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ABSTRACT
The future of Adult Education in the United States is pre-
Yented in terms of anticipated growth patterns influenced by
social, economic, and demographic variables presented in our

. (_" .
society. Heilbroner's. thesis (1959) The Future as History, is

used to argue that an understanding of the historical strengths,
weaknesses, institutional formé,hérganizational forms, and trends
in adult education can be useful in predicting future growth for

this type of education.
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HISTORY 2S 2 PROLOGUE TO THE FUTURE
v .t .

:'The fugﬁre of adult and coﬁtinﬁing(educationfis subject to
;pe trends and pressures of the larger society--which is vigibly .
a society in transition. ngog;aphic chénges; accumulating
knowledge that;sqcigty is less lite}ape;i;nd do;toral training and
rgsearch in adultkeducation.aré ju;t.éﬁrge ofﬂfhe challenges that
. confront usdin the future, :Hbv adult and continuing educatién
will respond to these éonditlons can, in-pa;t, be predicted through

an examination of history.

Rokert Heilbroner (1959), in The Future as History, argues

chat history, when examined iﬁ light of contémporary.develqp—.
ments éan idéntify forces at work in the world whose impact on
‘our destiny is neithexr wholly afbitrary ﬁor wholly unprecdictable."”
Based on Heilbréner's tﬁesis, an unéderstanding of tﬁe_historical
strengths, weaknes;gs, iﬁétitutional forms, organizational forms
and treads in adult education could be very useful ih predicting
the fﬁture.

Throughout history, the adult education movement in the

United States has allowed for diversity, flexibility, innovation

Znd imaginative responses to a2 wide range of changing educational
eeds (andrews, 1980; Hefrington, 1977). Unlike other countries

vher e =dult educztion movements "have tenced to be fairly



AP S et o s dbmemper ad ¢ st sk e A M be oo S, - o b Bn eAs o e e

..‘\ '

.n. . | | . | 2
urifjed in aims and.inStitutiénal forﬁs," the 2merican practice
haszieen highly.exéansibe'and élexible'(xnowles; 1962{. The
responsibility for providing adult education in the United States’
wasqnot vested in a few oﬁganizations but was provided by a vari-
'
ety of diverse groups for various social, political.and economic
reasons. The providers of adult education have included: YM(ﬁ)CA's,
librarics, museums, labor ﬁnioqs, phblic schooLs, women's clubs,
charitable organizations, university extension and privaté
entreprgﬁeu#s,to name a few. | | |
The lack of cdntrol or domination of the field by any one
particular-qroup or institution hus permitted adult'educati9n to
extend itself to a wide variety-bf people. Participants in adult
education reprgsent.a cross section of the populstion in terms of |
' age, race, sex, income and“océupatiop. The rapge.anu the scope of
adult education has histoé}cally been unlimiéed. Knowles (1962,

’

p.v.) states that "the national adult education program in the

United States has proliferated almost haphszardly in response to

2 myriad of individual needs and interests, institutionzl goals,
and social pressures,"
2xford (1969) suggests that when the diversity and disunion

of adult education is observed through history, we come to the

conclusion that the field lacks any master plan or design. 2dult
\
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education programs: and agencies have; responded to specific needs

’ | . o . :
and, as a rgsult, have tended to be episodic (Axford, 1969, p. 3).

Herein lieg one of adult education's gfeatest strengths andgalso

~one of its serious weaknesses. The strength obviously is in the

diversity and.flé&ibility-to ﬁegpond to any educational need’
quickly and imaginétively. Andrews (1980) describes the poten-
tial weaknesses as duélicatioq of prngrams and unevenness of
program quality:.?Kncwlgg'(IQGZ. p. vi.) suggests the apparent

"formlessness" of the adult education entetpriéq has been its

‘major weakness,

0 -
Confusion about what the adult education movement in” this

' . . . 4
' country encompasses and how it should be structured has impeded

persistent efforts toward~be£ter cémmuﬁicationracross lines of
special{zation, toward ég;eement on common.socia} goals, and
toward the-achieve@ent oé,some degree of coordination, Others
(Axford, 1969, p. 4; Bryson, 1936) see the freedom and diversi-
ficatioﬁ as a strength that has allowed adult education to pene-
trate more phases of #mgrican life tgan in any other country.
One can argue that the flexibility and diversdity and even mar-
ginality have been tremendous advantages; however, theyg havé also

contrikuted to the confdsion over what adult education is and

what it is supposed to accomplish.
. \
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. HISTORICAL PURPOSE AND ACCOMPLISHMENT .

.

4

! The hiétofy of adult education clearly suggests it respénded
to the needs of a society in ir;nsition in.a.variety of institu-
tional and organizational fo;ms. The lyéeum of Josiah Holbrook
(1826) is just one example éf an adult education.form which arose,
met ; need, and waned.' Initially,.the-lfceum~lqgture series pro-.
vided a touch of .géneral education for the_relativeli'éfflueht and
technical training for:lower income—citizens.engaged in farming and
tradé occupgtiops (Hé;:ington, 1977, p. 12; Axfora, 1969, p. 5).
The first town lyceum in Millbury, Mass;chusetts (1826) guickly
grew to 1,000 by 1831l..  The stated purpose of.the organization was
"the advancement of education, especially in the common schools,
and the general diffusion of knowledge" (Knowles, p. 16). By 1840,
the nationél lyceum movement gradually withered, becoming a scat-.
tered lecture series (Knowles, p. 17).

Tg; agricultural education %ovement in the Uﬂited States proc-
vides another example of the changing institutional forms of adult
education. Agricq}tufal societies beéan'éppearing aftexr the
American Revolufion to "prompte agricultural pfgddction through
printed materials, contests and faifs" (Knowles, p. 23). By 1860,

4

over 1,941 separate agricultural societies had been formed.

\



.?Hi§Q$r edu@ation eventually replaced the societies as providers

~of'égricu1t&re education when the Morrill Land-Grant Act of 1862
i Vi 2 ’

was passed (Knowles, p. 24) ., The'g*ve:nment sponsorship of adulf'
. & o

~education, at leas%,iﬂ the agricu’ -. sense, improved with the

passage of the Smith;Level Act (1914)-which permanently tied coopf

erative extension to the land graut sgstem (Rarrington, p. 17).

‘Harrington-describes the Smith-Level Act as the "gqve;nment's most

impressivé-piece-of adult eduqation legislation," stating fqrthe::
"it is a pity that it &id not become the-mddel.fbr“other adult
eaucatiﬁn statutes.” ' ' h .

Cyril O. Houle describes agricultural extensiqn_as them
largest and most successful example of postsgcondary adult educa-
tion in the United States, if not théqurld, "No single facet of

the adult education enterprise ?bn claim with egual justification

' to have educated so many a2dults’so well," adds -another specialist

P -
(Verner, 1964). ' . R .

The early nineteen hundréds found adult educators consumed
with the responsibility of providing "Américaniz;tion" education
for the alﬁost one mi}lion.immigrants entering the United States
each year (Knowles, 1969, p. 55). Literacy training fof'immi-
grants was intensified in 1917 when Congress passed an actcﬁﬁﬁ.

-/
. . -,
quiring literacy for naturalization. wWorld Wer I and World War II

\



.millions of younq.adult veterans to go to college with the

‘traditional adult education providers (Stern, 1978). The dimin-

broyght about the-néed.ﬁor practical industrialiéed training
thét would;m € workers proficient and open doors to promotions
(Harrihgton, i977; p. 15). &orld War II produced the most re-

markable event in the history of on-campus degrees for adults,

‘the passing of the G.I. Bill. The statute made it possible for

/

financial support of billions:of.federal;ddllars.._These G.f;'s
showed' that older studentsg were capable and could persevere if
given asdequate assistance (Harrington, p. 21; Stern,.1978); | R

| During éhe 1350's, new technslogies, masg communication and

the changing nature of scciety contributed to ﬁhew;gplacemgnt of

ished role of libraries, laﬁbr unions, churches and chatitable

*

organi?afibns increased the imbortance of community colleges, uni-

versity extension, bdsiﬁess and independent proprietary schools.
-~ .

.An'other recent de.velopment"affecting the participant of

LI

continuing education is the emergence of mandated continuing

education.(MQE). The term was coined £o describe the\ééﬁ&,

ency of states and some professional organizations to require
the members of certzin vocations and professions to fulfill edu-
cetional ébllgations in’g??er to retain or renew their licenses

' { . , .
to orzctice (Cross, 198l1)Y According to Hohmenn (1980), mandated

\

Lt .
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coﬁt;pqing educétipn.has%creatéd‘a "new breed of'cohtinuing edu-
cat%bn--the/hazketéf--and the érofessionai’is-no.longer just
another pagticfpant; hut the market." Cross (1981, p.'4b-4})
reports that forty-five states n§w :equire continuing éducation
for Optomeﬁgists,'ana forty«two -have continuing education require-
ments for nursing home administrators. 1In Lowa, lesislators ;é-
cently. passed an omhibu§ bill.requiring éll twenty-three Rro-
.fesSLOnal ILcensing'boards in the state to establish contlnu;nq
educatlon requirements for relzcensure (Hohmann, 1980) Whlle
meny peOple‘belxeve that contxnuing education is a good way for
professlo ls to keep up with new developments and technlques in
_~their resgsctive fleld;, there is rising concern zbout blanket
legislation thét would make continuiﬂé éducation legally menda-
tory for professionals‘(Cross, 1981, p. 41). Mandated?continuing
education is just one of épe many issues confronting zdult and

’, .

continuing education in the future,

DEMOGRAPHICS

There are several demographic forces at work in our society
that will clearly make adult and continuing education z primary
rather than a secondary concern for educators. Increasing adult

populations, increasing adult education participation, and career
\

ey
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transition are jusﬁ'three areas which will impact the future of
ad;lt educ;iion- | | |
The United States is fast becdminé a nation of adultst Thé'
National Center for Education Statistics projects by Eﬁé yéai
2,000, "the-UniEed States will be dominated by éersons in their

middle years.'" During most of the century, the pogulation was

umerxcally domlnated by young people, and, with the exception of

" World wWar II years, chzld:en under the age of 15 have always been -

cal dominance shifted to those between léiand 29, and ky the year
2,000, the largest age group will be 30 to 44 years old, with a
rising curve for 45 t0‘69 years old (Cross, 1981).

* The demoqraphic shift will dramatically impact higher educa-
tion in transforming student populations which historically have

been youth oriented to g;edoﬁinatély adult orientated.

*  In 1965, 80 percent of college enrollment was accounted for-- <

<

by students aged 18 to 24, but by 1975, thié-group represented only
66 percent of the total. Among undergraduates, students‘aged 25
and older accounted for éa per;eht of the total headcount znd
nearly 20 percent of the full time equivalent'(FTE)‘enrollment in
1978 (Carnegie Commission, 1982). | |

AN

Histwrically, a readily abundant supply cf 18 to 22 year old

\

‘ 11

~the largest single age group ‘in the country. 1980, this numeri- _:Z

7)
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‘students and socxety s adOptlon of what Best and stern (1976)
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reﬁer to aa,the "1Lnea: life plan” contrlbuted to the belief that

education w;s.primarlly for the young. They argue ‘that lnethe ,

o
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historY‘oé iﬁdustniéliéed‘naé%ons, there,yas'bgen a'tendency to .
inérease the separatiop,bétween:education,'work and léiéu;e. The
resulti# a life plan in which education is for the young, work .

for the middle'age& aﬂd'i;iqn;g So; the elderly (Cross,. Iasl)g;;\

Institu;ionsmofihighéi education have used and thereby reinforced

'y .

the broblems of the segmented or linear life plan by gearinq théif
educational activities toward the younger, fuli—time student.
Boyer (1974) argues that college cataiogs and‘brcqhures-weng:gen-i'
‘erally written for thg young, sugge§ting that students cbmefin
just- four groupipgsbueigbteen, nineteen, twentg‘and-tweqty-onq,fv-

College classes were generally scheduled Monday through *riday, -

usually 10:00 A.M. to 4:00 P.M., colliding head on with the world S
L~ of work. The normal educational path consisted of continual, full- 73%

'

) tiée)participation, fqgl and wintgf until the student was prepared
to enter the wqud of work. |
Harrington (1977) notes Ehat.although part-time,”pgstsecond- ,
ary education has keen available for over 2 cehgury end 2 helf, |
. meﬁy accdemics have expféssed ettitudes of indifference, skeptif

cism (especially ss to quality), and even open opposition. .
’ . - \

.G " .' . | * 12 | . :‘
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yarly pa:ticipants‘id axtension or night school stated that

“if:it we;e;not for financial hardships, most students would have

~taken the normal route, the "better way", straight from the lower

grades up through the bachelor degree-(Harriggton). Colleges'
continued growth in terms of traditional students contributed to
the questioned legitimacy and worth of the péft-;ime-adult student.

The glory years of higher education coincided with a.huge7
demand for the gervices:of college graduates. éordon (1282) sug-
gests that the young people graduating from coIlege'after 1940 did
SO in én environment in which the demand confinued through the
50's and 60's and leveled off in the 70's (Gordqgg,.

Cross (1981) notes that the baby-boom cohort which previously
provided institutions - ith large numbers of traditional (18-21
year old) students, was now moving into the lzbor merket-—a market

that was not as favorable as the 60's. In the 1970's, there wes 2

~ .sharp decline in the demand for, teachers which forced rising pro-

portions of female college gradustes into lower-paying clericel

snd sales pasitions (éordon, 1982). The‘Bﬁreau gf Lebor Stztistics
(1979) published data indiéatinq the contrasts between the types of
jobs recent college nraduates obtained in theperiod_froé 1969 tn
1976 compared wi?p those’ they obtained from 1962 to 1969. 211 in
all, 65 pef;ent enéefedfprofessional and managefial positions iﬁ h

\

-

‘ 13




ot

11

the wWore recent period, ‘compared with 90 percent in the earlier

4

period. The decline occurred entirely in the proféssional

fields--from 73 percent in 1962-1969 to 46 percent in 1969-1976..

Best and Stern (1976) suggest the large numbeér of college
graduateéfentering thg labor market'in the 1970's are finding it
difficult tb move beyond the lower echelons of the occupationai.
;adde:. 'SOme people, denied prsmotibn in one career, may decide'
on midlife career changes, most of which require supplemental
traiéing. A recentstﬁdy estimateé as many;as forfy million
2mericans are in a state of transition regarding their'careers or
jobs; 60 percent of them say that they plan to seaek additional
educaticn (Arbeitezx and othg;s, 1978). Cross (1981) projects-~
that others may—éclve théir problems of lack of career mobility

through seeking satisfaction in other ways-~through new hobbies,

.

~ recreation or atteption to families, all of which may involve new

learning. Boaz (l978) maintained that the greatest growth subject

in adult education retween 1969 and 1975 was social life and rec-
reation, closely followed_ﬁy personal =nd family 1iving;

Cross (198l1) argues that the National Center for Eggcation
Statistics, which has monitored adult education participation in
thé United States‘since/1969, has .changed its definition of |

"part-time participant in adult education" just encugh over the
\

-
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years to make it_v}:tan;y impossible to present useful infor-
magﬁon aboqf trends. O'keefe k1977) suggested that the adu;t
educetion boom peaked gsomewhere around 1972. He bases his pre-
diction on the fact that in the first interval of the triennal
suryeys, 1969-1972, participation in adult education increased
20,1 percent for‘a 6.6 percent increase in the adult population,
whereas during the seéond interval, 1972-1975, participation
slowed to én.8.4 percent inciease for 2 5.6 percent increase in
the growth of the eligible population. The data gathered by the
1978 2dult Educetion Parficipation,survey aﬁa reported by the

National Center for Education Statistics in The Condition of

'Education Statistical Report 1980 reveals that the number of
2cdult education éarticipents waé,ove¥ 12 million, almost 40 per-
cent grezter than the number of full-time high school or coliege
students. Other éelect é?aracteristics of participents in adul@
education as revealed in the ?epdrt are as foliows:

- & majority of the courses were peid for by

the participants or their femilies.
-» The majority of courses were teken for job
. related reasons.

- Most zdult education activities were non-credit

i.e., they were not taken for higher education
. |

e ; | 15
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degree credit or'occupational certification.
White colla?-workefs, while compfising one-
third ¢. the adult population, make up over
half of the participants in adult education.
The two-year colleges have shown the greztest
growth as préviders among institutions of
higher_educatidnﬁ

Fifty—four percent of those éanticipating took

courses th:ough-dféanizations other than those

which traditionally hezve offered educational

services to adults. . S ~C3~:

Over fifty percent §£ tP? adult education
participants were wbmen. |

Blacks and Hispénics were significaﬁtly under-
preseéﬁed ié;rélation to their percentage in
the population as @ @hole.

Participants in adult education were zlmost
twice es like;y as the total éogulation to

have previous higher education exferience..
Approximately 6] percent of the adult education

participants had annusl family incomes of over

$15,000 compared to 44 percent of the general
\
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-

PSS NI



. ' ] . 19
14

i population.

¢

AlthOgéh Cross (198l1l) guestions the validity of the adult
participation trend statistics; some comparisons with higher
. education trends are evident, It would appear that the nation's

colleges have passed their peak; they say the glory days are gone

end we must live.withjretienchment and the steady state. However,

the net result of the postwér:egperisnce was one aof -the g;eatest
achievemeﬁtq ever in tﬁe history of-higher'eduéation, namely, the
opening up of colleges and universities to a substantial portion
of the traditional ;ge cohorté'énd to millions of older persons

o
| as well (Bowen, 1982). Through the achievements.of the postwar
period, higher education’changed frow-what Bowen deséribeé as "a
preserve of a privileged minority of the people to a place of per-
sonal development open ﬁo qualified bersons of all classes.,"
Higher education‘s rate é; enrollment growth slowed and near the
end of ﬁhe decade almost leveled out (Bowen). Consistent somewhat
with higher education, participation in adult education has slowed

from its extremely rapid increase of 21 percent from 1969 to 1972

to 12.5 percent in 1978 (Craoss).

EVIDENCE THAT SOCIETY IS LESS LITERATE AND LESS INFORMED TH2N 23
- 7 .

GENERZTION AGO

17
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,Historically, the imerican people have reslized a series of

gre?t accoqélishments. We've been victorious in our struggle for

independence, created a tremendously productive economy, and lived

' through s long ‘series of military victories. The prevailing mood

of the country has been thet of pride in past achievements and
optimism for the future.

Today the historic optimism, and the drive of the 2merican

people seems somevhect diminished. .There gppesrs to be a prevailing
loss ' of confidence in government, the economy, and the ability "of

our educational system to effectively educate. 1In reference to the

lztter, there is accumulating evidence thatrbur society is less
liferate,'even less well informed than was true only a2 generation
ago, deséite the spread.of electronic mass mediz 2nd continuing
technglogicel change._

Just how well.educaégd ere the Emerican people today? Over

4

the years the educational azttzinment of the population has risen

steadily end rapidly. The U.S. Bureau 6f the Census shows 2
stezdy decline in the percentzge of adult émericans, twentyéfive'
years 2nd over, whose education was limited to the grade school
level, a2 steady increese in the percentage §f persons who have

gra@ucted from high school, and ¢ threefold increzse in the per-

centzge who have attended college. The medien yesrs of school
. )

-
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attepded 1ncreased .£xom, 8.4 in 1240 (just akove the grede school
level) to 12 5 in 1979 (Just above the high school level), a net

- There are some troubling &spects to these trends, however.
The 1979 daetz reveals that 18.3 pércent (elmost one-~fifth) of the'

population have not attended beyond grade school. Furtns? excmi-

nation reveals that although the percentage of the populaéiongom-

pleting'four yeaié‘of college rose from 11.0 percent in 1970 to

16.4 percent in 1979,.the percentage completing high school drop-

ped from 51.l1 percent in 197Q to 50.5 pexcent in 1979. The trends 1

irn high school completion appga:_to.have»stabilizsd.sdmewhat with
drop-out rates‘still high, especizlly among blacks znd Hispanics
(Ssocial :ndicato:s.III’. 2lthough one could aéree that signiﬁicant
progress has.been madg, a recent national study of the 2Zmerican
College Testing'Ex?minag;pn (ﬁsed primarily in the Western, South-
ern, §nd North Central states):ahd the Scho]estic.ﬁgtitude Test
(useé extensively in the Ezst) heve shown & prttern ot decline
curing the past ten yesxs. The éverage coﬁposite score on the 2CT
test cdeclined 1.2 poirnts in a_ten—vear perind  (Intellect, Nov.,
1¢76). These educationzl atteinment trends and scores do not, how-

ever, provide us with 2€cureste indicators of competence, knowledge,

end velues of the adult populetion.

19
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19In one study,. a qroup of resesrchers at the University of

Tex}s. undexr the direction of Nowell Northcutt, conducted a nation-
) f
wide survey of the ability of people to fpn¥tion in daily life.

The survey, known as the 2dult Performance!Eevel Study, (1975),
.was cenducted with a caréfully selected sample of the entire adult
. Co . _
population.. The respondents wer; diyidedfinto three groups: (1)
-those judged to be severe1y l;mited in fun;tional.competencé; (2) L
fthose_able';o funcﬁion with hinimal adequacy, and (3) those deemed
to bé.proficient. The ¢general findings ¥eéeal: o : ' ;JQ
(1) That"slightly-lésg éhan one-half of our popu-
lat}on are "proficient" ip carxrying on.the
various activities involved in-daily living

and working.

(2) One-third function with "minimezl" adequacy.

*

(3) One-fifthkpre "severely limited" in their

’

functional competence. .
The study shows that proficiency is strongly cqrrelated with .
the level of formal education. Only & few (3 oexcent) of 'those ' N
with less thean six- years of school attained_proficiencyf and cnon-
versely, only @ few (9 percent) with some college educetion csre

clz’ssified as severely Yimited,

Hunter =nd Harm>n (1979) reviewed severzl investigztions

. <
N .
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. relatjng to learningﬂdeficiencies: especially illiteracy. One

factfemergeg'clearly from ali:the statistical information avail-
;ble, yhether the meésuré is qompetencg or school.completioq.
Despite the universal.free education available in this cogntry
since early in the century, desgpite thé fact that mére_and more
yoﬁng people of all raceé and ethnie groups are‘completing high
school, and despite the recentyev#ﬁence'that those who do complete .
high school are_achigving "acqeptable“‘levels’of litetacy. a disg~
prOportiopateiy-1a¥ge section of our aduit population-~well over
a thifd--still suffers some eéucational disadvantage.-‘Among:
thése, millions ofﬁaduifs in our gqgiéty are functionélly.illit-
erate; their exaét numberis‘unknownﬁ

The statistics reported in the U.s; Bureau of Censue differ

v

somewhat from the finding of Hunter and Harman. U.S. Bureau of the

&

Census, inm its Statistical Abstract of the United States, repor*s

that illiteracy has been falling:éteadily from 11.3 percent of the
populafion in 1900 to:l.é percent in 1970, Ce;tainly, discrepencies
of what constitutes literacy are sure to emérge as we develop new'
definitions of "illiteracy" consistent with the gontinuiqg cultural
revolution in our midst (Knowles, 1962). s society becomes more

complex, the level of competence required to "effectively" function

" should increzse. The availakle litera:ure suggests that Cata on the

\
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actual attainment or competency of .the American people (as distinct

’

L I A A '
from the amount of time they served in the formal educational sys-

[) .
tem) are rare. Absent this data, specific levels of formal educa-
N
tion required to classify one as "contemporarily literate" are
difficult to establish., I would argue strongly for a clear dis-

tinction between "contemporary literacy“'(th ability of a person

to operate effectively in a rapidly changing,democracy) versus

Webster's (1976) definitioh, (someone who can readVand write),. !L
- L )l'?‘ - .

ST
7 et
3

L]

IMPACT OF o ‘MAsS MEDIZ

“I think television should be fhe'visual counterpart of the
literacy essay. It-should arouse our'dreams; sééisff pur hungef
for beauty; take us on journeys,-enablé us to participate in events,
optéseﬁt great drana and mﬁsic, explore the ééa and the sky and the‘
woods and the hills. _It,should_pe our Lyceum, our Chautaugua, our

Minsky's and our Camelot. ™

E.B. WHITE 1966
(The Wilson Quarterly/Winter 1981)

Although E.B. White's vision ‘of telavi§ion is a2 pleasant ona,
present trends in programming anéd consumer uses render it somewhaf_
unrealistic., Watching television is the one thing almoég all 2mer-
icans do, and if the experts arc right, they will be doing.more.of

it every yeer for some time to come, 1Inevitably, TV has become the
. ,

22
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‘cations of television has not been conclusive (Best, 1973:'swerdloﬁ,

A

20 " : -

focys of much schalarly.inquiry. Has it fostered a decline in
litkracy'aqéng our pogulationr;especially_the young? Historian ~

Daniel Boorstin, the nibvarian'of.Coﬁéress, has calleé televisinn
"the next great crisis in human.consc10usness.“ Such predxctions‘L
have attended the birth of. all new forms of mass communicationm.,
Plato warned that disciples of writing would "generally khow noth-
ing; they-wi;l be tiresbme-coqpany, having the shadow of wisdom
without thenreal#tgﬁ“ _Guteﬁéurg'é'érinting press wa§ alleged to <:§¥%§
breed dissent soﬁe'qai&, ahd nge-coﬁﬁon folk dangerous ideas i
(Swerdlow, 1981). o |

Now the television.specifically, and masancommunication.in gen-—

.
% .

eral,'is under attack. The cbviaus question is whether there is any .g;é

c e

relationship between what children (or adults for that matter) see
on television or in movies,'or'read in newspapers and magé;ines, and

their attitudes toward -the world. Research into the.behavier impli- ;

&

1981) .

7hat is clear is that people make extensive use of the mess

media, especially television, 'Television has, in a relatively'short

..
~

span of slightly less than forty years, become as wide-spread a means

of communicztion as the telephone; over ninety-eight percent of

homes in the United States have at least one television set: and it
\
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is-in use over six hours per day (Lichty, 1981). At the szme time
teLevision has assumed promlnence as a source of news &nd entertain- .

ment for the family.. Swerdlow (1981) suggests television may have 'fé

.‘/

an impact on why "Johnny can't read," Swerdlow argues that diffi- .o
culties-in‘Ameriea's clessrooms stem from many c;uses: family insta-
bility, lack of discipline at home and in.schools, sne-educatioﬁal
fags have ail.taken their toll. Heweverb'Swerdiow suggests,

ever since the first members of the TV generation began applying to _,ff

colleges during the 1960's, Scholastic Aptitude Test (SaT) scores
have shown a steady decline. -"Television", the authors of a 1977 -
SAT study concluéed, "has become a surrogate parent a substrtute :
teacher.”_ - o | N
Comstock et al (1978) provide the follewing behavior chsracter— _-é
istics oﬁ'youthful teievision viewerss | N
- By age 15, the aierage-American child has spent more time
(about 20,000 hours) in front of a telev1s10n¢than in the
classroom--or doing homework.

- During the school year, epproximately 1.5 million children

- - age 2 to 1l are still watching television at midnight on

weekdays.

‘

- Researchers generally agree thazt heavy viewers cowprehend

less of what'they read than do light viewers.
. \
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‘over to hokbies, socializing, or reading. The diversion of time

FS

‘information. " As a transmitter of "facts", television news is inher- L

o

- L 3
,4—,The more televxsion a child watches, the worse he does

in school (The sole exceptton may be students with
low I0's). ¢

-v"Mentally-gifted” grammar school students show a marked
drop in crestive abilities after  just tﬁree.Weeks of
television viewing. |

Cettainly; tei;vision.casnot be.b;amed alone for decreases.in ,ijﬁw

aptitude scores; hQWever;,one camrr grgue that the higﬁ.number,of~ '

hour's the average child dedicetes to television is not being given,

GGl L

from reading is critical. In a complex technilogical society,

reading becomes 'more rather than less important.

Further research deseribes'television's.ability to disseminate -

ently inefficientr compated to print. .A traﬁscript.of a typical 22 15

’mxnute bits-andppieces evenzng news p:ogram equals in wordage about -

two cclumns of the New York Times. Yet 75 percent of Americans | é

/

report thet they get "most" of their news from television (The

Wwilson Quarterly/wWinter 198l1). The three major network news shows

-~

in 1979-80 together sveraged an audience of 30 million every night, -
The audiences are disprdporticnately old (41 percent'are 55 years

of age or older) and_female (45 percent of ngws viewers are adult
\
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B ... women), Chi;dren:aged‘z to 11 axe- far more likely to ¢a§ch the 3
’ evé;ing newﬁ than are teénagers; More -than half of all U.S. house- ;%
holds did not wétch-th;ée‘shews\gﬁéﬁ-once a month (The:wilsbn | ﬂg
‘Quarterly). “Cénside:ing-ihat TV is the pé?ncipal medium for much of_fzz
soéiety;s-know;edge of curreﬁt events, qertaiﬁly this ‘lends c:edi-.' %éé
_ bility to the~qgtioé.that society is even less well informed than ég
was trhevbﬁly-a ggneﬁationlagq, e
: ° | | SR .
 DOCTORAL TRAINING FOR ZDULT EDUCATORS '
~ Adult and contihuing educétors are, more and more, graduates of ;é
'ASctpral programsg at majot'public and private institutions. - In.prb;-_fg
| jecting the futurefim?act of this relatively recent development, it;'jég
may be useful.to,exémine the.theory'gnd rese;rch bage of adult edup,. %%
cation and select characﬁeri;tics of those perspds-ghO'holﬂ dgctoratej§§
degrees.in the fie}d. ; | ;
Adult education emerged 3s 2 zecognized field of study in the .
yearéuf;;;“;9l; fo 1965. Much of John Dewey's writing had meaning t
for the education of adults, and, in the ﬁiddle 1920's;,§is |
Columbia colléague, Edward L. Thorndike, produced,é piqg?er.book on
adult learning (Hafrington, 1977). 1In the following decade the
Carnegie Corporation gr5hts under the support of-Frederick Kepgel,
éroduced much of tﬁé ea;ly literagure on adult education, 2dult
i \ 26
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education emerged as,a fjeld of graduate study in 1935 when the

. S

-xeaéﬁer's Coilege of Columbia oniversity began offering advance
degrees in the field (Knowles, 1962). By 1962, 0vri1.Houle

(1964) reported‘that fifteen universities in the United staees had
active programs leading to master s and doctor's degrees in adult
education.

In 3 study'of'the:docto:ate in adult education from 1935 to
1965 Houle and,BusReg'(1966T°found that thirty universities were o'ziig
azerdlng the doctorate-in.education.' Griffith and Cloutiux (1970) |
found that the credentialicopferred on those who complete prepara-
tion programs for adult education varies widely; .Even more confus% eg
ing is the extreme variety of'names used to designate the programs

in which the credentials are awarded; i.e,, adult education, adult

religious education, community education, extension administration,
i . . .

etc.
9 . ’ -~

Griffith and Cloutier not only documented uhe diversity, but
also commented on its cost:
A part of the price which must e paid for the
‘privilege of remaining somewhat amorphous is the
limitetion of public acknowledgement of the e;ist;

’ ence of a discrete profession of adult education,

Despite the lack of uniformity in the names used to identify

\]

Q 27




oot 57 whie R rvm i -4
it :

._" . . B 25 . . e

. the ayea of study, - steady flow of individuals have pursued
doctoral tra;ning since 1935 (Griff;th 1980). erffxth (1980)
reported'that through'calendar year 1977, 2,038 individuals have

€arned what they, and the institutions at which they earned their

terminal degrees, believed uere doctorates in adult education. ;';

-
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At least 150 individuals are emerging with "earned doctorates"
each yezar., Despxte the absence of z clear. "txtled identity" as a .
field of study,. there are other characteristic distinctions that

L4

make adult educat;on somewhat different from other traditional

subject areas in a2cademia. Houle (1976) argues the field of adult
" . education does not have a solid foundation of scholarshipr

Herrington (1977) suggests it's weak in theory.

The literature supports both of these contentions. 1In 1960,
Burton W. Kreftlow drey up 2 list of what he felt were needed
studies in the adult learéingﬁ Kreitlow identified the areas in
a2 most pressing need for research as follows:

1. The adult as a leasrner,
2, The adults' response to sociocultural
ohenomena.
3. The adult educational enterprise \f

including 5urposes and goals.

4. Understanding of adult education.
\
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had been invéstigiﬁedﬁs qdéstioning whether adult education was a.' .

26

vi . 9. The educational process.

F RN

‘ 6. The educational program.

P
i
N

i
.f"éc
T

7. Aciministrati.o:_r of -programs.

8. Counseling adults.

9. . P:epaﬁtion of adult éducators.
10. The evaluation of ptoérams,

Fifteen yea:k:lateﬁ he had to report thiggﬂﬁhe.of.these topics

"rigdrous :aéeérch field™ (Harrington). . Long and Agyekum (1974)

reported that Adult Education, the research quarterly, had published

very few articles based on doctoral dissertations in the field.

This characteristic'digfets from the more traditional academic areas.

in which dissertations yield a rich scholarly return (Harrington). ‘ﬁ%

Kreitlow, in reporting on.Resesrch in Adult Education, ques— -
tions Qhether'it is realiétic to build.a cuordina;ed and comprehen-:
sive body of research. in a field that:is SO div%;sé. Kreitlow argues.
we may have to borrow from other fields: | | |

Is it possible that the diversity of the field of adult

education is such that research must+ always be borrowed

-

from another field, or at least have the bulk of it come
g from other disciplines? This may be true until such time

as there is more clarity as to what adult educatian

29
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Houle (1970).projects v sende of optimism about the field

'stating:

:fields? Is it based in the fields of sociology, peycho- e

: 29

actually is- . ... What this final consenus may be is

*

'only conjecture at this point. Is adult education

founded in the dicciplines of social science with an
interpretation of their implications for adult educa=-
tion? Is it a concentration of research by-adult edu-~

cators-wiﬁh but smali’concern for research in related

e e S . .

”~

logy, communxcatxon, and.political sciencerw;th selective

" but’ cr1t1ca1 descriptive, analytical and experimental
research in the“"adult classroom“? Whateve; it mxght be,
within a reasonably-short time research must be'deveioped

" to gain the knowledge needed to impzave adult education

NIOY

and adult learning (Axford, 1969). |

-

4 -

Slowly, however too slowly, the leadars of te field . .é

‘of adult educztion are abandoninq their reliance on

intuition 2nd imitation and are dcquiring a kody of
tested knowiedge on which it is posgsible to bui{e ekpef-
tise in°attacking illiteracy, disease,‘intolefance,
narrowness of viewpoint, incompetence znd other hsndi-—

caps man encounters as he tries to build a new world,

\I

-
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sClearly, the problems BSSOCIatEd with developing a tested "body
of knowledge" can be traced to the dxversxty, confused zdentzty and
lack of a real definition.for‘adult education. The actual employ-.
ment of those persons who receive doctorates also points to the lack
of development, Houle“and Busky'(1966) conducted a survey to deter-

mine what Pind'of work was,being done by those persons who receive

doctorates in adult educatiori. 2An overwhelming majority of’respondq:"'

ents, 64.2 percent were enqaged:xn administration.as their przmaryv
function cOnversely, 12 -8 percent of the respondents_reported the
teaching of adult education 2s a field of study as their primary:
function. These data strongly suggest that the major;ty of those
possessing.doctoretes_;n edu;t,education,are not primarily involved
in teaching and'echolarlg“reseerch directly related to the field,
Hsrrington (1977) reports that most of the doctoral candidates-to

-

date have beec praqtitioqgrs rather than scholars, men and women
with few research interests. Thzs accounts for the relative weak- -
ness of their scholarly publication record. ﬁoule and Buskey

(1966) noted that 59.9 percent of those persons with doctorates in
zdult education who responded to a survey said tﬁey werennot mem-—
bers of the 2dult Education Associatioc of the U.S.A., which pur-

ports to be the embrellé’organization for 2ll who think of them-

selves primarilj as adult.educators. This suggests that 40 percent

—-—
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T sufficiently committed to the adult education profession to join

of these who possess.a doctorate in zdult education are not

kA
i
Nk

the single national organization. This characteristic is s%gni-
ficant in_tqat the nationel.ofqanizations in ﬁany disciplines,
through organizationalfjournals~eno conferences, provide a forum SRS
for presentations.of papers and publxcatzon of research.
Griffith (1980) desc:ibes Lhe organ;zational fragmentatlon

of adult educato:S'as fbllows: ' . . HWL_“W;;:f%

-~

,h

_All too often those in positions of administrative .‘ .fﬁ
;eadership in institutions'providing 2dult programs |
identify more with their emoloying institution than they
do with adult educatton as a field, Conseguently, their
prima:y-natioﬁal.organiéatioo is organized on the‘basis 'E
of the institutions involved'(for instance, the National
University;Exteééion Association, 2merican Library Aseoci-
atioo, Amerioan-soeiety of Training Directors, Correc-

tional Education Association) rathe; than on the kasis of

the common.functions.such adult educators perform. simi-

larly, individuals whose responsibility lies in oroyiding l
instruction for adu;t learners zppear to place this pri-

mary associationul loyalty with organizations restricted

to serving a particular clientele or dezling with -specific

32



I I Cyerr sy

30 ~

(3

cohtent.(sﬁch as;the 2merjican Home Economics Association,
. Ame?icaﬁ Mediéal‘ﬂssoc;ation; American Nurses' nRssoci-
ation, American‘Voéatdonal Aséociation,Music,EducaPoréf
NétipnaI'COnfefence;_National'cOnference on Social Welé
*  fare, Nationgl Recreation Associstion). Still other -
iadult educators group toggthe# on the basis of the medium -

| they employ (for example, fheuaoint Council on Educational

Televigion,; NatiowaL Association of Educational Broad-
'casters. National Home Study Council).

The fragmentatiqﬁ of 2dult educators. on a national basis can

~ be useful in terms of profess#onals with veried "common purposes"

gathering together £0~share ideas\an& research for the benefit of -

all. However, this same fragmentatior makes sharing reseazrch and

app.ying thogse findings to the existing body of knowledge a com-

plex task.

P -~

A}
PROJECTIONS FOR THE FUTURE OF ADULT EDUCATION

Throughout this pzper, the thesis has keen that history,
when examined in light of contemporzry developments can identify
forces 2t work in the world whose impact on our destiny is nei-
ther wholly ¢rbitrzry nof wholly unpredictakle. This section of

the paper.will present my predictions of the future of adult and’
\
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con;knging education in .view of changing demoqraphlcs,
accumulating evxdence that our society is less literate and

well informed and the fact.that.more‘adult educators are -];

graduates of doctoral programs in adult education.

IMPLICATIONS OF SELECT DEMOGRAPHICS FOR THE FUTURE o

In an-analysis of the 1969, 1972 and 1975 adult partici-

-~ educated adults.constltuted.only 25 percent of the population

' adult Iearning as revealed in more than 30 magor'studies con-

-best gingle correlate of learning among all adults is educa- "~

pation studies, Edward QQhenPRosenthaI found that college-

but more than 50 percent'of the sdult learners in 1975.. Cross

(1979) summarized.the relationsth of adult characterzstxcs to

ducted in the past five years; Her analysis reveals\that“the 5@

e
N

tigQnal attainment, Fhe.mqgt.powerful predictor.of participation

is age, Cro§s'(1986) argueS=tha£‘those persons in the age

rangeé_25 tol45:have largely-conéentrated on occupational and
professional training for career advancément. This hiétorical

trend combined with increases in career transitions and_rne

projection that the majority.population Qill ke comprised of .
persons aged 30 to 44 by ‘the year 2,000 clearly suggegts that

demand for occupational and career training will be substantial

\
<

=
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in the future (Cross, 1981; Bowen, 1982).

Secondly, qiven educational attainment ag the primary pre-

| dictor of adult par.ti.cipation, we can clearly foresee enrollment |
'i.ncreases .in the future. Ovexr the years the educational atta:i.n-—

' ment of the population hae risen rap:.dly. Between 1940 and 1979,

the gercentage of the population 25 years and older who have

attended co;l.lege has increased from lO 1 percent :I.n 1940 to 3]. 1

vpercent im ].9793 (Bowen,, 1982.) . Both. the Carnegie Comm:.ssion

-
)

(1982), and Bowen,«controuing-. for a wide yariety of variables,

project this historical trend to cont:.nue in the future. The:

:.ncreased numbers of educated adults should as history has shown, '.

increase demand for adult education.

Thirdly, in today's rapidly changing society, people in tran—

sition regarding their jobs, increasing employment opportunities
for women and other mino_:;ities; and rapidly changing technology

indicste that strict adherence,ta the linear life plan is unrea-

sonable. Hesburgh and others (1973) a2rgue that life-long iearning

is not’ only desirable but_essential:

when knowledge was more stable than knowledge an\d

wisdom was cumulative, there was some reason for high-
ly structured, pre-established curricula for the educa- '

tion of the youth. But now, much of the knowledge and
‘ \

——
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"cyclic life p’lan“- (Rest and Stern, 1976). 1Its basic premise is

. to redistribute work, education and leisure across the life span.

33 | | .

professior;a,l traim.ng of a graduate is obsolete fifteen

’ years aftor graduat ion unless that aducation is contin- .

“~

L4

ually. updated‘ through purposeful learn:.ng.

The most prominent alternative to the linear life plan is the

- 4

ﬁescri.ptions of the oyelic: 1i§e “"gl‘.an usuall'.y iuelude a distriﬁ-— ,
butiom of educations and leisure inserted into the: working yeare '
and portions of woz:k time extended into early and late years. In -
Europe, the periods of educati.on: that are inserted into the work
years ate' refetred to as recurrent ed‘ucation. (Cxross, 198l1).

\

A va::iation of the recurrent education theme does seem to baa

v

taking place in the Uni.ted States without the benetz.t of any par- . S

ticular plan. More and more young people*are willing to “stop

out™; that is, to take a;hreak between high school and college
(Cross, 1971). 1In 1973, 62 percent of the college freshmen
entered college immediately following high school graduation; by
1976, the figure was dowu to 55 percent, with 22 percent waiting.' |
one: to three yeé:\s\ before 'entering and‘19 percent waitiug five

?

years or more (Cross, 198l1).

The increased zdoption of the cyclic life plan, continued

transitions related to employment, new technology and the

36
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k..necessary adoPticn“of the life-long'learning principle will mean

increased dpmands for continuing education in the future,

The final grojection for the future based on select demo—

©

graphic pacte:ne~relates to changes in student compositxon enrolled

\

. in traditional academia.. Mostucclleges that have traditionally

; relzed on the 18 to 24 year-old group for enrollments will have a

— ._..4..._..__..:.._......_..

- - difficult time -s,q:viv.in-;e-{..’:l:heaﬂa:negie COmmissi:on‘ (1981) provides ... -
| the fcllcclng:analfsls'cfithe?imgact demogrephic depressiocc of :
traditional Stucencs,will have"cn:highe:{educatloha | )
‘Recenc de?elcpments and the changes we project for the:.
reme inder of the centpry will give .us 2 dramatically
different ccmpce;Liqnlof'the.national studenc body #iah
we have had traditiecally; In 1960 it was composed pre-
~ dominantly of young majority males atterding full-time.
%y 2000, there wi-.,l]: be moreowomen than rhen, as many
people over 21 as 21 and under, nearly'as man part-
time as full-time attendees, acd one-quarter of all"

students in the classroom of 2000 would not.haye

teenr there if- the composition of 1960 hzd been cgn-

-~

tinued, This is a fundemental, 21lmost radical
change in highef education. We expect that students

will e more nearly the'cenier of attention on
\
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v . Campus during the next- 20 years than in the past 10.

2o e
R Nt £

.
B : 'rhez will be recruited more actively,. admitted more
readil’y, tetained more assiduously, coungelled more:
attentively, graded more donsiderately, finan_ced
.more adequateiy. taught moru conscientiously,ﬁ placed
- in jobs more- :.nsistently, and the. cu::iculum will be
: ] more ta i]:ored‘ to tastes. | )
How the Camegie' C.'ouncil predicti:ons will atfect par.ticular
mstitutions i:s extremely difficult to predict. However. demo—-
graohic projections clearly indicate that. the future of. many
institutions of higher education will depend. to a great extent |
on how they respond, o the n.ee,_ds‘and _concerns of the non-tradi-
tional student. 'rhe'c:‘a.:neglies dommission (‘i981) suggests entoll—
mént projections £o::‘ir_xstitutions of higher education by thd
year 2000 could vary dnyw;_;ete from an increase of 40 percent to
a d'ecre'-ase of 50 -percent. In suuuesting a°- course of action for b
‘ the future, the'c:ommission states: ‘
We advocate a cciursg of action based on long run
confidence in the future of higher.educatiorr, modgr- ?
ated: 'by short term concerns; a course of adherence to ‘.
! contiuuing basic”purposes w}iile‘ adjusting flexibly to
temuoraty changes in circumstances. It is not a tifne
Q | ¢ L ) | 3 8
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vy , fOr panic.on'euphoria.r

Stern (1980) auggests that competition for the adult will
become xntenae. Stern (I980)<asserts there is a. btzsk, Lf not
fierxce, competi“ion £or the continuing education dollar. Stern

further ‘states:

COmpetition:will.cesult in the surv;val.of the

R e R T TP

fxttesu-prohahly'not the academxc f1tteat+ but

'thoae wi.th. the most. manage:::.al, pnomotf.onal and

x' s 't'.‘
L V4]

political acumen.~;"~ & o
Several.benefits will be~réalized by thOse institutions -or
organizations'who are successful in the next 20 years. Public

schools and communxtg coIleges'in the pest have not only in-

czeaued enrollments th:ough continuing education, tut also have
increased the numbker of'di:eot supporterx of their institutions.
Throughout the histogy—of adult education we've noted its .

strengths as flexibility and the ability to adapt to_changing

. societal-needh. It now seems ironic that someone would suggest

that traditional academiz adopt the successful ingredients of

.
adult education practice in an effort to attract and retzin adult

students.

s v

IMPLICATIONS RELATING TO SOCIETY BEING LESS LITERATE,

LESS INFORMED
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,,The trends of rising educational levels and new technology
sudbest a need for a new- set of assumptions about education.
; 'Historically, life was-more :table than it is now and wisdom was
cumulativea there was some reason for highly structured pre-estab-
lished currioula for the education of youth Now, however, the
world is changing faster than the generations,gand individuals must

asbarr s e s g e ale G i = Fel s 5 s B e T @b a R T vdawes

__live'® and’adjust.to»seve:al.different.wotlds.during their lifetimes.;f%

| Because o£ the: :agid changes, Toferr (1970) contends that “most
people are grotesQuely unprepazed to cope“'witn the pace of.change
and "mass disorientation” in.the.society may be the result. -

‘ Certainly~"distortion“ is.already the-case fot many nmerioans-
who rely stziotly onage:iodicf”fiashes"‘of ne;;.eVents fot their _:
sense of what is.occurting in the world. " onc. could ponde:'the

thought of how many personsg concetned with ou:-fiudging eoonomy
nave heard the wokés—“suégly.sLQe economicg" but have no understand-“° 7
ing-of what it means.. The-implieations of rapid social'and<techno-_
logical change and the'knowledge explosion are many ‘and varied,
Knowles (1962) contends our new world will require a new purpose J%
for education: the development of the~capacity.in each indiVidual 5;
to Jearn, to chznge, to create a new culture thrgughout the span of - ‘%
e

his”life. Michael (1963) projects that many skllled workers of

tomorrow's world will live lives SUbjeCt to disruption from
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. cybegpation, the application of computers to automation. With

cybé‘;:nation,’ "whole blocks df activity become unnecessary and new

.ones arise., The development will have a‘°significant impzct on

hY

C 7

professional education brograms 2s we presently know them.

Michael (1968) projects.that in the future many occupation-.
ally skilled adults and most students preparing for skill-based

occupations w.:LlI have.t:o. chzage their perception of the relation-

~ship between work é_nd study. Instead of accumuldting a repertoire -

of{ skills in achool’ su.f‘fic'ient' "fdf- é“ lifetime care&®, the future
. . . ] . [
stident will have to learn 2nd the future teaching process will —

have to inculcate the expectatiox:x that work and education will be-

<

a circular arrangement,. The ,_c:ustomar"y, middle-cless echtﬁ:ion -of

a one-way continuity from school to occupation or career will no

longer be realistic.

In the future, the pérpqse of education will shift from rocus-

~

ing primarily on the transmission of soon-to-be-outdated knowledge
to the development of t‘he pérson's capacity to learn. This educa-

tional change will change the role of the teacher irom the “one

v
Ad

who transmits knowledge" to "one who primarily. helps students to

ingquire" (Knowles). .
. ¢

” Poffler, in The Thifd Wave (1980), projects the future

of education: . ©a

v ),
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\4'100er'the;;ong'pull, however, we can expeet educa-

tiog.to.change. More learning'Will occur outside
rather thanfinside the’;iassroom. Desgpite the
pressure from unions, tﬁe yearsg,of compulsory -
schooling'will gzow shorter, not 1onger. Instead
of rigid age segregation, young and old will mlngle

Education will become more xntereprea& and int@rwovun

™ o

with work, and mo:e spread.ou+ over a l;fetime .o
The recent advances of ccmputer technology mean that it wxll

play a significant role in the future. The implications for adult

education incldde,providinq:computer'literacf training znd design-
.. , ‘ .

iag non-traditional educational programs for the expanding home
- | B § | | .
computer market which reached 300,000 homes in 1980 (Toffler).

Telephone linkages currently available allow home computer opera-

e .

tors instant a:cess to major wire servicis for news, 'brokarage

firms for stocg;;pformation, and other forms of continuous news

and sécrts information.

Continued expansion of the cable teleelsion network will pro-
vidé yet another opportunity for continuing educators--an oppor-
tunity to.service the increasing number of “do-it-yourselfers.f”§§>
Recéht trends indicate that our society is more and more*beczéggg

consumer conscious. High interest rates and high costs of skilled
\

-
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" labor, are driving more Pmer1cans to adult education courses to
' lea;n ‘basic trades, i e., basic carpentry, plumbing, electricity
/and auto-:epair. Although""how to do it books" have been og the LE
| market for years, many people prefer ﬁhe "demonstration hodelg“ |
Some pedple‘méy even be willing to 'sacrifice an hour §£ “Da1las"_
or "flamingo.Road“'fb: a basic course in neck'Building 101. "Many

lumber and hardwa:e outlets have already begun offering such adu-t  S

education Oppo:tunltiea because potential.customers are badly .‘. e

ik

needed?due to the recession in the housing industry. Certainly,"
_expanded use of home computers.as “news gsources", cable television

es information sources and othgr well conceived continuing educa- .

tion programs'willfalterfthe durrent_phblic's prad&ice of "enter- J

tainment consumption" to "informatipﬁ.consumption." . .'.5
o

IMPLICATIONS OF DOCTORAL TRAINING

C

”

There are several trends in 6ur sociaty that will impact at
least the research aspect of adult education. 2t the univeréity
level, intense interest in.recruitment, reténtion_and needs of adul£
learners will arise primarilf'hecause of demogfaphic chqgges-that~
will make adult studentg'the majority populztioh on college campuses.

Mucﬁ of the new research’conducted will be pursued on an interdisci-

plinary besis to insure that all zcademic diséiplines ere represénted,

43
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thua»allowing for :a- fair impartxal perspectxve This fair
1mgartia1 ggrspective wxll be especxally important for tradi-
tional disciplines who will desperately need this enrqllmegt qnd:
retentioh_infbrmation_;a their survival will depend on it. Fur-
ther, as these academic units begin acéepting the cy-lic life |
plan and the lirfe-long learning pﬁilosOphy, a whole hew set of
academic certificate'completiqn.programs will be offered, i.e.,
certifidatg of'coﬁéhté: épplication to public administﬁation, |
techhological nursing, advaﬁceé:gegéntology, etc. The develop-

ment of the certificate sequence should lead to intensified re-

search in the areas of program planning and evaluation as insﬁi-.

‘tutions of higher education will be forced into the competitive

open market-for the higher educatidn‘dollar - In general the
resea;ch on adult educatxon will not only satxsfy Krextlcw s

recommendations but go f,r beyond.

1
Y

The increased recognition'of adult and continuing education -

will'bring a new =ense of status to it as an academic digcipline.
Further, this new interest will result in renaming the field con;
sistent with the'new view of ecducation. Those students who re-
ceive doctorates in the year 2000 will receive them in Continuing
Eddéation with a speciafty area designated. Faculties in .the

continuing education department will clso ke closely tied to the

v ‘44
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. "cleaying house for continuing educators." This in-house network

rl *

wilﬂ providgfa coﬁpute:'ihfo:matlon service to the thousands of
continuing educators in the fiéiﬁ.who request prbg:»m mp&elg, cur-
riculs, andfmethods~informati$n on the courses they teach. Enroll-
ments in the department will éxpaﬂafwith applications from trainerxs
in business, industry, and ph.n.‘s.from-struggling disciplinﬁs-who
are looking for employment in.g growing area.;; |

The federal government will also begin heavily supporting re-

search in adulﬁ education as changing technology demands retrairning '

of military and other suppcrt personnel. This development will
increase: employment oépottupitiengbr.dbctoral prepared adult,gﬁu-
cators in goverﬁment and cdntinue thg'trend of graduates being:em- |
nloyed in primarily administrative rather than teaching and reséarch
positions. |

The diversificgtion éﬁ-employment'among thgse rg;eiving doctor-
ates will continug the past . practice of organizational frégmentation
among'adult educators. |

Clearly, the future o§ adult educators appears promising; how,
ever, some cautions should be considered. Firstly, doctpral trained
personnel cannot replace the thousands of persons current;y teaching

incadult education progrims. Their diversified academic and pro-

fessional kackgrounds have zllowed sdult education to ke flexible
: \
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. -end ipaginative in.responding to a variety of educational needs.

- 43 | o |

: Setond}}, I Qdﬁld»suspect_that to.§oﬁe curriculum special-
istsf the expanded 2dult education market will result in thg |
development of lock-step undergraduate, graduate and terminal L
dééreq programs. The next iogical'step would ke to require tha£ h
ail édLIt educatozs'éossess a specific.credential authorizing g
them.to_pract;ca édult;éducat;9n. Over time,'thesé possible

develogmentsnwould:pIace.adult;éducito:s:in.the_Same-émployment

situation as:many primary andJsécondary schooltéachers, It would

seem to me that a better path for higher education to take would

‘be the expansion of the couperative extension model, expanding

the services far beyond agricultur but maintaining the essential

characteristics of its successful

2bsent these potential developments, history, in light of

contempory trends, suggests that indeed, aault_education will have

3 glorious future., \

46 y

- o |



_\k,.q.‘-_—n'o-‘ﬁ-:...'.-u&. Vel aew

. ..Ahdrgw, G J., Continuing Education Accreditation ?ower and

Boaz, R.L., Particigation in Adult Education, final Report, 1975.

Sera wady's Lotk g) _r;.ﬁ,-_'.m»va‘.-u.'. wraedtiis e Yt Wby L damsa et od AT T T TR Nt T T AR AT TR Ty LY B o T F .
- . . ¢ ENELC)

 REFERENCE

, Conflict in COntinuing Education. Wadsworth Publlshzng co.,

Aslanian, C. B. ‘and Brickcll, :H: M., Americansg in ‘rransit:.on . D
college Entrance Examination Board., 1980,

Axford, R., Adult Educations 'l‘he Open Door. Intefnational
'rextbook company, 1969%° - '

Best, F., and Stezn, B., l:.ifei:ime Distribution of Educat:.on, work,
and Leisure. washington, D.C.: 1Institute " for Educational
Leadership,. Postsecondary Convening Authority, 1976 as cited -
in:Crass, K.EB., Adults as r.earners.. Jossey-Bass Euhlishe:e..
1981, .

Best| T., Public oEiriiori Micro and Macro The Dorsey Press, 1373.

Washington, D.C.: National Center for Educati.onal stat:.sties,, O

1978. . T o

. e : - - , l..‘?

- Boyer, E.L,, Breaking Up the YOuth Ghetto, Lifelong Learners——3
New Clientele for Ei-SE_E Education. J'Ossey-Bass Publishers. "

1974. | | u R

Bowen, H.R., The State Of The Nation And The Agenda For Higher
Education., Jossey-Bass Publishers, 1982,

- Bryson, L., as citéd in Knowles, M. s., The Adult Educat:.on Movement

in the United States. Holt, R:.nehart an_d winston, Inc., 1962

Cross, K.P., 2dults _a_g learners. Jossey-éass Publishers, 1981.

Cross, K.P., as cited in ’mericans in Transition., Chapter 2,
College Entrance Exam Board, 1980.

Cross, K.P., Beyond the QOien Door: New Students to Higher Education.
Jossey-Bass Publishers, 1971. ‘

Cohen-Rosenthal, E., as“cited in Americans in Transition, pp. 8-9,
College Entrance Exam Board, 1980.

\

47



Gordon M.S., Tbree Thousand Futures. The Carnegie Council on

Houle, C.0., The Design- of Education. - Jossey-Bass Publishers, 1%72. - -~

et AL LTIV Ml e meal DAL, V0 B iAo e s L e e P TTR SR - A . - —
_ : . A . . . R

.. Comgtock, G. et. al.; Televis:.on and Human Behav:.or, New York:

. Columbjia, 1978 as cited in The Wilson Quarterly. . | ,
* Smithsonian Institute Buildinq. Vol. 2, No. 1., 198l. : L

Policy studies im Higher Education. Jossey-Bass Puhl:.shera,
1982. S

!

Griffith, W.S., Personnel Preparation, Power and Conflict in.
Continuing Education,. Wadsworth Publishing Co., 1980.

Harrington, F.H., The Euture: of, pdult Education Jossey-Bass
Publishers, ].977 o

) ~

Heilbroner, R Loy’ 'I'he Futura asiHistorz Harper and Row,.
EUinS’hQr‘, 1-959 ©

Hesburgh, 'I'.M.,. MilIer', ?.A. and wWharton, G.R., Patterns for
Lifelong Learning. dJossey-Bass Publishers, 1973.

Hohmann, L., Professional Continuing Education, Power and Conflict
in continuing Educatiom. Wadsworth Publishing Co., 1980. S

Houle, C.0, and Buskey, J.H., The Doctorate in Adult Education, ‘
‘1935-1965. Adult Education 16, Nu, 3 {Spring, 1966), 2s cited
in Griffith, W.S., Personnel Preparation, Power and Conflict
in Continuing Education, Wadsworth Puklishing Co., 1930.

Houle, C.0., The' Educators of Pdults. Handbook of 2Adult Education.,
Collier MaoM:.llian, 1970 as cited in Ggriffith, W.S. Personnel
Preparat‘on, Power and Conflict in Continuing Education,
Wadsworth Publishing Co., 1980.

Hunter, C., &nd Harman, D. Adult ;[__];literacz _iiz_ the United States:
2 Report to the Ford Foundation., McGraw-Hill, a2s cited in
Cross, %.P., Adulcs as Learners, Jossey-Bass Publishers, 198l.

Intellect, Vol. 105, No. 2378 (Novemker, 1973) pp. 130-131, as
cited in Kratcoski,” P.C. and Kratcoski, L. D., Juveaile
Delinguzncy. Prentice Hall, 1979,

\

48



Ke.ll‘qn H.M., Ph:.logogh:.cal Issues in Adult Education.

Charles c. Thomas Eubl:.shers, 1962

4
Knowles, M., The. Adult Education Movement in the united states. -
Holt, Rinehart aud aud Winaton, Inc,, 1962, . :

Lauffer, A,, Doing Continuing Education and Staff Develoment
McGraw-Hill Book company, _1978 .

Lichty, ., Televisionin_ﬂmerica, A Success Story. ‘The wWilson
Quarterly.’ Smithsonian Institute Building. Vol. V.No. 1.,
1981. _ R o . )

' M:.chaeI D.N., ’I.'he tmg:eggred etz Basic Books, Inc., 1968.
National Center for Educational Statistics. . The Condition of

+Education, 1978 Statigtical Report. Washington, D.C.z U.S. ..

~ Department of Edugation,.lJBQ'.

National Center for Educational Statistics. The Condition of
Education, 1980  Statistical Report. Washingtom, D.C.: [ U.S.
Department of Education, 1980. - o ‘

New Forms for New Functions. Lifelong Learners--A New Clientele
for Higher Education, - Jossey-Bass Puinshers, 1974 '

Northcutt, N., Zdult Pe:cfo:mance Level study as cited in Bowea,
) The State Of The Nation And The 2Agenda For H:.gher Education’,
.J’ossey-Bass Publi.shers', 1982 . .

O'Keefe, M., The Adult'Education, and Public Policy. Cambi:idge,
Mass.: Aspen Institute for Humanistic Studies, 1977, as cited
in cross, K.P., Adults as Lesrners. Jossey-Bass Publishers,

1°81.

Power and Conflict in COntlnuing Education. Wadsworth Publishing

Co., 1980

Stern, M.R., Universities In Continuing Education, Power and
conflict in Continuing Education. Wadsworth Publishing Co.,

7 1980. of

49

5;41 .



- Swerdlow, J., A Question ‘of Impact, The Wilson Quarterly.

sSmithsonian Institute Building ~vel, vV, No. 1, 1981.
! /

Three Thousand Futures. The Next nty Years for Higher

Education. The Carnegie'Councxl on Policy Studies in’ gher '

Education. JOssey-Bass Publishers, 1980.

' moffler, ., Future Shock. Bantam Books, 1970.
. Toffler, A,, The Third Wwave. Bantam Books, 1980.

United states. Department of Commerce, Bureau of the 'Census.

Social Indicators III. Wasghingtén, D.C.: U.S. Government
. Printing Office, 1280. '

Verner, C. as cited imr Harrington, F.H. The Future of 2dult
Education. Jossey-Bass Publishers, 1977.

The Wilson Qusrterly. Woodrow Wilson International Center For

Scholars. Smithsaniamr Institute Buzlding. washington, D.C.,
Vol. V. No, 1., 1981,

&
3

)



	Perspectives on the Future of Adult Education in the United States.
	ABSTRACT
	HISTORY AS A PROLOGUE TO THE FUTURE
	HISTORICAL PURPOSE AND ACCOMPLISHMENT
	DEMOGRAPHICS
	EVIDENCE THAT SOCIETY IS LESS LITERATE AND LESS INFORMED THPN AGENERATION AGO
	IMPACT OF THE MASS MEDIA
	DOCTORAL TRAINING FOR ADULT EDUCATORS
	PROJECTIONS FOR THE FUTURE OF ADULT EDUCATION
	IMPLICATIONS OF SELECTEMOGRAPHICS FOR THE FUTURE
	IMPLICATIONS RELATING TO SOCIETY BEING LESS LITERATE,LESS INFORMED
	IMPLICATIONS OF DOCTORAL TRAINING
	REFERENCE


