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0. cal skills, administrative skills, and interpersonal skills..' The program =

N >facilitates the Reginning teachers' attainment of these competencies by

| providing supervised support for.a:full school year. Details of the program's: -
(;» . operational reqlirements and "the .nature of the program seryices. ,appear in
N State-Board ‘rule 6A-6.75. In summary, this ‘rule specifies that support fis,

~C

Ty

» -

EXECUTIVE SUMMARY  * S e

. “the 1983-84 school {ear marked the second year of the Begirnning Teacher
- Program’ implementation- within the Dade County Public Schools, -One of - the
requirenients for reqular teacher certification in the State df Florida, ws
completion of . the ‘Beginning Teacher Program (BTP) which certifies that a

. beginning teacher has successfully demonstrated each of twgnty-three generic

. teaching competencies. . These competencies may be classified within the

| ' general” eategorigs -of communications skills, basic general knowledge, techni-

-provided for a full.school year by a support team which consists, minimally, -
, - of a.bu11d1ng-1eVe1 administrator, peer teacher, and ‘one other professional
‘ educater. . - - = - , . -

- 'o._ oo N ;

A total of.911'1ndiyidualsfpart1ciplfed in the prograﬁ as beginning teachers
duning 1983-84. -0f that number, 86 were enrolled in the program midyear

- .during 1982-83. Al11 86 of theseteachePs successfully completed the program. = °

during the 1983-84 schbbl year.. Another’ 550 teachers. entered the program .
during August - October 1983, 367 of which.met the criteria for program com-
pl€tion*by. 4he end of the school year** During -February 1984, .another: 273
‘teachers were ‘enrolled in®the program. These teachers were not eligible to
comp]étevthe program by June 1984, ., o 7 ! e - '

L]

« .+ mandated and appropriate procedures were implemented and to determine the !
*extent "to which ‘theasteaching performance- of beginniny teachers on-.major
assessment, catagories’had improved during the school year." Numerous evalua-
, tion activitfes were conducted- for “the purpose of obtaining relevant data on
+project actfvities and outcomes. These -activitiies ingluded the following: -

s+ (1) interviews with a random sample of beginning teachers and-their assigned
support team members; (2) surveys -of .edch, program participant for the purposé -

>« of assessing perceptions of.beginning teacher performance; (3) time/activity
surveys to each program participant to obtain estimates of the time spent in
" . BTP-related activities; angd (4) reviews of* relevant program documents. °
. . R | : A '_,‘. ¥ ' . 3
Data obtained from evaluation activities'.form the basis for the following
findings regarding the Beginning Teacher Progggm: S, e : :

1. In the 1983-83 eVaiuatjén of the Beginning Teacher Program, numerous . -

-7 problem areas related to. the program's implementation were reported.
Considerable progress was made by project staff toward the. implementation

- 0f each of the 1982-83 evaluation recommendattons to impreve the program. °

P .

x .+ The purpose of the 1983-84 BTP evaluation was to determine tWe éx;ent’to‘which 5

R}

! . It was concluded that many of the imprqQvements in the operattons of the .

1983-84 program are the result of th¥ commitment of -program staff .to .

B improvements and the effective utilization of the evaluation jin program .,
A '« management. t : ' : I } .
@ LN o t ‘ I o, ) . ” s
N Y B e . ' » . vt v
(180 student days.) - o T
AN

The remainiav LﬂB‘teachers‘have.not'as yet mef the 1860 student days reqhire— ,
, . ment and have been carried, over into 1984-85 - A Loy :

. -
- o ' R 1
o v <
. ., . -
.o - N .




e . . s e ' - . ¢ B . e
- .o .
. ) , \ " ’ -“ '__ . . ’ '

.
" '

2. At the majority of &ites in which intgrviews were conducted, the major =
L ~ components of 'the program were implemented dppropriately and as mandated, "« -
.o - Specifically, training procedures were implemented for the purpose .of
o providing an overview of .program purposes and procedures, ‘Most. partigi- .

- pants indicated that information relevant to the effective, implemendation “
of ‘the program  was communicated‘ ¥n the training activitieés, In cases =~ *. ™
“where additional infoymation was needed, sufficient direction was usyally =~
given by BTP project'persongels - . . o oy o 7T T b

, ¢ \ £ '. . ..; *v.i
-y In the majority of cases, beginning teachers were assigned support teams.
The support process generally involved. each pf the support team members. . |
> . . Most of the support team members “reported giving at least a moderate ! =
~ - ‘. degree of assistance to the beginning teaCher?s) in areas related to each - .
o - of the assessment cdtegories.. Beginning teachers, in turn, generally” -.

, agreed that they had received at least a moderate’ degree of assistance in
each assessment category and .that the support team members * fulfilled
theirymajor BTP roles and responsibilities. [n the majority of cases,

. L regular assessments of teaching performance were conducted, professional | j-'V
. -, development plans were formulated and updated, and.relevant BTP documents o
. were on file. * T n ' T * . . EE S

- - . ) : : . N

3. Significant numbers -'nof particip‘ants had a more positive percep’tlion of
: , beginning teacher performance at the end of the school ‘year than during -
‘ the 1initial months of the. sehool™ year., Significantly fewer of ‘the

. « beginning teachers and support™ team members rateg the. perf_ormqrte'of‘_( ’
o beginning teachers as "wea® This was accompanied by Significant >
) A increases in the number of participants who viewed the performance of . . -~
= . bedinning tehchers as “strong."™ These findings were consistent across - -

_g]l-of the participant’ subgroups and across each of the TADS categories.

‘ ince the TADS categories are correlated with ‘the generic competencies,

- -\ Improvements jin these categories are indicative of improvements Qn the
' : \, 9generic competencies. . e : o : e

a4, A variety of'prescriptidns was used to remediate the teéching-ski]ls,gf;'

beginning teachers who received unsatisfactory. performance ratings, =
Overall, data indicate tHat these prescriptions. were effective in remedi-- '+ .
- ating deficiencies. Among the teachers who entered the-program between @t

." August and October,- there was a -substantiel reduction in the number of Vo
- ~ participants-wha were given unsatisfactory performance appraisals between ’
T - the first and second semegters of. the schobl year. Of the teachers who
SR - received unsatisfactory ratings. during the' first semester, 32% were
unsatisfactory during the second semester. =~ - . .
0f . the bu{1d1n9-1eve1.administrators who were finterviewed and who had
assigned prescriptions, most indicated that the .prescriptions were
effective., This was supported by most of the interviewed beginning
_ .teachers who had been assigned preScrip%ions because .of n unsatisfactory.
" summative assessmentd Survey data also indicate considerable improve-
ments - in the perceptions. of beginning teachers about their performance
0! among thoge ‘who> reported that they had been assigned a remediation
activity. ‘ L ) T, :
- . “ . . - ...v\
.. . v . " ’ v
e | - SRR U A .
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SRR PO deg problems and areas of concern were reported by a,significant number -
“ . of participants that were ‘interviewed. These concern areas related to.s "
S program preparation &nd trainirg, paperwork,requirements, the'identifica-
4 . ' tion of beginning t?achersQ and the utility of the program for experi-
St + “enced teachers. ' | o A T - L
—~= e Aﬂthbughxmdny’of'thl interviewed participants indicated that they were
: informed of and -understood .the major. program requirements, a substantial
v- ' number continued to experience some uneasiness. Many indicated that the = -
" traiping, cpmponent of the program would be improved signmificantly if the '«
training videotapes. were replaced or supplemented with- workshops in which - . -
. specific questions could be addressed and immediate feedback could be . Y
: given. Many also suggested further direction and, if .possible, proto~ . .
types of documents such as the professional development. plans, _ C .
e Cog\erns regard{ng paperwork emerged primarily as. a result of the profes-
sional development plar .and the completion of some forms uséd in %the '
"evaluatien of the program. This concern was _expressed most often by

administrators of schools having seyeralfbeg1nningxteachers._

‘A.small number of beginning teachers who were inte¥rviewed had a consider-
.able amount of full-time teaching experience. Most of these teachers q@d
their administrators felt that the program was of little benefit to suth
- teachers, This, however, i3 contradicted by the survey. data. -Datd from
v the surveys indicate that the majority of .tgachers who had more than .
three years of full-time teaching experiehce_inﬁbr to August 1983 per-.
Lceived that the program had a. positive impact upon -their professional . _
development. . e o ¥ - | o
"+ . RECOMMENDATIONS
-Eya]dﬁﬁﬁon data indicate that the major .components of the Beginning Teacher®
« = Program were appropriateJy implementéd during "1983-84, -and the program wag
* . perceived to have a significant and positive impact upon the majority of
- _beginning teachers. Although some areas of concern were. identified by par-
tigipants, the frequency and severity of these concerns do not appear to
Adversely affect the operation or the outcomes of the program. A continuation - ,
ofr current effortg to improve the process component of -the program is sug- = -

gested. . \ , L,
v  The‘f1ndings1of the 5tudy‘f6rh the basis for the fo1lowing recommendatibnsf'_- "
1. JImprove the program'training component- by 1incorporating distritt,uEréa,‘~'
or school-level .workshops for- beginning teachers and peer teachers;
.contindent upon the availability of funds, R | .
..l’ o - 2. *pontinue‘tﬁe comﬁuhipation hetwork between Staffing Ccnt?g1"andqthq B7P . '
C o office in an effort to identify and eTinﬁqfte’barriers to spgedy identi~ . -
e fication of beginning teachers. o o o L o
3.  Continue the periodic monitoring of suppert teams to ensure that teafs  ,_ , .
~ are functiohing properly. This should continue to- include & review of . AR

portfolies ‘and verﬁfication of the existence- and appropriateness .of fpl
% -~ r. written professional development: plans. | L E . !

o 0“_ 10] LY
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; 4§":ant3nue_the procédDreS that have beeh”?mpfementgd to inform and update,

-participants. about the Beginning Téagher Program dhring.the school year. - HN,,f._
by féonduct 2 stddy of 'the _cost/effectivehess “of "tbe'_Beginning_ Teacher o L
~~ 'Program for experienced teachers- with-a study of the impact tha't the, .
beginning-‘teacher definition has upon, the Dig&rict. Findings of this ., =
. Study should “form the basis for appropriate¥ recommendatiohs to the . .
~Department of Education. . . - S Ce - o o
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. INTRODUCTION |, © # ot

Purpose and-Goals : _ y
Among the prerequisites for regular teaching certification -in the State of .
~Florida 1is .the participation of a teacher. in a year-long Begimning Teacher
‘Program (BTP). The Beginning_ Teacher Pregram  has a% its major goal -the
. development o0f highly skilled and competent teaching professionals.. This is. -
accomplished through ‘a formalized-program of su%port, training and documenta- -
~tion of gener?c teaching competencies for beginntng teachers. Originally, the -
- beginning teacher (BT) was operationally defined as a eacher who -held a
« bachelor's degree or equivalent vocat9onal temporary certificaté and who did
.. not have- three full’ years of successful out-of-state teaching experience -
" within the- last ten years, in increments of not Tess than one full year (Rule
‘6A-5,75 Florida Administrative Code). . During 1983-84, the beginning teacher
~ was operationally redefined as a teacher holding a temporary certificate ahd
who seeks to attain regular certiffcation, - Waiver. from the program as a
result of out-of-state experience was in effect only if. application for a
‘regular. certificate was made prior to July 1, 1983, - o N
- Successful completion of the :program is determined by'the.demonstratipnﬁof
twenty-three, generic’ teaching competencies, participation in the program:for a
~full school-year, and recommendation for certificatien by the district supér-
- “intendent., Vf fifty-two major competencies that werq.submitted to a bgpdd
' sgmple of, Florida teachers, these twenty-three were given the highest ra ing
" of importance 'in-the practitioner's day-to-day teaching ‘activities. - These
- competencies appear in Appendix C. : . .o o

Emphasifing the development of pedagogical skills, the program is designed (1) .,

* to assist beginning teachers.in«their continuing professiona] develgpment and"

- (2) ‘to ultimately impact student learning by providing -a set of supervised -

* support services for teachers in their first year(s) of. teaching in Florida. .

Supervised  suppert, feedback, and training .are regularly" provided to -the

, beginning tedchers by a team of experienced and competent educators,, referred,
: 0. as ‘the support staff. This ‘assistance is interded to facilitate .the
continuation -of ‘the beginning teacher's professional development ‘and to

‘increase the beginning teacher's success in the, demonstration of -the, generic

competencies. . - .. <, ¥ S S - .

~Program Implementation L i o Voo

In its efforts.to improve the quality of its educ$¥donal systems, the,Stafé of
Florida began implementation of the’Beginning Teacher Program on July.'{, 1982, -

. The 1983~84 school term marked the second year of Beginning Teacher Program
implementation within the Dade County Public Schools. R ;

. In 1983-84, beginning teachers entered the program during one of two perieds

" . of enrollment. The first enrollment period began in August 1983 and consisted .

of beginning teachers who were hired between August and October 7, 1983.. A

- total of 550" individuals met this.criterfon. In February 1984, beginning

. teachers who were hired’between October 10, 1983 and February 13, 1984 were

MY
t

. N . . ‘
\ oo . ] N . ., L ’
. . . ] .
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Pgoﬁessiona[.Deveio%men% Plan. To assist in the improvement and the demon- N
, stration of‘acceptable teaching performance, a professional development plan -

- fied 1n

: . . : ’ . o N N o
* 1 placed’ inpQase two of_ the program. A total of 27e$$§3ﬁbér€’;;; icipated in
- this, phase the program, Overail the beqinning, dchers .were qstributed .

oyer 192“!&?k locatfons.” . - //)”,,

District's 1983~84zB §Plan for the Florida Beginning Tpdcher
Program,
Florida’Administrative Code. However, the major operation-

discussed below, . = . ' ' ,
LT . It R N ) X ' ' "
-+ Support°Staff., Upon establishin that a newly hired teacher meets*;he begin-

ning teacher eligihiTity criteria, a support team is assigned ‘ assist the
teacher. The . support staff.myst include a peer teacher, a 1ding-Tevel

administrator and at least one other professiﬁnai educator.\ Team members are 2
'defined as follows: ' . _ ! SN

4.*» _ e

‘1. - Peer Teacher (PT) - An- experienced teacher who hu{gs a uaiid ‘reqular
' | - -~ " certificate and teaches at the' same level, in .-

the samq subject area, or the same service area
as Vthe beginning teacher. - This teacher shall

‘ oy .Y possess the . special knowledge “and competencies
) : . needed to provide adequate support for the
v - \ deveiopment of beginning teachers,
2.  Building-Level - A certificated school-based adminfstrator. “The
Administrator (BLA) - school. principai usuaiiy serves in this capaci-
" ) : .Xy .

3. Other Prbfessional "~ A professionatly trained and experFenced indi-
- Educator (OPE) - - vidual. This may 1include, but s .not Timited -

S . to, teasher education & nter directors, staff

) ' “develop specialists, curriculum 2dixectors,

fnstructional “supervisors or  specialists, ..

++ college 'or university teacher educators. During

11983-84 .an assistant principal usuaiiy,fuifiiied'.

e the role of. the Otherrznofessionai Educator.__
The ' support staff is formally assigned the responsibi

ance of the beginning teacher through observation and through the provision
for corrective feedback and training activities. The responsibiiities of

- individual support staff members in the provision of supervised support to the E

beginning teacher are depicted in Figure 1, °

(PDP) is formulated for eéach beginning teacher after the teacher's first
obseérvation. . This plan is reviewed and modified, as needed, subsequent to

each summative observation, The PDP is tHe specification of target competen-

. .cies (identified on the. basis of fnformation provided by the formative evalua-

v -

tion) . and training activitigs needed to improve performance on the compefen~l

cies. L Y

Protedur‘%%;or impiementation of fprogram in Dade County heve been speci- '

) he: program 1nc]uded but was not limited to, the criteria set forth
- in Rule 6A~S5, 75(4?
+ al, features and me sme for assisting,the beginning teachers are briefiy :

. 19ty of providing direct f
supervised support services. This slpport 4s designed to. enhance the perform-




The plgn is developed by the support staff with the knowledge and participa~ -
3 vshar the o poreethan

tion 'of the beginn#ng,teacher. ~

o ‘ (

;Porffolio.' fhe"Beginﬁing% Teacher Program requirés the majfntenance of a
rtfolio for each beginnif

g Weacher. The portfolio includes any documenta-

ion .of suppart team éfforts and documentation’ of the begfnning teacher's =~
rformance. Among the portfolio contents, are the professional’ development“'

lan, the teacher“s formative évaluation(s), and the summative -evaluatdon,

Evaluation. - Evaluation activities in the Beginn1ng-Teacher.Prognam are of two

types--formative and summative. Formative evaluation is the ongeinig process’

of assessing, providing feedback, and ihproving -the performance of the begin«

~ning teacher. SGmmat#e evaluation-is the process. of determining the success-

" ful demonstration of minimum essential competencies.- This component includes

the observation 1nstrumpnt5‘and.procedures used in the assessment‘of compe-

- tence. N

. TADS categories were cross-referenced with each of the generi& qompetencies in

Durihg 1983-84, begfnning teachers were assessed bsing’the féaéher AsseSsment
and Development System (TADS). The system includes, but.{s not :limited to, .

performance indicators that measure the 23 generic competencies. TADS meas -

sures specific performance ‘indicators in each of the following categories: .
Preparation and Plamning, Knowledge of Subject Matter, Classroom Management, ..

ships, and Professional Responsibility. Measures of the first six categories

are obtained in the' classroom through direct, systematic observation proce-
dures. -, i | o : N
a manner which would ensure. valid measurement of the competébc1es. ~

5
’
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' " . e _PurpoSe,Of the Evaiuation “’:j";ﬁt”
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.JWO purposes were fdentified for the evaluation of the 1983- 84 Begihning
« Teacher Program. The first, which related'to program processes, was to .assesy -
the extent to which program. operations. and prfocedures faciiitated the imple-'- .
. mentation of major project components,- The ‘second goal of the evaluation was -~ .~
to determine “the effectiveness of the program in achieving its maJor outcome '

of improving the . teqching performgnce ‘of beginning ‘teachers,

The first goai of the vaiuation’focused upon the suppdﬁt process and proced~

“ures of the Beginning. Jeacher Program. Questiohs were investigated in order

to assess the nature gnd appropriateness of ‘activities aﬁd procédures” which

- related to trafning, upport tean! assistance, the profess onal development .
plan, assessment of the beginning teacher, and portfoli gntenance. Spe-

cific questions re]ated to program processes folTow \

1. To what extent were recommendations made in’ the 1982 83 evaﬂuation report'

impiemented in the 1983—84 program? - . .\ T,

"2, " To what extent are the activities specified in the program\plan being

. implemented® i: ) _ .
. \
3.  To what extent are the: beginning teachers being given assistabce by the
support staff and the Beginning Teaghing Teacher Program staff?&

"4, What improvements need to be made in the program? .

3 .
:\.

5., " How time- consuming and costly is the Beginning Teacher process? y
o )

Major questions which guided the study of program impact and the effectiveness

- .of the program in achieving its major outcomes fo]]ow L v

1. What are the amounts and typeg of skill change on the 23 generic cdmpe-
tencies exhibited by beginninaiteachers?' ] |

. To what extent are the- participants in the Beginning Teach®® Program

»satisfied with the program? ,

£

Y 4

.3 'To what extent are”the inservice activities given to beginning teachers

effective in remediating any identified deficiencies? '



- Evaluation-ProceBures . °

Interviews ~ '+ v S . . . ),
—— o | v ~

program -participants regarding the Beginnfg Teacher Program. - Information
regarding-participants' perceptions and_opinions regarding program implementa-
-tion were obtained via interviews with a sample of beginning teachers<and each
of thefr assjgned support team members. Interviews were held with each

7 Daté relating to most of the evaluation quiitions reflect the peicepf1ons of

individual participant. Interviews began during March 1984 and were completed
. in May 1984. S U BN A

-

A different set of 1nterv1ew'qﬁest10ns was developed for each type of partici-
pant. Questions were included to reflect the participants' unique role on the
support team 1in éach'of the 'stydy's major areas of- interest. - Questions .

developed for each participant type ‘appear in.Appendix D through Appendix G, S

A twelve percent'sample (N?67).o?_beginning teachers was selected from which '
to- obtain data. "These participants were selected from the population of

beginning teachers who were enrolled into the:program during Augyst-Ociobgr - |

1983. The sample was computer-generated by means, of. a random sampling. pro-

gram. - Beginning teachers were selected su¢h that only one participant was '
" selected in any.school in order to ‘avoid.duplication of building-level admin-
istrators and other professional educators” in the support team- samples, Names-
- of the selected participants were reviewed by the Beginningd Teacher. Program

. office to verify entry into thetprOﬂram between August 1983 and October 1983,

[

‘Review of Documents ) o, 5 R .

evalyatidn quéstions. Appropriaterdocuments were-réviewed to determine the

Numerous documents were reﬂgfweal to obtain datd relevant ito some of the

extent that recommendations from the 1982-83 evaluation weire implemented and

. to obtain descriptive information regarding the type of prescriptive or o

tory summative evaluations of their téaching performance.
e )
. . M L‘ .
- Documents that were reviewed to assess the status of the program in imﬁ]ement-
ing evaluation recommendations consisted primarily of memoranda disseminated
from the Beginning Teacher Program office and the District's plan for imple- *

4

-remediation activities-assigned to-beg?nniug teachers who received unsatisfac-

menting the 1983-84 program, itional information was also obtained via in-' -

formal interviews with BTP staff to clarify concerns and ‘any areas of con-’
. fusion.- ' ' o o - ) e .

A content amalysis of professional deve]opment plans and TADS prescr1pt1on-
forms was conducted to obtain descriptive {iformation regarding- the nature of

prescription activities. From a 1isting of [beginning teachers who received an' -

unsatisfactory evaluation during 1983-84,'a twenty percent random sample (N=7)
'was selected. The professional development plans and prescription forms of
- this sample of teachers were the information. sources for the content analysis.

! - . [
L
’
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Surveys - .. ST L

~

Surveys were distributed to pfogram‘partiéibants primarily for the purpose of'.;

determining their pgrdeptions of the type and amount of performance changes =~ S

exhibited by beginning teachers and their pexceptions of overall program RS
fmpact. - To obtain relevant data, participants were asked to make two assess-. .
ments, They were first instructed to provide ‘an assessment of ‘the’ BT's
performance during his/her first observatipn or before August 1983. : They were |
also requested to give a eurrent (June) assessment of the BT's performfance on
' each of the TADS categories. These two ratings-were compared to determife the
degree of -change .during the school year. Beginning teachers provided a
self-rating of their performance; - peer teachers rated-the beginning teacher
~ Xhey were assigned to assist during the year. Building-level administrators
-and othey professional educators provided what they perceived was the average
rating of the beginning teachers at their respective.sites., , : v

- X
¥ .

V- | .

~ Additional information on -support team assistance was also obtained in- the

survey. Support team members indicated the amount af assistance provided to

' the beginning teacher (in the case of peer teachers) or most of the beginning

teachers (in the case of BLAs and OPEs) on-each TADS category. Beginning

teachers indicated the amount of assistance received from.support team members

in each category. S o L,

- ' . 1

Copies of the surveys appear in Appendix.l through Appendix K. . Sufficient '
..« copies of each form of the survey were distributed to building-level adminis-
i trators during June 1984.- These adminﬁstr?tors were requested ko give appro~-

: priate copies of the survey to each beginning teacher who -entered .the program

during August through October and tp each of their support -team members.

- Completed survey$ Were returned by 70% of the beginning teachers, 72% of the
peer teachers, 69% of the building-level administrators, -and 65% of the other-
professional educators. ' : :
In addition to the.evaluation $urveys, .program participants were requested to - ,
complete weekly time-by-activity logs. For beginning teachers, the 1logs

~provided a record of the amount of time and the number of times (instances

. " over five minutes) the individual teacher engaged 1in BTPzrelated activities: .

' planning, conferencing, required remediation attivities, and "other" training
activities, Copies of the forms along. with definitions of the activity
categories appear in Appendix L. For designated weekly 'time ‘periods, the
individual support team members indicated the number of times and the total
amount of time spent in the support activities of ‘planning, conferencing, and *
assessing. = Time/activity logs were distributed to the {dentified beginning
teachers and support team members during each nine-week pefiod: :

_‘ y | )-‘ | | . | “’_ M
. : ‘ P /'/ ¢.,::. -




. mendations. Descriptions of -these actions follow.

1™ . "

~ g .
. Characterist1cs~of Begﬂnninq Teachers

[

T

Descriptive. information regakdingAbeginning.téachers was. obtained from the..
beginning teacher. survey data. This information 1includes ‘grade-level -and"

subject-area assignments, teaching experience, highest degree, and_status. on
the Florida Teacher Certification examination. Summary. statistics for the

-beginning teacher vespondents on the descriptive dimensions appear in Table*1
- through Table 5 in Appendix A. Data indicate that the vast -majority of
beginning teachers were assigned to elementary grade levels, have passed the

Florida Teacher- Certification Examination, and had no .full-time teaching
experience prior to Augusth‘1983." B . : : e ‘ |

" B :
I. PROGRAM PROCESSES .

}

. -

A. Extent to Which 1982-83 Eva]dat1qn Recommehdétions Were Implemented

~ The evaluation report of the 1982-83 Beginning Teacher Program 1hc1udeh=f1ve )
* recommendations for program improvement, based upon the study's findings. The

Florida  Administrative Code which addresses the Beginning Teacher Program

- includes a requirement that districts utilize the findings of previous evalua-

tions to improve localprograms. Actions were .implemented by the DCPS Begin-
ning Teacher Program during 1983-84 which related % each of the five recom-

Ry

1. .Recommendation 1:, Improve the orientation program for peer teachers by .
{ning.in conferencing techniqueStand providing detailed ¢
t of the teacher/evaluation

ncorporating tra
information on the procedures and conten
“methods. ~* - . - |

\

Action Taken: Videotapes -were developédd for the purpose of beginningﬁ

teacher and peer teacher training and for providing general information
on the purposes and procedures of the Beginning Teacher Program. The

. ' videotapes included a segment on peer teacher conferencing. Although

these videotapes were -developed during. 198283, %hey wefe completed
subsequent to the initial implementation of the program.iand werewnat
viewed by each participant during that year. However, the opportunity to
view the tape was given to each participant in 1983-84, o .
Training sessions an the TADS evaluation instrument were held for all
teachers in the district on November 4, 1983, - This training was coordi-~

nated by the Management Academy of the Bureau of Staff Development. The'

program congisted of a. three~hour orientation to the TADs program fand
" dissemination of an annotated copy of the TADS instrumedt. . The annotated
- copy of TADS set forth the criteria/standards upon which teachers were to\
‘be assessed, : o v A o

\
\

18

, . ur”‘ «
e ‘ ~ . FINDINGS . .
Data_arqayresented.which're]ate'to each,Qf'the'eva]uation~quest10ns with the
exceptiort of the question regarding. the time requirements of the ‘program, ’
Although time/activity logs were distributed to program participants,+a.large. .
percentage of the forms were ‘returned with incomplete or missin data. * There- .
“fore, summaries of these data are not presented. Findings reldted to each of :
the other evaluation questfons -are presented below. . S ' ~




=1

2. Recommehdation 2: Implement a more comprehensive orientation and train-
' ing program Ttor huilding-level  administrators and other professional

[ 4

- <edugators,

. . N L ] > ‘ . . 0 *
DTN Action Taken:» During 1982-83, a districtwide meeting of principals was’

3 heTd Tor the purpose of providing them with -an overview of the Beginning.
Teacher Prograpy This constituted the only fogmal training. dctivity for -
principals. "No formal orfentation was implemented for other profesgional
educators., However, during 1983-84, orientation was provided for<other

professional “educators and efforts were made’to improyé’ the orientation

,,Z provided to buildjng-level administrators. .. .

°.Aréawvde pfientations for schoo) administrators were held 1h each of the
. four-'areas. Separate meetings were scheduled for principals .and for -

.assistant principals, Topics covered in the presentations ‘ingluded the
* following: I , , - S :
a.t Introduction~and Overview of the Beginning Teacher Program
b. .Management of the DCPS Beginning Teacher Program
c. + Identification of 'Participants in the Beginning Teacher Program
. d. " School-Site.Management of the Beginning Teacher ProdramE‘ o
e. - Questions Frequently Asked by Schoole51te-Admfnistratggj_ P

For, spegific questions covered in the. last topic, see-Appendix M e
A . 4 .

3. - Recommendation 3: Implement a 'revieﬁx-of the 'commdnica#ion network
between Staffing ContrpI and the BTP office in an effort to 'identify and
eliminate barriers. to speedy identificatioh of beginning teachers.

. Procedures for notifying the BTP office of status changes should also be -

reviewed.

Action Taken: Périodic meetings for staff from the DiVision of Opera-

Teacher Program -were scheduled during September;:hnd;{0ctober.T1983.

‘Meetings were’ scheduled [fop ‘the purpose of discus§ing and resolving

tions and Recofrds, Depar}?ent of Instructional Staffing, and Beginning =~
personnel .issues) concernihg the Beginning Teacher Progfim. _Subsequent. :

meetings were scheduled as needed.

} e

4, Recommendatibn 4: .Ihitiatélmoré frequent contacts with pfgb?am partici-

pants Tor the purpose of providing information and more.direction.

Action Taken: Two actions related to this recommendation were implgmgnt-

“* ‘ed during. 1983-84, These actions were onsite audits of school programs

and the di%Semination of BTP.newsletters.

[
An interng:

assist Thefbidlding-level administrator in the overdll administration of

the progrdi,®to assure continued communications with school-level person-

nel involved:in the program, and, to assist personnel at the local -site

with problems-that may have developed. During finterviews which were

conducted? with building-level administrators,” a considerable . number

expresséd thht the assistance provided during the audits was invaluable,
LA L : ) . o : S

:k%Udit'by a BTP staff member was conducted at each sife in
which a bégioning teacher was assigned. The purpose of theaudit was to
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. In addition ‘to the audits, BTP newsletters were periodically distributed
» o program participaits. The newsletters.provided updated inforination on
issues reélevant to the Beginning. Teacher Program. Data“ collected during
thé interviews 1indicated that the majority of participants felt that
.. information contained in the newsletters was useful., Many also expressed. :
. .- that the newsletters were the most valuable source of information on the . -
- Beginning Teacher Program. S S - -
5. . Recommendation 5:' Periodically -monitor support tedms .to ensure that -~
teams are functioning properly. This would.include a review of- portfo-
- Yios and verification of the existence and appropriateness of written:
~professional development plans.‘ R oLy

i)

_ e : ) ' y o '
Action Taken* During 1982-83, there was minimal (if any) monitoring.of '
support - teams and review of pprtfolio contents, .During 1983-84, an -
internal audit was conducted by a BTP staff member at each site in which
P a beginning teacher was ‘employed. As stated previously, a purpose of the '

- audit wad to assist school pebsonnel with problems that may have devel-:
~oped. In addition, the portfolio of each beginning teacher was examined
- during the-scheduled visit.' The portfolios were examined to assure that:

a. professional development.- plans were developed and . completé with
_plans for demonstration of each, of the 23 generic competencies; . .. ..
profile sheets were complete and updated; N o
appropriate observation/evaluation forms were included; '
record of support services. of the peer teacher was included and
. updated; and . ' o .
e. suffportive materials (if any) were appropriate.

oo
e e e

* B.  Extent to Which Actintigs Specified in the Program Plan A}e Implemented

- Findings regarding the extent to*Which activities 1in the: program plan weke‘ .
-implemented are based upon information derived from -the interviews with..

selected program participants. .. - " - ‘
Program Preparation and Training. A large percentage* of., individuals in each E
of the participant categories Tndicdted that they had viewed each of the three -
videotapes which provided an overview of program purpose and procedures. A
majority of .beginning teachers and peer teachers indicated that they had
viéwed all three.videotapes. However, legs than operthird of ‘the building- -
level administrators and other professional educators had viewed each videe-

, tape. Lo b ' . ' ‘

, L | .
Some building-level administrators' and other' professional educators may have
already had a certain degree of familiarity with program procedures due, to
. their experience in the 1982-83 program. In addition, presentations of tapics
~related to -the Beginning Teacher |Program were given. in area meetings for -
- principals and assistant principalg.  Of the principals who were interviewed,
many indicated that they had attenged ‘an area ‘megting in which the Beginning - /
- Teacher Program was discussed. i - o - .

v
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More than two-thirds-of the interviewees ggve an acceptable respense for eagh
of theé duestions that were related to their knowledge and understanding of
specific aspects of.the' Beginning Teacher Program. Overall, most of the.
participants who viewed the.videotapes felt that they had obtained suffjcient
. understanding of program procedures &and requirements. : o ,

. . " Q
One should note, howeyer, tHat. other facto}s, in addition to 1983-84 training
. procedures, may have®affected participant understanding of the progyam. These
~factors include the TADS orientation provided to teachers, TADS workshops -for
. .school administrators, and (in the case of -support team members) familiarity
- with the program. as a result of participation during the previous school year.

 program. - Nearly all of the interviewees indicated that they had received -
copies of the newS]ettéLs; each felt that the newsletter contained.uspful in- .

formation., Although many.indicated that the videotapes were effective'in com-

municating ‘necessary information, some voluntarily expressed the feeling that
~the single best source-of information about the program was ‘the néwsletter, -

. Based upon the responses of the.majority of interviewees, procedures used for '™
_ informing and preparing individuals for pagrticipation. in the program were
[ - effective in communicating important high]jziis of the program. and procedures.
Although training, in general, was ‘perceived to be effective by most inter-
viewees, a considerable number felt g;at training could be improved signifi- -
cantly. The two most frequently mentionedggfcommendationsifor improvement of

‘this component of the program were (1) $chool or areawide workshops with
Beginngng Teacher Program staff in which specific problems and questions could
be discussed and (2) prototypes of professional development plans and portfo-
Tios with "hands on" experience and detailed guidance for plan and portfolio, -
development, . - . S | ' ' '

Assignment of Support Team. Beginning teachers and support &eam members were
given a list of nine responsibilities of the Beginning Teacher Program. One
jof the responsibilities included was. the assignment of .a support team which
/consists of a building-level admi_%istrator, peer teacher, and at .least one

other professional educator. A1l ¢f the beanning teachers and support team
‘members indicated that this responsibility had been fulfilled. :
. : A : . A .. . ’ ’ .
In addition to this information, profile sheets were om file for a large
majority of "the beginning teachers on which each of the support team members
W@Y‘e 1dent-if'f9do , . K & T . '
Assessment of Competéhcies;_.The-majortty 0f beg1hn1ng teachers had paftic-;
1pated in at Teast three formal performance evaluations before the time of. the

‘liNGWSdkfiefs\yéPB a1so'used:to'prov1de fnformation'to.pa¥t1c1pants aﬂodt.the”" "'

interview,, Evaluations by both the building-level administrator and the other - o

professional ‘educator had usually-been.conducted. ~ N
"The majority of beginning tégthers indicated that they had been informed.ahout .
TADS and the general observation procedures prior to the initial evaluation. K
Only ‘two beginning teachers expressed that they had not been informed. - All

N - .administrators expressed. that teachers 'had been informed, Even though a AR

r traiqing session on TADS waS‘proyjdediby_th Management Academy, this was -

v

. . | ) . . ) .N '._‘ - | “ '." | Y




‘the development of the ‘plan.

1.
2.
3.
4.
5.

SR g

1

u§La11y suppiemented'w{th'adminiétratbr‘diécussions.of'thé broceddres with

*-individual teachers 'or faculty groups,- as indicated by responses from many of
- the. building~level administrators and other professional educators. '

[ ]

The assessment process, included, in most cases, preconferences and’postconfer-
- edges as required by the TADS process. Most begiming teachers indicated that
' a preconference preceded each assessment, . Most also expressed that each
- assessment- was followed' by a postconference. Oily two beginning teachers™

expressed that postcdnferences were not held after each observation. Topics

. of the postconferences generally ‘included strengths’ and - weaknesses in _the - :
. teacher's performance that weye noted during the observation. and specific
'~ suggestions for 1mprov1n€ performante.’ . n ' .

v

Professidna]‘Deve]bpment Plan. Most of theibegfnning feéchers (87%

'3

. -
) had a .

written professional devélopment plan.  This “plan, in all cases, appeared’ on_

" forms - provided by the. 8eginning Teacher Program Office. Most beginning

teachers and support team members indicated that” the plan had been updated a:

- least.once prior to the interview. Many indicated that the plan was reviewe

and updated continuously.

3 .. ’
. . . ’

Althou8h professional deve]dpment'plans were'On'f1]é,'1nfoﬂmation was obtained

which indicated that participation ef beginning teachers in the formulation of -~
their plans was limited. A .sizeable number of. beginning teachers indicated.

that they did not participate #n the formulation of the plan.. Also, some were

ences in terminology used for the plan by the interviewer and the interviewee.
However, most support team members indicated that their input was reflected in

4

_-Portfolio Development. Portfolios existed*fdr each of the beginning teachers,

The portfolios were examined by the interviewer to determine the :completeness

and appropriateness of portfolio contents., Within most of the portfo]ips_tbat'

were examined, the following documents/information were available:
' ' . o [
. Professional Development Plan (N=55) . . |
TADS observation forms« (N=66) - :
[ﬁecord of Peer Teacher Involvement (N=64) \ .
Other supportive materials. . ' ' T
Profile Sheet of support team members .(N=61) - ' '

: e .
C.. Extent of Assistance by the Support Team

cases, each member of the support team participated in the. support process.
Generally, the building-level administrator and the. other professional educa-

“tor fulfilled the ‘responsibility for assessment of the beginning teacher. The

‘unaware that a plan_existed. This finding might. result, in pdrt, to differ .

peer teacher was usually finvolved ‘in previding day-to-day as'sistance and

ing much of the day—to-dax‘assistance.in maﬁy.pasegg

~ Beginning Qeachers‘ peer~teachers; and other professional educators were given

a list of nine responsibilities of the support team to the beginning teacher‘“.

Thede responsibilities and types of assistance appear below:

4

B ) T | ) . ! '
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‘Interviews. Interview respbnse§~revea1ed that most be'inning tebchérs re-
ceived a considerable degree of assistance during the school year and, in most

" general support. The other professional educator also was involved in.provid-




2. Regu]ar and djrect assistance in preparing dai]y, weekiy, and semester

1.7 An ‘assighed SUPPOPt team which consists of a ﬂﬁer teacher, building~ ieve]j o
. .7 administrator and at least one other professiofal educator. ' ‘

lesson p]ans., L S . R 5 1 N
3. Feedback, guidance, and'support.on the 23 generic competencies from each '
~ support team member. | coe o
A, A professional develobment p]an w:‘ch is reviewej>and updated} | 'ﬁ‘
S;j »Notification of program deadlines, | A K o R .°- H»~. ‘ '

'f6. ' Evaluation of the teacher s first year of teaching service : \\ .

-~

7. Assignment :of inservice or remediation activ1ties as needed or as.re~

quested by the beginning teacher and/dr support staff

8. A resource person skilled:in instructionalﬁstrategies, content area ex-u

pertise, usage and se]ection of materials, and 1n clinigal supervisionu

L '
9. - Person-to-person, or wnatten communication after each. observation, pro=

viding feedback, 1nstrﬂction and‘buidance.

Each beginning teacher ‘and support team meﬁ‘er was asked to identify any of
the above types of assistance that were not done. « Most of the beginning
teachers indicated that they had been given assistance in each of the dreas.:
Responses from the support team members support this finding,

Most of the beginning teachers also indicated t at each sypport team menfber,
had provided assistance and suppart and that ea had cont ted positively
to their professional deve]opment. . a

Surve . Survey data reveal that the majority &W begihning teachers (at least
67%) %ee] that they received at least a moderate degree of assiStance from:

support team members in most of the TADS categories. Percentages of beginning -

deachers indicating the amount of assistance received by the support- team in
,each of the TADS®categories appear in Table 6. Examination of the percentages
‘also reveals a moderate percentage of beginning teachers who indicated that
they received a low deghee of assistance or'no assistance from the support.
team in the Teacher-Student Relationships - category 9nd the Knowledge of"
Subject Matter category. This finding, however, . mgpy be attributable to a
possible relationship sbetween level of assistance that is°given and -the level
of -assistance that is needed by the“beginning teacher. Data presented in -a
later sectton of‘%his report reveal that the initial performance of beginning
teachers was ‘pefceived to be $trongest in these two categories: In other.
categories,§such as Classroom Management and Techniques of Instruction, in
which a. sizeable number of -teachers were considered td be "weak, 4 grea
percentage of teachers received high TFr moderate levels of assistanCe.
Therefore, the smaller percentage of teachers who receivéd assistance .in
Teacher-Student Relationships and Knowledge of SubJect Matter may be due to a
“lack of need for, assistance, , o ,

¢ ' » o N y ‘




'D. Problems knd Areas of Cohcern .~ .0

. .' ) . . ‘ - _. * , oy " . '., ."/ ' .
-Most support -team members indicated that they provided a high or mo érate
level of assistance’ to teachers in most categories. Data suggedt that mést of
“the individuals*within each of the support team subgroups participated/in the

support process. Summary data which®provide percentages of suppopt ‘team

members who provided assistance to the beginning teachers appesr 1in ‘Table 7:
- through Table % e : T S .

. - . [ s
) r * . !

Several difficulties or areas of concern regardiné'the'impfemehtayﬁbn of the -
‘program were expreSsed\by some ‘interviewees. These are'discussed,below,f

A. .Excessive . Paperwork™ and Time Commitment. Criticisms regarding’

paperwork dnq ~time were given 'most frequently by support team

RN - pembers. Individuals who were’ most critical were building-level
,administrators and other professional educators in schpols that had"

~a large-number of beginning teachers. Individuals who cited . this

. 'concern area-were very ¢ritical of the paperwork created by the pro-_: .
e~ fessional development plan and the Time/Activity log distributed by ™ .
the Office of Educationa]f'Accountabtljty as part of the proggam ; ,

activities were written for each of the 23 competencies.

» _tion of beginning, teachers or peer teachers. The major problem
regarding beginning teacher identification was changes in the status

g - of teachers. That is, some teachers who were identified'as begin- :
ey were

+ning teachers: were later taken out of the program pecause th

not beginning-teachers, and vice versa, ) SR .

~The major problem 1m.identify1ngjpeer teatheré ifvolved selection -
from the 1ist of peer teachers identified at the end of the 1982-83 .

"sthool year. In. some cases,  peer teachers appearing on the 1{st
. were not a good match with the begirining teacher, i.e., assigned Jto

a different subject.area or level, experienced conflicting persondl- -
~-ities, etc. !In-other cases, more than the expected number of bef§in-

ning teachers were hired, Selection of a peer teacher whose name
did not appear on the 1}st necessitated a considerable amount of
paperwork. Consequently, the salection of a peer iteacher was de-
layed, N : L

| =

Lack_of Benefit to..Ex |
eachers who were interviewed had extensive experience in the field
of teaching. For -example, ‘one teacher had thirteen years of

C.

* teaching experience in the state of New York. mong beginning

‘teachers who aere in this category and their support téam members,
~many indicated that the program was a "waste of tdime," and its

benefits were minimal. Many recommended thanges in the beginning "
teacher definition or the inclusion -of .special rrpvisions for .-

exqsgiehced_teachers.-

7

l
]
!
|

17 .

Speeific recommendations were made to. reduce paperwork. One recom= "
mendation was to formulate activities on the prdfessional ‘develop-
- ment plan only for those competencies in which the beginning teacher -
-néeds +to improve. - According to many individuals, developmental

Identificatiop of Beginning Teachers and Peer Teachers. ‘A gonsider-
able. number of principais cited problems related to the didentifica-

3Y1énced”Teachers;"A'few of the beginning

I Q o " L. . . . X B L ] : o : ) ‘ ; '_v"
T S L T e -
] . [ " . . . . e : B - ' .
. ' . . : ~ . ‘
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CUa e T L Tn pRocRAM IMgAcT
"A. Amounts and Types of Skill-Change |

’

Interviews. The b‘gipning‘teachgrS'wére asked to give specific.areas in which
They had made -su tantial improvements as a result gf their participation in
| the program, Nearly all of the_teachers were able t¥ indicate a specific|/area
~in which they felt-that they hadvmade significant positive changes. Thel most .
common areas of improvement were im self-confidence and improvement in gne pr
more .of the TADS categories, e.g., classrdom management or. techniques of =~ .. ‘o
instruction, . In most cases, responses of support team members supported those -.. -,
given By the'beginrting teachers. Moé%&:upport team membérs were also a o
express areas of. significant posit ‘change 'in ‘the ,begjnning tegcher's ..

performance.

SUrveg. ,Surveyg which»were~distr?3btqd to each of the program participants .
. Included items that assessed the performance of beginning teachers on each of _
~ the TADS categories at the bBeginning and the end of the 'school year. The ‘
~distributions of these "before" and "after" ‘assessments are illustrated in ,
Figures 2A through Figure 7D.- The figures illustrate a befpre/after ¢ompar{-

son of the percentage of respondents who made the following ratings [¢f per- X
. formance:. . : v . _ o .
- (o ' “ -
VS -  Very Strong T
SS - Somewhat-Strong ; Co
AVG - Average (BLAs and OPEs only) AV
SW - “"Somewhat Weak . - oY
W - Very Weak . - ‘ o : o |

. . . ] ~ .
“Unlike beginning teachers and peer teachers who provided assgssmen s for
individual teachers, BLAs .and OPES rated.the average performance of the °
teacheMs that they assisted. S TR | |
The trend of .changes appears to be consistert across each of the' seve
categories. In each of the respongent sybgroyps, there is a shift jn the //
distributions toward more positive asses ts of performance. In the figures' .
which display beginning teacher and peer. teacher distributions, there is.
-gengrally a reduction in the percentage of respondents’ who gave the . lower
three ratings' at the ‘end of the program and a greater percentage of respon- -
‘dents who rated the BT as "very strong." In the case of BLAs and OPEs,7ithere - =
were consistent increases in the-percentage who rated the average performance
of BTs as "very strong" and “somewhat strong" with reductions. in-the percent-
ages who gave ratings in the other categories. b ‘

1

l.

'

The only. exception to this trend was in the area of Proféssional Responsibili=
- ties in which fewer beginning teéachers considered themselves "very strong" at | .
the end ” of the program, ‘and more- rated their performance as "very weak." *
There was virtually no change -in the percentage who felt that they iwere .
somewhat weak in this category. However,.even in this category, the geheral | .
v+ trend was also evident in the responses of the support team members. b /- e
. v . X : . . | =
Table 10 through Table 16 .give bgfore and after comparisons of the a¢tual |-
percentages of respondents.whpnconésdered the .beginning teachers as "weak"! and |
,those who' rated them as "strong.".: . SR e S




’ . ! LA . ' » ' .

. The McNemar “Test for' Significance of Wpamgés {Siegel, 1956) was used to test -
‘the statistical sign1fkfance of these hgggeg; In nearly all of the catego-
ries, there was generally & significant rédyction in the fumber of the partic-
© ipants who rated the teachers as "somewhat weak" or'"very weak:" In each
cateqgory, there weére alsq .increases in the numbers of participants who gave

. ratings of "somewhat strong".or "very strong" at the end of the program. The
' .?hanggs)in the positive ratings WQre‘stapistically significant in most- cases ..
"(p¢.001). o R : | . o | -

' Ld
~ [ [

_ceptions of participants regarding BT performance dcqurred-during the prograh.

Generally, greatef numbers of BTs were considered- to be strong in each of the .

'+ ~ assessment:icategories at the end of the school year; .fewey were_consiggpqd to -
T L " ) .. ) ',_ e

be weak.- .« . ¢

. )

. .B. - Extent To Which InserVicefActjvities‘ArefEffeétive In Remédiating Defi-

L]

. e ciencies -

Y _ i t ’ 2

e !hterviews. According. ‘to, building-level administrators, ten (15%) of the °
beginning teachers who were .intervieweq had recejved an unacgeptable rating on
at’]east one of the TADS assessment categories. during the school,year. . Given - . .

. -below are the number of "teachers found .to be deficient in_ each assessment L

~ category. T IR : A B

Preparation and Planning

Knowledge of Subjact Matter - .

‘Techniques of I ctéion, . " . SRR y

Classroom Management - : S

Assessment Techniques ‘ T, s »

Teacher-Student Relationships - e A '

| g o

-

Specific rem&diation activities were assigned to each of the'tégcheVS who had~
: received an dUnsatisfactory evaluation. A-variety of prescriptions or remedia-
o tion assignments had been  given. These ranged from conferences with the
‘beginning teacher/providing direction to enkollment in a TEC course, - -

Nearly all of the beginning teachers who were assigned ,a prescription -and.
their support team membérs felt that the prescriptions were effective in-
improving the beginning teacher's performance. Two beginning teachers and one
building-level administrator felt that they were not effective. I
No sjgnificant prob{sﬂ;? eas or concerns were expressed regarding remediation °
activities. : ’lll~ A ~ , . . ‘
Surveys, Beginning teachers -were requested on the survey to jindicate whether:
E remeH{ation*had been assigned to them on each of the respective TADS cat- -
egorieS, - A similar fitem appeared on the peer teacher:form of the survey .
regarding the beginning teacher that the peer feacher assisted. Remediation
was ‘defined in the survey directions as any activity, workshop, course,
consultation, etc., that was assjgned by the support team and included as part
of the professional development plan because of a deficiency. To determine -

Findings \ support the conclision that” signtficant improvements in the per-..".

the overall impact of the rem

perceptions of the teaching pe
“program for teachers who indicat
of a deficiency, .’

’ . . " '

formance - at Ithe begihning and end of the
d that they were assigned remedfation because

| A
19w :

26 |

:z}ation actjvities, ‘comparisans ‘were made of

e gl




Tabi 17 disple reentages of BTs that were assigned préscriptions who -
censlpered themse] somevhat weak' or "very weak." Percentages who rated
- theip: performance in" these' categories at the begi{nning of the program are .
- comgared ‘with :percentages falling into these categories at the end of .the
- U7 échool year, Similar comparisons of assessments by peer teachers are ‘given.in .
. Tabje 18, ‘At the end..of the school year, there were considerably fewer BTs - .
‘yho felt that their performance was weak, This finding was evident in each of
v the s ‘assessment ‘categories.  The comparisons  of ,ratings . by ‘peer ‘teachers
- ipdicate that .the perceptions of;peer teachers r@harding the perfgrmance of
- this subgroup of BTs was,aiso more positive at- the end of the schooi year. "

-

Review of Documents. Another method used to determine the overaii impact of .
-the" program, particularly the effectiveness of _the remediation activities, was
", to compare ‘the - number of ‘beginning t&gohers ‘on prescriptive status between the
| ; first and second semesters. . If re fon and overall support are effective;®
¥ . a reduction in the number of BTs ‘on.prescriptive status should be observed o
duriag the second half-of thelprogram. o

. “"l\',

& e

~ .Such. a reduction Jdn the number‘ of teachers on prescription was observed'
-~ Overall, 29 beginning teachers who ‘entered the prdgram in August-October were .

given unsatisfactory ratings during 1983-84). Of that number, 25 were defi-
‘cient during.the first semester.. Only gighf”of these téachers were still on
prescriptive. status: during the seqond semester which represen 2 68% decline, '
‘Only . four teathers who-Were not on prescription during the first ‘semester were'-
given unsatisfactory tatings during the second semester. v

The evaiuation fgrms of this group af teachers were examined to determine the
_assessment categories in which .deficiencies were noted by the. assessors, The
number. of BTs given-unsatiSfactory ratings., in each of the assessment catego-
. ries were compated for the first and. second semest®rs. These comparisons
- -appear .in- Table 19, The data contained 1in Qllle 19 reveal confiderable
declines 1in thé- number®of BTS whg were deficient during the.second semester
“.(with the exception of the kfiowledge of Subject Matter category). In the’
—Knowledge' of Subject Matter category, there was an increase in the number of
beginning teachers, in prescription between the first. and second- semesters. .
-The . prescription actithies. as, ipdicated by the .data, were effective in.
*helping most of the teachers, who wére inittally rated as deficient, to -
~ -perform at an acceptabie leve] hy ‘the end of the school year.

Information regarding the types of preséription aotivities used to remediate
deficiencies was obtained for a 24% random sample (N=7) of.the" teachers given '
unSatisfactory ratings. This information was obtaired by conducting & content . -
“analysis of\ appropriate TADS. forms and the professional deVeiopment p]ans.
The activities assigned to this sampie appear in Appendix N '

-~
.

"w

mc.‘ Extent to_Which Participants were Satisfied with the Program

m',.r Interviéhs. Each interviewee Was asked to rate the overaii effectiveness of
The BegTnning. Teacher Program as implemented in their school., The majority of

, interviewees 1n al’ participant categories responded "exceiient," “very good w

- or "good." ‘ ‘

- (N .
N . . . -~
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B A1i igh the ﬁrdgram was “rated swéll by a
: aa?ﬁ'

majority of .the building-level
& strators, many added that this was possihle because of the small number.
- " of beginning teachers assigned to the site.- These principals felt that the

qualtty of support given.to the beginning teachers would have been reducedﬁ\ "

- drastically 1f a larger number of beginning teachers’ had been'fssigned.-

S Su}vezs., On  thQ,'sunveys; :pqrt1c1pdnts rated fhex-impact'.of the Beginning

eacher Program upon the overall teaching performance of ‘the ‘BT (BT and PT J

"p& @prms) or most of the BTs at a given site (BLA and OPE forms). ' .- | >

.- Figure 9A through Figure 9D 1llustrate the percentages given to each rating’

~ Within the participant subgroups.. Overwhelmingly, most participants felt that
“the program had at least a slight positive impact upon the teachin? perfﬁzT-
-ance of the beginning téachers. At least 40% of the participants Tn each of

the subgroups indicated that the program‘had a strong positive impact. '

-+ Becguse 1nterv1éw data revealed.that moﬁe'of the'experiencedeTs t?)t‘that'tﬁe
.~ BTP was of limited benefit to them,~ it was hypothesized that the ‘majority
responses indicating- a “"negative impact" or “"no impact" was given by these

ning ~teachers who perceived that] the program -had no impact or a negative_"

teachers.. Further analysis faueal to. support this hypothesis. Of the begin- =

<

~impact on teaching performance, onhly 36% had more than three years of full-
time teaching experience, Forty-six percent had no fUll-Qjme teaﬁ!ﬁng'ex- >
" perience prior to August 1983. These data, therefore, do not® substan _Qte the o
claim that the program does not benefit the experiénced teacher. -
A \ '\‘,, .9'
- ~Ngy ~ / ‘ » ;I"" ol
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Findings of this evaiuation study indicate that the major components of the
. Beginning Teacher Program were implemented appropriateiy and that the program
“hag an overall favorable impact upon the instructienal effectiveness of begin- : A
ning teachers. Some problems did exist; however, the problems which were' ~ Vo
obsérved occurretd in a relatively small_.percentage of the cases.' For the < -~ %
, maJority of ,cases, the program was operating as>intended with favorabie re~
" results. : . o

Probabiy more significant than the findings th,mseives is the impact of the Ce
evaluation process upon improvements in the jmplementation and outcomes of the ‘
Beginning Teacher Program. The findings that have been reported are the net
effect .of these -improvements,  Primarily, program evaluations are conduﬁéed
“for sthe purpose of faciiitating decision-making and program improvemerkts.
Clearly, the evalwation of the Beginning Teacher Program hasy achieved the
latter purpose. "h{is- program_has exemp]ified the utiiity and role of evaiua-
tion in program deveiopment. o o ; , '

, e . . . C W
The goai of the Beginning,Teacher Program_is to fmprove teacher_performance
‘meals of competency-based teacher education system. Several problems yere
identified in the 1982-83 evaluation which serioysly -inhibited the. successful
implemersation of the CBTE system. Recommendations were made in the 198? 83 .

evatuation for the purpose of improving the operation of the program, - K
~ Problems identified in- the" previous evaiuation were not detected in this” R 3
A -*study. Specifically, improvements in the foiiowing areas were observed in the " g
1983 84 evaluation: - , A o ‘ L

1. Greater particfpation of other professionai -educators in? the support.
process. = - ,
2. Provision of more comprehensive traiping for each prog m participant. ;
3. The formulation of written professionai development pians for most‘
I beginnhing teachers. ; ) S 3
e 4, Greater understanding of the program and the procedurai requirements by T
program participants. .

To a great extent, these improvements may be ributed to the efforts of the

. - program staff to increasgsand improve communication with program participants

~ and the progress staff m toward the implementation of the 1982-83 ‘recommen-
. dations. Specific activities were implemented ‘which® related ‘to each of the-
recommendations. Use of the evaluation findings’ in program development are .
reflected 1in'.-the improvements that have been mentiored and the cpositive - |
findings observed in the current study.t : : :

Although findings are generally positive, some concerns: sti11 emerged: deiays

. and changes 1in beginning teacher identification, time and paperwork requires -

. .ments of thg program, and lack of benefit for teathers with extensive experi~
- ence. Problems will always be associated with a program to some extent, re~
<, gardless of the length ofefts operation. However, the nature and severity of
Vo these problems should not be such that the effectiveness and impact of the
program are restricted. Uniike 'the concerns raised in the ;1982-83 evaluation,
S the problems raised by the participants in" this evaluatige probabiy do not




“ o : ' . I | ,-./r
affect the CBTE process #n a negative manner. Until a single defihition of -
the beginning teacher has been in effect for a succession of years, there will -

.. continue to be delays.in determinﬂnéighe eligibility of some teachers, Also,. " .

‘ ' -some additional paperwork is assocflated with most programs. This concern’ . -
J emerges as a result of the relatively large number of beginning teachers at

particular sftes, a. situation which results primarily from programmatic..

dectsfons, such as Chapter I, and the characteristics of some schools, . - .

[ 4

+ The third concern - lack of benefit for experienced teachers - may have some ,
merit. *Although the def1h1tion“Q{ the beginning teacher is-determined by the
State, the District can make retommendations. Any recommendations must be
based upon additional data, however. -Data relat8d to the cost/effectiveness
of the BTP for teachers.with extensive experience should be- obtained. . If 'the
effectiveness of the program does not warrantithe costs which are involved, ..

A $appr0pr1ate_recommendations.shou1d‘be made to the State. -

'Once a program becomes operational, the decision-alternatives from a program
: .fvaluation are reduced to three: to improve,- terminate, or maintain the
rogram (Worthen and Sanderg 1973). Findings of this study support the
atter conclusion. - Due to an effective 1inkage between the evaluation of—the * .
. program “and program  development, no critical needs for improvement ‘were .

. fdentified. Consequently, recommendations “to eljminate major problems are not

warranted at this time., Albeit some .problems exist, their frequency and

severity do not tend to hamper the operations and overall effectiveness of the
program. These, too, will eventually be resolved,'given the currént involve-

ment and commitment’ of program managers to 1improve the operations of the

program. The findings of the study support recommendations for continuation

of current efforts and procedures used to improve program management. and

operations. Specific recomnmendations are: . o o - Lo

: AL , ! : . .

1. Improve the program training. componerit by incorporating district, area,

. or school-level workshops for beginning teachers and peer teachérs,
contingent upon the availability of funds.

2. .Continue thevcommuntcatioh network between Staffing Control and the BTP
' office in an efforf to identify and eliminate barriers to speedy identi- . ., .*
fication of beginning teachers. = o : . P
3. ‘Continue the periodic monitoring. of - support ‘teams to ensure that teams -
; < are functioning properly. This should continue to include a review of .
’ e portfolios and verification of the existence and. appropriateness of -
" 4/ written professional development plans., ~ v '
pe ' « C - ‘ ' L
: . ¢ 4, TContinue the procedures.that have been implemented to inform and update. -
B .. participants about the Beginmning Teacher Program durirg the school year,

5. Conduct a study of the cost/effectiveness, of the Beginning. Teacher
Program for experienced teachers with a study of the impact that the
beginning teacher definition has upon the District. Findings of this
study should form' the basis for appropriate recommendations to the B
Department of Education, , e :




., ' <, N o ‘ . "-' . | : . .“v
R . REFERENCES N
o . ’ ‘ - ' L . | L ’ ' | . ' |
o Siege1} S." Nonparametric Statist1cs for the Behavioral 5c1ences. New York:
: SRR MEGg;w:HTTT”EooR‘Company, 1956. | '

™ .

: ‘ Northen B R. "and Sanders, *J.R. Educationa] Evaluation- Theory and Practice.
" | - worthington 0h10° Charles K. Jones Publishing Company, 1073

\

L] >
el
' L) \d
4
. & .
L3 .
* v ) N
P
?
( » N
\
[
f .
y
+
L]
. °
[ - ' . ’“
. Lo
’ e
- i ¢
L 3
. -
?
-
v
«
4
<
v .
) w
g L]
‘ l “o k.
\ \ ,
R .
CoK
]
\
)
N 13
h \
1
t -
‘ ] .
\ W [
»
q . N
\ ‘ , A
. D o
: 24
Lot - 31
o



g
t
\
“
1
0
\t
Vo
N .
4
4 ’
\
S
|
\
1

O

, ERIC

R A rioxc provided oy Eric

-

L)

o acer’

1]

APPENDIX A
TABLES

’
[
) .
v
[
.
v
o
*
.
{]
4
o

N
¢
¢
.
.
1.

-




PR

GRAD

. o .

o TABLEL - . .,
E LEVELS IN WHIH BTs WERE ASSIGNED TEACHING DUTIES

Tercent oF BTS T Eve T
Y o : E1émentaryi_
16 Middle/Junior High
8 Senfor High
Y 1 "' Adult/Vocationad .

51



TA@LE T
sueaécr AREA THAT BT VAS ASSIGNED MOST OF HIS/HER TEACHING DUTIES

(

.0

, - "' ' - . : 4 b
LI .

» Pereent of Teachers T ibJect Arens

Yoo o "I~éleMentary'Educétion »

9 : English/Lénguage»Arts
8 Exceptional Education vl
2 | | Foreign Language b
0 BRI o | éGuidance
3 -  ~“ Mathematics.
3 Md%ic |
3 .  Physical Education .-
f | - P U | ._r.' Reading |
| | 7 | | ¥ Science

3  Social Stbd(es

g “i - | o 4. 3. o _Voca£10na17.
| 8 © OTHER'

TABLE3 . -
- WIGHEST DEGREE HELD_BY BEGINNING TEACHERS

vy

Percent of Teachere . ~Tegree

“ . s ~ .Bachelor
| | 17 -'j.'i | Masters
I :. 2 . - )§p¢c1a11st |

| 1 o . Doctorate

34
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TABLE 4
STATUS OF BTS ON FLORIDA TEACHER CERTIFICATION EXAMINATION

' . N

“

' Fércgnt-of BTS

__Status

".‘Bﬁ)_ .
N/

18

* Not taken. exam
‘Passed exam

faiied Exam‘

o - TABLE 5
© FULL-TIME TEACHING EXPERIENCE OF BTs PRIOR T0 AUGUST 1983

¢

Percent of’BTs

- Yearé,of EXperience_

’ 58 " -None

13 s One yéar -

10 " Two years”

"3 'qur-years

2 Five years

& .14 : More than five years.
. w v.’ {a‘
. v :
» . ‘¢ ‘
4, o
28 3 5 |

L
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TABLE ]

b PERCENTAGE OF . BEGINNING TEACHERS INDICATING | .
- THAT ASSISTANCE NAS RECEIVED FROM THE SUPPORT TEAM

t

P .

V.

" Percent BTs Rece1v1ng.Ass1stance

. Classroom Management . . .'38

3 -6 8

'Teacner-Stq;ient Relat1onsh1ps /21 % 26 17
- Assessment Techniques. * 26 | iﬁ39 1 21 - - 12 ;
' Professional Responsibilitieny, . .19.. . / 34 26 %

,;ASSESSMENT:CATEGORYZ B “High ‘Moderate - Low ~ ~ None
nreparatidn and Rlanning jff'41 3. 14 _‘ g 6
knowledge of Subject batter 33 g0 T8 o,

| Techniques of Instruction . 36'."':J B9 17 I_zéf,f"
B Classroo Management c . | 37.' o 34 167 ”' _I3.Nj} "I
Teacher-Student Relationships' 24 33 - ?? 19 2 :f:'”
__Assessme t Techniques. ~ 3 L 6 . 9
. Profes§1ona1 Respons1b411er§ L Q{ISS. 15 T
) . - v =
4 . ’ TABLE 7 e T
DEGRER OF ASSISTANCE PEER TEACHERS PROVIDED :
O T0 THE BEGINNING TEACHER S _ f?
, I”: :
. o Percent PT Providing Ass1stance
ASSESSMENT“CATEGQRY - High Voderate Low ~ _\ane
PrenaratIon and.Planning' _ | 45 14 jz .3 )
* Knowjedge of Subject Matter ff'gf' 2w
. Techniqués of Ipstruction L ' _51-{71‘ 12 6 g

4
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; ‘ a\ | - : [ 4
. ' | . \L ' . 3
- S TABLE g,
¢ . & :
: : DEGREE OF ASSISTANCE BUILDING LEVEL ADMINISTRATORS PROVIDED .
h T S .70 MOST OF THEIR ASSIGNED BEGINNING TEACHERS o |
\ - . . . . /' ) v A . .
_ - R . NBE i S - &
o , T L ” ~Percent BLAs Who Provided Assistancé’ . .
1y : ‘ASSESSME_NT CATEGORY “High _ Moderate  Low '._Non.‘g o -.
Preparation and P]anning .. 28 -+ 62 8 " 1 }} S :
knowledge of Subject Matter Sl vss. 22 4 b I
) ,Technfques of Instruct1on 29 88 12 »f.i 1 ‘
‘CIassroom Management I :'39 _‘.A 48 710 2 e
ATeacher-Student Relationshjps | 15 , 51 .25 .09 ,' | :
Assessment Techniques : . 'J 28 - 56 14 | | 2f o~
' Profess1ona1 Responsibi]1t1es'._ 11 : 58 - 26 15" ' '\-f{_ §
TABLE9 | e / |
DEGREE OF ASSISTANCE OTHER PROFESSIONAL EDUCATORS PROVIDED '.mm/ .
\ ~ "TO'MOST OF .THEIR ASSIGNMED BEGINNING .TEACHERS a : ‘
“ . . " N - . - o, '.
- % _Percent OPEs Providing Assistance i
ASSESSMENT CATEGORY . "High Moderate ~Low None:
"Prepanat%on and Planning * - oz -i 56 \“\ 13 2 "
Knowledge'of SubJect Matter . ﬁ'1a 0 65 . . 28 3 g
Techniques of Instriction 32 47 . 19 2
Classroom Management 4, a2 s 3
Teacher-Student Relationships © 19 P D 11 8 |
Assessment Techniques - 26 =\ » 96 - 15° 4
, Professional Respons1b111f€es oW M 30 12 . §
» ', . : i \\\: d L
VAR : : T
| 0 R
| \ . ' . 37 -
" w T L oo . s
- L K.




" PEER TEACHERS . 32,07 3.3, -28.7% . 67.5°  96.5 429.0%

'} . , . : : '
* OTHER PROFESSIONAL EQUCATORS B 25.2 | 0.8 .*24.4*

o
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CHANGES LN PARTICIPANTS'-ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE

* . CATEGORY: PREPARATION AND PLANNING s

o 7;~ 1% Wi th Pefception of = % W1fh Peréept1oh‘of~ff¥ . ;'f
K’*-somstAT VEAK or | SOWEWHAT STRONG or -

- . ‘\a
-
N

» . L
" . r T e )
: o

» o : S . R L
> .7.- Before MNow DIFF ~  Before ' Now - DIFF’
f - . e o . o . " o v

I L

BEGINNING TEACH&RS_ 3 18,9 . '0.87lﬁ{18,1* " 78.2 989 ; +20;7*: i.;:3

Tt - Y .

511 85.5.  +34,4% |
| 431 B2 +30.8¢

BUILDING-LEVEL -ADMINISTRATORS 16,1 1.6  -14,5*

*The difference represents a change in the number of individuals -giving a response -
which is statistically significant.. Based upon the results of the McNemar Test for 0y
the significafice of changes, the probability that such a change is a chance occur-
rence is 1 time out of 1000, - . SN . : : : - X

" '\. ~» e . C . * .
. . P‘ . . a ) { .' ) . ] . . . . . v
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o . '..'. . oo .“'f R /TABLE 11 | . o
." - CHANGES) IN PARTICIPANTS Asssé§M£NTs OF BEGINNING TEACHER PERFORMANCE \
| o CATEGORY KNONLEDGE OF  SuBJECT MATTER }/g*
S A ~:' % With Perception’of % With bencehticn of - i.. .
T o g "+ SOMEWHAT WEAK or’ . L SOMENHQT STRONG or ~
| R : B » N ‘VE??ﬁWFhKi E o~ .\ - .; "‘I ,
y;:n C | 'h ".. v \Gl . Before how TJ)DiFF; '...Befoke - Now":pDFEF..;'
1 v ' " ; , . = — . . . T‘ j oo —
BEGINNING TEACHERS BT 00 -8 S0 99,8 497 |
PEER TEACHERS © * + 145 2.1 -12.4% 844 . 978 +13.4%
- BULLDING- LEvtL ADMINISTRATORS 6.1 0.8 BB 636 87.8 . +28.2%
OTHER PROFESSIONAL EDUCATORS 747 0.8 <66 67.2 828  +15.6%

1

*The difference repnesents a change in the number of individuals giving a response.

~ which is statistically significant. Based upon the results of the McNemar Test for
the significance of changes, the probabi]ity that such a change is a chance occur--"

. rence is 1 time out of 1000 . , : . .

4
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 TABLE 12 - oL
“0 CHANGES TN PARTICIPANTS! ASSESSMENTS U BEGINNING TEACHER PERFORMANCE L
: Lo 'CATEGORY: TECHNIQUES OF INSTRUCTION ;. o
' | U g Witk Perce';‘)t‘ion of . % With Perception of - .-
‘ 7 SOMEWHAT MEAK or . SOMEWHAT STRONG or.
1 R L2\ AL L1 L S
T . Before Now DIFF -_‘Qkfffore | Now . DIFF
BEGINNING TEACHERS - = % 100 - 1.6 -17.4¢ = .78.4 98,1 -+19.7% ' -
" PEER TEACHERS ™ A 08 2.8 -28.0% . 687 96.6 +290.0%
BUILDING- LEviL ADMINISTRATORS ©  16.8 0.8 -16.0v 43.5  8L.7 +3g.av
" OTHER PROFESSTONAL EDUCATORS 248 3.3 -21.5% . 81,3 75.2 +33.9%

— L

» - o, , _ : =~ - : ' . L
Té;Ifference represents a. cange in the number of fndividuals giving a response \‘*

- Which is statistically signifi Based ypon the results of the McNemar Test for- :
the significance of changes, the probabthy that such a change 1s a chance occur-: .
o rence is 1 time out. of 1000, 4 ° _ L ~
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Sl TABLE 134. '

L _CHANGES IN PARTICIPANTS ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE |
' | CATEGORY,, tLASSROQM MANAGfEMENT R Y X

-, R " - . ' . - ’ C
) i . 2 . i e . . g . o~ . Cf ’ . . -
‘ . o 3o . 3 . \ ) - R .
o5 - : . . ) . L . . N

e T T ‘Percéptio’n' of . % With Perception of
- S R oo SOMEWHAT WEAK or SOMEWHAT STRONG or
ST } 8 e WA ——— . .
- Coott o A . Before” Now, DIFF, _’Before - Mow. DIFF- f

,BEGINNING TEACHERS .

A 271 4.8 -22.3% 70.0 94,5 . +24.5% o
PEEFTEACHERS . 4.8 9.1 -32.73' 880 907 w27

e BUILDING LEVEL " ADMINISTRATORS . 214 o.-e" -2076% 3;9'._7 ‘f-"ze_.s"_‘#ae.g* Y

OTHER(PROFESSIONAL EDUCATORS - 283 5.0 -23'_.3*" U375 47340 435,9% f

5

{ - = - .
¥The difference represents a change in the number of 1nd1v1duals giving a response

which is statistically significant. Based upon the resutts of the McNemar Test for R
. the significance of changes, . the probab111ty thatqsuch‘a change is a chance occur-
. rence.is 1 time out of 1000. ,.»w. . J R
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TABLE ‘14 'r'?f

- -".i;-""!.f'v:‘.“."tl:‘.ﬁﬁ_q\, . . . ' . "

CHANGES N PARTICIPANTS ASSESSMENTS oF BEGINNING TEACHER PERFORMANCE
creal CATEGORY¢\ TEACHER- STUDENT RELATIQNSHIPS R

S S o f l' % With Péndgption of %'N1th'bércept16n ofi .
' : t o SOMEWHAT WEAK or SOMEWHAT STRONG or -

. . , . e . Cop
.. f Bed . L ] )

" " Before . Now DIFF Before .~ Now ~ DIFF -
. . - . ‘\' N ‘ ) ‘“,‘ . v

BEGINNING TEACHERS C 7.0 L4 -7.6%, 88,6 98.2° +9,6% ¢

'PEER TEACHERS - - 177 1.5 -16.2% - 82.0.° 98.5 - +16.5%
BULLDIQG-LEVEL'ADM;NISTRATORS 3.8 1.5 2.3x  eak g7.9  +23.5

 OTHER PROFESSIONAL EDUCATORS 10.6° 0.8 -9.8%  '62.1 80,3 #18.2¢ ~

\

. ' ‘ ) .
*The difference represents a change in the. number of 1ndiv1duals giving a response
which is statistically significant: Based upon the results of the McNemar Test for

the significance of changes, the probability that such a ohange is a chance occur- -

rence is 1 time out of 1000.
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R - o TABLE 15 |

 CHANGES IN PARTICIPANTS' ASSESSMENTS'OF BEGTHNING: TEACHER PERFORMANCE . ..
.4 CATEGORY: ASSESSMENT TECHNIQUES ‘

o ) .t
. N ’- ' w . . '
. ¢ . ; L

. T | L% With Perception df " % With Perception of * , -
o o N\\\“’~ : .- " SOMEWHAT WEAK or = .- SOMEWHAT STRONG or
S . - TVERYWEAK . . T VERY STRONG.

D o S

‘ ) v ’. . . Fy ’ . .' ” . : » ' B
A s Before Now DIFF  Before  Now DIFF - -

24.0 2.7 -21.3% 72,3 96.9 'y +24,6%
- 7o s et
" PEER TEACHERS. oo 29 3.1 -24.8% 71.4: 96,4 +25.0%

BEGINNING TEACHERS - '

BULDING-LEVEL ADMINISTRATORS  17.4 - 1.5 ~15.9* ' 37.8.° 73.5  +35,7%:

. OTHER PROFESSIONAL EDUCATORS 26.0 1.6 -24.4%  38.2 70,7 . +32.5%

L ‘ . L ¥
R £ . . .
. 2 e

L

»

*The differenceé: represents a change in the number.of individuals giving a response

™ which is statistically significant.., Based upon the results of the McNemar Test for )

the significance ,of changes, the probabjiity that such a change is m ghance occur-
rence 1s 1 time out of 1000, 5 R
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[ TABLE 16 | <
i o . . 'y ) )
| ~ CHANGES IN PARTICIPANTS’ ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE o
| | CATEGORY: PROFESSIONAL RESPONSIBILITIES |
' \ S L ' '% With Perception of =~ % With Percepﬁon 6f | _‘-\ o
& “ 4, .- SOMEWHAT WEAK or. . . SOMEWHAT STRONG or o
" - Before MNow DIFF _ Before, Now ~DIFF . .
. .. “ . . | . ) . s N i I.. . ‘
T BEGINNING-TEAGHERS = - 13,4 1.3 ~12.1% . 5 83,5 97,9 +14,4%
| PEER TEACHERS . ' 15,1 4.9 [-10.2r  83.6° 94,3 +10.7% .
BUILDING-LEVEL ADMINISTRATORS ¥ oosb 15 30 626 8L +i9M
OTHER PROFESSIONAL EDUCATORS : " 4.1 1.6 -2.5%  66.7  87.0 . +20,3*
T | . -
" *the difference ‘r'epresé'nts a change: in the number of individuals g1v1n§ a response |
which -is -statistically significant. Based upon the results of the McNemar Test for ~ - - }
‘the significance of changes, the probability that such a change is a chance occur- = -
rence is 1 time ont of ‘1000, S R | ) . -
. ‘ \ 4'1
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) TABLE 17
' , SELF-ASSESSMENTS OF BEGINNING TEACHERS WHO IMDICATED
o . THAT REMEDIATION HAS ASSIGNED BECAUSE 0F A DEF CIENCY
« ,h/
' : BEFORE A NON
- % Somewhaf Weak % Somewhat Weak -
; ' or.Very Weak or Very Weak
Preparat1on and P1qnn1ng : 45.4 | | 4,7
- (N=64) e " .
" % M .
Know]edge of Subject Mattera' 19.5 . 0.0
(N'41) _ Yo R 2 S
Techniques of Instruction '13. 42.4 1 . 3.0
: ‘( (=66) . .‘ ' .
Classroom Management '52.4 o 9.3
Ui (N=86) _ | | :
Teacher-Student Relationships 38.1 7.2
(N=42) :
Assessment Techniques R ; 49,2 °
-~ (N=63) ' .
Profiessional Responsibilities - 34.1
' (NF41) .

o
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o PR .'f' . TABLE 18 TR S e

SR . PEER. TEACHER ASSESSMENTS OF BEGINNING TEACHERS WHO INDICATED
B - THAT REMEDIATION WAS ASSIGNEQ BECAUSE OF A DEFICIENCY

. . e . " .

" BEFORE~ ~_NOW A

% Somewhat Weak .5 Somewhat Weak . .
or Very Weak . or Very Weak :

{
Preparation and Plann1ng 68,7 . 7.9 S
(N=126) ST S,

: Knowledge of Subject Matter - . . 50,1 | 63 .
' (N=80) A W R T U

Techniques of Instruct1 ,_' §7.5° 5,5
.. (N=127) o K T

' 'Classroom Management 75.3 o 164
* (N=138) v - | . . e

~ _Teacher -Student Relationships . 38.1 ' 5.4 e L
C o (wrsf T e

'”'Assessment Techniques S -I’ 49,2 ‘ 5.0 ST
(N"].Ol) o _ . . . - . . B R I
Profession?l Regponsibilities . 80,7 N T_~14.9 ) ".f"l__7y~-f

‘ ' N=67 | . L L
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Compar1sons of the Number of Beginning Teachers
On Prescript1ve Statqs By Category‘

Tst §bmester\

Categoryf‘ T —— NUmber of“ETs on Prescmzptive ST
- R ' nd emester

VL
yII.

| f',Preparat1on and Plann1n9  ﬁ ,f ;~1j:19‘ :-" i o 5-.
e
;;esﬁv;_

,Knowledge of Subject Matter SRR

'CWassroom'Management

iR

6
Techniques of Instruct1on }?jg}fﬁ[i?f}ﬁ;j;';*~ P '5
Teacher-Student Relat1onsh1ps ?-%ﬁfffﬁ?’f  3
Assessment Techniques- R ; 16¥ﬂ;1 3

Professional Besponsibility fﬁ}i;fl .» f : - | 1
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L Support Team Respons1b111t1es to the Beginn1ng Teacher

»

' Othbr Professional Educator

Figure 1

.‘

L 2]

o Peer Teacher '

Assists BT n preparing dai]y, =
weekly, and semester lesson Ly
plans ;

1. Schedu]es, plans, and

tétities o

2. Obs rves and confers .
\with BT - &~ v

3.

- tional strategies
4. Provides expertise
" ~in the BT's content

' area -

5. Assists BT in the se-
> lection and usdage of
materials - .

‘6, Provides clinical
-supervision.
r

- jmp]ements inservice - -

Serves as resource per- —
son in teaching instruc-

1 Conducts summative
' evaluations

-

Beginning '
| : _

deaglines .
3, Provides opgbrtuni-
ties for BT to ob-

; _Bu11d1ng Leve] Administrator

2. Rlerts BT to program _l,;"t;,

Teachers ‘serve in other class- . -
‘ _ - room settings o
A 4. Maintains portfolio
<9 , '

Tdta1 §ipport Sf"??“" - .' | o

1. Prqvides feedback guidance,

~and support
2. Participates in the formu~

lation, review and updat1ng'.
\ of the PDP _ _

]
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PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE S T

) . o - CATEGORY: PREPARATION  AND_ PLANNING |
W(VS Very Strong, SS = Somewhat Strong. SW = Somewnat weak, VN = Very weak. AVG =

f. - Average)
o T FIGuAR 2A S IR

- FIGURE 2B -
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w : v - PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE =~ . - S o
_ . | , " CATEGORY: KNOWLEDGE OF SUBJECT MATTER - c
R . (VS = Very Strong; SS = Somewhat Strong; SW = Somewhat Weak; VW = Very Weak;

AVG = Avgrage)
~ FIGURE 3A =~ - .- " . FIGURE 3B
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;;;;_ ~ PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE

CATEGORY
SB =‘Somewhat-3trong,

TECHNIQUES OF INSTRUCTION

‘e
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FIGURE 4A.
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SW = Somewhat Weak,

°
Y

VN = Very Weaks- AVG®= Average)
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PER(;EPTIONS OF ,

FIGURE 5C

PP

o

]

EGINN ING TEACHER PERFORMANCE

CATEGORYY CLASSROOM MANAGEMENT

+ ;SS " Somewhat Strong, SW = Somewhat Neak,. VW = Very Neak,

AOM‘MITMTW

AVG = Average)
FIGURE 5B
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'PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE -
CATEGORY: TEACHER-STUDENT RELATIONSHIPS -
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4 CATEGORY : ASSESSMENT TECHNIQUES .
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.. . The 23 Essential Generic Campetencies
S 'TCommunications'Skills I |
1L ;Demonstrate the abiltty to ora]ly communicate 1nformat10n on a given topic 1n a . Sl
cohenent and logical manner. - g i | T
2, Demon rate the ability to wr1te in a 1ogica1 easily understood style with appro~-
: priate yrampar and sentence structure. L o e :
3. ‘Demonstrate the ab1]1ty to comprehend and 1nterpret a message after.Jisteningt | 'j}r3'
- 4. -Demonstrate the ab111ty to read, comprehend and 1nterpret profess1ona1 material oo
AN A A-'_],.'Bes1c-6enera] Knowledge “_7'1 f',.{ - E J_ttlf‘e;e,d'" L
B Demonstrate the ability to add. subtract multip]y, and d1v1de df;r- ‘:};r'ﬁj;;;'jg,gg
. 65 -Dennnstrete°an awarehess of patterns of physica] and socia] deve]opment 1n o -j;h ?‘,kfgi
R "-students. R T , i ,~~;:~,fu =
7. &Diagnose the entry knowledge and/or sk111 of students for a given set of e T
, instructional object1ves us1ng diagnostic testst tbacher observations and v '
: student recorgs. | - T ,:H. L AN
Identify Jong-} ange goa]s for a given subject area - af’;;ffr;;ﬁfﬁ.“;-;“i;;ﬂ;gftf‘if**
9. Construct and sequence related short~range objectives far a g1ven subject SO
- area. f . . T T T S P
' b . e - s ‘& a _'_\.._
10. Se]ect adapt, and/or deve]op 1nstruct1ona1 materials for a given set of I
' 1nstruct1ona1 objectives and student 1earn1ng needs.e ;" D, _.f*ﬂe”f IR
11, Selectidevelop and sequence related learning. activities appropriate fbr a LT
S given set of 1nstruct10na1 obJeetives and student leerning needs.,e : - < e
' 12, Establish” rapport with students 1n the clesiroom by using verba] and/or vaua! /“ R
mot1vationa1 devices. e | | gg? . _ T
13. Present diragtions for carrying out an 1nstruct10nal act1v1ty o
14, Construct or assemble a c1assroom test to meesdre student performance accord~
1ng to criteria based upon objectives. ' ' . (
N D B2 Lo .« ' Lo
‘_) e .o 6'7 ' L TR PR




I - v
. . ‘ . K e

5 T, ' . | |
b oL Adm1nistrat1ve Skills -

15, 7Estab11sh a set of c]assroom routines and procedures for ut1112at1on of i
. materia]s and hmys1ca1 movement. “f-_' - . LN

ru-_lg,‘ Formu]ate a-Standard for student behaVior 1n‘thewclassroom.

17, Identify causes of classroom misbehav1or and employ a technique(s) for ,
: - correcting it, ._ . . w '
18. Identify and/or deve1op a_system for. keeping records of class and 1nd1v1dua] ' Q“"“
g . student progress. .. | , SO . f - : '
’ _ f ‘:... . ' S ' '. ) . o ,) ~. L) | : ' -
Lo | =Interper$Ona1 Sk111s

.- o
L

. ;_19. ounsel with students both 1nd1v1dua]1y and col]ectively concerning their Y
o Jcademic needs, @ et L, AR ] " :
20.4'Ident1fy and/or demonstrate behaviors which reflect a feeling for the dign1ty
: zd*worth "of other-people including those from other ethn1c cu]tural, 11n-
. 1st1c and economic groups. e , ,
; 21. Demonstrate 1nstructiona1 and sooia1 skills which’ assist students 1n deve]op««
- ing a positive self—concept ‘ , R _
22, Demonstrate instructi na] and social ski]ls which assist students 1n 1nter—
. acting constructivel with their Peers. :

T4
e

' 23. . Demonstrate teaching skills which assist students in. deve?op1ng their own
- values, attituded, ahd be]1efs -
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SCHOOL

-/}

A TRAINING/PREPARA#ION

a.

L4

a. . what y u WEre required to-do to comp pte ‘the program? ff*
. Yes No Coo N

. [ — e T

b, the generic COmpetencies? . -

R ¥es No ° __ N/A

C. how 4onq ybu were' to remain 1n the program?

" Yes ' No= - N/A |
~do . the general-procedures.for aSSesging_your performance?

. N/A
| e

a.

Yes

m

No

..;

1f YES how many d1d you v1ew?

._\\ °

Plann1ng and Hreparat1on?

."
. “

?‘.’
a

'2. After view1n' the or1entation v1dea¢apes d1d you know:

i

L]

.

' aeelnn;ue TEAcﬁER PROGRAM o
" INTERVIEW QUESTIONS FOR BEGINNING TEACHERg

$

A
Tewet
[RATEENE 2

'61; D1d‘\bu view wny of the three BTP orientat1on vide

- DATE

+

otapes?

U

¥

¢

rocedures?
4 ‘No

-~

/A

'Yes

No

bt ——

Did it help you umderstand the generic compefencieé?

Yes

No -

— MA

Py

c 3 Did you view any of the fo]hbw1ng‘tra1n1ng videotapes?

¢

3 .

If YES were they effective, in providing an overv1ew of the pro-.
gram s purpoie and p v ‘
Yes :

N/A

-
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. Te s e,

o ‘ . . .') | : ' ~
INTERVIEN éEGINNING TEACHERS (CONTINUED) S Y T
~ o : v

-».‘ -, - bv. Techniques of Instruct{oh — ///fﬁ

L | Did 1t help you understand the generic competencies?
- Yes _ No N/A

—-h-—-b m : . P . )
. L
.- : .o v

‘ Co . 'ASSessment Techniques? __Yes wu_;,_NO o ‘m.“7 S h
| _ R Did it help you understand tMg'gener1c competencies? ‘ '. Lo
) o Yes® N0 e N/A . R G

L T d. Pupil- Teacher Relationships/C1a§sroom Management? o '.;éi
, O L -1 TR NO . PR ‘ ,;'\"‘", ‘.

Did 1t help you understand th@&generic competencies* ﬁg*}& B
‘Ies Mo WA e A )

’ f,l..f.: . a ] ‘\ I . .

4. What additiona] information shou1d be 1nc1uded 1n future BTP thai 1ing or V'vft
inservice? ~ Lo : o - N -
| ' - ?af; e R SN

tox.

improVed?

§.- Did you receive cop1es of the BTP news1etter en a regu1ar basis?
' ves . No ._;axhg“,ﬁszg o : .

m

a. _If NO did’ you receive)"hihnewsletters? N yes -~ MNo. K
) . + : ;"‘-,1 L ,I,‘:L : ‘ i .
- . . b.  Did you f1nd the 1nﬁorma“f0n 1n the news1etter to pe u’pful? e
S et i te WA LA

M"

7. Here is a 1isf of the typeeﬂofwaesistance you should have receivzd'in the,
N Beg1nn1hg Teacher Prcgram, .Let the teacher read the d95cr1ptio

' Ny ; . ,.' : , .

“a, In’ your opinion was any of the th1ngs on the 1ist NOT Doqg for {ou? S

-| :

| o -,r' : e Yes IR (If YHS, what a$sisfance was not ®yiven? .
.’ ’ .- )‘: i . : ..‘:‘.'-. : ‘ ,‘ o v . : : ‘: - " ! \
a4 . ot f’ . . ) » Ly .-' B ‘ . ’ .
' b " (’ I A Sy ' '
. !:. . . a‘:v y B . o . ' L /
" N u,. & B ettt Py o et e 7
4 . ."l‘!{ . . . “’
v A A, :
N ~.“"‘", ’ cN Y 3 3 o R ‘




- INTERVIEW: BEGINNING~TEACHE§S~(QONTINUED)

N

R ‘ . . o =
. 8. .- Did any prob]ems arise h regand to coopenation'or communication between ™.

. you and any. of your support team meihérs?
~ Yes . — No (If YES. explain)
. ’ . . \\\ : l}' .';‘:‘ ::‘

‘\

v9. \_what do you feel was the most significant contrrbution of your peer ;

teacher’on your pnofessional development?

b b

3 ¢ ) . . N
A . . s »
' 3 | ‘ : e
. . . i

]

10, fhat was the mpst signﬁficant contribution your OPE made to your profes~L -

- sional development? . | . . '

>

a 0 .
, ' \

| lil. What was the most sign1f1cant contribution of your BLA to your profeSn

Y

‘ siona] dev&]opment’ P i

12, Gy many assessménts were conducted by your school administrator?

.\i,. Were you made. familiar with”TADS and the genera1 observation procedures?
. Yes. . No N S . .
How- was tQis done? .- - L

]

- 14, Were post-conferences held after each assessment?

Yes No , (

e

a. If NO, how many - post»confenences were held?

l

-gﬁ What information*was given to you in the post-conferences? N/A

. . o ‘: ‘

15, Did you share the results of your administrator' s observations wifh your' .

peer teacher for discussion? Yes ____ No

. ‘Y
' | . ,

AN




A LA A A

INTERVIEW: BEGINNING TEACHERS (CONTINUED) e I

' ’ . . ¥ . . . : , '
16. Were you familiar with your progress throughout most of the §chool year? Y
. : Yes No ~ (If NO, exp]ain) , ‘ l

»

17, Did you have a prescription written anytime th17’year? .
Yes e No , : '

4

a. If YES, in what area(s)?

Prepanav1on and Plann1ng
Techniques of Instruction
Assessment Techniques - R
Student-Teacher Re]ationsh1ps

Classroom Management - _

\\ . b. .Which specific remediation activitﬁes were assdgned to you?
\ ‘ . N/A . '
| L)

. ‘ )
\ ¢c. Do you think these activities were he]pful? .
o , - Yés No (If NO, explain). - N/A

‘ 18. Was a professionaﬂ development plan formulated? S _

ﬂ v~ Yes . No ___Don't Know N/A | -
o —— I—— I
- '

v 19 Did you part1c1pate 1n the deve]opment of the PDP? , .
" Yes Don't Know N/A |
86 VES descriBe tﬁe nature o? your participatioh, - '

o |
!.. M

i é?. Approx1mately how many times was y0ur professiona1 devélopment4 plan
. updated? - o

. .
Setoni———— . . '




INTERVIEW: BEGINNING T'EACHEI‘,S (comxnusb)- |

21. Were you satisfied with fhe profe#sionai development pians that were
-formuiated? .
' Jes .

S N'OI '

(If NO, eXpiain)

[

A

22, How many ‘times did your entire ﬁupport team meet W1th you - to discuss

your performance or progress?

¢

[}

E)

23. .Overall, how well did_you‘and the' support team workftogether? ‘

Have they been resolved?

25. What positive changi

tion in the Beginni

\

iy

' ”24._.What BTP re]ated probiems have you experienced during this schoo] year?

s do you feel you made as a resuit of your participa—

g Teacher Program?

Q

Program as implemented in your school?
Excellent _

COMMENTS

Good

N

C

No Opinion

Fy

Fair

]

Poor

[

~ 26. How would you rate the overaii effectiveness of the Beginning Teacher.

27. What suggestions do_you have for improving the Beginning Teacher Prnqram -
in generai?

>
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| ! g ;f
S . BEGINNING TEACHER PROGRAM
 INTERVIEW QUESTIONS FOR PEER TEACHERS
» ® _.‘ Lo . )
SCHOOL . __DATE
A. TRALNING/PREPARATION
"1, Did you view. any of the three BTP orientation videotapes? =
S Yes N o o
a,’ How.many d}d.you;vjew? ,‘-7 ‘1 . 2 L'.lp- . N/A -
: : b. Wehe they .effective 1n prov1d1ng an overv1ew of the program s'
* ¥  -purpose and procedures? .
e VeS8 e NO u,;*,_-N/A PR .
2. , After view1ng the videotapes, did you know
a. what he beginning teacher was requ1red to do- to complete the-_»h'
progrh ? ' _ -
Yes No o N N/A _ e X o
b. the procedures for assessing ‘the beginning teacher's performance?
Yes o . No - N/A _
c. the requirements for the professional development plan? L
' Yes : No R N/A
d. “your role and responsibilities as a peer teacher?
| Yes - _No N/A
l’é. the roles and re5p0n31b111t1es of other support team members? -t
o Yes .. No '
; . a £ the design and maintenance of the. pbrtfolio? o . ’
\\- o, Yes L No K N/
. - ( '



INTERVIEW

-_!.f=i -3, -Did you view. any of the fol]owing tra1n1ng tapes?

PEER TEACHERS\CONTINUED ~ . ' .

wnniautprrion

P]anning and Preparat1on tape? Yes Ng : //*

¥
Did 1t help you understand the gener}z competencies?
' N

Yes , - ; No(

| Techniques of Instruct1on tape? | Yes ~ No -

m

Did 1t help you understand the gener1c competencies7

| Pupil-Teacher Re]ationships/Classrqom Management tape°
o Yes ‘ 0 . o
'Did it help you understand the generic competencies?

Yes . ___ N6 _____N/A R

Assesément'TechniqUes tape? I.Yes‘ / No

' -n—-.‘!—u-

D1d 1t help you understand the geneﬂrc.competencies?‘
‘ /A ' '

Yes - “No

-,-h-—-- .

v “ .
j‘

Yes . N, N/A

4, After v1ew1ng all.of the videotapes, d1d you feel prepared to

‘ds
4
'
- b.
\
,‘.\ ’
c.
v d‘
4

provide feedback to the beginning tEacher? ¥es~m"—“—-do~—~f:i*~w‘~*"—4"~“

If no, explain. | ~‘ : “ d : (/7 o
| . | | S \\ t _?h; :

| : « L
confer with the beginning teacher? __Yes _ no -

1§ no, explain.

~assist in developing the professionaI development p1an? : oo
Yes No o }

+

If No, explain. - s R o

4 : : , _ o oW
. N . B

*nrient the beginning teacher to TADS and the evaluatQOn process?

Yes . ~ No

If nO, EXp]d"n . o ) . ¢ '.' : s N . . ) . | ) “W-'



, .
"'| | T . L ‘ . )
e TR S
# INTERVIEW:> PEER TEACHERS CONTINUED S S o
‘ e.'~-ma1nta1n a record 6f eer teaeherA1 vplvem nt? f Yes No
. . - o ’p - n e | Tome——— “’A"’
. | ‘ R .
5. ~In;generk1 how could your training for the BTP have been 1mprnved?
" |
f b y ' ,
N \ o S p.
‘ . , \\ . .
6, Dﬂd you ruceive copies of the. BTP hews1etters on a reqular basis? - o
. Yes No . o .
f a. If NO, did you rece1ve or see any news1etters? ' . I
: . . i YeS % NO N v ‘ ‘ .o A lv . e
j ‘ _bs : If YES dté you find the 1nformat&8£m\n the hewsletter to be. useful? |
. e Yes - _No (If xplain) )
B. aUPPORT PROCESS : o - - : v .
. 7. Here is a list of the types of assistapce that is to be given to the
. - beginning teacher by.the support team members (Let " the peer_teacher read
the descriptions). . _ S o .
. . ' ' ’
‘. In your op1n1on, were any of the things on the 115t NOT DONE for 'the’
. -beg1nn1ng teacher? - » f
Yes No (If YRS, what assistance was not g1ven?) ‘ ‘\
, » \@ ,
8. Did any problems arise 1in regard to cooperat1on r communicat1on among
' the support team members?’
Yes - No _ (If YES, explain)
L o ',_ '_' . oy Ty,
R Y Overall how well d1d you and)other embérs qf the support team work
vtogether? , o o v,
. | .. , - .' ‘ .‘ ] ' “ , .
\ / . _ E - { ) -
. 10, How well did you and the beginning teafher worﬂftogether? .
o | \ ' .
‘. - y .
} : . , . ' /
u ) >
. . YR . )
y—yp,. .
T | 78 N Y




L INTERVIEN. PEER TEACH.RS CONTINUED

11. Did you ever visit the beginning teacher in: the classroom?

Yes No - e
| A ' - o
12, Did you and ‘the beginning teacher ever discuss his/her perfermanc ,
] L EE . . ’ . )
13. Were you 1nformed of the results of the beginn1ng teacher S assessments.,
= and his/her status on the gener1c competencies? ' S
: ‘ Yes . . No o | ) L. . _ '_vvf.:{;'/ ;.‘/. 1
| “If YES, by whom? o ‘ " = s ‘ _A ';' S
\ S BT BLA . OPE o s
C —— | —— — | . o S
‘ B .. | . . ' ‘ , .. . . : L . | ) N b .,‘ . -
14. Was the beginn1ng teacher regu]arly informed of h1s/her status on  the
o generic competencies and assessment results? . -
: Yes No- . Don't Know % .
' \ .~ . ) f .« . ._ »
15, Did you attend any past-conference with the .beginning teacher? ,
Yt hoe " o
" a.  If YES, how many did you attend? | S
b. If YES, what information was usually given to the bfgtnning teache
° in the post- conferences? c ' . o )
\ :
16, a professiona] development plan formulated for the beginning teacher? ‘_\\
Yes No © 0. Don't Know (If NO, explain why) , |
R . . ‘ ’ ) ' )
. ' ) t
.
'D1d ygu participate 1n the development of the PDP? - \\
./ Yes Don't Know N/A -
S, descrﬂi {ﬁe nature of your participation. ) '»
) . ,
“ o i
’ ’ ‘ . ‘ , i
. ‘ ] .
65 Y o “\;: |
N 78




INTERVIEM:

PEER TEACHERS CONTINUED

‘A

18. Did the . beginni teacher part1c1pate in the formu1at10n of his/her
, - professional deve opment plan? , ‘
Yes *__Don't Know e N/A 2 .
L S | 1 . - AR A
» " | . . . o ) ‘ ; .4 A . . ‘ - [ . . [
. ) e - { I . n . N ,‘
19., Approximate]y how many times was the professiona] dewelopment ‘Plan
~ updated? | ( N/A) .

'. .‘

A o
i

20, were you satisfied with the qua]ity of the professional deveIOpment p1an?
S Yes
A

— No : (If NO, exp]ain)‘ : : N/A)
c | - | ) ‘ .
! ¢ , ' S v
14 . ? . ’ . . ’ .. . - L.'_
.21, Did the heginn,

ng teacher s entire support team ever meet with him/her to
discussahis/her performance? _

Yes- No - .
22, WYhat do you fee11

was the most significant contribution you made to the
beginning teacher’s profess1ona1 deve]opment

-

V :, ] . N
| | ' o -
: - 1 o , f ‘

) : A .

' . o ' ,

23, What significant positive’ changes did you obserwe in the beginning
teacher as-a resu1t of his/her participation in’ the Beg1nn1ng Teacher
Program? L ,

|



v o . '

INTERVIEW;\rPEER ?EACHERSﬁCONTINUEd' R

24, . How would you rate the overa]] effectiveness of the Beg1nn1ng Teacher T “ﬁ,g§
Program as implemented in your .school? , . ' Lo
' Excellent ___Good  _ No 0p1n1on | Fair Poor B T

COMMENTS : . R . |

A : S
25, What suggest1ons do you. have for 1mprov1ng the Beginn1ng Teacher Program B
LI 1n genera]’; . _

' A

2. Other Comments: . = .- S e e o

. N : . . . -
SR . . . . - . ) . by
w g . .
o ‘h‘Q - S . [4 -
o . . . R

i
>
I

N

. . . SR . . _ . . NREANIN R

e
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U B v ” .
i 1 LY ‘ ‘A.,‘ ) Y 4 K I. . ‘ ‘r(.r )
’ ’ o e . ’ ( ¢ . 2] ) ) *
. ) o 4 f . g P g ' 3&:,
R : - N A .
S - BEGINNING TEACHER PROGRAM -© o .,
o (" . o ¢ .
. 'INTERVIEW QUESTIONS FOR BUILDING-LEYEL A?&INLSTRALDRS'O . ¥
¥ ’ . o : - . . * , i ey ;
. - : B [ , - S . v . iy . N -~
o ~ - e Nd "
SCHOOL___ - 3 ~ M, DATE : |
| N . ' : '- ) B v, . ' . f . o “ \ . 3 . ”
A.  TRAINING/ORIENTATION P A U T
' Se B ‘ o i e Ty

'\1. :]Hew‘any‘beginnine teaphers are emp]oyed at your site this-ubarg. i .

NP ] 14
.& ¥ 1
i BN

2, 01d you' view any of the three BTP orientation videotapes? | 7y
- Yes® No . . N ‘

B
How many did you view? ___ 1. 2 __ -3 /A '.‘f ?. o \\ B
Were they effective 1n providing an overv1ew of the program S purpose and !
procedures? ¢ e VS No e N/A :
" COMMENTS: | i
, : n
3.  qu you ;iew‘any ef the following tra1n1gg/tapes? ‘
o .a._' P1ann1e3.ahd'ﬁrenarat1on-tqpe? I Yes.'*_h;_ No’ °
. did 1t.help you undere&and fhe geheric competencies?
o Yes Mo e MA L ;
b Techniques d? Instruction tape? - _~_-‘Yes ;mkm_.Nq K "j ‘
‘Did'1t “help you understand the generic competenc1es? e
o Yes "..q...’NO — N
' ‘ L o - .‘)g:g.
: '~;' Cu. Asge§smeht.1echniques tape? ____*; Yes . _No ". |-' v
| K - Did it help you unaersfaﬁd*the generic cdmpetencies? “‘;l .
e . Yes,a:”ﬁ;" "N -;-;; N/A L |
.‘d..; Pepfléfeécher Re]at1onshwps/01assroom'Managément tape? i

~ *Did 1t help you understand the generic competencies?. '

. ..
'y . . . . .
) . . - ey e 8 Y e s -y ’ PR .
. . L - . K .
. ' ‘
. Wt
'

."‘.- ‘l ‘ o \* .‘*._,"4




"6,

7.

-

» ‘ - ' ¢ .
o , ‘ ,’ ' ‘ " ,“ ‘ |
. ‘,Tr | - R
. .' o . ' v ¥ °
L . . ' '
o INTERVIEN: BUILDING LEVEL ADMINISTPATOR CONTINUED I '; - Y,
. ‘ ‘ , ) v \’\ . " . X . \
4, -Did ygu attend a workshgp on the Teacher Assessment and Development sys~
“ tem ‘(TADS) this yoar? e ' . |
YeS' . .

If YES was the ﬁﬁogggm effectiwe in communica{/og all yow.needed to
know #kgardIng t essment of beg1nn1ng teachers? . o

' 1Y

" - ". i

'b. Lf NO, what should have Been covered or how shouId 1t have - been'

improved? o : o
| C
[ oY '

-
A

Did you attend any area or district workshops in- which ‘the BTP was

discussed by 'a BTP staff mémber? - . . Lo
Yes . No - o : s
'. .‘ . N N o TR
Did you obta1n any usefuy] infgﬁhation? X X _ R
_Yes No. . N/A | t g A
- If.NO,'how'shou]d'suchuwokk§hops be improvéo in the future 1. :ﬂﬁ;;"
. . ” L
. ’“‘ i}
..‘9"".','

% -

lhat additiona] 1nformat10n should 5e included 1n future BTP training or
inservice activities?

Yes . ____MNo . (If VES, explgin) . .

N : L.
N .
= @ . . «
wy
N

-

In what other ways (other than, additional 1nﬁormhfion could tra1n1ng be
improved? _ .

t T [
B . . . . o N

<

\ -
-

i

@



Fod

»

INTERVIEK: BlIILDING LEVEL Aommsmmou cow{nuw oo, '
. v .
B,' BEGINNING TEACHER/SUPPORT TEAM IDENTIFIC Trbh.ks .
‘8.. Were any probJems encountered 1n 1dent1fy1ng the beginn1ng teachers on
, your staffpne ot
- Yes f fiHYf~ r“ﬁyﬂ“ (If YES exp]ain) ’ . ) }
'_."'. ... ' . ) ) :f,":WT ' R 0 .,- '~. ._i . _‘;.' .
EEERTT :_-j ' , ‘ - .".', }’- e _ .
. . o k o q_ . v '\'
.9.“.*were any d1ff1cu1t1es encountered 1n 1dent1fy1ng and/or secur1ng peer
N tpaehers? o e | o
oz ,Yes i No (If~YES explain) | 2
_Z~" , , i ' ML

.~ Did any confusion ar1se among 5upport team'm mbers negarding their BTP

roles and responsib111t1es?

0 .Yes Mo« (IF YEs, expla,Ln \ | A
‘11.' In your opinion, do you feel that each beg1nn1ng teacher's suppart team.
*. member fulfilled hig/her roles and responsibilities? D
- }Ygs | No (If.NO, exp]ain) o W !
\ 4

12.

' 130

' . N ’ o .
SUPPORT PROCESS S I - N
. i . ) ! ‘ ‘
The fol]dwing quest1ons are related to the BTP support process , for

] . . ‘
(Béginn{ng feacherf :

V! ’ N
How many times has this beginninghteacher been assessed by you so far?

. %

Did" you orient the BT on TADS and general obServation procedures prior tb*

your initial assessment? ) W | , |
Yes __No . _(If‘i‘ esptain) = ' e
[ ."‘ . to . . 3 » L] : ‘ '
. a.  How did you orient. the BT? ,
o - : ' ¥
+ . ‘ ‘ ‘
' N ';71 T
S s, 85

N
N



A, If‘*), approffmately how many conferences were held?
" o | . o
b.  What-topics were usually discussed im the post-conferénc \?
M 't

?

15. Did the beginning teacher have a presq}iption written anytime this year
(If NO, go to ftem'16) o

.;‘} . ) ,..",,.i.‘« f.,\‘“ , .ha{ . : | flqi ‘
‘ INTERVIEN4 BUIDLING-LEVEL, AUMINISFRATOR CONTINUED o oy . f | ;
‘14.; x:ht?post~conferencés held w1th the beginning te?cher after aach qsspss~- .
T Yest Mo ‘ (If ‘NO, exp1a1n) | |

Yes —_No e
a. In what area(s)? R o S
/ : Co . ' ‘ : - NI
T+
. . ; . R o -
b. Which specific remediation activities were assigned to him/her? N W e e
. . ’ : - . R . LTI ¥ : L e mg
: b Lo ST R Rl
c.' Were these activities effective? 4 VYes . ko
‘ (If NO, explain) . , L,
6. Was a profess1onal development plan formuﬁpted for th1s teacher? : 0 B
. Yes , h . L .
‘ R '(.“ ! | " ) ‘ o ‘r
- -17. Did each- ‘Ssupport £ qm& member participate in the deVP1opment of the
. beginning teacher's professional development: p]an? _ C
Yes No -N/A . L
. a. If NO, which support team members did nb; pariﬁ91péte énd why? ’_-..‘” »
/". . . ’ . LB ) \ N ' L] [ N
. -, .
/ b.  If YES, how was this’done? - |
: £ oo A, 5
v ‘l ‘ *
' |
, . | 72 " , -
" ¥ \ .'. 88 | »

»




¢ " [
o | v B | "
: INTERVIEW BUIDLING LEVEL%ADMINISTRATOR CONTINUED . | e :
) . 'ﬁ}‘ . “ \ R

. P

18. Did the: beg1nn1ng teacher part1c1pate 1n the development of h1s/her :

dErofess1onal development plan? - '
i LA If NO then, explain. t'wcf
| _ _ L _ :
‘ 4 . K ' N l.‘" ) kc P .. .
| . ¢ ‘ a ' .
‘ S b. If YES how was thﬂs doneﬂ A
| v Agrmnns Molv o m
o "":‘h‘"”“" P‘ e 7 v g e,
191, _Appro ymategyr,hou: many t1mes wdkm the professional' QeVe16pment plan
) ", LN Wdate -?ﬁ gﬂ& s ( N/A) G v . , | , .
...... .‘ i
U UL B L S - L 3
20. Qverall}; Hbw well did the beginning teacher's support team work together? ’
’_@f§¢éwf,;g3_; T g o . - ) Ly
”'211 rWhat BTP re]ated prob] have you experienced this schooi year? i ‘
L . _ '
Have they been resolved? . . ‘—~~~-j“*cw“*1:;;“c .
22, Were communié/,ion and coordination from ‘the BTP d1str1ct off1ce usefu]
~ in assisting you in the admin1strat1o of your Beginn1ng Teacher Program? -
Yes- = - No ~(If NO, {explain), : . . :
’,‘0“ ) £ . ) ’ .. . . ., . ‘ _..‘ A . ..
23, If needed, how- cou]d commun1cat10n ‘and coordination from the . BTP distr1ct
off1ce be improved? : .(.“
. 24;' What significant pos1t1ve changes have you observed in this teacher ‘that .
o, have resulted from his/her participation in the Beginning Teachep Program .
- as compared to his/her performance at the beg1nn1ng of the school year? B
. LI "‘ /... ."
' R
' " N o . e’
) e, - ' . '




INTERVIEW: BUIDL}NéfLEVEL,ADMINISTRATOR CONTINUED o _»‘ ;

3

- | vy

25. How would you rate the overa]l effectiveness of xou Beg1nn1db Teacher
‘Program this year? - :
Excellent Good' ___No 0p1n10n Fair Poor 8

‘COMMENTS:‘
X f

26, \lhat suggestions do you have for 1mprOV1ng the Beginning Teacher Program

in general? ) '
o~ ) ’ : .
t .
.
2
A \ *
i
N
. ' .‘ ]
) .
e N :
\ ! v ‘\
’ .
. ; \
. o,
¢ , . -
14 ‘ “ .
3 = oo
. | N
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' ; ' _:. ’ “,. : I - T S . o ‘n o o o
' S S o BEGINNING TEACHER PROGRAM
‘ . ) o .s. ' . ' : !
. ' INTERVIEN QUESTIONS FOR OTHER PROFESSIONAL EDUCATORS .
SCHOOL___ ¢ - — o DATE___
. | : . , ’ ' "
A.-"TRAINING/PREPARATION
: . RN
1. Did you view any of the three BTP or1entation videotapes? o ; T
! , ves . No - g - , R T
a. How many did you yiew? . L1 2 .3 N/A
b. . Were they effective 1n prov1ding an overv1ew of the program's )
purpose and procedures? = . S
« Yes No /A s
. . : v :
. A : _ , o , |
S 2. After viewing. the v1deotapes did‘you know: :
. . /
\ -a, what the beginning teacher was requ1red to do to comp]ete the
° program? ' ) :
Yes - No . N/A
b, the procedures for assessing the beg1nn1ng teacher S performance? ‘
Yes ' No o N/AZ _
' : ' | | ‘ 1
» .
®ic,  the requiremenfs for the profess1ona1 deve]opment plan?
o ! Yes ‘o No . N/A. O / .
© d, * your role and responsibilities as an OPE, . , /_'-"- - : ‘u,hz
A . Yes No — N/A : S
S e  — o ;
’ e,~4 the ‘roles and respons1b111ties of other eupport team: members? .
: ' Yes _ No ‘- _N/A. ‘ G T K
' I . : B . If ‘ \
f. .athe des1gn and maintenance of the* portfolio?
. 4, Yes No ‘ N/A
: “ ‘::' ;"; -
Te
! o 90 \




sl
INTEhVIEw; OTHER'PROFESSIONAL-EDUCATORS CONTINUED - * f””} i | | ‘ R
3, " Did you view any. of the fo]]owing training tapes? ‘-‘ g " )
o \
a._ _P]aﬁning and Preparation tape? _. Yes No { (
Did it help you understand the generic competencies? -
Yes - - No N/A . o
b, Techniques of Instruction tape? " Yes’ No
01d it he]p you understand the generic competencies? L
‘Yes - . No - N/ . C ks
. C. 'A!Sessment Techniddes tape? Yes | No |
'Did it help you understand the generic competencies? . {' Y
Yes NQ‘ A ‘N/A # C Y ' ;
d; Pup11 -Téacher Relat1onsh1ps/C1assroom Management tape? f
Yes N ' ) ’
Did it he]p you understand the generic competenc1es? : ..
| © Yes . No N/A .
"N ' e S '
4, After\ viewing a]] of the videotapes, d1d you *fee]_;__ pnepef‘é.d 1':‘6\
a. observe the beginning teacher? Yes . 2yo}}gif°i5f¥f}" )
If no, explain. el A‘i}}
b. confer with the'begi%ning teacher? * Yes
If o, explain, o
" ‘c. assist ih developing the professiona] deve]opment“pfe o
' Yes . No - f on \
? If No, eXplain.- - S .ggv” i:
' ZONNIE | ;- ,A' S 'i' \.«ﬂ'-.'_:"”_’
d.* orient the beginning teacher to TADS and the eVa1uat10h process?
'lYeS NO ) ~
oy _ "If no, exp1aiﬁ | ‘ & H, .
| l ' °A 10 ' ;

. ’ ‘ . : v )
A . .
¥ o ' B . o




S

" _INTERVIEW: OTHER PROFESSIONAL EDUCATORS CONTINUED ° - \
e - . ' Lo ' ;
o - . S ]

§. In general, how could yobr.training‘forhthe BTP have been improved? |

: L}
. TR
[ . : .’ ) ’ . *

S

6. Did you receive copies of the BTP news1etters on a regular basis?
' Yes: - No o » _
a. .If NO, did you receive or see any. news1etters? |
Yes No

o b IF YES did you find the information in the newsletter to be usefu1?
Ve . (If NO, explain)

v

B.  SUPPORT 'PROCESS

]

teacher), S

-

7. Here is a list of types of assistance that is to be given to ;he begin-
: jn1ng teacher by support team members (Let the' OPE read the descriptions).

beginning teacher?

Yes No (If YES what assistance was not given?)

) “buvmamastime

( . ’
!
i

8. Did &y brob]emé arise 1q r‘egard to cooperation Or communic(ﬁbn among
.the support team members?

h . \ | s ’ I

:together? "o
) "II‘ . X . . . . b

10, How well-did you and the beginning teacheﬁ_wohk together? ,.

78

. The following questions should be answered' for | (beginning_

Yes ' No (1f YES exp1ain) . § R .

In your op1n10n, were. any of the th1ngs on the 1ist NOT DONE for the

"_9. Overall, how we]l;d1d~y9u and,othe? members of'the'support team Wbr5,



tNTEnVIEw:V OTHER PROFESSONAL EDUCATORS CONTINUED _

11,

12,

'130

14,

- 15,

16:

17.

r

. Was a:professional development plan formuTated for the beginning teacher? |

-

'D1d you ever observe the teginning teacher 1n the c]assroom?

3 . ¢

Did you and the beginning teacher ever discuss his/her,performance?l

] ‘ . ‘
Ld

Were you informed of the resu]ts of the beginning teacher' s assessments

and his/her status on the generic competenc1es?
Yes ) No -

' '

Lf YES, by whom? °

- BT - BA oE .'~ .

R

Was the beginning teacher regu]ar]y informed of his/her status on the

- generic competencies and assessment results? , , . R

Yes - No | Don t Know !

D1d you attend any' post- conferences w1th the begtnning teacher?
- Yes No - L

a. If YES, how many have you attended? o /

b. Jf YES, what information was usua]]y given to the beginning teacher
in the post- conferences’r . | o .‘

Yes ‘f No . Don't Know (If NO, exp]ain why)

N

Did you participate 1n ‘the &%ve]opment of the PDP?- ‘
Yes Don't Know N/A
!I? YES, descrtEe tﬁe nature of your part1cipat10n.)

4




19.

20,

23,

ypdated?

t‘/. . . /

CINTERVIEW: OTHER PROFESSIONAL Eoucmons con_rml& P
'18, Did the beginning ‘teacher

participate in the formulation of his/her
professional development plan? o ,
Yes - No : Don't Know . N/A

"\‘ v . : - . .
! . C . .
. .
\ , , ,
\ . Ny /
Lo .
- . , P

AV : "\

Approximately how maqy times .was the professional deVehopment plan

o N/A) B

' /

/

qua]ity of the professional development plan?

Were you satisfied with the
| | ~(If NO, expiain) , N/A)

Yes -No

+

®

.. Did the beginning teacher S entire suppOrt.team_eVer meet Q‘;h him/her to

discuss his/her performance?

Yes. No - ; ' ' ot | ' .

B

. - What.do -you feel, was the most significant enhtribution .you made to the
beginning téacher s professional qeveiopment -

»

&'.‘ ".A .- - I o '. .

i1

What" significant positive chanqes did you observe
teacher as a result of his/her partic1patinn in 'the
Program? :

in the Heginning
Beginning Teacher

Id
)

&
‘s

R

[ A
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INTERVIEW: _ OTHER PROFESSIONAL EDUCATORS ‘CONTINUED
o L : S ‘ . ' PR )

24, How would you rate ‘the overall effect'K/eneﬁs og the Beg:i‘nni-ng»a”reaché '
B Program as implemented 1n your: "school? R A
Excel]ent ~ Good = No Opinion  '° ?air

'COMMENTS:. .t \f A ‘;...-*u.i;'.l\fﬁlxi
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“/' - B ‘ ' . ’ ’\ _."\~7 i
25. What suggestions do you have for improving.the -Beg{nni#ig "
“in general? o R ' T,

‘" ot s - .
. ] & - . .
l i v ) ‘ i
. . ¢
26. .0ther Comments: . L
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. - \ \ - . LI
* . DADE COUNTY PUBLIC scHooLs < ‘T T .
yoe . : "'-\", , .;' oy ,,.".‘:A:. O ’ v ' N
. BEGINNING TEACHER PROGRAM: QUESTTONNAIRE o 7
+ " .. BEGINNING TEACHER FORM '~ >  .i»'. =
. \ o 4 ‘ Tt -
. . .n.- L p o " Q
] ¢ . “.
) o .\ " ) \ . " |
' , [ . N Y :

A .

‘The purpose of this- questionnaire

~Beginging Teacher Program in ydur %School 1in achieving its primary goa

.improve  the teaching performance of
listed as a particigant in ‘the Be
"1983-84 school year, we are f
the:firogram's effectiveness. The,
the items which are included in this

[ )

v

*‘v ' t-

\

erefore, we are

is to deterﬁine,the.effectivenéss

béginning teachers. Since 'you ha¥e been
ginning Teacher ‘Program, for most -of the_

e, requesting that ydu complete
questionnaire, ' .
\

J
~ to

You may be assured that-all responses wi'll. remain anonymoes. The responses
will only’ be used to evaluate the Béginning Teacher Program, not individual

teachers. ' ' |
Please complete th questionnaire and return it )fo us by June lé, 1984,
- Return your form Fgfhail Code: 9999, Room 800: Attention Dr. Connor, It you -
‘have any questions;, please cpntact Dr. Lynne Connor ‘at 350-3447. <
Thank yoy.* - " DL L o
. B N ‘ . " 0
* . L A
v { .
N ’ ~- | “I\‘_-' S ’
. : ' ‘ .
\ . T e .Qr oo
.o & " ‘ ot
' . ; \ /
) )
~ >’ " ’
& ’ ! ‘ ‘. )
[ ! ¢
» “ \: :‘ . .
“oo o, e -
- L O N ) e 97 ' L. b
! . I'~i ¢ .\ ) \ t 3 ' ¢ ¥

emested in learntrg: ahout your perceptions of » |~

A
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w

St T IDaeCoder . o (24

. ) e . o . . ;"} Y ) .\ ? ) '1 - . PR » - .
s | R PAR 1 ' o _ * .' )

B G ‘.Ti DU |

DIRECFIONS: '

Place a. check (/) in the space whdgh precedes your answer i
.. t_ o to thg questions below,
. ' \ ' - N ’
Ar what month during the 1983-84 schoo] year were you. first given a-
e | teaching assignment in the Dade County” Public Schoo]s? v
a',' 276 1. August = . " | ’ L
' 64 2. September . . * ©
— 21 3. October ‘ t ' (5)
v 23 4, '}ﬁter Ocpoﬁer
_B. In which grade level are your aSsigned teaching duttes?
253 1. Elementary ‘ | ‘ o S
TR0 2. *Middle/Junior High . - . . 7 '
. ~ 69 3. Senior High e R c L, - (6)
Z_4.' Adult/Vocational SRR N o S .
‘ U~ &. . DistrigtWide/Aneawide -
L E ' o . - 8 ‘ D Y
‘ _);.‘ JIn wh1ch suQJeé% area Qi!? you been a?Signed most\of your teachingr
' duties? ‘ . - .
. vty ! : -. . L .'-
-186_ 1. Elementary Education - - 11 7. Music oW f—h?\
36 2. English/Language Arts: _ 10 8. Physical Edutatidn
32 3. Exceptional Education - 2 9. Reading - )
9 _ 4. Foreign Langlage -~  ° ~+ 27 10. Science ~- S~
) T 5. fuidance . -+« . ®T3" 11; Social -Studies
T3".6.- Mathematics ( : . 16 12. Vocatiopal i ;-
- . : : 30" 13. OTHER (specify),  (¥-8)
o \ .. -
' D, What was your undergraduate major? . i
+ Y 131 -1, ETementary Education -j 117, Music v -
30 2.. Eng]fsh/Language ‘Arts . ' T3~ 8. Physical Education .
— 29 3. ‘Exceptiopal Education U 9. Reading + o
14~ 4. Foreign Language 1710, Science !
I 5. Guidance ( - Ig 11.'Social Studies
6~ 6. Mathematics L . __¥v_12. Vocatignal - S
. o S —'13. OTHER (specify)  (9-10)°
~ %, . ’ L’ ' o '
~ ® v lw' ) -.' , * - a »
. ; 84 A’ . ' . v
. ) v . 98 | ‘




B From wh1t% col]eg&Aun1versjfy d1d you receive your undqrgraduate degree?*
. Florida InternationaT Univers1ty v, |

47 1 o
. 11~ 2.,nUn1vers1ty of Florida . .. : B
' TTI5 3. 'Florida St¥te University ;\ o e
. 4. University of Miam{ - e . .
‘ JI 5. Florida Atlantic'University . . N .
L 6. Florida A & M University Ll e
- ' ,g.. Barry University . - ; . o
‘1 8..Univeksity of South Elorida “» %
oo 2_ 9. UniverWgy of° Central Fiorida
- I8 10. Biscayne Xollegé/St. Augustine of V111aﬁb(a University
! . g 11. University of West Florida" L
o _ 12. University of North Florida =% o
43 13, OTHER-FLORIDA: (spectfy). - Vt CL
‘ I?B 14 OTHER-QUT-QF-STATE. (Spegify)' ] N -
' F What is your highest degree? : ' . | ‘
327 1, Bache]t ) o y
2. Master o A
~ 7 3. Speciaflist N - 7N
- I 4. Docto ate - oy .
* e . v A ’
G. "Have you_taken th Florida _Teacher Certification Examination?
32 T, No., ' I ' |
.28t 2., Yes, passed. Coe
' . 69 3. Yes, dld‘not pass.
—_— , Sl
H. How many years of full- time teaching experience d1d you\

have prior to August ;19837 :

. . . . i
.e ¢ '

'225 1. None. . SRR 'Y Four years. |
49 2. . One year. . 8 5 Five years, »
38 3. Twé years:: . . 52. 6- Five years+.
e ' o ll , o , .
[~ Are you and your peer teacher assigned to the same
. instructionalrlevel? | e . "
. | .
276 1.- »YGS ‘ . . . N
109 2. No. . 4 ' ’
. . . ¢
J. Are you and your peer teacher ass1gned to.the same, subject
areay . _
293 1. !es ’ SR e
90" 2, Mo | » ' R
, N / B *
. ) R, uf}f) n
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-DIRECTEONS:- = ° Given below dre séyeﬁ'major'tegCBihgééat gories into which .=~ -

~ the twenty-three (23) Florida generic teakthingfcompetencies’ ”3 .
" may be classified.,” For #ach of . thé categories, you are . ”
. - ,asked to do the followihg: C e - o8

S BT re . . : T \
., .. A Assggs your abflity to demonstrate.the teaching‘behav- Coa

. . lors'ip the category before you participated in

- Dade
S ~ County's Beginning, Teac er Program T

. " Bt igqécéte whethgr any rehediatioq' activities 'were +
T " assigned for thil cateégory ‘because of a deficienqx;(- ‘

C. - Indicate the amount of ‘assistance given,

v area by your Support team;

.

to you in"the .. -4,
| . . ..' i . ' : ]
e ) ' »..._‘ . AND . . . . o» , ‘:
4 e L . a._ . . / A . .o
D. . Assess your ability to demonstrate the teaching behav-

.. . dors T / _ N : _

>~ 1n the category ‘ndw. AL ' A < o

»
+

L]
-

A remediation activity’ is any activity, workshop?. course, ‘consultation, etc,

- that, has. been assfgned by your support team and -included as_part of your ~ '

‘*prbfessional deve]gpment plan because-of‘a deficiency.  *

~ : 13 -

Responses are given,with each question. You are to place a check ( ) ihﬁthe
*space whith precedes the-response which aglees with &/our_ ansyer. C
- . \ T M b Y

- PLEASE GIVE YOUR HONEST -OPINIONS. Your' responses will. be used only gob brb;

gram evaluation purposes - to. evaluate the effectiveness of the district's
Beginning Teacher Program, None_.'of th® information obtaiped on this survey :
wt}}-be used to evaluatd any teacher... . ﬂl . T e

.. oo : .
. ~ o R . X .
y . . ) ' '
, . . . \ J S ] ¥
4 . . . . .
- -

! . . ’
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CATEGORY 1:

\

PREPARATION AND PLANNING “

\' . LY i : ! ’ :\"
A, Ho wou]d you rate your o -B. Was remediat1on assigned . .
' (}J)Lformance O this . / 4« . on this cat‘egory? - D
category BERORE the | e .. S o
11983-84- school year? ' . ’ R
o . ' '. ® B o o~ ,
. 110 "1.- Very Strong’ 66 1. Yes '
189 2. Semewhat Strong 318 2. No . -
© .76/ 3. ‘Somewhat Weak - : -
S T 4. Very Weak Y , |
K TT" 5. Mon't Know s
o : ) .. " _ |
e " P - (18%21) =
C. How do you- rate your ) D. What degree of assis- N .
. performapce on th1$ | - . tance was provided by . -~
" category NOW? ' - your suppert team in. o : .
. b this. area? - s
. 264 1 Very Strong 15 1. High Ass1stance —~ i
T4 2. Somewhat Strong . T4~ 2. Moderate Assistance; ;
3 3. Somewhat Weak 3, Low&Assrstance o el
. .04, Very Weak 25 4. No Assistance =~ -~ . .
' T 5. .Don't Know - | ,
. - . AN
R ! N 5(, p
2 CATEGORY 2:° KNOWLEDGE OF SUBJECT MATTER ) T T
A. How would 'you rate your "B.  Was remediation assigned . ‘.
+ . performance on this Y ~ on this cateégory? {
category BEFORE the - | o , v
. 1983-84 school year? = .- ’
¥V . , S
. 188 1. Very Strong 41 1. Yes | ‘ e
150 2. -Somewhat Strong 342 2. “No ) - .
+ T 3T 3. Sombwhat Weak . . S -
2_4: Very Weak . '_:p S L o
i : 5. 6. Don't Know g -
ve =L | SN " (22-25)
C.- How do yoy rate your® * ° . ~» D, What degree of assis~ T .
‘ performance on this - tance was provided by .
category NQW? Y your support.team in | “ o
- v - Ath1s area? e -
298 1. Very Strong 126 1. High Assistance . Y 2
.88 2. Somewhat Strong ‘ 2. Moderate Assistance, AU
, 0 3. Somewhat Weak . 69 3. Low Assistance AR o
. U 4. Very Weak o ZE 4. No Assistance . . ) '
— 1. 5. Don't.KnPw : S\ f..
M . ‘ ? . ) - . ) . . H !
. 4 N ' Vo
p/'./ .o 87 \\ ' * 44'\
. L) k . .




R 4 CATEGORY 3

TECHNIQUES OF INSTRUCTION

How would }ou rate you?
.performance ‘on this '

category BEFORE .the . '.'

1983-84 - school year?

444%3'

1. Very Sty ? s
2. Somewhat Strong
3. Somewhat Weak

4. Nery Weak.

.5, Don't Know, .

.’ - How do you rate y#yr

performance on th

category NOW?

1. Very Strong

2.> Somewhat Strong
3. Somewhat MWeak:
4, Very Wea

5. Don't Know =~ <«

a
A

* Was remed1ation ass1gned
A on this category?.

What degree of assis-
" tance was provided by
your support team in
:-this area? -

1 9.)1 High Ass1stance '

S Moderate Assistance
T 68 3 -Low Assistance
29 4, No Ass1stance

" -
4, CATEGORY 4:

- CLASSROOM MANAGEMENT

~ 4 -~ .

‘How wou'ld you rate your
" performance on this . -.
category BEFORE the
1963-84 schoo] year?

122 1. Very Strong
Somewhat Strong -
‘Somewhat Weak.

148 2

"B 3.
17 "4, Very Veak

__;LL_ 5

.. Don't Know

performance on this

< category NOW?

-
=%

. [ & :
15 ~Verj'5%rong
2 Somewhat Strong
3., Somewhat Weak
iab Very Weak
5. Don t Know

'Was remediation assigned . -
on this category?

‘?53' 2;

Whéf degree, of assis-
- tance was: provided by
- your support team in

this area?

.

141 1, High Assistance .
2. Moderate Assistance
62 3. Low Assistance.
”‘Ig" 4. No Ass1stance

N Y

.

o%




R . A
R T E T ‘
| R A R A ﬂ'
F'A l.\ .l ' " ‘a..o ' ...\ ‘ -. ' . .
o ‘ o v"..‘ ' . L . ' "( : ; .
S, \CA'TEGORY ¥ J’EACHER-\STUDENT RELATfONSHIPS LT >
Al , How would you rate you s 15‘ Was remed1£;1on assigned ‘
+ 'y performan€§>ah this’ _ . . oonm th1s category? - - . _
. : cagegory BEPRRE - the. r T ) : o .
. © 0, 1983 84 school year? - o ' " : a S
. . . y e “ s N : - . * —) - - » ’ . \
.y~ 186 1. 'Very Strong’ ~=‘-\u .42 1.7 Yes - - - o
7, - TIb7" 2, Somewhat Strong - “‘357‘ 2, No ", o
N . 2 3., Somewhat Weak . . - Y
" S5 4. Very Weak, " . | |
9 5. Don't Know - . = te o
N . ’_ LY w Al '
. L~ tg . . (34-37) \¢
C. Howedo you rate your *‘: ‘ D. What degree of assis- : . :
] - = performance on this . N tance was provjded by
! catebory NOW? ; : _ your:support team in . \
: : | o " this area? , T S
B 278 1. ﬁ% Strong - Coe 90 1. High Ass1stance -
~ 5 2. what Strong o 126_ 2. Moderate Assistance - . I
. ' I 3. Somewhat Weak .. T2 3. Low Assistance oy
% T 4, Very Weak - R 89 4. No Assistance . ! i
d : 2 /;// Don't Know L _ .
. ‘ . . . .' . 7 . l . - . .
. <o ! 0 Y ,b o "_ T :
6. CATEGORY 6: ASSESSMENT TECHNIQUES  , =~ - S 5
_A.  Howlwould you rate your ’ B. Was remediation assjghed E v
" performance on ghis ‘on this category?
category BEFORE the | * « , u
1983-84 -school year? - ) SRR
' ’ / .
7g 1. Very Strong .64 1, Yes
, 2. Somewhat Strong L 316 2. No . .
86 3. Somewhat Weak ~ . ' Lo
) ' D 4. Very Weak Y \ -/
: 15. 5 Don't Know- | o '
[] »
. ' ‘ (38-41)
C; How dossN\wate your D. What degree of agsis- : X '
performance on-this ~ tance ‘was provided by '
,_rategory NOW? o your support team in o
L o o this area? R : i
196 - 1.. Very-Strong , | / 4i19 *1. High Ass1s¢anpe RN h
-._172_ 2. Somewhat Stfong ' 165 2. Maderate Assistance oo
0 3. Somewhat Wgak . , PY_ 3. Low Assistance. oo
~ 1 ‘4. Very Weak . 36 4. No Assistance : o
~ 2 5. ~D0n'tVKn0 » : S
~ D * N
oy ; . , ] . \./ .
Iu - 4 389 ' .* ) ' T
\' v - »!
: ,'  v 103 l / o
‘\’ N B - . B o




| e e
N .I . .t; . “ v .-
." ". b " {
-7'_.'CATEGORY 7: PROFESSIONAL RESPONSIBILITIES C
- A. " How wou]d you rate your . B.' AWas remediat1on ‘assigned
- .performance on this ' on. this category? : o
3 category BEFORE the: . : o _ S T
o i1983~84.schoo1 year?. - .. o~ - S o ’
183 1, Very Strong - . 42 1. VYes |
138_ 2. Somewhat Strong - 330" 2. No
36_ 3. Somewhat Weak = - . _ , e
' 5 4, Very Weak - Lo . o
. 12 5. Don't Know.. I - A B o
_) j L T e (42-45) |
- .G, How do you rate your " D, What, degree of assis- L ¢
' performance ‘on this - tance was provided by - . -
: category Now? o -~ your support team 1n
_ o~ L ‘this area? | N .
- +281 1. ‘Very Strong . 125 1. High Assistance
: 94" 2. -Somewhat Strong + . _I33" 2. Moderate Assistance K
- 2~ 3. « Somewhat Weak. L ' B8 3. Low Assistance |
T 4, Very Weak - - . ' 66 4. No -Assistance , _ .
3 5. .Don't Know ’ ' o o
o m—— . | / [ [}
) .ﬂ . A# ' - ' P
> , _/-.> . .
N, - :
L ~ )
~ - .L
Y ‘ . \ . ’ - _'0! ‘
8 . K
" A} ’ -
? - Y o
- [} 4 v
~ - W o
’ A : ..' : !
'. ’ »
. ‘/ v . L ] )
‘ " s h K N o) . V!I ’
° { 0 A S :
ﬂ , o 104 “
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-

8.°What impact do you feel the Be
.. -~ your teaghing-perﬁgrmqngg?

~ _156_ Strong positfve impact
. — P «
145 S]ight'pqSTt ve-impact
' _21_Slight megative impact
5 'Strong negative ;mpacp-

L N

53, No 1mpact..

. I" \ o . . . : -'l ) .' Ve ’ o ‘ ‘{',-.‘1'
o ‘ . L . " ' . . e N
. « - ° ‘.

l 2 d

ginﬁ1hg Teacher Progfam_ha
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THANK YOUVERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY, WE WILL USE
YOUR RESPCNSES TO HELP IMPROVE THE PROGRAM FOR- FUTURE REGINNING TEACHERY WHO

_WILL PARTICIPATE IN THE PROGRAM IN THE FOTURE,
IN THE BEGINNING ITEACHER PROGRAM HAS BEEN VERY REWARDIQi.'V _

WE HOPE THAT ¥0UR'EXPERIENCE |
. ) ¥ . Ty R
| v
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L e S AR -
I ' . ; o Lt ST A
DADE. COUNTY PUBLIC SCHOOLS
e 'BEGINNING.TEACHEB_PROGRAMVQUESTTOQNAIRE
€. 7 UPEER'TEACHER FORM *
. ‘,

The purpose of thjs questionnaire is to determipe the effectiveness of-the
- BegTnning Teacher Program in-your  school in achidving its primary goal - to  .°
. improve. the teaching performance of. beginding teachers. Singce 'you have
participated in the 1983-84 Beginning Tedcher:Program as @ peer teacher,”we
are interested in ‘Tearning about your perceptions 6f the program's effective-
ness. Therefore, we are requesting that you complete the items' which are
included ‘in this questionnaire. =~ % .7 . - .- e T
You hay be assyred. that al],responses‘hi]? remain anonymous. The responses '
will »only be used to evaluate the Beginning Teacher,Program,'not*dndiv1d0a1”
teachers. » - S A '

Y .

‘.P}ease complete 'the questionnaire: and ’netufn it to us by June 5123 4984,

Return your form to Mail Code: 9999, Room 800; Attention: - Dr.” Connor, Tf.
ygg'haye any questions, please contact Dr. Lynne Connor\qt5350-3447; S

R} .’._
. . ) . . . . B o, . - .
_ THANK YOU. \ : ~ L
! ) ) : R ' k) S
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o T | 'f' “ | » ' : ';[" o , R
. v \ Y , ! L
. ) . ‘o b ' ! ‘ .o. ' ‘s
o C b Ceder L v (2w)
Lo Y
Tﬁ,l,_\ . . " : T Lo
DIRECWIONS:'.‘ P]ace a.theck 1n the space which precedes your answer to
. ' thg ques tions below. S . Sy *
) '1- .\‘ A .o . .' l L. B i . . . '.. N . :-.. ) ! .
A, In which level’ are your assﬁgned teaéhing duties? ~° ‘ B
. . . R . A
0 254 .1 Elementary St T
a7, 2. Middle/Junior*High N I
67 3., Senfor High : ., e f !
1~ 4. Adult/Vocational e T _ - | -
C 7 5, Distrittwide/AreaWide R N B A (6)
m— RN Qn T - o
. | ' . s R S . 1 R f
B.* In which subject area(s) do you have F]orida teaCher certification?
. 21 1. Elementary Edué%tion 7 »7, Mﬁsic ", S
0 39- R. English/Lahguage Arts 15 8. Physical’ Education .
A0~ 3. Exceptional Education 28 9. -Reading ©
' %5 4. Foreign Language 25 _10. Science- S
5. - Guidance ..+ 2L 11, Social Studies, o
. 20" 6. Mathematics -  II3" 12, OTHER (specf'fy) +(7-8)
/ '-. . ' el v X .
C How mény years of full-time teaching experience did you have prior
to August 19837 _ _\.’
0 ] s 4 . o ) \_,‘ . .
18 1,.1-3 yedrs " .y _66 5. 13-15 yéars, - <
43 . 2. 4-6 years ,-,\f 55 6. 16-19 years.,
O T35 3. 7-9 years.. A 20+ years. - ., ,
684 10-12 years. % o N | : ),' |
) . . - { . ; 9
D Are you and the begﬁnning teacher assigned to the same instruct onal
Tevel? _ 3 . 4
302 1. Yes R
BT 2. N S . : S '“’(10) . “i
| ~ e o . s Wﬂ'ﬂ i
‘E.. Are you ‘and tha beginning teacher assigqu to the same subJect area?
296\ 1, Yes - . . | o
—g7" 2. Moo = (119
¥ ..I ’ . ] ‘,
&m‘ o , \
. N 94 # ,
.“ . .“‘
1 | 108

W

2




_ _ ‘ .‘.'f"‘ ; e o p L - . .
Lo S S

& \ ’ v b Co C ' . N v

£l ]

~ DIRECTIONS: Given below are seven major categories Hnto(which»fhe twenty~three
orida generic teaching competencies may be classified. For.each of the ,
~ categories, you,are.asﬂﬁd,&p do the following: . . ] 3 e o .
", . Ay Assess the beginning teacher's (BT's) , perfqrmance .on- the  °
' ’ category when you were first assigned to his/her support team
or your first observation; - S B -

B ]

: .w,* -~
. B, Indicate whether:any-remediétion actRyiEies‘were'assfgned to . '
oo ’thg beginning teacher because of a deficiency \in this category; N
- C. - Assess the beginning teacher's (BT's) 'BErf mance on the
: - category now. e , ' ;. v
| D B

D. “'The~degree of assistance you gave in this‘anea to the begihhing'J
teacher, S - | - N
A remediation activity {s ‘any activity, workshob,'couqse,'consultation, etc,
_ - that has “been dssigned to tHe beginning teacher and jncluded as part of
. his/her professiona1~developmept plan,because.of_é deficiency demonstrated in

the area. L L e
~Responses are given with each question. You are to pléce a_check ( ).,in the
space which precedes the response whﬁcn agrees. with your' assessment,

PLEASE GIVE US YOUR HONEST OPINIONS. Your.responses will be used only for
program evalyation purposes - to evaluate the effectiveness of the district's -
Be?inning Teacher- Program. None of the information obtained on this survey .
will be used to.evaluate any teacher. . ‘ ' : L

®




) s .
t o

_6. "EATEGORY 1, K N
IR o '. ) ‘ ’
PREPARATION AND PLANNING v K |
" C R o . SR ; 1. .
y ¢ - A, How did you rate B. Was remediation assigned
. ~+ the BT's perfor- to the BT in.this area?. _ .
mance. in this area , : L e |
when you first Co. e v -
. “u observed him/her? o ; . s
' 88 1. Very Strong o - 126 1. Yes .
[78" 2. Somewhat Strong 28T 2, No, o S
102" 3. Somewhat Weak ° ZT" 3. Don't Know -
- _23_ 4 - Vary Weak s I T '
— 2 5. Don'"t]Know ' LAY . :
. 6. Did npt observk - " : .
© the feacher ., - - | LN ‘ . L,
e = in this area “_ o L -‘i 3 _ ' -
3,:,% | Y P - ':. 3&‘\ ' | . (12-1.5.) .
" €. How do you f@te D./ What degree of 3§sistance | |
. the BT's performance - 1n this area didiyou give
] NOW? ~ . - to the teacher? N
: 237 1. Very Strong 148 1, High assistance N ,
v 14T 2. Somewhat Strong 2. Moderate assistance
13~ 3. Somewhat Weak bb_.3. Low assistance ~
o 0 4. Very Weak . 4, No assistance \u‘
- T 5. Don't Know . S A
__ 6, Have not observed R T .
‘ tew the teachier in this area. . . :
N - : PR ’
' . A
I A !
) F 4 ' .
. » L m— 2 B
) : ‘ Lo
A , ‘ ' (‘/ '.,"
; ¢ ' ' . | ,
- " . ' * ‘ ,‘ . ’
A v K k “
: o ' 9% | ‘ . : )
‘ j .l.l(). . .
‘ / ’ ., o ﬂ




7. 'cATEQORY 2.

-~

KNOWLEDGE OF SUBJECT MATTER .

A.  How did you rate
' the. BT's. perfor- . .
- mapce, in this area -

. v

TN

™

Was remediation assigned
to. the BT in this area?

/'

¢ 4when You' first ' ¥ ‘
observed him/her? ‘
) 153 . Very Stroné , s 80 1, Yes ,

- 136 2. Somewhat Strong .~ 4%6. 2. No, o
7_3.,. Somewhat Weak ' 16 3, Don t Know
T 4, Very Weak — . R

T 6. Don't Know " ' '
2 6. Did not observe )

o ,the teacher oo
- in this*area‘ -
” . ' 4 v | . . L . co
_ , -
C. How do you ratg : ... D, What ‘degree of assistance
the BT's performance o ~in this area did you give
NOW? . -to. the teacher? :
- .249 1. Very Strong 0 86 1. High assistance
136 2. Somewhat Strong - . 163 2. Moderate assistdnce

7 . 3. Somewhat Weak — O] 3, Low asafstance
T 4, Very Weak N 5 4. Mo a$sistance

1" 5. Don't Know, -~ e ' .
2 6. Have not o served .

/ the teacher 1n this area

P

W
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’ .
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‘ .
! -
- L)
bl ‘ 4
/ ,
A ] N ‘1.”
v ) . ¥ ~
, .t Yoo
. v
o ' -
+
. 1 & \).
‘ .
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o R o ’ .nfifffff . o § i
N e e f St
. : | Cae :
A . {4 S .
. '/,CAT'EGOR\‘ 3t | ° . C -
. TECHNIQUES OF INSTRUCTION o ) ) ‘ f‘ ,
A.  How did you rate . B. . Was remediation assigned : L
~ the BT's perfor-* B to,the BT 1n this area?
w . Mmance in this area . : o ‘
, . when you first s . ) “
. observed him/her? ¢ '
.73 1, Very Stron? 128 1, Yes " ¢ i e
198" 2. Somewhat Strong - ' gg% 2. +No - . o,
._98_ 3., Somewhat Weak ) . 3. Don't Know =~ * - R
23 4, Very Weak o .
3_5. Don't Know v . .o
3_ 6. Did not observe N .
- the teacher ' : ' ,
o in this area v SRV e
: o - . ' . ‘ (20_23) B
C. How do you ratev ,D,' What degree of assistance
‘the BT"s performance" : in this area did you give
- NOW? to the teacher? L L
204 1. Very Strong . 121 1, .High assistance Ly
I70 2. - Somewhat Strong ’ 202 2. Moderate zssistance . .
—_ 9 3. Somewhat WBak > A7 3. Low assistance.
2_ 4, Very Weak - . 23_ 4, No assistance'
2_ 5% 'Don't Know - = . . L
2 6. Have not observed v ‘ ) e " : '
the teacher in this area y - L P
- . . \ .
/ \ . o
] ) .: o . M
‘ b/'./\ I s ia:\s , . Y o
F , '
“I ‘ ¥
. " " e ‘
xu ) ¥ \. " e ) - .b
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.. S ..
, ‘ ° 'S !
. e .’" ' N - ’
o, GATEGORY 4: . .
N o . J ) j’
"mssrzoom MANAGEMENT ' . | :
. ' . ) ..I \-/ R . , .
.' A, How did you rate . . - B, . Was remediation assigneqd .. ,
e A the BT's perfor-_ « +to the BT 1n this area?
' mance in this area . " : ! "
. when you first ' , ¢ . ' .
observed h1m/her? e T > '
- ‘ i ' . . . . “
80 1. Very Strong , %35 1. Yes-- ‘ B ISR .
136 2. . Somewhat Strong * 2. No S r,.'gﬂ{j.{f
“TIT 3« Somewhat Weak. .. Ig 3. Don't.Know- ;y:i?)' ' '
. © 520 4. .Very Weak e oo L A
‘ Ix 5. JDorf't Know a
T3 -6, Did rot observe : o
_ ‘ the teacher - \ L
R ) ,In this area 3
| . ' - e ' | (24-27)
L C. How do you vate D, What degree of assistance |
o . . ' the BT's performance in this area did ou g1ve o '
R NOW? to, the teacher? .
té -f87 1. Very Strong i 150 1, High assistance ,
- ~166_ 2.  Somewhat Strong 149~ 2, Moderate assistance il
- 3% 3. Somewhat Weak B 3, Low assistance . e
: v .1 4, Very Weak - - _32_4. No assistance -,
. T~ 5. Don't Know ' . . -
¥ 6. Have not observed L
Co . the teacher in this’ area B
£ 2 ¢
v‘ , + v :
. R . ) ) v
1‘ i , ! Y v
~ e QP o
< .- | -
~ v
: . 4
) ool
. "r.".i
. i
i
. ;":’:
y




10, CATEGORY 5

TEACHER STUDENT RELATION°HIPS e T

” " A. | Howudid you rate: aB. Was remedtation assigﬂed R

.+ Fthe BT's perforp | to the BT in this area?
.' ‘ -mance this/d¢§ﬁ T ¥ o o

. when yo& first - : ro ) - . S
observeq him/her? : , e S ' . '
4 . Very: »Strong -
. Somewhat Strong
. .Somewhat Weak Don't Know - -
. 'Very Weak N S , ' o '
. Don't Know- - ' - T . . L
. Did not ohserve ' PR S - .
- the' teacher \~,, - o - ~ et
S - in %his area o ‘ - B * e
.~ , ‘ ) L A ' o o (f8-31)
e . e S ST RS - oy
‘ C. How do you rate . . . Df~ . What degree o% aa$1s€§nte
S .the BT's performance* .in this area did you give , - :
e NOW? St to the teacher? ‘- S . A

. yerf Strong %2 1. ngh assistance . °
. 2.

3.

4

:‘ Yes
. No

1
2
3

Hﬁ%

14444%5»

1

2. Somewhat Strong oderate assistance L

3. Somewhat Weak W ass1stapce ~ . -
4, Very Weak . No assistance. ' /

5. Don't Know ' o : '

6. Have_not observed . o o ,

the.teacher in this area : L o b

4
~ A . -
v ;
- -
a o \ 54 . i I .
) \ . :
* b
oo y S v .
' l . ) .
- F . M
' ( L A /
1} ‘ N ”'l
¥ ¥ -8 ¢ e ’
-
J ’ .

d [} ! b .
” N » ~ N
! * P
. E . -
Ui ' N v
. " T i . iA ¢
[ R T
) ~ i . \ v
! . i
: D .
o vt
' L4 OO . . . .
.-':“ . p . . - L
L 4 . \ : . : -
: C- .
‘. . - b ) )
Yy S o100 | - .

. b N .'
‘ . . , i . co : "
¢ S o 114 e 3 o
? \ . . . . * . R
* * L . . ) . } . ‘ \ \ . 3




11, CATEGORY 6: ’ S | L ‘ S
) . ) ¢ ' ' . - ’ * . ‘ ’
- ASSESSMENT TECHNIQUES .
A.. How did you rate B. Was remediation aSsigned
- the BT'S perfor- B to the BT in this area?-
: , mance in this area . . . i
T}'- - when you first . . oo e T
I observedxp!m/her?. L .y
~ 70 '1. Very Strong . 102 "1, ' Yes '
203 2. Somewhat Strong - . 282 2. No
. 89~ 3. .Somewhat Weak -7 _8h 3, Don t Kriow
17 4. Very Weak , R .
3 5. Don't Know iy S o ‘ o
R TTI” 6. Did not observe -/ - T
o ' ", - the teacher o : L
© .. finthis area o 'd)’
C. How do you rate g - D. What degree of ass1staﬁbe'
. - the BT's performance.: in this area did you give .
o NOW? | Lt to the teacher? . :
h 199 1. Very Strong o ,105« 1. - High ass1stance
[70" 2. Somewhat Strong .. - - 156 2. Moderate assistance
" 10 3. Somewhat Weak . .. “B& 3, Low.assistance
. 2 4. Very Weak - 7. 4.7 No assistance.
. — 3 _5. Don't Know o - . T
9 6. *Have not observed - . )
- the teacher in this area .
.. v » N v ) ".,
..
‘ M
' v ."' ’
- ‘ .
‘ .' | i ’ v Ve

101




o VVE "; . 0
. ™ . e “ : o ’ ,'. ' ' R .
BN S Y R S
. I o ) | | / . ‘ | ;
.12, CATEGORY 7: pE P v - ' : .
PROFESSIONAL PRACTICES R L
. A.  How did 'you rate B, 'was‘femediation assigred T ¢ )
i \\ the BT's. perfor- =~ . }. . to the BT in this area?
B nce th this area. . 51_ A | L - e
- N when you first N '
S . Observed hij her? RS 2
o ~ S
‘ 159 1. Very/8trong < . €67 1. Yes A
" - _T6E 2. Somewhat Strong : 297 2. No -
88 3, Somewhat Weak - "H 3. Don't Know : .
II 4. Ver‘y Neak _ . . . 1 v o
b 5. Don't Know . | .
T~ 6. Did not observe - .
_ the teacher .
~in this-area ..
| . L (36-39]
+ C. - How do you rate D what degree of assistance | -
‘the BT's performance " in this area did you g1ve .
- NOw? T : to the teacher? -
. . IV ' {
240 1, “Very Strong ' 76 1. High assistance . .
', 128 2. Somewhat Strong 135 2. Moderate assistance
17 3. Somewhat Weak .~ 105 3. Low assistance i
_ Z- 4.. Very Weak ‘ 75 4. Mo assistance
~ 3 5. Don't Know _ .
, 3_ 6. Have not observed . _ ®
‘ : the teacher-in this area Y. | , .
/,? | \ '4 . - .‘ " .
. A
/ | | |
/ | \' LY >l
. , . | | |
4- ! -
- N ’ , o
» .‘ . o .
w102 . .
/ . S ‘ .'. L ,
. s f ' R




’

o , , . . o ; R
- 13. Overall, whgt impact do you fee] the Beg1nn1ng Teacher Program had on the teaching
5 performance of the beginning teacher assigned toyou? - ‘ .

N 256 Stron Positive Impact ' *_- : L ,f | . ’ ; E v'; ' i
" 115 Slighj Positdve Impact o o L .
v 6_ Slght Negative Impact - . - - &
j 2 StroAg Negative Impact . k ' > ' " :
5 - 13" No Impact . o et R
| ./ : : . F |
5 : .
3 ] »
' v '. ' | .
o (40)
. o
‘ , Vo -
THANK  YOU / VERY MUCH FOR TAKING THE “TIME TO COMPLETE THIS SURVEY WE WILL USE YOUR
RESPONSES /TO HELP -IMPROVE THE PROGRAM FOR FUTURE TEACHERS WHO WILL PARKICIPATE IN THE '
PROGRAM, WE HOPE THAT YOUR EXPERIENCE IN THE BEGINNING TEACHER PROGRAM HAS BEEN VERY -
REWARDING. ‘ ‘ . o
. L ¢
. . L} N , | /
7'. e
/ . . ¥ 'j
. : l ’ . . '~ - ' ’
. ’!‘J/& vl ‘. o 4 ’
: . )
S . .
. . \\v 3
‘ LS ) )
. , ; “ “ ] 103 | . ‘. .I \ -~ .
| o o 117 ;
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L DADE.COUNTT;fUBLIb SCHOOL'S:
. : SN _ | . “-l , - - N
BEGIN%INQ TEACHER PROGRAM QUESTIONNAIRE > “r. * o
S S .
BUILDING-LEVEL ADMINISTRATOR FORM- . -~ ' = =«

—
A

The- purpose of this questionnaire .is to determine thﬁfffectiveness of the

.. Beginning Teacher Prodram in .your school #%n achieving fits primary goal”- to

- improve the teaching performance of beginning teachers. Since you have
.« participated in-the 1983-84 -Beginning: Teacher Program  as ‘a buifdin§’ level.

administrator, we “are™interested ™' Tearning about your perceptions ofgfhe

program's effectiveness, Therefore, we are requesting that you:completekethé

items which are ingluded in .this  questionnaire., L :

‘J.

%

You may be assured that all responses will reémain anonymous. The responses .
will only be used to evaluate the -Beginning Teacher Program, not individug1 :

« teachers. g} | S , .

Please complete the -questionnaire and return it to us by June 12, 1984, = Yo
, Return your form to Mail .Code: 9999, Rooin 800; Attention: Or. Connor. ’§5 oS
- You have-any questions, please contact Dr. Lynne Connor. at 350-3447, S —

THANK YOU. e e

¢

) . ' . . . . . s




i} s C o
, . ' T ! '
. DIRECTiONSE'Given:below ave - even major‘catégohies'into'whfch the 23 genqric§ . ,~'@'f 
“competencies fall. For each of the categories, you are asked to,assess the - L O L
: ‘A.fv The averaée'perﬁormanbe”demopstrétéd by.be#inning teacher(s) 1h
your school during the first observatfonss o T
B The aurr ' \p i f b 11 | i (<)r.’ .
* . e eurrent averageperformance of beginn ng teacher(s) at your . S .
' ... site on this competency. - % o o .
’ oy T ~AND . '
" C.  The degreé of assistance
ggaqhers.-} , .
| . e [
DR "'. L n : |
PLEASE GIVE US YOUR HONEST OPINIONS... Your responses will be used only ¥or ‘
program evaluation purposes - to evaluate the effectiveness of the disfrict's "
Beginning Teacher Program. None of the information obtained on this survey ' :
witl be used to evaluate any teacher.c .. . o g s
. Before completing the items below, please 1ndicpie the number of be inning - '
" teaChers who began working at your site during August-October J983 #nd who -are o
currently at the site? " : Co o ' LT
o LR Median = 2 (Range: 1 to 19) -/ - (5-6) .o
. (These are the individuals for whom the.quest‘gns-shou1d be answg.edi) ' e

e . ’




. e e
o 6 ',’.
‘0 [
C1. . CATEGORYST: | PREPA‘ﬁTION AND P ANNING‘ - L - R
S C o R o : . SR o
A.“_ What was the averaga - B, What is the average : S
o rating of beginning "~ _ " . ., * - ratind of beginning S
-, Y7 > teacher(s) on this B .. teacher(s) on this - "~ . . *» oy
' - category on your first, - L category now? L .
| AR ~assessmept? - 0 ,. o -'l v
27 1. Vewy'Strong . 59 1. Very Strong. . .%ol
— 302, Somewhat Strong " AL B3 2. Somewhat Strang’ " . SIS
_ 43 3., .Average * - S o _IT7 3. Average - e
.~z% 4. Somewhat Weak - - - I 4. Somewhat Weak e
‘6 5.  Very Weak - - '\ o S 5 Very Weak v -"£ L.
. | C T )
. - C. -What degree of assistancg T ;" ; e T . o
LR dfd you give to most of ‘. T e -

-’ ) . the teachers in this .~ . ... . - . T 0 oo
I, ' category? - .. .1 , O A
& | Sy IR ».ngj AT

37 1. High Assistdnce : ST . _ : L
82" 2. Moderate ‘Assistance\ ' ©7 ' : ' :
_ T 3. Low Assistance N\ . Lo
T~ 4. No Assistance . .
. - o . < ) . ¢
2. CATEGORY 2: . KNOWLEDGE. OF ‘SUBJECT MATTER'
A.. What was. the average o B. hat is the average - .. .
. * rating of beginning . - rating of beginning
“teacher(s) on this -~ . = - teacher(s) on this, )
category on your first o category now?
- assessment? o -
39 1as. Very Strong . - b8 1. Very Strong '
-T2, Somewhat §trong : 73;$ .+ B8 2, Somewhat Strong
40" 3. Average - W0 TR 3, Average
W7 4, Somewhat Weak . T 4, Somewhat weak
A 1 5. Very Weak e U 5. Very Weak -
o L ; ' et L . (10-12)
. C. . What degree of assistance _ : _ R .
- ~did you giverto most of - o S - ’ S
. the teacheﬁs in this P | T o
; '.category? o - Lo , . S 1
L J o .o . y . .
: 25 1. ~H1gh4\ssistance ' s
o 73, 2. Moderate Assistance :
' 3. Low Assistance . A '
b_ 4. glo Assistance ™ - o
S A
; ' ¢ ‘ i '
% ’ ¢ » ' ' ,-.' ’
. 107 IR ‘ \
v . o [ [




"_he,average

AL Nhat wa
~* ><irating pf beginning
A T teachey(s) on this
L t~1-ff ‘category: on your f1rst

R assessment?

:J;lfVery Strong ’

2. .. Somewhat Strong

3. Averdge:.. .
4, Somewhat: Weak
u5,-}Very Weak

Co. . What degree of ass1staﬁce

‘did‘you, give to most of

e - the teachers in this
categony? T

. Moderate Assistance T
. Low Assistance s
. No Ass1stance es

Y

.

) ..‘ . fg"‘“&.q. .

High, Assﬁltance , Ii;i‘

y rating of beginning

v

r

What is the average

"teacher(s) on this
category now?

1. 'Very Strong N
2. Somewhat Strong
3. Average-

4. Somewhat Weak
5. Very Weak '

12
P

a

e

o ' “-.b.:. ' . ' : . -
4. CATEGORY 4:

N 4

*»

kha igwas the average- .
~rating of begihning -
" “teather(s) on this
~category on. your first
assessment? x

1. Yery Strong
31_ 2.7 Somewhat Strong. -
5l 3. Average' - -
20_4.. Somewhat:-Weak
1" 5. Very Weak

S ]
. o el )

+ What degrée of assistance
. . \did you .give to most of
. p . the téachers dn this N
RIS qategory? ‘ S
. -High Assistance
. Moderate Assistance
3. “how Ass1stance
. No Assistance »n"

.CLASSROOM MANAGEMENT..~ -

L. v 51
K

. What ts the avera

‘rating of beginni
‘teacher(s) on, this

o

categoty*ﬂow? o ff <

W .
R .
vehe ”-ﬁi.'

491, Very Stroﬁg .f '-‘32
. Somewhat Strongn -

« Somewhat Weak. "
5. Very weak

1

2
27 3, Average"
04

h .
T ¢ 18%

-
¥
., [ " 1 o ”‘
. - LI T ;"
{.e N ‘
' -, - A
. foy
A Rl
i
! A
”» K, . M 1
d . e, . .
. a N,
- LI . ’\("l‘.
- . NN ' iy aer
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'5,' CATEGORY 5

- Ay What was the.. average . o
E rating.of beginning )
teacher{s), on this, ,
! category on your f1rst '
assessment? ' _

1. Very Strong

2. Somewhat Strong
3, Average

‘4, Somewhat Weak
5. Very. Weak .

~

What degree of y%s1stance
~ did you-give to most of
the teachers in this

ngxegory? |
‘o0 1. High Ass1stancez\ N~
67 2. Moderate Assist nce k&
—33_3. Llow Assistance .
774, No Assistance'_' o

R PR

- T

B. ‘What”1s the average

TEACHER STUDENT RELATIONSHIPS N

rating of beginning e ] -
+ teacher(s) on this . S
category now? - L

': 54 i Very Strong ,
2.. Somewhat. Strong

3. Average o
L 2 4. Somewhat Weak o
: U 5, Very Weak - A
> (19-21)

. g o -
. A , e o
. . S . . ,

6. CATEGORY 6 ASSESSMENT TECHNIQUES
o ~ Av - What was the average
Lol _ rating of beginning
- teacher(s) on this ;
" category on your first .
- " assessment?

<

Very Strong
Somewhat Strong =

Average . o
. Somewhat Weak
. . Very Weak

. at degree of ass1stance
id you give to most of

1. High Assistance_ ’
/¥ 2+ Moderate Assistance .
8.3, Low Assistance =
'.~“3” 4

. "No Assistance - .

‘B What is the. average

. . a7
. l
. PILEE
’ - "3 .
-
.
v

‘. rating of beginning

« " .
\ iLow
At “ :
.

_ .. teacher(s) on this - | _ .
category_ggy? T
. - | .Q"
©, 42 1. Very Strong
. 55 2. Somewhat Strong
S 33 3. Average
2 4. Somewhat Weak
U 5. Very Weak
© (22-24)
S

<




7. CATEGORY 7: " PROFESSIONAL PRACTICES

‘;A. What was the average., - .o B,

rating of heginning ? \

teacher(s) on this - P
~category on your first .

assessmeht? L o

1, Very Strong A
2. .Somewhat Strong '

3. ’Average-

4. Somewhat Weak

5. . Very Weak

-’uos%

3

ki
1

g /J?L\ | o .,p‘ SN
C,  What-degree of assistance .
‘did you give to mostf of ]

the teachers in. this - o~

~ category? , oo f¢ .

. ngh Assis;ance
Moderate Assistance

Bf*,%f "

.. .No Assistance

What 1s the average
"~ rating of beginning

. Low Assistance . ‘.

A '
. .

teacher(s) on this .
categary now? ‘

T e
ST

4]
J -

' L.

P



. 8, Overall, what impact do you feé1 your Beg1nntnd Teacﬁer.Proanm’hadwon :
' the teaching performance of most of the beginning .teachers assigned to

L ~your site? . . . y
PEERN ’ ' { “
63 Strong Positive Impact . . -, . . - :
e AR Le oy R o C
67 _Slight Positive Impact + LS T \\ SRR N
1 Slight Negative I@pact- o C - 28
-~ 2 Strong Negat1ve_lmb%ct | o f
T— . y K] -
o 8 No Impact L . L
- | L \ | -
] ” 6‘
) \ :. ! Tay e, ..
. ¢ . ,% : V
* THANK YOU VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY. WE WILL USE + = -
' YOUR RESPONSES TO HELP IMPROVE \THE PROGRAM FOR FUTURE TEACHERS WHO WILL :
PARTICIPATE IN THEPROGRAM. WE.HOPE THAT YOUR EXPERIENCE IN THE BEGINNING
TEACHER PRQGRAM S BEEvaERY RﬁWARDING. : . - '
. B | |
,,’t . . " "
e ' v ,’
[ \ .‘ '
v .'. '_
R 111
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* DADE COUNTY PUBLIC, SGHOOLS

' . . . d T IR
* " . . v 3 oo 3 .

OTHER PROFESSIONAL EDUGATOR -

N
.' :
..

The purpoée of this questionnaire is to determine the effectfveness of the

- Beginning Teacher Program in your,schdol in achieving its primary goal .- ‘to

~You may be dssufed that: all résponses‘w311 rema1n~anonymoﬁs.- The_fesponses' :
-will only be used to evaluate the-Beginning Teacher Program, nat individual

-y ' L . o L 4
S i : - v
- . s
L )
. '\_
o ' 0
\c- o ‘ .
ot w
» .
A
: \] ’ e L |
" .
L}
. 1
. . "
\ .
»
‘Q
’ H3 o 12v
Ay T T
\ , ¢ . v
~ ot . * o
R I T T T T T T T T

improve the teaching -performance of beginning teachers. Since you have
participated in the 1983-84 Beginning Teacher Program as an other professional

'_ educator, we are' interested in 1earn1ng-about~ypur'perceptions.of the pro-
gram's effectiveness. , Therefore, we are requesting . -that. you complete the

items-which-are included in this questionnaire.. ' ‘

.

teachers. . .

-

Please .complete the questionnaire and return it to us by June 12, 1984,

Return your form to Mail Code: 9999, Room 800; Attention: - Dr. Connor. -Tf . .

you have any qyestions,;pTease contact ‘Dr. Lynne Connor at 350~§447.
THANK YOU., |

Fp T c, ) . ! . . -.. " O f .. .
..t . BEGINNING TEACHER PROGRAM QUESTIONNAIRE.. . - \




P ¢ ' "? —
: e L SR ‘ - o o .
1 ! ' ‘ N o' ' L ! ; ¢ I lD. COde : . . (2"'5)

. . * . ’ ‘.‘ . . ' _. .I ". ‘ A . Jom ‘ ' . . ! !
,'DiRngIONS:'Giyén below are seven major categories into which the 23 generic .- - ;",' .
.competencies fall, For each of'the categories, you are asked to assess LU - '

- .following:. - : : L g : -
| " A, The aveqage'performanqe.demoﬁgtrated’by beginning teacheﬁks).?n '
your:school during your first observation; 4
| . " B. The cdrrent'6veragélperformancé of bééinning'teachergs) at-yéhr | . R
’ . : S site on fﬁ_?s competency; S * | ; A
) .,.x " « | AND . ! .' w"
) - C. The degree of Assistance you providéd to most of thé,beginn1ng .
£ - teachers. E o o S - T

PLEASE GIVE US'YOUR HONEST OPINIONS. Ypur responses will be used only for * -
program evaluation purposes - to evaluate the effectiveness-of the district's " :
Beginning Teacher Program.  None of the 1nformat1on_obtainéd on this survey . -~ *.

“will be used to evaluate any teacher, L

Before completing the items below, please indicate the number of beginning .
teachers who began working at.your site during August-October 1983 and who

]

" you currently assist? L _ | L '
s o | Median = 3 (Range: 1-21) . ' o (6-7)
~ (These are the individuals for whom the questions sﬁbulg-be answered, )
X :
\ §
€ ' \ ? ‘
~ ’ i ; ] - 3
\ - .
14 . » , ' ' . A
' , ’ | K ‘. ‘v"
Y '. ? o ] b
e . : ‘. ., Y . | . . . B
i . 114 1 - R
i ¥ ‘ ' T ’ o B o
i'y L o V " ...._....._._;_,_._.....u._..._..‘......m
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' ) . . . .
. & . 1 . - ) . . o\

', ' - ‘ -

DIRECTIONS: PLACE A CHECK () IN THE SPACE WHICH PRECEDES YOUR ANSHER. o
(1. - CATEGORY'L; PREPARATION AND PLAWNING - . .-

g . . ~ . o °
. ‘A, What was the average ' 4 Y BZ What is the average *: . )
“rating of beginning T rating of beginning R
. teacher(s.) in this - teacher(s) in this ' 0
, area on your first e ‘ area-now?-
. observation? o - | v
24 1. Very Strong . o . 47 1. Very Strong -
29_ 2. - Somewhat Strong - . b5 2. Somewhat Strong ;
© .39 3, Average - . © 21 3, Average . Y
- _26_ 4. Somewhat Weak " 0_ 4, Somewhat Weak
: 5 5. Very Weak . T 5. Very Weak o
~_ T 6. I'Mave not observed : ~0_6. 1 have not- - - (8=10)
- the teacher(s). - 2 observed the =~ ' =
o s : teacher(s). .
What degree of assistance - R
did you provide to the _ _ -
teacher(s) in this area?’ o o . TN .
34 1. High Assistance h
. 69_ 2. Moderate Assistagce
- 716 3. LowAssistance . , o y .
Z_ 4. NoAssistance o o , o
* . ‘ ; ' Y -
2. CATEGORY 2: IKNOWLEDQE OF SUBJECT MATTER
, - . .
A, What was the average’ S . Bs " What is the average
rating of beginning : . rating of beginning
teacher(s) in‘this ~ - . _ " teacher(s) in this
‘area on your first’ | ' ¢ . area now? -
3 observation? ' . . o .
* 30 1. Very Strong ‘ . 49 1. Very Strong
52 _.2.. Somewhat Strong b2_ 2. SomewRat Strong
31 3. Aperage : 21 3. Average "
: 8 4. Somewhat Weak T 4, Somewhat Weak
L~ 5. Very Weak '. . U 5. Very Weak .-
" 6. I have not observed. ot 0 6.1 hav] not - (11-13)
the' teacher(s). o h " observed the .
o . : o teacher(s).
- C. What degree.of ‘assistance
* ‘ did you provide to the ; : : A o
v ) teachar(s) in this area? - e
.17 1. High Assistance : .
B8 2. Moderate Assistance - ‘ -
T35 3, <Low Assistance - . ' T
] 7 4, Mo Assistance S :
™~ ‘» . ‘ ,‘ ‘ 115 . . ‘ . . .
/ g -1235) \




TECHNIQUﬁS OF INSTRUCIION

3 CATEéORY 3 .
| A. - what was the average | "\f\\<. What 1s the average
rating of beginning - o rating of beginning .
. “‘teacher(s) in this teacher(s) in th1s .
- area on your first. area now? . o
ebservation? <
C . . ' o
17,1, Very Strong , __39. 1. Very-Strong
- 30 2. Somewhat Strong : - B2 2. Semewhat Strong
i 41 3. Average : ' T 27 3. Average . 3
22 4. Somewhat Weak » .44, Somewhat We
8 5. Very Weak . U_ 5. Very Weak - ‘
1~ 6. I have not observed _ T . T 6. I have ng (14-16)
T the teacher(s). o\ =« T obsery o
S L - E;;/// -7 teacher(s).
. o : - : I’s»' .l" ey
.C, ~ What degree of assistance - - 8 e
did you provide to thg S bt .
teacher(s) in'this area? : -
40 1. High Assistance ! N
b8_ 2. Moderate Assistance .
° 23~ 3. Low Assistance - K
T2 4, MNo As§istance ) v .
. .' (] . X - &
4. CATEGORY 4: CLASSROOM MANAGEMENT
Ax- What was the average ' - B. . What 1s the average
rating of beginning” =~ _&,,_—————**“'““*"at1ng of beginning
teacher(s) in-this— . ~ teacher(s) in this -
area on your first ‘area now?
B “observation? ~
21 1. Very Strong ﬂ'.» ’ 3 1. Very Strong
25_ 2. Somewhat Strong . \ _53_ 2. Somewhat Strong
: 42" 3. Average - 27_ 3. Average
. ._25_ 4, Somewhat Weak 5 4. Somewhat Weak .
| . " 5. Very Weak \ — T 5. Very Weak - |
I~ 6. 1 have not observed 7 - T 6,1 have not = '(17-19)
j the teacher(s). - -“observed the .-
. S Y siteacher(s). O
C. What degree of assfstance ‘ o .;é . !
| .did you provide to the - ' E
' -teacher(s) in this'area? ' ' L.
49 1. High Assistance E ‘
52_ 2. ‘Moderate Msistance w- - J '
18 3. Low Assistance o .
0 4, No A;sis;qnce.v.“ _ | ——
U ' . 116 : ' Y
B 130
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5. CATEGdh( 5 TEACHER STUDENT RELATIONSHI?S o . g " }
- A.  What g@s the average s Bi .*Nhat 1s the. average
. rating of beginning =~ ~ . - -rating of beginning -
. : “teacher(s).in this . - . ~ teacher(s) .in this . 'r;"
, T “area on your first P ' area now? . . -
., ‘observation? = > . | o - |
: - - . » ' ‘ . - . o ) . | . o
. 27 1. Very Strong ) - 46 1. Very Strong -
' \\’ ' 49" 2. Somewhat Strong ¢ BT 2, Somewhat Strong .-
33 3. Average . - - . v 2373, Average - S
1T 4. " Somewhat Weak . < 1" 4. Somewhat Weak ,
. 2 5.7 Very Weak - . : A -0 5. Very Weak = .
6. I have not observed” = .o ., "7 6. 1 have not . (20-22)
B the teacher(s) e o observed the .- _
. I A teacher(s), ' -.

- . " ) . . - . . . B ‘ ,' '
C. ‘What degree of ass e. ;;,@J”/- . . : '
.-~ did you provide to/ the : -4 T P
teﬂcher(s) 1n this area?f' 3 s o ' ' : .
23 1. High Assistance | Co A
' 2. Moderate Assistance S T

1
- __38_ 3. Low Assistance . -
10 4. Ko Assistance L . o
6.  CATEGORY 6' ASSESSMENT TECHNIQUES - . ~1§ : o R
| A. What was nhe average . , - B.. TWhat is the average )
. rating of - beginning . rating of beginnihg‘
. teacher(s) in this . - . teacher(s) in this
L .. - area on your first - - * o area now?
if’\\\ observatien? . - ”" :
17_1. Very Strohg =~ - \" . 33 1. Very Strong
30 2. Somewhat Strong . ‘ . B% §° Somewhat Strong
« 08 3, Average ' . 35_ 3. Average.
++ __26_ 4. Somewhat Weak . Z_4. Somewhat Weak .
6 5. Very Weak ~ U5, Very Weak” = o
1" 6. 1 have not observedl R 0_6. I have not . (23<25)
 the teacher(s). = P observed the . -
S , ‘ - ~ teacher(s). .
C. What degree of assistance S . L | o
« - did you provide to the . , S L o
. teacher(s) in this area? / . o SRR ;
32" 1. "High Assistance , . o
60 2. Moderate Assistance * " . - SN
18" 3. Low Assistance L 8 PR - : L
5 4. No Assistance . -° < L S : o
- . . v ) , .A.l .
) AN . . _ . ]
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7. CATEGORY 7: PROFESSIONAL RESPONSIBILITIES = |
| A, What was the average | . - B. What is the average
“rating of beginning ' : rating beginning *
. teacherfs) in this L - teacherfs) in this . |
‘... .areaonyour first . . area héw? - T
: + observation? e ' : o ‘ ‘ -
S\ _.28 1. Very-Strong 52_ 1. Very.Strong - ' .
, b4 2. Somewhat strong B5_ 2. Somewhat Strong .
v 36 3, Average . : .15 3. Average . o ”' L
, 5 4. Somewhat Weak . 24, Somewhat Weak = ™
._0_5. Very Weak | T U_ 5. Very Weak -~ L R
176, 1 have not-observed ~ " . U_6. I have not (26-38)
a ~ \the teacher(s). S, \ yobserved the o
\ o " teacher(s), -
. | -~ . S
~ T, What degree of assistance ) RZa "4
did you provide to the : '
. teacher(s) in this area? 1 ,
_17_1. High Assistance o
. _bb 2, Moderate Assistance '
37 3.. Low Assistance
I5_ 4. No Assistince ‘ o
I\A l "/ . -/ '1|' |
| : \ . kY -v; ‘
| TR T
4 .ﬁ
A\
_ , )
; . L~ :
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» f . ) _. ’ . .. . .‘.
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8. hveraT1, what,impacf do you feel the Begﬁnnihg Teacher Program had 6n -/

» . ' . . '

the teaching performance of most of the beg1nn1n9 teachers that you
assfsted? L | e - .

;ggw~.$trong‘P§sit1vg Impact R “,;" ] _
57 Sljght Positfve:lmpacaf N . ' S ’
__g_; Slight'Negat1ve}I@bqqth"'f‘ v o S
4“;11__ Stﬁong Negative Impacti;' o ‘ ”fyf _— //
dgg;f No Impact . .' o | o . 3 f".-"'i/
o
L Lo W
y v

¥

1

. THANK_YOU VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY. WE WILL USE
'YOUR RESPONSES TO HELP IMPROVE' THE PROGRAM FOR FUTURE TEACHERS WHO WILL

PARTICIPATE IN THE PROGRAM. WE HOPE' THAT YOUR EXPER\IEN‘l(ZE IN THE BEGINNING - |

TEACHER PROGRAM HAS BEEN VERY REWARDING., R

¥ e
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At the end.of the designated weeks.,
3ﬁt1v1ties that,fall within-the four categories.

t of time spent with cach support team member.
March 23, 1984 . 4o Dr..Lynne.Connoi, Mail Code:, 9999, Room 800.
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‘;f . 7. disouss or suggest methods of improving ‘teaching perfoxmance. . = . - | - 7\_ )
. . S ‘ Soe L £ = : : R Y
11]. INSERVICE - This ocategory includes all activities, workshops', courees, etc. that have been formally useigned by
' Prescripiive -  your support team and have been included as part of the professional development plan.  ,
Do District‘-;wide training activities fo)s beginning - teachers, such as the Beginning.. Tead Progra
o N ortentation, should not be inelyded. ' SR P , S
IV, INSKRVICE ~  This ocategory includes any suggagted’ or recommended experiences that would facilitate the s ength-
‘ * ‘ikgxrm@ndbd'~ ening of teaching perfprmanca. Althougy suggestad by ®he team, 'this type of ingervice is ndt =
L ¢ ., . required and ie not part of the profes nal development plan. Also ineluded are irofbssioﬁhl oo
e o] development aotivities that ars. vo tarily pursued by the beginning teacher qnd which would also
B aoL improve performance on the generia competenciss. QPletrict-wide activities, Yeuch a& the Beginning -
L Teacher Program orieniation, &hould hot be included. - T
. . - . o . ~ . . - ‘ . “, . .
OFA: 1/17/84.: - L | S | |
MI/EVALT ' rP Activities L e e e
‘ : - ' L - o : D ‘ - | g
bt S v o . - ' L - .
’ j 1:317 s . j‘fJ .~$Li~ '?; P o N {'-‘f - S [ , | |
S Ay S \ R Y
) . ,‘_ N P . ! . R ; i j; »‘n \ : ‘ru‘-‘"

) " ’ ’ : — o o L P R . T T Y
. . ' R . Lo g Lo . N R . f . . . o
. oo ¥ \ , ] ‘ , , , . ¢ . . o o S " , o
.. , . R , : : ' ¢ . P T ' :

EXPLANATION OF BTP ACTIVITIES |

§ e T '
. o R : ‘\ | e w ' ' : - o ' . . ‘ . - *“'
Y I. PLANMIING = Inoluded ‘in this category are activitiep which involve the preparation, -developmént or.coordination
- s T . of BIP-related materials and activities. -Also included is the development of laesson plans with the
LR peer teacher. ‘An éxample’ of a planning activity is portfolio development or the identification and -
. o . ge dlopment . of materiﬁ}s which should be incluydesd in:the'portfblio._ ‘ : | a

II. ﬁﬂCONFE@ﬁQﬂg‘n . Inoluded- in thiavbategbry’are all PTP-reidted meetings or conferénces (Bcheduledhof.unbahaduled)v?
. o that are held with one or hore membdrs, of the support team. Conferences may be any planned or
Smpromptu meetings in which the support team member(s) provides feedback, instruction. oy guidanoe -

s tHat 'asaiste the beginni@g.teaaher‘in.tke development of professional competences Examples®of |
o : BTP-related’.oonferences follow: meetings- to - o, ‘ o e, T
o \\\\w"l. discuss the procedures used in assessing the generie competencies; . - .
S 2. familiarise the beginning teacher with the content of an asseserent insirument;. .
R o 3, disouss the resulis of san’ observation or asséssment; '
_\x . i . " 4. discuss the prograess of the beginning teachef in demonstrating the ggneric competenaisay

o * . . ] J ] [ e 0 . » ] ¢ *' ..
- 6. identify appropriate inservice or presoription activities to remediate. a deficiency; L
6. discuss problems experienced by the beginning ‘teacher; ! '
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| : DADE COUNTY PUBLIC'SGHOOLS.: ¢ .
SUrcoRL TEAN'S 1ine/ACTIVITY DOCUMENIATION . ,
f DADE COUNTY BEGINNING TEACHER PROGRAM . %" © o«
Idenf;;zi fteation Code: . - e - - . Role on the Suppart Team
o / " ' - Peer Teacher A
Yoo T ¢ ... Building-Level Administrator. . -
T ) | - o | - ___ Other_Professtenal-Educator
T . S '
Please. yse this fqrm to document your involvement jh Begjnnfng Teacher Program activities for each of the time'
- periods given below. Activities are to-be dividad into three general classifications. Explanations of these
. tategories appear on the opposite side of the form. Program-related activities lasting more than five (5) minutes.
N should be recorded: ‘At the end,of the designated weeks, enter the total number of minutes that you participated

indicate separately the amount
; hers. Please refurn the-completed form on or
~to, Dr. Lynne Connor, Mail. Code: 9999, Room 800. ', ' ‘ : S

dn activities that fall within the three categories. For conferencing activities,
of time spent with the beginning teacher<and other support team members.
before March 23, 1984}'};5
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..-., 4

- IIT.. CONFERENCING .

A

i

.

OBSERVING -

4

PLANNING -

1. scheduling and/or preparing materials for asdasding performance on the generio competenciss; -
. -8 scheduling and/or preparing inservice materiale or activities; i T
8. formilation of professional development activities., o e

A

C 10'
L 2,

. 3.
- 4'

N . ¢

‘

K )

s ‘_ ) Inoluded in thie aatag‘ory. are aa_tivit,iea whioh {involve the pre
o .- nation of BIP-related materials and activitigs. ' Aleo include
e e b e ~-$eginn¢ng53§aécher in_the development-of legeon-

!l'hieaabegory inoludes observations '.oj’ the Beginning ieabher'while--éngageld in taaahih;g‘-m laped
- roles.and activities: for the
of the generio coistenciss, =

Inaluded iy this.oategory are all BTP-related meetings ov aeonferencge (scheduled or unscheduled)

that are held with the beginning teacher or with .ons or more membexe of the support team. Cone
erencey may be. any planned or impromptu meetgnge im which you or the support team plan or pro-

vide feedback, instruction or guidance that ag

professional competence. Examples of BIP-related conferences follow:

disouse fha_ procedures used in assessing the genserio compaetendies;

fi 18e the beginning tgacher with the ‘content of the assessmant
. disouse the v

famiiliar

deflotenay;.

" digouss methods “.j!’or- ‘improving the stpp

" EXPLANATION OF BTP ACTIVITIES

oults of an observationdor asssgement; .
- digouss the progress of the beginning

R - 8. . identify or dsvelop appropriate inservicd\or pr soription activities to remediate a

. ' ’ .
. an

v

< . e

o T

o

_a_rafion, .deve Zopinent or aoord.i-' _
. is.assistance provided to the =
wplang:— Examptes-of-planning-activities includer—

Qo

s A
e !

purpose of assesping professional needs and fon determining mastery 3

., ) . .

siste the beginning. teacher in the development of

b

meetings to -

instriment ( a)'; <

goher iy demonatraking the gefner'taléonrpeltanoées;

ff”i e

. / / o . o . . o
. : . . >‘ v ' - ’ *
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Y v", 1 . KRS o —r'-'_—".‘:'w' ' .-» ‘:- ,‘v.
o BEGINNING TEACHER PROGRAM L
~QyEST10N5‘kREQUEu1Lv ASKED BY SCHOOL sawe ADMINISTRATORS | | |
w“mlm what are my responsibiiities in’ assessing a Beginning Teacher' who is~ R

employed at multiple (two or more) work sites?. e.g., elementary PE, art,. .
music speech, etc. - —

eyt '- —— . i S =
e e e S PR g RO L e

R e P C
‘e - Ve o '

2. When, where and how'do’l~submit'the Beginning Teacébrfs portfoiiO?

.3. - Are. formal lines of communication pre-established between area offices,
the Bureau of Staff Development (BTP) and the Bureau of Personnel
management (OP/DPC) . , | o : .

H

4. . Who 1is to be considered a ‘"carryover"? When do I submit his/her
protfolio? . , S . . .

) ' : B . )
( ’ + . .

. K > .

5. After having successfuliy completed the Beginning Teacher Program qf/:J.

: " non=TADS school, what forms are used to assess (observe/evaluate) the -
teacher? - L . 4 A '

L

o . o o Sy

6.  What are my responsibilities as- schooi-site administrator upon being
- notified that a Beginning Teacher Program participant (2) is in receipt -
of a eguia teacher certificate? _ a ' ' _
4

\
t. )

7. What are my responsibilities as schooT-site administrator upon receipt of '
notjfication that a code 23 -(possible) did, not meet certification
standards and is to be enrolied in the Beginning Teacher Program?

~

8. Must I include the observation and prescription for Beginning Teacher(s 'f‘ .
% Whose ““performances s) ‘have’ beea& rated as unacceptgble in the schoo o
report rsubmitted to area on a mo hly basis? -

. » ' o S

1) : h * ' ' -
‘ » ¢ ™ - . R [

.. Please expdain Beginning Teacher Program iparticipation by 3100s .
| (Permanent bstitutes) . ' / o :

. e e - 144
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© 0.

e
| Beginning Teacher Program o R i
4lQuestions DN | | ' |

What factors are there to be considered in seiecting a Peer Teacher?

9
it e
—— ~~.

. Teacher? A
. What is the role of.the Department/Grade Level Chairperson in providing g
aSSistance to the Beginning Teacher? '
. -;‘/‘/* o . o : ,_5 K R
What is the role of the Subject Area Supervisor in providing assistance =
- to the Beginning Teacher? - I D SR Ny
‘ St A
: ! § , RN
: 4
. ] \‘ / “u
~ ’ s
» . _ B /4/'
¢ v ’ ,./ .
. ;
A : . “
» ' > ‘

. ' .g S .”"‘ . |
.11, "How will Peer Teachers be remunerated for their services?” Amount? - BRI
12, 1s there authorized summer participation by both the Beginning Teacher»,
:,,and Peer Teacher? ' e
13 Whom must I contact to determine BTP status for new hires not iefiected '9"’if'
o _on the 1ist? ! | R
) ) »
- 14. What are my responsibilities uoon thingaBeginning.Teacherhxyt;:>f
15

what actions are: to be ‘taken upon,receipt of resignation from'a Bepinning f
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- APPENDIX N

a

.. Prescription Activities Assigned To A |
S : - : Random Sample of BTs .
- On Prescriptive Status During 1983-84
. . 1 )

(N=7)




N

: PRESCR TIONS

PARATION AND PLANNING (N-4)

IT. KNONLEDGE OF SUBJECT MATTER (N=1 )

. A,

“Conferencing with A.P. on planning'techniques

Meeting with A.P. and another teacher to review plans
- Develop specific plans for each grade and/or class and submit

 to A.P. and Principal weekly for approval o
Plans to. include. obJectives, materials,‘activities, closure, o

and assessment

el
e e

~ ‘Improve. time manegement by planning specific activttﬁes for'

_specific time periods—

“Have Tesson full entire time period
~Follow lesson plans_
" Read pages 17-56 of TADS Prescription yanual

' Referred. to Faculty Handbook "Guidelines for Lesson. P]ans and =

Homework"
Design an 18 week 1ong range plan week by week

R,

Pneient more varfety when presenting subJect matter

(N=5) B

III CLASSROOM MANAGEMENT

A,
‘B.

C.
D.
E
F
G
H
I
.
K.
L
M.
N
0
P
Q
R

s,

..

Plan specific activities .and 'rebroup~-fer
closure

Be alert to off- task behaviors and elicit particﬁpation from

. those off-task == respond qu1ck1y |

Use-all class time

"Plan smooth transition from nctivities

Direct activities during transitions

Specify expectations of ‘student behaviors

Intervene promptly when students are off- task

Provide feedback re: behavior

~ Complete activities on p. 87-92 of TADS. Prescription Nanual
- Department Chair to obseérve classroom o
Conference with A.P. to discuss d¥scipline .

Call parents of'disruptive students -
Refer students who remain'disruptive to AP - T
-Have better control over classroom situation .

“Carry box of materials . o

Be more organized o ' :

Use Activity IT from prescription book

1nstruct10n and

Sy

"Plan at least one instructional . activity that students -could.

~ perform while teacher is standing and speaking from any loca--

tion 1n room

Include one 1ndependent act1v1ty in each dai]y lesson plan ‘'so |

teacher can observe if any students are off-task

- Make ‘sure entire: class is engaged fn. assignment: before assist~ |
~ing individuals = o
Meet with peer teacher 2 times a week to.discuss non*verbal |

techniques to redirect ‘off-task students
Develop and enforge classroom procedures

your presence to enforce rules :
. Attend assertive disc1p11ne workshop

' 'f-- e e B e
L

. . =

- Meet with A.P. for help in deve1op1ng and reviewing class ru]es S
~Circulate’ throughout room while students are' working, using.l
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V. TECHNIQUES OF INSTRUCTION (Ne5)

., ko " Present Tesson plans directed at 2 or more:learning styles R
¢ (2) B.  Develop ideas in a sequenced manner IR AT
: .- Cy . Emphasize basic and important skills |
v Do "Clarify directions ~- . - S s -
E." Complete materials and preparation activities prior to instruc--
- .- tion o S o , ‘ S
| ++ F. .Plan lesson based ¢n previous concept or skill = L
G, - Check for gpggggrtgte.preréqu151;e-skillg_ﬂwwjﬁ,wwz;;tM:fﬁﬂu.,ﬁéwwb;mx‘ ;
e He — Haveanother teache?“ﬁ?‘an*admfnfsfﬁéfa? observe S
(3Y 1. _Observe other grades - e
“J.  Plan informal assessments .
K. - Watch for non-verbal clyes of not understanding
L. Use appropriate vocabulary T
M. Correct handouts; print or-type handouts ° ’
y N. Make an effort to involve.all students each Yeriod and provide
~ feedback T ’ ' S
0. Introduce and explain all activities in terms of lesson goals
- P.  Activities should unify and explain total. Jesson e
Q.. Read pages 220-237 in TADS Prescyiption Manual - Discuss it
_ With peer ‘tedcher o - . SR o
V.  TEACHER-STUDENT RELATIONSHIPS. (N=2) -
“A.  TReinforce positive ,learning behavior
- B. - Redo seating chart Ly
C.  .Include more students in lesson ,
D.  Call on more students
VI. -ASSESSMENT TECHNIQUES (N=4) o )
- (2] A, Record a minimum of 1 grade per week per child
B.  Follow DCPS grading policy
C. Submit gradebook to principal for review
' D.  Develop assessment techniques - .
- E., Enter gtudents' names in gradebook . X
F.  Move ‘about room to monitor work ' L,
G- Challenge Students at a high' level . .
H.-. .Design assessments with a variety of formats,and objectives .
1. Prepare weekly 'quiz when developing lesson plans and objecttves -
J.  Grade students on compyter ‘tasks of .specified/.intervals and
~ inform-them of this .. =~ e '
A : K. Complete pages 263-283 of "Assessment Techniques" 1n -TADS
' ’ _ Prescription Manual & submit to peer teacher for review . C
VII. PROFESSIONAL RESPONSIBILITY * (N=1) , | .
- Ay Cowplete gradebook C « o
~ B.. " Codstruct new seating charts e L |
€. Turn in lesson plans 1 week in advance .. s U
_ .“‘b 8 ,\ ‘.
L
» . S "" '
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:  Fitle..IX of. the - Education Amendments o

. nation... s
> _""__discrimination on thodasls of age betweﬂﬂ 40
"""-ﬂ-'-':Sectlon 604 of thé Rehabllitation Act of 1973 -

" “The - School Board of Dads Gourity, Florids acheres'to. 2 policy of

nondiscrimination in‘ educational programs/activities ani empioyment
and strives affirmatively to provide equal opportunity for all as required

Titte V1N of the Civil Rights' Act of 1964, as amended - prohibits -

~o

g 'z':_ by ) 'Q .- ‘ . =.l ¥
_Title VI of: tha Civil Rights Act of 1964 pi'ohiblts discriminationg
_ 5‘-on the basis of race uoior, religion, or nationai origin. ﬁ_g_,_ o

» discrimination in employment on the basis of race, color religion,

- 88X, or national origin. a _ IR

223

,diserlmination on: thﬁ basis of sex. . ,;_ :

--*:-3'-’---discrimination agalnst the handicapped o

.‘:_

" 'getarans are providad re-employment rights ln accordance wlth P L.

3-508 (Faderal and Florida ‘State Law, Chagter’ 77422 whuch also

y “stipulates categorical préferancesv i’pr emplownent. :

519\_7? "~ ptphibitg

‘prohibits:. -
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