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upon problems and 1nd1cate strategles for change. s ,~ SRS
I.  What is urban eduqation? i L ' ‘
) . » . ¢ »
- Urban education ‘degc¥ibes the ‘prospects» of learning for inner city child- "

ren. It delves into the problems associated with providing quality education

B ",

“for poor and minority children, It-is intrinsicallyl"tied to the 'social, politi-

T Q . : . v'

.~ cal and economic férces thatx'—affect the inner cjﬁtiesr Urhan education inclugl-.

o
. L)

es those econgmic.realities of nﬁnorfties' who are‘trapped within the system.’
The 1970 national census of slxty seven metxopolltan area?s with populatlons :

<l ' S
of 500, 000 or moxre mdlcate:] tha.t one quarter of these areas is predommantly ‘

)
» . .

bqack. Eleven major cities are more ‘fhan 40% black and four have black ma- o .
' Ce e, o . ." e ) ; ~ ..
jorities q'l' ) : .. - . 4‘ ' 4 4 o o ’ . ;. ¢ Al ’
- . . e “ ) - ) . . . -. .‘,
Three quarters 'df all Americans live in metrdpolitan areas; -one ‘third

» )
o . 2w -

live in -.innef éities.2 The combmed populatlon of New York City, Chicago, '

4

Los Angeles, Phlladelphla and Detr01t is grea/ter than the ot med populatlon - .
.of nineteen of the smallest states of the natlon.3 .These large cities offer 3y °

. ) " - E . ..
the most.dramatic‘ examp'e of )the d’isaSter of .urban education, -~ "‘ c .

[ The scope and s.tatibtical reports on urban educatioh fail 'to convey the T
individual tragedies .that help describe the effect. I Marichild of fhe Pro- -
mised Land, Claude Brown degcribes the education system he was a part of.4,

. , ¢ gy i v . .o ‘ . A ' e . " * . R

. ' \ oot ¢
1 o N

Laslie Sllverman, Students and Schools z(Washmgton D.C.: U.S. Printfhg S
Offlce’ 1979)’ p 4 . R L. . N B ©
%Ibid, p.5. TS . L.
bid, p.4. . .- .
4Claude Brown, Manchild }{1 the Promlsed Land (New York.- Maemillan, 19655, .
pp- 35 57 . ’ \ ' s




. tional means in all fgve learnlng areas. iieadmg scores for black students

-

, mto the classroom. ~They read of 1solated 1nc1dents of Vlolence. A, student’

shot in school They read, without much overt congern, yet alone outrage

in -the Northeast, Central Western and $outheast reglons were significantly

LY e ‘.

ferent educational levels. . . - e L

«pomts below the national aver;atge.5 To thls populatlpn of passive observers,

FRA F o . . .
- : ’ . '
.’ * . . . § .

Student performance on math,readlng, science and social stud1es ach1eve- -

t ¢ '

ment tests indicate that black_and Hlspanlc studen’ts performed below the na-
l , *

» { )

.

I} ]
lower than scores for whiteg, with scores for. th1rteen and seventeen year - . .

‘olds falhng even lower than the already great gap at age nme.2
v '

In terms of youth employment (described as 16 24 year olds) by educa- .

tlonal attalnment,\38% of black hlgh schocﬁ dropouts do not- have jobs compar- - | ‘

- v"ﬁ A

o

ec‘to 24% wh1te and 25%- Hlspanlc high school dropou‘ts. The white youth with

Al

1- 3 ye{rs of’ college has an 8% unemployment rate compared to figures of 28%

, for- black a~nd 14% for Hispanics with 1-3 'yearg of college.3 Therefore,’ the

Job poss1b111t1es of the urban- youngstizr are slim. T N » W ' o

In terms ofeconomlc part1c1pat40n, whites averaged almost $50 more week- [ AN

14

ly “than mlnorltles in 1978. Put another way, blacks!' salary was 80 percent -
- Yy . . ' . .o
of whites'.4 "What these statlstlcs fail ,to cite:is unemployment numbers for / \ >
'.O .

whites and m1nor1t1es. The.se compaxisons are‘basecl' on those working at dif-, " | .
v, ’ o . 4 .

- . ! B ' . ’ .J
The real tragedy of urban education, is th\ unacceptance of- the class-

3 N '
- i ’ [

.room real!{z by most Amerlcans. Most people geteas far as their newspaper

b

-

is raped on g sta1rwell' Ca teacher is assaulted in a corridor;, a student is L
(4

of the Washlngton, D.G. students' Scholastlc Aptltude Test scores falling 100 . )

. ‘ . .
' . - : ‘

1 '3 ) ‘ ' . “ . ¢ ) s
Silverman, 27. » D > ,

“Ibid; pp: 28-29. A .o

3W Vance Grant and. George C Lm » Digest of Education (Washlngton ‘D.C.:
U.S. Government Printing Office, 1 9), p17. .

4Nancy %.é)eaﬁn%n and Valena White Plisko, The ‘Condition of Educatlon, (Wash-—
ington’, ot Government Printing Office, " 1979), p.2I5. L

. 5Washlngton Post, 1979. | 5 ' . )
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nothing can or will be done to improve urban s¢hools.

L]

-

Urban educatlon can work. There are documented cases of . chlldren who

@ — . ,“

" learn despite depmvatlo Some teachers are able to rela,te well to‘«thelr stu-

“
’
R [ . R ,

" dents. 'They are able to, mstlll % thirst for k.nowledge and.d love of learmng.

¢
o ¢

This new' frontier must be *met with posmve attltudes and respect foy diver-

Lo . . ¢ L]

sity coupled witht real long and short' term strategies fok 'change'"from the

: Y
stite school boards and admlmstrators who dictate pollcy all the wax 3own to

the classroom teachers. N T

1y
.




| racially . 1solated schools.1

~

\

‘community coordinating teams to integrite thq efforts of teachers, students,
ce . . " LA . . .

: : : : 3
in a given inner city school.

Indeed, the federal govern-
* ment spént approx1mately $6, 500 496, 000 for eiementary and secondary educa-

.
]

~pany, 1971), pp.60-62}’

-

. 1. Problem:" Urban Education :» The Failure !

’ ~

Most' public schools in  America dmwhat the inner city~schools do not do:

.

p_rqv1de tools and credent;als for meanmgful work or assure adm1ss1o\‘-to high-

-
.

er educatlon. \y e1ther test, inner c1ty schools\do poorer -t

sch-ools .

» b
LA 4

- ¢

han suburban '

Two thirds of all. black students attend predommantly minority or

Edu‘cators seem to be in agreement that, reading skills are a'‘real measure

L]

“of -functional hteracv by well as sucm\ess in college. The major cities have de-

\

.«
*

veloped a number of projects that provide special programs., There are re-

4 4

Al

medial reading clirics, special orientation centers for newly arrived immi-

grants from-the South, pongraded programs for - overaged students and s ’ei:.ial

’
\ ..

parents, employers, labor organizations and soc‘ial agenciesf

In New York City, slum chlldren part1c1pate in the "ngher Horlzon

\]

*

-
¢

v

.

7

program .-

/
ngher Horlzonszls aimed at brlght youngsters who, for some rea-

St.

som, have not achleved even fundamental skills, espeually in readmg

/

Louis has 1mt1ated the Banneker program which is dimed at all ch;l' ren with-

The nght to Read program

L

by the federal government to provide state and looal SChOOl/dlStriCtS w1th

auxiliary personnel to” combat the war on readmg.

A large portion of this money was earmarked

., . ‘ 4-

tion in 1979. s

lNancy B. Dearman and Valena White Phsko., p. 46 ‘

zJames Bryant Conant,

Slums and Subtﬁrbs (I>9w York:" McGraw Hill Book Com-—

W/ subs1d1zed

{

‘

v
t

for read_i,ng programs.

N e
o

1

‘
- .

o : / L, ’
3Ib1d, pp.62-63. ' . /
W. vance Grant and George C. Lmd pt164
Ibid. e
. 1] . "‘ 1]
/ 4 /', 7




s ! B "‘ '
“ Nationwide, in 1977, 17% of whltes, 16% of blacks and 16% of Hlspamcs '
in the 18-34 year, old age group were enrolled in college.1 In Slums. and
» V.
: Su‘burbs,2 Conant c1tes that 59% of - the male youth between the ages o£ 16

L]

0

and’21 were roammg the streets, unemployed and out of schoal. Two thlrds
‘of male droptuts were unemployed compared to one halfo“he total po‘pu- |

lation of hlgh school dropoutSv 3 Although the exact date and clty was not
|

.’ 1nd1cated, it is proﬁble that‘ these statlstlcs are h1gher today. |

2 K -

Some urban school d1str1cts have earmarked certaln hlgh qchools for the,

city 38 talented., Speclal programs of a hlghly academlc nature are structured
y

to ensure acceptange to reputable colleges Most ‘of these schools require h1gh

T

scholastlc‘aptltude scores for entrance. More than'50% of theit graduatgs
1go pn to'college4; figures substantlally h1gher than most urban high schools
Examples cited by Conant are the Bronx ngh Schoql of Sclence, Central

: ngh School- in Philadelphia '-md Evanston High School.ln Evanston, Ilhnms." ,
o . . - . ‘» : / L ] ™ . , . .
‘ > / . ) * .( N
Statistics on degrees awgrded to minorities nationwide’ indicate that 7 L.

* Blacks, are underrepresented on all degree levels, Wh‘i,le comprlsmg 12 4%
. )

of th? bachelor's degrees, 3. 6% of the doctorate degrees and 4.3% of the first-

profess1onal deglees. ' Since two thirds of all ‘blacks live in urban area\s,

> ———

“a
one rfay deduce that,the flgures for college enrollment from #rban areas is

| , - F.4 . . v i
sdmewhat smaller than the‘ national figures ctited. Persons of ‘Hispanic origin

» ‘who comprise 4.9% of the college age population represént 2.8% of the bgche-
» lor's degrees, 270% of the master's degrees, 1.2% of the doctorate degrees

and, 2.2% of the first professional degrees.6

1Nancy B. Dearman and Valena White Plisko, p.91.-

2James Bryant .Con'ant, p.-33. : - _

3Ibid, pp.34-35. .o L

4"Nancy B. Dearman and Valena'White Phsko, p.111.
‘ﬂw '

Otbid, p.226e

\\Ibid. . . R .

@

l ! - ,,,;‘;:_;: '

.
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It is significant to note that the.research through 1980 says ncthing"

of special math programs for urban youngsiers. Surely, math and science

«

coufses are legitimate/gnerequisites for college entrance.

Rudimentary language skills are a prerequisite for rea'di_ness in reading’

L . a
-

pr,ograrns'. In Young Teachers and Reluctant Learners, Hannam, ‘Smytl'x and

e d

Stephenson emphasize the importance of dialogue as a -prerequisite to learning

| _~*,t6 read.1 The language we learn shapes our experiences. We structure"cur
'i‘ealityo .and" define our place in the world thrOugh langua\:ge. Regional and
) « - - - S
- class diffe~rences, dialect and accent all work ‘tcg‘eth.er to shape the way we'
are perceived‘ by 'others as well as l'low/we‘ perceive ourselyes. With' proper

v
4

language skllls, we can experlence sequences of events, learn to dlfﬁerentl-

o

ate, analyze and 1nterpret ‘our experlences., Far too maay urban youngsters

are lacking itl rudimentary language deVelopment. Their self concepts are
;)articularly'low. This greatly influences their, performance in school. Many .

a v1olent act is 1n1t1ated by students w1th faulty self concepts. Tp }

'Loretan and Umans descrlbe listening skllls in the early grades as a .- . .

<

direé¢t function of Jater read'lng-sklll developr,nent.' They classify llster.lng * &

L] . .
. . . é

habits as follows: ".% . . .
. o - , B . . »
e 1. .attentive listening - when there is strong interest and great
. o motivation. " : -

.2. accurate listening - when listening is encouraged by clear-cut,
clearly understopd spec1f1c items for which to listen. '
3. critical llstenlng - when the pupll thinks as he listens.
4.. selective listening - when a pupll listens ‘for statements that
~ “please him or suit”his purpose and tends to ignore other state-

» . - ments. This kind of listening can have good or bad results.
N " 5. appreciative listening - when an emotional reactlon ‘is appro-
v priate. y ‘

B S




nC S B "

. to ’ . H
i . . - ‘ ) '

e 6. uncompre?xendi'ng‘ listening -~ when a pupil hears but does not
' comprehetd; This type of listening may be traced to a num-’
. ‘ ber of causeg: poor attention, poor vocabulary, failute to
~understand concepts, ' limited experierice and background’ or®
. inadequate listening readiness. R
‘7. marginal listenifig - when "half listening",. the pupil allows. his
" attention to wander and the teacher must pull his attention
. back repeatedly, 1 * *'}, ' T

* : R

a -
1 »

\)

L

"+ Attentive,

accurate and critical listening are important for success in
o . T . . ) \

) . -

school. " The urban youngster must develop: these listening skills if he is to -

build -__vocabuléiry and understand c:ont:gpt.s. Urbaﬁ e"nvi_ronmental ,distra;.c'tion's o
and nois.es'"greatly hinder listening skills and their dev;elop'ment. Add to
" these the motivational and psychological effects that affect the student's feel-

ings of safety, and 'secuﬂrit'y and we have a difficult situation: According to
L 3 . o . b v . . -»‘ . . [J )
Lonetan and Umans, unstructured language practice can provide the elementary

]

aged child with an understanding of \English f}r beyond’ his ability to speak, |

2 '- . o o : .
read and write. - ' , b ' :
- . . ).
. .
. . R . - ' ) .
‘
o
> 4
0 - E'Y
S
A ~
4
” .. - '
v ¢
J
o :
' -
. ® %
— - 1
<. [ ' N
*
. .-

-
0

IlJ;)seph O. Loretan and Shelley Umans, Teaching thg' Disadvantaged, (New
York : Columbia University Press, 1976), pp.52-59. ( '

®Ibid, pp.52-53. ¢
id, pp.52-5 !

4 L]

v 10
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III. How Discrimination Functions in the Urban ‘Schools

3 L ]

ISisc'rimination is evident in faulty planning. As D'r_oz; saays in f'."Urban
M'etapolicy and Urban Educstion"l;rxnost ad_ministrators use ?.ntiquated methods ' ’
to deal owi‘th new. problems ‘or .look.‘for‘n'ew_\ stretegies to cleal with_ o.urren‘t Lo A
..:_Ilox-oblems. A'I.‘hesd rnethods are _most‘ly 'stog gap solntions._ 'aL‘ittl'e- isd:)ne' to , - ’
improve' urban ,policyfnalsing'an.d;ldecision mak'ing capaoilities. . A ‘: ' | -

* " There is.seldor'n_‘planning'in conjunction with othe‘r age'n‘cies. New hous'-‘

ing, tranqurtatlon and urban renewal prOJects which 1nvolve @e settlement

and relocatlon of. tremendous nu mbers of famlhes are not coordlnated with
\.‘ i . oot o -~

'school construction.z’-. Indeed, interagency planning is a tyjvesty.

Outdated tAeac'heroland administrator tra*ining; the lack of experience and
'empstfh'y 'for‘ ghetto"youngsters of r.nanyA people entering ’teaching';‘ their racism '
and low expectatlons.; tl'le limited knowl‘ed—ge. ‘about how to teach, what con-

_ . . J A
_'stit‘utes'"good'" anda“bacl"‘ performance and-.‘t-he rule ridclen Abureaucr;cie's of

the schools'themselvtes are all contributing factors that produce a faulty ur-

ban system. 3

I

" New programs and reform strategies produce piecemeal reform that doesn't

»

work. New prbgrams and strategies within"'old bureaucracies" get absorbed

~and d1scred1ted by -being 1neff1c1ently adrmnstered along the \way.
"Communlty control" of the school places too much of the responmblhty

for decision making in the hands of the uninformed and uninitiated. Cronin

. 1
describes.what community control means in The Control of Urbam Schools'.5

These organizations control the entire operation of the schools, imeluding ex- ‘

penditures of monies, principal and teacher accountability and plans for

1Yekenikel Dror, "Urban Metapolicy and Urban Education" in Planning Urban
Education edited by Dennis L. Toberts, (Englewood Cliffs, N.J.: Educational
Technology PubHcations, 1972), pp. 3-19. '

Daﬁd Rogers, "The Failure of Inner City Schoolst A Crisis in Management and
Service Delivery", (Englewood Cliffs, N.J.: Educational Technology Publlcatlons,

1972), pp.44-56. .
3Lb1d pp.48-52. |

"8

.

Ibld pp.50-53. B
Joseph M. Cronin, /The Control of Urban Sc,hools, (New York: The Free Press,.
1973), pp- 185 210. RN . 11 / |
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. "buildi'ng and rehé})ilitating t/hé’ 'schools, Frequeqtly.‘members of these boards o

. ) * » a " / , a4
- are inexperienced novices/who all too often get‘a very limited viewpoint, par- N
. ) “ .

ticularlv in regard to expenditures. Teéachers and adniinistrators are extreme-
. . . . .I A
ly skeptical of community control, particularly as it relates to'job performance
] Id
and advancement. The debate is still alive. and well in urban areas for a
. < b L

variety of reasons; foremoct of which is-the poor performance of inner city

. t . .
’ youngsters on standardized tests. In many areas, community control groups . 3

<

‘ . 1
'now servwy as advisory groups. ' N ;

Untortunately, American sogiety and its institutions group behavior pat-

_ terns znd systematically produce unequal results based on-‘race. The use of

[y

verbally oriented intelligerfte testing as a placement instruient in homogeneously -
. ’ : ¢ R4 ' o A ’
grcuped classrooms that was so popular in the 1950's and 1960's’ is now used S

to place students in. the Talented and‘ Gifted program, special high' schools, )
. . L .’ L 4 : - v '
and projects that foster remediation instead of ameliorating it. The, &ffects of -

labeling probably)have a gr:eater'impact on performance than does’ the actual

e 4w ) ‘r a
‘ program. This is a classw example of the Self-Fulfilling’ Prophecy, known t9 ‘
T ) ., .
educatotrs but seldom accounted for practically. .. o '

.

' In terms ,of mtelhgence testing, as Jensen-citesyin Educability an@ Group ’
i - . ’ £

- Lo . »

Differences, IQ differences can only be discussed in terms of environmental

- . v . ’
// .

factors, not genetic fa‘gtofsx.‘ Groups muéti be matched for social, economic, \
//‘/l/ ‘ ‘e \
health, educational and mctiVati_onal factprsg it}l a far more rigorcus fa:shfon
than is .discuss‘ed in the literature. Indeed, there is a great deal of discus- / L
e . ' . - ‘ »

sion regarding gehetic differences in intelligence as it relates to race 'but few/
, "4
studies described in purely economic and social class terms. 'Without carefyi

4

" matching for these other environmental factors, differences serve no othc;r ’

~ A
purpose than to reinforce the Self-Fulflllmg Prophecy. . Y
1.‘ . ' \ ! ./
Cronin, p.201. ' - |

'ZArthur Jensen, Educablhty and Group Differences, (New York Harper and b

Row, ]973), pPP. 243 320. N
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IV, St'rategies for Change - R

n U:,nderlying any strategy for change is the need for a positive, supportive,
~:mpathic atmo'sphere for a,ll concerned. Boards of education, city and county

ar:lmlnlstratorsl must coordlnate therr plans with other\ci'r"%gencies , particularly .
v 'thng and tl\{ansportatlon departments. '

Many of t\he management systems in industry are directly applicable to

urban school systems. Financial planning and Jnanagement; facilities acquisi-

- tion, ,development and maintenance; and personnel administration could be

) o tr -
streamlined using an industrial systems model.

- . ' "w
.Audiovisual aids and television'will make possible course offerings that

were, in the past, totally unavailable. . Programmed learning and.computer based

v .ﬂself instruction aids will enable students to advance at their own pace, Through '
' .

technology, the student will be taken out of the classroom as we know it and be

{"\ " .
placed in the world of learnlng.2

Self instructional centers can easily be located in libraries in the community.

o
These centers can be shaped to serve a nationwide electronic library system
. ' T~

. . \ N
with' links to universities and research centers. There-can also be facilities

-

for independent study. ' .

L]
Academic performance contracting with teachers would provide a more de-
, . S ]

» ! 4 :
monstcative form cf accountability. The teacher would indicate mean improve-
d ., i :

ment in performance within a, stipulated period of time, If the atuden‘t doésn't

reach this level of achievement, the teacher's contract would be altered.3

" Rodwiu and Southworth4 suggest an Urban Sefvice to expose youngsters

1o the tany educational and cultural activities in/ the cities. The District of

¢

" Columbia spons the "Summer in the Parks" program which takes inner city
children on daily lrips to ‘different areas of the city. The Boston Redevelopment

4

' 15; R d Leo E. Persselin, "Changing Functions of Urban Schools: The Role of
i Indﬂg?ry"aoina?ﬂang?ng Ulgan Educatlon % gb Dennis Roberts, (Englewood Cliffs,

N.J.: Educational Technology Publications, 1972), pB.230-244.

21bid, pp.232-233.

3Simon Rao and Leo E. Persselin, pp.236-237.

41,1oyd Rodwin and Michael Southworth, "Needed: A National Urban Service" in Plan~-

ning Urban Education ed. by Dennis Roberts(Ejg,iewood Cliffs, N.J.: Ed. Tech. Pub.,
R L 1 4.0 U T K




" based on economic leyels., Racial levels would never be cited. On'ly%United

~course to include programmed learning‘'and computer based co‘ﬁce.pts. Student .

-1]-

~ . ‘.
. \.'? - ~ ' . * H N ' '
Authority had an outdoor information center with recorded rf)essages of daily

events, large maps and directories of local activities. Information brochures -
described Boston's his\tory, culture and physical orguanization, Philadephia's

) a 3 e "
Parkway High School used the city as the classroom. The main philosophy’is

. ] :
that people learn best whan their education’is self-directed. Classes are ‘un-.  °

/ i
/

graded and course requirements not too stringent.

Y
~

IQ testing results would be used only to cite differences in performance

' -

»
States regional statistics could be compared. -

‘Teacher training would be thoroughly ' revamped to expand the methodé'

" . -

teachers would be placed in ‘atmospheres totally different from the one in which
i N

they were trained only after a series of preparatory sessions on the realities of
¢ . . K ‘ ‘ ‘

teaching in an urban-setting.: Sessions for student teachers ‘would be ‘heavily -

dosed with role playing and other simulated experiences consistent with the inner °

4

city schools.
1 :

In Urban Education: The Hope Factor, Gentry, Jones, Peele, Phillips, Wood-
< -
btiry and Woodbury describe several innovative prototypes.1 The SASSI Prep

(Street Academy of Springfield System, Inc:) in.Springfield, Mass., offers college A
prep courses for students aged 16-60. Admission criteria include long term drop-

outa and ffJ)rmer addicts. In Chicago, Christian Action Ministry offers a high school “ }
equivalenc;r diploma. .65% of its graduates have gone on to college; a figure higher = ‘
than most vt?;rban public schools. The Westside Study Center in Pasadena, California "‘
offers a corr\']munity curriculum for students‘\who have failed in public school. Se\;\;ame ‘

! ‘ |

-

Street's Utilization Program meets with parents, volunteers and community groups to |

make their programs more accessible in areas where VHF stations aren't available.™ :

o §

lAtron Gentry, Byrd Jones, Carolyn Peelle, Royce Phillips, John Woodbury and

Robert Woodbury, Urban Education: The Hope Factor, (Phila.: W.B. Saunders Co:s.
1972), pp.48-82.

2Ibid, pp.61-70.
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" Curriculum reform is a must in any strategwao ‘change_in ‘urban edu-

<y .

L . ‘ ) / ' , , ‘
cation. Science and téchnology have changed ‘_dray/atically over the last ten
)rears. They myst .be' incorporated into the urban studies program. Social

. ‘ e o . &
studies must include the important"con,tribuyions of minorities and the poor in
_ S | - N
America. . T .

. | .

y . Legal cases are an effective way to achieve' change. Many urban schools

d'efyu laws on physical punishment, religious rights, and granting students

'

and parents rights to dye processfl/ ",I‘he' best known case with the most wide-"~

"g'pread' eff'ect inthe last two decades is Brown vs. The Poard of Edg“ci}tion )

n

h1ch began in Topeka. Kansas, . o ) .

Alternative schools, decentrahzatlon, computer based educatlon and all of
A\

the aforementioned str)ategles can still fail in an atmosphere opposed  to change
S

and’ growth As long as the schools assume their clients to be p.owerless. they

4 .
-

will resist change. Therefore, self help will work to~change'attitud'es and ac-

’

tions’ in urban schools. The Rev, Jess%Jackson s Operation Push for Excel-
lence exemphfles the magmtude of change in’ parental, teacher and student at-

titude toward educatlon. PUSH has taken youngsters whose parents are the

- hard core' unemployed and transféormed them.into caring, learning students con-

N * [N )
cerned with skill development and aspirations for the future.

. .‘ ) . * A )! »

1Atron Gentry, et.al., Urban Education: The Hope Factor, (Phlladelphla. W.B.
Saunders Co., 1972), pv . o X
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