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ABSTRACT

0 ¢ IR ) .

Environmental and developneatal factors have been the priumary
explanatory variables investi{gated in studies of young children's
peer play. Scant research attention has been paid to the inmn-
fluence of cultural factors on peer play of infants and toddlers
in out-of-home settings. The question of how the values held by
the parent surrogates who design and work in group care setting
for infants and toddlers may affect the environmental qualities, .,
the developmental expectations,.’and the adult and peer inter-

' tions which are observed in chac setting is the focus of this
pi'\r.

L

The cultural values and expecta:tons. held by the adults who.
designed and worked in one infant/toddler center and the actuail
practices observed in videotapes of infants and toddlers at the
center are explored and these results are compared with results
of three research studies, with the literagure in the field, and
with three groups of other adults. o

> Conclusions of the study are that (1) i{nformants' views are
similar to other adults who have been enculturated by training in
early childhood education but different from adults who have not
had this background; (2) advocated and observed practices are
congruent with results of three studies of peer play done at the
center; (3) results are congruent with {nformants' theory of
success; and (4) results are congruent with literature in the
"fleld of early childhood education.

The culture of the infant/toddler center described in this paper
may function as a medium which enhances the competencies children
require for success in-the middle-class upwardly mobile American
' society. The developmental characteristics observed in research
studies of peer play in group settings staffed by aduylts holding
similar valies may be influenced by these cultural variabl&s.
Comparison of these characteristics wjth those observed in group

settings where adults hold different cultural ‘values 1s warranted.
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Eavironmental and developmental factors have been the primary

explanatory variables investigated in studies ofi y8ung child-

ren's peer play .in group settings. Studies have &eécribcd‘a.

number of the factors that may influence peer play; f.e., the

A

effects of the presence or absence of objects, the chavacteris-
‘ﬁ

tics of distal and proximal peer interactions, and the influgnce

of quaﬁcify and,qualicy‘of adult {nteracti{ons (Mueller and Bren-

"ner, 1377; DeStefano and Mugller, 1982; Vandell,‘WLlséh,

Buchanan, i982; Hay, Nash, and Pederso?, 1983; Bleier, 1976;
Holmbe:g,l?ao; Finkelstein, Dent, Gallacher, and'Rags;y, 1978).
These and other studies are providihg useful descrgptions of
earlyspeer plav, “ S

Although parenmt-infant play {n the home A@s been identiffed as a
means by;which children learn the cultural rules of é gifen
séciety (Bruner, 1376), peer play studies have nocAfocused on the
potential influence of cultural factors on infant and ioddl&r
peer play ip out-of-home settings. The ;uestion of ﬁgw“the values
held by the parent surrogates who design and work in gto'up care
settings for {nfants and ;oddlets may'affect the envirdnmenfal

and developmental variables which have been observed {n studies

R \
of peer play is the focus of this paper,

As John Ogbu asserts (1981), the cultural expectations of the
adult societ; have a major impact on the developmental competen
cies which-are encouraged aad supported in the child rearing
process. He contends that child rearing practicéé are part of a
culturglly orggnized system which is based on implicit adult

”

agreement oo the-set of ianstrumental competencies that indivi-

“ 4
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duals must possess to be succeSsful in that soclety. Moreover,
. . . ' 2

:hese'practices are "standardized :echiiques”; that 1is, ¢hild

A

rearems are constrafined by knowyedge of the competeucies needed

in the society, by acceptance »f the culturally sénctioﬁed

nethods, and by awareness of the societal reﬂard% and penalties

attendant on the aventual adult performance of the children éhéy

care for. Evidence from crosscultural studies indicate that these

>

s .
- .
cdﬁpetencies may Vary acro¥s societies and tinme periods and may"

influence.the child rearing practices which are sanifioded by

- . - '
these societies (Barry, Child, Bacon, 1959; Miller and Swanson,

-

-1958; “ohn, 1969; DeVos, 1973). Do the "staundardized techniqueé"

Eollowed.by pareant surrogates who care for young. children today
e ” ) -~ ' ,
promote instrumental-.competencies sanctioned by the American

culture? Or do their Eechniques pfomote competewﬁies valued pri-

marily by specific subsets of the culture?

Eh

Frederick Erickson (1984),Qih an analysis of the e~lementary aad

secondary school as literacy learning ‘environments, maintains
that soclial relationships are "an igherent dimeansion of theg
léarning task” but that learning is the school and {n the home

differs in regard to typical learniog tasks identified. apprB-

priate forms of objects and symbols acceptsd, and amount of con-

" trol over selection of problems to be solved allowed to the

]
learner.

>

¢ -

He cites the Wwork of Wertsch (1979) who describes the teaching

*

task in the home as "proleptic instruction” in which the learner

performs aspects of tasks under the direction of 'an expert ’

"

(adult) who demonstrates appropriate performance. This type of

O
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ins:r?ction is one ofr mutual negotiaticnm, irc whice theflearne:’
seeke help and thetreechef'provﬁdes it, in a balaince between
observation and,guided‘triéls; fhe concept of ”scqffoldingﬂ
'(Wood; Beuner, Rosg; 19*93 i1s also reﬂevapt. Scaffolding de-
LA seribes a "fluid, in;eracEionef system of social and cogunitive

supborf" which is jointly constructed by learnmer and teachers.
The right to define the task is & part of scaffolding nesotia-'
tion. Erickson concludes Ehaf the elementary and secondary
schoel‘does not have this type of ge;rniﬁg euvirocaoment. But what
about the haely childhooe school, especiaIly‘wbgn its students:‘

are infantg and toddlers? Often these out-of-home Settings have

been defined as a bridge between.home and "real” school. Thus,
- . . ¢ :

\/)j‘

they m3y act as a3 transitiopal medium which has elements of both

'l

cultural worlds. | .

Professionals tra%ned in erarly childhood education go.threugh a
E pt8cess of enculturation to, the fieid. They also bringtwith them
tgeir past enculturation as members of‘che society . which they
were raised. The cultural aesumptipns and practices they bring to
tﬁe iefanc/toddler center are usually drawn from a combination of
the early childhood education culture and that of Ameriean white
middle class society. As with every culture, this integrated
culture uaas a :heory of success” and ‘ "standard techniques “
(Ogbu, 1982). Naking these explicit may be useful in explaining

the results of studies of infant and toddler social interactions

with adults and peers {n group care settings. .

Specifically, this paper focuses on the cultural values and

o _expectations held by the adults who designed and worked in one

*
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infantgtoddler center, gﬁ%:er L, and on ac:uai pfactices‘gb-,

served in videotapes of_idfahts and toddlé:s at this center.

¢ -

-

*

»

A} -

The ceanter {3 on the campus of a state university located in an

upwardly mobile suburban area but contiguous to two majot cities
’ ) : )

in i midwestern state. The pobulgtion served by the center is

primagily white, middle class (abour 10% other ethnic groups, 10%

low in:ome,'agd 20% single parent families). ~Center L. was

L

established as an integral part of the griduate and'updétgraduate

early childhood education programs of the university to serve

. four ma}or purposes: (1) to provide high quaiity care for young?

children and education for their parents; (2) to serve as a

-

traloing site for studeats; (3):to be a model for early childhood

. « - ,
educational practice; and (4) to dDe a site for research {n child

development and early childhood educarion.

L

At the time the 6bserva:ianal research data were collected,

Ceater L. had one building devoted to the 1;ﬁang/toddler parent

‘programs and another for the toddler child care program. Other.

&

buildings housed preschool and kinde:garten\programs, The in-
¢ , e : .
fant/toddler parent ‘programs (no longer operating) served pre-

.dominantly community families while the toddler child care pro-

'gfam serves predominantly student and faculty familfes.

»

Subjec=s and Method

¢

Two types of data were collected for this study. First, a
description of the cultural expectations of the adult {nformants

wasg obxained? These data come from-su}veyd'énd"incerviews with,

) : . v | N
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the’gigh; professionals who designed, implemented, and operated

the programs at Center«L over a period of ten years. During the

-
1 -

period from 1973 to 1983, these early'childhood educators pro-

vided leadership for Center L. Four of them were primarily in"
n
volved with :he infant/toddle: parent programs and four with the

toddler child care program. All but one of ‘them have degrees

3 . ‘

from the university where Centgr L. is located; the one who'is not - .

a degree holdfr was a3 faculty member:’All eight profe;sionals
have servé& oa the faculty of the unfversity, have directed or
taught aE‘Centgr L., and have concePtualized and,imﬁiementeq
major facets of the Center's ptogramé; Two informants are Qale,
six are female. None of the informants are preseqtly active in
Center L.'3 programs; howevét,~at the time the videotaped ‘data

were collected for the studies reported here, the prograns'

characteristics had been formed-by this group of professidnals.

' L4

Each informant answered a questionnaire on their views about borh

- infants' and toddlers' developuental needs, the appropriate

«
»

characteristics of environments for thase children, the role of
adults anﬁ‘of peers in grohp caré‘Qe:cings, and the strategies
which should be used {n child rearing by parents and pdrent
surrogates. After preliminary analysis p§ the responses,

‘infofﬁan:s participated in a'telepﬁone iaoterview, in which thetr

answers regardiog peer play were probed and information about
; ,

their "theory ,of success” was sought.

>

5
Analysis of the data included {dentifying the cultural value

themes eipressed, the "standardized techniques” advocated, and the

-

peer play developmental expectatinons for infants and for toddlers

8
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‘that are held hy éhe iaformaant group. The simiiaritieh and

- -

differeaces btetween th¥se informants' views and those of the
. ' - ) : , , ¢ ° ‘ F 4 ‘
three 'other respondent groups were noted. Comparative data from . | 8

. @8y care professionals in other 10catious,“adyanced\leveb early
- Y b . -~

childhood univegsity scudegts, and new-entry.psychology students

k)

g
.

. 'were also collected to provide contrasts to clarify the focus
’ . . . . . 4 ¢ ' ] v
j ' - - ..

cultures . ’ — ‘ _"i,;
The videotapes collected agd used in two research studies at s
* - . v . .

3 o . ) .
—~ Center L. were also revigwed and observations made to coafirm or
. 4 . .

- +

'di§confirm whethef the.prac:iees_oﬁ :h; adulcs and the peer play . 'i

of the children at the center reflect the cultural expectations o
f . -~ o

a

' and values of the informants.

T »

, ; - . . ) « -

Fiogally, compatisons of the relaticnships between these data and

(1) the results of three studies of play codducted at Centér L.; . '-

<

"(2) the results of infant and toddler peer pl&y studies‘teported

{a the literature; and (3) the "stafldardized techniques™ of child

+

teari&g which are gdvocated by early childhood ﬁrofessionals were

B , .
made.

»

LA

Results: Informants' Perspectives on the Culture of Center L.

-

“ H

l. Infane Program: As described by informants, the preferred J
¢ - . . .

¢
€

setting for infant group care is,one which attempts to replicate

-

the home's nurturance and owe~-to~one adult telationships. while

pro&idiwg in addition an interesting physical environment for’

-

exploration. Informants indicate that consistent, warm nurturance

ﬂ . ,
is the prime basic need of infants. gther ma jor needs include: ‘
(1) opportunity to exﬁlotc safely the objects in the environment K

9 IR .
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- o \ . - & N foe
: aad (2) opportupi:y :o develop reciprocally respnnsive relatiogd

) .ships with adult caregivers. They believe that the first s
fo,:ered by tolerance for infant- behauiot, {ndirect uethods of K

. guidance, Snd fJexibilitx ia a° scimulacing physical envitonment :

which pronote§ expetimenta:ion. They include in t“e second the .

- l

anor:ance af senaicivicy to infant cues, responsiveness to ver- -

-

' bcl comnunicetionlct:empts, and encourageuent cf 1nfan: social

.}
responses which leads to awareness of how to get-ﬁheif needs met

by adults. ' : . . -t . . =

The importance of cognitive stimulation is mentioued, primarily
throqgh emphesis on exploracion and comnunica:ion, but this type

of stimulation seenms to be less emph@sized than socicl stimula-:

-

:ion aspects. Inforuants indicate that the major porcion of the

sbcial dtinulatxon at this age comes from adult/child interaction

.

and p%ay rather than from peer lnteraction and play. Klthbdgh a

L]

few informan:s’ci:e;differences in the Sehaviors of male and.

*female infants, (1n activity level, need for touchiag, and vocali-
zaziou ) most respondents strongly state that there are "no con-
Sistent differences” between male and female infan:sa

: .

]

,‘ Enacling infants to secome aware of peers as separate from.3elf
and t: lee;n that chese other social beings are not._objects sre
cited as positive aspects of the‘grcup enviroenent. Infornancs
state that infants ;re‘in:eres:ed i peers and demonstrate this

. iaoterest throJéh orienting to peer's vocalizacions acd responding
w:ch vocalizacions, watching‘tceir ec:ivicies, reachicg and

. . L]
touching peers, and being attracted to the objects that peers are

using. This interest is so intense in {afants that a nuaber of

ERlC‘ N : o * 10 . | -
e S




.reaction to the presence of ~ther children. They suggest encour—

'aging this iuterest by ‘mentioning {t verbally, arranging the

‘chan peers’ as second ia importence.‘

informanrs mentioned the word "Sparkle" :o describe infancs

#
-~ o

:

. » . .‘.'l‘

&enyirogmeut and~repasi§iontng infants toepromote it, and p;anning‘ j.'

some activities that can include more than sane child. Although -

a . *
:hey believe that adul;s are often condttfoned to intervene

when {nfants attempt ‘to touch each other, they scress that Qeer

o 2

couching and other physical attempts at interaccion should “be o “

Vilw e

-

~allowed. A o ”

’

o . ,

-

' : . | ' o ‘ o
Ehcouraging interacfions among,infants °is not the highest priori-

ty, hovever. Although observation of peers as a source of mew . «

v

scimulution and as a means,of leardiﬂg new behaviors are valuedi

when asked to rank the imporcanée of learning about adhlts,

\
obfects and peers; all informants. indicated that learning abouc

I -

adules would ccme firsc with objecrs ranked slightly more o(ten.
r L

‘r . ’..’ . , .

-

AN

The - informants ‘cite many playﬂactiviCies that adults should do

..

‘'with individual iofants but few thar specifioaliy incdude peers.r

‘

Iﬁ.addition, they see some,pdtentially negative consequences'of

peer presence, primarily because cmey may interfere,in,the estab-

lishing of the close adult- infant relationship. Iofprméhgs men-

a -

tion such cerms as cqmpetition for adult attention, peglect of

indgviduaLfneeds cseeds not met as quickl!, and they also cite

pro“lems of overs:imulatron, imitacion of undesireable behaviors

-and exposure to illness as potential negative effects.

2. Toddletr Progranm: Accordiag to informants,“tbe_preferred set-

-

11 -
- v -, . .
- . 0 ) K

B 10 X .. . ) . LI 5 ' .. :‘{ .'. -

b
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2 ' ' . e v .
tiang for tcddler gtoup care provides a-cpgnitiVely challenginj

u

physical environment in which<toddlers can safely e:ercise a“on- '

(.
omy and independence, while making a. ttansition frcm adult child

interaction and“play‘tp_pger interaction and ‘play. fnfctmants

coasistently stress the toddler's needs to-explore actively apd'
> _ \ PR *

independently a wide range of objects, to probdblep solve, to

.

experimsent, and to ask questicns.'Learning "what thinge are-like"

. :
s . - . . i Ea
.. -

'~ 1s-only one aspect, howevez. Two other ngeds are (1) to learnf

a'v
A]

Accor&ing td_informants,,the first of ‘these requites adult en-~

o , |
_of ag enfﬁronment with many materials that promate symbolic

‘synbolic ways of dealing with the environment and (2) to learn

IS A

appropriate ingteractive behaviors with pee S.

D
< : N

Ll

-
.,

£

-

, r

Aevelopment and through continued adult verbal and play inter-

* r"\ U

actions. the secoad iﬁ a goal achieved: by encouragement of peer—

anl

v_pte%ent activities, stressing the responsibdilites expected‘in

o~

”~

A\l

ﬁ;iation tc peets‘(Such as sharing), and supérvising peer glay

€ K . C—\.. . " ’
activities closely. Informants have expectations for "associative

play,htoopegative play, group interactiogons with peers, and play

4

.and language interactions.” - )

«
’

. -
- . s
. : -

in regatd to interes¥ io peers, toddlers ATe seen as peer~group-.

oriented. Informants state that toddlers' mobllity allows them °
' ' N ! _" . . ¢ c '
to be very activé in making social gvertures to peers and to

-

"{avite somebngyti'share thetir experiences.” They cite fdirial

-

overtures such as adt{verobservation, g}ning close, taking and.

giving objects (or in 6ne'infcrmant's watde, "peace offetings",?

{ -
touching, imitating, and playing connecting games as well as

_-cou{agement of both language and symbolic play,;through'provikipn'

-

‘ : T 12 '. ] |
" . - - » .
s » - R .
~ - , . ! . - L .
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engaging in associative, parallel, and cooperative play. They
stress thase poii:ive aspects of peer presence: (1) mnderstanding
give and take and the meaning of sharing; (2) modeling new be-

_ . : . haviors and learning by imitation; (3) developing empathy and

Lt

knowledge of differences; (4) learning language; (5) developing

play abdilities. | _ *\ ‘ P
; N | .
. \ ‘ :
~Negative aspects include some mentioning of those citded for
infants, but more stress on modeling of misbehavior, space en-

AN

? croachment and physical injury from aggression--all qf‘whiéh may

be presenc‘in.a 'learning phase' of peer ianteraction.

]

‘Al;hough adult encouragement of toddler play {s mentioned, most
infgtmants indicate thact toddlers are "grouples” who "almost
always are together” sé that adults have no problem inpmaking
sure that theré ﬁill be peer interaction.‘ As one informant
° states, "a?ulté should treat peer intérac:ion sequencés ia the
sdme way that they treat a child's building a tower of cubdes; in
both cases, the adult should not {ntervene as long as the se-
.quence {s going well,” In citing play activities tha:'adulﬁs éo
with tod&lers, facilitating group games are mentioaed by o%ﬁd
informant; hqwever, many of the activiﬁies mentioned have a high
gdul: led cogni;ive/language stimulation component, i.e. reading
or jooks 1is mentioned by quos: all informants., Thus, even thoiugh
peer pla& relationships afe seena as of major ;mportance, ad;lc
interactions using ; “broleptic>instruttion"<;ppﬂo;ch which fo-
cuses oa learners as individuals amd“&efiners of%the legrﬁing

tasks are highly valued. o \

~ ERIC : o .
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About hal. the informants cite differences between boys and girls

at toddlaf age. Most of these differences tend to be about stero-

..

typlic behavior, such as doll or truck play. However, peev friend-
shipa~a:e cited as more likely in girls while peer intrusiveness
and aggression are noted as more likely in boys. Girls are seen

as more likely to want comfort from adults.

Informants su;gest many ways that pée; play should be encouraged
{n toddlers; for example, providing a verbal ~verlay for their
peer play activiées, taking a role that promotes the extension of
the pee;\play, monitoring the Qiay to regulate the amount of
infrusiveﬁess and‘tovmediace conflicts,rscimulating by providing
objects and materials that can be enjoyed by more than one child,
and allowihg toddlerg'to learn self resolution of peer comnflict
situations. Although soame {nformants still stress learning about
adu{bs as most important, the majority ramnk learning about peers

as the first priority.for the toddler age, with learning about

objects.as the second priority.

3. Commonalities and Differences Between Expectations for Infants

9]

and for Toddlers

Many of the values expressed by info:nancs'arg'conuon to both age

groups but the priorities vary. There are also soﬁe ma jor differ-“

enées in expecta:ions‘for infants and toddlers. A common theme
which underlies many of the informants' answers 1s responsivene'ss
("sensitivity to cues, going with the flow, encouraging children
to use adults as resourceé, helping them to learn to get wha'r.
they need”). The recoamended early whildhood school éavirooment,

¢ .
therefore, seefas to resemble the proleptic instruction model and

P R R A
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to promote a scaffolding approach. It also resembles the "pat-
terns of indirection”™ model used. by Native American and Alaskan

cultures (Erickson and Mohat:,_1982 Barnhardt, 1982).

Another theme which {nformants stress for both infant and toddler
8roups is that of encouraging au:ononous @xploration and active,
independent seeking of knowledge. Facilitating exploration, pro-
~yiding safe, stimulating and spacious environments and reducing
adult initia:ed activities.as children give cues that they can
initiate their own problem seeking all are seen as promoting
cognitive growth. Since eﬁphasis on cognitive competence and
ability to manipulate the environment successfully are major
values of the American middle clase upwardly mobile society, ehe
techniques advocated by {nformants fit those values patterns as

, well,

Finally, the theme of democratic guidance, minimal control, and
respect for individuality and uniqueness is evident i{n responses
concerning both {nfants and toddlers. When asked how adults
should deal with inappropriate or naughty behavior, many infor-
Rants answered "for tnfants, there is no such thing as naughti-
ness,” and they consistently suggested discipline techniques such
as redirection, offering alternative actions, giving eeasons,
iaterpreting‘inappropriate behavior as a cue to provide a change

of stimuli, afdd occasionally giving a firw "no” when redirecting.

4, Comparison with other respondents
The qualities emphasized‘by'informants from this integrated early

o childhood~whi{te middle class perspective are highlighted

ERIC - .- 15




when responses fton the comparison grons are reviewed. The
ianformants’ views are siailar to those expressed by the advanced
student respondents frou W. College, an early childhood education

iostitutieon. This group of 10 respondents also mention the major

. themes expressed by the expert ‘informant group, including the

stress on nurcunaace for infants and exploration for toddlers.
They stress the cognitive stimulation aspects even more strongly -
than. the Lnformant group. Since this group is also represen-
tative of early childhood education enculturation, validatLon of
the presence of tuls cu-tural strain is provided by these respon-

“

dents. R

1a comparison with the idﬁormants, the 12 new-entry psychology

studeats, from a state univeréity without an early childhood
education program, have é more limited and less well-defined
perspective on the needs of infants and toddlers. In regard to
social needs, most give a global response such as “"love and
attention.” They have diffigulty definiag cognitive needs“and in
differentiating between needs of infants and toddlers. Most alsc
h;ve a distinctly different perspective on certailn aspects of
child rearing from that of {nformants. For exanple, they do not
support the "democratic gui;ance" form of discipline with redir-
ection and tolerance for indivi&uals that .the informants support.
The new~entry students are more concerned with control ("not
spoiling”, ""lefting them know who's boss") and about h#if advo-

cate physical punishment. They, do not siress exploratfon, inde-

pen-dence or-need for adult responsiveness to child cues as do

{informants.

‘16 i
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- The day g;re director respon&en:s do. not represent a consistent

‘ viedpoinf.vthree‘of thém hold views very similar to the informant
T graoup, but two hold views on coatrol and discipline that are more
;ililar to that of the new=entry students. Because the training -

N -

levels and educational béckgrounds of these respondents are

varied, they may have differing levels ofhearly childhood encul- .

o

. turation.-

-~

5. Informants' "Theory of Success”
Informants were asked to {dentify the compomeants of their "theary

| : e
of succress”™; that is, to state what i{s needed for an adult to be

successful in American society. Their answers provide support for

Qgbu's céntention‘chat child rearing practices are 1n£1uenged by
. e the culture's "theory of‘success". Four majr components‘were

mentioned by all informanfﬁ: o
(1) Beding able to fuucﬁion for.oneself, to "bé,one'sﬂown person“
(having self-confidence, self-esteem, self-understanding, feeling
'good about sglf, finding value gnd strength in one's qﬁu.indepen—
dence and autonomy). This.value is cited by Derber (1979) as a
pervasive one in preseant American saciety. . ‘
(2) Possessing thinking. and learning ability (problem solving,
recognizing patterus, deVeloping concepts, acquiring knowledge)..
(3) Havfhg emotional/social coﬁpe:ence (ihterpersonal skills,
communication skills, adapéibili:y, ability to cope with stress{.
(4) Possessing motivation for achievement (making best use of
‘talents, persisting with tasks to completion, functioning in

work, wanting to achie;g, being interested in many things).

Thus, the &nfornants' "theory of success” contains the coapetency

R



components that are also reflected {n their statements of infant
and- toddler developmental needs and their advocated standardized

techniques.

o

Results: Videotape Observations of Peer Play Compared to Infor-

t

nanta"Egpeotntions

The videotape review provides examples which confirm nost of the

1nfornant-expresoed'cultoral expectations. Those especially

. related to peer play are discussed in the'ﬂolloving section:

3
i

ay 4

, PR ~ \
l. Infant'Prosram' Observations of the infanf center videotapes

provide numerous examples of the nuturance and sensiti{vity to
cues valued by the informaats, such as :esponses to crying,

restlessness, fretting, clinging, pointing, 1ifging arms, and

'reaching for objects. Those 1nfants who are not yet mobile are

sometimes subjected to Lntrusive adult fateraction and stimuln-
tion ian the absence of cues from ‘the infant, as though the :}Klts
are reluctant to allow them to be alone. Once the infants afe

mobile, the pattern changes, however, and independent exploratiosn

of the eavironment is eacouraged. Although dependency i{s allowed

when a child s{gnals a need, in the majority of the observed
instances the mobile infant is allowed independent exploration

both of the objects and the peers in the environment.

Redirection and intervention are used but adults often seem to

wait to see what will happen before reditecting or they attenpt

4

to make the intervention seem like another action alternative

rather than a disciplina:y technique. Adult techniques observed

1

finclude repositioning children or :earranyﬁng equipment to make

AT
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it more aécesstble; offering of objects, cailing a:iention‘
verbally Eo objec:s or actions, tnttiating'simplé games such as
peek-a-boo or ball, queling.symbélic acts, or ps%ng proleptic |
instruction apd scaffolding. For-example, an adult“starts rolling
~balls down a plastic chute while the infant watches, accompany\hg
the ac:ivity with verbal commencs (overlay) then gives the child‘\\\\
the ball and encourages the child to put. the ball in the chqte.

After a number of pr:mpts, the child is pe;forming the activicy

whilé the adult watches and intervenes only {f the child has‘-
dtfficulty.\C§ncining vefbal commeént ";n the child'seéctiqns;

making slight rearrangements when the process is not successful

‘and obvious enjoyment‘of'the child's.actions are conveyed by the

adult,

*
<

Both encouragement and discou;agemedt of infant peer interesc and
‘Piay is seen on the tapes. Encouragenment includes actions such as
commenting on infants'bcbserQa:ions of peers, calling attention
to peer activity, repositioning infants,so‘che'peer cﬁn)move
closer, Qerbal prompts sucﬁ as "say hi Brian” ®r "throw the baIl
to Tommy"” (a baby of 6 months siccing on adult’s lap), takigg the
infant to observe a smaller ianfant, and'helping‘children tﬁ share
animal toys. . On the other hand, children's efforts to touch, take
objects, or crawl close to peers are somgcimes,met by concern
about possible harm so that repositioning away from peers also
vccurs, 4s do phrases such as "no, no; be nice” when peer is -
&othed, "be carefui“ when close to fnfan:s, or giving reprimands ,
when not sharing. Thi; concera may be gnwhrrah:ed.fo?, as Hay;

. s .
Nash and Pederson (1983) found, {afant’ atteopts to take objects

| 19




from peers are often met by non—resistance and neutral affect.

The variety of peer interactions among infauts includes distal -

[y

and other emerging social behaviors‘and a few true peer\play

actions. Comnon accions are visually observing peers and - T

- . -

peer/adult activities, creeping or craw ing close to peers,

~

touching, giving or taking object, listening to a peer cry and

visually orienting to scund reaching for~peer or for peer's

object, patting, smiling, mu:ual gaziag, picking up an object a o

A e

peer has used, wandering through a peer group, observing self and

4

peers in mirror, sitting very close to peer, and playing in a.

' parallel maanner (for exanmple, in sand or water).

Although informants nnnked;intgraction with adults and with ob-

Jects as more ‘important for infants than {nteractions with peers, . >

L]

observatiocn of the videotapes indicates that, even with those

priority competencies, the social envirooment for infants is
e

rich_1n opportunities for developing peer awareness and emerging

~

social i{nteractions at Center L. - .

n . . ~

2. Toddler Program: Observation of the videotapes of toddlers

gives4a picture that closely resembles the informants' views of . ,

the toddlers' need to explore and experiment with the physical

and the social environment. The adult role 1includes providing
- .

nurturance but 1t is provided les: as a focus of intnraction and

more as an accompaniment to fnstrumental attention. For exanple,
’ . .
the adult may read a book or help with a problem in a manner that

.

couveys warmth and caring. There are also many instances i{n which
the interactional pattern is toward {nvolving the dependency-
seeking child in an independent activity which will allow the

. : ] . ‘ .=
. L ‘ C— . ' e
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adglt to move away. For,example, the adult yi]o.l.l hold the child
for a moment, then try to engage his/he;: ‘attention in a p‘uzzle or
other iandependent éctivity and move a;ay when the chili seems to
'become engaged. There are many examples which 1nvolve a repeated

pattern of moving 1qto and out of the child's activity aad en-

couragement of independent moyement and self control.

Another common rolé the adults play (s that- of “delayed action”
or "laid back” observer. An adult 1s present mear an act}vity
area and-alert to the needs of the toddlers but not intrusive in
their activities. Adultfiatervention occurs when toe:e i3 danger,
pbtegtial conflict or woen en adjustment of the environment will
facilitate the play. Although there are a number of examples of
the adult moving in too quickly to :esolve a potential conflict,
this is less common anong the toddlers than with infants., Maay
peer coanflicts are not resoI;ed by edults'butéare-subjeet to the
"laid’back'.apptoach,.witb'the adult,wetcing to see if the con-
“flict will be resolved by the chila:en. In one 1ntetaction, the
toddler wpo had takes a truot'from another.ehild pointed out an-
other riding toy for the other child to uge and the play con-
tinued. In another case, a conflict over a ball was resolved by
‘bng adult casually ‘finding a second ball that could be used.
Empethz is also apparent in a few peer interactions. For exame,
ple, one chld who inadvertaetly feli ot another’ seemed puzzled
at first whe;\tge second begau to cty. When that child ren to an
“adult for comfott\\tge first child ran over and gave a hug to

‘both as the adult sei&\gioow hif you're sorry.” aAdults use

social play, ( he wants to help you

language both to facilitat

*
-
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build,” "help me rock the boat™) and to, respond to negative

behaviors ("we dont't throw the ball on the table,” "wait to turn

¥
L]

the‘page”). ) oo . -

.. a ! - “‘&’ " X
Toddler peer interest and Play is observed in a wide range of

Seﬁhviots. Emerging social behaviors include observing'peers or

adult aond peer activicies, moving close to peers, giving and

- -

taking objects, mutual gazin&, attending to peer voices, phaying

~ with objects that peer disca:ds, grabbins or ppshing,‘motioning

peer to follow,_imitatrng peer actions, playful screaming to gain

a::ention, hugging tnd other nurturing behavidrs, laughing to-
gether, and parallel play wi:h similat materials but little

direcg ‘{nteraction.
= §

Much associa:ive and simple/;ooperative play 19 observed, such as

chasing games, bloek building, puzzles, pretending to feed each

ocher, talking and laughing while engaged in similar play (which

-

may escalate ianto “grpgp glee”), working tugether on a task,
. 3 . ) - ‘ . a
engaging ‘in péugh-and tumble play, mutua1 book “reading,” climb-

ing and sliding together, and playing~peek-a-boo,énd.ballﬁgsmes.

\
£ ° -
.
Q

Verbal peer social iuteractionsvincrude gsiﬁg simple social

-

- rules, guch as séying thank you,” "no, “mine,” "my boat,"” "t

waat,” aud some repo:ting of peer actions to adults also occurs.

Although peet conflicts are numerous, frcm simple interactious'
where oge ch114. takes an object from anothet‘and gets no resis=

tance to physical or verbal conflict, many conflicts are resolved

[

with a oinimum of s:rgﬁn anq\:he Same children often are playing

:oge:her shortly after a conflict. There is even evidcnce of the

22 .
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beginnings of friendships, whéere certain childrea have mutual

preferences for being in the presence of each other, :

3 . . : 0

Al:hough thege are allo many‘examples of toddlers': major preoccu:
pacion with’:;e phyaical ohi?cts in the cnvironusut. even these
ssgments include internittant observa:ion'of paer activity. Thus,
.the inforuauts"belief that a prLortty task for toddlers is i:
learnins adbout peers 18 suppor:ed‘by the tqﬁes. -All but the very

youngeat of toddlers seens to be tuned int:d the peers who are

sharing :he envi:oﬁnent.

‘Comparison 22 Results with Peer Play Observed in Three §:ddies

<

t
. ¢

Two studies comparing th% 1n:ét;€%ige'5ehavio:s of infants and ;

;qﬁdlgfs and one study Coypatiag play of toddlers and preschéol-/

ers describe levels of peer play at Center L:.

/

é;udy;l (Sponseller, and Phillips; 1977) used a 10 second snap- .
rsho: observational- cechnique in wgich all interactions occurrins‘
at a ;er:ain time were recorded during infant sesaions and tod-

dler sessions. Three {nfant g;oups and three toddler groups, each

with ten childven were observed.

The results, indicating highet levels of infant- caresiver inter-

g ¥

“action than coddler-caregiver interaction, !awer infant-peer than

toddler-pegr-Lntetactions, and high levels of eﬁefging socdzl
{ateractions 4t both ages, are all congruent with f{nformants’

expressed expectations.

-
.

4

‘S:ddy Il (Spongeller and Jaworski; 1979) was a lonéi;udina; aiudy

-

coﬁpa:ing‘:wenty chgldiéh at toddler ;ke'anh at preschool age on

8 -
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social dimensidns of phay (Parten categories) and on cognitive

, X
dimensions (Piase: catesorié ). In regard to toddler peer play,

:tudy renults 1ndica:ins high levels of solicary and parallel

play, with gi:ls ensasing in more parallel and boys in mpre

,soli:ary, are coagruent wi:h 1n£o:mants views. Significant dif-:‘

ferences exhibited between hoys and girls’ social and cognitive’
play patterns also support informant expectations. Since :yis .

s:udy dih'nuc'address the adult role, there is no information

related to those interactioans.

hY

In Study III (Bergen, Gaynard, Torelli; 1984) the sequence of’
1ntéract1ve even:s'occu:fing fo ten minute samples of behavior of
forty-two childttn, three to thirty mon:hs, vere recorded and
play behavior® with adults and with peers- wvas coded for social
quality. For gqcial interactions, the laitiator of ingeraction,
purpose of Ldteraction, an& results sf inte:aqcion‘ﬁere :egorded.
.Eme:giﬁg d4ocial interactions (sucé a; di;:al int;:-action and
parallel plgy)ﬂwere alsoycoded. The study results, indicating
significant differeuces between Infants and toddlers in lgngth?of

interaction events and in initiator aand subject of interactions,

ar. in the directions of inforumants' expressed views.

Re}u}ts {indicating significant differences in aduic-initiate¢

o

interactions with infants as compared to those with toddlers, a

-

high level of ewmerging social {nferactions, and significant dif-

ferences iu social quality of events over the age span are'also

+

in the direction which would be predicted by iuformlntl' view—-

-~
o

points. The stress on- atrention-seeking (Derber, 1979), respond-
-

ins to cues and lnizictins tn:erac:ions to achieve endl are

; . . SN
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evidenced in the results. The results‘elso Support the infor-~
e T -
: m&nts views that’ there should be greater emphasis on adult

L)

interaction at  infant level aad greater emphasis on peer intbr-

actiou at- the. toddler level.

‘' Results in Relstion to Other Studies of Peer Play ST, -
‘ i ————— | SR N ——————— ) o
Although the present data do not speak directly to other studies SN

.of infant and toddler peer play reported in the literature, the'

rplay developmental characteristics reponted in these studies may

- de related not only to developmental universals but also to
competencies that are propgoted by the culture of the early ghild-

: S ,
. hood programs the children attend and/or of the ‘middle -class parents »

14

-who parti{gin~te tn the studies. The data which consistently

reflect results congruent with expectations of informants in the

L]

. )
preseant study, such as change fvom adult interaction to peer

interaction,‘-rom object involvement Lo peer involvenent,wand »
jfrom dependent to independent action, may also bde refleetiﬁ? the {
‘cultural expectations of.the cducators and parents who hold.the
values ofthe soclety in whichthese children willseek to be

successful. Interviews with the adults iu settings used ia other

studies would clarify whether ‘thelr views are’ comparable to those

-

* of present respondents. c
Results in Comparison to Early Childhood Education Standardized ) f?
. T B T . :
Techniques . A
" As the exanmples indicate, the “standardized techniques" observéd {in- S

clude proleptic teachins, scaffolding, democratic guidance, aqd “

verbal overlay. Adult direct - interactions tend tq be focused on

o'
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and to

tognitive con:enc but che con:rol of both cosni:ive ¢nd soeial L
ih:erac:ions is mu:uelly shéred

‘child. .

:ions. there {3 evidence that an’ infan:/toddher cuiture wi:h B "‘f._{“5q5
agfeeddupon cdnpetencies promoced by the gdulta does exist. This

culture combines the. values of eatly childhood education &nd che

the "theory of suécess

hold. The ehild reatins ptaeiices of Cen:er L. promote tq. coapes .-

»6 - . -

From both the informsnt ianterviews and the videotape obsetva-

L)

..

~, .

which the early childhood profeasionalo

a

.or ﬂelega:eﬂ~by tﬁe aﬁult.tp the o

i Agerican white,upwsrdly mobile middle class. tt is 1anuenced By

b . .
v, S, ) L PR
. i :

v

b
i

IRy

L]

...

: . L
'y L T

tencles that contribuce to that definition of succesa and The’ L e e

techniques advocated are designed to. promo:e achievemen' of chene

-
-

i

a ’

competencies. Moreover, these eompe:eneies are also- eugpor:ed by -

the early childhood educetion culture, as described ‘in the liter=. S

L) L

“variety and contingency of :esponsiveness ’

aecure and stable (adult) etcachmen:

role over to the child are {mportant elements of an infant sroup

-

care enfironmen;

Leavitt (1985) to be

their behavior to the COddle:'s-ac:ivL:x and }espond'thoughtﬁulr

ly,” to

materials in their own ways with the least amount of diréction,”

-

and

"suppor:ive participant(s),”

©

-ature of the field. For example, Caruso (1984) adviges thag
"opportunity for - ',ff
) sekf 1n1cia:ed explpra:ory play both with objeccs and people

"passiig the lead . i,!f

Toddler teachers,are adyised by Eheart and

:o

"encqurage young children to explore and ekxperiment ‘with

"allow children to be as independent as they are able.” .
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Conclulion

fhe thesis of this paper (s that the resdics of research Q:udies
on infan: anﬁ :o#dlgr.social intersctiohs and peer play deveIop?
ment'can be.explaiﬁéd not only ;§ evidedce of-universal develop-
. mental stages but also as evidence of a culturally organized

o System with implici; adult agreeméntion the se® of instrumental

,

competengcles that iadividuals must posgsess to be successful in
white middle class Aietican saciety._Tg;data indicate that
Center L. exhibits a clearly defined culture which is promoted

~. through the expec:g:ioﬁs and the practices of the adults yhé gre.
early childhood eduéation,ptqfussionais. This culture promotes
certain behaviors in infants and coddie:s.aid does not promote

o

certain other dehaviors..

~ As American white middle class child resring practices differ
~from thosa2 of other cultures, ethnic groups and time periods, so

do their 1infaut/toddler child care programs differ from those

of other zountries and of other American ethnic groups. The
%giiture of the infan*/toddler center described here may function
;ﬁs a meany for enhancing the possibilities for later sufcess in
g ' .the,predominant middle glass American culture in which these
1F’ children wili live. Whether the competencies promoted by these
,// earlyf{hildhoodprofessionals are prevalent in the majority'éf
} 1nfanc/toddler .group care sectings and whether they are essential
’ .« for adult sucéess for children from other ethaic and/or

socioeconomic groups remains to be explored.
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