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PREFACE .

A2 . -

Bilingual Vocational Irai%ipg Programs are certainly .an effective
way to addrgs

Such training, designed for both teacher and student, seeks to assure
equal educational opportunity for persons. of all ages who ‘seek the
challenge available through wideeranging vocational education programs.

The CoMgre ens1ve P | _ _
confers ?bntinuing emphasis and importance on this issue, as. demonstrated

by the fact that equity is one of the ‘four goals that the Sta;e Board
of Education hopes to achieve over the next five years. .

T The Master Plan for Vocational and Cayeer Education is also a
. “.document that addresses itself quite a]’rectly with equit)_'.- It 15‘:
. designed to ensure that all students can take advantage of. schooi®

) 'critiga] need .for such job-related skill training in school. By

"

we can certainly provide a student with a chance for meaningfuyl ]ife{ * ..
Tong opportunities.: 'In the.process, we are contributing to the economic

strength of private enterprise by satisfying the need to maintain a
skilled workforce. . :

* This monograph reflects the training provided to _teachers
and. students in programs sponsored by the State Department of Education
over the past year. We’look upon this publication-as a valuable, way -in
which to transmit some innovative techniques and.approaches necessary
for bilingual skills training for adults and out-of-school youth. We
are hopeful that thisg monograph will also serve as an important
contribution to the early literature in the field of Bilingual

Vocational Training Programs. _ \

* Mark'R. shedd” - 2 .
v Commissioner of Education

$ one of the mjor concerns of the State Board of Educatio&?
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‘l'NTRODUCTION - )
. The Drlmorv focus of .this study ls Q Droctlcol
exollcation of -techniques for blllnguol skills training
of adults ond out-of-school youth which were develooed
in the Bilingual Vocotlonol rralninngroqrom at Bullard-
Havens RPQ]OHO] Mpcotionol Teghnlcal School, to my knowledge
the first pubiic- funded bilingual tralninq project in |
- Connecticut, in which the writer. served as Program Developer, '
Materials Develdbment Specloliqt, Vocational English-as- a-
Second Language” (VESL) instructor and Life Skills Instructor.
The author had been invited to eodtdinate skills and
“classroom” training in this precedent-settink pilot project
becoUse.of’my edrlier participation as Dévelope( and
‘Lnstructor of the Bilingual Comoonent\of Ahe Bilinguol
Vocational Instructor Training Program at Centrol
Connecticut State College in the- stmmer of 1979, Sadl
%lblrsky, Bilingual Cunsultont for the Bureau of Vocotlonol-
'-recghlcol Schools, had contacted me in his extensnve

-~

convossnnq of available Hﬁmon and material resource% in

COﬂﬂ@CthUt to mitlot‘e a DFOQFGHWOUC conmtment 1n »

E§h§s¢lnquol vocotlonol humaniresources development thot
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- would gddress the skiils learning needs 0fs Connectient;ﬁ lL
" Hispanics of 11mited English proficiency (LEP).

Two areas of skills ta%ining wer% oﬁfered —- Mdchine
- Shop and Nurse Aide ~- and two mode

skilis trdining with "related"” in , n'ttndt i\; math,

VESL, blueprint redding¢£or machTH s, and: Life Skills)
' UwWere imniemented First, skills\\nstruction “and, clinicol

practice by aR Englisn snedkinq Nurse Aide trdiner were

_Qfscoerdindtion of

supported tnrough simultdneous internretdtionmds well as
reinforcement ot‘fnglish ldnqu09e skills by a trdined

. bilingual Nurse W@de assistant. Second, the efforts of.an
Hispanic bilingual Machine Operator trainer were backed up
by the VESL instructor -- both through daily job-specific

ESL cidsses in“Lh§“§DQD and- by participation of the VESL ";/’(d
“teacher in the machinist skills trainiry itself -- as well as
a troined bilingual Machine ‘Operator assistant, agdain,
Interpreting instruction and encourdninq trainees’ simul taneous
practice of language and skills troining, |

More: soec1fiédily, exolees qiven of bilin9u01 training
techniques will. be drawn from the metal machining component
for two reasons. First, since the Ndchine Operators’ trOlnan
emloyed both modeis -- integration of vocational Epglish,
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indeed, thendlrect Dortlclootlon of the VESL instructor;in ,' : ‘,’
the bilingual skills training , and extenslve support of a
tratned biltngual assistant, —~-needless repetition Wil be
avoided.  Secondly, bilingyal metal machinihg trainidg
represents a long-overdue, welcome departure from troining
programs lﬁ trades aregs usually offered to LEP Hisponics \B
and especially gomen for low-paying gender-traditional Y '
occupations with little real chance for advancement. - “

BILINGUAL VOCATIONAL FDUCATION &- THE BRIDGEPORT PROJECT |
~ Bilingual vocational education 1s g programmatic o =
educational movement that seeks to address the documented
and legi$latively recognized needs of LEP individuals for
specific trades-area skills training, It is d result of

vears bf“community odvoéocy for programs which employ the
,Vbllinguol vocational concept :- bilinquol skills training

w1th sjmultoneous JOD specific English and related skills
development -- gs opposed to classroom- based -"hands-of f*

pire-vocational programs., - _
Bilingual vodotionol SklllS troinlng 1s g multj- ﬁoceted
effort in humon resources deve}ooment There have been '9_

EB&gxeleory teocher trolnlng Drogroms in bilingual vocotlonol o e
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ﬁethodologv-ond‘mdterlo}s as well as dirgzt blllnqual skills ' N /j

trolning,Drogroms. "There have bee efforts at' a national | ’

Tevel. to define teaching comDetencle_‘of biltnguol skills

trainers, There“ﬁove been training institutes in Bilihgual

"Vocotlonol and VESL ‘approaches to skills training for both , - : *;

admindstrators and practicloners, ! g ~ e
Where does the Brldgeoort project fit into this notlonol

effort to respond to the skillsbtraining needs of 8P persons

from a variety of language backgrounds? %he Bridgeport

project was not in the strjctest sense a bilingual vocotional

teocher troinlng program, even“through pre- and. in-service

)". ‘

skllls development was provided for. instructors and ossistonts ';/T .' o
Nor was 1t merela bllinquol skills training program. 'The - 7 '_
project may best be viewed as a competency bosed training - -?3 .
brogram for skills jnstructors as well g he Hlsponlc g \ |
trainees lnvolved Indeed, what most dlstingu1shes Vﬁef = ;
Bridgeport’ DrOJect are the bilingual vocational ODDrooche% R "f o
and tools which'we}e developed as g result of an on-going 3“,I!r S

\Drocess of . conc1entizoci0n (qeneroting awareness of the '_'-". m:;)
challange) and c00061t0c10n (Qenerotlng the oooropriote

tools to meet the chal lange) .
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PART I -~ CONCIENTIZACION -

lggngigﬂ;i;ggigg is a problem-posing and adestioning
ODDrooch'td éducotion that focusses on the learning act
in teqns of d?dificotloh, decbdlflcotion and recodification
brocesses.. It 'i's most frequently associated with the work
of Paulo Freire, whose educational practijce has been amply
documented fh'Guineo—Biésou, Brazil, Chile, Mozambique and L
Angola.- Freire’s work in Guinea-Bissau is particularly « *
significant for bilingugl deotion@l education, .
In Guinea-Bissau, there.are.two pressing edu&otional

needs: a wide;reochinébliterocy\compoign in response to q
907 rate of illiteracy and sRills training for speakers ‘of ~ }

gefous 10n§udge, Creole, in this newlyf{ﬂpenendent
Lic where skills training Qod'ngqyg been‘o privileae | ‘

andyentirely in Portuguese. Frejre, in his “Letter to .
Adult Literocyqufkers,” writes of concientizacion in a
bilingual literacy and skills training comboign'deveiopeé 3
in co}loborcfiqn With the party in power, the PAIGC: h

[n our country, the adult literacy programme is an

ffort. to reach the point where culturql aroup leaders

Wlts learning literacy succeed together in- .
‘reading and writing their awn reality, in thinking 11
o ‘critically about their world and, in°taking their place

ERIC WIth a lucid aworeness in the’ changing regljty.’
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When the President s?Loks of 'reading and writing.. - . \

reality’ he s referring fo the need to understand, the T
reality surrounding us not as mething statict and*con- . o
- gealed to which we slply have jto adjust, but as some- - o,
-thing movlngl'lgﬁﬂ,Stote of ctignge, Uhﬁn he so?oks of . . -

‘thinking critically about the world,” ‘he is referring -~ = -

to tire need we all feel to und sttnd the deep-lying :

regsons behind the’ facts, and phe omeng of . reality,

Whep he speaks of ’wrjtihg reality, taking one’s : |

plate in Lt“in_full-oworeness'-he,ls alludipg to the v

?cé{??ytoken by TF” and women in changing the surrounding

The process, of concientizacidn can lead to more effective o S

engagement in productive and CQTmunity life -through what o J L
might bﬁ,ﬁdﬁleq\”informed octjon.“/ Frelre'continues A . 3 |

This action,can change the natwral world through work, )

by clearing the land, SOWing, growing and harvesting, or .

by making bricks from clay and shoes frem leather, or else = - . o

by making a fallen tree-trunk into wood,) the wood into "
blanks, and the planks -into g boat from which to catch - AN
Tish to sell and eat, It can also change the other world, : -
the social, political and cultural world. , . All this is

‘reading’ reality, which also.implies the link between :

literacy, production, health and concrete actjon pProgrammes

in the communities, 2. .-+ ' SR

K

Typically in educational approaches ‘which involve conclenti- "~ .

zacion, the learning project’s reality is ‘mediated withy
challange” in the form of q Visualized codlficotiop,_say,

L] .

a drawing or a slide which represents an important concern

that learners have expressed in their daily livés and/or‘P -
X | _ X

In the learning project.. Th;s,cpdificotion is then

»

“decodified” EproughdiSCUSSqﬁiihto its key aspects and g | ' SR
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"~Drooess of lntensive broblen- Posing and detal led questlonlnq
“Recodiftcation- mplles the fsolation of key learning project .
.needs, the identtficotlon of ovolloble hurdan and moterlol’
resources, and the chorocterizotlon of techniaues and tools -
. oDDroprlote to the “challanges” the group. had encountered

- in the decodlflcotlon Drocess." o ' : -

" Not surprisingly, the actual. educotlonol practice
of leornlng oroiects whichwutilize conclentizociOn tends to

f _emphoslze visuollzotion, proplem- Dosing, questioning skills,
~and human resources develooment Bridgeport was no’ exception

in this respect . * . }g/
- lt should be noted at the outset that the progess of
conc cientizacion in the, |

.ln the strictest .sense’

dgeport prOJect was not “pure” ..

,_le tosk of eloboﬂbtlhg tools and
ftechnlques deenied relevant by-the staff to bilingual skills .

l
tr01n1ng often devolved on the Progrom Develooer, -whereags Yol

¥ !i '

[ i
R
LR .
’ ’
,
7

thls should have most orooerlv been aq grouo, or grouo-

delegated effort' Sﬁmilorly,othe occupotlonol areas had” been E

“pre- determlned by .‘the vocotionol school odminlstrotion, and not_

by the HlSDGﬂlC trotnees And yet -z through the efforts of the
_'[]g§hrom Develooer thh the tr01nerslapnd wrth,theftrotneesﬁ

b e g Yere
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»
“as a result of 1) the Life Skills ‘class and the methods used In ) 4
the other closses and the shoo/clinicol practice, 2) octlvltles
organized by trainees outside of cldss, and 3) bilingual-bicul tural
'counselllng --a signiffgﬁnt qrouo commi tment to the success of the
DroJect Was dchieved Perhoos the trdlnees themselves invented ‘{!L‘
" tHe most occurdte term -- we,made ourselves “familia,” or
\fdmlly, capable of ‘understanding, cohfrontlng, and overcoming”
the personal, llnguistic, and lnstltutlon013bdrr1ers to effective
bilingual skills troinlng for eleovment “ « -
CODIFICATION

Codifications were drdnn up for trainers and trainees

which reflectedl concerns determlned idividually or in- aroup - | ""!:Z%
discussion during the interview1n9 and pre-service phases | '“g;sit
for trainers and the referral gnd orientation process for : Ty
trdinees These codificotlons were brief, often visualized | ) ‘ity;g

or stmnnrnzed presentations of informat ion relevont to the - {7P
www concerns of. the skills trajpning DrOJect For the voca-
’ thﬂOl instructors, their hillnouol OS&;StﬂntS and the
reloted 1nstructlonol staff, COdlflCOthﬂS 1ncluded
sunmdrY of documentation of the need for

bilingual Wocational skills troinlng in -
Connectlcut, o ,

~ , 7- | J | M .14
EKC ' '
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2. bilingual vocatjonal project descriptions | : |
3. a precis of keY legislation and funding,2ources )
relevant to kilingual skills training
. visdalizations of learnln? theory gérmane to " ;
lingual vocational skills training and . v /
vocational ESL : | : - S~
5. lists Qf. relevant bilingual vocational teaching ;
. .competencies grouped by teaching competency N
areas, and ‘ o T :
6. Visualizations of the-bllinguol VOcotlongf ;
. . “learning act” used,in Guinea-Bissay, L o
Codifications for Hlsponic'trolneesj1ncluded - |
1. sunmaries of job competencies and visual jzations
of common job tasks and roles, =~
2. brief explications of bilingual vocationgl
- . approaches and tools resulting from the instructional
| . Staff concientjzacién, | .
3. survival skillsgand self-advocacy skills in
‘visuatized fornsﬁ, and - ‘
4. t'the visualizations of the “learning act” |
previously -mentioned. _— ) | R
& . R
| ’ - " o y
DECODIFICATION & RE COBIFICATION “
, ~ The basic auestion .raised by both bilinguol vocational .
.. K \ o :, - .
trainers and the trainees were “what are we ODQPI ina R o
billngual vocatjonal skills training projecgigng what is.to. - I
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Discusslons of lssues raised by the documented need for 4
bilingual skllls trdlnlnq in Connecticut and in Brldqeoort led
to a concern for‘fﬁn\elﬁbordtion of «almodgl of bilingual human
resources developmen of both trdiners and trdlnees in the

. Bridgeport project that could serve OS a gutde in future projects
in Bridgeport and in other clties as well.

Consideration of the billnqu01 vocutiondl Druyect descrip-

tions in ConnecticOt and elsewhere helped trainers redllze the
vurietv of programmatic response .to the need for bllingunl
skills training, including bllinguul career educqtion, billnouol T

pre- vocutlondl exolordtory Droqrdms, bllin9u0] vocational -

R4

teacher trdlninq brograns, as well as: bllinqu01 skills

trdining programs like the Bridgeport DrOJect

The muterldls on legislation dnd fundlnq Sources | \.'
thdt impact of Bilingual- vocutiondl skills training were
v1ewed both as a kind of documentary history of ddvoc0cy

for skills trdlning relevant to the-llnguisticully

‘differept” and as achievements and resources to be
Zﬂfor the suryival of such Drogrdms ’

| Discussnons of tSé codification of learning studies

drawn from Mary Galvan's Work which Indicated the highest

-
| | .—1 6 ’ o
. - , .
B 3 |
% o . | | | )
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s(%lls retention when octlée lnvglvement Is co- ordlnoted :

with speaking about that'action led to a felt need for "
~ bilingual skills training techniques which complement . =
job-specific English skills development, technlques which
in turn foster more effectlye vocationa skllls acquis-
ition, L
For blllngnol vocational trainers, the lfsts of
teacher competencies grouped by Drerequisltes ond major o
®ompetency areas, wnlch werg adapted from those developed\\‘ - f‘, o
by Kirschner & Associates, generdted discussion particularly:
“around those competency stotements unique tg billnquol skills
- tralning”™ Since most staff had had often lengthy esperience
as skills trainers and rélated instructors for- skills
| training -- indeed, one Djlingual skills lnstructor nod been |
certified as a vocational lnstructqg in Comnecticut -- it is
not surDrlslng that attention focussed on defining that "*
special element that would make the project tculv bilingual.
For example, under "prerequisites”, dlscusslon centered - o .
ann;comoetency stoteﬁ%nt ”Identify bilingualism and the

tO the need tO exp(]nd .lthe"_. COﬂmon"-“*?'}conceptlon \0”-":’{.- AT



‘educator as a tedkher who'hﬁboens to speak two langugaes. to .
the hore comprehensive view of a skills instructor who is part

of a team traindd in bilingual methods that ,encourage the
"process of becomlng bilingual.”

Later, - ln the comoetency area "Plonnlng for lnstruction,”‘
the stotements

4

) Identify English 1anaugge structures ond vocobulofy
needed for trade,

c~— -

bevelop vocabulary 1ists . In.both l.pnguoqes ,of common o .
ermS; _ ’ ~'; : . -

‘Seauence English structures essential to perform a skill,

Plan for co-ordination of both @kills ond English '
- = -language instruction, and g , \

Develop overall teaching / leornlnq stroteqles thot ‘ — '_' T
integrate classroom, ‘workshop / lqb and VESL -

in particular resulted in a felt_need for a curri&ULym 1
| development mgchdnjsm which could aid trainers in idqntifyingﬂﬁ -
English language structures oihd vocabulary key to -successful .
.Derformonce in each trode area, ® Ideally this ‘mechanism, if
properly de91gned should lend itself to direct skills training- ’ (
which would,lntegrote both skills and job- specific Enqllsh_
Jnstruction. . Just how this miaht be occolelshed was first
elic1ted by onother comoetency stotement in this particular

competency area: "Use feedbock from students to develop

.18 o Py




LU

e i L R P TSI I By - e PRI R
. RN ; N
. .0 . v .
' .
B S -
: %
. -
N L4
! . v ,
. h ] . - R \
. .

. | ‘n:.' . )
lnstruétlonol activities,” Vocotlonol trolners and related -

Instructors alike were agreed thot questioning wos a most
natural, direct. approach tos generote relevont feedbock |
to our developlng lnstructlonol Drogrom. Thus, the mechohlsm

L

for lsolotlng, sequenclng, teochlng ohd lntegrotlng 1anguage “

structures and vocabulary’ wlth vocotionol skllls Should |
Dreferobly be based in questlonlng technlques as a noturol
~yet formollzed feedback system,
Under the competency area "Conductinq Instruction,”
discussion again focussbd on the unlque demands posed by
- bilingual skills instructlon as_well as ‘those oorticulor

me thods which’fovor vocotlonol English ocquisition The
. competency stotements _ . /

v Introduce concepts / Drocesses in both longuoges,
Present concept / process with A/ VY moterlols
In both languages, .

Summari ze presentation of concept /. process in
both languages, and - T

gg{oe]ggggggésoctivit1eo through job sheétslin‘
helghtened consciousness of whot bllinguol methods ond
'onterior resources were necessary to

ERoCcoJ vocotlonol skills essor
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\preporotlon (motlvotlon), Dresentotlon dndkgractlce
'Moreover, the competency statements

Determlne whenastudents do not understand instruction
in English,

Translate a word immediately when it isn‘t understood
in English : ‘ . '

drew attention to the crucial role ofhthe bilinQUUI
assistant in afﬂqﬁgicomprehension for the Hispanic
LEP trainee'particularly of cognitive instruction
-involving knowledge and concepts. On the other hand,
these stdtements

. Correct students’ English only. if the mistake
affects comprehensie -

Use practice and drivl to lelnforce students -
vocational English, qnd | L

Present English structures and vocabuldry in the
occupational context . -

served to highlight the need fef a vocotiondleSL
+ Mmethodology. that wouldflend-itself to ObDroofidte
Aerror correction and thus facilitate- longu09e Droctice
In the oecupationdl context. . - . -
All the competency statements under "Preparing .
Students to Get, Find and Keep a Job* |

. Develop q b1culturdl curriculum to teach survival P
skills and,self-ad vocacy, .o

20 . ’
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Assist students in making redlistic careér plans,
Explain how tH hold a job and gain advancement ,
Explain what will-be expected in a specific Job
environment, |
Assist students In preparing resumes,
Assist students in-preparing for InterViews with
employers, P - : - | .
Assist students lnlaleying for'émployment, dhd =
Y et fhe iRl L Persons o sucess-
“were deemed essential by the bilingual vocatiénal staff - ) | y o o
for the success of the skills learning project. N />‘-" oo
Trainees as well assessed thelr own "Life Skills” = .‘_:{*g?-5' .
{' ‘development needs and made the brocess /of concientlzacnon( | X _,\‘
more profound by elaborating another key Life Skill -- VAN )
"Epe development’ wlth%n the groug of an informal support , ,) o ‘,"_
network, la _fdmilia, to aid each Dorticlpant in meeting. > " B
the donlv challanges, from tronsportsjlpn and child care - | i
to ass’istance in hap I'ing delicate, personul difflcultles . . o
The 1moortonce of (this concept of fnm)l] for the success PN | '

of the Brldgeport ro]ect connot be ove tressed;‘indaﬁd, le . N ”rj
U
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bilingual skills training brograms 1s that the existence
or the breakdown of this Informal* support network can make
or break @ participant’s chances for success in training /
nd on the job. " | | _
The visualization of "the "bilingual learning act” S ‘
used In Guinea-Bissau by Freire’'s team of literacy workers s
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affected trolnees*ond'trolnerS'ollke with two ooncerns n

to maintain. a constructlvely crltlcol ottltude towards the o '
“learning act” process, apd to horness the- consclousness . ,

thus achieved to develop and Derfect teochlna / leornlng S

. techniques which effectively enhance the bilingual skills
]eqfnlng act., ' -
The second stage of this process, the cooocltoclOn

resulting from conglentlzogJOn, drew into play all the )
resources and experlences of the writer as Program Develooer,
Moterlols Develooment SDeclollst, and, VESL-/ Life Skill%
“Instructor, as well as thgse of the rest of the instructionol
staff and the®trainees, fn the development of effective
bilingupl vocational techniques and tools Three of -these
uoporoooﬁes in- oortlculor are of consideroble utility for
_pillnguol skills tronﬁfmg Drogroms, nomely t

| ;- | |
"" 1. A,%locotion:l \_/_-L§UAL [EN.GL'LTSﬂ ¢ 1979 Soye\§ o | .‘0.
/2. Tell &+Ask Cemmands in the Bilingual Vocational -

- Shop / Lab o o .
-3} Bilingual vOco}ioool Sllde "/ Tooe{;resentotions R N
Tnese techniques will be deto)led in the second port-of \ ek

Lk 4
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In Port I, a Drocess of goncjentlzociOn Was outllned
which speclfled, in part, the need for trainihg “tn g -
"mechani sm fog isolating, seouencing, teaching and integrotlng
language str ctures and vocabulary with vocational skills
that should l<\‘eferobly be based in auestioning techniques |
'0s 0 natural, vet formalized feedback system.” Capacitacion. ° "

In voTational VISUAL ENGLISH sought to respond to this felt
need.

VISUAL ENGLISH -~ WHAT IT Is | |
VISUAL ENGLISH is a representation of English word-order
rules which is systematized through ouestlon words ~Awho, what,

~ where, how long, "how often, how, when, why and what for, g& well

as whose _ = .» Which w_ﬂ_:ww_, hgw much / many |
and what kind‘of mumuﬂ_mww_), VISUAL ENGLISH is deSIQHed to
represent @ll Dossibl'e longuoge modes, includina commonds,
sentences and ouestlons A close consideration of a series

of - exolees can Drovide the best 1ntr0duct10n to the VlSUAL

ENGLISH system of leoresentotlon
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! ' In the examples which follow, the apprbpriate guestion-words o _"l -7..@§
are blackened in to show which questions are being "answered." I 26 o
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i e —..,, EWHO WHERE
11" w JATIWHO | Whar HOW.....|
; Wi WHAT . WHO -

_ mm._ﬁmm
o | Y mseRT Ve voou a1 T IN ThE '1rl NOLDER.

---‘---

-%

'~ In example #1, g commond‘ls expressed ih this
~ B manner: -”Insert” tells WHAT ACTIUN’Abthe 00l bit”

Indicates WHAT or "what to put. in the tool holder ;" . “

) L and “in the tool holder” tells WHERE or “where to put _\ o j
ST the.tool bit.” L | | SR

' ' ) . Y

LI S

Y*
o ——————
B

WHATWHERE |
WHATIGS W

How much/asm
What zind of

“hose
Which

r--l.--
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15 a qu stlon word helper from NHAT ACTION, ”you“ tells
WHO,, AND “doing” gsks NHAT ACTION. ~ In the sentence'ﬂ 3

“1* {ndicates WHO, "am lnsertan” tells WHAT ACTION,
and so on. | | = >

i
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a¢J A 'lrm“lf'%‘MN/n=n(:)
‘x:‘i zi ‘ ; =‘ léié :

ATWHERE |
WHAT H@\év........ N

WIAY ___ FOR?

2%
=l
E
O

Whose

Which

Bowv much/mamy
What kind of

.r--..‘---..~

- INSERT -V 1ne 100t Biv?

A FeE)
N | ) p " — )

5" SIE " " § INSERTED 1 . IN-THE 100L HOLDER.

I # 4, "Where” ls-the“queétlon word and “did” is | - i .
the questlon word heloer from wHAT ACTION (note how the
question-word helper helps tell the tlme of the dctlon-

! in a question), “she” tells us WHO, and “the tool blt” '

INdicates WHAT. * The sentence #5 alves the answer " |
to the auestion #4 ln thls*monner "She“ tells wHO o

. v .
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‘ ) the Drevlously mentloned “tool bit” (note that 1ip _1§QA* - i' 18
( ENGLISH an Instructor can show what o pronoun 1s, instead h
’ of teochlng on Irrelevant grammar term), while “in the
tool holder” tells WHERE, . ]
S I o g _. . | " "
| WHAT}! . WHATIWHERE .
: {3 ' VAN o)
I s WHO 17 WH
’ . 6 WAy 1 uas power V¥
| 7__THE_TooL bn : " WAS INSERTED : IN THE TOUI NOLDER? :
N - A | _ N . « ) 4 |
¢ L ’ In #6 and #7, the posslvg/yg}ce - 50 impor tant in B E
vocational langutige, vet ‘usually not tought to beginners o o '?
| . 'because of “complexity” -- is easily. reoresented in | ’ o
VISUAL ENGLISH. "What” is the,auestion-word. and "was done”
© asks WHAT ACTION, Whil€ In #7, "The tool bii” tells ' B
NHAT,‘"wos lnserted" lndicates WHAT ACTION was done, | 'j
{ ) ‘and "in the tool holder" shows WHERE the tool bit was | :
inserted. - | - - E o IR
31w~ o
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i : § L WHO "%ii, i!= !“' ! il !i[h WHAT !

Ig§-§§ ? : %fi {’ﬁ} i ! il g . 5 __roR?. :
' 8 ','“M KIND OF BIT! wAS INSERIED v AN THE IOOI.;} HOLDER?
o 9 Amgi._uu ; WAS  INSERTED : T IN THE TOOL MOLDER.

. . Vo »
In #8 and #9, the capability of V1§UAL ENGL]S Hto . A .
represent ‘even questlons about modifiers is demonstrated )
In a word, all .question forms -- major const{tuent (Who, '@; ‘
v . 7 What, Where, How: . ., When, Why and What for), ~verbal o
(What djd. somebody/thlﬁg do? What is somebgdy/thlng dolng°‘ s - . ‘f?
) | What Was done?), and mod lfj L, both subject (What” kind of bit .
R Was inserted. in the tool holder?)” and object (Which, micrometer R 0
did you use. to mepsure the diameter?) -- can be represented S ! ff
through V] SUAL EMGLISH, . B .
.Besides commands, Statements. and questions In snmple ‘ ?g

. R word order, VISUAL EN QL*SH £an represent more comp]ex
“ ~ + language Ddtterns in v 1sgo terms._..a ”
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In #1, "how you set up the lathe correctly” indhctes

'_ WHAT to tell 0 trainee. In the second example, "after you

- ER&Cckboord chort_for'EnQIishbs¢ntgnte Datterns,WQQHHQg:E-;;§'¥,

| allgn the tool bit with the axis” tells WHEN to clomp the

toqj holder._ AndNLn the thlrd exumple, “how occldents are
prevented in . the moch e shop" asks .WHAT you know. Thus,

there is no need to use rammar "Jorgon” like gbject or
qd e[blgl clouses slnce ‘estlon~words are a much more v

'noturol sysxem of representotlon.

With such o broad scope of wepresentotlon, VISUAL
ENGLISH' 1s most useful in repdering the multi-faceted
- language. dpmnnds of any pccupational area. But the
question remains: what is there about VISUAL_ENGLISH that
mgkes it gspeclollv sutted for bilingual vocational skills

troining7 I '/;//\;;
VISUAL ENGLISH 8 BILINGUAL VOCATIONAL EDUCATION L \.~ * ff?
To my knowledge, the eorltest and most far- reaching D o
_oggllcotion of the vlsuollzotion system tlllzed by o S $ﬁ%
-~ VHOUAL ENGLISH was in the lonquoqe educotion of “deaf ‘ o  _ - -‘;fE

“children. - Edith Fitzgerold used question words én a-

WA FulToxt Provided by ERIC



revlslons of herHODDrooch were eventuolly lntroduced in . ~ | #
most educationa) lnstltutlons for the deaf in North | ” )
America. VISUAL ENGLISH Is designed for hearing ESL

learners from any language background, but it is parti-

cularly relevont to bilingual. vocational trolnlng

because lt is based on Case Grommor, bécause it is g

complete. oedogoglcol grommor, and because it lends

{

/7 Itself to co_gig_gl;ggigm, T - .'E :é
CASE_GRAMMAR | - ;

Cdse Gronmor Was first developed by Charles Flllmore
In reSDonse to what he felt were the semantic. 1nodequocies
of “the then- current theory of grommor, Tronsformationol
- Grammar, Fillmore didn’'t -agree that humans communicate
bv oenerotlng stotements through applying tronsformotionol |
rules to basic sentence patterns--- computers Derhoos, but | ”
not humans, Rother, he developed the ideo of case conceots .

R TN

or cases. To Fillmore, cases are "a set or universo;% f
presumably innate, concépts whlch identlfy certdln types
of Judqments human beings are copdble of mnking obout
_events that are going on oround them, judgments obout
such motters as who did it, who lt hODDened to, dnd

. . w
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what got chonged ;‘9 -Case, as, deflned by Flllmore and
others, 1is onythlng but a recent notlon.; Indeed,
© Case Grommar ond VISUAL ENGLISH both treat Engl 1sh
. as though -1t were a che language 11ke Russian among |
modern longuoges and Latin among‘closslcol, In which -
semant fc rolg§_nre¢slgnulled by queétion—wbrds, word-
order and inflections, and in which verbs may pe o
‘grouped by the "coses" they govern or the “questions” o R
they answer, ' ' |
One of the most'importont Drémlses of bilingual
ucation is what I call the ”efflciency princlple"
lgltead of reteaching and forcing a Student to releorn | )
concepts already developed and- functionol in the first | B '
lonquage/culture, help the learner become aware of these
. concepts and transfer them to tné’ggcond language/cul ture,
Because these case. concepts are ”universal presumoblv | o
innate” semantic roles which are siqnalled in everv co T o é
language by questiori- -words, VISUAL ENGLISH encouroqes ) N
the transfer of already functionol semontic role concepts ‘ L
ond questlonlng skills towo second lenguoge
, letus exomlne more closeg%-these5*emontjc'role

- ) o
~ " S . . .X--s .',
e . !)_ > =dl)
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'someone or somethlno whlch couses an octlon or process
named by the verb'*LnstrumentOI, or the f0rce or obJect

that plays a role in bringing obout the octlon DI process
" named by the verb; §~per1ence , OF someone affected by the
octlon Or process. named by the verb; Factitive, or the
object resulting from the action or process named by the

f verb; Locative, or ‘the spatial orlentotlon of the act¢ion
or process named by the verb and Oblective -~ the most
neutral of the semontlc roles ﬁor onythlng whose role

in the action or process depends on the meonlng of the

©verb itself. Now VISUAL ENGL I SH USes\ none of this

termlnoloqy,.rother it focusses on ouestlon words and

questionlnq technlques, ~allowing the vocational context ,
“to clarify semantic roles, , | .

As important as semantic role concepts are to first ﬁf

and second anauage leorning, these concepts are dependent
on the actlon, process or state named_by the verb. 'In
Case Grammar, verbs may be grouped by thehcoses thev
"govern” ond‘g VISUAL ENGLIQH, actions may be grouped

by the questions they "answer”, or. the questlons that cpuldh |
be "osked" obout them. Of course, one moy ask wHEN or

g

24
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The- actions NEED PRACTICE* OPEN, FINISH, MAKE FIX, USE - P I

TRYé nd -LEARN con ansier these questlons or can have these A
quest fons asked obout them S ot ;

) i
| o NHERE, or HOM, or WHY of any dcthon, ver, in Case ' ;
& e ge  Grammor and in YISQAL ENGLISH emphasis 15> placed on essentlol - M
: "qg- : lnformotlon wlthout which the action would have no communl-

o :cotlve value., For§ex0mple, the actions WORK, -SLOW"DOWN, and \ o
" BREAK DOWN can answer these kinds of questdons or can huve |
: N these quest;pns osked about them- o I ". 4
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The actlons¥60, COME, REACH, STAND, ond STAY can answer these
Questions or can have these auestions asked:

/

A aTWHER
WHAT HQW.E.....‘
WH@W

WIAT _mn ?

LA R R

H@W

WIAT L ;_FUIV .

80000000 |

WHAT WHERE | ;

daich

KR

i Ll Tl See Pl
JONES FLEIPEAES < e Y

- .
\ : _
N , . \‘
* % LRy
. ; .

| | . The actfons DESCRIBE EXPLAIN and REPEAT can ‘only nattern “ .
N in this monner- . C S
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However, some actléns can pattern in two olternate ways.,

For exampl e, GIVE READ SHOW, TELL BRING and TEACH Cé7 |
. Dattern in two word orders; first, | ¢

WHATWHERE |
WHAT HOW......|

. VAT FORT o

LN PSR AN ]
it i . - ‘. I X . . . . .
"M‘iii poantdih o obib ool B
THEST i

5

o WHAT - ~WHO

m:a_

Whose

CELTITTOR ISR

WHERE
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Thus, VISUAL ENGLISH emohoslzes octlons, processes, and

states nomgQ»DMN“Q~Q§ and the kind of Information given
or needed for communlcotlon to take oloce. And it does

S0 visually, wlthout resortlng to esoteric grammatical
jargon, by bulldlng on wﬂﬁt leorners already know in their .

. Tirst language, therefore encouraging “the process of
-becoming bilingual .~ |

“A_GOMPLETE PEDAGOGICAL GRAMMAR , | \
- VISUAL ENGLISH is @ Dedogoglcol grommor, or teaching/

Fearning grammar designed to speed seo\od.longuoge acquis-
i tion, o |

. . I

The importance of g complete oedogogicol grommor for
bilingual vocational educotion cannot be over- emohosized
*  VISUAL ENGLISH responds to the language learning needs of
LEP youth and adul ts becouse it is a cognitively- oriented
approach:” it respects the ability of youth and odults to
>understond and therefore practice more efflclently a
language leorning task. VISUAL ENGLISH also lends itself to
presentation of vocotlonol 1nformotlon Withou "edlting” )
or over-simplifying; notice the. "level” of language employed
In this task analysis for ‘an operation on the lathe, |

. :
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Thus, VISUAL ENGLISHucon aid vocational teachers in the

presentation of essentiol information --without over-simpli-
fication-- while at the same time ‘glvlng useful insights into
lonquoge structure and meoning in order to help along more
~effective language learning, It may be used by everyone in
the trolnlng project -~ ldnguoge teoche{s, language learners,
and non- linguistlcolly trained Instructional staff in the
shop and related oreqs'—- to encourqge a consistent approach

to language practice and error correction throughout the
project, -

| In 1ts use of a wide varlety of sensory modes, VISUAL
ENGLISH responds to two critical factors whith gffect
bilingual vocational skills acquisition. |

3 r”” 'A\

First, each vocational area speclfies different language
requirements. A machine: operator will read relatively 1itt]e
beyond process sheets, and will'rely'oriﬁorily'On oral eurel
sensory modes - spoken longuoge A secretory trainee, on
the other hand, will need to develop many longuoge skills in
0 variety of sensory modes . + VISUAL -ENGL I SH may be adapted
to a number of dlfferent formots charts, overheod transpar-
encies, card reoders, tapes, etc., with or w1th0ut wrltten
language. A trainee heed not develop a skill, say, reading,

50
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1f that skill] hos llttle functlonal°utlllty on the Job | Fé
Second, everyone learns lanquuge differently, and job-
specific English 1& no exceptlon. - Some leorners rely on
visual learning, others on oral- aural learning, while stﬁll
others depend on klnesthetlc.-— manloulatlve ~- leornlng.

~In VISUAL ENQLISH, lndlvlduollzed longuoge learning needs
may be addressed. For example,  the visual-oral sensory
modes are called lnto play as trainees a1l the steps of an
operation presented in’ wrltten formyn VISUAL ENGLISH, or,

'glf less reliance on written longuoge ) deslred for some
.trainees, they may build sentences uéln question- -word
formulas, 11ke WHAT ACTION Dlus WHAT plus wHERE equals
Secure the work In the three- Jaw chuck, or Insert -

- the. tool bit 1in the tool holder, Kinesthetlc learning
- 1Is invoked when the vESL teocher writes each step of a

sequenced skill operotlon on. a cord, ond then cuts up each o S
step into words, Trulnees moy ‘then re-order each step and | ‘ ‘
sequence the entire operotion on the VISUAL ENGLISH H chart. s
Or kinesthetic - oral learnina is primary when the vESL S | o)
instructor and trolnees ”tolk” through the I§UAL MQLL_H g o |
chart 3y touchihg the ooproprlate questionﬁwords as- ¢ o
5_.[&0 commands,, - sentehces nd_questions L

Aruitoxt provided by Eic:
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- VISUAL ENGLISH fs based on auestloning agg str sses N
" the kinds of auestlongﬂe can osk.6bout—0ny ocffon going on -
| around us. It may thus be readily Iintegrated into bil ingual
Skills training projects that employ the techniques of

conclentizacion. - . [ S
| .lndeeq, 0 key passage lh_Freire*s Letters to Guineg-
 Blssau, which, 11ke VISUML ENGLISH, makes extensive use of

-questlon-wbrds,undgrscores“the'critlcdl'lmoortonce;of ~
~questioning in deflhlng_thearoue that Jeorhlng'moyjﬁTdy in
- human resour edevelopment efforts 1ike bilingyal gkllls
| tro}nlnd:' o |
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What to learn, how to-learn, to what end to learn,

In* favor”or ‘what and of whom to:learn -- and it

follows, against what and g ainst 'whom to learn --

these are not intellectual but theoretical-practical

questions that are posed by education in terms of the

learning act, They are fundamental questions, in . |
.dynamic: relation to others -involving the very act of C i?
learning, of fts Possibility, of its legitimacy, of its . 3
objectivgs and the achieve nts of -that act, of its. c
agents, of its methods, -and of jts content, * 19

.Vocotionol,y1§uALAEu§LL§H,.which ltseif:deve]ooed from g
process of gggglgggi;gglgn,'is.0-methodglbpicol,ottgmpt _
to respond to just these "funda eniéi”aﬁgstions” thot‘ngfre :
has distinquished, . ‘ o
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BTQTEGQKE‘SETDQ_S“+KPE PRESENTATIONS
) The codification from Mory Galvan’s summory of leornlng - .
vretentlon studies generated q gre t. deol of focussed creative
thinklnq about teaching / leornlno oonqooches relevant to

bilinaual skills tratining, Thq'codlflcotion noted, in part,
thot “we are told that we retain’ approximately 10% of what we
read, 20% of what we hear, 30% of what we see and 50% of what
we see and hear. This kind of leornlng'is passive, receptive
learning,” Instructlonol staff felt that if seeing while,
hearing is the most effective of the receptive learning. modes,

then the possibility of -audio-visual . learning strategies
- should be explored. o
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But the codification went fu;ther, and so dld'the process -
of gQgQL_gtLZgglgn. - "By controst, we are told that we remember
A'oporoximotely 70% of what we soy and 90% of whot we say and do.”
Clearly, we reasoned, *fhe best woy to omolify the effect iveness
of Av strategies would be to take for their content that which
we “say and do,"dthe active leorning modes., A search of ov01loble
AV resources by the Progrom Developer and the consistent help _ 1
of Gerold Potkoy, Media Center Suoervlsor at the vocotionol R _}..J,ng%; o
<[C>l, resul ted i;n -the elOboraéjgon of‘b[]1nguql_.fs]—ide*-}‘-/,.,-tt.qpe'-:}f-'—




TT\Dresentotlons whlch, llke y;SQAL_gﬂﬁngﬂ Is on "overoll ,
teaching / leornlng strotegv thot lntegrotes classroom, workshoo
and VESL." |

Sllde / tooe showiLlend themselves mosSt reodlly to blllnguol
skills trolnlng and are unique among student - centered, goal -
"directed activities-in providing a satisfying group oroJect with:

measurable job- -specific longuoge learning ond at_the_same tlme
~ keeping a- sharp focus on vocotlonol skllls development ,

Essential eouloment includes a- Kodak. lnstomotlc camera,

- a sllde DroJector, ond a.tape recorder, moteriols are 30 mlnute

cassette tapes, Kodachrome 126 film, and Drocesslng (Dre Dold

mailers or $ 2 per roll to orocess commerclolly) gﬂi ootionol
but highly de¢irable blece of equloment _Was available: to the
Bridgeport project and can usuolly be found in media centers
or curriculum labs: “the Kodok VISUALMAKER essentially on
Instamatic™ camera with two copy stonds, S0 that 3 types of
"shots” can be made (regulor, 8" X 8" close-ups, and 4”°X 4~

extreme close ups). . The Drolect also hod at its dlsoosol a

projector- synchronized tope recorder, making possible a "movle"
effect with slldes chonglng outomotlcolly from Dulses super- -
imposed on the cossette recordlng

¢, I'1r lllustrote the;ggflc steos in oroduclng a bllinguol
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“slide / tdoe‘snow with a Dresentdtlon~desldned dnd executed by |
. the mdchlne operator trdlnees Las Pdrtesggel Torno / The Parts

of the Lathe. ‘ » N "

_First, planning 1s the key to a successfulhsllde / tape

presentdtion -- it must be thorough and should never be hurried,
The instructor s role ls simply the facilitatifg. of decision-

tdking by the students. Discussion of the toplc and mdjor
" purposes of the presentat fon were conducted.in the trainees’  *
flrst ldnguuge, Spdnish, dfter all, there would be plenty of ¢
time to practice job- speclfic English when the tdpescrlot and
tape were produced. Trdlnees chose to present the four major.
assembl ies of the engine lathe with these purposes’ in mind:

to learn and use in the making of “the show the job- spaclflc
English essential to understand the engine ldtne, to nresent

the lnfOFMOtIOH blllngu011y, so that the show mlght be used

by future tradnees; and- to show botn men and women Jdn the role
of machine ODerdtor 'L~n

~ Each-image had to:be Dldnned on a sepdrdte card that -
was dlvlded into VISUAL dnd AUDIO parts, Declslons were taken
_wlth regdrd to v1squs which 1ncluded the type of shot (reguldr,
close-up, extreme close-up), camerd angle (level, from below
eyeflevel from above eye- level bird's eye, vnew), and DOlnt -0f -

1Eﬁéﬂsubjectlve over-the- shouldef or. obJectJve FACERON) o e BB M



Trainees eoose regular, objective shots when exololnlng the
four major ossemblles of the lathe, and close-up subJective
shots to: lncreose the sense of Viewer ”lnvolvement" in more
._detolled images. = AUDIO decisions revolved oround when and how
" to’use Spanish ond English. The ‘trainees chose to present
Spanish first ond English second with each shot to aid fu#bre
LEP Hispanic trainees in acaquiring information in Spani sh
while encouraging the leorning of vocational English,

\ Second the visuals were reproduced, With trainees
executlng the shots thot had been -planned earlier |
Third, the audio tgpe was produced, and provided o ”
weolth of . opportunity for motivated longuoge practice with’
a focus -on vqcotlonol skills, Twa products were required-
to bilingual tapescript to séquence the .visuals with, and

a bilinguol tape. The machinists delegoted the various
tosks involved among themselves according to the principle of

Who would benefit most' from each activity: tronsloting the
Soon&sh choosing the best tronslotions, Writing the SDonish»“
English tupescript, and recording the bilingual tape, Much
“learning w1thout reolrzing it” took place -- understood

sentences in Engllsh were reoeoted literally hundreds of times,

Foyrth, when the visuals were processed and the tooe had
AN o )
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been recorded trainees were ready to synchronize the images with

the tape, using the tapescript as a guide. When the trainees
had finished-and the presentation was flnolly”ViéWéd’by the
group, there occurred: o,gmglc and -- for blllngual skllls .

Ltralnlng -- an essential moment of conclentlzoclOQ They

Saw both a student-deslgned and -executed project stressing
vocational skills and themselves-in the role they were

training for, that of competent, bilingual machine operators.

ER&C
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: The'ggnglﬁnilegglﬂﬂ process which g?ew'out of
discussion of the codification drawn from Galvan’ S
summary of learning retention studies resulted in
another naturalistic technlque :\‘ llnklng skills

“and job- specific longuoge training: TELL =& ASK

COMMANDS.

| Instructional staff in the Bridgeport Droject

were particularly Interested in learning studies as

a possible clue to effectlve approaches to bilingual
skiils training. The Golvon col\ f iga ion.cleorly
\emohosized the preferability of I'inkifg visual and

- aural learning for better “receptijve” . retention; yet

it also pointed to the "1deol" mode of leorninq retention,
which brings together telling apd dofng. Uniting. these
two 0ctiv1ties seemed Dorticulorlv relevﬂnt for Dllinquol

SklllS troinlng ]

An otteth was made to isolate the communicative ‘
roles which troiners and .trainees gssume in the bilingual
skills leorn}nq act, in terms of the agentive form of
simple covrmnicntive actions, The .traihers and related

P '
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staff werejmost often showers, tellers, thegxggs, askers,
~and answerers. while tralnees were frequently rs,
doers, gskers dnd answerers. It was at this point that
the elaboration of TELL & ASKX COMMANDS began.

Consideration of one qPDllcotlon of this approach
reveals 1ts dlstlngulshrng charocterlstlcs The skills
trainer and the VESL instructor may designate one trolnee |
as teller, another as doe£~gnsue~e[ a third as asker and
the remainder as answerers. The bilingual skllls trolher, )
~or the skills trainer With the.billngual assistant o
servlng as interpreter, then shows and tells each steD~*' Nﬁ“
of 0 key operation. The VESL teacher then glves the N : /;=
teller a TELL COMMAND: “Tell Maria to make a foclng cut.,” " | y
The teller responds, “Marta, make a .facing cut * "And the : o i :
doer executes that step of the operation, while onswerinq - ‘
the VESL teacher’s question "What are you doing now, - ‘
farta?” with, “I'm making q facing cut.” The VESL instructor
@ov next give the oske_ an ASK COMMAND: "Ask Marlo whot
she did.” The osker forms the question, with quidonce lf
necessary, “What did you do, H0r107” ond gets the answer |
"1 mode Q f0c1ng cut.” ., Or the vESL teocher May ask any of - 59

tEB>§ther tronnees ”Umét dld she do Just now°" o pragtice.. . . B .o e
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another longuoge.pottern ond a skills step,

And that’s the point, in g word: linking longhééé and
‘skills development, Each step of g key\vocdtional skill
As definitely demonstrated and bracticed, but, at the same .

time, hiéhly motlvoied, in-contexthproctlce in Gssumlngtkey |

communicatlive roles and in broducing job-specific language
Is provided as well. |

TELL 2 ASK COMMANDS as an aoproach to bilingual skills

- trolning facilitates human resources development in severg]

crucial areas. As this technique is, in the last analysis,

based on what the skills trainer says about a skij]] s/he is
~demqnstrotlng, this origingl telling process can serve gs
‘,'oibosis for isoldting Job-sog;jfic language around sequenced

skill steps. The corpus of language thus generated can
In turn be utl]izgd 1h bilingual curriculum development and
in fntegrating vesL training with skills training, _
Second]y, by" focussing en the bilingual skills training
act in terms of communicative roles, TELL & ASK COMMAﬁbS
encourage naturalistic, contextyql practice of such key
Job—soecifit_cmwnunicotion skills as followinﬂ and giving
'direpgion,”listening and obserVing skills, "as_well as

asl.ing ondfonswerlng’aﬂestions.
‘ L
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Thirdly, TELL 2 ASK COMMARDS stimulate ‘and help to

Antegrate coherently a variety of teom—teachlng/leornlng

strateates, The model glven previously involved the:
bil1ingual skllls trainer or the skills trainer wlth
blllnguol asslstont, the VESL teacher and the trolnees
But the approach easily lends itself to sensible
‘adaptations of fnstruction in dyods,-trlods and other
Qrouplngs wlth experience, the skills trainer and/or

the Dlllngual assistant can encouroge both skills and\\\\

- language pbractice even when the vESL teacher lsn t
Present. ~ Simflarly, the vESL trainer lntervenes molPe
opproorlately using TELL & ASK COMMANDS to promote job
longuoge acauisition while vocational skills are being
bracticed in the shop or loborotory ﬂ
Fourth, with auestioning a central feature of TELL |
% ASK COHMANDQ, regular feedback is, guaranteed as to
trainees’ grasp of the blllnguol SklllS training Process,
while trainees are encouroqed to ossert themselves in.
this process when comprehension breaks down and Clorl;

4

fication is needed. N
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| Finally, the 'fELL % ASK COMMAND strdtegy clarifies
?;duﬂﬁ_gfroles In ‘the pre-service phase, and serves as

‘o_ﬁ"'on—the—spot" model1ing” technique in the in-service ,
ohose\of b}linguol tratning of ttoiners. ii team approach
to vocational skills devel‘)pment Is stressed, because .
the communication between bilingua]) ékills trathing a/nd
vocational language learning is e(:g_.tobl hed qond maintained

throﬁt{\the imoleﬁventation %TELL«& ASK COMMANDS . -
. _ a ”

.
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1 Those with an 1nterest in a particular occupational
area-or longuage whf/h hqs been oddressed through ; X

‘/ProgromS'wlth full, or partial federal funding should Ve
r

equest o ctmulafive 11sting of bilingual #kills
training .and blllgguol 1nstructor training progra s

PP,

from ‘ | ) BN
- Demonstration Branch, /US folcefof Education
_ Bureau of OccqutTnnﬁfuond Adult EducOtlon'~ )
Room 5026, ROB-3 Butlding  ,~" S
, 400 Maryland Avéhue, SW, _ & Ve \\ Y
¥ Washington, D.C. 20202 | S

‘d

Ani egemolary bllinguql vocational teackgr trainlng;gl/
program, indeed,. a Dioneerlng effort will not be
thus 1isted, Since it has oP@rated without federal
funding: The Fitchburg State College Bitingual
Vocational Teacher Training P?ngam,;under«the- ‘
direction of Alan-Hurwitz, begtn in the fall 6f (¢

© 1977, and has DrOVided'much inhovation in this
crucial area. lnfdrmopion i&.availgble from
- M. Hurwitz, c/o Instifﬁ;g f6¥ Gpvgf@ ental Service,
ERIC y, ass. Downtown CenteF,iBos;on,aﬁossnchusetts 2125,
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2 Paulo Freire, "Letter to Adult Education'workers,” Al
Learning by Living and Doing, IDAC Document # 18,

Geneva, p. 30,

3 This paper’s focus is on blllngggl vocational
troining techniques and tools, and is an effort
towards contributing to the rather scant literature

© on practical approaches. The bjcultural aspect |
referred to here Is crucial, but much more has been

written about this area, and 1 defer to the
available information.

4  Mary Golvoﬁ, Billngual Vocational Instructor Training,
EPD Centér, Austin, Texas, p. 8.
5  These codifications were simplified English versions
of an early draft of the Kirschner & Associates
- monograph on competencies which 1 prepared for use
in the Central Connecticut State College Bilingual
Vocational Instructof Tralning Program. The most
recent droft of this study is A A_Monograph for

Bilingual Vocational Instructor Competencies (droft),
Washington, D.C. March 1980
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Most avallable English language printed moférlal in
vocotlonol areas is written at g grommotlcal level
much too complex for LEP trainees, ond of ten
requires reading skills not needed on the job.

Learning by Living and Doing, p. 25.

kdith Fitzgerald, Str QIQDL_LQnguage for The Deaf,
Washington, D.C.,. The Volta "Burequ.

“Charles Fllhmngp “The Case for Case,” Unlversols
in LLnguisxl C_Theory, ed. Bach and Harms, New York,

1968, p. 135, ' O

Paulo Freire, Cartas a Guinea-Bissau, Madrid,

Siglo XX1, 1978, p, 125. Translation by present writer.
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