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INSTRUCTOR 'S PREFACE '

Fostering the School Age Child is a manual to be used in training families
who provide service to children in foster care. The participant's manua] is
divided into eight sessions. The introductory section of the instructor's
manual was prepared by.the project staff at Eastern Michigan Untversity and
makes suggestions on phys1ca1 facilities, room arrangements, and other
practical problems that may concern the instructor. The specific instructions
for each of the eight sessions precede the content for that session.

. Additional materials, 1nc1uding an instructor's bibliography, follow the last
"¢lass material.

In order tc fac111tate the instructor's use of the manual, instructions to
the instructor are on colored paper. The white pages are copies of the pages
found in the part1c1pant manual. Instructor's material on these pages is in .
red ink. You will note such pages have two different page numbers, one
des1gnat1ng sequence in the part1c1pants manual and one designating sequence -
“in the 1nstructor s manual. . . A

." ' .
. This workbook has been deve]obed to assist instructors in presénting
course content to foster parents. It has been used by several different
instructors with'different groups of foster parenis. These foster parents
vary in age, type of community in which they live and educational attainment.
The workbook provides a framework to be developed by the instructor in line
with the needs, concerns, and abilities of a particular class. The fo]]ow1ng
comments are in reaction to the instructors' comments and may be useful in
-he1p1ng new instructors inplanning their presentation. °

If the workbook is used, the instructor may want to consider the twg most
common complaints we-have, rece1ved. "There is not enough material” and "There
is too much material.” Both of these comments are Just1f1ed depending on the
compos1t1on of the class and the way in which the manual is used. The.
workbook is intended to be only one of the instructor's tools. It was
designed so foster parents would have a permanent record of the material
discussed in class and alsosso they could pegsonalize the materidl, making it
meaningful in terms of the children in their home and the agency with which
they work. Y

N

Instructors who concentrate nn helping participants fill 4n all of the
appropriate blank spaces may find they are still confused at the end of the
class and do not understand the material fully.. The format of the class
should be structured so the participants can discuss what each 1299 or term
means with opportunities to provide one another with concrete examples. .
Always the questions, "What does this mean for the children in my home?" and
"What does this imply about my responsibility as a foster parent?" and "What .
does this imply about my responsibility as a foster parent?" should be
answered. The instructor wili find further suggest1ons on activities designed
Bo help participants. 1earn and apply course mater1a1 in the Seventeen Course

utlines.* \ -

o

*Ryan, Pafricia, et al.Seventeen Course Outlines, Eastern M1chigan University,
19/8,
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If the class seems to master the material quickly and with ease, the .
~instructor may want to invite speakers from the community to addre§s the class
and provide additional material. Few communities have sufficient resources to
provide adequate services to needy families. Some classes may want to assess
the areas of most need and decide ways "in which=they can advocate for such '

changes. \ 0
] . : . « N s
o * " The instrtctor must always-remember the material presented -to the class is

not only intended to increase their understanding of the growth and ' '

development of school aged children. The class will have truly met the needs
of foster parents only when they are able to utilize the material to increase
the amount and kind-of services they can provide for children. . In order for
the material to be used as the basis for behavioral change, it will be '
necessary to allow plenty of time for repetition and utilization of concrete
examples. : o _—
“Instructors who find there is too much material are probably using these
- techniques. They.may find it necessary to select the materiaT™which is of
° most interest or concern to their particular class and to briefly summarize
the other material without spending much time on it. If-the participants in
the class have different concerns, the instructor may find it yseful to divide
the class fnto small groups and let each group concentrate on a particular
problem. The small groups can report their findings or discussion to the
~whole class during the last hour. - '

_ Both concerns of too.much and too little materia¥\2£gbably arise out of
héavy dependence on the workbook to provide class formats Certainly many
participants will pressure the instructor to give them the answers. Those ‘who

. ‘do not get most of the ariswers filled in will fee) cheated. In order to make

‘ sure participants do not rush the instructor .through the material to "get the.
answers" and to make sure those who-are not used to taking notes are assisted
in ge¥ting the material written down, the instructor may find it helpful to
_ request participants not to take notes until a section is finished. Then the
whole class can go back and fill in the material they have found important.
This procedure not only assures that each foster parent has a complete manual
at the end of the coyrse,‘bu?,serveS'as.a nice review for each section.
<« The most important resource in any learning situation is the instructor.
P11 other materials and resources are useful to the extent the instructor is -
able to utilize them effectively. The following material is offered as-one
tool for the. foster parent instructof's kit. Although we hope it will be - .
useful, we would be disappointed to find instructors were relying on the
manual-to replacé their own knowledge, techniques and assessment of class
needs. . Feel free to use the material selectively, in the order most )
appropriate’ to your teaching style and the.needs of your class, -~

¢ , v e .
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. PARTICIPANT HMANUAL PREFACE

Foster parents who use this manual will have a wide range of
skills and experiences .n fostering. Some foster parents will be
relatively new, others may have worked in this capacithy for
twenty or thirty years. Some foster parerts may work with
children of all ages, while others may specialize in working with
children of a certain age range. This.workbook, as with all the
Foster Parent Training Project‘worgiook series, is designed to
draw on the strengths and experiences of foster parents, working
together in a group tc share and.enhance their knowledge of the

children they serve. :
R x ]

-Children in foster care, like all children, move through
stages of development and master the tasks of development at
their own individual pace.. They need to develop self-esteem’ and-
a sense of identity. Some children in fqster care may develop at
a slightly slower.place due to circumstances of their earlier
lives and the impact of separation. The questions of self-esteem
and identity may be more problematic for such children due to
divided loyalties between natural and foster families. The
purpose of this workbook is to focus primarily on the school-age
development of children in foster care, and the roles of foster
parents in partnershlp w'.th the agency to ensure the healthy
growth of the ch11d.

~

. - -

Many foster parents are concerned about the behavior of
their foster children. Does a specific behavior indicate that
the child has a slight developmental lag and will soon be growing
to a new stage of development? Is it fairly typical for a child,
to react in this way to separation? Is it a sign that the child
needs more intensive help in hand11ng this stage of development,
or in resolving the conflicts of’ separatlon? Is the behavior an
unspocken cry for help? This class may raise more questions than -
it answers. for some foster parents. Through class discussions’
foster parents can sort out these 1ssues, and begin to decide
when'it is necessary or advisable to call upon the caseworker,
school personnel or therapists for expert guidance in handling
the unique situatien of each individual child.

. Foster parents make a 31gn1f1cant difference in the life of’
a child. 'They can comfort fears and worries, help develop more
positive behaviors, and build a se.ise of self-worth for the
.child. By understanding a child's feeljingg about his natural"
family, they can help the child feel good about him/herself,
reduce feelings of conflict, and. increase a constructive dense of
self and a positive identity. v
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INSTRUCTOR'S INTRODUCTION*

A . ~ -~ ———— Y
.

“GENERAtfPROOGDURES*AND.IECHNIQUES, .

e -
~ Fosterin the School- Ade Chlld is one of a se;les of manuals developed
for the Foster Parent Education‘Program at Eastern Michigan University. The
Manual is divided into eight- sessions. and has been used effectlvely at weekly
meet1ngs of two and a half hours duration. - : T -

ThlS manual helps fos*er parents ask and answer some ba51c questlons

13

iy
1) How do school age chlldren grow and develop?
" 2) Nhat can we do to understand the particular -problems of'
school age chlldren in our care?
.3) How can we insure: the _maximum growth and develppment of.-
school age children? ‘ :

4)- How can we handle the behav1or problems typical of th1s -
age?

5) ‘How cap we deal effectively with the ‘sthod1?

. ° 6) How can we help children move intq the larger community and

»; participate in community activities?

7) What communlty resources are available to school age
children and thelr families?

<

The follow1ng 1ntr0uuctory material provides a general framework to use
with all of the modules. It is designed to provide the instructor with an
understand1ng of the classroom dynamics the project staff has found successful
in working with foster parents. Participants have had varying educational back-
grounds, serve many different kinds of children, :nd work with all types of .
agencies. Although these procedures should constitute a helpful guide for the
instructor, the ‘greatest contribution of any teacher is his or he= apility to
evaluate the students and bring them what they most need. It is the instruc-
tor's creative use of his materials, his ability to use the strengths of his -
class, and his warm support of each student's struggle to grow that are most
effective in determining what is learned. Thus, we see these materials as.the
basis from which the instructor stcr_s, and to which he adds his own ideas,
~.skills, and knowledge to meet the unique needs of his class.

v

*Prepared for Instructors and Instructors' Manuals by the Eastern Michigan™ , |

University Foster Parent Tra1n1ng Project. 1

T : ¢ 0
‘ ’
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N - TEACHING ADULTS /
S . . : s

. A Although there are many common elements ir the teacher's role regardless

A - of the subject matter or the type of student, teaching adults wutside of the
, © _ traditional classroom or university setting is different. Typicallyd the -

. adult student is in the classroom because he has a certain question that he '

hopes; £he class will helpManswer. His educational experience may be limited /
"and ‘somet ires. he has had unpleasant classroom experiences. As a competent

v person used to.-making his “own decisions and functioning well in his world,-he

- .may resent the implied subof'dination in the student's role.

“« ¢ .. An effective teaéFE? of adults reassures the students that he recognizes

.and_appreciates their compatency. Hetlgives them support for. seeking help

through attending-classes. "In addition, Jje emphasizes that learning can be fun

and enjoying onese€kf im class may be .the most.effective way of learning. The:

C - student need not suffer to ]eaﬁh= “Although new .ideas and ways of doing things

_ may sometimes make-a stugent upcomfoFtable, the support of the“instructor and ..

" his classmates aids him in his struggle fdr growth. fT . . .
. o \ :

'aBusy adults are not in the classroom for the sheer joy of }earnfﬂg. They L
have taken the time to participate because they have specific problems. They
typically_want” immediate answers and are not. intdrested in "theary." The
instructor of adults will find that .he is usually most effective by starting

_with specific questioms that his class brings. He uses these questions and’
‘their solutions to help the class buT1d a more general framework rather than
teaching them the general rules and hoping that they can deduce answers-to
their questions. ' R S ' B 2

Unfortunately, many adults are skeptical of the value ofs"b00k“ knowledge. "

They are accustomed to experiential learning. and continuousty question the
credibility of material, especially if.it appears to,be so abstract as to be
“inapplicable to their daily lives. In teaching foster parents,- the
instructor's greatest resource is the -foster parents ‘in his class.
Collectively, thay have had tremendous experience in working with foster
_children and solving problems. Whenever possible, the instructor should

& encourage the class members to-teach each other. ’ L T

o

[ . )
Typically, a class. discussion starts with a foster pareént describing a: .

" problematic situation. . As this point, the instructor myy reformulate .the . ‘
issue¢ in lipe with the topics of ‘the ctass. The other participants<then Yo, -
offer selutions - often through.describing similar situations they have
eencountered. If the similarities are not obvious, the instructor may wish to

1

point them out to the class. - ‘o : b

_ :The various ways of dealing with the problem car, then be evaluated. In .
most cases, some solutions will be eliminated as inappropriate, unfeasible, or-
damaging to the child, but the class Wwill be left with two or three alterna-
tives. Participants should be reminded that there'is seldom one right way of

- parenting and encouraged to try the solution $hat is bost suited vo their y
style or with which they feel the most comfortable.
9 . -

This procesé maximiies the-pérticipation of\each'student, assures the

relevancy of the discussion to the immediate needs of the participants, and
reassures them of their competency and ability to deal with various e

§
1
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situations. It has its dangers, aspe¢ially in dealing with emotionally ladenh
issues. Ther2 is always a tendency for the class to use the time available to
ventilate their feelings without constructively addressing“the problem. The
ihstructor must toleiate some airing of feelings, .but strive to refocus the
issues. dAf participants are.continuously cut off, they w¥l1 soon feel they °

- should not contribute. Also, some participants will tend to ramble but
‘eventually.make a contribution. A tolerant. and supportive instructor who
guides the discussion and then summarizes the salient points assures that each
person is receiving what he most needs. ., »

Adult participants, like all students, often need to hear new material
several times before accepting and inrorporating it. We all need to hear the ;
same thing said many times in ,many ways. The instructor need not fear repeti-
tion.  Not only is it necessary for ipitial learning, but once something has
" been learned we usually. find that each time we come back to it we discover new
facets and new areas to,which we can apply it. The organization of course
content into a number of important points underscores commitment ‘to learning
through repetition. Typically, each point will surface .or resurface themati-
" cd1ly through the weaks of class discu5510n.

. Teaching through group discussion is probabTy the hardest way to teach,

but whep successful, is the most rewarding ‘in that the students not only learn
‘more but learn in a way that is emotionally satisfying. Thay_can use the

material to effectively alter their liv... However, the good group leader K
‘does fiot simply rely on hi's students to contribute and hope for the best. He ‘
carefully prepares the ways in which he will be q?% to elicit the most e
meaningful contribution but is willing to adters¥ lans if a more fruitful

approach emerges from group discussion. <Lhis~manual supplies a structuré for

class discussion. The sensitive instructor will guide class discussion until'
participants are comfortable in completing the answers. Some of the ways the

instructor can’ encourage meaningful group participation and techniques that K
~have been successfully used with.foster parents are discussed below. ’

¢

(HE PHYSICAL SETTING °

Classrooms should be selected to. comfrtably hold twenty to twenty/-five °
participants. - In order to assure maximum participation, seats should be
arranged either around one-large table or in a circle unless special
arrangements are suggested for a particular session. The instructor should be
seated so that he is one of the partiCipants. If there are two instructors,
or if a special resource person is present, they should sit on opposite sides
‘of the circle. Participants should be encouraged to address t*“eir remarks to.
the group rather than to the instructor, .

. If at all possible, there should be coffee availeble. If the site does
not have coffee, one of the first tasks of the groups might be to decide if
they would like to have coffee and how they should divide the responsibility
for buying and preparing it. Some foster parent groups have established norms
of bringing and sharing food, ranging from cookies tr elaborate meals. If
foster parents wish to bring focd this can be a pleasant and acceptable
manifestation of good feeling. However, refreshments are in no way a require-

" ment and instructors should be careful to see that no foster parents feel
pressured to contribute.
-4

°




B¢

Smoking can be a problem. . Unfortunately, smokers are most comfortable
when allowed to :indulge their habit but may seriously discomfort non-smokers
in the group. The best solution is a well-ventilated room with smokers in one
half of the circle and non-smokers in the tther. If smoking is not allowed in
the classroom, there should be a break. ' '

If the participants are encouraged to get up to get coffee, leave the room
when they like, and are allowed to smoke, it is not always necessary to have a
break in a two-to-three hour dassion. Although the break gives people an
opportunity to stretch and move about, it may be difficult to continue the
discussion. This can be useful to the instructor if the class has lost the
paint or is rambling. After the break he can refocus class attention on the
crucial issues or begin a new activity.”

Overall, the instructor should do everything possible to assure that .
participants are comfortable. This includes ‘being comfortable with each other.
Providing each person with a name tag and involving them in the group
discussion as early as possible serves to increase trainee comfort with one
another. ' L ’

ESTABLISHING GOOD PROCEDURES

L}

The first class meeting is the crucial time for establishing the right
atmosphere for optimal learning and establishing good procedure. It is very
important that each and every person be. made to feel comfortable and encour-
aged to participate. Since the first night of classes often requires some
registration or people have difficulty in finding the building or parking,
class may start a little-late, The instructor should encourage everyone to
arrive-a-little early so that they can start promptly in the future. It is
sometimes helpful to add that peopi: who are inadvertently delayed should come
anyway and not miss the class. 1

The”iqstructor‘s opening remarks should include the followfng points:

1. We are all here to learn because we want to help foster children,
especially those in our own homes. A statement about the goals
-of the course 15 appropriate here.

2. Although we have an important and serious task, the process of
learning can be fun. It need not be unpleasant to do us any good. b

3. Learning to parent fis not &s simple as learning to sew or put a
-radio together. There are many good ways to parent and nobody has
all the answers. N ‘ ~
4. You as a class already have had a great deal of experience in
parenting, most of it successful. It is important that we all
°share our experiences with each other.

If the instructor can honestly say that he hopes to-learn as much from the
class as they do from him, he should add this.

4 | o 13
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Unfolding: As soon as possible, the instructor will want to get each person
to participate. The suggested technique for doing this is to have

each member of the class introduce himself and describe his background. A few
people object to this procedure; feeling it is a waste of time, so it is
important to let the class know why they are gecing through this exercise. The
instructor should point out: :

1. Through the process of sharing information about ourselves we begin
part1c1pat1ng in the class. ‘

2. As we listen to others, we find that we usually have something in
common with everyqpe else and often a lot more¢ than we had supposed.

3. The process of sharing helps to begin to focus on ourselves and
experiences.

-4, No one need tell anything that would make them feel uncomfortable or
which he is reluctant to share with the group.

5. Each person should take not more than three to five minutes.

. The instructor then 1ists the things that he hopes each will cover and
starts the.process by describing himself. The instructor's own unfolding
always sets the tcne and establishes a model for the foster parents' parti-

. cipation. If the instructor omits a point, others usually skip it; if the
instructor adds a point, others often add it too. The 1ist should include
name, age, place of birth, where you went to school, where you work, how you
decided to become involved with foster children, and present interests. Most

4 instructors find it very useful to add one last topic that focuses the quter
a -parents into a particular aspect of the course. See the specific suggestions
included in the mapual.
, ] < . . ) 5
" Se]ecting out the topics to be described by the participant is the

instructor's first opportunity to use his creativity to help them focus on
their own fee11ngs about the topics of the course. His ability to respect
each person's contribution provides the class with a model for how they will
treat each other. . : .

Recall: After everyone has introduced himself, it is useful to go back
around the ~oom asking what people recall about each person starting with his
name. Many instructors find that both processes take up toc much time for the
first session. Waiting until the second -session for recall not only allows
time to introduce some content into the first session but heips people to
loosen up and continpe to participate at the beginning of the second session.

In order to encourage as much interaction as possible, the instructor may
ask if anyone objects to the rest of the class havihg his name, address and
telephone -number. A list can be prepared and distributed to the class at the
second meeting. This becomes especially useful if an emergency arises and
class has to be cancelled or postponed. It also encourages the trainees to
talk together outside of class and to collaborate on assignments.

3




" TEACHING TECHNIQUES

Each instructor develops his own style. This manual has been used by
several instructors. Each one used the material in a different way. Good
teaching, like good parenting, does not consist of followingya rigid set of
rules. Rather each teacher develops techniques with which he feels comfor-
table, evaluating the usefulness of the technique on his ability to use it tv
stimulate his students to share relevant expreiences around particular issues, -
evaluate the various alternatives available to.them, and plan how to implement
one of these in solving problems.

The instructor's main task then is to stimulate participation. However,
as the trainees find support from the class for their experiences and feelings
they may try to use class time to release many of aeir feelings. For many
trainees this will be the first time they ever felt comfortable talking about
their own feelings or ever had such a sympathetic audience.

The instructor can focus participation by: ’/-

1. Introducing the topic under discussion for the evening and relating it
to previous topics ' .
1) )
2. Asking questions that lead the participants to relate their own exper-
iences to the topic to be discussed

3. Summarizing a participant's statements with emphasis on its relevancy
for the topic

4. Reminding participants who taik on and on that they were making a
specific point

5. If necessary, assuring a participant fhgt although his contribution is |
interesting, the class has a specific topic they wish to discuss and
thay must return to that '

6. Summarizing, or better.yef. asking the class to summarize the way i
which the topic for the evening was covered, and :

7. Showing how points covered on a particular topic relate back to
other topics or how they will be discussed further under a new, topic
heading. :

1]

In addition to group discussion, there are many other techniques that gen-
erate interest and increase participation. Most of these will not be new to
the instructor but he can think about ways in which they might be used.to
present or explore particular topics. These techniques are presented in a
jeneral form below., Specific ideas are presented at the beginning of indivi-
dual sessions. . : S

Reading Materials: The manual assumes little outside reading except what
is incTuded for participants. There is a list of suggested reading at the end
of the manual. Many foster parents have little time or inclination to read,
but almost every ‘class has some peuple who find reading pleasurable. Those
who do outside reading should be encouraged to share with the class what they
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have read and to ask the class to evaluate how useful it might be in working
with the children in their _homes. -

Participants may be asked to read materials to their families and share
with the class the reaction- of their spouse and child to the reading.

Assignments: As frequently as possible, participants ‘wnould be given an
explicit assignment to complete at home. This need not bé lengthy, but may
involve some writing or recording. (It is important to remember that some
foster parents may have difficulty with reading or writing, and not to set up
assignments which would induce failure or frustration due to lack of these
skills). It should allow the participants to immediately put to use some of
the things that they discussed in the class or prepare them for material that
will be introduced next session. Observing a child, use of a new management
technique with a child, calling their work&r or a community resource for g
specific information, recording some specific behaviors, are all examples of
such assignments. -The instructor should assure that each participant receives
feedback on all of his ass1gnments, either through discussing it with the
whole group, discussing it in a small group, or through receiving written
comments from the instructor.

Role Playing: One of the best techniques for helping part1c1pants
develop new ideas and to see things from a new vantage point is role playing.
At the beginning, many participants may feel a little uncomfortable about g
"play acting“ and it is often useful to start with a written script. With
more .experience, they may be given role assignments and a situation and
allowed to spontaneously develop their own lines. The class may be broken
into small groups and each group g1ven a different situation tq do. for the_
whole class or each group may be given a different role and discuss how one of
their members should act out his part. Playing a certain role may trigger
fairly intense feelings. . Part of the instructor's task is to help the
participants articulate and handle the affect engendered by the role play,
while constructively using the feelings to build empathy.

Brainstorming: This is a set of techniques used for creative problem
solving or generating new ideas. The instructor provides the following ground
rules for trainees:

There are no right or wrong answers; any idea, no matter how far fetched,

1s acceptable.

No verbal or non-verbal aﬁprova] or disapprovgl is given for any ‘ideas.
A1l ideas are visually listed, written on blackboard, newsprint, etc.

No idea is discarded for any reason.

Long pauses or silences are encouraged, as quiet engenders creativity.

A session runs from 20 minutes to half an hour to alluw sufficient time..
It is useful to start with a "practice run" if participants are unfamiliar

with brainstorming. They can be asked to "brainstorm" or list a number of
items in a certain category (pets, colors, fruits, occupations, etc.). After

7
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a brief "warm up" of 5 or 10 minutes, using the brainstorning.guidelines,
participants are then asked to brainstorm the topic question (e.g., new ways
of working with natural families.) o '

. Following the brainstorming session participants may then select the most
useful ideas generated. They may discuss how they could implement some of
these ideas. It may be useful to-sort the ideas into related categories and
allow for small group discussion. '

Games: There are many group games aJ%ilable that aid the participant in
gaining a new perspective, finding out how fdifferent people are, or beginning
to understand how difficult it fs to understand even simple communications.
Some of ;these are described in the manuals. They can be used in small groups
or for the whole class. “ ‘ . o

Multi-Media: Movies, tapes, and slide presentations that can st{aulate
discussion on particular topics are sometimes available. If the instructor
has access to a tape recorder or video-taping materials, these can be used
successfully in allowing participants to critically observe their role playing
or other activities and decide how they mig.. want.to change.

Small Groups: Dividing the class into small groups has been discussed
above, but is also useful for more intensive discussion around specific
topics. These topics will vary, and may be established by a number of
criteria, which would include, but not be 1imited to, age of the foster
children, legal status of the foster children, and. level of functioning of a
child with special needs. For example, in a class on Mental Retardation,
small groups might be set up for foster parents of infants, pre-schoolers,
school age children or teens, so that participants can relate concepts of e-
motional development to the specific age groups with which they are dealing.
It may also be useful at times for small groups to all focus on the same
topics, not for the purpose of dealing with a variety of specialized Tssues,
but rather to afford all participants an opportunity for more intense
involvement than is possible in large group discussion.

The instructor should make sure that each group has a specific topic and a -
clear ‘dea of what they are trying to accomplish. To maintain the group
process of the class as a whole and to focus the small group discussion, it is
useful to ask each small group (or a designated number) to report back to the -
class as a whole on the important points of the small group discussion.

‘ Implementation of Techniques: The above techniquas are suggestions to’
increase the usefulness of the manual by maximizing the involvement and par-
ticipation of the participants. The suggestions, along with the material
provided in the manual, should be useful in helping the instructor develop an
interesting and useful course. However, each instructor is responsible for
evaluating the materials and using them in the way he feels is most beneficial
to his class. The decisions he makes about materials and techniques, and his
order of presentation should be based on his professional judgement as to the
participants' needs and what will be most beneficial in"helping them grow and
learn. He should consider his own strengths and limitations and select those
techniques with which he wifl be most comfortable, while feeling free to
experiment with a variety of suggested techniques to enhance his own skills.

.
8 ¢
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GENERAL THEMES

fhe materials presented in this manual and other materﬁa]s have beén

"developed by the staff of the Eastern Project and/or .by the instructors

teaching for the project. There has been no attempt to incorporate any

particular approach to child development or child management. Rather we have
“selected from many works those ideas and techniques bur experience working

with foster parents suggests will be most helpful to them. .Most instructors
will probably be familiar with many of these ideas and will already be using .
them. Certain themes have emerged from our classes that cut across the lines
of specific courses.. Some are stressed more heavily in one dourse than in
others. Our experience suggests that, although it is fairly easy to get

agreement in these ideas, it is also easy to forget them and lapse into older '

habits. It is our hope that instructors will reread frequently the following

points and attempt to stress them whenever appropriate in class discussion.

How We View the Child: It is important that the foster parent regards
each child as a child first ‘and as a foster child second. Al1l children are
more alike than different. If the child-has a physical, emotional, or mental
handicap, he is still a child with all the needs of a child. All children
progress through a series of developmental stages with corresponding growth,
stress, and challenges. Children in foster care haveithe same needs and
follow the same patterns as other children. The parti%u]ar traumas a child
has experienced or his exceptional characteristics may mean that he will
develop at a somewhat different pace than other children. Sometimes behavior
typical of a particular stage becomes problematic especially if the child is
chronologically older than one for whom this behavior is typical or if the
behavior is more frequent or exaggerated than usual. To the extent that
foster parents can view a child's behavior. as more normalithan abnormal even
when it is disruptive, they will be more easily able to cope and to help the

* child move to more appropriate behaviors.

In addition to physical care and emotional support, the major job of the
foster parent, indeed any parent, is to assess the child and help him move on
to the next appropriate level. It is helpful if foster parents can view the
goal of their work with the child not as "improvement" in his behavior but as-
progr%}s,and growth.

The long range goal for any child is to help him develop into, or come as
close as possible to behaving as a capable, self-sufficient adult who feels
good about himself. The foster parent works with the social worker and other
professionals in assessing the child's needs and developing a plan to help the
child progress toward independent adulthood.

Examining Our Own Feelings: Foster parents often have had little oppor-

. tunity or motivation to examine their own feelings and attitudes. To the

extent that their caseworker has been able to establish a relationship that
allows him to work with them in these areas, stress is usually on their
conflicts and problems.

It is more helpful to reassure foster parents their feelings are normal
and experienced by most parents. Self-examination helps one to be more aware
of one's values, moral codes, and behavioral standards, it does not )
necessarily mean one should change but allows one to sort out which standafds

18
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are most important. It often allows one to become more tolerant of people who
have different standards. ' * \

Many foster parents are concerned that if they are unable to teach the
children in their care to behave properly, or stop them from behaving wrongly,
they will grow up with serious problems or find themselves in serious trouble.
They do not like to admit-to themselves their reactions to certain behavior:
They find themselves angry. They are embarrassed in front of their friends
and neighbors. They are sometimes "turned off." They are afraid they are not
coping and fear things will get completely out of control. They tend to blame
- themselves far the child's behavior. They often think that if only they were
better foster parents, if they had done the job well, if they knew more about
how to handle children, then these things wouldn't happen. Exploration af
these feelings helps participants 'to discover that they are complicating t
problem. The difficulties created by the child's problem are real and some
forms of behavior can not be allowed to -continue, but as participants:come to
grips with their own feelings, they are better able to help the child.

As foster parents come.to realize that anger, frustration, and embar-
rassment are normal and that all foster parents, indeed all parents, have
these feelings more often than they would like to admit, they can stop ‘blaming
themselves. Finally, they begin to realize they are not responsible for most
of the problems of the child and the child's behavijor does-not-mean that he
does not like them. They are able to look at the success they are having, try
to be-satisfied that they are doing their best, and then look for alternative
ways to handle the behavior. ’ 3

Commufiications: Failure to effectively communicate clouds both profes-
sional and personal interactions. - Failure to say exactly what one means not -
only conveys the wrong message to the listener but when repeated distorts the
speaker's own perception of what he means. Foster parents often find it
effective to rethink the messages they are, sometimes inadvertantly, sending
the children. Learning to describe behavior rather than personalizing or
labeling, and including positives as well as negative points often helps’ them
to be more positive about the-child. : J :

)

There are certa{ﬁurules that can be emphasized over and oyer again:
1. Although the child's behavior is disapproved, the child is worth-
while. (I don't like dirty hands, not I don't like you if.you are
dirty.) . X

2. Describe the behavior not personal rharacteristics. (You did not
make your bed, not you are a slob.) ‘ ,

3+ Be specific. (You took a dime, not you stole.)

4, Differentiate between féelings and behavior. (It is 0.K. to be angry
~ but you can't hit your brother.) '

5. Try to state alternatives positive)y. (1 1ike clean rooms, not I
dor.’t like dirty rooms.)

6. Try'to let the child know what you want as specifically as possible.

10 ’ | _ _ls)l'




-,

‘ Q

7. Whenever possible, provide the child with acceptable alternative
behavior. rather than. simply telling him to stop.

8. Remember the example the parent sets is much more important in shaping . S
behavior than anything the parent says. (If you don't want a child to
interrupt you, don't interrupt.him.) , '

9, Try to reaséure the child that you believe he is capable of, growing,
""changing, and learning to conrol himself.

~

Policy: Since agency poliqy differs from one agency to another, the
material in the manual does not discuss specific agency policies. - When ques-
tions about policy arise in class the instructor .can assign one or more K
participants the task of finding out what a particular agency's policies are.
It is part of the foster-parent's role responsibilities to know his own
agency's policy. ' ' g

" The Foster Parent's Role: There is a growihg discussion about the feasi- ™
bility of redefining the role of the foster parents. Suggestions as to new o
role -models “include foster parents being viewed as: . ‘ _ Lo

\ ;
1. Agency employees , R '

I

2.- Volunteef Service Providers
3. Independent Service Providers from whom the agency purchases service.

Although these models differ, there is agreement that the foster parent is
the direct service provider to the child, a member of the team, rather than a
quasi-client. The foster parent's job includes working. with the caseworker, ®
natural parents, if possible, and other professionals to assess and plan for
the child. Foster parents are recognized as having special skills and ’
knowledge whose input and participation in decision making is integral in
providing good service information on a regular basis and abiding b?aagency ,
policy. They should expect to receive the information they need to work with
the child, be given adequate:time to prepare the child for changes, and to be
kept informed of any pending changes in the child's situation. The .
motivations of the foster parents for fostering, their personal feelings, and
any problems they may have are irrelevant except when they manifest themselves
in behavior that interferes with adequate job performance.

THE INSTRUCGTOR'S ROLE IN MODELING TEAM BUILDING
»

As foster parents change their own role perceptions, and move towards
defining themselves as valued members of a child-serving team, the impact of
the instructor is a crucial factor in two areas. By affirming and validating
the participant's expertise and newly azquired skills, the instructor can
model and reinforce the team concept. Equally important, the instructor can
impart, by example, many effective techniques of parenting.

* The instructor, in most instances, represents "the professional world" to
participating foster parents. Those instructors who actually are foster
parents are often highly skilled and successful foster parents who ‘have
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mastered the art of working in a team approach. Those who are professional
child welfare workers, clinical psychologists, or special education teachers
represent to the participants a part of the professional community with whom
foster parents must interact for the good of the chitd. As they learn to
interact with their instructors, they acquire skills which will later be
invaluable in contacts with caseworkers, therapists, and teachers of their
foster children. Learning to assert themselves, describe behaviors
specifically and cooperate with instructors helps the foster parents to
practice, in;a safe place, behaviors which will 1ater be used in encounters
with other professionals. The instructor's respect, cooperation and support
of foster parents as team members is instrumental in defining role
expectations of trained foster parents, and reinforces the growing self-esteem
of participants as valued members of the child serving team..

Similarly, the inﬁt}uctor models many effective fechniques of parenting in LN
his interaction with the class. Although teaching is only a nuasi-authority v
position, a certain analogy can be drawn between the process of teaching and !

the process of parenting. In each situation, there are needs to be assessed

- and met, stages of -development to be défined, and areas of growth to be en-

couraged. The student (whether in foster parent tra‘ning or graduate school)
looks to an instructor for guidance and support just as a child looks to a ,
parent figure. By being a good "parent" to the class, encouraging growth
rather than "obedience™, using support rather than criticism, the instructor
models the most effective ways of dealing with people, and demonstrates the
project philosophy. Feedback from foster.parents indicates that when "in a
tight spot" they often stop to think what a favorite instructor might do or
say in a similar situation. o ' '

«  Thus, whileemuch of the participants' learning results from sharing of °
experienfe in group discussion and acquiring content material, the instructor -
should not overlook the process of identification and his impact in modeling
growth-oriented philosophy as an-integral component of foster parent training.

Specific instructions for the class you are about to teach are included
with the material for each session. Additional class materials are available
ffom the project entitled Seventeen Course Outlines. The project staff hopes

~ you and the members will enjoy the experience and Tearn much from each other,

that all of the participants in-the class will be able to better serve
children because of their participation.

Patricia Ryan,-Ph.D.
Bruce L. Warren, Ph.D.
Emily Jean McFadden, M.S.W.
Ypsilanti, Michigan

)
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Pur‘pose:
~ Distribute workbooks.

Y

SESSION -

INTRODUCTION DEVELOPMENT ANB BEHAVIOR
INSWRUCTOR S INTRODUCTION

n

Introduce the goals of the course (page } of participant's manual).
Describe format for learning:

a. use of workbook

b. use of small group discussions e

c. use of assignments
Introduction of self.
Introduction of class participants.

Summary' 8

a. Nhat have we learned about ‘each other? .
b. Why is it important? -

Review of development of school age child

Discussion of participants' concerns’about the behavior of srhool age
children and when specific concerns Will be handled durlng the course.

Review the basic prfnciples of foster care.

-

Plate workbooks where they are atcesslble. As cla$s members arrive,
welcome them and invite them to sit at one of the pre-arranged tables.
Give them a workbook. - _

A

‘When the group is- assembled, review the goals for the course as they

appear on page 1. Restate, rephrase, repeat and give examples in
order to ensure understanding.

Discuss.with the group the methods that will be used to maximize the
learning experience. :

a. The manual will allow for the gradual assimilation of new con-
cepts and techniques as well as acknowledgement of the expertise
already present in the class members experience.

Specifically, the manual provides for ease of nota-taking.

13
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6.

LY . . , ' ' -
b. Class members’will be expected to contribute to small group
discussions as a way of sharing knowledge. o -

\

c. Assignments will be given to help the class members prepare for
each session as well as provide a way for the experience to be-
come individualized. Explain that assignments are designed to- help
foster parents focus on their own home and their own foster

children.
A

-

'Introduce yourself to the group using th® following outline:

a. Explain that you are going to demonstrate a way of self- ¢
introduction that you will ask them to follow in turn.
-Explain why this process will be useful.

b. Repeat your namé’.

"c. Give'a brief synopsis of what you remember about your first day

of school, what you anticipated, how it felt, what happened,
how you reacted and how this may'have affected your experience
with school. : : .

 d. Be brief - remember each of the classmembers will be following

your model. . , ‘.

Invite each clas§ mémber in turn to tell about him

¥

or herself--

using steps b and ¢ as described in #4 above. Suggest to the other
class members that they may wish to take notes. :

ay

At the compfetion of all introductions: ' P

"a. Summarize for the class some of the interesting events or feelings

that they have shared. Ask what this suggests about the *school
experience of many children. Acknowledge with the class the rich

experiences .ahd practical knowl'edge v.at they bring with them.
) |

b. Discuss the possibility that different situations and experientes -

often result in different points of view. Introduce the idea that
all points of view will be permitted and discussed. '

Discuss what is meant by latency and what we know about development.
Point out the many changes that occur during the period that we call
school age. Strecs that éach child develops differently and that”foster

children may have had special experiences that affect their development.

Depending on the level of the group, either summarize material in
Appendix A or give it as a homework assignment.

Give the participants ample time to describe their concerns and the

behavioral problems that hether. them. List these on the board.
List the sessions in which each concern will be handled.

Discuss the purpose of foster care, the concept of the team approach

Ask the group‘to'read Appendix B for the next session.
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SESSION 1 -
INTRODUCTION DEVELOPMENT AND BEHAVIOR

- f

-,
v

4 Welcome to the first session of Fostering the School Age Child.
We will be working togethHer to achieve the following goals:

¢
V4

~ GOALS
To gain Understandlng of the growth and development .
of school age children. _ » LT ®o

9

To understand the’ partlcular problems of school age
children in foster care.

To learn ways to ‘assure the maximum growth and development
, of schdol age ‘children. _ .
To develop skills 1n handllng the behav1or problems
typlcal of this age. _ " »

n

To learn to deal effectively with fhe schools.
To learn how to help children move into the larger
communlty and part1c1pate in communlty activities. ' >

To learn the community resources ava11ab1e to school
age children and their families. :

In order to achieve these'‘goals, many methods will be used to
facilitate learning, including the use of guidelines unlque for
your situation. Please bring this workbook to'every “session.

- This is your textbook. Feel free to wrlte in it and use it in
any way you feel will be useful.

[ . . -
B
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GETTING TO KNOW EACH OTHER

-
]

Since we will be working together over the next several weeks, it
"is important that we learn a little bit about one another so'\we
will be comfortable in working with_each other. List the things
about yourself you will be,sharing with the group.  .Include in -,
this list the feelings you remember from eaf@y school experi-
ences. Feel free to express both positive .or negative féelings.

S

1.

Now usge the épace-below and on the next page to'méke notes about
others in the group. '




Why is qett{ng to know others impottant?

, - Ehrough the process of shar1ng we begin part1C1pat1ng
- .in the class.

. r v . ‘
) ’ - . S~
. . .
. . . -

~

K @ 2. We find out what things we have in common.”
+ 'r\ ‘/ to. j " ) . .
. : | o - o y

»3, We begin looking at -ourselves and what we feel is important.

\ ° :

v ' °
e : :
4, We let-others know what is important about us and what we
“ th]nk
> \ ‘
™ i
o P
“ et '
N 2
4
¢ e I ;
/ . i ‘ _ .
& ¢ . \. ’
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18 ’ 4




When we talk about school age children, we are generally
referring to children six to twelve years old. Many people talk
of this age as "latency." What do we mean by "latency?"

1.

£

.. __Although. school age children are generally more plac;‘;and easier

to ‘handle than either pre-schoolers or adolescents,

Many of the emotions which are so close to the surface with
pre- schoolers and adolescents seem to be more under contro]

or are less evident,

School aged children seem less 1nvolved in sexual thinking

and fantasy. They know they can't marry their parent and are

not yet sexually involvea with their own age group. This

does not mean that ch11dren of this age hdve.no sexual interest,
But they are more 11ke1y to explore their bodies and pursue their
interests in private g with their peers.

is doesn't

mean there is nothing going on. Let's think about a typical six

1,

year old, what are six year olds like?

Just 1earn1ng to play w1thout adult supervision, usually '
turn to adults for help when hav1nq problems with other children.

Just iearning to share and follow rules.

Small - still ook like little ghildren.

Learn1ng large motor skills - riding b1ke, sw1ng1ng, dancing,
swimming,

Very few academic skills., May count, write name, but probably
still Tearn1ng to tell time, read, do simple arithmetic.

A 4

Short attention span.

Very concrete in thinking and view the reason for things be1ng
as they are as he1pfu1 to self or humans,

See right and wrong as coming from the outside and punishment
and rewards,. including the reactions of others, as reasons -
for behaving proper]xﬁ,

5 AT 1
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* What about twelvé,year o}ds, what are they like?

et
.

Typically, if they are not behind in development or having
special problems, they are:

9

able to play without adult subervision

-

‘able to share, take turns, follow rules and often set up rules

much bigger and heavier, some are almost adult size and may
be showing physical signs of puberty . _ ,

able to do many physical things - ride bikes, dance, swim
(if they have been taught) .

—

Y
o

able to use all bisic reading and writing and math skills
(if in age appropriate grade at school)

P

able to concentrate for long periods of-time on things that
interest them .

beginning to be able to generalize and become more abstract
in theirAthinking . -

beginning to feel uncomfortable if they break rules rather
than caring cnly about external controls




<4

What are
twelve?

l.

10.

some of the things children must learn between six and

How to get along with other children even when there are no
adults present

How to follow rules, wait their turn, share

How to take care of themselves, dress, bathe, grooming techniques

Y ' 4

How to get about. their commun1ty, use money, cross streets,
mass transportation . .

Basic academic skills in reading, wr1t1ng, math, telling time,
geography, etc.

basic motor skills, bike, swinging, swimming, dancing, etc.

How to generalize, think in terms of ‘cause and effect

A

How to recognize feelings and appropriately express feelings

The meaning of right. and wrong in terms pf“responsibi]ity to
other people rather than external control

How to get along with adults other' than parents




The changes children go through and the
part of their growth and development..
things we know about development.

things they learn are
What are some of the

e The stages are orderly and sequential and cannot be,skipped_

2. PhysicaT, cognitive (intellectual), social, emotional and
moral development go together -

I 3. It is possible to become stuck at any stage

4, Trauma can slow down progress.

z

"Abnormal® behavior is often an exaggeration of "typical" behavior

&

“"6. A child's developmental level rather than ‘his chronological age
is the key to understanding his behavior

¥

7. Grthh and deve]obment are always our goals. Not control.
_we are raising adults, not children

Are there any reasons why children in foster care migh
difficulty in achieving this

t have more
\
? g these reasons?
'1

growth and development? What are

%

1. Separation from their family and other traumas may have slowed '
development

-

2. _Past environment may not have been conducive to development

e e

3. The conditions which led to foster care may have delayed or
prevented development '

Lack of knowledge about what is Tikely to happen to them
makes it difficult to feel secure about present

30




We will be dealing with most of these problems during this
course. In order to do so, we must keep in mind a few basic \
ideas. These are:

1. PFoster care is a team effort-~foster families work with
agency staff and other professionais to help children
and their families. With school age children, teachers
and school personnel must be part of the team.

2. The goal of foster care is to provide .a healthy
environment that promotes a child's growth and
development until a permarent plan can be implemented.
Return to family or adoption is usually the permanent
plan for school age children in foster care.

3. That our job as foster parents is té nurture children
‘and teach them the skills they will need to be
competent, responsible adults. We are raising adults,
not children. However, learning approprxate behavior.
is not easy. It takes a long time. That -is- why
children must have parents for eighteen years or so. . '

4. As foster parents, we only have children, a short time.
We can not teach them everything they should know or
help them to unleara all the inappropriate things from
the past. We can, in a given period, help children and
make an impact on theit life if we set limited and
realistic goals for our children and for ourselves.




¥

During the remainder of this course, we will be discussing ways
to help children feel good about themselves. In the next
sessions, we will discuss many things about school age children
including working with the school and helping children to feel
good about themselves. - We will talk about discipline and
teaching a child responsibility, ways to help a child get along

- with other people. 1In the last two sessions, we will disciiss how
we can make the child feel good in the home and community and how
to handle'special problems of particular children.

Let's take the time to be sure that we will be able to include
all of the major concerns about children of this age.

S

THINGS WE WANT TO DISCUSS SESSION IN WHICH THEY
‘ ' "WILL BE DISCUSSED




SESSION 2

BUILDING DISCIPLINE AND TEACHING RESPONSIBIE,TY
INSTRUCTOR'S INTRODUClION

Purpose:

1. To define discipline and examine the concepts of internal and external
discipline; reward and punishment; rules for disciplining, natural,
logical and artificial consequences.

2. To develop effective methods of discipline that utilize the above concepts
in a way that enhances the growth and development of children.

3. To examine the use of consequences to help shape a child's behavior. -

Methods:

1. Ask the group to summarize the material in Appendix B and get .their,
reactions to the material. Discuss the meaning of discipline. Ask the
participants to think about their own personal experiences. “Encourage
volunteers to share their experiences. -

2. Use Appendix C to provide examples or give small group behaviors and ask
each to determine natural and appropriate logical consequences. Have the
groups share with the class what they have decided.

3. Discuss the importance of rewards, what they mean to us and what they mean
to a child. Encourage differences of opinion.

Note: The instructor may want to review the material in Fostering Discipline.

4

A

An excellent film for discussion about various styles of discipline is "SPARE
THE ROD". This film is part of the FOOTSTEPS series. '

25
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SESSION 2

BUILDING DISCIPLINE AND TEACHING:RESPONSIBILITY

<

When we talk about working with school age children, sooner or

later we talk about discipline.

What is discipline?

l.

2.

teaching

- a field of study

_external control

inner control

punishment and rewards

>

Discipline is a set of rules for guiding behavior. It can come
from the outside or from the inside. The job of parents is to
instill discipline that will help the child control .his or her
own behavior and to do what is right because it feels good to do

SO.

What are some of~xhe things I do because I know they are right?

1.

2.




Until we have internalized rules of behavior - doing what is
appropriate because it feels right - we need external controls.

External discipline comes when wé knoy someone will reward or
punish us. What are some of the rewards I get for doing things I
have to do? > ‘

<

1.

~ 2.

. What are some of the things I probably wouldn't do if other
people did not expect it or demand it?
1.

2.

(28)




<

What are some of the ways I might be punished if I didn't do
certain things? .

¢

. How do I feel if I am punished?

How do children feel when they are rewarded?

Feel gcod about themselves. Want to repeat behavior.

29
13
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-

What do,&e teach them with rewards?

" That they can earn goodies. That good behavior is rewarded. : A

That they can choose to do things which make them feel good. .
) That their actions have results. . :
/ . ‘

/

- ’ N >

How do children feel when they are punished?

Bad, no good, angry, ashamed,. resistant.
. . 3 -' PR \' \‘

o B -

’

what do we teach them when we punish them?

2 That they are bad, and incompetent. That the world is a
punishing place. That inappropriate behavior has negative
consequences. . .

Through wise use of reward and punishement, parents teach )
children to behave appropriately and stop inappropriate behavior.
As children come to feel good about what they are doing, the
rewards become internalized and external rewards, are not needed.
1f children know how to behave appropriately, inappropriate .
behaviors will make them feel uncomfortable. When this happens,
the child has internal discipline and no longer needs external
discipline. Internal discipline develops slowly and- it is
. usually adolescence or early adulthood before most people have
fully developed internal d;sbipline. Even many. adults do not.
As foster parents, we want to use external discipline to instill
internal discipline. To do this, we must: meake children feel
good about behavior we approve and never make children feel good
about behavior we disapprove.

30




Until children have developed internal discipline, we must teach
them. How do children learn from us?

R

1. Copying the ﬁéhavior of others. .

- 2. Having things explained to them

(4

3 Experimenting on their own. g =
'
4, Expefiéncﬂng thé'consequences of their behavior - : Te
. both positive.and negative consequences. ]
.5

Teaching a child a new skill means:
1. Explaining why -it is important
‘2. Breaking it into small steps
3. Teaching each step separately ‘

4, Showing how . 7- . ' \

5. Working with child until step is ma§tered« : )

6. Rewarding child for learning




'
-

g

When we have a problem with a child's behavior, when he or she is _
doing things we dislike, or won't do things we think are ;
important, there are several steps we can take for effective

discipline. v L

‘What are the steps we might take in order to set up effective

.

discipline for particular situations? .

1. Specify the behavior we want to encourage or discourage.

.

+ 2, Assess why the child behaves or fails to behave this way..

Lo i.
-3, _ Determine how important and valuable it is to work on
this particular behavior. Set priorities. - "

A}

4. Change the situations that lead to the inappropriate
behavior or failure to behave appropriately.

5. Set up rules.
6. Determine consequences.

. 7. Make sure [ can cafry through.

32 :
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] '
®  Things to remember:

In determining realistic expectations, I mgst take into account:
’ "o
1. child's.level of development
, . . N ’
2. child's previous experience and opportunity to learn
| ‘Q |
- Dlsc1pline is tegbh1ng and therefore it is 1mportant to-
constantly evaluate not only what I am trying to teach, bug what
I am actually teaching through ch0031ng one discipline
technique, over. another.

P 4 . \ ’ ' ) .
o | In order to help chlldren behave in the way that I want them to .
' behave, 1 must be sure they know what I want or expect of them.

4

When we say it is necessary to make sure children know what is
expected, we imply they mlght not . How,mlght this happen? !

Previous environment d1dn t give child 0pportun1ty. Most jobs
L have many small steps. Until a11 are mastered, job cankt be
' done properly.

[N - . . o
1

When we talk about positive consequences, we might:say that we
are talking about rewarding children. Should.'I reward’'a child
for doing what he or ‘she ought to do? Yes,

Why? .

We all need praise and rewards for recogn1t1on and to buiid
self-esteem,

17 o 33
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Many people have found the use of natural consequences and .
logical consequences to be more useful than the use of artificial
consequences, SN . .

..——-""‘.l—"‘

Natural consequences are: .

N S . R 4

Those arising out of the behabiogﬁﬁ 1f you don't eat, you
will feel hungry. If you eat, y 'll feel good.

Logical consequences are:’ } \‘“_  v o

: ‘ ' e

Those which are connected to the behavior. If you ride your

bike in the street, you may not ride it anymore today. If

you put it away safely every day for a weel;, you may ride to

the park on Saturday. */’ K

»

o) . .
Artificial consequences are: : ~ -

Those which are not connected to the behavidr' If yov . don't

clean your room, youy may not watch T.V. — \
. s

How does the use of natural consequences teach a child
responsibility? ' a
r

Gives him control. He takes consequences.’' There is nobody
to. blame or fight. ’

How is responsibility related to self-esteem?
,
The more and bigger responsibilities =~v :re able to take on,
the more competent we see ourselves, ‘= better we Tike ourselves,

x

For examples of natural and logical consequences, use Appendix C.

t
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WORKING WITH THE SCHOOL
INSTRUCTOR'S INTRODUCTION

Purpose:

1.

2.

5.
6.

To examine the various ways chi]dren react to school and why some have
difficulties..

To examine the responsibilities of the teacher and the foster parents in
helping the child achieve, adjust and develop techniques that enhance the
cooperative relationship of the foster parents and the teacher in the
education of the foster child.

To aid foster parents in dec1d1ng.the1r level of involvement in the foster
child's homework responsibilities.

To examine specific school related problems and develop a plan for their
alleviation.

To learn about special education designations and what they mean.

To learn the rights and responsibililties of parents and children in
regards to special education services.

-~

Methods :

1.

2.

3.

Ask foster parents to think back to their own experiences and interactions
with teachers. Ask them to describe how they felt about teachers as
children and how they feel about them now. Then ask them to describe how
these positive and negative experiences might effect the way they now
interact with school teachers and administrators. Are they cautious or
afraid? Do they feel inferior or superior? Do they view teachers with
awe, respect, distrust?

Have a few of the foster parents describe how and when they communicate
with the schools and the outcomes of this communication.

Ask foster parents to discuss positive experiences they have had in
encouraging homework. Ask for a description also of problems that have
arisen around homework and how these problems were resolved.

Have foster parents describe problems they had with the foster child and
the school. Break into small groups around specific problems and develop
plans for handling problems. Be sure to have groups look at what they
might ask of the child, the teacher, the caseworker and themselves as
foster parents.

35
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5,

36

Explain the difference between mental impairment, emotional impairment and
learning disabilities., Have foster parents give examples from their own
experience working with children. Refer participants to material in
Appendix L. .
Explain purpose of educational evaluation and planning. Stress the legal
right of children to have such services if they need them.

.




SESSION 3

WORKING WITH THE SCHOOL )

A large part of a childls day is spent in school. How he or she
gets along with teachers and other students will be important in
how the. child feels about himself.

When I remember school, I remember: . | //,// 5
Why is school not always pleasant for children?

Why might a child in foster care have problems in school?

1. Did not have regular education before
2. -Separation has led to developmgnta] lag
3, Handicapping condition
+ 4. Worried and concerned about natural family
5, Worried about own future

6. Feels lost, angry or overwheimed

7. Previous school was very different
19 ‘ 37
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1.

What are the responsibilities of an elementary teacher?

Sets up physical conditions and time schedule to
maximize learning ‘

Within limits set by school, sets learning goals and
techniques for achieving these

Promotes social structure of classroom to achieve
individual feelings of self-worth and good 1nteract1on

Monitors children's behavior 1h building and on playground

#

te

Teaches skills and course content

What are some of the problemé the teachers‘may have in carrying
out these responsibilies?

38

1.

Class sizes are large. Appropriate texts and materials
are not always available.

" Children have widely varying qbiTities and needs

Teacher has no control over what happens outside of school

{

Teachers, have preferences and get along better w1th some
children than with others.




What can I do to aid teachers in fulfilllng their educational
responsibilities to my children?

L : 1. Inform teacher of special needs or times when child might | -
need extra attention or consideration.

2. Tell teacher things child likes and ways of work1ng with
child,

A

3. Seek assistance with identifying materials that will help
child or tutoring services for child.

4. Help child set up schedule to get homework or spec1a]
assignments done.

5. Develop home library of'books, games and other educational
devices. Take children on field trips.

6. Encourage child to relate daily activities to school work,

7. Volunteer in the classroom. Be room mother, assist with
field trips.

How oftén, and when, should I talk'with the teacher? .
At least twice a year (usually fall and spring), right
after child is enrolled and whenever child seems to be
having problems or is unhappy about school. Try to involve
the rhild's parent(s) in dealing with the school.

What should I tell the teacher at the first meeting?

That you are concerned and want to be involved. If you

know how long the ch1]d will be in school or anything

about his previous school record which might be important.

Probably all that is needed here is grade level and when

he last att..nded school. Do not disclose information about

child's natural family. Give caseworker's name and number.

Discuss agency's discipline policy. State that corporal

punishment is not to be used with this child. : .

21
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What should I tell the teacher about a child?

1. Present behavior. What he can and can't do and what he
1ikes or dislikes.

2. How he gets along with people in general.

3. Any spécial needs.

4. What you hope to see accomplisheq during the year.
5.

that shouldn't I tell the teacher?

Any information about the natural family or the reasons for the
child being in care. :

Any information about past behavior unless. it is critical for
child's safety. .

Do not let teacher blame child's school problems on family situation. _
Insist on talking about what should be done rather than causes, o

What if the teacher asks why the child is in foster care? What
do I say? j

1. Simp]y say the family has problems they are trying to work
out.

2. Point out you are not free to discuss family's problems.

3. If she -insists on more information, suggest that you will
have the caseworker notify her.

4.
b

What if the child comes back upset from weekends with the natural
parents: depressed, behavinj) poorly, or doing poorly in school?
What should I tell the teacher?

Explain when the child sees the natural parent, the child often
feels upset. He may have difficulties in his behavior or school
work for a few days. I can ask if the teacher would like to be
informed about the visit so that she or he will recognize the

= cause. I can also inform the teacher of any methods that seem to
work in reducing the child's negative behavior or increasing his

sense of security and belonging.

22




If the teacher contacts me about a problem, what information
should I get from the teacher?

What is the behavior of concern?
When does it occur?

Does the teacher have any idea of why?

What has the teacher done so far?

What does the teacher plan to do?

What can I do to help?

What can I do if the teacher is not willing to cooperate with me
to resolve the difficulties or help the child?

~ Talk to the school social worker, principal or child's caseworker.

What should I do if a foster child comes home and says the

teacher is mean, cruel, and picks on her because she is a foster

child? : .
' Ajlow child to express feelings and reflect feelings.

2. Try-to determine cause. Often, the child will have been
reprimanded or not chosen. Do not blame child or scold
child further but point out this happens to everyone
sometimes and it is natural to feel bad or angry.

3. If the teacher seems to be behaving inappropriately,
arrange for a conference and tell the child you will
{iscuss it with the teacher. Try not to place blame or
make decisions until you have heard both sides of the
story. : :

23 ' 41

48

-




What are some of the things children do after school?

1.
Free play

2.
Qutdoor activities

‘Eat
Home chores, care for pets
. Bathing and grooming
Read
. T

Family activities, games

Are all of these things important?

Yes. They all have a role in building a child's esteem and in
aiding growth and development.

In most schools, children either have regular homework or
occasional homework. What is my responsibility in making sure 4
child completes homework assignments? '

'

Structuring a time and place for homework. Pointing out consequences
for not doing homework. Providing encouragement and praise for
completed work.

42




. How can we fit homework into a busy schedule?

Set aside a certain time and place. It is usually better if a
child has a little rest after school before homework. Homework N
can't be done when a child is very hungry or tired. ’ N

Who should decide when a child should do homework? &

It is best if a child can schedule homework with my help. 1
might have to insist on a time if ch11d can't take the
responsibility.

Should I help my foster child with homework?

If I can do so without getting angry or making the child angry.

[ can explain assignments or show how to do it, check. answers,
help with editing or writing. 1 should not insist on perfect1on.
I can explore getting a volunteer tutor

What are some of the things I can do to encourage good study -
habits at home?

Set up appropriate place -and time and encourage child. Listen,

be sympathetic and help. Although a quiet place removed from
activities may seem best, some children do better with someone

else in the room or with music to drown out distractions. Anything
which works is 0.K,



3 . . C e e and]

Should 1 ever ask for a child to be excused from homework?
Under what circumstances?

If a child has a special reason (i11ness, special event) a note
asking for an extension lets the teacher know the excuse is
legitimate. If a child cannot get assignments done in a reason-
able time, make an appointment with the teacher to see if work
load can be adjusted. : :

If a child is having problems, should I tutor him or her?

This depends on our relationship. Do I have time? Do I under-
stard the work and how it should be done? Can I do so without
getting angry or making the child angry?

Explore use of volunteér“tutor with worker and/or school.

Should I keep my wotker informed of my foster child's progress?

A1l of the child's school reports and summaries of conferences

with the teacher should be part of the child's records,
It is very important that this information be shared with the

child's parents.

}‘What shoﬁld I tell the worker?

Academic progress, general adjustment, attitudes toward school,

attendance, behavior with other children, behavior with teachers,
special interests, special achievements, and problems.
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Children Who Fail in School Tasks

‘How do I feel if a child is having difficulties in school?
1. Hurt, ashamed, angry, looking for someone to blame.

2. Concerned, interested in-determining the roots of the

failure. (These feelings can be productive.)

b4

When a child is failing in school, we as foster parents can:
l. Talk with the teacher to see if she knows the
source of the child's difficulty.

2. As the youngster about fears, problems, or
d1ff1cu1t1es.

3. Have the child's hearing-and vision checked.

4. Ask for testing if the child seems to lack interest.
, An intelligence test may help to identify whether
) the material is too difficult or too easy. :
B . ]

5. Try to be patient with the child's progress and do

L3

not pressure the child to excell in school. . .
u ’ .

( 6. See if the child and the teacher have problems
getting along or communicating. .

+7. - Enlist the help of specialized school personnel such
as the school social workers and. school
psychologists. Poor performance may be due to
emot1ona1—conf11cts which are 1mped1ng ability to
learn.

8. Try to involve the child's family.

£
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“The Child Who, Cheats in School

" why might a child cheat in school?’
| 1. For fun, to see if he can avoid doing the work, because oy
everybody else does it. ° ‘e

<«

5. Because of the pressure from foster parents to perform well.

3. Because child wants to be a high achiever - gei good qraQe§.‘

Because the situation encourages it. The teacher allows the

4. students to talk during tests, leaves the room during testing,
etc. T ’
® . ‘ 5« Becau¥e the child has seen similar behaviors in parents and
foster parents and is unaware that this behavior jis wrong. ,

\
{

‘We can help reduce cheating by:
1. Attempting to find out why the child cheaﬁed.'.

a8

2. Reducing the stress placed upon the child to get top
- grades. Discuss the importance of honesty.

3. Making sure the teacher has given explicit rules
¢ about what is considered cheating behavior.

. f
4. Investigating the situation. If cheating is the
result of poor monitoring, explaining this to the

teacher and asking if anythingﬁﬁpn be done to
alleviate the problem. - '

%

[

’ 5, Setting a good example of honest behavior.
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School Phobia

School phobia can be a possibility with a youngster who shows
great fear and anxiety when he or she is faced with attending
school. ThiZ may include physjgal illness, crying, pleading,
becom1ng ill in school, or running away from school. The words
"school phobia" mean being afraid of school, but experts suggest
that there may be several other causes .for the behavior as 'well.
It should be rememberd that school phobia can show up at any age,
but it.seems more prevalent in the 6-12.year old age group.

What may cause:'a child to show signs of school phobia?

1. ~ Fear of separation.”” The child may fear leaving home thinking =
: that something terrible may happen wh11e he is in school.:

2. . . Fear of someth1ng at school--a teacher, principal, a group of
. threatening students, fearirnig failure in the classroom, or
fearing failure at a playground activity.

3. At times, a child stays home because that is what the ch1’d
: feéls a foster parent wants.. They may get this impression
if the foster parent allows or encourages them to stay home
when they are not 111 etc.
4. Sometimes school Just appears too confusing. The child
doesn't know what -is expected. The child may have received

a negative picture of school from his biological parent.

Things we can do to aid a child in reducing school phobic:
behavior: ) . .

l. Find out what the child fears.

2.. Talk with the teacher about possible difficulties in school

which may cause the child to fear attending school. :
’ !

3. Talk with the child. Allow him to discugs fears and what he

doesn't like about 1eav1ng home or, about go1ng to school.
/

4. Look for ways you.unconsciously encourage the child to stay

home. .

n

5. ' Share any and all findings with the school social worker or
school psychologist and follow their recommendations.

6. Contact the foster care worker. - -

7. Contact the school sog1a1 worker or school psycholog1st if
problem may- need to ‘be handled by a professional.

8. The natural parent can encourage and reaeeure the child about

school. : s
Q F
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There are many reasons why children have trouble learning. Thege
include: o - \

1. Physical impairments.* ‘
2. Emotional ,impairments.*
3. Mental impairments.*

4. Learning disabilities.*

What are the services available to children with these problems?

i

Schools have developed a number of services and must provide the
services once an appropri.te diagnosis has been made and an
individual educational plan developed.

What can I do if I suspect my foster child may have one of these
problems?

Request a diagnosis from the school. Check to see school's ob-
ligation on providing a diagnosis. Check to see how quickly
the school must respond. Children need a specific plan to meet
cuucational needs. "Mainstreaming" into the regular classroom
helps avoid labeling and feelings of being different.

Who will pay for special services for children with these
problems? )

The school district must provide all services that a child needs
in line with individual educational plans.

*Refer to Appendix E for detailed information on impairments.

48 | 30
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The child with learning disabilities ie a child of normal or
better ability who has difficulty in selected areas.
Examples of learning disabilities are:
1. Difficulty in reading, writing, math, or spelling.
2. Difficulty in retaining information (memory).
3. Difficulty in comprehending or understanding verbal
or written information.
4. Difficulty in muscular coordination. This may
include fine muscle coordination, such as

penmanship, or .gross muscle coordination skills,
such as throwing a ball or running.

5. Difficulty in understanding or following directions.
6. Difficylty in talking.

7. Difficulty in seeing the connection between similar
things. '

8. Perceptual difficulties. Reversals of letters.
Seeing things backwards or "scrambled". '

what can I do for a child with learning disakilities?

1. Make sure child has appropriate.diégnostic testing.

2. Make sure school comes through on all services
available to learning disabled childrgp.

3. Ask about the advisability of home exercises or
games. :

31
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SESSION 4

SEPARATION TRAUMA
INSTRUCTOR'S INTRODUCTION

i
1N

Pu?gose:
1, To examine the emotional and behavioral responses to separation and loss.

2. To develop techniques for constructively handling the foster chlld S
experience of separation and loss.

3. To review what foster parents might do to help children adjust to their
home.

Methods:

1. Ask foster parents to describe their own responses to separation and loss.
. If the instructo- feels comfortable using it, a guided fantasy about loss
and separation might be used here. Be sure to give class permission to

withdraw from the fantasy.

Using the five stages of grief and loss, ask foster parents to describe
how they might act at various stages of the process.

Note: The first two pages of this session provide a basic structure for a
mild guided fantasy.

2. Break the foster parents into groups of four. Review Virginia Satir's
four methods of responding. Ask. each member to choose a different
response method. Now ask the group to solve a problem or make a group
decision such as where to go on vacation. After a few minutes, have the
group stop and ask each member how they felt and what frustrations they
had with their own role and the roles of the other members in the group.
This exercise is often useful for those who learn a concept best by
experiencing it. Finish the exercise by“asking participants if children
in foster care ever use one or more of these response methods. ‘ :

3. Have group menbers experienced with pre-placement visits describe the

procedures used and evaluate the advantages and d1sadvantages of the pre-
placement visit.

Ask participants to read Appendix F for next session.




SESSION 4
SEPARATION TRAUMA

.Imagine for a moment that you are a school age child (6 to 12
years old). You are told by your parents and a person you do not
know (caseworker) that due to family difficultiss, you must leave
.vour home and move to a foster home. This foster home is
composed of people you have met only once.

How would you feel?

1

Scared, afraid

2. Lost, confused
3, Not know what to do, what to expect
4., Lonely

5, Different, odd

6. Angry .

-

Some people say that going into a new foster home is like going
into a foreign country. In what way might that be so?

Each family has their own way of doing things, different foods,
different scheudles, different expectations, different rules.

" Not knowing what to expect and not understanding what is happening
is like being in a foreiqn country. Even the language is different
sometimes.

33 B 53
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Now let's take a look at the feelings you as a foster child might
have toward your foster parents. You have met them and have been
placed in their home. What feelings do you have?

1. Afraid, scared

2. Angry at them for taking you away from ybur home

3, Not under;tanding what they want or what they will expect
4. Hope they will send you back
5. Afraid they will send you away | \ |
6. Cpnfused ' \
7. Wonder what will happen to you

g. Plan to run away

g Wonder how your parents are feeling and what they are doing.

10.

11.




If a foster child had these feelings how might they behave? What
are some of the behaviors and reactions we see in foster children
when they first come into our homes?

1. Shock, very quiet, dazed

2. Sad, depressed ' .

3. Crying, whining

4. . Looking for someone' to take them away

5. Angry, hurtful

6. Sullen, rude, nasty

7. Destructive

8. Sloppy

9. Anxious to please, overly polite

10. Withdrawn, won't interact

11.
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Some children have physiological reactions to the changes
involved in moving into a foster home. What are iome of these?

1. Upset stomach, vomiting

2. Headaches

3, Fevers, flu, sore throat

4. Bowel problems

5. Bedwetting

6. Can't sleep, nightmares

7. Compulsive eating or loss or'appetite

Are such illnesses real or imaginary?

They are very real regardless of whether the cause is
physical, or emotional trauma.
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After you have settled into your foster home and get to know
your foster parents, what kinds of things might make it difficult
for you to form a good relationship with them? '

1. You don't understand what they want. You always seem to say
*  the wrong thing or do the wrong thing.

'2_ They want to be too close to you. Expect you to love them
when you can't.

3, They seem too busy or don't care about you.

4. They say bad things about your fémi]y——ask questions you
don't want to answer.

5. You hear them talking’about you, making fun of you.
6. Tou feel you won't stay with them very long.

7. VYou feel they have no right to tell you what to do.

You are afraid your parents will be angry if you 1ike your
foster parents.

i

When we experience separation or loss, there.is a typical patternv
of stages we follow. These stages are: :

1. Shock and/or denial
2. Anger

3. Bargaining

4. Depression

5., Acceptance

57
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How do school aged children typically act in these stages?

Shock or Denial

Child may seem in a daze. May act as if stay is
temporary. May seem very good, withdrawn. May not eat
much or enter into routine except in superficial manner.
May be very sleepy. May continually watch for parents
or someone to return him or her home.

Anger

Child may strike out at foster parents, other children
in the home or natural parents. May be very negative
and deliberately get into trouble.

Bargaining

Child tries to gain control .of situation and tries to
find rules for getting what he or she wants, which is
often to return to previous situations.

Depression

child is very sad. May cry or withdraw. May seem
sleepy, lose appetite.  Appears not to care about
anything, to have very little energy.

Acceptance

Child accepts situation although he or she is not
necessarily happy about it. Enters into activities,
resumes routines, begins to establish new relationships.




In some cases we can clearly observe the stage of loss of the
foster child. The child may also express emotions which help us
understand. In other cases, the child's behavior or emotional
expression is less clear. 1In these situations, you may see the
foster child acting as in one of the following ways:*

1. Computer

The computer will show no emotion. The computer will seem to
understand and accept the circumstances as they are. This
child may be able to explain the reasons for separation
s (either as he perceives it, or as someone has fed the facts
' to him). He may seem very precocious,. analytic and able to
respond to the situation with an all-knowing type of ’
response, he may even know the therapeutic jargon that was
used to explain the situation. He will seem to be in total
control. ‘ ’

2. Placater

The placater will always atteampt to agree to please other
persons. This may be the foster child who is "too good to be
true." This child will go to great lengths not to upset.
anyone. He may set impossible goals in the areas of school
performance, physical activity or peer relationships in order
to please his foster parents. In all situations, he will
attempt to be agreeable and will always sacrifice his own
needs in order to meet the presumed ?éeds of others.

3. Blamer
The blamer is the child who attacks others. This child is
never at fault. This child may see it as his right to be
aggressive toward others, to rebel, to sulk or become
destructive. His behavior will reflect these feelings.

4, Distracter

The distracter is the type of child who attempts to move
attention away from the subject at hand. The distracter will
use humor, subject change, destructive or agygressive behavior
in an attempt to force others to change the focus of their
attention away from areas with which she is uncomfortable.
When discussion focuses on her natural parents, she may talk -
abou the benevolence, generosity and goodness of her natural
parents, or vividly portray the abuse and brutality or wanton
neglect that she experienced in her natural family. Her
attempt is to distract others and herself from realistically
viewing her parents.

*Satir, V. People Making. Palo Alto, California: Science
Behavior Books, 1972.
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What are some of the reasons that a foster child may choose one
or more of these patterns?

2

1. Their past experiences have taught them that this behavior.

will gain attention. D
s

-

2. This type of behavior helps them to avoid thinking about
what is harmful or painful.

3. This behavior focuses trouble elsewhere.

4. These are coping techriques which sometimes give the child
a sense of control.

5. Low self-esteem leads the child to believe that his true
feelings are unacceptable. .

6. ' These have been successful in dealing with hurt in the past.

s

What can a child learn from loss and grieving?

ATl of life is a series of losses. A child can learn how to handle
losses and appropriate ways of acting. !

[ o .
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What are some of our concerns about ‘grieving? What might happen
if the grieving process doesn't go right? '

[ 3 ¢

1. Child may get stuck at a stage. '

2. Behavior may become. exaggerated. . -
) 3.  Child may fail to grow and develop. A

4.  Child may drop so far behind it is difficult to catch pp;
[ '
/ 1

5.  Child may no¥ be able to trust people and reject all
relationships. '

6. Child may regress to earlier stages.

What are typical grieving behaviors?

1. Crying, sadness

2. Anger, acting out , : : o

3. Withdrawal
Pl * . K

. 4. Loss of appetite

5. Refusal to accept situation

— N . Lo

@ : ! . !
6. I11nesses
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How can I aid a child who is grieving?

1.

Listen‘carefully.

Accept feelings.

Tell child it is "ok" and normal to feel this way.
Setllimits,

Helﬁjchild put feelings into words.

" Tell the child that you will help het to work on feeling

better in the future.

Explain you} willingness to help.

Tell child rea]istibal]y what will