules. It is designed to provide the instructor with an
understand1ng of the classroom dynamics the project staff has found successful
in working with foster parents. Participants have had varying educational back-
grounds, serve many different kinds of children, :nd work with all types of .
agencies. Although these procedures should constitute a helpful guide for the
instructor, the ‘greatest contribution of any teacher is his or he= apility to
evaluate the students and bring them what they most need. It is the instruc-
tor's creative use of his materials, his ability to use the strengths of his -
class, and his warm support of each student's struggle to grow that are most
effective in determining what is learned. Thus, we see these materials as.the
basis from which the instructor stcr_s, and to which he adds his own ideas,
~.skills, and knowledge to meet the unique needs of his class.

v

*Prepared for Instructors and Instructors' Manuals by the Eastern Michigan™ , |

University Foster Parent Tra1n1ng Project. 1

T : ¢ 0
‘ ’
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N - TEACHING ADULTS /
S . . : s

. A Although there are many common elements ir the teacher's role regardless

A - of the subject matter or the type of student, teaching adults wutside of the
, © _ traditional classroom or university setting is different. Typicallyd the -

. adult student is in the classroom because he has a certain question that he '

hopes; £he class will helpManswer. His educational experience may be limited /
"and ‘somet ires. he has had unpleasant classroom experiences. As a competent

v person used to.-making his “own decisions and functioning well in his world,-he

- .may resent the implied subof'dination in the student's role.

“« ¢ .. An effective teaéFE? of adults reassures the students that he recognizes

.and_appreciates their compatency. Hetlgives them support for. seeking help

through attending-classes. "In addition, Jje emphasizes that learning can be fun

and enjoying onese€kf im class may be .the most.effective way of learning. The:

C - student need not suffer to ]eaﬁh= “Although new .ideas and ways of doing things

_ may sometimes make-a stugent upcomfoFtable, the support of the“instructor and ..

" his classmates aids him in his struggle fdr growth. fT . . .
. o \ :

'aBusy adults are not in the classroom for the sheer joy of }earnfﬂg. They L
have taken the time to participate because they have specific problems. They
typically_want” immediate answers and are not. intdrested in "theary." The
instructor of adults will find that .he is usually most effective by starting

_with specific questioms that his class brings. He uses these questions and’
‘their solutions to help the class buT1d a more general framework rather than
teaching them the general rules and hoping that they can deduce answers-to
their questions. ' R S ' B 2

Unfortunately, many adults are skeptical of the value ofs"b00k“ knowledge. "

They are accustomed to experiential learning. and continuousty question the
credibility of material, especially if.it appears to,be so abstract as to be
“inapplicable to their daily lives. In teaching foster parents,- the
instructor's greatest resource is the -foster parents ‘in his class.
Collectively, thay have had tremendous experience in working with foster
_children and solving problems. Whenever possible, the instructor should

& encourage the class members to-teach each other. ’ L T

o

[ . )
Typically, a class. discussion starts with a foster pareént describing a: .

" problematic situation. . As this point, the instructor myy reformulate .the . ‘
issue¢ in lipe with the topics of ‘the ctass. The other participants<then Yo, -
offer selutions - often through.describing similar situations they have
eencountered. If the similarities are not obvious, the instructor may wish to

1

point them out to the class. - ‘o : b

_ :The various ways of dealing with the problem car, then be evaluated. In .
most cases, some solutions will be eliminated as inappropriate, unfeasible, or-
damaging to the child, but the class Wwill be left with two or three alterna-
tives. Participants should be reminded that there'is seldom one right way of

- parenting and encouraged to try the solution $hat is bost suited vo their y
style or with which they feel the most comfortable.
9 . -

This procesé maximiies the-pérticipation of\each'student, assures the

relevancy of the discussion to the immediate needs of the participants, and
reassures them of their competency and ability to deal with various e

§
1
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situations. It has its dangers, aspe¢ially in dealing with emotionally ladenh
issues. Ther2 is always a tendency for the class to use the time available to
ventilate their feelings without constructively addressing“the problem. The
ihstructor must toleiate some airing of feelings, .but strive to refocus the
issues. dAf participants are.continuously cut off, they w¥l1 soon feel they °

- should not contribute. Also, some participants will tend to ramble but
‘eventually.make a contribution. A tolerant. and supportive instructor who
guides the discussion and then summarizes the salient points assures that each
person is receiving what he most needs. ., »

Adult participants, like all students, often need to hear new material
several times before accepting and inrorporating it. We all need to hear the ;
same thing said many times in ,many ways. The instructor need not fear repeti-
tion.  Not only is it necessary for ipitial learning, but once something has
" been learned we usually. find that each time we come back to it we discover new
facets and new areas to,which we can apply it. The organization of course
content into a number of important points underscores commitment ‘to learning
through repetition. Typically, each point will surface .or resurface themati-
" cd1ly through the weaks of class discu5510n.

. Teaching through group discussion is probabTy the hardest way to teach,

but whep successful, is the most rewarding ‘in that the students not only learn
‘more but learn in a way that is emotionally satisfying. Thay_can use the

material to effectively alter their liv... However, the good group leader K
‘does fiot simply rely on hi's students to contribute and hope for the best. He ‘
carefully prepares the ways in which he will be q?% to elicit the most e
meaningful contribution but is willing to adters¥ lans if a more fruitful

approach emerges from group discussion. <Lhis~manual supplies a structuré for

class discussion. The sensitive instructor will guide class discussion until'
participants are comfortable in completing the answers. Some of the ways the

instructor can’ encourage meaningful group participation and techniques that K
~have been successfully used with.foster parents are discussed below. ’

¢

(HE PHYSICAL SETTING °

Classrooms should be selected to. comfrtably hold twenty to twenty/-five °
participants. - In order to assure maximum participation, seats should be
arranged either around one-large table or in a circle unless special
arrangements are suggested for a particular session. The instructor should be
seated so that he is one of the partiCipants. If there are two instructors,
or if a special resource person is present, they should sit on opposite sides
‘of the circle. Participants should be encouraged to address t*“eir remarks to.
the group rather than to the instructor, .

. If at all possible, there should be coffee availeble. If the site does
not have coffee, one of the first tasks of the groups might be to decide if
they would like to have coffee and how they should divide the responsibility
for buying and preparing it. Some foster parent groups have established norms
of bringing and sharing food, ranging from cookies tr elaborate meals. If
foster parents wish to bring focd this can be a pleasant and acceptable
manifestation of good feeling. However, refreshments are in no way a require-

" ment and instructors should be careful to see that no foster parents feel
pressured to contribute.
-4
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Smoking can be a problem. . Unfortunately, smokers are most comfortable
when allowed to :indulge their habit but may seriously discomfort non-smokers
in the group. The best solution is a well-ventilated room with smokers in one
half of the circle and non-smokers in the tther. If smoking is not allowed in
the classroom, there should be a break. ' '

If the participants are encouraged to get up to get coffee, leave the room
when they like, and are allowed to smoke, it is not always necessary to have a
break in a two-to-three hour dassion. Although the break gives people an
opportunity to stretch and move about, it may be difficult to continue the
discussion. This can be useful to the instructor if the class has lost the
paint or is rambling. After the break he can refocus class attention on the
crucial issues or begin a new activity.”

Overall, the instructor should do everything possible to assure that .
participants are comfortable. This includes ‘being comfortable with each other.
Providing each person with a name tag and involving them in the group
discussion as early as possible serves to increase trainee comfort with one
another. ' L ’

ESTABLISHING GOOD PROCEDURES

L}

The first class meeting is the crucial time for establishing the right
atmosphere for optimal learning and establishing good procedure. It is very
important that each and every person be. made to feel comfortable and encour-
aged to participate. Since the first night of classes often requires some
registration or people have difficulty in finding the building or parking,
class may start a little-late, The instructor should encourage everyone to
arrive-a-little early so that they can start promptly in the future. It is
sometimes helpful to add that peopi: who are inadvertently delayed should come
anyway and not miss the class. 1

The”iqstructor‘s opening remarks should include the followfng points:

1. We are all here to learn because we want to help foster children,
especially those in our own homes. A statement about the goals
-of the course 15 appropriate here.

2. Although we have an important and serious task, the process of
learning can be fun. It need not be unpleasant to do us any good. b

3. Learning to parent fis not &s simple as learning to sew or put a
-radio together. There are many good ways to parent and nobody has
all the answers. N ‘ ~
4. You as a class already have had a great deal of experience in
parenting, most of it successful. It is important that we all
°share our experiences with each other.

If the instructor can honestly say that he hopes to-learn as much from the
class as they do from him, he should add this.

4 | o 13
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Unfolding: As soon as possible, the instructor will want to get each person
to participate. The suggested technique for doing this is to have

each member of the class introduce himself and describe his background. A few
people object to this procedure; feeling it is a waste of time, so it is
important to let the class know why they are gecing through this exercise. The
instructor should point out: :

1. Through the process of sharing information about ourselves we begin
part1c1pat1ng in the class. ‘

2. As we listen to others, we find that we usually have something in
common with everyqpe else and often a lot more¢ than we had supposed.

3. The process of sharing helps to begin to focus on ourselves and
experiences.

-4, No one need tell anything that would make them feel uncomfortable or
which he is reluctant to share with the group.

5. Each person should take not more than three to five minutes.

. The instructor then 1ists the things that he hopes each will cover and
starts the.process by describing himself. The instructor's own unfolding
always sets the tcne and establishes a model for the foster parents' parti-

. cipation. If the instructor omits a point, others usually skip it; if the
instructor adds a point, others often add it too. The 1ist should include
name, age, place of birth, where you went to school, where you work, how you
decided to become involved with foster children, and present interests. Most

4 instructors find it very useful to add one last topic that focuses the quter
a -parents into a particular aspect of the course. See the specific suggestions
included in the mapual.
, ] < . . ) 5
" Se]ecting out the topics to be described by the participant is the

instructor's first opportunity to use his creativity to help them focus on
their own fee11ngs about the topics of the course. His ability to respect
each person's contribution provides the class with a model for how they will
treat each other. . : .

Recall: After everyone has introduced himself, it is useful to go back
around the ~oom asking what people recall about each person starting with his
name. Many instructors find that both processes take up toc much time for the
first session. Waiting until the second -session for recall not only allows
time to introduce some content into the first session but heips people to
loosen up and continpe to participate at the beginning of the second session.

In order to encourage as much interaction as possible, the instructor may
ask if anyone objects to the rest of the class havihg his name, address and
telephone -number. A list can be prepared and distributed to the class at the
second meeting. This becomes especially useful if an emergency arises and
class has to be cancelled or postponed. It also encourages the trainees to
talk together outside of class and to collaborate on assignments.

3




" TEACHING TECHNIQUES

Each instructor develops his own style. This manual has been used by
several instructors. Each one used the material in a different way. Good
teaching, like good parenting, does not consist of followingya rigid set of
rules. Rather each teacher develops techniques with which he feels comfor-
table, evaluating the usefulness of the technique on his ability to use it tv
stimulate his students to share relevant expreiences around particular issues, -
evaluate the various alternatives available to.them, and plan how to implement
one of these in solving problems.

The instructor's main task then is to stimulate participation. However,
as the trainees find support from the class for their experiences and feelings
they may try to use class time to release many of aeir feelings. For many
trainees this will be the first time they ever felt comfortable talking about
their own feelings or ever had such a sympathetic audience.

The instructor can focus participation by: ’/-

1. Introducing the topic under discussion for the evening and relating it
to previous topics ' .
1) )
2. Asking questions that lead the participants to relate their own exper-
iences to the topic to be discussed

3. Summarizing a participant's statements with emphasis on its relevancy
for the topic

4. Reminding participants who taik on and on that they were making a
specific point

5. If necessary, assuring a participant fhgt although his contribution is |
interesting, the class has a specific topic they wish to discuss and
thay must return to that '

6. Summarizing, or better.yef. asking the class to summarize the way i
which the topic for the evening was covered, and :

7. Showing how points covered on a particular topic relate back to
other topics or how they will be discussed further under a new, topic
heading. :

1]

In addition to group discussion, there are many other techniques that gen-
erate interest and increase participation. Most of these will not be new to
the instructor but he can think about ways in which they might be used.to
present or explore particular topics. These techniques are presented in a
jeneral form below., Specific ideas are presented at the beginning of indivi-
dual sessions. . : S

Reading Materials: The manual assumes little outside reading except what
is incTuded for participants. There is a list of suggested reading at the end
of the manual. Many foster parents have little time or inclination to read,
but almost every ‘class has some peuple who find reading pleasurable. Those
who do outside reading should be encouraged to share with the class what they
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have read and to ask the class to evaluate how useful it might be in working
with the children in their _homes. -

Participants may be asked to read materials to their families and share
with the class the reaction- of their spouse and child to the reading.

Assignments: As frequently as possible, participants ‘wnould be given an
explicit assignment to complete at home. This need not bé lengthy, but may
involve some writing or recording. (It is important to remember that some
foster parents may have difficulty with reading or writing, and not to set up
assignments which would induce failure or frustration due to lack of these
skills). It should allow the participants to immediately put to use some of
the things that they discussed in the class or prepare them for material that
will be introduced next session. Observing a child, use of a new management
technique with a child, calling their work&r or a community resource for g
specific information, recording some specific behaviors, are all examples of
such assignments. -The instructor should assure that each participant receives
feedback on all of his ass1gnments, either through discussing it with the
whole group, discussing it in a small group, or through receiving written
comments from the instructor.

Role Playing: One of the best techniques for helping part1c1pants
develop new ideas and to see things from a new vantage point is role playing.
At the beginning, many participants may feel a little uncomfortable about g
"play acting“ and it is often useful to start with a written script. With
more .experience, they may be given role assignments and a situation and
allowed to spontaneously develop their own lines. The class may be broken
into small groups and each group g1ven a different situation tq do. for the_
whole class or each group may be given a different role and discuss how one of
their members should act out his part. Playing a certain role may trigger
fairly intense feelings. . Part of the instructor's task is to help the
participants articulate and handle the affect engendered by the role play,
while constructively using the feelings to build empathy.

Brainstorming: This is a set of techniques used for creative problem
solving or generating new ideas. The instructor provides the following ground
rules for trainees:

There are no right or wrong answers; any idea, no matter how far fetched,

1s acceptable.

No verbal or non-verbal aﬁprova] or disapprovgl is given for any ‘ideas.
A1l ideas are visually listed, written on blackboard, newsprint, etc.

No idea is discarded for any reason.

Long pauses or silences are encouraged, as quiet engenders creativity.

A session runs from 20 minutes to half an hour to alluw sufficient time..
It is useful to start with a "practice run" if participants are unfamiliar

with brainstorming. They can be asked to "brainstorm" or list a number of
items in a certain category (pets, colors, fruits, occupations, etc.). After

7
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a brief "warm up" of 5 or 10 minutes, using the brainstorning.guidelines,
participants are then asked to brainstorm the topic question (e.g., new ways
of working with natural families.) o '

. Following the brainstorming session participants may then select the most
useful ideas generated. They may discuss how they could implement some of
these ideas. It may be useful to-sort the ideas into related categories and
allow for small group discussion. '

Games: There are many group games aJ%ilable that aid the participant in
gaining a new perspective, finding out how fdifferent people are, or beginning
to understand how difficult it fs to understand even simple communications.
Some of ;these are described in the manuals. They can be used in small groups
or for the whole class. “ ‘ . o

Multi-Media: Movies, tapes, and slide presentations that can st{aulate
discussion on particular topics are sometimes available. If the instructor
has access to a tape recorder or video-taping materials, these can be used
successfully in allowing participants to critically observe their role playing
or other activities and decide how they mig.. want.to change.

Small Groups: Dividing the class into small groups has been discussed
above, but is also useful for more intensive discussion around specific
topics. These topics will vary, and may be established by a number of
criteria, which would include, but not be 1imited to, age of the foster
children, legal status of the foster children, and. level of functioning of a
child with special needs. For example, in a class on Mental Retardation,
small groups might be set up for foster parents of infants, pre-schoolers,
school age children or teens, so that participants can relate concepts of e-
motional development to the specific age groups with which they are dealing.
It may also be useful at times for small groups to all focus on the same
topics, not for the purpose of dealing with a variety of specialized Tssues,
but rather to afford all participants an opportunity for more intense
involvement than is possible in large group discussion.

The instructor should make sure that each group has a specific topic and a -
clear ‘dea of what they are trying to accomplish. To maintain the group
process of the class as a whole and to focus the small group discussion, it is
useful to ask each small group (or a designated number) to report back to the -
class as a whole on the important points of the small group discussion.

‘ Implementation of Techniques: The above techniquas are suggestions to’
increase the usefulness of the manual by maximizing the involvement and par-
ticipation of the participants. The suggestions, along with the material
provided in the manual, should be useful in helping the instructor develop an
interesting and useful course. However, each instructor is responsible for
evaluating the materials and using them in the way he feels is most beneficial
to his class. The decisions he makes about materials and techniques, and his
order of presentation should be based on his professional judgement as to the
participants' needs and what will be most beneficial in"helping them grow and
learn. He should consider his own strengths and limitations and select those
techniques with which he wifl be most comfortable, while feeling free to
experiment with a variety of suggested techniques to enhance his own skills.

.
8 ¢
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GENERAL THEMES

fhe materials presented in this manual and other materﬁa]s have beén

"developed by the staff of the Eastern Project and/or .by the instructors

teaching for the project. There has been no attempt to incorporate any

particular approach to child development or child management. Rather we have
“selected from many works those ideas and techniques bur experience working

with foster parents suggests will be most helpful to them. .Most instructors
will probably be familiar with many of these ideas and will already be using .
them. Certain themes have emerged from our classes that cut across the lines
of specific courses.. Some are stressed more heavily in one dourse than in
others. Our experience suggests that, although it is fairly easy to get

agreement in these ideas, it is also easy to forget them and lapse into older '

habits. It is our hope that instructors will reread frequently the following

points and attempt to stress them whenever appropriate in class discussion.

How We View the Child: It is important that the foster parent regards
each child as a child first ‘and as a foster child second. Al1l children are
more alike than different. If the child-has a physical, emotional, or mental
handicap, he is still a child with all the needs of a child. All children
progress through a series of developmental stages with corresponding growth,
stress, and challenges. Children in foster care haveithe same needs and
follow the same patterns as other children. The parti%u]ar traumas a child
has experienced or his exceptional characteristics may mean that he will
develop at a somewhat different pace than other children. Sometimes behavior
typical of a particular stage becomes problematic especially if the child is
chronologically older than one for whom this behavior is typical or if the
behavior is more frequent or exaggerated than usual. To the extent that
foster parents can view a child's behavior. as more normalithan abnormal even
when it is disruptive, they will be more easily able to cope and to help the

* child move to more appropriate behaviors.

In addition to physical care and emotional support, the major job of the
foster parent, indeed any parent, is to assess the child and help him move on
to the next appropriate level. It is helpful if foster parents can view the
goal of their work with the child not as "improvement" in his behavior but as-
progr%}s,and growth.

The long range goal for any child is to help him develop into, or come as
close as possible to behaving as a capable, self-sufficient adult who feels
good about himself. The foster parent works with the social worker and other
professionals in assessing the child's needs and developing a plan to help the
child progress toward independent adulthood.

Examining Our Own Feelings: Foster parents often have had little oppor-

. tunity or motivation to examine their own feelings and attitudes. To the

extent that their caseworker has been able to establish a relationship that
allows him to work with them in these areas, stress is usually on their
conflicts and problems.

It is more helpful to reassure foster parents their feelings are normal
and experienced by most parents. Self-examination helps one to be more aware
of one's values, moral codes, and behavioral standards, it does not )
necessarily mean one should change but allows one to sort out which standafds

18
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are most important. It often allows one to become more tolerant of people who
have different standards. ' * \

Many foster parents are concerned that if they are unable to teach the
children in their care to behave properly, or stop them from behaving wrongly,
they will grow up with serious problems or find themselves in serious trouble.
They do not like to admit-to themselves their reactions to certain behavior:
They find themselves angry. They are embarrassed in front of their friends
and neighbors. They are sometimes "turned off." They are afraid they are not
coping and fear things will get completely out of control. They tend to blame
- themselves far the child's behavior. They often think that if only they were
better foster parents, if they had done the job well, if they knew more about
how to handle children, then these things wouldn't happen. Exploration af
these feelings helps participants 'to discover that they are complicating t
problem. The difficulties created by the child's problem are real and some
forms of behavior can not be allowed to -continue, but as participants:come to
grips with their own feelings, they are better able to help the child.

As foster parents come.to realize that anger, frustration, and embar-
rassment are normal and that all foster parents, indeed all parents, have
these feelings more often than they would like to admit, they can stop ‘blaming
themselves. Finally, they begin to realize they are not responsible for most
of the problems of the child and the child's behavijor does-not-mean that he
does not like them. They are able to look at the success they are having, try
to be-satisfied that they are doing their best, and then look for alternative
ways to handle the behavior. ’ 3

Commufiications: Failure to effectively communicate clouds both profes-
sional and personal interactions. - Failure to say exactly what one means not -
only conveys the wrong message to the listener but when repeated distorts the
speaker's own perception of what he means. Foster parents often find it
effective to rethink the messages they are, sometimes inadvertantly, sending
the children. Learning to describe behavior rather than personalizing or
labeling, and including positives as well as negative points often helps’ them
to be more positive about the-child. : J :

)

There are certa{ﬁurules that can be emphasized over and oyer again:
1. Although the child's behavior is disapproved, the child is worth-
while. (I don't like dirty hands, not I don't like you if.you are
dirty.) . X

2. Describe the behavior not personal rharacteristics. (You did not
make your bed, not you are a slob.) ‘ ,

3+ Be specific. (You took a dime, not you stole.)

4, Differentiate between féelings and behavior. (It is 0.K. to be angry
~ but you can't hit your brother.) '

5. Try to state alternatives positive)y. (1 1ike clean rooms, not I
dor.’t like dirty rooms.)

6. Try'to let the child know what you want as specifically as possible.

10 ’ | _ _ls)l'
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7. Whenever possible, provide the child with acceptable alternative
behavior. rather than. simply telling him to stop.

8. Remember the example the parent sets is much more important in shaping . S
behavior than anything the parent says. (If you don't want a child to
interrupt you, don't interrupt.him.) , '

9, Try to reaséure the child that you believe he is capable of, growing,
""changing, and learning to conrol himself.

~

Policy: Since agency poliqy differs from one agency to another, the
material in the manual does not discuss specific agency policies. - When ques-
tions about policy arise in class the instructor .can assign one or more K
participants the task of finding out what a particular agency's policies are.
It is part of the foster-parent's role responsibilities to know his own
agency's policy. ' ' g

" The Foster Parent's Role: There is a growihg discussion about the feasi- ™
bility of redefining the role of the foster parents. Suggestions as to new o
role -models “include foster parents being viewed as: . ‘ _ Lo

\ ;
1. Agency employees , R '

I

2.- Volunteef Service Providers
3. Independent Service Providers from whom the agency purchases service.

Although these models differ, there is agreement that the foster parent is
the direct service provider to the child, a member of the team, rather than a
quasi-client. The foster parent's job includes working. with the caseworker, ®
natural parents, if possible, and other professionals to assess and plan for
the child. Foster parents are recognized as having special skills and ’
knowledge whose input and participation in decision making is integral in
providing good service information on a regular basis and abiding b?aagency ,
policy. They should expect to receive the information they need to work with
the child, be given adequate:time to prepare the child for changes, and to be
kept informed of any pending changes in the child's situation. The .
motivations of the foster parents for fostering, their personal feelings, and
any problems they may have are irrelevant except when they manifest themselves
in behavior that interferes with adequate job performance.

THE INSTRUCGTOR'S ROLE IN MODELING TEAM BUILDING
»

As foster parents change their own role perceptions, and move towards
defining themselves as valued members of a child-serving team, the impact of
the instructor is a crucial factor in two areas. By affirming and validating
the participant's expertise and newly azquired skills, the instructor can
model and reinforce the team concept. Equally important, the instructor can
impart, by example, many effective techniques of parenting.

* The instructor, in most instances, represents "the professional world" to
participating foster parents. Those instructors who actually are foster
parents are often highly skilled and successful foster parents who ‘have
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mastered the art of working in a team approach. Those who are professional
child welfare workers, clinical psychologists, or special education teachers
represent to the participants a part of the professional community with whom
foster parents must interact for the good of the chitd. As they learn to
interact with their instructors, they acquire skills which will later be
invaluable in contacts with caseworkers, therapists, and teachers of their
foster children. Learning to assert themselves, describe behaviors
specifically and cooperate with instructors helps the foster parents to
practice, in;a safe place, behaviors which will 1ater be used in encounters
with other professionals. The instructor's respect, cooperation and support
of foster parents as team members is instrumental in defining role
expectations of trained foster parents, and reinforces the growing self-esteem
of participants as valued members of the child serving team..

Similarly, the inﬁt}uctor models many effective fechniques of parenting in LN
his interaction with the class. Although teaching is only a nuasi-authority v
position, a certain analogy can be drawn between the process of teaching and !

the process of parenting. In each situation, there are needs to be assessed

- and met, stages of -development to be défined, and areas of growth to be en-

couraged. The student (whether in foster parent tra‘ning or graduate school)
looks to an instructor for guidance and support just as a child looks to a ,
parent figure. By being a good "parent" to the class, encouraging growth
rather than "obedience™, using support rather than criticism, the instructor
models the most effective ways of dealing with people, and demonstrates the
project philosophy. Feedback from foster.parents indicates that when "in a
tight spot" they often stop to think what a favorite instructor might do or
say in a similar situation. o ' '

«  Thus, whileemuch of the participants' learning results from sharing of °
experienfe in group discussion and acquiring content material, the instructor -
should not overlook the process of identification and his impact in modeling
growth-oriented philosophy as an-integral component of foster parent training.

Specific instructions for the class you are about to teach are included
with the material for each session. Additional class materials are available
ffom the project entitled Seventeen Course Outlines. The project staff hopes

~ you and the members will enjoy the experience and Tearn much from each other,

that all of the participants in-the class will be able to better serve
children because of their participation.

Patricia Ryan,-Ph.D.
Bruce L. Warren, Ph.D.
Emily Jean McFadden, M.S.W.
Ypsilanti, Michigan

)
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Pur‘pose:
~ Distribute workbooks.

Y

SESSION -

INTRODUCTION DEVELOPMENT ANB BEHAVIOR
INSWRUCTOR S INTRODUCTION

n

Introduce the goals of the course (page } of participant's manual).
Describe format for learning:

a. use of workbook

b. use of small group discussions e

c. use of assignments
Introduction of self.
Introduction of class participants.

Summary' 8

a. Nhat have we learned about ‘each other? .
b. Why is it important? -

Review of development of school age child

Discussion of participants' concerns’about the behavior of srhool age
children and when specific concerns Will be handled durlng the course.

Review the basic prfnciples of foster care.

-

Plate workbooks where they are atcesslble. As cla$s members arrive,
welcome them and invite them to sit at one of the pre-arranged tables.
Give them a workbook. - _

A

‘When the group is- assembled, review the goals for the course as they

appear on page 1. Restate, rephrase, repeat and give examples in
order to ensure understanding.

Discuss.with the group the methods that will be used to maximize the
learning experience. :

a. The manual will allow for the gradual assimilation of new con-
cepts and techniques as well as acknowledgement of the expertise
already present in the class members experience.

Specifically, the manual provides for ease of nota-taking.

13
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6.

LY . . , ' ' -
b. Class members’will be expected to contribute to small group
discussions as a way of sharing knowledge. o -

\

c. Assignments will be given to help the class members prepare for
each session as well as provide a way for the experience to be-
come individualized. Explain that assignments are designed to- help
foster parents focus on their own home and their own foster

children.
A

-

'Introduce yourself to the group using th® following outline:

a. Explain that you are going to demonstrate a way of self- ¢
introduction that you will ask them to follow in turn.
-Explain why this process will be useful.

b. Repeat your namé’.

"c. Give'a brief synopsis of what you remember about your first day

of school, what you anticipated, how it felt, what happened,
how you reacted and how this may'have affected your experience
with school. : : .

 d. Be brief - remember each of the classmembers will be following

your model. . , ‘.

Invite each clas§ mémber in turn to tell about him

¥

or herself--

using steps b and ¢ as described in #4 above. Suggest to the other
class members that they may wish to take notes. :

ay

At the compfetion of all introductions: ' P

"a. Summarize for the class some of the interesting events or feelings

that they have shared. Ask what this suggests about the *school
experience of many children. Acknowledge with the class the rich

experiences .ahd practical knowl'edge v.at they bring with them.
) |

b. Discuss the possibility that different situations and experientes -

often result in different points of view. Introduce the idea that
all points of view will be permitted and discussed. '

Discuss what is meant by latency and what we know about development.
Point out the many changes that occur during the period that we call
school age. Strecs that éach child develops differently and that”foster

children may have had special experiences that affect their development.

Depending on the level of the group, either summarize material in
Appendix A or give it as a homework assignment.

Give the participants ample time to describe their concerns and the

behavioral problems that hether. them. List these on the board.
List the sessions in which each concern will be handled.

Discuss the purpose of foster care, the concept of the team approach

Ask the group‘to'read Appendix B for the next session.
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SESSION 1 -
INTRODUCTION DEVELOPMENT AND BEHAVIOR

- f

-,
v

4 Welcome to the first session of Fostering the School Age Child.
We will be working togethHer to achieve the following goals:

¢
V4

~ GOALS
To gain Understandlng of the growth and development .
of school age children. _ » LT ®o

9

To understand the’ partlcular problems of school age
children in foster care.

To learn ways to ‘assure the maximum growth and development
, of schdol age ‘children. _ .
To develop skills 1n handllng the behav1or problems
typlcal of this age. _ " »

n

To learn to deal effectively with fhe schools.
To learn how to help children move into the larger
communlty and part1c1pate in communlty activities. ' >

To learn the community resources ava11ab1e to school
age children and their families. :

In order to achieve these'‘goals, many methods will be used to
facilitate learning, including the use of guidelines unlque for
your situation. Please bring this workbook to'every “session.

- This is your textbook. Feel free to wrlte in it and use it in
any way you feel will be useful.

[ . . -
B
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GETTING TO KNOW EACH OTHER

-
]

Since we will be working together over the next several weeks, it
"is important that we learn a little bit about one another so'\we
will be comfortable in working with_each other. List the things
about yourself you will be,sharing with the group.  .Include in -,
this list the feelings you remember from eaf@y school experi-
ences. Feel free to express both positive .or negative féelings.

S

1.

Now usge the épace-below and on the next page to'méke notes about
others in the group. '




Why is qett{ng to know others impottant?

, - Ehrough the process of shar1ng we begin part1C1pat1ng
- .in the class.

. r v . ‘
) ’ - . S~
. . .
. . . -

~

K @ 2. We find out what things we have in common.”
+ 'r\ ‘/ to. j " ) . .
. : | o - o y

»3, We begin looking at -ourselves and what we feel is important.

\ ° :

v ' °
e : :
4, We let-others know what is important about us and what we
“ th]nk
> \ ‘
™ i
o P
“ et '
N 2
4
¢ e I ;
/ . i ‘ _ .
& ¢ . \. ’
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When we talk about school age children, we are generally
referring to children six to twelve years old. Many people talk
of this age as "latency." What do we mean by "latency?"

1.

£

.. __Although. school age children are generally more plac;‘;and easier

to ‘handle than either pre-schoolers or adolescents,

Many of the emotions which are so close to the surface with
pre- schoolers and adolescents seem to be more under contro]

or are less evident,

School aged children seem less 1nvolved in sexual thinking

and fantasy. They know they can't marry their parent and are

not yet sexually involvea with their own age group. This

does not mean that ch11dren of this age hdve.no sexual interest,
But they are more 11ke1y to explore their bodies and pursue their
interests in private g with their peers.

is doesn't

mean there is nothing going on. Let's think about a typical six

1,

year old, what are six year olds like?

Just 1earn1ng to play w1thout adult supervision, usually '
turn to adults for help when hav1nq problems with other children.

Just iearning to share and follow rules.

Small - still ook like little ghildren.

Learn1ng large motor skills - riding b1ke, sw1ng1ng, dancing,
swimming,

Very few academic skills., May count, write name, but probably
still Tearn1ng to tell time, read, do simple arithmetic.

A 4

Short attention span.

Very concrete in thinking and view the reason for things be1ng
as they are as he1pfu1 to self or humans,

See right and wrong as coming from the outside and punishment
and rewards,. including the reactions of others, as reasons -
for behaving proper]xﬁ,

5 AT 1
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* What about twelvé,year o}ds, what are they like?

et
.

Typically, if they are not behind in development or having
special problems, they are:

9

able to play without adult subervision

-

‘able to share, take turns, follow rules and often set up rules

much bigger and heavier, some are almost adult size and may
be showing physical signs of puberty . _ ,

able to do many physical things - ride bikes, dance, swim
(if they have been taught) .

—

Y
o

able to use all bisic reading and writing and math skills
(if in age appropriate grade at school)

P

able to concentrate for long periods of-time on things that
interest them .

beginning to be able to generalize and become more abstract
in theirAthinking . -

beginning to feel uncomfortable if they break rules rather
than caring cnly about external controls




<4

What are
twelve?

l.

10.

some of the things children must learn between six and

How to get along with other children even when there are no
adults present

How to follow rules, wait their turn, share

How to take care of themselves, dress, bathe, grooming techniques

Y ' 4

How to get about. their commun1ty, use money, cross streets,
mass transportation . .

Basic academic skills in reading, wr1t1ng, math, telling time,
geography, etc.

basic motor skills, bike, swinging, swimming, dancing, etc.

How to generalize, think in terms of ‘cause and effect

A

How to recognize feelings and appropriately express feelings

The meaning of right. and wrong in terms pf“responsibi]ity to
other people rather than external control

How to get along with adults other' than parents




The changes children go through and the
part of their growth and development..
things we know about development.

things they learn are
What are some of the

e The stages are orderly and sequential and cannot be,skipped_

2. PhysicaT, cognitive (intellectual), social, emotional and
moral development go together -

I 3. It is possible to become stuck at any stage

4, Trauma can slow down progress.

z

"Abnormal® behavior is often an exaggeration of "typical" behavior

&

“"6. A child's developmental level rather than ‘his chronological age
is the key to understanding his behavior

¥

7. Grthh and deve]obment are always our goals. Not control.
_we are raising adults, not children

Are there any reasons why children in foster care migh
difficulty in achieving this

t have more
\
? g these reasons?
'1

growth and development? What are

%

1. Separation from their family and other traumas may have slowed '
development

-

2. _Past environment may not have been conducive to development

e e

3. The conditions which led to foster care may have delayed or
prevented development '

Lack of knowledge about what is Tikely to happen to them
makes it difficult to feel secure about present

30




We will be dealing with most of these problems during this
course. In order to do so, we must keep in mind a few basic \
ideas. These are:

1. PFoster care is a team effort-~foster families work with
agency staff and other professionais to help children
and their families. With school age children, teachers
and school personnel must be part of the team.

2. The goal of foster care is to provide .a healthy
environment that promotes a child's growth and
development until a permarent plan can be implemented.
Return to family or adoption is usually the permanent
plan for school age children in foster care.

3. That our job as foster parents is té nurture children
‘and teach them the skills they will need to be
competent, responsible adults. We are raising adults,
not children. However, learning approprxate behavior.
is not easy. It takes a long time. That -is- why
children must have parents for eighteen years or so. . '

4. As foster parents, we only have children, a short time.
We can not teach them everything they should know or
help them to unleara all the inappropriate things from
the past. We can, in a given period, help children and
make an impact on theit life if we set limited and
realistic goals for our children and for ourselves.




¥

During the remainder of this course, we will be discussing ways
to help children feel good about themselves. In the next
sessions, we will discuss many things about school age children
including working with the school and helping children to feel
good about themselves. - We will talk about discipline and
teaching a child responsibility, ways to help a child get along

- with other people. 1In the last two sessions, we will disciiss how
we can make the child feel good in the home and community and how
to handle'special problems of particular children.

Let's take the time to be sure that we will be able to include
all of the major concerns about children of this age.

S

THINGS WE WANT TO DISCUSS SESSION IN WHICH THEY
‘ ' "WILL BE DISCUSSED




SESSION 2

BUILDING DISCIPLINE AND TEACHING RESPONSIBIE,TY
INSTRUCTOR'S INTRODUClION

Purpose:

1. To define discipline and examine the concepts of internal and external
discipline; reward and punishment; rules for disciplining, natural,
logical and artificial consequences.

2. To develop effective methods of discipline that utilize the above concepts
in a way that enhances the growth and development of children.

3. To examine the use of consequences to help shape a child's behavior. -

Methods:

1. Ask the group to summarize the material in Appendix B and get .their,
reactions to the material. Discuss the meaning of discipline. Ask the
participants to think about their own personal experiences. “Encourage
volunteers to share their experiences. -

2. Use Appendix C to provide examples or give small group behaviors and ask
each to determine natural and appropriate logical consequences. Have the
groups share with the class what they have decided.

3. Discuss the importance of rewards, what they mean to us and what they mean
to a child. Encourage differences of opinion.

Note: The instructor may want to review the material in Fostering Discipline.

4

A

An excellent film for discussion about various styles of discipline is "SPARE
THE ROD". This film is part of the FOOTSTEPS series. '

25
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SESSION 2

BUILDING DISCIPLINE AND TEACHING:RESPONSIBILITY

<

When we talk about working with school age children, sooner or

later we talk about discipline.

What is discipline?

l.

2.

teaching

- a field of study

_external control

inner control

punishment and rewards

>

Discipline is a set of rules for guiding behavior. It can come
from the outside or from the inside. The job of parents is to
instill discipline that will help the child control .his or her
own behavior and to do what is right because it feels good to do

SO.

What are some of~xhe things I do because I know they are right?

1.

2.




Until we have internalized rules of behavior - doing what is
appropriate because it feels right - we need external controls.

External discipline comes when wé knoy someone will reward or
punish us. What are some of the rewards I get for doing things I
have to do? > ‘

<

1.

~ 2.

. What are some of the things I probably wouldn't do if other
people did not expect it or demand it?
1.

2.

(28)




<

What are some of the ways I might be punished if I didn't do
certain things? .

¢

. How do I feel if I am punished?

How do children feel when they are rewarded?

Feel gcod about themselves. Want to repeat behavior.

29
13
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-

What do,&e teach them with rewards?

" That they can earn goodies. That good behavior is rewarded. : A

That they can choose to do things which make them feel good. .
) That their actions have results. . :
/ . ‘

/

- ’ N >

How do children feel when they are punished?

Bad, no good, angry, ashamed,. resistant.
. . 3 -' PR \' \‘

o B -

’

what do we teach them when we punish them?

2 That they are bad, and incompetent. That the world is a
punishing place. That inappropriate behavior has negative
consequences. . .

Through wise use of reward and punishement, parents teach )
children to behave appropriately and stop inappropriate behavior.
As children come to feel good about what they are doing, the
rewards become internalized and external rewards, are not needed.
1f children know how to behave appropriately, inappropriate .
behaviors will make them feel uncomfortable. When this happens,
the child has internal discipline and no longer needs external
discipline. Internal discipline develops slowly and- it is
. usually adolescence or early adulthood before most people have
fully developed internal d;sbipline. Even many. adults do not.
As foster parents, we want to use external discipline to instill
internal discipline. To do this, we must: meake children feel
good about behavior we approve and never make children feel good
about behavior we disapprove.

30




Until children have developed internal discipline, we must teach
them. How do children learn from us?

R

1. Copying the ﬁéhavior of others. .

- 2. Having things explained to them

(4

3 Experimenting on their own. g =
'
4, Expefiéncﬂng thé'consequences of their behavior - : Te
. both positive.and negative consequences. ]
.5

Teaching a child a new skill means:
1. Explaining why -it is important
‘2. Breaking it into small steps
3. Teaching each step separately ‘

4, Showing how . 7- . ' \

5. Working with child until step is ma§tered« : )

6. Rewarding child for learning




'
-

g

When we have a problem with a child's behavior, when he or she is _
doing things we dislike, or won't do things we think are ;
important, there are several steps we can take for effective

discipline. v L

‘What are the steps we might take in order to set up effective

.

discipline for particular situations? .

1. Specify the behavior we want to encourage or discourage.

.

+ 2, Assess why the child behaves or fails to behave this way..

Lo i.
-3, _ Determine how important and valuable it is to work on
this particular behavior. Set priorities. - "

A}

4. Change the situations that lead to the inappropriate
behavior or failure to behave appropriately.

5. Set up rules.
6. Determine consequences.

. 7. Make sure [ can cafry through.

32 :
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] '
®  Things to remember:

In determining realistic expectations, I mgst take into account:
’ "o
1. child's.level of development
, . . N ’
2. child's previous experience and opportunity to learn
| ‘Q |
- Dlsc1pline is tegbh1ng and therefore it is 1mportant to-
constantly evaluate not only what I am trying to teach, bug what
I am actually teaching through ch0031ng one discipline
technique, over. another.

P 4 . \ ’ ' ) .
o | In order to help chlldren behave in the way that I want them to .
' behave, 1 must be sure they know what I want or expect of them.

4

When we say it is necessary to make sure children know what is
expected, we imply they mlght not . How,mlght this happen? !

Previous environment d1dn t give child 0pportun1ty. Most jobs
L have many small steps. Until a11 are mastered, job cankt be
' done properly.

[N - . . o
1

When we talk about positive consequences, we might:say that we
are talking about rewarding children. Should.'I reward’'a child
for doing what he or ‘she ought to do? Yes,

Why? .

We all need praise and rewards for recogn1t1on and to buiid
self-esteem,

17 o 33
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Many people have found the use of natural consequences and .
logical consequences to be more useful than the use of artificial
consequences, SN . .

..——-""‘.l—"‘

Natural consequences are: .

N S . R 4

Those arising out of the behabiogﬁﬁ 1f you don't eat, you
will feel hungry. If you eat, y 'll feel good.

Logical consequences are:’ } \‘“_  v o

: ‘ ' e

Those which are connected to the behavior. If you ride your

bike in the street, you may not ride it anymore today. If

you put it away safely every day for a weel;, you may ride to

the park on Saturday. */’ K

»

o) . .
Artificial consequences are: : ~ -

Those which are not connected to the behavidr' If yov . don't

clean your room, youy may not watch T.V. — \
. s

How does the use of natural consequences teach a child
responsibility? ' a
r

Gives him control. He takes consequences.’' There is nobody
to. blame or fight. ’

How is responsibility related to self-esteem?
,
The more and bigger responsibilities =~v :re able to take on,
the more competent we see ourselves, ‘= better we Tike ourselves,

x

For examples of natural and logical consequences, use Appendix C.

t
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WORKING WITH THE SCHOOL
INSTRUCTOR'S INTRODUCTION

Purpose:

1.

2.

5.
6.

To examine the various ways chi]dren react to school and why some have
difficulties..

To examine the responsibilities of the teacher and the foster parents in
helping the child achieve, adjust and develop techniques that enhance the
cooperative relationship of the foster parents and the teacher in the
education of the foster child.

To aid foster parents in dec1d1ng.the1r level of involvement in the foster
child's homework responsibilities.

To examine specific school related problems and develop a plan for their
alleviation.

To learn about special education designations and what they mean.

To learn the rights and responsibililties of parents and children in
regards to special education services.

-~

Methods :

1.

2.

3.

Ask foster parents to think back to their own experiences and interactions
with teachers. Ask them to describe how they felt about teachers as
children and how they feel about them now. Then ask them to describe how
these positive and negative experiences might effect the way they now
interact with school teachers and administrators. Are they cautious or
afraid? Do they feel inferior or superior? Do they view teachers with
awe, respect, distrust?

Have a few of the foster parents describe how and when they communicate
with the schools and the outcomes of this communication.

Ask foster parents to discuss positive experiences they have had in
encouraging homework. Ask for a description also of problems that have
arisen around homework and how these problems were resolved.

Have foster parents describe problems they had with the foster child and
the school. Break into small groups around specific problems and develop
plans for handling problems. Be sure to have groups look at what they
might ask of the child, the teacher, the caseworker and themselves as
foster parents.

35
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5,

36

Explain the difference between mental impairment, emotional impairment and
learning disabilities., Have foster parents give examples from their own
experience working with children. Refer participants to material in
Appendix L. .
Explain purpose of educational evaluation and planning. Stress the legal
right of children to have such services if they need them.

.




SESSION 3

WORKING WITH THE SCHOOL )

A large part of a childls day is spent in school. How he or she
gets along with teachers and other students will be important in
how the. child feels about himself.

When I remember school, I remember: . | //,// 5
Why is school not always pleasant for children?

Why might a child in foster care have problems in school?

1. Did not have regular education before
2. -Separation has led to developmgnta] lag
3, Handicapping condition
+ 4. Worried and concerned about natural family
5, Worried about own future

6. Feels lost, angry or overwheimed

7. Previous school was very different
19 ‘ 37
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1.

What are the responsibilities of an elementary teacher?

Sets up physical conditions and time schedule to
maximize learning ‘

Within limits set by school, sets learning goals and
techniques for achieving these

Promotes social structure of classroom to achieve
individual feelings of self-worth and good 1nteract1on

Monitors children's behavior 1h building and on playground

#

te

Teaches skills and course content

What are some of the problemé the teachers‘may have in carrying
out these responsibilies?

38

1.

Class sizes are large. Appropriate texts and materials
are not always available.

" Children have widely varying qbiTities and needs

Teacher has no control over what happens outside of school

{

Teachers, have preferences and get along better w1th some
children than with others.




What can I do to aid teachers in fulfilllng their educational
responsibilities to my children?

L : 1. Inform teacher of special needs or times when child might | -
need extra attention or consideration.

2. Tell teacher things child likes and ways of work1ng with
child,

A

3. Seek assistance with identifying materials that will help
child or tutoring services for child.

4. Help child set up schedule to get homework or spec1a]
assignments done.

5. Develop home library of'books, games and other educational
devices. Take children on field trips.

6. Encourage child to relate daily activities to school work,

7. Volunteer in the classroom. Be room mother, assist with
field trips.

How oftén, and when, should I talk'with the teacher? .
At least twice a year (usually fall and spring), right
after child is enrolled and whenever child seems to be
having problems or is unhappy about school. Try to involve
the rhild's parent(s) in dealing with the school.

What should I tell the teacher at the first meeting?

That you are concerned and want to be involved. If you

know how long the ch1]d will be in school or anything

about his previous school record which might be important.

Probably all that is needed here is grade level and when

he last att..nded school. Do not disclose information about

child's natural family. Give caseworker's name and number.

Discuss agency's discipline policy. State that corporal

punishment is not to be used with this child. : .

21
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What should I tell the teacher about a child?

1. Present behavior. What he can and can't do and what he
1ikes or dislikes.

2. How he gets along with people in general.

3. Any spécial needs.

4. What you hope to see accomplisheq during the year.
5.

that shouldn't I tell the teacher?

Any information about the natural family or the reasons for the
child being in care. :

Any information about past behavior unless. it is critical for
child's safety. .

Do not let teacher blame child's school problems on family situation. _
Insist on talking about what should be done rather than causes, o

What if the teacher asks why the child is in foster care? What
do I say? j

1. Simp]y say the family has problems they are trying to work
out.

2. Point out you are not free to discuss family's problems.

3. If she -insists on more information, suggest that you will
have the caseworker notify her.

4.
b

What if the child comes back upset from weekends with the natural
parents: depressed, behavinj) poorly, or doing poorly in school?
What should I tell the teacher?

Explain when the child sees the natural parent, the child often
feels upset. He may have difficulties in his behavior or school
work for a few days. I can ask if the teacher would like to be
informed about the visit so that she or he will recognize the

= cause. I can also inform the teacher of any methods that seem to
work in reducing the child's negative behavior or increasing his

sense of security and belonging.

22




If the teacher contacts me about a problem, what information
should I get from the teacher?

What is the behavior of concern?
When does it occur?

Does the teacher have any idea of why?

What has the teacher done so far?

What does the teacher plan to do?

What can I do to help?

What can I do if the teacher is not willing to cooperate with me
to resolve the difficulties or help the child?

~ Talk to the school social worker, principal or child's caseworker.

What should I do if a foster child comes home and says the

teacher is mean, cruel, and picks on her because she is a foster

child? : .
' Ajlow child to express feelings and reflect feelings.

2. Try-to determine cause. Often, the child will have been
reprimanded or not chosen. Do not blame child or scold
child further but point out this happens to everyone
sometimes and it is natural to feel bad or angry.

3. If the teacher seems to be behaving inappropriately,
arrange for a conference and tell the child you will
{iscuss it with the teacher. Try not to place blame or
make decisions until you have heard both sides of the
story. : :

23 ' 41
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What are some of the things children do after school?

1.
Free play

2.
Qutdoor activities

‘Eat
Home chores, care for pets
. Bathing and grooming
Read
. T

Family activities, games

Are all of these things important?

Yes. They all have a role in building a child's esteem and in
aiding growth and development.

In most schools, children either have regular homework or
occasional homework. What is my responsibility in making sure 4
child completes homework assignments? '

'

Structuring a time and place for homework. Pointing out consequences
for not doing homework. Providing encouragement and praise for
completed work.

42




. How can we fit homework into a busy schedule?

Set aside a certain time and place. It is usually better if a
child has a little rest after school before homework. Homework N
can't be done when a child is very hungry or tired. ’ N

Who should decide when a child should do homework? &

It is best if a child can schedule homework with my help. 1
might have to insist on a time if ch11d can't take the
responsibility.

Should I help my foster child with homework?

If I can do so without getting angry or making the child angry.

[ can explain assignments or show how to do it, check. answers,
help with editing or writing. 1 should not insist on perfect1on.
I can explore getting a volunteer tutor

What are some of the things I can do to encourage good study -
habits at home?

Set up appropriate place -and time and encourage child. Listen,

be sympathetic and help. Although a quiet place removed from
activities may seem best, some children do better with someone

else in the room or with music to drown out distractions. Anything
which works is 0.K,



3 . . C e e and]

Should 1 ever ask for a child to be excused from homework?
Under what circumstances?

If a child has a special reason (i11ness, special event) a note
asking for an extension lets the teacher know the excuse is
legitimate. If a child cannot get assignments done in a reason-
able time, make an appointment with the teacher to see if work
load can be adjusted. : :

If a child is having problems, should I tutor him or her?

This depends on our relationship. Do I have time? Do I under-
stard the work and how it should be done? Can I do so without
getting angry or making the child angry?

Explore use of volunteér“tutor with worker and/or school.

Should I keep my wotker informed of my foster child's progress?

A1l of the child's school reports and summaries of conferences

with the teacher should be part of the child's records,
It is very important that this information be shared with the

child's parents.

}‘What shoﬁld I tell the worker?

Academic progress, general adjustment, attitudes toward school,

attendance, behavior with other children, behavior with teachers,
special interests, special achievements, and problems.
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Children Who Fail in School Tasks

‘How do I feel if a child is having difficulties in school?
1. Hurt, ashamed, angry, looking for someone to blame.

2. Concerned, interested in-determining the roots of the

failure. (These feelings can be productive.)

b4

When a child is failing in school, we as foster parents can:
l. Talk with the teacher to see if she knows the
source of the child's difficulty.

2. As the youngster about fears, problems, or
d1ff1cu1t1es.

3. Have the child's hearing-and vision checked.

4. Ask for testing if the child seems to lack interest.
, An intelligence test may help to identify whether
) the material is too difficult or too easy. :
B . ]

5. Try to be patient with the child's progress and do

L3

not pressure the child to excell in school. . .
u ’ .

( 6. See if the child and the teacher have problems
getting along or communicating. .

+7. - Enlist the help of specialized school personnel such
as the school social workers and. school
psychologists. Poor performance may be due to
emot1ona1—conf11cts which are 1mped1ng ability to
learn.

8. Try to involve the child's family.

£
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“The Child Who, Cheats in School

" why might a child cheat in school?’
| 1. For fun, to see if he can avoid doing the work, because oy
everybody else does it. ° ‘e

<«

5. Because of the pressure from foster parents to perform well.

3. Because child wants to be a high achiever - gei good qraQe§.‘

Because the situation encourages it. The teacher allows the

4. students to talk during tests, leaves the room during testing,
etc. T ’
® . ‘ 5« Becau¥e the child has seen similar behaviors in parents and
foster parents and is unaware that this behavior jis wrong. ,

\
{

‘We can help reduce cheating by:
1. Attempting to find out why the child cheaﬁed.'.

a8

2. Reducing the stress placed upon the child to get top
- grades. Discuss the importance of honesty.

3. Making sure the teacher has given explicit rules
¢ about what is considered cheating behavior.

. f
4. Investigating the situation. If cheating is the
result of poor monitoring, explaining this to the

teacher and asking if anythingﬁﬁpn be done to
alleviate the problem. - '

%

[

’ 5, Setting a good example of honest behavior.
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School Phobia

School phobia can be a possibility with a youngster who shows
great fear and anxiety when he or she is faced with attending
school. ThiZ may include physjgal illness, crying, pleading,
becom1ng ill in school, or running away from school. The words
"school phobia" mean being afraid of school, but experts suggest
that there may be several other causes .for the behavior as 'well.
It should be rememberd that school phobia can show up at any age,
but it.seems more prevalent in the 6-12.year old age group.

What may cause:'a child to show signs of school phobia?

1. ~ Fear of separation.”” The child may fear leaving home thinking =
: that something terrible may happen wh11e he is in school.:

2. . . Fear of someth1ng at school--a teacher, principal, a group of
. threatening students, fearirnig failure in the classroom, or
fearing failure at a playground activity.

3. At times, a child stays home because that is what the ch1’d
: feéls a foster parent wants.. They may get this impression
if the foster parent allows or encourages them to stay home
when they are not 111 etc.
4. Sometimes school Just appears too confusing. The child
doesn't know what -is expected. The child may have received

a negative picture of school from his biological parent.

Things we can do to aid a child in reducing school phobic:
behavior: ) . .

l. Find out what the child fears.

2.. Talk with the teacher about possible difficulties in school

which may cause the child to fear attending school. :
’ !

3. Talk with the child. Allow him to discugs fears and what he

doesn't like about 1eav1ng home or, about go1ng to school.
/

4. Look for ways you.unconsciously encourage the child to stay

home. .

n

5. ' Share any and all findings with the school social worker or
school psychologist and follow their recommendations.

6. Contact the foster care worker. - -

7. Contact the school sog1a1 worker or school psycholog1st if
problem may- need to ‘be handled by a professional.

8. The natural parent can encourage and reaeeure the child about

school. : s
Q F
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There are many reasons why children have trouble learning. Thege
include: o - \

1. Physical impairments.* ‘
2. Emotional ,impairments.*
3. Mental impairments.*

4. Learning disabilities.*

What are the services available to children with these problems?

i

Schools have developed a number of services and must provide the
services once an appropri.te diagnosis has been made and an
individual educational plan developed.

What can I do if I suspect my foster child may have one of these
problems?

Request a diagnosis from the school. Check to see school's ob-
ligation on providing a diagnosis. Check to see how quickly
the school must respond. Children need a specific plan to meet
cuucational needs. "Mainstreaming" into the regular classroom
helps avoid labeling and feelings of being different.

Who will pay for special services for children with these
problems? )

The school district must provide all services that a child needs
in line with individual educational plans.

*Refer to Appendix E for detailed information on impairments.

48 | 30
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The child with learning disabilities ie a child of normal or
better ability who has difficulty in selected areas.
Examples of learning disabilities are:
1. Difficulty in reading, writing, math, or spelling.
2. Difficulty in retaining information (memory).
3. Difficulty in comprehending or understanding verbal
or written information.
4. Difficulty in muscular coordination. This may
include fine muscle coordination, such as

penmanship, or .gross muscle coordination skills,
such as throwing a ball or running.

5. Difficulty in understanding or following directions.
6. Difficylty in talking.

7. Difficulty in seeing the connection between similar
things. '

8. Perceptual difficulties. Reversals of letters.
Seeing things backwards or "scrambled". '

what can I do for a child with learning disakilities?

1. Make sure child has appropriate.diégnostic testing.

2. Make sure school comes through on all services
available to learning disabled childrgp.

3. Ask about the advisability of home exercises or
games. :

31
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SESSION 4

SEPARATION TRAUMA
INSTRUCTOR'S INTRODUCTION

i
1N

Pu?gose:
1, To examine the emotional and behavioral responses to separation and loss.

2. To develop techniques for constructively handling the foster chlld S
experience of separation and loss.

3. To review what foster parents might do to help children adjust to their
home.

Methods:

1. Ask foster parents to describe their own responses to separation and loss.
. If the instructo- feels comfortable using it, a guided fantasy about loss
and separation might be used here. Be sure to give class permission to

withdraw from the fantasy.

Using the five stages of grief and loss, ask foster parents to describe
how they might act at various stages of the process.

Note: The first two pages of this session provide a basic structure for a
mild guided fantasy.

2. Break the foster parents into groups of four. Review Virginia Satir's
four methods of responding. Ask. each member to choose a different
response method. Now ask the group to solve a problem or make a group
decision such as where to go on vacation. After a few minutes, have the
group stop and ask each member how they felt and what frustrations they
had with their own role and the roles of the other members in the group.
This exercise is often useful for those who learn a concept best by
experiencing it. Finish the exercise by“asking participants if children
in foster care ever use one or more of these response methods. ‘ :

3. Have group menbers experienced with pre-placement visits describe the

procedures used and evaluate the advantages and d1sadvantages of the pre-
placement visit.

Ask participants to read Appendix F for next session.




SESSION 4
SEPARATION TRAUMA

.Imagine for a moment that you are a school age child (6 to 12
years old). You are told by your parents and a person you do not
know (caseworker) that due to family difficultiss, you must leave
.vour home and move to a foster home. This foster home is
composed of people you have met only once.

How would you feel?

1

Scared, afraid

2. Lost, confused
3, Not know what to do, what to expect
4., Lonely

5, Different, odd

6. Angry .

-

Some people say that going into a new foster home is like going
into a foreign country. In what way might that be so?

Each family has their own way of doing things, different foods,
different scheudles, different expectations, different rules.

" Not knowing what to expect and not understanding what is happening
is like being in a foreiqn country. Even the language is different
sometimes.

33 B 53
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Now let's take a look at the feelings you as a foster child might
have toward your foster parents. You have met them and have been
placed in their home. What feelings do you have?

1. Afraid, scared

2. Angry at them for taking you away from ybur home

3, Not under;tanding what they want or what they will expect
4. Hope they will send you back
5. Afraid they will send you away | \ |
6. Cpnfused ' \
7. Wonder what will happen to you

g. Plan to run away

g Wonder how your parents are feeling and what they are doing.

10.

11.




If a foster child had these feelings how might they behave? What
are some of the behaviors and reactions we see in foster children
when they first come into our homes?

1. Shock, very quiet, dazed

2. Sad, depressed ' .

3. Crying, whining

4. . Looking for someone' to take them away

5. Angry, hurtful

6. Sullen, rude, nasty

7. Destructive

8. Sloppy

9. Anxious to please, overly polite

10. Withdrawn, won't interact

11.
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Some children have physiological reactions to the changes
involved in moving into a foster home. What are iome of these?

1. Upset stomach, vomiting

2. Headaches

3, Fevers, flu, sore throat

4. Bowel problems

5. Bedwetting

6. Can't sleep, nightmares

7. Compulsive eating or loss or'appetite

Are such illnesses real or imaginary?

They are very real regardless of whether the cause is
physical, or emotional trauma.
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After you have settled into your foster home and get to know
your foster parents, what kinds of things might make it difficult
for you to form a good relationship with them? '

1. You don't understand what they want. You always seem to say
*  the wrong thing or do the wrong thing.

'2_ They want to be too close to you. Expect you to love them
when you can't.

3, They seem too busy or don't care about you.

4. They say bad things about your fémi]y——ask questions you
don't want to answer.

5. You hear them talking’about you, making fun of you.
6. Tou feel you won't stay with them very long.

7. VYou feel they have no right to tell you what to do.

You are afraid your parents will be angry if you 1ike your
foster parents.

i

When we experience separation or loss, there.is a typical patternv
of stages we follow. These stages are: :

1. Shock and/or denial
2. Anger

3. Bargaining

4. Depression

5., Acceptance

57
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How do school aged children typically act in these stages?

Shock or Denial

Child may seem in a daze. May act as if stay is
temporary. May seem very good, withdrawn. May not eat
much or enter into routine except in superficial manner.
May be very sleepy. May continually watch for parents
or someone to return him or her home.

Anger

Child may strike out at foster parents, other children
in the home or natural parents. May be very negative
and deliberately get into trouble.

Bargaining

Child tries to gain control .of situation and tries to
find rules for getting what he or she wants, which is
often to return to previous situations.

Depression

child is very sad. May cry or withdraw. May seem
sleepy, lose appetite.  Appears not to care about
anything, to have very little energy.

Acceptance

Child accepts situation although he or she is not
necessarily happy about it. Enters into activities,
resumes routines, begins to establish new relationships.




In some cases we can clearly observe the stage of loss of the
foster child. The child may also express emotions which help us
understand. In other cases, the child's behavior or emotional
expression is less clear. 1In these situations, you may see the
foster child acting as in one of the following ways:*

1. Computer

The computer will show no emotion. The computer will seem to
understand and accept the circumstances as they are. This
child may be able to explain the reasons for separation
s (either as he perceives it, or as someone has fed the facts
' to him). He may seem very precocious,. analytic and able to
respond to the situation with an all-knowing type of ’
response, he may even know the therapeutic jargon that was
used to explain the situation. He will seem to be in total
control. ‘ ’

2. Placater

The placater will always atteampt to agree to please other
persons. This may be the foster child who is "too good to be
true." This child will go to great lengths not to upset.
anyone. He may set impossible goals in the areas of school
performance, physical activity or peer relationships in order
to please his foster parents. In all situations, he will
attempt to be agreeable and will always sacrifice his own
needs in order to meet the presumed ?éeds of others.

3. Blamer
The blamer is the child who attacks others. This child is
never at fault. This child may see it as his right to be
aggressive toward others, to rebel, to sulk or become
destructive. His behavior will reflect these feelings.

4, Distracter

The distracter is the type of child who attempts to move
attention away from the subject at hand. The distracter will
use humor, subject change, destructive or agygressive behavior
in an attempt to force others to change the focus of their
attention away from areas with which she is uncomfortable.
When discussion focuses on her natural parents, she may talk -
abou the benevolence, generosity and goodness of her natural
parents, or vividly portray the abuse and brutality or wanton
neglect that she experienced in her natural family. Her
attempt is to distract others and herself from realistically
viewing her parents.

*Satir, V. People Making. Palo Alto, California: Science
Behavior Books, 1972.
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What are some of the reasons that a foster child may choose one
or more of these patterns?

2

1. Their past experiences have taught them that this behavior.

will gain attention. D
s

-

2. This type of behavior helps them to avoid thinking about
what is harmful or painful.

3. This behavior focuses trouble elsewhere.

4. These are coping techriques which sometimes give the child
a sense of control.

5. Low self-esteem leads the child to believe that his true
feelings are unacceptable. .

6. ' These have been successful in dealing with hurt in the past.

s

What can a child learn from loss and grieving?

ATl of life is a series of losses. A child can learn how to handle
losses and appropriate ways of acting. !

[ o .
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What are some of our concerns about ‘grieving? What might happen
if the grieving process doesn't go right? '

[ 3 ¢

1. Child may get stuck at a stage. '

2. Behavior may become. exaggerated. . -
) 3.  Child may fail to grow and develop. A

4.  Child may drop so far behind it is difficult to catch pp;
[ '
/ 1

5.  Child may no¥ be able to trust people and reject all
relationships. '

6. Child may regress to earlier stages.

What are typical grieving behaviors?

1. Crying, sadness

2. Anger, acting out , : : o

3. Withdrawal
Pl * . K

. 4. Loss of appetite

5. Refusal to accept situation

— N . Lo

@ : ! . !
6. I11nesses

41 , , 61
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How can I aid a child who is grieving?

1.

Listen‘carefully.

Accept feelings.

Tell child it is "ok" and normal to feel this way.
Setllimits,

Helﬁjchild put feelings into words.

" Tell the child that you will help het to work on feeling

better in the future.

Explain you} willingness to help.

Tell child rea]istibal]y what will be happening, in the
"Stages of Grieving”, _

Wait and be patient. Do not forcé chi]d to db things.

NS

Let child keep pictures, foys, and other things from
former 1ife. X

!

y
Help thild start a scrap book about his family and the.
foster family. h .-

Touch or hold the child if he is willing.

Give child play materials with which to express fe9}4Lgs,

through drawing pictures, pounding a punching bag€/éhaping
modeling clay. Give child books to read or read o -child

about children whd- have had losses.
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What are some .things I shouldn't do?

1. Deny child's feelings or say feelings are wrong.
N\

3

2., Promise things that can not be.

é

3. Say that evetything will be all right.
4.  Punish child for feelings.
5. 1 rce child to talk about past or feelings.

6. Make negative commen®s about child's past or the natural
family.

What questions should I ask the agency before placement or visit?

- What child's routine is lika ,
- Whet special likes and dislikes he has
- Yhat grade he is in, school experiences
- Medical history and special medical conditions
- Natural family visitations ) N
- Difficult or provocative behaviors

1,0e of d1sc1p11ne appronriate for this child

"~ What is a pre-placement visit?

A short visit with the foster(fam11y before the decision has
been made as to whether the child will be living there. It
should be clear as to what voice the chitd wild have in deciding
whethqr he or she will stay.

¢




What are the advantages of a pre-placement visit?

Child gets tc see home and meet people. Foster family gets to know
child and form some idea of how he or she will fit in.

ar

What should I plan or Jdo on a pre-placement visit?

If iy

Trv to keep things as normal as possible. Have interesting things
for child to do with family membars but do not have so many special

"things happening chat child will get unrealistic notion of what will

be going un. :

agency doesn't have pre-placement visits, what might I do?

/ s
Talk to agency about setting up pre-placement visits on at least
an experimental basis or whenever teasible.

Get as much information as possible about child before placement

" especially about schedule and likes and dislikes.

b4

Try to talk with the natural parent, to gather information and
learn about the child.




SESSION 5 -

BUILDING SELF-ESTEEM: THE ROLE OF THE NATURAL FAMILY
INsTRUCTOR'S INTRODUCTION |

[

Purpose:

To examine the reasons why children in foster care may have poor
sel f-esteem with emphasis on the child's past experiences.

To introduce techniques for increasing self-esteem.’

To examine the importance of the natural family to the child, why natural
families may behave the way they do and to develop techniques for allowing
and encouraging interactian between foster children and their families.

To develop techniques for encouraging children in foster care to share
their feelings about their family. .

Methods:

1.

2.

Review what participants have learned about development and how grief
affects a child. f

Allow and encourage foster parents to describe successful methods they
have used to develop self-esteem, and things that can change self-esteem.
Break into small groups and discuse the disciplinary techniques in
Appendix D. For each technique have them concentrate on what the impact
of a given technique mipht have on a child's self-esteem.

Allow foster parents to\ventilate feelings about natural parents' .
behavior. Following each description of problem behavior, insist that the
participants think of possible reasons why natural parents might act that
way. Brainstorm reasons Tor the behaviors.

Ask participants to role p]ay foster parents.

a. talking to children about their natural parents.

b. welcoming natural parenté into their -home and providing
a conducive environment for interaction with the child.

NOTE: Instructor may want to review material in Working With Natural Families

and Emotional Development by Emily Jean McFadden.
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SESSION 5
BUILDING SELF-ESTEEM: THE ROLE OF THE NATURAL FAMILY

During the first session, we talked about the areas of growth and
development of foster children and some of the problems in these
areas. These areas are: '

1. physical

PO
.

emotiopal

3. c¢ognitive or intellectual
4. wocial

5. mwmoral

All of these ar«as are related to each of the other areas. For
instance, a ¢hild who is smaller than the other children may not
be able to play with others the way they expect. A child who
isn't doing well in school may uct up or have nightmares.’

One cf the most important tasks of foster parents is to help a
child feel guod about himself or herself or build "self-esteem."

A child who doe2sn't have a good self-image is likely to withdraw,
act up, or stop trying.

45 (67)
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Why might foster children have poor self-esteem or feél they are
not very worthwhile?

4

1. Rlame themselves for being in foster care.

2. Feel théir parents are "no good" and néfther are they,

3. Find it difficult to keep up with other children their agg.
4. Feel lost because of new situation.

5. Have few friends or important relationships.

6. Have special problems or hanaicaps.*

7. Have few things or have lost things from before.

8. Don't know what is going to happen, feé] out of control.

9. Feel different.

10. Feel they are unworthy because their parents don't want them.
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What are some of the things I can do as a foster parent to'help a
child feel more worthwhile? '

1. Give praise and attention.
2. Point out good points about natural family.
3. Provide structure so child knows what is happening.

4. He]p’chi{dren devélép areas df‘ability.
5. . Give child as much information as possible about future.
6. Help child develop friends.
7. Encourage participation in activities.
8. Give c¢hild opportunity to earn money, treats.
A
9, : Respect child's privacy.
10. Respect child's belongings.

\
11. ﬁe1p child be physically safe.

12. listen carefully to child's feelings.

13. Helpt}hi1d decide how to answer questions (especially
about his family situation).

14, et child know I am interested and will help.

LY
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What are some of the things which I should avoid as damaging to

gelf-esteem?

/0

1.

10.

Criticism and complaints about child. I can point out
behavior 1 don't Tike but not characteristics of the child.

Criticism and complaints about natural family.
} 5
Comparisons of child with other children.
Arbitrary decisions, rules, plans.
Nagging about little things. I will work on one or two
important things at a time.
Telling the child how to feel or not to feel.
Throwing away or belittling possessions from previous homes.

Not keeping promises made to the child.

Severe punishments. T will use rewards for good behavior
whenever possible.

Making threats, particularly threats to have the child moved.




How are the natural families of children in foster cavre important
to the development of self-esteem?

l'Every child feeis a part of both parents. To the extent he
feels his parents are not very qood, neither is he.

2.Natural parents may have blamed child for events leading
to coming into care.

3.Child can't grow and develop without resolving feelings
about parents.

4.7T0 extent child may return home, it is important to help
her maintain relationship with family.

What are some of the life stresses we as foster parents face as
we go from day ;o day?

1.Economic - inflation, lay-offs, extra expenses

2.111ness - acute or chronicy changes in physical condition

3'Absence< and losses of those we feel are important

4'Break downs and accidents - cars, appliances, etc.

5'Frustration as others fail to meet our needs.




Natural parents, of course, have these stresses as well. What
combination of the above reasons might cause the natural parent
to become overwhelmed and might contribute to inadequate
parenting? : '

1. A number pf losses, job, spouse, parent, friends
2. Economic problems, poor 1iving conditions

3, Physical or mental j]]ness or handicap

4. Drug or alcohol abuse, criminal behavior

Put yourself in the role of a natural parent whose child has been
placed in foster care. How would you feel?

1. Sad, shocked, empty:, numb

2.  Nervous, embarassed, ashamed, guilty

3. ~ Relieved, thankful

4, Angry, humiliated, bitter

5. Norkied, paralyzed, not knowing what to do

6.  Depressed, feel nothing is worthwhile

o

7. Suicidal

/¢




How might a natural parent feeling this way act toward a child in
foster care?

1. Overly semsitive, see criticism in everything.

2 Confused and vague; at a loss of what to say, deny
) repsonsiblity or ability to contribute.

3, Hopeless. See ‘hild as better off or loving foster parents
more.
4. Angry. Reject foster parents. Reject child. Complain.

Say everything-is wrong.

5. Seek ways of making visit easier by being forward or
getting drunk before coming.

6. Mak1ng the child wild promises about how things will be
' when the child returns.

7. Envying the child--wanting nurturing from the foster
parents for themselves.

How might the natural parent act toward the foster parent?

1. Angry, hostile, aggressive.

2. Withdrawn, distant.
3. Critical, complain.

4, Self-pitying, tearful.

5. Avoid coming, show up late.
6. Brag about own circumstances or make unrealistic statements.
7. Arrive drunk, on drugs.
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If you were a natural parent feeling like this, what could a 0
foster parent do to make you feel more accepted? :

1. Accept my feelings. Be non-judg}menta]. Listen.

J .
2. Promote involvement with the child. Ask for information.
Tell me how things are going. Ask for my input. Include
me in special holidays, visits to teachers.
3. Avoid giving me instructions or orders in front of child
or others.
4. Encourage me to visit and make visits comfortable.
Set up schedule that is convenient tc me. Allow me .
privacy with my child. '
5. Minimize competition for child's love and affection. 7
6.  Accept my lcve for my child even if 1 have difficulty
showing it and let my child love me.
7. Pay a little attention to me as a person.
A
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i
o ‘

.+ Why are visits from the natural parent importan't?

1.  They reassure the child that his parents still
Tove him,
5. They help parents and child maintain relationship.
. L3, They help prevent fantasies.
'4. They allow child to learn about his past.
5. They allow parents to learn about child and see him

in a new setting.

6. They allow parent and child to prepare for rgturn.

79

~ad.

75




What can I do to make visits more pleasant?

1. Provide privacy.

2. Provide toys, games, books.
3. Provide refreshments.
4. © Show parent.around house.

5. Help child plan activitiesffor visit.

Should I encourage children to talk 'about their natural parents?

'l Yes Why? \

A , : | _

\ The child ‘has feelings and ideas which must come out. |
\ If they don't, child will develop fantasies, feel he

\ is "no good", become angry and lost. .

\
b /.
‘.\ /’
76 1 , 54
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the natural parents? . o

\ 1. Make a scrap book or 1ife book.
2. Discuss family sitgafions on T.V. or in booké. : !
4 // '
— . /
3. Talk about the way other families act. /
' ' , I;
-/
| . /
4, Point out good things about the natural parents.

5. Talk about things which happen regularly, like Christmas,
' and ask child what he remembers,

g 6.. Encourage child to write letters or make presents for
parents.
. | ’
7. Point out positive resemblance of child to his family.
</_~ . e

What makes it difﬁicult'fér me to talk with a child about his
natural parent?

1. The child may be disrespectful of parentc and I don't like
to appear to condone this. .

’

2. * The child may be unrealistic or 0pt1m1st1c and say th1ngs

know are not true
v 7 .
. \“

3. 'I would rather cﬁild forget ‘things which have happened in
' ‘the past. I-dgn't want to upset him.

ﬁ . \ | ks ‘
4. I don't want to appear nosy.

4

. 5. The things the child ‘describes make me uncomfortable
There are things aboutxﬁﬁs parents and their lifestyle
] : [ just don’t vpprove of.

6.. I wouldlike the child to just forget the past and be
a part of our family:

Besides vigitations, how else .can we encourage conversation about

/
/

. /'




what if a child is unrealistic about his or her natural parents
and refuses to see their faults? ‘ '

“Reflect feelings. Repeat child's statements prefacing with "It
would be nice if..." or "You would'like it if..." or "You hope that..."
It is not my job to tell child the truth. Truth is subjective. It v
depends on.our point of view. "Each of us eventually develops a SRR

A realistic picture of our parents but an outsider's evaluation may be
i destructive. . .

' N
- .

What can I do if a child is very negative about his or her
natural parents? ’ : : .

Reflect feelings: anger, sadness. Point out that not everyone can ’
show their love in the same way or is able to-show their love at all.

People have problems which get in their way. RgasSure the child he

is not to blame and it is not his fault. " '

' ' RS | »

kY
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SESSION 6

SOCIAL RELATIONSHIPS
INSTRUCTOB'S INTRODUCTION

Purgose:

Methods:

1.

To examine social tasks of school age children in foster care and some of
their problematic behaviors, specifically sex role behavior, interaction
with other children, interaction with adults, drugs and sexuality.

To provide participants the opportunity to express their worries and
concerns.

To examine some of the behaviors that adults find most worrisome.

To develop methods to help partic nants deal with these behaviors.

AN

Encoufage)participants to share feelings about substance abuse and
sexuality. Discuss what these behaviors might mean to children in foster
care.

Some foster parents may wish to voice concern over the way the manual
reduces the distinction between how boys and girts act. Allow
participants ample opportunity to discuss their feelings (which may
include anger, confusion and fear of homosexudlity).

Ask participants to list those behaviors which they personally find the
most offensive. Remind them that the problems they find most offensive
are problems which they may find most difficult to tolerate even as they
try to help a child.

Discuss ways in which participants can handie problems children have with
other children. Break the participants into small groups and ask each to
generate plans to handle particular behaviors. After each group has
reported to the larger group, repeat process with problems children have

“with adults.

J

NOTE: The Instructor may want to review material in Guiding the Sexual

Development of the Foster Child by Carolyn Veresh.

'
) A
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SESSION 6
SOCIAL RELATIONSHIPS

Last session we discussed the role of natural parents in
developing a child's self esteem. :;: Another important part of the
way children feel about themselves is the way they get along with
other people. : ¥

What are the social tasks'childred must learn between 6 and 12?7

1. Consolidate sex role behavior by learning how boys and girls
are different, and behaving 1ike other members of the same sex.

! ]

2. Learn to get along with peers.
3. Learn to get along with adults outside of the family.

what are some of the problems foster children may have
interacting with other children?

1. Fighting

2. Bullying

3. frying

4. Refusing to share, take turns

5. Withdrawing

6. Allowing self to picked on, scapegoated

o

How do foster children feel.when other children ask them why they
are in foster care? :

Embarassed, dun't know what to say, feel different

57 | 81
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What do they usually say?

Can we help them think up an appropriate answer?

YES. They need not share their private business but will

feel more secure if they have thought through an answer

which is true, but which is also comfortable. A good "cover

story" wiTll normalize the child's situation as much. as

possible, and will portray the family's situation in a ' X
positive light. :

What are some of the problems children have getting along with ‘
adults? . - )

i

1. Sassy, rude, talking back
2. Fearful. timid ' b}

3. ignoring, doesn't follow directions

e / !

.‘.:u." !

4. Overanxious to please: .
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Drugs

One thing we hear a lot about today, is that children are getting
involved in certain behaviors at an eariier age. Young children
are now bLecoming involved with behaviors that used to be of
concern with teens (drug use, sexual relationships, running
away). Why might we find these behaviors at earlier and earlier
ages? '

1. children are maturing earlier.

Peer groups have more a oss to drugs, freedom, privacy.

3.. Mass media makes such behaviors seem attractive.

'_.

4. Foster children may have lived in families or necighborhcods
0 where such behaviors were more common.

Why might young children become involved in drugs?

1. Peer pressure.
2. The child is unhappy and drugs provide false feeling of happiness.
3. Parents and other adults model inappropriate use of drugs.

4. Drugs may proJide a way of attracting attention-from adults.
£ . rd

5. Drug usage may be a way of hurting adults because of anger
children feel.

6. It's "cool",

)
7. “omeone ' may be using drugs to exploit the child (i.e., sexual
abuse, pornography).

59 : 83

56




what might I do to educate children about drugs?

Severe scare stories usually turn children off. They don't believe
them and sce their friends using drugs without the serious conseguences
such stories sugqgest. Library, school and local police dazpartment are
good sources for drug education. 1 should learn what my children are
being exposed to and discuss it with them. Althoughl can state my
values. 1 should discuss drugs in terms of appropriateness, legal and
physical consequences, safety. 1 should set firm limits and explain
why . . : '

Wwhat should I do as a foster parent if I suspect one of my foster
children is experimenting with drugs?

- Provide good. information about consequences.
et - et rules - being careful to state rules in terms of behavior
I can control. '

- Provide structure. ' )

- Discuss this prodlem with worker.

- Seek help if child is using drugs reqularly or if their use
is interfering with school work or social relationships or if
child is likely to get into legal trouble. '

- Seek medical evaluation/treatment if needed.

Sex Roles

Maﬁy people today are concerned about raisingjboys and girls to
be similar or different. What are some of the differences we
expect between boys and girls?

Boys are: Girls are:
1. | Toud, noisy . E 1. soft
2. aggressive, competitive 2.  good with people
3, qoud at math _ 3. poor at ﬁath
4.  poor at reading 4. good at reading
5.  strong - 5. neat

6. active 6. motherly




How do boys learn to be boys?

1. From their fathers and other adult mq]es
2. From their peers

3. From the way in which their mothers and other women treat them

A
/

4. From television, books, etc.

How do girls learn to be girls?

1. From their mothers and other adult women

2. From their peers . y

3. From the way in which their fathers and other men treat them
4. From television, books, etc.

Should boys be encouraged or allowed to:

1. FCry? YES

2. Do dishes? VYES

3. Cook? YES

4, Babysit? YES

5. Play with girls? VYES
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Should girls be encouraged to:

1. Show anger? YES.

2. Play "boy's games"?_.  YES

3. Do mechanical things?’ YES

4.. Do yard work? _ YES

5. Play with boys?___ 'S : e

What would happen if boys and girls were treated just alike?




Sexuality

When we talk 'about school age ch11dren as being in the period of

- latency, it is partly because we used to think they were not very
_interested in sexual things. They tend to play with children of
the same sex, showing little interest in children ot the opposite
sex. They seldom ask questions about where babies come from like
pre-schoolers nor are as concerned about their own sexual
development as are .teens. We now know children of this age are
sexually aware, interested and curious.

What are some of the things ch1ldren should know about their
bodies and about sex at thls age? ’

By the time children enter school, they probably know or are ready to

know about the differences between male and female physiology, the male

role in conception, how the baby develops inside of the mother's body ~—m
and how it is born. . : -

8y the time they enter puberty, they are capable of assimilating
physiological knowledge of male and female bodies. They should
know about menstruation, nocturnal emissigns, and other phsyio-
logical facts which they will soon face. Most children of this
age have heard about birth contol, abortions, homosexuality, pros-
titution, etc. Good information from adults will clear up
misconceptions which miyht get them into trouble.

They should know that some adults sexually abuse children.

They should know the difference between "good touches" and "bad touches.'
They should recognize the 1ures of child molesters, how to run away

and ask for help.

. y ,
What are some of the things children should know about their .
bodies before they reach puberty? "

- About the changes male and female bodies go through during puberty
- Appropriate sexual hygiene . '

- Consequences of various kinds of sexual behaviors

- Community resources and where to seek help with sexual prob]ems

- Birth control information ~ N




What are some of the sexual behaviors we find problematic in
school aged children? '

-Masturbation

-Playiny doctor. or bathroom games
-Exhibitionism

-Peeking at other children or adults
-Interest in pornography |
-Homosexual exploration

-Being sexually victimized

Feelings about what types of sexual behaviors are appropriate
under what circumstances are changing rapidly. Children have
always done things which would have troubled or upset adults.

N ¢ " '
Why might children in foster care have different sexual values or
sexual Behaviors than my family? :
-Their family background may have given them different values.
%
-They may have been sexually exploited.

-They may use sexual behavfors to punish our family or exprcee
their anger. : ‘

What are some things that foster parents can do to aid children
in becoming more comfortable with their sexuality?

-Provide good educational materials.

-i 1-wer questions frankly.

-Differentiate fealings and behaviors.

-Discuss behavior in terms of appropriateness.

-Accept the naturalness of sexuality and sexual behaviors for all ages.
-Express own values and expliain reasons for them.

~Teach them to protect themselves from sexual exploitation.

8




When is childhood sexual behavio@bﬁn indication that children
need professional help?

1. When the behavior is harmful to their growth and develcpment.

)
[f the behavior is compulsive - prevents participation in
other important activities. .
If the behavior is disruptive of social.relationships.
[f they allow themselves to be exploited or exploit others.

If they are involved in illegal behavior.

If it occurs consistently in inappropriate situations.




SESSION 7

SELF-ESTEEM IN HOME AND COMMUNITY D
INSTRUCTOR'S INTRonucyloﬁ

Purgose: b

1. To examine the contribution\EF\EShnicity,.race, religion and culture in
the developmeﬁt of self esteem.g
. 2. To generate 1deas and techniques for reducing the effect of prejudice and h
discrimination on m1nor1ty children and help them increase personal
self-esteem and pride in their racial and ethnic heritage.

3. To determine the services offered in the foster parent's community to meet
- the various needs of children.

-»

Methods: L TN

1. Discuss the importance of various social dategories and ‘how they affect
the way we feel about ourselves. Have a mipority foster family discuss
the problems which may occur in cross-ethniq foster care. The group might
discuss some of the prejudice and discrimination they have expericnced and
their emotional reactions to this. Group might discuss different
holidays, customs, food, stories and songs, history, and significant
people in different cultural and ethnic groups. Discuss what families may
do when a child is different in race, ethnicity; or religion from the
fam1ly.

2. Discuss the importance of -changing people's attitudes and what people can
do when they meet discrimination. Small groups may be used to generate
ways of helping a child 1n dea11ng with discrimination.

3. Bya1nstorm reasons why a foster family or child might need additional y
community support or services. Once these needs are defined, list

agencies which could meet these needs. Discuss the various resources in
appendix G. ‘

4 *, _‘_,.' | v ’

)
NOTE: . Instructor may wish to consult Emotional Deve]gpment of the Ch1ld in
Foster Care.by Emily Jean McFadden. , J -

— / 91
R T / ..

E[ﬁig; . L ' 93 | ' _4 '

» A




 SESSION 7 R 3

SELF-ESTEEM IN HOME AND COMMUNITY = A

et

One important aspect of helping children feel good about:
themselves is understanding their culture, background and the way
in which they live. 1In our society, we pride ourselves on our
ability to accept and cgpoperate with many different types of
people but we sometimes still find it dlﬁflcult to understand ’
people who behave dlfferently than we would.

How do I think of myself? What important groups do I identify,
with? ‘ /

&

“

Race?

. Religion? \:-

Ethnicity?

Sex? - ﬁ- ‘ o /! /

Social -Class?

Job?___ i S
Age? L ' ' S

t ’ /

Which of these are most impOrtant to-me?

» / '._ | . . ‘)
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What are some o0f the things I do or have which I associate with
my racial, ethnic, or cultural identity?

s ', .

’y' " . Holidays or special customs:

.

Food: »

Stories, songs: C C y ;
I , ,

I ) ' ’ /
1

! History:

i

I
. '’ Special people:
i
' A i
' Other things: : _ _ -
! e
¥
/
!
. ' /
/ .
| / g
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If I have a foster child who has a different cultural background
than that of our family, what are some of the things I might do

' to make him feel good about his own balkground? /

. Find other people or c]ubs or organizations of _people with
! similar background and encourage re]at1onsh1ps, Find books,
records and materials in Tibrary. As a family, learn about
holidays, special events,

Encourage "interaction with relatives. Praise accomp]ishmehts,'
notice differences in a positive fashion, be interested.
i
L .
{ : ’ p)
\

) N !
L L [}

ny

Jo

[ 4

' %% the parent of a minority child (whether I am a member of that .
minority or not), what are some of the th1ngs I mlght want to ~
help the child with? .

L4

Allow child to ventilate feelings, iy T .

\’ . -

Help child learn to cope with and accept/?ai]urew

- Point out ways in which differences are ﬁositive. ' , T
- Help Ehild in aéve1oping positive self-concept. : ‘ ot
) 1
) / '4
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What are some of the problems a minority child might face in
school? . ' '

1. Ridicule or avoidance from.other children, . 2

2, Cultural differences may result in poorer school work or test %
scores. " :

.3. Teachers may have lower expectations,

4.. Language differences may cause probiems in understanding whet
is expected. - . : -

N ~

N

5. Teacher may pick out child in positive or negative wa&.

6. Child may nof respend or act the way teacher expects.

7. Being different may be compounded by being without one's
own family. ; '

rd

8. Books and other materials may réf]ect a white; middle class
cultural biass The child may have no role models.

10. ] ' . «

\

[
=t
*

L4

Different cultures have different ideas about discipline and
" how to show respect. For exemple, Hispanic children are taught
to lower their eyes to show respect to an adult. However, an
Anglo teacher may view this as a sign of the child's avoidance '
or dishonesty. -

96 ' 70
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How can the foster parent help child face dlscrlmlnatlon from

others? 5 . r
° 1., Help the child see discrimination as other's weakness 3{ rudeness.
. . =
- »2. Make sure child's rights are protected{ )

+

3. Teach child what is appropriate to expect from others; what to
do if he or she is not treated equaTly.

4. Try not to-be either over-protective or force child into " | Ve
painful s1tuat1ons

3]

B T

Using the appendix on Self-Concept Developmenﬁ) what specific -
steps would I use to help a minority foster child?

1. Model positive féeelings about different minority groups and’
espec1a1ly about own and ch11d S.

2. Help child to see that every group has good and bad members,
and it is ok to take pride in accomplishments of members.

3. Help child to discuss strengths of all groups.
4. " Help child to praiseLstrengths of all groups.

5. Help child to see individuals can re]y on group members
but remain separate. ‘
% Y

How do foster parents aid the child with these problems?

1. Modeling appropriate non-discrimination.

>

2+ Fi-' 1} out as much as possible’ about d1fferent groups,
d1ff¢?‘nt customs
3. Refusing to listen to racial slurs or ethnic jokes.

4. Teachiny child éppropriate responses to discriminaticn.

5. Protecting the child's rights.




.

A -"‘d" . ’ ' ] ) ’ .
.1f the foster parent is not a membex of the same minority group
the child is part of, where can they find out more regarding

minority values, customs, traditions, foods, hygiene, etc.? v
+ 1, From groups made up of that nationa]i;y,,re]igion, race, or
' ethnicity. , o : '
. ) P

L}

"

[

2. Libraries, bookstores, television.

~

L}

3, From natural family, other memB@rs of child's droup, other . -

foster parents. :

4. Ask for speaker at your church or club.




If my
can I

Many,
~ which

fostér child is not of the same religion as my family, how
help with his or her religious education? -

\ 2
By respecting child's religious beliefs even if they are different.
By encouraging child's attendance at services of his or her chdice. .

<7

o
. a

+f not most, children in foster care come from families
are called lower class, poor or disadvantaged. :

What are some of the possible problems of disadvantaged families?

1.

2.

3'

8'
9'

10.

11. ..Expo;ure to physical threats and physical violence.

12,

Poor skles or éducétion leads to Underemployment or unemployment.
J N l < )
Few financial resources and no financial. security.

In§hfficient food or food of poor quality.

Inadequate housing, crowding, and po§r neighborhoods.

J

Frequent mbving around. o
‘Use of or exposure to drugs and alcohol.”

Inadequate medical care.

L}

’

Poor self-esteem and Tow expectations. < 3\
Fewﬂresources to stimulate child.
Fear of authori§¥~~bosses, teachers and police.

1 4

Lack of power or control over their lives.
. ! N

!
K]
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what. are some of the strengths of poor or disadvanted families?

Many families are abie to deve]op coping skills fhat middie-
class families never havé to. They are capablie of making the

. - most of resources and often have networks of friends and relatives >
. with whonrthey share. They stress values other than-material
ones. : ) , "
N 4 ) C O

i ‘ " ‘ Y

A

9

what can f@ster parents do to aid disadvantaged children to make
up for any deficits they might have?

1. Make sure child has appropriate med1ca1 attent1on, that ' .
immunizations are upsto-date, X

o

€
1

2. Prov1de healthy d1et . If child doesn’ t’11ke certain foods-
approach gradua]]y but try to make sure ch1]d has ba]anced' \
diet. , D

!
. . [
- ” h

3. Recognize 1mportance of food to child. He or she may never have .
had enough. '

°

.

4. Do not expect the.child has learned the same values. and manners.
N as our children. - Expect to teach and take. time, .-

o &

. ' .
5. Help with school and «iwo0l work. Provide stimulation and
educational experienrues, ) "

L)

L]

&« - h
6. Provide child with opportunity to deve]op soc1a1 re]at1onsh1ps, o
" youth clubs, explore community.

~ L]

7. Give praise and attention.

A

8. Teach him how to hand]é money (a]]owance).Aﬁ

4
o -

9. Help chﬁ]égw1th sports or-léggbns for physical development.
100 » '74 '
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N \
 Most: communities have q,number of. activities for chlldren. What .
' are Yome of the ways in which community act1V1c1es would be = - A

useful for building the sélf esteem of my foster child?

1. Help develop social relationships with peers and other adu]lts.
. : ! - ' . Y

S .
. (<]

2. Stimulate mental and physical«development. _ '
. nysic | . -
@ ‘ ) . ' _ - o . )

Y V3, Teach new skills. ~ . Co : ‘ R

4. Build self-esteem ‘. o 0

e .

Foster children come into placement with'a variety of problems
and needs. These may include behaviogal and. emotional problems,
lags in development, physical handicaps, intellectual _
deficiencies, and needs for belonging. Though many foster L
parents have the skill to deal with these difficulties, it is
unrealistic, and potentially destructive to the child, to assume
that foster parents can handle all the difficulties.and meet all’
of every child's needs. We must remember there is good reason
for the team approach to fostering. °It takes the combined effort °
and spec1a1 expertise of foster parents and the foster care
work?r, and often the involvement of Hther communlty agencies to
most’ responsibly meet the needs of the“chlld in care.

. - /’ .
The community-idntain many adgencies and programs that provide a
variety of services er children.

How would I as a foster parent feel about. asking for community

a331stance for children in my honie? .
.-/ .

A

et

ot
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Why might a qhild in a faster fam11y need serv1ces? N

‘ 1. The child brings p\ob1ems from previous life exper1ences.
o . . . 9 L]
- 2. The child as a new family member may trigger reactions .in
the family. '

3. The new fam11y situation may make some of the gh1]d s problems
, more severe. .
4. fhe child has special needs or a haﬁdicapping condition,

- £3 .

k]

" How might the agency foster ‘care worker be involved?

on

1. In discussing and eva]uafing the Seriousneséhof the problem.

2. In making referrals. - -
/* . * -

Usfng Appendlx G, what agencies might I find helpful in dealing
w1th children in foster care?

X .
. . »
. . N .
1'0 ’ ¢ 9 N N
°
-
l
2. \
J & "
-
v
3. " ' .
»
Iy
40 \ ) L L] \nﬂ

3}

How can I tell if a child needa therapy for psychological or
emot10na1 problems? ' '

1f the child behaves in dangerous, c~structive or 111ega1 ways
If the child is very withdrawn.
If the child regresses or chanyes behavior patterns for no
- obvious reason. It is then’ important to get a professional opinion..
“ ? . .
102, _ - , .
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N SESSION 8

A : LIVING WITH THE SCHOOL AGE CHILD
' INSTRUCTOR'S INTRODUGTION

Purpose: . o ” E . .

- 1. To examine emotional, behavioral and social problems of children in foster 3
care. - v ) . h

’

2 ‘To develop techniques for helplng the foster Chl]d cope With and .
eventually overcome these emotlonal, behavioral and school related o T e
problems. . . . a» .

| */, . 3. To revigw diéciplinany techniques and rewards. | h,
. 4, To e.amine the 1mp0htance of an allowance fqr ch*ﬁdren and determine how . ..
- it should be glven and used.

«

Methbds: ' : ; . ’ i . : SN

1. Since there are more areas to co«er than tlme allows ask each foster - d
. parént to choose two topics from those 'listed which they mpst want to
< cover. Tally up scores and discuss the five topics which thave received - o
’ the most votes. Three of these topics are included in the- material for -8 A
« 7 the session. Others-are in Appendix H. :

In order to “"personalize" each topdc, ask the foster parent ‘to briefly | e
discuss (five minute maximum) the’ éharacteristic behav10r of a foster ) '
! Chl]d exhlbiting this problem..n* , . ¢ . :

2. ‘f your group wishes to cover several topics, form small groups. Have
them answer the questions in the workbook on that problem behavior,. .
Assign one member of each group to report the results to the-whole group. v
After fifteen minutes of .group work, reconvene in the large group and have
each group report with a_brief discussion on each topic to follow :
immediately after each, report. In-this way it is possible to cover many,
more areas. :

Many people have experienced the problems mentioned during their own _ o
.childhood. Ask the group if any would wish to briefly explain: 1) their

‘feelings and behaviors; 2) reasons they felt théy-were experiencing the, '
problem; and 3) how they coped with the problem and,'or how it was. overcome.

Some topics are from Parents Magazine's Guidin Your Child From Six To
- Twelve; What Parents Need To Know-During The Learning Years. 'The A :
Tnstructor may ‘wish to read this material in prepara 1on for the session.  ° .




¢

3. Briefly ask the class to review.yhaf'they have learned eariieF about ¢
discipline and rules. . ‘ A ' .-

. -
¢ Al

Discuss the-concept of allowance -and whether this should be used as a
reward “for .good behavior or whether it is seen as a right of a chilu.
Break into groups to.develop a plan for handling 41lowances, using the,
planning sheet. e _ S , .

-

o
™.
“~

"

. - ~
B - ¢
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. LIVING NITH/THE SCHOOL AGE CHILD

q
L1v1ng with ch11dren of any age presents ce?&a1n problems but'.

F SESSION 8

many 'pebople find the school ag

either older or younger ch1ldreﬂ

- o ?

What are some of the’ problems we have in the home with chlldren

at thls age?

-

The

The

”

The sloppy child.

The child who 1nslsts on always being the center of

attentlon"
er
The child who
The chiid who
The child whdg
The
e
The

Others: -

child whd

child ‘who

always feels wronged.

feels inferior.

child ﬁho,is jealous.

o

child who is aggressive.

is withdrawn.

is overactive.

3

is accident prone.

highly competitive child.

child who is alwayé daydreaming.

2’

S

r

B4

A

child less problematac than
4 Why? : .

<
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Jralousy and Fightifig
. Jeaioﬁsy is;ad emotion that most'childpen feel. It may be aimed ‘
‘\ toward,a parent s a friend, another child in the family, or an
», . acquaintance. g _ VT .
How might Iikhow a child is jeélous? '
1. Child shows anger, . '
-~ . .’ - o
? ’ '~\L . ' . - o o~ ' _
2. Child fights or teases.

o~ : L - " “" g ‘.
N o o ' AR I ¥ g r

3. Child complains that treatment ofthﬂn"is:upfair or the c-hﬂ\d su]& N

s ¥ : BT o . . f .
What -can I do to reggce\;ne intensity of a chi1d-s jealOus&?{ . -
I.  Accept jeaiousy as all right for a child to feel. ; e
- . . Lo & . o
. “~ ' h .. .. I I ) '-‘s .,—A
: ) . B I
4 S + » = . .
2. Listen to the complaints, allow the child to talk about it. Do &
not scold, ignore, or "preach" to'the child. Instead, listen. =~ .~
A . to the feelings the child is expressing. ST
- - . /I} / . _.' ‘ N '.—»' ?/
. 3. ., Assure the child that he or she is'va]uPa. : o
] " . ) . —~
M , o B TR
. - . ) . > i -
« 4.  give the child extra attention, and extra time. X ‘
. & " _ ) ’ )

5. Ask tHe child what he plans to do ta aijeviate the jealousy.




L "
How can 1 diminish or minimize fighting,behaviér?

"~

3‘ 1. Accept some fighting.amohg children as inevitable and set 1ihits.
v _ o T o [
» 5. /Mlow the children to express their feelings about each other verbaily.

Listen non-judgmentally ‘and try to understand hew they feel.

‘ . . ‘ . »

*3, Do not a]]ow-phyéica] attacks. ‘.

.~ ¢

- - . ‘ . ) 1. . R . . ) .‘.

" 4. Match for signs of conflict between children and separate before
- - the fight begins. > ' '

-

5, Channel angry feelings into cont ‘ctive outlets. “Why don't you .
- run around the house?" "Why don"t you help mom rake leaves?"t "Why
. don't you help dad make dinner?" '

. . T, -
. 6. Accept and respect each child for what he or shé‘%@!"}"“n“ o

7

| / .
- 1 . . 4 .

‘ 7. Encourage their sense.of individuality which will reduce resentment
between children. Encourage each to build on their skills .apd their
talents. | ), -

g. If fighting is harmful 9nd‘continuou§;ithis may inuicate more serious - -
N . difficulties and family should seek outside help. : .
. , .
¢
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Some c¢hildreh seem to be much more aggressive then others. We
are talking about agressive behavior that offends others,
provoking or hurting others physically or vgrbally, bullying.

. : s
' Why are some youngsters so agressive?

-12 Some think this -is the best way to~get what ‘they want. Some have
« been physically abused and need to'learn new patterns.

- p

-

2. Some need attention and find it difficult to-interact with others.
* They will use aggression such as physical or Y8rbal attacks to
show thefr superiority or to move to a position of\superiority.
. . \
. ] i , - \ a
. 3. Some attack because they feel they have been wronged ‘physically
“ooor psychologicall&. Their attacks are for revenge.

y

S 4. Some degire to dominate because they feel inferior. .They attempt
' to gain supiority through aggression, to compensate for their
inferiority. .

How shohld I réspond to this aggressiveness?

1. Attempt to define the ‘cause of the aggressive behavior. Ask the

the .child or .talk about fee'ings. g
~ ‘ s .

2. If the cause can be defined, one of the following may help
_dtherwise seek  help from the school social.worker, f~ster care
, worker’, or commufiity agency:

Give more attention. .
Allow opportunity to express feelings. ' ’
Help develop skills in negotiating with other children.

- Teach child how to take time out.

L}
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Sloppiness : .

As parents and foster parents of school age children, we all come

in contact with this problem.. The youngster who refuses. to wash

- or wash well, who "forgets" to comb his hair, who "never"

changes her clothes, who always leaves his'room in shambles, who

seldom puts her things away, or whose manners leave much to be

desired. Often, these behaviors are very evident at the ages of

9 or 10. Though foster parents may think this behavior is done

simply to annoy them or increase their work, this is seldom the T
case.

What are more probable reasons for slgpplhess? : o

1, Most children are not very interested in be1ng tota]]y clean or neat..

2. ’ Cleanlinesc and orderliness may not have been stressed as much in
: his natura] nome, so he-either.did not learn or is not particularly
concerned about these areas of his life.

b

‘3. Because of the trauma of separation, the child may be depressed,
~unhappy with'self. This might cause sloppy -behavior.

- ’

4. -Mapgy activities of youngsters encourage getting dirty and messy.'

'
]

5. when a child is beginning to test his individuality, pleasing
parents may be less important than peer act1v1t1es.

)
<

', 6. CLhildren at th1s age may quest1on the logic of getting totally
clean or keeping their room in perfect order. "Why wash when ['m
just going to get dirty again?"

. 7. Messiness may indicate that & child is busy with many activities.
This type of "industry" is appropriate for this deve]opmenta] stage.
‘ \ . : .

b4




/

What can the foster parent do about the sloppiness of a foster

child?
L.ook
a.
b.
C.
110

for the cause ‘

If the child seems sad or depressed it is more important at first
to alleviate these*feelings. -

v

X

If <he child has not learned these skills, teach the child.
Show the child how to wash, pick up, make the beds. Encourage
and support each attempt the child makes, even if they are not
up to your standards. ‘

If the child is simply in a'sloppy stage, then

-/

4

Y o .

1) Try to compromise on cleanliness. The child will not be as clean
as you would like, but probably will agree to be cleaner than he
would like.

¢

'

2) Encourage and reinforce each attempt at cleanliness. ,

3) Explain exactly what you want her to wash. Don't assume.she
will know. Tell her to-wash both the front and the back of
her hands, instead of just washing her hands.

4) You have a right to have rooms used by everyone orderly.
Specifically state what you want picked up and where you
want 1t stored. ' .

5) If the child is able to find things and work in his room, s
be tolerant of its sloppiness.

RS -

6) Ifathe room is no longer functional for the child,,. ask the
child to pick it up and offer to help. She will probably
appreciate the rescue and aid.

82

111




As we examine the various behaviors of school age children, we
should remember the steps we listed in Session 2. These are:

’

1. Specify the behaviors.in queétion. : e

(24

e - 2., Assess why the child behaves this way.

4

3. Change the situation to discourage inappropriate behavior and
_-encourage appropriate behavior.

=

e e N D

. 4. Decide if it is a high priority behavior to be worked on.

5, Establish rules and.élearﬂy communicate them to child.

B

6. Set consequences and discuss with child. . e

7. Carry through consistently.

Top priority behaviors are::

Those which are dangerous, destructive or illegal

. Those that disturb me to the point I might lose control
Those that have negative long range consequences ' _
Those that lower self-esteem : .

~ Those that interfere with social relationships




Good rules:

-Are specific.

-Are stated positively whenever possib]e
-Can be monitored.

-Pravide alternatives.

-Concern behavior under contro] of the child.

4 . , g
&
¢
R
Conseqdences'for behavior should be: -
-Relatively mild. | ‘ | o |
-€ons1stent1y followed as closely -as possible upon behavior, : .
-Both positive and negative. ‘ :
-Connected log1cally to the behavior in question. )
-Established in advance of behavior. o |
L -Designed to teach the child about responsibility rather than g
. - emphasizing control. . .
- .
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Money and Allowance ‘ ’

S Is it appropriate to give or withhold money as a consequence ‘of"’
behavior? ‘ ' "

Money is very important to our society and is generally used as,
both a reward and punishment (salaries, fines). Many children
| in foster care -have had little opportunity to earn good things.
7 Learning to do so can help self-esteem. Money can't replace
affection, encouraygement or praise. ' oo

.

L]

How do children learn about using money? 0

From wétching others and from-practice._ L

Why might children use money inappropriately?

—~

N e . \
1. They want everything immediately - need instant gratification, \

[}
/

R 2. They want to spermd money:as soon as they,havg if;
3. They have had poor mode1§ in the past.
" 4. They have hotgiggh taught to pT%n or budget.
Shouldvchildren be given an éllowance?
It is a useful technique to teach them how to spend money by giving

them choices and control. If they are free to choose how to spend
their money, they learn to live by the consequences of their choices.

o | oo
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What_is my agency poliéy on giving allowance?’

.

What should the allowance cover?

It is better to start in a small way and not give children money for
things which they need and would have to do without if they did not

spend wisely.
more (school lunches, school supplies, clothes). |

As they learn they can get larger allowances-to cover—-..

S

[

Should children be made to save part of their allowance? .

If they are to learn, they should have the choice.

Should children be paid for jobs they do around the house?

Probably some jobs should be part of their,responsibility to the .
family. Extra jobs for money gives them the opportunity to take
on additional responsibility, get things they want and build self-

esteem,
S
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What lxmita should I put on a child who uses hlS or her allowarnce
in the "wrong" way? -

[ ]

Many foster children tell us that the agency is giving us money
to care for them and that should. be their money.
“tries to demund money or things on the ba31s that the agency

First I must determine what is wrong. If the child is using

money to support dangerous or illegal behavior I must intervene
immediately. It is not -the money bul the behavior which is my
cancerm.  If child is going without lunches to buy treats I should
talk with child to.determiné if 1) he doesn't have .enough money for |

“things he wants gr-2) if I havegiven him too much responsibility.

W

payment is really his or her _money.

. A .
Al foster parents should keep records of costs of, foster care.
I can explain to the child how much money we, get and how it is
spent. This can be a.good opfortunity to teach the child about
fam11y budgeting and show how things 11ke electricity and

. insurance must be paid. . .

Hew

much' should children know akout the family's finances?

As families differ, this is a perscnal family decision. The
more I am able. to share with a child, the more I teach him.
~ : v

*
L4

" The chart on the next page prov16es a framework fdr working out a
plan for allowances and chores.

<

What if a child




ALLOWANCE AND CHORE WORKSHEET

CHILD'S NAME | |
¢ . - D
ALBOWANCE
THINGS ALLOWANCE SHOULD COVER: '
T L 7
' ) . . . I ,)
: CHORES WHICH MUST BE DONE: . 0
. | ‘ ' o, REWARD - OR
oo CHORES WHEN DONE ‘ CONSEQUENCES
-— . - =
° . o
a *
CHORES FOR EXTRA, MONEY:
- o
- s CHORES , HOW MUCH?
) \\\ R
~
: ‘\-\\
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APPENDIX A . : ,
DEVELOPMENT OF THE SCHOOL AGE CHILD T

0,

- o

« =Typxsally the child between 6 and 12:

xsical : _...develops better large muscle coordination

" (riding a bike) and begins mastery of fine
. motor coordination (writing, buxldxng model 3
T airplanes). . - “
Intellectual ...is able to generalize about similar items_ to

form mental categories. Learns math skills.
Learns to order things, largest to smallest,
tall to short. 1In later elementary school
S years, learns to think systematically and
. . geénerally about c0ncre;e’ob3ects.- Learns the
: concept of past, present, future. Begins to
see that ‘the, physical work operates .according
to physical laws. Can use hypotheses. Reading
is the most sxgnxfxtant intellectual skill
learned. . it
Social - ...conforms to expectations of others, and
o begins to be able to understand another's point
» of view. 1In later elementary school, thildren
begin to form "best friends" friendships.

., During these later years, the child's friends
ot develop standards for acceptance and rejection.
. _ Older schonl=-age children also develop a Sense
o o - of "team"-as they play on sports teams, and play

or work in academic teams. This developing .
sense of team teaches children about
- competition; division ‘of labor and putting

; "~ aside. pérsoné& goals for the godd of the larger

[

.

group.
‘,Eﬁétional ' .s..can identify and label féelings, and can
distinguish between wishes, actions, and
) motives. :
Moral ...in the early school yeafs, will do whatever

: is/immediately advantageous in order to qain
) _ their own way. This behavior is abeled
T expedient. Values rules for thei own sake 'and
.8ees breaking rules as bad. Differences in
standards or inconsistent rules are confusing.
In later school years, the child wahts to be
like everyone else. They need this security
that comes from conformity. Peers are. very
influential. B -

Y
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Needs and Tasks of School-Age@ qhildren

¢ * e

The Ch11d Should oe
Encouraged to:

Dimension of .

. R }~
The Child Needs to:
. Development:

*

Physical Learp health, Take full re3p0n31-
safety and phy31ca1 bility for self-care “
skllls._ . and participate in

games and activities. .
F I "
a Coghitive. . Learn basic academic Achieve in school,

skills, concepts of
time,distance
;cla351£1catlon.

e .

*

participate in and
develop 'hobbies,
explore community and
larger world.

Social Learn how to relate Part1c1pate in school—-
to peers and to activities and clubs,
N adults outside of and learn to share’
family. follow Yules and take
’ ' “turns. ' ’
.
’ ‘Emot ional Develop feelings:' of Express, feellngs in

°

competency, learn- .
own limitations,
continue to work
on appropriate '
expre531on of '
feelings.

B4

appropriate ways, dis-
cuds feelings, learn
to' describe. other s

'feelings.

Moral/valde Learh rules and take - Participate in games,,
: responsibility for religious instruction
consequences. and other organiza- _ °
s tions; learn to under-
- stand reason behind
rules and develop good
) ’ citizenship skills.
a ¥
9 * -
. - 1
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Reaction to Sdparation,. .

The .school aged child may react to separation e1ther by being
very good, hoping if he is good enough he will be returned, or
very bad, hoping you will get rid of him. He may be withdrawn,

passive, and not eat. He may be aggressive and destructive. His

schoolwork may drop. He may suffer n1ghtmares or wet the bed@
-He may spend a lot of time telling you how good his natural
parents are or what they will do when they catch up with you.
The foster parent must set up a cons1stent, warm accepting
‘atmosphere, but set limits. Recognition'of the child's feelings
~as normal- and natural, while insisting on appropriate limits to
behavior and not interfering when it is not necessary will win
out in the long run. Being readily available to talk and giving’
hugs and physical affection, if it. i's accepted, are important.
- \

Issues around Discipline ' : O e

. . ) '} . ? .
"Rules are very important at .this age. Use of natural and logical
‘consequences gives the c¢hild a‘'feeling of control and helps build

etency. O)der children will want to know the reason. If you

',éan't ‘nk~o£‘\\g\9d reason, ;ethlnk the rule.:

LS e .

Issues in Emot1ona1 Development ..

The young ch11d is still the center of his universe. Feelings
are often overwhe1m1ng and child often "acts" out feelings,
screaming, h1tt1ng, b1t1ng, kicking. His major reason for
controlling his behavior is fear of the- consequenceﬂ

parents) disapprove, he or she beg1ns tp find other ways of
expressing anger or fear, recogn1ze grdup disapproval of .
inappropriate behavior and is sorry, ashamed, or fearful after

an outburst. The child is 'likely to 4'dlsplace“ feelings and . °
attempt to,blame others for fee11ngs.

Later a.child, begins to d1fferent1ate feelings and behavior and
can postpone rewards or gratifications. He or she takes
respon31b111ty for his behavior. He or shc¢ works out strong
feelings in ways that are not disruptive.

k3

As a child begins to feel shame for be:;vior that group (or -

°

Issues in Moral Development

The young‘ph1ld desires approval of others, physical and material
rewards can be replaced with attention, smiles, approval. He may
develop anxiety about disapproval. Ch1ld still has little o
ability to - generalize and develop rules "that cover many different
situations. His Ywn imag1nation can be mqre real than reality.-

-3 ' . (121)
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As a child matures he begins to develop general tules. .Although
rules are reinforced by those around him; it is their esteem he

seeks. Obediemce to the wule is important rather than the .end or
the goal. o . e )

!

~ ‘
Around the time .of adolescence, the child begins #e iﬁ?érnalize
rules, develops empathy with others, feels badly-if he doesn't
live -up to standards because of 'his own.internal standards, °
becomes aware ofgthe purpose of the rules and begins to weigh
alternatives in terms of their consegliences. This almost never
happens hefore adqﬁﬁsence and sometimes occurs much later.

€

)
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- APPENDIX B
* . ARZ WE RAISING CHILDREN OR ADULTS?

Jby: Patricia Ryah, Ph.D.

. The Michigan Foster Parent Association decided to usé their 4th

. anntual educational conference to examine the way in which they
are serving the children: in their care. For if the nation's
"future rests in the ‘hands of today's children, then we must ask
in whatt way are we providing these children with the care and
education they neéed to .accept the task of guiding the nation
_during the eatly decades of its second two hundred years? Will
they be able to maintain standards of morality and decency and
&e; allow maximum freedom.for. 1ndividualsg

Foster parents are- able to take. many, children into their homes, '
children who. are-among the most neglected and hurt in our ' ‘.
‘gociety, and contribute to the development of these children into

-'ugeful adults. Theéy can provide some insight for other parents
and for. adults who work with chlildren as to what we should be
doing if our children are to develop into the type of people to
wvhom we will want to'entrust the future of our natlon.

The qub-t1t1e of the conference was "children°Are People:
Building the Next 200 Years." This phrase ‘raises some important
questions: : . oot '
B b - *

1) Do we treat children as people?

¢

a

. /. . ) . ,
2) Are we raising children or adults? . - )
. 3) How do we want children to behave? | ’ .

. 4) How do'we work toward helping children develop into the
kind of adults we wan“ ther to be?

>
n

. Do We Treat Children as ?eogle? | A

Our society is'often said to be’child centered and certainly. _
.'foster parernts are strongly committed to loving not only their o
own children but all children who need them. Yet when we look at

the way children are treated, we must .ask do we really treat
.¢hildren in’ the way we are committed to treating human beings in

our society? Much has been written on the failulre of our

dourts, schools, and social service agencies to protect the S 0
interest of the child rather than the interest and convenience of

the adults who care for him. A good many children in our society

are legally helpless if their needs for nurturing homes,

permanent relationships, adequate educational opportunities,

proper medical care, or a fair share of the community's resourceus

are not met by the adults responsible for their well-being.

95 (123)
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Foster parents are often frustrated at the failure of their

. attempts to help children and at the apparent callousness and
disregard society shows for thé children of greatest need. As we
attempt to correct some of these wrongs, we must not fail to ask
if we are guaranteeing the rights of children as people in our
treatment of them in our homes.

We often insist that children.meet our standards in all areas and
do things our way. We -are usually much more tolerant of our
adult friends and their idiosyncrasies than we are of children.
We do not insist that our friends eat foods they do not like,
play outside rather than read, dress in the way we would dress,
‘or keep their dresser drawers neat. Certainly as parenting
people we must set limits on a child's behavior and cannot allow
behavior- that is dangerous, destructive or illegal. We also have
the right to-insist that children (and the adults with whom we
associate) are not disruptive of the rights 6f others or
discourteous. As we insist on ‘specific behaviors, we must ask.
ourselves is it necessary to the well being of this child and
these around him to demand 'this behavior or could I allow him
 more leeway in deciding .what is most comfortable for him?

Along these same lines we often ineist or expect that children
will behave the same way all of the time: sleep the' same number
of hours every night, eat the same amount of food every day, act
in the same way all of the time. We sometimes need more sleep
than usual or aren't sleepy at bedtime. We all are hungrier
some days than others, get into moods where we don't want to do
some of the things we usually do or find that our tempers seem
shorter than usual. Just as we .expect for ourselves, and extend
tolerarfce in these areas to other Adults, we must. accept ,
variations- in children and allow them to'decide what they need to
meet their needs within the limits of safety. \

When we start -examining the feelings of children, we find that we
often go from one extreme to another. Sometimes we deny that
their feelings are important assuming that they will .soon get
over it.  At- other times we assume they are extremely fragile and
must be protected. Certainly young children fluctuate in their
moods more quickly thari do most adults and often seem to get '
‘completely bound up in the mood of the moment. When things are
"good they are- very, very good: but when they are bad, they are
hoprid." The child who is able to laugh and enjoy an ice cream
‘cone after a hurtfui event, has not necessarily gotten over his
hurt. Although temuor:rily forgotten, if it was severe, he still
carries the scars inside and will need time to heal. With our
adult friends we are careful not to hurt their feelings
needlessly and sympathize with them when they have been. hurt.
With children we often assume that their feelings of hurt are
inappropriate rather than asking if it was necessary for us to be

hurtful. \ , ‘ ,




g . ' .
Sometimes we assume that we must be hurtful to teach or control
them. When we realize that they have been hurt, we try to
distract them or tell them they will get over it rather than
recognizlng their hurt and giving them time to heal.

SOmet1mes we are so eager to protect a child's feelings that we
either do not tell him things he ‘has a right to know, deny him
oportunities to meet‘challengés, -or deny the importance of
hurtful situations. Although we are trying to act in the child's
interests, we are at best, denying his rights ‘as a person’'to
acknowledge his life situation and possibly setting up a
situation in which he will né ‘longer be able .to trust adults as
he learns that in their attempts to protect him, they have not
been honest. :

In discussing other ways in which we fail to treat children as
people we found that we often deny them the basic rights of
freedom of expression, privacy, private ownership, and protection
from cruel and unusual punishment. ' We decided that if children
are people they have a right to express their Hopes and their

inappropriate or distasteful to us we can help them find a .better
way of saying what they are trying to say but’ we should be very
careful, not to deny their right to feel or their right to express
their feelings.

Although few of us would like to think of ourszlves as. snoops,
prying into our neighbors' business, we feel a right or even
obligation to snoop when it comes to our children. We enter
their rooms without knocking, go through their drawers, and even
read their mail. With little more subtley we insist. on knowing
"what they are thinking." If children are people, then as soon
as they are capable of taking care of their physical needs, we
.8hould extend them the privacy to do so, and knock before
-entering closed doors. We should provide each child with some
space where he can keep his treasures undisturbed and secret if
he degsires.. We can intrude on these areas only if we-have "due
cause" to believe that our intrusion is necessary to protect the
health and safety of the child or those around him. We never
have the right to insist that he share his feelings:and only
invite him to lie when we do so. If we think we can help him in
dealing with those fee11ngs; we can invite him to share with us
but we have no right to insist.

In discussing privacy we touched upon the right of the child to
determine who would use his possessions. .We often tell a child
he can't.,use other peoples' things without their permission and
then insist he share his toys. We want our children to be
unselfish but would not try to teach our adult frineds this
virtue by demanding they allow us to use their private property.
If the toys and éther goodies are limited in a family, it is wise
to spell our clearly what belongs to the family and must be
fairly shared and what belongs, to an individual and can be used
only with his permission. We can point out the advantage of

Q
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sharing and set a good example but when we have deéignated some :
property as belonging to a particular child then we must respect .
his right to control the use of that property.

One other aréea in° which we treat children differently than we do
adults and thus not as people is in the area of corporal
punishment. Although we are prevented by law from physically -~  °
, assulting adults, who are nearer our aize and strength, we often
| " feel it is not only permissible but necessary to physically hurt
*  children if we are to raise them properly. Without repeating the
‘long arguments that spell out the pros and cons-of spanking

children, there are certain points we might consider:

1. Spankihg children in foster care is prohibited by many
-agencies. ‘ =

2. Spanking a child who-has little reason to trust adults
offers additional suppert-to his belief that adults are
hurtful. | ‘ w

3. Spanking a child offers him just retribution for his
misdeeds, dissipating the guilt which would lead to
changed behavior. “He is taught only to be more careful

-not' to get waught again in the future. : - '

4. When spanking doesn't work to control a child's behavior,
. we often find ourselves caught in using greater and .
greater physical force in order to change his behavior. 4
All of the above considerations suggest that we all sometimes
forget to treat ¢children as people. Immediately we think: but
children are different. They must be controlled. They must be
taught. What if 'they grow up and continue to behave as they do
now? ‘ : '

This faises&the,question for the next section: Are we raising
children or adults?

our primary @aim with .children was to help them grow to be- strong,
sePf-sustainling adults. When we think of the term adult,
different adjectives pop into mind: independent,

self-controlled, considerate, responsible, moral, and-
contributing. Many of the ways in which we do not treat children
as people mentioned above are rationalized on the basis that
childrea arel| incapable of behaving as adults and taking '
reaponsibility for their own behavior. Do you teach children
self-control|by punishing them so that they base their behavior

" on the fear of being caught? Do' you-teach children to be -
responsible by doing everything for them or by insisting they
follow your tules? Do you teach children to be moral by denying
their rights las people or expecting very little of them? Do you
teach childrdn the joy of contributing by expecting them to do
what you sayiand only what you say? .
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It doesn't always seem sensible to think of children as adults.

A baby cannot provide for his most basic needs without a caring
adult. A five year old cannot drive a car. A ten year old does
not have the same self~control as an adult. _It is the very _
dependency of children and our own feelings or responsibility to
their well being that often leads us to disregard their rights,
on the one hand, and to allow them to get away with all k1nds of
nonsense on the other.

If we are truly in the business of raising children to be adults,
we must determine the stage of development they are at and know
what we can expect of them at that stage. With this knowledge we
can set limits on their behavior and allow them the. freedom to
determined their own behavior within these limits. This is a
very difficult job. It is so easy to demand too much or too
little. When we catch a child stealing. we wonder if he will'grow .
up to be a criminal. When we see a child miss a treat because of
his carelessness, we often try to soften the blow.

If we are to be successful in raising adults, we must not expect
more of a child than he is capable of doing but we should not
reward immature behavior. We should not punish a child for-
behavior that is consistent with his stage of development but we
-should allowxhim to experience_all but the more serious ’
consequences of that behavior. We do not have to fear thac
current disapproved behavior will continue or become more
exaggerated in the adult but we should explain, the consequences
of undesirable behavior and stop dangerous or illegal behavior.

How Do We Want Children To Behave?

Each family has-its own standards of behavior but there are
certain kinds of behavior we can agree. are desirabMe for
‘children. As we discusa these areas we can ask ourselves, "How
important is it really that my child meet my standards in this
area?" Am I expecting more than he is capable of delivering?

.Am I creating a situation that encourages him to behave the way I
want or expect him to behave? Are these behaviors I think are
important for him when he is an adult?

Obedience: He is an obedient child, she is a good girl, are
often the highest compliments we can pay a c¢hild. We are not
often called upon to compliment adults by calling them obedient.
We are more likely to say that an adult is thoughtful of others
and carries out his or her responsihilities. We only think of
an adult as obedient in terms of obeying rules that are set for
the convenience of all., 1If this is what we mean by an obedient
child then we want to help every child be "obedient."

More often we mean that a child should be obedient by obeying
adult rules set for the convenience of the adults rather than the
convenience of all including children. The good child is one who
easily complies with the adults demands made upon him and who is
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not disruptive of adult activities. The super-good child is
often too fearful of his own feelings and the reactions of those
around him to take any independent action. If we were to be
successful in raising obedient adults we would have a nation of
people who always followed the rules and were afraid to deviate
even when it was necessary. They would be incapable of devising
new behaviors when the rules did not apply.. o

In helping our children grow, let us teach them consideration for
others and responsibility rather than obedience. |
Politeness: The rules of pelite behavior make it easier to get
along with other people by suggesting appropriate behavior and
outlawing behavior that would be discomforting to others. Many
of the traditional rules of etiquette no longer hold but some
good manners never go out of style. When we teach our children
good manners on the basis of making it easier for them to be. .
comfortable with people and making it easier for people to be

comfortable with them, we are building a basis for smoothing
their way to adult relationships. 1If we insist that they follow
old fashioned behavioral rules, expecially those that are only
- demanded of children, at best we are wasting our energy and
. possibly teaching them that courtesy is nonsense. B

' Cleanliness: Many of us.feel disgust at examples of filth and
dirt. We argue that not maintaining standards of cleanliness is

unattractive, unhealthy, and immoral. Daily bath, neat. rooms, and

clean clothes are-things that many children find unimportant. If
we think carefully about our standards in these areas, we have to
admit that we are seldom faced with a child who is dirty to a '
point where it is likely to make him ill or whose room is really
a health hazard to himself or to his family. Cleanliness then
becomes a social necessity. People will become uncomfortable
around 'you, react negatively or avoid you if they sSense you have
not met their standards. This line of thinking teaches a child a
little about the social reality in which he must live rather than
" insisting he follow our set rules. - . -

studiousness: The chances -adults in our society are selfésug-
porting and contributing members are closely bound to the amount
of education they were able to obtain. Although we all know
exceptions to this rule, college graduates who do nothing, grade
school drop outs who have accomplished much, encouraging our
children to do well in school increases their chances of being
happy:, productive adults. However, telling a child to do better
or study more is seldom an effective way of increasing his school
dchievements. A more productive way of helping the child who is
not doing well in school is to find out why. The child's
teacher, the school social worker, the helping teacher, and
perhaps a private therapist can work with the parent to.determine
the child's potential and the reasons for his failure. With this

o
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information these same people can help formulate a plan to
_improve his performance and- help him develop career plans 1n line
with his capabilities.

Honqggx This is one area where we can all agree. We do not
want to encourage dxshonesty in children esppcxally if this leads -
them to be dishonest adults.. Yet the truth is not always easily
defined. Property rights are not always clearly determined,

Some forms of dishonesty are socially .acceptable: the courteous .
excuse, the little white lie. Absolute honesty, when it is
needlessly hurtful, .is not always the best policy. In asking the
children be honest we should ask: Are they being dishonest or do °
they see things differently? Will they be punished for their
honesty? Do they have ways other than stealxng to provide for
their needs? Am I asking more from them in this area than I .
would of my adult friends?

Maturity: All along we have been sayxng that it mxght be better
to try to raise adults rather than children. At this point we

might stop and.ask how are children different? How are children
different from their -age mates? None of us would want to return
.to the time when small children were treated as adults, with . .
adult expectations as to their behavior and understandlng, and R ’
adult punlshments when they broke the law. Coe

Children do not have the physical capa01ty for certain behaviors,

their emotional view of the world is different, and their : o
knowledge of appropriate behaviors and alternatives is limited. "
Taklng these factors into consideration, we can see children as
developlng in stages. At each stage their-abilities to function
come closer to what we would expect from adults. Thus as parents
we are able to reward children for mature behavior while
tolerating, but not rewarding, immature behavior. :Thus demandxng
more mature.- ways of behaving then a child is capable of is
unjust.

Recognition that individual children develop at different rates

and the conviction that the slow child may reach_eventual N
maturity helps us help the child. Often our fears become ' .
ridiculous when examined closely. A five year old who wets his ot

pants will probably stop before high school. A child who bites -
his playmates must be stopped now, but he probably will not grow
into an adult biter.

Viewing the child's development in stages helps us to see our job ¢
as helping to move the child to the next level of development

from where he is at now, rather than insisting he act his age or

meet our standards. ' - '

Raising Adults

How do we go about raising children to be adults? First by
providing them a model of the kind of adult we want thcw to be.
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We can not expett children to pay any attention if we insist

"they do as we say, not as we do." By being courteous we teach
children manners: By respecting their rights, we teach them to
respect the rights of others. By being honest with them and with
others we teach them to be honest. The way we act with our .
spouse and with them will set the pattern for when they marry and . |
become parents. Most importantly we teach our children how to .
treat them. It is very difficult for any person who doean't feel
worthwhile to enter into human relationships. He can not believe
that others find him worthwhile, capable, or lovable if he has ;
‘not come to believe he is these things. . ) 4

' A second way of. helping children develop into adults is to let =~ = |

 them experience the consequences of their behavior. If they are - ™
~slow ih the mornirig, they will be late for school. If they don't E
share, others will not play with them. If they don't eat, they '
get hungry. Of course this rule can not be followed if the
consequences are dangerous to the child or others. 1In these-
cases, we have to make rules and spell out the consequences we 4
will provide if the rule is broken. If you ride your bike in the
street; you can not ride it -again for a week. = - Co

Explaining to children the reason for the rule, the behavior
expected or forbidden,” and tne consequences often makes it easier
for all. Whenever possible, children should be involved in
figuring out why they must’ follow the rule and the consequences
for breaking it. Asking what they think will.be an appropriate
consequence often helps them gain greater understanding and
develop a sense of fairness. When we can not think of a good .
reason for a rule, we should rethink the need for that rule; o
Too many rules force us as parents to play policemen. We nag at

a child until he stops listening to us. We are either letting

the child get away with breaking a minor rule or spending all of
our time enforcing consequences. It is important that every
parent evaluate all of the rules ‘and determine which are really
important. Whenever possible we should do away with rules and '
leave the child free ito make his own decisions and learn from the
consequences. This doesn't leave us disinvolved for we still

have an obligation to diacuss with the child his alternatives in

a situation and the possible consequences. We simply change our
vole from decision maker for the child to one of counselor.

We still retain the responsibility of limiting the ¢child's ~ ‘
behavior whenever it is potentidT}y dangerous to himself or .
others, destructive, or illegal. . The child must be physically
stopped. When a family finds they cannot control a child's
behavior in these areéas, they should seek outside help. It does

not mean that the family is inadequate. or a failure. It doesn't

mean that the child is necessarily sick or that the family is~

giving up on him. He cannot be allowed to hurt himself or othera

and the family who seeks help is carrying out their

responsibility to him. . '
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g O APPENDIXC .
NATURAL AND LOGICAL CONSEQUENCES

4

Natural ' Logical

Behavior | -, Consequences . _Consequences
Refusal to Eat hunger ' no snacks
Refusal to Go sleepy next day go to bed 1/2"h6ur
to Bed : _ earlier next time
Fighting o " get hurt - not play -] parent separates and

: _together by choice won't allow to play
, ) o \ together for 15 minutes
Not Sharing other children won't separating children
Toys o - share with them
Failure to Put can't find or are: can't use until the -
Things Away broken, messy, etc. next day
_ 0w .
Stealing ‘ ‘trouble with others pay back

' guilt,fears return

trouble with law apologize
.Setting Fires burn self or no campfire piivileées
: property no access to matches .

Smoking Pot high, trouble with ‘keep from situations

: : school or law where pot is available.

' grounding for certain
times

*Taken from: E.J. McFadden. Emotional Development. Ypsilanti':
Eastern Michgian University, 1984. '
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ABPENDIX D
: A _ REWARDS

Rewards are.an important way to help children learn to behave

‘appropriately. Although children will respond to both punishment

- .and rewards (negative and positive consequences of behavior),
punishment often makes a child angry and lowers his self-esteem.
The child often focuses his anger and attention on the adult and
loses sight of the inappropriate behavior that led to the
punishment. 'Rewards, on the other hand, make a child feel good
and build his self-esteem. Rewarding good behavior teaches a
child that appropriate behavior brings good things and makes him
feel good.

. Many adults are . reluctant to use rewards. They feel .that
children should want to do' the right thing or fear that if they
reward-a child too frequently, the child will only do things to
get a reward; that he won't do what is’ appropriate unless he
knows he will be rewarded. Other people feel that it is wrong to
reward a child for doing what is expected and that this
constitutes a bribe.

K]

What is the diﬁference between a reward and a bribe?

1) We reward people for doing what they should and bribe them
for doing what they shouldn't. If a child finds that he can
usually get things he wants if he makes enough fuss, we are
teaching him to misbehave in order to get what he wants. This
constitutes a bribe to stop the annoying behavior. '‘Rewarding
good behavior 'is not a bribe.

Why do children need rewards?

From what we have learned about development, we know that
small children and infants are most impressed with material
rewards. As we develop into responsible adults, we are able to
generate our own rewards. Somet es we just feel good knowing
that we have done something that unpleasant but important.
However, we also appreciate it when\we receive rewards from other
people. Certainly those of us who work for pay, expect our
paychecks even if we enjoy our work and find it satisfying. When
people reward us through compliments or give us giftsp it lefs us
know our efforts are appreciated.

N\, &>
\

Young children, and children of any age ‘who have not
internalized values, are not ready to experiehce their own
satisfaction from doing what is right. They need someone to
provide the rewards from the outside. As they continue to behave
appropriately or as they successfully substituteaacceptable
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behabiors for unaécepéable behaviors, the appropriate behaviors
will become easier and easier. They will need fewer réwards to .
continue. the desired behavior. '

< .«

‘How_do we detprmipggappropriate rewards? . ‘ T

/ . * l
, It is important that we apply the same principles to the use
of rewards as we do for ether types of consequences (See Appendix
G). Rewards can be thought of as natural, logical or artificial
_ consequences of behavior. When the reward is the natural S
- consequence of a behavior, we_ as:parents don't have to do i
anything. Sometimes we might point out to'a child the positive
consequences of his behavior that he might not realize. It feels
good when we share our toys with others, and they,n turn, shaqg~
with us. . ‘ ' R ' _ :

s Unfortunately, from the adult point of view, childrén do not
always place the same value on things that we do. Consequently,
they often do ndt experience the same rewards as we do. For ' ‘i
instance, very few children think that clean rooms are' important
and they often find very, little satisfaction: in having a nice,
neat room. In such situations, we must provide the reward. 1In.
~ -time they may come to recogriize and appreciate the natural
~ consequences,of certain behavior. '
We should try to use logical rewards when natural rewards are
not effective. If we can not think of a‘logical reward, then we
. can fall back on artificial rewards. L T ,

'As with other types of consequences,: rewards should be
appropriate to the child's stage of development and appropriate
to the behavior expected. Generally 8peaking, frequent small
rewards are more effective than a few large rewards. As. the
child matures, we can help him develop a schedule of saving up
small rewards for laryer ones. But even with a large reward, it
is helpful to keep track of small increments so that the child is
reminded of the way in which he is earning what he wants.

.Rewards are also most effective when established in *
cooperation with the child. Discussing possible rewards provides
an opportunity to explain why the desired behavior is important
and why we want the child to behave this way. It allows us to
learn. why the child is difficult at this time. We can also link
priveleges of the next stage of development with responsibilities .
of that stage so that a child is motivated to move on.

Remember rewards include smiles, hugs and praise as well as
things and privileges. 1If a child has not learned to respond to
praise, we may start out using material rewards combined with
praise. Over time, the child may come to value our esteem and no
longer need(;he material rewards.
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| ® USING REWARDS B
]Sf © - _ Spebifié T Application of ~ ‘
- /'L. Undesired Behgvior | Desired Behavior . Reward - Possible Reward
) tardy to school arrive on time teacher rewards | a special snack
KR N ' _ . or after school
s SR ' . | parent rewards :
=0 ) after school
=3 P
Qo 9
E: ’ ' s o :
) g messy room put away clothes instruct, check " watch cartoon
N g'o ¢ . : and toys ' and reward as soon before schqol
C;L" s i ) as child gets up ‘ .
. E'g . » and performs task |- R
o g|w ' - - ' "
~ g - ' ‘ . -
.2;8 . sloppy appearance. bathe and lay ' instruct, monitor .| story or extra
. g e : ) .| -out clean clothes " reward immediately. time before lights
3P, \ : | - ~ |.out - ‘
’ e a .
o1 . , o , ] .
23 swearing, ~ use of substitute reward child-each ' a’'penney or a
et . phrase to express time substitute nickle
feeling phrase is used, or
r o "1 feel angry" each day that child
g4 : does not swear
| whining | uses pleasant catch child doing praise _
e tone of voice something right, points on chart
" ‘ reward  pleasant tone :
of voice immediately
5
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APPENDIX E
"SPECIAL SCHOOL SERVLCES FOR CHILDREN

9

Each school system in Michigan, along with other States, has ‘ .,
special services available within the system to d4id children with

. .special needs. In this session we will examine t\ie programs

offered to students with spenial needs as well as support
services available to those students and all other students
within the systéem, ST ) v

.Before beginning, it should be noted that according to Michigan
Publiq Law 198, schools must ,provide educational programming for

" -all children ages 0-25 who have been identified as having
' “physical, visfon, hearing, mental, br .emotional impairments,
- speech and language problems or’ learning disabilities. These

impairments are identified by the Individualized Educational ‘

Planning Committee (I.E.P.C.).. Federal Law 94-142 mandates that
‘all states provide ifdividualized educational programming for ail
_ haridicapped children at no cost to parénts, within the schoo)

. system if possible, in the least restricting environment
possible. If it is not possible to provide services within the
school system, the school must contract with other agencies to
'+ provide services. e : oA

;What programs may be, provided for special need children?
B T Programs for the Hearing Impaired
2. Programs for the .Visually Impaired .
3. ‘Programs for the Physically or Otherwise Health Impaired’
4. Programs for the Educable Mentally Impaired , . -
5... Programs for the Trainable Mentally Impaired
6. Programs for the Severely Mentally Impaired
7. Programs for the Emotivnally Impaired §
8. Programs for the Learning Disabled "
9.” Programs for the Speech and Language Impaired
10. Programs for the Severely Mu}tiply Impaired
11. Preprimary Impaired .

-
4

Who is eligible for the programs and what services are offered?
¢

Hearing Impaired - ‘ P .

?

1. aligibility is based ‘upon mvaluation by an audiologist and/or
"' an otolaryngologist and Individuai Education Planning
. Placement Committee approval that the child meets Hearing
Impaired requirements of the State Board of Education.

2. Services include audiological cons&ltation and auditory~ora1
communications skill and language training, special
classrooms,’/ and referral to Michigan School for the Deaf, if

necessary.
. [
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Visually ;mpaired

1. Eligibility is based upon evaluation by an ophtamologist or
equivalent and approval of the I.E.P.C. that the child meets
Visually Impaired definition of the State Board of Education, -

2. Service would include special classroois, having regular
educational curriculum plus instruction in’orientation and
mobility, communications skill development, and prevocational
and job experience. Referral to Michigan Schoel for the
Blind may also occur if appropriate. %

Physically and Otherwise Health Impaired

1. Eligibility is based upon the evaluation of a \Eurologist,/
pediatrician, orthopedic surgeon, or interniststand the 5/

approval of the I.E.P.C. that the child meets Physically * g

Impaired definition of the State Board of Education.

2. Services include occupational and physical therapy, special’
classrooms, and/or support curriculum for the regular
classroom when needed. '

Educable Mentally Impaired-

1. Eligibility is based upon the evaluation of a school
psychologist,, certified psychologist, or certified consulting
psychologist, and I.E.P.C. approval that the child meets the
State Board of Education definition of Educable Mentally
Impaired. ) . IR

2. Services include pre-school through high school e?ﬁcational
assistance. This may be in the form of a specjal/classroom
and/or providing integration and curricular assistance in a
reqular classroom if appropriate. . Support servjices of the
school social wotker are'often 'included in the plan.,

Tfrainable Mentally ‘Impaired /

1. Eligibility is based upon the evaluation of q/school
psychologist, certified phschologist »r cerpified consulting
psychologist, and approval of the '.v.¥.C. that the child
meets the State Board of Education -c jinireménts for the
Trainable Mentally Impaired. K

2. Services are provided by the speech and language therapist,
physical and occupational therapist, phydical education
specialist, special education teachers, school psychologist
and the school social worker. These services are aimed at
helping the child in the infant developinent school program to
develop social skills, language skills, hygiene, toileting
and other self-help skills and academic¢ skills ag
appropriate. :

A1
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Severely Mentally Imggired 4 : : .

1. Eligibility is based upon evaluation of a school
psthologist, certified psychologist, or certified consulting
psychologist, and I.E.P.C. approval that the child meets the
State Board of Education definition of Severely Mentally
Impaired.

2. Services are similar to those for Trainable Mentally
o Impaired.

Emotionally Impaired

1. Eligibility is based upon evaluation of a school psychologist
and school social worker, certified psychologist, or -
certified consulting psychologist and I.E.P.C. approval that
the child meets the State Board of Education definition of
Emotionally Impaired. g

2. Children with social and emotional problems may be served in
a special classroom program and/or consultation and
curriculum support services may be offered to the child in a
reqular classroom setting if appropriate. Support services
often include those of the school social 'worker.

Learnihg Disabled

R . Y LI '

1. El&g%b&lityis based upon the evaluation of a school
psychologist, certified psychologist; or cerfitied consulting
psychologists or a neurologist, or an equivalent, and
I.E.P.C. approval that the child meets the State Board of
Education definition of Learning Disabled.

2. Services include special classrooms, resource rooms, and | -~
. regular classroom support services of the learning
disabilities consultant.

Speech and Language Impairment

1. Eligibility is based upon the certification of the impairment
by an approved teacher of the Speech and Language Impaired.
Approval from the I.E.P.C. is not needed.

2. slqvices include speech and language evaluation and therapy
for students with abnormalities in speech, voice, and
language developments.




Severely Multiply Impaired

1. Eligibility is based upon previous medical records, any ,
educational history, evaluation by a neurologist, orthopedic
surgeon, opthomologist, audiologist or equivalent, and
I E.P.C. approval that the child meets with the State Board
of Education definition of a Severely Multiply Impaired

Child.

2. Services are similar to those of Trainable Mentally Impaired
with additional services possibly from the hearing and vision
specialists, learning disability consultant, teacher of the -
Emotionally Impaired and regular classroom teacher when
appropriate. ' ~

Homebound

1. Eligibility is based upon certification by a licensed
physician that the child has severe physical or other health
impairment preventing school attendance.

2. Instruction services are providéd in the home by the
homebound teacher who must be in the home a minimum of two
hours per week.

Hodpitalized

1. Eligibility is based upon .the child's inability to attend
school because of hospitalization. ‘

2. The homebound teacher instructs the youngster in the ‘hospital
and instruction must occur a minimum of two hours per week:

Before entering many of the above Services, the Individualized
Educational Planning Committee must give approval. Who makes up
this committee? - | N\
\\
‘Teachers, consultants, administrators, psychologists, social '
workers, other members of multidisciplinary evaluation team,
‘parents or legal guardians of the child, and others who may

possess significant information on the child.
\

What does the committee do?
The committee decides whether or not the student is eligible
for special education services and makes recommendations as
to the specific program and services to be provided and
individualized educational program to be provided.

Are foster parents condsidered part of such a committee?
No, there is no legal requirement that the foster parent must
be included in or invited to the meeting-or included in its
proceedings.
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Should foster parents attend these meetings?
Yes, if you are aware of the meeting you should contact the
Director of Special Education and ask to attend. ‘You have
valuable input. But remember, the interpretation of the law

varxes from school district to school district. Some schools‘

may encourage your attendance, while others may not.

Do foster parents have voting rights in such a meeting?
Though this is also open to 1nterpré$at1on, usually you will
not have voting rights. Your major impact will be’ through
your "expert" input.
What if we do not agree with the outcome of the Educational
Planning and Placement Committee meeting? Do we have the right
to initiate an appeal?
" This is open to the 1nterpretat10n of the school district. If
"you encounter problems, contact your foster care agency for
help.

What support services does the school sysfem provide?
1. School.Psychslogis£
2. School Social Worker
3. Speech and Language Therapist ” ~
4, Learning Disabi;ities Consultant
5. Physical and Occupational Therapist

What services could the School Psychologist offer?
1. The School Psychologist administers and interprets
- various tests designed to dlagnose and identify learn1ng
problems and emotional problems in children.

2. The School Psychologist then prepares a written
psychological report and provides information to parents
as well as school staff. This information includes both
test results and recommendations on how to aid the
_youngster in remediating or compensating for the
difficulty. '

What service does the School Social Worker provide for the :hild?
;1. The School Social Worker provides consultation to koth
parents and school personnel on how to aid the child who
is having problems with his or her emotional adjustment
and how to aid the child who is having difficulties in
his or her interactions with others. The problems may be
occurring at home, at school, after school, etc.

2. The School Social Worker also provides direct therapy to
children when necessary. .
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What do
1.
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The School Social Worker serves as a liaison between the
home, the school, and other community agencies. The
School Social Worker uses this liaison role to promote
and improve understanding of the child, the child's
needs, and types of service to be provided,

What services does the Speech ang Language Therapist provide for
the child? '

7.2 speech and language therapist provides speech and
language therapy to pupils referred because' of
abnormalities of speech, voice, and language development.

on the basis of the diagnosis, the speech and language
therapist meets periodically with student develop and use
new speech and language patterns.

The speech and language therapist also provides ,f
consultation to parents on how they can aid and support .
appropriate speech and language development. : .

What are the services provided by the Learning'DiéabiIifies
Consultant? '

The learning disabilites consultant services include
diagnosing, writing prescriptive programs, tutoring,
screening, referring and supply specialized materials and
planning for children who require aid outside of their

- ¢lassroom. _ -

They serve as resource persons for new materials |
techniques appropriate to the learning disabled f£hild's
needs.

They consult with parents and teachers about educational
matters, providing information regarding materials,

 current trends, and media available.

They serve as liaison persons with'the'learning
disabilities center. E

They may coordinate volunteers who provide learning
disabled students with extra help in tutoring.

Physical Therapists do? '
They treat musquloskeletal and/or neurological problems,
using physical fmeans. ’

Treatment is primarily in the form of therapeutic
exercise, and gait training. This therapy and training
has as its goal enhancing the students' mobility,
performance, and physical participation in daily living.
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What do Occupational Therapists do?
The occupational therapists evaluate, develop and 1mplement
plans:
l, To promote independence in activities of daily living
~such as toileting, feeding, dressing, and persoconral v
" hygiene.

2. To reduce or compensate for perceptual handicaps.

3. To increase sensory-motor integration, that is to
increase the ability to integrate the input of
information from your senses and the output of motor

,activ1ties.

4
~.

4. To increase fine motor skills such as cutting, tracing,
lacing, writing, and catching a ball.

5. To become more proficient in the use of adaptive
equipment such as crutches, braces, artificial limbs,
etc. :

. Request brochures and handbooks. describing special education in
your state, i.e. "The Special Education Process in Michigan: A
Handbook for Parents". Often your local department of spec1a1
education will have this informat1on.

Many people worry that diagnosing a child for special
educational services is labeling the child and may have negative
consequences -for the child. This can be the case, but it is a
necessary risk as children can not receive necessary services
without a diagnosis. Parents care assure that the emphasis of
the diagnosis is on the plan for helping a child grow and not on
what caused the condition.

: AN

Sometimes special education services are provided in a
seprate school building or in a separate classroom. Federal
legislation supporis the integration of the child into the
reqular classroom whenever possible. Segregation should always
be the last resort and only used if there is no other possible
way to provide the services and only to the extent necessary.

4 Whenever possible, children should spend the greatest part of the
day in the regular classroom.

*The information in this section was taken from a typical local
Michigan brochure, "Special Education Programs Offered By the
School District of the City of Holland, 1985."
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. APPENDIX F
~ SELF-CONCEPT

Discipling Teaches Self-Control

One way to encourage a positive self-concept is to learn
self-control, Foster parents have often asked how they can teach
children self-control while the child is being disciplined. As
they look at their discipline methods, they must ask if they are
teaching their child adequate techniques for self-control so that
the child will be able to control himself (internal control) when
the parents are not available or not able to conctrol the child.
They must also ask 1f their discipline is for their own benefit
or for the child's. ‘

Foster parents often discipline children for inadequately
accomplishing tasks or for failure to behave acceptably. What.
steps can foster parents take to encourage the child to learn
self control to accomplish tasks? These tasks may include chores
around the house, academic tasks, etc.

1. Choose tasks that the child can successfully complete.ﬂ

2. For more difficult tasks such as making beds, break the task
down into achievable subtasks. Such as, "First smooth the
bottom sheet then pull up the top sheet, now smooth the top
sheet . "

3. If the child brings home a spellihg paper he did poorly on,
count -the number of words spelled correctly. "You got 7 out
of 15 correct, next time maybe you can get 8 correct."

4. Remiﬁd the child that though he failed on this chore or task,
there are many other tasks that he succeeds in.

‘5. The child must realize that he is responsible for this
- specific failure, it was no one else's fault. Then the child
must be encouraged to look for methods and ways he can
succeed in the task next time.

What- steps can the foster parént take to heip the child learn
self-control while disciplining her negative behavior?

1. 1f you saw or know what negative behavior occurred, tell the
: child what you saw or heard that she did.

2. Ask the child to assess whether her behavior was helpful to
herself or others. Ask the child to explain the possibie
consequences of her behavior: The principal or teacher might
punish the~child: the child may be in‘jured if he continues
‘this behavior:; her bicycle might be stolen if left outside.
Encourage the child to realistically assess the behavior.
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Ask the child to suggest and descrike alternative behaviors
that would have been helpful which have positive
consequences. (This alternative should be achievable,
contain a time limit, and include a specific assessment of
'positive behaviors., "Instead of fighting with Jimmy, I will
play with Mary and Bill for the next two weeks and stay away
from Jimmy.") When you have reached an agreeemnt on an
alternative, write the alternative on a piece of paper and
have your the child to sign it. Give the child a copy and
have her report to you on how he is doing on this
alternative.

At the end.of the time periéd specified in the agreement,
have the child assess her behavior. Did she keep the
agreement? What caused problems? How did she handle these

_problems? What other alternative solutions might there be?
Praise the child and reward her for successful performance..

Encourage the child to praise herself for her positive
performance. :

Avoid encouréging the child to make excuses.

Avoid physical punishment. This dnes-not help the child
internalize control 1Instead, it makes the child angry,
hostile and frightened.” It teaches the child to control
through force and be abusive. "

Whén do foster parents give a child control of the
situation, and when do they keep control themselves?

Steps to Self-Concept Development*

How can the foster parents aid children in developing a positive
self-concept? '

1.

Model self-praising behavior. Say in front of the child, "I
did a good job at this." Do this in an attempt to help the -
child learn to praise himsélf. Praisé your work, then go on
to praise yourself (personal qualities). Tell your foster
child you are trying to help him gain a better self-concept.
Praise yourself for attitudes, feelings and ideas. Praise
yourself for choices made. Praise yourself for results '
achieved. Praise yourself for methods used to achieve
results. And praise yourself for the reactions you receive
from others. Ask your child to praise himself in a similar
way.

Help children make realistic demands upon themselves.

a. Help them accurately evaluate their performance. Often
they feel they performed horribly when they performed
very acceptably. :
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b. Help them to be realistic about what their performance
. means, Too many foster children, coming in second in a
race means they have failed because they did not win.
In fact, they have run faster than many others.

c. Help children to evaluate true failure as failure in a
single performance area at one time from which something
can be learned. Children often generalize saying, "I'm
a failure, I can't do anything right."

d. Help children to know and understand that they do not
have to be perfect.

e. Help children compare their present performance to past
accomplishments.

f. ' When you praise children for performance, be specific.
Explain to the child exactly what performance you are
praising and what exactly he d1d that was worthy of
praise.

Teach the child to set realistic goals. 1If the goal is too
low, the child does not feel a sense of accomplishment. If’
the goal is too high, the child sees herself as a failure for
not achieving that goal.

a. Goals must be set .by the child:

b. Goals must be individualized. That is, the goals of one

child may differ significantly from the goals of
another.

c. Goals must be attainable. Therefore, setting goals that

are only slightly higher than past performance is
recommended.

d. Children must have end goals (the performance they
ultimately want to achieve) and intermediate goals
(small steps that will move them from their present
level of performance to that end goal).

Children must be taught to praise themselves.. We can begin

by praising them and then encouraging them to praise the

natural family or 'the foster family. The next step is for

the child to praise himself and to give himself |,

encouragement. Self-praise can be elicited by skillfui
questions such as, . "Don't you think you did a good job on
that paper?" "Don't you think you've been a good friend to
Steve?" When the child does praise himself, give him support
and reinforcement.

Teach children to praise others. When children feel good

~about themselves, and give self-praise, they feel good about

others and give them praise. You can model this behavior by
praising others. Praise of others can also be elicited from
the child by asking questions such as "Didn't Mary make an
attractive boat?" "Doesn't Bill play well with other
children?" "Sue is a very kind child, isn't she?"
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Foster parents should be cautioned against attempting to aid the
child in praising others before the child has mastered the .
previous steps. If the child has not mastered the other steps,
he may not have developed a positive self-concept. 1In this case,
if the child is encouraged to praise others, he may feel he must
praise them because they are better or more worthwhile than he.
These feelings might perpetuate a negative self-concept.

The format and many of the ideas in the following situations were
adapted from the following book: Felker, D. W., Building
Positive Self-Concepts. Minneapolis: Burgess Publishing
Company, 1974. . '
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- APPENDIX G |
COMMUNITY SERVICES AVAILABLE TO FOSTER FAMILIES

N |

The following agencies provide services to meet the needs of
foster children and foster families. :
1. Department- of Social Services
. 2. Mental Health Clinics
3. Court sucial service; staffs
4. Private counseling agencies
S .« Self-ﬁelp_grdups and advocacy groups

6. Adult education classes

7. Special classes or camps for children

[y

A

What services to the foster child might be offered by specific
agencies? ‘ ;

: ¢

Child and Familv Service Agpncies (sectarian and

non-sectar1an)

1, Counseling and therapy
2. Volunteers and réspite care
3. Self help groups and. classes

4. Referrals ' - . T
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Department of Social Services

1. Financial assistance, medicaid
2. Homemaker and other services

3. . Referrals

;Juvenile Court

1. Counseling
2. Help with truant or delinquent children

3. Custodial debates

&
A
4,
Protective Services Q' -,

1. Counseling

i

2. Investigation of complaints
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) .
Societies or associatlons for specific handicaps
such as epllepsy, muscular dystrophyy mental retardation,
. blindness, hearing and speech disabilities., Generally :
provide: ‘ ,

1. -Information about nature of handicap and what it means to child '

L]
-

. A4 A

- . . _.

. E
i

2.  Services availab]giin community
‘ ’ . . ) \

&

3. Base for advocacy -and change

" '
’ e, »

Municipal Recreation Departments . _ ;
. . . R ' '
1. Camps and recreation programs ! o S

\ | " :

! . ’ : . . LI

2. . Hobby groups . . , .

|

child Guidance Clinics and Commuqity Mental Health Clinics

-

1. Group therapy ¢ | _ ® .
2. Individual therapy
3. Referrals

4, Testing and diagnosis |
' : 9

‘

5, Suicide préVention, substance abuse-counseling

6. ' Crises services

o




4

County Health Bepartment

.

1. Immunization, sodium floride treatments

\ - . P
. ) N ’
Melp with nutrition

S

List of doctors or dentists

Classes, counseling and education programs

\ .
o

Referrals

L3
o

6. MBooks and pamph]ets

’

7. Vision and hearing screenin€241>w\' '

8./ Chronic disease services, nursing services,

v ¢
9.

Tl A
o i Y

M 7/

Scoﬁts, Campfire, churchf/CIubs

Hobbies, skills

i e i T e N

Opportunity for peer interaction

” *

~




°

What parks, nature trails, etc., in your community are available
for use by 3chool age children, Do these facilities offer

[

supervision? What services are available at e?ch facility?
o \

| '
!
-

What field trips are available in your area?

126
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What'special programs do your area ministers and churches have
for school age children? What are the eligibility requirements

for the program?
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APPENDIX H
 KEEPING THE BED DRY

Bedwetting and the Foster child

Workshop Presemted at the Michigan Foster Parent Association

3td Annual Education Conference by

Patricia Ryan, Ph,D.
Institute for the Study of Children and Families
Eastern Michigan University
Ypsilanti, Michigan
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Goal: The purpose of this workshop was to help foster parents
handle bedwetting and interpret the reasons why a child
might be unable to remain dry at night.

Why does bedwetting bother foster parents?

- They feel inadequate, frustrated, angry.

- They worry as to why it happens.

- They fear that they have been bad parents at toilet
training, and teaching bladder and bowel control are
emphasized by our society as the job of the parents.

- They fear the c¢hild has a physical or psycholog1ca1
problem.

- They fear the child is developing bad character traits
or habits -~ lack of self-control, laziness, rebellious-
ness, or dirtiness.

- They fear other children will tease ﬁhe child.

- They find it messy, dirty, disgraceful.

- They find it a lot of work and destructiye to bedding,
matresses, etc. N

Why do children wet the bed? \.\

- Because they are overtired and do not wake up\at the
urge to urinate. \\

Because their bladders are too small.

Because they do not void completely during the day.
Because they are afraid of the dark, afraid to get out.
of bed, or have been punished for getting up in the
middle of the night.

Because they are are afraid of the bathroom or using the
big toilet by themselves.

Because they drink too much before going to bed.

Because they are over~tense and wet as they relax during
sleep

\.
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What are

What to

Because they are angry and use hedwetting as a way to
punish. ’

Because they have never been taught to get up and find
the toilet at night.

Because they want attention,

Very occassionally, because they have a physical
deformity or infection (if this is the case, they
uspally have daytime symptoms as well).

the long range consequences?

Since many children wet the bed until adolescence
without serious consequence, the long range consequences
for the child do not result from bedwetting per se, but
from the way the child-is treated. He comes to be
embarassed, afraid to stay overnight away from home,.
distrustful of people, and to feel he is bad, unworthy,
and lacking in the ability to control himself. In most -
cases, wetting the bed is beyond the control of the
child but he will outgrow it. There are really no long
range consequences. ' .

do (or try) for the short run?

cut down on liquids. |
Increase liquids and amount of time between daytime
toileting.

_Wake child up in the middle of night and take him the

toilet. ;

Try going under assuwption that he hasn't been trained
and start training from the beginning.

Provide child with potty in his room.

Provide child with nightlight. i

Try commercial gadgets that wake child when wet.

Teach child to change bed by himself.

Remember that punishment, even if successful will
probably be more detrimental to the child than
bedwetting. 7

. Remember, Since wetting the bed is not under the child's
conscious control, we do not need to think in terms of rewards
and punishments.

(156)




APPENDIX 1 | o
EXAMPLES OF FORMS WHICH MAY HELP FOSTER PARENTS

FORM 1

CHILD INFORMATION MONTHLY REPORT OUTLINE

All of the following topics should be discussed with the worker
at the first.visit after a child is placed. After that, the
topics starred should be reviewed and any changes, progress or
problems in other areas d1scussed.

Be sure to include the child's strong points and gains as well as
difficulties and problems. Meetings with profess1onals should be

. listed on the Planning Sheet which follows.

I. Physical Progress

*1.  Any illness, medication or medical or dental visits.

*2. Weight gain, loss, growth, new physicaluskills or
developmert. :

- IT. School, Learning and Education

*1. School visits or reports from school.

2. Child's relationship with school personnel, teachers,
counselors.

3. Child's relationship with schoolmates, fighting,
visiting homes, etc. -

4, Gains or problems in schoolwork.
5. Child's progress in talking,»colorihg, reading, etc.

' -~
6. Special attention, special education, tutoring and
progress in these areas. \

7. Child's general attitude toward school.

*8. Participation in speéial programs, honors, etc.
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ITI, Foster Family Relationships

1. Feelings and behavior with foster mother.
2. Feelings and behavior with foster father. | -y
3. Peelings and behavior with other children in the home.

4. Chores and self-care child is able to accomblish:
dressing, toileting, setting the table, etc.

IV. Relationships with Natural Eamily
*], Separation symptoms.
*2, Calls or vis'ts. o | : o
¥3. Child's reaction to calls or visits. |

*q. Chiid's conversation about natural family.

V. Social Relationships ‘

1. How does the child relate to adults, neighbors, other
children?

2. Does the child have close friends, dates, or belong
. to neighborhood clubs, Boy Scouts, etc.?

VI. Emotional Development

1. 1Is the child able to express feelings appropriately?
How does he react when he is angry, happy, sad? -

2. 1Is the child able to discuss his feelings with others?

3. How does the child express affection?

vil. Value and Moral Development

1. 1s the child receiving religious training?

2. Does the child obey rules, understand reason behind
rules. ‘
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VIII. Special Problems

*l1. Is the child undergoing physical or psychological
therapy? What is happening in this area?

*2., 1Is the child displaying any unusual or worrisome
behavior? What? When? How often? How is it being
handled?

IX. Planning

*1. What were the specific goals established last month?
What progress has been made toward the foster family and
child achieving this goal?

*2. .What are the specific goals for the coming month?
' How will we attempt to accomplish these?

*These topics should be reviewed at every meeting.
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FORM 2

PLANNING SHEET

PLANNING SHEET FOR .
: (date)

Child's Name:

Child's Birthdate:

Foster Parents:

Goals to be accomplished during the coming 3ix months (be
specific):

1.

N
.

1.
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-Meetings with Professionals During Month

Date Person and Job Resuit

;

Visits, Calls and Contacts with Natural Family During Month

Date Person ~ Type of Contact Child's Reaction
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. SUGGESTED READINGS FOR FOSTER:PARENTS

Braga, L. and J. Braga. Learning and Growing; Englewood
Cliffs, New Jersey: Prentice Hall, 1975.

Biller, H.M. Father Power. Garden City, NY: Anchor Press,
' 1975.

Comer, J. and A. Poussaint., Black Child Care. New York: Pocket
Books, 1975. - : '

Dodson. F. How To Father. Los Angeles: Nash'Publication Co.,
1974. )

Fahlberg, V. Helping Children Wﬁén They Must Move. Lansihg,
Michigan: Michigan Department of Social Services,. 1979.

Felker, E. Raising Other People's Kids. Grand Rapids, Michigan:
Eerdmans Publishing Co., 1981.

Ginnot, H. Between Parent and Child. New York:'»McMillan, 1965.

Harrison-Ross and B. Wyden, The Black Child - A Parents Guide.
New York: Peter Wyden, Inc., 1973. '

Jewett, C. Adopting Older Children. Harvard, Massachusetts:
Harvard Common Press, 1978. : -

Minton, L. Growing Into Adolescence: A Sensible Guide for
. Parents 11 & 14. New York: Parents Magazine Press, 1972.

satir, V. Peoplemaking. Palo Alto: California: Science
Behavior Books, 1972.
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SUGGESTED READINGS FOR INSTRUCTORS

‘Workers will also find many of the suggested readings for foster parents to
be useful and relevant. . '

Aust, P. "Using the Life Story Book in the,Treatment of Children in
Placement," Child Welfare, 9:1981, 535-559,

Baker, N, "Sybstitute Care for Unaccompained Refugee Minors," .Child Welfare,
6:1982, 353-363. ‘ , * .

Beste, H. and R. Richardson. "Developing the Life Story Book Program for
Foster Children," Child Welfare, 9:1981, 529-534,

Blanchard, E.L, and K.L. Barsh. “What is Best for Tribal Children?" Social
‘Work, 9:1980, 350-357. . ' 20¢ial

Bowlby, J. Attachment and Loss (Vol.-I & II). New York: Basic Books, Inc.,
1969, : '

Elking, D. A Sympathetic Understanding of the Child, Bifth to Sixteen.
Boston: N‘]yn and Bacon, 1978,

Falhberg, V. Attachment and Separation. Lansing, MI: Dept. of Social

Falhberg, V. Helping Children When They Must Move. Lansing, Michigan: Dept .
Qf Social Services, 1979.

Geiser, R. The INlusion of Caring, Children in Foster Care. Boston: Beacon
Press, 1973. . .

Hartman, A. "Diagramatic Assessment of Family Relationships,” Social
Casework, 10:1978, 465-476.

Ishisaka, H. “American Indians and Foster Care: Cultural Factors and |
Separation,” Child Welfare. 5:1978: 299-307.

- _Ladner, Joyce. Mixed Families. New York: Anchor/Doubleday, 1978.

McGoldrick, M., J. Pearce and J. Giordano. ‘Ethnicity and Familx_Ther&gl. New
York: Guilford Press, 1982, |

Red Horse, J.,.R. Levis, M. Feit and J. Decker. ‘Family Behavior of Urban
American‘lpdians", Social Casework, 2:1978, 67-72.

Redick, L.T. and B. Wood. "Cross-Cultural Problems for Southeast Asian Refugee
Minors," Child Welfare. 6:1982, 365-373.

Stehno, S. "Differential Treatment of Minority Children in Service Systems,"
Social Work, 1:1982 39-45,
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Wheeler, C. Where Am I Going? Maklng A Life StorxfBook. Juneau: Winking
© Ow] Press, T34p.

- Wilson, A. The Develo mental Psychology of the Black Child. New York:
Africana Research Pu Blisﬁers, 1973 o
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