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BILINGUAL_VOCATIONAL JRAINING (BYT) - INTROMICTORY REMARKS

_ participants. Bl1ingual Vocational Training has developed as a
* In. response to the skilis tralning ond em!ovn_l)llnv'
v npeeds of citizens and residents of Limited
“erograms  English Proficliency (LEP) of Connecticut (m((
‘ other states. The tralnees In BVT Proarams are
. individuals from o particular longuage ond
cul tural background whose. | mited English abiiity -
[Qf_g_mqﬂﬂg_m\b nas_)been identified. This
determination 1s influenced by two factors: '
« the length of the trolning program, and
« the English longuage demands of a particular
occupation (the clerical cluster, Tor -example,
poses greater fonguage fearning demonds, and
therefore, a higher Engltsh proficlency at the |
outset of a short-term program thon would the
machining cluster.) T

5.
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Two-fold BVY Programs have a basic two-fold gool:
-goa) (1) to provide training In o) employable skill, i
of while (2) developing Job-specific English skills,
BV Programs S0 that successfyl tralnees may find, get, and
keep a Job 1n an Engl Ish-speaking worksite.
ow The Instructors In a BVT Program are bllindual,
and when Or they work closely with Bilingual Resource
. o Instructofs. They utlllze, whenever oppropriate,
languages ‘both the tralhees’ first language (L1), ond the
» are used second language (L2, that. {s, Enghish),. so that
tralnees may efficlently and safely acquire the -
occupat lonal knowledge and skills to.work In on
Enal Ish-speaking job environment, '
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~There.org well-defined guldelines, for the - -« -

'euuilnved'-less and Iess'us_ the Program D‘rogresses'.

‘and TALK obout what they are dolng,

e

/

effective use of both L1 ond English fn BVT, ~ -
Progroms, but these may be grouned In two brood 5
categorles: . mg__mgmnﬁﬁ_gsml of skills “ \,
tralning 'utillzes L1 to guarantee that trulnees ..
rapldly ond safely understond the Instruction
provided, ond « the SKILLS aspect uses both L1 )
and Endlish to develop occupatiopal skills afd .
Job-spetific Engllish skillks, with L1 belng

Many yeary of experience 1n-BVT Programs acress

the nation and ln other countrles have shown .
this-common-sense opproach to be very efflclent,

We know from many stydies thot the highest

learning retention occurs whenh people DO something i
| ‘Because BVT
Programs by definition develop botl_L Job _skills.
ond language, on ldeal sltuation Is created for
efficlent, long-laosting learning,

Instruction s provided 1n four inter-related °
Areass the Vocotloml;;*‘the Related Skills, the .
Job-speclfic English as (uSgcond Language (ESL),

and the L1fe Skitls / Group Comnselling Areas.

Every Areo has a bilingual capaclty, elther #

'through the bllingual abliities of Individual ~ (

Instructors, or with the hetp of Bllingual

Resourcé Instructors. Each Area has a primary

functlon which Is clearly dgflned, but all Areas
perform critical secondory fimctlons If the.

Progrom Is to I)e successful, Both Instructors

ond tralnees are. nwore of both Drlmrv ond -, .
seconglary functlons, “and the Importance of

col laboratlion between.all Areas, - ‘

. 5.
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the, Related Skills Instructor(s), ond work’ -

/ |
" The_Job-specific ESL Areq Qmvmes Instruction

y 3

\

yet these Instructors. reinforce job- specific
Enolish learning, coordinate thelr efforts with

i

cloj Ty with the Life Skills Instructor. . “

ol

~ The_Yocational Aren develops occupatlonal skilis, .

MMQM&[LM&Q Instructs In such critical’

anclilary skElls as theory, occupational math,
sclence, blueprint -reading, or other skills ~
essentlal for effective functioning In a speclific.
Job, yvet also play a key role In English longuive
development ond Life Skllls acauisition for the
workplace.

focussed on work-relevant English, while stressing
and relnforclno tralning glven In the Yocotlonal
ond Reloted Skills Areas, ond compl ting, --
especlally In the Engllish languaoe demands of the
Job search, applicotions, ond the Job/Intervicw --
the work of the Life SKIlls Iastructor,

I[E_Lm:_ﬁkmu[gq helps develop on awareness

of trainees’ own culture -- with both strengths

- ond weaknesses -- In order to bulld o cross-cultufa

awareness of the challenges nosed by the English-
speak lng workplace, ond to develop skills ond

hioh level of collaboration with every Area. This
Area. of Life Skllls Is so critical ond ralses such
distinct concerns as to 9o beyond the scope of tne

2

-strategles to effectively deal with those chulleniqes&
" Agaln, tlils goal may only be achleved throuwoh o |

present Manual, ﬂ\e Area Checklists whlch follow .

therefore focus on the first three Areos, ond are
accompanied by Explonatory Coaments, with space’
provided for Instructors’ notes,

v 6
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. PLAN_FOR_INSTRUCT1ON

0 Jdentlfy the.vocatlonol skills curnently reaulred In the
: Job, In coordination with the Related Skills Instructor
- . - 1 Develop a course outline and performance objectives
' Develop lesson plans :
1 Orgonlze- the vocatlional_lab/shop to simulate the workplace
0 Coordinate vocatlonal .Instruction with the ESL Instructor
, on a regulor basls
1 Coordinate bilingual safety Instructlon with the ESL Instructor
0 Develop with the ESL Instructor l1sts of words and sentences -
which are most frequently used on the job
0 Plan for the particlpation of the ESL Instructor In. se1ected
skills projects with tsalnees .
01 Plon with the Bitingual Resource Instructor for the effecllve
day-to-day deldvery of Instruction In'a blllingual mode
UIILIZE INSTRUCTIONAL RESOURCES
0 Assess Instructlonat moterials In terms of the vocational
skiils currently. required on the job
n Determine If l)illnguol Instructiona) meterials are avollable

from CSDE
n  Select nrinted and AV materlals for tralnees 07 Iimited
v English . N ‘

n  Adapt or develop nlth the ESL lnstructor lnstructloml materlols:

. ©" " for tralnees of limited English ‘ ‘
- CROVIDE_INSTRUCT 0K / ,
' 1 Inform tralnees of the gools and objectlves of “the Vocatlonal

. Area
| 1 Present explanotions
. 0 Conduct demonstratlions of Job skilis

0 Gulde trolnee practice.

1 Permit tralnges to learn at individual pace and occordlng
to Individual Ionml&q styles

' betermine when Instruction in English Is uitlerstood -

0 Utllize trolnees’ fjrst language whcn,}nstructlon in English
Is not understood | :

i1 Provide alternate Ihstruction when vecessary
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MEASURE_TRAINEE PROGRESS R
0 Prepore procedures or projects to. evaluate tralnees’ progress
In terms of perférmonce oblegtives \
.0 Determine . whether and when 0ftm'nee has ocamred the skllls
for the Job ( " _ e
0 Mointaln records of progress BT

‘PREPARE_FOR_THE_EMPLOYMENT OF TRAINEES

0 Prepare tralnees for working In o s ‘environment
In coordinatfon with thget iTe Ski1} ructor
O Assist tmlnees In obtalnl“ng avalldh)e emloment

ILIRUCIOML_HQI& o DS
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COMMENT'S - .

It Is assumed that any Vocotlonal Area’Instructor

selected for a BVT Program Is closely fomiller

with the vocotlonal "skills requlred In a particwlar
occupational area. However, because occupatiomnl
demands are constantly chanalng In response to
advances In technology, and owing to the need for
every member of the BVT staff to ,be awore of the
primary job skills tosks required for the target
occupotion, It IS reconmended that the Vocatlonal
Instructor provide considerable leodgrshm
concerning the current job requlrements that will
be the focus af the Program. '

DevelopIng course outlines, determinlng performance
objectives, and outlining lesson plans are oftep
viewed -- even by the most eéxperienced Instructors --
as so much_“paperwork.” lowever, in a BVT Progrom,
these €fforts will definitedy pay off, Course .
outlines should be developed by each Area Instructor,

. and ‘shared with all other Instructors, to assure

uniform awareness of the plan of Instructional
dellvery. Performance objectlives, which generally
bealn with the formula *The tralnee will be able

to ., . .", followed by a sheciflic, measureable
behavioral goal, ore invaluable In both speclfying
InStruction and measuring achlevement; Lesson.
Plons, as well, far from posing o difflcult paper- .
work task, can serve as the basis for coordinating
Instructlop with other Areas, ond can moke weekly
planning mégtings go quickly’and efficliently.

Indeed, courg outlines ond performonce objectives
are often ovalluhle?from vocational schools ond
other resources. A format for lesson planning
with an Instructionol evaluation form developed

speciflcally for BVT Programs are ébpended.

/ 9
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for
Instruction

flrst!'

"Safety Moreover, the ESL Instructor, wl§ the help of

£ the shop/lab safe for the LEP trainee, It Is

'

The heart of any BVI Program Is the Vocatlona)
Area. This reallty entalls a laroe responsibllity
on the part of the Vocotlonal Instructor, who must
provide a slonlflcant measure of leadership In
determining the curriculum in coordination with
other Area Instructors, Obviously, the Related
Skills Instructor(s) will look to the Yocational
Instructor for direction In planning the theoretical
ond critical .ancl)lary skilis development which
are necessary to successfully work In o specific
occupational oreoa, Also, the Job-specific ESL
Instructor must have on- golng Input from the
Vocational Instructor regarding the Imguuge
demands of the Job. One of the most useful types
of Information the Vocational Instructor can offer
the ESL |nstrgctor are step-by-step procedures

for the completion of basic job tasks. Armed with
these lists of procedures, the ESL Instructor will
know which procedures (VERBS) ong which vocabulary
(NOUHS) must be practiced In theé ESL Area If
effective relnforcement of vocatlonal skills
development Is to take place In the ESL classroom,

ich to moke.
N

the Mocatlonal Instructor, con

important to note that critical safety Informatjon
l@ commmicoted In a written as well as on oral
wode, These modes have Importont differences.
$1dns should be provided In both longugaes detalling
Important sofety precautlons. lloveyer, there will
ar'lse situatlons where warnings arg of cruclal
Importance: *Watch.out!”, “Turn of f"the machinet”,
ond “Stop!” must be as much a part of the tralnees’
Initlal vocabulary as sions’ Indicoting *DANGER”,
“CAUTION", mdh"SAFEI'Y GLASSES REQUIRED IN TINIS
AREA.*

10
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8ilingualt  OF courst, coordination with the Bllingua¥
support  Resource Instructor on a dally basls,. and at all
levels of planning, Is espectally Important when’
. the Vocotlonal Area reauires bilingual suoport for
effliclent Instruction. .

Uttitze A surprising number of bllingual vocational
_instructions) - fiaterlals hove been Identified or obtalned by the
Resourcey (:onnectlcut State Department of Education (CSDE),
‘ and moy be secured from CSDE. However, many existing
Instruetional moterjals have proven useful,
Yo particularly If accompanied with mmerous
' ‘- dlagrams, 11lustrations, tables, ond other
visuallzations, and If the English lanauoge
™ level of difficulty Is not too high., Instructional
‘materials do not necessarily have to be translated ¥V’
word-for-word, but at a minimum, glossaries of
" terminology with L1 translatlion are basic. - The
. ESL Instructor in particular can be very hetpful
In determining which materlials can be successfullv
] utilized with.LEP tralnees.

3 _
provide Dellvery of Instruction In BVT Programs I's In many
Instruction Ways simllar to teaching In regular programs.
The Importonce-of particular learning .points Is
"outlined, demonstrations are conducted, practlce
Is monltoreu, and evaluations are completed, Just
s In ony progrom, What Is migue to BVT Programs
Is the effective use of 1.1 and English, which Is
: primarily determined by feedback from the tralnees .
. Initiated by the Instructor, as to whether and
how muich Instruction has been comprehended. Often
this feedback occurs solely In terms of "body
longuage,”: the look on a trolnee’s face can say
& - jmich about what he or she has wderstood In a

o L particular presentation. N

| 1 5
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Heasure
Trainee

Progress

N -
Vocational Instiuction cag often be modifled

In ways more amrwrluge to the LEP tralnee.
Instead of asking “Are there any questions?”,
the Voéational Instructor may ask each trofnee
for a speclfic qugstion.. Since the abl1lty to .
ask on appropriate question requires some - °
knowledge, o destye for more Information, and

“a baslc mastery of how to form questions, this

exercise provides Important feedbock on how wel)
tralnees are comprehending the unit, while

checking Individual motivation ond testing ;
language abllity. This exomple also emphaslzes

how the Vocatlonal Instructor can support the

efforts of other Area Instructors, In thils case,

the ESL ond Life Skills Instructors. The key

Is to keep In mind that LEP troinees learn more '
ond fastef when they TALK about what they are N

DOING. : ) P

Often the most direct method to bridge o

detected -“commmication gop” Is to utlllze

L1 to provide needed Information, so long as

L1 does not become a "crutch” Impeding acgulsition

of Job-specific English. lowever, the Vocatlonal
Instructor In BVT Programs =- just as In regular

programs -- must be prepared to deslon olternate,
even Indlviduol learning “paths” where necessary. ,{:’) '

Ohviously, the Vocational Instructor must accept

her or his responsibility to evaluate progress

ond. performance of Individual tralnees In terms

of stated Area performance objectives. Thése
evaluations mist be conducted In a mower *
appropriate to « how the occupational skill wos (
tauoht, as well as « how the skill 1Is performed

on the worksite. For exomple. o paper-and-pench)

1z
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. for
Employment
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test on maghthe operation 1% _.In,‘wroprlute

If Instruction hos not been provided In a

written mode-and 1f 1ittle writing Is required

on the Job) here, a more valld evalyation would

be a.final project with llttle supervision,

On the ather hond, occupations which require
extensive language skills, such as Word Processor .
would most correctly be evaluated)jon the machine
itself, ond rely heavily on skllls In reud|n9

(md ertln!l.

Records of progress may be kept In o “public”

chort form of o more personal evaluation sheet,’

In every case, tralnees should be kept constantly
‘Informed os to thelr progress and potentlal areas
for Improvement., : .

~

As experlenced practicloners In a particulor

" occupation, Vocational Instructors have a key

role to play In preporing trainees for cmployment,
and must work closely with the Life Skills Area

in assuring-that trainees are awaré of work-site
s. Oftep this asslstance can be

in part by arranaing for fleld trips
sse§ ond Industries, bv providing .,

potent
|nstructor or Job Developer, aond throuoh constant
emphasis on ‘real Istlc chollenges confronted on
the Job. .

.
.
. .
“ ‘
N )
.
.

13
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© PLAN FOR INSTRUCTION
0 ldentify the Related Vocotlonol Skills currently reaulre\]

In a specific lol), in coordlnotlon with the Vocatlional
lnstructor :
n Dévelop a course outllne and parfornmce ohjectives
.0 Develop lesson plons ,
- 00 Coordinate with the ESL Instructor on the dellvery of
\\\ Related Skil1s Instruction on'a regular basls -
"M 0 Develop with_the ESL Instructor 1ists of words and sentences
most frequently used In a related skiil .
0 Plan with ESL Instructor for her -or fls participation In
selected RelGted Skllls projects with trolnees :
0 Coordinate with the Vocatlonal Instructor on the dellvery
. of Related'Skills Instruction on a regular basls j
0 Plon with the Biltngual Resource Instructor for the effective -
day-to-day dellvery of Instruction In a bllingual mode
UTILEZE INSTRUCT IONAL RESOURCES
"o Determine If bilingual vocattlonal moterlals are nvolluble
from CSDE )
0 Assess Instructional mterlols In terms of related vocationol
skllls currently reaulred on the job :
n Select printed and AV materlals ‘for tralnees of Jimited

~ Engllsh

0 Adapt or develop with the ESL Instructor Instructlional
mhaterlals for trainees of 1tmited English ~

PROVIDE INSTRUCTION '

¢ 0 Inform tralnees of the goals ond objectives of the Related

Skills Area *

0 Present exblanations’ ,

0 conduct- dazonstmtlons of job skills

0 Gulde tralfiee oractice

n Permit trolnees to learn at own pace nnd according to
Individual Yearnlng styles

n Determine when Instruction In Engllish Is”understood

n Utilize tralnees’ flrst longunge when Instruction In English

1s not understood ' V

14




“0r Ass)st tralnees 1n obtaining avollable employpent :

12
£
0 Provide alternate Instruction when necessary

MEASURE_TRAINCE PROGRESS

" 1 P'repare procedures or projects to evaluate tralnees' progress

In terms of perfgrmance objectives

n  Determine whether and when a tralnee has ocnulred the
Related Skills for o specific Job In coordination with
the Yocatlonal Instructor '

0 Malntaln o record of progress

PREPARE FOR_TUE EMPLOYMENT OF TRAINEES

0 Prepare tralnees for working In a specific Job environment

* In coordination with the Life Skills Instructor

INSTRUCTORS® NQTES- -
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Instructors

Plan

for
Instruction

COMMENTS

In a sense, the challenges confronting the .
Related Skills Instructor and the ESL Instructor
are simiiar. 1[It 1s obvious that Engllish jonguaoe
troining 1s central to the success of a BVT
Progmam, but English skiils development must

be focussed on the particular occupational area.
Simifarly, the Related Skilis Instructor, unon
consui totion with the Vocational Instructor, Is-
aware that speciflc skills in mothematics, for
example, are Indispensable for a certain Job.

“llowever, the type-of related mathematics training

provided must be consistent-with the work-relevont
computational needs of that occuwpation. 1In one
Instonce, o machine operator must have a thorough~
knowledge with a particular asgay of fractions,
{.e. halves, quarters, elghths, sixteenths,
thirty- -seconds, sixty-fourths, ond thousoendths,
and would rarely deal with the types of math
skllis~required of food service troinees,

" tnvolving thirds of cups or doubling of recipes,

It 1s exclusively through close collaboration

“with the Vocationol Instructor that the Refoted

Skills Instructor will know what types-of
applied onclllary sk|l|s are critical for the
BVT Program.

Beyond the general requlrements of developing .
cdurse outlines, perfprmonce objectives ond .
lesson plans, ond working closely In the plonning
stages with the Vocational Instructor, the Reloted
SkiQ]s Instructor must.also coordfnate her or his ‘

 efforts with those 6f the ESL Instructor. This

cooperation Is often most efficiently achleved
by providing clear task onalyses of all major
skitls development arcas, as well as by planning

¥
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for the participation of the ESL Instructor
In selected Related skills projects with the
tralnees. Glven specific Informotion and the
opportunl fy to participate In direct sklils
development, the ESL Instructor wiil be able
" 1o translate jhis. Input Into relevant classroom
activities thot will conplement Related Skills
Instructlon, '

BiYinguad  Agoln, If the services of a Bllingual Resource
support  Instructor are utllized, 1 1s tmperative that
day-to-day plonning of bilinbgal Instruction
Lake place, as well as overall planning with
the porticipation of the Resource Instructor.

37

wtiltze  The same comments which were made with respect
Instructiona) to effective Instructlional resources for the
Resources  Vocotlonol Area aopply to the Related Areo.
llowever, becouse Reloted Skills ofgen Involve
more chstract subject matter, evegagore care
mist be taken to assure that matéfRals which
are used do not rely on English language
comlexity beyond the reach of the LEP trainee,
Also, visuallzatlions are possibly even more
- critical In this Area, since very compllcated
| conceptual Information Is frequently best
> presented In this. format, The ESL Instructor
will prove a valuobje resource person In
selecting, adapting, developing ond providing
advice on the effective use of Instructional
P moterlals with LEP tralnees, '

provide Agaln, as With the Vocatlonal Area, lessons
P lhstruction Wil follow a format typlcal to regular programs,
Lo with the wmique feature of requir’no extreme
sensitivity as to-the effective use of L1 and

17 o
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Enolish. An Importont *part of Instruction wil|
focus, on theoret)cal presentations, with ()
Y providing the most efficlient mode of lgstmctlon.
llowgver, an.even larger portjon of classroom
time will be devoted to Practice and application
activitles, lere, an Ideal situation Is created
for English practice, particuolarly for vocabulary
which will be used on the Job.. For examle,
blueprint réading I3 g crltlcoq reloted ski)) .
for mony occiwatlons that  nvolves viswollzation
according to universol ly [recoon)zed cohwvent lons,
-Since tratnees will rorely have to talk about
to read blueprints, but rather will have to
uti112e blueprints accurately, 11 |s the most
effective mode of Instruction, Of course, English
may beAised appropriately during Practice to
call qut dimensions.ond other work-relevont
vocobulary. However, Related Ski)|s Instruction
“focussing on English longuage skil|s such as
reading ond spelding far the clerical cluster
Will utilize English very extenswe\lv, toklnq
care to assure comprehension with the ald of 11
while ‘gradual ly Introducing more ond more rellonce
on English as a mode of Instruction qs the course
pProceeds, T

1%

£

Measure Evaluation of trainee performance in the Related
Tréinee - Skllls Area Is. somewhat Mmore compl icated owing
gggg@g\:_'q the fact that applied skills deve lopment Is -

; e focus of attentlon, Therefore, consul tat on
With the Yocational Instructor as to whether -
tralnees have Indeed tronsferred classroom ‘

practice to-the shop/lab §s required before valid
evaluation con take place In the Related Area.
Mours of practice are no assuronce that a troinee
has transferred acauited skills to the work

environment, Once ogom,ltge pivetal role of

¢
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the Reloted Skills Indtructor Is upderscored,
requiring-on-going contact with both Vocational
and ESL Instructors throughout the BVT Progrom.

Prepare is with every Area Instructor, the Reloted

for

tmlomnt

“Skilis Instructor must work closely with thsQ
r

Life Skills InstruEtor to prepare tralnees

the Inerylewing and Job search process which

Is the "bdttom Line” of every BVT Progrom. This
Is espeglally important,. since employers ‘often -
ask questions during Job Interviews to test

an appl lcant's knowledge of key reloted skifls,

»~
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. PLAN_FOR_INSTRUCTAON \ |
0 Develop with the Vocatlonol Instructor ond the Related N

Skills qutructor 11sts of words ond types of sentences
. ' used most frequently on the jJob ,
0 Coordinate English longuage Instruction with the Vocatjonal
Instructor ond Related Skill's Instructor on a regulor basls
0 Plan with the Vocatlional ond Related Skills Instructors for
the participation of the ESL Instructor In selected tugjmng .
B projects with tralnees - - -
0 Develop a course outline ond performonce oblectlves
0 Develop lesson plans - "
. > 0 -Develoo learning activities that simulate the English

' requirements of the Job

n Develop. activities to teach strvival skills that are
rejevant o the job .

111 UCTIONAL RESOURCES s

n betermine If b))ingual vocatlonol ‘materlals are avollable
from CSDE v ~ _

0 Work with other Area |nstructors In.selecting, rnntlng ond
developing Instruct lonal mterlols oppropriate for trainees
of limlited English

~ PROYVIDE INSTRUCTION .

' 0 Inform tralnees of the goals ond oblectlves of the Job-specific
ESL Area

D - Present vocaﬁﬂorv and types of sententes In the context of
usage on the job

0 Present the English for survival purposes in a_context
relevant to the workplace .

0 Correct a tralnee’s Engllsh only lf an error chonoes the
Intended meaning

o Participate with tralnees In selected skills projects

0 Present a comprehensive *working model® of English from the
car llest stages, porticularly verb: time, questions, and pro-forms*

N Stress reading ond writing skills as required on the job
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o Prepore procedures to evoluate proaress In terms of smted
per formance objectives:

0 Deterfine whether and when the tralnee hos the Engllish’
longuage skills necessary for the Job In coordination with °
other Area -Instructors :

n  Mointoin records of tralnee progress

PREPARE_FOR TUE_EBPLOYMENT OF TRAINCES

¥ o Prepare tralnees 1n Job search, appllications, and Intervlewlng
skills with the Life Skllls Instructor’s cooperation

0 Asslist trolnees In obtolnlno avallable emlovment

ALD_IN_STAFE_DEVELOPMONT

n Serve as a resource to other Area Instructors and the

nllln(ml fesource Instructor(s) os to the effective

use off L1 ond English In dellvery of Instructlion
INSTRUCIORS' NOTES_ ST
~ | o
x / . (J
o
.y T ’ *ﬂ . v )
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The The Job-specific ESL Instructor Is confronted
. challenge with perhops the greatest challenge of any of
' of the Area Instructors. The chonces are excellent
bilingua) that a compgtent Vocatlonal Instructor or o
vocational  flrst-raote Related Skills Instructor, with the
est - proper Blllngual Resotuirce Instructor support,
tnstruction ond o hloh level of cooperation, will be able
~ to traonsfer effectively to a BVT Program setting
> all of the teaching skills acquired over yeors
‘ of experlence. The ESL Instructor In many coses
b finds thot while many common “tricks of the lrade”
are applicable In o BVT Program, there are mony
other approgches for teachlng ESL that are very )
productive In bllingual tralning which are pot
. ) "~ presently used by ESL teachers on a wide-sprea
» AN basls In regular programs. Thus, while develoning
' v o new- teaghing skills for Job-specific ESL, the ESL
‘ D Instructor must dlso coordinate her or his ,efforts)
. «s Mith those of other Area Instructors, W ESL.

E]

* ‘ * Instructors find thelr work with BVT Progrmns
yﬁ* . \ / to, be. the most denmdlng, yet rewardlng, of °
L \ carger .exper lences.
,-/ -» .
The overnhel ing moJority of ESL Instructors are '
) cammon tralned In the "Audio-Lingual” method and have 4
of worked In "general” ESL Programs with little If
. any specific occupational focus. . In these types
T -udio-Hnguﬂ of Pragrams, much attention Is pald to detalls
approach . . . * of pronunclation and strictly controlled, limited
vocabulary development, deslgned to focus on (
« "grammar. polnts” which are sequentlally preseitted
. -, | by the)r percelved compl®&|ty. A great. deal of
/ ( .~ memorization of dlalogs occur®, with reading ond
‘ writing omitted In favor of "oral-aural”, 1.e.,
" , sheaking-hear Ing presentatiop and practice,

L 22 )
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In addition, ageneral ESL Programs employing the
Audio-Linaual method strictly exclude aly use of
the learners’ flrst loanouage, This practice

Is consistent with the underlying philosophy

of the approach which stresses that the languoge
léarner acquires |inguistic competence upconsciously
through long-term repetition and practice entlirely
In the taroet language, Therefore, little by way
of explanation Is offered the student In elther

L1 or English as he or she “over-learns” each
gramatical point using controlled vocabulary, -

" Not sprprisingly, these Programs requlre a great

deal of time to achleve thelr goals,

ESL Instruction In BVT Programs takes a more
“cognitive” approach to language learning,
vrimarlly owing to tipe constraints ond o job-

specific focus, It Is assumed that the-better

a trolnee understands whot e or she Is practicing,
the faster will vocatlonal longuage competence: -
be acquired. Therefore, the tralnees’ pre-existing
skills In thelr first longuage are brought to the
level of awareness-ond used to pufld skills In

the second .Janguage around an occupational “focus. -
Often, and mrtlc%orlv In presenting grommar
concepts, the trainees’ first language s utlllized
directly In order -to mke helpful compar | sons
between longuages, Of course, “the 'target language
recelves a major part of the attentlion when the

- primary concern Is practice. BVT Programs which

employ this methodology are able to lmprove
Enqllsh skills development In a slanificantly
shorter time span, -

Prm\uncldtlon Is typlcaly de-emphasized If
commmication Is not affected. Grommor 1s taught,

) 23
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but In.a more comorehensive way. It Is very
IIkely\mt 0 tralnee will have to learn g
question forms from the start of o BVI Progrom,

‘whereas In a general ESL Program, the question

“Nhat for?”, so key to occuwpationol language,
{s often left to the end of the course, owing to

s supposed *complexity.” In a BYT Program,

»

traipees will require from the outset a “working
model” of English, no matter how unsobhisticated,
to. deal with the brood yet focussed language

needs of the occupation., Similarly, Job-specific
vocabulary must be stressed, so that In one sense
vocabulary |s controlled; yet, while occupational
vocabulary s focussed, It Is at the some time
very broad In 1ts denotational fleld -- trolnees
may need to know every possible inflectional and
derivational form of the root “LUBRICAT-(E),.”
Reading and writing are of ten stressed, consistent
with the needs of adult learners and especlally

If relevant. to the particular Job.

Because of these majo¥ differences In Instructional
strategles, some ESL Instructors In BVT Programs
experience an Initlal perfod of “anxiety” when
confronted with the enormity of the bliingual
vocatlonal ESL challenge. lowever, to/the extent
that effective, on-going ond open lineg of -
commmication are established and malntained with .
other Area Instructors, particularly the Vocational
Instructor,*virtually oll ESL Instructors appreclate
the benefits of these conmon-sense approaches,
Mony have conmented on the ropidity of longuage
acquisjtion of LEP trainees, owing to the mutual
reinforcement of skills gnd longuage Instruction .
in the shop/lab and ESL classroom,

R



“Hands-on"" A porticularly useful strategy has been the = -
£t direct Involvement of the ESL Instructor In
Instructfon  selected Vocat{onal and Related Skilis learning
projects. ESL Instructors discover that these
experiences are Invaluoble In sensitizing them
to the longuaoe needs of LEP trolnees in a BVY
Task  Program setting, ESL Instructors also find _
“analyses  that the Primory mode of Vocatlonal Instruction;
based on o detolled task onalysis ef each job
skill, provides them with useful 1ists of verbs
ond ossoclated vocabulary which can be readtly
transformed Into language proctice (employling
Past, present proaressive, ‘ond future tronsform-
atlons on the typical commond form of each task
analysls step), Indeed, the 14nking of DOING
with SAYING provides an Ideal environmeqt for
efficlent languwoge tearning, o0

’.

Lo ™

-

Plan  Every ESL olnstructor Will appreciate the peed
for for thorough course outlines, performance
Instruction objectives ond lesson planning. llowever, these
essentiol activities must be preceded by extensive
> ~consultation with the Vocatlonal and Related Skiils
Instructors, as well as the Life Skills Instructor,
From these planning sesslions will emerge general
nerceptions of the directlons taken In each Area,
as well as specific vocabulary ond gramat Ical
structures which the ESL Instructor will wish
to stress. Particularly lmportant at the Initlal
stages will be sofety longuage, which the ESE
Instructor will want to specify In both written
ond oral modes, Of course, when Bl lingual Resource
Instructor support 1s required, comprehensive and
datly plonning must toke place for bilingual
dellvery of Instruction In the ESL Areq.

1S
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Utilize
Instructional

Resources

Provide
Instruction
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The ESL Instructor will play a critical role In
ossisting other Area Instructors In selecting,
adapting and developing materlals appropriate
for LEP tralnees. Eavhosls w?ll be placed on
materlals which are elther bilingual and/or
highly visuallzed, and which focus on tools,

. processes, explonations, reauests, and other

key Job-specific concerns. Many avallable ESL
maoterlals, owing to the excluslon of occupationol,
content and the tralnees’ flirst language, will be
Inapproprlate. However, a 9reat deal of “reallo”
will be ovallable from the shop/lab and related
classrooms which wlll enhance language Instruction.
Never assume that no materlals are gigllohle for
a particular longuage orsoccupation; many have
been locoted by and are avallable from the CSDE.
On the other hand, do not be discouraged If the
*magic” textbook Is not In each tralnees’ hands,

- since many If not most of the language learning

contexts In a BVT Program are:developed on the spot.

ESL Instructors will learn when to gpproprlately
use L1 to support longuage learning. Agaln. the
KNOWLEDGE and SKILLS aspects of BVT skills
development must be opplled, with L1 used for
conceptual and comparative purposes, ond L1/12
utllized for language practice, leading to

increasing use of i{ngllsh.

As previously mentloned, tralnees In BVT Programs
require a "working model” of.English from the
outset. Therefore, the ESL Instructor mist
strive to present a brood working knowledge of

the longuage -- Including verb time, questioning
forms, ond pronouns In subject ond object cases --
from the earllest stages. At the same time, care

26
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mist be token to continuously develop job
vocabislary. As: tralnees acquire more practice
and experience with the vocabulary ond structure
-of occupational English, these Inltial limited
notlons of English will be exponded upon, Of
particulyr Importance will be questionfng forms,
since 1t \Is primorily through aquestioning that
trainees w11 acauire language ond Job skllls
development during ond after the BVT Progrm.
A visuollzed approach to teaching question forms
in Enalish that hos proven heloful in nvr Programs
Is oppended,
Heasure Langiiage proficlency testing {s an epormous and
Irainee complicated fleld. The ESL Instructor In a BVT
- Progress Program wil) wont to use all avallable assessment
' resources, particulory Mary Galvon's Bllingual
- Yocatlonal Oral Proficlency Test, avallable from
the CSDE, This test, .counled with other lanauage
assessment Instruments developed by the ESL
o Instructor for the speclfic occupational area,
will be critical In determining whether and when
each trailnee has achleved acceptable ingulstic
competence essentlal for employment, These formal
checks must be taken In conjunction with the
informal assessment of the Vocatlonal Instructor,
who will contliue to be the most valld judge of
vocational competence, Including occumtlonnl
. lanauage skills, - v )
Prepare One of the most dlrfl'cult tasks; confronting
¢ for ony LEP tralnee Is the Job search process,
. fmployment  Incliding Job applicat lons ond Interviewing.
These connot be left until the end of the Progrom
since extenslve practice Is required to deal with

ERIC . " . 27
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the variety and complexity of the language
involved. Dozens of Job applicatlons should
be filled out, and models carried to the potential
emloyer by tralnees to ald them:iin comleting
applications. Similarly, the typical job Interview
questions should be practiced and re-practiced
in thelr Infinitely various forms untll compegence
ond confidence are Instilled In each trainee.
Attention should be pald to how each trqlnee can
dead with open-ended questions ke “Can you
tell me something about yourself?* and "Do you
have any questions for me?” Day One Is not too
~ soon to begin this Important effort.,
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, BILYNGUAL RESOURCE ITHSTRUCTORS.

PLAN.FQR_INSTRUCTION
0 Participate with Area Instructor(s) In plonning sesslons

wherever bilinoual resource support will be provided

n Coordinate regitlarly with Area Instructor(s) for the
effective dellvery of Instruction In o bilingual mode

UTILIZE _INSTRUCTION OURCES 4

0 Be thoroughly fomfilor with selected, adapted, ond newly

: developed Instructional materlals D&&Sr to time of
instruct lon "

PROVIDE _INSTRUCTION

n Determine when Instruction provlded in English Is understood

n Utitize L1 when Instruction In English Is pot understood

n Utllize 11 selectively ¢ appropriately when Instruction
in Enalish {s wwlerstood

n Utilize English vocabulory (particularly tools and processes)
simultaneously while providing Interpretation In L1 (for
exanple, “Se mieve _gutomatically el carrigge hacla el
headstock cuondo se hace |u operacion de turnino In el Jathe.”)

. Encourage acquisition of £no1 1sh ‘language skills whenever
possible without Interferina with Vocational, Related, or A
Life Skills acquisition b ,

0 Provide complete &. consistent -Interpretation of both Area
Instructor(s)’s and tralnees’ conments auestions ond feedback
to encourage job-specific EnolIsh skills development

MEASURE _TRAINEE PROGRESS _ -

N Participate with Area Instructor(s) in the evaluation of
tralnees’ progress In terms of performonce objectlves

n Provide Input to Area Instructor(s) as to whether and when
a tmlnce has ncqulred stated skl||s object lves

/o | 29
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COMENTS : L
Avallabl ity it should be stated lmedl tely thot the ldeol

of situotion for BVT Programs Is to secure skilled
bitingual  Instructors who are biiinguwal, A thorough
humsn sear.ch of avallable humon resources often reveals
resources  that. competent bllingual Instructors are present
in_the commmity, llowever, In those cases where.
biiingual Instructors connot be-locqted, It Is
always possible to effectively utilize the
talents of skilled Biliponal Resource Instructors.

*

ratlanale  The term *Bilingual Pesource Instructor” {s
for  utilized throughout this Monuol in recoqnltlor{
term  of the level™of coordination -- “teamwork” --
ailingual  Which 1s required in this demonding position,
Resource 5 opposed to the more commonly used term “Alde”
Instructor  OF “Assistant.” While<the Resource Instructor
does not have primary responsibtlity for
~ determining the content of iInstruction, her or
hig role In effective dellvery of Instruction In .
BVT Programs’ connot be underestimoted. .Some
" key prerequisites for this position Include
d sensitivity to occupational language In o
bilingual mode, as wel), as avwareness of the
characteristic learning nceds of LEP .tralnees.
A} - \\/7 - l
Plan  The Resource Instructor must be Involved .
for  from the outset at all plonning sessions with
ms_g&k;ggg the Area Instructor(s) he or she will work with,
Moreover, the Resource Instructor will work on
a dollv basis with the Area Instructor(s) to
determine effectlve methods for the delivery
of Instruction In a bilingual mode,

it 1s also during the plonning stages that
- Dfe'—scrvlce workshops are best conducted with

31
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BllInguol Resource Instructors ond the Areg
Instructor(s) who will be working together.
One of the most effective exerclses In the
teonwork skllls required has been used In
pre-service training In Connecticut, and Is
recommended for other proaroms. This exerclse
, + Involves role-switching for the Area Instructor(s)
ond .Janquage-switching for the Resource Instructor,
. 7 In other words, the Area Instructor(s) become
' ! *tralnees” who recelve Instruction. In a forelgn
longuage about a particular occupational skill,
(f"'g Resource Instructors Interpret this Instruction
to English., This simple exerclse has been - i
facllltoted by the present writer, and all who
particlpoted agree that Area Instructors galn
avoreness as to the learning demonds posed In a
bilingual Instructional setting, ond the Resource
Instructors leorn first-hand the skills requlred
to provldc effective Interpretotlon of Instructlon
In another language,

utilize Care must be taken to assure that the Resource
Instructional Instructors are thoroughly famillar with all
Materfals Instructional materials thot will be used during
' classes prior to dellvery of Instruction.

. . ] . '
provide Provide Instruction Of course, the primory

Instruction resppnsiblilty of the Resource Instrictdr Involves
’ the delivery of Instruction itself. This Involves
exgroordinary ameunt of sensitivity as to the
' : Mve use of L1 ond English, which Is often
" not "cut ond dried.” Often the degree of
| \ - - interpretation provided by the Resource Instructor
X - varles, demnding on on-gofng awareness of the

Instructlionol process., For exomple, there will
A
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./ "~ be times when 1literally every word spoken by
on Area Instructor should be Interpreted,
> llowever, where comprehension by the tralnees
Is evident, llteral Internretation Is redundont,
even undesirable,, since commmication “has taken
place.” In fact, mony occupational terms should
not be provided In L1 at all, since thelr use-value
\ .for the troinees In the target lofigucoge s more
importont than the requlrenent for totol translation.

one of the most lmortmt skills for the Resource
_ Instructor Is that of providing a consistent )ine
~ ! of comumication between troinee and Area
Instructor(s). For exomple, when a trainee poses
o question-in L1, ond the Resource Instructor
Jmmediately Interprets her or his question Into
Enolish for the Area Instructor, two key objectives
are ochleved First, comunication occurs, but
second, and surely as Important, Is that each
tralnee hears the origlnol auvestion immedigtely
In Enolish, learnlng specific English vocabulary
ond “structures whicly relate directly to thete
concerns. Clearly, this line of coamunicatidh
provided by the Resource Instructor can be most

helpful to the LEP ttainee In tmproving Job-speclfic™

“English skills, \ -
Heasude” Withsuch close contact and awareness of the
Trainee  LEP trainees, growing out of constant Interchange
Progress  between Instructorsgond tralnees, the Resource
Instructor con provide to the Area Instructor(s)
important Insiohts Into the progress and
pefformonce of Individuol learners. -

33
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Lesson # Instructor (
Week & _ Resource Instructor -
Tortc

OBJECTLYES The trainee will be able to

CLNIRODUCT | ON (Mtiyation & Sofety)

< ~ - ¥ )
PRESERTAT I ON "TRAINING AIDS
(SHOW -- demonstrate, or !
TELL -~ exnloing “ ‘/ -
| ' !
[
] 1
[ ; ,
r _ .
[]
. )
. , :
[]
|
/ '

ERIC

Full Tt Provided by ERIC.
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PRACT 1 CA (low trajnees will apply the skills)

]

FEEDBACK ACTIVITIES (on-going evaluation checks)

» ™ s - .
EYALUATION (ltlgggg)back to objectives; how will you measure
' v
. /
i
~ oW .
AN

ASSIGNHENT (or follow-up activities)

L 4
5

C.0.M.MEN.I.S (llow to Imprave this wmit, after-lesspn Is glven)



EVALUATION OF_INSTRUCTION SHEEY

THE PURPOSE OF THIS EVALUATION SHEET IS TO HELP IMPROVE THE QUALITY OF .

INSTRUCTION TN THIS PROGRAM, LEARNING PRINCIPLES ARE IN THE LEFT-HAND ,
COLWMN, WITH COMMENTS TO THE RIGHT., THIS EVALUATION SHEET 1S NOT INTENDED
AS A JOB EVALUATION, BUT RATHER AS THE BASIS FOR DISCUSSION BETWEEN STAFF

DEYELQRER.AIIQJ NSTRUCTOR. _
INSTRICTOR(S) - QAASS THE MTE

LEARIING PRIICIPLES  (© mmmuuﬂum) COMVENTS o
%mmm‘.um

]
. WAS S * ATTENTION & INTEREST ACQUIRED?
. VERE &‘Em\tg OF NE LESSON smak)g
. m_sdmyncﬁ OF OEJEGTIVES TO STUDENTS
M »
I Was 1.ESSCH RELATEDNQ PAST EXPERIENCES?

SETATION . :

. WAS RELATED SAFETY | 10N GIVEN? <

., WAS LESSCN GIVEN IN LOGICAL)\ STEP-BY-STEP 1
SEQUENCE : :

] 4 WAS INTEREST L ENTHISIASM SHOWN, BY -
IMSTRUCTCR |

3. MEE SXWPLES L VISIALS & TEACHING AIDS
g USED APPROPRIATELY ons ?
WERE FEEDBACK QUESTIONS ASKED
0, was MATERIAL RELATED 10 STATED OBJECTIVES?
WAS DODY LANGUAGE INTERPRETED BY INSTRUCTOR
__T0 DETERMHE LACK OF COMPREIENSION IN ENGLISH?
°* VERE'OUESTIONS ASKED TO DETERMINE SAME
**° MEN SPANISH WAS USED, WAS ENGLISH INTEGRATED?
"*** WEN EICLISH WAS USED, WAS spm%su INTEGRATED
WCRE SPEAKING AMD DOING LINKED

-~

CE -
ii WAS SAFETY INFORMATION GIVEN? .
" "VAS STUDENT PERFORMANCE ASSESSED WIILE S/VE
Y, PRACTICED AND AFTER S/HE FINISHED
13. wAS HAIDS-CHt PRACTICE MAXIMIZED BY GOOD
SCHEDULING OF RESOURCES?
1M, vAS THE RIGHT STUDENT EMCOURAGED FOR TIE RI
THING, AT THE RIGHT TIME, IN NE RIGIT PLACE, -
(N THE RIGHT AMNT, & IN THE RIGHT MANNER, .
15. WAS ME RIGHT STUDENT CRITICIZED FOR THE RIGHT
THING, AT THE RIGHT TIME, IN THE RIGHT PLACE,
. I TIE RIGHT AMOLNT, £ IN THE RIGHT MAIMER. ' f
® WERE SPEAKING AHD DOING LINKED Y
WAS' ALL SAFETY GIVEN IN SPANISI?
"eS AN SPAIISH WAS USED, WAS ENGLISH lmemrq;?
enes LN ENGLISH WAS USED, WAS SPAMISH PROVIDED

©
> %fuvgtlsﬁgnmu&)?ﬁlwgg APPROPRIATELY. IN LINE
with STATED ORECTIAS! o
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WHAT DO You... TUSE A sessesses EQR_2
| ' YQU 5 HSE o A_ I XTI XYY TQ soscoce ,
/S HW DO YOU _ SAY - _ THAT? 4
CWHAT 1S THAT.. . _CAULED 2 ~_
HOW DO YOu ;gm  eessesceseq ? x
WHAT  DID you.___ D@2 - o ) :
| | st . mv.taols....\ from__sthe._crib.
WHAT * ARE ou Doms?
' . 1. _om getting my tools .? from__the cribs
WHAT WILL you m-‘ R
' , I - wil]l get . my tools from the crib.
HOW DO . YOU  MAKE THIS? ~ )
' : -« You .- follow these steps —— carefully,
WHAT DO YOU DO . . _ FIRST?
. . L cet your tools * from the crib.
. VISAL ERRLISH ¢ 1T Savers i o
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