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L B “PREFACE

. : Ohio cq/lu’cuﬂum guides 60/1‘Vocauona£. Home Economics have
' comutenug.a,ttempted to 112617.2(‘11 futurnistic appftoa'chez and content. \ \
A varniety of deve&)pmem@ mode&é have been uAed in the p;ust As we' N
\ | approached the revision on deveﬂOpmenf 06 a new Comumm/Homemak/cng . .‘
.Cch_uEum,GLu:dQ gon Ohw, £t was interesting to anaﬂgz "The natune %"d,
A .. | depdgn '06 the &mt two guides. The 1966 guide accepted A.ocx;e,ty "as u"
and had as its'aim to devdop. one's own-potential. It focused on con-
cepts and generalizations ﬂea_ﬂi'ng 2o Life skitls and manipufative motor
shills wuth necessany and. usequl information acqu,()ieg to facilitate )
| one's own existence. The 1974 guidé f;;ld tl.le comp’e/tency bc_used app/waf_h
‘ . | as Lts aim 60/1 the devdopmen,taz process, The te"achm dinected needs
| a.A-AQAAanIA and taught technical skills to the extent that thenre was a : /

: demons d change 4in attitude, knowﬂedge, u:u;w, and behavior with A
: . 4 - { t

AN

» "emph;us.(/s_ on copéng with change to impnrove the quality of the famify: ‘
This ftechnical dpproach of cgympe,tency dQUQ/COpmerbt. L8 8L a
cuwtnent emphzusu m vcv(,qu cwvicula in Ohio. The new mgn@ Ain
Literdtune neganding cuﬁéuécul’.um design indicate that we need to hre-
evaluake oun /vcnﬁue aims, oun c;.AAump/téonA concenndng ftil‘Q natune of

and tf:e Leanning processtio

society, Leannens, hgme economics conte

r achieve ouwr aims. We nead? to determine -- W

t-o Ldentify conAéquencie,é 04 decisions, based on the vatues &ep&u'enxed

‘\ by these modes of na/téo;ta,&_(/ty, Lo students, 6anu’£‘y and socdety.

tf

7




; ' , ’ . — yd _ o : - v
-‘! Thus the 1983 gw“cde has combined the-"best 06 alf wonkds". Tt

dmahing. 06 equa£ &mponiance' LI uses the pnoceAspmodel 06 p&act&caf

" reasoning to aAA&At both men and wome h&ng act¢on regarding the

.penennLaﬂ problems that 6ace»LndLv& 6am¢£&eb Living 4n the
wortd Aoc&@tg No £pngen can our Aiudenib A¢mp£g aCCth the wontd "aA
éﬁ". They need to be gbte to use knOWKedge/gdcx4, intewoven, with the
undenstanding of the situations they élnd IhQMAQEUQA in, as they

»co?5¢den thein o@N%zaZueA and those ‘with whom they Lntena They need.

to make decikions and deteamine the conseguences of thein ecLALonA as -
they take action to improve Ihe&ﬂ.own, thein 6am¢£y s, and Aon&@tg 5
pbbiiionb‘in.today'a wondd. ThiA.iA‘Ihe aim and expected outcome of
this cumniculum dirnected to all students -- male and gemafe -- who are
planning usequl and gaingul éanee@b in tﬁe hame and the community- ,

The "new" anrea Coondinatin91WOnh and the Family {4 ideal forn atl

students, LngﬂudLng Ihoae go&ng into occupational thaining at the 11th
and 12th gnadeA those planning to° enien coﬂﬂege, on thoae who will be
\wonthg and maintaining a 6&m&£y in the near on mone d&AtanI guture.

The perennial problems have been identified. We must he£p young
people deueﬂop the A?iiﬁA necessany 60& an emancipated AOC&QIy

\

Banbana Reed
Supeavison in Charnge
Vocational Education
Home Economics Section

BN
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T o N Currjcuiuh development for Eﬁho's Consumer/Homemaking program has
always been an exciting challenge, but never more so than this 1atesf-
resource. With the rapid adyancemeﬁt§ in our society and in educatioenal

. circ]es,‘numerous directions were explored.

jﬂany consumer and homemaﬁing curricu]um modZis were studied and

evaluated with Dr. Marge Wilsman, Assigtant Professor 5% The OhioyState
University, who pr%vided leadership }n classyfying characteristics of
a]ternat1§e styles of development. | ) |
/ The National V-Tec's multi-state project identified the tasks of\
- 'the homemake}. Colérado further_identified'and validated "homemaking
' tasks, as did Indiana. These models were reviewe; by_Ohjo. . J

‘ | * Simultaneously, Minnesota and Wisconsin were using an appfoach

advocated by Dr. Marjorie Brown. Dr. Brown's "A Conceptive Scheme and

Dec1s1on Rules for the Selection and Organization of Home Econom1cs

Curriculum Conteht“‘served as an instrumental resource in Ohto's

curriculum mode] decisien. _ 4

- In February, 1980, reports regarding curriculum approaches were
shared by selected.teachers, lagal supervisors, teacher educators, and
state staff. Presenters included: Phyllis Abt, Colorado; Audrey Carr,

Kentqgky; Joyce Konzelman ana\JoAnne Rowe, Indiana; Ela%ne Staaland,

. ~ Wisconsin; and Pat Erickson, rgporting on Mﬁqggégia's approach.

A task force was appointed:

“ ' Dr. Beulah SelTers'Davis, retired Director, School of Home

A Economics, Ohio University
Dr. Marge Wilsman, Assistant Professor, The Ohio State Un1vers1ty

‘ : _ Dr. Joanne Tappenden,” Home Economics Teacher Educator,

University of Akron .
Jeannine Morris, Home Economics Supervisor, Tri-County VEPD
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o - o . | . o L . ™~ -
Y - Karen Heath, State Staff, Vocational' ¥&mm Economics Section‘ .
.Dr, Joanna Kfster, State Staff, Vocational Home Economics Section ‘
Barbara Reed, State Stan Vocat1onal‘Home Economics Section : :

Somia Price, Assistant Director, \Vocat1ona1 Home Economics Section

>

dater additions were:

Dena”Plantz, State Staff, Vocational Home Economics Section
Dr. Gail Henderson, State Staff, Vocational Home Economics Section
Vicki Melvin, State’Staff, Vocat1ona] Home Economics Section

«— Larry Petry, Home Economigs Instructor, Goodrich Junior H1gh School

The tqek force's bas1c goal for the curriculum was "Optimum Quality

w
L

- of Life in Homes and Families" by means of "Developing Knowledge and Skills
for the Occupation of Homemaking". Committees were chosen to research
“What Is" and “Nﬁat Shoulg Be". : _ ) | ST

. Theee committees were: . _ _ " |

) Needs and Concerns of Ado1escent§ Committee

Jeannine Morris, Home Economfics Superv1sor Tri County VEPD :

Crysta]l Canan, Student, Kent State University

Meta VanNostran, Home Econom1cs Instructor, Athens High Sé&oo] -
. Pat Sm1th Home Economics. Instructor, HopeweH Loudon ngh School ‘

Home %tonom1cs Curriculum and Curriculum Literature Comm1ttee _:
-Dr. Marge,Nflsman, Home Economics Teacher Educator fhe Ohio State
Univer$%ty (Later replaced by Dr. Janet Laster, Home Econom1cs Y ¢
Teacher Educatdr, The Ohio State University) _
. . Barbara Reed, State Staff, Vocational Home Economics Section
Joan Wilson, Home Econom1cs Instructor, Greenon High School -
Mattie Jackson, Homfe Economics Instructor, Jefferson Twp. High
School X
: Jane Eiden, Home Economics Instructor, Northland High School ’
- . Penny Re1ghart Home Economics Teacher Educator, The Ohio State
University
Wanda "Vogler, D1sp1aced Homemaker Coordinator, Spr1ngf1e]d— ’
Clark County JVSD

@t

Work and the Family Committee

Dr. Joanna Kister, State Staff, Vocational Home Economics Section
Ruth Billingsley, Home Economics Instructor, East High School
° Emily Marks, Home Economics Instructor; Union Scioto High School
. . Margaré® Owens, Home Economics Instructor, Aiken High School
N Janet Moore, Home Economics Instructor Mother of Mercy\\Jgh
School
_ Virginia Ramey, Home Economics Instructor Jonathan Alder High ’
he School
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. Family/Societal Concerns Committee S

: o Dr. Joanne Tappénden, Home Economics Teacher tducator, University

: of Akron
,\\ Larry Petry, Hohe Economics Instructor, Goodrich Junior High
o / Scho L
- ) . Catherine Bullard, Home Economics Instructor, Copley High School
¢ Bernadette Baker, Meme Economics Instructor, Waterloo High Schoo!

N " Home Economics Concerns Committee

Dr. Beulah Sellers Davis, retired Director, School of Home
Joe Economics, Ohio University wd
< ‘ Kathy Keck, Home Economics .Instructor, WestervilTe North -High
' School- ‘ )
Casmira DiScipio, Home Economics Supervisor, Cleveland City
Jane King, Home EconomicsrlnStr”ctor, Northridge High School

The Effect of Family and Empl0yment Committee
L O ¢ .
. Dena Plantz, State Staff, Vocational Hofne Economics Section
- -Dr. Gail Henderson, State $taff, Vocational Home Economics Section
x Joanne Guy, Home Economics Instructor, Elida High School
‘ - Colorado's task list was validated for Ohio via Dr. Joanna Kister's
# dissertation research.) ﬂerenniaL and practical probleﬁs and thé‘concerns ,
regarding these were determined. In June 1981, the skeleton of the

curriculum was developéd which incorporated the skills of the homemaker

and the pﬁocess of practicalfreasoning focusing on the perennial problems
_ y | .

-~

of homemaking. Consultants included:

Dr. Jack R. Frymier, Department of Foundation and Research,
The Ohio State University
#£hil Swinehart, Principal, New Lexington Junior High School:
Dr. Barbara Armstrong, Department of Family Life, University
1 : | ' of Akron -
- ’ Dr. Pat McKenry, Department of Family and Human Development,
The Ohio State University '
. DﬁdkMary Rainey, HomefEconomiqs Education, University of -
. Akron -
Dr. Janet Laster, Home Economics Education, The ‘Ohio State
University . ' , ‘
’ Francingmﬁﬁltgren, Home Economics Education, Pennsylvania
State University -

‘ _ ‘ . Six university-based organization groups were developed to provide .
further structure to the perennial problems of consumers and-homemakers
N .




)

( ‘ : . . - ' ’ : ’ ’
identified as a result of the eér]ier-research.’ These groups'iatgr
* . . 1 . @) .

) O . ‘ s ) ‘l' * T .- . . ?‘ e .
had representative members involved in-a two week writing workshop _ )
v + . . .

to develop the'tonéebts'using thé‘practica] reasoning pripcess:

The groups were as follows:

f

Coorddnéting.wofﬁ,&ﬁd the Family - ﬁﬁ?gersity of Akron | ,
, ( _ o

Dr.. Beulah Sellers Davis, retired Director, School of Home

Economics, Ohio University
Dr.. Joanne Tappenden, Home Economics Teacher Educator,

University of Akron R
Margaret Driver, State Staff, Vocational Home Ecoromics

Section ' ' _
Adel. Riegel, State Staff, Vocatiopal Home Economigf Section
Dr. Gail Henderson, State Staff, Vocational Home Economics

Section ~ .
Barbara Murphey, Home Economics Supervisor, Akron City N
Jane King, Home Economics Instructor, Northridge High School '
Cynthia Sapronetti, Home Economics Instructor, Garfield

High School o - ‘ ‘ -
;R Karen Hardman, Home Economics Instructor, Central Hower High School
Bernadette Baker, Home Economics Instructor, Waterloo High School
Shirley Irvin, Home Economics Instructor, Buckeye Valley High .

e

School '
Virginia Goodell, Home Economics Instructor, Crestview High .
School . ' : -
Catherine Bullard, Home Ec?nomics Instructor, Copley High‘§choo] »

Nurturing Human Development - Miami University, Mt. St. JBEeph
' College, University of Dayton

Eileen Grice, Home Economics Teacher Educator, Miami University
Dr. Jane Link, Home Economics Teacher Educator®, M. St. Joseph
College ' . :
Pauline Metzger, Home#Pwgnomics Teacher Educator, University of
Dayton ° ’ .
Vera Ramstefter, Home Economics Supervisor, Cincinnati City
JoEtta Cooper, Home Economics Supervisor, Springfield City
Ruth Sarle, State Staff, Vocational Home Economics Section
. " Mabell Black, State Staff, Vocational Home Economics Section
Barbara Whitaker, S¥ate Staff, Vocational Home Economics Section
Dr. Joanna Kister, -State Staff, Vocational Home Economics Section -
- Geraldine Cartmill, Home Economics Instructor, Miamisburg High
School - : - -
: Kathy McGrath, Home Economics Instructor, Southeastern High Schoo],
o Joan Wilson, Home Economics Instructor, Greenon High School
. Heather Roggs, Home Economics Instructor, Springfield High School
Linda Haines, Home Economics Instructor, New Richmond High School _
- Christa Davis, Home Econoq(i)cs Instructor, Yilmington High School ‘
n

e Betty Phillippi, Home Econdbmics Instructor, Mt. Vernon High School
' Barbara Blatter, Home Economics Instructor; Newark High School - ®
L 4 oo Janet Moore, Home Economics Instructor, Mother of Mercy High School

#Margaret Owens, Home Economics Instructor, Aiken High School
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Economics and Managﬁng Resources - Kent State University, ,
Youngstown State University

.& ) ) Dr. -Alice Darr, Home Ecobomics Teacher Educator, Kent State University
‘ Janice £11as, -Home Economics Teacher Educator Youngstown State '
University '

| Casmira DiScipio, Home Economics Supervisor, C]eve]and City

{nne Kerpsack, Home Economics Supervisor, Youngstown City -

aura Pernice,-State Staff, Vocational Home Economics Gection
Naomi B]odgett State Staff, Vocational Home Economics Section
. Anita Boneburg, Home Economics Instructor, Lincoln West High School

Becky Conzo, Home Economics Instructor, Grand Valley High School
N E Mary Behanna, Home Economics Instructor, Revere High School
i, .o Ruth Bi]]ingsley. Home Economics Instructor, East High Schoo]

Crystal Canan, Student, Kent State University

-

Feeding and Nourishing the Family - Bowling Greeg State University,
, Ashland College . -

. Dr. Pat Erickson, Home Economics Teacher Educator, Bowling Green
"~ State University
Ann Stephens, Home Economics Teacher Educator, Ashlahd Co]]ege o
‘Carol Bodeen, Home Economics Supervisor, Apollo VEPD S
Kathy Voorhies, State Staff, Vocational Home Economics Section >, . .
Mabell Black, State Staff, Vocational Home Economics Section ¢
Vicki Me]vin. State Staff, Vocational Home Economics Section-
Joanne Guy, Home Economics Instructor, E)ida High School
Gerry Greenwood, Home Economics Instructor, Highland High School.

N Charlotte Adamggeek, Home Economics Iwstructor, BrookHaven High School
._ L4 - Sue Clover, e Economics Instructor, Wapakoneta High Scheol n
& - - Lucretia Th Home Economics Instructor, Libbey High School

. - £
el Creating a Lﬂw ng Env1ronment - The Ohio State University

Janet Laster, Home Economics Teacher Educator, The Ohio State
University
Barbara Reed, State Staff, Vocational Home Economics Sectibn-
Roberta Bradshaw, Home Economics Supervisor, Columbus City
Alice Hite, Home Economics Supervisor, Licking County VEPD
Jane Eiden, Home Economics Instructor, Northland High .School
Emily Marks, Home Economics Instructor, Uniom Scioto High School
Debra Tartell, Home" Economics Instructor, Stanbery Freshman High
School
. Emma Yanok, Home Econom s Instructor. Centennia] High School .
Loyce Hopkins, Home Economics -Instructor, West High School
Pam Stockberger, Home Economics Instructor, Newark High Sghool

Afdeting C]dthinq and Textile Needs - 0h10 University k' '

zLee Cibrowski Home Economics Teacher Educator, Ohio University
Jeannine Morris {Home Economics Supervisor, > Tri-County VEPD
Karen Heath, State Staff, Vocational Home Economics Section
“pat Snipes, Home Economics Instructor, Logan High School .
Meta VanNostran, Home .Economics Instructor, Athens High School
Connie Bradbury, Home Economics- Instructor, Kyger Creek High School

._ B - -Material developed was piloted by the writers during the fal] of
1982 fo]lowing introduction of the process model and the scope oflthe
e . , v
o o | 13 ' - |
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content at the annual summer conference.
Extensive editing by Dr. Beq]ah.Se]lers Davis, Dr. Joanna Kister,

»

|
Dr. Gail Henderson, as well as'most State Staff members was continuous \;!;\
during the school year. The COordfnat?ng Work and the Fami]y section
was ﬂ}epared for printing an&%use at thg 1983 summer conference.
Intrqductory modules were developed by Dr. Jdoanna Kister (Va]ues,
Communication, Management), Dr. danet Laster (Pﬁéctjca1 Reasoning
Approach), ,and Meta,VanNostrah‘and Barbara Whitaker (FHA/HEROY).

In June 1983, a followup workshop was conducted to perfect writing

on the five remaining perénnial problems and prepare them for printing.
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i  PHILOSOPHY ‘,

K . | S 5

- : Assumptions for the Ohio Consumer/Homemaking Curriculum are based t

R
> t e

upon- the importance of:

1. Family - The family is needed by society to provide a
supportive environment for human development and thus
» contributes to the emotional, social, political;.and
" ecpnomic well-being of our nation.

2. Vocational Education Orientation - Adolescent family
members need home economics knowledge; critical and /
o creative thinking 'skills; homemaking skills; and caring ‘
- interpersonal skills to enhance family life and
contribute to productivity in the workplace in a
complex, changing society. \

‘ . 3.  Reasoned Action - Practical problems, personal, family,
and comminity, are intrinsic motivators of :
adolescents, and provide opportunities for developing
critical and creative thinking skills, including
reasoned value judgments, while gaining knowléedge of" : “~
1) what is worthwhile, 2) contextual factors affecting ._ )
decisions (e.g. family law), 3) alternative strategies,
4) potential consequences including risks of the
a]te{:atives. (Adolescents need 3kill in making *

moraNy defensdble judgments about what is best to do,
/ as well as in making technical (how to) judgments) -

Integrating instructional processes with the curriéu]um require%

, 1. Cooperative Learning - Cooperative, interactive learning
® : structures facilitate the development of many cognitive
and affective learnings important in home and family
1iving, while independent learning structures promote
_ mastery of factual information, simple mechanical skills,
’ _ and independent skills.

: 2: Skill Practice - Skill development requires gaining a
( ¢ - meaningful concept of skill needed, guided practice in -
simulated conditions with feedback, and guided practice
! - under realistic conditions (e.g. in IEE's, FHA/HERO _
: . activities, and playschool). -

X
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a )
The aim~of the Qh19 Consumer/Homemaking Curriculum is to foster

development of a fully functioning family member/homehakeruwho takes

P ey ‘
" action for the betterment of the family, workplace, and society. A

fu]]y functioning individual is a person who makes reasoned Jjudg-
ments, is humanly caring, énd acts responsibly for self qnarothe;é.
Family is defined al a unit of fntimate,_transacting,'and inter-

-

dependent persons who share:some values and ‘goals, responsibility

for decisions and resources,'and have commitment to one another over
W g . '

-
time.

STUDENT OUTCOMES . - .

§tudents_wi11:’
1. Develop skills, including:

* Critical/creative thinking skif]s

* Diverse family/home/work skills
* Interpersonal/communicative skills
R

* Searchfng .out resources to resolve family brob]ems

2. Value quality home and family#life, including a personal
philosophy of: R :

Psychologically and phyL}cally healthy .family members -

*
* A balanced, life (work-play, family-work, etc.)
* Pride in self, family, and work- : o
* Equitable role sharing of work and family responsibility
* Network'of supportive interdependent relationships

* Concern for well-being of self, family, and others

/

3. Take reasoned action:

* plan for integration of career and family life cycle

* Mahage resources tp meet developmentdl needs of a1
family members throughout the career-family life cycle

* Improve societal conditions to enhance the family

Search out, recognize, and evaluate Tife's

opportunities .

* Become a nurturing individual

=

L]

W
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THEdRETICéL FRAMEWORK

\ ‘J‘ Three systems of action provide the thdoretical framework for
the Ohio Consumer/Homemaking Curriculum: technical, communicative,
and emanc{pative. Table 1 illustrates the purposé of each tybe'of -
actiqn and the goals of the curricu]um._

b » :

4

Table 1
TYPE OF ACTION PURPOSE /GOAL CS&Q&CSEUM
. Technical = Technical control | Help students gain
- . : essential technical.
‘ ‘ - knowledge ;and skills®
for the occupation
of homemaking
Communicative ' Intersubjective/ Help students under-
interpersonal | stand human
v T - _ understanding development and gain
’ . : interpersonal/
‘ ‘ ‘ , communicative skil¥e
- - ‘ to achieve quality.
) family life
Emapcipative - Self reflection/ Help students evaluate
y | enlightened family and societal
K action ' conditions; make value
' . decisions based on
) \ J/moral and ethical
\ i judgments; and_be
' g _ proactive to bring
about needed change

ALTERNATIVE CURRICULUM MODELS

*

L)
Three alternative organizational models received major

considerqtiqn: oréani}iﬁg by a) concepts, b) homemaking fasks, and

" c) practical problems. Concepts are identified in the curriculum.

e

"An occupationa]‘anafysis Of the homemaker was validated in Ohio and

144 tasks identified for inclusion in the cirriculum. (Note: These

. . ¢
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are-listed at end of philosophy section). The practical problem
orientation was -chosen as the organizational'model becéuse this,
approach'more adequately:

1. -hequnizes the complexity of home and family life -
) 7~

2. Considers valued ends, "what should be" not "what 4s".
For example, tasks performed most frequent]y may not
require a major curriculum block; they may be taught

' easily in a few minutes, . , ) _ -

3. Account for future change. Tasks of the hdmemaker may
change markedly with societal development or new S
technology but perennial problems endure over time.

, ‘ 4. Recognizes Tong term significant issues versus the-
v ivial. A#problem is significant if it is perceived
o _ toMmake a difference in people's lives.
s/ ' -

5. Provides a pro-active stance; encourages change when @
needed rather than passive acceptance of existing social

QV\\/{ _ ¢tonditions.

.6. Implies action, relates theory and practice, thinking
- and doing, knowledge and ski]ls

I

' 7. Emphas1zes critical and creative thinking skills,
enab11ng students to function fully in the face of
changing know]edge

8. Emphasizes the use of concepts in the areasoning rofess
. rather than knowledge as an end in itself. :

In_the practical problem orientation, pr6b1em is viewed as a
0

diffficult question which requires thought. Perenn1a] problems are

!
enduring questions faced by each generation over t1me Practical

problems are value qué?‘w\%ns regarding what_&s the best action to
take. '"Practical" does not refefto expedience but derives from

, ' praktisch,'pertaining to conscious thought processes which reach
r .
fulfillment in action.

TEACHING MODEL

The teaching model focuses upon the pkactical&reasoning process
and the development of knowledge and skills to resolve practica]
> S 19
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problems and to take action.

’
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(Laster, 1981)
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" Table 2

INSTRUCTIONAL PROCESS FOR PRACTICAL ACTION

VEACHING MODEL

Clarify Proble

Phase 1]

Identify or introduce the general probler.
Clarify the real problem.
Drstinguish practical problem from theoretical anq

technical sub-problems.

Practical Reasoning

Make 2 decision

Formulate goals or valued ends. -

(ldentify the reasons for action based on values,
resolve value canflicts)

[nterpret the contextual factors of probler.

(Identify the factors and people invoived and the
reasons for thelr |nvolvlmenl§

Generate alternative solutions, stratepies, and
meany fOr reaching goals. -

Describe the potential or predictable consequences
of esch alternative, including how each wild

affect the well-beifg of self, others an¢ society.

[valuate the consequences, using the goals or valued

ends and sontgntus) factors as Criteria.
d 0n above reascning

Phase |11% Actign - oy

Phase IV

T

Develop student skills necessary for effective actior.
{ncour-qo use of skills 1n read situatoion.
. AY

Reflection on the Action .

Set new goals.
Identity new problams.

)

yReflect on the action as implemented snd the actual

consequences .

and coptéxtual factors as criteria.

Formulate concepty and -generalizations to use in

future experiences.

Evaluate these consequences with valued ends and goals

»

Knowledge required includes subject matterj”'valde

\‘ .

. -
v

concepts, contextual.

factors, alternative strategies, and®consequences. Skills required .

« - .
include practical reasoning, planning, interpersonal-commumicative,

and homemaking.
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VALIDATED TASK LIST
., - Balance checkbook - : -
- Collect information about new products . . v ‘

- Devglop a budget based upon income
- Deviiop a savings plan :
- Develop and maintain an accounting and filing system
- Establish and maintain a sound insurance program - -
. - Include family members in financial decisions . ’
- Pay bills
- Prepare estate planning information sheet and update regularly
- Provide a will and update regularly ~
- Read and.interpret contracts before signing
- Regulate cash flow to meet payments
- Seek legal advice . ' -
- Set goals and priorities for use of money
- Shop for goods and services
- Use credit '’ .

farivng for and Improving Self

- Continue education formally/informally
- Deal with family crisis ¢ ‘
- Follow a physical fitness program :
- Maintain personal hygiene and grooming
- Obtain information about community activities
- - Provide time for rest
- Pursue personal hobbies and interests

Caring for Family Members

- Care for infants and smal) children . : .

- Cultivate reJat1onsh16s with in-laws .

- Encourage enjoyment of family responsibilities . § -

- Encourage family members to develop to maximum potential . .

~ Expand educational opportunities through family activities ./

- Give compliments for tasks well done ’ .) .

- Guide family members in spiritual growth i .

- Make arrangements fdr substitute child care X . : . el .

- Nurture the marriage relationship N ; ) g
1

Provide a pleasant, harmonibus home env fment i ) \
- Provide consistent and apgropriate discipline fo\r children ( ’% '
* . J 4 , .

- ._._~ .
1

< - Provide for family discussion
. - Provir moral support for family members - .
- RecogMize developmental stages of individual family members and meet needs y t
accordingly '
s - Set short and long-term-goals for family - 3 :
- Show love and affection to children : .
. - Supervise the activitied of children - . ’,
- Teach about family customs and beliefs . ‘
- Teach children respect for self and others . ) N ‘W‘ .
- Teach children to accept responsibility ‘ ‘
- - Utilize community programs that support the family ) s

N ’ {
//, Meeting Nutritional Needs / b

Evaluate nutritional needs of family glembers . -’
Identify nutritional components of fdod , . \

Make a shopping list

Plan food budget .

Plan meals and snacks according to nutritional needs and family preferences -
Prepare meal . — ‘ -
Purchae groceries > ) " \

Read and utilize cookbooks \ ., ,

Store and handle food safely and~properly ! \ .

Teach nutrition to family members . ! P o ﬁ

) \ ’ “ proviﬁﬂﬂ' Family Health ang Safet N, ,l

:‘ - - Apply figst-aid and home nursing techniques . &
- : - Budget méney for health care /

- Eliminate safety hazards in the home i\

. - Establish and maintain household security procedures ~
' - ldentify and-secure emergency services .

PR - Identify symptoms of disease and other medical disorders.in family bers ' ] ) .

Identify symptoms of mental stress in mily membeérs . 3\

Maintain up-to-date family medical recoyds . !

Obtain regular medical and dental check ' .

Practice preventative medicine ‘ - ‘ , . ;

Select health-personneY and facilities S / .

: J ’
Providing for i had ") : Yo : .

* - _Arrange fEthure in a functional “and sttractive manner

[N IR B |

-~
[ I B

- S¥oordinate colors and styles in home decorating - ’
Vs + Explore alternatives for acquiring home furnishings. .
. Make arrangements for moving family and household goods ..
\ ' .- Make use of personsl talents\in home décorating ,
- Select furniture for the home :
l:l{l‘ic' ~. - - Select housing . 21 : .
N i .
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Providing and Caring for Clothing and Textile Products

Choose proper laundry cleaning agents
Determine how much to spend for clothing .
Evaluate family's wardrobe needs, suitability, and safety of clothing a
Sew clothing for self and/or family

ldentify fabrics and their characteristics s :

Launder or dry clean clqthing and linens according to fabric characteristics

Make alterations to clothing .

Mend and repair clothing ~ . (\

Select clotging and accessories

Sort clothes for Taundering

[ S Y S T A R A I B |

Store clothing properly . . ' il
Managing Time K ’
. ?
- Develop schedule of routine household tasks -

Keep a calendar of activities .

Organize tasks to save “ime and energy .
Plan time alone with spouse

Plan and coordinate family activities

Provide time for self

Set priorities for use of time

[ 20 N BN N B |

Cleaning and Maintaining Home - . 4
- Budget for home repair §nd maintenance costs : ;

- Care for floors appropriately N . \
- Care for furnishings Sl

! - Clean and disinfect the bathroom : . » 20 %
- Clean and maintain appliances f . .

L - Discard unnecessary items to eliminate clutter r

T

. Dispose gf trash and garbage -
* - Examine for evidepce of pests

- Implement ongoing preventative maintenance . )

- Keep things picked up ° Sy

- Mpintain.vafe walkways, driveways, and patios \ ) .

- ] in water and sewer systems ~ R : : o /

- Make beds’ e ' YT ‘ N

- gr anjz€¢ storage space . CL N . s

- Pyrform sigple carpentry . .

- Practice ‘endrgy conservation in the home .
- Redpgnize uses gnd limitations of tools and appliances

~, Reghlate 1fyhting, ventilation, humidity, and temperature

i Sel

- _ Ahar
-~Wash
- Wash

cleaning and' maintepnance responsibiiities with family members
dishes and utensily”
kitchen cabinet lnj counter surfaces N

it household c)eaning and maintenance equi and quppl ies,

Provigingi Transportation
- Budget for variable and fixed transportation costs .
Check the oil in vehicle '
Drive a vehicle \ .
Equip vehicle Ior possible amergancCy : .
F11% vehicle with proper grade of fuel , ‘ _/
Identify signs of .vehicle malfunction ‘ ,(
Provide for regular vehicle maintenance . . . '
Seleqt a vehicle . . ' 3
se mass transit,
ilize carpools
Hn]‘: whonevorgossible ]

[ T D R T B B B B |

Plghning for Social Eyents and Entertaining ¥

Budget money for social activities ) . A )
Celebrate special occasions .

Determine type of gathering . 7

Entertain business associates ’

Entertain guests in the home h

Make plans for entertaining .
51|n food for special events .

'~ Plan recreational and-soctal activities ~ : . 7

L 200 D T I AR B 1

« -{Use s'ocully accepiable etiquette

y .
Providing and Maintaining Yard and Gardéh f -

- Control weeds and insects in yard and garden

- Maintain safe and attractive landscape 'and garden ..

- Mow and trim lawn

Practice safe operation of yard equipment . - j
Prepare 3011 for Ylnnting

Purchase seads, Plants, and supplies
Water yard and garden

LI T B )

Qaring for Pets . : 7

- Make arrangements for fsubstitute c'ro of pets )
- ¢ Make wise pet selectibn < / .
- Obtain Yicense and tags for pet :
- Provide necassary vaccinations for pets . . t
’ [/ﬁovwo water and other ndsritional needs for pets 4 )
« . t - 14 \ . . > A



¥

\

3

~N



N

Q

Prior to beginning any excursion, routes are
carefully planned considering landmarks, thorough-

fares, mode of travel, and the ultimate destination.

The Ohio Consumer/Hanémaking Curriculum guide ex-.

b]oration is also critical prior to initiating the

process in the classroom setting. 'To aid you on

your curriculum exploration and planning for the

»
classroom, the chart on the following page will

serve as a roadmap to better understand-

ing of the Ohio Consumer/Homemaking cur- \

riculum guide.
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CURRICULUM GUIDEPOSTS ®

I Curriculum

‘ philosophy_
Teacher

Curriculum
Management

1

Includes the aim of the guide, student outcomes, theoret-

ical framework, altarnste curriculum models and the
practical action teaching model. (p. ) ) -

Explanation of the guide and how to

manage the curriculum in the classroom.
(p. 9 ‘

/

Sample
Module

Fomat“:(-poncnts are examined and clues given for op-
tional use In the classroom. Process symbols are

1dentifiad.

(p- 16)

&

Developed to explain the placement and

\ Scope

and
Sequence

scheduling of modules/concepts appropri-
ate for each foundation course. Reim-
bursable courses are described. !

(Distributed separately in order to

Included to acquaint students
with concepts interwoven
throughout the curriculum.

(p. 25|)

A module designed fo use
throughout various other

plains how to integrate
FHA/HERD into the class-
room that will inform
and interest students.

(p. 75)

Basic
Skills and
Computer Use

regularly update.)

Ttudent E

Introductory |__ | Practica
Modules Reasoning

. - -
2
[}
[ s
| values l--l Management I /
' .
modules and courses, Ex- !
Interpersonal
N and
’ Communicative
"SR 11s

FHA/HERD ]’1‘

Modules

”~

Suggestions for employing basic skill instruction in

~ conjunction with consumer homamaking instruction.
Also, projections for computer use in the classroom.
(p. 12 8p. 1¢)

-~
validated Tasks determined to be relevant to homemaking and
Tasks family well-being. (p. 6 ) x
Organizers ' Coordinating
Perenntal |- -- rk and
© |_Probl the Family
)
‘ 1
The six major curriculum areds de- tconomics
veloped due to their yelationship -to and Managing
recurring challenges throughout his- RCSO\'!"CCS
tory. (Packaged separately for ease . H
of use.) _ 1;_1_‘__”“’ =
Human
v Development
T
% i

1]
eeting Personal} Creating Feeding and
and Family |-— a Living ———| Nourishing the
Textil | Environment |} - Family

25\
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The first step to successful implementation is becoming familiar with
the unique curricu]um'characteristics:7

1. PRACTICAL REASONING PROCESS
2. WORK AND FAMILY EMPHASIS

»

PRACTICAL REASONING PROCESS

The practical reasoning process has been examined- within the durric-
ulum phi]osoph{ section (p. 5 ). Additional information concernig
curricular application of the process is provided after the sampl’e mod--
?1e se;tion (p.22), as well as in, the student introductory modules

p.28 ). ' : '

P

WORK AND THE FAMILY

Throughout the ages, work and the family interwine and has been
critical to society. The OCHC (Ohio Consumer/Homemaking Curriculum)
guide has included modules to assist the consumer/homemaking instructor
addressing this issue. Supplemental background and a bibliography '
are also provided. ' )

ORGANIZERS AND VALIDATED TASKS

Familiarization with concepts included in each of the organizer/
perennial problem areas (p. 20) in combination with validated tasks
(p. 6 ) constitute the second step in understanding the curriculum guide.
Modules have been developed in a practical reasonin§ mode for each of the

organizer concepts (based on tasks of the homemaker
o

STUDEPﬂ INTRODUCTORY MODULES

Interwoven throughout the currié@ﬁum aré practical reasoning, val-
ues, management, apd interpersonal/communicatjve skills. Introdugtory
modules, to be used with students with limited\experience in the .afore-
mentioned areas, providé a crucial foundation t® teaching the content ﬁ%
modules. Suggestions for using the Student Introductory Modules have
been dincluded .in the Scope and Sequence, as well as preceding the Stu-
dent Introductory Modules (p. 25). : -

FHA/HERO MODULE

For individual student growth and prOvid{ng opportunities for in-
volvement with others via FHA/HERO, modules are provided in harmony with
the practical action curriculum (p. 75). .

8
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BASIC SKILLS

Designated-as education thrusts for the 80's, basic skills and com-
puter use are explored in relation to the consumer hgpemaking classroom.
Ideas for, instruction or emphasis are ingluded. _'

_ BASIC SKILLS: The basic skill areas - writing,
speaking and listening, mathematics, and reading -
represent the foundation skills necessary for sur-
vival. They also include enabling skills that
~ produce mature independent learners. Without these
~enabling skills, learning other subject matter is
difficult. Without basic skills, students have
Jdimited- individual capabilities in their daily home-
family functioning as well as limited progress in the
job market. ’ : .

The basic skills are not isolated. Indeed, the
nature of basic skills prohibits their fundtioning
only in specific areas. :Rather, the basic skills are
integrated in all school curricula and all ofylife.
Except for recreational reading, one rarely ekgages. \
in isolated basic skills. Reading, writing, mathe-
matics, and oral language are interrelated with each.
other and with daily tasks and activities. Sfudying
- topics in isolation. (be they division, verb usage,
or home economics curriculum) can become-boring and
irrelevant: considering these topics in purposeful
application can make them exciting and meaningful
subjects. Studying basic skills only as isolated
topics can produce positive'results withip that frame-
work, but negative results outside the framework
where the skills are to be applied. . (Perhaps that's
why some of us spell correctly on spel]iqg tests, but
make erirors-in everyday spelling.)

. \ . Integration of basic skills allows.students to see (perhaps for
- . ~the first time)-that previously encountered subject matter has worth,
' ¢ . use, and meaning. Such integration may motivate the less-than=" . - .
- optimum student and ‘provide an gpportunity for "fresh" learnming of
previqusly encountered content. -For the more accomplished students,
it provides a practical .review and reinforcement of concepts already
learned. . ' ’ . :
Vocational Home Economics has a history of providing students
with opportunities to realize and experience the use of basic skills.
Explaining progress in an IEE, measuring and calculating fabric, .
totaling estimated costs of day care, reading pattern instructions,
calculating food intake, and reading human relations vignettes are
} examples of typical employment of basic skills. The problem $o0lv-
ing/practical reasoning approach of this curriculum provides even
greater opportunities for students to utilize basic skills within
real 1ife contexts. As students establish their own issues and
select various alternatives, they will establish thefir own learning
strategies ‘employing basic skills. Consider the following example’
showing the various basic skills Egsg single module. .

3
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PRACTICAL PROBLEM | What Should 1 Do as a World Citizen Regarding Food?

CONCERN/ CONCEPT Political and Economic Ramifications/Governmental "

. food Policy

_ Invife speakers to discuss

. Invite representative from

STRATEGIES BASIC SKILLS INVOLVED

. writing requests, thank you let-
ters, and-local news articles

. listening

. verbal communication to speakers

gqyernment policies

. writing and.1istening and verbal

.ch or the food stamp pro- skills
gram to explain how monies . mathematics to comprehend money
are allotted to families allotment

. Calculate the allocation of

. mathematics to calculate money
food monies for an imaginary allotment.
family. Oetermine changes ' :
in allocations that occur

because of an addition or de-

‘letion of a family member.

. Write case studies for indi-

. Seclect activities from pub-

. writing/composition
vidual or family group who :
would qualify for one or .

more programs. ’

. reading/comprehension
lication® Food: Where

Nutrition Politics an

Tulture Meet, Katz and v
Goodwin, Center for Science

“{n the Public Interest”

-

. ldentify foods at the local - . reading / -
store which come from the ., verbal communication
world market. Have grocer . 1istening
and specialty store managers
speak to class, or tape an
interview with each, based = . -
on questions. students have - -
written. -
. Read magazines, newspapers, . reading
and watch T.V, to identify . listening r
any areas where the U.S. is
dealing with other countries
on food matters.’
. The class writes their own . readtng
textbook, based on the world . writing
food market. .
. Keep a journal on the world . reading ' '
food market identifying all . writing :
ways that this affects the ' .
family fqod. t
. ldentify & govermmental food . reading - .
policy and research the his- . writing

tory of it becoming policy,
the impact on families and
how they, as individuals,

can impact future food policy
dedisions. ' .

>

. verbal communication

, RE
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It is important to be aware of how often basic skills are in-
tegral parts of our curriculum. It is even-more important that
strategies and techniques' allow the student a comfortable means to
learn these skills "fram scratch" if necessary. Students who can-
not do basic computation, read basic instructions, clearly state
their needs,-or distinguish verbal instructions need to be able to
gain help-without feeling embarrassment or undue frustration.

Various sources to help teachers attend to basic skill needs
are listed in the references.. Additional general assistance with
basic skills approaches are offered below. ,

1. Create learning packets to assist students with basic
mathematics concepts. Posters depicting & basic pro-
cess (e.g. finding percentage) can be standard class-
room features. s

. 2. Guard against always choosing the most articulate stu-
* . dents to contact outside speakers, superintendent, _
principal, etc. Provide such verbal opportunities for

all students. :

3. Have available a fdlder with guidelines for writing \
invitations, letters of thanks, and other written com- e
munication. Students can consu]t,this as needeg; LY

4. Be aware of reading levels of textbooks and other
reading material. If inappropriate, supplement with
guided study sheets, oral reading, sma]]er guided
reading assignments

5. Use audio and video tapes to encourage students' ver-
bal communication. Allow students to retape in order
to improve performance. : o ‘

6. Use simple tables, ‘charts, and graphs to allow stu- ,
' dents to interpret events in relation to various
factors. Such visual material allows students. to
condense numerical information into meaningfu] and
manag ab]e terms. : '

7. Use datly, readi]y avai]ab]e resources such as news-
papers \and periodicals. This establishes a logical «
process\for gaining needed information in everyday

1ife.
8. Provide vocabulary list when entering each new unit
of study.\ Previewing important words can reduce

reader anxiety. Use sketches and photos to depict
word meanihgs. - :

9. Allow studepts to peer-teach a basic ski]] area in
wh1ch they have competence.

29
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‘ 10.. Guard__’again'st confusing basic skills with teaching
techniques. Micro computers and chalk board drill
can both be helpful in teaching basic skills.

/

11. Have students correct/imprové“Written'communication.
Allow gradual 1mproviTen§, when possible.

! 12. Focus on students making their written and oral com-
municat?n cléar -- saying what they mean -- rather
. than focusing on "right/wrong" aspects of speaking
and writing. . , a :
: ]

- G

13. Provide current newspapers for use during classroom
"slack" time. Have an ongoing contest to see how
i many articles pertain to the current classroom topic.

14, Encourage and reinforce students for each accomplish- v
ment, nd matter how.small. : :

15. Guard against relying too heavily on any single basic
s skill. A variety of skills within a single lesson/
module provides a greater chance for student success.

16. Clarify to students whether they are to skim, scan,
‘ : analyze, read for detail, or read critically.

17. Use guide sheef§ to help students: summarize the con-
tent and/or outljne material in order:to select
important from 1d&s important information,

18. Encourage the use of the dictionary for help with the
specific subject matter, as well as for help in daity
1ife activities.

19. Guide students to related reading matgetals (fiction,
; periodicals, newspaper articles) for their enjoyment

and leisure reading‘:l \
. 1 : \ ’
20. Engcourage. studénts' ¥ndependence in solving problems
- through ngﬁg;ng,’Writing, or verbally communicating
their concerfis or questions. '

. a @ ¢
) » ﬁ

21. Use games such as word finds and crossword puzzles

to teach™=vocabulary. ' '

Consumer and Homemaking teachers -- indeed, all teachers are
.charged with the preparation of young people for adult life as a
productive citizen. The homemaking classroom may provide the best
chance to meet .these needs before entry into the adult world.

) N ' . c - N
; - ,
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COMPUTER ASSISTED INSTRUCTION

1. A major use of computers in assisting instruction is
. for dri)1 and instruction. The .computer may be pro-
grammed to present questions, such as nutrition facts
or foods math, and to give immediate feedback to the
student. .

2. Another use for computers is tutorials. There is
some existipg software Pailable in home economics.
In tutorial usage, information is presented usuajly
in verbal and graphics form, the student is tested,
and branched back if remedial learning is necessary,
forward if there are correct responses. .

3. Computer simulations more.ful]y utilize the capab1l-
ity of the computer to randomly generate situations
and for students to interact with the computer. A
simulation is the recreation of an actual environ-
ment. Software is available for simulations of food
intake and budgeting. Many others are possible, for
~ example, energy consumption of app]iances

4. A variety of instructional games can be designed for
the computer. For example, the computer can generate
word games to a ist students with vocabulary.

5. Students may degign programs to create and solve hypo
thetical situattons, for example, .in home management ﬁb

6F» Graphics may be used to teach art pr1ne1ples, housing,
and 1nter10r design.

FORMAT/SAMPLE MODULE

~+ As another step towards understanding the
'0C/HC, the format landmarks have been examined
by means of the following sample ﬁbdu]e.

*
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Practical Problem

Questions regarding what
. action to_take.

£pncern/Concept

Further clarificattion of
the problem. One or more

Perennial Problem

Questions which recur over
time and are faced by each

‘generation.

Euumu PRODLEN ]

PRACTICAL PROSLEN

\
Homemak 1 Skills .

Listing of the various B
skills needed by the
homemaker as related to

- the developed concepts. . -

3 | N 1.23

What to_do regarding feediny and y
L”OMMKIIG SKILLS

nour lshing the family

N .
What should | do to be we!l nourlshed

~ Determine specific nutritional needs for the
athlete

- Recognize the Importance of fltness and
nutrition for lifetime activity”

modules are developed for CONCERN/CONCEPT Concerns regarding Individua! problems/  ~ Plan meals and snacks appropriate for the
each concern/concept. sports nutrltlon athlete
. . ' u -
/ < . —
R PRWCESY
SKiLLS CONCEPTS STRATEGIES
| . Devalop a bulletin board with the followlng title: “Sports, Nutrltion, and You". Use
~ / plctures of a varlety of athletic experlences...footba)l player, swimmer, golfer,
] 8 _ dancer, gymnast, etc. include both sexas, all ages,”and handicapped Indlviduels.
. Combine with plctures of the Basic Four food groups. Dlscuss the relatlonship. What
_ Process Skills / questions might these athlates ask regarding sports nutrltion?
~ Symbols depicting the steps Facts and To detarmine nytritional facts and fellacles, utillze a Sports Mutritlon Scoreboerd.
of practical reasoning. fallacles . ’

N (Refer to p. 21 for supple-
mental explanations).

Concepts

The further breakdown of
» the concept around which .
the strategies are developed.

Q
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athlete. ..
dietary goals

Keep the answers for further refarenca.
1]

Example: A L

' T1fe]? SCOREBOARD ¢

Athletes neqd more protein than non-athletes.

Swimmers quickly bacome obese. :

- Wrestlers should fast to msintaln desired
walght. .

. Llong dlstance runners should eat a -
carbohydrete-1caded dfet.

O el -
f ) 5. Ml1k drinking impalrs parformance. ﬂﬁ

6. . -
3 R '

4
> - N -

Nutrition lor:thll Using resources, develep a fagt st of lnforlo‘lon deeling with gports nutrition.

Include basic dlets, dietary supplements, gaining or losing welght, energy demands
of the athlete, water needs, pre-geme meals.and c.tlng‘gggjh, competition, and
Information on specific sports. . \

Play * Sports Nutrl-Blngo to review tha facts.

Select @ sport. Plan an appropriate dlet for the athlete Involved. ‘Share the
nutritional plans via presentations, posters, or displays. Refer to student .
questions In the bulletin boerd activity.. .

Consider the following sltuation:
-

N
-
..,

-

a . S

_ tode
I

Used to orgdnige modules
plus identify suggested
concepts for each course. ° .

Stratggies

Information and activ-
{ties which facilitate
the teaching/learning of
the concepts. (See,

p. 22 for additional

_information on strategy §

development).
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PROCESS
BT

concerrs !

STRATEGIES

ROBLEM

Q
»n

factors and
values

Assuming

responsibility

for paer
Instruction

ps

Community and
home sports
nutrition
exper lences

Lifatime sports
nutrition

A |5-year-old ?‘lmr Is compating in the stata meat. Bue to parants'
Irraguler work hours, they do not sat regular famlly meals. The
family has a Vimited Income, howevar, the coach has recommendad that at
laast 3,000 calorias a day be consumed during the .sesson plus have 8 oz.:

+ of beaf. A friand hes racently read In Swimmer's Dligast that & highly,
concantratad proteln drink supplemants the swimmer's diwt. The
swimmer prefars fast food fara, anjoys partying with friends, add Is
concarnad with appearance, health, and dolng well for the team.

Discuss the case study. What Is the swirmer to do? What personal and anvironmenta)
factors (family, meal pattarns, imitad income, atc.) end valuas (heaith, sefety,
salf esteaem, winning, atc.) ara involvad?

Example: .
~ALTERNATIVE CONSEQUENCE . . ;
‘ -Follow coach's advica | Approval :
Expansiva -

Lerge smount of protaln
may not be nacassery

ftc.

The swimmer” chose to ROt worry ebout the dist ~ to continue Irreguler sating petterns

end & Junk food dlet. Test this decislon. What If avery swimmer on the tasm did '

1ikewlisa? (Unlvarsal consequences test) Would you advise & friand seshing your (
advice to take thls sction? (Rola reversal tast). What If the swimmer wes

19-years-ald with s cltance st the Olympic Gold Medal for his/har country? What If the / ‘

wimmer was 19-years-old with a chance at the Olympic Gold Medsl In two yaars but :

pragnant? (Mew s)tuations test). Glva reasons for asch daclsion.

Using the practicel raasoning process, criticelly axamine, test, and Justify your . -
choica for the swimmer. Will It work? How will 1t affect you? your familyt .
your communlty? ) ) . ‘

FHA/HERD - Utillze the FHA/HERD § Sod nd and arrange s student body
workshop daaling with sports nutrition or start an asrobic dance cless or put up
a display In & prominent location (gym, cafetarle, offica, atc.) that suggest .
pre-game maals, energy axpandltures or taka a sports/axercise bresk during your ; \
naxt chaptar mesting with appropriasts snacks. /

IEE - Evaluata school lunches or fast food resteurants and see howqthey fit Into -

the ovaral) nutritional needs of the athlate. ! )
Prapars a vaTtety Bf liquid nutrlitional drinks. Evaluate for tut-o. convenlance, f\"
and putrition.
1,
P)ln and prapare a weekly diat suitable to the athlate. ‘
‘. «
Survey health clubs, spas, recrastion centars to datarmine servicas svelladle In
regards to sports nutrition/fltness. .
Discuss how a lifetime In sports and nutrition can start today. “tonsider the
positive aspects of continued emphasis. Examplas: emotions) safaty valve,
fealing of accomplishment, social implications, chatténge, crestive use of
lalsurs time, reducas heart disease, mentally alert, alds In waight control, atc. “q, )



PROCESS
e {3IVEY

CONCEPTS

o : STRATEG|ES /

s
s

ERIC

Aruitoxt provided by Eic:

Actlon/
reflectlon

N

T

0o the Nutri€ion ‘Scbraboard agaln and 9iva raasons for answers.

Davalop a plan of action. What cen be™Sona t promota nutrition and ﬂ‘\ncn today
and tomorrow? Considar salf, family, and soclaty. ’

Personsl plan

Wclta a nawspaper articla '

Devalop a 30 fcond radio spot or use on school Intarcom

instruct grade school students on the Importanca of fitness end
nutMtion (play fltness games and use fodd modals to illustrata dlatary
requirements or develdp skits)

Copduct & sports autrition slogan contest

Visit a-haalth food store end compare foods designed for athletics
Survay athlates on food choicas - usa as & basls for information for a
school assembly

Plan a sports nutrition food falr - display and demonstrate pra-game
meals ' b

. :

\

I

395



The format has been designed for pptimumhzzécher use. ~The overall,
broad organizer, the PERENNIAL PROBLEM (Feeding and Nourishing the Fam-
ily; Coordinating Work and the Family; Economics and Managing Rel =
sources; Nurturing Human Development; Creating a Living Environment;
Meeting Personal and Family Textile Needs), is followed by the PRACTICAL
PROBLEM and the CONCERN/CONCEPT which both further clarify the module
topic. The perennial problems/organizers are included with the Scope!
and Sequence. The HOMEMAKING SKILLS refer to the validated tasks
(p. 6 ) needed by the homemaker as related to the identified concept.

The CODE refers the instructor to the organization of each module”
and is utilized in the Scope and Sequence individual course recommenda-
tions. The code a]So.indlfates the module level (e - entry} no desig-
nated symbol for agvanced,”* - both entry and advancedJevel devéloped).
The organizer (perennial problem) featured below i]]ustrates-thembasic'

components, as well as the coding system. ,

Practica!lProblem sPerennial Per1em

Concern

™~

1

Concepts

Practical Problem
L J

‘Perennial Probled
’ oncern

A3

FN 1.23e S4——— Level - Enrty
21 L et N
[Fecs rnir
(o]

d N - Poterming spactific mutritions! aseds for tiw \
hould ! do to be wall neurlahed ) uuu(:h (he teportonce of hemves od comept

sutrition for 11fetine octivity »

— toncling rageraing Intividuel protrany; - Pk meals aas savels spprapriste for the
sports mutrition athiets

36




wt

r
?
- L
. b 1
‘ " The Curriculum Philosophy &ection (p. 1 ) justifies the practical
actioh based curriculum. The PROCESS SKILL cq]umn further highlights the
" practical reasoning process. Five symbols were developed™to assist in
clarificationi : -

# ' \
A strategy Which sets the stage and stimulates
the students' interest and involvement.

: ’ _
]" Identifies or introduces the general problem.
ROBLEM (Tiyplca”g generates questions directed by stu-
‘ ent needs. _

-, . . L @V
Strategies that identify.values and factors
linked to the problem, plus generates alter-
native solutions and the potential consequences
of each aYternative.

>

GOoALY
VALUES
FACTORS

..
4;2:23 Reflection and evaluation of the action taken
‘“. considering “"what's best" for self, family,
% and society.
©
4y - ) .

Symbol used when one strategy includes ALL the
.practical action steps.

“

4

37
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. The CONCJEPT‘ COLUMN further refi nes the module topig. Strategies ‘
are developed based upon concepts and the practical action process.
The STRATEGY COLUMN, suggesting a variety of instruct19na1 strategies,
including a motivational activity plus [EE (Individualized Extended
Experience) and FHA/HERO activities, relates to the modu)e topic and
is congruent with the practical reasoning process. Student involve-
ment and interactive experiences were considered during ,strategy
development. The strategies were related to all levels of kqow1edge.
Approaches to "teaching range from role playing and case'stud1e§ to

/! simulations and experimentation. , The fq1low1ng chart will assist

in developing additional methods plus aid in clarification of the

relationship of process to strategy.

7 TEACHING MODEL TEACHING STRATEGIES AND TECHNIQUES SUGGESTED QUESTIONS

1. Identify PRACTICAL problem Student-teacher conference . What is the practical
Classroom Meeting problem in this
Newspapen' clippings, magazine articles situation?
Bulletin boards N Why do you think its a
\ e studies: written, films, slides, problem?

~~videotapes, TV, short stories, a Why should we be con-

adolescent novels cerned about this

Vignettes for self? family?
[xamining statistics society? community?

Pretests ' Do many people share

this problem?
What questions do you -

L have about this
N problem? 3
11. use PRACTICAL REASONING Practical yeasoning worksheet® What information dc we ‘
\ - Brainstorming in small groups or as a need to solve
A. Gather adequate re- class problem?
liable information. Interviews . e What personal factors
r/ meanings . Questionnaires/surveys »r affect our decision;
Attitude inventories goals? values? re-4
*ldentify goals, Individual or group information seeking sources: skills,
values, contextual : (lecture, assigned reading with work knowledge, money?
factors ) sheet, AV materials, library work, What cnv”bm\enul fac-
3 magazine or newspaper articles, tors affect our
. - Personal speakers) : decision: Laws/rules
o Class discussion of family? compunity? "
- Environmental Vignettes school? state? nation?
Case studies - Resources? Relation-
{Use as criteria for value clarification activities : ships? Cultural cus-
making judgments) Value analysis ’ toms? taboos?
Charts: practical reasoning work- What reqsons are behind
sheet and variations what you selected? .
reasons assembly chart -
B. Gather adequate in- Information seeking strategies What alternatives/choices
formstion, meanings Role plays/simulations ' ~- good and bad
- Contd. Interviews/surveys : What are the consequences
Brainstorming (large or small grodp) for you? y ur7family?7
*Jdentify alterna- Class discussion ' :::139""“" ty? nation?
tiulconsmusces‘ Charts g pr:;::ial reasoning "°.r5 What would happen if you

chose this one--good

‘reasons assembl
fps y chart and bad consequences?

Creative writing {create stories)




“\ \
o TEACHING MODEL / TEACHING STRATEGIES AND HC!_N!(NES SUGGESTED QUESTIONS
C. Criticully examine, Teacher-student conferences What do you think is
evaluste o Class discussion bast to do? Why?
Use dectsion t8sts: How would this decision
Morally defensible? affect you? your
Universal test famiy? your com-
g2 munity?
Role reversal test What if everyone acted
: this way? selected
New situation test this solution?
Would you choose same
Workable? thing if you were...
(perso:ésfbel ng
affected?

What if you were....?
‘had....7 your fam-
fly knew? police -
knew?
: Considering the personal
and environmental fac-
tors, would this solu-
tion be workable? ,
Does this solution match-
" up with what you and
sociaty feelg impor-

tant - B ‘
- . {
111.  Take ACTION Simulations/role plays 0o you have the skills !
. ) Laboratories needed to carry out
IEE projects your decision sucs
Everyday experiences in home, school, cessfully?
and community \_, What skills do you need?
How can you better pre-
. Iv. REFLECTION Journals pare yourself for
Bulletin boards / this situation?
Pencil/paper tests ) What other choices might
< Group discussion ; be better? Why?
Use decision tests Why/why was this not the .
- * . best decision?
’ . How can | better prepare

myself for this situ-
ation again?

s ".(Heather Boggs. Springfield South R.S..
Vocational Consumer/Homemaking
Instructor, 1983)

. . !
A

Q N

HY | | I X — ’ e

Aruitoxt provided by Eic:



Throughout the developed curriculum modules, the phrase "Using re-
sources...." is suggested to the instructor. Due to the diversity of ‘
resources in the classrooms and communities in Ohio, specific publica-

tions, audio visuals, speakers, etc. are not Tisted. >Selection ot

resources must be based upon availability and appropr;ateness to in- -
dividual classrooms. A continuum of resource usage, ds well as the chart

on page 22 will assist in determining the type of ifnformation seeking

strategies to employ in the classroom.

Teacher - Student
Directed ‘ _ Initiated-
_ Lecture ' Films/AV Presentations Reseérch
\ Assigned Reading  Guest Speakers - Survey

- Work Sheets Bulletin Board/Charts Interviews,

In some cases, a specific resource is attached. These resources are
identified by underlining the resource and an asterisk *Sports Bingo.

READY, SET, GO! | y
s ~®
Within the Teacher Curriculum Magggement Sectidn, many 1andﬁ$rks have
been exahined and roads to success were exp]aihed. Now on the 1ast'1eg of
the\journey, the final destination is .eagerly anticipated---the modules ‘
developed for each o;ganizer! The Speciffc organizer will contaiﬁ a cover
page with the concepts listed plus‘a general rationale for the importance

of the pefennia1 problem. The organizersiand the developed concei‘s are

—-

subject to change. as ﬁew trends or technology emerges
-and afféctssociety. ;
As you. become familiar with the total Ohio Con-
sumer/Homemaking Currﬁculgm énq realize thé opportuni-
ties for student growth and development by utilizing a

practical action approach, feaching consumer homemak-

ing will become _‘incréasingly ¢hallenging and rewarding. 0 .
. . . X

' .; . " . ‘ - 4 O . ' . ‘
" v ' . - .~

!

EBiS;L- : | - 24 ' e
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STUDENT INTRODUCTORY MODULES

Introductory modules are written for students to acquaint them

. with”basic concepts and processes which they will encounter throughout

The following chant”i]lustrates'the ipt?pdnctoryrnodules:_ i
y . E ? . N »
T T\ v
. INTRODUCTORY MODULH - - :
L
| Practical Reasorifng - How Do I Decide? gp ¥s) - 0.81 e
f/r’Practical Reasoning - .What's Best to Do? - Ap. 4] ~ 0. 01
Values - Why I am What I am (p."55) - .0.02 e
Values - Why I Do What I Do (p. 57) 0.02 |.
Management - Getting It Together (p. A ~0.03 e
Management - Making It Happen *\*(p 63) ' 0.03
Int ersonal/Communicative Skills = Is Anybody N
L MBening? 65y " 0.04 ¢
Interpersonal/Comnunicative Skills - Do Ya Copx? +  0.04
- (p. 71) B N
\ b ] .
L] 1 ”» "},
42

\
Four modules are written for entry level
. >
The remaining -four a:e

their 1earn1n§'exper1ences.
students (0.0le, 0.02ey 0.03e, and 0.04e).

written for advanced level students | oo ,

It is recommended that these modules be tegght early 1n the school

year. Each module requires one teﬂtngﬂgays to complete. The format

-t

in wh1ch the modules are written is the same as, the perennial prob]ems

They are not identified with a perenn1a1 problem area since the ®ontent

\
4
,\‘

and processes cut across all perennial pronzems.
Yoo

le



, : TEACHER REFERENCE . ‘ o
) PRACTICAL REASONING INTRODUCTORY MODULE‘
Characteristics of Practical Reasoning
- " 1. Gathering adequate, reliable information (facts and values)
A. Goals and values of those involved: self, friends, parents,
" siblings, nelghbors, etc. ’
b. Personal and environmental factors in situation (contextual
g factors) ; . “
c. Alternative actions/choices
- d. C%?seqnenqes of actions/choices
s ¥ : e @
2. - Careful critical thinking, i.e. questioning and testing, what is
. best or ought to be done . s )
_//M“) a. What facts do I have/need to support ny pOSsible action? values?
: ' ; Am I Only*supportlng my decision/possible action with value
) ~ claims that have no factual basis? . !
b. Is my source(s) of information a reliable gource?
c. Do I have enough relevant information to justify my tentative
detision? .
d. Do my reasons sugport/refute my conclusion/dec131on?
e. Will this be a workable choice of action, donsidering my personal ‘
and env1ronmenta1 factors in this situation?
f. 1Is this choice of action‘'morally defensible?
1) wWhat would happen if everyone made this-choice?
(Universal Test)
2) How would I like to be the person affected by this dec131on?
(Role Reversal .Test) '
. . 3) .In a similar or different situgtion, would this choice ‘still
’ Coe , be best? (New Cases Test) '
* - 3. Justifying decision/choices of actions with adequate and reliable
'reasonsu: . ) ' N /
&A - . )
‘-‘a. Reflects adequate information to support/refute decision/idea
b. Uses reliable information ahd sources. for the situation
c. Shows con31derat10n for the moral defensiveness of potential
¢ action :
! 4. Cbllaborating with others to decide what‘UD%kn i.e. negotiating diff-
erences and creating workable and morally defensible action for the,
' s;tuatlon, includlng considering the values and goals of all 1nvolved
Unit Objectlves “ : ' ?
To help students:
_ , *
a. Understand and want to use the decision making process mor®
effectively with concern for the well-being of self and others. ‘

o L (Cont'q) *
N .- - l{* | 4 3

e
A




Use practical reasoning to resolve everyday and contgoversial
practical problems : ) .

1) Gather adequate, reliable information (facts and values)
2) Question and test what is best or ought to be done
3) Justify decisions with adequate and reliable reasons
: ' 4
Make decisions based on consideration for the well-being
of self -and others

v



.é; ' - )d; IN?RODU?}ORY ngPLE . _ ().() '!l

CONCEPT: PRACTICAL REASONING - "How Do You Decide?"

)

"PROCESS - L
PTS : STRATEGIES
SKILLS - CONCEPTS - .
N Value of | Read, tape, or create skit #*Should I Continue School? or *The Tale of the Four Smurfs
" . practical showing how people make - decisions differently with various consequences. Create or
' reasoning adapt a story \for your students' interests. . )

Alternative ways | Divide the class into four listening teams to listen for how each individual in the
to make decisions] story makes decisionms.

- Blind .
o - acceptancd’ -- Team:1l: Rita or smurf 1 .(Impulsive, superficial thinker)
oo -~ Impulsive; or =— Team 2: Jack or Smurf 2 (Traditional, superficial thinker)
whim -— ‘eam 3: Beth or Smurf 3 (Prudential practical reasoning) !
- Tradition or ~--Team 4: Bob or smurf 4 (Ethical/moral practical reasoningf\\ :
- 2:§iticai ‘xProvide Pistening guide *How Are Decisions Made? for students to use in listening to
reasoning ‘and discussing the stories. In small groups and thep in total group, compare the

quality of the decision making processes used:

~-- What decision was made by each character? .
Q*, g X -- What facts and values, if any, did each consider as made decision?
: l. Wwhat were the goals of each?
2. What was important and desirable to each? (values)
3. What situational factors did each consider?
a. Persopal factors of all people involved?
. b. Environmental factors affecting decision?

-~ What alternative action (to decision made) was considered?
-~ How did each make his/her decision? .
! . -- What was the basis for each individuals' decision? ‘Compare the way each made

.his/her decision. How alike? different? _ :
-— Would other decisions might have been made if probably consequences had been

considered. : -

)

}

[NOTE: Example is based on *sShould I Continue School?I ' .

.

.

. 1
o 19 | () | ®
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PROCESS _ A}
- CONCEPTS STRATEGTES :
SKILLS . i
1 Characteristics Summarize discussion in chart on chalkboard or transparency, ‘€é.g. ; -
Rl Of pr actical HAXERS DECISION Valwes/Ovale ll:utlg'ﬁ;:-va%;umg fyes [ Consequences | BAJLS FOR DECISION
reasoning - mite m::‘oo‘ =-- Jack is hand - -— { Whia or impulee
- Adequate, - "::: :L“' Pupestictal thinking
reliable infor-
Jack ouit Qosls: Srote warriage lawve ——— —— On impulse, tre-
mation school Forget school dition, irratisnal
. Lo Mot grafuating thimh i
- driti?&l ) .:lmzlv;:tﬁeo:! .
thinking: eftestiny docieion s
¢ sceptical, - ety o€ thome v
scrutinizing . cencarnes
questioning (Y mntlml. m.'lmu o uw-.;:. Torld -::::._onu.. \ selr- reine Telked eponly with
_ N ’ ochoo tinue Lleerning Leok aoney T ical schoo agpo! sthere shariag
o Justifiable . ;:ml 4 Jrelinge, mantioge
w reasons . education n.:nu :::::,u.“
. . valuepe, o
‘ - :d:?::tl:e i Tty of sete matbves, and ovm
- e e - . sequences of theee
conocerned
- Morally N Mitastional st
e defensible 1« :::::;:\3:‘
. Seb contims | goales ....'unu,, ot ata precessing ruli-time hn::;u:m
’ Characteristics sohoot :ﬁtr.:anll :n:%él::.:::" x(zuo;:. g E.:::n.lnlho;, )
f prudential v::::: %or . I.-l::::'l.b:y N ' ou:u:'r:a':::u and
uwncettelnty ¢ ucation to values, o,
prac:ti::l Juewre e schleve yoale ‘:E:?'..i-.::z_:?“l
reason ) g R ) m::tzx‘:lm "M n‘u-n:é:c:!: those
. . . t Ba0ed decleton on
Characteristics wen rustion and vell-
. chijdren‘s well- N ’ < baing of sell ond
of moral 7N beingr vall-belng . pownty :;:::‘.""
practical of wr * .
reasoning Summarize the characteristics of practical reasoning. - . /TN : ‘
] x e
v '—-- What are some decisions you have had to make? ' . :
-- What situations have you been in that you had to decide what to do? - . _ é:;:
=~ How have you made your decision? {Even no verbal decision is a decij}on Y. - ' /)
@ -~ On impulse? whim? . . ) . - RS
Y -- On what has been done before? babit? tradition? - -
‘ ~- On facts and values? reasons? Did you use thé practical reasoning 4 8 . -
47 . process or parts of it? - T O - e
=~ How might you 1 mprove your practical problem solvinq skills? g b

;
s .
L
k.

rirber e we
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PROCESS -
. S . «
. SKILLS CONCEPTS 7 TRATEGIES
| Characteristics Collect caftoons illustrating cartoon characters acting on prudential/self-centered
 of self- ~and moraAl/ethical values. Mount cartoons reflectiny prudential values on one poster

SN
of

" interest values

Characteristics
of ethical
values

49

and cartoons reflecting moral values on another poster.
each group of cartoons have in common.

Work in groups to decide what
Summarize meanings of prudential and moral

values. Create a bulletin board showing differences and labeling cartoons or other
illustrations. ¢ \
Prudential/Self-Interest Values Moral /Ethical Values
(What is desirable for well- (what is desirable for well-
being of self; often short- being of others, now and in
term benefit) future) N
Role play: After School Snack (Developed by Mary Conover, Graduate Student, The

Ohio State University)

Situation 1:

Sue/Mike's mother usuwglly left snagk on kitchen When Sue/Mike
came home, she/he cut a plece and ate it. Sue/Mike'’'s mother arrived
first as she/he flnlshed the last delicious crumb.

Sue/Mike's mother prepared a .cal'(ev%nd left it oq tgefkitchen table.

Discuss:

.

-~ How did each feel? wWhat did eath value?

-= How did Sue/Mike make decisions? on impulse? habit?
based on legitimate, i.e. logical, justifiable reasons?
consideyration of situational factors

-- Did shgjhe judtify decision/action oﬁ self-centered or
ethical Values? '

Situation 2: Sue/Mike's mother prepared a cake for guests at a club meeting that

evening. Sue/Mike knew about the meeting and that she planned to
make a cake for the meeting. She/he cut a piece anyway because
she/he was hungry. Sue/Mike's mother arrived just as she/he finished
t
the last crumb. 50 %

i = m *
.o e e e . . e . . . ey m e e
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PROCESS .
(1] PTS STRATEGIES
SKILLS CONCEPT —
Characteristics Discuss: .
of ethical ) )
values -~ How did each feel? What did each value?
—— How did Suey'Mike make decisions? on impulse? habit?.
(continued)

€

based on legitimate, i.e. logical, justifiable reasons?
consideration of situational factors?
—-- Did she/he justify decision/action‘on sel f-centered or

// ethical values? ,

} =- If you were a mother, what values would you want your children

to use as the-basis of your decision to cut or not cut the cake?
~- How might this problem be resolved for the well-being of all?

. »

*

+

]

Sityation 3: Sue/Mike's mother baked a cake fé%;;—;;ie sale the next day. Only
Qﬁle cakes would. pe--sodd. Sue/Mike knew their mother was to bake the
ca e for their younger brother to take to the sale. She/he cut a
piece of cake and, flnlshed the last crumb as her/his mother arrived ‘
“home.

Discuss:
\ .
~-— How did each fe€l? What did each value?
-- How did Sue/Mike make decisions? on impulse? habit?
. based on legitimate, i.e. logical, justifiable reasons?
consideration of situational factors? ¢
-- Did she/he justify decision/action on self—centered or
ethical values?

L 3
. ~

Discuss: ~. !

.

-- What are some decisions Ehat have more long-term effdcts thaﬂhﬁutting a cake without

permission? ,
- What experience have you had where: : ' ' /
-~ people made decisions that were in their best interests but not yours? your
. best interest? both?
-- you made decision affecting other people in your interests? theirs? both?
-- what were the consequences of these decisions? ‘g

Q’.“ - - C e .‘.' R

Set s
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PROCESS CONCEPTS ’ STRATEGIES i '
SKILLS ] .
Characteristics -- What values do you want others to§base their decisions on?
of ethical —-- What values do you base your decisions on? What if everyone did that?
: values ' - .
e (continued) ‘

W
~N

Bases for
decisions

Characteristics
of reliable
sources

‘Create a continuum on chalkboard or shelf-paper:

[ 4

HOM DO YOU MAXE DECISIONS?

§BLIND ACCEPTANCE lmulvtd‘:, -in PRACTICAL BRASONING 4
.4 N
Bases Pox oty
Oecietlens
(Reasens) s == lnaccurete information =~ Accurste information

== Irrelevant information =- Melevent information

~= Unreliable inforwmation -~ Reliable inforwmation
~= Yelue clelma: no tacte -~ Velue cleisd supported:
~= Power Of others facte
, . " -~ measonad personal cholce:
i ~~ Well-being of self
-- Hall-being of othere
== Workable for
esltustion e

’

Give examéles of ways you (or others) have made decisions baged on each of the blind
acceptance bases and the practical reasoning bases.
decisions, such as:

-- Inaccurate information: t‘
When and how girl gets pregnant---unwanted pregnancy .
~-- Unreliable information:
From a salesperson who wanted to sell cookware---expensive, unneeded cookware

'~ —- Power of others:

Peers insisting on person drinking,'driVing---accidept: death, disability

Write tﬁree“decisions you have made; bases for decisions and consequences.

Discuss characteristics of reliable sources of information and characteristics of <@

unreliable sources. Share examples; list on chart for future class reference:

[ 54 @
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Share the consequences of these -
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PROCESS . ‘ / T O
| CONCEPTS . . STRATEGIES .
SKILLS - - - 2 N\
b4 [+ -
Characteristics | -- Experience and education in relevant area _ -
, of reliable ., == No conflict of interest or self-centered motive(s)
sources : f-- Certification or licensing in area of expertise used, as required
(continued) '
d R€flection ,Summarize understandings of the value of practical reasoning based on ethical/Moral
values. Encourage to generalize; for example: -
t - . % - .
= » Practical reasoning, based on ethical/moral values, rather than impulsive, ~

traditional or irrational decision making, is nedessary if the best
decision is made for the well-being-of all concerned. .

. Set goals for using. practical reasoning, rather than impulsive or irrational thinking,
: in class, in FHA/HERO, and in:everyday decisions.

¢ 3
" '

On chalkboard, transparency, or large poster, draw two ladders side by side: "The
Decision Making Ladder" and "The IMpact Process Ladder". Number rungs as indicated
on *Ladders of Decisions. As a review, divide the class in half. Have one ¥roup
list the steps of decision making and the other group list the impact process steps.
Discuss ‘similarities and.differences. As a class, develop and list the thinking
pxocesses involved in practical reasdning that provides the "power" in good decision
4 making and. impact process, and a to e impact ladder. (See example -*Ladders of’

.| Decisions) , " d . ?
. l:i________ : S | ’ o .
Keep a xecord for a week of decisions regarding "what to do" questions and how you
made decisions. Share and discuss ways you can develop a "$ractical reasoning )
. . thabit". | : '
' N fL s
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SHOULD | CONTINUE SCHOOL? . ®

FOUR DECISIONS:

4

'ﬂﬁme: Friday afterd&on, one week before high school graduation and the
end of school. -

Characters: Four members of the junior and senior class - Jack, Rita,
' , -Bob, and Beth.

[

N

Scene 1: Jack and Rita have been dating for the last few months. They've

had some fun times, but never talked of marrying. Jack seldom studies .

and hates school, he doesn't like to think things through carefully, _

often putting down the first thing that comes to mind. He has just beeh
. told he will not be able to graduate. He meets his girl friend, Rita, in
« the school parking lot. "Mr. Willard says I can't graduate next Friday

because I failed geometry," he tells Rita, a Jjunior honor roll student.

“*s Then he adds: "I'll drive you home." P

F ¢ | "Ok," she replies. They are quiet for a while as they drive toward
. Rita's home, then Jack says: "Let's get married tomorrow'"

3
"Are you kidding? Do you mean it?" asked Rita. (She is excited that .
someone would ask her to marry, especially someone as handsome as Jack!) '
. "Sure I mean it," replied Jack. "We could go over to Illinbis and get
. s married. We can forget abog} schodl and graduation. Wh6 needs to
. graduate anyway? Doesn't mean anything. My dad and grandfather never .
graduated from high school and they're ©.k. We can do whatever we want
‘next week. 1I've got $485 and we can really have us a honeymoon! "

"What will I tell Mother?" asks Rita. - . : &

¥

3 . : ' ' ~
"Just say we're going to get something to eat and see a movie." g .

‘. . o
4 . . h

- ' Scgne 2: Bob and Beth,-g{Pduating seniors, have been dating for two
years, usually spending Saturday evening together.. This Saturday is.no
exception. _Bob suggests they go for a hike around the n by lake Kore )
dark. They discuss again their plans to marry. "I wish we could mEfy i

* this summer," he tells Beth. "Where would we live? How would we”buY‘/»
: food? clothes? furniture? -gas?" asks Beth. %I thought you wanted to .-
take the data prQcessing program at the technical school."

A You're right, answers. ' "I ng%d';ﬁgﬁllrtime job 'and we both need more
~ T education. We'both peed to ‘be better prepared for whatever we'll face .
_ in the future., Mr.'aﬁrlard says I'll do good at the technical school, or'

.+ college, if I decide to go,Nbut I'm feeling pretty scared right now, ‘
graduating and starting that in three weeks.

(Cont'd)

34 o7 v




. -
. ' .
. v ) R
- . . /] c
* » ' N )
. .
Y FE g s * o

‘ "You're afrajid you won't be as successful at the technical school as you
~were in high school and you want to be more successfui 80 you can find a
good job after that," Beth responded, checking to see if she understood
how he was feeling.

-

"Yeah, " murmured Bob. "I want to be successful so we, and our kids {when

we have them, and if we have them), will ha‘;e the things ‘we need, and 1
want to find ways of making our world a better place to live."

“I want to be the best person I can be, too," responded Beth: "We'll
both needsto keep learning and growing for the rést of our lives, if
we're to keep up with the way our world is changing. Continuing. my
education at the branch (college) or technical school is important to. me,

and I want to know I can support myself and be independent for a while
before we marry." -

v

- Post- Scri}\(\ Jack and Rita were married that weekend, and lived'with
his parents. Jack had a series of jobs, none paying very well. Rita
stayed at home and was very bored inhappy, and surprised 'at what Jack -
was like as a person. She often wished she had finished school but ‘
Jack didn't want her to finish or to go to work. Six years later they ™

W wepe divorced and Rita returned to school. - -

o

) Bob and Beth were married two years later after they finished their
‘ *  technical education programs.

3

Y

-

<

This is a true story, except the \ames and places have been changed.

“

ot
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THE TALE OF THE FOUR SMURFS

~ -

Once upon a time, there were four young Smurfs. These young Smurfs lived
in a mushroom home with Papa Smurf in Smurfdom where Gargamel, a big
outsider, had come to .ljve. The young Smurfs, and their parents and
grandparents before them; had lived very happily and peacefully in their
mushroom houses. Since Gargamel had come to live nearby, the Smurfs were
all afraid Gargamel would capture them and harm them. He especially 1iked
eating fresh mushrooms, especially bei§e and white mushrooims.

One day, Papa Smurf said, “You are growing up. It is time for you to
have your own home." So the four young Smurfs started off to see what
they would find to build a home with. Soon they saw a new white mush-
room. The first Smurf said, "I'11 make this mushroom my home." So the.
first Smurf set to work to cut window$ and doors in the white mushroom.
In a little while, the house was finished. "Some see my nice house,"
the first Smurf called to bis.§murf friends.

~
-

The other Smurfs came and lopked. "It's'a very nice houseﬂ“ said the
third Smurfs, "but Gargamel loves white mushrooms'" N

"Oh, I'll be all right," said the first Smurf who had made his home from
the white mushroom. And he went inside to play Atari.

-

The other three Smurfs continued on down the street. ‘Soon they saw a
pretty beige mushroom. ’ '

Tﬁe second Smurf exclaimed: "A mushroom just like Papa smurf's house'"
So she set to work to make her house look just like Papa's house. In no
time at all, she had created herself a nice little beige home. "Come and
see my nice_house," she called to her Smurf firiends.

"Your house is very nlcé'ﬂ said the fourth Smurf brot r, "but it's
Gargamel's favorite kind of mushroom." o . '

"Oh, but it's just‘like Papé Smurf's home, I'll be all right," said the
second Smurf who had created a home from the belge mushroom. And she

went to play . Pac-Man

.

The third and fourth Smurfs decided to build. themselves a really safe
house that Gargamel would not harm. So they went to the/ lumber yard and
asked: "What can we build a house with?" | The salesperson said,
"Mushrooms, bark or pebbles2" "Which would make the safest house from
Gargamel" asked the third Smurf.. The salesperson replied, "The pebbles.
" Gargamel doesn't seem to bother those.'" "How long will it take to build
a house from these materials and how much will each cost?" asked the
Smurfs. After much discussion, including'thinking deliberation, the
Smur £8. concluded that;gven though the pebble house would take longer to

. . °  (Cont'd) ' .
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build ‘and would cost more than houses created fxom mushrooms, the pebble
house would be stronger and keep them safe from Gargamel.

So the third'and'fourth Smurfs collected some pebbles and se"to work.

The other two Smurfs came to watch their brothers work. "Whydo you spend
80 much time building a house of pebbles?" they asked them. "If you had
built one of mushrooms You would be finished already. Then you could come
and Play with us."" ) . '

"Yes, but our pebble houses will be much safer," the third and fourth
Smurfs said. “You 11 see when Gargamel comes around."

The third smurf went .into his house and locked his door. The fourth ‘
Smurf was concerned about-the safety of the other smurfs in Smurfdom and

went to town hall to discuss what could be done to keep all the Smurfs
from harm, and even Gargamel.

while the fourth'Smurf was gone, Gargamel came to look for mushrooms.

First he went to the white mushroom house that the first Smurf built.

"He picked the mushroom and the first 1ittle Smurf just maraged to escape

as-the mushroom tipped over.

Next, Gargamel went to the beige mushroom house that the second Smur f
built. He pleed the large beige mushroom and passed on by the two pebble
houses. ,

-

The first Smurf ran to get his sister who was playing Pac-Man and the
other Smurfs. "“Come quick!" he called. "Gargamel is destroying all our
homes. "

<

-

All the Smurfs ran down the street shouting, throwing rocks and whatever
they could find. Finally Gatgamel was.surrounded by‘angry Smurfs.

The fourth Smurf and Papa Smurf hearing the angry noise, arrlved to ask:
“What‘u going on?" : ‘.

Gargamel is destroylng all our homes!" cried the second Smurf. "yes,"
added the first Smurf. "He destroyed both our new mushroom homes'"

“Then ondy two homes havq#béen harmed?" asked the fourth Smurf. As they
looked around this seemed to be true. "You're acting like humans again!"
cried Papa Smurf in exasperation. "Gargamel, why did you take our homes?"
asked the fourth Smurf. ' ‘

"I didn't know they were homes," replied Gargamel. "I was just gatherlng
mushrooms for my spring mushroom feast when you all started chasing me.'

With many apologies, the Smurfs waved good-bye to Gargamel “There's -a

group of mushrooms beneath the oak trees on the next hill," called the -

fourth Smurf as Gargamel rolinded the Smurfdom curve, . "*but check for
inhabitants before you pick this time!"

THE END
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1 DECISION MAKING »

STEPS
-

ACCEPT RESPONSIBILI

‘4. SELECT ALTERNATIVE

|

|

3. WEIGH ALTERNATIVES

2. BEEK ALTERNATIVES
7 AY
7

N

r

1. IDENTIFY PROBLEM

N I P

LADDERS OF DECISIONS

3

N
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M\ IMPACT PROCESS STEES - |
(5. JNALYZE: FOLROW-UP TECHNICAL W SOLVING
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ACT N . i e _
; ) | ' USING
(r3.~ FOPM ACTION PLAN: WHO, WHAT, HOW, ETC. ) }I‘ENB—ENDSMIM'
i 1
(2. SPT GOAL | . _
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G BUﬁAﬂ£¥#$EFENSIBLE REASONS
kowrmgggg QUESTIONING, TESTING
7
1€ — CONSEQUENCES _° A
| . | _
- ALTERNATIVES
< - SITUATIONAL FACTORS
[ [ I x i )
( - GQALS AND VALUE®” OF ALL INVOLVED
| - - / - 4
*GATHER ADEQUATE, RELIABLE INFORMATION /
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®  INTRODUCTORY MODULE

CONCEPT: PRACTICAL REASONING - "What's Best To Do?" | ' R, : 8.,
. ’ B i 9
PROCESS CONCEPTS STRATEGIES : o7
SKILLS _ :
Characteristics Develop bulletin board, Controversy! What's best to do? Use video game graphics sucU~

Ly

of controversyl

Charattesistics
of practical
problems

as large yellow Pac-Man or Ms. Pac-Man ready to eat" title made from white circles _
with black letters. Make a collage of newspaper articles, editorials, Dear Abby ers,
and letters to the editor that feflect controversial issues facing families, individuals

and/or community. Highlight the issue in yellow on each clipping. 'Over the clippings

add the questions:

-- Be impulsive?

--"Follow others?

~-- Use habits, tradition?

-- Use practical reasoning? _ . -
In small groups, analyze the clippings and identify the controversial issues that are
practical problems in families and communities such as: : 1 \

-- Should parents look for evidence of drugs in children's rooms? 5
-- Should parents restrict children's TV vieWwing? ™ ’
-~ Should individuals eat any diet suggested by the mass media, i e. books, magazines, .

sradio, television, ‘etc. _ ~
-Z should communities have laws restricting where people with special needslban

live? (Elderly, deVelopmentally delayed, ex~prisonersé

Discuss the meani
to use as a crite
board:

of controversy.
a for identifying controversial issues.

Develop a list of the characteristics of controversy
Add criteria to bulletin

K |
-- Conflict or differences between ideas, informdtion sources, conclusioﬁs¥

theories or opinions.
== Occurs when many choices available

~-- Reflects differing values, i e. of what is important or worthwhile

65
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PROCESS ' .
CONCEPTS STRATEGIES
SKILLS ¢ [ , . .
Characteristics ~-- Requires decision making and action ! _\
a of practical -— Consequences of actions.uncertain ) \\
problems -- Ofte practiical, what to do", problem . ~. y
(continued) ‘—~-Requires practical reasoning for best decisibna for all concerned ‘
| : 1List practical/controversial problems' students face every day at home; at school; at
. g y; their'xmm*u Divide into four groups to be "Futurists": 1list practical problems you
+ | may face in 2 years; 5 years; 10 years; and 20 years. Share and discuss how to
‘ + | prepare for handling these problems.
- ’ Wy dolwe have so many controversial issues today? HoOw should we solve these issues?
l , - ’ 5 ' ‘ _
> ' -~ Impulsively? ‘
g --_By habit?
-- Q8 others solve them?’
~= By reasoning?  ”‘4
y -
/ 1
’ Discuss meanings of each way of solving égngﬁoversial issues. .
« | Use chalkboard/talk to explain components and skills involveg\in practical reasoning.
See *Model of Practical Reasoning. N
1] - ' s r/ *
. ' S nzipall groups, list the advantages and consequences of each problem solving approach.
O C te a reasons assembly chart with reasons for solving issues with each ‘approach.
Summarize small group discussions on chart titled "How Should We Solve Issues".
- ) ; -~ - Y L3 -
' K I,‘:\lilivolyz ) Habit? Like Others? - Reasoning?
‘? \
A\d;vantaqes: * ' /
/ //\‘
Consequences: . T ! » . ’
. » . ’

" 66
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- PROCESS CONCEPTS | T STRATEGIES o ] R .
h SKILLS ' . T —_ _ 2 -
Characteristics In small gr s, compark playing video game such as Pac-Man or Ms. Pac-Man to making
of practical ~ |decisions in iﬁe. Suimarize similarities” and differences on'.chalkboard, -transparency -
" problems or chart.” : . - ' - :
(continued) - : T »u _ : :
p ) J ;_ : Sinilaritics ' L . - Differences .’ -
. P Sometimes make decisions inpulliwcly or by . 1 Li‘o's problems are wore complex.
~ " . N habit with disastrous results. : ]
, Have to consider situational factors (Mynstors, . In life, dealing with people who thHink,
"'r tunnel, etc. on Pac-Marn), Hdlternatives a create, have values, goals, feelings,
consequences. needs so much more unpredictable than .
s | Often have to make split-second decision. Kith Pat-Man characters. i v
. . no time to think so must depend on In life, decisions can have -ore long-term
' habits and knowledge developed earl effects on the people involved than
- L > . decisions made playing Pac-Man.
w . T . i Consequences of actions/decisions in life
o &7 ‘ _ are not as predictable as when playing
. i Pac-Man.
A . N . .
-~ . . ¥ B . — . . . ] i S . ~
. Practical Compare the effects of practical reasoning in personal- relationships and achieving.
' reasoning skills:|goals to the:"energizers" in the Pac-Man game\or make analogy with other current
- Gather . interests or ideas. .
L . : adequate, . ' . -
\ reliable infor-iUse *Energi Ze....with Practical Réasoning checklist ,and discuss the meaninga ‘and

mation (Facts necessity for each communication and _thinking skill in practicél reasoning. Plan
and values) . °|to use practical reasoning process and skills throughout the course in examining

‘ ~ Question and practical problems. Plan to periodically reflect on progress in developing skills
test bases for |using the 'Energize....with Practical Reasoning checklist. : ,
- decisions ' _ . R .-
- Justify action Discuss- . v o .
, . e vanedun e’ | = How well do you think? . . »
o morally defen- | ~~ Do you acdept whatever anyone tells you? as the truth? as fact?. §§m
C “ .| aible reasons + —- Do You question? bo you make questioning a "thinking habit" of being sceptical?
S - hlbialogue/ scrutinizing? - “ _
| * collaborate ~-- does { jing sceptical mean?. scrutinizing mean? : .
# 1 Lith others to' | —- Jhaf animaf@iact in sfrutinizing ways?  What occupation/profession requires
fSES decide what's ° orkers/me -"rs to be scrutinizing? What do people ipo hré scrutinizing do?
"7 Dbest to do S " . . T 69
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PROCESS CONCE
PTS STRATEGIES a
SKILLS CONC . _ : i
Characteristics Explain: Value principles can be a criteria to help us judde what is best to do.
of ] ' Value principles are value claims that.can be stpported by factual claims. In our
- - Value country, we have basic social value principles to guide legal decisions and justify
principles public policy affecting familiep and individuals. '

- Value claims
~ Factual claims

Basic social

values - +

70

Compare examples of value claims/altéernative
Use activity sheet *Facts? or value Claims?.
and l%st On transparency, chart,® or board.

actions and facts or factual claims.
Identify the characteristics of each’

CHARACTERISTICS

Value Claims Facts or F;ctual Claims ‘

1. Judgments about worth of something " Statements can be determined true or false

. bY? c e,
2. Reflects desirability or undésirability . _

) of something : -~ Making sensory observations
: -~ Being clear about meanings of rds

in stadements * °

)
3. Includes value terms:

-~ Best, Worse

== Ought
-- Should _ -~ Desirable, .
-= Worthwhile Undesirable . , : .

Intervigﬁ judge: or la@yer to identify the legal-ethical social values udédmﬁo-make
and justify public policy and legal decisions affecting the family and individuals.
Ask judge or lawyer to give examples of how evidence is collected to support value
claims of each person in a legal dispute and how social values are used to decide
what is best. : N . , o

P . | , .
Discuss using these social value principles as basis for decisions in the family
and personal relationships. In small groups, create a visual to illustrate how
" each social value can be applied in the home~and family. Discuss why we should/
*should-not use the value principles to decide what is best for individual family

nmembers and family as .a whole. -

.~ Rule of law

<
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PROCESS CONCEPTS | " STRATEGIES

SKILLSk> -
Basic social 4LFqua1 protection under law -
values =r,.Due process - ] s
(continued) -— Justice; equal opportunity

. Sh

U-j

W

Use Qf\deciéion'
tests
~- Universal test

.— Role%reversal

test

"~ New cases test

.

-- jPreservation of, peace and order S \
-~ Reason as means for dealing with-conflict
—~- Personal llbéfty B -}

-— Separation o

‘powers
-- Local control of loc

aégé?ggiems :

P N
Y

T me— //)

- 2

Discuss how families and 1ndiv1duals can create for themselves a chart of reasons to

decjde what is best to do.

As & class, choose a controver51al igsue.

value claim.

Work. in small groups as in a family and
use practical reasoning skills to analyze facts and values.
Reasoning Think-Sheet to decide what to do.

tests. Compile information in a Reasons Assembly Chart.

Alternative actions (value claims):

By collecting facts’ regardlng probable consequences and
\contextual factors, controversial - value issues can be reduced to a factudl problem.
Using these facts as evidence in support of each alternative, decisions can be made
and tested to decide if ethlcally and . morally justiflable. X

Use *Practical
Use decision tests for each alterpative
" Decide which alternative is ethically justifiable using the decision

A

1 4

-

) .
Parents Restrict TV

R

No Restrictions on ™ -

Parents and Child

. Plan TV Watching

'!“M,'I‘S: K

Consequences

e ~~—

-

R o

situatjorial
Factois s

W

VALUES to be
considered! .
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PROCESS / / :
' ONCEPTS: STRATEGIES
SKILLS CONCEPTY - \
- . . ~ ", .
: Use of decision - Role pla_y”possible consequences of the alternative wactions in the issue. Discuss: -
tests ' < .
// “ | - Unfversal test | -— The.feelings of those involved after each enactmént i
- Role reversal ~— The values of those involved .
test -— The reasons for the alternative (value claim) ™ -
« | ~~New cases test - )
" (continued) Make a decision of what yQu should do regarding t¢levision viewing now for your own
' development and what you would do as a parent. '
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Gcno(g&}lation:

reasoning.

Pr

. )} A MODEL OF PRACTICAL. REASONING
(* gé&n for a Chalkboard/Talk and Suggested Diagram for Practical Reasoning)

-

To understand the components/skills involved in prnctical

§ical reasoning involves critical and creative
ing, communicating, and examining meanings and
values in an atmosphere of trust and openness,
interacting with action.

—_— MESSAGE

ACTION

Practical reasoning, not impulsive
or irrational thinking, is needed to
detide what is best to do abdut ’
practical problems affecting the
well-being of self and others--
elpec%ally those in our families.

Practical reasoning involves people. .
comm cating openly. As they
communicate they also create a
trusting atmosphere. -
(Describe this communication
further. Discuss meanings of:

-~ Open communication b
-~ Trusting envirchment
-~ What can be done to create
an open environment)

-

In practical reasoning everyone
interacts so the best decisions

are made. The decision makers in
families, individuals and

communities seek the FACTS AND
'VALUES of those affected so the

best decision can be made. The

facts and values particulardy

needed to solve Practical, "what

to do" YProblems include: : | .

-- Alternative actions to solve
_problem

-- Probable consequences to
actions

-- Situational factors:
and environmental

-— Goals and values of all
involved

-

personal

-

W7

76.

(As talk and explain practical
reasoning process, draw symbols to
represent przzpss on chalkboard,
poster or transparencies. See
examplih ) "

2
-

In a semi-circle, E}nw 11 circles,
squares, and other lhapes to
epresent people e--and their
differences. ~ Add hair and ties to
ildustrate differences. Connect
‘the shapes with arrows to denote
people interagting and communicating

together with | longer arrow at
the bottom of/the semi-circle. Then
write 20 CATE gin the shapes as

shown on following drawing.

r

»

Write FALTS AND'VALUES in top of
inside lemi—cigéie.

Write ALTERNATIVES,
CONSEQUENCES,
SITUATIONAL FACTORS,

-- PERSONAL .

—- ENVIRONMENTAL
GOALS AND VALUES OF ALL
inside circle as indicated.

» 7

.



Throughout this process of qatherig; Bn the top and bottom of a longer arrow

and sharing facts and Values, those between the shapes representing people

who will be affected by the decision at the bottom of the semi-circle, write’ '
being made SHARE MEANINGS, QUESTION, SHARE MEANINGS and NEGOTIATE DIFFERENCES
SCRUTINIZE, and NEGOTIATE as shown on the diagram.

DIFFERENCES.

(Discuss’ what th terms mean)

Gathering facts, valu and clnrifying X ’

nennings, sometimes invdjves reading,

talking to, peopléw investigating and

comparing with people at k, at home .

and in the community. _ ..
. g o
.% -~ (Give examples of how this worksain

families, organizationl, communi ty)

After adequate information is N A}
collected the situational fdctors ‘
and values and goals can be used as Bracket "situation and values/goals
» . the CRITERIA to evaluate the alter- and write CRITERIA as§shown on
native\rctions. diagram.
The posential decisions Qr‘alter- Write TEST DECISION on the diagram
natiye "actions can be tested to - - as shown. .
determine if théy are ethically . . )

- justifiable. For example, we can
ask ourselves:

1. What would happen if e yone _ _ '
made this choice? this decision? : :
This is called the UNIVERSAL Write UNIVERSAL under TEST DECISION.
TEST. '

2. How would I like to be the - - 7

person affected by this ‘
decigion? HoWw would I feel?

woul want/ this action to be
‘ : taken? This is the ROLE Write ROLE REVERSAL under UNIVERSAL.
2&6' - REVERSAL TEST.

3: In a similhr situation, would
this choice/action still be . . . -

best? - (NEW CASES TEST) . Write NEW CASES under ROLE REVERSAL.
These communication.and thinking ' DraqK;ontinuous interaction of people
skills are constantly intaracting with with their information and this action.
our ACTIONS. . (See diagram. Write in ACTION.)

-

Most often we are not’ corfscious of our -
processing all the informatiQn needed

iy _(possible alteynatives, consequences, :
situatio al-tnctqrs and values) to make - . ‘ N ~ ‘-
the best deaision as we act. .

This interaction and intertwining of -
thinking, communicating and action Write PRACTICAL REASONING on diagram. -
’» comprises practical ‘rouoninq. Becoming o ‘
: skilled in using thése processes can
help us all make decisiong we can be
proud of--now and in the Tuture.

ERIC - S I T2
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Decisiona' Deciatond! How you make dgecisions or help others make decisions can
make a difference in the well-being of you and olhers.

The four'"ENERGIZERS" of practical reasoning can help you make the beat decisions -
and take the best action. '

cHECK ( v/ ) YOURSELF! &
DO YOU:
. Gather adeguate, rsliable jpformation to help make your decisions?
. . From reilnaio sqQyurces _

a. Goals and values of those involved?
b. Situational factors?
19 Personal factora of all involved? For exawple:
\ a) Resources: skills, knowledge, money, etc.?
b{ Developmental needs?

! ' - 2) Environmental factors? For example:
a) Laws: national, state, local, family?
b) Governmental agencies, institutiona?
. c¢) Economic resources?
* : . d) Social relationahips? _
' * e) Cultural factors: mores, taboos, social values?

u

~

. c. Alternative action or choices?
* d.} Consequences of action or choices?
¥

0 estion,’ test: using.careful scrutinizing thinking, about what is

est or-ought to be doqe?
a. What factes do ] have/need to support my possible action?
: . value claims? -
~ , Am’1 only supporting my deciaion/possible action with
value claims that have no factual bagis?’
s my source(s’ )

¢c. Do I have ¥nough relevant inforsation to justify my decision?

d. Do my reasons support o refute ny concluplon/doclu!on?

s e. Will this be a -ogkaglg choice of action,rconsidering my
¥ personal and environmenta actors in this situation?
: f. Is this choice of action morally'defensible?
! * 1) What would bhappen 1¥ everyone nnie this choice?

2) How would I like to be the person affected by

’ thid decision?
3) In a similar or different dituation, would this '

» -
' - . choice be best? -
’ . Justify decision/choice of action v!th‘lnggn113_‘nnf1311.§13711.19g!? -

a. Reflects adequate information to support/refute dec sion?

b. Uses reliable information and sources for the situation?

c. Shows consideration for the well-being of people involved?

Dial llaborate with others to decide what is best to do?
a. {sten and ask Juestions to understand reasons behind
\ . position?, o : '

b Compare megnings, ideas? .

C. Oponly. clearly shsre ideas and feelings?

d  Support others, recognizing feelinga, strengths?,
¢ Couperate and expect others to cooperate? \ .
{

K

'

Ask qrtstlons—to gain and clarify meanings?
tia

. , Nego te to create alternative action for well-being of all?-
. o E ¢ . L - ‘
b ) . MAKE PRACTICAL REASONING A THINKING HABIT ! BN i
. ] “ K | » ’ .
. . . - Co ' -~ . . T S -~
o . S ‘.; .. K ' ! _ E;() | b,
. EMC M - S R ] . ] h ) 50 . .-' ' . '

2 .
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© ASK.. Practical Reasoning Questions! ..

v/

@
v
’
:"
-
R
»

" ADEQUATE,, RELIABLE. INFORMATION?, RELIABLE SOURCE? -

GOALS, VALUES OF ALL CONCERNED?

\ -' o iy - PERSONAL AND éuvxéomergm FACTS? ¢ | 2
- : ol ) " ALTERNATIVE CHOICES? . o ;
e -  ConsEeueNces? -
v ‘ +§ - VALLE CLAIMS. . .witi.NO FACTSTO SUPPORT? _,
I e WRKIBLE ALTERVATIVE CHOfCE?, ™ |
. . v . g N . . N .
R o0]  ORALY DEFENGRLE DECISTON: o
¢ \ | | 0" - BesT For My WELL-BEING AND OTHERS' WELL-BEING?
L 8( - "3—;“ " “For Now\,mo IN:THE‘FUTUR[S? | .
| & '.'l | A TIF: /
-l q . -
- EVERYONE DID THIS?
"{, ] . L

® | WERE OTHER PERSON(S) INVOLVED? AFFECTED?
My srrmﬁgN oUNGED? RN

.
- .

A
’\\Ef,

@ 5
—t
o

o0

‘6




'—‘- B
o . - . .
o g B " ' A -
“ WTS? or VALDE CLAIMS? * »
o .'_ /\
. ““ Ada«pted nom Hultgnen, F. and Goosens- Confon,
M. with Shear, T. What,to do Regarding 4
. ,‘ . the Parenthood DecisZon? Uncvens Ly Pa)sz
' Penn.: “The Pennsyfvania State Umvw ,
- 1981. - : Ay
¢ F
D}BECTIONS: Compare the examp‘.les of statements below.” Write a V for V\iiue
. .Cldaim and a Fufor Fact or Factual Claim in the blanks at th . .
- . lefft. Describe the characteristics of Value Claims. and’
. Factual Claims in the cha,rt the bottom of the page
. v
L . 4w A A 8 ’ ’ s ! /
»l;_ People should not be allowed to marry before age 18. R ’
2 w g
2. " The age ‘for marriage without parental consent in nﬁﬁy states is 18. ,
3. People shquld be allowr.ckto marry ;before age 18.v . )
E— v o’ - e =
4. E\?eryone ought to eat’ an adequate balanceg diet. " . : '
5. Eating a nutritious diet is unimportant, not worthwhile. ‘
6. -Optimum health requires a baldhced diet of carbohydrates, fats, v .
protein, vitamihs, minerals, an% water.,. ..
2 Anything that easqs distress and anxiety ought to be undartaken.
Al . ,
8. Alcoholic drinks give a false s‘ﬁnse of easing distress and anx1ety ol
and actually increase distress and anXiety in mar}y instances )
9. We should help others "d xth distress. " .- I ¥,
o _ 'S dolesiggth : ; | Y
' r s - ) = . " "Lh‘ . i
: : T LY o e - - % , R 2N
SUMMARIZE THE CHARACTERISTICS: - . v. - C .
- > . , 1 . . ‘.‘,‘ -
. v . iF
- . K
— - = - )
_VALUG CLAIMS - - ~ [ S

. t ,'
X Q _" Yy .
4 - o -
b - . . X
S : [ : ’ .1}'
- - I 3 < = s~""
. T A
y . A ; " . i .
KEY: vc =1, 3, 4,5, 7,% Y
T ‘ v . ™ AL S .
C = 2’" 6’ 8‘ b 8‘3 . 5 ~ -
4 ) J # ’ .
, K , _ 4 .Y ,
“ < . * ' N ' 3 ' ‘Y'h ~
. . o 52 . - e ) ,..'-
‘. M ’ . * ~ . - .
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© PRACTICAL REASONING THINK-SHEET » NAME___
~ - . 2 ' i : '
‘ . ¥ Developed by Heather Boggs and Sue PERIODf
- Saravalli, Springgield South H.S., gy ¢
and Janet F. Laster, The Ohio: s GROUP ‘ A
State Unwe/uu,ty . . ' )
'y : . .
- : . ,
STEP 1: IDENTIFY THE PROBLEM (Ask yourself some questions on the topic)
f\ . X ”~ .
: STEP 2: SUGGEST POSSIBLE SOLUTIONS AND CONSEQUENCES -
-~ <. ) (\ . . \
_ . doLUTIONS CONSEQUENCES
i. ) P T e la. *
b. ™
. ._.'_‘_’:/V 2- . Y 2a-
~ - By b.
R 3. . 3a.
~ P » b. 4
. 4. da. /
i - ’ ’ A ’ N Re b
r~ .’ ¢ ' L} . ) °
o\ N W -
U o STEP_ 3: 1IDENTIFY AND EXAMINE PERSONAL IgﬂD ENVIRONMEMYAL FACTORS
' IDENTIFY VALUES IDENTIFY GOALS IDENTIFY SITUATIONAL FACTORS
‘ \’/ Y . r ’ '- * ? ) A‘ - ?

. _ | ’ ) . ‘ . B _

- ®TEp 4: DECIDE ON ONE SOLUTION #ROM STEP 2 and JUgTIFY YOUR DECISION

S e . * - with adequate and‘yr‘eli le reasons . . . .

{ SOLUTION ) o REASONS THIS SOLUTION WAS CHOSEN
} -. ' : B} ? e . {
AN ) ’
..‘ .:‘ l ‘ - . ~ . .
® ~ . e
. STEP 5:. REFLECTION AND EVALUATION (Is thiJolution a good one?V .
_»_L_Ask'yourse}f . .these questions throuﬂout your gecision-making process
. _ i}
. 1. Dol vve ‘fatts to support my decision? “y
’ . I
. 2. Are Qy soyrces of _information Y le? Explair; why.
3. Dol haver enoulh relevant ﬁfomtion to justify my decision? _
. t R s
™ 4. Will the consequences of my solutidn/ac‘tion be for the well—being .
of. myself and otfers? s > -~ :

. a, What if everyone acted in this way or selected this colution?
: . . “b. If1I were th around me, how uould P fgel about this
.“ o a solution/action? _
= - - -c. Would I do this same thing in a new or another situation'i

: Why o: Jwhy hot? - ot
‘ ‘ S . - "How can I batter pr[pdrc myulf for this or a dmila;: "situation
L 0 T again? : ‘
"_ B 2 ~ . E 4 b -
ERIC -7 :



o 3 - INTRODUCTORY MODULE = = -« ~ : - 0.02¢"
. ,‘.' _ . - Ay * . ‘p’" ' -
CONCEPT: VALUES - “Why I Am What I Am" /~ . —
. Y , . L Ceow [ ’ i -\' N
FROCESS k STRATEG IES ) ' ’
CONCEPTS ‘ . $ :
SKILLS At 2 . —

v
w

Definition'ang
] identification
of values

~,l Effect of values

on actions

What comes to your'mind when .you'hear the word "value"?

In. small groups, study magazine/newspaper advertis#fnents which are aimed at teenagers.

“What Values are communicated in the aeds? Make a p09ter with the ads labeled by values.

Post on bulletin board. Consider.values which are not often ﬁbr%{ayed in advertise-

ments (frugality, satisfaction with at we have, voluntary simpFicity). List all of -

the values on the board. - ’ 2
g

.

- - / ~

' . i N - . e
’ 4 . s - .

Listen to current popular records. Classify values pdrtrayed in the lyrics. Add to

b‘?(list on the Board.
* 4 v ‘Q .
- dividualiy rand¥order .the values writtenh on the board in order of what is important

to you. Would tirts order have been different five years ago? Do you think it will be
the same five years from now?

-
. -
“ ' -

‘Our values guidé our behavior. 1In small groups, share answers. to the question:
did you thoose what you are wea;}ng today?

Why

- 3

Some teenagers who have been in troubls (shoplifting, vandalism) or experienced an
unwanted pregnancy say that their values were mixed up. What do you think they_m&gn
by that? . . . . y
‘Describe .situations in which.people have jeopardized-ow sacrificed their lives for
values. Collect news clippings depicting acts of hefoism. :
’ !
Usin ‘pbferences, write definitions for the word "value", ggmpinefthese into an
acce ted class’ definitlon. Compareuthis definitioh to xhese statements about valugb

* ~='What is worthwhile i . ) -- basis of hyman motivation ‘
-- what is important ' B -- essential to<choosing goals
*—- give&‘di;e,qtion to life . what one live 5 ’

" . -
s .
- - . -3 .
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# . INTRODUCTORY MODULE - oo .,0..02
. : o ‘ . 2 .
- . N . . ¢
. _ : - a
CONCEPT: VALUES - "Why I pPo What I Do" o : ' . . _
. ‘ | . .
PROCESS , : . °
CONCEPTS - . STRATEGIES .
SKILLS n ! .
’ v &3 -
s Twpes of values | Review information sheet *Types of Values. Clarify definitions.
— ° .
) N . In eight small groups, each group choose one type of value. Using references add T
additional adjectives or descriptive words for that value. : - '
®l Classify these statements about foods into types of values which.are\dominant; Explain .
reasons for gclassification. o .
Nt i . ' a . ot ;
~ \ -- Children should always clean their plate. (health-economic) .
. -~ I ikeégg eat. (prudential) i o ’ : '
-- I try get adeqyate vitamin C every day. (health)
o -- 1 always observe food rules during Lent. (religion) R
‘ , h == Cooking at hpme is;cheaper than gsing out to a restaurant. °. (economic)’
-- Home cooking is much more appetizfng than restaurant food. (aesthetic[
-- I brought in cans of food when we had a drive to stock our community food
’ . pantry. (moral) ' ’ . .
’ -- I will not eat in a restaurant that looks dirty. (efivironmental-safety)
. » . . - - - ur

- - [Notes ’ There may be additional values depending on meénings which students give each

3 . statement. Be sure to have them clarify meanings as well as valugs.] h
o h . - . A T
N } - / . > * N . e ’ w -
— ‘| Awareness of .-| List reasons whi’%acﬁrof the perennial problems is important to study. What values
" |values underlying| are. indicated it the reasgns? .. ) .
; home economics L S ot e T - : . >
/2 content : upotEg Select only those perennial probl®ms which:the class will be.studying:] '
/ . N ) ¢ . . 6 .. Y . ’ o . ) ‘ [
: N - . [que: "In homeyvisits before school starts you may ask parents what they believe '
" ~r - is important to teach .in home ecomomics. You may compile this and give to students,
L R . | * asking them why parents redponded qghthey_did.] A s’ “n
.- . . . M J - Iy . ' i R . ) R ] .
8 N} ' . ' » - . \ w : N N ) & 7 ¢ 8 8 '
" o : L4 » EIS C e . N -
N .. - . . . - n- . / » . « . ' )

[ ) : . .. . .
) ‘ » . v o [
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TYPES, OF VALUES o R . 0.02
(POINTS OF VIEW FROM WHICH VALUE. JUDGMENTS CAN BE MADE)*
t - .o ’
. AESTHETIC - ~ Concerned with appearance, beauty -
) Positive Value Terms: pretty, exquisite, elegapf. '
” o, »
ECONOMICS - Concerned with control, cost, efficiency )

Positive Value.Terms: useful, efficient, functional, practical

- -~ . . “\ 0 . , . ‘ "
'Concerngg with state of environment -

Positive. Value Terms: clean, sahitary, non-polluting- - !

HEALTH & SAFETY - Concerned with physical well ~-being of individual .
Posit\\h Value Terms: safe, healthy, wellness

INTELLECTUAL - Concerned with reasoning = o

Positive Value Terms: scientific, rational, true, valid,
reliable, logical : -

-MORAL - Concerned with well-being of other people

- Positive Value Terms: just, fair, ethical, right C

PRUDENTIAL - Concerned with one'sffown interests

Ly

.

Positive Value Termsdn émart wise, shréwd, clevey

RELIGIOUS - Concerned ,with follkowing relid.ous q,.trlne : '
& - <
» 7T Positive Value Termg:. godry, s}nless, pious, devout -
L}
~ ' ®
* Refers to kind*of value jpdgment being made, or the kind of reasons and -value priniiples
. needed to justify jpdgment;

' L}

»

SOurce- Teacher's Manual The Elderly. Aasociation for Values Education and- Research, :
EKCnmng Serles, Ontario Institute for ibs in Education, 1978. ‘ . B . ’

A A T i




CONCEPT: MANAGEMENT - "Getting It Together"

&

INTRODUCTORY MODULE

LS

PROCESS

£ CONGEPTS

. — TN

ke

STRATEGIES

Al
0

SKILLS -

90

;Definition of

management

v

Definition and
classification of
goals

- .
Definition and
classification of
resources

-
Definition and

‘application of

the decisione
making process

s

What ‘comes to your mind when you hear the word "management'?
. Compare it to these statements about management :

definition.

-~

- Using resourges to reach goals i
-- Using what you have to get.what” you want
-- Involves decision—making ‘

-

IS

Develop a class .

Write something you wanted to accomplish today; something you would like to be doing

five years from today.

develop a definition of goals.

E]

What values are rep;esented in the goals? As a class,

Resources are the means or what we use to meet our goals.

xresources can be classified as material or human.
(Material - money, equipment, food, property, material goods, community
Human - time, energy, knowledge’, skills, cultural heritage, interests

friends).

~

Individually list your top three material and top three human resour:
your own personal wealth".

w

decision testing.]

(

They are limited.

A

"

Distinguish between short term and long termp goals.

Most

¢

Review ‘the 'FHA/HERO Impact Planning Process to illustrate decisionJmaking. [Note that *
the practical reasoning process stresses critically examining, evaluating, and

An FHA chapter was using the Impact planning process to plan for "FHA/HERO week.
decided the followihg.

L 3

--. Each of thg activities was carried ont,
-- What to do fér FHA/HERO week.

. ~- Decided to, put banner in school cafeteria
special activity each day of FHA/HERO week.

@

Arrange 1n sequence -and add the Impact symbol

3‘.}.

%

\

]

[

N do display .Gase, and have a

3

91

List resources .in eacgscategory
acilities;
faith,

s to determine

They

fdr each step.

)

/

*
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CONCEPTS

STRATEGIES

o PROCESS.
SKILLS
X 3
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Definition and

application of
the decision-

making process
(continued)

H

"\

-~ Brainstormed ideas of activities for FHA/HERO week.
-— Appointedzseven committees to plan each of the five days and two dlsplays.
- Chalrperson of each committee prepared- a, written evaluation of the event and

»

'

suggestions for another year._

-

Ry

In small groups, write and perform skits or make posters show1ng examples of

\_1.1

management and
-

mlsmanagement.

Suggestions:.

-= Student ready for school on time vs. late
- Student with clean locker vs. messy locker

—-— Student with homework vs. not done

For each skit or poster, answer “the following questlons.

oal settlng?
|

\\.

Make\summary statements about good and poor” managers.

"1

resource use?

these. .criteria..

N, ¥
Wer
Wer

-

the ends achieved?
resources used effectively?
Were all’ resources .tapped?
- Were, the goals realistic?

Were new and creative alternatives consldered?
Were goals based upon values? ’

!

E

.

.

IS

v

\

-

What evidence was there of
.Steps in the dec151on—mak1ng'process?

Evaluate the statements us{ng

¢
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FHA/HERO IMPACT PLANNING PROCESS © = .0
- . - : - ) ‘ ’ * N
IN-DEPTH PROJECT PLANNING WORKSHEET e
* ) ¢
.- Brainstorm all the ways your chab}et might work - i ,‘ .\ - i
Identity - on this concern. _ L : . R
;Concerns : .
N Set a project goal by deciding which of your v
Set - “brainstorms’’ are practical “do-able.”
a ., ‘1 Write it down. -~ ~— _
Goal . . . < ,e
Organize the plan by deciding the . . . Who: . I S
Form _ : What: ‘ Lo ] -
: & - - w:cn: - i - v, ‘,:-.' .
-~ ) Plan { Ho;':e' S e D
f' ' 'Ao:‘ ) | Lﬁ ) ..' ' ,‘*
. L Pan S Bt e
' - . . e v
‘ What did you learn that will . E 4 S el
Follow- benefit another project? y .
up N .
~y ‘
- af 1
Q - . e T .
U N -~ . - - T
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CONCEPT: ~ MANAGEMENT - "Making It Happén® . | S
. . o . \ ) .
C, . “
.‘ﬁ\\ s A- - . R \ R N . P * . ] )
" PROCESS L ‘ ' .
) NCEPTS - STRATEGIES :

SKILLS . CONCE : S : N A N
Clarification of Rey}ew the steps in the FHA/HERO Impact planning process. Describe or give'éikmples .
the management of each step. Compare the FHA/HERO Impact planning process and practical reasbning.
process What hdditional pYocesses are stressed in practical reaSOning? (Critically

2 ° *
) examining, evaluating, deci51on testing) ) -
Qnalysis of For each of the perennial problems, list personal goals, short term and long term, and
+ | personal goals | skills to be acquired. List skills which you'&lready have in each of these Sroblem \
-, and resources - "areas. ‘Note that these are human resources. - . N . _ /
< related to v T ' :
- study in home ,[the: Select only those perennial problems which the ciass will be studying.]
economics o - b . , Coy . ~ .
v i » . . .
A Analysis of the In-small groups, develop short case studies for each of these situations. Indi(‘e
management the alternatives, that were considered in deciding what to do. L '
- process in daily i ' ‘ E
living situations -~ Teénage boy preparing breakfast before school SR '
-- Single mother of three preschoolers buying groceries after working as a
waitress all day . . , .
, K -- Sihgle girl, a computer operator, who just rented'her first apartment and is ’
4 B ' ying to furnish, it
-- Family with three teenagers and one car; each teen As in a different school.
. J S ctivity requiring after school practice *
r '{ Note th&t these are contextual or situational factors whicﬁ affect the decision.
v l " | Each small, group share case study with total class.- As a class Analyze, answering
these questions: {3 by : . '
. ' . v . (
Ei —= What human and material resources were available? were limited?
9 | A
— . . ! - ‘ 96 f -
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#PROCESS CONCEPTS = 3 DT | ~" STRATEGIES) . S ’

SKILLS i . ' . : S -

' Ahalysis of ‘the -- What ‘goals were evident? Were they realistic? .. 4 - - T

- management -- What values were portrayed in the decision-making? )

_ process in daily | --.What steps were evident in the decision-making process? )
™. living situatigng -- What other alternatives might have been considered? tor
. (continued) ‘ -—- Were the consequences of reach alternative analyzed?
! r~ ~~ Was there consideration oft the effects of the decision on others?
“ n —D . .o
13 .
s ’ . ’ ' '
y \
q .
) Y, /
\ A /
» i »
* N ‘ ' '
. i/ ! ’
& , /
- v ! .
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CONCEPT®. INTERPERSONAL/COMMUNICATIVE KILLS - "Is Anybody Listening?". ¢ - : -

0 ‘ . - ‘_) B - . . . R - ) . ‘ ) , 3 _
PROCESS . ‘ |
SKILLS CONCEP__TS 1 B S STRATEGIES : { : :
Awareness of how Self concept is composed of your beliefs and attitudes about yourself. It is how you
4 'self concept s

~

affected by
significant
others

Expressing
feelings

-

Demonstration of
non-verbal
communication

see yourself. Name the types of people who affect your self concept. Describe how
;his.influence varies throughaut the life cycle.
. o ' 4
- N .y [ , B ]
- On the poard in four columns list: . {

-— What others do at make us feel less.positive about ourselves.
. == What others say that make us feel less positive about ourselves.
-~ What others do that make us feel good about ourselves.

. == What others say ‘that make us feel good about ourselves.

e oo . S
Usiﬁg resoafbes, develop a chart labeling_ feelings. Undey é!ph of . the,categorles
list feelings: 4 Cath;Fies' Happy, sad, angry, scared ~confused strang, weak.
(Refer to *Feeling Wotrd List). TN e * i
~ ! « > . .

'Find pictures which portray the fee}ing categories andXlakel.

4

» *".

\
L/gescrlbe ways 1n whlch your feelings affect pthers - your frlends,\teachers, family.
* 4

In smallgg%eups, write a story about g student who started the morhing feeling goqd .
about hlmself/herself but as the day progressed events happenkd that lessened thls
‘feeling. Each group firaw a picture of their person. Share the story with the tetal
class. Each time.something happens to diminish self concept, rip off a portion of
the paper. Analyze which verbal and nen-verbal communications enhancéd and whlch
dlmlnished self concept . N ¢ : ' -

In palrs, glve an envelope containing *Crazy T Puzzle. U51ng onlf’non-verbal cues,
work together to solve the puzzle. Reflect upon the gffectlveness of non-verbal

communlqatlon. _ : .

In pairs take turns communicating non-verbally. (Anger, Happiness) apprpyall()(}

sadness, fear, concern-empathy, dMsapproval) . ‘- \

! L - - 's - ) .
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- T PROCESS

concepts | & .. ¢ STRATEGIES \
. __SKILLS ' - : s , — . —
Demonstration of | Keep a log of non—J%rbal communication which you obsel;e in school and at home for one
. non-verbal day >~ Shére in class. Reﬁ}ect-upon'impoftancetof non-verbal communication.
communication _ ) 3 o
(continued) Brainstorn "killer statements -- those phrases that make us angry and kill
' oppo‘tunities £6r' better communication ("Can't you ever do anything right?").
Demonstration and | In small droups, write two Yignettes of a family discussing the events ‘'of the day -
“~ evaluation of together. One vignette should reflect dffective communication skil and the other
effective poor communicatioen. Share with the. total class. From the stories, as-a class, compese
communication a list of effective and poor communicative skills. . v
' -
. N In smalleroups (preferably the same number that will work in a kitchen unit together)
A -| role play situations in *Food Laboratory Situations.. Use both good and poor:
. communicatiOn skills. One person be observer and analyze in terms of, which !
communications (véerbal and non-verbal) were effective in solvin the problem and, which
1were not. Add to list composed for family discussion vignettes in previous activityd
$+
Application of \ In small grodbs or as a class, reach a consensus about the most critical problem which ,
learnings in ‘most of your peers face. Why is it a problem?gIWhat cauges it? What could you do about
value$, manage- it? How could it be/helped by: . : .
nent, inter- L ) T )
lgersonali - ana1y21ng values? o . i R . -
communicative 1 -- using Lnterpersonal/communicative 'skijls? . : Y '
. shiils to problem -- using management skills? -
‘ situation. P ) - . | B, P
. Ll -
i ) » .
L}
. ] ’ S
‘ n.ﬁ
v , N 102
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HAPPY

alive
aqiied
anXxious
calm
cheerful

content
delighted

*\ ec sta}:ic

excit
fantastic
fine .

- fortunate
ffiendly
glad
good
great’
hopeful
loving
motherly
optimistic
peaceful
pleased
proud
relaxed
relieved
satisfied
thankful
thrilled
turned on
up '
warm
wonderful

-

Sourxce:

<

>

Carkhuff, R.;

SAD

-

. angry
. apathetic

awful
bad

‘blue

crushed
depressed
disappointed
dissatisfied
disturbed
down
embarrassed
gloomy

',glum

hate .
hopeless
hurt
lonely
lost

low
miserable
painful
sorry
terrible
turned off
uneasy
unhappy
unloved
qpsét

} ?

}

Development Press, ,1980.

B
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ANGRY

aggravategd
annoyed
burned up
critical
disgusted
enraged
envious
fed up
frustrated
furious

impatient.

irritated

mad

mean

oujraged

rage

resentful
‘sore-

‘ -

¥
R. Pierce; J. Cannon:

CONFUSED

anxious
awkward
baffled
bothered
crazy
dazed
depressed

disorganized

diso;iented
distracted
disturbed

embarrassed

frustrated
helpless
hopeless

-lost

mixed up
panicky
paralyged
puzzled
stuck
surprised
trapped
troubled
uncertain

uncomfortabie

unsure a
upset
weak

’

, FEELING WORD LIST

SCARED

afraid

Aanxious

" awed

chicken
confused
fearful
frightened
horrified

.inseture
intimidated

jumpy
lonely
nervous

panicky (ed)

shaky
shy

stunned .

tense
terrified
threatened
timid
uneasy
unsure
worried

N

1Y

ashamed
bored
confused
defenseless
discouraged
embarrassed
exhausted

fragile

frail
frustrated
guilty
helpless
horrible

i1l

iqpotent
inadequate.
insécure
lifeless
lost
overwhelmed
powerless
quiet

"run-down
" shaky

shy

sick

timid
tired
unsure
useless
vulnerable
wish-washy
worn oug ;

»

STRONG

active
aggressive
alert
angry
bold
‘brave
capable
configent
determined

" energetic

happy
hate

. healthy

intense
loud
love
mean

" open

Jpositive
potent
égwerful
quick '
rage
secure
solid
super
tough

el

The Art of Helping IV. Amherst: Human Resource
1 .
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l‘ Duplicate as needed. X ‘ :
b ' ~

2. Cut on solid line and put in . '
envelopes. ' . . . \( '

3.  Pair stu?ents. , )\ i o

. ' 4. Using only non-verbal cues, _ .

work together to solve P _: :
problems. ot - . “ ' | - -~

5. As an alternative, students | | :
could sit back to back and ‘ ‘ ] /
the sender describe the . : _

& Piece and placement. b \ o R
- .' - - 2 - - . ‘ - - . M -~ ) )
J..“'“i h . .' ' \
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& : ' S FOODS LABORATQRY SIMUL.A’EO«S D N !
S -« : ¢ . : _ . ' . 0.04e
. Y Toachers can use -.the following foods lueratory simulations to anciurage students to discuss inteypersonal relatuonships " s “
" Lo~ and the lmportance of effective communication. o . \\<< : .
iy . .
! . 1. "The teacher assigns to students in each kitchen certain parts of thes foods laboratory to clean. Kitchen
. . One has been assigned the two refrigerators. Mary and Joe are going to cleap one refrigergtor; Tom and ’
- " Barbara will clean the other. Scon after they start cleaning, Tom tells the teacher that e, has’ to go to
. . the gywr because he forgot to talk to the coach about something important: regarding tonight ' s’ football ¥ .
. P . game. The teacher gives Tom a ‘pass, and Tom does not return. Barbara is left to clean the- refrigerator i

alone. What should she do? Co, . <
‘ ’ / ' * - ) & . . \/ '
2. <Ag a practical evaluation, students in Kitchen Fouwyr are going to plan and prepare a meal foy two guests.’
N Mary and Joan want to invite students, but Anthony and Rita want to invite teachers. After much argument, ¥ ‘
* . they can't decide w‘\at-to do. How would you resolve this conflict? - '
. ‘ )
. " 3. The students in Kitchen Phree include Jean, a senjor who has.taken one year of foods classes; May and \
Peter, sophomores; and Steven, a junxor. The last three students have not had previQus experience with N
food preparation. For the past several weeks Jean has made out®market ordérs and work plans ®nd ’
supervised the food preparation. This usually resulted in Jean doing most of the work and the others
talking and eating. Jean never cleans up the kitchen, but the other th.l"d do a good job.  How can the
students solve this problem? . ’ '

* . )

. . v £ - ’ ) 3 / ) "\
: 4. May drops out of school and another sel{ior, John, is assigned to Kitchen Three in May's place. John .
immediately decides that Jean is toco bossy. He says he won't do the dishes. Is he right to’say he won't ¢
o Jean says? Do you feel J8an should be the boss? How do you feel the situation could be resolved? ) '
~ ALY . - . . v - T '
- , AN . \ - > S . 0
5. Th apts in Kitchen Four have been making macaroni ‘and cheese. Richard's assigned task was to wash R
tH shes. ~fhe students were sibw taday, and Rxcyard was doing the dishes when the class period ended. ' .
He left things where they were. {lt the k,itthen is not left in a clean condition, all members of thd unit‘ . ' .
will receive an F for the day. How do you, think the others will feel? Should Richard have left the '
nY B ) dishes ayeri-though he was not finished?. How can this situation be resolved? Is the teacher being fair

in givinq everyone an F? k -3 ‘ : @
- + . k . }

69

N

\ 6. Students im Kitchen Two have to plan, prepare, and serve a -lunchooi(, spcnding only a very limtted munt

of money. Andria wants a tuna salad with onions and pickles. J{11 will not eat onfons. Eric thinks

tuna salad is bad. Because he won't eat tuna salad ‘anyway, he questions why he should help prepare it. ¢, .-~ _ .
Tony says anything ‘will be fine. How will they decide ‘what ‘to make? Should they be given.: choice?

How cah th.ts situation be resolved? \;5/

: 1\'

~ ’
' . .

! Source: Instructional Patterns for Maximizing Human Potential. California State Dept., of Educat);.on. :
" N ~ MR ‘ A Y

o
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-LNTRODUCTORY MODULE
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INTERPERSONAL/COMMUNICATIVE SKILLS - "Do Ya Copy?" . -
M . : ~. 4 . . . ) . v
| —— s e ¢
. ~ PROCESS ' T~ |
JOneE CONCEPTS STRATEGIES .

-

X

Recognition of
the importance of
intergizsonal/ '
communicative

.skills in family,
and work life

Identification of
effective verbal

'} and non-verbal

communication

| skills %\

| - Acceptance of the person and his/her ideas.

>

resources to prepare for class discussion on the fo%iowing topics:

-- Most families argue over money because.. .. K . : N

-~ Parent-teenager conflicts are inevitable because;. ..

-- Most divorces are caused by breakdown in commuﬁibation because..."

-- Most people lose tpeir jobs because .of inabilify to get along with others

rather .than lack of job skills because. .-
Prepare a summary generalization about the role of interéerSonaI and communicagion
skills in our family ard work lives. - - '
. . ]

Individually respond to these statements. Discuss in small groups, then share‘in
class. Indicate whether you agree or disagree with the, statement and why. y e

Talking to someone and communitating are the samg thing.

To communicate well, one has to be an observer. 2 ’
Less dommunication is .occurring when a person is quiet than when a person ;

is talking.

Woydg are‘the most common method of communicating. -l .

The best l;stener_asks quegtions., ' .
Words don't hdve meanings; only ple have meanings.

Hearing isn‘t listening. ) -

'Yod can't not. communicate.

When someone!is talking to you, it is only common gense that you let him or
her finish the conversation before you ask questions.

Communicatioh; means gharing..
e,

a- ' o

resources to develop a list of communication skills.

Use Define and giverexahplés

of each. e \ S ~ : -

110 -
. .. R . . o L. PR N ’ I “ . . ‘e ) - .oy # ; . :
B & —‘1 L R




—~ .
/ »
) X 0.04/
PROCESS . : L ’/
. g ONCEPTS : . STRATEGIES
SKILLS ¢ C‘ ' . o ’
Identification of -— Sensitivity to new or differing ideas.
effective verbal -- Openness to new or differing ideas.
and non-verbal -— Active listening, includingr restating mgssages.
communication -- Open questioning- that invites a person talk. c
skills / o r
) (continued) Develop a list on tﬁmafcard of non-verbal behaviors. Analyze what each conveys.
. ) Collect advertisements with people porg?gyed. Analyie what their clothing, facial
' expression, hands and posture convey. -Label and make a collage. Post on bulletin
board. '
- -f
’ List barriers to communication. Demonstrate or give eﬂkmples of each.
~3 , ‘ . . okl
» . . - . .
: Demonstration of In groups of three, role play the following situatioqgf Each student assume role of .
effective 4 adult, teenager, and observer. Using list of communication skills and barriers,
communication observer is to record evidence of effective and poor communication. Rotate roles

skills’ each time.

- A i "

7/

. -- Case 1 -~ Phil wants use of car for date. Parent says he wasn't home on time
\ : last time anq!Pe isn't earning any money to pay for the gas.
'-- Case 2 - Teacher chastYzed Susan because she didn't turn in her homework on
time. Susan said she was called in to work an extra shift at a, -
) local restaurant and she ?‘s afraid sht would lose her job if she
e 2 ' didn*t ‘agree to work. ' - ;
-- Case 3 - Amy is engaged in argument with co-worker at local fast food
. : . restaurant. They were both assigned to clean the grill. The
s co-worker says it's clean emough. Amy doesn't think so.

‘ . . 1N .
Share observer's comments with total class. Summarize the types of commun%cation’
P , which were helpful togard resolving the conflict and which were not.

I.; - o -' ]_1}3




LY ’ ' ‘
o ‘ ' L ’ _ . 0.04
PROCESS . s . " :
skites - 'CONCEP}'S_ : . STRATEGIES
Identification | Pofitive inteépersonai&lationships require ad‘equate self control of. undesirable.
and demonstration behaviors. Brainstorm, for each of the following causes and cures for the behavior.
of intelpersonal ' L . s \
_ skildg -- Yelling ' . e _ - Rudeness '
’ ‘ - -- Fighting - . ~ -~ Lying '\
' ‘ ' -- Jealousy ' L - Selfishnas \
-- ‘Destructiveness . SN ) < _ -
) In pairs, use resources to def:i,ne and explain how the following may be interpersonal
) ski)’ls. Write or role play a short skit to demonstrate these ways.of relating to -
PO others. ' ' ‘ : ‘
" . b
. : " - ‘ _ ) ' R
o~ . . o ) - Emp%thy . -- Caring 3
’ . -- Courtesy _ o © -~ Respect v -
_4) -- Kindness L -- Tolerance
b -~ Friendliness -- Honesty - %
*» =~ Cheerfulness _ *+ =-- Personal Cpnscience
' -~ Cooperativeness . L. = .
1 ¢ L] as eaclz situation is portrayed, develop a chart with the name of the skill, its ’
- definitien, and ways in which it may be demonstrated. . -, ' |
- ~| Imagine you are going to be alone,with friends on a camping trip for three months.
) Rank order the ten most important .interpersonal skills which you want these®friends:
v ' to have. Justify each. ' '
' . Most friends ‘share joy. For each of these "good news" statements, give a positive
' and a negative response. For each respdnge, hare how you feel. '
"= I just made the honor roll. h
¢ -- I made cheerleader. ‘ . ‘ S - N
* ] == I just got the job at the new restauramt. : : )
. ~= I made the winning basket at the game. o !/ - . 114
113 - : o
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PROCESS ’ o |
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SKILLS ORE Z
‘ Commitment to_ Effective interpersonal relationships require more an social skills; it ',requ_i_res
others ’ commitment to give and share of self. Most people-have a need to have "someone there *
: for thém" to share problems, good news, dreams, and hopes. In small groups, share
times when someone was there for you and what it meant to you. ' d
Appli,cation'of In small groups ¢r as a c1€ss, reach a consensus about the most critical problem which -
learnings in most of your peers face. 'Why s it a problem? What causes it? What could you do
values, manage- | about it? Hew could it be helpad by: P ’
ment, inter- . - /
. personal/ -- analyzing values? - BN :
p communicative -- using interpersonal/communicative skills? . _ T, \ “<
skills to -- using management skills? . - \\ ~t N .
o . problem ’ ' ' e C vy - .
: situation ) . § . I S Co : . . -
A o ’ L > | S . SR
¢ ) ) 1 - f ) ) . X » [N . L
¢ . ) » /«‘—\ » A ¢ ' *
Y ) i < -.‘ N A - ,' . J’
4 - \ <
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OVERVIEW OF THE FHA/HERO MODULE

Integration of the activities of the Future‘ﬁomemakerS-of America"

chapter into home économics programs has been:a goal of tne organii%tion
since its inception. The degree to 1Pich this goal has been met has
“varied, depending upen the_gnowlque and skill of the advisor and the
enthusiasm of the student%

Today, with crowded school schedu]es, many students emp]oyed after
school, and difficulty with transportation for many others, it has
become imperative-to consider providing FHA/HERO experiences through
classroom activities. 1In this way, g;l_students benefit from the
personal growth and leadership experience pnovided through FHA/HERO
activities. : § - ¥

Teachers have found, however, they -need assistance in organizing'
the FHA/HERO chaoter as part of classroom instruction. Tnis module
assists in meeting thisgged. | (

The FHA/HERO module is divideu into five sections.
™ Rationale: FHA/HERO,nA Part of the Instructionai Program (p. 74)

The basic philosophy of vocational student organization as
v a part of the instructional program is supportad

. Student 'lntroductory FHA/HERO Module (p. 75) ‘

The Student Introductory FHA/HERQ Mohoie,is designed to
teach ‘a short unit on FHA/HERO te Home Economics™ I, II
or a Comprehensive Indepéndent Living Clgss.

. HA[HER 0 SRil1 Mat Matrix (p %) T .

 This FHA/HERO Skili Matrix contains examples of student
~ concerns related to home economics content areas using \

118 L

FHA/HERO activities

o
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. Classroom Management of FHA/HERO: A Tase Study (p. 89) | ‘

" Classroom management of FHA/HERO is an example of how
o~ one teacher manages FHA/HERO in the classroom as a part
of the inStructional program. It shows how-a teacher
used a home economics curriculum module to plan FHA/.
HERO activities based on student concerns. . -

. FHA/HERQ Resources (p. 93)

Basic resources for getting started are listed.
. .

. Itris.essential to use the FHA/GERO Nat{onal Handbook for Youth-

CenteréddLeadershiQ and the Qhio FHA/HERQ Chapter Handbook whén using

the FHA/HERO module and.planning for FHA/HERO activities. Thé'handbookq »

contain the detailed content and strgtegieg needed to sarry\out your

Y _ . ¥
Consumer/Homemaking--FHA/HERQ program.

-]
. v _
RATIONALE: FHA/HERO, A PART OF THE INSTRUCTIONAL PROGRAM '
The goal of the.Future Hohemakefs of Americ# organization is «
to help youth assume their roles in society through home

economics education 1;r£he~areas of personal growth, famiafg

LN

life, vocational prepgration and community involvement.

The stated goal is the same goal as consumer/homemaking ' :ff
education and means that the organization of the Future
Homemakers of ‘America is a co-curricular activity rather than
extra-curricular activity., As such, FHA/HERO has a definite
part in the curriculum through 1n-c1ass and extended class . ¥
activities and is the challenge and responsibility of home. { '
economics teachers, local and state home .economics supervisors

{ and teacher educators. . - .

The Ohio Board of Education supparts FHA/HERO as a-part of
the instructional program as demonstrated in their March 13,
.+ 1972 "Resolution Endorsing and Encouraging Youth Organizations
in Vocational Education”. ;
To further support the role of FHA/HERO in the home economics
' education program, the United.States. Office of Education
-\« _recognizés as highly significant the concept of student
development to full potential for all vocat;fnal -technical .

o
>
o}

) education students as they prepare to enter {the labor market
and to-successfully assume. their roles in s¥ciety. !
} _'n L)

4
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- PROCESS ‘ ; ‘ /
: CONCEPTS « STRATEGIES
skis | gL - ‘ . . —
Goals of FHA/HERO| Individually find pictures from Teen Times,quIS%gg_or other magazines that repre!ent'
- . organization the goals of FHA/HERO and place in the approprilate section of *FHA/HERO!Pie. Post
- -each FHA/HERO pie around the room. The goals of Future Homemakers of America are the _
T L e goals of ;home economics education made visible through activities. These activities, .
- _ based on students' interests and community resources, develop leadership, management,
o ’ Py decision-making, and goal-setting #kills. : :
. ~ * ~ . 1 ) v . * L :
vy ) ) : ’| Distinguish between Consumer/Homemakipg and Job Training Vocational Home Economics v
X ' " programs. Show how the content”in eath area.relates to the Future Homemakers of "
America/Home Economics Related Occupations Organization.’ N . o :
i » - ' . " 'p - . - . ~
Vocational . Identify the other vocational programg and the national vocational student organizations !
student and other | fer each one (DECA,. VICA, FFA, OEA).; FHA/HERO is a national vocational student g
|organizations organization, not a clubs o ‘
Each class member choose a vocational Oréahization in the SChéol} d school club or a
sport. How is FHA/HERO alike and different from other 'vocational organizations and
school clubs?’ -Interview two members and the advigor or coach.
_ *- what Afe the goals of your organization, club or sport?
4 . R ' " L
-- 'Who caffl belongz . .
--. What were your main ,act-i‘vitie's last year? ~6 . - T .
o L -~ What are your ﬁians this year? ' ) . ) .
: " == How do you ericourage personal growth of members? " o ;
¢ . ) ‘ . - ) ) . .- L ' :
. On a larga sheet of paper (tab;e paper) block in each orgapization name. - Complete
. : ' the information for FHA/HERO in first block, Complete the information from '
_ - ' | interviews for other blocks. = = N 3 " .
_ ’ . v , 0 . e e ! T T '5 o :
» 1 2 d i Discuss the similarities ax}"a differences. - - . L
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T STRATEGIES
SKILLS CONCEPTS e : s
1 Lv o ' ‘ | Al ‘
, " | __FHR/HERO DECA |+ ,FRENCH CLUB
. Goals: % = L )
Membership requirement: e . :
Last year's activities: . ' //
This year's plans: S .
\ Personal growth .
_ { opportunities: L b
Note that the vocational organizations are co{éurricular., ‘
|
singer, athlete).

Leadership

.HBow do you think this person“fhieved sutcess? ,

Display a picture of a nationally famous peﬁsonﬁkexesiden
¢§ this person respected? Would you
call him/her ga leader?

—- Who ere other leaders in the.nation? community? school?
.=+ Are there leaders in your home? o . oo

-

-- What does leadership mean to you?* I

Brainstorm human characteristics for each letter oféf%e word '"leadenship”.
(democratic, delegate responsibility, develop inter st, praise, recognition, plan
ahead) Circle those qualities you think you already possess. Star those you need
to work on. Box.in those you feel you wouid rather never achieve. .

‘Discuss how, as a member of Future Homemakers of America, there’is opportunity to

develop leadership skills. It sta;ts'byfbeing in a home econoni®s class or having
had a home economics class in the past.

) , ) . . ..

e -' | ) | - - ’ . ‘123 N
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S STRATEGIES
SKILLS - . CONCEPT . . A .
Basics of On poster sheet or boerd, generate student questions about FHA/HERO, such as:

Getting Started
: ' P- What do you do?

-- How pmch will it cost

-- How much time will it take?

Develop learning stations with current or visiting FHA/HERO members at each station
to explain the purpose, creed, emblem, motto, ceremonies, Impact, Encounter, Degrees.

’ -~
' Do *Purggses\!ctivity

AY

" 1. To provide opportunities for self- development and preparation for family
and community living and for employment;
' 2. To strengthen the function,of the family as the basic unit of society;
3. To encourage democracy through cooperative action in the home and community;
4. To encouragé individual and gxoup involvement in helping achieve worldwide
brotherhood;
. 5. To institute programs promoting greater understanding between youth and adults;
. 6. To prqovide opportunities for decision-making and for assuming responsibility;
X - ' . 7. To become aware of the multiple roles of men and women in today's “ociety;
8.- To develop interest in home economics, home economics careers and related
occupations. 'u )

~
0

fs Develop an FHA/HERd.dictionary alphabétically covering information about FHA/HERO,
being certain to answer all of the above student questions on the poster board.- |, -

’
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PROCESS ' '
\ : PTS . . STRATEGIES
SKILLS _ CONCEPTS I |
L4 b ‘
(Post in room, skills to be developed in FHA/HERO.)
. -- Leadership. experiences o, -- Career exploration
- == 8Spcial experiencés - -- Consumer learning experiences
- Citizenship development - - -- Participation at local, district, ’
-- Personal growth and development state and national levels
. -~ Community experiences -- Recognition and awards :
-2 Communication skill development - -- Integrated experiences with class work
- -- Career skill development . t -~ Parliamentary proceduare skills
~- Decision-making . - == Self-discipline '
i '
o P Use the chapter scrapbook, school yearbook, past articles, pictures, slide show of
o past events, or slides of possible ideas or chaptey concerhs to give examples of

member invblvement"

LN

-y ;} : -D0~*Box Yourself In activity._‘ - 5
' | K

" In rooms do *FHA[HERO Community Qgiz.

L . N '
.

Chapter . Decide as a class how to manage c1éss so all students have the opportunity to be
" Management involved. - . . ’
_ . - -
. Officers -- Ele¢t officers
A - ‘~- Elect representatives to an executive céﬁhcil

. = Create a central bulletin board for communications

. Dues Ié'is likely You will belong to organﬁlations and pay dues for churxch, _ i . -
social clubs, labor 'unions or professional organizations., Through, FHA/ : _ !
’ ! HERO chapter membership, you can experience leadership trainiig ih a school :

t,

» ' setting to-prepare for the rest of your life. - I

. . -- Decide how to pay dues ' : '
'~ == Consider a money-making project .

—— Set up a payment plan sotstudents can pay by installment

.
, .
N . 1 2 7\
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. PTS STRATEGIES
SKILLS X CONCE . [
3 ) ) -
Discuss benefits gait§§ from membership. :
" 2 -~ Teen Times [ 2
N -- State newsletter and member handboot >
. - Opportunities and experiences at local, district, state and national levels
4 r
.« Chapter Develop chapter concerns by listing a baker's dozen (13 items) you are concerned
Conderns’ gpout. Circle the three things that concern you the most. Vaolunteerg read circled -
: ,items. Keep a running list of group concerns on a large sheet of paper.: Note that
persona concerns may be met through Encounter or Degree work, and that gréup
‘ concekns could be et through chapter activities. The Impact planning process
steps can Be used for planning either per§>na1 growth or qpapter activities. )
»
Identify state efiphasis and activities (state projects, skill évents, state
strjgtured activities) , - B N
. Relating Bieiﬁstorm homemaker jobs and roles in the home and commur/ity. Identify all of the
concerns to pe€rennial problem ayeas of study in Consumer Homemlaking. Put each area in .a row of
goals of columna on “the board. ' ' ‘ o
vocational : )
home -
economicg Feeding &. | Creating a Nurturing Persoqil & Coordfhatiné . Egonomics
Nouxishing | Living Human Family™ J Work & Resource "
the Family | Environment | Development | Textile Needs | Family Management ¢
. ‘ o
Relate the identified concerns and state activities to each of the perennial problem O
areas. g n - e : :
Develop chppteéégr class goals for current areas of study, semester, or year. Decide
-on a class or chapter theme. Consider state FHA/HERO goals and projects. °

i
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PROCESS ” )
STRATEGIES
SKILLS 'CONCEPTS _f, GIE
. "Using resources, identify steps in the Impact planning pr0cess When planning
’ ’ FHA/HERO activities related to current areas of study, use thé Impact planning
process.
. Commi\tees As a‘class or chapter, brainstorm all the committees that WOuld be need€d throughout
’ the year. If there are several, narrow them down by combining or eliminating gome.
Consider committees for :
, N k4
. Standing '
_ ] . c
-- Finance - budget ’
} —-- Public relations
2? _ . . s -- Personal growth (Encounter, Degrees, etc.)
_ -~ Skill events
¢ ’)¢’V/ . ~ == Program planning
' ) N
3 " , " Ad:Hoc (Special Purpose) - _ -
I ’ B \v - .l - . )
J -~ Fund-raising q | “ v
N ¢ $| -- FHA/HERC. Week _ q .
J ; -- State Projects _ . ! A
)-- Monthly program-planning ' o
1 N
In small groups, assign a role to play in discussion. Explain that each group is to
react to the leader and the group as the role describes. These roles could include
as many or all of the following types of, people one may encounter in a group:
1) ledders, 2) followers, 3) incessant talkers, 4) gives unfavorable replies, °
5) changes the subject, 6) interrupts the leader, 7) always starts an argument,
\ 8) keeps things on an-even basis. Begin the round-robin with a tOplC to be discussed.
. (Setting goals, establishing theme, etc.)
_1§ i -- At the conclusion of the demonstration, discuss the students reaction-to the
N . - leader and the‘other m rs involved. :
---Analyze how each would contribute/detract from#the functioning of a committee.

| \) o o o . | o "
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. Calendar

Individual
Involvement

\

Reflection
?

| write goal in each pie shape.

appropriate section.

school bulletin boards, displays.

L _ . . . 1&353 .

\
~PROCESS i
- s
ot CONCEPTS . STRATEGIEV

- pefine functions of a dbod conmittee (agenda for meeting, defined purpose and plan

of action, record of proceedings, selection of chairperson, all participate,
foldpw-up action). ' g

Plan an initial meeting of each committee to establish gogls'and ideas for the
coming year. Each committee meet and report to class. -

Outline the coming year's chapter events, and activities. Give dates, state projects,
district projects, state theme. : ’

¥

Develop a school FRA/HERO handbook to accompany the state and national handbook.

Write four individual goals, one for each area of *FHA/HERO Pie.

Display in.room. As goals are

completed, display pictures or materials showing accomplishment in
A ;

i

Begin an Encounter goal or degree.

/
Memorize creed and recite it for class or at a meeting.

Plan an IEE project to develop a leadership skill or involvement at home or in the
comnunity. L .

Using the regional rally manual, gselect a skill event to help you achieve one of
your goals. Plan and prepare for the event. _ ( e s
In'pairs, form a statement about FHA/HERO - what it is, how it works, what it means
to you. Illustrate the statement, using skits, displays, posters, charts., Share

with class members. Consider using Encounter project, FHA/HERO week - post in

L4
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- How can you bonofit from FHA/HERO? 'l‘hc sections of tho pie ropﬁount t

goals of the organization.

.Explain how each of these goals could help you. -

J

JOB AND CAREER
PREPARAT ION

may want to, dilcuu thou 90all or find illustrations to support you
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> FHA/HERO PURPOSES: . ‘
s Makq an overhead transparency or a handout of this page
’ and identify which of the eight purposes fre represented. ' ~
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BOX YOURSELF IN

\j

. LRl e, e S

/
/ - RATIOMAL FNA/MERO *BOX YOURSELF INTO
' Publication FUA/UERO"
No. of officers Answver the ques-
. R , tions oboﬁ you,
Naticoal FEA/HERO Week your Jocal chepter,
: district, region, -
Hatio Beadquart state, and nation-
N .W v ore u_“uc.. al wﬂi. zatioun,
y ' Then sut oo the
’ g : outside huv.f__uud
‘ S line and f01d on
- . : the dotted line 'to
- meke & box. \!“on
STATE FHA/HERO may wyat to‘use
the box as a die - -
Heeting and dsvelop your
No. of officers ovn FHA/HERO gaxe
or make & chapter
Quti_o;; _.’“".“ T mobile using every-
State Themt one's dbox. '
> Publicetion ' . .
" xou N LOCAL CHAPTER - NEGIOMAL FHA/HERO
Year in schoo : | Meating dates anes of state dfficers
. !our'phcc in the lo. of officers
"_h‘p‘.“-r - v - mcr Impact
Specidl Project
Your address Chapter Parents etings
N ~ 4 . . ¢ -
Your phone Mo.__ ; kc
oy _ . % tivities
. = .o - I
' DISTRICT FYA/HENO B
v Leaders ¥
- "
. Fall Meeting
-
. - .




FHA/HERG COMMUNITY QUIZ

‘ Gameboard has five categorieé} General), Membership fequirements, :
"HERO Chapter, Organization, Pamphlets. Under each category there
= are six questions: two valued at 10 points, two valued at 20 :
' . points, and two valued at 30 points, Teams choose the category

and point value they want to try. The 'emcee reads the questlon,

and if the answer is correct, the team receives the pdints and "
chooses another question. When the team misses, the choice is .
turned over to the other team.” Game continues until all the

questions have been answered. The team with the most points wins.

FHA/HERO JEOPARDY . . ' Q\

-Gameboard contains five questions valued from 10 to 50 points,
under four different categories: Players are divided into teams.

3 Have teams che®se categories and point values. If they answer
the question correctly they get the number of points indicated. N
‘ . MEMSER .
GENERAL REQUIRENENTS ’ NERO CHAPTER . ORGANI SATION PAMPHLETS
10/Q What is 10/0 o may join 10/Q What does 1 10/Q Name major 10/Q0 Promotes
“Toward New ruture Home- NERO stand levels at which 1
Horisons?* makere of for? Future Home- : growth &
Merics? makers of development , -
. Americs functions.
A. Motto A. Woms Economics A. Home EBconamics A. Chapter, stste, A. ENCOUMTER
students W rslated ‘national - . » .
W N N occupations v ' X . .
10/Q The organiza- 10/Q What ara the ’lO/Q Who may join 10/Q NWow y etate 10/Q Wational
tion's colors? chapter duas? HERO ' asgocletions : bfficial
. " chapteres? . are there? nagasine?
N
20/Q Mame two 20/) What ars 30/Q Neme -other 20/Q What year was 20/0° Xit to be B
purposes, state dues? " vocatiodal Puture Mpome- - used for T .
Programe * makers of student n
similar to America . planned and :
v NERO chaptirs? |. founded? . directed
sctivities?
. . _ : . ‘:
. 20/Q whet ie 20/Q What are the 20/Q0 Who may join 20/0 Wame two 20/Q Whers can g
ths goal? nstionsl dues? . ® NERO affiliated all the .
- chaptay? territories. pasphlete N
_ }iflhomndr .
20/7 mecite the 30/Q ¥Wame two usea 30/R Mame four 30/Q Who are the co- 30/0 } small
Creed, . of state dues. home . ' sponsors of ) Panphlets
. aconoafics Puture Mome- ' with thumb-
h : " : © related wakers of / . nai) ektch
o) occupations. Mmerxica? L of in-dépth
, . projecte?
~
30/7 When 8 where 30/Q Nems thres ) 20/Q What makes i 30/Q  Nome of 30/Q Mitor of -
. + > was Puture ' ‘uses of #ERO chapters ¥ational TEEN TINKS? o
Nomemakers of national duse. 1ike FHA Meadquarters? e
Marica founded? | ’ chaptor_g_? . - . 3
; T T '
& [
) . '%}_ » * e o
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SKILL FHA/HERO ACTIVITIES EXAMPLES OF INTEGRATION
Parsonal Growth o Encounter ' . O Develop IER's related to current classroom instruction. ' - m
. O Degrees - o Pelate Nufturing Human Development modules to degree work.
- N o Use Impact planning ptocou to set goals and select a personal qmvth ;
. B vtjwt- :
/s.lf-concopt/ © Recognition Activities o Plan xeqognition activities in all areas of study. (home economics ! )
Self-Discipline o Chapter Activities student of the month, outstanding foods lab group) _ '
|- {including all stullents] o Send parent nswsletters recognizing achievements of students. - oo
0 Officer/Committee o Develop arf lncountor Project related to self-concept module in L
v ncO/d- * curriculum. . S
. * o Use point system to reward individual accomplishments. ' . ?
] ‘ _ o Students davelop means of evaluation (personal logs, pictures, charta) . :
' . to assess progress toward completion of IRER, class, chapter projects. .
v , ’ ~ Students select others 'to help assess their progress. '
. . S . . ’ . a {
Leadership o Officers (class, w 0 Officer assignments (i.e., president is roipomiblo for contacting
district, Prate, guest speakers for class, public relations chairperson prepares :
national) - Rotate ' bulletin boards and displays appropriate for classroom activities). '
class officers. . o'Plan an IEE to develop specific leadership skills (pruldlnq over N
, o Cosmittes Chairperson maeting, chairing committes).
o Implement a leadership training progras in the c.lnumon. including ’ :
‘,-’4‘ - the group dynamic process and specifics on cosmittee functions g
) (reports, setting up agendas, recording, delegating). !
o Form committess to investigate a concern related to current claumnl .
, . . instruction. Take action. S B
. x , - . : AW . i M Pl
[y ] Lo
Followship o Chapter Membér ) Anlgn ;xegular responsibility, for example: classroom bulletin boards/ !
o Committee Hember displays, helping students who were absent, assisting with labs, ) ,
o Provide opportunitiss for committee members to investigate and take . i
action on concerns related to current classroom instruction through
/ chapter project, etc. : . ; v )

,
,,
!
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SKILL FHA/HERO ACTIVITIES ENAMPLES OF INTEGRATION K (
- N v
Parliamentary t o Chapter 'Heet.inqs - o-Use Parliamentary Procedure -~ A Guide To Chapter Meetings or other : .
.Procedure o Skill Events resources and develop str'ategies to instruct principles of basic . - :
o Constit¥Wtion parliamentary -proc_:edure. In; addition to a business meeting, use
O Written Records ) parjiamentary procedures to make decisions in the classroom regarding -
Of Meetings instructional program activities.
O Relate use pf parliamentary procedure to other social and community
: , organizations. .
i i 2
’
Communication o Skill Events- o Teach public speaking skilld.
<0 Public Speaking o Utilize public speaking skills when deuvenng oral presentations
o Chapter Meetings (class assignments, committee reports) in instructional areas and
o Pub}ic Relations evaluating de)ivery/presentation. " I
Activities o FHA/HERO secretary shall invite speakers to class and write thank you I'
o Workshops for FHA/HERO notes, takes classroom notes, and maintains classroom calendar of ' _"
Mambers events. ?
o Reportex submits news articles dealing with classroom events. ;
o Communicate program conte (nutrition, home safety) to elementary i
children, community groups, senior citizens. ' "
o Plan information display related to current classroom 1nstruction : !
i for- shopping centers, store fronts, the fair. . i
o i
= . v i . il
Citizenship . o Chapter, School, o Coordinate work on state projects with course content (Children's . /
and Community Service Hospital with classroom study of Nurturing Human Development). /
Activities o Utilize FHA/HER® community service project suggestions in curriculum /
’ mo%" '
Home Economics o Skill Events Incorporate FHA/HERO activities in Program,of Work. :
Skills o Chapter Ac¢tivities o Relate chapter projects to classroom inst tion {(provide child , :
o State Projocts ' . éare for PTA meetings, use student body project during food units, e :
o Planning Process teach nutrition to elementary students). :
4 © Encounter . . o ) - ) ; :
\ - \ .

Q
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SKILL

FHA/HERO ACTIVITIES

EXAMPLES OF INTEGRATION

Attitude Towapd
Work

o Local, State,
National Agtivities
o Skill Events

had

Hold local skill events. Coordinate with work/family perennial ’
problem. (Follow module with skill avent - Job Application and
Interview.)

Interpret the Consumer/Homemaking program to the community (civ1c\
organizations, parent FHA/HERO of neighborhood groups) . -

Relate how involvement in professional organizations and activities
enhances your skills and attitudes toward your occupation, including .
that of homemaker. - o

Knowledge of

0 FHA/HERO Introductory

* L}

Using introductory module, have students demonstrate through a -

Yotth Module In Class variety of methods their undbrstanding of FHA/HERO. . ;
Organizations o Encounter ~ '
o Degrees ¢ . o
1 g - - .
Planning Process o Encounter Use ;mpaé%.ﬁxanning procéss to plan FHA/HERO projects related to
for Individual ? o Skill Events classroom areas of study,

and Group
Activities

ERIC

# e

Chapter Activities

-0

e ok, ,.,.,«‘;4;‘ e “‘“3??" r e e v e ey

Use Impact planning process for IEE's or Encounter.
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CLASSROOM MANAGEMENT OF FHA/HERO: A CASE STUDY

>~

The following case stpdy is a description of how one home eCpnomics

teacher, M3, H .» has organized FHA/HERO within the classroom.

P . . The setting takes p]ace in/Franklintown a small city high schoo]
A ’ with two teachers in the home~economics department. Ms. W. has five

c]asses'each and the‘other“teacherﬁ who is new, has four. This is the’
third &ear for FHA/HERO.in their schoo] One teacher and two officers
attended the FHA/HERO Summer Leadership meeting, both teachers attended
the August Teachers Conference, éhere they received the "FHA/HERO |
Packet". During extenged ser!;ce they conferred about structure and
_decided to form mini chapters. QThe executive council consists of a .
president from each class and the overa]] officers which were e]ected
from the prev{ogs/’priné f/) o . .
2
, At the beginning of the school year, Ms. W. used the introductory
f?;;>\\\ | v“rHA/HERO module with new home economics students. -They held a c}ass
« . /) « meeting to e]ect a president and secretary//ran each c]ass
“he ! : The teachers spared the program of’ work with their students and

reviewed cur;iculum for the: year. The c]ass presidents led discussions

" to identify concerns relating to units being taught !They learned about
v and Cbnsidered the state goals and projects which ey thoug}x,would
( - he]p determihe local FHA/HERO. projetts resulting from concerns related
.‘ R to areas o‘f study . S - -

In one- of Ms. H s classes," officers led a session to ‘brainstorm

con erns for the purpose of 1dentifying Fiei RO Chapter project concerns |

o)
J . " \ .- L
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for the fivst area of study - Nurturing Human Development. Student
co_ncérns included the foliovﬁng: téenage sexuality, child abuse, .
abortion, femily planning, aﬁd teenage pregnancy. They focused on the
concérn of teeﬁ;ge patghfhood, 1nclud1ﬁg several of their identified i .
concerns. Ms. W. and one of the officers who attended the summer |
‘léadérship meeting explained ‘the national and statg emphasis for that
year, the "Family and Futures" peer education project. .
The class ina]yzed_the concern -and &ecided.there was a need to
inform their peers about teenage parenthood. They'then voted to
adopt the Family and Futures project. |
Ms. W. 1ﬁtroduéed the curriculum module, "Teenage Parenthood".T - i 3
She asked for a chairper;on and volunteers Fo form a c%m@tyteg to "igkxu; iﬁ
plan ideas for the peer education activity, using the‘statENfHA/HERO “ipd
ﬂFamiHes a-nd Futures project. Class time was given for cbvmﬁttee | .
work. Ms. W. met wiih the committee and shared plans for cTassrooﬁ

study from the modute 6n teenage parenthood. Other class membérs were

engaged in small group work. The committee met several times.and’

-6,
presented ideas for FHA/HERO activitﬁgsﬂfo the class. - .@
“» Through discussion, .the class combined and refined the ideas and

voted on five projgctsi-twb from the curriculum module and three new
ideas. Class membeérs selected committees. Students were'asﬁed to

A\ ) volunteer. to be chairperson. All students%wqre involved-in the

%

commi ttees. - ‘ "§~ff
In the two projects from the curriculum modules, committees: ~ ~ _ §

* 1) Invited a panel comppsed of pedple who have' expertienced
4 - o teenage parenthood.¥ Sgveral suggestions were given in ﬂ.§§jﬁ
) the curniculum module--a teenager who got married, a teen : o
C" father, pregnant teeén who'dropped out of school, etc.
' The committee asked the class for suggestions of people




Y

‘ and invited the panel participants The committee
chairperson presided over the class the day the panel y , -
came. He introduced and thanked the panel. The class -~ )
secretary recorded notes from the panel. Commi ttee o
members sent thank-you notes. :

—

/

2) Researched statistics regarding teen parenthood. Again
several suggestions were given in the curriculum module--
-the-number of teenage pregnancies in the school, county,
state, and country, number of teenage marriages, teenage
divorce rate. The committee thought of some additional
statistics they would 1ike to gather. They dis 1buted
copies of theit research report to all class mem
They also wrote an article for the school paper emphasiz-
ing the high number of teenage pregnancies in their county.

N Three of the projects were new z?eas developed by the Families and
Futures project coomittee. These cumnit

3) Developed a resource guide of serv es available to teen— ‘ ’
age parents in their small city, hey visited several
comunity organizations that provide services. They
duplicated the guide and gave copies to the school :
., . guidance counselor and shared their findings with the class.

4) Surveyed high school males regarding- teenage parenthood
issues. They displayed the results of the questionnaire
. in a computer program available 1n the school resource
. - center. . e

5) Developed a slide presentation about teenage parenthood
for use in other home economics classes and the junior
_ high school. The committee sent for resources from '
.. national FHA/HERO on the Families and Futures project.
Using information from their class study and work of the
other committees, they developed the slide presentation.
When practicing the‘presentation. the class evaluated
them, using criteria for effective public speaking.
The ;slide'project was so successful they received local
news coverage. They also submitted an article to
Teen Times about their project. ,

Ms. W. made suggestions for individual growth projects Several
\5 students chose an IEE7Encounter project related to the module. .One
student developed a leaflet on nutrition for a teenage pregnant mother. | gﬂﬁ
TwO students dgvelf;';h% state projects display, "Drug Abuse‘.Bd |
the Teenage Mother". b - | .\\' L ;E
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~-Team Demonstration. .

" Other students planned to enter skill events using knowledge and
skil]s they learned 1n the module—-Coping with Crisis and Home Economics
oo : } . -

The class _president led the class chapter in a reflection activity

on what they\gained from their‘classroom experiences and FHA/HERQ

activities. | ! | .
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. /
- /
OH10
" . Ohio FHA/HERD Chaﬁfcr Handbook / : ~ \\\
- \ f e '
: Availeble Fall, 1983, Order and purchase through the Ohio State \\
Instructional Materials Lab, Ohio State University, 1885 Neil
Avenue, Room 112, Columbus, Ohio 43210 : el
This handbook contains a detailed 14st of Ohio FHA/HERO \ .

resources.
. “FHA/HERO Packet"

Available free to all affiliated FHA/HERO chapters and new

advigors at the August Vocational Home ETOnomics State ,
Yeachers' Conference or on request from the Vocational Home /
Economics Section, Ohio Department of Education. The packet

includes the current Ohfio FHA/HERO Information and Forms

Booklet, the current state goals, projects and information

To begin the school year. \

. FHA/HERO Rally Manual

\

This manual contains all recognition achievement activities
‘Judged at the March Regional Rallies, 1.e., skill events,
Award of Merit, Stafe Degree and FHA/HERO State Representa- -
tive. Applications for these events are due, postmarked by ‘

‘ _ December 1, at the State Office building. .Contact the -

, Vocational Home Economics Section, Ohio Department of
Education, 65 South Front Street, Room 912, Columbus, Ohio :
43215, phone (614) 462-6838, for details on how to cbtain. , }

‘h ‘ . Parliamentary Procedure Handbook, A Guide to Chapter Meetings E@

A handbook designed for each mamber to have their own copy or
to use as a classroom set of resource booklets. The booklet
- shows how to organize chapter meetingS and use basic parlia-
mentary procedure. - Order and purchase from The Ohio State
Instructional Materials Lath, Ohio State University, 1885 Neil
- Avenue, Room 112, Columbus, Ohio 43210

] » -

NATIONAL
’ N
. Handbook for Youth-Centered Leadership - ' “a

— : .

. T . The National handbook 1s available through the National .
' FHA/HERO Headquarters. Future Homemakers of America, National
‘Headquarters and Leadership Center, 1910 Association Drive, . L
1@; Reston, Virginia 22091 . . _ :

~
)

' . FHA/HERO Catalog of Publjcitions P ' ;;
9 - . B

. Sent to all affiliated FHA/HERO chapters'}early. or available” v
) . on request from the FHA/HERO National Headquarters. :

. .
The “Catalog of Pubiications® 1ists and describes all publi- L
' cations and resource materials available/for sale from the _ S
¢ Nationa) FHA/HERO Headquarters. f
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