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Comparing Educational Beliefs of Teacher Candidates
-and Their Kon-Teaching Counterparts

“...teachers' characteristit beliefs about children and
learning have pervasive effects on their behavior,
influencing the learning environment that they create for
children and for themselves." (Bussis, Chittenden, and
Amarei, 1976, p. 16) '

There is general agreement that to function as professionals, teachers need
d thorough understanding of subjects to @e taught, a solid general education, a
firm command of professional knowledge, énd competence in delivering classroom
instruction, However, it is not always recognized that during the course of
their professional training, teachers also need to develop appropriate ‘
orientations to teaching (i.e., predispositions and beliefs that wiil lead them
to make educationally sound decisio;s). Orientations to teaching include
general predispositions such as peréep;ions 6? the role of schools with}n a
Iargér social context and a variety of educational beliefs including beliefs
ab&ﬁt students, the curriculum, and pedagogy. '

There is considerable support for the premise that orientations to teaching
influence teacher decisions and actions (e.g., Dweck & Bemgéchat. 1983, Fisher,
et al., 1978, and Brophy & Good, 1974). For example, Dweck and Bempechat (1983)
have shown that teachers who believe that childfens' intellectual competence is
fixed rather than modifiable are likely to categorize children in terms of their
acadgemic ability and to engage in athér behaviors that are counterpro&uctive to
learning such as shielding children from making errors. Because predispositions
and beliefs shape teacher decisions and actions, efforts to identify and mold
correct orientations to teaching should be an explicit component of teacher'

education curricula.

~my
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Any serious attempt to influence educational orientations should begin with
an assessment of how students entering teacher preparation programs think about
teaching. With this goal in mind, students entering one of Michigan State

AUniversityEs (MSU) five alternative teacher preparation programs, complete an
inventcry of educational beliéfs. In an effort to provide a comparative
baseline for interpreting the results of these surveys, we recently asked non-
education majors enrolied in an introductory conmunication course to complete
the samé inventory. .

Although our primary intent was to éain a better uudersfanding of the
entering characteristics of our students, the survey of non-education majors
also provided data that speak to a more basic question regarding the development
of orientations to teaching; namely, "Are the 2ducational beliefs of those
entering teacher equcationvprograms different from college students in general?®
In other words, by the time teacher candidates enroll in their first education
course, have they already begun to think about education in ways that differ
from their non-teaching counterparts? The purpose of this paper is to provide a

sunmary of analyses that focused on this questicn.

Procedure

Sample |

The group that will be labeled 'Tea;her Candidates® {TC's) in Jhis report
represenis a subset of 391 students who completed the "MSU Educational Beliefs
Inventory* (Freeman et al., 1982) while enrolled in the first course required of
all teacher candidates at Michigan State University. Surveys were distributed
near the end of the first class meating and returned during the first week of
the course. The final sauspie was determined by a branching item on the survey

which asked students to describe where teaching fits into their current career
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plans. Only those students who responded that 'classrooﬁ teaching is the only
ca;eer I am considering at this point in time" or “classroom teaching is my
first choice of the careers I am considering® were included in the sample.

The *Non-teachers® (NT's) were selected from a sample of 232 stukents
enrolled in an introductory communications class at MSU during the winter term
of 1984. Students in this course are preparing for a wide range of careers
including business, communication arts, and the professions. These students
comp!gted the "MSU Educational Beliefs Inventory” at prearranged times and sites _.
in the building which hodses the College of Education. - On the basis of
responses to the question, “What career do you intend to pursue?,* a pure “Non-

. teacher® sample was selected (i.e., students who mentioned anything even
remotely connected with education were removed from the sampie).

Preliminary analyses indicated a significant difference in the “current
class status" of the two groups. To reduce this possible source of confounding,

| all freshmen were removed from the non-teacher sample and all “post B.A., B.S.
| degree” students were dropped from the teacher candidate sample before fur;her
compa}isons were made. The final non-teaching sample consisted of 146
individuals: 74 scphomores, 51 junich; and 21 seniors. fhe final teacher
candiddte sample included 258 stulents: 79 sophomores, 143 juniors, and 36
seniors.
Preliminary analyses also suggested that the proportion of males and

females in the two samples was significantly different. Females represented 75%
of the teacher candidate sample and only 56% of the non-teacher-sample.
Nevertheless, the authors deliberately elected not to control for this factor
even “hough it may occasionally contribute to differences in response patterns
across the two groups. According to results from previous surveys,

approximately three-fourths of the students entering MSU's teacher preparation
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programs are females, a characteristic we thought bast to preserve for the

purpose of this study.

The Instrument
While there are many ways to assess- teachers' subject matter knowledge,
professional knowledge, and even competence in delivering classroom instruction,
}ittle time and attention has been dévoted Fo the developmeit of measures of |
orientations to teaching. The “MSU Educational Beliefs ?nventory“ (Freeman &
Undergraduvate Program Evaluition Committee, 1982) used in this study is one of a
relatively small number of instruments of this type. Following comprehensive
reviews by various groups of faculty and sStudents, the instrument has undergone
_several stages of refinement. The current version includes 59 siatements that
reflect a 'rep}esentative sample” of beliefs for each of Schwab's (1960) four
conmonplaces of education (students, curriculum, social milieu, and teachers),
plus a fifth category designed to capture beliefs sbout pedagogy. Responses to
each belief statemént are recorded on 2 5-point Likert scale, where 1 » strongly
agree, 3 = nefther agree nor disagree, and 5 = strongly disagree. The appendix

provides a complete description of the instrument.

Results

Classifying Group Differences as lLarge, Moderate, or Smal}
In this study, tﬁe results of Chi-square tests were rarely used in the

traditional sense of hypothesis testing. Rather, the numerical values resulting
from these tests almost always served as item-level fndices of the magnitud% of

differences in response patterns of the two groups and were used to sort belief

-~
-
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statements into one of three levels; namely, large differences between groups

(probability associated with Chi-squared statistic is less than .0l); moderate

differences (.0i<p<.33); and small or_neqligible differences (p>.33).

~

Are Teacher Candidates' Beliefs Different from Those of

College Students in General?

The appendix provides a comprehensive description of the pattern of
teacher-tandidate and non-teacher responses to each of ‘the 53 statements on :he
MSU Educational Beliefs Inventory. During our initial review of these data, we
were struck by the sheer number of times teacher candidates' responses differed
from those of their non-teaching counterparts. Using the above deciéion rules
as a guide there were 18 large differences, 22 moderate differences, and 19
negligible differences in the respon§é patterns of the two groups. We were also
struck by the magnitude of some of the differences. For example, whereas 46% of
the students in the nen~teaching group believed that “Parents are generally
supportive of teachers and schoois}' only 10% of the teacher candidates agreed
with this statement. In brief, even though the members of both groups had been
students of the American gchooi system for 14 or more years, their educational
beliefs were clearly different.

There are at jeast two plausible explanations for these findings. First,
it is possible that differences be:ween teacher candidates and non-education
majors resultad from the fact that those who seek careers in teaching think
about education ana teaching in ways that are different from those who do not
(i.e., entering teacher cahdi#étes are a se]f-se!ectea group in terms of their

educational beliefs).

Alternatively, these findings may indicate that educational beliefs undergo
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& deveiopmental process that begins at the time an individual decides to become
'a tesacher. Accnrding to the “developmental® nypothesis, individuals who decide
to pursuas a career in tgaching umé begin tc attend to different-aspects of the
K-12 schcaf environment and/or to think about teaching in different ways from
those who'do not make this career decision. As a test of one version of the
developmen§a1 hypoéﬁesis. éhi-square tests uére conducted of differences among
those whc decided to become teachers at three di:tinct points in time -before,
during, and after completing high school. The results showed that differences
in educational beliefs among these three were infreguent ;nd inconsistent in
‘patterns ‘of varfation. Therefore, if developmental changes in beliefs du occur,
these changes are most likely to take place soon after individuals decide to
become teachers and will be prompted by a relatively strong sense of
identification with the role of a teacher.

Taking a Stand

By assuming that 1nd1v1duals'who have relatively strong preconceived
notions or comnitments to a particular point of view are not likely to ;heck the
“neutral® response for a given belief statement, it is possible to assess a
-groups' willingness to “take a stand® on the issue reflected in eééh beltief
statement. The ipwer the proportion of "neutral® responses, the greater the
groups' apparent willingnass io make 3 public statement of their position.

As portrayed in the appendix, the proportion of teacher gandidates who
checked the “neutral” response was at least five percentage points higheg than
the corresponding figure for the non-teaching majors for 23 of the 59 statements
on the beliefs inventory. According to this same decision rule, nun-educgtion
majors were more likely to make neutral responses for only four of the 59

statements. Thus, it is evident that the non-teacher group was generally more

L
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willing to “take a stand" on educational issues than was true for those pursuing
careers as teachers. The four statements for which the teacher candidates were
more wiliing to express their opinions are noted in Table 1.

»

/// Insert Table 1 about here ///

There are two quite differeént ways to account for these findings. The
first interpretation suggests that the differences are "real.* Perhaps, as a
group, teacher candidates are, in fact, more tentative than their non-teaching
counterparts in taking a stand on educational matters. This may be because they
are more aware of the complexity of many of these issues. On the other hand, it
is aiso possible that this difference may have resulted from the context of the
study. Because the survey was conducted by féculty in the College of Ed&cation
and not.in the students' major field of study, members of the nod-teaching group
may have been less involved in the task and felt they had less to lose by

| expressing their opinions on thi?e 1ssués. Unfortunately, the design of the

study does not provide a test of the validity of either of these

interpretations.

v

Attempts to Provide a Parsimonious Description of the Nature of Differences in
Educational Beliefs Weld By tntering Jeacher Candidates and Non-Teaching Majcrs:

' We haye already provided evidence that the educational beliefs of teacher

candidates are different from those of their non-teacher counterparts.. In an
attemp’ io provide a parsimonious description of the nature of these
differences, the authors lockéd at how the two groups varied across three
genergi dimensions: (a) different categories of beliefs, (b) comparisons ;ith
"expert® opinions, and (c) reactions to propogals for raising academic

o
standards.
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Group Differences Across Different Cateqories of Beliefs: Table 2 shows the

range of differences between the teacher candidates and the non-teacher samples
for the five categories of be!iefg considered ip the “MSU quentory of
Educationaf Baliefs.” As these data indicate, thé}two groups seemed to agree
most with respect to their beliefs about “studen and least in regard to their
beliefs about “teachers.” Whercas there were 1a gifferences for only two of
the thirteen “student" items, the probability valueS associated with the Chi-
square test for four of the nine “teacher® beliefs were less than .01.

/// Insert Table 2 sbout here‘//}

To provide a clearer sense of these vesults, the four “teacher™
belief statements that pfompted large between-group differences are _
summarized in Table 3. As these data show, members of the non-teaching
group were more likely to agree that schools should only hire those
teachers who have passed state or national teacher exams, that success
in teaching is directly related to the number of subject matter courses
3 teacher has completed, and that the ability to'pramete academic
achievement {is the most important measure of a good teacher. On the
other hand, teacher candidates were more likely to agree that one must
be an enthusiastic, life-long learner o be a good teacher. '

*

/// Insert Table 3 about here ///

~
The only beliefs about students on which the two groups differed -
focused on the “heredity-environment* controversy regarding the source
of human intelligence and the issue df special treatment for gifted

students. Whereas S6% of the nan-teacheré believed that “A student's

Q ' v § 11
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overall level of intelligence is determined primarily by the

. environment,” only 44X of the teacher candidates agreed with this

statement. The proportion of non-teachers (40X) who agreed that “Gifted
étudents can be best served-in special schocls or éénters;' waé(nearly
doublie the correspoﬁding pércentagg of entering teacher candidates-
(21%).

Comﬁarisons With "Expert Opinions”: Ouring the process of &eveloping‘

one of ghe ;ariier drafts of the MSU Educational Beliefs Inventory, 50
teacher eduéatiqn faculty members made two Jjudgments regarding each
belief sfatement: (1) According to the overall goals of your program,
how should gradirates respond to edch statewment - should they agree,
disagree.‘or express their own opinion? and (2) How important fs it
that graduates have developed this be}ief?* Responses to the sccond
question were recorded on & S~-point scale from 1 » uniuyartant'to 5=
crucial. Forty-two of the statements the faculty evaluated still apéear
on the current version of the survey.” Within this set of 42 statements
there was a conseésus abon? the "experts® that 13 bgliefs wei'e very
important or crucial acro$s ail five of MSU's teacher preparation
programs. A majority of the facuity aiso agreed on the direction in
whtich each of these 13 beliefs should be shaped {i.e., that graduates
should efther agree or disagree with the statement). Items in this
subset are described in the appendix. - They are: #85, 87, 89§‘91, 92,
93, 96, 100, 106, 119, 120, 122, and 127.

”

* Faculty could also indicate that their interpretation of. program goals did
not provide an indication of how program graduates should respond. Results of
this investigation are described in Byers and Freeman (1983;.

O\

Ny
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Rccording to the criteria used earlier, there were only two large
differences in how teacher candidates and their non-teaching |
counterparts responded to statemeqts in this subset, six moderate
differences, and five neglfgib}e'&ifferences' Thus. the frequency gi\
large differences-in beliefs “experts* consider faportant way relatively
small (see Tadie §). It is also interesting to note that for 12 of the
%3 statements; the group that was more !n accord with *We expert opinion i
was aiso more willing to express that opinion. Because two of the four
statements on which.teacper candidates were more willing to take a stand
are included in this subset (items 93 and 127), there is some evidence
to suggest that teacher candidates may be lass hesitant to express their
opinioﬁé on issues comaonly depicted as very important by the “experts.”

f
!~

e

<

. //{ Insert Tabie § about here ///

As & group, teacher candidates were somewhat ﬁore in accord with the
expert position than were their non-teaching counterparts, particularly
where there were large differences between the response patterns of the
two groups. However, there were important exceptions to this e
generalization (g:g., see items 92 and 122). |

Proposals for Raising Academic Standards: Recent research and

commission reports have placed efforts to raise academic standards at the
forefront o public attention. We therefare wondered if the publicity
surrounding these recommendations has had a differential gffect on those who are
pursuing a career 1in teaching and those whd*&re not. Seven belief statements
speaw, directly to this queséion (see %ppendix items 109, 110, 115, 123, 125,

128, ang 14;). There were large differences in how teacher candidates and their

13
s DY S
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non-teaching counterparts responded to three of these~statements, moderate

differences in how they responded to two statements, and negligible differepces

in their response to- twe others.
As described in Table 5, memﬁers of the non-teaching group were

more likely to agree that disfuptﬁve students should be removed frqm

regular classrooms and that teachers of upper-eleﬁentaéy graqu should

assign at least one hour of homework every night. As noted earlier, the

non-teaching group wasl&lso more 1ikely to agree that schools shéuld

hire only those toachers who have passed statg or national exams. Thus,

when compared with teacher candidates, non-educaticn majors were

generally more 1ikely to support reéomwendations for raising academic

standards that have been described in the mass media.
/// lnsert Table 5 about here ///

Conclusions

A number of factors limit the external generalizability of these .
results. Only one teacher preparation institution was considered, the
non-teacher sample was not drawn at random from the university-wide
population, the 4SU Educational Beliefs Inven‘ory considered only &
sample of the beliefs that may shape teacher decisions and actions, and
the context in which tﬁe survey was administered to the two groups was
not identfﬁal. Changes ip one or more of these conditions might alter
the magnitude, and perhaps even the pattern, qf resuits,

Despite these limitations, the data provide support for two
imps}tant conclusions. First, educational beliefs held by students

entering teacher preparation programs are clearly different from college

N
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students in general. Furthermore, non-education majors are more likely
than beginning teacher candidates tc “take a stand® on educational
fssues. Sccond, Yt s not possible to characterize differences between
quering téacher candidates and tﬁeir non-teaching couﬁterparts in a
single generalizaéion. Overall, the two groups seemed to agree ﬁost
with respect to their beliefs about students and least in their beliefs
abodt teachers and standards raising proposals. Teacher candidates were
also somewhat more likely to agree with the “expert® opinfon than was
true of their non-teaching ccunterparts. However, there were important
exceptions to each of these generalizations. Thus, tﬁe results clearly
indicate that effnrts'to influence orientations to teaching should not
be based on untested a§sunptians about the beliefs of candidates

entering specific teacher preparation programs.
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Table 1

Educaticnal Issues/Concerns for Which Teacher Candidates
Were More Willing to Take & Stand*

SN A U G P RGP B O R O A G P P ST U AT G A O D O s T S S e o oy OV s i O G G P S G W G O A D G A A O G O W S VO S A A e

93. Teachers should establish and enforce ciear cut rules for &cceptable
student behavior. '

GROUP AGREE NEITHER ODISAGREE »p
Non-ieachers 73.3 17.8 8.9 01
Teacher Candidates 85.9 8.6 5.5 *

105. The major obstacle to educational reform is teachers' lack of willingness

to change. '
GROUP AGREE NEITHER DISAGREE »p
Non-teachers 37.7 39.0 23.2 .03

Teacker Candidates 38.3 29.9 31.9

127. Racause sach group of students has a unique set of needs, teachers should
devele} different instructiona) cbjcctives for each class.

GROUP A CE NEITHER DISAGREE p
Non-teachers 68.2 17.8 13.0 .05

Teacher Candidates 80.9 12.1 7.0

131. To be a good teicher, one must be an enthusiastic, life-iong learner,

GROUP AGREE NEITHER OISAGREE p
Non-teachers 87.0 7.5 5.5 ‘00
Teacher Candidates 97.0 o 3.0 ‘

&
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* Entries are percents
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Table 2

Differences Between Teacher Candidates and Non-Teacher Candidates .
-across’the Five General Categories of -Educational Beliefs.

------------------------------------------------- LD LD LY TR Y T T 2 T T Y

LARGE MODERATE SMALL Total # of
p .01 Ol p .33 p .33 Statements

CURRICULUM 4 (29%) 7 (50%) 3 (21%) id

" MILIEU 4 (30%) 6 (46%) 3 (23%) 13
PEDAGOGY & (44%) 1 (11%) 4 (44%) g
STUDENTS 2 (14%) 6 (43%) 6 (43%) 14
TEACHERS & (44%) 3 (33%) 2 (22%) 9
Total 18 23 18 59
‘Eéjf\
F )
v ) _
ok
L 4
18

r

FullTox: Provided by ERIC . . .
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Table 3

ITlustrations of Differences in Beliefs about “Teachers" *

S W S D D G D R G e A N U 0 G S S N G G S G Y YT G R P Ay N R D D AP D &R P A N D G A A O G i OB G T O G o e

110. Local school districts should hire only %“ose teachers who
hBave passed state or national teacher exans.

GROUP AGREE NEITHER OISAGREE p . N\

Non-teachers 82.2 11.6 6.2 00
Teacher Candidates 63.3 23.3 13.3 *

131. To be a good teacher, one must be an enthusiastic, life-

long learner. |

GROUP AGREE NEITHER ODISAGREE p
Non-teachers 87.0 7.5 + 8.5 00
Teacher Candidates 97.0 0 3.0 y

136. In general, the more a teacher knows about a subject, the
better able s/he is to teach the subject effectively.
h

GROUP AGREE NEITHER DISAGREE
Non-teachers 80.8 7.5 11.7 ol
Teacher Candidates 67.6 8.6 23.8 *

L2

138. The most {sportant measure of a good teacher s that
teacher's ability to enhance the academic achievesent of

students.
GROUP AGREE NEITHER DISAGREE »p
Noni-féachers 85.6 6.8 ° 7.5 00

Teacher Candidates 60.2 25.1 14.7

U GRS D AR Y AR D AR GRS D R D R AR G N GRG0 W WP Gk A D A SR O D T ORGP G OB 0D AR AR 90 4P P G oY @b OF a0 4 OB @ 0 OB O

* Entries are percents
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Table 4
Response Patterns for Beliefs Statements “Experts* Rate as Lmportant

-----------ﬂ---ﬂ--'----ﬁ. ------- PRONOUOD VOO OOOONEON VU RNNRL O EE ST o S

ITER#/TYPE  EXPERT OPINION ~ GROUP XAGREE XNEITHER XDISAGREE p¥

®/s  osagee ;o R oD o Y
7/5  areew N 85 B3 OBT
89 /s agee T 803 26 M2 4
S1/5  Agree T as 22 9, H
S2/M  Disagree X oas B £ o
93 /P Agree ¥g gg:g '1§:g 8.9 .01
/5 hree - M B4 N8 ke g
100 /W Agree Mooae ws B2 s
Tos0 %z 42
s sc hgree L B R -
woEs B =7 o
122 / ¢ Agree -¥g 22:2 %g:g gg:% 40
27 /¢ Agree S O S Y S

* Probability statement derived from Chi Squared statistic (4df).

TYPE Codes: C = curriculum, M = social milieu, P = pedagogy,
S = students, and T = teachers

GROUP Codes: NT = Non-teachers TC = Teacher Candidates
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Table §

ITlustrations of Differences in Beliefs Related to
Recommendations for Raising Academic Standards *

- e o dkon 0t un oy @ v ap aa L L LT T 1 1 7 ) 5 60 S5 W0 N0 NP GF OF I AP ED 4P S 6B D o O - S0 Gp UD B B @b W .5 5 D A aF D S € 4D 6D G B W A% @B o A

109. Students who disrupt class activities day after day should
be removed from regular classrooms. 1

GROUP AGREE  NEITHER DISAGREE p
Non-teachers 52.7 21.2 26.0

: . -m‘
Teacher Candidates 26.4 30.8 42.%

110. Local school districts should hire cnly those teachers who
have passed state or nstional teacher exass.

GROUP AGREE NEITHER DISAGREE - p
Non-teachers - ~, . 92.2 - 11.6 6.2
Teacher Candidates 63.3 23.3 1 13.3 .

" oo

115. Teachers in grades 4-6 should assign at least one hour of
homework every night.

&ROUP AGREE NEITHER DISAGREE p
Non-teachers 61.0 19.2 19.8
Teacher Candidates 35.8  34.3 29.9

* Entries are percents
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‘ Appendix
Eduéatienal Beliefs Inventory .

| Cotlege of Education '
- Michigan State University

Plewse indicate the extent to which you agree with each of the following

statements: )
7 - KEY: (1) StrongTy Agree (4) Disagree ‘
. (2) Agree (5) Strongly disagree

(3 Neither agree nor disagree

w

CODE for “Large Differences* {NT = Non-teachers more likely to agree;

.- . TTC = Teacher Candidates more Tikely to agree).:

. E C for *Willingness Yo Take a3 Stand* (NT = Non-teachers more
w ng to take a stand; = Teacher Candidates
more willing to take a stand). :

CODE for the five general categories of educational beliefs
(C = curriculum, N = social milieu, P = pedagogy,

. S = students, and T = teschers).

L

NT NT S 84. A student's overall level of intelligence is determined
primarily by the enviroment.

GROUP AGREE NEITHER DISAGREE p
Non-teachers 5.5  15.1  29.4
Teacher Candidates 44.5 21.5 34.0

01

. _
5 85. Only those students whose intelligence is well above
average are capable of learning advanced science and

mathematics.
GROUP ARGREE NEITHER DISAGREE p

Non=-teachers 12.4 15.8 71.9

.17
Teacher Candidates 7.8 12.1 80.0

NT S5 85. Given the opportunity to choose, high-school aged stude‘ﬁt’s
will make viable decisfons about what they need to learn.
GROUP AGREE NEITHER DISAGREE p
Non-teachers 35.6 23.3 41.1
Teacher Candidates 30.1 28.9 41.0 |

—n

.70

|  HEST COPY
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MSU Educational Beliefs Inventory {cont.)

S 87. A1l school-aged ‘mgsters are capable of learning to
sccapt ruspo_nsibﬂity for their own actions.

~ GROUP ASREE: NEXITHER DISAGREE p
Non-teachers 60.9 1é.3 26.7
Teacher Candidates 69.4 10.3 . 0.3

.m

S 88. Special efforts should be made to mainstream as many
handicapped children as possible into the regular

classrooms.
GROUP AGREE NEITHER OISAGREE »p
Non-teachers £8.2 30.8 11.0 .
.5
Teacher Candidates 52.7 31.9 15.4
‘ P 89. Learning that is motivated by intrinsic rewards (e.g., oy

needs and interests) is superior to that which is

motivated by extrinsic rewards (e.g., grades, special

amards, privilegesj. :

oROUP AGREE NREITHER DISAGREE »p
Non-teachers 60.3 22.6 1_7.2

Teacher Candidates 67.3 21.3 11.4

.40

NT P 90. One of the most effective ways for teachers to increase
motivation is to stimulate competition among students.

GROUP RGREE  NEITHER DISAGREE p

Non-teachers 40.4 28.7 34.9

Teacher Candidates 15.5  26.7  56.9

© S 91. Risk takéug and making -istakes are essentic! cmts/

of social, emotional, and intellectual development.
GROUP AGREE  NEITHER DISAGREE p

Non-teachers 93.8 6.2 0.0

Teacher Candidates 92.5 8.5 2.0 1

Full Tt Provided by ERIC.
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MSU Educational Beliefs Inventory (cont.)

TC NT M 82. A variety of face-to-face interactions with indivicuals
from diverse cultures will not necessarily promote
understanding and acceptance of those cultures.

B XY - SROUP RGREE' NEITHER ODISAGREE »p
'Nen-teachers 43.2 13.0 43.9

01
Teacher Candidates 54.1 19.2 - 26.6

TC TC P 93. Teachers should establish and enforce clear cut rules for
. acceptabie student behavior.

GROUP AGREE  NEITHER ODISAGREE p
Non-teachers - ' 73.3 17.8 8.9 ol
Teacher Candidates 85.9 8.6 5.5 |

>

- NT NT P 94, Teachers should use the same standards in eva!uating the
" work of &1l students-in the class.

GROUP * AGREE NEITHER DISAGREE »p.
Non-teachers _59.6 _ 13.7 26.7

.m
Teacher Candidates 30.9 3.0 47.0

5 95. Academic success is essential to the development of a
heaithy self-concept.

GROUP AGRCE NEITHER DISAGREE p
Non-teachers 56.9 25.3 17.8

01
Teacher Candidates 44.7 29.8 25.5

S 96. Seif-concepts and levels of academic achievement of
individual students tend to conform to the expectations of

their teachers.,
GROUP AGREE NEITHER DISAGREE »p
Non-teachers 53.4 30.8 15.8

.87
Teacher Candidates 57.8 29.1 13.2

SEST COPY
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MSU Educational Beliefs Inventory (cont.)

S 97. Within the classrooms 'séttiﬁg. nearly all students try to
be fair, cooperative, and reasonablie in their relations
with other students and their teacher.

GROUP AGREE" NEITHER DISAGREE o
hon-teachers 2.2 20.5 §7.3

Teacher Candidates 27.6 22.8 49.6

.11

P 98. In even the most demanding subject areas, acquisition of
academic knowledge is or can be wade interesting and
appesiing to everyone.

GROUP AGREE NEITHER DISAGREE »p
Non-teachers v 70.2 8.2 21.5
Teacher Candidates 73.3 11.1 15.6

.53

NT 5 99. Ko matter how hard they and their teachers try, some
students who are piaced in regular classrooms will never
master all of the basic skills in reading and mathematics.
GROUP AGREE NEITHER DISAGREE p |

Non-teachers ~ 52.1 16.4 31.5

Teacher Candidates 48.8 20.1 31.1

.36

*

M 100. Schools should function as agents to change society rather
than as reinforcers of the status guo.

GROUP AGREE KEITHER DISAGREE p
Non~teachers 41.8 42.5 i5.7

b 025 *
Teacher Candidates 40.4 48.4 11.2

TC NT M 101. Teachers should not relate to students as personal

friends.
GROUP AGREE NEITHER ODISAGREE »p
Non-teachers 9_.6 15.8 76.6 %

, Teacher Candidates 21.8 22.7 55.4

2500 1.
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MSU Educational Beliefs Inventony {cont.)
S 102. Most hanCicapped students can be best served ia special

schools ar centers. Y
GROUP . AGREE . NEITHER DISAGREE p
ﬁon-teachers . 28.8 32.2 36.0

.28
Teacher Candidates 21.9 32.4 85,7

NT M 103. Teachers should strive to establish an inforwal, student-
centered classroom rather than a businesshke. taacher-
centered auospbere

GROUP " AGREE NEITHER. DISAGREE

Non-teachers §5.0  20.5  14.4
.01
Teacher Candidates 56.9 33.3 9.8

M 104. To provide equal educational opportunities, schools - ist
allocate more resources (perscanel and finances) to some
of students than to others (e.g.. gifted,

groups

physically handicapped).

GROUP AGREE NEITHER DISAGREE »p
Non-teachers 56.1 27.4 16.4

.41
- Teacher Candidates 57.8 29.3 12.9

TC T 105. The mzjor obstacls to educationai reform §s teachers® lack
- of willingness to change.

GROUP ARGREE NEITHER DISAGREE p
Non-teachers 37.7 39.0 ~ 23.2

.03
Teacher Candidates 33.3 29.9 31.9

. M 106. Educational equity should be defined in terms of equal
‘ Gpportunities o lean rather than egual educational

achievemzntis. .

GROUP AGREE NEITMER DISAGREE p
Non-teachers | 69.0 26.2 _ 4.9
Teacher Candidates 67.6 9.5 2.8

/g <6
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MSU Educational Beliefs Inventory {coat.)

M 107. Schools can reduce racism among students. *‘

» GROUP AGREE HMEITHER DISAGREE +p
Non-teachers 68.4°  19.9 11.7 -
" S . .72 ~ 2
: Teacher: Candidates 73.6 16.9 9..’1 "

NT %\4 103. Kearly all parents are supportive of teachers and sci;o‘ols,

m, EROUP AGREE  NEITHER DISAGREE p :
' Non-teachers  45.8  17.1 3.0
§ f \ Teacher Candidates 10.2 i7.6 72.2 % |

NT NT S 109. Students who disrupt class activities day aftr day should

- be removed from reguiar classrooms.
N | GROUP AGREE NEITHER DISAGREE p
L - . Non-teachers - | 2.7 - 21.2 26.0
' ‘ R Teac!;tér 'cmdidates '2@:4 | 30.;8 T 82.9 fm L v
o MAT T 110. Locl-school districts should hire only those teachers win

K . have p&s'sad state or tho&ﬂ teacher exans. , | —
| CGROPT AGREE -NEITHER DISAGREE .
! ) ' . Ron-teachers - 82.2‘.' ,11.‘6’ 6.2
= | rgaéneé Canaiaafes'_ 63.3 '2'3.3 183 00 Lt

AT NT C L1 Teachers shouldbe given cmsfderme latitude in- deciding

" -hat content to teach in mirmclum
) - ,GRQU?‘, " ABREE - NEITHER DISAGREE ° .

‘ | Nan-teachers - . 56.6  19.3 24.1
. . Teacher Candidates 52.4  29.3 1.8

NT‘ KT H i12. Vibst gifted s-mdeﬁts can be bast Seryen in speciat sci'oois h

or centers.
‘0 0w CAGREE NEITHER OISAGREE p
Non-teachers o404 W 29.4 ., -

* .m
(Teai:h!"' Candidgtes 20. 5 38 2 8l.4 :

CRIC e L
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ii NSU Educational Beliefs Inventory (cont.)

NT NT'C 113. Some academic subjects offered in high school are more
fmportant than others. ,

-

) ) GROUP AGREE. NEITHER ODISAGREE p
! son-:eaih:rs 92.5 8.1 3.6
N
Teacher Candidates 72.0 13.0 15.0

- C 114. In general, teachers should view decisigns of “what to
; teach® as more important than decisions of “"how to teach.*®

GROUP AGREE NEITHER DISAGREE p
Kon-teachers 24.7 18.2 56.2

] 3

. - O 02 o
Teacker Candidates 11.8 20.4 67.8

NT NT P 115. Teachers in grades 4-6 should assign at least one hour of

: . bosework every night. . ~—
J L

| .~ "6ROUP AGREE  WEITHEP OISAGREE “p

- Nen-teachers” 61.0  1%.2  19.8 -

. - . om'
. Teachér Candidates 35.8 34.3 29.9

- h)
- ~

i "“ ‘ «
=" M 115, If a school district can finance only one local special
needs progras, that program should be for acadesically
fgffgad’students rather than for slow learners. .-
SROUP "AGREE  NEITHER DISAGREE »p

Non-teachers. 4.8 17.2 7.9

¥ %

A ] 001
Teacher Candidates 3.6 17.9 78.5

NT  C 117, The ultimate criterfon in deciding what to inciude in the
iculum should be: "Does this content have practical
' aqgljcation in daily Tiving?®

~ GROUP AGREE NEITHER DISAGREE p

o

Non-teachers 51.4  27.4  21.3
.00
Teacher Candiqgtes- 37.0 - 28.3 3.7

. TEST COPY
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MSU Educational Beliefs Inventory (cont.)
NT C 118. With the exception of specialized programs, all schools in
a district ought to teach the same things in a given grade
and/or subject area.
GROUP AGREE' NEITHER DISAGREE p
Non-teachers 56.8  21.2  22.0

Teacher Candidates 43.4 28.7 27.9

.09

C 119. it s a teacher's responsibility to identify, and
) compensate for examples of cultural or sexual stereotyping
in textbooks and other instructional saterials. N

GROUP AGREE NEITHER DISAGREE p
Non-teachers 67.8 24.7 7.5
.N
Teacher Candidates 70.3 21.7 7.9

M 120. Teachers should offer special encouragement to girls to do
well in science and mathematics. .

GROUP AGREE NEITHER DISAGREE p
Non-teachers 33.4 349 26.7 %8
Teacher Candidates 43.3  30.7  26.0  °

C 12l. Instructional programs that seek to address
interdisciplinary problems or themes {e.g., energy
crisis, soctal equity) are generally superior to those
that treat subject matter as fsolated dgiscipiines.
GROUP AGREE NEITHER DISAGREE »p

Non-teachers 45.9 47.3 6.8

Teacher Candidates 37.7 50.6 11.6

.30

C 122. Teachers should expect all of their students to go beyond
“sinisum competency” levels that have been identified for
their courses. |

GROUP | AGREE NEITHER DISAGREE

Kon-teachers 53.4 15.8 0.9

Teacher Candidates 43.6, , 0.2 36.1
Cy |

.
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MSU Educational Beliefs Inventory (cont.)

€ 123. At least two-thirds of the classes students take in high
school should be required courses rather than electives.

'GROUP AGREE. NEITHER DISAGREE p

Non-teachers 09.1 11.6 19;2

.“
Teacher Candidates 71.4 15.4 13.2

TC NT C 125. At least 25% of the courses offered in a high school
should be specifically designed to make schools more
tolerable for low achieving students.

GROUP AGREE NEITHER DISAGREE p

Non-teachers 25.3 35.6 39.1

.m
Teacher Candidates 31.4 4.1 26.6

]

(;

NT T 125. Outstanding teachers should receive higher salaries than
other teachers who have the sase level of sepiority.
GROUP AGREE NEITHER DISAGREE »p

Non-teachers 64.4 1.9 15.7

: .11
Teacher Candidates 53.9 28.6 17.6

NT C 126. Subject-matter courses should stress the way knowledge is
developed and tested in the corresponding academic

page 27

T discipiines {e.g., why statements are or are not accepted '

as historical facts).
GROUP AGREE NEITHER OISAGREE

Non-teackers - 63.7  29.5 6.8

- . .10
Teacher Candidates 53.4 §2.2 4.4

TC 27, Because each group of students has a unigue sat of neads,
teachers should develop different instructional sbjectives
for each class.

GROUP AGREE NEITHER ODISAGREE p
Non-teachers 69.2 i7.¢c 13.0
, .05
Teacher Candidates §80.9 12.1 7.0

%

 BEST COPY
' 30




page 28

MSU Educational Beliefs Inventory (cont.)
N 128. Instead of mixing students with different Tevels of
ability, required high school courses shoild have separate
classes for low achieving and high achieving students. .
GROUP AGREE NEITHER DISAGREE p
Non-teachers 41.7 18.2 39.1

< .38
Teacher Candidates 33.0 23.1 44.0

C 129. Learning any subject is serious business: it doesn’t have

to be fun.
GROUP AGREE NEITHER DISAGREE p
Non-teachers ‘12,2 13.0 69.8

. .14
Teacher Candidates 8.6 14.8 76.6

M 130. Most students want teachers to assuse an authoritative
stance in the classroom.
GROUP AGRCE NEITHER DISAGREE p
Nonfte&chers 51.4 15.8 32.9

.08
Teacher Candidates 60.1 8.4 . 21.5

TC TC T 131. To be a-good teacher, one must be an enthusfastic, life-

long learner. o
GROUP ARGREE NEITHER ODISAGREE o
Non-teachers 87.0 7.5 5.5
.00

Teacher Candidates 97.0 0 3.0

P 132. Planning for instruction should almost always begin with a
systematic diagnosis of student needs.

~ GROuP AGREE NEITHER DISAGREE p
Non-teachers 83.6 13.0 3.4 3
. ] ) 6
Teacher Candidates 83.2 9.5 2.4 '

-900 Tems ,

ERIC

Full Tt Provided by ERIC.
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MSU Educational Beliefs Inventory (cont.)

T 133. Teachers are ob11$ated to provide all of their students
with the remediation necessary to achieve mastery of
essential knowledge and skills.

GROUP AGREE NEITHER DISAGREE p

Non-teachers 76.7 21.5 3.6
.60
Teacher Candidates 74.3 20.6 5.1

T 134. For . wum effectiveness, teachers must understand how
they, tnemselves, learned the subjects they are teaching.

GROUP- AGREE REITHER DISAGREE
Non-teachers 78.7 13.0 8.2 50
Teacher Candidates 74.9 15.9 8.2 ]

NT P 135. Mhen making educatioral decisions, teachers should rely on
wiat “feels right” {nstead of “what available information
- suggests is right" whenever these two sources conflict.
GROUP AGREE NEITHER DISAGREE p
Non-teachers 41.3 33.1 25.5

Teacher Candidates 39.0 38.2 22.9

.40

NT T 135. In general, the more a teacher knows about a subject, the
better able s/he is to teach the subject effectively.

GROUP AGREE NEITHER DISAGREE »p
Non-teachers 80.8 7.5 11.7

) 01
Teacher Candidates 67.6 a.6 23.8

NT T 137. In general, the more courses a teacher has taken on
methods of teaching a subject matter, the better able s/he
is to teach the subject effectively.

. GRCOUP AGREE NEITHER ODISAGREE »p
Non-teachers 59.6 20.5 19.9

.30
Teacher Candidates 51.0 26.3 22.8

- BEST GQPY
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MSU Educational Beliefs Inventory (cont.)

NT NT T 138. The most important measure of a good teacher is that
teacher's ability to enhance the academic achievement of

« Students. . o
GROUP AGREE NEITHER DISAGREE p
Non-teachers . 85.6 6.8 . 7.5

lw
-Teacher Candidates 60.2 25.1 14,7

NT P 139. It is fair to regular students for teacheré to devote more
time and attention to mainstreased or other exceptional
students.

GROUP AGREE NEITHER ODISAGREE »p

Non-teachers 16.5 19.2 64.4

Teacher Candidates 11.0  25.2  63.7

,

.46

P 140. Whes a teaching strategy works in one class, it s very
Tikely to work in a different class with the same age
group, subject, and teacher. .

GROUP ~ AGREE  NEITHER DISAGREE p
. Kon-teachers 50.4 2.1 - 27.8

Teacher Candidates 36.0 23.6 40.46

.02

NT § 141. In all‘ erlihoﬁd. an elementary-school student who has
outstanding abilities in mathematics also has outstanding
abilities in reading and socfal studies.

GROUP AGREE NEITHER DISAGREE
Non-teachers 15.1 "19.9 65.1

Teacher Candidates 8.9 25.6 65.6

.47

/ NT C 142. Students should be required to pass tests in reading,
s writing, and mathematics in order to graduate from hich
school. ‘ A
GROUP AGREE NEITHER DISAGREE p
Non-teachers 9.4 §.5 4.1

Teacher Candidates 80.0‘ - 14.4 5.6
. . ¥ )

.14

)
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