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ABSTRACT
A study sought to identify 4nd verify the

caracteri.stics of rural settings and teachers that, in the
'liteSature, are related to success in rural teaching of students with
handicapping-conditions and to compare college faculty expectations
and attitudes with those of local education admipistrators and master
teachers.' A survey was conducted by mail questionnaire of rural local
administrators (n..29) from upper state New York and college faculty

"(n =30) from an Albany private college. The survey contained 5 's

.opet-ended questions asking for characteristics which impact rural
eaucational.gerviCes to the handiCapped and .20 attitude items.
CoMparisons made between rural educators and college faculty revealed
differences in 8 of the 20 attitude items. Regarding the handicapped,
More rural .educators than college faculty were concerned .about
financial rami,fications of providigg services, had lower academic
expectations, and had confidence in vocational.educatiok. More
college faculty than rural educators expected non - teach' liv staff to
be prepared to work with the handicapped. Results document a
knowledge and attitude gdp between rural,'educatoxs and college
faculIy who train teachers and a lack of' awareness of issues research
considers important. Teacher training prcigrams must be improved and
based upon needs of rural settings. Following he narration are
tables displaying questionn ire results, and a'copy of the
questionnaire. (PM).
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pre or i(1'

Equal numbers of rural administrators and college education faculty

were surveyed by qUpstionnaire on attitude toward delivering educational

services to the handicapped and on issues identified in the-literature. as

impacting on rural education. Results compared responses of ,rural educators

and college faculty and respon s both to issues highlighted in the

li,teratbre. Differences on titudeetween the two groups were found in

financial, academic expectations, and vocational training statements. On

issues pacting on rOral education, more rural, educators were.aware than

college faculty, but neither group demonstrated a level of awareness nec-

essary to improve pre or inserviee teacher training.
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Haw Far is the Ivory Tower From Reality In Preparing

Teachers for aural. Settings?

The objectives of this study were to identify and verify the

characteristics of rural settings and tesphers that, in the literature, are

related to success in rural teaching of Audenti with handicapping conditions

and to compare college education 'faculty expectations and attitudr with

those of loci educationt administrators and master teachers. (The college

cuitirIntly:has a federal grant to impiove its.preservice program such that

its graduates will be ;better prepared.to7sArve handicapped learners in

rural settings.)

There is a current strong, call to improve the preservice training of

those who will teach, In rural settings (3, 5, 7, 9, 11,-13, 14). While

most teacher, ation programs are resppnding to the-trend to.spe9ialize,

rural e cators continue to need to be generalists (2, 5, 6). Thynatst

be prepared to work across moA disciplines, more'age levels, more hand-

,

icapping conditions than their counterparts in urban/suburban settings.

"They. must have interpersonal skills and intrawsonal qualities that will

support proYon'gedtgeograPhic, cultural and professioAal isolation (3, 5).

They must know haw to access resources, retain prdfessional ties and

maintain a positive self-image (1, 5, 11,.12).

Haw aware of these characteristics fre local educational administrators

and,ollege,faculty?

sor

t

Method

*review of the literature was conducted to identify the characteristics

of rural settings and of teachers that impact on sucoessfUl delivery of
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services to learners in rural settings. The*4 mra.1 local education ad-

ministrators (n=29) and college education faculty (n=30) were *surveyed by

mail questionnaires. This represented a return rate of 3 for the rural

respondents and 74% for the college faculty. The aduiinistrators were Chief
4, *

School Officers, guidance 'counselors, principals and department hells from

15 rural school districts in upper New York State: The college faculty

were full and part-time professrional educators who teach at a private ,co ace

in Albany, New York with qa strong education program in both elementary

'education and special education.

The questionnaire contained -5 open-ended .questions, .4 ffrwhich-t,are of

concern for this paper. These requested the respondents to list the char- J

acteristics of rural life, school patterns, resources and teacher charic-

teristics Vat potentially impact on services to the handicapped: in rural

areas. The questionnaire also contiinedta 20 item attitude questionnaire

(developer and van ed in a prior study: Grippial 4 related to

services for the handicapped in educational settings.

Results

4

Results were collated and comparisons made, between rural educators and

college faculty and both groups of educators to-the current' literature. In

terms of the attitude' items, 8 of the 20 items revealed differences between

the rural educators and college faculty. More rural educatorf than college

faculty are concerned about the figncial ramifications of ra-ovid ed-
.

ucational services toAhe handicapped (69% vs ...52%), have lower acade c

expectations for the handicapped (28p vs. 43%), and have confidence in

vocational education for the handicapped (69% vs. 45%) . More'college
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'faculty than rural educators expept non teaching staff to be prepared to

work with 'the handicapped (72%, vs.0%). Most rural educators express deli:ft-
.

in the use of standa,rdized tests to evaluate academic progress of hand-

icapped learners (80% vs. 43.%) . (New Yolik 'State has special regulations for

administering state mandated evaluation instruments to special needs top-

ulations.)

Tables 1 through 4 contain the comparison of rural educators and

college. faculty to four of the open-ended questions on the questionnaire..

(The other quettion is not relevant to this study.) , Responses have been

categorized in terms of issues identified in the'rural education literature.

Categoriiing in this way permitted all responses to be included. The tables

reveal a low awareness of the issues on the part of both rural educators and

college faculty.

Table,1 presents, the_peraeAtage of rural educators and college faculty

identifying characteristics of rural life that limit educational services to

the handicapped, categorized by issues identified in the rural education

literature. Except for 6 of the rural educators identifying transportation

difficulties and 48% of the college faculty identifying law incidence of

hwadicapped issues discussed in-the literature were listed by few participants.

44.

Place Table ',about here

Table 2 displays the percentage of rural educators end college faculty

identifying aspects of rural lite that contribute to better educational ser-

vices for the handicapped, categorized by issues identified in the literature.

rc 7-
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aware 45f the benefits of the

a rural setting.

Place Table 2 abou here

.0. ...a.

Takae 3 lists the ipellcenta4;e of rural educators and college. faculty

identifying organizational isms which- impact on rural education in ways

not found in urban' /suburban settings.

not a large percentage of participants

,literature.

As with the other issues, there is
-)

labelling/611e issues found in the

pla,c6 Table about here

Table It reports the percentage of rural educators and college faculty

identifying characteristics 46f l 'rural teachers, categorized by
4#

issues identifiedin the literature. very few participants identified such

characteristics and 10% of -each group indicated that they saw no differences

between. the characteristics of success ftil rural and urban/suburban teachers.

Place Table It about here

Discussion

The results document a knowledge andliatitude gap between rural

educatorie and college faculty who train teachers. They farther document

iflack of awareness of pertinent ..issues identified i the research literature
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on rural education and preservice needs. Rural educators are more aware of
oi A...

the special characteristics needed in rural areas than college factilty who

train teachers. Neither group, however, is able to articulate with any

specificity the characteristics noted in the research literature as" having

a major impact on educational delivery in rural settings.

There are two possible ways to interpret h ewe dings: either the

rural education literature Is not applkable' to the rural settings surveyed

in this study or the respondents to the survey are insulated from con-

sciousness of these issues. Since the two major studies of rural education,

(7, 13), are national in scope, it seems reasonable to assiwie that they.

generalize to schools in New York State. Therefore, the more reasonable

interpretal& is that the rural educators and college faculty are

relatively unaware of the major issues that impact upon delivery of ed-
..

mational services in rural areas.

The knowledge and.attitude'kap between the rural educators and the

college faculty surveyed reflects the larger picture. Nelson (14) found

that only 3 out of 41 surveyed colleges and universities offered training

programs for rural teaching and only 17 of 41 offered co4pozients in their

teacher training programs related to teaching rur areas. On the

other side, numerous articles and ,studies reflett the insulation of rural

educators from scholarly research and college/univ rsity ties. For example,

Schmidt (15) calls for improved staff developmenr in rural schools with-
*

out once mentioning higher education. A large number of studies (for

/\,example:1 3, 6, 12y report results of surveying rural educators on topics

of teacher preparation -without validating those results against needs

8
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laorsOr, more careftaly controlled studies (7, 13).
, .. ( ...While it is important to recognize the indiv duality of rural .

f)districts, continuing to generate isolated descr ptive studies that are
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not related to a larger body' of research and literature seems cunter-,

productive. ImproVed teacher training. progr t be grounded on more:

than personal .opinion abOut that is needed. As the current study
demonstrates, rural educators do not always know what is uditue about
rural edracation. - This is especially so if the rural educator has never

experienced another 'educational environment. Wtivou_lci not expect urban
educators to be, the final wora. on teacher training for urban settings

and we should not expect that improved teacher Itrainirkg for rural areas

11
will be generated solely by assessing rural educators.. The need for

additional carefully controlled field studies in which rural educators

and college facultylcoll'aberate is sorely needed. 'Until such reseach is
avallatille we will continue to read that onliteachers who were educated

In rural settings will succeed in rural settings (12). This is certainly-

aft Indictment of current teacher' training programs.
4

A correlated problem is the lack of awareness on the*part of rural °
educators that som'etimpediments to success involve professional insulation

e4P
.of their part. For example, if they are not a e of the impact of

cObmunity upon school in rural areas in compar on to urban /suburban areas,

then they are unlilftly to initiate staff development programs to improve

teacher skills in this context.

The areas of discrepancy highlighted by this study proyide an impptus
'for planning ita4c development programs at both the collIge and Aral

I
S
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school level. The Ivory Tower needs to be brought closer to reality

and rural school administrators need to be made more aware of the veritibles

that impinge_ on the quality of instruction in their districts. Several

models for improving teacher training for rural service are exAant in the

lit'erAure .(1, 5, 8, )_0, 11, 10., The next step would appear to be the
.t

careful consideration of these models' by, consortia of college/university

and catchment rural schools, followed by controlled 'field studies. The

theories of learning necessary to generate successful teacher training

programs. exist. The task is to use our professional' knovredge o that end..

V
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Characteristics ontural Life That idkit Educe onal Services

Nkt to the Handicapped

pi
CImparison of Responses from itural Educators' and' College Faculty

4'

Categsj.ted by .Issues in the Literature

12

7.0 alk4.

.
.

.,.

, .

Percentage Identifying. Isque'
.. .

As Important

ISSUE RURAL EDUCATORS COLLEGE rA6ULTY

*).aequate financial resources

Transportation difriculties

Sparse population creating

34

. 69,,

low incidence of handicapped 24

Lack of professional services 21

Lack of community-based,

non - school resources 10

Rural populations demand less

.of government agencies

Isolatico a
t:ze,

Less qualified staff

Cultural and social limitations

for students

38

7 7

28.

0

17
N

st

II 7

10

0

13
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Characteiistics of Rural Life That Contribute to Better Educational Series

for the Handicapped

Comparison of Responses from Rural Educators and College Faculty

* Categorized by Issuep in the Literature

J.%

Percentage Identifying Issue

As Important

issue Rural Educators College Faculty .

Clog-6r student - teacher relations 38

Closer school- ommunity-family

relations i 41

Better class environment (e4, dis-

cipline, individualized attention) 21

Ley peer pressure 7

0

34

10

14
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Table 3

Educational Organizational Issues Tiat Impact on Delivery of-Services

to the Razidicapped
I

Comparison of Responses from Rural Educators and College Faculty

Categorized By Issues in the Literature

Percentage Identifying Issue

As 'Important

Issue Rural Educators College Facvlty

Administration of Special Education

Programs one of many other Sobs ' 311.

Rapid staff turnover 3 0

Fewer levels of bureaucracy 10

Need for specialist to travel

among schools

3

10

111

15

A 4.
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Tabl # b

Characteristics of the SuccesstilRaral-"Teacher 'Not Reeled by tither *Teachers.

Comparison of Responses from Rota Educators and Cbllege-Faculty

Categorized by Issues in thPLiterature

Peicentage Identi Is sue

As IMportant

Issue Rural Educators College Faculty

44P
Better communication skills

Awareness of rural sociologzrs

Cross-categorical preparation

Ability to help students overcome

rural socialand cultural isolation

Ability to work in and with

community

Respondead that ere were no

7

.

,3

differences between rural and

urban/suburban 10

7

31

3

10
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Comparison of Responses Between itural Educators and College Faculty"-.

Attitude Statement

to Attitude Statements

Rural Educators

College Faculty

Pas %1111 %No

Ciirrent'lliancial conditions should be an

important ctinsideration in' expanding services

for students with handicapping conditions.

TeabherA should require handicapped

to meet the same academic standards
`4v

students

as .1104-

handicapped students studying the same

course material.

Students with special needs cannot cam-

pete; with normal 'students in lost

education programs.

14. Handicapped students should be included

in regulai education programs even if

they .cannot benefit 'from standard

irstrrctional materials.

It is realistic to expect non-teaching

staff; e.g. administrators, janitors,

secretaries, counselors, to be prepared

to handle the special needs of handicapped

students.

69

52

7
,7

24

.41

28 .14 58'

43 32

37 10 52

3.4 17 69

34 17 48

3.1 .14 69

59 10 31

72 14 14

{table continues/
t..
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Table X

Comparison of Responses sBetween Rural Educators and College n=10'
f

to Attitude Statements *

Attitude Statement
4

,,

Rural Educator's 0-
Ai

OP

College Faculty

am.

Vocational programs for the handicapped.

ire a sham because they prepare students

for jobs that do not exist.

Students with special needs can be

evaluated by tests designed for

school-wide administration, e.g:

PEP, Regents.

8. Students with special needs should nbt be

included in vocational programs which

require the use of potentially dangerous

machinery.

*Undecided

21 10

21 34

10 10

27 31

69

45
A

8o

41

0 17 , 8o

21 14

0

,11111=110.


