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FOREWORD

This counseling and guidance program series s patterned
after the Performance-Based Teacher Education modules
designed and developed at the National Center for Research
in Vocational Education. under Federal Number NE-C00-3-77
Because this model has been successfully and enthusiastically
recieved nationally and internationally this senes of modules
follows the same basic {ormat

This module s one of asenes of competency-based guidance
program training packagesfocustng upon specific professional
and paraprotessional competencies of glidance personnel
The competencies upon which these modules are based were
identified and veritied through a project study as being those
of cnticalimpsortance for the planmina supoorting implement-
ing operating and evaluating of gudance grograms These
modules are addressed to professtonal and paraprofessional
guidance program staft in a wide vanety of educational and
community settings and agencies

Each module provides learning experiences that integrate
theory and apphcation each culminates with competency
referenced evaluation suggestions The materials are designed
for use by individuals or groups of guidance personnel who
are involved in training Resource persons should be skilled in
the guidance program competency being developed and
shauld be thoroughly orientedto the concepts and procedures
used in the total training package

The design of the matenals provides considerable flexibthity
for planning and conducting competency-based preservice
and inservice programs to meet a wide varnety of individual
needs and interests The materials are intended for use by
universities, state departments of education. postsecondary
institutions. intermediate educational service agencies. JTPA
agencies. employment secunty agencies. and other commu-
nity agencies that are responsible for the employment and
professional development of guidance personnel

The competency-based gutdance program training pac kages
are products of a research effort by the National Center's
Career Development Program Area Manyindividuals institu-
tions and agencies participated with the National Centerand
have made contnbutions to the systematic development
testing and refinement of the matenals

National consultants provided substantial writing and review
assistance in development of the tnihial module versions over
1300 guidance personnel used the matertals in early stages of
their development and provided feedback to the National
Center for revision and refinement The materials have been
or are being used by 57 pilot community implemen!ation sites
across the country

Special rezognition for major roles in the direction. develop-
ment cocrdination of development. testing and revision of
these materials and the coordination of piiot impleme ntation
sites 1s extended to the following project staff Harry N Drier
Consortium Director. Robert E Campbell. Linda Phster.
Directors. Robert Bhaerman. Research Specialist Karen
Kimmel Boyle. Fred Wilhams. Program Associates. and Janie
B Conneli. Graduate Research Associate

Appreciation also is extended to the subcontractors who
assisted the National Center in this effort Drs Brian Jones
and Linda Phihps-Jones of the American Institutes for
Research developed the comperency base for the total pack-
uge. managed project evaluation. and developed the modules
addressing special needs Gratitude s expressed to Dr.
Norman Gysbers of the University of Missouri-Columbia for
nis work on the module on individual career development
plans Both of these agencies provided coordination and
monitoring assistance for the pilot implementation sites
Appreciation I1s extended to the American Vocational Associ-
ation and the Amernican Association for Counseling and
Developmentfortheir leadership in directing extremely impoOr-
tant subcontractors associated with the first phase ol this
effort :

The National Center ts grateful to the US Department of
Education. Office of Vocational and Adult Education (OVAE)
tfor sponsorship of three contracts related to this competency-
based guidance program training package In particular. we
appreciate the leadership and support offered project staff by
David H Pritchard who served as the project officer for the
contracts We feel the investment of the OVAE i1n this training
package 1s sound and will have lasting effects in the field of
guidance 1n the years to come

Robert E Taylor

Executive Director

National Center for Research
in Vocationa! Education

THE NATIONAL CENTER
FOR RESEARCH IN YOCATIONAL EDUCATION

THE OHIO STATE UNIVERSITY
1960 KENNY ROAD - COLUMBUS OHIO 43210

The National Center for Research in Vocational Education’s mis-
sion 1s 1o increase the ability of diverse agencies. institutions. and
orgamizations to solve educational problems relating to individual
career planning. prenaration, and progression The National Center
fullls (ts mission by

* Gaenerating knowledge through research

+ Daveloping educational programs and products

« Evaluating individual program needs and outcomes
 Providing information for national planning and policy

« Instaling educationa! programs and products

¢ Operating informahon systems and services

e Conducting Ieadership development and training programs

BELL- HOWELL

Publication Systems Division
Publication Products

Bell & Howell, Publication Products, is one of two operating units
that comprise Publication Systems Dwision Based n Wooster.
Ohio, Publication Products specializes in the production and repro-
duction of newspapers, periodicals, indexes. career information
matenals and other widely used information sources in microforn,
hard copy and electronic media
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ABOUT THIS MODULE

PROMOTE . ™ 'Ntercom ting
HOME-BABEDJ AT ~gonnel.will b ¢
GUIDANCE ER | o cAreer guidence:i
and/or pmbnaNy provlwng
INTRODUCTION ... e
READING

..................................................................................

Competency 1. Analyze own career development including crucial decision pointsin the
past. criteria used to make career decisions. positive and negative career experiences,

knowledge and skills gained. and future career options. and describe these to family
member(s)

Competency 2 Select and plan 2 series of career guidance activities that would be
appropriate for tamilies. such as trips to educational programs and work places. and
games and contests related to careers

Competency 3 Identify and describe strategies for using resources available in the home
and community for home-based career guidance, such as television, family photo
albums. public libraries. films, and speakers

Competency 4 Plan and conduct a discussion with one family member on a career-related
topic such as values. abihties and interests, or options for <areers

Competency 5 Prepare guidelines for family group discussions related to career guidance.
such as the career patterns of family members. relatives. and friends: the merits of
various educational and training programs: and economic and other factors to consider
in choosing a career

1 Analyzing Own Career Development .. ...
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ABOUT USING THE CBZG MODULES

CBCG Module Organization

The training modules ~over the knowledge, skills, and
attitudes needed to plan, support, implement, operate, and
evaluate a comprehensive career guidance program. They
are designed to provide career guidance program im-
plementers with a systematic means to improve their
career guidance programs. They are competency-based
and contain specific information that is intended to assist
users to develop at least part of the critical competencies
necessary for overall program improvement.

These modules provide information and learning ac-
tivities that are useful for both school-based and
nonschool-based career guidance programs.

The modules are divided into five categories.

The GUIDANCE PROGRAM PLANNING category assists
guidance personnel in outlining in advance what is to be
done.

The SUPPORTING category assists personnel in know-
ing how to provide resources or means that make it possi-
ble for planned program activities to occur.

The IMPLEMENTING category suggests how to conduct,
accomplish, or carry out selected career guidance program
activities.

The OPERATING category provides information on how
to continue the program on a day-to-day basis once it has
been initiated.

The EVALUATING category assists guidance personnel
in judging the quality and impact of the program and either
making appropriate modifications based on findings or
making decisions to terminate it.

Module Format

A standard format is used in all of the program’s
competency-based modules. Each module contains (1) an
introduction, (2) a module focus, (3) a reading, (4) learn-
ing experiences, (5) evaluation techniques, and (6)
resources.

Introduction. The introduction gives you, the module
user. an overview of the purpose and content of the
module. It provides enough information for you to deter-
mine if the module addresses an area in which you
need more competence.

About This Module. This section presents the follow-
ing information:

Module Goal: A statement of what one can ac-
complish by completing the module.

Competencies: A listing of the competency
statements that relate to the module's area of con-
cern. These statements represent the competencies
thought to be most critical in terms of difficulty for
inexperienced implementers, and they are not an
exhaustive list.

This section also serves as the table of contents for the
reading and learning experences.

Reading. Each module contains a section in which
cogmtive information on each one of the competericies
15 presented

1 Use It as a te «tbook by starting at the first page and
reading through untl the end. You could then

complete the learning experiences that relate to
specific competencies. This approach is good if you
would like to give an overview of some competen-
cies an¢ a more in-depth study of others.

2. Turn directly to the learning 2xperiences(s) that
relate to the needed competency (competencies).
Within each learning experience a reading is listed.
This approach allows for & more 3xperiential ap-
proach prior to the reading activity.

Learning Experiences. The learning erperiences are
designed to help users in the achievement of specific
learning objectives. One learning experience exists for
each competency (or a cluster of like competencies), and
each learning experience is designed to stand on its own.
Each learning experience is preceded by an overview
sheet which describes what is to be covered in the learn-
ing experience,

Within the body of the learning experience, the following
components appear,

Individual Activity: This is an activity which a person
can complete without any outside assistance. All of the
information needed for its completion is contained in
the module.

Individual Feedback: After each individual activity
there is a feedback section. This is to provide users
with immediate feedback or evaluation regarding their
progress before continuing. The concept of feedback
is also intended with the group activities, but it is built
right into the activity and does not appear as a separate
section.

Group Actlvity: This activity is designed to be
facilitated by a trainer, within a group training session.

The group activity is formatted along the lines of a
facilitator's outline. The outline details suggested ac-
tivities and information for you to use. A blend of
presentation and "hands-on” participant activities such
as games and role playing is included. A Notes column
appears on each page of the facilitator’'s outline. This
space is provided so trainers can add their own com-
ments and suggestions to the cues that are provided.

Following the outline is a list of materials that will be
needed by workshop facilitator. This section can serve
as a duplication master for mimeographed handouts
or transparencies you may want to prepare.

Evaluation Techniques. This section of each module con-
tains information and instruments that can be used to
measure what workshop participants need prior to train-
ing and what they have accomplished as a result of train-
ing. Included in this section are a Pre- and Post-Participant
Assessment Questionnaire and a Trainer's Assessment
Questionnaire. The latter contains a set of performance
indicators which are designed to determine the degree of
success the participants had with the activity.

References. All major sources that were used to develop
the module are listed in this section. Also, major materials
resources that relate to the competencies presented in the
module are described and characterized.

/




Itisarecogmeedfact that tanuty members have a
major influence on each other's social emo-
tional and cognitive growth Also Fkigh school
students have indicated that their parents’ opin-
ons greatly affect the career choice which they
make Since tamily members particularlv par-
ents do have such an influence on career deci-
sions 1t 1s important that they have appropnate
career intormation and are knowledgeable of
strateqies that can assist others in their career
development The strategies ccuid include orga-
nizing family trips around potential cateer choices
of tenily members having olaer memters of a
tamily assistng younger members 1n making
eftfective decisions playing games which help
individuals identity their interests and having
family discussions that broaden members’
self-awarensss

The coordinator of the career guidance program
may see the need to ensure that clients are receiv-
Ing home-based career guidance. Many of the
required skills will be facilitative in nature. The
coordinator will not be able to mandate that

INTRODUCTION

career guidance occurs in the homes of their
clhients orin most casns they will not be able to
monitor the strategies being used Instead you
should provide guideiines and training of parents
for home-based guidance and be available to
those families who are interested in learning
more about how they can positively affect the
career development process

This module focuses on the skills necessary to
add a home-based career guidance component
toacareerguidance program The contentof the
modulerevolves around identifying various career
development activities. strategies. and resources.
and using them in effective career guidance
programs

Skills presented in the planning modules will be
us>d when implementing home-based guidance
activities In addition. many of the skills pre-
sented in the other implementation modules can
be helpful when developing a home-based
component




READING

Analyzing Own Career Development

LR AP

Youmay wonder what analyzing your own career
development has to do with implementing home-
based guidance One reason why you should be
able to look at your career development in retro-
spectis that it might provide you with insights
into how your home and members of your tamily
affected your career development Also. by com-
pleting this analysis and presenting what you
learnto a member of your family you will become
famihar through firsthand experience. with what
itis like: to beinvloved 1n a home-based guidance
activity

How do you analyze your career development? A
framework can be placed on your analysis by
picking a career development theory that you
think relates to your developmental process
Review the module CG A-4 Establish a Career
Development Theory to obtain an understanding
of vartous career development theories Do not
be overly concerned if your career development
pattern does not exactly fit atheory--very few do
Youmay findthat more than one theory relates to
you or you may discover that the chance theory
applies to you

When analyzing your career development. think
about the major career decisions you made and
when you made them These decisions would
nclude deciding it you were going to continue
youtr education after high school on what areas
of study to concentrate where to look for a job
andwhetherto acceptajob otffer Make alist of all
of the major decision points you had in your hfe
teqarding your career Then temember how you
decidedaponwhatyou did What eriteria did you
vt to make each of the decisions? For example
when vou were selecting areas of study how did

you decide upon the one(s) you did Was it
because of an intereat?. because you were good
at it?. because your friends were taking it?:
because you liked the way it was taught? Record
this information for each of the decisions listed.

Look at both the negative and positive career
experiences that you have had What have you
gained from each of the idertified experiences?
Think about this in relation to what you learned
about yourself and othars and the skills that you
obtained during this experience Remember that
even a bad rxperience can be profitable in the
long run

Now that you have analyzed your career devel-
opment up to the present. project into the future
What career options are avatlable to you in the
future? What types of changes would you ke to
see occurinyour career lfyouare considering a
career change. keep in mindthe possible changes
inlifestyle such as different working hours being
out of town a lot. and a change in wardrobe As
you think this through. you may want to jot down
some notes to yourself to help you see how your
future thinking compares with what you have
done in the past

Once you have analyzed your career develop-
ment you might want to share the information
with others in your family By doing this you will
know first hand what it 1s like to share career
development efforts with others in your fanuly
unit This task may be helpful to you in imple-
menting home-based guidance since you will
gain some insights into how different types of
family members react to career development
discussions




Selecting and Planning Career Guidance Activities

Select and plan a series of career guidance activities

Compelencyé ‘

that would be appropriate for families, such as trips
to educational programs and work places. and

games and contents related to careers.

A major part of implententing home-hased quid-
ance 1s the planning of appr2priate activities
Theee activities are no different than any other
types of quidance activities in that they should be
imptemented because there 1s a need tor them
You should consider some process (formal or
inform:l: wheteby yous can gather data on which
carect development needs of your clients could
he met through home based quidance One means
of completing the tesk wonld beto look at already
identhied ciient needs to determime af - fanily
mernhers o od posatly help g chent meet the
need  Ateo ebnadiyl chents can discuss with
vou whieh o theae n)‘wi--. tamily members can
dddifresy The masdg - ( 'vll A6 Detearmme Chent
aried Eenveronment I\/m-s,\: e tdes g jestions

For anesanient \,
Q
Ay

N
Once yvorr base ddetern ined that careet develop-
' f

mieerst treesede e by pet bt 'w'x]‘}" the biame based
aqu.dance pproach oy h.v;v'u\h\j\!mnnm-whm‘,h
Activities wored beomoet appropoWte Namerons
cuateer gobiviboos can genengte foam N)»- home and
vou shoald be able to cogoageat ones that gre gt
ahle to the charactenstos of your chents Some

cxamples of home hased activities are bnetly
descrihed below

Field trips are one way of providing fanily mem-
here with career explaorahon expenences Freld
trips for children can be combined with an adult <
errands such as qgomneg to the gas station or shoe
cept Chop By pendingafew minutes anumber
ot oby can be pomted out to achild Ifyougo to
bosmess astablisnments dunng slow times an
vpover may he willingto show the famity some
ot the operations

Visiting aparent’'s place of employmentisiinother
vt for o chdd to learn about jobs The child can
b v ta nambes Of jobs hy visiting as
e, oopctkhers of the parentass feasibie Also
Pheeo ey po st g foed aof how thie parent has to
woocs ot atbee Anathea Biebdd tap for o amall

child 1s the home A child will be amazed to learn
about all of the difterent jobs that are involved in
peing a homemaker and a homeowner

Vacations are another way in which family mem-
bers can gairn career exploration experiences
Thetrip caninclude stops to different businesses
industries. educational institutions and organi-
zations 1n which one o1 more family members
have an interest The names and addresses of
places in unfamihar towns can be obtained by
contactingthe localchamber of commerce Vaca-
tion visits can be beneficial to all members of the
fannly An adult considering a job change can
visit a potential job site A high schoolstudent can
visit postsecondary institutions Junior high school
students can visit businesses that they are inter-
ested 1n exploring

While traveling families often play various car
games to keep people occupied and in good
temper Why not play career-focused games?
Some vanations on common games follow As
they are traveling family menibers can identity
the occupations of persons they see along the
way For example 1f they pass a police car one
person would announce police otficer The per-
son with the most occupations identtfied wins the
qame

An occupation 1s selected--for instance librar-
ran--and individuals mention tasks that a person
in that occupation would do Us'ng the example
of ibranian one person nughtsay. "l ama librar-
tan and | check out books * The next petson
would butlld on this statement and say “l am a
ibranan and | check out books and put books on
the shelves ™ This process will continue until
someone misses and incortectly dentifies an
associated task The game can continne by chons-
ing a different oc upation and starting the pro-
(0SS OVel
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Another creative game would reguire participants
to make up advertising programs for products
thatrelate to objects that are seen along the road
Forexample the sighting of a tree can ehcit the
response “Plant atree get your paper free ™

One more varniation of a party game with acareer
twist would be when the player thinks of occupa-
tons that start with the last letter of the occupa-
tion previously given For example. the occupa-
1on DOCTOR could lead to RADIOLOGIST which
could lead to TEACHER and so forth

Other party games could be adapted to have a
career focus and played in the car or at home
What's My Line” could be changedto “What's My
Jobh

When playingthese games some fanily members
might hecome interested in a particular occupa-
tion and want to know more about 1t This type of
mquity should be pursued and 1if needed others
should assist the person

Other activities that a fanuly can conduct include
developing a hfe ine in which prrents and chil-
dren togetheridentify the major events that have
occurtedin the fanuly The purposeisto help the
family realize how the different events relate and
how what one member of the family does affects
the others It can be more tun and effective I
family photos or pictures from magazines are
used to symbohze the events This techmque
wauld be particularly useful with young children
who would be able to identify more readily with
theconcrete photos as opposed to more abstract
fanquaqe

A major concept behind career development is
thatanindividual has to be ableto make effective
decisions Family members can assist each other
In learning the decision-making process. Chil-
dren can learn this process by being aliowed to
participate 1n family decisions. When there is a
decision to be made all members of the family
should be brought together. All family members

share their thoughts on the issue at hand Other
members present would be allowed to ask ques-
tions and clarify 1deas presented All possible
decisions would he discu.ssed and the conse-
guences of each alternative presented The group
would then analyze the information provided and
come up with a resolution to the 1ssye

The above was 2 sampler of ideas that can be
adapted for use in home-based guidance as it
pertains to career exploration self-awareness,
and decision making The purpose of thissection
was not to provide an exhaustive list of activities.
but to give you an idea of the types of activities
that can occur in the home You and the family
members also have to keep in mind that parents.
spouses and siblings can bethe hest counselors
Module CG C-1 Counsel Individuals and Groups
provides information on counseling techniques
that would be useful to noncounselors such as
family members

Sugar and Spice Is Not the Answer. which 1s
described 1n the reference section. I1s a parent
handbook for overcoming sex stereotyping Within
the handbook there are suggested activities which
parents can use with their girls and boys to help
eliminate sex stereotyping in their lives so a most
appropriate career choice can be made

As previously mentioned. the selection of activi-
ties would be dependent on the needs of the
chentsand their fanuly members If the number of
chients who have expressed a need for home-
based guidance s relatively small you can work
with them on an individual or small group hasis
The appropnate activities can be selected and
planned 1n workable detail with the clients The
planning may consist of discussing the activities
with the chents or preparing guidelines for clients
to take home and use Again the detall and
manner of planning 1s dependent upon the se-
lected activity and number of persons consider-
Ing use of the activity




Identifying Strategies for Resour:  Use

Identify arid describe strategies tor using resources

1

CGmpeténc'y‘a_..

Prior to conducting any type of activity one needs
to know what resources are available. Many
community resources can be used when imple-
menting home-based guidance. Forinstance. the
library and the 200 both can serve as excellent
locations for some family activities. Also, clients
can provide information on items that they have
within their homes which could be used as
resources for career quidance activities. The
clients can be questioned informally Onetype ot
surveying would be verbal. When deciding wnich
strategies to use in a specific home. a sample
guestion might be. "This activity revolves around
a televiston show on medical careers. Do you
have an operable television set?” Or the survey
may b . wntten. The clients could be asked to
complete a checklist which indicates numerous
resources available in the home such as news-
papers. magazines, and photo albums.

Once you are aware of the resources in the home
and community, ways of using them. or strate-
gies. have to be identified. One resource can be
used i1nvarious strategies. Below is a description
of some of the possible strategies Onc service
your career guidance program could provide is
anrouncing presentations being made and films
being shown at public facihities such as libraries.
churches. and civic auditorrums Along the same
lines. you can post information on career related
events that are occurring throughout the area.
Various organizations have annual ccnferences
that address career concerns

As previously mentioned. many items found in
the home can be used in career guidance activi-
ties More and more frequently. career guidance
programs are found on television These pro-
qramsrange from self and career awareness pro-
grams for children to shows on job seeking skills
and career change tor adults Make your clients

_ available in the home and community for-homo-.
‘based career guidance, such as televisian, family
. photo albums, public libraries, films. and speakers.

aware of this type of programming and suggest
ways in which the program content can be dis-
cussed by the family. Forinstance, after viewing a
show on a specific career, each family member
can discuss what they saw as the pros and cons of
that career. Also, prime time commercial broad-
casting greatly influences the manner in which
today's youth view various occupations. Forexam-
ple. police shows tend to glority that occupation
and give children a somewhatinaccurate percep-
tion of what is involved in being a police officer.
Family discussions ot research can be held around
the occupations portrayed in these shows to help
make family members more aware ot the tasks
ana life styles involved with these occupations

The newspaper 1s another form oi mass media
that can be used to benefit the career develcp-
ment process One activity is that each family
member reads an article in the paper. Each per-
son then reports back to the family on thevarious
career implications of the article. Chosen articles
can range from the energy crisis and intlation to
sports and fashion news.

Family photo albums can be one means ot aiding
children to gain a greater self-awareness. By
looking at photos and hearing stories related to
them. children can learn more about their heri-
tage and themselves. Looking at family photos
also gives the family a perspective on events
which have occurred in their lives and how these
events may influence the future.

The above has been an illustration of the strate-
gies for home-based guidance and in noway is to
be considered exhaustive It would beimpossible
and impractical to develop a lengthy listing of
strategies in the space of this module without
heing aware of the clhient needs and ex'sting
resources

10




Conducting a Career-Related Discussion

Comgetency 4

Plan and conduct a dlscusslon with one familyp“' .
" 'membei on.a caregr-related tapic auct\ as.values,
abmtles and interee’e. or optlons for rareers. o

e 2
Ve L e

Occasionally. you may work directly with a family
member In providing a home-based service. Be-
cause of this possibility you should know how to
conduct a discussion '~ith a family member on a
career-relatedtopic such as values, personal abil-
thes and interests, or options for careers. The
following are some guidelines which you should
review If you have not previously conducted such
Jdiscussions. The atmosphere surrounding the
discussion should be informal and nonthreaten-
ing If clients request that you work with family
members. it i< probably because of a trust whicn
they ha 2in y,u thatthey wantto be transierred
tofamily members. Therefore, be open and friendly
with this person.

When you learn that a family member is going to
be coming. you will need to do some planning.
First. you have to get a feel on what the individ-
ual’'s needs are. This can be done by talking with
thechent or by having a brief phone conversation
with the family member.

Techniques that will be used with the person dur-
Ingthe discussion session will be similar to those
used in an individual counseling session. Tips on
establishing rapport, generating trust. and so
forth are contained in the module CG C-1 Coun-
sel Individuals and Groups.

Once the topic of the discussicn has been identi-
fied. develop an agenda of the areas to be
covered The following example uses identifying

11

interests as the discussion tenic. If the person has
completedaninterestinventoryin the past, major
agenda items woula include learning the results
of such aninterest inventory, whether the person
thinks inter_sts have changed since taking the
inventory, and how the person would like to
incorporate those interests with a possible jcb
choice. If the individual has not completed an
interest inventory, you might sugges! that it be
done or discuss with the individual interests.
Once the interests have been identified you can
cover 1@ same topics as those mentioned in the
previous agenda. The agenda should serve as a
framework for the dis~_*ssion, but flexibility is
needed to serve the fanily members’' needs.
Spend time at the start of the session getting to
kncw each sther (establishing rappnrt) and set-
ting up grounc rules.

After the agenda has been determined, gather
arpropr.ate resources. Do not have an overabun-
dance of resources visible when the person appears
in your office. You might scare an individual
away. However, do be prepared. Anticipate some
cithe possible concerns and have items on hand
which could be useful.

The next step is to conduct the discussion ses-
sion. The module CG C-1 Counsel Individuals
and Groups provides suggestions on how to work
with persons on a one-to-one basis. Evaluate the
session by considering its positive and negative
aspects.
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Preparing Guidelines for Family Discussions

Prepare guidelines for family group discussions
related to career guidance, such as the career pat-
~-terns of family members, relatives, and friends; the
merits of various educational and training programs:
‘and economic .and other factors to consider in
choosing a career.

In previous sections of this module. the i1dea of
tamily members having group discassions has
been mentioned This section will address guide-
lines that canassist members to conduct etfective
tamily discussions no matter what the discussion
topie might be

Family group discussions are usctul strateqgies
Often a topie of discussion be it the career pat-
tern of a family member or thie solving ot aninter-
personal problenm among family menhers s of
imterest to all members of the fanuly Through
qroup activities all members have an equal oppor-
tunity to share have themrideas viewed. and learn
from the others Itis a time when the younger
tanuly members can feel equal to the older ones

Some tamily discussions are spontaneous and
thete 1s hittle preplanning and structure to them
Orithers are structured i relation to such items as
tirne feader and topiec Theremainder of this sec-
tion will cover some general guidelines that one
may want to consider when conducting a fanuly
aroop discussion Theideabehind the guidelines
Lonot to fortnalbize a natural fanuly occurrence
butto provide some <agqgestions that can enhance
fanuly discussiaon and communication

1 Location. The group should meet some-
wherethat o relatively pnivate and absent of
et acting nores Most aften this will bee
comeplace weehi the haome but discussions
can o oceur in prbhc places such as restan
cants AT amuly metmihers should be seated
tcaonrtartable chanrs that aree positioned <o
o b porson can heeseen by all

Time. The tamnpof yfamly discunsion s an
v eatant factarmote suc cens Ao assinn
Wt ok plhacee when membier s o wounhd
ot by oty oanet bty elae i ol likely

to be beneficial to all For example 1f a dis-
cussion on the career interests of family
membets is held at 7 00 on a bright summer
evening. individuals might be thinking of
other interests {playing ball, hshing swim-
nming or some other summertime activity)
instead of the topic at hand 1fthe discussion
relates to making a decision 1t should be
held as soon as possible so that allmembers
can contribute their ideas

3 tengthotthe Discussion Session. The length
of each session will depend n a large part
uponthediscussiontopic A guidelineis not
to extend it heyond the attention span of the
people meeting Itis better to have two ses-
sionsonone topic thanto drag adiscussion
on so long that nobody 1S gaining anything
from it

Through some process a leader will be selecte .
for each of the sessions Very ikely inmany cases
it will be an aduit member of the family However.
children can serve as leaders when they have
topics which should be discussed with other fam-
iy members

Facilitative skills for group leaders can be helptul
to leaders of family group discussions The fol-
lowing descnption was adapted from the Georgia
Department of Educaton document Staff Devel-
opment K 6 Parent Education and Consultation

1 Structuring sets the purpose and qoals of
the i sup and the procedures of the miect
g Steacturing establishes himts on dis
cussions and redirects participants when
they wandoer from the group s qoals Struc
turine requires the leader to he conting
ously awate of what o happenmag and to
determime whether itis within the parposes

12
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ofthe qroup Theleador who structures well
senses when its appropriate to pernnt laty-
tude in discussions and when it1s prudent to
draw houndaries

Tu prevent unnecessary confusion the leader
should obtain early consensus about the
time and place and discuss materials to he
used

Universalizing 1s the process whereby a
ieader helps group members become aware
that their questions and concerns are shared
by others

If the members are to work together and to
teel concern for each other they must learn
to listento each other and discover that their
concerns arenot unique hutoftencommon
expenences

Group cohesion 1s promoted by a simple
strateqy the leader’s asking what others
think about a presented problem

After tiearing a question or a puzzied com-
ment you may ask "Has anyone else won-
dered aboutthat? Has anyone else had diffi-
culty trying to 7" As responses come
forth listeners recognize they are not 1so-
lated in their lack of knowledge or in their
inetfectiveness in influencing children’s
behavior

Linking 1s the identification of common
elements 1tis askitl which requires aleader
to hsten carefully to the questions and
comments expressed in the group

As thoughts and feelings are expressed
hsten for themes which are similar--but
which may 1ot have been recognized as
such by other group members Linkingclari-
fies communication by helping members
seothat they have sinnlar feelings or beliefs
Pointoutsimifarities or differences for exam-
ple "Mary gets very discouraged when she
tries to deal with Billy's ineptness She
seemstobesaying ‘What'sthe use? Do you
remember Sue'sson Johnny. getting Sue to
dothingsforhim? Doyou see any similanty
between the two problems?”

Asthe common elements in thenr problems
Aree poanted out omteraction between the
members s promoted Linking is an espe-
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cially important technique in the early stages
of a group or when members are notlisten-
ing to each other

Feedback is the process whereby a per.on
gets reactions from members of the group
concerning what has just heen said ordone
Feedback enables individuals to understand
how they are being perceived by others

To build effective working relationships,
group members must provide honest and
specific feedback to each other For the
feedback process to work, group members
must overcome some soclal taboos against
the expression of thoughts and feelings

The effective leader recognizes the value ot
feedback. points out its function in the
group. and shows how 1! works by "feeding
back™ information to group members and
clanfying what has happened Feedback is
most effective when it focuses on "here and
now" situations which give members insight
into how they act as parents Saying to a
member. "Your tone of voice and the way
you appear to talk down to others comes
across to me as disrespectfui--could it be
that your children are picking this up. too?"
gives people information aboui the mes-
sages they convey Feedback doas not de-
mand a mutual respect and carning Any
decision to change rests with the receiver

Developing tentative hypotheses enables
memberstotransiate theoryinto practice by
finding principles apphcableto the belavior
of their own family

Itisimportanttoencourage membersto feel
free to guess or use hunches In time.
members can come to recognmze that the
freedom to risk error and to he imperfect
allows them to grow hy accepting their own
best efforts

Focusing on the positive hehavior of chil-
dren and parents gives members encour-
agement and leads them to encourage each
other Ask “"What do you look forward to
when you are with - 27 Or “What can this
child be respected or valued for?” Althou jh
this may be adifficult task. helping e iabers
focus ar the positive will improve then rela-
tronships with then chitdren and then feel -
ings about themselves

15
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Recognize attempts by group members to
function more effectively as parenis This
will encourage at least minimal progress
Encouragement 1s a necessary skill for a
parent therefore it should he practiced in
the group Members should learn to ask
each other "What are some ways in which
you can encourage your child?”

Task setting and obtaining commitments is
the process whereby group members are
helped to clanfy tasks and to specit; the
time commitments they are withng to make
To progress beyor.d general discussion.
individual members must establish tasks
and make definite commitiments

Task setting involves two steps  helping a
parentidentify a problem. and then helping
him or her develop a specific procedure for
solving 1 Obtain a commitment by having
the parent state an intention to apply the
new procedure for a week and to report
results at the next meeting of the group

The leader uses task sething and commit-
ments to help members focus clearly on
what they want to get from the study group
These procedures also align the goals of the
individual with those of the group

Summarizing helps members to understand
ideas. procedures. and athitudes that have
been expresser! and to integrate what they
have leatned The summary 1s verbal nnt
written so allmay benefit from the exchange

A summary may deal with the contentof the
meeting the feehngs of 11 *mbers or with
the level of their irvolvement Group mem-
hers can be asked to summarize at appro-
priate imes Leaders need not wait until the
end of the session to help clanfy how they
and other group members see the group’s
proqress

Atthe end of asession asummary may tead
group members to become aware of impor-
tant things they missed durning the session
Thistype otlearmng often occurs when the
teader invites members to tell what they
learned from the session The simple ques-
hon What did you fearn this ttime? " not only
enables the leader to clarty mastaken ime
proasons ot improves the teader s ander

atandimag of the qroup as awhaole

14

Specific Eftective Leader Responses

1.

6

Silence. Silence 1s often an effective
response ltis necessary to allow mem-
bers time to think Given such time
~ach member will be able to identify
something learned fromthe expenence
of other members A penod of silence
thatseems like an etermty to the leader
with “nirght” answers is in reahty only
about 30 seconds Group members
can be counted on to hll the void of
sitence And their thoughtfulness will
produce more learmng than a dozen
“nght” answers

The Repeat. "You tried to use encotir-
agement but had a hard time finding
the starting place " A repeat lets mem-
bers knowthey are heard gives thema
chance to hear themselves. and gives
an opportunity for correction if the
leader has perceived incorrectly

Pairing. !f another member has pre-
viously reported a similar situation
“Your experience was similar to

: " or "Both
youand _ . hadtrou-
ble finding something to encourage
Misery does nnt love company but
people do

Respond to Content. The “repeat”
ahovei1s content response because it
paraphrases what happened This 1s
more comforting than a response to
feeling which will be illustrated later

Expand. Given an opportunity more
people will gladly tell you about therr
operationandinthe processclarfy the
situation “Can you tell us more about
your Saturday morming?” “What did
you try to do”?”

The member senses a genuine interest
and the desire of others to be helpful
The leader may wish to build excite-
ment either with the member or the
entirte group The same situation pre-
sents the opportunity

Action Responses. Once a hasic rela-
tlonship exists between the leader and
the qroup as well as among qroup




members the leager may make action
responses The basic relationship
means that a supportive atmosphere
exists and therespons ~will not be per-
cewved as cniticismor aput-down "What
would you hke to do about it?” “You've
decided you are not going to put your-
self in the same situation again.™

Feeling R&sponses. Like action re-
sponses feeling responses are more
personal Todentify the feeling. think
firstingrossterms of pain and pleasure
and then narrow to the more specific
feehing “You were really pretty dis-
couraged at not being able to get
something going ” "Were you an-
noyed?” Again.awrong guess enables
you to improve your mark

Ask for an Explanation. By compar-
son why questions are more exciting
than what when or where questions

15

butwhy questionsdemand anexplana-
tion "Why couldn’t you find one good
thing that was doing
Saturday?” "Why did you wait until
Saturday to try the encouragement?”

Comparethe feeling tone generated by
the above questions with the more
comforting "When did you start on
Saturday?” "Where were you when you
tried to use encouragement?” “"Who
was present?”’ In general. "why" ques-
tions are best avoided by the discus-
sion group leader. but on occasion
they may fit in with your goals

Family group discussions are a very valuable
means of communication between family mem-
bers. but it chould be remembered that they are
not the only means One-to-one communication
with other members of the family also1s extremely
important

17




16

ERIC




Learning Experience 1
Analyzing Own Career Development

OVERVIEW

COMPETENCY

- positive and negative career experiences.  knowledge and '
... skills gained. and future career optiona.
other tamily members -

READING

INDIVIDUAL =~

| V:Describe your own careqr developmant by anawmqg‘s‘ e
: questions . .

LEARNING

OBJECTIVE

INDIVIDUAL

ACTIVITY

INDIVIDUAL

FEEDBACK

GROUP
LEARNING
OBJECTIVE

GROUP
ACTIVITY

o cangurr s e,

. Analyze Y‘:““" own career fdevél@bme'@t;;.ff-;; e
they relate to gwdennes in the reading

least one other indwidual

Analyze awn caraer development thus’ 1ar mcluding crucuat;
decision’points in the.past. criteria used to make. decisions,

Aand describethese o

S C
u s

Consider your responses to career development quttons as .

Verbally present highllghts ot your career devolopmem to at'f. AR

. vy '

Present the analysls you made in the indwidual activity to - -
another workshop partlcipant ,
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INDIVIDUAL Analyze your own career development.
ACTIVITY

Prior to starting this activity, you review the reading for Competency 1 on page 7.

You are now ready to beqin analyzing your own career development Be honest with yourselt when
answerning each of these questions QOnce you have written responses you can see more clearty how
your career development has progressed including the positive and neqgative aspects

1 As you see your career development. does it fit any of the theories which you have read
about? If yes. which one and how? If no. why don’t you think so?

2 What are the major decisions which you have had to make in regard to your career?

(V]

When you made the above decisions what did you consider?

4 Why did you arrive at thedecisions you did as opposed to others (e.g., why did you decide to
attend a four-year college and not a two-year college)?

5 What were some positive expeniences that you have had which relate to your career
development?

i What were some neqgative experiences that you have had which relate to your careet
development?

18
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7 What are some expectations you have for your future career development?

The following 1s an alternate set of questions that you can ask yourself These questions are geared
towards learning how your likes and dishkes heiped formulate your career selection

1 What was your earliest childhood fantasy career?

2 Did you have any other career fantasies?

3 What was your first volunteer job? Examples' babysitting brothers and sisters. teaching
Sunday school. etc

4 What did you like and dislike about this job?

5 What were some of your othervolunteer jobs and what did you like and dislike about them?
6 What was your first paid job?

What did you like and dislike about this job?

8 What wereyoursigniiicant subsequent jobs to the present. and what did you like and dislike
about each?

9 What do you expect to be doing in ten years? Why?

10 What would you hike to be doing in ten years? Why?

These alternative questions were obtained from Careers: A Guide for Parents and Cunselors by Darryl
Laramore published by Brigham Young University Press. with the permission of he author

19
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INDIVIDUAL Consider your responses to career development questions as
FEEDB ACK they relate to guidelines in the reading.

After you have compieted your analysis of your career development. review your comments against the
information presented i1n the reading Also. you can have someone close to you react to the analysis

GROUP Present the analysis made in the individual activity to another
ACTIVITY workshop participant.

Note: The following outline 1s to be used by the workshop facihtator

Facilitator's Outline Notes

A Introduce Activity

1. Explain to participants that the pur-
pose of the activity is for them to
analyze and present information
about their career development.

2 Have participants review the read-
ing reference.

3 Have participantscomplete the Indi-
vidual Activity.

B Present Career Development Procedures
1 Diwide participants into pairs
2 Ask one membher of the pair to pre-
sent highlights of his her career
dovelopment process to the other
3 After the first pair member has pre-

wonted havethe second personpre-
wont to the other individual

20
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Facilitator’'s Qutline Notes

4 Provide the opportunity for parr
members to question each other
Ensure that a person does not need
to reveal information that might be
considered too personal

C Summarnize Activity
1 Pull the total group back together

2 Ask 1f anyone wants to share an
unusual career development process.
and have a short discussion on the
fact that individuals in the United
States change occupations an aver-
age of five times in their lifetimes

(O]

Indicate that this activity was de-
signed to provide participants with
the expenence of looking at therr
career development and verbalizing
their findings to another person

21
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Learning Experience 2
Selecting and Planning Career Guidance Activities

OVERVIEW

COMPETENCV j_-: Solodt anct pl;n i aorm of caroer quldance lctivmes that |
e e walld be appropridte tor tamilies; such axtrips to'educational -
S p;ogramundwog# pucu andqnm«mdocmuhnlatodtq':.;-»:.:‘""-"
':‘f_‘a'c reers | : T

RE’ADING}‘ nmcommmoyzonpma

molvmuaf‘{,;; ;
LEARNING =
OBJECTWE ?‘..,:_;i |

INDIVIDUAL{ o 4Examlno the carqor d&olcpmont nnds o' your cliomo nnd
ACTIVITV ' ;_‘solect appropﬂato homo-based lctlvm«. PR R

GROUP = o RIS
LEARN'NG 7 ‘Plan at |east one home-based career guidance lctlvlty{ o

» . s .
. DA v

GROUP
ACTIVITY

Developa hom'e'-,ba_’séd ¢atq§k g'ﬁlda‘nce‘ ac(&ﬂtgﬂh‘n'”?’ba_r'tnev. -
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INDIVIDUAL " Examine the career development needs of your clients and
ACTIVITY select appropriate home-based activities.

Before you start this activity, read Competency 2 on page 8. Also, obtain alist of the career development
needs of your clients. If such a list is not available, use the goal statements listed below.

1 Know their interests based on personal experiences in the home. school, and community.

2 Analyze self-definitions of attitudes and values in order to apply them to past and present
experiences.

3 /\pply decision-making skills to solving problems.

4 Know that some occupations are more complex than others.

5 Comprehend the kind of goods and services needed to help fulfill the family life style.

Identity at least five home-based career guidance activities that can help your clients meet their career
development needs. When developing your list, be sure to keep in mind the characteristics of your
chents and their home situations.




B !

INDIVIDUAL
Com aro our nlectod acmltm with the rovlded exam les.
FEEDBACK - mPare your selected ac noprovaaronene

The fcliawing * 0 ne-based career guidance activities are to serve as examples only since the types of
activities vary greatly depending up.on need and clientele. The examples are based upon the sample
goals listed in the individual activity with senior high school students as the clientele.

1

The child. with the assistance of family members, can identify home activities (e.g., repair a small
appliance). community volunteer activities (e.g.. working at the hospital), and work experience
(e g.apart-time joh at the hardware store) of interest. The child would then take part in as many
activities as possible to determine which ones are of greatest personal interest.

The child will think through personal attitudes and values on a specific issue that is of concern at
the time (e.g . work ethics, relationships with friends. school activities). The child will list on a
sheet of paper personal feelings regarding the issue at hand. An older family member will then
discuss with the child what is listed on the paper to help clarify the feelings regarding the issue.
Through this activity the child should gain insights into personal attitudes and values structure
and possibly understand how this will relate to future experiences.

Thereis aproblem which needs to be solved quickly and all family members need to be involved in
determining the solution. As a family unit. members would brainstorm various alternatives or
possible solutions. Each member would then take a number of possible solutions and think
through the consequences of those solutions (i.e.. what would happen if this solution were
chosen). The group would then come together and discuss the consequences. As a uLrit they
would select the sclution that is most beneficial to the tamily.

The childcould spend a day at the working establishment in which a family member is employed.
With prior permission from the appropriate supervisor, a family member can bring the child to
work for a day and allow the child to observe the work of individuals in numerous types o: jobs.
Through this observation the child will learn that diffetent jobs within the same organization vary
in ditficulty.

In order to determine what types of goods and services are required to maintain the family's life
styie the child will develop alog of products and services used by family members. The child. with
possible assistance from others, would list things that the family uses on @ somewhat regular
basts. The list could include such items as car. television, entertainment centers, dry cleaners,
beauty shops. recreational facilities, restaurants, clothes. and so forth. Each family member would
receive a copy of the log and for a week indicate when they use a service or purchase a product
listed Atthe end ofthe week the child will compiletheinformation, and the child will report to the
family a summary of the activities.
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YOV e ey Developahome-based career guidance activity with a partner.

Note: The following outline is to be used by the workshop facilitator

Facilitator's Qutline

Notes

A Introduce Activity

1

Explain to participants that the pur-
pose of the activity is for them to
planindetail one home-based career
guidance activity.

Have participants review the read-
ingor present the informationin lec-
ture form.

As a reinforcement to the informa-
tion presented in the text portion of
the module, show the transparency
entitled "Home-Based Activities."

B Develop Activities

1

~

W

Have the participants work in groups
of two.

#.sk each group to develop a home-
based career guidance activity.

Provide each group a copy of the
handout titled "Development Steps”
on page 29 that should be used
when developing the activity

Suggest that each group determine
its own target audience and career
development goal

Allow ¢ 2,1 30 minutes for devel-
opmen  hr gctivity.

. Report of Activities

1

Have each group report onits activ-
ity Allow tor questions from other
participants

Transparency master is found on page 31.

You may want to record the activity 1deas on
the chalkboard or newsprint
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Facilitator's Outline

Notes

2. Indicate to participants that they
have developed a number of usable
activities that can be expanded upon
and adapted to be used with other
target audiences.

27
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Handout
Group

DEVELOPMENT STEPS

Title of Activity

Description of Activity

Career Development Goal

Behavioral Objectives

Time Considerations

Significant Others Activities

Client Activities

Resources

Evaluation
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TRANSPARENCY MASTER

HOME-BASED GUIDANCE ACTIVITIES

FIELD TRIPS

-Local businesses
-Home

-Parents’ work place
-Vacation spots

Car Games

-Guess the Occupation
-Advertising Slogans
-What Is My Job

Home Activities

-Life line
-Decision court
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Learning Experience 3
Identitying Strategies for Resource Use

OVERVIEW

......

COMPETENCY - ;ldentlty and dmriho mmgm for ucmg nocuri d
o inthe home: &nd community for. home-hased cimr 9uidance.', -
S sugh a8 tclovmon. mnny photoafbums; publiciibraries, tiims, -

READING

INDIVIDUAL
LEARNING
oa.nec'nw:;

mowmum.}',;?frff
Ac'nvm

INDIVIDUAL"?’?‘ﬁ :
;gsoaAcK e

GHOUP«?T'pﬂyzégyxa;aﬁ»s,
LEARNING = ‘tden ased st
OBJECTIVE o

GROUP Braimtocm homo-bncd straugiu tmn roqulre'thn use o!j o
ACTIVITY . .- 'resources. " . SRR S B




'ND‘V'DUAL ... Develop & set of procedures (o‘r identifying community and
‘ACTIVITY -~ . homeresources. -

First, read Competency 3 on page 10, with emphasis on the portion that addresses identitication of
resources. When reading think about how you might identify resources in your setting.

Develop a procedure that would be usable in your situation for identifying resources. if the procedure
includes development of a questionnaire, aiso do that as a part of this activity.
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As mentioned in the reading. the identification procedures can be informal or formal.

It you are following an informal process, the procedure would be somewhat unstructured and could
look like the following:

|. Determine if a home-based activity is appropriate for your clients and their career development
needs.

Il. Identity a strategy that can be used with each client.
I1l. Ask clients if they have the necessary resources available.

IV Itaclientdoes not have necessary resources, identify another strategy that will meet the client’s
need.

V. Repeat the process of determining whether the client has necessary resources.
It you used the more formal process. it would probably include some kind of a written questionnaire.

You could have a checklist type of form which clients would complete when they come to you or
another provider of career guidance. This checklist could take the following form.

Resource Identification Checklist

In an attempt to assist you in further meeting your career development, we are developing
activities that you can complete at home. However, to be most effective we need to know what
resources are available to you. Please indicate if you can obtain the following resources.

1. Magazines ___

2 Television ____

3. Radio _. _ ____

4 Newspapers __

5. Photoalbums _ ____ _ ___

6 Librarybooks ___ __ ___
Catalogs . ... .
Travel brochures .. __. .. _

Local presentations __ . . _ . .

Etc o
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GROUP Brainstorm home-based strategies that require the use of
ACTIVITY resources.

Note: The following outline is to be used by the workshop tacilitator.

Facilitator's Outline Notes

A Set the Scene

1 Indicateto participants that they will
be brainstorming strategies that can
be used in the home.

2 Have participantsread Competency
3 on page 10. or present the appro-
priate information in lecture format.

B  Brainstorm Strategies
1 Place onthe board or newsprint the

following headings:
Strategy Resource

2 Ask participants to brainstorm var-
jous home-based guidance strate-
gies that require resources. Write
the strategy suggested and the
necessary resources under the
appropriate headings.

3 After participants have reviewed the
generated list. ask them to discuss
which strategies would be the most
appropnate based upon requiredre-
sources and the probability of clients
having the resources.

C Summary

1 Indicate to partictpant; that they
have generated a number of worth-
while and usable i1dea and that as
they continue thinking more ideas
will come to mind.

2 Mentionthat once the resources are
identified there are numerous strate-
gies that can be developed.
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Learning Experience 4
Conducting a Career-Related Discussion

OVERVIEW

COMPETENCY

nmmq B -

INDIVIDUAL. - . '
' L‘T' SR Detérmmptm competonéios of an agenda for a carear:
f_f:"discuaaion D e

LEARNING

OBJECTIVE

INDIVIDUAL

ACTIVITY

INDIVIDUAL .
FEEDBACK

GROUP

LEARNING

OBJECTIVE

GROUP
ACTIVITY

_career-relatad topoc such as valuea. abﬂlﬁes anﬂ Interests, or
'optlons or caroers e - -

o neadcomnewcmnvao" :

a Develop an agenda foracarear-relate' discussion with
- '.';ily member oi one of your ouema !

Role P'BY éléafeér-reiit'e‘.d dlecusslon

Plan and conduct a dlscuaslon with one fnmlly mamber on a

S

37 .




'INDIVIDUAL . Developanagenda for acareer-related discussion with afam-
ACTIVITY iy member of one of your clients. -

Terri1s one of your clients with whom you have been working for one month She has just requested
that you meet with her brother regarding whether or not he should attend college after being in the
business world for six years. You agree to work with him and set out to develop an agenda foryourfirst
hour-long meeting.

After reviewing the reading for Competency 4 on page 11, develop an appropriate agenda.
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INDIVIDUAL '

The following agenda is a detailed example. Yours may vary from this, but it should contain the major
points.

A. Get to Know Each Other
1. Introduce self.
2 Mention enjoying getting to know Terri.
3 Indicate hoping to get to know him.
B. Esiablish Ground Rules
1 Indicate that you will not discuss with others the detailed content of your scssion(s).
2 Mention thai you have this same rule with Terri. so you will notdiscuss her activities with him.
3 Indicate th ti-e sessions a.e flexible and he should feel free to discuss.
4 State how often you can meet with him.
C. Discuss His Concern

1 Ask himtoexplain why he is meeting with you. (Itis assumed that he mentions the decision of
whether or not to go to college.)

2 Ask him to explain the business that he is in.
3 Ask him to indicate what benetits he sees from going to college.
4 Ask him to discuss the negative aspects of going to college.

D. Summarize/Future Steps

t Ask him to think about the pros and cor. ‘hat he has just lisied and come to a tentative
decision by the next session.

2 Tell im that you will discuss his decisiu.> v- ©* him.
The above agenda outline should cover the hour t. ... period. Ithis decision Is to go to college. the next

session would address such topics as which colleqe. financial assistance. and admissions. You would
need to have appropriate resources on hand (e.¢ . catalogs. financial aid information, etc.).
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GROUP ..
ACTIVITY VF“O'G'Plavacareer related discussion.

Note: The following outiine is to be used by the workshop facilitator.

Facilitator's Qutline Notes

A Establish Activity

1 Indicatethat participants will be roie
playing a career-related discussion.
They will pair up and one will play
the role of the career guidance pro-
gram personnel and the other will
playtherole of afamily member of a
chent.

2. Have participants read Competency
4onpage 11 orpresenttheinforma-
tion in lecture format.

B Conduct Role Play
1 Have the participants pair up.

2 Ask each member of the pairs to
assume one of the roles.

3 Refer participants to the handout
"Role Play Characters” »n page 41
that gives a brief description of the
individual roles.

4 Allow 30 minutes tor the role play You may want to observe the different groups.
situation

5 Brning the pairs together to torm a
small group of four persons.

6 Askthemtosharetheire penences
C Summarize
1 Bring the total group together
2 Ask one pair that seemed to role
play exceptionally well to present a

portion of their session to the total
group
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Tom

Handout

Role Play Characters

You have been an accountant for the past six years. You received your training from the local
two year technical school. At the age of 26, you realize that you probably will not see much
advancement without further education. The decision on whether or not to go back to
college is a difficult one since you are married and have a seven-month old son.

Your younger sister, Terri, has been going to the career guidance specialist at her church for
the last month to receive assistance in her career planning.

This individual has been very helpful to Terri and she suggests that you meet. Because of
Terri's encouragement you agree to her setting up a meeting time.

You are the career guidance specialist employed within a church setting. Terri has been a
client of yours for one month. You and she have established a very positive rapport, and she
felt comfortable asking you to meet with Tom. her brother. Tom has been in the business
world for six years and is trying to decide whether or not to go back to college. You agree to
meet with him. and generate the following agenda for the first meeting.

A Get to Know Each Other
B. Establish Ground Rules
C. Discuss Concern

D Summarize/Future Steps
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Learning Experience 5
Preparing Guidelines for a Family Discussion

OVERVIEW

ACTIVITY.
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OBJECTIVE -
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OBJECTIVE
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INDIVIDUAL
ACTIVITY

Develop guidelines for conducting family group discussions.

After reading Competency 5 or page 12. develop a set of group discussio., guidelines that could be
used by one of your chients with her family. The client is wanting to have a family discussion on the
career patterns of various family members. Your clientis 18 years old and isliving with her parents. She
has two older brothers who are living away from home. She wishes that the brothers beincluded in the
discussion.
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INDIVIDUAL - - Compare your guidelines o' the exampla orhave a client
FEEDBACK =~ reviewthem. -~ . - = T LT TR

The following set of guidelines is an example that you can use to compare yours against.

1 Location. The location of the discussion would be in a convenient location for all family
members Very likely this would be the parents' home.

2 Time. The discussion would occur at atime when all could bein attendance. More than likely
this would be in the evening or during the weekend. but this will depend upon the work
schedules of family members.

3. Length of the Discussion. The discussion topic would probably take four to five hours to
cover, allowing each member an hour to present. However, one block of time of that length
may not be possible and more than one session will need to be planned.

4 Leader. The client would serve as the leader since she is the person who has a particular
Interest in the career patterns of her family members.

Another feedback technique would be to have a client or co-worker review your guidelines for
practicability

GROUP
ACTIVITY

Discuss group fgdlﬁfatlv@;skillq vﬁth othe?lp“ml'cl_p’a\'rité. )

Note: The following outline i1s to be used by the workshop facilitator.

Facilitator's Qutline Notes

A Establish Activity

1 Indicate to participants that they will
bediscussing various group facilita-
tive skills

2 Haveparticipants read Competency
5 on page 12. particularly the por-
tionthat addresses facilitative skills.
or presentthe informationin lecture
form
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Facilitator's Outline Notes

B. Check Facilitative Skills

1. Have participants complete the
handout “Facilitative Skills Check-
list" on page 47 using the appro-
priate section of the reading as a
reference.

2. Take a poll of the participants to
determine in which skills they think
they need the most assistance. A
tally can be made on the board or
newsprint.

C. Discussing Skills

1 After completing the above tally,
begin adiscussion ontheskills which
participants think they need to know
more about.

2. Ask for input from participants on
how they can develop these skills.

3. Have participants volunteer to role
play in front of the total group a few
of the facilitative skills.

D. Summary

1. Mentionto participants that the best
way of obtaining the skills is through
practice.

2. Indicate that the facilitative skills
should be useful when conducting
any type of group activity.

46




Handout

Facilitative Skills Checklist

Check the areasin which you think you need a greater knowledge. Refer to the reading for Competency
5 for specifics on each item.

——— 2.

N &

e 14,

15.

i 16

Structuring

Universalizing

. Linking
. Feedback
. Developing tentative hypothesis

. Focusing on the positive

Task setting and obtaining commitments

. Summarizing

. Silence

. The Repeat

. Pairing

. Respond to content

. Expand

Action responses
Feeling responses

Ask for explanation
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EVALUATION

PARTICIPANT SELF-ASSESSMENT QUESTIONNAIRE

T Mate Optianals

J Position Thite

3 Date

4 Module Number

Agency Setting (Circle the appropriate number)

6 Elementary School
7 Secondary School
8 Postsecondary School
9 College’University

10 JTPA

11 Veterans
12 Church

13 Corrections

14 Youth Services

15 Business/Industry
Management

16 Business/Industry Labor

17 Parent Group

18 Municipal Office

19. Service Organization.
20 State Government
21 Other.

Workshop Topics

PREWORKSHOPNEEDFOR TRAIN-
ING Degree of Need tctrcle one for
each workshop topic)

¢ <
&S

POSTWORKSHOP MASTERY OF
TOPICS Degree of Mastery (circle
one for each workshop topic)

> ]
$
N & J
& -\\\" oe Oob §
T v 9 o o

1 Describingyourown career development
by answering specific questions

2 Presentinghighlights of your career devel-
opment to at least one other individual.

3 Selecting at least five home-based activi-
ties that can be used to meet specific
needs of your clients

4 Examiningthe career development needs
of your clients’ activities

5 Estabhishing procedures for identifying
resources

6 Identifying home-based strategres

7 Determiningthe components of an agenda
for a career-related discussion.

8 Conducting a career-related discussion

9 Developing guidelines tor someone else
to follow regarding conducting family
group discussions

10 Describing various group facilitative skills

Cverall Assessment on Topic of Promoting
Home-3ased Guidance

Comments:

1 2 3
o 1 2 3
1 2 3
o 1 2 3
o+ 2 3
o 1 2 3

0o 1 2 3
o 1 2 3
0o 1 2 3
o 1 2 3
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Trainer's Assessment Questionnaire

Trainer Date:

Title of Module

. Module Number:

Training Time to Complete Workshop:

Participant Characteristics
Numberin Group
Distribution by Position
—-—n0 . Elementary School

. ee- ..--—._. Secondary School

.- —-———— Postsecondary School

---- College/University
e JTPA

e _ Veterans

Church

veeoe—— . Corrections

PART |

Number ot Males .

. — . ._NumberofFemales ___

hrs.

min.

Youth Services

Business/Industry Management

. Business/Industry Labor

Parent Group

. Municipal Office

. Service Organization

State Government

Other

WORKSHOP CHARACTERISTICS—Instructions: Please provide any comments on the methods and
matenals used. both those contained in the module and others that are not listed Also provide any
comments concerning your overall reaction to the materials. learners' participations or any other
positive or negative factors that could have affected the achievement of the module's purpose.

1 Methods' (Compare to those suggested in Facilitator's Outline)

2 Materials' (Compare to those suggested in Facilitator's Outline)

3 Reaction- iParticipant reaction to content and activities)
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PART Il

WORKSHOP IMPACT—Instructions: Use Performance Indicators to judge degree of mastery (Com-
plete responses for all activites Those that you did not teach would receive 0 )

Group's Degree of Mastery

Not Litlle Some Good Outstanding
Taught (25% orless) (26%.-50%) (51%0-75%) (over 75%)

Note: Circle the number that best reflects your opinion of group mastery.

Learning Experience 1

Group 0 1 2 3 4

Indwidual 0 1 2 3 4
Learning Experience 2

Group 0 1 2 3 4

Indvidual 0 1 2 3 4
Learning Experience 3

Group 0 1 2 3 4

Individual 0 1 2 3 4
Learning Experience 4

Group 0 1 2 3 4

Individual 0 1 2 3 4
Learning Experience S

Group 0 1 2 3 4

Individual 0 1 2 3 4

Code:

Little:  With na concern for time of cire umataac es withim traiming sething it appears thatiesc than 269, of the learners
arhieved what was intended ta be achieved

Some: With no concern tor ime ar circumstances within the training <ething it appears thatless than close to half of
| the learnets gchieved the learnimg experiend e

Good: Withnoconcerniortime or citcumstances withinthe teanning setting itita pearsthat s00. 768 haveachieved
as expected

Outstanding: 1! more than 760 of lparnets mastered the content e pxpected
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PART Il

SUMMARY DATA SHEET—Instructions: In order to gain an overall idea as to mastery impact
achiev2d across the Learning Experiences taught, compleie the following tabulation. Transfer the
number for the degree of mastery on each Learning Experience (i.e., group and individual) from the
Workshop Impact form to the columns below. Add the subtotals to obtain your total module score.

GROUP INDIVIDUAL
Learnming Experience Learning Experie 1ce
1 - srore (1-4) — 1 = score (1-4)
2 - score {1-4) e 2 = score (1-4)
3 = score (1-4) 3 = score (1-4)
4 - score (1-4) 4 = score (1-4) U
5 score (1-4) — - 5 = score (1-4)
Tctal - Total _
(add up) (add up)

Total of the GROUP learning experience scores and INDIVIDUAL learning exparience scores =
- e ..—. Actual Total Score Compared to Maximum Total*

"Maximum totai 1s the number of lexrning experiences taught times four (4).
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Performance Indicators

As you conduct the workshop component of this training module, the facilitator's outline will suggest
individual or group activities that require written or oral responses. The following list of performance
indicators will assist you in assessing the quality of the participants’ work:

Module Title: Promote Home-Based Guidance
Module Number: CG C-6

Group Learning Activity Performance Indicators to Be Used for Learner Assessment

Group Activity Number 1:

Present highlights of individuals’ 1. Participants were able to respond to the questions regarding
career development to others. their personal career development.

2. Participants were able to discuss their career development
with at least one other individual.

Group Activity Number 2:

Levelop a home-based carrer 1. Each pair of participants completed the handout "Develop-
guidance activity ment Steps.”

Group Activity Number 3:

Brainstorm home-based strate- 1. Participants brainstorm at least ten strategies. ‘
gires that require the use of
resources. 2. Participants identified resources for each strategy. \

Group Activity Number 4.

Role play career related 1. Participants covered the points of the agenda listed on the role
discussions play character handout.

Group Activity Number 5:

Discuss gro'ip facilitative skills 1. Participants are able to discuss various facilitative skills.
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ADDITIONAL RESOURCES

The following are additional resources on the subject of home-based guidance.

Laramore. Darryl. Careers: A Guide for Parents
and Counselors. Provo. UT: Brigham Young Uni-
versity, 1978.

The major part of this book consists of parent-
directed exercises in which parents and children
participate. A composite family often encoun-
tered by the author in practice consists of two or
more teenagers wondering what to do with their
lives, a mother eager to reenter the work force.
and a father dissatisfied with his career choice.
The exercises (requiring forty-five minutes to two
hours) involve answering questions and discus-
sion through which each person assesses their
own interests, aptitudes, values, personality, cir-
cumstances and plans, and relates these to an
expanding awareness of career opportunities. It
contains a short chapter on religious belief and
the work ethic and their impact on life and job
satisfaction It also briefly describes the prevail-
Ing career development theories

Strauk. Vicki W., and Moore. Earl J. Stalf Devel-
opment K-6: Comprehensive Parent Education
and Consultation. Atlanta: Pupil Personnel Ser-
vices. Georgia Department of Education, 1977

Thisis a detailed outline desigred to foster estab-
hshment of a Iocal Systematic Training in Ef-
fective Parentiny (STEP) program through the
achievement of three workshop goals: Goal 1--to
understand the general purposes, the physical
aspects. and thescope of parent education groups
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and resources; Goal 2--to understand a specific
type of parent education group (STEP) program
with parents. Activities within the outline include
exercises in communication techniques and
strategies that should be of value to parents in
nurturing their children's career development.

The STEP kit was created by Don Dinkmeyer and
Gary D. McKay and is published by the American
Guidance Services, Inc., Circle Pines, Minnesota
55014. The entire kit costs approximately $65.00.
Additional parent handbooks are approximately
$3.50.

Vetter, Louise;, Lowry, Cheryl Meredith; and
Burkhardt. Carolyn. Sugar & Spice Is Not the
Answer. Columbus: The National Center for
Research in Vocational Education, The Ohio
State University, 1977.

This book is addressed primarily to parents who,
more than anyone else. influence a child's career
decision. It exposes the myth of sex stereotyping
that continues to plague career exploration and
development of youth today. Itexplores: the real-
ity of our need to prepare children for their future
in the world of work: the development of sex ste-
reotyping from the concept of “woman's work":
the delineation of “sex role-playing" in education;
and suggestions for changing our attitudes toward
parenting and traditional behavioral distinctions
between the sexes.
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