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ABSTRACT : : ‘
A study of code-switching in the classroom ianguage.
use oI x group ¢f Ohioc third graders used as datg over 17 hours of
conversation taped in Septemb2r through December during structured
smail-group lessons, informal conversations, whole-class lessons, and
peer teaching of English te menolingual and Spanish~dominant
children. The group included Spanish memelingual, Spanish-dominarnt,
balanced bilingual, and English-dominant students. The study focused
on situations in which students used both languages most oftenm. An
thnographic approach was used to analyze the instances and contexts
of code-switching and to develop a situztion typeleogy. Rine
categories of code-switthing context wére identified: régulatory (to
control group behavies); emphasis {to stress 3 message); -agtention
attraction; lexicalization {(lexical need, cultural association, or
irequency of use in one language or the other); clarificati'on;
instructiomal {to teach second-language vocabulary): sociolinguistic
play. (for humor, teasing, punming); addressec specification (to
accommocate the linguistic need on choice of the addrassee or b
excliude individuals from the interaction); and miscellancous. The
considerable use of English, even among sdfie Spanish-dominant v

- students, raises questions about generalizing to children the

previcous findings about the use of Spahish and English among
Spanish-speaking adults. {MSE! o
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In the past decade a new dimension has been added to
American classrooms:
English to carry out the instructional proce&s. This devel-
opment paraliels a growing interest in the way children use

language, both at home and in the schoo! setting. Researchers

FUNCTIONS OF CODE-SWITCHING IN A SPA

- *code-switch® or a

. ‘ . NISH/ENGLISH
BILINGUAL CLASSROOM* -

NG . - _ABSTRACT

This paper reports on a study conductrd

in a third-gra Spanish/Engliish bdbilingual
classroom to see how DBilingual children

| | fernate between their two
languages in that sstting. A typology of
code-switching in the \¢classroom is devei-
oped based on patterns \in the_ children's
conversations. These patterns reveal that
the children code~-switch to sttract the
Tistener's attention and gain the floor, to
emphasize and clarify aspects of their com-
munication, and to cooperate among themselves
to resolve instances of miscommunication.
Through detailed analysis of bilingua!l
classroom discourse, The sVudy demonstrates
that the ability to switch between two lan-
guages, which is part of the child's commu-
nicative competence, is a linguistic resource
upon which these children capitalize to
communicate more effectively with their

peers and aduylts in the clussroom.

*This paper was presented at\tme First Delaware Symposfum on
Language Studies, University of Delaware, Newark, October 18,
1979.

© 1979 Irma Olmedo-Williams.
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the use of native languages other than




'gnd educaters have'heeu int¢rested in'expiarfﬁg"the kinds of

- knowledge children have that help them use language appropriately.
vsitinguai c!assronms are censcquent!y beceming an interesting )
arena for researchers especia!}y those in the fields of socic-
linguistics and cigssrqom fnteraction. ‘

One important focus of thisAresearch involves fhe exploration
of children's “communfcative competence.” The ter@ 'camnunicatiw&
competence” {s to he distinguished from Chomsky' s 'linguistic com-
petence.* Chomsky (1965) was interested prfmariiy in the kncw!-
edge needed to prodgce grammatically cnrrect‘sentenceS'jn a
percon's native language and'fhe recognition of incorrect ones.
“Communicative competence" is a broader term, encompassing the
knowledge necessary to use ?anguage that is appropriate within
a2 specific context and across éifferegt contexgs. fncltuding knowl-
edge such as when to speak or be silént, when to use a formal or
informal register, and how to adjust language to accommodate the
needs of Qiffefent Jisteners (Hymes, 1971). |

Bilingual children ip bilingual classrooms both develop and

display their "communicative competence. ™ By the time children

enter school, they have already beceme(socia?ized fnto language
use patterns appropriate to their‘home environments. Children
whose native language is Spanish and who speak it at home, in
addition to having learned the syntactic and semantic aspects of
Spanish for their developmental levels, have learned social rutles
- about Tanguage usage. These sccial rules migh; {nclude refraining

from participation in conversations carrfed out by adults unless

asked"to do so, not contradicting the statements of elders even




\
{f they are inenrrtct er untrua. or :ne prcprtetiﬁs regcréing ﬁhich A‘
ianguage to use with certain p(cpta. Al of this Rnowtedge about
Tanguage usage {s part cf’their,‘cqanuaic1tivc competence."

. Upon entering school, childrex are exposed to & differant
kind of talk. 'Heath (39?8) refars to c!assrcea dfscourse s &
register, "a convcntienali:cd way of sposking used {n specific
socfal settfngs' {p- 1) This talk is .directed towards spccifie .
goals, constrained by the nature of Elassroom ro!es, and genar-

ally characterized by the use of certain strttcgies such as e

giving directives, providing explanations, and evaluation ef re-
sponses (Green, 1977), B8ilingual children, aside from adding a
classroom register €o their code-repertoiggsx may aiso ﬁeara’that
their native 1angu§ges will e{ther not de tolerated or will be
ineffective in getting the message across. In bilingual programs
they may Tearn that thereare times and places whera each lan-
guage is to be used or that there are situations whan “code-
switching” or alternating gétwé;n thatr two languages may lead to
more effective communication.

Code-switching {s thestoptc of this study. 1t has been
defined as “the a!ternating use of two langucges on the wgsg.
phrase, clause, or sentence leval“ (Valdes-Fallis, 1978a, p. 1). .
This paper describes how bilingual children alternate Detween
their two languages and whit functions such gl:ernationi §§;§e‘in
the classroo® setting. /n s of cenversatfon; fnlthfé-cfhss~
room shows that codé-switching, rather than being a hﬁphaz&rd
process, exhibits functiona} béttérhs. patierns that are gimilar

to what researchers intd the nature of classroom cqﬁversatiou




refer to as iastructional strategfes. 'Bsiiﬁguai children, in

additieﬁ to Iecrning a czassraﬁm regiatar. ﬁra tearning that :cde~,
switching is a strategy availadle to them fcr taproving c%assreem
intaraction and neanti&tine,aneir participation {nm {t,

THEGRETICAL sscxéncuxa_

¥ R
In receﬁt ya&rs there has been 3 growing int&rest in the R

code~switchiang af bi}insu&ts. Research into this phenomenon has

been carrfed out {n many languages, fncluding Engiish and Gers&n;”

Swedish, Greek, and !tat{an;mtwc.diatects of Norwegian; Hindi and

Punfabis and Spanish and English. Gumperz {1976) has laid the

groundwcrk for many of the thaoretical concepts that have guided

| this research. He argues that code-switching carries social

ﬁf"\ | meaning either Dy signaling & change in settiﬁe; acﬁiwity, or

N participants {sftuational code-switching) or by highlighting

T aspects of a massage efther through emphasis gr contrast and

. othar stylistic effects (conversational cs}de-siwitchmg). Exam~
ples of situstfonal code-switching are RispanfLs switching to

Eng}ish when an Engliish sgegker enters the canrarsstfun or

* ‘. spaaking one language at home and another at wét& An eiample

: of a conversational code-switch might be the i¢sertion of a

_ Spanish exclamation in an otherwise English se%tence ta’%raete a

,]p certain emotfonal c!imetgg such as a Puerto Ri@an teacher's

- comment to her class: “Ay beﬁdf%b, don'? ta%k%sa toud!® in

this example, though “Ay baadésa“ could be traéslated into fﬁh.

my goodness!®, the Spanish exclamation might prpject a more peré

sonal appeal than {ts English translatton,
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One facus af resedrch on cuds-switcn:ng has pointed L0 syne

tactic p&ttérns and constraints on this ?ingu;sﬁie behaviur. a
Kind of “grammar of code-~switching,™ Foplack {1$75) has summa-

rized these constraints fnto twi rules: the free morgheme

-‘Cﬁnszrsin: and :ha,equive?eﬁee constraint, ' The free morpheme

constirdint states that cadeﬁ may be switchaed efter ény constit-
uent in d) sccurse prevfﬁed that constituent s not a Sound |
morpheme™ {5, 9}. Uhe gives as an example of this caﬁstr&int

the fact that no dats hés shown comstructiont such as *EATiende,”

where & Spanish ending is attached to an English stem, The

‘:.‘;\,: :%:’_‘l“‘:;.n.‘., -
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equivatence constraint states that “cede-switching will- tend
to occur at points in discourse where Juxtapssition of L1 [lan-

guage] and L2 elements dues not vivoisfe a8 syntagtig rﬁﬁe of

either language™ {(Poplack, 1979, p. 10]. She gives the example o C
of the sentence, "I told him. that Fi’ GUE LA TRAJERA LIGERO.™ ‘§
(1 told him that so that he would bring it fast.) Thﬁ:ﬁerm§§~ fﬁ%
sible switching points would be where "tge surface structures of %ﬁ
the two langusges map onto &adch other” (Poplack, 1878, p. 11). [S
On the basts of these twe constraints, one t&n conclude that jg
aven when bilinguals cede-sw%;ch'aetwnen thetr twc‘tenguﬁges.  §
they adhere to the grammaticsl ruies of each lsnguage in doing sc. ;ﬁ

A second approach tsken teo research on code-switching s to yé
determine why people code-switch By exploring what factors ié
infiuence this 5hen0menen‘« it 1s not totally sstisfaétory to ask ;g?
peaple why they do so, Some people msy not be consciously aware -"£§

of this alternation 1n their soeech. OQOthers may be embarrassed

by the question siace this {5 3 socially stigmatized linquistic

3o i,
SR T o




Sehavior {a many Quarters, sometimes attributed to éfaéequate ‘

<~powledge of aither language. . . : \
One way to answer why & code~switch hes occurred i a conver-
sation is to look at sasg%aﬁ'ef g¢iscourse to sée 1f patterns
occur in the aiternstion. Some of this reswarch has peinted to
~the following Qarfak?@s §ﬁ?}ﬁﬁﬁc§§§éthfs 9rncess:A~ch&?a:tar§stics
of tha asftfciyaﬁts,'sf the setting @nd 3ctiyity; changes in topic,
and the semantic intenticnfaf the spesker, The tgngéase profi-
ciency, language preference, Sec!a! fdenti{ty, and role of the pare
ticipunts a3y iﬁfigence cede«switching {Mclure, 1978; Poplack,
1578; Geishi, 3?%63.‘ Genishi's study ef‘sixnyear-?iéﬁ igéiéated
that the implicit rule they followed was *speax the Isaquagé }eur
iistene- knows best™ {p. 2). Zentella's study {3978} showed that
aider children would attend to thgf%fwgsis¢£c preference of thedr
addrecsee angd speak t&e respective Tanguade. Posliack's study
{1978&) showed that the eshnic cdentitg of the addrefsee sﬁf?uenced
code-switihing patterns since it occurred xore frequantiy amang
Hispantce than between & Hispanic and Anglc Spanish speaker.

Mclure {1978} showed that role tgentity influenced code-switching

since glder siblings would often switch languages when assuming

& parental or caretaker rvole. _ -=5§
Code-switching patterns were aiso iafluenced by the eharac- \fg
teristics of the setting and activity. It ozcurred more often in ;ﬁ%
informat settings than in formal ones, Within the ciassrocom, f\: ;é%
' =¥

tegchers wouid conduct the main psrt oFf the Tesson “in one langusge
and switcth for asides or parentheticsl remarks {Zentella, 1978,

Philldips, 1975%. Shultz (1975} showed thet code-switching wouid




¢is§ ecéhrifbr t&ésiﬁg. hﬁﬁ@?,:§ﬁ§ gasé %iaying.

The topic alse infivenced code-switching., Fishman oc al.
(1871) referred to language specialization by domain, Spanish
keing tke-fxﬁgaége of homa, family, &nd religion, whergas Eng%fsh
w8s the 2aﬁga&§§ cf sihua% and work. Huerts [1578)] found that
code-switching into English occuread in the hosme wnen thr topic

turned to schoo’ or work-relited mateers, Poplack {1579} found o

stwmiiar switch into Spanish for ethnically loaded topics such as
cosiversations on ﬁ&ﬁfvg foods.
The 1sst major category to trigger code-switching was the

seémantic intention of the speaker. Resedrcheérs have pointed to

the following functions code~-switching served: to quote snother

person’s speech, signal & position of authority, distinguish

between personal and impersonsl coaversations, attract the

“bddressee’s attention, and elaborate ypon and clarify aspects of

& sentence €Va§des-Faitis, 1678b; Gumpe~z, 1676; Mclure, 13?83‘
The previcus studies form tihe basis for much ofF what is
known sbout code-switching., However, féw of the studies focus gn
taniduage usagg;among children and even Vewer on detatied analysi:
ef bilingual classroom discourse. This was the ares tnvestigated

in our study.

BACXGROUND OF STUDY

The study Peported here is part of e larger study on ianguage

i

usdge in a bilingual classroom. The research wés carried out in

i

Bilinqual Classroom,™ kent Stste Unfvers.iy, December, 1980.

et e AL AN e

“The Targer study t1¢ the suthor's doctora! dissertation, “functions
nf Code-Switching 3s & Tommunicative Strategy in & Spanish-Emolish
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& third-grade classrcom in Northern Ohic. The schoo} s located

in 3 City with & Yarge Puerto Ricsn population, the he;viest‘cen-

centration baing right in tha g%:fﬁit; of the scheel. Hany of the
Puerto Ricans migrated 1o the cily around Worid War 1I, but ﬁ&ﬁ{

migrants continus to come every year. Therefore, thera is aiwa§s
@ ncne}éncnaf Spsnfsh gspuieeicn in the school,

The mitn pirtictpants for the study were s granp ef zc 5
students in the-c%assreun. Two of the students were Spanish mona«
tingaa%s. thyree sthers'were Sasnish goxinent, three were more
balanced Bilinguals, aad the rest were English gaainsnt.2 The
teacher for the class was & Puerts Rican tilingual, brought up and
educated on the fsiand, Bui s?f&e fluent in Engliisch,

i
i

- . i
fata Gathering §

For the targer study, 3 ﬁata% of 17% nours of conversgtions
wai apr4 Gver & four-mOnLh ﬁ;riod betweéen Septesber and December.
These tngiuded reacrdingﬁ‘ef tws smails Spanish langusge aris
groups during structured lessens g%th their tescker and informa!
cenvérsations aoong themseives, English langusge ares L |
sgns and math lessons Snva%vfag the eritire cliasy, and several
recordings of peer teaching situdtfons in which 8 dilingual thild
tayant Irgitsh o Spanish monolingual and Spanich dominant

-

cnild-an,

I
3

L 5

L4

we s Pdmane Siimiin
Taee n terrn s

s gurihg Spenish Langusge Arts sessions and

Enqglysh peer teaching episgdes formed the xajcr &ata bdas¢ for

"These judgments were based in part on the school's ciascefication
from placement recerds but were revised based on teacher and
res@archer observations, In general, they cotncided with sel¥-
reports on their Yanguage proficiency given by the children.
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this paper. 3? ﬁashin tﬁeéé sityations théz the‘ssaﬁishnsneckfng
children were adbie to use both f&ngwsg&s since there were ng
Engitsh ﬁanstfnqaafg fﬁﬁﬁ%?ﬁﬁs ?re%iéinarg ghservations in&éhated f
that in the p?éséaée'ef English mopolinguals, ﬁitﬁ,f&# gxceptions,
tnglich was ysed. Ourthg Spanish ]anguage ares sessigns, students.'

were engaged evther in Stru:tured fessons with the :eécﬁer ar

: resesrcher or in informal conversativans among themselveas, ﬁéring
zj} the peer teaching situations, ene student (NI) taaght English

b . votabulary and promunciatisn to one or more Spanisn sonolingual

| or Spanich domimant students. This last set of regsrdfngs WaSs

.f,_“A ) N ‘ , . § .
@ wsecially interesting hecause one could see the peer teacher

7t Lt

i
e :éé"“f':."ﬁ 5 e
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;f-" gmnlicying many of the strategies utilized by the regular teacher

I

in the classroom and using Doth languiges to do <o. :

- ’ B
A

Mothodoleagy for Dsta Analyeis
research inte *!inguai classrooms and code-switching in that

setting s se€1i in §ts {nfancy. Thnis is one resson why a statis-
. ' S tical hynothesys testing spbrosch 414 not seem gppropriate for
.tnia S8udy. Ratﬁer. the sethodology undertaken was to idengify Cos “ﬁ?
patterns, using 3n gthnographic approach to the data. )
]l An ethnagdraphic approsach heiés to ﬁgfine the relevant vari-
o avies 4% they occur in naturdl settings {irfcksea, 1977}, This

- ApSraach to the re&ea?thléteids nypotheses thnat cagA?eéé to later

Y

Il 3t3%1st3¢al test itag. for this study the aéﬁreaeh invgived sudic-
‘ 1aping parl ;iipants conversations t6 document ciassroom taéik and
} make retrospective anslysis aassib%e.‘;aaturing_caniextga? factors
%p 25 part of the data'nsse far amalysis, incorporating the

resedroner’s role &s & participant in the setling and using i1t s




-
l.

%

tagul inls the 3nalysis, developing the categories.for snalysis

iadrgeiy based on patierns in Ehe data itﬁ&!f rdther than on sré-
set categories, and including the participants’ interpretations

a5 part of the analysis.

¥

The questions to be answered were the following:

. Hhat_fﬁnatfaﬁs_{stf&tegfes, #atterns% €36 we i&éntiﬁg
in the code-switching fn this ciasseoom? :

:. Do these hi!fnguai‘chitdren’espiay code~-switghing to“

resolve instances of miscommunication or patential -
comrupication breskdowns? . - .
Steps for the §ﬁ§§}sis ‘ . ) : o

The €otlowing steme ware taker in carrying cut tho analysis-
Step i: idemtifying instances of code-switching, ”

An tmportant focus of this study was TO0 expiore the ability

tray

¢f chiidren o use the full resources of Soth languages. There-
fore, the working definttion of cqée-s@ftch%n§ was 2lternation
¢ between twe lanmguages Ly the sase ﬁgeakef, ‘intra&ersan%%,:age-
switching,™ either within that child's turn &t sgedkiﬁé‘sr at his/
Jier next tues in the episode. A aad@‘switch.aeu!d gccur intra-
sententially Qf‘?ﬁ§3Y52ﬂ13ﬁ€§533¥31 The .gnglish and Spanisn
4§r zarzians of 3 code~switeh nad te #Yeariy aelanglts one or the
ntaer tanguage. However, some common, English losn words insertec
tnto & tpanish message werg not constdereévinstaﬁtes a? code-
fgu;tching-Sut were seen §s a2 part of 8 Puerto Rican variaﬁi of
apanish, €.g5., *?regaa:a_x la Leacner”™ {Ask the teacher), where

“teazner” ts commonly used even by monelingual Puerzc Biganp

rpesgers of Lpanten,

L
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There were mapmy conversations n which both English and

Spanfsh were used, byt each spesker spoke oniy one language:

shese ccnversations ware saecia} in tnat thev nainted to recee-

{T tige langwage sﬁiii on the part of she chiidren, their ahz%eﬁy
ff? : to receive 3 $e5$a§e in cne,}%nguﬁgﬂ 355.’959°“3§5§”reCt7y in

; the other tﬁéauagé. A few of thrse “interpersonal” code-switches
; . were. included in the aﬂ&’ijS if hhere wWere 1gatances of mis:ea-

menicatian that needed to be reqoiveé This was ?gﬂa tg expliore - -
W&y chi!éren'wnuls attemqt to resaive these communication Qréak-

st downgy (; - SR | T . "
f!F . ' Step 2: identifgfng the episade. o TR
| 'amper*'{’S‘S}'%rgues that if one 13 o aée:qe.e’ intéroret . ;ﬁ
] the nesnﬁnfﬂﬁt 3 code-switch, it is necessary «9~stuﬁy messaget ) ) ?i
iq tn the context of entire passages, r*a*her than Hmting the anal- .
v vsip to the ipternal structure of each seqten:e. For this*stqpﬁ, 7'1%
;  ' ' “the “episode* became thé're§evan: nassage. The egiscde has bean fé
. . Zefined as 3 ynit of interaction betwesn ‘-:_'Iwa .or meré speakers,
&. | geterally arsund‘tﬁe same topic, and with an ﬁdentifiable‘begiﬂ; Zé
} ning and end ;a?ﬁf {Renishi, 59?53. The episode could also &é f%
{i' e ueféneﬁ LDy the fact thgt students were enuageﬁ in the same 3ctive l%
tty. An example of an epis.de might be a question and ansigr d fﬁ
. session after a story. The episode would start with the teécher f%
;ii- ) aswinyg the}éuestfons; it would fnclude the answers géven by the f%ﬁ
f} _ saudents, and 1t wauld end when the teacher dcknowledged their jg
?‘ ’ CxnsWars and Boved on 1o sne:;er ac:évfty; An egise&e carn also %é
i'_ Y %iv%deé ints sub-parts, each of which nas definable pa&ndar?es. %f
e , . ) | . | had ‘ ié

s \
-~ - b
-
¢ .
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- .
‘ §:e§ 3 Jescribing the c‘untext;
f; ‘Csntexzs 3fe“ggps:i=ated by hhat people are doing and where
1i;}‘ . and when they are daing e {Er:ciscn and Shulez, 1877, 2. 8}. \
f' | . There wére many situations §n which the funition of the code- §\
."‘ switch could only be determined by considering it in relation fo ,,
; what ather sneasers said Qr 4id, that is, the code~switch itse?? \ J
i ’ L is tied :e ether messages ar benaviors that codur w' thin the con- . E
%"Q‘ versation. - Cook-Bumperz and Gunper: {1§76) argue that context is rzfé
. “a fraring éevice for the semantic interpretation of message - . ,g;
f tntent™ {p. 2}, cr ‘the egtra- !xnguistxc phznumgna in which, in f?
L a sense, the tewt is embeddea ;a.‘3;. The descripsion of the 33
L context was :%erefore part af the ana.ys&s. ;%
’ | | j Some of the contextua! cues réYied upon for explaining the ;g
' ﬁ?ﬂcticn of a code-switch include the following: characteristics ‘ “
o¥ the pirtiaggan:s, espectaily 1in§ufst€c proficiency or domi- E
n3nce and role; and paralinguistic cues, such as fntonation, i?
C stress and pitch, and dehavioral cues. For example; exaggerated ’
. strass aﬁd'pitch'eﬁ the part af.a §paa§sh dominant student when :é
uiﬁer§n§‘an English dentence might indicate that he or she is g
Q : teasfng a fellow student, wheress 3 simitaé int'mation contour ‘
f on.the part of & bifingual student who.is in a peer teaching role E
:Q : - m%gh: indicate that he or she is erigaged in an instructional ?
Q . - strategy, medeiing in the second language. Laughter on the part - “
) . of sar:icipaa}s would be an additional cue to-confirm such an | &g
Séterp‘r‘etatiéﬁ. | | i — ‘
E‘ ' . .A description of the céntext may never de complete; but by ‘
| tcoking at Surface’iewe? cu2s, we can begin to get an objective 'fé
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i ) . | picture on hew'par:icipants NOrk wiﬁ? each cther's ﬁgssages. In
;!" addition, one can §isc elicit thé input of the partfcipant§ in .
§ | making an interpretation of their behavier.f ‘ |
f Step 4: ﬁe#e%cping a typology. |
. This involved the following process: -
d. &xamining and syﬁthesiging existing#tgpotegie5~{Gumperz. 7?
19765 Nciure, 1$783 Valdes-Fallis, 18782; Hatch, 1876). These | §
;" were also examined in re%iﬁggn to Halliday's seven functions of qég
1*2 _ tanguage in children {1573). pe ' f%
b. .Anilyzing the audio-taped data and extracting patterns f?
® from it. - f
¢. Using these patterns and previous typclogies to develop >§
o 2 typclogy of code-swiffching in the classroom. ‘ - jié
S . b RESULTS ‘%
Tadie ] gives the typology of code~switchin§ derivef from b
f]p the analysis of the tapes. | . /} ) K o ;
| There are some general comments that can be made about ce&é- %
switihing in this classroom. English was the predominant language  §
. of thé classroom. Most of the instruction took place in English,
with the exception of Spanish Lapguage Arts and Spanish as a ‘é
Second Language lessons. These amauéte& to about 45 minutes 2 ;E
® day. Sut even during these times.‘students used a great deal of '
~ . English. . T —t
;i 3SJ~n a procedure was followed in the larger study. A modified ’j
2 trienguiation technique was undertaken to elicit student and .
- teacher interpretations of their code-switches, vk
| - . _ %
' X
15
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Table |

" . TYPOLOGY OF CLASSROON CODE-SWITCHING PATTERNS

3
N

Reguza;argﬂgkss)

' Speiker syitches languages

to control the behavier of

a3 participant -in the group,
regulate speaking turns,

and threaten or criticize

a member of the group' to
change that person's behavior.

Emphasis (Eﬁﬁzu‘ u

‘Speaker switches Fanguages to.

underline a message and place
special stress og-it. -

Attention Attraction LﬁTT)";

Sﬁééker switches languages to
get recegnition, did for floor,
or assert ability. '

Lexicatization (LEX)

Speaker switches languages
either because ¢~ lexical
need, cultural association,
or frequency of use of vo-
cabuliary in one language.
Can include randoem and high
frequency of items, such as
numbers, letters of the
alphabet, discourse markers,
etc.

Miscellaneous {(MISC)

Clarificgtienf{CLAQ

Speaker switches languages to
insure comprenension and re-
soive instances of miscommuni-
-cation or ambiguity. Includes
strategies such as repeating,
expanding, or paraphrasing a
message. Also includes re--
quests for clarification.

Instructional (INS)

Speaker switches languages to

> teach vocabulary-in the second
- fanguage. .

{

Sacia?ingpistic.Piag‘(SOQ)'

Speaker switches janguages for

humorous purposes, punning,

teasing, insult games, etc.
.'“.‘_\\_/(\ )

Addressee sﬁecificai}on {ASD)

~ Speaker switthes‘?énguages_to

~accommodate the Tinguistic need
or choice of addressee. Can.
include sequential switches
where one speaker switches lan-
quages after another speaker
has done so. . Also includes
switches to exclude others from

Code-switches that did rot fall

into any of the above categories.

the interaction. :
N
16.

a0

ey
_____




Code-switching patterns were i;fiuenced by the nature of the
task and the presence of the teacher!l For example, a Spanish
reading lesson with its accompanying discussion with gge teacher
yielded only two instances of code-switching, whereas a Séanish-'
word'game among.the.chjldren yietded‘15'cede-switches. .This |
finding supports_previaus'résearch (Shu!tz. 1975) on the incidence
of code-switchiny during structured ?essonstS. informal class-

- room conversations. | ‘

The typpﬁogy on Table 1 gfves the patterns identified in the
data.. In this paper, two of the patterns are reported, with cor-
responding examp?eg. These bg;té?ns wouid be classified under
the categories "Clarificatign.and Emphasis" and "kttention Attrac-‘
tion.” ‘ _ |

Pattern l--In giving directions, clarify and emphasize your
instructions by repeating, paraphrasing, or giving examples in
the alternate language. _

Example 1--Peer teaching episode. Mi (Bilingual) is teaching
English vocabulary to Ja {Spanish Monolinguai-SM) and E1 (SM) and
Ma (Spanish dominant-SD).4 She gives them the word that they are
to repeat and explains the d%rections in both languages.

Transcript Transiation and Gloss of Cues

Mi: “Ham" - "Ham" . Mi-gives the wond.

EFste aquf. This one here. (Points to word in
book. )

Vamos a decir esto We are going to say this

4The following abbreviations are used: B = Bilingual, SN = Span-

ish Monolinqual, SD = Spanish Dominant, ED = English Dominant,
Re= Researcher, Gr = Group, and Te = Teacher, All other abbre-
viations stand for children's names.

17
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All:

vocabulary to 2 group of students {Ja, El, and Ma).

a sat of word cards.

¢ veces.
Esto ¢4 veces y

estc & véces.

FOUR TIMES ALL OF THEM.

“Ham, ham, ham; ham."

Example. 2--Peer teaching episode.

18

§ times.
This 4 times and

this § times.

(Points to other
words in book.)

3
Code-switches to English us:ng

slower rate.

{The students repeat the word. )
Mi is teaching English
She is using

_She wants to read all the word cards first

and have the students listen, then have them repeat after her.

The ftudents think that ghe'wants them to repeét dfter each word.

Mi:

Ja:
Mi;

Ma:
Mi:

1

Iranscript

é}rst I'11 say it
then you guys.

“fat®
PRIMERO YO, ENTORCES

CUANDO YO0 ACABE TODITO,

LE DIGO,

ufat“

“Don't say it.

CUARDO Y0 LO DIGO
SE QUEDAN CALLA'O.
When I say it, you
keep...you hear it.

In examp?e 2, it is fnteresttng to note tha

- Translation and Cues

Mi gives directions while holding
up word card with word “fat" on it.

Ja reads word from card;

*First me, then | '3
when I finish everything,
I'11 tell you. {(Mi repeats direc-

tions and suitches_ta Spanish.)
Ma reads word from card.

Mi addresses Ma in English.

“when I say it, you keep...you hear
it. (Mi switches to Spanish and
switches back to Eng?ish to repeat
her directions.)

Mx _begias- her

directions in English, even though this is a Spanii& dominant

group.

similar to the patterns uysed by the teacher durin

guage arts.

First,

This may be a reflection of classroom }ih uage rules,

Eng]ish lan-

instructfghs are given in English for the

e ——
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graup,gﬁ a8 whole and- then repeated.in Spanish for the Spanish
dominant students. . o “

One variation on Pat'ers 1 was the way children cooperated
among themsetves to solve instances of mssccmmunfcatfon or poten-
tial cemmuagsatioﬁ breakdewns. In suhh cases, one student would
frequently take on ‘the role of spontanecus transiator for the
rest of the groupﬂ or for the memher whe may have misunderstood.

Example 3--Re$earcher has been revfewfng Spanish voeabu%ars
~ words with Spanish Ianguage arts group. One of the wprds wWas
:“tela (fabric}, and the researcher asked the members of the
group if tﬁey knew how to Sew. ~Se..ral students answer at the
same time in Spanish, except Scl, who responds in English. pSei
is rated as bilingual but tends to {nitiate in English.

Transcript Translation and Cues

“And do _you know how to sew?®
Re addresses question to group.

Re: (Y Vds. saben eoser?

Gr: Yo sé& unm poquito. "I know a little."

Yo sé. “1 know." ({Several students
answer at the same time.)
Sol: I KNOW. So! responds in English.
Pa: Yo temgo una méquina de "l have a sewing machine."
coger.
Mi mam@ tiene una My mother has a sewing machine."
méquina pa' coser. Pa {bil) addresses the group in
Spanisnh.
Soi: WE DO TOO, BUT I SEW Sol addrésses group in English.
BY HAND. \ .
Re: (517 (Como dijiste? "Yes? whét did you say?
(Como dijiste que yo no What did you say, I didn't hear
te ot? you?*
Pa: FElla dice que ella sabe “She says that she knows how to sew
coser con la mano. ty hand."” (Pa translates Sol's

comment. )

T
oy
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SRR
~
Vi
Gy
A
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2
-
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In example 3, Sot‘has épaken in E&gtish. wherads the other
students have spoken §n Spanisi. When there §5 a communication
breakdown, as when the rasearcher 8%&3 hér to repeat her cemmeut
bacause she has not haerd her. Ps trans%ates Sol's comment for
the researcher. It {s interesting toc note that the transiation
is completely i&icmacic.< Though the expression is “! sew by hand®
in English, P trénslates into fdicmatic Spanish, "I sew with the

hand, " | o s

Example 4--Researchey s asking students quest%ens from a
Spanish book. The object of the lesson {s practicing numbers in
Spanish. One gquestion ﬁé about the chi}&ren‘s addresses. The
participants‘are a Spanish language arts group. Both Jo and Vi
are English dominant, though Jo seems to speak more Spanish in

the class.

Transcript Transiation and Cues

i

Re: (Fw qué ecalle vivea ti? “What street do you Tive on?"
Researcher addresses Jo.

Jo: (Yo? En la veintinueve. “Me? On 2Sth Street.* (Jo responés.)’

Re: £n ia calle. o "On street....” {(Re attempts to
have Jo give a complete sentence.)
Jo: En la veintinueve. “On 29¢th Street." (Jo repeats
| address.}
Vi: 1 DON'T KNOW MY STREET. Vi whispers to another student in
English.
Re: La veintinueve. 0K. | “fuenty ninth, 0K,

Vivo én la veintinueve. 1| Yive on 29¢h Street.Y {Re models
- the sentence for Jo.}
Y th Vi, la miema. “And you Vi, the same one."
(Re turns to Vi and asks the same
question,}

Vi: Yo vive en la ealls “1 live on street....” {Pause)
s,-J

le.... {(Pause) Vi begins to answer but does not
give a number.

b ad: Ulied
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Re: (Dénda vives i Vi? Where do you live V{7*
| ‘ - {Re repeats gquestion.)
Vi: {Silence} Vi s quiet and does not respeond,
do: WHAT STREEY DO YOU Jo switches to English and addresses
LIVE OK? Vi. He transiates Re's question.
Re: LSnfqué ¢a£13?' - *0On what street?" {(Re repeats.)
JG ! gg?? STREEY DO YOU LIVE Jo repeats question in English,

V4% 1 DON'T KNOW THE STREET. Vi responds to Jo fn English.

In egkap&ef4; Ju noted that there was 3 communication break-
down, a5 evidenced by the fact that Vi did not respond to the
guestion, He translated the teacher's comment in an 2ttempt té
correct’ the breakdewn; and Vi responded. Such csde«switchtng.fas
& frequent form of caéper&tfan among the children. |

Pattern 2--1f you do not succeed in attracting the atteq;ien
of the iistener and bidding for the floor by usiné language;ﬁé
switch to language B.

Example 1--Teacher s conducting a reading lesson and dis-
cussfon with & Spanfsh language arts group. The story was about
a trip from Puerto Rico to the States.® As an introduction to the
story, she begins to &8sk students to tell how they got tc where
they are liv.rg., She had asked one student, Ev (ED} but ancther

student, Cr {ED) wants to respond.

Transcript Transistion and Cues.
Te: (Y como viniste aqui? "And nhow did you get here?”
Te addresses Ev,
Ev: &n avién. “gf p%&ne.“ (EV F?SﬁOHdS:)

Cr: wmipg, mira, when 1 was Cr attempts to get teacher's atten-
a3 Jittle baby. tion and uses Spanish and Engligh.

At g Selant | AN S e S b, S e by e, S g
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*By plane?™ {Ye eddresses Ev and

Te: (En avién?
fgnores Cr's statement. ]

Cr: Hira. : “took.* {(Llr sddresses teacher
- again, ) . ;

T€: T4 teé cousrdaasl?

“ﬁo'}au remember?” {Te asks Ev. )

Cr: Mira, when [ was & - Cr sgain attempts to get the figer.
1ittie baby. . .

“A long time &go...." {Ev talks

Ev: RHace tiempo....
about her experience.}

A

Cr: Nirg, mira, cuando, - “Leok, lock, when, when I was
cuande y¥0¢ ara chiea, Tittle, [ was, I was here.” {Cr
yo dstaba, yo estaba’ ssitches to Spanisﬁ.}
aq*i ' _ X
- Lr had*trfed to attract the teacher' s attention and bid far

the floor. When she is unsuccessfut in Engiish, she switches te

Spanish and gives her experience. _
Example 2--Spanish language arts students are writing

Spanish sentences based on & picture they have described. One

student, Jo, fs having difficutty.spe¥ting sgme words. Since

severa] students talk at the same time, he s not succeeding in
getting his queslinn inswered,

Transcript Translation and Cues

Jo: How do you spell giendn? Jo &sis question of group.

“The bird hés & worm.“ Sol has

S01: Fl piendn tiene un
2ano

Jo: How do you spell ¢I7?

io: How 40 you spell el

S6Y: lan Fflorea.

‘been reading her sentences &loud

" Jo A&sks guestion of qroup.

- “The flowers." Sol continues to

and continues to do $oG.

“I cae ths mountaine.™ Sol contin-
yes t¢ read.

Jo repeats question,

read,
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2l
i th: (CEme je esoribe @l? "How do you write ¢l?" lo switches
. | . ' : - to Spamisn to &5k question.
o Re:- ¢al? iel? ‘ “the, the? How do you write the?
o (C8me sa wsorile 17 (Re asks group.)
- Cr: £ L. o “E L.* {Cr spells the word.)

Khen Jo ¥s unsuccesaTul $n getting Ei; question gnswered, ne

code-switches to Sﬁ&niﬁh.

Example 3--Re iS'ti!&ing with the Spanish Jangudge arts. e

group sbout the kinds of sports they play. When éBdressing the
boys with a question, one girl, {r, waﬁés_ta raespond.
Transcrint ‘ ' Transistion and Cues
;“ de: (¥ le pelota? “And basedall?
3 A vde. les gusta? 0o you 1ike it? _
i (A Vda. loe wuchaokos o you boys Tike to giay basebaii?”
T tes guera Jugar pelcrae? (Re addresses question to qrcup
g but eifcits answer from boys.}
® | Cr:  Ana, - “Uhum,
. A md opi. R mi 8%, I Yike 1t. I Tike 1¢.*
g TLIKE BY. 1 LIKE !V, £r speaks cut &nd repests her
- comment in both langusges.
5 Cr answers the question not addressed to her. She translates
| her comment intc both lanmguages in an sttempt to get the ficor,
K It ts fnteresting to note that totn ner comments are fdiomaticaily
o correct. .
® : | ‘
= Exampie 4--Spanish language arts group 15 writing sentences.
5; Seserai students are having difficulty in attracting the atten-
: tion nf the researcher since she is helping ancther student.
o Transcript Translstion and Cues
Jo:  Wifice.. ' “Boys.”

How do you speil mifios? Jo asks questian of the group.
rnow 40 you spell nifice? He wants to kncw how to spell
‘ the word "nince
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om0 28 escribe ‘*How do you zpell aaaqda?‘
‘ugaa&a? Ev_&sks question of researcher,
ira, mirz, los mifice  “Look, lock, the children are
sstdn Jugende con la ﬁtaying with the bait.* -
: bela. S¢1 reads her sentence. |
‘» Ev: 100K AT NIKE, HEY. " v switches to Eaglish and
R , sddresses Re wiho {5 listening
ts Sgi.
. Je: *{Rce, afn't it? - J6 asks question of Re who is
SRR ggat sgys nigos. "1istening to anctner student.
- g duse .
#’ . ;gat says nifics? Jo repeats qnestian. y
QQSE; g .
LE30 oree §:iNose " “Does that say nifes?”
J0 switches to Spanish to ask his
| guestion.
!' , Xe: V¥idcs, Ke responds,

in example &, both Ev and Jo code-switched, Ev initiated her
| guestion in Spaaish, Khen she did not get & response, she
‘ ~ switched into English. Jo inftisted nis guestion in English.
| <hen he did not get 3 response, he switched into Spanish., % is

3ﬁ9$F.§ﬂt to note tnat it is not the dirécttcn of the switeh that

}ji carries meaning, but rather the contrast itself. It would bde

“ ingorrect to S3y that one language serves anly particular fun:~‘

| tions tn the classroom. [t appears from the date that hoth |
P tanguages can be and are used by these children for all classroom
| functions. HOwever, & common strategy is to CGdQﬂSWitCh-wheﬂ one

of the two languages does not appeae to be effective.

f"v . JISCUSSION AND CORCLUSION

L
:'\'"? y
e
%
]
P
N
Cudd
5
-
o

L x_‘§£
B
PV
48
e
S
%
X

o
.o
AR
T
e

Gnalysis of bilingual classroom discourse shows that cade

witching is patterned behavior and carries social meaning. . B
These patterns reveal tnat chiidren do ziternste between their | 4
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twc'ﬁanguages to attract the &ttention of the iistener and gadn

the flgor, to emphasize snd clarify aspects of their communica-
tion, &nd to cooparits }!ﬁné fhansaives sz resolve in;tancss af
aiscen&uaic&t%én. The abiitity Esﬁsai:zk besween two langusges
s & linguistic resource that these chiidrﬁn C&§§€i¥f2; LPpONn o
coBmunicete uére effectively with their peers &né aéaits.in the
classroom. ‘ | | | N | |
§¥thcu§h these ckiiére& éid use Saéﬁf;h in the classroom when

interacting with their paers, ﬁhe} use¢ English ¢to & much larger -

extent, even somé who wers Spanish dominant. . The extent of

Englisk uszge among the children raises questions about the con-

cest of a “we" vs. “they" code for these bilingusis. Resegrch on

sdult Hispanics has pointed to the use of Spanish for in-group -
interaction and for creating & climate of intimacy or soiidarity
{¥aides~Faiits, 1978b; Gumperz, iS78), wheress Eug%fsh Becomes

identitied more wfth‘”uutsgfasp‘ relationships, ¢o be used with
non-Hispanics on sore formal or power relationships. In studying
the inéersrtion of the ch%%dren §fn this ciassroen; we sé@ &
reversail. lhe "in-group* in ﬁafs case is the peer grsup, whéreas
the “out-group” fs the sduitc. 11 appears that the peer group
t3kes pracedence gver ghe'ethnig group where language usdge norms
area cqnceréed, For these bilingual children, English seems t¢ de
the janguage of "in-yroup” refatfcnships. whereas Spapish is the

tanguage of more forsal relationships, reserved nore for childg-

2gult interactions. Observaticns of playground conversations alsc

supported this claim &s well as children's self-reports on their

ianguage usage with thelr siblifngs. #An atteéﬁgﬁive explanation,
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nowever, is the imporcance of context ia determining Yangusge

usagﬁencrns; ”aﬂ ‘scheol snﬁ the c%assraan ey ea perceived ay an .
:ng!ish dominant seeting. ané Lthis percepticn mny 2150 carry over
to the playground. No detailed study was conducted of the cnfl- .
dren's idnguiage usage in thcir nomes ¢o tast ﬁhe bsr.tﬁéy sctually
useé moreé Eng!fsh,with,tﬁeir sih}inysﬂ &eiaf!a& disccérse &nesy«a"
_s:s of conversation 10 that setting would give 2 ncra cenﬁ*eﬁe ola

gseture of :hese children's :cnnsnicative competence. D
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