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ABSTRACT

To learn about teachers' conceptual:zat;cn of memory

'strategy use, memory knowledge, and developnental changes in these

children in kzndergarten through sixth grades. .The quest:onnaxre_
included sections on stratagy use, metamemory skills, and memory
monitéring and control activities. Teachers were asked to -
characterize expected performance for children in their classes
achieving at high, average, and low levels. Teachers .predicted major
differences in memory strategy use, memory knowledge, and memory

skills, 1nvestzgatozs adm:ixsteped a questionnaire to: §9 teachers of

‘monitoring activities as a function of classroom achievement level.

Differences in responses across grade level occurred for items .
assessing. memory strateg:cs and self—-testing activi S, and for some
of the memory knowledge items. No differences in teachers' '
expectations at different grade levels were seen in cvaluat:ons of a
rehearsal strategy, metamemory, or memory monitoring or control
activities. Teachers showed raasonably veridical perceptions of
memory development, especially in the area of memory stra;ggzes.

- However, findings suggested that teachers of the earlier grades may

overestimate the metamemory, memory monitoring, and control skxlls of
the childrén they teach (Author/RH) ¥ o .
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* Although it is often assumed that teachers influence the deyelopment of -

”memory skills in children during the elementary school years, little is

*

known about how teachers conceptualize memory strategy use, memory

_knowledge, and de\relopmental changes in these skills. In order to&ear

'_about teachers' views, a questionnaire was given'to 59 teachers of

children in grades K through 6. The questionnaire, which was
constructed on the basis of a review of the memory development
literature,vincluded sections on strategy use, metamemory skills,-and
meémory monitoring and control activities. Thexteacher was asked to
characterize expected performance for“the highest achievers,,for averageA'A
achievers, and for the %owest .achievers in his/her class,. Teachersi

predicted major differences in memory strategy use, memory knowledge, =

'and memory monitoring activities as a_ function of classroom achievement

level. A developmental question concerned the extent to which teachers
would show expectations appropriate to the grade levels of the children
they taught, Differences in" responses across grade level occurred for

items assessing memory strategies and selfetesting activities, and for

~sonie of the memory knowledge items. No differences in expectations of

teachers at different grade levels wvere seen in evaluations of a

rehearsal ,strategyy metamemory, or memory monitoring or control'

activities, Teachers showed reasonably veridical perceptions of memory

development, especially in the area of memory strategies. However,
teachers at the earlier grades may overestimate the metamemory and

memory monitoring and control skills of the children they teach.

.
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Alms
. It is often assumed that teachers influence the de'velopment'og§
‘
memory skills in children during.the elementary school years. However,

-

little is known about how teachers conceptualize memory skills and
7activities, or how they view the-development of these abilities. The}’
.aims of the present work were first, 'to examine teachers' expectations
‘for memory task performance of children in the grage level in which they

teach, and second, to determine the extent to which teachers holq, a

.

;developmental view of memory. ’

t
\ .

Specific questions concerned teachers' awareness that immature
learners, etther younger in age or lower in achievement, might 1) employ‘u
less sophisticated memory strategies, 2) have less knowledge of memory
phenomena, 1ncluding task and person factors affecting memory\
. performance, and 3) be less likely to engage in memory'monitoring and

control activities during study than are more.mature and capable

learners.
Method

Fifty-nine teachers (16.at the‘kindergarten - first grade‘level,\IS,
at second and thirg grades, 'and 24 at grades four through six)
participated in this study. ‘Teachers were volunteers from public
scﬂools in urban and suburban areas of a Southernrcity: 18 (30%) were
black, the rest white, most‘(94%) were female. Many of the teachers
(42%) had completed'Hastﬁr's degree programs. Teachers had taught an

'average ofA14.9 years (8.6 years at the grade level they were

concurrently teaching).
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The teachers coggf;ted a three part questionnaire. In the first-

N
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section, teechers were_esked to Bredict responses thet‘children from -
their classes*migﬁ% give to several metamemory items, including items
dealing wip% the phenomene\of savings, retroactive interference, recall
-requirements, and primacy-recency effects. In the second section of the-
questionnaire, several memory tasks (serial»recall, free recall, end a
recall task requiring self-monitoring) were described and teachers were

asked to 'indicate the ways in which children in their classes would
perform the task. Choices ranged frqm’ inefficient non-strategic
behaviors to relatively sophisticatedlend appropriate recalipstrategies.
In a third section'of‘the_gnestionnaire (Tables 1—3),'severa1Amemcryi_

strategies, items-of memory knowledgey; and behaviors involved in memory,

monitoring -and memory control activities were described in brief

. [

.\sentences. Teachers were asked to indicate simply whether or not
.children in their classes were likely to demonstrate these skills or
know the concepts described. ln all three.parts.ofSthe questionnaireh
teachers were asked to make_separate“judgments'for high, average,:and.

"low achievers in their classes, o
B | i
PY ' .:"’ . . Pl B ' 'g!‘f

Analyses were made to examine teachers' expectations for children's.
memory. skills and knowledge. The first question concerned teachers'
views of memory strategy use by chiidren. Responses made on questions
-concerning strategy use in serial recall, free recall, ang recall

readiness tasks were examined, as were items concerned with memory

strategies taken from the Children's Memory Abilities Scale (CMAS).‘ For
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both the free recall and recall readiness tasks, teachers expectations

for strategic behavior increased over grade level (Table 4), Major

differences were ,also expected as a. function of children S achievenment
: e
level, with increasing. use of appropriate strategies expected among

y

students of higher achievement levels, For serial recall, vieWed by
-

teachers as the easiest of these three tasks, no grade differences were

'found f'Teachers expected both high ‘and average achievers to use f
N o

appropriate strategies (reheéarsal) in serial recall In their

evaluations of the geven strategies queried oh the CMAS, teachers, showed

)
‘strong expectations for variation in performance as a functipn of the
P
child 8 achieyement level, . as ind8icated in Table l, and showed grade .

differences in expectations on several scales.' For two relatively
¢

' immature‘strategies (saying or writing items repeatedly) teachepsl

.expectations varied as a function of both grade 1evel ‘and achzeveméht“ B

criterion- Teachers at grades R-1 aupected high use of these immature

strategies by their high achieve!s, teachers at grades 2 -3 expected
highest use by average achievers, and teachers at.grades 4-6 expected
high use by low and average achievers. Self-testing as a -way to
"evaluate 1earning was expected to increase with achievement level among

LR

teachers at grades K-1 and 4-6; for h;‘ihérs of grades 2- 3, average asg
well as high achievers were expected'towshbw high use of self-testing.
Other items concerning strategy use (Table,l) did not show grade ievel
differences that might be expected on'the'basis.of-the memory
development literature, although teachers were likely to describe
:achievement level differences within their classroomns.

Teachers' views of their children's memory knowledge was assessed

with items concerning metamemory and seven items from the CMAS (Table
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2). On all items, teachers expected major differences as a function of

achievement level, An ‘exception is an item on the CMAS concerned with
age differences in memory ability, for which teachers expected low
achievers to show greater awareness than high achievers did. Although
there was no grade difference on the metamemory items, responses‘varied
with grade level for memory knowledge items on the CMAS. This effect
reflected teacherst expectations for increasingly complex knowledge over
_ grade. When individual items were examined, a statistically significant,
grade difference appeared ondy'for an item: concerned'ggth.children s

1]

'awareness of the need to vary study depending upon the nature of the

2

examination that would he used to as%ess knowlédge. Teachers . at _the"
<

highest grade level expected children to show such-understanding to a
greater extent than teachers at the earlier grades did.. )

Teachers' views of their children S ability to monitor the state of
’their knowledge or to use appropriate control processes to rggulate
study were examined on several items from the CMAS (Table 3). On these
items, again, teachers showed strongly different expectations as a

*.
function of the child's achievement level; however, there were no

' differences as a functihn of grade level, Overall, there was less
_difference between teachers of different grades in their expectations
for metamemory and memory monitoring and control activities than might
be expected on the basis of the research literature. Lack of change
across grade appears to reflect the high expectations for children by

teachers at the earlier grade levels.
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Teachers of elementary scgool children expected differences in many
appecgs of memory performeﬁce and understfdﬂing as a function o
chiidrenﬁs class%oom achievement level. Higher achievers are seen s .

more’ ompetent in most aspects of memory, /' ’ I e

T

ifferences in expectations by teachers of different grade levels .

- -

are ‘seen’ in judgments of memory strategy use and some aspects of memory
\

knowledge, Less difference by grade level is shown for less immediately

Lt - ‘
/-observable cherecteristics, those havingato do with metamemory and

——t

‘monitoring and contrpl activities. /’ T R

In relationship to- developmenta}/changes in'memory knowledge and
monitoring and contzol processes descfibed in the literature, it appears
that. teachers at the earlier grades (especially kindergarten and first.
grade) expect more mature and sophisticated memory skills than ‘their
chiidren are likely to demonstrate.- A question.for future investigation
concerns the relationship of gradeuapproPriate expectetions to the -

nature of memory training efforts teachers make Ain the- classroom.

L
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. Table 1 Ly [ B o
Mean Scores Asaigned to High. Average, and Low-Achievers by Teachers for
Memory Strategy Items from the' CMAS. ‘ | | T

-

Menéry Strategy Iten - - - BAchievement lLevel .
1> Children are able to study items ~ .61 .81 .59 g7°"
by saying the names of the items: t : ' BRI
over and over to themselves. S ' : '
2 Children write items over and. ) | .44,7 , «63 ".64 - 57
' ovet as a way of remembering them,’ o : | | - o
TR ge | o | T 4
3) Children saf that they'can'create" U .69 .33 .57 ~ 7 37
visual images in order ‘to help : _/ T
— them remember. , -
. °' L , ‘ _
. . ? - .
4) Chjldren are able to make up a : .49 .17 .03 " e23

, sentence about two unrelated items
as a*way of remembering them

- Jtogether, , : '
“a LE ~ .

—

5) Chii&ren engage in self-testing to .83 .47 12 .47 -
see if they have learned somgthing o . :

(e.g., giving themselves the test, e | S s

- practicing the steps involved to . v a

see if they can get them right, etc,). N

N . ,/ o
A62 Childréh know that grouping .80 .42 .15 - .46
together xelated items can be helpful _
in trying ' remember them. : |
1) Children aré able to plan and .74 .25 - 00 .33

organize tleir study activities’
without assisgtance,
.[ .

3

\

\ -

10
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Table 2 s _ | | , P
Memory Knowledge Items from thg~é%§§f s . L
Memory Knowledge Ifems  Achievement Level , °
1) Children realize that a shorter .86 .85 . .73 ' a1
list is easier to remember than s ) o N Co
a longer onhe, . | | . | T R
, | ‘ . | ;‘ | .
2) children know that familiar things =~ .81 76, .51 . .69 -
-~ will be easier to learn than ate . Lo, C 7
. things entirely new to them. o . Ly
- , B L . ) Lo . ,. , 3 ‘ ) ‘ ‘ o - ‘.,
3) Children can distinguish harder .85 71 .42 66
- from easier study items. o I ‘
. o ’ - - / \ A '.1 . : . . B N 3 -
’ f#) Children realize that it is easier_ - .83 .69 .32 | ,62
» to study when ong's surroundings B . _
- are quiet than when & great deal . . . C s
\\\ of noise is going on., B .
5) Children realize that studying 471 . 51 22 | .48
- . longer will lead to better PR :
learning than very brief study will, i
6) Children know that they should study ~ .54 .20 .03 .26
. in different ways for different ' ‘ Sy, . L
kinds of tests--distinguishing, for
instance, between a multiple choice
and an essay test, or a true-false
and a short answer test. W
| L R | ’ o , L , |
7) . Children believe that older .38 .49 .59 .49 )
children are better able to o - ' :
remember things than. younger .
children are, | ) . .
\
~
R .




Table 3

ugmnxx uanitnring angd

Items.ixgm Lhé CMAS
uemarx ugnitgrina Ltsm ' ' |

L

N R ,
* o - .
A . . N
.’-‘, A S .
] . . N N . . : -
' : . -.\ N

1) Children are able to distinguish oL
. .petween things they don't know e
and things they have known in
the past but’ can't think - cf at :
this moment : N N

,n.,‘.’ "“

" 2) 'Children are likely to use * -
different kinds of study
techniques, when. told to remember
something than they will if told
.simply to look gver the matgrial

. -3)'4Children ate able. :to judge : .80
o whether an answer given on a test f

- is correct or incorrect.‘ v

N

f

4) 'Childreh are able to judge . . .85
©  correctly that they know something

and don't need to study it further. W

5) Childrep are able to predict : ' ‘3?_.69ﬁ’
. -accurateély how well they will do S
on exams in school., . : o

6) Children are able. to divide their.” -© ». .64 °
study time so that difficult items
are studied for a longer time than

easy items,
.

7) Children are agle to judge the

relative effectiveness of two.
-different ways of studying the :
same material, . .

K

.69 -

2

10

t"

" Average, and Low Aehiexer&

.47

.46
.44
- .32

.36

17

031

12

.05

»00

]

h; Ieaghere ﬂgr

.51

.45
.44
.38

«35

.29
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" Table 4 . \ b
_‘f ." . - * .
Changes in Teacher Expectations for Recall Task Rerformance ag a Functign
o ok Grage , ! -
7\ - S :’" S - - e F . “ ,’“ -

R SN

CLn RN a3 g
e o e e Nele) U (um19) T (ne24)
s'.- . Free Iecall- ’% ) . 1 “‘1308 "“ - 1.34 R 1.40
Recallx- readiness ', v 1.33 . | 1.58 . | 1.79

[y

Serial recall . 1.6 . 1.68 - '1;78'
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~ cate how they might approach each memory activity..

- for recah’:

e .:s . . t . . »
Table 5 C o Co o : -,
' bt l . ' voor ' .- . . . J I ) . . Q.:‘ ' . - . .. ‘
Items Assessing Teachers' Expectations for Children's Memory Strategy Use “~ - cos T
_~‘,\5 . . o ., . . . ‘ -.‘ . . .\ . ) . . . - N -
o , \ The chitd is shown a set of picturcs o cormon objects, ‘arranged in a row o0 cands
) ¢ ‘ 1ke that shom below., The coal of the task is Yor the child tq recite the 1ist of .
- <. - pictures in order, from Yeft to right, whén the pictures are noilonger in view, -~
/ The .child 15 given two minutes 20 study the pf » and his or hér study dbehavier
N . P is cbhserved. Recall‘is checked at the end of tw-sinute perfod. - L
, ' ‘ 3 ', o : : - b '
o 1., .. ..‘ : Vet € dog ! . Jpencﬂj ' thaﬂ {ms[ o [wl (broon} [ bee ] ‘
s . ~ ‘ - ‘.

= . . R - . 3\

.- Ve have written descriptions beTow.of some

‘ , mewory tasks that
children might perform and: -that 1d
e D ternative e they could study.in order to

studying are given under "A*, *3°,

-

", N.'

* Plaase anewer the questions by circling the letter of the al-
ternative thit you think wosld be most mgcuﬂst!c of thcm;v;up
of children specified. Notice that we would ke you to cansider
first the five children 1n your class who are the most ouistandim

achievers. Next, plezse angwer for five children who & - S
ertge in achfevement in your classroom. - Then, comsf " : five .
children in your classroom who are Towest -in achievement, and indi- o

Next, wo would Tike you to think about what you would expecs of
an IDEAL child of the grade lewel you teach: That is, a chﬂgecm '
is p::uf??:ﬁng & wgrhtﬂy for his/her developmental: Tevel. and whow

Oy having as a mewber of v class. Pi
& question for this IDEAL ehild. your et ) ease answer the

The Tast questicn axks you to evaluate thclntimti st;d ac-
tivities, in terms of which would be the best one to use X: pnpﬁring

)

v ' A . ' . o

~ N

-

-~

. who are average ip achievement to use? ‘A B .

-

- A The child looks at the pictures at the start of the study perfod but ~
" gots distracted by other tiings in the room for most of the last minute,

B. The child says the names of the pictures ome at a tims, repesting each
- l8bel five timds In & row.  Rahearsa] would sound 1ike this: "Dog, dog,

dog, dog, dog, pencil, pencil,...”™ .

€. The child says the naves of the pictures ‘sonsecutivel , from left to

- right, first'while looking at the piitures and then with his eyes turned -
avay. Rehearsal-would sound Tike this: “Dog, pencil, hat, eggs, man, .
cup...." . - o ) c - .

D.: The child looksicafefully at each of the pictures and is not distracted-’

from the tisk during the two-minuts period. - X _
thich of the study activities above would you expect the five children in your » - -~
class who are highest tn achievement to use? {Circleone) A B C D

»
P

thich of the study activities sbove would yoy upgct gve cm_tm&}fn your class -

1

thich of the study activities above would ydu ex’pect'.tha five ch,ﬂ%en' in your ”

.class who are lowest in achidyement to use? A8 C. D

ihich of the acthv{‘ies would you expect from the 10EANRN{1d of the grade level
‘you teach? A TY¥C' D o - ; .

imich of the four activities would be the most useful in preparing hr T
recall? A B C D : . » ,«§

" )
A . . -

-
v B -
¢ »

BEST COPY Avpjugg s

-
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AN

* the names of the cards, in
. can be retalisd in auy'onhr that the chiid wants to

who are average in wmwuu?“k 8 I |
“Hhich of the study "lctiviﬂu above iauld'{eu ‘:w;:t tge fgn ghﬂdm in your
3 - ’ !

y v

*

T'abllne E;. continued

The child §s shown a e

t of pictures of cowmon objects, arranged on.tards ina
random display 1ike that

belme. child is told that he or shoyld learn
from merory, The cards

use. “The child s given
three sinutes to study the pictures, and h study behavior is o@unqd.
Recall-is obtained at the snd of tudy period, ‘ _

S i om R

or her
s

A. The child tooks at the pictures st the start of the study perfod but
. gets distracted by other things 1n the room for most of last minute.
8. The child says the names of the pictures over -and over to Nim/herself,

while Tookifg it esch in turn, -

The child moves some ftems to put them In pafrs with others (grouping,
for sxamplé, sock amd fngt,. hand and hot dog) but Teaves other pjctum
unsortad. . B [ :

-The .:MM sorts the ftems 1% categories of related things (food

) clothing, and body parts) and studies them fn these sets.

®5. " The chi1d Tooks at the pictures fntantly and s not distracted from
the task during.the two-sinute period, :

n.

Which of the stud actiﬂ:gl above would you
ciass who are hi in achigvement to use?

Hhich of the study activities dbove would you

: , . » :
exg.ct the five childres in your
{Circlaone) A 8 C D E

exXpect five children in your class
C D E

class who ‘"S}M in achievement to uge

| Which of the activities weuld you expect from the' 10EAL child 61 the grade tevel

you teach? A 8 ¢ D

Hhich of the five
recall? A LK

Ef -
actiﬂ:lgs would ba the :_'n;_g_t_'uufu! ‘in preparing for

.
I ( o .. .

' . .
Yy’ -

Suppose that the child recefved
.. With one chanme in the fnstructions.
he or she iants to, and ta indfcate
bell 45" rung, the teacher will ask the child

A. After studying, the child fves him/hersdy eicen
knows all of the ftees fw/hersel? a 11tele “test

he/she will ring the bel].

' Mich of tf\!%mdge
‘:I.a_Ss whg are highest in achievement to use? (Circle one)

Ihich of the stidy activities above would
vho are ayerage in achievemant to yuse?

" Mich of the study
:1ass 'who are lowest $n achievement to usa? A ¢

hich of the activities
ou texch? A -8 ¢

BEST COPY AVAILABLE

long as
ihan the

c.
b.

The child wiTl say each ftew to hisiherself a fixed

¢ )

>

a task Just like'the Tast task described above, but

the chitld {s asked .to study the ftems as
when he/she knows then by ringing a bell.
to recall the items sesn,

the child can say them correctly {n practice,
nmrzof t-ibei

g., three times, five times) and then wit) ring-the bdel

_The _éM}d will Jook at‘some 'of-the {tems, and then Mil ring the Se!k

The ch1d w111 Took at and

S8y sach item just-one tive,: aod then wi11

. Ting the bell and say the ftems as quickly as possipla.

hich of the

acall?

4.

A

, .
LA

N

activities above would you exmct the ﬂveAchi lére'g " your
a L n

ymsexpgct gin children i your class ..

activities above would you expect the

fgn children in your.
ngu!d ¥ou expect from the IDEAL child of the grade level

fgur::ccmgt{u viould be the- mst useful in preparing for

, . ‘ 0 ‘ . -

N

.-' /

. -

L. ar

0 ses if he/shs



Table 6 )
Items Assessing Teachdrs' Expectations for Children's Memory Knowledge | - - - o
T 2 | . "3t and BA1 are in scfence class. The teacher wanted them to ‘
S0 . _ . learn the names of all the kinds of birds they might ¥ind in thelr B .
. ; - . : : . city. Jim had learned them last year and then forgot them. Bil1} had -
. Hhat Children Know Aboyt Mesory , - : : , never 1um1M befors.. DO you think one of these boys would find ' .
L “. Below we Nave writtan some descriptions of situstions in which : 1t easiar to learn the names of all the Mrds:? Hhich @? Hhy?" /
PR . & thild is asked about wemory sctivities. Please read enh descrip- :
. tion and then thisk how you would expect the children in your - o
classroom to answer the questions -abowt each situation. Wa have pro- . > . L ' o
gm.;“.:.“f:m.mm children might give for sach ftes, A. *It would be sasfer for Jim, because Ne would remember .t
. . tabel » 8 T, N S S ~ about ‘the dirds from what he had learned before.® . g
Plaase snsver the quustions by circling the snswer that you would . "B, Tt would be easfer for 8111, Decause he wouldn't get the | o
K expect to hear from the growps of childres Indicated. Notfce that we .« At : oo 3% . i
‘  woulg ke you to comtfder first the five chiléren 1h your class Wo v names confused with what he had Tearned before. o
::: "m’f mtmm.a,mh&t :y::‘ chssmo:?" ;m.d‘c;n-: - C. "It would be sasier for Jim, but I don't know why.”
— sider the five children 1 your classroom who are lowest In achie t, "D, *I don’t know." ’ : :
_— _ ind indicate how thay might answer sach quastion. T ' :
’ Mext, we would Tike you to think abost what you would expect of ,
an JIDEAL child of the Tevel you teach: That 1s, s child who is ‘ .
© performing ately for his/her developmental level and whom you :
" would enjoy having as a member of your class. Please inswer the next ‘ ‘
Question for this IDEAL child. S . Which of the answers sbove would you expeot from the five children In
The last Mﬁ&\ asks to evaluste the alternative answers, - . your class who are highest 4n lchimt?’ (Ch'ch opt) A8 C oD
, 10 terms of which would be the best answer for a chijd to give. —~ Which-of the answars above would you expect from five children in your .
) . \ class who are average in achievement? A B € D -
S o o Mhich of the answers above would you expect from the five children in '
your class who are lowest §n achievement? A B C D
_ Hhich of the answers would you expact from the IDEAL child of the grade . -
, 3 , : -Tevel you teach? A B C B. '
. . o “ S " Which of the four alternatives is the BESNawfwer-a child could give?
- . ' ' - . ‘ . ) ) A B.C O .
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“It wan to phone your friend and s |
: omeone told:
m J:. would 1t meke any diffarence 1f vou called rrm"tﬂ::‘y
Y% heard the mmber dr 17 you got a drink of water first? .

s, ‘ . : {

R °1 don't know.* - -

L *It wouldn't make any differencs uhotho ' . I’
) awey or got ‘s drink first.” . " yos called rioht

C "1t v:;d-bo better 17 you phoned first, but I don"t know

| & You should phone First, because otherwise,
‘ . » YU might
forget the rusber while you went to get a dr?:k.'

Whi mlmnaDoanmupcc.tf |
' rom the five child
your ¢ who are highest in achisvement? (Circle one) A B8 rgn ?)“

Mhich of the answers above would ox f
class wbo are average in achie N:,_ P'C: r':‘ féu ghﬂdren in your

m'ichdﬂommnlbonmldm ct from the f '
your class who are lowest irv ccﬂievm:nxgc-t il é" 3"“‘"‘" n

thich of the answary would - ; :
Jevel Jum toach? A B ,)'og g“t f"'. the IDEAL child of the grade

Wich -f e four altermatives fs the BEST .answer 8 child could give? -
. A B ¢ D .

] . 4

“One day two friends went to a birthday party and they met eight
children that they didn't know before. 1'l] tell you the names of the

. children they met: Bi11, Fm‘ Jane, Sally, Anthony, Jim, Lofs, and

Cindy. After the party one friend went home and the other went to
practice & play that he wes ?oing to be in. At the play practice he met
_ seven other children he didn't know before, and their names were Sally,
' Anita, David, Meria, Jim, Dan, and Fred. At dinner that night both c‘ﬂd-
. ren's parents asked them the names of the children they mot at the birth-
- dey gr.t_\: that day. thich friend do you think remenbered ‘the most,
one went home after the party, or the one-M1 went to practice in the
. Play whers he met some more children? Why?* . '

AZ™*The one who went straight home mould remember more, but
1 dos't know why.* o

B'Thnmuhom tothcpfgymtdnnnbcrm. because
‘ somg of the children at the play had the same nawes as
those st the party, o 1t would remind him.” "

' C. "I don't know." o
N. *The one who went straight home would remember more, beciuse

he wouldn’t get mixed up by bearing a11 the other names
of the children at the party.” :

~

’

Hhich of the answers above would you expect from the five children in
. your class who are highest in achievement? {Circleona) A B € D

thich of the answers above would you expect from five children in your
class who are averige in achievement? A B co ..

thich of the answers above would you expect from the five children in
your class who are lowest in achievement? ASCnhn

" thich of the answers would you exgef.t from the IDEAL child af the grade
Jevel youy teach? A B ¢

¥hich of the four alternatives is the BEST ans:er a_chéw gould_ give?
' B

! v

BEST COPY AVAILABLE
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"The other «y ! pﬂnd record for & oirl. l.asked her to listen
canfuny to the record a m times a3 she manted 50 she could tell me
othn: stnr;t"hter:hl:fm bgan to s t:n& to record, she asked me

question W word for word, jJust
1ike on the record, or can I tal} nmy m rids?' Hhich would be
easier for her to do, to learp the ry word for word, or in hcr Own

words ? u‘ty?"

A, "I don't know.” - ' ‘ E

B. "It would be easier for her to Tea mto qstfnnerm‘
words, -because she a'm J hin the ral idea.
-1f she had to do it word for word, she might forgot

some of the words and that m!d Fuin the whole story.”

€. "1t would be easter for her to
‘ because she would Tisten
record very carefully.”

D. "It would be easfor for her to lnm to say it in hcr own
‘words, but I don’'t know uhy

JMich of the ansners above woyTd you expect from the fhre children 1n
your class who are highest fn achievement? (Circle om) ABCOD

Fhich of the answers above would you expect from fhm children 4n your
class vho are aversae in l:hhvnent? R B C D

thich of the answers ‘above would you expect from tbe five children in
your class who are lowest {n achievement? A B ¢

thich of the answers would you expect from the IDEAL child of the grade
Tevel you teach? A B C D

]

Khich of the four alternatives 1s the BEST answer a child could give?
‘" & B Ct D ‘
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A

A person nsking stions shws chiid cards that have
pictures objects on them,
moember the pictuns. so that you d
saw order that | use when I show them to
think would be exsiest to remember: the
ones at.the end of the set, or the ones in the niddle

i

A. "They would aH be the same.. It mu‘l'dn't reke any differ-
s ence §f they game first or h:& or 1n the midkila_*®

B. "The ones at the end would be easlest to nunber. because
you just ﬁnished seefng them and wouhi still have

t.h-sonyourn

C. "The ones at the beginning would be nsfest. tecause you
saw ttnu first.”

- D. "1 don't knou." . , ’

'

!'Mch of the answers above would you expect from the five children in
your class who are highest in acMevewent? (Circie one) A B ¢ D

ihich cf the answe:,s above woyld you expect from five children in your
class who are average in achievemant? A B C D

Hhich of the answers above would you expect from the i
yoor-class who nre.'lowest in acMevement? A B < D

thich of the answers would you expect from the IDEAL chﬂd of the grade
Tevel you teach? ~ A B C D ’

Hich of the fpur alternatives 4s the EESTAans;er 8 chﬂd could give?
| ) 4

R .
~ . B .
.
. B
.
. .

children.in «

-~

<5



