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Jhis manual, along. with the student ‘activity cards, cont;aihs activities i;vhichf should help -
teachers of Indian students feel more comfortable in the classroom. Teachers using The Indian

" Reading Series: Stories and Lege‘hds'o[ the Northwest areurged not to rely entirely upon these
teacher’s aids but to diverge and.create strategies and activities which are best, suited to their
own particular class-at any given time. ' ’ e -

. x . v am ¥ Pa

N

7o, D ' . o : . ) ’ . -
" Although The Indian Reading Series: Stories and Legends of the Northwest ,is desigmed to

help meet some of those particular problems which_Indian students face, it is good for
everyone since it gives some insight into parts of the Indian cultures which are represented in
creating the Series. - ' o

" R

. As is commonly known, there are several Indian ctiltura] groups within the northwest area. We .
have had to generalize some of the‘con__cepts across the region with the definite danger of °

~ < creating stereotypes. | o o P

~

~Teachers are ﬁi‘ged to find out about the ‘i‘f)ar.ticular tribe with which the‘y work. If phéré isan -

Indian program associated with yeur school, this is the best place to start. - .
. Q o . o . . i ’ N ] }l

There is another valuable resource in the community, the Indian people themselves. Invite
them to the classroom to hedp teach children. Plan a lesson with them prior to having them

come so they can cover-as much as possible in ghe limited time-available.

- We, ‘the program staff, can never expréss enso):.gh> the gra‘titude that we feel to the 155 In;qgah,
people who wrote and illustrated the books, the teachers and. administrators who were in-
" valuable in the testing phases and many of the ideas-incorporated into-the manual, the Pro-

gram Policy Board for its guidance, NIE, for the funding and moral support and the

‘Laboratory administrators who were instrumental i making the project possible. -

Joseph Coburn ] _ _
Program Director v ‘ e

P g 2w . - . e
R s e N T P “
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' % “6 . Like the ashes of the fire these Stories rest.in our memory and f‘sﬁr our

- tobe on this ground éach day. T ..t T L T
' Befd‘?g‘,jthe‘wa‘y of ,\be‘ihggpeoplé\\:w‘as diffier'en\t‘. At thattlmethe v;'a'y théy ,rﬁoVe‘d;whéz 'djfferent,..;

-, The way we.move has changed. The waythe ground moves has changed. -

into-the fire and feel the warmth. Gaze into the fire and rekindle your spirit and listen to the

. ways of the old. IR R
~ The ways of the old people are in their stories. The ways of the old people linger in the shadow

. of a flame, in the smoke of th \ N,

- Maybe the fires were roaring as an old person was telling.a story. Maybe some children were e

gazing quietly into the story that the old person was telling, : L Ty

. that were born in the shadow of a flame. Linger, Listen. Think. Listen and think. Think- =

. 'y .. ‘
. 5 .
- - / -
v - .
~

old ones give people good hearts. The thoughts of the old ones, the - .

s o r

. Likeghe heat.of the fire these stories warmus. -
\ Lik_e"@;“t]{e;us_eﬁtlng'sq of ‘the fire these Stories help us; teach us. )
Like the beauty of the fire these stories give us pleasure. .. * .|

. ythoughts, thughts from a shadow of a flame... -~ - . - A

We'are pebp]é; We are Indiah people. No one knows il'l'ow‘many‘wint";er\s we have been here! We

as a people have been coming to ‘“I\';gon‘.t_;h;"‘s"gr_onnd\-gor a long time, just as each cthd is coming:

* e

At that time'the way the ground move‘(;i_w;a_g;;different,S .Now, how we are people has changed.

el

But th'ek fire }iés not changedTheﬂames still bumbnghtmnd ot anﬁ éteady; The smoke séillt_f

riges and-the smell of pine or oak or maple lingers on. Gaze'into the fire for it is constant: Cfaze

[ORNEN v ) -

-

e old campfires. Around old fires were told some good stories. -

e &

Like thé heat of the fire these;tq\n'es warm us. ‘ o )
Like the usefulness of the fire these stories help us; teach us. - St
Like the beauty of the fire these stories give us pleasure.” ¢ ' .
Like the ashes of the fire these stories rest in our memory and stir our

v ~

thoughts, thoughts from the shadow of a flame. . .-

-.;

The o beoplé have left their étories and we are bililding fires again. We are usiﬁg the thdughi;é }

ing—that’s good. Thinking is one of the best things on this ground. Using thoughts that are
goed, to use talk that is good, to give people hearts t at‘are good. Doing this is one of the best
things on this ground. SRR P - R S

. T N A

The thoughts of the old ones are good 'thoi;ghts;‘ The thoughts of the

thoughts-fromthe shadow of a flame;~ will ‘help our children who are i
coming to be on this ground each day to have good hearts like the old .. -
- Ones. , R ~ : b e |

B (iLike the heat of the fire these stories warm us. o : - B
- Like the usefulnesgs of the fire these stories help us; teach us. ' T
’ Like the beauty of the fire these stories give us pleasure. . .

Like the ashes of the fire these stories rest in our memory and stir our -

'thoughts, thoughts from the shadow of a flame.... - - -

X ~ : T st ) ‘.
(. > - .
.
|
. .

S
A

- 11 ' The ‘previous numbered page In "
' o the original document was blank: .
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These- stories are from Indian people These stories are from Grandpas Grandmas Moms Dads
" Brothers and Sisters. Thege stones are from them They are the ones who show chﬂdren thmgs
_» They are the teachers ' . L
These stories ‘are told because chlldren are commg to be on thls ground They are told because :
chlldren want'to know why © .. R . ' ‘ -0

— =~

‘Why do some snakes have flat noses” B ’ s IR : S
Why is the skin of the steelhead salmon so tough‘7 e

Why does a mudhen have a black head while the,rest of

him 18 grey’7 N ¢ ‘ .
+ - Why are ‘there only so many cold: wmter months’7 S o t A
> Whyis there a big dipper in the sky ahd where did the” _ : R

north star come from'7 ) y o ‘ '

These stories tell of whateyer is around us; the plants the water, the ground “the sky, the stars tlré
" moon, the sun... life. These stories tell of the\ammals and show us how we are like our sisters and
brothers. The ammals are like,people; some good, some bad. The: -animals talked to eachrotherand ~ ~.
~ they talked to people\ At that time the way they moved was different. At that time the way the L '
ground moved was different. Now, somg people don’t talk to animals. Now, some people don’t talk to '
people These stor1es remmd us how much we have clranged and how much we havelost... " ..

I

- But we are bulldmg ﬁres agam We are%'lhng these storles again. We are thmkmg good thoughts»\
and building good hearts in-our children, When life rests in the mean winter, when white days are

" short, dried bepries come back to life from boiling water. That is the time the people tell stories and \
-eat the berry pudding. That s ‘the timesto think and to listen to the old ones and rekindle your spirit - B \
~ gazing into the’ Are. These stories give us pleasure and power and pead and they strengthen our \ n

hearts and glve us a place on this ground to contlnue becommg who we are at our very best. a .-

sze the he(fbf the. ﬁre these storLes warm us. e : B
_ - Like the usefulness of the fire t these stories help us; teach us. 3
. Like the beauty of the fire these storzes give'us pleasure. .

Like the ashes of the fire these storles rest in.our memory and stir our thoughis, theughts
. ﬁom the shadow ofaflame...
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-Upen examination of these problem areas, one can readily determine the special need¥ of
dian Children: RN Cow : co. - -
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- In spite of some encduraging indicators in recent‘}'eéfs;_r.-!ndian‘s.cohtiMe tq lag behind the
‘general population .in formal educational attainment. -Four ‘major problem areas have been .

defined: - _ A ‘ . PR C
.~ ¢ The reading and language arts curriculum materials currently in.use,in school do not -
" .contaip. content that is culturally relevagt or within the experiential background of °

most Indian children, =~ "7 . SRS S A . L

. rt . R o
\ -

* ‘When Indian children’s reading and language skjlls are measured using typical norm-

- referenced standardized tests, their.scores tend to he lower than scores for other com-,

.~ parison groups (especially middle-class Anglo’ children)..Although: the children learn:
decoding skills, ‘thé);’fseem to lag behihd in developing comptehegsion and language’

- fluency: S ; S I N R

o n
.

. *  Indian children seemto become less interested in school and schoo] activities ;5 they -
progress through the grades. Drop-out rates if high-school and junior high are extreme-
‘ly high. Many ‘elementary school Indian students become quiet and withdrawn and do "
not' participate verbally in classroom activities. o o L

RIS . . ~

¢ Dueto cult't;lrt‘il\.cdhﬂic‘tsgin'the claﬂs_sm%' and the iﬁesultant\ lack of tficg'()ie‘mic success,. g
- 'many Indian ch_ildre,'n lack a positive s Fimafe. - e B

>

)

In." o
N
LA L .. ’ ) . ’ Y

 _Indian children need to develop an increased interest in school, especially interest and
‘ involvement in language arts activities and communication processes. They need the, *
opportunity to.use the language they bring to school. Only after they are aware of the "~
_potential of their own language, and feel free to use it, can they develop ney and more -

- effective patterns of communication. _ - \ S e
TN Y - D ’ ‘ ’

e Indian:children, like all children, need relevance and high interest potential in the con- \*
- tent to which they react while speaking, reading, writing or listening. They need in- "\
Sstructional ‘strategies and activities which more closely match their past experiences
- -and interactions with adults. '. : o - R

a - - . - - I

‘e Indian children need support 'frbm parents and other cdmmupif:y members involved in
" the school program. They need experiences with schpol materials which emphasize the - -
dignity and importance of people and places/'within the Indian community ‘

- N N - . " N - T A . oot
¢ Ali children need to know and understand important similarities and differences among
~ the varied cultural backgrounds of their classmates. '~ - s : RN
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. The Indian Reading Series is a supplementary reading and language arts development pro-, - . .

* - gram for elementary grade Indian and non-Indian children. The objectives of the program are
to: A | SN SR

e Expaq_d student interest in language arts experiences.

- *

BN

. -t

e Increase student skills in language arts activities. - . ‘
. : . . . . 18 [ o
- » Improve student feelings of competence and success in communication skills.
L ‘¢ Reinforce for ~1ndiaq students a positive self-image.and pride in being Indian. *
- * Provide students and teachers with a greater understafiding of Indian culture.
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ii. o LANGUA EEXPE](IENCE R
| and : |
NATIVE AMERICAN COMMUNICATION SYSTEMS

: I hope to indicate sometlung about the nature of the relatlonshlp be-
tween language and experience. It seems-to me.that in a certain sense
. .-we are all made of words; that:our most essential being consists In :
- language. It is the element in which we think a‘hd dream and act, in L PN
~ which we-live our daily lives. There is no way in wluch ‘we can exlst
/d’ art from, thé smorality of a_ verbal dlmenslon

""f wn Cy

) 3 A N
If one accepts the prerm“se of Momaday '3 quote thenit 1s essentlal that educators creah .

“vironment which gives studentd maximum opportuntties tofexperience language The more f‘
, adept an individual becomes at utlhzlng language the more fully that md1v1dual 3nay reahze

hls or her potential. A

- . - . B T

Il

The language experlence approach to readlng was promoted throughout the fu'st four levels of

e Indian Reading Series. With Level V it still provides a’bridge by which Indian and.non- - {;

- langdage. The language. experience approaehemployed in Level Viencourages student§ to.:

l n Indgn students may better tnderstand the relationship between spoken and written
" draw upon their individual éxperiences, as well as their experiences as members of a collective

'y ~ tribal group rich in cultural contributions to be shared: The program gnves students ample op-
. - portunities to practice language skllls such as readmg, hstemng, spealung ﬂlﬂ wrltmg . thm\ =
< cultural context : S -

l N

A :

,. The language skills developed in the trathlonal classroom are often too . narrowly defmed

Level V of The Indian Readin% Series attempts to expand tHat definition to include the rich .

variety of commumcatlon systems Wthh have been utilized by natlve people for centuries. *

_ ;-f. l /W ithin this Program students are encouraged"ﬁrex.ploi'e the use of nén-verbal corgn(lupna{on

Program activitieg require students to become more in tune with their senses. 8fudents are.

* also required t¢Q communicate: usm‘[ira and signals in an attempt to give them a more com-*—~

" . prehenslve idea of what real effecti commumcatlon 1nvolves

“The Teacher s Manual and Student Activity Cards ke ‘time to famhanze the teacher and
“students with the power inherent i oral tradition. (¢ aditiop is that process by. which the
- stories of a people are formulated,’communicated and pre¥grvel in language by word of modth

“-.

. Scott Momaday 4, L _‘ ‘ o Vo S

¢ rather than in writing.) There lﬁOt onbﬁbeauty but.a sen rawer gleaned from stories told
: - - by word of mouth. Oral tradition requires the active particifition of both the storyteller and
l th listener for each must 1ntemahze the thoughts, words and spirit of the story sm\ce no ;

. havelpst somevhmg in the written translatlon However, the response from students mdlcates
; that these stories can stand on their own even in written form and, -if consclentlously
) presented can provide students with stories to recreate the benefits of’ the oral experience. By
. " role playing, pantomiming, reading aloud, retelling old. stories and creating- new stories,

students can be immersed i in, the thought and spmt of oral tradltlon, a truly rewardlng ex-

perlence wrth language

“ERIC | Coe ,' AR . ihe previous numbered page 'ﬂ

-1
2 R cor it . )
g A S N VLIS P ST

e * L me‘ongma\ documentwas blank/ o



T All such actlvmes wxll reqmre addmonal tlme, and comxmtment On the part of the teacher Only
" "accommitted and sensitive teacher can provide the enthusiasm ‘which will help shy inhibited
: , students, get out of themselves and get into the stoties. The creatlve potentlal of all students

.0 ‘.cannot be apprecmbed unless 1(; is glven a chance to be expressed o .

¥

Robm A. Butterfxeld
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X, A HISTORICAL PERSPECTIVE,

S
.

' -

IR

b Inorder tohelp students and teaghers better understand not only the stories but Indian cdlture asit
. l . exists today, a good deal of time should be taken to explore the changes and adaptations Indian

people have made in recent history. Following is a brief description of three historical periods.

' ', ) Historigal .Pgrib'ds\(_A.s déécribed by Dr Dpward-'Wal'ker)'

. " There are various v‘;ays of looking at the evolution of the Indian (':ult‘u;:as‘; reflected in The In-

. g ‘ ':-\.__:'-;‘. ‘_ \'Pré-contaci_.().r Abor'iginal Cﬁx‘ure ~’Peri&l-(pre 1860) - : )

. T P
' ~ - y v - ; - .
- . - . t

H .

~_dian Reading Series. The most practical way, however, of dividing up that history is as follows:

N .

{This is the period prior to thetreaties; values are those that are éignificantly intact and
unaltered, or those portions of the present culture that might be said to derive from
- that period.) s ‘ : . S |
* Reservation Culture Period (1860t0 1930)0 &

{

- the early experiencés with the missionaries, traders, and the Bureau of Indian Affairsl)

\°.\ Modern C_ﬁlture Period (1930 to Present) o ‘ o "\ .

~government.) - " L o

-~

(This period follows the treaties and the establishment of the reserv‘aiions;’il‘: inclﬁdesl

g \ (This period begins with the Indian Reconstruction ‘Act when the tribes underwent for-
. mal organivation; it is the period of formal institutionalization ?f\effective tribal,

]

»

B . 'These three ‘periods’ are roughly the same_for each of the culture areas (Plains, Plateau and

¢

% Coast) represented in The Indian Reading Series. - , _ .
. - The first three storiesin Level V were chosen for the time periqu,\described above, which they
~ represent, (pre-contact period, reservation,period and modern period) in an attempt to help

¥

. . make it easier for students to travel from the modern Indian perspective in Little Ghost Bull
/

“back through-the reservation period in A Visit to Taholah to the pre-contact or aboriginal - .

culture period with the story The Bears and the Deer. L

B . I \ordér to better eliminate'stiereotypés for Indian and norf-lfidiim students alike, Qppor-

‘tunities should be taken to note that Indian people encompass a.dijerse group of people who

range from being very traditional in some cases to very modern in’ hers. They live on and off -

reservations and still maintain their ties with their culture. There is a need to point out real life

examples of Indian people who are successfully bicwltural. We all need to understand that

practicing traditional cultureand living in the modern world are not necessarily contradictory.

b —Indianpeople have developed'a clear; rich, multicultural kind of existence’in which they canex-

. press their “‘Indianess” in ‘certain contexts and yet be quite competent with:non-Indian
behavior in other contexts. Culture is an'ever changing Qhenomen‘a, a process rather than an

end result. . - .- .
. [y " . 4 . ' . . :
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Pre-Co,ptact Perlod I
. -:,\ \ 5 ’ .
. =, Before: mteractmg w1th non—Indlans,ﬂPre-Contact, the trlbes in the nprthwestern partsof the

"UnitediStates maintained unique cultures which for sake of discussion, may be grouped accordmg ;
. to three geographlcal areas (Plains, ‘Coast, Plateau} R - Coe

- N

T e

C’- l “ .

Thls general dlSCUSSlOD of the three culture areas and the values that make them dlstmctrve '
concentrates oRl the, dlfferences not the similarities, of<the three cultures. People tend to talk
. asif Indians were all the same, which they are not.-Nor are these culfure areas the’same even
" * "now. Normally, the Northwest Coast, Plateap and N ern, Plains are thought to have been "
: qunte distinctive in ferms of the pre-t;reaty or. aborlgl al In an cultural penod (prlor to the ad-
._vent of the whltes) i ‘
" The Northem Plams is hlstoncally charactenzed by horse nomadlsm a hfestyle of foll inga
. seasonal round of economic activities by way of the hor3e. It is.also'characterized by the war~ "
{nor ethic, in which one’s ability ‘as a man, at least, was measured by how successful he was in
rwar. Some anthropologlsts would algo descrlhe this culture in terms of religion that was a_
“search for visions or religious ecstasy. The Northern Plains inhabitants have traditionally had
-large confederated tribal council groups —much larger pohtrcal umts than those of the Plateau
or the Northwest Coast Indlans , : o .

TR .

: The Northwest Coast is thought of in terms of relatlvely rlch flsherpeople wnth a host of pat-

- terns surrounding status consciousness based on property holdings and property distinctions.

. The Northwest Coast people can be characterized by a very ngld class dlstmctlon and a close -
connection between material success in life and religious v1rtue _ > *

o Co : ~
. Inlooking at th,e Plateau, which’ hes in between the Northern Plains and the Northwest Coa'st one

finds an area that is not so well known or so well characterized in the literature. Some. an- .
- thropologists have seen the Plateau as tr?srtlonal between the-Plains and the Coast, but this has

R
~

béen shown recently to be a bit too simplistic. More recent research sees the Plateau as bemg only

NE indirectly involvel with either the Northern Plains or. the Northwest Coast, and has shown that it

S formed a rather distinct set of cultures with separate values..For example, the Plateau is charac-

~ terized by an economic system that issmore diverse in its nature. It involved some horse nomadism,

. some fishing and much reliance on roots and game, all of which suggests'a more generahzed

. adaptive kind of cultural pattern. It was a diverse economic’ scheme, in other. words, compared to

- the more concentrated focus on buffalo out in the Plains and on salmon on the. Coast. ’*ocral

organization of the Plateay is dlstm;t from either the Plains or Northwest Ceast in"hat it

“emphasized very small sized groupings, like small villages. A very strong emphasis was placedon <
the individual and a kind of equality of each individual, more so than in either tHe Plains or the
Northwest Coast areas. In the Plateau, the religion was not strongly concerned with materialistic

— -success nor was; it as oriented to- relxglous ecstasy and yision as was the. caseJILthe'Plams_area

'There are;- then, important dlfferences between these three culture areas not just harkingfrom
* the traditional cultures and the differences that existed, for example, one hundred and flfty
years ago. Even now, certain differencés exist due to the dlfferent krnds"‘f exposures and in-
volvement w1th non-Indians in the three cu.lture areas. : _ _ _ﬂ o

" ———— . i
3 4

Core Values ‘of the Three’ Cultural Areas o - o - IR .

While the three culture areas have distinct dlfferences, the culture areas are the same m*tehsn &
of a common set of core.values at least durmg the pre-contact perlod A common set of core, . .

b Q ‘ 12 l ! - " . '- ) R
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N mg dependent upon nature for what it gave rather than on what people could ralse)
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‘values represented in the ‘stories include emphasis on the harmohy principle with nature, the ~ -

- For lndxan culture, the Reservatlon P>riod can be hkened to a visit from outer space by people

R R - N . . a . Y .

. . ’ . . . .
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values that a_pply' 'fairly ’e‘q'uall‘y in all three areas w':_ould include the following:‘ T

- - . . Ene
- .

E e pnmacy of kinshlp/ fnmlly obbgatlons

‘ (famlly is the ultxmate securlty, shanng amd?f’g famlly memhers is not even questloned Loed
e 1t is assumed) o R | ‘ ‘ S
‘ * ' X ' .' ] P

e -‘frellgmn as mamtam’ing ha{mony between man and nature . g - y
‘ (respect for nature; nature socxety and man have to be brought into an equxtable S
balanced relatlonshxpg y _ \ R
o ’ . R n . . l 7 g e

. economy as. dependence on what nature has to offer T | |

- (dependence on nature 1tsblf for food;'a passive, non-agncultural approach in whxch peo-
ple exercise ‘and exploit that wl}ch nature has to offer) i

. pohtlcal Organi tion based on-the consent of the governed /

. (arespect for the aged in general a leader has no automatlc power outslde of th}con-
. sent of the gav ed) - : - \

_,* art, music ‘and recreatlon as reflections of man 'S relatlonslup to fature -
Ty (naturahstxc, hlghly styhzed representatlons that deal prlmanly thh phenomena of

- nature) . y -

£

‘e common rituals or ceremonies of thanksglvmg RN
(the first salmon ceremony on the Coast, the first buffalo ceremony on the Plams, and
the first. oot ceremony m the Plateau) :

The Indian Readﬁng Serzes contalns a good set of core—values for the three culture areas. Those‘; ‘

heavy emphasis on the importance of relatives and kin and the dependence on nature itself for
food (inhabitants followed their dlstmctlve ‘but still similar economic activity patterns by be- -

R

r

L. A% B,
P R N A T B

. . . . “Reservation Period R

L

who refuse to leave and who get stronger and ever more involved with changmg the planet
earth. If one thinks of thé Reservation Period for Indian peqple as being like a visitation from

_outer space, then one gets some 1dea_ of how tremendous the 1mpact must have been |
" e B

M S

" The estabhshment of reservations was not Just a réstriction on the-movement of Indian people

to certain physlcal areas, which of course was very much a part of it, but it also inyolved expos-
ing them systematlcally, as well as somewhat less systematlcally, to European influences in

- the form of missionaries, teachers and_government dgents This might be called the period 7' ,‘

when Indian life became bureaucratized; when Indian life was turned over to dlfferent kinds of
bureaucrats where certain bureaucrats had control of one’s head, certain others had control of .

“one’s heart an(TEertam\others had control of the food, horses, etc. Life began to be split up and

put under the control of alien people, individuals that Indians had no reason to understand or -
no real sympathy with from the beginning. The Reservation Period is really a tevolution in In-
dxan life, a major transformatxon It mvolved admmxstratlon by the Bureau of .Indian Affalrs-
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" 7 and intensive efferts by missionaries, educators and other individuals to change Indian people. . ' N
- - v : . + : S g r
1t also involved a slow.erosion-of reservationresources. Many reservagions lacked resqurces to . - %
\  begin with, but ynderwent a slow erosion (or sometimgs not so slow) as land, minerals and
timber, not to mention cultural autonomy of Indian. people, were -eroded. During this time .
there was a very rapid increase in non-Ihdian control over practically all institutions of Indian L
life from the family to religion to econamic and political activities. Practically no area of life )
_ - escaped during this’ early Reservation Period. in which the Europeans were trying to eithér: ‘J - -
_ eliminate or to change them somehow to resemble European patterns. In the case of the fami- \
. . 1y, for example, itinvolved doing away with multiple marriages, trying to develop the nuclear
family and igolate it oh a piece of ground, as opposed to the older extended. family pattern in
* which there was much more economic cooperation, Tt involved trping to stamp out the old W
~ religion in favor of basic Christianity that Europeand tried to implant everywhere. Intermsof = '.0!
= politics, it involved giving leaders &1 re powerjwhether they were non-Indiansor ones-ap- - ) -
© 77 pointed by non-Indians. It involgﬁggsing"a leader’s power unlike that exercised by any of .
\ their political leaders during the-Pre-Contact time. N L

N
posd
e
S

LY

N

Of course Indian people had to develop values in order to deal with this. Most anthropologists = .
: think that core values are those values from the traditional (Pre-Contact) period that were
v " learned earliest in life—thMbe that g-child took in during its first years of life and tended tobe
perpetuated by virfue of the fact that individuals in the Reservation Period were still being - .

" raised by their elders, and st learning their culture from the parents and grandparents. Many

of the core values therefore continued. \ . . ‘ .

- AY

—These \}alues'contin\i buton top of them, as soon'as school start:ed;..(angéfsometimés before)
.the individual began to be taught contrary values, basically Anglo-European values relating to
~ family, religion and so on. Out of this came a need to deal with the two cultures and conse-

’ " quently, the values which fit into the general area of bilculturalism; began to emerge. , l

" Biculturalism is a coping mechanism, a way of keeping certain things that are Indian with In-
‘dians and exercising them with Indians only, and of keeping the things that-are from white S
culture with the whites and using them with whites*only. Out of the experiences of the early
Reservation Period, people began to be not only bilingual in the sense that they would use their ,
Indian language in certain settings and English in certain other settings, but they also even -
‘began to practice.two religions. They would do the old religion when they were out at the first l "
. *salmon ceremony down on the coast, and then would go listen to a Presbyterian minister on
Sunday and talk aboutlife in the Holy Land somewhere. In areas of kinship and family. fon* - ..
paper) Indigns would look like Europeans in terms of each house supposedly being.owned by a ! .
“father and mother with their children, but in practice maybe several ¢ousins and brothers also a
lived there; even some multiple marriages were still being contracted but not acknowledged
_publicly in the white man’s way. ' . - :

e \ f N 4

In m(_)_st"z;ll institut;ons of life, the early ‘Reservation Period was producing-a bicultural k
., response. People'were‘learning'to"pract;ice‘tradi‘tional"Indianways‘in‘certain areas‘o{-}i{e-. What- -
they had to pr,a% in non-Indian.settings was being practiced primarily there. ' . o

The Reservation Period,'then, brought about bicultuslism, in itself a response to the fact that
Indian people would not change or could pot change many elements of their mak yand their
. culture,'in spite of European pressure. The Indian learned rather reflectively, like people learn
;. to use two languages reflectigely. These may appear on the surface to be contradictory modes
of behavior. They are not; what they are is situationally specific forms of behavior that one .
might obviously label *‘white man’s behavior” or ‘‘Indian behavior’’ But- for Indian people it is l

\“ . ' N ’ N ) . ., , s N .
. . . s
b . N . R ot . “
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. like shifting gears. It is shifting from one context to another depending ‘on the situation’s
calling. oL -\ . . ~ : - “

- ~ g

. Originally, there were theories that two cultures could flow together like milk and water. They -
start out being quite distinct and,then flow together and become so mixed that no one could -
ever extricate them. In other words, they form a-golution. What anthropologists have found,

~ however, and what is a better theoretical approach to this problem, is that really much that -
was Indian sti]l exists and is derived from the traditional (,Pre'-t?ont\é'ct) period. . L

~ - A N » - :

~In the later Reservation period, with the emergence of tribal governments that began to be
. relatively effective, there was an increase in the degree of political sophistication; as evidenced
in the use of the coprts, the use of intertripal communigation ‘and lobbying, and the use-of -
organizational development, like the Affiliated Tribes of Northwest Indians, and for that mat-
ter, the National Congress of Americah Indians. It is also'marked by intertribal blossoming °
- and consequently, a kind of pan-Indian political alliance against efforts that were originally -
-successful because they could be applied piecemeal and divide Indian people one from another. .
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— - To-summarize, the Pre-Contact period ié.thaLperjod_fromwhich\&%cone_(or,cnmmon) values of

. PACIFIC NORTHWEST INDIAN PROGRAM - L

N

* of Indian people may shqw them participating in the first salmon ceremony one day of the %

. .dian if, for example, they are like Sitting-Bull. To the degree that they are not like Sitting Bull, -~
" they feel theyare not Indian There i¢ a need to take real life examples in which the Indian. =~ ™%
child can see that theseithings are not necessarily contradictory, that people put them together. . .

~ was developed by Indians as-a way of dealing with European dehands to change and Indians

B .with the complexities of modern culture. . NN N

).ix‘?;\.
¥

" RESERVATION OR TRIBE PARTICIPATING IN THE

The Modern Period (1930 to present) is the last historical period ln ﬁﬁi&walues{ and ~ch;_ng_es, in » =
values need to be discussed. Changes in 'values have become obvious in the ‘““urban / reserva-, - . g
tion split’” that has been.made so much of by some people. Today, something like half to a ma-_

jority of American Indian people live off reservations at any given time. Many of them, even

though they start out life in a reservation cgmmunitj, will move to urban-centers at some point -

in their lives.

There aré many examples of Indian people who are successfully bicultural. The individual lives-

. 3 .

week, and going to the unjversity on the next day. Maybe on a special weekend,.if they are .

deeply religious people like.‘mmfy on the plains, they may:take part in the sundance. Thisis an" w

area where Indian children need much assistance, sifﬁe many.children think-they are-only In-.

in a clear, rich, multicultural kind of existence.in which they can play the White man’s game
and the Indian game withodt any kind of trouble ‘at all, without contradiction and quite suc-
cessfully. There are many ways of being Indian and successfully living in the bicultural mode.
wheké Indian people can be Indian in certain contexts and quite competent with non-Indian .
behavior in others. ‘ “ : ‘ : .. CE -

x

the three culture groups have derived. The Reservation Period is thd period when biculturalism .-
as a way of dealing with-European demands to change and agsimilate into the white culture. - .~
The Modern period has brought a shift f#om reservations ‘to urban centers for many-Indian | -
people, though without the losg of access to reservation culture. S

The Indian Reading Series'reﬂécts many of the core valﬁé,s wh'ich have derived from the Pre-. '

Contact; period. There is a need, however, to reflect more contemporary issues, such as Indian”
life in an urban setting and successful biculturalism, in order to assist Indian students to deal .

A T a
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PROGRAM A

On the followmg pages you w1ll £1nd anoVerall pl}an for
: . theimplementation of Level V_of The Indian Reading "
"~ .+.-_ Series. Theideas areonly suggestions which you may
" " ‘adapt ‘to fit your particular class, Smce this. Series
R su.pplements best the language ¢ éxperience. approach
ST to readmg, teachers should conscientiously attempt
to insure that students complete the language cycle g’
- (i.e., talking, performing, writing, reading) wherever.
poss;ble even if not specified in the Teacher's Manual =~
_or on the student activity cards. Authentic discourse " ..
"i$ communication in which there is a real audiénce to
“which one sends oral wnitten or nonyerbal messages.
; Level V has three major components the thlrtv -SIX . \,
v - stories pubhshed in twenty one booklets, the Teach-,
er's Manual and a set of student act1v1ty cards.
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The, thirty-twe stories in Level V have been sequenced according to common Qiemé_s fof in-
. tivities. Hopefully, this will not be too inconvenierit.
Stories, therefo}'e, which are similzi;' ih"type or theme ha‘vé been groupes together to proﬁde .
- tivities section and the Student Activity Cards section.

It should be noted that the first three stories were chosen because of the three geographical

+ tioned in A Historical Perspective.

. Lo

A

THE STORIES -

structional purposes. On occasion‘stories from the same book have been separated in the se-
quencing because it was felt the content of the story lent itself best, to sertain instructior%a'l ac-

-

continuity. This will help facilitate the follow up activities listed in the Teacher Guided Ac

»

I TIEN

regions from which they come (Plateau, Plains, Coast) and the three historical periods which = -
they represent. They provide an-opportunity to discuss the differences and similarities men-

-Little Ghost Bull (Northern Cheyenne)—Plains Region, Modern Era_ ) ) I
~* AVisitto Tahglah (Shoalwater Bay)—Coastal Region, Reservation Era * -
" 7 'The Bears and the Deer (Burns Pzii-ute)——Pla,!;eau Region, Pre-Contact Era ~

Some stories are not as long or as detailed as others so may not require the same amount of
class time to complete. The number of stories however will require that they be used one totwo
times a week: The schedule, as well as the sequencing, are suggestions and individuakteacher _

discretion is encoqra%%d. - : v .

The following page shd_ws the s.t‘bx.'y’sequencirig. _

< . —

-he plevious numbered page In - :
the origina) document was blank.— .-
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THE TEACHER’S MANUAL R A

' 'I‘he pmnary purpose of this Teacher S Manual is to suggest act1v1t1es whrch are not only
~ culturally relevant for In.dran students but w1ll further mvolve\students in language produc- o
'3';;' txon and reflnement o , U S _ . 1
For each'story the anual ldentlhes the geographlcal ‘area from whrch the story came the
story type, new or urﬁhmr words, a-short summary including a clarification of values stress-
. " ed, activities which reqmre teacher, gurdapce and a notatron‘bf the approprlate student act1v1-

A . -

ty card(s) to be used as follow up.

.4

Geographlcal Areas‘ S A TN,

. . Lo A
- .o PN , NI
vy . R ) Yt

x| ’ ‘ O

. All s’tor}es come from tribes located in the northwestern sites of Og on Washmgton, Idaho
- .and Mentana. Because of the sjmilarities of lifestyle and culture within'a geographical area,
~. . tribes have been grouped toget r for discussion® purposes. The three’ geographical areas iden-

“tified aré the) Coastal Feg he Plateau region and the Plalns\reglon Many activities .
throughout the program will help students recogmze the srmllantxes between trlbes in ﬂe'
- same reglon as weil as the, drfferences among tnbes in another regxon I e
P .. ; .
l Understand‘mg cultlfral dlstmctlons and srmrlantles should help students better understand
~—; ¥ the stories.-One cautron should be added that often generahzatrons may, lead to stereotyping.
"Even tribes within.the same geographical area may differ ‘widely.in.some'cultural practices. - ,.;g _
' Always encourage students .and commumty resource people o point out ‘the unique.cultural ' = e
distinctions locally wherever, possible. It may be helpful to enlarge.the map of the N orthwest A
and lgcate the storxes on it as they are 1ntroduced to the students N . S

Cab

Story Types R T ¥y ) S ’ \

i ‘ ) N ) ) ,)\\\ .
"Edch story has been 1dent1f1ed as belonging to one of four story types to help teacher and
students better understand.the intent of each st(?' Many stories, however, are a combination
of several- story types and this’ too should be noted o
oo . ] ) T

W

Explanatlon of Natural Phenomena Stones
v .

o *

oy v e
: )\ o R Y N .
N . . T, N

Though not ‘the most common, the natural phenomena stories are the most readily ldentrfred
These storres offer explanatrons for many why questlons concernmg natural phenomena ;‘ I

‘r

w®

Why do some snakes ‘have flat noses‘7 T . S !
~-Whyis the skin-of the steelhead salmon so tougli?‘ ; \ B :
Why does a mudhen have a black head while the rest of hrm 1s grey‘7 N
‘Why aré there only so many cold winter months? :

Why "‘}\%? there a brg drpper in the sky and where dld tffe north star come from"

: I
T e e e e
. f

*' ‘.

” Ofteﬂ wrthm t}{ese stories are also valuable lessons about prOper behavror

. -~




: . ) . .
. . b <L . ' . . . ‘r
. \ . B - R »> . . . ~

_ - Value Stories:

Indian values permeate all the stories though in some the value being-émphasized is more ob-

. vious. These stories show .the consequences of good and bad ‘behavior ar'nd'pOke fun at
. // B f(x%lishn_ess. Since instilling strong cultural values in children was a prime objectivé of story
N . d

 telling, these stories present ideal opportunities to promote positive behavior in all students. -
] N ‘Desf:riptioryofiCultnre Stories: : s

o

- These stories explain in-detail the appearance and use of cultural objects, ceremonies, or life-.
“style of individual-tribes? Within Level V are stories apout tribal ceremonieq, uses of the buf- -l *
o, practices pbgerved for the degd and ways to catch and prpl):are fish.” = - C

idpaé About Spii:itha] Beliefs: . ; f S ¥

These stories’allude to the idea that Indian people, specifically Plains tribes, prayed and fasted
to receive a dream or vision which would direct them throughout life. In order to understand :*
these stories teachers and students alike must rec(?ﬁize the impact of such events-on andn-." .
dividual's life. Reference is made-to gpirits and dreams, and time is taken within the teacher’'s .-
“manual to try to, explain the meaning of such terms within the context of these stories. The -, .
ways in‘which Indian people haye soug maintain their spiritual beliefs may not be familiar
to the non-Indian but this idea shoulg ognized and respected. . ST T

<

- -
L

New Words and Nat\ii\}e:_Wo'rds -

" .Unfa‘n"iiliar, difficult oi“n‘a.t‘iVe ,ivord's have been identified.'i\These“may ..be.mtroduced;priortio’ L
reading the stories. Proper pronunciation of native words should be encouraged. A phonetic -
‘spelling of tribal names ig.included in the Firetalk activity card. -~ - B

‘Summary . R 2

Each story,is summarized. In a('xi‘dition’unfamiliar concepts are defined and the mnain idea is
~ clarified and further developed. Many key cultural ideas are identified here, as well as in some -
activity cards. « L ] o

Activities ’ <

ed activities require some ‘teacher prepgration and often involve leading the

stude ra discyssion. Many activities direct the-teacher to draw upon resources within the
communjfy in-an attempt to make the school experience more relevant to the Indian students. .
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Some act1v1t§§ards wezb-placed early in the Program because they develop a key 1dea whlch

S e
N : "
-

. T L ] . - 9 . . . " ~ ‘ J . . T
‘ et : o p
B S :

Y e, v .
R
P

B N N . N
[N N - P 8 . ) - . , - o RN
o

THE STUDENT ACTIVITY CARDS

”

'For almost all stones there is a student ac‘tlv\zy card whach Ci rresponds to some 1dea intro- |
Indian culture or give addi-

duced within the story. Most cards elaborat# on some aspect
tional practxce in language arts development

. . . . -
’ - - h y

. Alist of the activity cards and correspondmg story titles is on the next couple %‘ pages. T}\lééldent |

activity cards were designed to be used by students with minimal supervision by@n adu]t Théy are
intended to promote creat1v1ty and expand student awareness of Indlan culture§ -

_'Larger group*actrvrtres are hsted under the Teacher Guided Act1v1t1es section There are
enough activitjes°so that students may work en additional projects as they choose. Also have I

on hand addit nal reference matenals whenever posslb]e to help encourage mdependent WOrk

to repeatedly Please take time to emphasrze the followmg cards' _
v 3.
" Four Wmds—provrdes a groupmg ldea based on the four cardmal directions .’ f’f ‘

will be referr

R

.
 Firetallc—describes oral tradition and aids in the pronuncratlon of tribal names ° e
e A Visit to Taholah—clarifies some changes Indian people have had to make throughout o
‘history to the present*(see A Histofical Perspective article) - o
e Earth, Sky, Water—provrdes a map whxch locates each tribe IERRNY
- - L'\ .
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A Visit to 'I“-e.hoia\l_i\ o
3B

)

- 4-A¥
4B_ .
‘4C l

4D
ercles m Harmony )
: 5-A= =

I3

Tepee Creepers '
6A '
~6-B L

. 6-D BT

, - Count Your Blessmgs’,

A
7-B o . ,;, ™ .

Supematural Helpers
8-A .
8B, . .

-Horse Stealing p
9-A o :

3

N
i - ‘g_B' .2
Ho‘rioring

10-A

10-B°

© A Fishing | Excursron
.,, 11-A » - :
- 11-B

- Buffalo of the Flatheads .

- 12-A .

. .12-B

/Preclalm Your Ranty

- 13-A
- 18- B

. . \

w[\Earth Sky, Watar 'v

PR

2 Story ’I‘itle " ** .. L

Introduction » ~ -

)

l\ﬂary Queequeeeue s Love Story

—

A Ymﬂ':g Wamor

Jeseph"s Long Joixfney "

k]

A ishing Bxcursion

Buffalo of the Flatheads

3B

% How Ammals Got Thelr Color

30
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- | Winter Months | x
Coyote ’Arranges the Seasons \

For Heaven s Sake v ‘@! T
16AT - T e
u*MotherEart,h' R Duckhead Necklace '

W-B UL e e e e
‘Women of Wonder o q Ghost Woman\ N
" 18-A. N WhlteRabblt

8B o ; FUT
. WalkaMlle SRR UL

The Lone Pme Tree

" How Horses Came t,g the Gr'entre o How Horses Came to the Gros Ventre""
21-A° . ST Red Blrd’s Death el
21.B° . . B . 3

A Wamor"s Rettim .Y s % S Indian Love Story -
29B T R T

. Power to CHoose o _ Stories of an;Indian Boy -
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" TheIndian Readmg Serzes has been developed to meet S
. ... theneedsofIndian students specifically inthe areasof -
' ‘ Vo T "+ reading and: language arts. The total program, ;
R - V -~ . 7 however, has also been used effectl,vely to.supplement
§o o " ' -units in social studies and science since the stories =~
PR o - .. - themselves contain a tremendous amount, of cultural B

' _‘mformatlon In addition, the program: has fostered o

_ \ _ ‘better communication between the schooi and'the In-. - - .
T o S § dian’ commumty as Indian parents have seen ‘their
e S ‘- . children using authentic Materials which reflect their *

o . -culture. Finally, activities sych as the Four  Winds ..

. S ~act1v1ty card have encouraged a better workmg rela- e
: tronshxp among students. e o

-
——
Y

2,

i

4

e

e

Wlthln the teacher 8 manual for Level V the Teacher
o _ Guided Activities section has been keyed for thkse five :
. : ; ... areas of emphasis using. pictographie: symbols '
. . <+ symbol will be described and will serve as a vis
L ) » . « for those teachers wishing to use the j program ,,
L - activities which only reinforce or develop one anga. For
' - .« 7 example,if a teacher would like to promote ;
_— ‘ ' ‘interaction " among students using a.cultural context,
‘ - then'it would be mppropriate to Jook for those activ-

n

s T
1 3

P I FIC A b ‘.
: / R TInE R y
a i .
. L. PR . '
. 1 o

-

‘

-

) ) L ‘ ities keyed with the approprlate student. mteractlon _
/ ' K . _ symbol Ll
% c ) 4 1ng to use the total program the
P e e e e R - ual reminders-of the- variety of —
‘ . - y . : dents wﬂl expenence Educatlon

Tt mentahzatlon, and fostered w1th B
ough the extended family. The

’ _ for Level V:reflect this type of
) 'StyIE. Used as a total program, a better un-
T . derstandmg of and appreciation for Indian people and - R
T - -~ their culture will most certainly reward teacher gnd L
S - " " student alike. . R : R
. .q . .\\\\ i o v . ’% _ . . .
BN I | S ine previous numbered page i

N 32 - theoriginal docughent was blank
o . p\\ _ . ‘ ‘. . X R a . ’ S



Level V gives- students ample oppoftumtlee .«
ractice. the: language arts iskills of
rea&‘:.ng hstening, ‘speaking and .writing—all
~“within a’cultural context. The pictographic
symbol chosen for language ‘arts activities
\ *f represents. ‘the exchange wh{eh tfadltlonally
“took “place between - elderg and youth .as
~ ‘storiés ‘were passed from one generation to’
-t the-next. As the lines between the two seated
" individuals suggest, -the exchange - required
~ the active partlclpatlon of both' the speaker
- and the listener. It 'is this active’ participa-
_tion which Level V- attempts to recreate us-
" ing the stories_ of tnbes from the Pacxﬁc
Northweet j- W e e 8
‘, Actlwmes such as dxscussmg, role playmg,
ks pantoxmmmg, readmg aloud, © retellmg :
stones, ‘writing script .and poetry’ will im-
- . merse students in the thought and spirit of
- the stories. All such activities will be iden-
. tified using the pxctographlc symBol beled
Firetalk. SR g

Lav

33
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Ihe pvewous numbered page \i

- the original document was: blank,.
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. 'Social Studies

¥

Man_y of: the stories in Level V provide'
descriptions. of Indian- culture which may

provide good reference material for teachers
déveloping social studies units on Indians in
the Northwest. Some of these stories explain

~ in detail the appearance and use of cultural

objects, ceremonies or lifestyle of individual

tribes. Within Level V. are specific stories
about tribal ceremonies, uses of the buffalo,

practices observed for the dead and ways to
catch and prepare fish. As stated in the

- preface, these stories were not intended to

teach Indian culture. They come from and

are based on the culture and can provide a
wealth of subtle information about the
~history and social\jnteraction “of the native
- people of the Northwest. o

Indian people believe that the individual

should develop a realization that success in

. life stems from being able to contribute to

the well-being of one’s people and all life. A

.creative teacher may use these stories to fur-
ther heighten student awareness of the in-_

timate web of life that links them with thejr

world. It can lead to. developing a healthy .
self-concept for the Indian students. since -
they will see themselves and their culture

in a useful, beautiful and important perspec-
tive. ‘ \ .

Activities in the teacher’s manual which
may promote’social studies concepts will be

" identified using Mgmphic buffalo
~ since for some tsi it epitomizes the in-

terdependence of peopleand the environ-
ment. The social interactjon with brothers

. like ‘the buffalo contributed greatly to who

the Indian people were, how they lived and

what they believed. |

\
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The stones from The: Indzan Readzng Senes
SClenCe “have been used and may be used to reinforce .
- - - -or._introduce-lessons in"science. Many ac- .

-7 " tivities “for ' specific ‘storiesin “Level 'V en-

“ ‘courage ‘students ‘to ‘examine their- natural
_environment more’ closely Time is taken to
“‘emphasize  that tradltlonal Native =
. Americans have  evolved a detailed "
knowledge about habits, habitats, ecologacal .

.. communities, seasonal variations, and plant \
' and ammal specles of thls country -

» ’ : . Thns lmpresswe knoledge about a w1del_
i - > . ... -varety of natural phenomena is not acciden: "
: o tal It is based on generations of systematic
“.inquiry. -Tt." has been achieved .. through
. .7 . .repeated.observations, experiments and;con-
Voo - clusions. In order to understand the.. many‘.

R f ; f ‘relationships . ‘among - dlfferen& types of
. /- "substances, Indians ‘have wilized ‘ the -
_ C - elements of the scientific ‘method-yet have.

BT 7 .~ . - .neversceased to be .awed by- all -that is
L o “. . natural. Most importantly, Indians have ap-.

L . preciated the- interrelationships of all life,

S L - récognizing : how dependent each element i

, S . o on anqther - | o

e There are: many dnfferent ways of lookmg at
S © the world. Understanding the envirgnment, -
. " as well as-appreciating it ting or. .

. mamtammg it, were p motlvatlons for. -
o s . ., . tellihg many Indxan stories. Many stories

' LT “* 7 may be viewed then from this: %glnapﬁﬁmal o

: o Lo 7 ‘base. Understanding of scientifi€ procedures . -
L . " and the impact of technology on.the natural =

. T RS environment and on human valugs may be -

, S . - . v / .explored through 1deas initiated 'in these
- g : o - stones \

4

\ L , The: plctograp}nc symbol whjch 1dent1f1es ac- B
., : ————tivities-of a-scientific nature- -represents- the——
.» IR - L - .cycles of life. The sun, our.primary. life-
& . . giving force, yields to the moon and stars ~
: L . \ * (suggested by the three lines: between them), .
. . © . .7 . 7" Life'cannot be viewed without the perspec- "
R o \ ' o , . tive of its cycles ‘and" interrelationships. -
v - ‘ : ‘ -Native people have always viewed people not
g - _ ) L . as individuals, but as a part of the larger -
h . : . : . “whole of society and nature.

/
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Smce Tke I ndum Readzng Senes was initial-

. : 'Y .

C()mmllnlty ‘ly created to respond tp a need recognized by
S . ¥ Indian people themselves, the community
‘ : " can be, considered the key.to the successful
execution of the program. The materials "

. reflect the interest ‘of Indian: children- ‘and

~ their cultural heritage and have been authen-

* ticated -by tribal members through ‘their

counclls .

It is 1mportant that In ents eee then'
_ s ~ children :using authentic ﬁm hlch
- .. reflect_their culture, for in domg
S Y school has recognized the valuable contnbu- CT
~ ' tions to be made by the Indian community.  —-'
AR - Traditionally, educatlon of Indian children. : , -
... was mainly the “effort.'of ‘extended . family L
, S ~°_ members or "of skilled tribespeople. One’s e
g TG . mentor was-a person that loved the child and -
» ) ~_had an intiinate knowledge and respect of his
SN | family Since formal education of the Indian
~ .. .., child has historically been controlled by the -
o | non-Indian it. is no wonder that Indian peo-* o
desire to be mtncat.ely mvolved in deci- <
o S s.and the curriculum content of then-'\ ‘ S
" R chlldren 8 educatnon ) . B

B Tl e C Wherever poasnble the teacher 8 nianunl of- e
ST T “fers suggestlons to further involve communi- N
: , . .., ty members in the claaerbom Activities
L ;% ° which emphasize this type of inyblvement
. _ ‘will be identified using the pictograph whxch .
oo L shows a Plains Indian encampment :

T S It is the ]omt effort of mdxvxduals whlch“, .
EE T, - " defines what one’s community will be. In an -
‘ Indian community individuals are successful .
+ in life insofar as they acquire the respect and
. o esteem of their people. The Program,
h T - through the stories, attempts to emphasize

it o oo_-___the importance of a person functioning in a
- : | * harmonious way with nature and with peo- .
o T ~ ple, for it is the membership in a community = -
2 e . of relate(L people by which mdxwduals owe *

"students share jdeas with each"'other and .
- their teacher, but with parents and adults '
from thel( commumty as well. .

L3




) 1

-

g

1 . 7 v
i ; i S
! ) . ’ : P

’ o - /-
.

i
|
|
[
|
|

-

g :

. AR IR

[ Y

P

Q

l c. )

~
”
. .
~
- ¢
]
A -
’
'
N
~
» S
» .
23
LY
\
’ .
-
~ .

R e et

et e s = - <

Yo ' v
s : 2
-
.
- ? v . k-
r T " s
)
¢
)
- ’
. .
' ’ g
Tt
[N, »
N ..
’
» \

- Student Interaction

1

-Many’ activities in Leyel V. require \stud__epj;sfglg
. interact with eAch .other in discussion group:
.. relay races or other competitive events, or b
w-doing special favors for i nd,i‘vid'u,jaiﬂsﬂ"j;
.. classroom, tutoring or just helping others
Program pljojects.\Whe-\n.speciﬁe‘acti;vitie en

. courage'students to relate to others, they:wil
- be‘identified using the student interactio;

'~ The ;pictographic\ symbol répreséfh!:s‘fg hand
" signal meaning to_exchange or %trade_.i‘{Thggg
+ activitiesswill help to create an atmosphere in
. which individuals ‘have a_chance to -relate
others,f?ito:-free]y exchange or. are’ideas’s
- develop a moreé;posit‘iye\_s{nsef classro m,

~ community. The' value of these activities can:

-3
X

R

best be realized by the teaqher.agdxst\udeptéz

who.take time to reflect ‘and evaluate the posi-:
N q . . . NN *; $
- tive e‘lement,s_of the. lntel.f-aC;tJQD-f; J

" The cultural context for gfodpi.ng Stﬁaegt i
" intfoduced ‘withn{;he__\,Ep‘ur.\Winds_ialc-tivitysca;r v

.~ Codes of behavior or virtues are included as:

1
.,

part.of the initial task of the groups. Positive |
- ways of relating to others mustbe developed:
order, for individual

,
’
\,
-
. . s
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IN TRODUCTION

Because these stones were orlgmally tranmtted

;- orally,” wg feel strongly that the: introduetion to |

_them should ' be presented. in' an oral faghion.

Therefore, we recommend that.before: students read ' -

the first story, each teachen either memorize the = -
- story and recite it to the class. or try retelling it2 -

o cormng as cl

to the ongmal story as p0981ble

i‘,‘.\ .

" This. expel‘ience is mvaluable in becommg sensrtrve D
.to theintricacies of the oral tradition which we hope. .
teachers will share with their students. Many ac- ' .
’ tivities required of the students involve developing- "~
their abilities to tell stories (see Firetalk activity . "
card) and each teacher, having gone through a .. ...
similar - experlence, will better be able to - help L
students - . Lo T

4 .
)

We also ‘encourage teachers to invite local story

tellers mto the classroom as often as possrble

Wlth other storles it would be helpful to penodlcally“ '
repeat this type of story introduetion™or perhaps
draft students.to try‘it. Another option for later

stories is to read the story several times and then
tape record it to play for the class ]/ o

Usmg tite Four Wmds Actlwty Card *{ .

Before begmmng ‘the ﬁrst stery explainto students

that they will be reading stories written and il-
lustrated by Indian people. The g' will be encouraged .

to participate in activities. which will help them

‘become more familiar Wih Indian culture; past and -
- present. After reading each story there will be a

variety of things to discuss and do. Some activities

will help. students practice language arts skills, - -
. while ofhers will ;;elp thern better understand‘ ,

| 3 8 Indian peOple

he prevqous numhered page In

Most of the act1v1t1es work’ best if the class d1v1d ;

ed into smaller. groups The Four Winds stu lent ac-

ihe arivirz) ocment was blamk.  tivity' card- is desxg'ned to help: -organize “the

......




o classroom into smaller groups and can be used-_
" repeatedly. The card ‘also clarifies the significance
‘of the four directions in some Indian cultures, as
- well as the 1mportam:e of “the number four -in
" general.\(Th\ere are four directions, four seasons,
_f(')ur') stages’ in & life,. four cardinal colors {black, -
white, red, yellow], four races of people [Caucasian, "
Negroid, Asian, Indian] and four basic worlds
_ . .. [mineral, plant ‘animal, human]). This can .be -
. - discussed and’students should be .encouraged to-
o look for ‘the reoccurrance of the number four:
' ‘throughout the stories. There dre other sxgmflcant .
“pumbers in' Indian culture suth as the number .
L - seven used. by the: Sloux These numbers should N
Sl . alsobe 1dent1f1ed and dlscussed if possﬁ)le .

The Four Wlnds card can also serve as an introduc-
tion to the use of the activity cards in general: Read
through the card with your class befope. dividing in-
to groups. Be sure that everyone understands the

tasks requ1red of each group. This card may become - *

" . the cornerstone to developmg a posmve at;tltude. N

' toward group work. - [ <)

Rl
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L TRTNAIE:
S ', INTRODUCTION 1A

AIM "‘D To help develop a classroom commumty (the Pebple Tribe) wlth o e
o strong lndlan vu't'ues whlch shbw how to act when worlung in smsller family groups RS
. Wmds come from the four ‘main d.lrectlons of the FOUR WINDS GROUP \r o
- universe; the north, the south, the east and the west. -, - B o
‘Al -living  things feel the power ‘of these winds Dmde the class into four dlfferent goups Each group
. throughout life-A® a person grows each goes through - wﬂl be hke a famnly ‘with many brothers and sisters
. fourmamstages, bemgababy,.bemgachlld. being an - 2 Ty
‘adult 'end fmally reachmg old age to become _an = . § 'l‘lns symbol means
T T. - elder, Each ‘year. ag we grow. older our lives. pass o AN A af N
g thl'ol.lgh foh!l‘sQasons, spnng Sun'lmel' fan and Wmter P ey R - Y e e e
" a Each group must do the foll wing o
L ’l‘here are many powers like the wmd whlch affect"us\ 3 \ : e e
"] - and there are many patterns like the namber 4'which ~ Choose a wnnd dJrection wnth the virtue that B
= repeat- themselves as we grow. Indian people respect . the group would hke to fol]ow S : 1
el ., the ‘power. Of the Wind and the number 4 \/* .. ® Make alist of ways the group can dive up to 1ts R
. T v1rtue. " L
e Look at ‘the symbol below and notice that -each wmd\ e . .
" -direction has a word with it that destribes an honor-~ . Example SR
B - able. way to act. These are v1rtues These virtues . ' Cove K
.. have helped keep Indxan people strong in heart and As brothers and slsters of the southwmd ways to o
T ‘mind. ¥~ L % . show honesty m% __ v T
Ty \ . - _ B s L
A § ' N R Wisdom_-__ %{ : p 'alw‘ys telhng_t_h_e truth \ - -
' I " . R b ’ : ‘?e:’r
R % 7’:\ : ' not takmg thmgs whwh do not belong to you '
- - Brave \ Y Endurance askmg to borrow thmgs o
West Wmd w | East Wind* " |
. [ ¥ giving everyone a chance to talk S0 that they
ey S \ \ i , may express :deas honestly and openly
[ S Honesty
] e 40 T ’Southwmd‘x . What else could be addcd to thls list?
.S lg . ,:,, - e h:‘- » - o , ST
¥ - - - B N P T
I,‘ . . . - SN ST . j; B




o SELECTANELDER U | |
e Each famJ]y group shpuld demde how toi_ ‘.“lTlns symbol means commg
o o@o " select an elder. For Indian people an elder is together in the council -
7 "% usually an older person who.has achieved Qlodge e _'
o .great respeCt for good deeds, bravery or . o S
" T Each famlly elder can share the vrrtue chosen by;‘fff.. .
) Make a hSt Of quahtnes your R ( their group and the ways to:show it. Other family
. At the bottom of your list wrlte how the elder in mer;:bers may 9‘;‘1 somethmg after gthen' elder has .
. your family-will be chosen. -(You- may _msh to _58p° L o S
';. change your elder from txme to tlme) . }Ailft:ﬁ'da:lelfamihes lfmt;e spokzn, tlgocouncll lgdge:":’
. - . shaq ect two of:the best ideas from each-of the. -
. Choose your first elder Show that person respect . Four, Wind groups hstsa,Thib ‘will be the coun cﬂ,‘ e
i THE COUNCIL LODGE lodge’s dingwrtuee:“Alll_;,,,k, members should'j‘
o L try hard to follow these \ ,‘
In most tribes the farmhes gathered together to talk ot 5?: tFa)llufi ‘@ll:;': ;:?:np‘: the room to \ d you of .~
‘about important things. Elders were given a chance =~ " o R
to speak first, but everyone alse had a chance. All; .. ' Thle symbol means the h
‘listened. £0 what others d to sayin the. council ‘ counc11 lodge breaksup.” |
. lodge. Decisions could then be made about what was SRR o
2 best —for--all -thepeople.— MMM@~M — .
" decide where to camp, where to hunt or when to e
- move. Honoring celebrations might also take place . m&rﬁmgom?ﬁf gl?nlddvsﬂfla}d;‘l,; ggﬁ:;
when all the people were gathered in the councll\ . -and the counclll e
1 '— \ Gather theﬁ,rmly groupe toﬁ!ther in acoun- REMEMBER THE WIND AND
| ‘lﬁ? cillodge. . | |  THE NUMBER FOUR. -~
o / | C\_/ k i}{\ V | ‘
- :’;’? — : Tx :’
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 significant impact ori the enstenqe of reservations and Indian life i in-

LIT;; ;\LE GHOST BULL R R
thtle Ghost Bull and the, Story of o eE

) w - : & o ! .
Developed by :the Northgrn Cheyenne Tribe S

- GEOGRAPHICAL AREA: Plains Region
- STORY TYPES Descrlptnon of Culture (modern hfe)

Summary “Ti‘. o ‘ Ty )
i thtle Ghost Bulljs a story of a contemporary Northem Cheyenne boy
The story describes his family life, hig daily activities and his hopes"
and dregms for the future. The fécus of this story is on how he learn:
respecxthm his family and how he in turn shows: his. respect. Thi
point is emphasized ‘with a descrlptxon of local stray dogs ‘They are
‘Rever. taken care of properly R R

i

We all need someone to show&us a good way to be w1th ourselves and"
_others. Not all cluldren, like the stray.dogs of this story, have had the..
opportunity to have a:family that shows proper or expected behavio
‘or-even love and respect. Young. chrldren learn these thmgs first” by ex
ample from those around them. .

‘This story represents the type labeled descnptron of culture because it
describes the every day real world of thtle Ghost Bull a Cheyenne boy
-ina modem era. _;_ :

Teacher Gulded Actnvmes

1. © thtle Ghost Bull is a contemporary ‘

- Indian, boy who hves on’a reservation.

- Some tlme should be taken to discuss

what a reservatlon is and how Indian_.

. people came to live qn reservations. (The ™

- Earth, Sky, Watef"stident activity card

" identifies all the tribes partlclpatmg in”

the Indzan Readmg Séries program and locates reservatlons on a map
of the Northwest) .

[N

__You may want to enlarge the map and locate each. trlbe as you. read
thelr stones : :

~- 4 - . . -

It is important to: note that many Indian people do not hye on reserva-
tions. Interesting topics to research and discuss which have had"

clude
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The General: Allotment Act passed by the U.S. Congress., L )

This provided for the division of tribally held lands into L
‘parcels to be owned by individual Indians, Also called the

. Dawes Act, its aim was the assimilation of Indians into the S
" body politic of the nation. -~ . = - N ‘

T

. ot ’ . ’ i~
A | K -

11924  American citizenship extended to all native born Indians in
. the United States.” = . . Y.L
11934 The Indian Reorganization Act passed by Congress. Allot- !
" ment.ceased and tribes were encouraged to adopt constitu-
. tions and develop autonomous governments. . =
. 1950 The Bureau of Indian Affairs, Department of the Interior, - : g»
- began a relocation program for reservation Indians. Thisen- . .. /2
- couraged their migration to urban centers by offering them )
| ~ transportation one way, some. help in housing and limited
. ¢ . job training. - -~ . e S
e COg yooo o
1953 House Resolution’108, terminating the special relationship
. between Indians and U.S., passed Congress. Public Law 280
_ enacted. This gave states jurisdiction for law and order on
- Indian reservations. -+ - . ‘ -

1968 Indian Civil Rights Act became law. This extended the Bill -

o of Rights to reservation Indians and also required states to_
. obtain Indian consent beforeé assuming law -and order: s
R * jurisdiction on Indian reservations.. - S o

S~

A good resource in this area is The First Amencans, A Study Gd‘i’de“té - I
‘the Termination Restoration Video Tape Series, Fall 1978. The Univer- o

sity of the State of New York, Albany, N.Y. 12234 - s

N . 2. Invite an Indian person from your . R ™
: " . community who has had experiences - '
. in a reservation community. to share = ° A
some information with you or the o
class. ’ S :

(N

N . -

¥

. \ ‘ Ask for volunteers to share their -
, ‘views of off-reservation-life com- . y

/ | L . ‘pared to living on the reservation. ' \
R Make a list of similarities or dif- \ -

| . " "ferences on the board. - I T .““

If students are from an off-reservation setting ask them to research infor-
_ hation about reservation life. Consider how.it differs from off-reservation
Al ) ’ . . ]

Fife style. , ~ S
‘ éiyf‘, ¢ o~ SN \ .

]




Hsve students make a hst &f flve to\j. )
ten people whom' they" value because .
“of the ‘things they taught. Next to'-

E - each persan’s name have them write,_
z _.a“couple ‘of words ‘to_describe . why "~

they are 1mportant people

Have students read and report on.an
autobxography «of a_person of their
‘choosing. Have a broad selection of\.\\ ;
“Indian~"and “non-Indian," 'male and "

~ female auhoblograp}nes avmlable
Have students  write-a sh t
\ autobmgraphy of themselves.
Stndent Activity Card(s) \' o SRR %
See Fn-etalk Actw:ty Cards (2A-2B 2()-2D)
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garter 5

e vest ;

Y

. , mlald
mother of pearl

- wampum—
descendents

bollmers Y ‘ Developod by members of the Shoalwater Bay Curnculum Com-

. A VISIT TO TAHOLAH

A VlBlt To Ta.holah and Joseph’s Long

venison .mittee | | |
GEOGRAPHICAL AREA Constal Regmn o V !
n S
Ppossessions 'STORY TYPESS) Description of Cultwre . .
guardlanw | s _« o
‘swells | nmmhry L : L e
queasy A young glrl named Anme and her mother took a trip- by steamboat"'“
. § and stagecoach, fromBay- Center to Taholah in 1916. The journey in
Lo oy Btel's “cludes vivid descriptions of. sights and sounds along the route asiex
converse . penenced by:this small girl. Before leavmg Taholah Annie’s. mother\ .
ST was honored wwh a potlatch a feast andg:ft gwmg celebratlon -
ceiling | »
L 8 Thls story provxdes a good fn'st hand account of hfe in the early 1900 s
f; eqnexgtly ‘on the coast. of Washington. This story is.a description of ‘culture as’,
\ curious “ seen in the reservation.period between 1860 and 1930. It is of the type
- iR labeled deucrlption of culture o L _ }
potlatch o L S .
Teueher Guided Act ties: S S
obvnously R ~ \ e
tlde 0 7 1. Read the first half of A th to
. ) o . Taholah student activity card and
Qumalt | I - discuss the ‘reservation\ period in
terms of its impact on changmg the
, Chmook _ lives of Indxdan -people. You may
" sea cookles T . want to reread the introductory arti- .
L. v, cle entltled A Hlsthlcal Perspee-
| flotsam ST tive RN :
sweet gr ”8 As the story mdlcates, Anme was unfannhar w1th the envuonment

»beyonl. her Indian community. Ask students to identify specific in-
cidences in the story whlch show thxs (1 e., Annie saw a light bulb fm;
the first time). _

; -‘,L~¢/

N ; Knnie‘had“‘neger“seen*a‘n—el‘ectric\ g
ot S ‘light bulb before. Ask students to -

R, © R . describe n writing how they would '
. feel being the light bulb _seeing An-
" nie and hermother-for the first time. -
. Have them describe themselves as a
Y89 ¢ "' light bulb. What would théy hear, .
R ~ see, feel, smell and think about?

d

l- !he prewous numbered page4lll
““the original document was blank..-

A



To. help students. get the 1dea do a class writing exercise together

Choose an object in the room (an eraser, chair, chalk board, etc.) and

. ask students to offer ideas about what things they would see as that

_object. What might they hear, smell, feel or, think sbout" You may
-want to start each lme thh the words, “If I were a

3. Annie descrlbed well ‘the different

- sounds as she rode along the beach."

- Have students choose a spot- they

like and describe all the so ds or
smells at that spot :

4. The potlatch ceremony was an in-
~tegral part’ of Coastal . Indian cul-
. . . ture. It was an honoring ceremony.
" . Read accounts of potlatch cert::
5 _monies like descriptions in When the
% Owl Calls My Name. Have students-
* ° discuss why potlatches were held
¢ and why they are no longer a-com-.

. mon practice. - @

_ Have students research the meaning of the potlatch and make a report
You may want to compare this ceremony to other Indlan honoring cere- -
' ‘ momes in Or near your commumty : i

-

b4 N

o

 Try preparing an hononng >ceremony for someone in your class or
school. Have students make gifts and prepare the feast. Include par
- ents or commumty members . )

-

*

b, - Northwest Coast art pro;ects would

~ help create 'an appreciation of the
Coastal -culture and the potlatch

. ceremeny. Weavmg, carving . and

basketry are the main crafts devel-

\ ‘ R oped in this region. There are many

T e . - good films and fllmstnps ‘available

. B on Northwest Coast art. -

Have students examine examples of Northwest Coastal art and try co(
_ oring them and interpreting what they represent There are some good
colormg books with these desxgns _
““6_‘ rIaVe“students‘plan a make-beheve
: trip or choose a’trip they may have
taken. Provide maps. and have stu-
dents route their trip. After deciding
- what the best means of transporta-
tion would be to take, have students
estimate costs andaitems: needed
~ 'while traveling, including types of.
: L clothing, food and specml equip- -
¢ - .. .. 7 ment. .




Eachstudentcouldthenpreparea travel log or wnteadmry pfwhat could’
- happen on'their trip. Youmay want to.combine thisactivity with the study
. - -of different states having students research interesting sites to visit.

. . - 3

.

S

" ‘Student Activity Card(e: < .
% See A Visit To Taholah Aetivity Card (3A-3B).
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"THE BEARS AND THE DEER

attention - 'Stones From Burns s

- suffocated " o
digging sacks -
suspected |

crane ]

| GEOGRAPHICAL AREA Plateau Reglon R '

" A"mother bear killed a 1ﬁother deer and tried to.tleceive the fawns. 3

¥ by playing a game ‘with them. When the bear returned, she chased the -
 fawns as far as ipme tree and eventually{ell asleep. The fawns Jumped

‘ snlently in the woods ﬁ}\;,--e oo ﬂ\/

. behavior was paid in kind. Wrong deeds were punished. This story: also

_ Teacher Gmded Aetlvntles '

—around to-other clagsesand give short reports:

NR S e e vy w‘v'h R N m»«\.l Y AT MR VAT B AT g T rE e T L S VAT RS NS TN A e L S e e el v

\:55‘7“'.::‘ ‘\“ IR . i
T S o . . , .

i

STORY TYPE(S) Indian Values
e

Realizing-that they were being tricked, the fawns killed the bear’s cubs

out of the pine/tree and ran to the river where a crane-helped them '
across. The crane warned the fawns /to be wary of persons walkmg

"‘.

The mother bear pursued the fawns to the river and also enhsted the —
aid of the’ crane. The crane agreed but told the bear to remain still. .
After stopping midstream the bear tapped on the knee of the crane.
Thxs caused the bear to fall into the nyer thus savmg the fawns

This is a “value type story from the pre—contact penod Deceltful

shows how the bear cubs were goaded into foolish competition with the f
fawns. Not all games even in fun are necessanly safe J udgment should
be ‘used before decldlng to play ' _ _

1. This story offers an opportunity to -

"~ .discuss accident prevention. (Was it
‘'wise to play a game in the smoke .
hole? Discuss other dangerous areas’
'such as. refngerators, old cars, ]unk

e yards, etc:) -
: Begm an accldent preventlon unit that mjght de fire safety, hunt-
ing safety, playground safety, etc. Students d then prepare acci-

dent prevention posters or murals. Students may want to take them

Ask studengs to write about what they might do at home in case of fire.

What WO they do? Where wou]d they go? Whom would they call?

2. stcuss the warmng ‘of the crane. -
Why was it made? Ask students to
. discuss techniques in hunting.
- Which are most effective and why?

n- o0 . . " The previous numbered page -ty V1%

Thawaricinal dartiment wae hlanl




‘ Perhaps they- ‘can‘wnte a shbry of a
o huntmg or camping trip-and Iist the

precautlonary thmgs they dld

' Student Activity eud(s).} .
See Earth Sky, Water Activity Cards (4A-4B“4C-4D

N

N o
Thxs card asks students to notice that not only:do. ammals share thelr

. environment with each other, ag‘the bears and’ ‘deer did, but with peo-.
. ple as well. Problems  may develop when one group tneS‘to take advan-
tageoftheother. R e \K)

. . o . A PN
S v , N oy \\ :

N Smce there are seveml 1deas for the game you may want to try one on
- ammals one day and the other on the dlfferent tnbes another.,
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NEW WORDS= THE SKULL STOR% o0
| . legendary | ‘.The Skull Story and Ghost Woman
f 5 generation |’
’ segments:;; ‘-:_"»Developed by the Blackfeet Tnbe o Ny
““em“e"; “ GEOGRAPHICAL ‘AREA: The Plains Reglon | S
: dlsmounted ,STORY TYPE(S) Indian Values o o R
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" -purify §-
flood stage -
~ religious -
amazement 1

emerged )
. -brisket

“buffalo meat for their people, The hunters had trouble finding any buf-_
 falo until they came
.they saw sev
“fl © While: standm
~pamted ina sacred manner, When he placed it in the wa
~-across and drove the
1 of them, leavmg the sEV th for the skull spirit- whlch had he e

~ Within tlus story respect is shown for the dead Though only a skul] 1s 1 ~»

< —

Thls is the true story of how a skull helped some Blackfeet hunters get |

a river near flood stage On the opposite bank ..
buffdio but decided it was too-dangerous to cross,
ere, one hunter unearthed a human skull which he
it floated - -
uffalo toward them. The hunters easily shot six:
them

unearthed, it is respected for the spmt of the dead person it repre- N
sented, Some tribes lemve food, water and tobacco for such, spmts to
show that they are not forgotten and are stlll- honored

Teacher Gmded Actlvntles

1. Discuss common - préctices  for,
- honoring the dead.. What is done on
‘Veterans Day or Memorial Day . and
- why? Have. students speculate on
. why such practices exist.. *
Ask students to speculate on why
the hunters did not kill the seventh
 buffalo? Was’that a good thmg to N

' \do?“Why or why not? ~

2. Have students locate articles where,= CE
tribes are 'currently ‘working -~
towards restoration of burial
_grounds, .the ‘return of bones of

S ancestors” from museums or, the

| | ~ ' restoration or return of ceremomal E

. I . objeetsfrommuseums ~

Dlscuss why these activities.are lmportant to Indian people. What do "
the articles say? (See Akewasanee Notes or Wasnja or other local In- " :
dlan newspapers) : : N _ R

- = 2

. ' ' 7 - . . . - _‘. .
Y : o o v
. . : v s
. . . . . '




” ’.Student Activity Cnrd(sl L | R
'See Circles in Harmony Activity Card (5A- 5B) .

© e P - . Mo e e e
. N N Y . RN

Indian ‘people because of the dependence on their nnmedxate environ-
ment are keenly aware of the cycles in nature. There has ‘been a con-
‘scious effort to restore: ‘what has been taken from nature and not to
waste thmgs. Using ‘this card have students list as Igany cn'cles or

cycles’ as possnble Wthh may be seen in‘'nature. o

Dlscuss what a food chaln is aiad have students glve dlfferent ex-

amples ‘ -
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NEW WORDS:;%-? THE LODGE JDURNEY b
poi'cupine x
prqtectlon 1

magpies -

" suppoged- |
| eventuallyﬁf
attempting
regaln-tf
stfidded -
dehghted
| plercedf
' agpropnafe
& customary -

‘Developed by the Blackfeet Indlane‘.f‘ e

&fu rec!;‘alm__f
- possessions | B
| bunal\
lodge |

 leggings

- avarlable for the taking\Many Indian people place valued articles with

~~Teacher Gmded Activrtles | ,‘ | i “

,.ﬁ

The Igone Plneﬁ‘ree and The Lodgei*-_‘ N
Journey \r n' R : | g :\'. B

'GEOGRAPHICAL AREA: Plains | ;on ‘"
STORY TYPE(S) Indlan Values. * 5

Severa] old*ladles decrded to: -use thg hxde on'a bunal lodge of a dead
 chief to make moccasins and leggings. "They proceeded ceremomously-
~dancing and singing, toward the lodge where one of their. grandsons’,

--had hidden himself. When they fmally secured the piece of hide'they

 wanted, tearing a hole in the lodge,they - saw d;person standing shere. .
: Feating it was.the ghast of the dead chief, the old ladies ran, pushed \
*.and crawled their way back-to-camp. Theyleamed however, that‘they
had been tncked and returned for.the hlde \ i» SRS
In thelr second attempt they were fnghtened agam when a crow '.flew
- out of the lodge but they left with hide in their possession, That night
they dreamed that the dead chief-was. bothermg them ‘and. decided fi-
“nally to return what they had taken. ‘Again as they: looked into the
“lodge they were frightened. This time the:eyes they saw were those of a -
porcupme but the o]d ladxes vowed never to bother the Lburlal place
again. T e i e i s
'Most people accept the fact that steahng is' wrong Many, however o
assume once a person has died that the possessions of that person are /\ ‘

" a person. ‘at death, ackn ledglk that the spirit lives on and takes the |
same pleasure in ‘havmg uch afticles. The old ladies in this story were " -
pumshed repeatedly for, their thievery until they learned to show Lo
respect for the dead c}nef and his possesslons. S e

% o
™

) 1,; | Ask students why the grandson had .
= - * done ‘'what he did? Was it a good .
thing to do? What is & practical

T »
.. , T “
N - l‘
: ? ~
N L QG
' T :
0
s R
r b .
- s
‘ o
oy
, §
N JUU. S [ —_
. . )
. B . -r 3P ' )
s a ) A Yy .'
., . . - \ g
- PR ¥
. co @ \ :
SO ¢
£ &N '
Y T r W
e - J - '
; B T
\'v' i N T .. N
N N
SR
B N A | . -
: N » i

" joke? How might his joke have"been%“‘
SR harmful to the old ladles? : '

o Make a hst of practncal jokes which~ - - *

e > . may ‘be harmful to others (i.e., f)ull- IR
-~ .. & " . ing chairs out from under someone,
REPEREN Do : ] substltutmg salt for sugar etc) ‘

i




R Research the law m your logalrty Lo
e ff,. . -concerning grave’ robbmg.t.DlscuSs o T i
. this. Compare thié with laws con-~ .+~ L
cermng obtaming‘ndmn artlfacts o SR T

e bmg has had on Indl n tribes in the
.77 past and what tribes are doingnow "+ .* - .
e+ toprotect the burial groundsof: their - - -
;... " .ancestors. This is. particularly im- "
o “‘portant to unrecognized: (by the fed- -
~eral goVernment) tribes ‘of Oregon o
. Why? Why "do ‘people “today putf' S
" ‘flags and ﬂowers on graves’? Bt {.{ IR,

A Smoked buffalo hldes are valued for o F
st UGIE - Weather - resistant qualities. = -

-+ Sroked hide ‘does niot-absorb-mois- - ...
¢ . - turefromrain,mud or snowasmuch . |
RSN ; ed hide: Every part of the . .
L ». . buffalo was used for a functlonal or
o .. a’,‘ decoratlve purpose. N :

X

oo e o N
. ; - :‘».. t . 7.
x\\l T )

- One of these functmnal\xses ig for tepees 'l‘he portlons of lnde near the
S E * smoke hole of a tepee are smoked naturally because of the cooking fire
S “inside. As_this part-of the hide shows more'wear and is blackened, the

hides of the tepee cover are replaced and the Qld smoked ludes ‘may be e
use(d for mntermoccasms and legg'mgs S N N PR

-'i X

Make ‘llsts of as many: uses for leether as poss:ble Have students I?ake. S
‘ . ~_ 4 artncles out of leather (i.e., belts wallets hmr ties, chokers etc.)..’

Students ACthlty Card(s) - ‘i ‘ S
See Teepee Creepers Activity Cards (GA-GB GC-GD), o L

¥ Using the Tepee Creepers student act1v1ty card, either have studepts .
role play this story, or make a puppet play out of it. These cards may :
be used repeatedly Lo o
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unexpectedly
‘underneath

R
N

8 | Little Ghost; Bull and The Story of
. . | Firemaker ™ =~ =«

- .ceremonial §) .- ... . . T
B Thunderbird |-

| serpent

| sensers to protect them.

‘N “culture.

FIREMAKER .

ot SRR r o R '
‘Developed by the Northern Cheyeénne Tribe | |
- GEOGRAPHICAL AREA: Plains Region ~* *

STORY TYPE(S): Indian Values

-While on a journey to acquire food, Firemaker and his friend cross a- \
river believed to be inhabited by a water serpent. On the return trip the ., -
~two warriors built a raft and crossed the deep part of the river. When."

‘lives, they called upon the pirit of the (iﬁreat'l‘hungerblrd \an%hig; mes- .

.......

The river became a'scene of splashing walls of water until'it receded
completely from the river bed and all was. quiet. Firemaker and 'his - .
friend walked across the dry river bottom to safety where they tufned:”
. and saw a huge bird flying away with a serpent in its beak. They also

saw ‘the messengers. The two warriors thanked the Thunderbird and
returned home safely. . . ... v oo o o

-

_Thé Thunderbird is considered by many tribes to be one of the most
- powerful of spiritual beings. The warriors unqueioningly ‘believed .
“that' his power would protect. them, -and: their lives were_saved. The .-
spirits of Indian religion have tremendous power to. protect and guide
“an individual’s life. Whisther one, believes specifically in these exact -~
spirits or not, at least their important place in other people’s lives P
should-be not only recognized but ge;spected as well. T
‘ Tpacger Guided Acqtivities: L S \ .
o ) . Y B - . S
- \ 1. . Some time should be spent discuss-
' ing what/a Thunderird is, what it
- might look like-and what its impor-

they reached midstream the water began to churn. Fearing for their . . .

.
A )
o

"7 ““tance might bé to_the tribe in this

s - card, 6-B,) This. Thunderbird could -

v

- story. {See Count .Your Blessings \‘ 'f

be compared to Greek or Roman
gods of similar powen. -

% Ask students to spéculate on how such a being'was created in the mind
__of Indian people and what type of impact it might have on a people’s -
. -7 BN E &



sfgldect as many  different designs of Thunderbirds as possible. Have
- sfudents work on a mural which reproduces these different ¢esigns and .
‘lists the tribes from which they come. Have students try t,osye ate their
Own-. . N ) ., “ .‘V »\ , ) o

e - 9.+  Discuss why Thunderbirds wouldbe .
W oa L a v  viewed as all powerful. Ask students' i~ oo, -
N “‘to,-create ‘beings for such natural T
R e | -+ phenomena -as volcanoes,’ earth-
S WSS 8 .. quakes; etc. Perhaps:students.could
S “‘write a story about how their being "~
R ~ ' - cametobe. - - : f\

Then have students do a report on the scientific causes of thunder and

lightning. ’ L R -

/ 3.4 Take a trip to @8 museum which has a

o #* good collection of Indian artifacts.

- Particularly point out ceremonial ar-
ticles and read whatever informa-
tion is’available on them. Draw pic-

g \,9_%__ s tures of these articles. Compare how .

e - '\ . they differ with everyday articles of
~ ) p " " the sametype. . "

~ If a museum is not available there are many good ilhistrations and = "
photographs available for. comparison, Try to locate examples repre-
sentative of your students’ tribes. S T :
- . Ask your students what ceremonies or rites they have participated in’ |
~ that:were of importance to them. Inquire if special.clothing or.articles '
+ . were involved. Have students -draw a- picture of this ceremony and
" _write about it, if that is permissible, and if the student feels comfor-
* table in sharing. ' R I \
4. . Water serpents are usually thought
of as protectors of our. waterways.
", Search out information about otlier
. water serpepts reported to be in:
- your area and have students
. discuss. -

~

¥

" Assign students to study ~different types of serpenté or
mgke"repqé;ts. _ ; - . '

T Stident Acivity T
- See Count Your Blessings Activity Card (7A-7B).
\ TN




- NEW WORDS: | MARY . QUEEQUEESUE’S LOVE STORY -
cooopriest ] ot T

. prairies §:Developed by the Salish (Fiathead) Cultural Committee of. the
~ buckskin _J"Confederated Salish/Kootenai Tribes . =~ -~ . .
= bathe | GEOGRAPHICAL AREA: Plateau Region . .~ . .. -
| FTORY TYPEAS): Description of Culture ” . "+ ¢

V4

N ;i\'\\_‘gé'

[ NN
DRENEL NS

Sum nm ary AN

i
M N

i MaryiQueequeesue lost her husband to another woman and was mis-

- § erable. An old woman offered to help Mary regain her husband usinga ..

-prescribed ritual and Indian medicine. The ritual ‘worked and Mary’s
‘husband returned to live with Mary for many years: ~. - -~ "™

- :‘Mary was desperate for her husband’s return, so desperate that she.
|| resorted to the use of Indian medicine, If such steps are taken there are:

- -always.payments to be made. One’always respects an individual who"
-} responds to favors asked andis ultimately left with responsibilities to-
> fulfill. These kinds of favors are not taken lightly by Indian ‘people and
sometimes they may produce serious consequences. - - .%ol T
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| Teacher Guided Activities: f

R 1. Explain to students prior to reading
- \Mery Queequeesue’s Love. Story .

- that they -will be ‘reading-a ‘story -
ritten in non-traditional English or
eservationeze. This story ‘was:not™
“ -corrected -for: the .sole “purpose “of"
- sharing ‘with students;this non-tra--
T e - . * - ditional form of “commupnication "
- \ B ‘ which is' commgonly used among -
: 3% CE o\ " . . . .. many Indian'pegple. . ‘- - - ..

o

g L ',‘

It sh;)uld be noted that hxstmt:ally, Engligh '\i‘v'as-‘\.a.'foi'eigh*lah'gug;age
to Indian people, and for many tribes today it still is. (Review Firetalk -
“'"Activity'card, 2-0.);,.“._ I ST SRR

-

Studepts‘ should be encouraged to identify such differences of expres- - -
.sion as, Mary Queequeesue was telling on herself about when . . yor .
Mary was still crying around. Ask students if the expressions sound
S «»-odd.or;unusiml.—»They~may—be:encouragedrfurther-to'speculate-on"hovr_“'

I
;

‘such expressions may have been created. Students may be able toiden- |
tify the meaning when the expressions are'used. " - ;\ N

- § Alist of such phrases could be started somewhere in theroom and add-

-ed to- periodically—including unique expressions*that students may
use regularly. It ig’interesting to explore how such language changes.
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S { 1 shonld also be emphamzed that t.heae qtones ongmated h tk
_tradition, that process by which the stories of a people are. ormulated
communicated and preserved' in’ l!mguage by word “of mouth' rather

createna play using the dialogue asis for the- speakmg parts. Ask
;-_s!tudents to decxde 1f the conversatlon\sounds tme to hfe. A

B »ways “of ‘«coui'tshxpi :
R among a local ‘tribe.
L \...‘Formerlx

~ " fribes, ‘several wives were ~accep-

T - T folder

. . S B N N N '.n\“‘\_
2 e .

The fu'st wife always had semonty over. other}wwes Cheyenne Sxoux._

kS and some other. t;nbes‘"had thls practlce .

£ - Are any of the tradmonal ways stlll ob

; Oglala found' in the 1980 Sprmg 1 sue of Amencan Indzan Art
~ magazme e \ S e o .
N Brmg m examples of Indxan ﬂut;e musxc often used in courtshxp

‘ B8 Indlah ‘women aged;i‘“‘f"\
" they-needed more help -to prepare - .. .
~.-hides-and do other chores..In.some.... . .

~_table, partlcularly as a woman grew -

- than in writing. To bring this-outin this particularstory have students S

and céns of such traditions and note e‘f‘gﬂreet":respe‘cf'.effefded;I:gidiex{'- S
~ women. Refer to such articles as The Art of Courtship Among the-

© Student Actlwty Card(s) " “
L. See Supematural Helpers Actw:ty Card (8A-8B)
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NEW WORDS A YOUNG WARRIOR

1 Assiniboine ; Ghost Stornes e
g encampment Ry | .
pro posmg beveloped by members oi,the Asslmbome als:gloux Tnbes of L
mature ;\;the Fort. Peck Reservation. . .. " - . ‘ ‘*T* ‘
lectured ?‘;GEOGRAPHICAL AREA: Plains Region T
medlcine man STORY TYPE(S) Descnptron of Culture
broken hearted Summary A '_ -l°\ .,
dlsappeared : -

1 A young wamor who had planned to marry the chnef’s oldest daughter :
- §§ went on a raid to rettieve some stolen horses. When he returned he.
" . || found that the girl he was to marry had.died of a-broken heart and was,
5 ;\lymg in a tepee guarded by a young man. The young warrior. took the’
----f~man’s place.and as he was ‘grieving for his lost sweetheart, she came to;
J life. He lived with the spirit of'the dead girl for four days until it was

+ 4 time for her to go to the spirit world. Before she left she directed th

| t‘young wamor to return to cang and marry her siSter whléh he de

"\'I‘hls story glves examples of some cultural practxces of the Assuubome i
tribe, specifically courtship, warriorhood and the treatment of the
dead. The young warrior lcjded that any goal_worth' achieving in-_.

.volves some.sacrifice. He gaMed horses but lost his ‘sweetheart. ‘His
devotion to his dead sweetheartfwas repmd w the life long compag

ionship of her snster o e

‘;Teacher Gmded Actlvitles . : o o S T

Al

.. 1. Discuss the practices.of the Assini-"

. "boine. described on page J2. Com-.

. .pare -what ‘happened in Courtship.
<« then to what takes place today. Ask"

' - students to speculate on.why such

~ practices may have been observed.
Compare this to Mary Queequee—"

sue 's Love Story *

20 Ask students to. 1dent1fy ways i,
S ‘ - which a young wanrior might prove
: himself in the days of this story (i.e., .
stealing horses, counting coups, -
—.“good hunter, etc.) How domen prove
. themselves toda_y? Have students
brainstorm ideas individually flrst ’
_ o and then make a list on the board
N SR
Students may want to vote on whloh thmgs are the most dlffxcult to - T
achleve glvmg reasons why they thmk S0. S

- ) ‘o | - = T
| b0 o 5 -

-y <




Student‘ A&ivity Card(n)
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NEW WORDS f’fj;

l cedar dugout )
| oyster beds:ﬁ o
expertly 1.

- _ordeal §.
launched_j} |
-current
tl’Oll,PGl' s] >

| sandspltsf‘ ’
permlssion

1ncoming
% tlde

.' compamons

fascinated
seagulls -

Chmnel . \enough for ‘him to continue on to.Oysterville. He. stayed: with:his’;
" father’s friends for. the night. Late the-next morning: .Joseph: and,.
_. ﬂfnends started for home%and were greeted and honored thh a feas

eockles
/mussels

tldeﬂats~

/ embrace,.
J salmon

abundant
hlgh tide:

bail

stocks
peninsiila’
.‘clams

exposed

e k
mud flats | : | N
SR "Ask students to tell about & time when they to v use sumval skll]s "

. Who taught‘them about the sln]ls? -

\_Journey o R

I-'?:ffl‘)eveloped by members of the Shoalwater Bay Curnculum Com-e
~mittee "

" .;_Q;feGEOGRAPHICAL AREA Coastal Region R : 1
"STORY TYPE(S) S

S . o ‘S‘. BN R . Lo \ N . o v,

‘{'ﬁ"‘iJoseph a thn'teen year old Shoalwater boy, was ngen permlsslon to
. cross Shoalwater Bay alone to visit his cousin. After spending th
~he started home,, stopping on Pine Island to watch seagullsand “ex
*'plore. When he returned to his canoe, he saw that the tide had gone out
-"‘leavvmg him stranded on ‘the island for the night. Joseph ‘¢onstructed
) -an emergency shelter Ted hlmsé'lf snd spent the mgh

%He got a late start the next mormng and ran mto rough water whlch o

;{;;Joseph’s qulck thxnkmg and calm behavmr were 1mportant to hrs sur-. :
»vival. He remembered the valuable things he had been taught and used
“the resources at hand to help sustain him in"an .emergency situation.
- For ‘his bravery and courage, Joseph’s famxly honored hnn in a tradx :
!‘ftxonal way. . :

Teacher Guided Activities R R %’l@i
‘ebb |- '

\f‘;;.‘lelt t‘ Taholah and Joseph’s Long

." . N N . . .“e‘ .
-« AN

.\’,

£y

‘forced him¢o land'on a: sandspxt ‘By midafternoon the weather calmed "

..~ Discuss how.Joseph’s quick think-. "

.. ing.saved his life. Have students . .

- - identify the good decifions he made. %

" Make a list of skills that' studentsf R

~ think are needed to survive in the .
e woods .

 erivers and waterways

¢ desert or hot weather

R ~Could they teach someone elSe a sumval sklll? Hﬁve students sign up
to work in small groups to demonstrate or explain a survival skill. Stu- - &

ucold*weather OT-gnow. S

R g s

T:a

dents will need to he responsxble for brmgmg whatever matenals are . .-
necessary for the de onstratlon o

. o
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O * AN t\ s Y
. . \ 2, ' This story is a’ good mtrodugtlon to . '\\
. | SR ‘ ;coastal life. Have students report on - Zg N
R ‘ g . ‘animal and plant life in the c))astal A
o o ~ . area or.make a bulletin board ‘with B
. ' ml/% " pictures and titles ‘of sealife along o
- S -— @ ‘ the coast ) . ) i '\ . oL )
i t "'_ ! . N . » i - -.\. o . ‘~‘ . . . ,:: SN
- _ Have a Coastnl Day iR whxch '
", - -students prepare.and eat dxfferent\ \
L o . o " types of sea food and display shells -
N, T © and coastal articles. ' = ‘ ‘\ : ‘
\\\\ 'Assxst students in coordmatmg a salmon bake. Inv1te parents,. grand-
‘parents, etc.- This could be held at a time when the class may want to '
o khonor someone. Try: servmg some of the other foods mentloned in the
. 1 3. Enlarge the outlme of a portlon of :
<o " “the coast and ‘have students locate - ‘ N
) 3 ' _bays, peninsulas and jslands. S SR
| . '.‘Have students write about a trip o
they may: have made and draw'a _
o | map whlch charts the route. ~ .. . . |
L ‘;Student Actlv1ty Card(s) S R N R
See Hononng Actlwty Card (IOA 10B) | s |
' Usethe Honor Award act1v1ty card 10-B to recogmze specxal beﬂwmr .
““  They may be colored and used for book markeg's. s '
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assnstanceff :
| \decayed :
R * gills §
cedarf; |
mjure.‘f
retell §
~ spawning §-
handsomelyft
“ arrayed}
| o yew
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‘Developed by the Muckleahoot umculum Commlttee

" sibility for the welfare of the fish. Conservation is essential to the .

1

.GEOGRAPHICAL AREA: Coastal Region '

STORY TYPE(S):‘ Indmn ValueslNatural Phenomena N g
:S RN ;d - E ' S t ':\\\: .\:;‘_ o 3 RS i B : \ \ ' ,‘ S . 1{_

Two boys asked thelrffather to tell stones about the fferent types of. :
_salmon. The first story ‘their father told described how Steelhead got;
such tough skin, Steelhead and Spring Salmon got into a*fight in which"
Spring Salmon took all of Steelhead’s possessions including his bones.
“Because he-was embarrassed Steelhead replaced hls possessmns usmg g
the wood of the yew tree PR \ , ‘

Humpback Salmon was portrayed as a proud flsh w1th songs to smg to’;
-the Muckleshoot people. The final story related how the sodl of .the. .
_King Salmon never dies, rather, it returns. to the distant.ocean. For this .
-reason ng Salmon is respected and is never shot wnth bow and arrow.

The dxfferent typée of salmon are portrayed as people W1th then- ownf‘: -
" unique characteristics, The Coastal-Indians look at the fish. as:if they
~were_brothers_and. sisters; realizing how important they are to their
‘way of life.'As fishermen, Indian people have a strong sense of respon-- .

', 6CONOMIC ‘and social well-being of each tribe because they depend to a;j_
large extent on flshmg for thelr hvehhood :

Teacher Gmded Actwntles'

) o F - 1. Asmgn each studenta dlfferent type
My, .+ . - offish on which to report. As part of..
— o - their report each should draw a fish ;
S - ' " (drawn to scale). Ona ‘large bulletin-
e - board place all the fish with appro- &
I " priate: labels (King, ,Humpback TR
o ‘V Spnng, Steelhead etc.). R
. S "2, Takea field trlp to a fish hatchery to ¥
T SR observe the salmon mentioned in the
My, A ~ story. If you are living in"the North-
' west, make'an effort to observe the
- salmon runs in your area or at least™
; : ~ determine when. and .where they
! . exist. Write a description of what '
S . . ‘salmon run is hke

,-'~"

3" . .‘.
A . e
. 1 * o




-3.-" - Bring in samples of d)fferent kmds‘ e
A -‘~of fish. ‘and . shellfish and have -
. vstudents taste them. Let students
... prepare fish 'in the dlfferent ways -
. p. described-by the young boys; dried,
~ .,'__kbaked roasted\ boﬂed or\fned -

S o 4 Ask studentstoreread the sentence, "
- ‘ - . Beyithe way he.walked they knew he
' ‘was ready.to go home.”’ Discuss how
‘he might be walkmg ‘and. then’ et
- “students practice gwmg an interpre-.”
" . tation of how the boy’s father may
| /. have looked. Make up other sen-"
B ST tpnces whxch ,students may act out:

7

Student Activnty Card(s)
See A Flshmg Excnrsion Actwnty Card (llA llB)
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= NEW WORDS: | _;;

Missoula | B D
Skm \“Developed By the Salish (Flathead) Cultural Committee of i:he T
- parﬂeches Confederated Salish/Kootenai Tribes % ‘ |
~ o umtate 1. GEOGRAPHICAL AREA: Plateau: Regnon LT
e T aled ELSTORY TYPE(S) Deacription of Culture B AT
S -, signe -\, D
o bndles ~ Summary N ; R 'é‘“f: L
" haltere “This book descnbes the hls ry. of the buffalo from the time they were.
a braid ed first seen passing through the Bitterroot, Valley to the present. ‘The:
-»remammg herds reslde on th Blson Range as-a natlonal park
. gmarrow 1 ‘
E & ) e‘w *-Durmg a tune when buffalo we J scarce, chnefs in one trxbe called upon :
e n - the help of a man named Grizzly, Bear Tracks who conducted a-dance,’
orphaned ¢1t was believed that certain rituals would bring the buffalo and exact -
ti : proceanres were observed. Spiritual ceremonies playeda large. Jpart’in:
g’reserva on § the hves of theee Indlan people and t! ey were blessed w1th a’ good
o herd hlmt B R
Molese ; There is also'a deecnptlon of how each art of the buffalo 'was’ ueed
pasture gh:s a]showhs»not: }:mly how 1mportanfnl : dtx the ; .l al was tc:l t}he w]:aylof life,’
80 8 w.r ) an tt e
purcbreds, | 1w o i pefle v nd e
t t ed Plckmg up orphaned calves a man named Samwell Hawaestabhshed
ml 18 J the first domesticated buffalo herd which grew in size.over the years.’
Banff +Some of these buffalo were purchased by Chatrles: Allard and Michael
t d ) Pablo and eventually beéame part of the B:son refuge in" the 1930 s by
ongma € an act of Congress \ Ll e o _
allotted o pEaR
» f The ”Buffalo of the Flatheads is mterestmg story of how the a
0, re uge Flathead herds came tdbe and :f:ome good historical information.
appropnated  The chapter that deals mth;the uses of the buffalo among the Flathead - -
* estat gives particular_insight inte the values and ‘economy ‘of the-Plains
. esta e - culture, pre-contact. This 'story. is significant to the history of many - ..
) breedmg tribes of the Plains who at one time depended and flourished: with'aid
albin 0 oof tHe buffalo and. who were defeated mainly by the nedr extermlnatlon L
C . ofthlsammal - DR TR :
; - . existence " !
L perpetu ate d Teacher Gmded Actwrtles ‘ ’ g
-ff.—~~— o e ~tl'adlt10h;1l . "-_~<~~w.~~}—— S ~;Have _students- playwcharades Give———+
S conwcted . xS students slips of paper’with dif--

ferent animalg listed or inanimate -
" -.objects. (toaster, egg beater, clock, -
" “etc.) and have'students imitate them .~ X
" while others’guess. ‘You.may begin ‘

- bybrids
"+ by having students;ixy to imitate -

the buffalo as the darcers had done
for anzly Bear Tracks

\ f-‘-(;' ‘. . __~l \’\
7 - _ o ‘61. :
N . Ix




Locate all geographlcal sn‘es ona map
. and have students trace the story as it oL
progresses from one location'to . - S .
- _ ~another. Label the Bitterroot Moun=' . . ’
_“‘ \tams Shelby, Missoula, Skalkaho< N

‘ @ : S e Pass, Ravalh and Kahspell x \ |
Draw a map locatmg the spread of the, ongmal herd of buffalo brought S
‘back by Samwell Hawk."On a larger map, pinpoint the. l%catlons of the . \‘ x
buffalo toprovnde some v13uahzatlon of t;he spread of the herd SR

L \3-\:‘\\ | .'Make a hst of the uses of the buffalo
" In a corresponding list askgyhat uten-

g:; @ sil is uged today which serves the same
E r"" - function, Then' ask students to give .

LT sthe different modern materials and
\ _. Sl .1dentlfyfromwheretheycome C

. 0" ‘
‘Made From Buﬂulo_ : Utensil Ueed Today Matenal Used
‘Rawhide bags to baggnes . plastlc ‘
store food . . saran wrap = ' metal . "
* -foil S R E

| e \_tupperware"
- Rawhide bags to .~ cloth bags - |

. ‘cotton/nylon S
.- store clothing - hampers o

o e ~;:‘ . ." : u‘ g -pl . - | - —‘a‘.' »
‘<-Draw a large dlagram of the uses of the buffalo 1llustrat1ng and label - o
. ing its uses. (See Buffalo. of the Flat,‘[zeads activity card, 12-K J Useaga = -
bulletin board or draw a mural of a buffalo hunt. Mdybe a aural on
cloth like burlap with a vanety of fabrics for cutouts would be’ ‘more |

_mterestmg o o S l

P .

. "“Have students. write a story about o
. what their first buffalo kill nught be .
. like or ‘their ﬁrst tlme butchermg a
buffa]o ,; R T e
'The _followin resour®es will lead to .
“interesting discussions and followup =~ ..
act:vxtles on the buffalo ‘

nlmﬂg ‘ : " . : Lo N . . o _w;ﬁ ;N lh.“ v
Beef Butchenng and Cunng #274 324 00 Thome Fllms 1229
University Ave., Boulder, Colorado 80302 .~ - - o R R
Hide Preparatlon #276—824.00,ibid. . .. TR e
Parflesche Decordtion #277— $24.00, ibid. - - R
. Stone Bozlmg }275 —$24.00, ibid. 6 O N



i‘ilmuJ&nm. S : ‘
Tahotonka, ACI Productmns, 30 nimutes, color, $380 00
ACI Films,dnc., 35‘W. 45th St., New York, N.Y. 10036
Thxs film shows the buffalo hupnts, the ceremoma] as well asthe
.~ . economic importance of the buffalo to the Indians, the conflict’
th;k settlers, ‘exploiters;” and railroad builders; .and the final =
" mear extemunatlon ‘of the buffalo and the defeat of t.he Indmns .

- If other skllle‘ are learned; that are connected’ mth l;he buffa]o,“‘_
" the.class.may .want to apply this knowledge by: puttmg ona: -
- play or doing a documentary ‘on video'tape. Students in small .
grou%s\could decug(on -a theme and organize the. mformatlon“ o
they esire to sh{re (1 e., hlstory, dance, uses, etc) aety

Swuﬂeggnds, Nauman Fﬂms, 20 mmutes color, $260 00 -
? "his film jncludes a legend ‘of how the peace pipe came 1 to the;‘ Ta
“Sioux’ from a mag'xcal Whlt'e Buffalo Calf Woman plus wo e
other legends RN T e g 1

&

Booke:,‘;f S TN S

. The Buﬂ‘alo, Hames FranclsﬁCrawell 1970 $5 25 e

" 'Thé .Buffalo Book: the Full Saga of. the Amencan Ammal,w

\ ~Dar1,_28v1d A Sage Books, 1974 $9 90 | w oo s
Recorde' SRIRE AN T
1 o Anthalogy, of North Amencan Indlan and Eskzmo Muswn

~Folkways Record, FE4541, $8.95, two recorts. ‘

- Songs-"and Dances. of the Flathead Indzans, Scholastlc,
'»FE4445 $8 95 Incl es the Jump Dance Song S

P ‘

Student Actlvxt Card(s)
Seé’Buffalo of" the Flatheads Actlwty Card (12A 12B)

[




NEW WORDS: f:

| decent
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' GEOGRAPHICAL AREA: Plateau Region —
\ .‘STORY TYPE(S) Natural Phenomena e
* elders:f;

1magmary Accordmg to th1s Klamath story all ammals were erlgmally one

ongmally_‘_,f - grayish color. A’ village ‘of people and smimals ‘was ‘attacked by a
1. ‘challenged the monster to a contest.consisting of eating the most hot
" Ganoks ‘ate so many he died.’ Seeing:the defeat of the monster,

4 \;lfur to the varmus ammals

.. .\
" -Thls stpry also comments on the results of greed The more the Ganoks

. ate the sicker he got. One does not always have to accept a dare or

1 challenge. Often this may prove to be a foolish undertakmg

-} Finally, jumping to conclusions like. the tiny bn'd 'did may result in
' B spreadmg.nnsmformatlon One should take t1me to get all the ’facts

§ Teacher Gmded Actwltles B .

f ANIMALS GOT THEIR COLOR

;"Developed by the Klamath Curriculum Committee

- ' NN RN T 4 [N
- \\? e, S0 w - . B R N

-monster-called Ganoks. Fearing they would be eaten by this monster-
everyone left the village except Chief Jalydiumps who was toe large to
‘'be carried to safety. In order to prove who was the strongest, the chief .

‘rocks. The -chidf,. however, only pretended to. eat the rocks while the

everyone returned and J alydlumps gave parts of 6he monster s colorful ;

'Because J alydmmps was too blg to be camed away he was faced w1th
‘the prospect of trying-to make the best of a bad situation. It was lus o
| qulck thmkmg and lmtlatlve which saved the day -

4 |

1. Dlscuss the challenge ’éhlef
Jalydmmps made with the Ganoks.
In pairs have students writeup alist - -
of five dares or challenges and see if
- they can get another team to accept o
- - the "I can do anythmg\ better T
L challenge : R

\

~ The challenges could inyolve any subject matter; nlatenal or athletnc

competition. Have each team tally how they do against their op-
ponents. After each team has challenged all other teams, see which- .-

~—team-is-the-winner- overall e e e
Have- students write reports en |
~various animals and how their colors =~ ¢
adapt to fit their environments and T
seasons.. :

T \\‘ry making an ammal chart showmg multicolor haxrs along with short' [

air, long hair, etc. Are there other classifications that can be-
dlscovered among - thesnimals selected for repf'esentatlon? r
N ’ . D ) 9 o lhe previous numbeted page lﬂ 65 B
_ DT -~ ihé original dogument Was blank L



s

. \ L f | ’ ‘ . \ ‘
3.7 Make a'set of spelling cards with the

.. birds, Make a box, shoe size or bigger,
- with j;he Ganoks. attached to it. Paint
" his mouth open. Feed the monster
.only correctly spelled words (see
; Proclaim Your Rarity activi
sxdelB-»B) o

"4, Turn How the Ammals G t Thezr
" " Color into a. play Present it to other
* - classrooms in your school or at:an
-, -assembly. Write and sing the song :
that. Jalydiumps sang ‘@fter he kllled

.the monster.”

‘names of peoples, tribes, animals or .

card, -

~

‘Student Actnvnty Card(s) - /\ o ’ 3

See Proclmm Your Kanty Actnvxty Card (13A 13B)

<L ¢
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EW WORDS:

. »

scaffold .
burial
burled |

~ sun'dance -
“valuables

: Ghost Stones

"the Fort Peck. Reservatlon

| GEOGRAPHICAL AREA: Plains Region .
| 8 STORY TYPE(S) Descnptlon of Culture / Indlan Values

- respect "

wondered.f
separate 2 ]
exhausted __
nervously:
- terrified

3 protested' "

;Summary ‘_ - i

- gpirit of the dead man ‘until the boys threw down the stolen articles.

“the oldest boy was left. He painted his face red and by doing so was.
_spared in.order that others might learn about the consequences of not
'reSpe(\tlng the dead and them possessnons ‘ B
. ~.anxious |
belongmgs |
l M é - curious
w  celebratien »'
B l o tradltlonal_f |

jOften mnocent peop Jre pumshed for the wrong done by anotl)er

* possessions '\\Teacher Gmded Actlvrtles S AN Fo

customary 1

- see The United Tribes (Sioux)

~and ‘Mails, 3315 S. Airport Road, Bismark, South Dakota, 58501. In
these brochures is information on,,scaffold b

A TRUE STORY OF A GHOSTL

- e ~\;, . : [N 4

Developed by members of the Asslmbome and Sloux Trlbes of

y o

A hoy tl‘leed hls frlends mto v1sxtmg a deﬁd man’s s bunal place e

order to'steal the man’s possessions, The boys were chased by the .
Duringthe nights that followed, one at a time, each boy died until only \‘

Th value of thlngs are mc,reased by a person (3 sentlments toward them "
‘Things of small monetary:yalue to.one person may be held in hlgh regard X
by another One must always respect others and thelr possessnons \ )

- “

L}

N _PrOV1de mformatlon on the Sun
- Dance before reading the story-so ~ -
_:that there is a better understandmg
- of the significance of certain acts.op
‘events (see Tree of Life activity
"card, 14A). Include Slgmflcance or
\ i use of'the wlustle and the sacred col-
Low or red S : >

To give a- perspectlve on the who partncrpates in t‘he Sun Dance

ochures by Mooney, Clark thseter L |

oM,

s and why they were
hutlawed . Have students specuﬁte on why: people were Jburied that

o

“\ ’ . : >
N
L \
. M,
N
. . "’ .

-~ -
- L B C vy Tt . - L DI
" : . N ’: - R . -
T .- - N ' . “ N

Ask students to make hsts of .

" valuable possessrohs that - tﬁey

.~ would like buried with theg.

% - .Discuss thig practice; what it m

and why it was done.. Ask stud
ake a list of ways one can
le respect for their possess

T~ - W
= SN
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> 3. .-Have students- outhne the events of o
¥ this story picking out main evepts R
" and ideas, or-have students write a
ghost story and read the wntmg to
someone. .

- \f I.In the Four Wmds groups have A

A students make ‘up ‘a continuous

~ . ghost story in which each student

" tells part. Tape record the-stories.

* Transcribe’ them and have others ST
read them aloud. -~ . )

NN ib».
&

Y4 Role play the story or parts of the |
- story. Consider putting on a play for
Halloween using- this story, or -
L o develop a script and make: puppets - .
—.~._ a2  for this story (see Tepee Creepers ac- ; -

txvxtykcards 6A 6B 60 6D)

el
)

E B Dlscuss in what ways mnocent peo-,

. " ple were pumshed for the wrongs of .
: : .. . another in'this story.:What reallife .~ . " o
- ) . situations cou]d be seen as simiflar . - .
. . .{ie, wars, ‘gas- shortages, Iran -
‘.~ hostages, etc.)? What canbedone in~ T 5
_ i K 'suchasn:uatlon? S G
\‘Student Actnvnty Card(S) o s b
See Tree of Life Actwnty Card (14A 14B) o I
- \ \ ‘ k
| .( ’ - K




WINT* iR MQNTHS

.45 0',’_, ) 4

» ‘?‘«‘tsm"«l‘ft HICAL"A‘REA Plateau - - %

esporate’y | STORY TYPE(): Natiiral Phenomena i

- undecided - §- R ¢ o
ENRENLAE S _';Sqmmary s,\

30 ns\ e ammals and birds hved in a vﬂlage‘
Wil that the leaders would have'a ,rheetmg to.vote®.
apay ns"‘ All but. Coyote wanted the winter season ...
& in which . Mouse °
th in length’ and

Before there eLiage
together. It was JFIOs
;on the len th of

“-Jumped up and said th:'
~ ;(-;,then left the meetmg All

f;ASlde from g a possnble exﬁjanatlon for the orlgm 0 the length of
winter, this storﬁ gives insights_into the orgamza ; '
~council in which every member had a contribution td 1

o ‘j-]onty vote was accepted as a fn}nl declslon by whxch a I should hve

'j’l‘eacher Gmded Actlvmes LT : S
\};7-;“_. SRR 1. Ask students to e ulate -on how
e 4 ‘the envxronnjnent and oyr lives WO.hld

R % ,_.__ ~ . longerthan it does. Examine: the
o 3{:&5 7—-@‘ ~ . . 'pros and cons of having” ‘winter:

- 37 : " .. What purpose does it hold in the cy-
- S _ " dle of living things? Refer to the"
N _ .+ “Circles in Harmony -activity card,
N A - -, b5AbB, to discuss'the importance o:f

2 fMake a hst of rules needed when 1 7
‘running a meet;mg What is - ex--

..pected of members of a council? -
; * Structure: a  class meetmg so
N ' students may practice skills in com- .
C _zmgtu]omt declsmns '
. . / . ) ] ) o : o K ' ﬁh

D]SCUSS how your claes makes declslons Relate these pomts to vanous
aspects of government including tribal governments. .,Dlscuss how md1-

vu]u%ec:m mﬂuence Eleclslons in govemment

"Have_stidents research the ongm of the constltutlon and dlSCllSS the
impact of the League of the Iroquons on 1bs conceptlon R

f‘—'

g Ao



3. ‘@' ‘Have students do some. creative
L \ wntmg using the title, Winter
@ » \ " Xs.... Ask each to think of one
S word or phrases of words. that
‘winter might bring to mind."

i‘ ' j-Another idea is"to have students
’ ~ write as if they were a snowflake, -
o . “describing sights, .sounds, . smells, |
a ghoughts and" feelings, begmmng ’
ach line mth the words If I were a
: snowﬂake ‘
Stndent Actlwty Card(s)
See Echos of Time Actnvnty Card (15A-15B)
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NEW WORDS:
stretched -J| . Developed’by the Klam:
l‘m'c‘omfo_rtable |

seized

GEOGRAPHICAL AREA:

occasionally -
companion -
straddle

° ‘?ﬂlnt |

- .scorching

encouraged .

| sweaﬂodg\é )
‘revenge

- four seasons,

NI
. 3
N

RS 3

,,’
¥

1.

STORY TYPE(S): Natural Phenomena -

- Because the sun made everything too hot ®r Coyote, he tried to caitc[h and: .
destroy it. By showing the sun where their fathers had supposedly camped,’
together, Coyote convinced the sun .that their: fathers had been good.

* friends. Having gained the sun’s trust, Coyote took a flint knife and.cut off

~ the sun’s head so that he, himself, could take the sun’s place inthe sky, = - ==+

_Coyote realized that he did not like being the sun and replaced thesun’s :
+head. In order to give the sun time to rest periodically, Coyote established ¥

Winter, however, was not satisfied with his time allotment and challenged. ...
‘,Summer and his four brothers to a wrestling match. Winter won, killing -
£all of Summer’s brothers. The earth became cold. One of the-dead;brothers -
#had a son who became a strong young man. This son challenged Winter-
- apd his brothers to a wrestling match and won. He left the youngest'

brother alive. The two, shared their times equally, half the year being "~

'summer, half the year being winter. C Ly

-As,usual, Coyote thought he could ido-a better job of controlling natural
elements (in this case the,gun) but soon tired of the responsibility. He-did - . ;
.create a time for the \sunﬁo rest, realizing through his own experience; = -

- what a tough job the sun really had., t0"
have things better.off than we do, but if one examines more -closely, one " ™

N B ‘may;ﬁng.‘tfh‘at there are disadvantages too. - R T, " E

-The Becond ‘half of the story focuseg¥on the "wisdom of Summer’s new

" nephew. Hé spares the life of the youngest oftWinter’s brothers and in so
doing creates a true seasonal balance. As in' most Indian stories

‘wrongdg’ers are repaid in kind. Winter’s greed cost:him his life.

Teacher Guided Activities:
- y

GES THE SEASONS

h Curriculum Committee

B

Plateau Region @~ ¢ :

- v

On the surface, others often appearto™" ™~

Lo e
This story has some implicatipns, for
feoples’ attempt to control and-exploit
heir own environment, especia!ﬁs -
~it relatesto energy. Compare the ¥ts
- of Coyote-in attempting-to-control-the
sun with human efforts to control the - .
sun. The following are some questigns
that may be helpful. ‘ :

=N ’ RPN

v 3

o . .
A . =



-

What were hls reasons?

+

“""'2

to visit your class. -

When Coyote got the sun’s powers dxd he
ble fathon‘?

Have students report on local issues mvolvmg ene
This would be an excellent opportunity to introduce. careers in. the
.energy area. Rerhaps human or corporate resources mrght be avalla le

N

Discuss this story comparmg it to '
the story How Summer Season
Came. Ask students to. speculate
how each story offers a different in-
" terpretation of the natural change of
" ofle season to another.:
students could attempt their own
version of a story about the change

‘m seasons

Student Actlvn;y Card(s):

(S

e

3

’

See Fchos of TWme Activity Card (15A- 15B)

{:se them in a responsr-

e In trying to arrange the seasons, a wrestllng match left“Wmter _
. . and his brothers in control. What age of humankind, hrstorrcally :
.3, Speaking, mighthave occurred during this time? Was it a-time of

balance in nature" Was it productwe for the devel()pment of life?

. Has humankmd made effortsgto control or alter the powers of the
sun" For what reasons?

. What price did Winter and Summer pay for therr g'reed and
desrre to control the seasons? \

'« What pnce has human kind paid for the greed and des1re to con- ’
~ trol the sun or seasons. ~ '

o

Dlscuss what solar energy . is and_
what impact or alteratlon "solar
energy can haye on one’s lifestyle,
. community, reservation or nation.
In some_Indian communities’ this
questxon of energy resources is of
prime 1mportance polxtlcally,
economrcally, and culturally

l'gy and s 1mpact

AN

>

Perhaps.




NEW %()RDS
desperate
rampagmg
cactus

prame \
creature
mcldent

‘ravine
hable

BROKEN SHOULDER ?

Developed by memhers of the Gros Ventre Elders Board from
. the Fort Belknap Reservation .. -.

GEOGRAPHICAL AREA: Plains Regxon
s'romr TYPE(S) ‘Notural Phenomenn -,

{

L -
e ‘;r,;i,,,:r s )
cy :

N
N
T
RN

" A group of Grog‘y entre (Grow Vont) chﬂdren were pla \ Q}f
of tag) when the young girl who was it actually becamfa real bear The -
“brothers of the girl stayed with her but the§rsst ‘of thé‘children ran for:
_ d ) safety Men from the camp wounded the bear and wall but the brothers”
appeare . § left The brothers were concerned.for. their_sister-and hoped to find -
shoulder J some way to help her when a man appeared, to them suddenly to give
e 1 nf \ ‘sé d ~ ther advice and: three wishes. He told them that there was no hope for -
¢ contue *%- . their sister-and that they.must flee:for their lives, using the wishes to .
= K-help them ¢ s@scape. The! nraged bear:chased the boys who eventually
§ _exhausted’all their wishes.. -Usinga magic ball they (mally escaped by
* gomg upr mto the skyxxto form the Blg Dlpper o p
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. . ‘

Lo /
' A sy ‘
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33
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Though the brothers showéd great loyalty to thelr slster\ the mystlcal
powers working ‘against them proved to be too much. Their lives, .
however, were spared. Bears are considered powerful -and' ‘sacred to”
some tribes. Because of its huge size and awseme physical power.it was *
also thought to possess supematural powers For all these reasons 1t is..
arespectedammal L, x SRR

KESS

5 *

Teacher Gmded Actrwtmes

i 1§ Tlus rstory provrdes \a ‘N ural‘ i
5 § - ’_ L z :trodyctionto a unit- on’ the Jsphrs.”
| " Observe:the North'Star.and th B1g

f)l per. Have gtudents drdw &
@ ﬁrﬁ ‘of this star structure. Show .
-'""" g:nts ther star for atlons o
; Idents ~ write’ them own'
legends about one of these star for-:,"
~ - makions or research the story belund
1 on@ escnbed in Greek mythology

B P vate Sl Lot L A T oot ;
.’- l - . - - ~'-/’w
. , 3 R ,
2 v -u L .

2, Introduce the Mayan calendar and\

' the sclentlfrcobservatery in-Mexieo———
-as developed by this group.of In-

- dians thousands. of- years ago. Ex-i-.

ploreht;he” use of stars as dxrectron

find ‘ oo

T
*

- .

Rt

. | Student Activity Card(s) IR **g -
n See For Heagen s Sake Activity Card (16A 16B)
™ ’ * X N - o . ’ . PO N .:;-.%;\;Ti:l.“h L X "\’ ‘ ey :\ J




_ NEW WORDS:. 7 HOW THE BIG DIPPER AND THE \

~ buffalob | S ¢
uffaloberry :»-NOR'BH STAR CAME TO BE S
hollered, - j

- hatchet_ i ) l

L o B Developed by members of the Asslmbome and Smux Tnbes of ‘
.00 o SDaW X the Fort Peck Regervation = . - o
“captive | GEOGRAPHICAL AREA: Plains Region .

SR | STORY TYPE( ) Natural Phenomena ) "

1 (

. -_.One of the youngest of seven brot 1ers. got a thorn caught in }ns hand
| while out hunting. To his surprise ja little gu'l popped out of his hand,j
.where the thorn had been He and hi
_grew rapldly : \

B e B R
AR . ¥ :
e

4 .

¥ She and her pet beaver were taken vy a monster across a la.ke and were
fattened for his supper.”On the day the girl was to.be eaten, ‘the.
monster’s grandmother helped‘her scape. The girl fledito a stone tepee.
‘where a man-with two mountain lions saved her and eventually {in- thef
_-form of an~eagle) led her home to her. seven brothers agam -

| \"In order to protect her, the brothers _k d the glrl went mto the sky and:"
became the Big Dipper and the North Star. There they have stayed
~safe. from all monsters on earth to. help gulde people who are lost

N “

-

. Teacher Gmded Actlwtles: L

.1.‘~ Though this story attempts to’ .
. " expldin the-origin of the same set of ..
: -stars as the story Broken Shoulder, T
it is entirely different. - Have =
®%tudents compare the two stories.
- They may be encouraged to try an
original story of their own about the =
-same star formation. : N

Read Jabberwocky by Lewis Carrol.v B
and ask students to draw the Jab: .
. berwocky monster. Have students .
locate other monsters described in .
other stories and compare which =
seem most ghouhsh and tell why., &

Have students. . wnte a ‘monster U
~ . story .or tell a continuous s in =~ .
which students—seated in.a circle ..
each take a turn contrnumg the
. same story. ‘

. ; “‘

’ ,H\e prevtous numbered page n .. 5
% /e original document was blank.
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{ DUCKHEAD NECKLACE R

| Duckhead‘Necklace / Indran Love Story

refused
satisfied

) rHrs travels took. hrm to villages) L
‘onein whrghpeople weére living with white birds. In both casesthe animals =~ -~
-became greedy and took all the.food, leaving the people to starve. Duck-. " -
head Necklace pumshed the bears by taking away their speech and hy .
seriding them to live in the mountain forest. He also tqok speech from the *

\iDeveloped by members of the Assrmbome Elders Board of the
_Foyt Belknap Reservation , . oo .

.GEOGRAPHICAL AREA: Plains Regron

| STORY TYPES) Natutal Phenomena | Indran values : S

a -

Duckhead Necklace was the son of a woman who marrxe% star. Hlsi

mother grew homesick after living in the sky awhile and -tried to escape ... .. '

fthrough a hole in the sky. Her husband discovered her and killed her,- /

leavmg her young son to’care for himself. Byentually, the young boy
adopted an old woman for his ‘grandmother. She gave hiffi: his name,

2

Duckhead Necklace kllled a whale whrch was his grandmotbr srtrans-

formed husband. Lateron a walk he wasinvited into a tepee in which some c
‘snakes tried to kill him. His duckhead, Rowever, saved him andhe -
nlshe&‘%the -snakes by condemning them to crawl o on the groun% always S

H er made the snakes noses flat.

‘\ .

whrch people were living w1th bears and -

‘birds and co]ored the blrds btack. - ; EEEEE

4

As i many Indlan storres misdeeds were pumshed This story grves an
expla atron of several drfferent natural phenomena

vél‘eacher Gurded Actrvrtres._ .

-~

1. Discuss the definition of stereotypes.
Give some examples. Read page four,
. Do yo6u think that a girl would always |
choose a doll or that a boy would al-

students -with younger brothers and
sisters could experiment with this
idea on their own. What are other
~ways in which men and women have-.
. become stereotyped'7 Ask students to™ -

L . look at the magazi advertlse}nents\ o
o | R to find examples pf stereotyping.

__wayschoose the bdw and arrow? Some

~taught him. many thmgs and’ t1ed a duckhead around his neck for jj;‘;
‘protectlon I R N S -



NN RN L
i ce " . . TR .

Ask students to choose | an ammator«ff\-‘
+bird and. create a. story to explain:
- where it lives, how it moves or what -,

it looks like. Have ‘them make

booklets- with illustrations. - Have L

students exchange Books and read

>

> aloud to each other.\\ S o \T L

Some Indlans have beheved (and
b a stilt do). that . people” could
‘becdme

L S e animals. Have students -
. e -c oose an animal that they could
_ . f - become and descnbe themselves’as

: ) *-that animal. ' Ask each to mclude
- " some of the follQng thmgs.,
) ' e Why they would hke to be that
: ” \wanimal :
A '_ . e.What' they see, hear smell and
'I,l . T s \ o o taste . e ;‘? ~
. . < How they leel R
& ?é " ¢ e Wheretheygo - -
. - ‘ ‘ v * -« What they think about N
I : -+ o How they adapt to \the weathen
B N T ’ chan<ges C
| Student Actnvnty Card(s) L | ' -
... See Mother fl}art Actlvnty Card (17A 17B) 4
- S
- . C {(u - ) } \
%{ . N g } "
4 : | ". ’ ’ s .
3 N 1\{‘0 . . ., ’
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Qeveloged by ‘the Blac‘kfeet )T.nbe DN \_‘:) ST L

- physically’ |- GEOGRAPHICAL AREA: Pisins Region | - ' i -
cleansm’ STORY TYPE(S) Indnan Values "" -

" sweat lodge | i uy s R S I

.":f:; regretted N SN e N v - J ' N

Coyote Mﬂn s-wife got very smk and dxed leavmg him and,,hls san to - .
. grieve for-her:,Cosote Man traveled to Big Sands, thedand of spirits, to” - .. =
see 1f he-could have his wife returned. Upon reachm&fg Sandg, hewas ™~
own-. a. sacred cerexyony whjch cleansed ‘his wife spiritually and~ -
R lgsmally ingorder that she.could return. Beforeleaving, Coyate Man =~ ..
“w utl &,ed about showing respect for his wife; never shoulfl he &ll . ‘ N
. ‘her Ghost: Woman or lagy. Upon his arrival in camp the sacred fly pipe . Vv
L ceremonx wawepeated and Cdyote Man apd I wife livedhappily-for " - ">
s some time. Eventually; however, he forgo 1sw xhing-and becameim- '
‘ patlent with_her, calling; her the names he had  warned against.,
: His'wife ran to het bed andCoyote Man found not i
left ; N ‘ . . o

‘:-' ‘i.f\&"~ - N .

oy nnpatlen,t
X ?" < sacrnfnce»v\

Often one does not~reahze how great a gxft fr1endsh1pu§ untd;lt is lost R
,..Coyote: Man was-given a second chance to honor' someone he loved L
dearly,‘As ig’ easy to do, howe (ﬁ he ook his !ovedone for grant;ed and. ..
falled show the respect; h?/shoum"have He was—pmushed for his  _-- @

s A - A ¥ o 1
‘The hy plpe ceremohy and swea‘f lodge are seen. m thls stor as havmg
t ‘powers to.cleanse and purify and shduld ;be recogn;zed as a.

sa way m whlch some Indlan peOple W, I'Shlpg .2

2.

Teacher Gmded Actnwtnes. ,

‘:‘-
\‘, .
~
-
f

‘ \‘ .4\) ‘

7 2ompa.re thls story t 52 \Ybung War~ O
or. Both stories ,point_qut whatt:  * -
i kmd .of bghavior- is é:pe‘cted of a -
\‘ “-rhan when' making a comm itmegt to © -
;hoe wom,an\A ‘womansis ‘ot a posses-
' ___sion, nor dpes’ she become,,ap&blect*
‘rof abuse in marriage’ or-friendship.

IDucuss how tradltxon hdd led to role L

—— 3

Re\’gg}y/classroom resp(mmbaht' ‘ ; : RN
ional male tasks.and are girls omg t‘l'adl _onal femalegtasks‘? Is there -
b néed-to swigch roles. or tas] ‘
,smmtlon 1f n bssary SUSY

:.

-“
"'f.)"




2. Have. students’ indi;'idually draw
& what they think Big Sand might
look like. How might this. compare
- with ideas of heaven and hell? Have
& students fantasize where they might
T . S 2‘]Jke togo after they leave thls world \
R ; oy ? .
AN Perhaps a group of students could collaborate on a mural usmg thelr '
)} < eas. Different t;ypes of music could be used to set the mood for
oo bad places to go after death. Encourage students to be
: ) T T " -
- 3. Have stude make a travelogue of
" all the t;hmgs seen, heard, touched,
. - tasted and smelled on Coyote Man'’s
- journey to Big Sand. - )
- Some may wish to draw a map thh
\ T .dlrectxons
P . X S N i "'_ R
L Student Actlvxty Card&) - - S
S See “l)men of Wonder Actnnty Card (18A 18B)
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. NEW \V‘OR
; 'g . kindh
| ' | n earte

% descendants

~

chokechemes \
patnent_ \
prayers\ ;
buckskm ’

' ‘frmg.es..\
approached ‘
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‘.\'Developed by membérs

' ""Summary

R

b

the Fort Peck Reserva i

. GEOGRAPHICAL AREA: Plains Reglon o
‘STORY TYPE(S) Indlan Values L e

~
Et T

T AR
A chnef 'S w1fe named White Horde Woman wanted very much to have a

child and prayed idaily for one. She was a soft-spoken, gentle, kind
woman. Because of her gentle ways, a small white rabbit was not afraid

" of her. She took it home and she and the rabbxt became close frlends

Often she shared her desire for a child W1th the rabbit. - ']
One night White Horse Woman dreamed of a beautiful girl and in the
dream a rabbit disappeared. In the morning White Rabbit was. gone._
Shortly afte.rward she discovered.she was to haveja baby. After the
baby was born, White Horse Woman went for a walk and found her"

| § rabbxt frlend and shared her joy wrth it before saymg goodby o ﬁ )

his story shows that rewards come to those who are patlent and don’ t
lose hope It also emphasizes how leyalty and trust, as well as com-

municatiop, can exist between human and animal, although eachhasa w :

role of its own to fulflll Every hvmg being needs some degree of

' freedom

A

this story . _ V
Teacher Gulded chthltles L \ o

“1. -In some tribes the rabbit. is con-
' sidered a sacred animal. Explore they .
- meaning of the rabbit. Discuss.the -

Easter Burmy in contempordry
~ society. What is its.relationship to
. - ‘there eaning 0f Easter? Where

’ : did the Edster- Bunny(orlg'm‘ate?

'R . . N

. 2 ~ Discuss

what - White \ Horse
did she do to-help her"dream come.
true? Have students ‘individually
list . their own dreams and then

dreams hecome reality.

\ .

,{7

q describe ways to help ‘make their .

e ‘
' The 1mportance of dreams as predlctors of the future is also evident i in. .

RN

meaning and slgmflcance of the -~

‘Woman's ultimate dream was, What=<



-‘deoerated paper egg 3.8 nd used on a bulletln board entltled We'renot =~ . %
Just hoping, We're hogpmg closer to our goals A large rabblt could be .
‘shown’ gathermg the eggs o o ; - X
- '{Have students’ wrlte or Fj etalk
o aboul; a time- when theﬂlﬂmght
" their pet might have understood a =
- message they were trying to convey.
Why did they thlnk so” .

4. ~nghts and freedoms have respon-
sibilities if they are to continue to
PR _exist. Usmg the Bill of Rights or the g
T ~Declarat10n of the Rights of the ™ -
"+ Child*discuss’ what responsibilities
go along w1th each of these rights.

U N DECLAﬁlATION OF THE RIGHTS OF THE CHILD (
The nght to affection, love and understanding 7
The nght to adequate nhitrition and medlcal care \
The right to afree education RS
"The right to fyll opportumty for play and recreatlon
The right to a name and _nationality -
.The rlght to special care; 'if handicapped

-~

.+t The’ nght to be _among the first to receive re in times of

o disaster ]ﬁ’ > _
" \\ ~ - 'The right to be a useful member of soclety and evelop in-
* - dividual abilities " ] ,
‘ \ - The right to be, brought up in a spmt of peace and unlversal

.‘_ brotherhood - . n

4+ . The nght to enyoy these nghts regardless ¢ of race color sex, reh- '

‘.‘ . . tion, natlonal or social orlgln e . . -

ar, .
N

Student Activity Card(s): T . ,
See Women of Wonder Actlwty Card (18A 18B) \ ' .
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' Summary /

‘DO WHAT YOU ARE TofD
Stones From Burns .

‘\Developed by the Burns-Palute ’I‘nbe L

'GEOGRAPHICAL AREA: Plateau Reglon
_STORY TXPE(S) Indlan Values

-

Though Coyote “was warned by hls brother Esha not to watch }um
Coyote peeked anyway; causing Esha to be killed. Feeling

surprise his brother Eshaireturned to life. Coyote was $o0 happy to see
hlm ahve that he d1d everytlngg Esha wanted w1thout complammg

STt is not often in hfe that people get a second chance to show apprec1a- ‘

tion. ’I‘oo often frlends famlly and envxronment are taken for granted.

There are consequences for. bad behavnor but people can learn from
~another’s mistakes. Coyote-did not listen to what, hé was told and lost

his own brother. Bsha probably had the power tokreturn to life at any

§ time but walted,longer to teach Coyote the lesson of domg) what he was
told to do.

'__Teacher Guided Activities: T

ed pointless but if not followed could ..
lead to Treal misfortune. Ask

nings. Did negative things result?
‘How did they feel about themselves

- have a happy endmg"

L DR |
. . ~

- Ask students to draw plctures of the -

Do - Iain events in this story. Drawmgs

“paper or on a paper roll.

.a box for a TV. Cut out a win-
.. dow through which . the drawings
may be.seen. Air the production of
this story A tape could be\gnade to
. narrate the story,

1. Discuss tlmes when dlrectlons seem-

should be placed on the same size

fightf)
gunltynqﬁoy'ote took one .of Esha’s bones and carried it with hlm L
..everywhere. One morning:a voice told Coyote to build a fire and to his

1'

~
2

Sy

éé‘r’i#*a oy

3 Y)‘E{

g students if they remember a time
.~ 7 when they may have disobeyed war-

~

when this happened? Did anyone _



},‘.:‘,;?; T

o . S ’I‘ake tums role playmg the battle .

; ¢ . scene "and Cpyote’s remorse at the -
ECER "' ~déath’of his brother, Role. p]ay also
C o - the return of Esha., ‘

Student Actwnty Card(s) e . B

Se\e Walk a Mlle Actlvnty Card (19A~»
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| E f accidents

t undermg:
ignored §.

NA SEE-NATCHEZ (THE WET BOY)
JStorles From Burns

- ' . -
-3 . N . 6\‘:
L

: Developed by members of the Burns-Pamte Tnbe :
‘\GEOGRAPHICAL AREA: Plateau Reglon o I
.STORY TYPE(S)glndlan Values o ﬁ o o
& . S
SUmmary S

g

T

Na See-Natchez had a physxcal problem that was hard to control ‘
wet his bed while sleeping, He wanted to marry one of two very pretty: :
sisters..He was told to wait outside their ‘tepee-until accepted and'in- -+
‘vited inside. When he went inside, the young man had an accldent d
while sleepmg and was thrown out of the tepee C

: , Very hurt and humxhated by the expenence the young man went to the \
' ’ : mouutams ‘where a spirit took pity on him and rewarded him with
\ -anany gifts. When he returned rlch, the snsters tr1ed to be frlendly but
O he re]ected them f . .
, " A The snsters were pumshed for therr cruelty- t everybody thé same,
‘ | "~ § no matter what kind of person he / she is. Even a ‘person with faults is - ;
capable of changmg, and tolerance and un(krstandmg_ mlght make
“that change easier. o, ,SEER
r \ Teacher Gmded Actlvntnes N T
. 1,,}, S o g
. 1. " Discuss what an accxdent is. Isiit -
- -something done .intentionally?
. Should an individual be punished? -
P -Make a list 6f accldents which occur = v,
. .. around school and, discuss a list of B ,;‘;,‘;
Y g ' preventatlve measures SRR

- o 2 P
» ' % Dlscuss problems of the physncally L
- -+ ¥ handicapped, To help' rajse;student
awareness have them imagine they
~ were a'deaf-mute or blind person and
try some everyday experiences. Use
. a blindfold and -ask students to try
-3---»—,—"'————-some-of the followmgactnvxtles*“”““ Yy

iy

~.

. Walk up and down stants ,

. "~ " ePoura glass of milk -
\ \ e Get the attentlon of a waltress or )

: give a'restaurant order o LS

g .o, e Carry ‘books and supplies to.

afiother class or. home r s

Q

2 N
-~ - ; v

‘ .8

1, '» \% : " R e
: » - { '



_ '*Rla'y a 'gamee BRI
© ¥ eBetthetable = . ~—F- -
P o Make a bed o \ e B

S Have sﬁldents make Ta hst: of the problems and dlfflcultxes ens
"« countered. Ask them to be aware of the time e].ement and the coordma- :
tnon usually needed to do these actJVJtles. : T

N

S v

. aﬁDnscuss whethem not; your school is desxgned Wprowde aC(:ess to" \
" education for handicapped students. Does thebuilding have reatrooms
~and entrances that provide easy access? Are there special ,programs or
facilities for-handicapped students? 1f not,’ what mlght*‘be done to

change the exxstmg sxtuatnon? e . g &

Student Actnwty Card(s)
See Walk a Mlle Actnnty Catd (19A919B)
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4

Y B S L O S R SO S - . Yo ) e TN

e

oRDS: | THE LONE PINE TREE -~ . §
, 'dppearance ,\.Th\e;fLope Pine Treé_ and\The LO(lgeﬁ"_ -

qualities § .
informed | JOUrney
“blistered’

* .incidents
" - humorous’
personalities

Developed by m;mbers :dit’_;j;he ‘Bl.ackfeet Tnbe : ,\ ; ,,
" GEOGRAPHICAL AREA: Plains Region, = -
-STORY TYPE(S): Indian Values / Natural Phenomena - - -

“Summary: - - 0 o T

figures | Two encampments, one of women only and. one of men only, were =
. » located close to each other. The people in both camps had a hard time =~ -
g legen_dal'_ Y .} performing certain daily tasks. Finally N api, the legendary Blackfeet : 3"

5 -} hero, decidell to ask the women to join the men and live in one camp
t;ogethe;.f\flfhe_ women agreed and decided to pick a man for a .-‘h%sband. .

J The head.woman Eagle Woman chose Napi but he refused her because
- she did net look pretty. Eagle Woman told the other women of her re- - "
jection’so that none of the others would approach Napi. She then dress- . =
‘ed up and returned to select Medicine Horse for her husband. Because . . .
‘he was not selected by ‘any of the women, Napi bacame angry and: '
‘'stood alone on'the edge of a hill whete he can be seen to this day in the -
form of a pine'tres. -~ R : S
When one is unkind to others he or she not only hurts that person but |
-tends ‘to"isolate himself or herself as well. As the initial part of the ™"
s story suggested, we-all have a need for others and must be willing to =
. overlook characteristics, like race, skin color, physical handicaps, etc. =
. which people have no control over. \ \ R

o *B?t}fmen ‘an\d’ Wb_men' should ‘have-‘equq_l 'obportgihities in life. Both’
; gtxes must work together sharing responsibilities. - N

,
B

1. Teacher Guided Act'iiritie_s:',

1 Review roles traditionally pérforih—

" . ed by men and -women. Which are - -

S 'determined by society and ‘why?

Students may be assigned to debate,

- - " “reasons for the Equal Rights,

S Amendment or the idea of drafting -
g women. : 3

G

§ Others may report on the status of other controversial issues relating’ .
- to sex equity in the news; collecting articles from the newspapers or
magazines. : ‘ - o - 2 .

P
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: Ask each student to think about and
oy describe. the loneliest place in the.

" »*  world, giving reasons why it seemed
so’lonely, Hdve students .write a

.~ Loneliness is., . . poem. I

B T S S S E

¥ . 8. Like Eagle Woman, people areoften = -~
¥ ' \ judged by their appearance. Discuss ‘
. .when-this might be good or bad.
o " Why might appearance be an impor-
- * %tant consideration when ,applying

- +forajeb. - 1. . \
o : - N o ‘ L Il: ) N 'r\ ‘\ )
sions for presentations, job in-

%lllch as clerks,.
¢h as clothing,

..y Discuss the importance of first impres
¢ - terviews and every day encounters with service people
‘ waitresses, etc. Discuss elements of personal style su

~ *~posture, eye contact and listening skills, -~ ..

. (It.is important to remember that niany Indian children do not main-' .~
..  tain constant eye contact or direct.ey€ contact particularly with elders .~
"7 or people cons‘id%{to be in authority. This mannerism is, out of - - -

. respect to these g¥ople. Being aware that the non-Indian public ex- '

pects a great deal in terms of eye contact has sometimes been a conflict

of pergonal values.) What other characteristics might be specific to cer-

“tain communities? ~ © ST T e

.- Using magazines ask students to make a collage of what they thinkisa ;
great way to look. After these have.been completed generate discus- © . "
sion about how media and advertisements influence how. people think - S
they are supposed to look. Are these images realistic? Why or why not? o

" 4. Examine the traditional roles of men

X ) dnd women'sin different . tribal -
groups. Students may be assigned
3 £ to make reports. Speakers from the: s

community. may'be invited to pre-
sent role stereotyping in different

o n o
-

3 Student Activity Cards\(‘ﬂ"):. o N ;
. See Me or A Lone Pine Tree Activity Card (20A-20B) - .
e e . e e e e e e e \ . “_ . ‘\" 5
. . : : ¥
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NEW WORDS |
e “advice ||

7~ sacred [
" intentions. |
N ‘guidance” §
topknotfj'
o Lo venture )
o vain

 of the difficulties which lay ahead but his detérmination sént him on--

graspmg:{z
.transformed :
‘accomplish -
y'éarlingi |

ropep

taunted'
antelope

~ learning to ligten carefully;
’ be hrs best, he brought good fortune to his peé |
L -_Bed Bust Death is-a story sequel toHow—Horse 8- came-to the Gros

- for help‘ g

B ! l:céremony came to be. -

B \‘gx%k;i‘d&\?ft\v‘.‘q R .
FRNSAINE RN TR

How HORSES CAMETO THE -
‘GROS VENTRE/RED BIRD'S DEATH

Developed by the: Gros Ventre Elders Board from the Fort
‘Belknap Reservation ° - o

'GEOGRAPHICAL AREA: -Plams Region . . °
STORY TYPE(S) Indlan Values/ldeas of Splrltual Behefs |

59_»-‘ R A

AR 4 .y . . .. R . . S NEEREE

Thls story is about a young warrior’s struggle to obtam the skm of the .
“red otter for his sacred medicine. Many along his journey warned him =+

_ward. He'came to a lodge where he fasted 30'days, almost to the point . “:.
‘of total exhaustion. An old man revived hifm and sent him to e’lake to .
catch a blrd but warned him to stay away from a red blrd T

Out of frustratlon he caught the red brrd Whlch carned h1m to an 1sland’_ .
- where he was.unable to. escape. Because of ‘the boy’s kindness to a:* %
“small water,snake he was given special powers ‘which he lost whenhe _°
opened his eyes prematurely. Eventually, an eagle rescued-the young -

- wartior.and. returned him to the old man. Not only .did:the warrior
_receive hls red otter medlcme but left horses wrth each trlbe which had B

Thls story agam teaches us: that our goals are not achneved wrthout ef— S
- fort 'and much determination on. our ‘part. Often we must also rely on =~
. theaid of others. If we do not listen’ carefully and follow dlrectlons ex- &
actly, we are not likely to succeed T c O

N (‘

_ \By hstemng to the elders on hlS ]ourney, the warnor was told how to .
~ find whathe needed in order to proceed: further. Each elder played a
"'part in prepanng h1m to be truly worthy of recelvmg hls medlcme .

:"‘Thls procedm-e is comp arable to the type Of PreParatlon of ore whois

going on a vision quest. By preparing physically and mentally and by =
good things will usually follow. This story . &
sﬂoWs héw one person sought to be a better person and by seeking to -

ple as well

Ventre. In this story the yéung Gros Ventre warrior returtied to the
lake where he-had ‘ohtained*his red otter medxcme bundle. He returned N
to challenge the powerful Red Bn'd ‘who had lgnored the warrior’s plea A

I

Wlth the. help of his medrcme rope the jvarnor taught Red Birda httle
" humility ‘and left;.

the bird helpless against the natural elements of . -
winter. The $tory - also descr.lbed how the songs of the ﬂat plpe

"’“ ". g
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. . Though'’ criticism often ‘hurts one’s. -
feelings it is usually offered hecause
- there is a;behavior which needs to be "
changed.“Question the-students on "
" ;the older brothers’s motives in com-
- _ing down 'so hard on the younger
brother for borrowmg the red otter
medicine. ~

1 4
Al

. D1d the older brother ‘receive his ]ust reward in the end? Why or why - J//\
. . pot? Most people cringe at criticism,- -but others are taught that this

- » only comes from people that care. If his brother had not said what he

S d]d would the young wamor have gone .on hls Journey?

©.2." < On'the blackboard wnte What’hap-

-~ pened four times? Ask students to

-reread the use of the-number four.

- 1 Have volunteers go' to the

SR blackboard and” write these things

< down. They need not be complete
. sentences. \

&

‘ Rewew the slgmhcance of the number four ‘and ask students to see 1f
t they can remember why four is used in some Indlan cultures
. e N . S # ) /‘\-—---c
stcuss aH the sets of instructiond
- which were given the young warrior
. actly. and whlch ones were not. What -
'happened in each case" " ‘ S

\js
K

Pass out thrs list of dlrectlons entltled FOLLOWIN(: DIRECTION S g on o
to the whole class. Tell them that they are to: pretend they are the ‘ S
'young Gros Ventre warrior out to,earn the red otter medicine, Each
must show 'how‘ well he or she. can’ follow d1recti‘ons '

LS.

.- .
e e .
YN
e .
{5”%.\4 : .
. P

SUEL
When all have finighed (allow only a couple mmutes to comﬂete)

Discuss how well.dir ections were followed, R
% It o s - . 4 Dlscuss the value of helplng people ‘ _
L _‘\ L -in danger and cases where strangers o R
o “T—.\f need of help are ignored”Whatis ~ ="~ ™

;b;rotherhood? Can , we survive
-without .it? ‘Discuss the difference
‘betwken a humble act’ of -kindness

L]
o
,'

~ versus;the personal qualities of perr B
formlng a courageous act . .
! . ' R . A P y_? . ‘ ‘
C " _. . . -_“M . .- R Y. o . ‘9‘3 _ - Lo M"‘, .




lure the horse whlch he Ied to the\

_camps, :What musical instruments . .
.. were.. commonly .used- by tribes in ..
your, grea? An mtroduetlon to -In- ..
‘dian ‘music "would ‘be. approprlate.r
S L BN . 48 ‘ Following is a blbhographyhof com-
e TN S - . mercial’ products that could assxst»
R o, RS Q. . :such an effort. -~ . L

)

(-f S ; Bul]etm board dlsplays lmght mclude bold letter words of songs of
- various tribes. Use the followmg resources as a place to start your
_musicunit: T £t R - ‘
Ly R ‘Ballard Louls Muszcal Instruments of Indmn Amenca. Pamphlet
ST dxstnbuted by Bureau of Indlan Affairs, Alburquerque, N M.,
o T """tBal]ard

‘fu,,uls. Amencan Indzan Muszc fo? the Classroom Canyon

Records Phoemx ‘AZ.,1973. -
. - -Curtxs, Natalie. The Indzan Book Dové&Pubhcatxons New York 1907 B
—~ reprn}t '1968. o ;o
- Densmore, Frances. Te\ton Szaux Muszc (reprmt) DeCapo Press, New
N Lo York, 1972.%: WAL
e Howard Joseph Dr Drums in the Amengﬁ Oak Publlcatlons, New
S T ok, 1968 -
/ S Mus:c of the-Americas. Edrted by Paul Collaer Praeger Pubhshers,“‘
S | \ - ‘;'\‘_.‘,_New' ) York 1973 Lz R | . .
SRR IR SRR Informatlon on record Jackets and enclosures dlstrlbuted by the ~
- S followmg record manufacturesvnll a]so be‘useful B

; ; Canyo “Records, Phoemx, AZ _— , S
: : : Eth ic Foll ys,NewYorkNY : ‘_'\ A

P lerary of Congress, Washmgton DC

-

-

’ ‘ . ' . Student Activity 'Cards(s) o o o
\ o . See How.Horses Came to the Gros Ventre ST S
" Activity Ca\rds. (21A-21B, 21C-21D, 21E21F). ¥ - - °
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must be able to follow all the dlrectlons exactly You wﬂl have
only three mmu{ttes to complete  the hst S

7

1 Read all the dlrectlons carefully before domg anythmg

B . - 2 erte your name a.t the top left hand corner of your o o
- ‘\“‘-4%.‘ o paper._ | L R T NS

@ 3 Put your penc1l down and clap your hands together . o
e -, twice. s e ‘

. ) S 4 .' Number from 1 to IO on the rlght hand srde of your o
| ‘ A paper\ =

6 Stand up and turn a cjnplete c1rcle before sn:tmg down

P
S - B

8 Tear the lower left hand corner off your paper % _‘

v , 9 J ump up and dotvn three tlmes then Slt down

,ﬂi‘“‘L
i
&

% . 10 ow that you have read all the d1rectlons do ]ust

‘ éz ‘ ) '. : A;;Q‘:l“ ) .A“ ' ’ T ] : . ' _" ) :'?\‘:93. s
-E. . A Lo Y the original document.was hlank.

i . oF
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NEW WORDS
‘ victor ;
coups |

o consrdered

&,
e
» t

e

(]
s

T

/

-

. procuiﬁne
: dlsa?peared‘sr<
E qulllwork [ §

- scalp

' uneasy.

Jburial

- herd

. bufchered
. opposite

alongside
soul

" uneaten
‘invisible

exchanged

honorahle |

ceremony

‘ Téacher ‘(juided Activitieé:

INDIAN LOVE STORY
Duckhead Necklace/lndlan Love Story

Developed by members of the Assmlbome Elders Board of the
"Fort ‘Belkhap Reservation - X

GEOGRAPHIGAL AREA:. Plains Reglon ‘
STORY TYPE(S) Indlan Vhlues>/ Descrlptlon of Culture

Summary. L o RS

v &

[

A young warrior who wanted to‘pr]ove himself in battle befqre taknng a
“wife went to talk to his sweetheart. She told him nét to go. Shé was
'satisfied with what he already had to offer her and feared she could not"

\\rhve without him. Prorms:mg to marry upon }us return,’ ‘he young war- -

g'or left.

. When he retumed he found his sweethiart had died and was burled ina
‘tepee. Sending the other warriors in his party on, he chose to remain "

with the dead body, for four nights. On the morning after the fourth >

night he was awakened by the spirit of his girl friend who had seeming-
ly come back to life. The; girl's spirit remained with the warrior for four

years, helping him steal horses and earning him many honors She left, .

fmally, telhng him to marr)( her sister. R .

. " N \ ’ ; R
‘Sometimes we do notheahze how much our own actlons may affecb \
others. The young warrior did not take seriously: the pleadmg of the

_young girl. When he realized that he should have listened to his’ ‘girl

 friend, he tried tg make agnendsy staying with her dead body. He'was
" rewarded wjth her-spiritual presence ¥ four years and received many
other honors. However, one cannot and should not-live their life solely
on the wishes of another We ~must all be:esponsxbler.for our own ac- -
tlons ‘ ; .

‘ ‘,[v‘ 1 ‘Thls story is dlfﬁcult to relate to
' 'young children without considering
the enormous changes which have oc-

. lution of adaptation of other practices -
\relating to human ‘interactiohﬁ.j- \

Rev1ew 1nformatlon p,;esented ,earher about the manner of courtshlp

~ that the local tribes used in thé:bld days, Is this any different than ¢
manner of courtship known today? In some Plains tribes a boy a t
.the.age of 5th or 6th grade might have his first kill (buffalo). At this
age he would also be going from boyhood to manhood through rites *
-such as fasting or seeking a v1smn (good dream about oneself a per

- sonal religious expenence) r \

. . )
. ' %
v - \ R . L . Lo E - e

Py e

‘)‘ ‘

__curred.in_Indian culture and the evo> .

VGt
e N ‘ N o N

. N . NI N Lo heldd
. - TN N NN NS

™ - [N N N N s
. NN .. . : N .
-~ - S X -t : : B SN i

AR



L N . u.j::.\ - I . » RO -
H0w a person feels about hlmself/herself often reflects that person’s
_ability ‘to change, act, communicate, etc. Mhat ‘did the young man
“want or think he needed? Point out ‘that it is admirable to try to
3 become a better.person. No two-people wexactly alike. Acceptmg

: uniqueness is th love,(l‘espect an st.- - k B

s, .
P

'

‘ . i e e T

bee e T e L aasd L .

7
)

Have students research the manner of courtshlp, burlal and martiage = |
Y ‘practices of several different tribes. Have them report to the councll -
lodge group on their fmdlngs ; . ) . e

2. - "Discu‘ss the simildrities and dif-

 ferences -of this"'stery' with the

" Young Warrior read earlier. Note it

one story the girl’s spirit stayed four

~ days while in this story she stayed
., four years. Remind them of the oral .
. . tradition gnd ask them to speculate -

S - ‘on wh se stories are not exactly« ',

. \\Nlthesame Co

. ]

L RN

. ‘To demonstrate oW changes occur, have the class sxt in a large circle I
‘and have one person whisper a simple secret in the person’s ear to the ~ u
left. Proceed‘around the circle w1t7l)the same secret until the last per- : E
son has ee l{told Compare the last person’s secret with the first and Cot
have stude ts speculate ‘on why they . may be 80 dlfferent

«
Al
N ' o
‘. B N

| Student Activity Cardls): =~~~ = : ;
See A Wamor s-Return Actrvxty Card (ZZA 22B) | - o ~\
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muckleshdot | |
. appetite.

ogize -
- ignore

ashamed
. elastic

C underneath- ‘

\ mlght have heen worn these dlfferent ways

STORE[@S EOEAN IN DIAN BOY ﬁ
beveloped by the Muckles Curnculum Commlttee
GEOGRAPHICAL AREA: tal Region = *

STORY TYPE(S) Desmptmn of Culture .

@' e . S . N " )

Reservation in .

Lance a young boy who lives on the Muc‘kleshoot

Washmgton -described his home, his family-and the expenence of hav-

_ing long hair and being differenf. He also told of-a flshmg tnp and a’
clam dlggmg tnp whxch he wen} on with his f,amlly .

" In Lance s descnptions of his experiences he reflected pnde in bemg :

'who he was. As the story about hislong hair suggested it was not easy,,
" to be different. One can also understand the lmpact that sea llfe had on.
Lance. and hls famﬂy s way of life. : § \

- For some, Indxan ‘peoplg hair i is considered an extension of the spirit arld
"is not. meant to be cut, just,as one does not mtentlonally cut arms or .
legs which are also extensions of the body. Some tribes like the Sioux -
- used to. cut hair only when ‘mourning the death of a family member or
to shame afperson for poor behavior. ) \ A

\: ~

_ As Indian. chﬂdren began to attend schools, dunng ‘the reservation * |
period mentioned in Historical Perspective, cutting boys hair wasman-. -
“datory. Needless to say it brought a great deal of anger-and emotional -

 Stresy to. the children, and their famlhes Thxs was done to help
c1v1hze Indians. oo ) | .

Since those times many Imhan parents have a]]owed their children’s

_hair to be cut, often for the reasong which this story descnbes -Some -

young Indian people choose to keep thelr hair long as a sign of then;
pride in belng an IndJan person. " - .

~

.« to . REEAEN

Teacher Gmded Actlvmes.‘:' R .

- ‘Hair section of this story. After dis-

studénts to vote, deciding how
- many believe Lance should have cut
“his hair. ;

I

various cultures. Have students investigate and report on & mode of
hair style from a culture of their choosing. It is interesting #o note how
different, tribes wearﬁhelr traditional hair styles. Explore why halr

1. Have students roje” play the Long ’

1

..—cugsing what happened. toLanceaska___,.;-;.r‘_\_

i

p i

vy

Han' and 1ts lerlgth lack of it or style may have pmitlcular meamng for .



)\ l - ’R \ \ r > , o \ .
RN A T After revxewmg the ways in- w}nch _
e T P g:ople can he different from “one .
i A Y ERENR other including physn:al features, = =,

. "sex, hanglicaps; age, etc., take Meld‘ -
o glp to ‘' Day . Care facility or a .
etirement* Home to expose stu-

dents to age dxfferences .

¥ .
o Ask student to ]Ot down impressions of then' tnps What kmd of
P /thmgs can be done to show reapect and’ dpprecmtlon for the aged"
‘ What thmgs can be done for younger people‘? -

SN

>

e . _3~. \ ‘Smce thlS is th Est story in the
Wl "N ..~ series it can’be used as a good way,
: \ * :to.summarize what has been learn- -
ed. Ask students to compare life on_ °

" Little Ghost Bull’s Cheyenne Reser- - -
- vation ‘with "that of Lance’ s | [ ST

" Muckleshoot Reservatlon R 6.

» ' A M ~
N . RPN . s
. . © R N S

. ’ , . L4
- ] —O— .. .
) NEN or—- .. /.
) :-;s ,:
. N wo

: . Have students sklm over Stones of an Indmn Boy and Joseph’s Long
*  +Journey. Examine the career choices the boys have made and why they
.- have made them. Ask students to project what each may h:{ do in

.., the future. Have each make a hst of steps needed to ac}nev t goal
. vorthose goals. \ ok v 3 -
. Student Actxvnty Card{s) R "

o+ See Power-to Choose Activity Cards (23A 23B, 23_

1

\fo]]owmg court decxsxon

)'

[

* t‘ . ‘ "' 54 \ ‘ ) -‘ . ) \ ’ ' ‘ ~ . T
IR b ~~ BOLDT FISH DECISION UPHELD ON APPEAI
P ‘ Seattle Times — June 4, 1975 - )

. B by Don Hannula e

S \ ‘Umted States Dlstx‘lct Judge George H. Boldt s- hlstonc Indian Flshlng nghts decision was
— —-—~~~-~uphe1d today by the Nmth Circuit €ourt of »Appeals e o s ~;~——~-«—., ——

State Attomey General Slade G'ordon sald the state W111 appeal the decision to the Umted ' '
Statés Supreme Court. =~ e o o ‘ LN
The decmon ‘handed down by J udge Boldt February 12 1974 guaranteed treaty Indian trlbes
the opportunity to catch half the harvestable s&lmon and steelhead returning to thelr tradi-

.. & _tional off- reservatlon waters, - - . ‘ -

€ ~ .
The decision- touched off protests by commerc1al and sports fishermen and was appealed by

thestate T e ‘ n
| B A 99
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l ) A three Judge 'panel from Ke 9th Circuit Court of Appeals heard ‘appeal ;;rguments in \Séattle»
S mJanuar\( TN\ A | o | o

. The ongmal case wh | ‘ ? "
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- ' Stan P;tkm Umted States attorney for Western V\Mshmgton sa1d he had expected the Boldt .. -

‘ decision-to be affn'med l}ecause of- the evidence and th_e comprehensiveness (05 pages} of th‘e '

rulmg - * - _ ~

“ R

- "'I‘he thing that has nev& been well understood 1s t’,})at a treaty isa contract and one 51de can't
umlaterally .undo it. . LAy 7
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