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The Fountain Yalley School District has been committed to a concept of organiza--
tional seif-study in order to improve the quality of instructional and managerial
services needed to be a(fyccessfui school district. .
. ] ' ’ - . ' &

v The National Association of Elementary School Principals' document, Standards for
Quaiity Elementary Schools: Kindergarten Through Eiohth Grade, has been usey as
one of several resources in the development of a process of strategic long-range
planning. That process has {ncluded the governing board, administrators, teachers,
parents, community, and students. ) ot . ’

¢ FOUNYAIN VALLEY SCHOOL DISTRICT
/L MISSION, PHILOSQOPHY AND GCALS

-~

The Fountain Valley School District, throughout its history, has
demonstrated a deep and continuing coomitment to excellence in education. , =
That commitment {s reflected in the District's Mission Statement, Philesophy &
and Strategic Goals. .~ : . s

The District belfeves in a strategic-planning process that enables the
Board of Trustees, the Superintendent and staff to develop long-range nlans to
_ assure that prugrams and activities address current, amerging and ongoing issues
in-educacion, school administration and c.assroom teaching. The planning
. process is never-ending; however, the starting point is the development of a
limited number of strategic and operational goals by the Board of Trustees.
The Superintendent and staff defiqe and articulate cutcomes in terms of ;
action plans thag are closely aligned.and serve to accomplish the strategic '
and operational goals. ~ -
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By focusing on long-term, desired outcomes, it is more 1ikely that ~

actions and decisions will have lasting and significant results for the district
rather than utilizing short-term reactions that may sclve problems only temp-
orarily or cause such problems to reoccur without any uitimate solution or
significant impact. Important to. this process is the study of external factors

that impact on the schools and the Uistrict. - . : ! )

&

Those factors ‘include economic conditions, social factors, demographic
changes and public expectations, among others. The Fountain Valley School
District is a goal-driven organization. It tries to develop’ programs that
serve the needs of the students and mekt the challenges facing our professicn.
Because we Tive in a constantly-changing world, the Fountain Valley School
District wotks to remain flexible. Change is part of our daily Tives. &s
relevant factors change, so will our goals, objectives and plans. Lo
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As Superintendent, [ urge every staff member, parent and interestéqf
citizen to study our Mission Statement, District Philosophy and Strategic
and Operational Geals. We seek a cooperative, supportive quest to give
mezning and life to these statements that will resuit in effective schools
and 2 guality school district. N

¥~

Every staff member is expected to suppart the+District's Mission,
Philosophy and Goals and to assist in developing meaningful cbjectives and
activities that are refevant to each empiocyee's assigrment. In addition,
every employee of the Fountain Valley School District shculd interprei and
articulate the Mission, Philosophy and Goal statements o every citizen and ,
our various publics in order to secure the public's confidence in our schools.
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MISSION STATEMENT

, The Fountain Vallay Schock District beiieves that the.pudbiic interest
ts best sarved through assuring high-quality education for all students, and
that knowledgezdle, ethical, professional and effective educators are essential
to achieving educational exceilence. As such, the Fountain Valley Schocol

- District's mission is clear. We are organized to provide the delivery of
high-quality educatiom and {mstruction through a combination:of efficient &nd
responsible management and forward-iooking'and exciting teaching.

3

DISTRICT PHILOSOPHY. e

The future of our country {s dependent on the young people whg are being
educated in our schools today. The Fountain Valley School District is commit-
ted to providing an environment of excellence in which all children are
encouraged to develop their max potential, The leaming environment must.
be an exciting, positive, safe pNce where children feel-free to qrow and
develop. This”requires 2 well-trdined staff with a clear sense of their
mission in working with our childben. To this end we have identified the
valuas that are the PRilosophy of the Fountain Valley School District. The
District is committed to helpingTour children develop in each of these areas,
and we ask parents and the ccomunity to join us in supporting this commitment.

Basic Skills k ’

Students need a strong foundation in the basic skills in order to function
ds productive members of society.’ These include the fundamentals of |
reading, writing and math. Recognizing the value of a balanced education,
¢ Students must also acquire knowledge and understanding of science, social
studies, fine arts, health and physicdl education. .

Communicatars

Students need to be competent verbal and non-verbal communicators. In
their speaking, listening, reading and writing, they must be able to
axpress and receive ideas and Teelings effectively and appropriately.

High Achievement 3 .
Students need to wdék in an environment of excellence. Within such an
atmosphere, students must develop high expectations, set realistic goals
and work.toward mastery levels cf achievement. ’

LiTelong Learners

Students need to be lifelong Tearners who are self-motivated to take
advantage of apportunities for personal development. They need to
use knowledge and the process of learning to enhance their Jives,
classrcoms, schocls, family and communities now and in the future.
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Respect for Qthers.

Students -need to devel.p respect and'appreciation for other students,
teachers, staff, propertx and the educztional process. Students must
practice tolerance, flexibility, empathy and equality.

Self-Concept

Students need to develop healthy, positive seif-concepts that will
enable them to feel successful academically, perscnally and socially.
They must recognize and value their own uniqueness and accept both
their capabilities and limitations.

[

Adopted By:

Fountain Valley School District
Board of Trustees
September 6, 1984

-

DEFINITIONS

Strategic Planning .o (

Strategic planning fs a process for identifying the purpose or mission
of an organization, recognizing internal and external factors, data dnd issues
that do or could impact the organization significantly, analyzing those influy-
ences to determine the effects they do or could have on the organization's
ability to accomplish its mission, developing long-range pians for dealing with
the environment, instituting actions that will impiement those plans and achieve
the mission. Strategic planning is a management style, not a yecipe or pres-
cription. It is a process for being proactive and 1 avoids allowing peogle in
an organizatfon to feel helpless or victimized. It i 'n integrated set of
actions aimed at increasing the long-term well-baing - . strength of the schooi-
district in reiation to other districts and education in generai.

Strategic Goals * ’ A . -

The Fountain valley School District has adopted Tive 'strategic goals.
These resulted from senior manzgement studying the District's mission and
philosophy, the internal and external envirpnmental factors relevant to the
mission and philosophy, analyzing those factors, discussing them with the Board
of Trustees and coming to consensus agreement with the governing board regard-
ing the shape and condition of the District in the future. - That vicion is
expressed in the following five areas: ~
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In the belfef that all students can learn and are expeuted to be
succassful, the Fountain Valley School District will design, implement
. ana review on a regular basis, the educational program necessary to
insure a comprehensive instructional program emphasizing basic
skills, verbal and non-verbal communicaticn, high achievement,
l{fe-Tong learning, respect for others and positive selfoccncept.

Personnel

The Fountain Valiey Schoel District will implemant equitable and
current Tegal procedures fur personnel selection, compensation,
.assignmant, evaluyation, application of practices, promotion and
separation to assure that the employees are qualified tc achieve
the mission and goals of the district.

Adninistration

The Fountain Vailey School District will maintain and operate its
buildings, grounds and equipmant in & safe and functional condi-
tion and be able to modify ‘them to meet new program needs.

Lease arrangements and contracts will be made that contribute to
the incoma and cperation of the District's missxcn‘ goals and

prog "ams.

Business | | ] : - .
The Fountafn Valley School [istrict will maintain exemplary procedures
and controls for the security of the District's funds, utilize all
fiscal resources in a cost-effective manner, will anticipate a plian
for limited-term deficit spending, prepare and establish a recovery
plan for a balanced budget which includes a reserve and seek to

secure all available state, federal and alternative funding in support
of the District's mission, goals and objectives. . .

Community Relations '

The Fountain Valley School District will practice effective, two-way
communication with its various publics in order to develop the
understanding necassary to insure & reliable foundation of support
for the District’s mission, goals and obaectxves.

Adopted By:
?cuntafn Valley School District

Board of Trustees
September &, 1984
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Thirteen cperational goals were developed in aitgnment with the five ‘ FL

strategic goals. Operational goals resylteq from surveying educational, -
economic and political issues important to the sqpsc! districts~ Senior . . ¢ @
management and the Board of Trustees, again, arrived at consensus_of the ones "

which needed immediate attention. Middle management had the opportunity. to . 3 m
acd operaticnal goals, and did, in one case. The gpergticnal goals are the * Y
shorter-term, more immediate targets that staff {s obligated to achieve enrcute %§
to accomplishing the strategtc goals. ) -

e CEducation oo o ' ' <

- The-Founta n VaT}ey Schoo! sttrwct w1?i def1ne and implement §§E
“Excelience in Eduzation.” ' ﬁg
: - The Fountain Valley Schocl District waI rtrengthen the compe-
. tencies of staff o hetter meet their cugrent respoasibility as .
' professionals as well as meet1ng the changing needs of the
District. s : 7%%

o “Personnel ) o a S
- A plan will be developed and foiiowed for adjusting the number - s
of staff in the Fountain Valley School Dwstrxct as student ' 4
popuiation and programs change. “§
- The persannei evaluation system will be 1mp1emented and monitored
as i ntended : §

- The management of ccntracts certificated and c?ass1f1ed will be
a primary respensibility of all managers.

>

- The Fountain Valley School District will pruvidé an employee- . &
assistance progranm. .

| o

. Adm1nlstrat1cn ' i ‘ * —

- The ma1ntenance, upkegp and mod1f1cat10ns of facilities and !
equipment will be kept current. -

- ~ The use of technology in all its aspects will be cecordinated - .;

and implemented throughout the school district. N

v Business ¢ .

-‘\Alf managers in the school district will work to assist the ‘%

school district in achxevxng ba?ancea budgets and avoiding F

deticii spending. . =

) - ) . X .
- The Fountain Valley School District will review insurance cost
containment alternatives in an effort to reduce expenditures.

- The Fountain Valley Schooi Pistrict will seek ways‘to generate
additional funding for the District anu for public education
generally.
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¢ Comunity Relations , ' -
-

- A1l managers will fdentify the publics who lend to the success of iy NN
the District, and comrunicate with them on a positive and continu- ¥

ing basis. ) g@

:a . b
r. The District will adopt & legislative action plan to benefit the 5
Fountain Valley School District as well as education in the state £

and nation. : , . ' X 4 ¥

Objectives/Activities -

These are the aciion plans that every manager will be resgonsible for ‘
developing. Objectives/activities are to be prepared by every manager in the
District and will be approved by the managers' supervisors based on their (the
- objectives and activities) contribution to achieving the operational goal. The
keys to the objectives/activities are their relevance and importance to the
\ operational goals. , - : | . A

Position Resmonsible

Each manager is required to assign peﬁsonnei within their area of super-
vision to be responsibie .and accountable for each cbjective/activity.

ﬂ:m *M ﬁ NP

i

Implementation Date c Ve .
. 3

This 15 the time period and/or the final® target cate of completion for an L
cbjective/activity. A §
Comments i
These are to be entered as records and documentation throughout the dg
process rather than when the plan is submitted. ' ﬂ%
Senior Managers %
. . -

i Thare are five senior managers who are responsible to the superintendent 5
for the five strategic goals. Senior managers are responsible for the accom- x
. plishment and success of their raspective strategic qoals including al) managers N
contributions to it. In addivicn, senicr managers are responsible for achieving K
their own divisional and/or departmental action plan. - )4
Principals §
) Each principal jm the District is responsible for all the strategic goals ¥
and operational goals and the action plans developed that.are relevant to the "
schools and assignments. ‘ : ' 1
Middle Maznacement ;é
) A1l other managers are resgonsidbie, under the direction of their subervisor, :
Tor the stratesic and operational goals and action plans that are relevant to N
their assignment. ' d

O



DIRECTIONS
I ¥

-

Every employee of the Fountain Valley School District who is designated
as management (certificated and classified) is required to submit to their
- Immediate supervisor/evaluator operational goal sheets that are relevant to-
their area of service. The supervisor/evaluator shall make the final determina-
‘tion of the sheets required. For the first year the action plan may be thraugh’
June, 1986. _ - ;
The plans submitted shall have been developed with full participation of
the manager's staff; that is, those people who are affected by the obJectives
- and activities planned. No employee should be designated in the co'umn ,
“Position Responsibie” without having been consulited and intormed. prior to the -
&ssignment. ' - -

Upon completion of the operational goals sheets, each manager shall submit
the entire packet to their supervisor/evaluator not later than the deadline .
indicated in the timeline. The supervisor/evaluator shall review the en*ire
packet and approve 1t based on the following criteria:

1. Sig?%ffcance of the objéctives/activ' fes to gchievfng the strate§fc
goai; ‘ | ) - :

2._ Relevance qf;the ebjectives/activitie to(the operatién;l goals; N

3. Involvement of appropriate staff in planning the objectives/activities; o a%§

4. Delegation of respcnsibiifties}to appropriate staff; —

5. Timely implementation, especiaily in terms of completion; | é;

6. Ability to document, evaluate and report; ] — T3

7. Objectives/activities may not exceed one page per operational goal. g'

™ , . < ..:

After receiving the packet of operational goals sheets, each supervisor/ ;
evaluator will schedule a meeting according to the timeline with each manager AU
in their department/division to review the materials and conclude one of the . 2
following: . , - "
' 3

1. Approval of the operational gecal sheets as submitted;
2. Apprecval of the operational goal sheéets with modiffcations;

3. Return of the operational goal sheets for revisions @nd'resubmit;a?.

R

In any case, the supervisor/evaluator shall give reasons, recommendations and v
assistance in completing the operational goal sheets. A1l decisions regarding
the cperational goal sheets are final with the supervisor/evaluator.
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TIMELINE

“w

For 1984-85, the schedule will be different than in succeeding years
“because of the &i§:1opn¢ntll nature of the first year. ' '

~  December 11 : Special Manageﬁent Team meeting/inservice
* January 31 ‘. Completion of cperational goal sheets
. by all managers
Fibrutry T-fé - . Supervisor/evaluator conferences
?&brua;§ 28 ‘Finaiyappruvai of operationmal goaTNsheets
April 15 Mid-term formative assessment by supervisor

June 24-28 Final assessment by supervisaor

\
|

In t e 1985-85 school year, the completion of the 6p&kationai goal sheets
?y aach ?anager will be done by October, with formative assessments in mic-year
January).

/

. ACCOUNTABILITY

Every certificated and classified manager in the District is responsible
to plan with their respective staff and develop objectives/activities (an . ‘
action plan) to accomplish the operational goals that relate to their job
responsibilities. ' . ’

Sugerintendent * -

. The Superintendent is ultimately responsible and accountable to che Board
of Trustees for the establishment of strategic goals, the consensus of opera-
tional goals and the progress/success of achieving both the strategic and
ooeraticnal goals. In addition, the Superintendent is accountable for
implementing, managing and evaluating the entire strategic planning process.

L4

L nigr Manaaars

3

Senior managers are responsibie for providing the information and dats
necessary to the development of the s*rategic and operaticnal goals. In addition,
they are heid accountable to the Superintendent Tor the acormplishment of the
strategic goals within their raspective areas, as well as designing an action
olan for achieving the operational goals that are relevant to their position.

- They are also responsible for serving as liaison staff to their respective

management committees in terms of providing resources to all managers regard-
fng their areas of responsibility.
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Prircipais and Middle Managers oL ot

Principals and middie managers are responsibie to serve on managemént
commitiees and at the selection of the Superintendent, as chairpersons of one
of the coumittees. In those roles, the chairpersons are responsible to serve
on the strategic plaaning steering committee with the respective senior manager
for that area. In that role they are expected to provide input, ideas and N
reconmendations relative to their committee assignment, as well as overall

~
y
2

aavice to the Superintendent regarding the process. )
In the role of committee members, every member of the management team R
1s assigned to a management committee and is expected to participate in the =
- problem-solving, decisior-making process related to that committee. =
Finally, all principals and middle managers are responsible and held _ : |
accountable for accowplishing the operational goals relevant to their assign- ~
ment and to contribute toward the success and achicvement of ail the strategic
goals. - - i
| g
" REPORTING L ;
ATl management personnel will be involved in documentation, record- ;§
keeping and reporting. The major portion of the documentation can be done by ‘ "
Y managers keeping notes in the might-hand column of the forms labeled "COMMENTS.® - N
At all meetings of a manager with their supervisor/evaluator subsequent .
» to the formulation and approval of their action plan, managers are expected .
to provide their supervisor/evaluator with an updated copy of their documen- j

tation and commeits as recorded on the forms. At the end of any specified’ ' '
period {usually at the end of the schocl year), a formalized copy of the \ ;
operational goal sheets with information and data documented in the "COMMENTS® _

column will be required from each manager to their respective supervisor/
evaluator. :

-

It is intended that an evaluation of the strategic and operational goals
will be provided in summary form by the Superintendent to the Board of Trustees .
in a timely fashion that will enable the Board to utilize that information in '
planning the allocation of financial, human and capital rescurces. "Additional
oral and/or written reports may be required at any time by a supervisor/

evaluator at their diccretion. g
<
A
This presentaticn will show how two major areas of the standards--curriculum . g
and evaluation and a.sessment-- have been implemented in the Fountain Valley -
Schooi Uistrict. - 5
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?RiNC!FLES OF CURBICULUM MﬁNHGEMENT

Or. Bubgn L. !ngram, Supenntendent
" Fountasin Valley School District

R < * : t:
1. Curriculum holds organized schooling together™
£ " ‘
2. Curriculum-is what will be isarned, whet oraer will the lesrnings be
presented, and huw much t:me will be spent on them

Y

5. The tesk of ecucationai leadership is to carry out the pian.

4. A curricylum is 8 management tool.

3. The sdopted curriculum and deily classroom lessans ere not alweys
the same. :

6. “Celluler organizetion” inhibits proguctivity,
7. A curriculum reflects whet ought to be, and not what necessanly is.
§. Curriculum and testing ere often irmproperly related.

.

9. Textbooks and instructionel stretegies often become the curriculum.

Source: Fenwick W. English, Quatity Control in Curricylum Development,
ﬁarimgten YA., American Assaciation of School &dmxmstraimn
1976
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ELEMENTS GF CURRICULUM IMPLEMENTRTICN

S—
‘6 Plenning Sound, instructicn
¢ Froviding Quaiity Instruction
!
s Using Relevent Materials g

-

¢ Utilizing Appropriste Assessment

i

Full Tt Provided by ERIC.
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ELEMENT I: Translating the Curricuium Into Planning
b For Effective Instruction

-

. e
An instructional lseder who gives direction to and monitors‘?{ze intended

curricuium in order to cause it to become the sctusl curriculum hes 8 set

% \ of skills to rarry out a seriss of functions. Those skills snd functions are
as foilows: ' -

\

1. Definiticn and articulation of tha adopted curriculum standards.
2. Statf development and training regarding the expectancies.

3. VYalidation of staff's curriculum knowledge end planning skilis.
e |

‘s

4. Validation of staff's implementation of the planning curricuium.
3. Formetive essessments of pupil progress.

6. Evsiustion of the process.
12

15
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Full Tt Provided by ERIC.
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ELEMENT (1 ﬂssassiag and Msanaging Content/Technigue/
Strotegic Competencies of Teachers

*

An instructional Tesder who organizes snd mensges the content, technique, -
ang strategic compsetencies of teachers that cause those personnel to
provide quality instruction bosed on the adopted curriculum has g set of
skills to carry out & series of functions. Tho:e skilis and functions a/a as
foilows:

,_ ,N;,

T Assasses ths teacher’s kn’awi%t of the subject metter taught and
provides feedback relstive to it.

2. Assusses and provices feadback of the teacher's knowiedge and
effectivengss in the use of the siements of instruction.

3. Assasses and provides feedback regarumg the optimuny use of mstruc-
tionsal time.

4. Assessas snd prcwdes feedback regamfng the orgamzatton of lesson
® p!ons and the prasenistion of them.

A A e bt e ety o A

"

|

i

FRrTiRe Yy

o ligmng

Aruitoxt provided by Eic:

EKC ' f



v,
IR Y e A |

. P L N FPRVEN - . . : s o E ,,‘. »
> : A . _— . . . SRR TE I A N L I
ey e i‘?ﬁrww*&?‘?ﬁi‘;&’k‘ﬁ SRR A Lo A o

\ L]
ELEMENT 111: Selecting and Utilizing Relevant
instructionai Materials

" AR G ik i R )

Aninstructions) lesdeir who gives direction ta, monitors, end evaluaies the

seiection ano utilizetion of instrucuional meterials that are relevent to
- support the intended curricuium and its outcomes has a set of skills to

carvy out ¢ series of functions. Those skills ang functions are as follows:

E B

-

i. Selection of instructiona! materisls refevent to the curriculum

~F Ang

2. Appropriate u.ilizetion of the aveilable materigls,

3. Evalustion of the efﬁictiveness of the materiaic,

- . . x‘ .
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ELEMENT tU: Designing, Btilizing, and Monitoring
Program Qutcome Measures

-

-

An instructional issder who gives direction to the selection or designing
of masninglul messures of progrem/student schisvement, utilizes dets snd
program outcome information, and momitors the process of analysis and
intsrpretation of data to plen for improvement hes & set of skills to cerry
out & series of functions. Those skills and functions ars as foliows:

A i i aige

)
[ 3

I. Knowledge ang underétanding of data/information.

‘b : (‘:k’?'af ’éﬁﬁ# k-

QP 5 QPN

‘;j

2. StavT gevelopment and training in use of dste/information.

e d
P ]

RS

E]

1
PraNs

. Design/Utilization of &n improvement pien.

4 Design/Utitizestian of & cyclical assessment process
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V. COMPREHENSIOR: ) ‘ i teveniBeyart oty
The student will understand the meaning of printed lanquage at the Grade student ts enrolled |
Yiteral, inferential, and critical levels. .
: concepls
Kilj21314§5i6]71]8 testod
A. LITERAL : :'h o
“ fi-K thru
1. Recall specific detail M o e i S e e e ETWR TR
2. Relate ftews in currect sequemtial order T 1 O -8-f -} ~~f--f--f I-K thru 8
. . 3C,6C,60,8P¢
3. ldentify literal main idea +~1--~(} -p=cfetmeb--t [-K,1,2,3,
7.8,
- e &C 6P 8P
§. - Summarize material 0-j~]-@-t-=-f—op=-d--16C
‘ | il =
5. Follow written directions 0 —f-4-}- -~ - -~} -1 6P ,EP
]
8. INFERENTIAL —~ -
. -k thru. 8
. 1. Qraw appropriate conclusions ( Ot —{— 8-} =~} = - ==}~ -} 3C,6C , 8P
2. Predict appropriate outrcomes + | 0-f—\—{-8-f-~-}-~f--p-~} 1-K thru &
I T 3C,6C
4. Make appropriate inferences using context clues 0§~ —f-&-f--f--}-~11-1,2,7,8
* 6C,6P
- ——— iy .
4. Distinguish fiction/non-fiction 0 @ mmp--f 6P
5. Identify inferred main idea ¢ 8-}--}~ [I-4 thru 8
_ . 3C ,GC,SP
6. ldentify cause/effect rvelationships’ 0 -} ~-f- 11-3 thru 8
. ' 3C,6C,6P
7. Make appropriate comparisons and contrasts 0- -§-f--~p-- 16C,8P
8. Distinguish fact/opinion {pr¢jaganda) 04— 8-}~~~ }6C
G, Determine author's purpose | < 0 8-} 263 thru 8
. . —
COPY AVAILABLE | 21
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[ CURRICULUK IMPLEMUNYATION - ELERENY IV ) \ \
Practice 13 -- Hatcning Test Skills Objectives to the Curriculus . > »d.
5 -
Ubjestives: ldentify the major skill objectives from the test manual and analyze each arca against
' Lhe six matn curricular and fnstructional questions.
X Ustug grade six 1INS capitaiization skilis objectives, the test results, and the disteict curriculum, sceiect
. the sub-skiils of the greatest need, 1ist thes on the énaiysis sfeet and make the “analysis watoh . "
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, , o
Writing An In"x\;tructtmuj lwprrovemani i*lan

thaviiee 5

Ubjectives:  Qdentity the most importan? sub-skills for the grede level, the wost appropriate strategics/
' inlarventions, and determine a degrev of achievesant dasived.

3 Usfiy the form below, complete 1t accordiing to ihe directions.

PO

fouaciiofl Yalloy Schoel Biatrict
tdor sl bonal Sarvfoes

PEAN JON LUROVIOG (16 SCONLS 108 1983 YV - " SO0k PRl EAL
Mhat ar oi..-:‘:;;:“l-" How ing to Sogemve In the N
e yws golng ki « in are you quing ta 11 bani ave Iy 30 mranwre 3!
R U Y (VY Yru)r-nﬂ {305t smb-tust Wlealifhod sk} srsasl {Pellnsate lhﬂrﬂmc.:i uhievmuﬁ" poees
and bt} Whfuctive sirstsgies in cedstion ta specific
weakessias} .
&1 -
N

'

)

: .

I. 3

§

:

N | ‘

\/ i
L ’

subadl Flaw to Aasistant Super tntendont, kducations) Services
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Dr.. Ruben L. Ingram, Superintendent
Fous tafn 'Vaﬂey School District

Ralmer vs. Chicago Board of ‘Edsicaﬁon.(!LLiNOlS)

Millikan vs. Board of Directors (WASHINGTON)

ngsvilfé | z.s.a: ys. Cogper (TEXAS)

j Simineoc vs. S. D. No. m{wVGi‘v“d Gy
| California ‘Education Code Sestion 44662 (888‘13)
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PUPIL PROGRESS TOWARRD ESTABLISHED STANDARDS
Dr. Ruben L. Ingrsm, Superintendent
fountain Valley Schooi Bistrict #
Revised Caiifornia Educstion Code Section 44662(b) now requives
eveiuation of teachers in relation to . .. (1) The progress of pupils
toward the stendards established pursuant to sub-division (a): i.e., )
expected pupii achievement at each grade level in esch area of study . "
Lomments 3
School administrators are under 3 specific obligation toc utilize ‘5
systematic woys of making such determinations about pupil progress @
toward standards. While the tducation Code continues to prohibit the E
use of “publishers’ norms on siandardized tests® in evaluating

teachers’' campetency, nothing prohibits administrators from using the
results of standardized tests to assess the curiculum end/or
instructional program, and use that -information to estabiish
standards. That is not to say evsluating individuai teachers in relation
to their students "mowing “x" number of percentiie points,” but rather
to gain consensus that adequate achievement by the majority of |
students is reflected within s defined band on such tests. In fact, the : \
most appropriate use gf group-normed tests is to gssess groups, not

individuals or teacher performance. The probiem, of course, is

whether ar not the stendardized tesi seiected accuraiely refiects the

adoptec curriculum. R major objective of the curricuium alignment

philosophy is such - match. If there is not such a match, the
district/school would be weli-advised to address that xssue prior to

the deuempment of netw criteria.

Vs
&7 Ay MtEw

Other types of assessment instruments that could be utilized directly
in the evaiuation process are state tests such as the California
fAssessment Program (CAP), criterica-reference, schooi/teacher
designed, end/or textbook reiated. A newer idea is whet could be
termed Curriculum Mastery Tests, which sre a form of
criterion-referenced test; but instead of the test items chosen against
a set of objectives, the items are chosen based ¢n topics, concepts,

and biocks of skiils. Whatever choice is made, however, the key is
that the test is written to reflect specific curricufum. The gduvantages
of Curriculum Mastery Tests over Criterion-Referenced Tests are the

20
ERIC | 23
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“blocking” of s*ems rather than using “molecuiar-type” ‘items that
may be too discrete to assure us that studenis have acquired mere
than besic knowiedge, but heve indeed acquired some understanding
of the content, as weil as the reievancy of the test to o speuific
cumcuium.

in any event, fullowing cre some points from the Effective Schoois -
Research that do retate te this are of assessing pupil progress. Some
of these overiap, of course, into one oy more of the other three areas
in Education Code 44662, such a8s time on task could be under
“lnstructional techniques and sirategies,” ond coordinated curricuium
couid be under 'ndherenee to curriculer objectives.”

l. fcademic Cmiphasis (Specific Objectives, measumhie grawth
mastery, sutcome-basadj

2. Emgmﬁ‘ima aliscated to scademics, active studant
engagement, academic learning time, limited interruptions,
more coverage, more conient, high success)

3. mmmnmmmmﬂgnment of instructionai od Jectmes,
materiais, technigues, assessinents. Single text, ab jectives are
basis for mstruction, not tests.)

4. m_ug_}'gggmgg_{mgh rate of temher-pumi contact. mrge qraup
instruction, practice, feedback moaitoring)

5. Insiryctionel Legdershig (Principals know cumculum and instruc~
tton; principals coordinate snd controi time, stuuen! progress, and
staff deveiopment.)

1
!

6. mmwﬁmengmng dmgnosss and prescription,

record student progress, use test resuits, seek academec gains}

2. 3tryctured Stoff Devefogment (Systematic. mrec*ig refated to

gouis, involuement of entire staff. Staff agrees to participate,
implement and support the efforts.)
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INSTRUCTIONAL TECHNIQUES AND STRRTEGIES

Or. Ruben L. ingram, Superintendent
Fountain vajiey School District

Revised California tducetion Code Saction +1662{b} now requires
evaluation of teachers in relation fe * . . . (2) The instructicnal
techniques and strategies used by the employee ... ."

Lomments

Instructional technigques and strotegies are, in reality, the "how" of
instruction, and veriations in teaching styies are desirsble. Districts
meay, however, exert control ouer this area as long as they have made
their requirements very ciear {o the teaching staff weli in sdvence ot
holding them eccountable or prohibiting certain practices,

in addition, while assessing the teacher's competency in the subject
matter itseif is not specified in the statuie, it is certainily implied; for
one could hordly cairy out an effective lesson without the necessary

- content, knowiedge, and background no matier how sophisticated
were the techniques or strategies. The assessment of effectiveness
in the use of asccepted elements of instruction, optimum use of time,
and the ability to plan and preseni lessons are aiso within this
category of required assessment.

Rs with other cateqories, there are elements that couid appear in
more than one category. Certainly the selection and utilization of
tests -and moterials as weil as specific technigues of lecturing,
simuiations, ett. wouid fit here.

Following, howewver, are four models of sverali teavhing strategies

that are applicsbie to effective tesching when used in more detailed
fashion: )

MASTESY LESBNING TESCHERS '

I Clesrly define the objectives/learnings

2. Know and use task anaiysis

3. Diagnose students' current ievels

4. Hrticuiate enpectations

5. Give direct instruction {input, guided practice, feedback,
assessment)

Check for mastery

¢. Entend or correct

ERIC # 30
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BYTES MODEL TERTHERS

“ﬁ%
L Diegnose v 3
2. Prescribe : ' 3
3. Present - ' ‘ %
4. Monitor - ;
5. Give feedback P

p

MEU NE HUNTER TERCHERS

{. Establish & sat )

2. State objective and purpose to students -

3. Give instruction regarding objective *
4. Provide models ‘
5. Check for understanding

6. Provide guided practice

7. Provide independent practice

PrrTCE T

RSERTY. Stls £

SIRECT INSTRECTION

cdeh

I. Clear goais

2. Sufficient time ollocation for instruction

3. tutensive coverage of content

Strong reistionship between objectives teught and tested
Careful sequencing of tasks

Teacher controi of {earning pace

Activities wilh high rate of success (guestions)
Menitoring student performance

Immediate feedback to students

154 5,‘:‘ »"

B

AL~ R s

P PRI

0 ® e

Sources: Benjaimin S. Bioom, m_ﬁur_cmgcm_gmmg,
McEraw Hill Book Company, New York, {98i.

B. Rosenshine, Tegching Behauiots gnd Student
ﬂ£ﬂBEﬂﬂBQﬁialLﬂE&&ﬁﬂL&IiﬁﬁEﬁﬁﬂib-StDCkﬁﬂﬂn

N TR S

P AR

v
H gline Hunter, Te Tegch More Fyster, TiP Publications,
— El Segundo, Caiifornia, 1965, ‘

PR %

Chartes W, Fisher, David €. Betdiner, "Teaching Behaviors,
ficademic Lesrping Time, and Student fichievement: fin

Suerview,” Timg fo Learn , Caiifornia Commission for
Teacher Preparation and Licensing, mtrumemo.
EKC ' Californis, 1980.
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- ADHERENCE TO CURRICULRR OBJECTIBES

o

EEST COpY AVAILABLE
’ § * r‘i;a‘
Br. Ruben L. ingram, Superintendent | i
Fountain balley School Bistrict o oo
| ] %
L‘}:&;
Rewvised Cahmmla Educatmn Cude Section 44662(b] now requires i

epaluation of teachers in refaticn to * e e tS)\[Qmp!ogees
asdherence to curricular ob; Ject:ues . -

This new language may be the most important staiutorg change in

recent years to assist principals in their role as instructional leaders. §
Used properly it can be & very usefut tool in returning order and .
consistency to the curriculum and provide the avenue fo cause the %‘
intended curriculum to be the actusi curriculum. %
)

Holding teachers accountable for delivering curricolar conlent as %
intenued may bring cries of infringement of academic freedom and tie q
like, but the courts have clearly settied that issue: governing boards K
may determine what students are supposed to leamn. if districts/ §
schoois develop clearly the "what” and allow flexibility in the “how,” &
most teachers and teacher organizations, wili cooperate, and students x_;
will receive grenter equity among different teachers. 2
Systems of accountability will need to be developed, however, ;
v Whether the goal is one of coverage, pruf:cxencg, cogperative

planning, etc. no longer will districts be in & position to hand out _9
guides and courses of study and not monitor their implementation.

While the selection and utilization of relevant insfructionai mateniais ‘
are also within the scope of techniques and strategies, tie decision to

use & particular test or other material is, or shouid be, part of a larger

strategy. In addition, the seiection and utilization of rejevant

materials can fall within the scope of “adherence to curricular

objective,” for the selection and/or use of ‘a test or material not
refated to the desired outicomes is questionasbdle in terms of h
progressing toward the intended objectives. One could even argue |
thaf the use of non-refated texis or materiais wouid violate the first

category in £..C. 44662(b); i.e., "progress of pupils {oward established

stghdards.”

in any event, for the intended curriculum to be the actuai curricuium, 4

‘ it is necessary to have an aligninent of objectives, materials, i
EKC instruclion, end assessment with adherence to curricular objectives

Aruitoxt provided by Eic:
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The Effective Schoois Research certainly addresses this area in terms *f
of some items listed under other categories, perticulariy under pupil "E
progress toward established standards: academ™ic  emphasis, R
coordinated curriculum, instructionsi leadership, monitoring student :‘.i
- progress. Following, however, is on opplication of these concepts .
from which en ensalysis of what a teacher whu is adhering to the "
curriculum would do; ' <
-3

l. Knows the curriculum for his/her grade level and/or subject. a
2. Usey that scupe-and sequence and/or course/topic ouiline to mmce "‘;;
short- and long-range lesson pians.

3. Uses, seiects, and/or develops instructional materials that wiil &
achieve the objectives. 3

4. Demonstrutes competency in the content of the c‘um’cus'um '
(knows and understands the skiils, concepts, subject matter e 4

to be taught). | ~~— ;
3. Uses and/or deveiops formative and summative assessment
instmmentsfdatu to establish priorities, emphas:s, pacing, etc. f

6. Uses or develops a record-keeping system to vailidate results.
t ,

-

5;



A i P et . & e syt hoE Wl W R0 N e e W Sl et g B S

. | BEST COPY AVAILABLE R

73
< _ : , ‘ - . AT . K
/ ESTRBLISHMENT AND MHINTENRNCE OF SUITRBLE LERANING ENU!RBWMEM 5
B . |
; Dr. Ruben L. Ingrom, Superintgpdent A g
Fountain Yaitey Scheol Distigt | &
Revised California Educetion Code Section 44§62(b) now requires =

evaluation of teachers in relation to * .5, . (H The esiablishment gnd
maintenance of 8 suitable learning’ ennifonmenwathin the scape q\t: 3
the employee's responsibilities . .. ." | ke

Ciassroom control, student discipline, pupil, parent, and staff -
relationships have olways been sreas of major Cconcems for
administrators in evsluating teachers. Resesrch has shown over the

NS

years thet lack of classroom control has been the most common §§
reason for teachers receiving less than satisfactery epasiuations and 3
eventusily being dismissed. Experienced administrators are weil §
sware of the reesons; i.e., it is the easiest o observe, is brought to 2
administrator's attention through referrals to the oifice, and parent “
compiaints are common. -Recent systems and training in assertive
discipiine along with 8 pronounced change in pubiic support for "i
stronger discipline have resuited in improvements in discipiing in most “g;j
schools and ciassyooms. g

e
The major element to nate, however, in the new statutes is the 3

elimination of the language regarding evaiuation ot non-instructisnai
duties of teachers. Many of the points listed below from the effective
schocls reszarch could be defined @&s non-instructicnal.
Administrators making changes in their evaluation criteria must be
especialiy carefui to cover thut area. It appears that this sub-section
(4) is the most appropriate place for such language. .

Foliowinyg are again some eiements from the Effective Schoois
Research thati couid appiy 1o this area:

. Student Partitméﬁan/ﬁesaonsihimg_{ﬁppartuni%ies for students,
inveive large segments of pupils, skills training for pupiis)

7. Rewards/Recognitinn (Many chances to win: academics,
citizenship, seruvice, governance. perticipation--~frequent,
variety, unifying, reinforcing, pudlicity) |

| El{llC 3. High gxpécmtiem {Mastery of‘objectives‘, success, occountability,
T , staff attitudes.) . 26 34



Safa/0rgerly Epvirenment (Order, dgiscipiine, major standards,
incremental consequences, clear understandmg, fair, consistent,
enforcement suppart}

/

Humethb mﬂ_(?requent two-way cammummtmn, patent
input, pu:en xnuaiuement parent assistance, parent education
morkshups;

Wn!&gﬁ@rt {Sense ofcommunity, respectful
-and friendly, enpress concerns openly, student pnde, teacher-

student mtemcmms)

Coltaborative g;t;gg ggg;an P[gcgg es (i}p,en commugication,

shared decision making, collegial planning, constructive conflict, |

resoiution, consensus)

k
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* . FOUNTAIN VALLEY SCHOOL DISTRICT 5
Rand Corporaticn Study of Teacher Evaluation *i

*Teacher Evaluatfon: A Study-of Etfective Practices”

ry
L]

f e JSurvey of 32 districts noted for effective systems
¢ In-depth study of four outstand{ng districts

. Salt lake City, Utah . . ‘ ' S
. lake Washington, Washington ' -
. Toledo, Ohig

. Greenwich, Connecticut

-

e Findings

"« “An underconceptualized and underdeveloped activity®

. "Host...will have to develop 1mproved systems before...’
merit pay or ladder plans® ..

. "School principals too often Yacked sufffcfent resoive
and coapetence to evaluate teachers accurately”®

. "Resistenze or apathy on the part of many teachers to-

' ward svaluations®

. "A larg of uniformity and ccnsis»ency of systems within
d.stricts® -

R g e A f ki i

. ™Inadequate training for eva?uators “ﬁé
\ AL
¢ Surmmary Finding "§§
S
. “Teacher evaluation fs not a trivial undertaking... é
- done properly, it reguires substantial resources R

and a great deal of attention. HMost districts
have a perfunctory system of evaluation.™ . ;
v Essential Ingredients of a Good System 3
: . Sufficient time and resources committed to teacher -
evaluation i

. Teachers and Administrators working together
. Methods for checking the accuracy of evaluator’s &
reportis .
Evaluation tailored to specific goals iy
¢ Greatest Qbstacle *i?i
. . -
The lack of time - for observing, assisting teachers g
" ‘who need help. Exémplary districts create time-

for evealuation ' a
%‘%
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RAND -
TEACHER EVALUATION '
A Study of Effective Practices
Arthur E. Wise, Linda Darlirg-Hammond
Milbrey W. Mclaughiin, Harrie. T. Bernstein

. L] . ‘
Utilizing the conclusions and recommendations from the Rand Study, the following check-
Tist has been developed to help districts assessing their evaluation practices:
) DON'T NOT
YES NG KNOW ~ APPLICABLE

»
Conclusion QOne: To succeed, a teacher evaluation
system must suit the eduCntionul goals, management
style, conception of teaching, and comrunity values
of the school district. . "

[

¢ The school district should examine its educational
goals, management style, conception of teaching,
and community vaiues and adopt a teacher evalua-
tion system compatible with them. It should not
adopt an evaluaticn system simply because that -
system works in another district.

8 States should not impose highly prescriptive tea-
cher evaluation requirements.

Conclusion Two: Top-level commitment to and re- P
sources for evéYuaticn outweigh checklists and pro-
cedures .

¢ The school district should give evaluators
sufficient time, unencumbered by competing ad-
ministrative demands, for evaluation. This may
mean assigning staff other than the school
principal to some evaluation functions.

¢ The school district should reqularly assess the
quality of evaluption, including individual and
. collective evaluator competence. The assess~
ments should provide feedback to individual
evaluators and input into the continuing evalu-
ator training process.

s The school district should train evaluators in
observation and evaluation techniques, includ-
ing reporting, diagnosis, and clinical super-
vision skills, when it adopts a new teacher
evaluation process. )
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. DON'T NOT .
YES _NO  KNOM  APPLICABLE

Conclusion Three: The schodl district must decide

the main purpose of its teacher evaluation system
and then match the procass to the purpose. -

¢ The schudl district should examine {ts existing
© teacher evaluation system to see which, if any,
purpose it serves well. If the district changes [ - . T
- the purpose, it should change the process. ; - : "
& The school district should decide whether it cap
afford more than one teacher evaluation process ¢ | ’
or whether it must chocse & single process to - '
fit {ts main purpose, .

i e on g waled

Conclusion Faur: To sustain resource comattments
and political suppart, teacher evaluation pust be
seen to have utility. Utility dapends on the -
efficient use of resources to achigve reliability,
validity, and cost-effectiveness.

'gﬁiﬁﬁgg

o The school district must allocate resources
commensurate with the number of teachers tg be
. evaiuated and the importance and visibility of
eviluation outcomes. . ~

. g

¢ The school district shouid target resources so
_as to achieve real banafits. )

.

451 i

-~ £
Conclision Five: Teacher involvement and responsi- - ~
‘bility improve the quality of teacher evalcation. o

¢ The school district shouid involve expert tea-
chers in the supervision and assistance of their , . .
peers, particularly beginning teachers and those
in need of special assistance.

R - ’j/ y (:
LR

¢ The school district should involve teacher orga-
nizations in the design.and oversight of teacher

;
evaluation to ensure its legitimacy, fairness, E
and effectiveness. g
¢ The school district should hold teachers account- -
able to standards of practice that compel them to e
make agpropriate instructional decisions ¢n be- p.8
hal{ of their ctudents. &~
< %
, *
.// B
/ .
- ’g
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Checklist of ETements:i An Organfzation Approach to Evaluat{on of Teachers

Directions: Check "yes® {f the element has been addressed and implemented;
check "no* if not; check “"pending” if discussions/study have |
taken place, but there {s not full impiementation; and check

“not applicable™ if it doesn't fi¢ your own local situation
either philosophically or practxcat?y.

v
¢

A IN CUR SCHOOL DISTRICT WE HAVE.......... YES NO PENDING N/A

¢ Established “excellence in teaching” as
.a high priority for the district ' .

i AR e g g B

¢ Adopted and published reasonabie criteria
for evaluating teachers

»

¢ Adopted sound procedures for determining
whether teachers satisfy these criteria
and applied these procedures uniformly
to teachers in the‘district

= %{i’!‘ I
b " T

5

s Provided unsatisfactcry teachers with
remediation (assistance) and a reason-

.

..
“‘¢4'

A AT ;
b

able period of time to improve N
¢ Established and implemented procedures . R - y
for ensuring that appraisers have the y )
requisite competencies | -y
v *\:‘
¢ Provided appraisers with the rgsources o
needed to carry ocut their responsibilities \ z{
¢ Held appraisers accountabie for evaluating _— )
and dealing with incompetent teaghers :
¢ Provided xncampeten* teachers wffh a fair > 1
hearing prior to making the dismissal de- ¢
cision
=z
A
SGURCE: Manacing the Incamne{ent Teacher - *
' Edwin M. Bridges with the a&sfstnnce s |
of Barry Groves ‘ ]
Institute for Research an Educational A
Finance and Governance £
Stanford University ’ ‘-?
9 ’ 31 39 | . 3
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THE PUAPGSES OF EDRLUATIGN *

Br. Ruben L. Ingram, Superintendent
Fountain Dailley Schooi Bistrict

L. The jsw requires it.

<

S

<.' Evailuations can improve ouerail quality of programs and service.

3. Evalyations canimprove the performance of individual empioyees.

{

4.. Evaluation records provide the necessary documentation to
pretect the interests of both the empioyer and employee.

10
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GOHLS GF THE EDALUBTION SYSTEM

br. fiuben L. ingram, Superintendent
Fountain Uatiey Schooi Bistrict

i. To heip focus on goals, ob jeciwes, and signifi icant issues of the
school sgsxem. \

2. To sstablish commitments to acmmahshmg those eﬁpetiafmns
in & practicai and managesbie fashion.

3. To identify and assign accountability for desired processes and
ovtcomes.

4. To establish cred’bility regarding performance standards among
Beard, administration, teachers, staff, parents, and community.

3. To provide evenues for early identification of pfabiems and
prompt resolution.

6. To support edtreme judgments with reisvant, recorded facts.

7. To maintsin the evdivation system as a unifermiy-managed system
in stnct accordance with its intent and specifications.

8. To maintain & system that demonstrates ongeing growth of
emplioyee performance with an interdependence of current
performance with prior performance.

9. To maintain ¢ system that encourages improvement in the total
~ educational program as weil as the pertormance of individual
) employees.
& 10, To establish and mainiain & system that is open to ali participants
with intent and personal records auailabie ic each empioyee.

1'. 7o muaintain the system in o time-thrfty fashion that is»efﬁcient
\ and productive.

12. Yo provide for reasoneb%‘eajpeom of significant dacisions.

4 \ -
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13. To insure that ail paperwork becoming part of an empioyee’s
file will be clesrly understood by the employes.

14, To provide evalustions that cendidiy define the supervisors
percaption of the employee's parfarmance.

42
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| Fountain Valley School District

i CRITERIA FOR ASSESSING TEACHER COMPETENCY .

.

The purpose of these criteria is to provide guidance to administrators in
evaluz;zﬂg and assess1ng certxfzcated employee” competcncy as it reasonably

relates na.

1. The pmcgress of pupils taward the standards establ;shed pursuant to sub-division
(a); i.e., the established standards of expected pupil achievement at each grade

leve; in esch acea of szudy.

. Deteraunes student nceds through the use of appropriate diagnostis

ctechniques and tocls.
t Uses knowledge of the carrzculum and the standards to plan appropriate long-

/  and short-range goals.
/’o Develops and implements learning activities relevant to those goals.
+ & Develops and/or utilizes appropriate evaluation systems and techniques.
* o Develops and ut&1~:-s appropriate methods for recording student progress.

2. The instructional tcchnxques and strategies used by the employee.

° DemnnStra:cs knowleuge of techniques and St*ategxes effective for the subjesct

ter taught.
L Determ;nes and utilizes appropriste instruction in terms of correct levels

of difficulty and/or appropriate degrees of complexity.
¢ Organizes and makes maximum use of instructional time.
¢ Develops and utilizes effective organiration and presentation of iastructicn/

lessons.
e Develops and/or utilizes & variety of marerials, equipment, and teaching

techniques.
¢ Uses knowledge of sound principles of learnzng in p-escntzng instruction.

3. The employee's adherence to curricular QbJectzves.

¢ Demonstrates knowledge of the curriculum and subject matter for which the

employee is responsible,
¢ Uses knowledge of the district currzcu‘um guides, scopv und sequence

framevorks, and/or course cutlines to implement instruic:on.

(\ ¢ Developes and/or utilizes a system to monitor the pace and progress of
U instruction toward the intended curricular objectives.

4. The establishment and maintenance of a suitable léarning environment within
the scope of the eaployee's responsibilities.

¢ Develops and implements acceptable szandards assuring the health, safety,
and welfare of students.
¢ E5Tablishes and maintains standards and procedures winich promotc an ofderly

' learning environment.
¢ Develops and maintains open channels of communications between home and

school.
¢ Develops and maintains an atmosphere of mutual respect among puw;ils, teachers,

and starf,
¢ Istablishes and zaintains professional working relationships among coclleagues

and staff wesbers.
e Develops and. implements the programs and procedures established within the

school.

August 1983 '
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. *  FOUNTAIN VALLEY SCHOOL DISTRICT -
Cextificated Instructional Evaluation Summary g.
Name | Location School Year
- ) ! ‘ !N
Assignment Permanent ' Temporary .
Probationary: 1st year 2nd year Srd year “
Rating
W™
B
Pupil Progress Toward Established Standards %
Instzuctional Techniques and Strstegies
Adhereace to Curricular Objectives '
Suitabie Learning Environment Y
.. EXPLANATION OF RATING SV4BOLS
"S" s  Satisfactory (Meets or exceeds expec:ations ,~of the Fountain Valley
School Districr) '
"N a Needs to Improve (Unsatisfactory performince not meeting the
expectazions of the Fountain Vailey School District mey require
particip. tiom in a program to improve appropriate aress.)
Dates of Cbservations/Conferences: ’ J‘u
L)
(N : ‘;‘\,.. a 3
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gvaluator's Comments: : -
—

;i

.
IETE PR
FEr s,
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Teacher's Comments: ‘

s

AAE Ty

Signature ot Evaluator . Date

w
Continued Services: Recommended Not Recommended

“3ls evajuaticn has been discussed with me. Signing this €orm does not aecessarily
mean that I agree with the ratings.

e ! r 3 N . x N | Y : py ) % "
~ate COr Summary cvaluation (onrerence Signature of rcapiovee
| ’ ‘
- o A | p—— . . —_ )
Z.3nec lJonments Qre stiached by Evaluater | ] and/or Teacner )
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FOQUNTAIN VALLEY SCHOOL DISTRICT

s

Classeaom Observation Form

i

ks

Pesscn QDserved Grage Dats

-
A

to
Tize in Class::oqc

TuDj6CT ATER - ADIILLY L&vers

. ” A
5

&

JInstructional Objective (Established bv Instructor):

- 4
~d

-, . o L
M Brge, el A

?

ok

¢

Teacher/Stident Behaviors in Relation to the Instructiomal Cbjective (Stated by

:
- ” AN

Supervisor): , ;_,;3;

Supervisor's Recommendations/Comments:

Com

InstusTor’s Comments:

LLstTuCToT SuperviscT 4 6 Conrfersnce Date

ERNC - 38 '
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PRINCIPAL ORAL eXAMINATION

Birections: The followinug eight ereas are the newly-adoptad competencies
for obtaining the second step or Professiona] Level Administra-
tive Services Credential in Qlifornia. They are, in effect,
the new standards. for acministrators; therefore, your questions
of the candicates should attempt to assess their level of know-
ledge and experience in these areas, -

1. Organizaticnal Theory, Planning and Aoplication \

Share your views regarding the skills needed {0 lead classroom teachers
in our district.

\.

“\k
\\

2. Instructional Leadership -

Expiain how you will tramsiate {nstructional theory and current educational
issues into instructional practices for the regular classroom teacher,

3., Evaluation

Explain how you plan to evaluate one of the instructicnal programs to
detemmine effectiveness.

J -

4. Professicnal and Staff Develooment
‘\v .
Explaip your understanding of sta?f development and how you would desi¢n
2 succassTul staff development program,

47
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Principal Oral Examination (Continued)
Pige Two - _ ’

5. Schoo! Law and Political Rejationshios

Explain yoyr understanaging of the governance of educaticon in Cziiforaja,
and give some examples of strategies that could be used for effecting change.

”»~

§. Fiscal Mznagsment

Expiatn your understanding of school leval hudgeting. Give exampies of
effective tachniques for adminstering a school budget.

7. Management of Human and Mazsrial Resaurces

Explain your concept of the area of huran resources and how these resources
would be assigned to manags a school.

8. Culturs] and Socig-Z¢cnomic Diversity

Explain  your understanding of the socio-ecomcmic canditicns of tha
school district, Give examples of effective practices ‘n meeting the
neads of varicus cultural groups at the school level.

-
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| COMPETENCIES

Orgqanizational Theory, Planning and Application

An efféctive aduinistrator needs an understanding of organizations
as independent and dependent social\entities, and must have the
requisite’skills to structure and/or d in a variety of organiza-
tional setkings, e.g., school boards, spaff groups, parent groups,
curricular design, community groups, rfgional and state groups
and agencies, and the like.

\

Programs approved to provide optimum phegparation for administrators
in this competenfy area shall address the~snderlying knowledge,
skills and appiication common to effective structuring and operation
in varied organizatjonal settings and must provide means for
candidates to demonsQrate and/or apply skills in this area.

Instructiana} Leadersﬁdp

Instructional leaders use effective managément strategies and human
relations skills to appiy a breadth of knowledge about learning and
instructional theory, educational trends and issues, and societal
needs to the improvement of curriculum and instructional practices.
This knowledge enables administrators to assess the degree to which
objectives are met, and to design effective strategies to expand the
range of instructional practices to meet diverse student needs. Such
leaders interpret theory and practice to the community and other
educators, and continucusly add to their own knowledge of curriculum,
instruction, and learning.

Evaiuation

An effective administrator has a depth of understanding about
evaluation in its many forms. He/she promotes a learning climate
that produces high-level student outcomes, compares curriculum and
instryctional practices with the goals adopted by the governing .
board, and employs effective supervision and evaluation techniques
in helping staff improve performance. The effective administrator
also uses a range and variety of measures to collect evidence of
student achievement of district and societal goals, develops systems
of aligning curriculum, instructional and assessment practices with
school district goals. He/she determines the effectiveness of
programs in terms of balance, integration and continuity, and
judges the worth of categorical and other special programs in
terms of their contribution to overall goals.

A3

Professional and Staff Development

~ Administrators skilled in professional and staff development plan

collaboratively with other leaders and participants to assess needs,
determine appropriate instructional strategies for adult learners, and
apply principles of organizaticnal dovelopment, They Tntegrate staff
development with institutional goals and programs, and monitor and
maintain program effectiveness. Additionally, skilled administrators
generate, locate and utilize fiscal, human, and material resources to
achieve these ends. :

The professional whose major responsibility is to provide professional
staff development, in addition to all the above$ designs staff development
programs that produce changes in ctaff behavior®and uses effective instruc-
tional presentation skills.

41
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School Law and Pelitical Relatvicnships

The effective administrator demonstrates & thorough understanding of the
tegal framework and political processes that affect the educational set-
ting by being able to: I{dentify and analyze the current issues affecting
educational pclicy, project trends and determine legal and political im-
plications, apply VYegal requirements and principles in review and/or
development of policies and practices at the local schpol and district
Tevel, damonstrate skill in use of legal resources, identify and analyze
the various political and socivlugical forces that directly or indirectiy
have impact on the school environment. work with competing interests
through using the skills of compromise, negotvation and coalition-building
and fnstitute change strategies for the Improvement of the educational
environmeént.

Fiscal Managesment

An effective administrator needs a broad understanding of concepts relative
to school finance. The candidate for the Professional credential should
demonstrate knowledge of, but 1s not limited to, the following areas:
historical and current scurces and types of funding for pubifc and private
schools, district-level funding and budgeting, the financial impliications
of personnel contracts and other cbligations, current problems affecting
school finance, categorical program funding, budgeting format used in the
district of emplowment, and organizational and functions of the business
services department in the district of employment.

The candidate shall demonstrate skills in, but should not be limited to,
the following areas: site- or program- or district-level funding and
bydgeting, administering a budget, and pTanning for the utilization of
funds.

Mznagement of Human and Material Rescurces

An administrator who has reached a high level of skill in dealing with
human and material resources employs effective staff utilization models
which recognize staff needs, organfzational constraints, and available
resources, employs appropriate personnel principles and practices in
managing employee relations, employs effective planning strategies for
both short-term and long-range staffing needs, develops effective guide-
Tines for managing office, school plant, and support services, and develops
plannin' models for assessing future needs in school plant development

and anc.ilary support services.

Cultural and Socio-Economic Diversity
An effective administrator demonstrates that he/she understands and values

\cu?turqi pluraiism. To this end, an effective administrator demonstrates

knowledge and understanding of the cultural diversity of society and an
understanding of the local community. The administrator actively partici-
pates in the various culturs] elements of the community,

: .
The effective administrator practices leadership in developing, implementing,

monitoring and assessing instructional programs so that the needs of various
cultural groups in the community are met,

The ‘effective administrator provides leadership in provfdihg appropriate
staff development, parent and community development, and student activities
that meet each cultural group's needs.

50

42

- . . EE ~r xmms' m{«u.
Y A S Nt A ' * oo et B

1
- em g - N
m.‘i B R TP SR

SRS

*wﬂtﬁ . Fﬂiﬁw )

bim s

ik, s

) ":&‘ﬂ' i

I3
s bd

Lot
S ai -

e éﬁm‘;,, W

Aty



