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Foreword

The language arts curriculum in Georgia’s schools should ensure

that each student obtains the listening, speaking, reading and

writing skills necessary to function effectively. The curriculum

= should integrate various areas of the language arts discipline and

avoid the fragmentation that can result when instruction focuses

. on isolated skill development. It should accommodate each
student’s individual needs, abilities and learning rate.

As students master the concepts and skills of language arts, oppor-
tunities and encouragement for more advanced study will help
them become independent, lifelong learners.

Charles McDaniel
State Superintendent of Schools
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Preface

An individual must be able to communicate to function ettectively.
Those who cannot give and receive information effectively are
handicapped in every aspect of their daily lives. Providing
instruction in reading and writing and in speaking and listening
has been a role of the public school since.its beginning. The
Language Arts Guide, whith addresses the areas of reading and
oral and written communication, will help school systems carry
out this critical task.

The Language Arts Guide provides general suggestions and
specific activities for developing and improving instructional
programs in the fundamentai communication skills. 1t does not
replace or displace local curriculum development. Adaptation
and thorough development remain the province and responsibility
of local system personnel, those teachers, supervisors and
administrators most familiar with the specific needs of the children
 within their classrooms.

!'
Lucille G. Jordan
Associate Superintendent
Office of Instructional Services

K. Scott Bradshaw
Director
Division of Curriculum Services
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introduction

Integrating instruction in the language arts means teaching

specific skills in such a way that they reinforce each other. The

skills listed under “Reading” and the skills listed under “Oral
and Written Communication” should build developmentally upon
each other. The sample activities listed in each section illustrate
ways in which language arts instruction can be integrated. These
activities provide an alternative to isolated teaching of skills.
Furthermore, the examples provide an onportunity to apply those
skills in practical situations.

This method of instruction is intended to encourage greater
student understanding and use of acquired skills through an
organized, supportive system of instruction. A student ¢an learn
to read by writing, listening and speaking; the creative teacher
will find ways which allow this kind of exploration to occur.

vi 7



- Philosophy

The communicative arts—listening, speaking.
reading and writing—are basic to our humanity.
By mastering them we can gain knowledge of
ourselves, and we can acquire the accumulated
knowledge of our civilization. '

Teaching the communicative arts is a complex
and difficult task. Without a coherent framework
for constructing curricula. the efforts of even the
best teachers are sometimes ineffective and often
unduly laborious.

This guide was prepared to help those responsi-
ble for curriculum development to think through
the nature of the communicative arts so that
teachers and students may work togeiher in a
more efficient, effective and gratifying manner.

A strong program in the communicative arts
respects the skills and experiences students bring
to school. Some students enter school with well-
developed communicative resources—an intuilive
understanding of the grammar of their language.
an understanding of sound symbol correspon-
dence and a sease of narration. Other students
enter school with only a very limited set of lan-
quage experiences. "

vii

Because there is this range of differences, assess-
ment and identification of learner strengths and
weaknesses are the beginning points for instruc-
tional planning. As learning progresses, individ-
ual differences in rate and sequence of growth
among learners also become apparent. Curricu-
lar and instructional strategies must be sensitive
to these differences, providing optioas for teach-
ers to personalize communicative arts learning.

A fundamental basis of communicative arts is
that children Icarn to communicate best in an
experience-based setting. Language learning is
an active process. Classroom experiences should
have a real purpose for the student. Teaching
about listening. speaking, reading or writing
must be subordinate; it must support, not replace.
active learning experiences.

This guide does not attempt to resolve all the
conflicts inherent in teaching the communica-
tive arts. The writers are aware of the necessity
for local adaptation and for personalized instruc-
tion. What follows is a guide for local curriculum
developers. It must be adapted to meet the spe-
cial needs of the young people wko will enter
vour classrooms at the beginning of every school
year.



l.

Questions and Answers for
Supervisors

What is the purpose of this guide?
This guide provides instructional personnel
with a resource that can be used as a basis
for intearating the language arts curriculum
through program planning and program
development. The guide also provides re-
sources for staff development and improve-
ment inthe areas of skill development, teach-
ing strategies, classroom organization and
evaluation.

How will this guide help us iniprove
our programs?

The guidc interrelates communication skills
in such a way that skills are learned and
reinforced in a natural context as opposed to
an isolated. single subject approach. The
guide may be used to improve programs
through staff development in the areas of
skill development through activities, class-
room organization and evaluation.

How will this guide relate to what we
are currently doing in language arts?
Regardless of the type of program being used
(i.e.. basal, language experience), the guide
provides purposes and objectives that are
appropriate for any program. The organiza-
tional suggestions cover most of the lan-
guage arts systems currently used in Geor-
gia schools.

How may this guide be used to move
from a separate subject curriculum
(reading, spelling, English) to an inte-
grated curriculum?

The guide provides purposes and objectives
for teaching reading with all of the commu-
nication skills. These can be used as a start-
g point for identifying systemwide goals
and objectives. Once goals and objectives
are identified. the teaching activities, materi-
als and text that are available for meeting
these goals mav be identified.

viii

Suggested steps for implementation
a. Use guide goals as a starting point for
identifying systemwide goals.

b. Identify activities. materials, texts and
other resources that can be used to meet
theidentified goals at appropriate instruc-
tional levels.

c. Develop appropriate evaluative tech-
niques and follow-up activities.

d. Establish a schedule for the revision of
goals and priorities.

How may this guide be implemented?
Teachers might be divided into grade level -
groups or subject matter groups. The pur-
poses of the guide should be discussed thor-
oughly. The format of the guide should be
examined in terms of grade level and areas
covered under each section. After the teach-
ers are familiar with the format, they should
be shown. at an application level, how to
begin at the appropriate grade level, select
the skill area under consideration and find
the skill(s) to be taught. After the skill is
identified, activities should be selected appro-
priate to the type of program and organiza-
tion being used. Teach and evaluate.

For whom was the guide written and
to whom should it e disseminated?
This quide is intended for use by curriculum
specialists coordinators, administrators, re-
source teachers. classroom teachers and
teachers of special reading programs. Multi-
ple copies of the guide should be sent to
each school so that they are readily avail-
able for reference by administrators and staff.
Each curriculum specialist coordinator in-
volved with language arts should have a
copy. Curriculum specialists coordinators of



other subject arcas should also be encour-
aged to become familiar with sections of the
guide which are appropriate to their subject
areas,

What specific curriculum areas are
addressed in the guide?

The overriding philosophy of the guide is
the integration ofthe language arts. Speaking,
listening, reading and writing are addressed
in terms of their interrelationships.

Must the total guide be used or can
sections of it be used individually?
Lach instructional levet portion of this guide
is divided into sections dealing with selected
areas of language instruction. However,
because of the integrated nature of the guide,
examples of activities which will improve the
teaching of reading, oral and written com-
munication will be found in most sections of
the guide. Therefore, in order to derive maxi-
mum benefit from this quide, the user is
advised to examine all of an instructional
level portion.

9,
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How may the community be involved
in che implementation and use of this
guidc? o

The community must be aware of the educa-
tional advantages of teaching reading and
the other language arts in an integrated
fashion. Actual classroom observations or
instructional simulations of this integrated
approach at community meetings will effect
awareness. Many of the activities included
in the guide could be conducted by commu-
nity volunteers. Each school should select
the methods which are most appropriate for
its community.

How may help be obtained from the
Georgia Department of Education in
the implementation of this guide?
Consultants from the Division of Curricu-
lum Services, Language A+ts Section of the
Georgia Department of Education will pro-
vide help when request-.d. Requests may be
made by contacting R. Scott Bré.shaw.
Director, Division of Curriculum Services.
Georgia Departinent of Education, 1952
Twin Towers East, Atlanta Georgii. 30334,
(404) 656-2412.
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What is the purpose of this guide?
This quide serves as a practival resource
instrumeht to help the instructional staff

improve the planning and organization of ¢

the language arts curriculum. It also pro-
vides suggested activities and resources for
classroom teachers,

What is meant by integration of lan-
guage arts?

The integration of langwdge arts means that

the communicationpgbeess (listening. speak-
ing, reading And-writing) is interrelated, not
fragmented’

What is’the difference between lan-
guage{'arts and reading?
Reading is a part qﬁthe language arts.

A

Who will explain'the guide?

‘This guide will be explained by principals

and curriculum directyrs.

Do I have to use thé guide?

All teachers will be encouraged to use this
guide and its suggested adtivities to supple-
ment their local program.\.

How .o | use this guide with the sys-
tem's reading program?

This guide may be used as a resource to
provide additional activities and strategies
for reinforcement of the language arts skills.

How do 1 use this guide with the school
English and spelling programs?

Ihe guide is so designed that the materials
being used in the existing school program
might gain greater vitality. All aspects of
the language arts program are taught in sup-
port of the total language development of
the student,

What levels does the guide cover?
Fhis guide covers instructional levels K-8.

How will this guide help teachers pro-
videforindividualstudentdifferences?
Because the activities and suggested ro-
sources are designed to personalize the
mstructional progrom. all students will bene-
it from the methods suggested in this quide.
ftective student learning comes about as o

e

.
=

10.

11.

12.

13.

14.

result of a thorough understanding of the
student’s current level of academic perfor-
mance and a thoughtfully prepared program
of instruction,

How relevant is this guide 10 specific
situations?

The guide follows a general format making
it adaptable to any situation. Its relevancy is
found through the use of many state docu-
ments which address concerns for a variety
of student populations.

When will 1 have time to do the sug-
gested activities?

The suggested activities outlined in this
quide may be incorporated into daily lesson

_plans where applicable. The use of the guide

will actually save you time in terms of plan-
ningd activities and teaching skills, The activi-
ties are intended to be an integral part of
the teaching plan, not an additional activity.

Where will 1 get the materials for these
activities?

The materials suggested can be obtained
from a variety of sources including the school
media center. community resource file and
the newspaper.

Where will 1 find the suggested re-
fererces?

The references may be obtained from vari-
ous community libraries media centers, the
system-maintained professionallibrary. local
colleges and universities and through the
state department of education library.

How does this guide relate to the otk.er
state department language arts prod.
ucts and guides?

This guide is one of several language arts
documents published by the state depart-
ment, It serves as a coordinating reference
designed to address organization and man-
agement technigues as well as suggested
teaching classroom activities. It reinforces
the language arts positions of the depart-
ment as set forth in the kindergarten Geor-
ara quide. the Georara Criterion-referenc ed
T'ests, the Standards for Georgia Public
Schools and other relevant state progirams,

1]
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Reading

The tevn readiness has many connotations and
can refer to many concepts. For instance, there
is book readiness. Some criteria that would indi-
cate that a student is ready to read a book are as
follows.

The student

e likes te look at books.

likes to have books read aloud.

understands that the words read by the teacher
are in the book.

knows book terminology such as cover, pages.
front and back.

can sustain an interest in looking at pictures in
a book.

e can interpret pictures.

Readiness often reters to setting the stage in order
to stimulate. motivate and encourage students to
read and to enjov reading.

Readiness may involve preparing a class or small
qroup for a reading activity. such as giving clear
instructions or assigning special tasks or learning
center activities.,

There is a stage of readiness that usually per-
tains to one particular phase ot a directed read-
ing lesson. This is the time. preceding the actual
reading ot a selection or story, devoted to prepar-
ing the students for reading. New or unfamiliar
vocabulary is introduced and discussed; previons,
vocabulmy words are reviewed: and purposves for
reading are established.

Anotlier concept of readiness is the preparation
lor and purposeful reading of subject-arca ma-
terials. 1tis directed more toward establishing
purposes for reading an assigniment or chapter.
This concept is appropriate e the elementary
school levels and particularly at the middle school
levels, For example. students should ceceive spe-
cific suggestions concerning a reading assign-
ment it they are to derive the tull besefit from
the selection. A basic introduction to the material
will provide a mind set tor students and will help

Readiness

them comprehend the matervial. This introduction
could also include a general discussion of the
topic and an overview of the organization of the
material. For example, if students will be reading
a chapter in social studies on the American Rev-
olution, it would be helpful to them to connect
this time period with the settling of the New
World. Reviewing the organization of the chapter
by noting headings and subheadings in bold tupe
and adding a summary statement about each
heading will inform students of the scope and
depth of the material. Special attention should
be given to charts and graphs, noting that they
help in explaining a certain point.

These two suggestions. providing a general intro-
duction and noting thie organization of the ma-
tervial. are skeleton ways (o raise stndents’ aware-
ness of the material to be read and learned. Spe-
cific techniques to guide students through the
reading aud to structure the remembering pro-
cess should also be undertaken. These techniques
are many and varied. Some, such as study guides
and survey methods, can be reviewed in Tierney,
‘Readence and Dishner (1980) and Karlin (1977).

The general idea of readiness applies to all levels
of instruction, learning and development. Readi-
ness is a continuous process. It is a developmen-
tal process: "It begins at conception and contin-
ues at ever higher cognitive levels . . . as cach
experience and strengthening of skill makes the
individual ready ftor the next step.” (Hillerich,
1977. p. 19)

Readiness also refers to the stage i a student's
development in which he or she acquires readi-
ness or prereading skills requisite to the act of
reading or more tormialized skills instruction in
reading. The purpose of readiness is to provide
students not only with those reading-related skills
necessary for normal progression in develop-
mental reading. but also with those experiences
that will enhance their attitude about themselves
as persons and as readers.



There are many factors or aspects of develop-

ment within the cognitive, physical and affective
domains that strongly influence readiness for
reading. Such factors are intelligence, chrono-
logical age, sex. mental maturity, emotional and
social maturity, socioeconomic status, language
facility, auditory and visual perception and phys-
ical development. All of these interrelated, com-
pusite factors have an effect upon readiness; there
is no one factor which is the key to reading readi-
ness.

The skills and understandings which are identi-
fied below have been extracted from the readi-
ness strand of the language arts section of the
Essential Skills for Georgia Schools. They are as
follows.

The learaer will
e show an interest in hearing materials read.

e discriminate auditory similarities and differ-
ences in commonly used words in and out of
context.

o discriminate visual similarities and differences
in comimonly used words in and out of context.

o identify individual letters of the alphabet, high-
interest words and phrases that appear in his
or her environient.

.

: . : £

e analyze and interpret p'[tures. characters and
events using elabq’rat?d language.

¢ demonstrate understanding of terms used in
reading instructiony/ e.g., top of page, left-to-
right progression, beginning-ending of words.

o attempt self-expression in writing using indivi-
dualized spellings.

These essential skills are only representative of a
core of skille to be addressed during the early
stages of reading. Additional skills, understan-
dings and objectives are incorporated mto the
“Sample Activities™ section.

As teachers plan and implement meaningful expe-
riences and activities for students, they are encour-
aged to incorporate skills, understandings and
objectives that have been included in their local
curriculum guides and to add others they think
are relevant to their particular students’ needs.

In addition to extending the skills and objectives
within the activities section which follows, the
activities themselves are designgd. to show the
interrelationship between readi e84 and other
communpicative arts strands. \

1



Sample Activities

Readiness
Grades K - 8

Objectives

/j."

The learner will

e develop concepts and meaningful vocabulary.

-o recognize, match and compare likenesses and

differences in letters, sounds, pictures, words
and objects,

Activities

L

qa.

d.

e .

ERIC

Aruitoxt provided by Eic:

Position a few students around the room—
beside the desk, in a chair, at the book center.
Then have students answer a question such as
“Where is ——?"" Continue asking questions
and having students take turns telling where
their classmates are in relationship to some-
thing in the room. Write their answers on the
board.

Have students name and find as many objects
as they can that are square, round. red. large
or with which thiey draw or write. After stu-
dents learn these concepts, have them name
and locate things of two or more properties;
tor instance, sumething that is small, red and
square (red cube). This activity will build readi-
ness for categorization skills.

Use pictures which portray emotional re-
sponses. Discuss how some people in the pic-
tures may look sad. happy or mad. Show the
students other pictures and ask them how they
think the subjects in the picture feel. Print the
correct word under the picture.

As a follow-up to number three, ask students
these questions.

Who ean find the word that goes with the
happy picture?

Does the word happy begin with the same
sound as horse?

Wha can tell me a word that begins with the
same letter as sad?

Canyou tell me a word that means the oppo-
site of sad?

Who can make up a sentence using the word
sad?

Who can think of a word that rhymes with
glad? that means the same thing as glad?

dg.

What things make you happy. sad. etc.?

Let students pantomine being happy. being
mad, etc.

Bring in objects or pictures. Place them in
random order on a table. Have the students
pair and name the objects and pictures that
rhyme.

Read poems or nursery rhymes to students.
Have them listen for the words that rhyme.
Read a couplet or two lines of rhyme and stop
before reading the last word. Have students
tell the word that rhymes. Example: “There
was an old woman who lived in a shoe. She
had so many children, she didn't know what
to —."

Have three students come to the front of the
class. Let the students observe their class-
mates and note similarities and differences.
They may say that two of them are girls and
one is a boy; they all have brown eyes: they
are wearing sweaters, but the sweaters are
different colors, styles.

Objectives

The learner will

recognize the main idea, sequence of ideas or
events, draw conclusions and predict outcomes.

begin to learn how to categorize

Activities

1.

Place abjects of different sizes. colors and tex-
tures on a table, Have students group them
according to the above categorics.

Have the students dictate labels for objects in
the room. Ask students to read the labels from
time to time,reminding them that objects have
names just as the students have names and
that stories have names as well.

Many students have pets. Have students tell
about their pets and their pets’ names and
whv they gave their pet a particular name.
This can lead into a discussion about story
names like Jack and the Beanstalk, Bambi,
Cinderella. As familiar stories are read to the

14
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class. sav to students “The name (title) of this
storv is . .. or read the story and then ask
students to name its title.

Variations

o Have students listen to or dictate a story.
Have them think of a name or title for the
story.

e Read students a story and then suggest
three titles for it. Write the titles on the board.
Discuss the story and have students choose
the best title.

3. Have three students line up by name. Ask their
classmates it the three students got into line
according to the way their names were called.
If so. ask the students who is first, second and
third. If not, have the students correct the line
and then name the first, second and third
child.

4. Reador tell a simple story. Ask students what
happened in the storv.

Variation

e Read or tell students a story. Whisper an
event that happened in the story in cach
student’s ear until all the events have been
mentioned. Now, reread or retell the story
and have students stand up when their
happening is mentioned. Who stood up first?
What happened first in the story? Who stood
up last? What happened at the end of the
story?

5. Create the situations described in a and b
below in which students are getting ready to
ao to or leave school. Then ask follow-up
questions as sugaested.

. It is time to catch the school bus. When vou
open the door, vou see that there are many big
dark clouds in the sky. The wind begins to blow.
Yau can see the trees and bushes swaving back
and forth. What do vou think is going to happen?
What kind of dav is it going to be? What will vou
need to wear to school?

b. You have been putting things in your bookbag.
You have vour empty lunch box and sweater. A
bell rings. What happens next?

Objective

The learner will become familiar with survival
tupe words and symbals in the environment and
develop concepts related to them.

Activities

I Give each student a set ot 3 5 cards with

J

“survival” words such as Exit, Bus Stop. Do
Not Enter written on them. Discuss each card.
Print one word or phrase on the board and
ask the students to hold up the card that
matches it. Provide sufficient practice for stu-
dents to bec yme familiar with the cards. Now
ask each stu dent to select Exit from his or her
set of cards without referring to the written
model.

2. Select a set of signs with both pictures and
words on them such as Beware of the Dog,
Boys (restroom). Girls (restroom). Discuss
“each sign with the students. Then cover the
words written under the pictures on each sign.
On separate 3 - 5 cards write the name of
each word covered. Have students match
these word cards with the picture cards. The
covering on the original signs could then be
removed as a self-check.

3. Collect advertising materials with pictures,
product names and logos such as the smiling
pitcher representing a noncarbonated drink.
Most students recognize such logos. This is
an excellent opportunity to reinforce the idea
that the accompanying word name represents
a concept much the same as the logo does.
Students can match logos and names in a
game similar to “Concentration.”

4, Collect food container labels such as a pic-
ture of green beans from a can or a picture of
a cake from a cake mix box. Students might
group labels according to food types and use
such groupings in a lesson on nutrition. Sam-
ple menus can be created by putting these
labels on poster board to represent a meal.
The words can be added to the pictures as
well.

Objectives

The learner will
e learn letter names and alphabetical sequence.

o use the alphabetic arrangement of dictionar-
ies and pictionaries.

Activities

1. Teach alphabet correspondence. This can be
done by matching letters with appropriate
pictures or objects. Such activities should
include a careful explanation of each letter.
its structure. formation and name.

2. While teaching the names of the letters, print
some of the letters with which the students
have become familiar ona 3 - 5 card. Cut the
letters in two. horizontally or vertically. Place

15
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6.

v §

the cut letters in envelopes, give vach student
one of the envelopes and have the student put
the letters together. Models for doing this can
be printed on the board or provided to the
students. LEventually, the student should be
able to discrinnunate the teatures of the letters
without a maodel or help.

Variation

o Cardboard or tagboard with letters printed
on them can be cut into pieces to make a
pucele. Students can put the puezle together.

Given three letters on separate cards, one of
which differs from the other two, the student
will match the two that are alike.

Variation

o bxercises like this may also be done with
o Hannel board.

Expose the students to groups of letters
- not more than three at once. Have them
select letters from the group as the letters
are pronounced by the teacher. This is a
precursor to working with letters in words
and looking carefully at each letter in
order to determine the correct match. This
should always be done in a left-right pro-
gression,

Use letter cut-outs from sturdy tagboard. Use
such letters as m-n. Ask a student to tell what
is alike about the letters: then what is different.
Have the student manipulate the letters and
then tell what is alike and different. Pass the
letters around in the group and ask the stu-
dents it they notice anvthing alike or different.

Have students hold letter cards. Ask them to
hold up the letter """

Vartation

e Ask students who hold a given letter card
to line up according to the letter the teacher
calis. Then the teacher can ask which letter
lines up tirst. second, ete. This can help
with letter sequence.

Have students sing the “"Alphabet Song™ and
point to each letter as it is mentioned.

Have letter and picture cards on tagboard
tacked above the chalkboard. Ask students,
What letter comes after *'s'?

Place a large picture that begins with a b in
a chalk trav or on an easel. Use smaller pic-
tures that also begin with a b. As the name

[#1)

v

of each picture is identified, e.q.. bunny,. bov,
book, place it on the chalk tray next to or in
front of the large picture.

10. In a chalk tray put letters of the alphabet in
order but leave out every third letter. Then
have students find and put one of the left-
over letters in the correct ordered place.

1. Play “Aliphabet Bingo™ or “ABC lLotto" type
games,

12. Cut color construction paper in halves. Fold
and tape the pieces together to make an
accordian to form a 26 page book. Have stu-
dents make their own ABC book. Fach
square is labeled in magic marker or erayon
with the name of the letters in sequence.
Students can draw or cut out pictures to illus-
trate each letter.

13. Students can be introduced to picture books.

14. Students can play a card game and match
letter pairs.

Objectives

The learner will

o express ideas and experiences orally and be
able to dictate the ideas and experiences to
the teacher.

e describe and interpret pictures and events.
e participate in group story composition.

o develop the concept that reading is talk or
words written down.

Activities

1. Have students dictate simple sentences about
pictures they have drawn. A student may say.
""This is me and my house.’’ Below the pic-
ture print the sentence in the same language
used by the student.

2. There are many interesting and colorful pic-
tures available in magazines or books. Select
several pictures and have small groups of
students take turns describing or interpret-
ing each picture. Later, a group experience
story chart can be written using the students’
comments. Have students read their story.

3. Students can dramatize their favorite tairy
tale using their own language.

1. Students can retell a story to their class-
mates.

16
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Students like riddles and jokes. Read some
to the students. They will have fun telling
the jokes or riddles to their friends.

Students can play ‘I Spy.” Have them look
around the classroom and spy something
they would like to describe. See if others can
guess which object or person it is.

Develop a class calendar to be marked or
changed daily. If you wish, print numbers on
clouds, on pictures of rain or on suns to indi-
cate the weather on a specific day. Discuss
the day, week and month as they relate to
seasons. The teacher can write a suminary
statement about each day based on students’
suggestions.

As students make observations about the
weather or about an experiment or exercise

in the classroom, encourage them to dictate
their observations. These dictations can be
collected, made into a booklet and reread at
a later time.

9. Have the students dictate captions for art-
work and pictures.

Rocgurces

Spache. Evelyn B.
Reading Activities for Child Involvement.
Boston: Allyn and Bacon, Inc. 1972.

Russell, David H. and Karp. Etta E.
Reading Aids through the Gradcs.
New York: Teachers College Press, 1975.
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Word Recognition

Word recognition is the process of unlocking
unknown words and recalling known words by
using various skills. Word recognition skills can
be grouped into six cateqories-—victure clues,
sight vocabulary. context clues. phonetic analysis,
structural analysis and dictionary skills.

In Essential Skills for Georgia Schools word rec-
ognition skills have been identified as follows,

The learner will

1. recognize and use sight vocabulary in context
from various sources.
a. his or her own vocabulary
b. high-frequency word lists
¢. basal readers
d. words specific to content areas

2. demonstrate an understanding of and use vari-
ous aids to develop and expand vocabulary,

a. context clues
b. synonyms, antonyms and homonyms
C.acronyms
d. multiple meanings of words
¢. classification (categories. general to spec-
ific)

3. demonstrate an understanding and use of pho-
netic analysis clues and principles to identity
new words.

A, consonant soands and clusters

b. silent consonants

¢. multiple sounds of consonants

d. short and long vowels

e variant vowel sounds (diphthongs. con-
trolled vowels)

4. demonstrate an understanding and use of
structural analysis clues and their related
principles.

a. svllabication

b. accent

c. contractions

d. abbreviations

C. possessive forms
b compound words
q. plural forms

h. word parts

5. demonstrate an understanding that symbols
stand tor referents,

It s during the primary grades. K-4., that most of
the tundamentals e taught. the foundations
upon which turther skills are built. All of the

word recognition skills are introduced, developed
and reinforced at these levels of instruction. A
major portion of time is devoted to teaching these
skills and subskills. In doing so, however. teach-
ers should be cautious in the amount of time
given to the teaching and practicing of the ana-
lytical aspects of word recognition, particularly
phonics. A heavy concentration or overdose of
these skills may cause students to read word by
word or become overanalytical. laborious and
slow readers, -

Many authorities in the field of reading believe
that when students stop frequently to analyze
words or if they cannot recognize an increasing
nuimber of words at sight, they will not become
proficient readers.

The acquisition of a basic sight vocabulary. the
ability to pronounce words at sight. is necessary
and important: however, being able merely to
pronounce words without hesitation, is not read-
ing but verbalizing. Good readers go beyond pro-
nunciation or rote memory of words. They attach
meanings to words instantly, words become a
part of a meaningful reading vocabulary. The
acquisition of a reading vocabulary, of course,
“is influenced by the amount of speaking and
listening vocabulary a learner possesses. by
experience and background. by exposure to oral
language and by independent reading.”” (A Syn-
thesis of Research in Reading, Georgia Depart-
ment of Education, 1978, p. 6) The acquisition ot
such a vocabulary is a qoal toward which instruc-
tion in this skill should be directed.

In attempts to help students develop sight vocabu-
lary and other word recognition skills. there is
frequently a tendencv to teach skills in isolation.
This only compounds the problem. Teachers must
make every possible effort to teach words and
skills in mvaningful contexts, within the context
of sentences. paragraphs or Inng}-r selections.

Embedded in context are nunw}nus tupes and
useful combinations of clues that will aid readers
in decoding unknown words and their meanings
and in better understanding whet is read. Suffi-
cient time and systematic instruction in teaching
context clues are encouraged.

To reiterete. at the primay grades more atten-
tion is devoted to teaching word recognition. B3y
the time students reach the wmiddle arades. there
are few new word recognition skills to be intro-
duced and developed. Subsequently, pPreviousle

is



taught skills are reinforced. refined and extended.
Enwphasis shitts more toward skill use and appli-
cation.

The suggested activities which follow have been
developed to benefit classroom teachers in their
eftorts to help students develop and use word

recognition skills. They are intended to be repre-
sentative of the ways in which teachers might
approach instruction. Adept teachers will use
them to develop their own activities to further
strengthen the teaching and learning of these
important skills.

®
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Sample Activities

Word Recognition
Grades K-4

Objective

The learner will distinguish and remember gross
auditory sounds.

Activities

1. Have the students listen to sounds in their
everyday environment such as closing doors,
running water and the ringing of the school
bell.

2. Use the tape recorder to record various sounds
made by animals, fire trucks, police sirens or
car horns. Let students identify and reproduce
these sounds. Have students record various
sounds on the tape recorder.

Objective

The learner will recognize words t"1at begin with
the upper and lower -ase letters of the alphabet.

Activities

1. The teacher will print two lists of five com-
mon nouns on the chalkboard. Begin one list
with upper case letters and the other list with
lower case letters. Have the students clap
hands one time when the teacher points to a
word that begins with an upper case letter.
Have students clap hands two times when the
teacher points to a word that begins with a
lower case letter. Reverse directions.

2. The teacher will make two sets of correspond-
mg words. one with the printed word begin-
ning with the upper case letter, the other with
the printed word beginning with a lower case
letter. The teacher will mix the two sets of
cards. The students will place all the words
that begin with the upper case letters in one
row and all the words that begin with the lower
case letters in another row.

Gbjective

The fearner &ill recognize words that rhvime.

Activities

I. The teacher will read some familiar nursery
rhymes or poems to the students. The teacher
will point out and discuss with students the
rhyming words. The teacher then may read
poems again, pausing at times to have the
student supply the word that rhymes. Students
may wish to make up their own rhymes.

2. Let the students think of rhyming werds. The
teacher will print the rhyming words on the
chalkboard as the students respond., and the
whole class will repeat the rhyming words
together.

Objective

The learner will recognize words that have the
same beginning sound.

Activities

1. Have the students identify other children
whose names begin with the same sound: e.q.,
Betty, Bob, Bill: Sue, Sam. Shirley, Sherman,

2. Have the students cut out or bring pictures
that relate to their environment that begin
with the same sound: e.g.. baby, balloon,
banana: door, desk, dog.

Objectives

The learner will

e recognize unknown words from he context of
the sentence or paragraph.

e use and or combine context clues to obtain
meaning.

Activities

1. Theteacher will cut out pairs of pictures whose
names begin with the same sound and letter,
such as bicvele—boat: fly—flowers: bank.—
book. aud then paste the pictures on tagboard
and print the word on the back. The teacher
will print six sentences on the chalkboard that
contain context clues for cach picture. Read

QU
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or have students read the sentences and tind
the picture word that makes sense in the
sentence.

d. We rode across the water ina .
(boat)

b. Twill ride my . ___ to the store. (bicycle)

c. Bill will ._—__. his Kite. (fly)

d. We planted _ in our yard. (flowers)

¢. Betty can read her ____, (book)

f. | put pennies in my . (bank)

Variation

Students should be encouraged to explore all
possibilities for completing each sentence with
words that make sense.

[xample

a. We rode across the water in a
(canoe, hurry)

b, We planted _______ in our vard. (greeu
beans)

2. A number of riddles might be -ritten on the
chalkboard or language chart.

Example
| give milk. I eat grass and hay What am [?
(thouse, cow, horse)

3. The teacher will prepare several short para-
graphs in which several word< have been
omitted. Give the first and last letters of the
missing words. as in the example below. See
it studens can figure out the words from
context. Then have them fill in the bianks.

Our c...s won the g..e. We p....d well. The
s was 12 to 6. Our t.....r was very ho__.y.

Objective

The learner will become aware of and use ditfer-
ent kinds of context clues.

Activity

Discuss and give examples ot different context
clues. Then have the students add examples
ol their own.

1. Comparison contrast: sugar is sweet but lem-
ONS are sour.

2. xample: apples, oranges and bananas are
truats.

3 Detinetion: A\ library is a room or tuilding
where a collection of books is kept
tor reading o1 reference.

10

4. Experience (inference)
a. latebacon and —____ for breakfast. (egys)

b. 1 am small and brown. | have a bushy tail.
I live in trees. | eat nuts and acorns. l am a
. {squirrel)

- Objective

The learner will develop an understanding of the
multiple meanings of vocabulary words.

Activities

1. The teacher will write several sentences on
the chalkboard using the same vocabulary
word to denote multiple meanings. such as
the word -back in the example below. Have
students discuss the meaning of the word as
used in each sentence.

a. The cat ran away and never came back.
b. Bob put a saddle on the horse’s back.
c. Some cne is knocking at the back door.
d. | will make a back for my book.

2. The teacher will write a list of words with
muitiple meanings (run, bank. base) on the
chalkboard and have the chitdren write as
many sentences as they can « ing the multi.
ple meanings of each word.

Objective

The learner will recognize words in the same cat-
egory or classification.

Activities

1. The teacher will explain and discuss with the
students how some words fit into categories,
writing examples under selected categories on
a chart or chalkboard.

2. The teacher will supply a list of words and
have the students list the words under the
correct category.

Examples
Words—apple. bread. shoe. dress, cost. milk,
red. pink, whistle, (iy, roar

Clothes Sounds Colors
apple sl tonh red

Foods

3. The teacher will help students suggest and
write other cateqories; e.q.. sports. seasons,
animals, parts of the body.

21



Objectives

The learner will

o understand basic traffic symbols and markings.
o understand that symbols stand for referents.

e develop and expand vocabulary.

Activities

1. Have students identify the adult school guards -

and the patrol guards in the school and dis-

cuss their responsibilities. Make an experience:

chart about each person.

2. The teacher will make traffic signals and dis-
cuss what the red. yellow and green lights.
the "walk™ and “do not waik" signals and the
pedestrian lines across the « reets mean to

pedestrians and motorists. At recess, have stu-

dents play the game *“Red Light.”

3. List on the chalkboard and discuss words and
phrases such as stop, yield. caution, no parking.
handicapped parking only, emergency. do not
enter, dead end street, as well as road and
map keys.

4. Make and discuss the meaning of such traffic

signals as railroad crossing. school zone,

hospital zone.

Let students ake a miniature neighborhood

containing al! the traffic symbols and markings.

Let each student have an opportunity to drive

tov cars. trucks, buses and trains through the

town, observing all the traffic signals.

G

Objective

The learner will recognize. interpret and under-
stand signs and warning labels.

Activities

1. The teacher will bring to the classroom as
many warning labels as can te secured such
as wet paint, danger. poi.on, beware of the
dog. quiet zone, tow away zone, hard hat area.
do not enter. and dead end. Dis uss their
meaning with the students and let them pan-
tomine situations where they might use the
labels.

2 Havestudents identify areas where these warn-
g labels may be appropriate.

11

Objective

The learner will create, read, understand and fol-

low menus and recipes.

Activities

1. The teacher will discuss menus and recipes—
the ways to order foods, the various types of
menus and bow to follow directions in using
recipes. Discuss the experiences students have

had at a cafeteria or restaurant in their neigh-
borhood.

2. Discuss some of the students’ favorite foods.
Have them bring to class recipes of their favor-
ite food or some recipes cut out from maga-
zines or . o kbooks. Mazhe - class recipe
book.

3. Hve students work in snall groups and fol-
low the directions of simple recipes that ran
be made in class (Jello, peanut butter cookies.
popcorn), Then let the students enjoy the food.

4. Have students create appropriate menus for
school breakfast or lunch or for their favorite
meals at home.

Objective

The learner will locate information and practice
using the table of contents, index and dictionary.

Activities

1. Students should read the stories and should
be familiar with the vocabulary before doing
this exercise. .

Have students sit in the reading citcle with
their books. Ask them where they would (ind
the table of contents and turn to ... Ask ques-
tions related to the table of contents and have
students find the answers. Students may vol-
unteer or be selected at random.

Example
a. On what page would you find the stor-
?

b. What is the title of the story on page 577
¢. How many stories have vou read in unit 3?
d. How many anits have we read already?

Variation

Similar activities can be done with an index
or a feature section in the newspaper.

<R



2. Make a list of words and phrases taken from
a subject area unit studied. Have students
arrange the lists alphabetically as they would
appear in an index. '

Example

flash light electricity
copper wire watt
light bulb circuit

Under what heading would you list these
words in an index? (Light)

metal base
battery
switch

3. Have students alphabetize cards they may be
keeping in a word file or word bank. This will
provide additional practice in alphabetizing.

As an alternative, have students take their
word cards out of their banks and shuffle them.
Then have students choose a partner and swap
cards. Studenis will then alphabetize each
others' cards and return them to be checked
by the owner. This activity could lead to a
discussion between students about the words
and their meanings.

Obiective

The learner will expand oral vocabulary through
related experiences.

Activities

1. Label and show students pictures of familiar
objects and let them discuss how the pictures
would change when new labels are added.

Example
An old hat

A new hat
a flowered hat.

2. A student will fill & grab bag or box with vari-
(o objears or pictures depicting everyday
evenes, such as the family eating together,
children riding the school bus or someone
shopping for groceries. Have the students
reach in and pull out a picture and use some
descriptive words in sentences to explain the
picture. Make a class book from the sent-
ences and let the students read the book aloud.

3. Have students collect and bring to class objects
with various textures, colors, shapes and sizes.
The students will describe the objects using
such words as hard, soft. rough. smooth. thin.
tlat. hairy. round, square, big and small.

12

Objective

The learner will develop and understand mean-
ingful vocabulary and concepts when presented
orally. '

Activity

Have several students give oral directions to other
members of the class. ““Lucille, walk slowly to
the door.” “Bill, run to the reading corner and
bring me a large book and a small book.”

Objective

The learner will use basic elements of sentence
structure in expressing written ideas,

Activity

The teacher will take the students on an “Ex-
perience Trip” to the zoo. farm, shopping mall,
or museum. When the students return to the
classroom they will discuss the trip orally, with
the teacher writing words and phrases on a chalk-
board or chart. The students will use the words
and phrases to write complete sentences, para-
graphs and stories.

Objective

The learner will develop skills necessary for writ-
ing personal and business correspondence.
Activities

1. The teacher will discuss with and shew the
class examples of personal and business
le‘ters. letters of invitation, thank you notes
and get-well cards.

2. Let students bring to class and read various
letters or cards they have received.

3. Have students write a business letter, a per-
sonal letter, an invitation and a get-well card.

4. Start a pen pal project.

Objective

The learner will understand multiple meanings
and specific meanings of words.

Activities

1. Use the sarme word in several difterent senten-
ces with each sentence using a diffevent mean-
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ing of the word. Ask the students to define the 2. Today the whether is hot and humid.
word in their own language as it is used in (weather)

each sentence. . ; .
3. Please right your name and number on this

Example form. (write)

The factory workers went on strike. 4. 1 would like a peace of chocolate cake.
Close the cover before you strike that match. (piece)

Strike up the band! Students may have fun making up their own

o sentences using different homonyms.
Variations -

o Have students look up the word in the dic-
tionary and determine which dictionary defi- Objectives

nition matched their own. . .
The learner will

« Have students write a paragraph or short, e show increasing skill in obtaining word mean-
simple story using the word as many times ings from context.
with as many different meanings and usages
as they can imagine. For instance, a base-
ball story could be written to include such
examples as—batter being struck by ball; Activity
batter striking out; concessionaires on strike;
band striking-up to play the national an-
them; a called strike three; striking uni-
forms.

e learn to use different types of aids as clues to
word meanings.

Provide students with opportunities that would
help them use and become more aware of various
types of context clues such as the following.

1. Definition clue: A gargoyle is a water-spout,
usually carved in the form of a fantastic
creature, projecting from the gutter of a
building.

Discuss words that are pronounced and spelled
the same (homographs) but that have multiple
meanings. Review some examples, such as

the following
2. Apposition clue: Nathan Hale. an American

Revolutionary soldier, said, I regret that I
have but one life to give to my country.”

run: route. ravel. scoring point

bar: solid material, fasten, song part

part: role. duty. region 3. Example clue: Trumpets, flutes and oboes are
Ask students to search during the week for wind instruments.
additional concepts. mgamngs or us_a‘s“’s for 4. Substitute word clue: synonyms, antonyms.
the above words. Later in the week. divide the h .

_ ‘ omonyms
class into two groups. Print a set of sentences
and a set of definitions on cards and tape them a. The fire fighters extinguished or put out
on the students. Have students find their the grass fire within a few minutes.
partnerts) and match sentences with defini- b. When climbing a mountain path many hik-

tions by matching the sentence card with the
definition cards. For instance, the student with
this sentence on his or her chest “The news-
paper carrier completed the run in 45 minutes”
would try to find a classmate with this defini- Objective
tion taped on his or her chest.

Run route —the  distance covered or the
amount ot work turned out during a special
course. time or operation,” Activities

ers feel that the ascent is more tiring than
the descent.

The learner will see the interrelationship between
reading and daily life processes.

1. Have students provide labels from clothes.
cans, bottles and packages. Place the labels
on the opaque projector. Let pupils tead the

L. Crispy Flakes is my favorite serial. (cereal) different labels. List the descriptive w ords used.

Have students find the confused word and
make it right.
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2. Have students collect old magazines and bring 2. List the topics, events and names of people
them to class. Divide the class into groups and places about which pupils have read. Also
and have students look for n-etaphors, similes. list various references. i1ave pupils tell which
and other figures of speech in the advertise- sources may be used to find information for
ments. Have them make and display posters each item or question in the first list.
illustrating the ways the figures of speech were .

_ g y 3 pees 3. List three types of reference materials on the
used. .
: board. Ask students which reference they

3. Have students bring in a drugstore or discount would use to find the answer to.a particular
store advertisement from the local newspaper. question. Then hav2 them go to the source
Make up questions related to the ad and let and prove they are correct by finding and read-
students find the answers. This can be a class ing the answer.
or simall team activity. It can be a written or . . ,
an oral activity. The teacher can make up Example: Dictionary, Encyclopedia or Atlas
questions or each group can supply questions 1. Where would you find background infor-
which another group must answer, mation on Houdini?

) 2. What source would you use to find the capi-
Example e ctecimd?
tal of Mississippi?
a. Find three compound words (notebook, 3. What is the meaning of the word
toothpaste, mouthwash). “charisma”?
b. Ho.w many s.yl.lables are in the words oscil- This activity can be made into a game .vith
lating and disinfectant? (4) each team being awarded points for the most
c. What item is the most expensive? (fan) correct answers given in a limited time period.
d. Which is cheaper—the car polish or the 4. Use students’ interest in codes and ciphers to
nail polish remover? (nail polish remover) develop dictionary skills. For instance. explain
e. Name some recreational items. (tennis h0\.u to use the code and give several examples.
balls, playing cards) Using the dictionary, have students send a
(£ What dotl ds oscillati d o coded message to a friend who must also
. What do the words oscillating an cosmetic respond in code.
mean?
_ e Example
g. What items can you drink? (iced tea, sodas)
4. There are many opportunities during the year .
. . . Entry words
for fun and practice in which students can
o , . . Page Column down

become familiar with the information needed
to fill out various forms. such as ordering 1 343 1 25
books from a book club. subscribing to a news- 2 863 1 2
paper or magazine. or ordering tickets to a 3 671 9 .

- .8 i ' thes from
bgllganw supplies for school or clo N 794 0 20
catalogs.

5. 790 1 15

. . N s il "l)

Objective The code reads—Have you seen *'Star Trek'?

The learner will be able to locate information 3. Hav'::. stud;nts.send messages. They ';(“‘St write

using various resources. each ward using a pronounciation Key.

Activities Example

. . Y. > iup?

I. Have students identify story sites on a world whar doo u liv? (Where do vou live?)
map. atlas or globe. Have them classify vari-
ous sites by ity town. state (‘numry.'c().ntlnent. Objective
Have them lea n and use abbreviations for
the names of cities, states, countries and The learner will improve verbal expression and
Continents. learn to communicate feelings and emotions.
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Activities

1. List and discuss various emotions that a tone
of voice may portray—fear, anger, joy, teasing,
excitement, impatience, indifference. Use ex-
amples to indicate how identical words, phrases
or sentences may mean different things depend-
ing op how they are said. Let students create
sentences demonstrating these techniques.
Have other classmates guess the emotion.
(Observenonverbal/communication.)

Example

1. Danny, Mrs, Candle wants to see you right
away.

2. I'm going to the junior varsity basketball
scrimmage.

3. You'd better watch out,

2. Have students read sentences using different
inflections or intonations to change meanings.

Example

Where are you going?
Where are you going?
Where are you going?

Objective

The learner will communicate and relate infor-
mation, speaking clearly and usiry language
understandable to others.

Activities

1. Have students explain the procedures or give
instructions for a class assignment.

2. Have different group or team leaders discuss
the rules of a game. Insiructions as to how to
play the game may be stated only one time.
See if the game goes smoothly or if questions
arise because of unclear instructions.

Objectives

The learner will

s give precise oral directions.

o adjust style and manner of speaking to the
situation and audience.

Activities

1. Provide time and materials for students to
share a favorite book or interesting story read
during a lesson: then have the students develop

‘and present the story as a dramatization, pup-
pet show, television show or radio program.

2. Set up situations in which students must per-
form the following activities

a. Have students try to persuade a friend to
trade football baseball cards, stamps for a
collection or decals.

b. Have cach student be a salesperson. See
who can come up with the best sales pitch.
Have each student sell a 10-speed bike or
skateboard to a friend or to a friend’s
“pazent.”

¢. Have students describe various places they
have been or learned about such as restau-
rants. nwsical concert. Atlantic Ocean.
See if others in the class can identify them.

3. Lost or found! Have a student give oral direc-
tions to another student who must follew the
directions exactly. See if he or she finds the
location or if he or she gets lost.

Directions may be given to find paticular loca-
tions within the school: from one point to the
next: from one class to the next period class:
from the office to the home economics wing;
from the bandroom to the auditorivm: from
the media center to the cafeteria; from the
lab to the gymnasium.

Objective

The learner will write for a variety of purposes—to
obtain and record information; to entertain: to
express thoughts and ideas.

Activities

1. Have students write diaries, journals or logs
to record activities and interesting -xperiences.

2. Students may write and mail business letters
requesting free brochures. maps or other infor-
mation related to units of study.

3. Display action and unusual pictures and dis-
cuss several with the class. Have students
write their ideas and impressions about a pic-
ture using as many descriptive words as pos-
sible.

4. The teacher may read a biography about a
famous author. Students will rewrite or para-
phrase the information. Several students may
volunteer to read their reports. Comparisons
between similarities. differences and accuracy
can be discussed. Small groups may join
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together (I:TI(l:.‘('()lllhilN’ reports into a single
team project. Qutlining and organizational
skills can he discussed during this activity.

. Vocabulary. card files can be kept. Words

should be put in context, spelled correctly and
illustrated if desired. File cards may be kept
of antonyms, synonyms, homonyms, figures
of speech, hom\ographs and idioms studied.

1o

Resources

-Spache. Evelyn B.
Reading Activities for Child Involvement.
Boston: Allyn and Bacon, 1972.

Russell, David H. and Karp, Etta E.
Reading Aids through the Grades.
New York: Teacher College Press, 1975.
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.Reading comprehension. What is it? How do you
teach it? How do youngsters learn to compre-
hend? This section will provide some answers to
these questions. Also included are sample activi-
ties which encourage the integration of the teach-
ing of comprehension with the other components
of the language arts. The activities and ap-
proaches described will provide insight into a
basic philosophy upon which classroom instruc-
tion can be based. The approaches described are
practical. The methods work. This philosophy is
based on empirical data. The final ingredient to
be added is the thoughtful insight and careful
prep.aration of the teacher.

What is Reading Compfg.lpgqqion?

Although numerous complex definitions of read-
ing comprehension abound, none is more accu-
rate than Hafner's (1977, p. 127) in which he
defined comprehension as, “understanding the
meaning intended by the author.” Reading com-
prehension is, asserts Hafner, “the ability to make
a thorough logical analysis of conceptual or cog-
nitive relationships.” The process, says Griese
(1977. p. 62). involves basic skill areas as follows.

« Identifying specific ideas and their meanings
« bstablishing the organization of these ideas

¢ Reacting - both emotionally and intellectually
to the ideas

It is with this basic definition and with the notion
that comprebension is a series of complex and
interrelated mental processes that this chapter
approaches the teaching of reading comprehen-
sion.

What are the processes and skills which
comprise reading comprehension?

The following list of comprehension skills have
been identified in The Essential Skills for Geor-
gia Schools.

The learner will

1. recognize. recall and retell

a. the main idea(s).

b. details.

C. sequence.

d. cause-effect relationships.
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Comprehension

. read and follow printed directions.

3. draw conclusions from facts given.

4. infer that which is not explicitly stated in a
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selection -

a. main ideaf(s),

b. details that support main idea,
c. sequence,

d. cause-effect.

. recognize information and ideas through

. classifying,
b. outlining, -
C. summarizing,
d. synthesizing.

a

make judgments.

predict putcomes.

8. infer/literal meaning from author’s use of

10.
11.
12.
13.
14.

15.
16.

17.
18.
19.
20.

ﬁgl{@'t'ive language.

infer figurative meaning from author’s use of
literal language.

distinguish between fact and opinion.
distinguish fiction from nonfiction.
distinguish reality from fantasy.

make comparisons using stated information.

make comparisons using implied informa-
tion.

recognize use of propaganda techniques.

interpret synibols (including special subject
area notations) and symbolic language.

recognize relevance of data.
recognize relationships of time and place.
make appropriate generalizations.

interpret and use information presented
graphically. such as

. tables,
. schedules,
f. diagrams.

a
b
¢. charts,
d
e



What are the components of
Reading Comprehension?

For the purpose of this discussion, reading com-
prehension has been divided into four components.

¢ Literal meaning

¢ Interpretative meaning
¢ Critical meaning

¢ Vocabulary development

Operationally. the definitions of the first three
components very closely adhere to Barrett's
Taxonomy of Reading Comprehension (1972).

Literal comprehension requires the recogni-
tion or recall of ideas or information as explicitly
stated in the text. Included in this category are
the recognition and recall of the following.

¢ Details

¢ Main ideas

» Sequence

¢ Comparisons

¢ Cause and effect relationships
¢ Character traits

¢ Graphic information

In inferential comprehension, the student
synthesizes his or her knowledge, experience and
feelings as a basis for conjectures or hypotheses.
The tasks included in this category are as follows.

 Inferring supporting details

Inferring the main idea

Inferring sequence

e Inferring comparisons

Inferring cause and effect relationships
Inferring character traits

Predicting outcomes

Inferring about figurative language
Interpreting and using information presented
graphically.

Critical comprehension requires the student
to make judgments about the content of a read-
ing selection through external criteria evaluation.
Included among the capabilities that the student
should acquire are the following.

e Make judgments between reality or fantasy
Distinguish betweer: fact and opinion

Make comparisons and contrasts

» Recognize the use of propaganda techniques
Distinguish literary styles

Recognize the author's techniques
Recognize biased statements

Determine the intent ol the author

o Test conclusions
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Vocabulary development is essential if stu-
dents are to increase their ability to comprehend
the printed page. As reported in the Georgia
Department of Education publication (1978, p.
7) A Synthesis of Research on Reading. **‘Reading
authorities appear to agree that attention to
increasing children'’s listening, speaking and read-
ing vocabularies should be a constant objective
with attention given to selecting matetials which
enrich children’s existing vocabularies without
containing so much new vocabulary that reading
becomes frustrating.” In short, the research
seems to say that effective vocabulary develop-
ment occurs when the appropriate materials are
selected and when the vocabulary occurs in some
meaningful context rather than in isolation (word
lists or words out on context). Indeed, Griese (p.
5) says “Those who teach reading comprehen-
sion, at whatever grade level, must actively strive
to provide the pupil with varied experiences and
to promote the vocabulary connected with these
experiences.” The skills that students are expec-
ted to acquire in this area are as follows.

» Use word meaning

o Select correct defi -itions

¢ UJse context clues to obtain meaning

« Interpret figurative language

Recognize multiple meanings for words in
context.

Reading Comprehension
In The Early Grades '

The development of comprehension skills actu-
ally begins long before a youngster enters school.
While a child is actively acquiring and using his
or her native language, the developmental pro-
cesses for comprehension are being learned.
These skills, which begin before the formal edu-
cation process begins, develop and expand with
ever increasing complexity throughout the stu-
dent’s career. The major factors which will en-
courage the development of effective reading
comprehension skills in the primary grades are
as follows,

. Exposuré to a variety of reading experiences
for pleasure (student selected and teacher se-
lected) should.be incorporated into the pro-
gram.

o Full and meaningful discussion of stories and
other literature with maximum swdent par-
ticipation is desirable.

» Discussions should be open-ended (not always
structured) and questioning should be at a va-
riety of levels - literal. irferential, applicative
and analytical (critical).
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e Opportunites must be provided for the student
to apply the reading skills to a real reading
situation (transfer from the practice page. ditto
sheet to a real situation.)

e Balance the word-by-word and the meaning
emphasis approaches to beginning reading as
reported by Golinkoff (1975-76). Both poor and
good comprehenders could obtain meanings
from single words, thus comprehension difficul-
ties cannot be remediated by focusing on sin-
gle words since such a focus does not relate to
the process of extracting information from
print. What ie needed in order to improve com-
prehension efficiency is instruction in extract-
ing structure and organization from the text.

Reading Comprehension
In the Middle Grades

Students in the middle grades are different from
primary students and high school students. Intel-
lectually, physically, emotionally and psychologi-
cally, middle grade students are just beginning
to explore their world. Their needs are varied. If
the instructional program for these students is
to be effective. it must take into account the var-
ied nature . these learners. Perhaps more so
than any other area, the reading program must
employ a wide range of materials, be based on
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effective diagnostic and prescriptive procedures
and be effective and efficient with respect to
management. Reading instruction in the middle
grades is also the responsibility of content area
teachers. As students move into more sophisti-
cated reading content area materials, the de-
m:ands and expectations of teachers on the read-
ing abilities of students also increase. Instruction
in the specific reading skills required in science,
mathematics, social studies, English, the other
content areas and their accompanying skills is
essential. A balanced program which includes
instruction in the reading class with heavy em-
phasis on applications of skills in real situations
and content area programs sensitive to the needs
and capabilities of the students is essential for
success. In short, the middie grades reading
program should show a high level of awareness of
the special cognitive, affective, psychological
characteristics of the middle grades student. As
pointed out in the Georgia Department of Educa-
tion publication, A Synthesis of Research on
Reading (1978, p. 15), “The research on middle
school reading supports the significance of mean-
ing in reading and shows that interest, structure
of materials, imagery and language awareness
affect comprehension.” Programs developed and
based on this knowledge will increase the likeli-
hood that students will comprehend effectively.



Sample Activiiies
Comprehension
Grades K-4

Literal Comprehension
Obje tive

The learner will read for details.
Activities

1. After reading a story, have the students locate
the sentence which answers any question on
its content.

2. Have the students read a selection and give
them a list of incomplete sentences based upon
it. Have them complete each sentence by fill-
ing in the correct answer.

3. Have the students read a selection which con-
tains specific facts. Have them identify a given
number of facts within the selection.

Objective
The learner will organize to show sequence.
Activities

1. Show a group of pictures depicting a familiar
series of evenis in scrambled sequence. Have
students arrange the pictures in logical order
and explain the sequence.

2. Give the students a story and set of scram-
bled pictures depicting its content. Have the
students arrange the illustrations in the order
of their occurrence in the story.

3. Give the students two sentences and have
them identify which describes past time and
which describes present time.

4. Use a reading selection and a list of state-
ments relating to its content and have the
students place these statements in order of
their occurrence in the selection.

Objective
The learner will note details and recall facts.

Activities

I. Use a series of noun phrases and have the
students draw a picture to illusrate each one.
Example- a red bicycle. an airplane.
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2. Read a story and have the students draw from
memory pictorial representations of its con-
tent,

Objective
The learner will recognize main ideas.
Activities

1. Show a picture with a list of sentences and
have the students select the sentence which
best describes the illustration.

2. Read a story witaout telling the title and have
the students write a title for the story based
on its content.

3. Give a short paragraph to the students and
have them compose. a title for it based on its
content.

4. Have the students read a paragraph and write
a statement giving its main idea.

5. Show a series of pictures telling a story and
have the students state the main idea in their
own words.

6. Use a paragraph designed in the configuration
of its content and have the students identify
its subject matter. Example- use the configu-
ration of an apple and state the characteris-
tics of an apple in the paragraph.

7. Have the students read a story and ask them
to compose a title suitable to the material.

8. Have the students read a short passage and
select from a list of three statements the one
which most closely describes the main idea of
the sentence.

Objective
The learner will locate specific information.
Activities S

1. Give the students a set of sentences and a
question and have them identify the sentence
which answers the question.
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2. Give the students a pargraph and have thetn
locate the sentence which answers a specific
question,

3. Give the students a story to read. Give them a
question related to the story and have them
identify the section of the story which reveals
the answer.

Inferential
Comprehension

Objective
The learner will recognize emotional attitudes.
Activities

1. Have the students read a short story, then
locate and list the words which identify the
main characters’ feelings.

2. Have the students read a short story and state
how the main character felt at the beginning
and end of the story.

3. Show pictures which illustrate different emo-
tions. Have the students state the emotion
depicted by each one.

4. Show a picture depicting an emotional scene.
Have the students state the feelings ‘of the
che-acters in the picture.

Have the students read a paragraph describ-
ing a character in a particular situation; then
have them identify the emotions they imag-
in;?(ire experienced by the character in situa-

[$2]

tion described.
l./
bjective
/ The learner will predict outcomes.
Activities

1. Have the students read a segment from an
unfamiliar story and a set of sentences stating
what may happen next. Ask them to identify
which of the sentences most accurately pre-
dicts the outcome of the story.

2. Have the students read only part of a given
story and write one sentence predicting its
outcome.

Objective

The fearner will see relationships.
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Activities

1. Use a story, two topic headings and a list of
phrases from the story. Have the students clas-
sify each phrase under its proper heading.

2. Use an illustration and several sentences,
some of which include distractors, and have
the students select those sentences which
relate to the picture.

3. Have the students read a selection of cause
and effect relationships; then have them iden-
tify the relationships by matching each cause
statement with its corresponding effect state-
ment.

Objective

The learner will interpret story facts.

Activities.

1. Have the students read two short stories and
write a sentence which describes one similar-
ity between the stories.

2. Havethe students read several fables and write
a paragraph describing the characteristics of
fables.

Objective

The learner will interpret pictures anc story facts.

Activities

1. Use a set of representative pictures from a
specific story and have the students identify
the character associated with each one.

2. Use a set of pictures. Have the students iden-
tify a familiar story associated with each
illustration.

Objective

The learner will draw conclusions from story facts.

Activity

Have the students read a selection along with a
set of conclusions and identify the most logical
conclusion,

Objective
The learner will identify sensory images.
Activities

1. Have the students read a passage containing
a specific mood and a list of feelings: then
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have them identily the feeling conveyed by
the passage.

[ =

Have the students read several paragraphs
depicting emotjonal situations including a list
of emations, and identify the emotion depicted
by each paragraph.

Objective
The learner will draw conclusions.
Activities

1. Have the students read a story without its
ending. Give them three different conclusions
to select the one which best predicts the story's
ending.

2. Give the students a passage without an end-
ing and have them predict a likely outcome
and state why the conclusion is a logical one.

Objective _
The learner will make inferences from facts.
Activities

1. Have the students read a short story and a list
of how and why questions based on its content.
Have them infer as well as state the answer to
each one. .

o

2. Present a story title and have the students

state an environment in which the story might
logically occur.

3. Give a paragraph describing an et :nt and
have the students state which of its sentences
infers the results of that event.

Objective

The learner will make a characterization.

Activity

Use a list of characters from a specific story and

have the students identify the characteristics of

each as implied by the contents of the story.

Objective

The learner will make inferences.

Activities

1. Use a selection in which only facts are pre-
sented. and have the students state a conclu-
sion which mav be inferred from the material.
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2. Show the students a picture. Ask the students
what might have happened before in the pic-
ture and what might happen next. '

3. Read a story to the students, and based on
the facts in the story have them suggest a
title for the story. You might suggest three —
two of which would not in any way relate to
the story.

4. Have the students read a story in which the
author did not explicitly give the character
traits of the characters or character in the
story. Have the students infer the traits based
on the facts in the story.

5. Have the students read two science experi-
ments in their science books. In each case
call attention to the end product in the ex-
periment. Have the students infer causes that
may have produced the end result of the
experiment. Pictures may be used for this
purpose. Have the students infer causes for
what they see in the picture.

6. Select an arti.:e from the newspaper and.
based on the information contained in the
article. have the students infer such things as
time. season. character traits.

Critical Comprehension

Objective
The learner will make comparisons and contrasts.
Activities

1. Give three short animal stories to the stu-
dents and have them describe the characteris-
tics of the animals which are alike and then
those characteristics which are different. Have
the students identify each character in each
story. Write the names of the characters of
each of the three stories on the board and

then have the students reco’ vacleristics
about each story. Write he board
under the names of the s ou have
recorded all of the chara .Jd achar-
acteristic of the first . a1 ask the

sudents which other anim. .«red this char-

acteristic and so on.

2. Read two stories to the siudents. One of the
stories might be about life in the city and the
other be about life in the country. Ask the



student to describe the differences between
city and country life. Example - “City Streets
and Country Roads” by Eleanor Farjeon in
the Sound of Poetry by Mary Austin.

Read two stories that have similar themes
and have the students identify their similari-
ties. For example, read "“Cuff, A Black Bear”

- and “Lady Washington” from Bear Stories -

Dolch Basic Book, Garrard Publishing Co.,
1957.

Have the students write on a common topic,
e.g., fun, bravery. After the students have writ-
ten on the same subject, ask pairs of students
to read what they have written and ask the
class to compare the versions.

Take an article from two newspapers that have
been written on the same topic but by differ-
ent writers. Make copies and distribute them
to the students. Have them list those things
which are alike about the articles and those
things which are different.

Objective

The learner will distinguish fact from fantasy.

Activities

L.

Read an animal story to the students in which
the characters act like people. Have the stu-
dents identify those actions which are unrealis-
tic for animals to perform. For example, read
The Three Bears and let the students identify
those actions unrealistic for bears.

Tell the story of Snow White and the Seven
Dwarfs. Ask the students to tell two things
that could be true about it or two things that
could not be true. Example- True (1) the kind
woodsman and (2) Snow White's feelings of
fright and sadness when left alone in the
wilderness.

Show the students pictares which contain
absurdities and have the students identify the
absurdities.

Show the students a picture containing humor
or exaggeration. Have the student identify the
humorous or exaggerated portion of the illu-
stration. For example. the cat and the fiddle.
the cow jumped over the moon, money grow-
ing on trees.

Read a story to the students such as Albert
Harris’s “Three Wishes' in Enchanted Gates.
Ask the students to identify three sentences in

the story that could be true and three senten-
ces in the story that may not be true.

Objective
The learner will distinguish literary styles.

Activities

1.

Read a short, nonsensical poem and one
rhyming couplet to the students. Have the
students identify the differences in style.

Read haiku selections and a limerick. Have
the students describe the Qiﬂerence.

Have the sturlents read a tragedy and then a
comedy. Have them compare the two types of
work. Lead them to discover the elements of
each.

Have the students read a news report; then
have them read a story in which the author
uses various techniques to get the readers’
sympathy.

Give the students a short story, an expository
article and a poem. Have them compare {..e
three forms of writing.

Objective

The learner will recognize the author's techniques.

Activities

1.

Take a story from the class textbook. Ask the
students to explain why that particular story
was included in the book. Let the students
respond freely and. as they respond, try to
summarize their comments.

Read two stories containing contrasting emo-
tional responses, e.g., sad and happy. Have
the students identify those elements in the sad
story that made them feel sad. Have them
identify those elements in the happy story that
made them ieel happy.

Have the students begin writing a happy story
about anything of their choice. At the end of
three minutes, have them exchange their sto-
ries with classmates across the aisle. Allow
them equal time to complete the story. At the
end of the three minutes, have the students
read their stories. Look for consistency from
writer to writer. Ask the class to judge if the
stories were all happy or how they changed.

Use the same activity as in #3 but this time
have each student begin a happy story but

34



have the second writer turn it into a sad story.
Have the students judge whether each writer
fulfilled the assignment.

Objective

The learner will distinguish fact from opinion.

Activities

1.

Give the students about five sentences which
may be fact or opinion and ask them to tell
vou which sentences are fact and v hich are
opinion.

Give the students a reading selection that con-
tains paragraphs which may be fact or opinion
and ask them to identify the fact and opinion
paragraphs.
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3.. Have the students compare fact sentences with

opinion sentences. Ask them to tell what is
alike and what is different about these senten-
ces. Lead them to discover the modifiers
(adjectives and adverbs) in the opinion senten-
ces.

. Select a newspaper article which gives facts

about a topic such as drug use, and contrast
this with someone else’s opinion about drug
use.

. Select an article of opinion from a magazine

or newspaper and have the students point out
and analyze the author’s persuasive techni-
ques.



Sample Activities

Vocabulary Development
~ Grades K-8

Objactive

The learner will use word meaning.

Activities

1.

Show a picture and have the students tell a
story about it. Give the picture a title before
the exercise begins.

Give the students pairs of words and have
them identify those which are synonyms.

Give the students a word and have them write
its antonym. Example- down - up, black -
white. .

Give the students pairs of words and have
them identify those which are antonyms.

Give the students a list of words and an unfa-
miliar word in a sentence. Have the students
use the context of the sentence to determine
the word on the list which has the same mean-
ing as the unfamiliar word in the sentence.

Give the students a series of words. Have them
identify the set of homonyms contained there-
in. Example- our, own, hour, horn.

Objective

The learner will use context.

Activities

1.

Give a list of words and a picture representing
one of the words. Have the students ideatify
the word that names the picture.

Give the students a list of words and a sen-
tence missing one word. Have themn select the
word from the list which best completes the
sentence. Example- Scissors are for . (a.
cutting. b. stapling, c. filing)
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Give the students sentences with a key word
missing from each one. Have them supply the
missing word in each sentence by using the
context to determine the correct answer.

Objective

The learner will interpret figurative language.

Activities

1.

Give the students a passage containing a
hyperbole and have them identify it. Example -
“Would you go to a movie if your parents
would let you? *‘I'd jump at the chance!”’

Give the students a passage containing a
metaphor and have them identify the meta-
phoric statement. Example - “The hobo trud-
ged along a dirt path at night. The road was a
ribbon of moonlight, It made 4is direction
easy.”

Give the students sentences containing an
onomatopoeia in each and have them iden-
tify the onomatopoeic word. Example -“A soft
wind rustled through the trees.”

Give the students a group of sentences. sev-
eral of which contain personification. Have
them identify the personified sentences.
Examples -a. Fish high-jumped from the sil-
ver lake. b. Birds chattered songs in the forest
trees. :

Give the students passages containing similes.
Have them identify the sentences which con-
tain the similes. Example- *‘The students are
as hungry as horses. Soon the noon bell will
ring, and they will run off to lunch.



‘Sample Activities

Comprehension
Grades 5-8

Literal Comprehension
Objective

The learner will identify main iueas.

Activities '

1. ldentifying main ideas involves conceptualiz-
ing the central‘thought of a sentence, para-
graph, chapter subsection, chapter or manu-
script. Locating the main idea of a sentence
may be made easier by analyzing the gram-
matical structure of the sentence and the rela-
tionship between components. The main idea
is usually found in the portion of the sentence
that contains the subject and the predicate.

2. During a lesson. content area teachers may
use this technique to stress main ideas. For
example. when asking students to read mate-
rial for the first time. the teacher begins by
saying "‘Read chapter 3 and list five of its
major ideas.” This will accomplish two goals.
First. it will tell the students what they are
expected to do by making explicit their pur-
pose for reading. Second, it will give them
practice in looking for main ideas. During class

the teacher can ask questions that require .

students to locate or generate main ideas; for
example, “What is the main point of this
chapter?" or “What is the main idea thzt the
author of this paragraph is trying to convey?”’

Objective
The learner will identify details,
Activities

1. ldentifying details requires the location and
recall of specifically stated facts. The ability
to identify details is basic if other reading skills
are to be learned. It is impossible to formulate
a main idea if the supporting facts cannot be
found. For example, locating a cause and effect
relationship requires finding the detail that
shows cause and the one that shows effect.
I'a identify fact and fiction requires locating
items in the material that reflect fact or fiction.

2. Various techniques can be used to help stu-
dents learn to select and recall details. Pri-
mary among these is telling students why they
are being asked to look for details.

Objective
The learner will identify sequences.
Activity

Identifying sequence involves aspects of time and
space. Time or chronological sequence, as one
example, involves the student’s locating and
recalling the order of incidents or actions explic-
itly stated in a selection.

Evaluation

The student should be able to identify individual
events in a story and describe and illustrate each
one in proper sequence.

Follow Up

Ask students to make a list of between six and
ten main events or ideas from a fiction book they
have read. Their list must be in proper chronologi-
cal sequence.

Inferential
Comprehension

Objective

The learner will make generalizations and draw
conclusions.

Activity

To mak: generalizations and draw conclusions,
students must be encouraged to establish con-
nections and relationships among seemingly
unrelated pieces of information. Making a gener-
alization requires the reader to conceptualize a
relationship between facts that are directly stated
and those that are inferred. Students generalize
when they infer the similarities and differences
between separate situations or events.

3 1 3Y]



Evaluation

Students make up riddles for their classmates to
solve.

Follow Up

The teacher may distribute a sheet of paper with
a set of riddles on it. The students compete to see

‘who can solve all of the riddles first. Students

may work in pairs.

Objective

The learner will recognize cause-effect relation-
ships. ' :

Activity

Identifying cause-effect relationships requires stu-
dents to recognize the reasons for certain occur-
rences or reactions. Locating cause-effect rela-
tionships is necessary in order to understand more
fully material that is read. It is a skill which is
the basis upon which other shills are built, such
as making inferences and generalizations, It is a
skill dependent upon the ability to understand a
sequence of events. This skill may be reinforced
by helping students recognize causes in simple
situations. For example, consider the following
sentence—"If you drive too fast, you may get a
traffic ticket.”” Most youngsters should recognize
“drives too fast’ as the cause and *‘get a traffic
ticket” as the effect. If students have difficulty
understanding the cause-effect relationships,
awareness of the clue word “because’ either
directly stated or implied, may help them.

Evaluation

The student will be able to give a list of possible
causes if given an effect, or give a list of possibie
effects if given a cause.

Follow Up

On the board list a cause and several possible
effects or list an effect first and then possible
causes.

Example

Effect

Cause Effecgq

I elt overfed

_Causes
Uh ereating Out of gas  Late to school
Felt lasy I lat tire
Became il Traffic jam

Objective

The learner will identify characterization.
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Activity

Identifying characterization requires the reader
to interpret what the author has written about a
person. Séven means by which a writer indicates
character to a reader are

1. The person's thoughts

2. The person’s speech (both what is said and
how it is said)

3. The person’s appearance
4. The person’s actions

5. Ways in which other characters discuss the
person

6. Actions of the other characters toward the
person .

7. The author's comments about the person.
Evaluation

After reading a selection, a student should be
able to answer questions about the characters
and the setting of the story.

Follow Up

Ask the students to read a biography or a fiction
story. While they read. they should pay careful
attention to the personality and the actions of
the main characters. When they finish, they
should list the character traits they have dis-
covered.

Critical Comprehension
Objective

The learner will distinguish between facts and
opinions.

Activity

Identifying opinions requires the reader to ana-
lyze paragraphs for clues such as

o We anticipate . . .

There will probably be . . .
The possibility exists that . . .
The .. . claims. ..

It is believed that . ..

It is rumored that . . .

.. .thinks that . . .

High sources report . . .
Informed sources tell us . . .

Evaluation

Given a list of statements. the students will be
able to distinguish the facts from the opinions.
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Follow Up

Prepare a "“Think and Know’ Inventory™ on any
subject you wish a student to pursue. This should
include open-ended statements which are the
beginning of facts or opinions. The student must
write think or know before the statements; think
if the statement begins an opinion, know if the
statement is factual.

L4

Example

(Know) T-esday is one of the days of the week.
(Think, Tuesday may be a cold day.

Objective
The learner will identify the author's purpose.
Activity

ldentifying the author’s purpose requires the stu-
dent to become aware of the writer's motives.
Students who realize the author’s purpose are in
a better position to evaluate his or her meaning.
For example. if the author’s goal is to sell a prod-
uct rather than to simply describe it, the writing
takes on a different meaning.

Evaluation

Students will be able to determine if the material
is presented as fact, opinion or recreational
reading.

Follow Up

Have students compare writings of different
authors and different types of material to note
differences in purpose.
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Objective
The learner will identify propaganda techniques.
Activity

Identifying propaganda requires students to be
aware of propaganda devices, why they are used,
how they are used, what effects they have on wary
readers and why they may or may not be gener-
ally accepted. The seven basic types of propa-
ganda are name calling, glittering generalities,
transfer, plain folks, testimonial, card stacking
and bandwagon.

To help students recognize propaganda, they can
be taught to do the following.

Examine the writer’s reputation.

e Examine the writer's purpose.

Consider their own background of experiences
and familiarity with the subject.

Notice any propaganda techniques used.
Decide to accept or reject the ideas offered or
to delay making a decision until more informa-
tion is available.

Evaluation

Given a variety of material, students should be
able to identify the persuasion technique and for
what purpose the material was written.

Follow Up

Use specific examples of propaganda techniques
such as name calling. glittering generalities,
bandwagon. Use old magazines and newspaper
articles. Have a poster prepared illustrating each
technique.



Sample Activities

Integrating Reading Comprehension
with Other Language Arts
Grades K-8

Objectives

The learner will

e use resource tools (dictionary) to denote the
meanings of unknown words.

e recognize and use antonyms. synonyms and
homonyms.

Activities

1. Select words likely to cause difficulty and
have the class look up unknown words in the
dictionary.

2. Opposites -Write on the board a list of words
and beside it have students list the antonyms.
Adapt the vocabulary to the ability level of
the group.

Variation
e List one column of words and beside it a

column of synonyms. Pupils may match
synonyms in the way described above.

3. Od<' Ball -Write on the board groups of four
words, three of which have related or similar
meanings. and the fourth being opposite or
unrelated. Have students select the word that
does not fit in the category. Vary the difficulty
of the vocabulary to suit the ability level of
the group.

4. Encourage class discussion of the fact that no
one can tell whether to spell the word p-e-a-r,
p-a-i-r or p-a-r-e unless the word is defined
or used in a sentence. Write a group of senten-
ces on the board. Have pupils choose the cor-
rect word from the homonyms given to com-
plete the sentences.

Objective

The learner will use comprehension techniques
with functional reading activities.

Activities

1. Have students read classified ads in the local
newspaper and a newspaper from another city.
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Have them make a list of the type of jobs
available in the local area and list any special
qualifications needed for each job. Have them
compare the types of jobs available in the two
cities and discuss differences.

2. Use road maps. Divide the class iato groups
of two or more and plan an imaginary trip.
Circle starting point and destination. Have stu-
dents mark their route taking into consider-
ation nileage, type of road and direction. This
will help students interpret map legends.

3. Compare prices on the same items sold by
drugstores and food stores. Compare for the
lowest prices, best quality products, best
service. Make a chart large enough for all of
the class to see.

4. Cut out advertisements from the newspaper
and classify them by category — clothing, food,
home use, outdoor use.

5. Show symbols and signs and ask students to
identify them. Ask volunteers to draw sym-
bols with which they are familiar. Possible
symbols the students might suggest

road signs club symbols

trademarks  charitable organizations

park signs armed forces insignia
Objectives

The learner will
e Use index and chapter titles effectively.

o Compile materials into a booklet with a table
of contents and an index.

Activities

1. Play a game called ‘A Race for Time’. The
students are given a list of things to find by
using the index of a textbook. When they find
the page. they are to write down the first word
on that page. They will be given five minutes.
The first one to finish before time is up will be
the winner. If no one finished by the end of the



allotted time, the one who has completed most
of the list wins. :

2. On the chalkboard, print a series of chapter
titles found in a textbook. Arrange the titles
so students will have to skip about in their
seaich for the page numbers in the table of
contents. Have the first student who finds the
correct page number for the first listed title
tell the class the number. Ask the student how
she or he found it so quickly. Discuss efficient
methods of looking for a title by identifying
clues instead of reading complete titles.

3. Have the students compile a booklet contain-
ing favorite stories, poems or articles. Com-
plete the collection with a table of contents
and an index.

Objective

The learner will engage in large and small group
expression activities which require the communi-
cation and exchange of ideas and information.

Activities

1. Have a class discussion on a preselected topic.
A student is assigned to present a brief report
of the meeting or discussion.
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2. Read aloud the opening line of a story. Then
ask each student to read two or three senten-
ces from the story. At a certain point, ring a
bell. The student whose turn it is when the
bell is rung must try to tell the class how the
story might end.

Objective

The learner will engage in written communication
actjvities that wiil increase his or her capacity to
comprehend written materials.

Activities

1. Ask one student to leave the room. While he
or she is out, hide an object somewhere in the
room. Have the class prepare a set of direc-
tions for the student to follow that will lead
him or her to the object. Write directions on
the board such as “Start from the doorway.

~ Turn right at Michael’s desk. Make a circle
around the book case.” Make the directions
as complex as you wish.

2. Distribute a sheet of paper to each pupil. Have
them write directions for an activity that they
know how to do. o

3. Write a set of directions for doing a special

job or making something that is not in proper
order. Ask each student to put the directions
in order. .

4]
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Functional Readl’ng Skills

The necessity of specific reading skills to func-
tion adequatelty in the world outside of school
can serve as a motivator for reading instruction.
Educators must capitalize on the fact that stu-
dents of all ages come in contact with symbols
and words in situations other than in the class-
room. We cannot assume that the reading skills
taught in basal readers and other school books
will automatically transfer to the varied reading
contexts encountered beyond the school setting.
To ensure successful reading in these outside
contexts, we must include instruction and prac-
tice with reading materials that are part of the
real world. T

Functional reading includes knowing symbols and
words to respond effectively to the complexities
of daily living beyond the classrocm environment,
Functional reading skills are also called survival
skills, life role skills or competencies, functional
literacy and real world learning.

Grades K-4 are the appropriate levels to expand
the awareness of printed material from within
the classroom to various outside segments of
society. Emphasizing the students’ contact with
print from their background experiences through
such items as a grocery list, the marquee outside
a store and labels on store merchandise will set
the stage for developing an appreciation for the
importance of reading in our society and an
awareness for needed skill instruction. The appre-
ciation of reading as a pleasurable experience.
however. should not be forgotten; viewing a tele-
vision program such as ‘'Little House on the
Prairie”” might encourage a student to read a book
about the lives of early settlers.

Grades 5-8 are opportune places in the curricu-
lum to develop functional skills in a systematic
way. It is during these years that a substantial
increase occurs in a student’s interactions with
the world. The student becomes more indepen-
dent and encounters situations in which reading
becomes a facilitator of real world accomplish-
ments.

It is essential that functional reading skills be
included within the reading curriculum for all
grades. The following objectives are listed under
functional reading in the language arts section of
the Essential Skills for Georgia Schools. It is
suggested that Objectives 1-4 be introduced in
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grades K-4 and developed throughout grades 5-8.
Many career education objectives are appropriate
for K-4; those listed under Objective 5, however,
are more suitable for introduction at grades 5-8.

The learner will

1. interpret and use basic instructions and label-
ing information.

a. recipes

b. clothing care instructions

¢. owner’s manuals for appliances

d. arning labels (poison control, electrical
.azards)

-e. product conteni. and nutritional informa-
tion labels

2. interpret and use procedures, forms, applica-

tions and agreements including those relating
to money management (at a nontechnical
level).

discount coupons

credit cards

banking procedures

. payments and loans

change of address forms

social security card applications

s anoe

3. interpret and use various forms of written
communication.

a. directories

b. correspondence (business and personal)

¢. mass media (newspapers, magazines, ad-
vertisements)

4. interpret and use functional transportation
information.
a. routes, schedules and timetables
b. signs. marquees and billboards
c. driver's manual
d. travel brochures

3. interpret and use occupational and career
information.
a. job listings
b. paycheck stubs
c. salary schedule and benefits.

Students may encounter various materials in their
daily experiences such as contest game rules.
inerchandise order forms. menus, which require
specific skill instruction to ensure proficiency. The
list above may include skills materials which
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should be introduced at a more appiopriate grade
level than that indicated. It may be necessary to
tailor this list to meet the needs of particular
students.

I fective reading of materials suggested in this
list requires many of the word recognition, com-
prehension and study skills that are taught as
part of the developmental reading program. Many
materials, however, present some unique demands
to which students must be exposed in a systematic
way.

Some of these unique demands include

Orientation - Functional materials such as
schedules and timetables often require other than
the traditional left-to-right, top-to-bottom pro-
gression,

Specialized vocabulary - Students must be-
come familiar with the specialized words, abbre-
viations and symbols that are used in specific
real world contexts.

Style - Materials such as instructions, labels,
billboards ar1 brochures often do not follow the
formal style of textbooks. Incomplete sentences,
variations in the use of punctuation and capital-
ization (and sometimes spelling) are frequently
present and may confuse the student.

Details - Many functional reading materials such

as recipes, instructions for appliance operation

and assembly instructions contair: information
requiring careful. deliberate, word-by-word read-
ing. Students must learn to adjust their reading
styles and rates to ensure comprehension.

Context—Many words stand alone or in very
short phrases. Situational context rather than
the traditional context clues will more likely be
important, and the question, *‘What word makes
sense in this situation?’’ may prove helpful. For
example. the level of understanding of words such
as "inbound” and “express,” when reading trans-
portation schedules or phrases such as *‘machine-
wash, tumble dry-low” when reading clothing
care labels is enhanced by introducing them in a
situational context.

Functional reading materials used should empha-
size actual real life materials, such as those stu-
dents collect and bring to class. Kits. workbooks
and spirit master sets are also available but
should be screened carefully to be sure they rep-
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resent real life situations. Motivational value
depends heavily on the real thing. Audiovisual
materials such as transparencies or charts illus-
trating a sample form which students are learn-
ing to complete or a sample schedule which stu-
dents are learning to interpret are useful when
working with large groups. A copy of the actual
form or schedule should also be provided so that
each student can complete it or refer to it as
instruction takes place. A listing of 155 suitable
reading materials appears in Chambers and

Lowry’s The Language Arts: A Pragmatic Ap- L

proach.

Emphasizing the teaching of functional skills
ensures that curriculum specialists, administra-
tors and teachers will include instruction in these
skills in a student’s regular educational program.
Functional reading skills instruction mus® not be
perceived or cond‘icted as an isolated segment
of the classroom educational program for numer-
ous possibilities exist for integrating such instruc-
tion into the already existing curriculum. Both
the basal reading program and the curriculum in
the content areas provide appropriate opportuni-
ties for the teaching of functional reading skills.
A basal story that includes a visit to a restaurant,
for example, is ideal for instruction and practice
in how tn read a menu. The social studies class
presents opportunities to focus on transportation
schedules and travel brochures. Health and sci-
ence classes are appropriate places for examin-
ing product contents and nutritional information
labels. Units or courses in career exploration pro-
vide opportunities to examine forms, applications

and other reading demands related to specific -

types of employment.

Instruction may be adapted to coordinate with
the ciassroom teacher's preferred organizational
patterns, using individual, small group or large
group methods depending on the learning styles
of the students. Direct teacher instruction should
be reinforced by various strategies suci: as guided
seatwork, self-directed learning, peer teaching
and discussions. Reinforcement through learn-
ing centers should also prove effective. Empha-
sis should be placed both on comprehension of
the information contained in the functional mate-
rial and on applying this information to life-like
situations. These procedures will encourage the
student to see the relationship between what is
learned and real world needs.

13
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One technique which has proved effective in
determining the relevant functional reading needs
of students is to have them keep a one-week
record of the reading demands they meet outside
of the classroom environment (Taylor and Way-
nant, 1978). These records should be examined
by the teacher in order to identify the most com-
mon outside reading needs of the group. The

teacher should add to the list other functional
reading skills that will be useful to students in
dealing effectively with probable situations. It is
extremely important that the students readily see
the relevance of these skills to their daily lives
for it is this relevance that is the key to the moti-
vational value of functional reading skills instruc-
tion.



Sample Activities

Functional Reading Skills
Grades K-4

Objective

The learner will identify familiar words with com-
mon phonograms.

Activity

While studying certiain common phonograms
(word families) such as ade, ate or ick, have stu-
dents locate and underline words containing these
phonograms, such as Glade, Schick. List these
words on the board and pronounce them. As each
word is listed. a student should read a sentence
containing the word. The teacher should then
point out how learning common phonograms al-
lows one to recognize many words.

Objective
The learner will arrange items in sequential steps;
Activities

1. Paste a recipe on one side of a folder. On the
otnher side of the folder paste a pocket. Place
paper strips into the pocket, each containing
one step of the directions. Have the student
arrange the strip.s in the correct order as given
in the recipe.

2. The same procedure can be followed with the
directions for playing a game, assembling an
objact or planting seeds.

Objectives

The learner will locate information in the index
of a variety of everyday materials.

Activities

1. Cut out several pages from a merchandise
catalog index and place in a folder. Paste in
the folder a pocket containing pictures of
items listed in the index. Have students indi-
cate the index page from the catalog on which
cach pictured item would be found.

2. The same tupe of activity can be done using a
newspaper index and pictures of crossword
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puzzles, theatre ads, weather maps and the
like.

Objective

The learner will orally describe the context of a
situation.

Activity

Provide students with signs such as ‘Parties of
Three or Move.” “Pedestrain Crossing.” “Enter
Here,”:“Use Other Door.” ‘Describe a situation
orally such as, ‘“This is where you would stand in
line if you were with your mother, father and
sister.” “This is where people cross the street.”
“This is the place where you go in to see a show.”
“The front door cannot be opened.” Have the
student with{he appropriate sign stand up and
give an example of where you would probably
see such a sign or tell of an experience in which
he or she has previously encountered such a sign.

Objective

The learner will orally explain the steps in a
process.

Activity

After the class has used a written recipe, fol-
lowed the written directions for playing a game
or assembling something, ask a student to explain
orally the sequence of steps that were followed.
The other students should listen carefully to detect
any errors in the sequence.

Objective

The learner will compose a story about an imagi-
nary event.

Activities

1. Using the lost and frund section of the want
ads, have the student make up a story telling
how the item was lost or found and what might
happen now that the ad has been placed.

2. The student can write the story from the point
of view of the lost or found item.,



Sample Activities

Functional Reading Skills
Grades 5-8

Objective

The learner will identify survival words and
* symbols.

Activities

1. The concept of words and symbols should be
known long before the middle grades are
reached. Extending this concept, however,
through the use of trade names and logos is
most appropriate in grades 5-8. Have part-
ners match a deck of cards containing logos

and names. For instance, the checkerboard’

logo could be matched to the name of its
country,

2. Brainstorming with small groups of students
to identify all logos and names of a product
category such as soft drinks is a useful way to
develop categorizing skills.

Objective
The learner will identify pronoun referents.
Activity

Underline a number of pronouns used in a partic-
ular type of functional reading material. Have
students identify the referent for each pronoun
and rewrite the material substituting the referent
for the pronoun,

Objective

The learner will compare and contrast various
products.

Activities

1. Paste the information labels from two differ-
ent labels from two different brands of the
same product such as cereals, breads or soft
drinks on the left side-of a folder. On the other
side of the folder write questions which require
a comparison between the two labels. For
example, “Which cereal has the most calo-
ries?” “Which bread contains more servings
per loaf?” “Which product has a better guar-
antee?’’ Have the students state which of the
two products they would buy and why.
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2. The same type of activity can be presented
comparing recipes for the same food, adver-
tisements for similar products or product
descriptions from catalogues.

Objective

The learner will locate information through vari-
ous aids.

Activities

1. Using a telephone dictionary, have a contest
to see how quickly students can find certain
listings in the white or yellow pages.

S

2. Use functional reading materials such as
brochures, game directions, owner’s manuals
which contain titles, headings and subhead-
ings and ask students questions. Then ask
students questions which can be answered
quickly by using these study aids.

Objective
The learner will orally explain a process.

Activity

Divide the class into groups. Give each group a
game containing written directions. O=ly one per-
son in the group is allowed to read the instruc-
tions. That persor must then explain to the other
members of the group how to play the game.
The group should then play the game.

Objective

The learner will use oral persuasion in describing
the benefits of a product.

Activity

Assign a type of product to a group of two or
three students. Provide them each with the prod-
uct information label from a different brand of
the product. Eachis a salesperson for the product.
Based on the label information, the person is to
make a presentation to the class pointing out the
benefits the product has compared to the others.
After the presentations are completed, class
members can indicaire which product they would



buy and give reasons either orally or in writing
for choosing that product over the others.

Objective
The learner will compose & item description.

Activity

Have students select three items belonging to
them. Students should write a description of these
items as they might appear in a catalogue. Illus-
trations may be added.
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Study Skills

Goal

Learning to read is of limited value unless the
learner can apply this ability in the dcqulsmon of
new knowledge.

Study skills acquisition will enable students to
become more effective, independent readers and
learners. Students who possess these skills will
he better information gatherers in general and
will be better able to cope with the increasing
study demands placed upon them during their
formal years of schooling. Therefore, the major
goals of instruction in the study skills area are to
produce individuals who are able to locate and
organize information in order to satisfy their own
curiosity and to equip them with the tools to
learn how to learn.

Study skills proficiency, however, does not occur
automatically as students master word recogni-
tion and comprehension skills. The types of
expository materials to which a student applies
study skills have different demands than the nar-
rative offerings that dominated the beginning
years of the student’s reading program. Therefore,
provision must be made in the reading curricu-
lum for direct and systematic instruction in the
use of study skills as well as for structured review
and maintenance activities.

Audiovisual materials (films, filmstrips anc' trans-
parencies) which demonstrate visually .1ow to
use certain reference materials such as dictiona-
ries. encyclopedias and the card catalog are
available. These are useful for group instruction
since a visuai aid can focus on a specific charac-
teristic or component of the material that is being
discussed. However, the student should quickly
be exposed to the actual material so that the
necessary transfer of learning will take place.

Since each student who has been diagnosed as
deficient in one or more of the study skills needs
instruction in those skills regardless of his or her
reading level, it is important that there be avail-
able in each classroom and media center suffi-
cient reference materials written at a variety of
readability levels. Material used for instruction
should be at a level comfortable for students to
handle.

If & student has difficulty with vocabularv or sen-
tence structure because it is too advanced, more

37

energy will be expended in trying to overcome
these diffic:ulties than to attending to the immedi-
ate learning tasks.

Procedures

The development and implementation of the study
skills component of the curriculum should be ac-
complished through cooperative efforts of reading
teachers, content area teachers and media spe-
cialists. Joint planning is important fnr\several
reasons. Reading teachers should be famlhar with
which content texts are being used so that they -
can develop exercises based on these texts; but it
is just as important that conient area teachers
be aware of the scope and sequence of study skills
and the time they are introduced in the reading
program. Neither teacher should be solely res-
ponsible for teaching study skills. Both teachers
should share this responsibility. The reading
teacher may introduce and develop the study
skills whereas the content area teacher may pro-
vide the opportunity for their practice, applica-
tion and reinforcement.

Cooperative planning should eliminate consider-
able confusion which can result from a ‘student’s
being taught one method for previewing a text or
for using an encyclopedia by the reading teacher
and another method by a content area teacher.
Of course, there is more than one appropriate
methed for teaching two skills, but being exposed
to more than one method when learning a new
skill can cause unnecessary difficulties for the
learner.

The media specialist also plays a key role in the
study skills program since the library media cen-
ter is a practical setting for applying many of the
skills. Depending on the school's organizational
structure, the media specialist may provide the
initial instruction in certain information-locating
skills which can then be reinforced both in the
reading and content area classrooms.

Whichever pattern the school chooses for study
skills instruction, there must be a definite. struc-
tured program with shared responsibiliti s agreed
upon by the reading teachers, content area teach-
ers and media specialists.

It is important to diagnose student proficiency
with study skills to deterngine instructional needs.

-i

48



These are several ways this diagnostic informa-
tion can be obtained. Teacher observation when
students are using textbooks, dictionaries, card
catalogs and other materials requiring special-
ized skills is one of the most valuable ways to
gain information concerning the students’
strengths and weaknesses in applying study
skills.

Many basal reading programs contain informal
pretests which are designed to assess which stu-
dents require instruction in a particular skill.
Commercial kits and spirit master sets are also
available: they contain exercises which can be
used or adapted for preassessment purposes.

Another assessment method is for teachers to
prepare their own informal tests using available
content texts. For example, to assess a student’s
ability to use an index, the teacher can select a
text which contains an index and prepare a set of
appropriate questions such as, **‘Under which key
word(s) did you look to find the pages containing
information concerning the schools in Brazil?”
“On which page(s) would you expect to find infor-
mation about what products are exported by

Bolivia?"* “Where else should you look for infor- _

mation about boats besides under the key word
boats?” If sufficient copies of the text are not
available for the entire group being tested, an
acceptable alternative is to place a page of this
index on a spirit master and provide each stu-
dent with a copy.

Whichever materials are used for diagnosis, it is
important that their readability level be appropri-
ate for the reading level of the students. If the
readability of the material used is too difficult, it
will be hard to ascertain whether a student’s poor
performance on the test was the result of a defi-
ciency in that particular skill or was caused by
his inability to read the questions or the material
on which the questions were based.

The Georgia Criterion Referenced Reading Tests
contain objectives which assess study skills mas-
terv. The second. third, fourth, sixth and eighth
grade tests could provide some useful pretest
information for teachers.

Some standardized tests include a section called
work-study or reference skills. If your school sys-
tem administers such a test, and if the results are
reported in such a way that they can be analyzed
refative to an individual student’s performance
on a specific skill. it may provide valuable data
which can be used for diagnostic purposes.
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Once the initial study skill needs of the students
have been evaluated through a combination of
the above described means, the teacher may want
to record them on a chart indicating which stu-
dents have mastered which skills. This chart can
serve as the basis for forming skills groups for
instruction.

One important study skill which is requisite to
successful mastery of other study skills is the
alphabetizing of letters and words: therefore, it is
essential that all students be diagnosed to deter-
mine their proficiency with this skill. Difficulty
with alphabetizing should receive immediate at-
tention so that further skill development, depen-
dent upon mastery of simple alphabetization, is
not impeded.

Diagnosis should not stop with this initial study
skills assessment. Teacher observations of stu-
dent performance during instruction as well as

" student responses on worksheets should serve as

data sources for diagnostic purposes.

Instruction in the study skills can easily be coor-
dinated with the classroom teacher’s preferred
organizational patterns. It can be accomplished
through individual, small group or large group
methods. Depending on the learning styles and
abilities of the students, direct teacher instruc-
tion followed by guided seatwork or self-directed
learning at learning centers will prove effective.

Whichever instructional strategies are used, the
following suggestions should be considered in

" relation to maximizing the conditions for learn-

ing to occur.

The basal reading program and supplementary
kits, as mentioned above, contain suggestions
an(. exercises which are appropriate for initial
teaching of a skill. The instructional process
should include a discussion of the practical rea-
sons for learning the skill, an explanation of how
to use it and a demonstration of its use. Once
this initial instruction has taken place, it is essen-
tial that opportunities be provided for practice of
the skill using actual textbooks and reference
materials so that transfer of learning occurs.
One method of accomplishing this is to ask the
students to bring 2 content text to reading class
and have them practice using the book. This pro-
cedure will eliminate problems similar to that of
the student who is able to work out correct solu-
tions in a workbook consisting of sample lines
from an index but who does not know how to use
a real index. The use of these real materials will
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allow the student to get one step further than
with the workbook or worksheet. The student
can actually verify whether the page(s) identified
through use of the index as containing the infor-
mation asked about, do, in reality, provide this
information. Surh activities should help moti-
vate the student to want to become proficient in
the use of the skill.because they emphasize to
the student the skill's usefulness in relatlon to a
real learning context.

However, even this practice is not sufficient to
develop within the student the habit of applying
these skills when independently searching for
information. Continued use of these skills in con-
tent areas such as science, social studies or liter-
ature is necessary if the student is to reach the
goal of independent application. Content area
teachers are not expected to provide the same
type of structured, indepth instruction that the
student receives in reading class. but these teach-
ers should take advantage of opportunities to illu-
strate the proper use of their textbooks. For ex-
ample, during the study of lizards in science class,
a question may be asked which requires a com-

_parison of the nesting habits of lizards to dino-

saurs which were studied previously. Some stu-
dents are having difficulty recalling enough details
concerning dinosaurs to answer the question.
Rather than allowing the students to flip through
their text uriil they locate the correct section on
dinosaurs, this is an ideal time for the teacher to
remind the students that using the index is the
most efficient way to determine where in the text
the information is found. The students can also
be reminded that when they turn to the correct
page, it is unnecessary to read every word, but
that it is more appropriate to scan to find the
desired information.

The content area teacher should also make proj-
ect assignments which help to underscore the
functional uses of certain reference skills and
which serve as meaningful guided practice. For
example, a social studies teacher may assign a
research project while the class is working on a
unit related to the Revolutionary War. The stu-
dents should, with the teachers help. make a list
of the various reference aids. such as the card
catalog, bibliography, encyclopedia and the
Reader’s Guide to Periodical Literature, that are
available to help complete their assignment.
While observing the students as they work. the
teacher can make suggestions concerning the
proper use of these reference aids.
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When grouping students for such projects. one
factor to be considered is the grouping of stu-
dents who have developed proficiency with study
skills with students who have not yet reached
acceptable levels of performance. The former can
serve as a resource and model for the latter.

The beginning of a‘hew chapter in a content text
is the perfect place to remind students of the
value of previewing and applying a study method
such as Survey, Question, Read. Recite and
Review (SQ3R). If the teacher emphasizes how
helpful SQ3R will be in reading and retaining the
information contained in the homework assign-
ment, the student should be anxious to master
the technique.

An efficient method of providing study skills
instruction to students of various reading abili-
ties is to group students on the basis of specific
needs. The initial oral explanation of the reasons
for learning the skill and of how to use it should
be spckea in language the average student in the
group car, understand; but the written examples
used to demonstrate application of the skill
should be selected with the poorest readers of
the group in mind. In the guided seatwork activi-
ties that follow, materials are matched to each
student’s reading level. For example, if students
are being instructed in how to use guide words in
a dictionary, the words used as examples would
be familiar to the poorest readers in the group.
This would not adversely affect the accomplish-
ments of the better readers because the principle
being taught is the same no matter which words
are used as examples. When the students are
given follow-up practice activities using the dic-
tionary or duplicated pages adapted from the
dictionary, the levels of the dictionaries may be
matched to the reading levels of the students.

If learning centers are used for independent skills
instruction or for skill reinforcement, they should
follow this same principle. A learning center on
dictionary skills should use dictionaries with cor-
responding worksheets appropriate to various
reading levels. A color-coding system might be
used so that each student could locate the cor-
rect materials for his or her level.

Objectives

Instruction in the study skills begins as part of
the reading program in the primary grades. But
many of these skills must be extended and rein-
forced in the other grades. Such skills are deline-
ated in the Essential Shills for Georgia Schools.



The learner will

1. demonstrate knowledge of alphabetic se-
quence.

2. alphabetize words up to the third letter.

3. locate information using a variety of sources.

a. table of contents, page numbers

b. dictionaries - guide, entry words

¢~ glossaries

d. indexes - key words, main and subtopics

¢. encyclopedias

f. library card files (card catalog, periodic. I-
files)

q. catalogs

h. newspapers, magazines

i. thesauri

j. Reader’s Guide to Periodical Literature

k. bibliographies

4. demonstrate the ability to locate materials in
a media center. '

5. use dictionaries for a variety of purposes.
a. identifying word meanings '
b. finding synonyms
¢. identifying and interpreting phonetic respel-
lings to aid pronunciation
d. selecting appropriate meanings of words
in context

6. use titles, headings, subheadings and pictures
to locate and preview information.
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7. use a variety of study techniques; e.g., survey,
question, read, recite, review (SQ3R).

.. 8. adjust reading techniques and rate according

to the difficulty of material and purposes for
reading.

a. rereading

b. skimming

¢. scanning

Materials

Most basal reading programs contain a refer-
ence and study'skills strand as part of their scope
and sequence of skills. This is a good point of
departure as you develop a systematic approach
to study skills instruction. But since the goal of

~ this instruction is to produce the self-directesl

learner who is able to independently locate and
nrganize information for personal use, the treat-
ment of study skills in the basal program must
be expanded to include practice and reinforce-
ment with actual content area texts and refer-
ence materials. If not provided with many realis-
tic opportunities to practice and maintain a study
skill after it has been introduced, the student will
probably never realize the extent of its usefulness,
and consequently, it will not become part of the
student’s repertoire of independent study tech-
niques.



Sample Ac.ivities

Study Skills
Grades K - 8

Objectives

The learner will

¢ use a dictionary to determine abbreviations.
e use a dictionary to determine correct spellings.
Activities .

1. Present students with abbreviations which are
commonly used in the dictionary; e.g., n.,
irreg., pl., vt., syn., obs., fr., sing. Provide stu-
deits ‘with a sample dictionary page. Have
the students locate entries that contain these
abbreviations and underline the abbreviations.
Have the students find the key to the diction-
ary abbreviations and identify what each of
the abbreviations stands for.

2. Provide students with sentences containing
multi-meaning words which are underlined.
Have the students use the dictionary and iden-
tify the correct meaning of the word. The stu-
dents should identify the meaning by entry
number (if word is a homograph), part of
speech and meaning number; e.g., bank!, vt.
4.

3. Provide students with exercises of the follow-
ing type "'l had a pain in my —."
nek. shol’der, hip

The students must choose the correct word for
the sentence using the dictionary respellings. The
student must then spell the word correctly.

Objectives

The learner will

 determine :uain headings and subheadings in
an article.

e use a table of contents.

o use SQ3R method to formulate questions.

Activities

1. Present students with an encyclopedia article.
Provide the students with a skeleton cutline
of the article containing blanks for main head-
ings and subheadings. The students should
fill in the blanks. Adaptations-(1) If the level
of the students is sufficient, the main head-
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ings can be provided so that only subheadings
must be filled in. (2) Provide students with a
mixed list of main and subheadings taken from
an outline of an encyclopedia article. Have
the students arrange these in appropriate out-
line form.

2. Provide students with the tables of contents
pages froin several books. These can be actual
tables of contents cut from old books or dupli-
cated copies. Have the students classify the
books as fiction and nonfiction. Under fiction
the books might be classified in such sub-
categories as fantasy and reality. Have stu-
dents give reasons for their classifications.

3. Using the SQ3R method, have students for-
mulate questions from the subheadings in a
chapter section. Have them 1ead to see if the
material containes the answers to their ques-
tions. If it does, have them write down the
answers, If it doesn’t, have them explain which
references could be used to find the answers
to the questions.

Objectives

The learner will

e use the table of contents in functional ma-
terials.
¢ determine organization of functional materials.

Activities

1. Have students use the table of contents of the
Georgia Driver’s Manual, the newspaper or any
other functional reading material and answer
questions such as, “On what page does the
chapter begin that would probably tell what
the solid yellow center lines mean?” or ""What
is the title of the chapter that would proba-
bly contain information concerning what types
of questions you can expect on the test?”

2. Use functional reading materials with headings
and sub-headings. Have students predict what
each section is about from the heading and
sub-headings. Then have the students read the
section to test the validity of their predictions.

P



Objective

The learner will use research techniques in the
preparation of an oral report.

Activities

1. Have the students prepare and present an oral
report based on topics of their choice. The
students should use reference materials in
developing the report. To encourage listening,
have several students in the aud'~ nce tell one
new thing they learned from listening to the
report. .

2. Decide on a research topic with a group of
students. Give each student a specified amount
of time to locate sources of information for
the report. Have each student explain to the
others why the specific sources were selected.
Have the group decide which of the sources
are best.

3. Have students explain orally the steps in pre-
paring a research report. Other students will
listen to detect whether any steps were omitted.

Variation

e The same type activity could be used in
describing the SQ3R method.

Objectives

The learner will

e use reference material to prepare a written
report.

o determine multiple meanings of words.
Activities

1. Have students prepare a written report which
requires using reference materials. Table of
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contents, headings, subheadings, index and
bibliography must be included.

2. Provide students with five or more words with
multiple meanings. The students should then
write a story using at least two of the meanings
for each word. Encourage the use of the dic-
tionary to look for uncommon meanings of
the words.

3. Provide students with the index from a book.
Either use the book itself with the title cov-
ered or use a copy of the index. Have the
students write down the subject of the book
and to think of a title for the book. The stu-
dents should then look at the titles and table
of contents for accuracy.

Evaluation

Evaluation of progress toward study skills mas-
tery can take several forms. One of the most
effective is teacher observation as a student
applies a skill in a realistic setting, for example,
using the card catalog in the library when doing
research for a project. If documentation of skill
mastery is desired, informal tests similar to the
pretests described earlier may be used for this
purpose. Depending on the grade levels of the
students, the sixth and eighth grade critericnref-
erenced tests can serve to evaluate student mas-
tery on certain study skills. The work-study or
reference sections of standardized tests can also
be used for the same purpose if the results are
reported in a way that you can analyze them
relative to performance in a specific skill. The
only disadvantage to these last two described
data sources is that the administration of these
tests is limited to a specific time of year so that
they cannot provide immediate feedback.

<y
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. " Oral and Written
Communication

Introduction to the Model

The acquisition of oral and written IangJége is a
complex human process. Competency in speak-
ing and writing is far more than the mastery of a
collection of skills. A competent speaker or
writer nas developed a process for translating

thoughts and feelings into language that can be

read and understood by a wide range of audiences.
While the processes may vary, they are not
random or wholly individualized.

The instructional strategies in this guide are
based on the notion that the ability to use
language develops as a child actually uses
language. The model for instruction which fol-
lows evolved as a result of observing young
children acquire oral language and from discuss-
ing children’s individual processes with writers
and teachers of writing.

Fluency

The initial goals in the teaching of oral and
written language center around the need to
familiarize students with the medium. When
students begin to produce language. just as
when thiey begin to acquire any other complex
behaviot, they need practice, support and response.
Experimentation is encouraged. Children must
have the opportunity to speak and write often.
Judgments about the fine points of correctness
and form are suspended. Children. in their initial
attenmipts at language production. are trying to
find a personal voice and to gain confidence. The
teacher must keep in mind the importance of
encouragement and acceptance: frequent posi-
tive response is crucial. Specific skills are far less
important than whole pieces of discourse or the
discussion of those oral or written efforts. Work-
ing to develop ease and familiarity with lan-
quage is the primaryv goal during the fiuency
period.
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Control

As students begin to feel comfortable with their
oral and writter “orts as a means of expression.
instructors gradually begin to help students be-
come more precise in their speaking and writing.
Because these media make many complex de-
manc * on the students, teachers must help them
learn .he appropriate controls through practice
and particularly through revision. Arranging pur-
poseful settings and responsive audiences for
students’ efforts will provide opportunity for much
of the direct teaching of rhetorical and usage
conventions; publishing student writing and di-
recting students to write for diverse audiences
will accomplish similar ends in written commu-
nication. The teaching of the controls, especially
in writing (e.g.. usage and mechanics. punctua-
tion and spelling). should be integrated grad-
ually into activities. Evaluation of these particu-
lars should also be cumulative, beginning first
with a few criteria and slowly adding to themn as
students gain more familiarity and sophistication.
Careful control of language, oral and written.
grows gradually: instructors should not try to
hurry the process by making inappropriate de-
mands on the inexperienced student.

Effectiveness

As students learn to control language. they learn
to make judgments about their efforts and o
make conscious decisions about the effective-
ness of these efforts. They learn to function as
their own critics and editors and to accept advice
and counsel from other editors. They explore
and consider syntactic and rhetorical options.
selecting those appropriate to form and audience.
Practice and criticism build an intuitive sense.
Students develop o “teel” tor what works in
effective speaking and writing.
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Growth from fluency to control to effectiveness is
a cooperative venture between students and
teachers. Teachers who work with their students
during the process have many cpportunities to
model the behaviors of a competent speaker and
writer and to gain a fuller understanding of their
students’ development.

Remember. no single speaking or writing activity:,
teacher or grade level can provide a student
every language skill. Language is a complex
human behavior; it develops gradually through
practice. The activities in this guide are designed
to help teachers lead students through the pro-
cess in an incremental. step-by-step manner.
The cumulative effect of such concentrated prac-
tice should produce competent speakers and
Writers.

3

46

..The chart on page
“list of behaviors for both teachers and students.

represents an abbreviated

It offers some suggestions for assisting students
as their speaking and writing matures. It is left to
the teacher to detcrmine at what point Control
should become a factor in the instructional
program, (i.e., third grade, fifth grade or even
second grade). This point varies according to the
experiences and the maturity of the students
involved. The same is true of Effectiveness; its
introduction might be most appropriate in the
ninth grade with some students and the 12th
grade with others. The stages, as the arrows on

the chart suggest, do not displace each other;

they are added. Efforts at fluency should be
continued throughout grades K through 12.



Fluency

A Developmental Modelil for Oral

and Written Communication

Student behaviors

2.

3

4.
5.

6.

Produces language {(oral ami written).

Enjoys words.

Experiments with structures
Shares thoughts. ideas. feelings.
Responds supportively to oral and
written presentations of classmates.
Develops self-confidence and finds
a personal voice.

Teacher behaviors

2

3.

ERIC

Aruitoxt provided by Eic:

E.ncourages participation.

Creates a stimulating and supportive
classroom environment.

Develops nonverbal. oral and

written practice activities.

Listens and responds to students’
oral and written efforts with
encouragement.

Provides opportunities for students to
practice and demonstrate publicly
accomplishments, i.e.. pro-

vides audiences for oral

presentation. displays and pub-
lishes written material.

Develops students’ skills in respond-
ing to and helping each other
Proudes through personal action and
hehavior a madel for the students’
use of oral and written language.

Adapted from a maodel by Dan Kirby, -

W

Control

Student behaviors

1. Seeks and provides feedback.

2. Experiments with mode and
audience.

3. Experiments with different voices.

4. Considers alternative methods
of delivery—style, syntax,
organization and presentation.

5. Works within constraints and
limits.

6. Seeks peer audience evaluation,
reaction, response.

7. Proofs and eaits writings.

Teacher behaviors

1. Encourages participation.

2. Responds to students' oral and
written products with
suggestions for improvement.

3. Structures real speaking and
writing situations.

4. Analuzes problems and develops
practice activities.

5. Evaluates students’ oral and
written presentations.

1981. Reprinted with permission.
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Effectiveness ————>

Student behaviors

1.

2.

Adapts language choices to
situation and audience.
Controls a variety of
rhetorical and syntactic
devices.

. Speaks and writes with polish

and technical precision.

Teacher behaviors

I,

2.

W

Offers technical advice and
assistan . )
Develops real speaking

and writing situations.

Acts as editor and critic.
Challenges students to
attempt difficult exercises.
Evaluates students’ oral and
written products with a variety
of previously established and
announced criteria.



Classroom and Instructional
Management

Proficiency in oral and written communication
requires frequent and regular practice. For too
long students have beer admonished to be quiet
rather than encouruged to take part in profitable
discussion. For too long they have had insuffi-
cient opportunity or demaad for written composi-
tion. To provide for adequate opportunity for
both of these activities. classroom exercises should
he quite different from the usual oral question
and answer routine or the lack of opportunities
for written communication. Such practices will
afford more productive and surely exhilarating
experiences for teachers and students.

Many of the classroom strategies and activities
will involve not only oral and written communica-
tion but also the companion skills of listening
and reading. Oral panel discussions and press
conferences will require research and note taking,
careful listening and the making »f judgments.
Role playing will in many cases demand an
understanding, through reading, of the fictional.
legendary or historical characters to be portrayed.
Regular class discussion on subjects of scholarly,
general or humorous interest will foster courte-
ous and attentive listening, increase ability to
speak clearly and coherently and will call for
further reading to gain adequate information on
the subject under discussion.

Writmg will take place quite frequently and peer
evaluation of these writings discussed i small
groups will cut down appreciably on the need for
the reading and grading of each paper by the
teacher. Also. it will give students practice in
reading aloud. in listening critically, in becoming
aware of the structure and use of language.
Finally. it will help develop the insight and
judgment needed for students o decide if they
have written what they intended their audience
to tead.

Meeting in small groups of five or less, students
read their short papers to one another. After a
bit of practice thev learn to give positive. helph:l

criticisin 1o each other in matters of coatent,

cohetence, stele mechancs and conventions.
Fhe teacher, as monitor or arbitrator, is ready to
respond to a raised hand or a «poken query to
settle differences of opinion or answer reievant
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questions. Students then have the opportunity of
revising th ir papers, using or rejecting the sug-
gestions of their peers as they wish.

Perhaps only one student paper among five
needs to be read and evaluated by the teacher:
or the teacher may give each student the opportu-
nity to select the paper thought to be the best of
his or her most recent five, and collect only
these from the students. The teacher may vary
the method of selection and reduce the possibil-
ity of a student preparing only one good paper
when several were to be written.

Short speeches, prepared by each student for
presentation to the class, may be evaluated by
peers in much the same way. Each student inthe
small group, making a speech to the group, has
the advantage of hearing lielpful suggestions or
requests for clarification which are not often
possible when addressing a large audience.

A trial run before this small group, prior to
presentation to the teacher and entire class, is
beneficial to the speaker, demands careful atten-
tion from peers and trains the peers in audience
conduct.

Teaching students to work in groups is an art in
itself. But the patience required is rewarded in
stiident performance and teacher satisfaction.

The teaching and learning of grammar and
usage take place in a variety of ways. Students
will work on the errors they make rather than
correcting flawed sentences written by someone
else or published in grammar texts; the latter
examples do not address the problem and may
actually introduce. develop or reinforce a new
error.

Sentence-combiaing exercises make use of cor-
rect sentence structure and encourage inventive-
ness and judgment. while introducing the more
sophisticated structures of the English sentence.
Learning new vocabulary and spelling practice
are worthy side effects to the process of sentence
combining.

Small group or paired activities will replace the
written short answer exercises usually gqraded by
teachers or aides. Students using textbook exer-
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cises will work individually, but they will discuss
the exercises and their answers and conclusions
in small groups, teaching and learning from
each other, with adult arbitration when needed.

The most effective method of teaching grammar
will result from full class discussions of errors
found in the students’ own speech and papers.
The papers, reproduced without student identity
disclosed, will be written on the board or an
overhead transparency. Healthy discussions oc-
cur over what may be wrong, how it can be
corrected and what rule of grammar is involved.
Working with examples from their own speech
and writing makes a personal impact on students;
the information is more vivid and more thor-
oughly absorbed than filling in the blank or cor-
rectiug sentences. '

A factor which is frequently overlooked, particu-
larly in the classroom, is nonverbal communica-
tion between teachers and students. A teacher’s
protracted frown or pursed lips, the hands in
front. all fingers touching, or the fierce glare with
hands on hips. can indicate disgust or disap-

prova! as clearly as a verbal tirade. A student,
squirming and uneasy, may need only a trip to
the bathroom, while another, making repeated
trips to the pencil sharpener may need encour-
agement about the writing assignment.

In oral communication, paralanguage, the de-
nial of the spoken words by tone of voice or facial
expression, can convey more meaning than the
words themselves. The simple phrase, *good
morning,” can be said with genuine good humor
or with such venom that it approaches an insult.
Too little attention is given to this form of
communication, yet it is an essential medium for
understanding.

Finally, a positive classroom climate and genu-
ine praise for worthwhile effort will accomplish
more teaching and learning than all the negative
criticism and red marked papers. The classroom
should always be a cooperative place where
teacher and students join in decision making, in
oral and written communication and in the excit-
ing business of learning.
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Grammar and Usdge

The following sections address specific activities
and suggestions for implementing instruction in
various modes of discourse. Much is said of
praise and of editing; little is said of what we
commonly label grammar. There is good reason
for this; it is not simply an oniission. Language
instruction will be the subject of another document,
one that will consider the teaching of mechanics,
syntax and usage.

This is not to say that we intend for language
instruction to be a separate area of language
arts. Problems in correcting grammar and usage
arise as soon as children begin to speak or to
write and continue throughout their lifetime.
Similarly, correction begins at that same point
and continues until an individual is no longer
concerned with precision in language use.

Instruction in conventional usage and in usage
conventions is and ought to be an integral part of
the language arts classroom. There is no p.ofes-
sional way to avoid it. However, an overdose of
correction is detrimental to the individual.

When problems arise in a student’s use of
language, as they will from the beginning, in-
struction must follow; but this instruction should
address the needs of the student in terms of his
or her own writing, not in terms of a textbook. As
a student begins to write dialogue, for example.
that is the time to explain the use of quotation
marks. As students seek to say more compli-
cated things and attempt to say them in more
complicated ways. that is the time to explain and
demonstrate the punctuation of clauses and
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phrases. The acquisition of skills will be uneven
throughout any group. Some students will learn
to handle commas, for example, rapidly; others
will be laboring with them into college.

While periodic reviews of mechanics are not
harmful, annual repetitions are. Repeating the
same exercises year after year to the same
students will simply age both student and teacher
prematurely. Such repetition and the lack of
appropriate change only disaffect everyone and
waste time.

As problems in the students’ writings develop, the
students should be given proper corrective in-
struction and subsequent papers should be checked
for anticipated improvements. If improvements do
not develop, repeated instruction may be neces-
sary for those who need it. Changing instructional
techniques or approaches may be helpful. Sub-
jecting an entire class to repeated exercises re-
quired by only 40 percent is futile. The result is
an inefficient use of teacher and student time.

For best results a personal approach to teaching
is required. Group instruction is needed to intro-
duce and develop new topics, concepts and ideas,
but errors emerging in the work of some students
are signals that some need additional help, i.e.,
those students still producing the errors. There
are numerous ways to do this, from the use of
special text exercises designed to correct specific
errors as well as individual tutoring. The teacher’s
goal is to help students acquire a skill as soon as
possible and to eliminate reteaching.

<y



A Note From the Writers

Objectives for this document are to provide
teachers with a model to help students learn to
express themselves well; to regard language
development with little fear or appreh<nsion; and
to assure as much success as the individuals’

potentials and the teachers’ skills can jointly ac-

complish.

We realize that school is not necessarily a train-
ing ground for future literary prize winners. We
are avare the majority of the students who
attend public schools will probably never pro-
duce written works of classic quality. Our intent

is to help make all students more comfortable

and more effective in their use of language. We
are not dismissing the budding literary geniuses:
it is our conviction that they. too, will be served
by the program that follows.

Our plan is deceptively simple. To learn to speak
or to write, inevitably, one must speak or write
often, as much as possible and in every imagin-
able context. Injunciion must be balanced with
encouragement; correction with praise. The
students’ faltering beginnings must be received
with the same pride, excitement and reward as
were their infant attempts at speech and move-
ment.

Reqular opportunities for trial and error, for
success and failure. must be an integral part of

the program. Every note of praise must sound
louder than every ¢ ‘mment of correction.

One does not learn to speak without correction,
but neither does one learn by being silenced. The
repetition inherent in the natural process that
enables the young to acquire their native tongue
can and should be a regular facet of a program .
of language instruction provided by the school.

A communication program is offered that sup-
ports both the receptive and the expressive modes
of language. Opportunities for each are a regular
feature: they must be the norm not the exception.
While we do not always capitalize on it, we
already provide a great deal of practice in listen-
ing within our schools; but opportunities for our
students to talk seem lacking.

For this program to succeed, for young people to
realize their potential, students must be encour-
aged to talk and to write as much as they are
now being exhorted to listen and 1o read. This
responsibility rests with those of us who work
with young people: we must talk to them, listen
to them, read what they have written and com-
ment upon their work. We must provide suitable
and varied audiences for our students, audiences
responsive and meaningful to the students
themselves. This is one of our greatest challenges.



Imagining

School talk and school writing are too often
dominated by the academic and the drab. Yet in
each of us, at every age, lurks delightful imagi-
nation, fleeting fantasy, even gruesome possibility.
We dare not dwell on them. Instead, we learn to
submerge them and concentrate on the reality of
educational and sociological demands.

Children come to scnool strong in imagination
and full of make-believe. Some have engaged in
made up conversations among their dolls or
stuffed animals; many have enjoyed imaginary
friends or-playmates. Such behavior is some-
times toierated and sometimes discouraged by par-
ents and teachers.

In the early school years lists of things, words
and people are often memorized; stories become
mere sequences of events. In later years poems
are desecrated by reducing them to mere iambic
pentameter or anapestic trimeter. Term papers
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on assigned subjects become chores rather than
joyful explorations. Frequently, such papers re-
sult in counterproductive student-coping strate-
gies such as plagiarisin. '

The need for some of the exercises mentioned
above is not to be denied. The exercise of the
imagination, however, should also be permitted.
Evidence indicates its use should be encouraged
throughout the years of formal schooling. Surely.
in the area of the spoken and the written word,
imagination should play a major role.

Imagination sparks the use of various sentence
structures and invites the search for the right
word. the succinct phrase. And it is not only in
the area of creative activities that imagination is
a necessary ingredient: oral and written dis-
course in any area is enriched and enlivened by
imaginative and selective use of language.



Sample Activities

Wnthout Words or Dialogue
Grades K-2

Purpose

The purpose of this activity is to encourage young-
sters to make up stories and speeches that ac-
company pictures, thereby telling a brief incident
or story. The delight young people take in put-
ting ideas into the heads and words into the
mouths of pictured people or creatures is capital-
ized upon in this activity.

Objective

The learner will

e invent actions, developments and dialogue to
accompany a sequence of pictures with no writ-
ten information or speeches.

e dictate the acticn and’or speech to the teacher
or aide for later reading.

e listen attentively and watch the words as the
teacher or aide reads what has been dictated.

e attempt. with encouragement and help, to
reread what has been dictated and read.

Materials

Picture books without words (See Resources), or
comic strips from which the dialogue balloons
have been removed

Paper and pencils

Aides

a. ldeally a fifth or sixth grade class of students,
each of whom can act as an aide to an individ-
ual first grader.

b. Several firth or sixth grade students who can
serve as aides to groups, if the unit must be
done in groups.

Summary

A combination of the language experience method
for encouraging creativity. and the lap method
for learning to read (seeing the words while hear-
ing them read), is the basis for this activity. Each
student develops a small story based on pictures,

dictates that story to someone else for tran-

. scription, hears that story read and then attempts

to read the story alone.

Procedures

1. Distribute books without words, or the comic
strips without dialogue, to each student, or
group of students (no more than five). The
grouping will depend on whether there is a
class of older students or group of adults who
can assist each student or very small groups
of students.,

2. Allow a few minutes of quiet time for students
to observe the pictures and begin to make up
what is occurring and what is being said.

3. Students tell the aide what they think is hap-
pening to the characters in the pictures or
comic strip; the aide writes whatever the stu-

dent is dictating. (Moffett, “Language Experi-
ences,” pp. 204-205.)

4. Aides should hold the written material so that
the students (individuals or the group, if the
material was group-contributed) can see the
writing, while the aides read what has been
written. (Moffett, p.197--“Lap Method,” pp.
201-203.)

5. Following this reading, permit each child to
attempt to read what has been dictated.

Evaluation

1. Teacher evaluation consists first of noting the
interest and participation of students in the
talking stage, i.e. when children are dictating.
If tape recorders are available, contributions
can be taped.

2. The teacher and the aides can note the read-
ing success of each child from their dictated
language. Tape recorders may be used to
advantage here.
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Follow Up

e Cut out characters from different comic strips
and have students put them together in a story.

e Use a film or cartoon without sound and have
students supply the sound track.
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. Select two pictures of people from magazines.
" Have students discuss what kinds of people the
~ pictured individuals seem to be; then ask them

to invent a conversation between the individuals.
When this is transcribed, students can read their
work as above and, also, act the parts.

r———

63



———

Changing Names
Grades 34 .

Purpose

Choosing a name other than your own, by which
you might like to be called for a brief period, is
an engaging experience. The purpose of this activ-
ity is to permit students to do this and to imagine
what sorts of persons they might be with their
new names. :

Objective

The learner will

« select a name other than his or her own. Imag-
ine how this new name (personality) might dif-
fer from the present one.

o state orally why the name was chosen.

« fabricate some of the possible characteristics
associated with the new person and present
these characteristics orally.

e write brief descriptions of the new self and
share this writing with group members.

Materials and Aids

e Lists of names and-or dictionaries of names
(for use if children cannot think of names with
ease)

* An upper class aide(s) to help with students
who are having difficulty selecting names and
to help with spelling the names

Summary

This activity gives children the opportunity to
pretendto be different individuals for a brief period
of time. It demands that they think about their
own characteristics and that they create charac-
teristics suited to the newly named person.

Procedures

1. Students have a quiet time of perhaps three
minutes during which they each decide on a
different name. No talking is allowed: heads
on desks and eyes closed will help the process.
Those few who cannot decide on a name at
the end of this time mav be allowed two extra
minutes to search the teacher’s resources.

2. Students write their own names and their cho-
sen names on slips of paper which have been
given to them. (Spelling errors may be cleared
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up as the activity progresses.) This will pre-
vent the name *“copying” which might occur
if they are called out.

3. Volunteers among the students state their cho-
sen names and explain briefly why they chose
them. Stop at ten volunteers or less to avoid
saturation,

4. Meeting in groups of five, students begin to
tell, one at a time, what sorts of persons these
New Names are—physical characteristics,
sports, hobbies, attitude toward school, spe-
cial likes and dislikes. Each student is allowed
two minutes. This brief speech, and hearing
one another’s ideas, should fire the imagina-
tion enough to prompt writing down ideas.

5. Each student then writes a brief description of
the new self. These are shared in the groups.
(Spelling can be corrected by the teacher and
an older student aide, moving among the
groups.)

6. Two descriptions from each group, chosen by
the group members, are read by the chosen
members to the class. As each description is
read aloud, students are asked to comment
on whether or not the New Name seems like
a 1eal person. “Can you really tell what sort
of person New Name is?” “Is New Name dif-
ferent from the real person.creator?” “How?"

Evaluation

1. Peer evaluation has taken place during the
discussion suggested in Number 6 above,

2. Time should be allowed for students to revise
their own description after the peer evalua-
tion has taken place. The papers are then
turned in for teacher evaluation.

3. Errors which indicate the need to introduce
or reinforce certain items are tabulated as a
checklist by the teacher for later instruction.
Effort is made to leave certain modes of
expression typical of this age level as they
are. (e.g.. "Me and my Daddy like to fish.”)
Only those glaring errors which prohibit under-
standing are noted on the descriptions for fur-
ther revision. Misspelled words are spelled cor-
rectly by teacher or aide on the papers.



4. Final revised papers are collected to be put
together in a simple booklet which is given a
title selected by the class.

Follow Up

Mix up slips of paper with just New Names on
them. With only the blank sides of the slips
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showing, let each student pick up a slip and write
a short letter to this person. The letters are to
indicate that the writer knows that this student is
new to the school and to invite this new student
to visit the writer or to attend a ball game or a
party. \

'..a-—
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Thing Pretending
Grades 5-6

Purpose

By the fifth grade many students have lost inter-
est in pretending to be other people. Pretending
to be an inanimate object offers a new challenge
to imaginations which may still harbor some rec-
ollections of earlier pretending. The purpose of
this activity is to permit these students to impart
thinking and communicating powers to objects
and to write a moncinque for a chosen ihanimate
object.

Objectives

The learner will

e select an object which that student would like
" to pretend to be.

e using the first person voice, write one or two
paragraphs explaining what it is like tc be the
object chosen,

Materials and Aids

1. Butcher paper, magic markers and Scotch
tape

2. Upper grade aides to assist with spelling and
in manipulating materials

Summary

Accustomed to people as people and things as
things. young students often delight in giving
human feelings and reactions to inanimate objects.
As things react to people. young imaginations
can devise ridiculous situations about which they
will enjoy writing.

Procedures

1. Allow two or three minutes of quiet time in
order for each student to decide on an object
which they will nretend to ve. It is helpful to
make suggestions such as an old tennis shoe.
a pencil. a bicycle, the floor. a yard swing.
Urge students {o be imaginative and to think
up their own objects. Remind them that they
cannot be people or animals.

2. Explain that the object can tell whether its
life is happy or sad, how people treat it. and
how the object can improve its life if it hasn't
been a happy one.

3. Remind students that they are pretending to
be the object and therefore are to use the first
person pronouns, “I”, “me” and “my.”

4. Allow about twenty minutes for writing one or
two paragraphs.

5. Direct students to meet in groups of five, read
their papers to each other, make suggestions
and criticisms and revise their papers while in
the group.

6. Have revised papers read again in the same
groups, in order that finished papers may also
be read aloud.

7. Call for volunteers to read papers aloud. Have
as many papers read as seems reasonable,
depending on the general interest of the class.
Suggest that students write down the name of
each reader and a comment about the paper
after each reading.

8. When perhaps 10 papers have been read,
encourage a brief class discussion or com-
ment on those papers. Continue this as long
as interest is maintained.

9. Aides tape student papers to butcher paper
and butcher paper to the wall. The name of
each object can be written at the top of each
piece with magic markers.

Evaiuation

1. Self-evaluation and peer evaluations have
taken place as a part of the group activities
and during the volunteer readings to the entire
class.

2. Teacher evaluations are possible during read-
ings to the class. Evaluation of those papers
not read can be made from reading the ones
posted on the wall.

3. Mechanics and usage errors should be noted
by the teacher for future group or individual
work.

Follow Up i

e The original groups can write conversations
that might take place among the things selected
by their groups. This is an exercise that moves
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from the first person monologue to the conver-
sation mode and encourages practice in the
use of correct punctuation of quotations. This
may be an excellent time to teach the use of
quotation marks as they relate to other punc-
tuation, especially since this exercise would
still involve things talking as people do.
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« The original activity can be repeated with ani-
. mals talking as people or with readings from
: classic or modern beast fables.

« Students can illustrate their object and its
- adventures on butcher paper.




Where I'd Like to Be
Grades 7-8

Purpose

Daydreaming about a real or an imaginary place
in which a person would like to be conjures up
descriptions, whether remembered or invented,
that stir the imagination, The purpose of this
activity is to permit students to describe, in vivid
detail, such places. Even the real place takes on
such glamour and allure in memory that imag-
ined delights are the reality one spuriously
describes.

Objectives
/"\
The learner will e
/ . .
o recall from memory or create’a place in which

that student would like to be at the moment of
the activity.

o state orally what sort of place it is and tell
briefly why it was chosen.

o write a description of this place, attempting to
include many of the five senses in the de-
scriptions.

« share individual efforts, comments, suggestions
and positive criticism with peers, thus enabling
all the students to revise their papers through
the use of peer feedback.

Materials

e Paper. pencils, pens

» Several magic markers or large pens
» Butcher paper or other large sheets
e Masking tape

Summary

The combination of nostalgia and fantasy, or the
exercise of the imagination, can produce vivid
description. Caution should be urged so that stu-
dents avoid the preposterous and the absurd. In
this activity the imagination should be@red
by the limits of the possible.

.~Procedures

1. Suggest that students think quietly for a few
minutes about some place in which they would
like to be at this moment. The place can be
real. a remembered spot or an imaginary
place. It may be a vacation spot or a private
place where one can enjoy reading, music or
private thoughts and feelings.

59

2. Permit 10 or 12 volunteers to state the place
in which each would like to be and the rea-
sons for their choice. Description is not nezded
or desirable at this point.

3. Assign students to write a brief description of
the chosen place, remembering to use as many
as possible of the five senses—seeing, hearing,
smelling, tasting and touching. This should
not require more than 30 or 46 minutes.

4. Let students meet in groups of five to read
their papers to each other for suggestions and
positive criticism.

5. Permit time for revision of papers and then
reconvene in group:.. Students select the most
interesting paper(s) from each group to be
read to the class.

6. Let one student make a list. on butcher paper
or computer paper, of the names of all of the
places chosen by the students. Head it with
the title “Where We’d Like to Be”” and tape it
to a wall.

Evaluation

1. Peer evaluation takes place as group mem-
bers discuss papers.

2. Teacher evaluation of five (or more) papers
read aloud is possible during the reading.
Other papers can be evaluated by the teacher,
making positive comments whenever possi-
ole about content and ideas. while keeping a
list of all mechanical errors to be referred to
for future teaching.

Follow Up

« Working in groups, students can decide on the
items which could be included in a trav: | folder.

« Students can plan and outline possible travel
brochures for the locations which they he:e
described.

o Students can illustrate the places they have
deseribed. A Jonger project would be group
writing of brochures for selected places. using
the outlines and items previously  decided
upon.
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Describing

Description has traditionally been considered
one of the four main types of writing, along with
narration. argumentation and exposition. To de-
scribe something is to convey an image or
impression of it in words which reveal appearance,
nature or characteristics.

The most effective description usually includes
details based on clear, concrete images. These
details are presented, not merely cataloged. Se-
lection for a definite purpose and a definite point
of view becomes a consideration. Details are
generally arranged in some logical pattern; that
pattern may be spacial, associative or progressive.
The discreet use of words of color. sound, motion
and other adjectives which affect the senses
enriches a descriptive piece of work. Descriptive
writing reveals or implies the vividness, strength
and intensity of the writer's personal observation
of the world and its people.

Descriptive writing is evident in almost every-
thing we read from a novel with real characters
and an enticing setting to a good news story
which so accurately reports the facts that the
reader feels he or she is there. Most often,
description is combined with narrative to create
a vibrant stovy line or with other types of writing
as a supporting device. Occasionally. it is used
for its own sake.

This guide suggests that instruction in descrip-
tive writing begins in the early grades as the
child produces descriptions that merely catalog
details. Gradually. in the middle grades students
may begin to perceive the importance of discreet
wording and point-of-view. Finally, the high school

student probably matures into an effective de-

scriptive writer. The teacher should always re-
member that this is a gradual process whi-h
develops only through extensive practice. .-
guential, purposeful instruction and student in-
sights that deepen with time.

The teacher must encourage and develop in
mdividual stuc.  ts the skills of keen observation.
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Lessons in observing details may in fact be ends
in themseives at first as well as in the later
stages of development. Gradually, students will
come to see that although we can be overbur-
dened with details in closely observirng a scene or
person, observations should be translated and
organized into selective, purposeful details to be
effective in a plece of descriptive writing.

Instruction in description must build on the
example of excellent writing from a variety of
media; e.g., newspapers, books, film, magazines,
texts. Students should be ercouraged to read
and to listen to outstanding passages of descrip-
tion so they begin to develop a feel for effective
writing. Passages might be compared for de-
grees of effectiveness and rewritten for improve-
ment. Shakespearean drama and old radio pro-
grams provide surprisingly good bases for discus-
sion of the need for description in oral language.

Gradually description is combined with other
methods of composing as it becomes appropriate.
Since description is generally used to support
other types of writing, students should be helped
to see how its use can make all types of writiny
more effective. An exercise which produces a
detailed character or descriptive scene might be
used as the basis for a short story, for a collec-
tion of pieces from several students, or for a
novel. Expository writing or persuasion may be
enriched by strong descriptive support.

An emphasis upon real situations, scenes, peo-
ple and things with which student writers can
identify and wkich elicit feelings or ideas they
would like to communicate to others is important.
The descriptive writing process should always *.e
kept in the perspective of real communication to
real audiences for real purposes. Students should
have the freedom to describe that which is
meaningful to them, whether it is a special tov
in first grade or a special elderly person in high
school.
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Sample Activities

Toys
Grades K-2

Purpcse

Students will plan, dictate (or write), revise/edit
and publish a descriptive paper about a favorite
toy.

{Q ectives

The learner will _
» list characteristics of a favorite toy.

» describe a favorite toy based on the list of
charac?istics.

e revise fescriptions based on

peer input and
self-evaluation. :

e edit descriptions for publication,
Materials/Aids

Paper and pencil

e Parent commitment to assist at holme
A favorite toy selected by each student whiéh
can be left at school for four or five days
Parents, paraprofessionals or student aides to
assist in class, if possible '

Summary -
After parents have been informed of this activity,
students will discuss description and practice list-
ing characteristics of an interesting object. From
this discussion a list of suggestions for descrip-
tions will be developed. Parents will assist stu-
dents at home in dictating characteristics of a
favorite toy using this list of suggestions. This list
wiil form the basis for a paper to be dictated.
written in class. The toy will then be brought to
class and two or three peers will develop a list of
characteristics for each student’s toy. Using these
additional observations, students will revise their
papers. share them orally with the class. edit
them for mechanics. illustrate them and place
the final product in a class booklet entitled *“Our
Favorite Things.” The booklet may be on dispiay
for parents’ night or copied for all students to
take home.

N
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Procedures
1.

Inform parents of this activity and recruit
their assistance for at least one night of
homework.

Provide parents a complete overview of the
activity.

Discuss description as a skill with the entire
class. Stress that to describe something we
can use all five senses—sight, sound, taste,
touch, smell. As further assistance to the
reader, the students might begin at one point
(e.g., the top and move to an opposite point,
the bottom in this instance). Using a famil-
iar object or toy, elicit its characteristics and
list these on the chalkboard or chart paper.
Remind students that touching or holding
the object will create sensations which can
be described. Sounds which the object might
make can also be described.

Ask the class to summarize the kinds of char-
acteristics that were included. These might
include-shapes, color, relative size, likenesses
or differences, material(s), function, weight.
Explain that this list will be used to develop
guidelines for parents to use as they assist
the students at home.

Make copies of the students’ list of charac-
teristics to be considered. Include a summary
of the activity for parents’ information and
request that they use this list (and their own
ideas) to help their child dictate characteris-
tics of a favorite toy at home.

Distribute the copied list: be sure students
understand it: make the homework assign-
ment. With a parent, the student should
select a favorite toy at home that evening.
Together they should list characteristics of
that toy using the guidelines developed by
the class.

Using their lists from home, each student
will dictate to an aide or write a descriptive



10.

1.

12.

- couple of days.

paper. The teaches should assist with each
step, concentrating on content, not mech-
anics. These papers should be saved for a

’

After the paper is developed, ask students to
bring in their toy.

Assign students to groups of two or three.
tach group should study two or three toys
brought in by students in other groups. Each
group should observe and handle the toy and
develop together a list of characteristics
which they observe. This task will be similar
to the one completed with the parent. Lists
should be written by the students or an aide
and saved until the following day.

Students should be given their toys, their
first drafts and the comments written by a
peer group. Using all of this information and
with teacher’s or aide’s assistance as neces-
sary, students should revise and rewrite their
papers to make them as complete as possible.

Each student should read (after practice with
parents or an aide) the second draft to the
class with the toy described visible to all.
The class should be encouraged to comment
on points that need to be clarified, to make
additional observations and to praise descrip-
tions that were well done. If any revision is
necessary, the student writer shiould be en-
couraged to take notes and revise the paper.
Adult or peer assistance should be provided
as needed.

Each student should write a final draft of the
descriptive paper for a class book. Students
may also be encouraged to illustrate their
papers with a picture of the toy being de-
scribed.
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13. As students finish their work, papers should
be added to a class booklet (with cover
already prepared) entitled ‘““Our Favorite
Toys.” .

14. To thank parents for their assistance, and to
help students realize the importance of pub-
lication, invite the parents to see the work
completed. Have the booklet with all of the
toys available for a parents’ night display.

15. Make copies of the book for all students to
take home.

Evaluation

1. Opportunities for peer and self-evaluation are
partially built into the entire process.

2. Teacher evaluation should focus on student
participation and success in the entire pro-
cess of this activity and in the fluency and
-effectiveness of the final draft.

3. The students should also receive some evalua-
tion based on their involvement in group activi-
ties both as listeners and as contributors.

4. The students might be asked after all have
presented their papers aloud to evaluate oraliy
their own products and participations.

5. Parents might be asked, after reading the com-
plete class book to write an evaluation of the
strengths and weaknesses of their own child’s
work.

Follow Up

The same activity. with variations for interest’s
sake. could be repeated with favorite pets or
foods. Topics might be selected to support class
studies in other content or concept areas being
emphasized. Any tepic requiring detailed obser-
vation and description would be appropriate.
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Faceé
Grades 3-4

Purpose

Students will practice writing descriptions of
people.

Objectives
The learner will

o write descriptions of peopl ncentrating on
certain specifics fro

world.

o revise and edit the des¢riptions written\.
Materials/Aids

e Paper and pencil

o Collections of pictures, at least three each of
singers, politicians, ciowns, cowboys, mothers,
10-year-olds, witches

o Bulletin board space

e People in real life to be observed
e Aides. magazines and tape recorders
e Chalk and chialkboard

Summary

Beginning with small group work, students will
learn to list characteristics and write descriptions
of people from pictures. Gradually, they will do
tize same for pictures of their own choosing.

Procedures

1. B2ginning with a large picture of a person
and using class discussion and contribution,
help students see those things which weuld
lead to a good description of that individual.

2. Outline these on the board as the students
suggest them. (If the need exists. the outline
could be developed as a class composition
for purposes of more complete explanation.)

3. Divide the class into small groups. Give each
group one set of three pictures, e.q., three
singers or three clowns.

4. Ask the group to select their favorite picture
from their set and list all the characteristics
of the person that they notice. Later ask them
to use the other pictures to differentiate their
selected picture, i.e.. list characteristics that
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distinguish their clown or singer from the
others shown.

5. As a group, the students should use their list
of characteristics to write a paper describing
the picture they selected. (Younger or less
able students will need the assistance of the
teacher or an aide to dictate characteristics
and their final paper).

6. Ask each group to stand in frunt of the room,
display all three pictures and read their
descriptive paper aloud. The class should be
able to tell which picture is described. They
can make suggestions for other discriminat-
ing characteristics that were not listed.

7. Students should select pictures of persons
who are very distinctive and which can be
used in class. (This can be done in class
through a magazine search or as a home-
work assignment.)

8. Individually, students will list the character-
istics of the person pictured and use this list
to write or dictate a description of that
person. The teacher should make copies or
transparencies of these papers.

9. With individual student’s pictures available
for all to see, the class should Jiscuss as
many descriptive papers as possible. The
class should be encouraged to note charac-
teristics that might have been overlooked,
ways in which the studert could have de-
scribed a characteristic more effectively, and
qood choices of wording. Papers which are
not evaluated by the whole class should be
studied and commented upon by small peer
groups. (If necessary or gesirable, this step
can be handled completely in small groups.)

10. Using input from the class or small group,
students should revise their descriptions and
edit them for publication. As papers are
completed, students should placetheir papers
along with the picture that inspired them on
the bulletin board fur others to view.

Evaluation

Teacher evaluation should focus on the individu-
als and their relative effectiveness. Participation,
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use of peer assistance and development of detailed
observation should be included in evaluation, Peer

evaluation is a part of the activity as is the -

expectation for students to provide it and to use
it.

Follow Up

o Invite one or several, confident, secure adult
volunteers for the students to use as models.
Explain to the students that, like the painter,
they are gaing to work with a live model for
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their next descriptions. Caution the students
to treat their guests respectfully but to be as
accurate and as complete in their descriptions
as possible.

Using the written descriptions.othe students
might develop a short story about their model.

Pets or other small animals may be substi-
tuted for the models to add a different dimension.

Student descriptions can be developed around
things other than faces, e.g., automobiles in
the school lot, shoes.



. Important Elements
Grades 5-6

Purpose

Students will learn the importance and use of
detailed planning in writing a description.

Objective

The learner will

o use de.ailed preliminary planning for descrip-
tive writing.

e write a detailed description of a room or scene.

e revise and edit a descriptive paper based on
peer input.

Materiais
Paper and pencil
Summary

After writing an unplanned description of a room
or scene, students will repeat the process using

- more careful planning and emphasizing point of

view, time of day., season of year, mood and
sensory observations. Papers will be revised based
on peer questions and suggestions in a class edit-
ing circle. The final draft will be compared by the
students with their own first, anplanned draft.
Differences will be noted in joarnal style to be
shared with the class. Both papers will be dis-
played on a “Before and After” bulletin board.

Procedures

1. With no preliminary planni: 3 have students
‘vrite a description of the classroom as best
they can. These papers should be held until
the end of this series of activities.

2. bxplain to students that they are going to
write the same description of the classroom.
but this time they will develop this draft
according to a more detailed procedure. Dif-
fereaces in the first paper and the second
{(planned) paper will be studied at the end of
this series of activities.

The planning stages are as follows

AL Students select a point of view from which
they will consider the classroom in their
minds. Discuss the arrangement of details
a4s animportant part of point of view. Brain-
storm possible alternatives such as how

o®
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the room might look from the teacher's
desk, from the cloakroom, from a ladder
outside the window. Encourage students
toselect an unusual perspective from which
to view the room.

Students should make an outline of these
details under point of view.

®

C. Students should now consider time of day
and contribute ideas #%out the way the
room might look at different times such
as before school starts in the morning, at
lunch time, at midnight on a moonlit night.
Students should select a time of day for
their papers; under Time they should jot
details that might be appropriate.

o

Stimulate the students’ imaginations by
asking them to consider how differently
the room would look as the seasons
changed. Students should select a season
and jot down some thoughts under that
heading.

E. Mood, feeling or emotion should now be
considered. Explain the emotional content
appropriate to mood. How might mood be
made a part of the earlier selections of
time of day and season? The chosen mood
should provide unity for the entire descrip-
tion. Students should be encouraged again
to jot down ideas, now under Mood.

F. Now ask students to list things seen. heard,
smelled, and physically felt as they view
this room. They should keep in mind the
point of view, time of day. season and
mood.

G. Lists of thoughts and ideas should be re-
viewed for consistency within the selected
framework. A thesaurus may assist stu-
dents in selecting more appropriate words
for the mood of their papers and the class
might discuss the importance of sound and
connotation as well as literal meaning in
word selection,

3. Using all of the data collected from the plan-
ning stages, students should write a first draft
of their description. At the top of the papers
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6.

should be listed Point of View, Time of Day,
Season and Mood, for later reference.

Ask the class to sit in a large circle for editing.
Collect papers and redistribute them so that
cach student has another’s paper. Students
should read each paper carefully and jot down
questions that arise as they read, e.q.. points
that are unclear. iirelevant material, inconsis-
tencies. Each paper should have at least two
critiques.

Students will revise their first drafts based on
questions from the peer editing circle and also
from pointers that they may have picked up
in reading others' papers. A final draft should
be written and edited.

Before turning in final papers. students should
be given time to read their first attempt at an
unplanned description and compare it to their
final draft. Each student should write refl -

tions of the differences in the two papers and
should note how planning affected the final
result in a free, journal style.

These reflections should be shared orally with
the class. A discussion of planning as an
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important factor in writing good descriptions
should be a part of this session.

Encourage students to create a *“Before and
After” bulletin board showing their first and
final attempts. (Journal-type reflections might
be used as a border.)

Evaluation

1.

Awareness of the writing process. of the impor-
taice of planning and a final draft showing
improvements based on planning and input
from peers should be considered in evaluation.

Peer evaluation is an integral part of this
proress. Teacher evaluation should take into
account the students’ following procedures,
including specified areas of description, stu-
dents’ planning and their involvement in and
use of peer editing.

Follow Up

The same exercise might be used for a room or
scene outside the school.

The students might engage in some imagina-
tive writing {ising the same procedures for a
fantastic locale or a futuristic scene.




; Famous Journals
- Grades -8

Purpose

Students will use famous journals as bases to

develop their own. They will observe and record
details of a person known to them. These notes
will be used to write a descnptwe paper about
that person.

Objectives

The learner will

o listen to and discuss excerpts trom famous jour-
nals or diaries.

e observe a subject and record in journal fash-
ion all details noted.

 write and revise a paper describing the subject.
Materials/Aides
e Paper and pencil

o Copies of famous journals, e.g., those by Pepys,
Byrd. Boswell, Defoe

¢ Relatives or associates to observe
Summary

After listening to and examining examples of
famous journals, e.g.. those of Pepys and Boswell,
students will discuss the qualities of vivid descrip-
tive writing about characters in real life. They
will then select a subject known to them, prefera-
bly a relative or associate, for an in-depth five-
day study. During their observations they will
note all details relevant to the characte- of their
study in journal fashion. All notes will form the
basis of a rough draft and revision for final sub-
mission to the teacher.

Note- In this activitv it is sugqested that the students’ sub-
jects should not be aware of observations and that papers
must he confidential between student and teacher. Remind
students to heep i mund that this is « school activity and
observations should be hept to obserrations and tapics apnro-
priate to school.

Procedures

1. Inclass read and discuss excerpts from famous
journals. These excerpts shonld emphasize
character description. Goeod selections mavy
be found in Pepys’ Diary. Boswell's Life of
Jdohnson and London Journal and Detoe's
Journal of the Plague Year. Local school

media specialists should be of assistance in
finding these materials and others appropri-
ate for the intended grade level. Discussion
should center around aspects of writing, i.e.,
quality. amount and precision of details, liveli-
ness and vividness of presentation, keenness
and fr ".ness of observations and vigor and
ease of style. Note that the aim of the writer is
to bring the subject to life in the mind of
the reader.

. Make long range assignment and discuss it in

detail. Students should select an appropriate
subject for an indepth character description.
They should be advised that while active and
flambovant people make good subjects, quiet,
more disciplined people are also good sub-
jects becaus. they often reveal deeper or more
interesting details for the patient observer.

. Students should be allotted two full weeks for

observation although they need only take
notes for five days This will allow for days
when nothing interesting happens or when the
writer does not come in contact with the
subject. Students should be encouraged not
to allow their subject to know of the observa-
tion so that actions will be natural. Students
should merely concentrate and remember,
make notes surreptitiously, and get things
down on paper when they have the opportu-
nity. Tips for the observer might include

A. Note mannerisms. (How does the subject
stand while talking? Mauner of walking?
Greeting peaple? How does he or she look
at people?)

B. Incluce quotes. (Include bits of dialogue
that are typical and revealing of the sub-
ject’s attitudes. opinions and speech pat-
terns.)

C. Show a variety of maods and situations.
(What does the subject sav and how does
he or she look and act at weal<? Farle in
the morning? At the end of the dav? How
does e or she reaet to anager-own and
athers? When s the subject at his o her
best and what behavior is shown then?)



4. Students should spend two weeks observing
their subjects and noting details as discussed
in Step 3. The teacher should be available
mainly to listen and to react to problems or
questions that might arise for students and to
provide encouragement, advice and a reason-
able check on student progress.

When journal entrizs are completed students
should bring the... all to class. Each student
should read through the material collected
and decide on a form and appropriate style in
relation to the subject and the type of informa-
tion that is to be revealed. Emphasis in this
selection should be on naturalness. The
choice of form should be optional.

.(4'\

6. Students should begin writing a rough draft
and continue until it is completed. This may
take up to a week.

7. The teacher should confer with each student
and through questions elicit ideas from the
student for revision. The final draft should be
submitted to the teacher for evaluation.

Note-Due to the possible personal nature of this assign.
ment. it 15 recommended that the teacher be the only
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audience. If student and teacher agree that further publi-
cation of a paper would not be embarrassing to the sub-
ject or the writer. approval might be obtained for the
work to be shared.

Evaluation

Students should be evaluated on their individual
participation in the prewriting stages of this activ-
ity and on their final drafts including the quali-
ties of writing initially sought, i.e., vivid descrip-
tion, abundance and precision of details, liveliness
and vividness of presentation, keenness and fresh-
ness of observations and vigor and ease of style.

Follow Up

¢ Encourage students to continue journal entries
about other people or events in their lives. Such
entries may form the basis for further papers
including more involved narratives and poetry.

o Some students might enjoy reading more from
famous journals now that they understand the
process and problems,

Adapted from “Be Your Own Boswell”, by E. L.
Vergason in They Really Taught Us How to Write,
National Council of Teachers of English, 1974,
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Telling

Storytelling has as its basis the relating of a
series of events. A story, however, contains more
than just a narrative. It contains descriptions
that support the events by relating significant
details which enhance the enjoyment and the
understanding of the story. Stories also contain
dialogue between characters, showing us how
they feel. think and react.

Telling has varied purposes. A story may simply
entertain. It may teach new ideas or lessons. In
many instances a combination of these purposes
appears in a story. In some more contemporary
literature, the main purpose seems to be to cre-

ate a mood or feeling. The narrative becomes

poetic in the sense that imagery and i .eas
replace events as the vehicle for relating. While
events are a part of the stories, characters and
impressions are the focus of the piece. Teachers
must be aware that such literature is difficult for
many students to understand.

The purposes of writing that tells, then, are to
entertain and to convey information or to create
a mood through the elements of narration, de-
scription and dialogue. One of the purposes for
teaching students to communicate in this mode
should be to present and explain these principles
which improve the students ability to communi-
cate and to read and understand all forms of
literature that tell, whether fictional or factual.

This should help the student discover what makes
writing, their's or other’s. good or bad. This can
best be accomplished through discussion of what
happens in a piece of writing and what caused it
to happen: why the writer chose to have it hap-
pen instead of something else. Through such
discussion, students arrive at a clearer under-
standing of a writer's purpose and develop an
appreciation for the inventiveness and language
skill involved in writing.

The activities that follow deal with telling as a
communicative act: they are based on certain
assuinptions.,

In the elementary years (K through 4) students
should learn the elements involved in telling a
storv and how to create their own stories. These
hasic principles should be taught through regu-
lar exposure to stories (read. seen or heard) and
through structured and unstructured discussion
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led by the teacher rather than through the
lecture method. The students become familiar
with many different stories through this exposure.
They begin to recognize certain characteristics
of stories; e.y.. some will begin to recognize that
a story is about someone or something, others
will realize that something is going to happen to
that person or thing and that it may affect them.
Generally, because children are introduced to
many fairy tales and children’s stories during
these years, most of the stories will be romantic
in nature with good winning over evil. These
tales are sufficient for teaching the elements of a

- story,

Besides exposing students to many different sto-
ries in grades K-4, teachers should encourage
students to tell their own stories. The students
might relate true stories or invented ones. Both
types of stories have their importance. In encour-
aging students to relate true stories, the teacher
is better able to see how the students view them-
selves, their families and their world. On the other
hand, when students make up stories they deal
with romanticism and idealism as well as real:
ism — not only what happened or what probably
would happen but also what possibly could hap-
pen. Through inventive storytelling, students learn
alternative courses of action and possible results
of these actions. They also decide which are
preferable. The perceptive teacher can use such
imaginative information as well as the child’s
reality to help direct a child’s learning experi-
ences about relationships with others.

After creating these stories, students should have
the opportunity to share them. They might act
out their story for another class or an assembly:
they might tape their story for others, or they
might draw pictures for the story and make a
bound and covered story book. A project the
entire class can carry out is to create a series of
stories about the same character or characters.
Students should discover early that writing is not
usually an end in itself. Writing is a means of
communication. It is meant to be read. considered,
performed and. most of all, enjoyed.

At the 5 through 8 grade level. students should
continue to develep an understanding of the
elements of telling (what it is and how to do it).
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and they should begin to understand the steps
involved. During these years, students should be
exposed to a wider variety of stories. The focus
should broaden from rorhanticism and comedy
to include tragedy and irony. As the students
read more and more, they should begin to iden-
tify stories according to purpose. The teacher
must supply good examples of stories with differ-
ent purposes and help the students see how the
author achieves purpose. Questions concerning
characterization, actions and language help stu-
dents see that the author’s purpose determines
the type of story written and that the author'’s
style determines how well the purpose is accom-
plished. However, in-depth study of structure
and style should not be attempted. Discovering
the author's purpose through discussion and
teacher questioning will help the student be-
come more involved with literature and reinforce
the concept of reading as a pleasurable activity.

The students should have the opportunity to write
their own stories after deciding on a purpose.
This age enjoys group wark and can help brain-
storm ideas for the story. The result is usually a
much more interesting story and a much more
enjovable learning experience for the students.
Again, these stories can and should be published.

Students begin to read stories with different
purposes and in different forms (novels, short
stories, dramas, narrative poems, musical ballads).
They should begin to recognize these forms and
expand their writing to include them. By the
eighth grade students should begin to answer
questions dealing with the structure of the story

70

and why authors build their stories in certain
ways. They will not be able to formulate their
owh questions about structure, but they should
be able to respond intelligently to teacher ques-
tions about the elements and function of storytel-
ling. It is not until high school or after that most
students become independent readers capable of
understanding, enjoying and learning through
self-directed efforts. This is the ultimate goal for
which we are striving.

In grades 9-12 students should become more
involved with critical reading of stories and with
writing and using different forms of fiction to meet
their own purposes. Also, the students should
begin to use the different forms of presentations
(drama, chamber theatre, oral interpretation) for
publication of iieir own works. More focus should
be put on what makes a good story. Students
should begin asking themselves why the author
used certain words and decided on cecrtain
events; they should become familiar with widely

",

used symbols and feel more comfortable ‘about |

interpreting the literature personally. Such exer-
cises help students discover the author's purpose,
a precondition in many cases to a student under-
standing or enjoying a selection.

The goals for ston:celling can be accomplished
through integrated activities in the language
arts; i.e., reading stories, listening to and discuss-
ing stories, writing stories and ultimately publish-
ing and performing stories. Such activities fulfill
two basic needs — the need to create and the
need to communicate — and thus become an
important part of the learning experiences.
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Sample Activities,

//

Make-a-Stéry
Grade

N ”

Purpose
To help young children create a story.
Objectives

The learner will

o re-tell events in sequence.
¢ discuss informally why an event occurred.

o discuss informally the characters in a story.
¢ discuss cause effect relationships.

e create a sequence of events and describe a
character within these events.

¢ listen to other students’ ideas.

¢ help make small group decisions based on
group discussion.

Materials

¢ Tape recorder and tapes
¢ Chalk and chalkboard

e Otory

¢ Volunteers to aid

Summary

This activity has several important aspects. The
students will be learning to relate events in the
time order and in cause effect sequence. The stu-
dents will also be inventing a piece of fiction.
They will be speaking, listening, snaring ideas
and reaching group decisions. Through this
interaction, they will be involved in the process
of constructive group work. Finally, the students
will periorm their story in front of others. They
will be !zarning that creative fiction is by its
nature a communicative art meant to be read or
performed. The teacher’s role is that of modera-
tor and questioner. supporting student decisions
concerning their story unless obvious contradic-
tions appear in the story. In the event that the
teacher must intervene, the problem should be
stated clearly to the small group and they should

O

K-2

decide how to alleviate the contradiction. The
teacher or an aide must also serve as the recorder
for the group.

Procedures
1. Students listen to a short story.

2. The teacher elicits from the group events in
order of occurrence.

3. As students offer information, the teacher lists
events in one column on the board. As charac-
ters are mentioned, they may be listed in a
second column and any descriptive elements
in a third column. (The teacher facilitates this
process by asking directed, leading questiuns
to the students.)

What happens in this story?

Why did these things happen?

Are there other things that happened?
Who are the characters in the story?
Describe one of the characters. How did
that character look?

pango

4. After students have retold the story, the teacher
gives them a list of questions relating to story-
inventing. This list is similar to the questions
that have been divected orally to the students,
and it provides a format for collecting informa-
tion to be used in inventing a new story. Sam-

‘ple questions for the list might include

a. Who is in the story?
b. What is he or she like?

c. What happens to this person?
d. How did it happen?

e. Why did it happen?

f. What happened after that?

g. How did that make you feel?

)

Nota-The teacher reads these aloud as the students look
at the list.

The teacher (student aides. parents, parapro-
fessionals) then divides the class into four o1

(4]
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tive groups of five and begins to meet with
each group at different times to help them
create their own story.

. After the story has been created in rough form,
descriptive details are added.

. The students in the group should practice tell-
ing the story in order with all details. (Each
member of the group could be responsible for
telling a portion of the story.)

. When students have practiced the story
enough and feel confident about it, .ne class
then might have a *“Storytelling Day.” Each
group presents its story to the other groups.

Evaluation

1. Teacher observes individual student efforts in

e large group participation at initial reading
and retelling.

« small group participation in developing the
story. |

o class presentation of story. '

2. Students can evaluate their own efforis by

using the questions in Procedures, #4 above.
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3. Peer evaluation of the Group Presented Story

can also be used if the teacher can assure
responses will be supportive.

Follow Up

¢ An alternate procedure might be for some stu-

dents to write their stories in their own words,
making any changes they would like. They
could draw or paint covers for their stories
and make story books. These could then be
shared with other classes or exhibited on a
bulletin board or in the school media center.
Some stories might be suitable for acting out.
If so, the group could practice an improvisa-
tional form of the story, adding any dialogue
they need and perform the story for the class
or an assembly.

Students can create a puppet show through
which to tell their stories. This might provide
an outlet for the shy student as well as provide
an opportunity for creative expression by de-
signing and creating the puppets and sets to
be used.
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Planet New -
Grades 3-4

Purpose

Students will write a description of a new planet
and use it as the setting for a space story that
they will create.

Objectives

The learnér will

e create a realistic planet with features based
on those found in our solar system.

e devise a space adventure using the new planet
as thQ setting.

. demonstrate an understanding of why setting
is important to a story.

Materials

* Resources on planets (e.g., filmstrips, pictures,
printed materials)

e Chalk and chalkbgard

e Paper and pencil

Summary

This activity is desjgned to integrate language
arts skills with scientific information. After dis-
cussing planets and ﬁheir characteristics, students
create a planet. A story writing session follows
and culminates in class presentations. '

Procedures

1. Students select one of the planets of our solar
system to research.

2. Students are grouped according to the planet
researched.

3. The different groups share their information,
creating a knowledge pool for each planet.

4. Each group then shares this information with
the entire class. (Teacher can ask for a volun-
teer from each group to tell the class about
thei: planet or a specific personin each group
can be assigned the role of reporter,)

5. After all reports are given, the students list on
the board some of the information that was

true for all the planets. Example-Nc plant life,
little oxygen, mountains and valleys.

6. Students use this information to describe a
new planet, making that planet as real as
possible.

7. Students then read tmkscriptions to each
other, the teacher or to’ the class.

8. Theteacher then assigns each student to write
ashort space adventure that might take place
on the new planet.

9. Students read finished stories to their group
for feedback and editing.

10. Groups exchange stories for individual read-
ing.

11. When completed, the stories should be promi-
nently displayed in the room.

Evaluation

1. Peer evaluation is an integral part of the
procedures as in steps 9 & 10 above.

2. Teacher evaulation should focus upon com-
pletion of the steps within the task, the task
itself, the class readings or individual speak-
ing assignments and the accuracy of informa-
tion.

3. Languagessyntax problems which emerge in
the final written products should be noted and
corrected individually at another time and as
is appropriate for the age maturity group
involved.

Follow Up

e Students can illustrate their stories and dis-
play them in the library media center or on a
bulletin board.

e Students can read or listen to other space sto-
ries and consider similarities between their sto-
ries and the others read.

Note-This activity would lead towards an inductive method
of defining the elements of any science-space travel story.
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Purpose

Students will dis:uss possible story outcomes and
tell their own version of how they think a story
will end. Students begin to understand that auth-
ors carefully construct stories and consciously
plan endings.

Objectives

The learner will

o discuss the relationship of decisions with out-
comes.

o complete a story’s ending.
e contribute to a larar grrup discussion.

¢ endage in smal wiu.p discussion and decision-
making.

e G . oare story endings and make a decision
¢ s . » wiiich length ending is best and why.

Ma.erials

An entertaining short story, e.g., “Thank You,
M’'am” by Langston Hughes.

Summary

This activity combines discussion, listening anc
writing as the students produce an ending for a
short story that is unfamiiiar to them. Students
then listen to the different student-produced
endings. discuss them and decide which are most
appropriate. Afterwards, the teacher reads the
author’s ending and the class discusses the
author’s choice and speculates upon the possi-
ole reasons for the author’s decision.

Procedures !

1. The teacher reads an interesting. action filled
story to the class.

2. The teacher reads enough of the story to
.. invalve the students, identify the problem and
the main characters.

3. The teacher st. ps at the most critical point of
the stovy.

4. The students discuss what might possibly
happen (large group. teacher-led discussion).
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Outcoﬁies N
- Grades 5-6 .

10.

11

12.

AN

The teacher should remind the students that
the ending should be realistic and probable,
based on what they know of the characters,
what the characters are like and what has
already happened in the story.

Remind students that individual decicions are
based on values and knowledge.

Ask the students to think about the main
character values and what he or she might
do.

After the possible endings have been discus-
sed along with the reasons why students feel
the way they do, the teacher breaks the class
into different groups based on how students
think the story should end. For example, if
four students thought the main character
would capture the villian and bring the villian
to justice, let those students work in the
same group.

The teacher, working with the different
groups, makes sure students are on task.
writing an ending for the story, and checks
to be sure they are including appropriate de-
tails and making their ending logically con-
sistent with characters in the story and pre-
vious events.

After endings are completed. one person des-
ignated by each group reads that group’s
ending.

The class as a whole derides which ending
is most apprepriate and why.

Note-discussing why is most important. [t is through
this discussion that students begin to realize the impor-
tance of realistic details and actions.

After the discussion, the teacher reads the
author's story ending to the class.

Students then discuss (large group, teacher-
led discussion) and critique the original
ending. (It is important that the teacher let
students express their likec and dislikes. It is
also most important that the teacher help
the students see why the author ended the
story as he or she did without detracting
from the students’ ideas.)
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Evaluation Follow Up

Q & ¢ The teacher can repeat this tactic with other
The teacher’s evaluation of the studen:s’ work stories.
should focus on the appropriateness of details * As students develop their skills in relating
and actions in the students’ papers, ohservation events, the middle of the story or its beginning
uf group work and observation of participation in might be the portion omitted for student de-
large group discussion. Peer evaluation is inher- velopment: in either case logical appropriate
ent in the selection ot endings as in Step 1 above. development and consistency are stressed.

PR




a
v

Ballads

Purpose

Students will recognize that telling a story takes
different forms. As a part of this activity. they will
develop their own narrative poem and present it
as a choral reading.

Objcctives v

The learner will
e identify narrative poems.

« write an extended definition of a narrative poem’

(including a definition of the ballad, the refrain,
the possible rhyme schemes and the stanza
length).

e write a narrative poem.

e define and perform a choral reading of the
poem.

Materials

Several examples of interesting narrative poems
Printed copies of ballads and recordings of them
if available

30-35 copies of human interest storizs (high
interest low vocabulary: some newspaper stories
can be used)

Summary

In this activity students will be creating their own
stories and using new story forms. They will read
some of the human interest stories. They will
then adapt a story and develop a puem in a narra-
tive style. Finally. the students will perform their
poem through a choral reading for the class.

Procedures

1. Read one or two examples of narrative poems
to the class and play some song ballads: e.g..
Kenny Rogers. "The Gambler:” Gordon Light-

<\ foot, “The Sinking of the Edmund Fitegerald;”

"~ *The Legend of Barbara Allan.”

&
2. After listening to the poetry, ask students to
explain what they think is a narrative poem.
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Grades 7-8

3. After students have arrived at a definition
(which might be skeletal but accurate), extend
the definition.

4. Explain how the ballad differs from narrative
poems. Use examples. -

5. Divide class into small groups.

6. Give each group relatively short, but action-
filled human interest stories to read.

7. After they have read stories, instruct students
to decide on one from which they will write a
narrative poem.

8. Using their notes on narrative poems and two
or three examples, have students write their
narrative noems.

9. Explain briefly what choral reading is, i.e.,
group interpretation of poetry, and work with
each gro':n to decide how best to present their
poem.

10. Have students perform their poems as a cho-
ral reading. . :

Evaluation

1. Peer evaluation of the presentations is advised.
A form can be developed that permits stu-
dents to evaluate their peers’ work on various
elements of the narratives and on the presen-
tations. Eniphasis should be upon commenda-
tion with criticism limited to one or two points.

2. Teacher evaluation should focus upon inivid-
ual participation in the gm'p work and upon
the groups’ collective products.

Follow Up

« Narratives which were developed can be printed,
duplicated and bound into a class book.

e Sections of the class narratives can be illus-
trated independently or as a part of the class
book project.

e The class can select one or more {rom among
their works and practice and present these to
other classes throughce it the school.

8o
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| Explain{ng

Explaining undergrids other modes of discourse,
such as interpreting. It involves activities quite
similar to those in other instructional areas, such
as reading. Thus, it becomes doubly important in
itself as a mode of communication and as a
building block for other phases of instructions.

The similarity of activities in both instances
offers the teacher the opporunity to reinforce,
through additional practice, elements common
to several skills. However, if the activities seem
redundant, economize through careful planning.
One or a series of activities could be used to
build concepts useful for reading and writing and
for specific disciplines such as social studies,
science or mathematics.

In explaning an individual must be able to make
something clear to someone else. The stated or
tmstated how must be answered. *How did this
happen?” “How do I get to your house?" "How
do you bake a cake?”

To satisfy this how question an individual must

e recognize that a process or procedure is com-
prised of steps.
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¢ -
o identify the steps in the process or procedure.
o recognize the order inherent in the steps.

o organize and present the data in a fashion
appropriate to the audience.

" As students progress in age and“ability, their

efforts should obviously take on a greater level of
sophistication. Providing logical development,
making connections and demonstratlnq relation-
ships will require more effort and rely upon the,
students’ increasing maturity. :

The how question for older students will become
more abstract. Their responses will require the
use of appropriate example. and appeals to pre-
cedent for justification.

Wiren working with older or younger students,
the teacher will need to alert them to the differ-
ences in an explanation that is face-to-face (i.e..
one in which the receiver’s reactions can be seen
and his or her confusion resolved by the other)
and one that must stand on its own merits (one
in which the sender is unable to react to the
receiver’s confusion or responses, such as a set
of written directions).
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Sample Activities

Sequencing
Grades K-2

Purpose

Through identifying and sefjuencing the steps in
a process students will gain practice in an impor-
t -nt part of explaining as ¢ mode of communica-
tion.

Objectives

The - uer will

o emplr.y appropriate explaining processes.
o order the steps in a process.

¢ build group work concebts.
Materials/Aides

e One large, action picture for class demonstra-
tion

o Several magazine action pictures of children
in the midst of an activity, e.g., playing ball,
skating, dancing, eating ice cream

o Tape recorders tapes

e Chalk chalkboard

o Markers chart paper

e Adults or older students. if possible
Svamary

This activity leads students through the ordering
and explaining of steps in a process. Both small
group and whole class discussion are used.

Procedures

1. Show the large action picture to the class; be
certain that an explanation of sequential action
is possible. Ask the students to identify the
main action in the picture. Write student
response(s) on the board. such as *“The chil-
dren are playing ball;”” ““They re playing base-
ball.” ' :

2 Ask the $tudents to name three different tasks
or imovements such as pitching, batting, catch-
ing. running requirec to complete or carry out
the action in the picture. Write these on the
board.
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3. Ask the students which of these moves is the

beginning action (put a #1 by it on the board),
the next action (put a #2) and the next action
(put a #3). Orallyreview the steps inthe action
by reading the words, phrases.or sentences
on the board in the correct sequer.ce.

4. Divide the class into small groups and give
each group a magazine picture. With the aid
of an adult, an o:1er student or a tape recorder,
have students repeat the group procedure
above in their small group. Activities will

- include identifying the main action, identify-
ing three tasks or movements required to com-
plete the action and putting these tasks in
order.

5. When the groups have finished, each should
report its findings. One student in cach group
might volunteer o show the picture, another
to tell the main action and others to identify
"the steps, in appropriate order, in the task.
The teacher should list these on a chart as
they are spoken and display the charts to the
class. ' ‘

Evaluation

The teacher should be aware of specific word
choices used by the students in the explanation
process. The ordering process should be noted in
the small group and large group discussions. Stu-
dents cooperative behavior as large group and
small group participants should be mentioned
and praised.

Follow Up
i

*

« Reinforce this process whenever possible by
asking students to identify the sequences invol-
ved in certain tasks, e.g.. going to lunch, pass-
ing out books, collerting papers.

e Reinforce this process and the idea of yi-oup
cooperation by allowing students to suggest
ways to accomplish classroom tasks. Be cer-
tain to have them identify the steps involved
and then carry through with their suggestions
to test the procedures.

§7




TV Shows
Grades 3-4

Purpose

This activity is intended to help students dgain in
their understanding and employing appropriate
explaining processes.

Objectives

The learner will

* use a personal experience as an example of
explaining.

e participate in brainstorming group activities.

.o explain individual choices using se\eral rea-

sons.
Materials
e Pencils, crayons. paper
e Chalk chalkboard
Summary

Beginning with whole class brainstorming, this
activity guides individual students into identify-
ing and developing reasons for their television
preference?‘. -

Procedures

1. Discuss the general process or procedure for
brainstorming.

2. Brainstorm with class for a list of favorite
television shows.
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3. Discuss what students believe to be impor-
tant for a goor. television show. Lis* the cri-
teria on the board as students suggest them.

4. Have each student select a personal favorite
frons the board list or one that has occurred
to them since the list was made.

5. Based upon the criteria listed on the board,
the students should cite three reasons for their
choices, e.g., it is funny; it is exciting; they do
interesting things.

+ 6. Students should brainstorm five or six more

reasons and then select the best three.

7. Complete activity by displaying each student’s
selection and reasons in written or pictorial
form. T

Evaluation

Teacher, peers and individual students should
evaluate each product looking for three clear,
specific, well-explained reasons.

Follow Up

e A surver .r a ranking of the top programs
could fe'ow; the reasons for choices could be
explored; the most common or most unusual
programs could be discussed to discover first,
second, third television choices.

A similar activity can be developed around
favorite foods, sports, books and songs.



Things =
Grades 5-6

Purpose

This activity is intended to help students under-
stand and employ appropriate explaining proces-
S$es.

Objectives

The learner will
practice using a variety of audience appeals,

cite relevant examples for support.

investigate ways of sequencing explanations.

make an informed selection from a range of
orgahizational possibilities.

Materials
Paper and pencils
Summary

This is an individual writing assignment, but the
teacher should generate enthusiasm for the task
by brainstorming *‘things” wi  *“=2 class. Stu-
dents share their finished writir.  w.th the large

group.
Procedures

1. With students, brainstorm “‘things’ which they
might use as topics, e.g.. lightbulb, weather-
vane. matches, clothes dryer, ball point pen,
popcorn popper, mouse trap. The items should
be suitable for a description of their use, i.e.,
something which involves a process and which
is not too complicated.

2. Ask students to select one item and instruct
them to make a list of information about the
item.

Example
Mouse trap-—small wooden platform. a
spring, bait holder, bait, mechanism, wire
guillnting.

@
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3. Determine the audience for which the stu-
dents are to write, e.g., younger students or
peer group or parents.

4. Ask students to arrange list iters in a logical
sequence.
Options—backward sequence, random se-
quence. Think about a sequence to interest
and engage your audience.

5. Ask students to freewrite the paper.

6. Ask them to think about the way the paper
begins. Remind them that the paper will be
read aloud. Hook the audience.

7. Ask them to share their papers with the class.

Evaluation

1. An informal evalu ition comes as writers read
their papers.

2. Audience comments on particularly effective
use of sequence, interesting openings and con-
creteness of language. A more formal evalua-
tion could be done using an evaluation check-
list.

Opening 1-5

Sequence 1-5

Concrete language 1-5

Overall impact on audience 1-5

Include any usage and mechanics conventions
you have been stressing in your teaching, i.c.,
complete sentences 1-5 or punctuation 1-3.

Follow Up

A similar assignment on another object could lead
to small group feedback or use of the formal
evaluation procedure noted above.

B




Make It Appealing
Grades 7-8

kurpose

This adivity offers students the opportunity to
extend their understanding and use of appropri-
ate explaining processes, :

Objectives .

The learner will

* practice a variety of audience appeals.

e cite relevant examples for support.

e investigate ways to order an explanation.

» make an informed selection from the range of
organized possibilities.

Materials

¢ Chalk chalkboard
« Paper pencils
e Copy of opinion paper

Summary

This lesson depends on teacher-guided whole
class discussion. In addition to individual writing
assignments, peer evaluation is used with a set
of identified criteria (checklist).

Procedures

1. Review with students the difference between
fact and opinion statements.

2. Ask the class to suggest some opinion state-
ments such as, *'l like that music”. “Qur back-
field played badly.” Accept all statements
offered and write them on the board.

3. Asl students to determine if all the statements
fare opinion. Strike those that are not.

4. After the students are comfortable with the
difference and are making opinion statements
consistently, let them practice finishing
statements such as ““l like that music because

. "o "Our punter is not as good as theirs
because ... " .

(51 ]

Guide the discussion toward considering sup-
port for an opinion. What is appropriate? How
should support be stated?

6. Ask them to note the opinion expressed and
to identify the support given that opinion in
the paragraphs below.
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*I think television commercials should be banned. Com-
mercials constantly interrupt my programs. Every fifteen
minutes during a movie there are five minutes of com-
mercials.

“"Most commercials are not truthful. Take doy food com-
mercials for instance. I know companies want more peo-
ple to buy their product, but really, most people don't
care. Dog food is dog food! My dog will cat any kind of
dog food. and his health is the same as it ulways was.
Besides, my dog doesn’t even watch the commercials.

"“Television would be more enjoyable if there were no
commercials. Come to think of it. though, when would [
get to get a snack?’’

7. After the supporting statements are listed, lead
the students in a brainstorming session to pro-
vide support for the following opinion, “Stu-
dents should decide the menu for the school
cafeteria.” List supporting statements or rea-
sons on the chalkboard.

8. Then brainstorm a second list of situations in
which students might need or want to state
and support an opinion, e.y., the appropriate
age at which young people should begin dat-
ing or at which young people should be al-
fowed to drive or ~ny topic of interest to the
age group.

9. Ask them to choose one of those brainstormed
topics for an opinion paper. Remind them to
make a list of supporting ideas on their own
before beginning to write.

Evaluation

When the students finish, have them exchange
papers for teacher-guided peer evaluation using
a vaec! list which might include the following.

o Evidence
Look at the reasons (evidence) given for the
opinion. Are there at least three reasons? Can
you suggest any better ones? Are there spe-
cific examples to illustrate reasons?

e Arrangement
Think about how the paper is arranged. Is the
stronge«<t evidence first? Last? Is each reason
in a separate paragraph?

e language
Is the apinion expressed clearly? Is the lan-
guage forceful?

Lo}
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o Punctuation and Spelling could brainstorm for both topic and support

Check spelling. Check for capitalizatio:: and (evidence) for pro or con positions. Give parti-
punctuation in each sentence. cular emphasis to audience—what is convinc-
0 o .
« Reread ing to different groups of listeners or readers
Reread the paper one final time. Does it sound « Use one or several of these topics in a class-
convincing? The checklist developed can also room debate.

be used for revision and self evaluation.

Follow Up

o Following peer evaluation (use of checklist) in
small gronps, students (still in small groups)

(-
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As members of a highly communicative social
group, we reqularly send and receive numerous
messages: many of these messages are intended
to persuade. We exhort others to believe as we
do, and we are ourselves exhorted to accept the
beliefs, statements or opinions of others. In
addition, if the statistics describing our viewing
habits are to be credited. we are literally
innundated with efforts at persuasion in the form
of commercial advertising. It is. therefore. ex-
tremely important to help young people become
more aware of and effective in their use of
persuasive discourse; furthermore, it is equally
important to help our students become more
effective in their ability to identify persuasive
arguments.

Predictably. efforts with younger students con-
centrate on developing awareness. not proficiency.
The teacher's initial task is to help students
recognize their own natural, normal attempts at

Persuading

persuasion. Once students understand that per-
suading is not a new or an alien activity, efforts
should be directed at helping students to present
their own ideas convincingly and to provide
supporting information such as examples which
help substantiate a position.

Activities at the elementary level include evaluat-
ing points of view, developing explanations, pro-
viding supporting examples, identifying individ-
ual motives, anticipating counter arguments and
so on. At the high schodl level these practices
are pursued in greater depth. Students work to
refine their persuasive skills and to become more
adept at penetrating the manipulative messages
aimed at all of us. Efforts focus on providing
experiences which will help students recognize
attempts (their own and those of others) at
persuading.



Sample Activities

Don’t Argue, Persuade!
Grades K-2

Purpose

As senders and receivers of messages in society
we must be aware of the elements of persuasion.
This activity provides an opportunity for students
to develop that awareness, to become familiar
with persuasive hehaviors that they or others
use reqularly and to identify these behaviors as
persuasive. Further, it provides experience in oral
communication, in role playing, in making value
judgments and in logical thinking for decision-
making. The teacher should work to develop
awareness inthe young personthat they are doing
this already at a subconscious level.

Objectives

The learner will
e develop insight into persuasion.

o become aware of personal feelings and the feel-
ings of others. -

e demonstrate logical thinking and decision-
making.

Materials

Collections of stories. fables. tales: material may
be in print or on film, tapes, slides.

Summary

The activity is related to the students’ environ-
ment and to litevary selections read by or to the
class. It includes the use of listening. speaking.
valuing and evaluating skills. Role playing per-
mits the students to walk in the shoes of the
characters. (Students alternate between active
roles as participants and passive roles as observ-
ers and jurists.)

Procedures

1. Introduce for discussion some topics or issues
directly related to the students’ world. e.g..
the length and number of recesses. a play-
ground. a school regulation. privileges re-
served for older students.

2. Observe the students as they react to these
topics and choose one or two topics for dis-
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10.

cussion based on the students’ apparent
interest.

Allow students enough time to consider the

matter(s), and then elicit reasons why they
think changes are necessary.

Help them to formulate their answers so that
they are convincing, i.e., help them show
you why something is unfair, why recess is
too short. Help them develop and recognize
the pattern inherent in a persuasive response.

More mature students might be able to
exriain the reason(s) for the present policy
with assistance from the teacher or other
adults in the classroom. If possible, invite an
administrator or other adult to provide some
rebuttal to the students’ arguments. Again,
emphasize the element of persuasion.

Help students develop an awareness that
there is more than one side to every issue.
(Reminding students of a story that they have
read, seen or heard in which two sides are
clearly presented clarifies this concept for
them.)

Supply examples of how things are changed
through persuasion and discussion, perhaps
from events at home, in the community or in
the school.

If possible invite an attorney to visit the class
and explain his or her role in presenting a
client’s side of a legal problem. Emphasize
in the discussion the importance for an attor-
ney to persuade a judge and jury through
evidence and support.

Discuss the role of the attorneys. the judge
and the jury in a trial.

Using a piece of literature read with the
class, invite siudents to choose a character
and to represent that character’s side of an
issue. (Material which features differences
among parents and children, among siblings
or among friends will work best as will cer-
tain beast fables such as “The Mouse and
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the Lion" and *“Mice in Council Belling the

Cat”)

11. The teacher with the class’s input can formu-

late questions to ask each character which .

will elicit responses that support or repre-
sent a character’s point of view. The impor-
tant elerment in this step is to provide stu-
dents a neutral setting in which to use per-
suasion, an opportunity to be persuasive
while playing the role of their characters.

12. Students not representing a character can
assume the attorneys’ roles, the judge's role
or the jury's role. '

13. A mock trial is then held and the characters
are given the opportunity to respond to the

attorneys’ questions and to present their

sides of the issue as persuasively as possible.

The jury votes on eac!: case.
Evaluation

1. Teacher evaluation should focus on participa-
tion and upon the attempts, successful or
otherwise, at persuasion.

2. Peer evaluation of the students’ role playing
is inherent in the jury ballotting.

3. The individual student should evaluate his or
her own participation. Some questions which
might be appropriate follow.

bubn

o Did | participate in the activity as com-
pletely as I could?

e Did I listen as carefully as | could?

e When it was my turn to contribute some-
thing, did I have something to say?

o Did I represent my character or role as well
as | could?

o What might I do next time to improve on
my own performance?

o What did I learn from this activity?

Follow Up

Using a cassette recorder, have the members
of the jury record their reasons for voting as
they did.

Arrange a field trip to the courthouse to see the
courtroom and meet some of the people who
work there.

Act out some of the scenes in the story which
were involved in the trial. Have the witnesses
eachange roles.

Sketch or draw an important scene from the
story, one that was involved in the trial.

Ask some-of the students to appear as charac-
ter witnesses to present facts not brought out
at the trial. Students should be encouraged to
be imaginative, to go beyond the story.

- —— .y,
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You End It | -
Grades 3-4 -

Purpose 2. Provide a different, open-ended story for each

This activity combines each of the competencies group to read or to hear.

inherent in the language arts, i.e.. listening, 3. Upon completion of the reading, the mem-
R speaking, reading and writing. It provides an ' bers of each group should nominate appro-

opportunity for students to practice persuasion priate endings for the story that they were

in the *low threat no threat” context of a group assigned.

activity while ins.vina that the students’ efforts

have a real audience which will provide immedi- 4. As differences emerge within the group. ask

,==atg feedback, the participants with similar points of view

to work together. (Within each larger group

Objectives J there should be at least two different end-

The learner will ings for the story.)

e develop skills in persuasion through the use of 5. The students who favor one particular end-
reasons and convincing argument. ing should (list) all the reasons why they

believe their ending is best. The same proce-
dure is followed by those with an opposing
or different point of view. (Within any given
classroom, there would be two stories in use

e demonstrate the integrated use of language
arts competencies: i.e., listening, speaking,
reading and writing.

* participate in a presentation. and each story would have student groups
e provide immediate fecidback to peers for their developing persuasive arguments for at least
efforts. ;) two points of view for each story.) -
Materials/Aides L \ 6. Provide help for students as they organize -
N their lists of reasons and suggest ways they

Two engaging, open-ended stories, el.q., Frank R\\ might most persuaslvely present their views,

Stockton’s “The Lady or the Tigey?” g 7. After these lists of reasons are prepared and

Additional adult personnel or older' students to ! the students feel they are ready to present

help with the groups ‘ l- ) their ideas. the class should be rejoined as a
' total group.

8. The open-ended stories are exchanged.

Summary

L i _ 9. When the groups have finished their second
The class is divided into two groups. each with a story. they hear the endings suggested by
dlffvren.t story. The groups, after re.jdmg or he'ar~ the first group and the arguments for those
ing their stories. prepare arguments for possible endings. This can be done by panel presenta-
endings which are to be presenteq to the other tions or less formally from various members
groups. The stories are exchanged; and the end- of the group. Rebuttal t;me can Ye allowed if
ings presented. The secon group:to read each a modified form of a debate is desirable or

appropriate.

the best,

10. The second group votes on the ending they
believe to be most suitable based upon the
arguments jrovided. This beccimes a form
of peer evaluation and is an automatic mea-
sure of success in persuasion.

story votes tor the ending they wvri' persuaded is
{

Procedures

1. Divide the class into two groups through ran-
dom assignments. Each group should have

an adult or older student tojassist with the 11. The roles are exchanged so that each group
material to be read and the procedures to be has had an opportunity to present endings
followed. for their stories.

45
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Evaluation

Peer evaluation is inherent as described in 10
above.

Teacher evaluation should be ongoing, focus-
ing upon group participation uf individuals and
upon the individual and group performance
which takes place before the class as a whole.

s} 6
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Follow Up

e Students can depict some scenes from the story
in sequence including the ending agreed upon
by the class
e Groups could reenact their endings through
improvisations or the use of puppets.

e The second group reading the story could
develop their own endings and discuss or
debate them.

[



V_éry Important People

Grades 5-6

Purpose

~ This activity provides students an opportunity to

»

{ ractice persnacive techniques by developing rea-
sons and explanations in a nonce apetitive en-

ivimmm’m. It also acyuaints them with com-

munity personnel and helpful. supportive adults
who work in vocations worth considering.

Objectives
The learner will
e provide reasons and explanations for choices.

e persuade others that the choices are good
ones. '

e acquire information concerning some vocations
concerned with community support.

e become familiar with some of the services
available in the community.

Summary
After exposure to professions which are directly
related to the community. the students select a

-particular vocation and develop persuasive argu-

ments, using reasons and explanations as to why
the profession they have selected is so important.
Winning or being most convincing should not be
emphasized; providing persuasive evidence is the
emphasis.

Procedures

1. The students should be given an overview of
professions directly related to the community,
professions which might interest them. The
list could include members of various profes-
sions such as healing (doctors, nurses, medi-
cal and X-ruy technicians. emergency person-
nel). law and public safety (firefighters, police,
sheriffs, court recorders, tax assessors. bai-
liffs,). agriculture (farmers. foresters, extension
agents, marketers, implement dealers,). The
list is limited only by the community; how-
ever, even at an introductory level. the teacher
should preselect and limit positions to avoid
bewildering the students.

2 The class should select three to five specific
jobs. positions or professions presented or
discussed. Those selected will then represent
atreas of interest for the class.
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3. Working individually or in groups. the stu--
dents select the occupation which they wish
to present and begin to list the reasons which
make this an important occupation.

4. Individuals who hold these positions should

be invited to the class to explain to that group
or to the class at large what they do for the
community and how they carry out their work.

Get @ minimum number of reasons or explana-
tions for the students to supply for the profes-
sion chosen. but encourage them to go beyond
this minimum. Remind them to concentrate
on convincing others of the importance of the
selected profession.

'.Ol

6. Students should then present their work to
the class as a group report or as a panel
discussion. If public reporting is not feasible,
individual or group reports to the teacher will
suffice.

7. Some written product should accompany the
report or culminate the activity.

Evaluation

1. Collectively, the student(s) who have com-
pleted a report and the teacher should deter-
mine if the preestablished minimum has been
met.

2. They should discuss how convincing the argu-
inents were, e.4.; did the student(s) show how
vital the position they discussed.was to the
community? Did the student(s) show what
might happen if no one filled that position?

3. Class members outside the reporting group
can be asked to provide positive comments
about the report.

Follow Up

e Displays can be created about the chosen
professions.

« Field trips to work sites can be arranged.

« Students might prepare vapers individually on
profession or positions other than the one they
or their group discussed. using the information
provided by their classmates.

Jv




Focus
Grades 7-8

Purpose

It is possible to work with persuasion in a num-
ber of ways. However, &ll such efforts are made
easier when there is a supportive and aczepting
environment. To encourage this kind of climate
in the classrooms boih the teacher and the stu-
dents must leain to respect each other’s right to
hold and present different views; developing such
a rapport is the purpose of this activity.

Objectives

The learner will

e give supportive reasons or evidence for ideas
and beliefs.

e be open to. accept and understand different
points of view.

e listen carefully without interruption.

o listen actively and accept opportunities to pose
appropriate questions.

Materials

Several short, young adult pieces of literature
which include problemn situations and characters
with which students can identify

Summary

Students have the opportunity to deal with beliefs
and values in an activity which provides practice
in persuasion, in active listening and in question-
inc '

Activities

1. After completing an appropriate piece of liter-
ature (print, film or audio version), students
are asked to concentrate on the characters’
feelings.

2. Students complete, in writing, several senten-
ces that relate to one of the characters, e.q.,
“I feel best when | am with people who . . . "
or "l like to... " and "l don't like to. . .
Students, in effect. adopt a role.

(X}

3. After each student has completed the unfin-
i“hed sentences. the teacher imav ask the stu-
dents to arrange themselves into groups of
three,

4. Each student, as a story character, is to have
the full attention of the other two group mem-
bers for three minutes. During this period that
student is to talk about the character’s re-
sponses, giving reasons and evidence why

" these are appropriate for that character.

5. Interaction is to be governed by the following
rules. Explain these carefully to the class. A
demonstration by adults or older students is
helpful. o

Focusing-Each group member is to be a
fou.s person for three minutes. Do not let the
.attention of the group shift from the focus
person until time is up or until that person
asks to stop.

Acceptance-Be supportive. Give nods, smiles
and expressions of understanding. If you dis-
agree with the focus person, do not express
disagreement or negative feelings.

Drawing out-Attempt to understand the
focus person’s position and beliefs. Ask ques-
tions which will help to clarify reasons for the
person’s feeling. Do not shift the focus to
yourself.

(This activity can be used with almost any
topic that requires small oroup discussion. It
teaches listening as well as reasoning.)

Evaluation

1. Peer evaluation entails the individual group
members commenting supportively on the
observance of the rules established and the
explanations supplied.

2, The teacher should observe the performance
of individual students and student groups.

3. The teacher should be alert to the evidences
sur. A4 and reinforce as many student sup-
plied responses as possible and warranted.

4. Participation in discussion should be praised.

Follow Up

e Have students model the characters in the
story as pieces of sculpture.



e The sculptures should become animated as
they speak in defense of their action for those
minutes. '

e Students may write and read letters of persua-
sion in defense of their characters’ actions.

e They may make three dimensional objects as
an extension of their explanations, highlight-
ing events that were significant and set the
stage for the acticns explained i.e., a poster,
collage, mobile, bulletin board displaying vo-
cabulary words that describe the character.

e In this assignment students are to assume that
their audience is a friend and that their friend
has not read the work being discussed. The
students’ purpose is to persuade that friend to
read the work. The work is to be one of the
short stories read (seen, heard . . . ).

When trying to interest someone else in a story,
one usually tells something about the plot. One
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of the following thesis statements may be helpful
in beginning a paper.

You will enjoy

(title)

by because
(author)

the plot

from beginning to end.

is suspenseful '
keeps the reader guessing

is humorous

arouses human interest and sympathy

has many reversals

illustrates a problem

illustrates a time in history

Then develop the thesis by referring to three in-
cidents in the story.

9
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Aruitoxt provided by Eic:

Researching

Research is litevally a process of ‘liscovery and
ordganization. There are a number of steps in this
process,

o Clearly defining the purpose and the direction
of the research o

o ldentifying the available sources of informa-
tion (in and out of school)

« Gathering data from among the sources

o Organizing the information obtained

e Reporting the rasults

Traditionally, school related research has relied
upon the school media center and the local

“public library. While these are valid and reliable

sources, research should not be limited to or by
these facilities. Recognition of the community as

a valuable adjunct to the classroom is valuable -

in researching. Community members, business
and governmental agencies and the media
(national and local) are often underused sources
for student research: everything from rock con-
certs to retirement homes vhould be given con-
sideration as rich, relevant sources.

' r
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To be successful the researcher must gather
useful information efficiently: most studenis will
not be able to intuitively accomplish this. Teacher
effort and instructional time will acquaint stu-
dents with tactics and strategies for streaimnlining
their efforts. Since the majority of this work is
done outside the classroom and. frequently, out-
side the school, the teacher must adapt some
systematic method for assuring that students are
progressing toward their goal(s).

Reporting findings is usually done in school to
the class or a small group within the class: the
teacher should rarely, if ever, be the sole audience.
This reporting can legitimately take a number of
forms: e.g.. an oral report. a project. a student-
made tape or media product. or the traditional
paper.

ldeally. the information sought by students should
be of value and interest to them. The specified
tasks are more successfully accomplished when
they are related to the students’ needs and when
the students perceive the process. methodology
and results of research as valuable means to a
goal which they recognize.



Sample Activities

, | Who Am I
Grades K-2

Purpose

Since “Who Am I'" may be the students’ first
efforts at research, it should be a positive experi-
ence. The activity is intended to help students
gain confidence as they acquire research skills
through practice and performance. The teacher
must provide continuous and genuine encourage-
ment and praise for all student efforts. The pur-
pose is to provide practice in 1esearch skills at a
level appropriate to the elementary student by
exploring sources of information, collecting data
and summarizing and sharing findings with class
members. Cooperative behavior in small and
large groups is an integral part of this activity.

Objectives

The learner will

o explore potential sources of information.

e collect data.

e report findings.

e exhibit cooperative behavior.
Materials

e Copies of class developed interest inventory
Pencils. markers and butcher paper

Glue and scissors

Magazines

Chalk and chalkboard

Manila envelopes or folders for each student
Older students, paraprofessionals or volunteer
adults

Summary

Students are introduced to the research process
through an activity focused on finding out about
themselves. They seek information. collect. and
shave findings. A subject of immediate interest
has peen selected—the students themselves.

Students participate in individual. small group
and large group interaction. Speaking and listen-
ing skills are practiced. Coaperative efforts should
be encouraged and praised.
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Procedures \

L.

.:;\

In a large or small group setting, involve
students in developuﬁ\an interest inventory,
e.g., _
e What things do yoa' like to daydream
about?
o What do you enjoy discussing?

What is your favorite fragrance?

*
o What song do vou like best? book? dance?
o

What is your favorite toy? game? activity?

hobby?

Which of your things do you value most?

¢ In what room of your home ‘do you feel
most comfortable?

o If noi at home. then where do you feel most
comfortable?

Record their answers for the inventory on
the board or butcher paper using the students’
own language. If this was done in small
group, ‘collect and merge the lists.

Provide stacks of magazines. Have students
find pictures that represent their individual
responses to their interest inventory. Tel! stu-
dents to collect more examples than they
think they will need. Give each student a
folder or manila envelope in which to collect
and store-pictures.

Have students find a partner. Spread large
sheets of butcher paper on the floor and dis-
tribute pencils. One student should iie face
up on the butcher paper while the partner
traces that student’s outline. Have partners
switch places usng a new sheet of butcher
paper and repeat the tracing so that each
student has an outline.

Encourage partners to help each other cut
out their traced body outlines.

Students glue pictures onto traced outlines,
i.e.. favorite toods pasted to stomach area.
favorite dreams are pasted to forehead area
and so on. Students can print their names or
cut out and glue the letiers of their names
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9.

.

onto their traced outline. Mutual assistance
is appropriate throughout this activity.

Allow the works to dry and display them in
the room.

Encourage students to select three items from
their body outlines that best answer the
question, “Who am 1?”

Before making their final decisions, ask s*u-
dents to consult their parents and at least
one friend. Have students add this in-put from
the three sources (self, parent, friend) in pic-
torial or sketched form to the body outline.

Students are now to narrow the collected
data to those three items that best represent
them. These it2ms can be starred or circled.

Divide the class into smali groups of three to
five. Students are to answer the question,
“Who am 1?”’ They can tell about themselves
by explaining their traced body outlines and
by identifying their three chosen items.

Encourage group members to a: k questions.

Evaluation

1.

Carefully monitored peer feedback should be
an integral part of this activity and its evalua-
tion.

The teacher should observe and note student
interaction, participation and enthusiasm.
Additionally. teachers could evaluate the
degree of success of this activity by consider-
ing questions such as “Did all students parti-
cipate? If some didn't, why not? Were stu-
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dents involved in their research? Did they
enjoy the activity? How cooperative were th~»
partners? Did students listen well to each
other?” '

Arrange students in a circle. Conduct a class
meeting to | elp students evaluate their own
performance as well as the success of their
partners and smal!l groups. Use open-ended
questions that help students consider the
process.

¢ Was I a cooperative member of the group?
¢ Did I have something to say?

¢ Did I say it?

¢ Did 1 listen when someone else had some-
thing to say?

Did I not offer some suggestion that I should
have?

Did [ say something or do something that
did not deal with the topic. '

Follow Up

Ha e students bring in a baby picture of them-
selves. Post these on a bulletin board without
names. Students can make up and tell imagi-
native stories for the pictures. (Tape these
stories.) They can match baby pictures with
classmates. Students can be encouraged to talk
about reasons for their choices.

Encourage students to begin a scrapbook enti-
tled “ME!” They can collect family pictures
and memorabilia. Students can make a cas-
sette tape of a walk through their scrapbook.
Others can listen to the story and flip through
the pages.

&



Biographical Research
Grades 3-4

Purpose

This activity gives students further practice in
research. Teachers should concentrate upon help-

. ing students see that research is a process. At

this age students are nnot expected to become
masters at research; rather, student efforts should
be encouraged and reinforced. -Specific tasks
include selecting a topic, locating possible sour-
ces, collecting information and reporting findings.

Objectives

The learner will

e select a topic.

e locate potential sources of information.
e collect information.

e report findings.

<

Materials

« Articles on famous or well-known people such
as sports heroes, rock stars, explorers.

e Magazines such as People, Life, Sports lllus-
trated, MS. Ebony

e Special reference books, resources

¢ Bulletin board display of pictures of famous or
well-known people

e Additional personnel such as the school media
specialist

e Checklist for student use in preparing report
and for use in teacher and student evaluation

Summ.ary

This activity involves students in biographical
research. They respond to stories and articles
about famous people. Students brainstorm for a
list of famous or well-known people that they
would li'e to research. They explore the school
media center for sources, collect information and
report findings in creative ways.

Procedures

This activity involves students in biographical
research. Set the climate by preparirg a bulletin
board of famous 20th century people. Involve stu-
dents in adding additional pictures and by read-
g to them articles about these people. Bring in
a number of magazines such as People. Life.
Sports Hustrated. MS. Ebony.
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1. Explain to students that they will be doing
some research on famous people.

2. Brainstorm for a list of famous people alive
in the 20th century such as sports heroes,
rock stars.

3. Identify for students the steps in research,
i.e., selecting a topic. locating sources for
information, collecting data and repcrting
findings. '

4. Discuss criteria for this activity with students.
(See “Possible Research Criteria.”)

5. Provide opportunity for students to make
additions, deletions, alterations.

6. Provide a copy of the final criteria for media
specialists’ and students’ use.

7. With the aid of the media specialist and
teacher, students locate three different sources
of information about the people they have
chose, e.g.. encyclopedias. biographies (indi-
vidual, collected), special reference books
(biographical dictionary, Junior Book of
Authors, magazines).

8. Students should summarize information in a
Lrief, biographical sketch. Assist students
with format. Assist students in summarizing
and sequencing information.

9. Write, dictate, practice dramatization or tape
record the reports.

10. Share reports with the entire class. Students
can become the famous person and share a
brief synopsis of that person’s career.

11. Encourage the class to ask questions.
Evaluation

1. Students should use the checklist to evaluate
their own project.

2. The teacher should use the agreed upon cri-
teria to evaluate the student’s presentation.
(See #4 above.)

3. The teacher should observe the presenter’s
willingness and ability to respond to ques-
tions asked. (Is student involved in assign-
ment?)
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4. The teacher should remain aware of the peer e Develop a bulletin board or wall display using

audience participation; i.e., did the individual student reports and pictures of the people col-
members of the audience listen actively, att »- - lected by the class.
tively and supportively. e Select one or two individuals from among those
5. A modified form of the criteria can be u researched for the class to study in depth as a
peers to evaluate each other'’s projec: .. group project.
Follow Up '

e Have students write or tape letters 10 the
famous people they chose. Mail them.

Possible Re/searq:h Criteria

1 2 3 : | 5 Rating
—~€ ——

Topic Selection

Considered no Some Many

alternatives alternatives alternatives —_————

Topics

Little Mildly Really wanted

interest interested to know about —_——

Locating Sources of Information

‘ Didn't try to Asked teacher Asked teacher
identify or media or media
resources specialist to specialist,
staqest some friends or
- sources parents to suggest
souUrces

Collecting Data

{Ised onlv one Used only three Used more than
or WO Tesources FesSOUrces three resources —
Resources
Kesources were Used only two Used three or
sitnitar’ kinds of resources more Kinds of
resOUrces ————

Total*** ________

Al enceddnpedia ar all maqazines
vemagazines, encvdopedia, newspapers and so on
i cHee 3 masoemnm value 25

Q 91 -":,:" ¢
ERIC

Aruitoxt provided by Eic:

Pran



E'derly Character Sketch
Grades 5-6

Purpose

The purpose of the related activities leading
toward a character sketch of an older person is
to acquaint students with a procedure for collect-
ing information from live sources-people in their
community-and for reporting their findings ef-
fectively.- The activities include reading literature
related to the subject, learning the techniques of
interviewing and practicing writin § skills related
to composing the character sketch.

Objiectives

‘The learner will

e explore biases and attitudes concerning the
elderly through literature, the visual media and
discussion.

o work cooperatively in small groups.
o formulate interview questions.
e practice and conduct interviews.

e select the most relevant and interesting infor-
mation from interviews for writing.

« paraphrase and summarize information in their
writing.

e use appropriate punctuation in quoting their
source.

« concentrate on effective introductions and con-
clusions in their writing.

Materials

e File of possible community resource people

e Photographs of the elderly clipped from maga-
zines

Literary material which portray the elderly
Short stories or excerpts from novels

o Cassette tape recorders

Rating sheets

Summary

Interest in the activity is generated through an
exploration of attitudes toward the eiderly. Stu-
dents select subjects, practice the skills of inter-
viewing. conduct the actual interview. free-write
then hindmgs with reference to their notes and
tevise their character sketch with reterences,

Procedures

The following activity involves students in lis-
tening, speaking, reading and writing. The re-
search process is emphasized. Interest in the
activity is generated as students explore their own

-, biases and those of others concerning the elderly.
“Teachers develop a resource file of community

members willing to be interviewed. Data are gath-
ered via the interview method with students
selecting subjects, going out into the community,
conducting interviews and nreparing findings. The
final product is & character sketch ot an elderly
citizen.

1. Generate interest in the project. Have poems
on hand written by and about the elderly.
Display photographs of older persons. Read
a news story, short story or an excerpt from
a novel concerning the elderly.

2. Divide the class into small groups of 3 to 5.
Have each group appoint a recorder. Review
the rules for brainstorming with students.
Brainstorm with students for a list of words
and phrases sparked by the word elderly.

3. Have students analyze the lists generated.
Ask them to divide their responses into two
categories-Positive Images, Negative Images.
Explore the topic of stereotypes and discuss
biases toward the elderly. If time permits,
students can freewrite on this topic.

4. Introduce the project. Students will conduct
an interview of an elderly person. Project will
culminate in a character sketch of an elderly
person written by the student.

5. Brainstorm for a list of potential interview-
ees (grandparents, neighbors, community
members, residents of local retirement vil-
lage or nursing home).

6. Prepare students for a successful interview-
ing experience. Some of the areas in which
students will need help include

a. asking good interview questions-invitations
to tell you more, think questions. etc.;

b. avoiding dead end question-yes no ques-
tions, those which invade privacy;



Character Sketch Rating Scale

Your teacher will rate your finished conversation using this guide.

1

2

3

5 Rating

-

Beginning

>

Think about I see you've Good hool:! You <4 - ——
your opening been working got me into
sentence on the hook. the paper
again. Can quickly.
you find a
more inter-
esting be-
ginning
Direct Quotations
What happen- Introduce your Yes! You used —_—cd = —
ed? You didn't quotations your quotatinns
use three carefully. Try very well. 1
quotations. to get the can haar the
Look back person’s exact person talking.
over your in- words.
terview notes.
Punctuation
Whoops! You You made a good Good. You were .« 2 - ——
st need effort. Check all very careful to
pt.ctice with of your quotation capitalize and
all those marks and punctua- keep the commas
marks. tion carefully. ard end marks in
These are a few the right places.
mistakes.
Ending
What ending? Your ending needs A very effect- _ 4 —
Did you forget work. Maybe you ive ending.
to try several could find a more Good work.
different effective wrap-up.
endings?
A Feel for the Person
Your paper is Good effort. You Yes. You cap- _— 6

just too sketchy.
Not enough de-
tail and de-
scription, |
couldn’t hear
vour person
talking.

are beginning to

get the feel of

good writing. Spend
more time reworking
and polishing your
piece.

“lotad mumpmuam value 20, tatal maxonum Latue 1060
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-

Al

14,

tured your
person on
paper. I felt
as if | were
there during
your interview.

Total*



Comments

-— - - - - - ————

1981 Allyn and Bacon, Ine., veprinted with permission.
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C.

d.

e,

tuking helpful notes;

conducting an interview-being prepared
and being attentive;

writing up interview notes.

7. Conduct practice interview sessions among

10.

11

12

students. Provide tape recorders if possible.
Give students roles to play (interviewer,
interviewee). Have students go through the
entire interview process (see step 6 above).
Replay taped interview. Let students talk
about what went right or wrong.

Have students make appointments for their
interviews. Be ready to supply letters of in. ro-
duction for students. Have a list of people
willing to be interviewed for those students
who are unable to locate an elderly citizen.
This is a good time to review courtesies with
students, .g., thanking interviewees for their
willingness to help.

Allow several days for interviews to be com-
pleted.

Maintain interest in the project by continu-
ing a literature unit on the elderly. Have stu-
dents talk about ways the young and old are
alike and different. Create a collage or other
mini-project where students share their work.
Because students will be using the exact
words of their interviewees, this is a good
time to teach students how to punctuate
direct quotations on an elementary level.

When students have completed interviews,
have them review their notes and mark inter-
esting parts to include in their papers. Ask
them to frecwrite about their inte* yiews and
to share findings with a partner.

Help students use their interview notes to
develop their character sketch. Introduce
effective beginnings and endings. Urge stu-
dents to include vivid descriptions and actual
quotations (at least three) from their inter-
views.

14.

15.

. Have students write their papers and share

them in small groups. Encourage students
to give each other feedback on their papers,

Provide a self-check rating sheet. Points
should include beginning, direct quotations,
punctuation, ending, detail and description.

Give students adequate t:me for revisions
based on their self-check rating scale.

Evaluation

1.

Students will use a rating scale for self-eval-
uation during revision of the character sketch.
(See “Character Sketch Rating Scale.”)

The character sketch may be presented in
small groups for peer response before final
revision. The finished product.may be pre-
sented to the entire class.

Once the research project has been completed
the teacher should use the rating scale to
evaluate the written product.

Follow Up

This activity lends itself tc follow-up study in sev-
eral areas.

e Students may find that the subjects of their
character sketch are good sources for narra-
tive writings such as folk tales, ghost stories,
family histories.

e The procedures for interviewing used in this
activity may be applied to other subjects in
the community, e.g., community leaders, busi-
ness people and people in various professions.

e Students may continue to work on using quo-
tations, paraphrases, appropriate punctuation,
effective openings and closings in sketches of
people that they don’t know directly such as
personalities in the news, literary fiqures, his-
torical characters.



TV Action Research
Grades 7-8

Purpose

This activity provides an artion research exneri-
ence for students in which they learn to collect
and synthesize data.

Objectives

The learner will
o collect survey data.
e organize and display findings.

o present and explain conclusions to peer group.
Materials

Background information on Nielsen rating.
Model for a Nielsen-style television viewing log.
A television watching survey form.

Poster board, lettering pens and butcher paper.

Summary

This activity involves students in collecting data
on the programs they watch, in reacting to those
programs and in analvzii, , their viewing habits.
They conduct a TV v ing survery and share
their findings through s :. ! group projects.

Ptoceduxg;s

1. Assign students to keep a general activity log
which will include the ways in which their
out-of-school time is used.

2. Poll students concerning their recreational
habits. Ask “How many hours do you watch
TV per day. on weekends? Are family meals
planned around TV? What are some of your
non-TV activities, nonmedia entertainment
activities? What is your general opinion of tele-
visicn programming? What is yeur opinion
of community recreational opportunities for
young people?

3. Provide nontechnical background information
on rating systems suck as Nielsen.

4. Assign students to keep a detailed diary of
their television viewing habits to include day.
time. chainel and name of program plus their
comments, if any. Have students compile and
publish a class summary of viewing habits at

. the end of the week. To ensure success, care-
tully structure the assignment so students
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know exactly what to do. Provide examples.
Check on their progress after twc days to clar-
ify directions. -

. Introduce a TV viewing survey. (Students

examined thier own viewing habits in the
above.) For this survey, students will investi-
gate the viewing habits of a wider audience.
Students are to survey three people- an older
person, a younger person, a person their own
age. Students should be involved in the con-
struction of thg survey form to be used.

. Give students well-defined directions for

administering the survey. Caution students to
be the detached researcher. Have students
summarize the findings on their own.

. Offer options for ¢roup projects. A sample

project follows.

A. Collect all the TV viewing diaries your
classmates prepared. Tally and analyze
diaries, rating shows to determine which
ones were most frequently watched. Work
in pairs with one person reading the dia-
ries and one person making the tally sheet.
For example, you and vour partner are
tallying Monday. Make a tally sheet like
this.

Monday-2:00 Number
Show A 5 viewers
Show B 3 viewers
Show C 7 viewers
Not watching 11

B. When you have finished the tallying job,
go back and give each show a rating. In
this example, 26 students responded to
their viewing at 2:00.

Monday 2:00 Number Percent
Show A 5 19.2
Show B 3 11.5
Show € 7 16.9
Not watching L

Total Potential Audience 26

.

Find Show A’s rating by solving this prov-
lem—3 is what percont ol 267 Divide the
nuinber (5) by the total potential audience
(206).
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192
26 [5.0 .

Multiply by 100 to get the percent—.192 -
100 19.2 and show A's rating is 19.2.
Practicéon B and C to be sure you under-
stand the process. Use a pocket calcula-
tor if one is available. Continue this proce-
dure until vou have given all the shows on
Monday a rating. A second pair of stu-
dents can tally Tuesday’s shows, a third
pair Wednesday’s and so on.

D. Select the 10 top-rated shows from your
list. Compare their ratings with other
shows on other days.

E. Meet as a group to select the 10 top-rated
shows 'n your survey.

F. Put the results on a poster and display
them; use pictures and banners from TV
magazines if possible or appropriate. The
teacher can ask various groups to explain
their findings to the class.

Evaluation

1. Teacher observation of the process will be

facilitated with a checklist as follows.

Interest-Students were involved throughout
the process

Care and thoroughness-Students kept a
careful journal of their own viewing habits

Careful survey-Interviews were complete,
i.e., the three people of appropriate ages were
interviewed and the students recorded their
responses in detail

Effective group member-Students were
cooperative and helpful in and to their group

Presentation of findings-Students pre-
pered attractive, readable displays and gave
effective oral presentations

Self-evaluation may include
¢ A log of participation and effort
» A final checklist of completed activity

Peer feedback should feature the same check-
list as that used by the teacher (see #1 above)
and should be used as an evaluation of group
presentations.

Follow Up

e Students could write explanatory or persua-

1:0
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sive papers about the advantages and disad-
vantages of television viewing.

Students could writz letters to television net-
works supporting or criticizing the quality of
programming.

Students could write papers comparing and
contrasting their own viewing habits with those
of the individuals surveyed.

Students could write articles for the school
newspaper and the community newspaper
reporting their class’s findings.

Students could read and discuss articles on
the positive and negative influences of television.

Note: Step #1in procedures and step #1 in evaluation are
copyrighted by Allyn and Bacon, Inc., 1981. Reprinted
with permission.



Interpreting

Interpreting is the act of deriving meaning from
something. The something might be a fairly
simple experience or a very complex philosophi-
cal treat.se. We may interpret a child’s throwing
a pencil to mean that he or she is angry or that
he or she seeks attention: on the other extreme
we may interpret Kant's Critique of Pure Reason
to mean whatever it might mean.

Constraints upon the interpretation vary. Some-
thing may be interpreted in light of its personal
significance — what does this event or this
statement mean personally or privately? Things
may be interpreted (o determinc the intent of
their author — what does a gesture or statement
mean? There are other constraints — what is the
significance of this statement to a nation, to a
listener. to the future of education or to the
detective who overhears it? These varying con-
straints may be thought of as differences in the
purposes of the interpreting.

Finally. the situation or the context for interpreta-
tion may vary. It may be undertaken alone in
preparation for a paper; it may be presented
orally as either a caretully prepared or an im-
promptu statement: it may be the consensus of a
group: it may ve the winning position in a
debate: or it may simply be a discussion in which
a variety of possibilities are explored and no
resolution is necessary.

Within this wide range of subject. purpose and
situation. there are two constant elements. All
interpretation demands both explanation and
inference; that is. all interpretation attempts to
make something clear or understandable. to find
reasons for something or to identify significance.
These are all explanations of a sort: however.
interpretation also demands reference to things
outside the speaker or writer. {t is not simply the
reporting of feelings generated from within. It
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demands an acc wunting for things outside. It
demands that the writer observe features in the
event or the statement and draw inferences from
them. Interpretive writing is not unchecked. It is
bound by the subject being interpreted. If the
features of that subject are neglected, then the
writing is no longer interpretation.

A program that intends to provide students with
experience and instruction in interpreting must -
draw upon a wide range of ‘'subjects, purposes
and situations for writing assignments appropri-
ate to the age and ability of the student, assign-
ments that require explanation and inference, A
variety of assignments are necessary to encour-
age the student to interpret. Drawing all topics
from a narrowly conceived pool of resources,
giving all assignments an identical purpose or
asking the student to perform in only one situa-
tion is clearly inappropriate. A program, for
instance, that directs all interpretive writing to
poems, asks the author's intent and uniformly
demands a three-to-five page paper on each
topic, might be considered anemic. The opportu-
nity to consider several genres or other materials
should not be missed. A broadly conceived
program. encouraging the teacher to vary assign-
ments by subject, purpose and situation would
certainly better sustain the interest of the student
and more effectively teach him or her the preci-
sion of thought and expression demanded by the
act of interpreting.

Clearly. the few plans offered below do not
exhaust the possibilities. They simply suggest
ways of varying interpretive writing assignments.
The individual teacher, reflecting upon the na-
ture of his or her students, the subject matter of
the course and the aspects of interpretive writing
that might be varied will find a vast range of
possibilities for instruction in this mode.

[y
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Sample Activities *‘

Emotions
Grades K-2

Purpose

In this activity the students will begin to work
with interpretive discourse at an introductory
level. After discussing words which represent
emotions, they will try to interpret these emo-
tions pictorially in collages.

Objectives

The learner will
¢ discuss emotions.

« explain some reasons which cause emotional
reactions.

« develop pictorial representations of specific
emotions.

Materials

¢ Poster board sentence strips for word cards
o Magic markers

e Magazines scissors

Display pictures

Summary

Students will engage in a discussion of words
which renresent emotions; then they will select
emotion pictures from magazines and organize
these pictures intc collages, irterpreting them
for their classmates.

Procedures

1. Use a recent happening at school as a foun-
dation for a general discussion of emaotions
and reasons for them. The situation might
be a week of rain and no recess, winning the
school’s paper drive, a thunderstorm, a class-
mate moving away.

2. The teacher should relate personal feelings
about the incident and invite students to do
the same. ’

3. Establish that emotions are normal, that they
affect younger and older peaple and that.
while men and women (boys and girls) may,
show emotions differently, each person has
emotions.
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4. As the word for an emotion is used in the
discussion, display a pre-made word card (or
make the word card at that time) so that
students can readily see the wora as they
discuss the feeling.

5. Suggest other words that describe or repre-
sent emotions; e.g.. joy, sorrow, happy, sad,
anger, fear.

6. Discuss each word and feeling with the
students. Ask them to relate other experi-
ences they might have had which cause
them to feel the same way.

7. After personal experiences are reviewed, dis-
play a picture from a magazine which depicts
emotion such as a child crying.

8. Invite the students to describe what is happen-
ing (tears are visible on the child's face) and
how they think the child feels (sad).

9. Encourage the students to use all available
picture cues (e.g.. a broken toy in the back-
ground) to explain a possible reason for-the
feeling.

10. Have students cut out various emotion pic-
tures from magazines and newspapers.

11. The students should arrange their emotion
pictures in a collage either focusing on a
single emotion such as sadness or happi-
ness or focusing on a range of emotions.

12. Once their collages are complete students
should present them and provide the rea-
sons for each picture selection: i.e.. interpre-
ting both the picture content and the word
for the emotion.

Evaluation

1. Comments and questipns from the class or
group can be used as an informal assessment.

2. Teacher evaluation should focus upon the
student's interpretation of both the word(s)
they are representing and of the pictures they
have selected to represent the words.
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Follow Up

e To reinforce the importance of the activity,
the students’ work should be displayed.

e The students can dictate or write brief stories
about one of the pictures emphasizing the emo-
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tions felt by the individual(s) and perhaps the
reasons for those feelings.

o Stories from #2 above could be read to or by

- the class members and suggestions for impiove-
ment and revision could be provided as well as
some praise for the student author's work.
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What it Means
Grades 3-4

Goal

The purpose of this activity is to provide students
the opportnnity to practice interpretive discourse.

Objective

The learner will
e interpret action, behavior and meaning in the

" absence of verbal cues.

e discuss the interpretations which are possible
in relation to actions which lack verbal cues.

Summary

Students will see either a performance of mime
(live or on film) or a film without dialogue. They
will then discuss in small groups their interpreta-
tions of the material viewed. After some discus-
sion and an opportunity to review the material.
the students will prepare individual written re-
sponses which are interpretations of the actions.

Resources

Paper and pencil
Film as described above or volunteers to perform
mime

Procedures

1. As background discuss the term interpreta-
tion with th.c students so that they will be
comfortable with the word. Some familiar
examples might prove helpful; e.g., the mean-
ing they attach to the ringing of a bell or the
sounding of a buzzer to start and end class.
the meaning they attach to a nonverbal cue
such as a scowling face or a smiling one.

2. The students should be shown ihat interpre-
tation is @ normal occurrence and that they
regularly interpret meanings from cues that
are visual.

3. Explainto students that they will view a series
of events for which there will be no printed
or spoken cues and that they will have to
interpret the meaning of these events for
themselves.

4. Point out that interpretation is not the same
thing as wild guessing. that it is based on
events from which meaning can be deduced
but which require some thought.
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3. Once students have a grasp of the concept,
proceed with the prearranged visual stimu-
lus. '

a. If mime is used either live or on film, select
the least complex version available and
prepnre the students by explaining briefly
what mime is and some of its most obvi-
ous traits.

b. If a film is used, turn off the sound and
substitute some simple background music.
Select a film that is short, one which lends
itself readily to interpretation, one in which
the action is uncomplicated enough for the
less able student to interpret. If it is impos-
sible to find a short film that meets this
criteria, a segment of longer film or video-
tape can be used. Teachers should consult
with a school media specialist for specific
titles that would be appropriate.

6. Once the students have had an opportunity
to view the performance or film, arrange
them in small discussion groups. Be certain
each group has a student moderator who
understands that role.

7. In small groups students should share their
impressions and interpretations of the events.

8. A second showing should be arranged after
the brief discussion.

9. After students have had a chance to review
the material, they should individually write
their own interpretation of what they have
seen.

10. The students can exchange papers with part-
ners for editorial advice and revision after
which their papers should be submitted to
the teacher for evaluation.

Evaluation

1. Peer evaluation is provided throughout in the
discussion groups and in the partnership
editing.

2. Teacher evaluation should focus upon the
stud nts' attempts at interpretation. Key ele-
ments include the actual content of the stu-
dents’ papers. siudents’ use of evidence as
rec‘a!led from the viewing and the absence of
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wild or extraneous interpretations. those be certain that they have not simply seen
clearly unrelated to the events itself. (This lat- something the teacher missed or seen it from .
ter should be discussed with the students to a different perspective.)
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Dlalogue
‘Grades 5-6

Goal

This activity ties writing to drawing; it focuses on
the act of composing while creating the need for
the students to interpret their work.

Objectives

The learner will

e segment a simple activity or process |n dis-
creet logical steps.

e represent the segments pictorially.

e write brief sentences explaining each of the
illustrated steps.

¢ incorporate suggestions offered by classmates
and the teacher.

o read the paper of another student and offer
constructive criticism.

Materials
Large sheets of paper, pencils or crayons
Summary

After the teacher has explained the task and pro-
vided some examples, the students draw and cap-
tion a cartoon strip illustrating a process they
know well. They are then to discuss thier prod-
ucts with one another, explaining their own and
askiing questions about the work of their peers.

Procedures

1. The teacher should demonstrate on the board
or with overhead transparencies or chart
paper a simple process based on an experi-
ence familiar to the students. One possible
example might be a fire drill; the series might
first depict the bell ringing, students leaving
the class. students passing through the outer
doors and students lining up for roll call. Other
possibilities might be going to lunch or collect-
ing papers.

2. Brainstorm with the class some school or
home related events which would lend them-
selves to this step-by-step presentation,

3. After the list is created. encourage students to
select one from among those listed or one
that they teel would work well.

4. Students should begin to divide the event into
steps that can be depicted and captioned in a
four-panel cartoon.

5. When each child has some subject in mind,
provide all with large sheets of paper which
can be divided into panels.

6. Ask the students to draw each step of the
process they have chosen in a separate block
from left to right and ask them to write a brief
explanation of the step in the space at the
bottom of the block.

7. When they are finished, ask them in pairs to
read one another’s paper and ask questions
about points they don’t understand. Tell them
that if they discover that they have been
unclear at any point, they may improve the

_drawing or the writing. You might also sug-
gest that they help one another with details
such as spelling. The teacher, too, should
assist here, so that students are encouraged
to seek assistance. so that they do not avoid
using words about which they are unsure.

8. Try to provide opportunities to discuss the
papers with each student, so tha* you may
praise what was done well and help them
understand where they may have faxled to
explain adequately.

9. The drawing, captions and explanations are
interpretations ot actions and provide an
opportunity for students to work with these
skiils.

Evaluation

The teacher may observe both the written work
and the subsequent talk to note

a. how thorough and accurate the explanation
is.

b. how well the students observe and examine
what others have written.

c. how well they ask and answer questions.

Follow Up

Follow up work might include similar drawing
and writing about activities in the science pro-
gram or about processes studies in the social

10711f\



science curriculum. Teachers may also enlist the
aid of a library media specialist in obtaining sim-
ple books about the topics children have identi-
fied so as to encourage further reading and inter-
pretive writing exercises that might be based on
that reading.
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Some of the students may enjoy elaborating their
work. Blank filmstrip kits are available; however,
regular 35 mm film which has been cleared of
emulsion will serve for student-drawn filmstrips.
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The Pdet Means ...

Grades 7-8

Goal

In the earlier grades, students’ comments are
often paraphrased, evaluative and expressive of
personal reaction. It is appropriate to encourage
students as they become more mature to inter-
pret the material they read. Such interpretative
assignments, while initially brief, acquaint the
students with the importance of observing details
and interpreting their significance.

Objectives

[he learner will
e read, discuss and interpret some short poems,

e write a brief interpretation of a poem.
Materials

Copies of some short, poetic pieces for student
use such as Frost’s “The Secret Sits,”” Hughes’s
“Mother to Son" or Sandburg’s ““Primer Lesson”’

Summary

This activity involves students in the interpreta-
tion of poetry, both orally and in writing. The
first step invites a personal, imaginative interpre-
tation; the demand for careful, inferential read-
ing is not a concern here. The second step encour-
ages students to speculate about the writer’s
ntended meaning and effort at inference: it also
requires reflection on personal associations which
serve as the basis of both discussion q_n_(L)brief

writing. ,

Procedures /

1. Provide students with copies of sevéral short.
poetic pieces which invite jfiterpt@tation. These
pieces need not be seribus; a popular song
lyric might be among them or even some-
thing capricous or whimsi-al by a writer such
as Ogden Nash.

2 Each student may work with every poem
individually. Students may be assigned to
work in groups with the groups working on a
single poem or on all ¢f the pieces selected or
the class may consider each poem collectively.
The purpose is to invite interpretation and to
encourage the students to refer to the text of
the poem to illustrate or justify their observa-
tions.
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3. For example, in Frost’s “The Secret Sits,”
the students could be encouraged to specu-
late about the possible meanings of ‘““The
Secret.” They might enlarge their discussion
to include a secret which they know individu-
ally or as a group.

4. In step three the students have worked with a
piece in a speculative, imaginative way. The
teacher st . ' -ontinte to ence: rage specu-
lation but should now eriphasize referring to
th: ‘ext of the poem for support.

For ‘example, in Hughes’ “Mother to Son,”
students might be asked to consider the par-
ent’s background. Is the woman speaking as
if she were well-educated? Has she had a life
of leisure or of hard work? What expectations
does she hold for her son? What kind of stair-
way has life been for her? What kind of stair-
way does she expect life to ve fo. her son?
In 1esponding to these questions or those
related to a similar poem, the students should
refer to the poem to support their interpreta-
tion. A right or wrong answer in the critical
sense is less important here than a response
which is logical and supportable.

5. At this point students should have had an
opportuniwy to read, discuss and interpret sev-
eral poems. If more practice is needed. sev-
eral other pieces should be used. The students
should be familiar with the task and the ex: oc-
tations before they are asked to « untinue.

6. Introduce the poem that you wish the stu-
dents to interpret in writing, one such as
Sandburg’s “Primer Lesson."" Read it aloud
to the class and provide some time for a brief
discussion. After the discussion, distribute cop-
ies of the poem to the students and ask thein
to write a short paper, interpreting the poem.

If “Primer Lesson” is used., you might help
the students by asking them to consider the
poet’s meaning; i.e.. “What does Sandburg
mean by proud words: why should you look
out how you use proud words; have you ever
used proud words yourself?” Similar questions
for other poems ave appropriate (o aid the
students in developing the appropriate mindset
to develop their papers.



7. After the papers have been written, the stu-
dents should exchange them with a partner
or with several members of a group for edit-
ing or revising.

Evaluation

The papers should be analyzed for the degree to
which the students have attempted to refer to
the woi Js in the text and to explain them, If stu-
dents are simply expressing an opinion without
reference to its origin in the text, then further
instruction emphasizing close attention to the text
should be planned.
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Follow Up

The interpretive writing based on the poems
might be followed by work in other genres—short
stories, plays, essays. In all cases. take care to
allow time for personal response to the literature,
so that it is not simply the object of analysis.
Students should be willing to search their memo-
ries and imaginations for associations with litera-
ture and to talk about its personal significance.
They should also become accustomed to talking
about the writer’s inteniions as they may be
inferred from the text, Interpretation involves
both.
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Social
Interacting
(Ritualizing)

Some communication acts function for purposes
other than to convey information about the
world or to influence opinions. What is the
purpose of small talk about weather, family or
crops? We often engage in such familiar interac-
tion as, "Some game last night, huh?” “Yeah,
some game.” Why do youngsters and adults
tease each other and participate in riddling
bouts? We place areat importance on greeting
each other, even if just to agknowledge another
person’s existence. Why? Aé we concérned with
exhibiting proper norms, of politeness and. in
some situations, proper.siorms of rudeness?

These are examples of social interactions of
communication rituals. They serve a vital func-
tion by helping us build, redefine and maintain
relationships. Through communication rituals
we keep channels of communication operating
smoothly. We manage the flow of conversation
so that we can accomplish the business of
informing, influencing and expressing to everyone's
satisfaction. Social interaction (ritualizing) is the

primary way in which we express perceived role
relations like intimacy. status and affinity. It
helps our partners know how to interpret our
messages; e.g., as an order, a joke, an expres-
sion of warrath.

In face-to-face interaction, rituals operate in
both verbal and nonverbal modes. Back slap-
ping is an instance of ritualizing as is the spoken
phrase."Let’s sit down for a minute and see if we
can work out this problem together.” In written
communication ritualizing is related to tone and
helps establish a relationship between reader
and writer. In & consumer complaint letter posi-
tive results can often be obtained by including, I
have long enjoyed Crispy Shnozzies and look
forward to the satisfactory solution of this prob-
lem so that I can once again purchase your
product with confidence.” In reading works of
literature, the author’s depiction of communica-
tion rituals of'ers us cues with which we can infer
relations between characters.
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Sample Activities

Nice to Meet You
.Grades K-2

Purpose

Introductions serve an important purpose. One

of the greatest hindrances to communication is.

uncertainty. Introductions provide some minimal
shared information. They justify our presence in
a group. Students need to be able to make appro-
priate introductions of themselves and others, to
be able to do so in situations of varying formality,
to develop a sense of what makes for a good
introduction and to recognize the need for intro-

" ductions.

Objectives

The learner will

e practice making introductions in various situa-
tions.

¢ know the reasons for introductions.

e recognize how it feels to enter a group with
and without introduction.

Materials/Aids

Drawing paper and crayons, open space for
role-playing.

Summary

In this activity students will discuss and role-play
various situations which call for introductions.

Procedures/Activities

. The teacher introduces the concept of intro-
ductions to the entire class by asking. “Who
can remember meeting someone for the first
time at a friend’s house or at a ball game or
at church?”” “What did you feel at first about
that other person?” “What's the first thing
you did?"

Discussion should focus on feelings when
meeting people when you are the only stranger
in a group. Teacl ers should encourage stu-
dents to comment on the kinds of information
they would like to know about a newcomer.
The teacher should offer concrete examples
of situations in which introductions would be
helpful (changing schools or classes, an adult
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guest visiting class, visiting a relative in a dis-
tant town and meeting his or her friends).

2. In small groups, students brainstorm different
situations which require introductions. Each
student chooses a situation. On a folded piece
of drawing paper, students draw a situation in
which a new person is being introduced. On
the other half they draw a situation in which
a person is not being introduced. Students
should try to first imagine how lonely the sec-
ond person might feel, and then they shouid
try to draw a face that expresses these feelings.

3. The groups plan and act out the situations in
which people are introduced and those in
which they are not.

4. Within the large group, students discuss how
they felt in the various roles and situations;
they might also discuss the intrcductions
which seemed most satisfactory, e.g., what
information was most helpful and useful to
the group, what imade the newcomer most
comfortable and so on.

Evaluation -

Teachers should note for evaluation each of the
following.

« Involvement in the initial discussion, grasp of
the need for introductions, volunteering situa-
tions calling for introductions.

« Involvement in small group discussion, staying
on tasks. creativity in thinking of situation—
especially situations involving adults.

¢ Attention to drawing, proper physical place-
ment (nearness) of characters and facial ex-
pressions.

« Role-playing participation, concentration on
role and situation, production of talk, coopera-
tive interplay, extended introduction.

« Ability to identify feelings in final discussion.
Follow Up '

¢ Use ice-breaker activities such as the Name
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Chain (each succeeding student must remem- » Secure telephone company training units: prac-
' ber the names of all preceding students) on tice telephone introductions at the beginning
the first day of c!a\ss. of conversations for various information-

o Assign a student the responsibility for intro- gathering purposes.

ducing all guests to the class.
e Read aloud selections from Lewis Carroll Alice

» Dictate letters of introduction pretending that in Wonderland and Through the Looking Glass
a b"olk character is going to visit a distant pointing out the absurd manner in which char-
penpai. acters handle intr.ductions. Locate illustrative

selections from other reodings.
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Look 'n See
Grades 3-4

Objectives

The learner will
« develop social observation skills.

« develop an awareness of the varied social ritu-
als which are a part of life.

¢ become aware of the importance of both ver-
bal and nonverbal social interactions.

Materials
Paper and pencil
Summary

In this activity the students with the teacher’s
guidance will discuss, observe and record a vari-
ety of verbal and nonverbal social interactions,
rituals which are daily occurrences and which
affect their lives. They will organize and report
their observations after a period of several days.

Procedures

1. The teacher should establish the topics and
reality of social rituals (verbal and nonverbal)
by asking students questions which will lead
them to an awareness of the topics.

« "What do you say when you see your friends
in the morning?”’

« "“How do your parents greet their friends?”

« "What do you say when you answer the
phone?”

e Do you know someone who doesn’t answer
the phone as you do? What do they say?”

¢ “"How does the «<chool secretary answer the
phone?”’

2. Discuss with the students the reason those
behaviorsin #1 above differ and whethersome
are more appropriate than others.

3 Ask students what the verbal behaviors above
indicate about the person and what they
represent; i.e.. professional person. business
person, younger person. older person,

4. Brainstorm (describe) a variety of settings
where differences exist in verbal and nonver-
bal social rituals: e.g.. the ball field, church.
school, home, libraries, skating rinks, eleva-
tors. movie theaters, balls, classes, steps.
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5. With class input develop an observation form
for their use to log observations of the rituals.

Observation Form

Event Two people meet

Who Adult friends

Verbal ““Good moming.”’
““Hi! How are you?”’

Nonverbal Handshake

Response Smile

Place Street

Time Morning

6. Instruct students to log at least three events
at differing times each day, more if possible;
it is important to establish a clear, accom-
plishable minimum.

7. At the end of the time period, students should
present their logs and discuss the most fre-
quent exchanges (responses) recorded, least
frequent, most unusual. ’

8. The information from their logs should:then
be the basis for discussion on the reason these
rituals exist, what they mean and how they
differ among age and social groups.

Evaluation

-
Teacher eviiluation centers upon_students’ class

contributions and upon Lhe/thbroughness and
quality of the logs submitted.

Follow Up

« Using log strategy have students focus upon a
particular form of encounter in its various
forms (partings for example, or meetings
among relatives).

« Invite someone to class who has lived and trav-
eled extensively outside North America. Dis-
cuss with them the logs and the observations
and ask them to explain how these might dif-
fer in the country within which they lived or
traveled.

e Invite a foreign national to comment on his or
her culture with respect to follow-up activities
above.
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Purpose

We have available to us many more resgurces
for greeting and taking leave than simply saying
“hello " and *“goodbye”. Our greetings and
leavetakings are more than just polite and empty
gestures. They express how we feel about our
relationship with an acquaintance and how we
/ are feeling about ourselves. Because these ritu-

, als are so common and also so varied, they repre-
/' sent a good vehicle for allowing- students to

/ develop a concept of relatlonship. role and ri/

mality. ;

Objectives ) /

The learner will e

o observe interpersgnal relationships in various
environments

o infer Qe{ature of relationships.

o/reégnize how formality in oral and written
-~ language signals.

-

_/
o

o o the nature of relationships.

¢ learn some parts of the latter.
Materials

¢ Writing paper and pencil
¢ Butcher paper and markers
¢ Resources for field trips

Summary

In this activity, students will observe greeting and
leavetaking behavior. In groups they will com-
pile a list of these rituals and put them in catego-
ries according to intimacy of relationships. The
categories will also be applied to salutations and
closings in letter writing.

Procedures/Activities

1. In large groups, students discuss the varie-
ties of greeting and leavetaking strategies
they know, simply to sensitize them to the
fact that they will need to look at more than
just "hello” and *‘goodbye’’ in the observa-
tion step.

2. Students discuss available contexts for ob-
serving such interactions; e.g., beginning and
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Hello and Goodbye
Grades _§:6

pd

ending of school day, religious se;wces. fami-

ly interaction, playgrounds, any publlc meet-
ing place. /

. Students record in-journals all the greeting
and leavetaking/ behavior they observe in a
week's time Observations should include not
only utterances, but also as much informa-
tion as possible about situations and partici-
pants. (An alternative might be a trip to an
airport, bus or train station, where students
can engage in intensive observation jointly.)

4. The class should be divided into groups of
four.

5. Half of each group will list or describe ways
of saying “hello,” half will list or describe
ways of saying “‘goodbye.” Lists will be writ-
ten on four different sheets of paper. The
first is headed loving. The second is friendly.
The third is cordial and the final heading is
respectfully formal.

6. Each of the four sheets is divided into three
columns headed respectively, spoken, non-
verbal and written: letter.

7. Group members compile their observations
and any strategies they can think of to add
to the lists.

8. With large groups assembled. teacher com-
piles lists on butcher paper from eac. group’s
list.

9. On subsequent days students can add new
observations to the proper list.

10. The reason we participate in the rituals of
greeting and leavetaking should be the focus
of a large group discusr.ion. Include ideas
about how others feel when these rituals are
ignored. Lead students to the point that help
them define relationships by means of these
and other rituals.

Evaluation
Evaluation should include

1. participation in large group discussions; rele-
vance insightfulness of comments.

2. involvement in observational phase.
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3. participation in small group work and in task » Students can experiment by selectively violat-

and social contributions. : ing the rules they have discovered. For ex-
ample, they can greet a friend on the play-
ground. “My dear James, how goood of you to
join us this afternoon.” Violations of norms
are a rich source of discussion materials, but
Follow Up sometimes, the consequences can be series.
Use this tactic with more mature students and
then only with careful preparation and caution.

4. comprehension of the four relationship cate-
gories and three code categories used in com-
. piling the observations.

¢ This is natural place to present the parts of the
letter heading, saluation, body and closing.

o The same type of analysis can be applied to
other social rituals such as congratulations,
thanking and asking for favors.
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Just Kidding Around

Grades 7-8

Purpose

Students in the middle school grades are mas-
ters of various forms of verbal dueling including
teasing. joking and riddling. These rituals serve
important functions. They are a form of entertain-
ment, transferring play to verbal channels. In
some cultures they are a rhetorical training
ground, teaching skills necessary for survival such

as control and quick response. They are a means™

for handling conflict nonviolently, for establish-

- ing a peer pecking order. Word play of this type

can also be a way of showing acceptance. By the
same token. these rituals can be used most cru-
elly to ostracise those who are not n.

Objectives

The learner will

e become sensitive to the functions of verbal
dueling.

¢ distinguish between friendly and unfriendly
insults.

¢ become sensitive to the effects of verbal repar-
tee on others’ feelings.

¢ practice cooperative problemsloving.
o write dialogues.
¢ practice performing dialogue.

Materials

Writing materials and flexible space for discuss-
ing and performing ‘

Summary

In this exercise students will discuss types of ver-
bal repartee and their effects. Working with par-
ents they will create a scene involving two char-
acters. write a dialogue within structured require-
ments and perform the dialogue.

Procedures/Activities

1. The teacher should begin by pointing out that
many rituals of this type involve taboo sub-
jects and profane or obscene words which are
inappropriate for most classrooms. The teacher
should straightforwardly acknowledge this
fact. mentioning that every culture has a set
of taboos. The class should be challenged to
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be imaginative enough to invent material
which does not violate classroom propriety,

2. In the large group discussion, begin with vol-
unteers telling jokes, ‘knock-knock’ routines,
playground chants, riddles. The teachershould
ask students if they are aware how these ritu-
als are used in conversation in various settings
(ball field, parties, other informal conversa-
tions). \

3. Still in a large group, discuss the difference

between friendly put-downs and insults that

. hurt. How do you know when someone is just

~kidding around? Where is the cut-off point?
When do insults lead to combat?

4. The teacher should assign the following. Pairs
of students are to create a situation involving
two friends. There is initial tension between
the two in this sjtuation. (They both perceive
that one has let the other dov in some impor-
tant way.) The mythical friends are to prac-
tice this put-down session, ending on amiable
terms. After the student partners decide upon
the basic situation, they are to write dialogue.

5. Students work on the assignment in pairs with
the teacher circulating to give aid. The prod-
uct is a written dialogue about three pages
long.

6. Each pair of students perform their dialogue
before the large group. In a larce group, dis-
cuss what made some of the dialogue espe-
cially successful (creative, situation, humor,
realistic language).

Audience members should be able to identify the
characters and the nature of the situation from
what is expressed in the dialogue. No external
narration is permitted.

Evaluation

The teacher shouid focus on each question below
for evaluation.

« Did each student participate and cooperate in
the dyadic task? Were the resulting dialogues
creative, realistic representatives of peer rela-
tions? Was information about characters and
context included? Was the lauguage natural?
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¢ Did performance skills include projection, oral
expression and appropriate gestures?-

e Were contributions to large group discussion
made? Were students’ comments relevant? Nid
they display understanding of the functions of
verbal duelling?

Follow-up Activities
e Re ord put-down sessions in journals.

o Alter dialogue so that friendship is broken at

conclusion.

e Advanced students may view or read several
of Shakespeare’s comedies or any of a series

/

/7
/

of modern productions for examples of verbal
dueling.

Discussion of riddling and joking can lead into
a study of more extended forms of folk humor
and literature. Students can collect shagay dog
stories, ghost stories and tall tales or compose
their own.

In multicultural classrooms Aiscuss differences
among cultures in use of word-play rituals.

Introduce the art form of punning. Conduct a
pun contest along the lines of ‘‘'The Gong
Show” or '$1.98 Beauty Show"'.
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Appendix A
Evaluation of Reading

Evaluation of student performance in reading
sheuld involve more than the collection of scores
from various reading tests. Evaluation means
arriving at informed judgments regarding the
degree to which continuous goals and objectives
. have been achieved by the individual learner. A
variety of formal and informal procedures should
- be used to reach this professional judgment.
Some are listed below.

Teacher Observation—By observing individ-
ual students. talking with them and studying their
performance of various specific reading tasks,
the teacher can obtain considerable information
about the student’s reading capabilities, needs,
strengths and interests. Teacher observation may
occur whenever a student is reading, either
silently or orally. When the learner is allowed to
read orally. the teacher can immediately detect
phrasing, rate, mispronounciation, substitution,
omission and reversals. It is important to remem-
ber to allow the student to review the section to
be read orally prior to the reading. Round-robin
reading should be discouraged as classsroom
practice. Care should be taken to prevent the
diagnosis of dialect differences as reading prob-
lems.

Informal Reading Inventory—The Informal
Reading Inventory is another useful tool t! it can
be easily administered by a classroom teacher.
This inventory uses a series of increasingly diffi-
cult passages to 1ssess a student’s reading
strenghts and weaknesses. Word recognition and
comprehension questions may be asked. The
main purpose of the Informat Reading Inventory
is to determine a student’s instructional reading
level (see chart) in addition to obtaining valuable
information regarding the student's word recog-
nition skills.

Standardized Reading Tests—A standard-
ized reading test imay be adm:inistered to an indi-
vidual student or to small groups of students who
nave been observed and identified as achieving
below their potential or capability levels. The test
is administered to determine specific strengths in
a variety of reading areas. The tests may be diag-
nostic or of the survey variety. It is important to
remember that standardized tests are normed on
populations that may be different from the stu-
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dents in your classroom. The results received from
such tgsts. therefore, must be examined within
the total context of the student’s performance.
The limitations of such instruments and the use
of the results have been actively questioned in
several parts of the educational community.

Skills Checklist—The use of a structured skills
checklist enables the teacher to determine spe-
cific areas of student progress. Thr skills check-
list should be maintained on an individual basis.
Many basal reader series contain skills checklists.
However, there are several that can be secured
from other sources or even produced by a local
school system. Several commercial checklists
are currently available. It is necessary that the
skills checklist accurately reflect all the skills to
be mastered by the student.

Other useful evaluation measures include
the following.

1. Informal teacher-made tests designed to as-
sess specifically what is taught. using formats
similar to daily types of activities prescribed

2. End-of-level or end-of-book mastery tests that
accompany reading stories

3. Georgia Criterion-reference Tests (second.
third, fourth, sixth and eighth grades)

4. The cloze technique

Finally. when evaluating student progress, it is
important to remember the following.

1. Keep accurate and up-to-date records of stu-

dent performance on each of th identified
skills in the program.

2. Provide regular meaningf s the
student concerning his or

3. Evaluate fairly. using tech. «a match

the student’s style or learuir

4. Use a variety of formal and informal evalua-
tive techniques to formulate judgments and
make instructional decisions.

5. Review and revise evaluative techniques peri-
odically.
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Informal Reading Inventory Chart
How to Determine the Appropriateness of a Set of Materials

Level

Student Behavior/Material Use

Level of Performance

Independent

Student reads material comfortably.

~ Material can be used for free reading,

enrichment, resource, researching
and independent work.

Recognizes 99 percent of
vocabulary.

Answers 90 percent of
questions about
the selection.,

Instructional

Student reads material with
assistance. Material can be used
for instructional purposes with
teacher direction.

Recognizes 95 percent of
vocabulary.

Answers 75 percent
of questions about the
selection.

Frustration

Material is too difficult for the sti.dent.

Recognizes 90 percent or
less of the vocabulary.
Answers less than 50
percent of the questions
about the selection.
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Appendix B
Learning Environment Checklist

Rank yourself on a 1:5 continuum, 5 being the highest ranking.

In my classroom 1 2 3 4 5

1. Many types of books are available for brows-
ing and r-:ading—fiction and nonfict.on.

2. Interest conters are available,
3. A library corner is provided.

4. Students have access to tapes and records
that accompany books.

5. Reading material other than books is pro-
vided.

6. Films and filmstrips are available.

7. Creative materials are available for per-
sonal interpretation.

8. Research opportunities are provided,

‘ 9. Space is allocated for oral activities (readers’
theatre. choral speaking. play acting) so as
not to interfere with silent reading or listen-
ing activities.
10. Tapes are provided so that students may
listen to their own stories or their oral
reading experiences.

I1. A quiet corner is established where students
may write. read, think,

12. Bulletin boards enhance the learning envi-
ronment.

13. Charts are used both as a means of improv-
ing the classroom living and also as a vehi-
cle to improve reading skills.

14. Space is available for creative sharing of
books.

15. Learning centers provide reinforceinent of
learned activities through independent work.

. Source — Curry. J. "How Am | Doing? Assessing the Components of a Managed Curriculum.”* Diane Lapp. editor. Making Reading
Possible Through Effective Classroom Muanagement. Newark. Delaware: {RA. 1980.

o 123 131




Appendix C
‘ Self~ev_aluation Checklist for Classroom Teachers

Rate your present skill or knowledge for each of the following aspects of teaching reading.

Somewhat,

but | need No

more infor.
mation

Yes

1. I understand the processes involved in reading compre-
henston. ]

2. | know a variety of methods of reading instruction — the }
strengths and needs of each method.

3. L know my role as teacher in the learning pros ess. ! !

4 1 understand the sensory and perceptual factors that !
affect the reading ability of the student. !

5. Tunderstand the cognitive factors that affect the reading
ability of the student.

6. lunderstand the language factors that affect the reading
ability of the student.

. 7. | understand the socioeconomic factors that affect the
reading ability of the student. i ~

s

8. | understand the concept of readiness at all levels.

Y. | understand the importance of motivation in helping : I
students learn to read. ! |

H

|

10. | know books that should be read to students.
11, I know how to read aloud well. ;

12, 1 have enough knowledge about children's literature to
be able to buy appropriate books for my classroom.

13. | know how to establish a reading center or corner.

14 T read aloud to my students every dav.

15 1 know how to assess mv students attitudes toward
reading.

16, | know many ways that students can share books with . i
one another

17 Fknow how to mvolve students in dramatic play.

I8 1 know the processes involied in developing listening
skills

19 Lunderstand the interrelatedness of the language arts.

20 I know the processes involved 1n developing speaking .
skalls '

21 1 understand the use of sentactic cues which allow

‘ students to understand word arrangements. :
}

22 1 understand the use of semantic cues which enable
students to understand the meaning of texts. i

El{llC 125 1 3 5]
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Yes

Somewhat,

but | need

more infor.
mation

No

23.

24.

25.

26.

27.
28
29.
Jo.

2

KXY

37.
38.

39.
40.
a1
a2
43
44

I know sight ward strategies for analyzing unknown
words.

| understand the role o structural analysis strategies in
word recognition,

| understand the role of contextual analysis strategies in
word recognition.

I understand the role of questioning in the development
of reading comprehension.

| know the study skills.
I can help students learn to use study skills effectively.
I know the skills common to reading in any content area.

| understand the interrelatedness of reading and mathe-
matics. reading and social studies, reading and science,
and reading and music and art.

. | know the historical overview of reading instruction in

the United States.

I understand the special needs of bilingual and English-
as-a-second-language students,

| understand the linguistic influences in second language
teaching.

. I know the most appropriate methods of diagnosing the

reading ability of bilingual and second language speakers.

| know methods to teach reading in the native language
as well as reading in English.

I know how to determine the readability of printed
material.

I know how to informally assess a student's achievement,

I know how to compute the reading expectancy levels of
my students.

I understand the concept of thematic teaching.

| understand the techniques of grouping.

| understand the value of classroom management.
| can use g process of continuous evaluation.

| understand the value of sequencing instruction.

| know what the Incernational Reading Association is
and have read the publications of the organization.

Source — Adapted from Curry, J. "How Am | Doing? Assessing the Components of a Managed Curriculum.” Diane Lapp, editor.
Making Reading Possible Through Effective Classroom Management. Newark. Delaware: IRA. 1980.
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Appendix D

A Quick Checklist for Learning Centers

Do the Learning Centers Yes No

1. Provide activities to develop and enhance reading skills?

2. Provide opportunities for the students to reinforce a
previously presented skill?

3. Provide opportunities tu listen to material being read aloud?

4. Provide the students with activities that will allow them to
practice their writing skills?

Provide the students with activities that will allow them
to respond creatively?

.(.41

6. Provide opportunities for students to share their work with
their peers?

7. Provide activities which the students can do alone, in
pairs, in small groups? l

8. Provide games which will reinforce formerly presented
reading skills? -

|
. 9. Provide complete directions and materials so that confusion !
and noise are kept to a minimum? -

‘ . Source — Adapted from Curre, J “How Am | Doing? Assessing the Components of a Managed Curriculum.” Diane Lapp. editor.
Muking Reading Possibie Through Effective Classroom Management, Newark. Delaware: IRA. 1980.
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"'y | | Appea;dix E

Learning Style Indicator

Read each pair of statements and mark the box next to the statement
that most closely describes you.

; 1. [ upderstand things better from ol I understand things better from some-
' a picture. one telling me or reading about them.
J -
2. ook at charts and diagrams ] [ I read the written part before | look
bef‘ore [ read the written part. at the charts and diagrams.
3. 1 njemorize things by writing o0 I memorize things by repeating them
them out. aloud.
4. I like examples first, rules later. 1 I like rules first, examples later.
I usually get more done when I (] ] I usually get more done when 1 work
work alone. . with others. N
6. I enjoy doing a number of things (1 M 1 prefer doing things one at a time. |
at the same time. Y
7. 1 usually ask “why” questions. e 1 usually ask about facts.
‘ 8. I prefer working quickly. oM | prefer to work slowly,
9. | answer questions quickly. M 1] I answer questions carefully and slowly.

10. I take chances at making mistakes 1 I try to avoid making mistakes.

Source — Adapted from Diane Lapp and James Flood. Teaching Reading to Every Child. New York: Macmilian, 1978, p. 146,
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Appendix F

Silent Reading Checklist

Students name __ .

Material read N

Grade level of material read . _ —_— . _

When reading silently, ithe student

Never

Sometimes

.Date . ... ...

Always

E e U

-

— et
N - O

Source — Adapted from Curry, J “How Am [ Daing? Assessing the Components of a Manaqed Curneutum.” Diane |

“ N -

© ® N woa

Is distracted.

Persists in endeavors.

Moves lips.

Reads at a rate commensurate with the purpase of reading.
Exhibits smooth left-to-right eye movements.

Exhibits effective eye hand coordination.

Uses hand as a marker.

Assumes a proper reading posture.

Comprehends recall type questions.

. Displays adequate vocabulary skills.

. Can find main idea.

. Can skim to locate details.
13.
14.
15.
16.

Can scan for particular items of information.
Can follow the sequence of the story.
Can follow directions,

Exhibits competence in critical and creative thinking.

Making Reading Possible Through Effeciive Classroom Management. Newark. Delaware: [RA. 1980
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Appendix G

Survey of Vocabulary Skills

Name of Student _ , Daie

The student Usually | Rarely | Never

Can define a word by example.

Can define a word by description.

!
@

w N -

Can define a word through comparison and contrast. :

Can define a word by using a synonym or antonym.

Can define a word by apposition. |

Can develop meanings for new words through experiences.

Can develop new meanings for known words through experiences.

Understands the connotation of words. ': !

X ® N oo e

Understands idiomatic expressions.

Can use figurative language (similies, analogies, metaphors). ‘ P !

p— pemet
— O

. Makes use of context clues.

—
N

. Understands compound words.

—
(9]

. Can discriminate between/among homonyms.

—
-~

. Understands and can use prefixes.

—
o

Understands and can use suffixes.

—
(=2

. Understands the root meaning of words.

—
-3

. Is aware of multiple meanings of words.

—
Qo

. Understands concept of acronyms.

[
N~/

. Can use the dictionary competently.

(]
=]

. Can use a thesaurus.

Source -~ Adapted from Currv J. “"How Am | Doing? Assessing the Components of a Managed Curriculum.” [Mane Lapp. editor.
‘ Making Reading Possible Through Effective Classroom Management. Newark. Delaware: [RA. 1980
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Appendix H

Georgia Criterion-Referenced Tests Objectives K-8

Kindergarten Communication Arts Objectives

Section 1—Listening

The child participates in oral activities as an
active listener in her’his environment.

This objective deals primarily with the recall of
specific oral information through a variety of
techniques.

The child recognizes and discriminates among
common sounds in the child’s environment.
This objective deals with recognizing and dis-
criminating a variety of environmental sounds
within the child's experiences.

The child demonstrates understanding of a basic
vocabulary related to his her environment.

This objective deals with descriptive vocabulary

to include informational words. color words. direc- -

tional words. measurement words, comparative
words. naming words. action words and feeling
w rds.

The child listens and responds to orally presented
languiage for the purpose of appreciation.

The child listens and responds to orally presented
language for the purpose of gathering informa-
tion and following directions.

The child indicates ability to follow specific oral
directions.,

This objective deals with the child successfully
responding to questioning for the purpose of
qathering information.

The child listens and responds to orally presented
language for the purpose of making judgements.

This objective deals with ways for the child to
process oral information in order to arrive at a
judgment consistent with the child’s background
to include questioning on how, why, who, which,
when. where.

Section 2—Speaking

Fhe child uses oval Tanguage to desaibe experi-

CHeesS,

This objective deals with using language in a

_ variety of settings.

The chiltl modulates voice to accommodate the
activity setting.

This objective deals with the use of appropriate
volume and expression in both indoor and out-
door ser gs.

The child uses language understandable to others.

This objective deals with the child’s enunciation
and articulation of language so that he:she is
undc, ,tood by peers and odults. (It is important
to recogrize that dialectical differences do not
indicate language deficiencies.)

The child uses functional vocabulary related to
experiences.

This objective deals with the child's ability to
label and use those labels accurately in her/his

environment. /

S’
This child uses elaborated language to describe
objects, events, feelings and their relationships.

This objective deals with the child’s ability to use
descriptive language (adjectives. adverbs and
phrases) for a variety of purposes.

The child uses elaborated language to communi-
cate with others for a variety of purposes.

This objective deals with the child’s ability to
use eclaborated language in a variety of social
contexts.

Section 3—Reading

The child demonstrates interest in being read to
as a way to extend enrich personal experience.

This objective deals with the child requesting
and attending to reading.

The child discriminates auditory similarities and
difterences in conmaonly used words.

This objective deals with the child's ability to
distinguish sounds that arc the same and differ-
ent in wonds.

\
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The child discriminates visual similarities and
differences in commonly used words.

This objective deals with the child’s ability to
visually match and recognize visual similarities
and differences in the context of words.

The child analyzes and interprets pictures of
objects, people and events using elaborated
language.

This objective deals with the child’s ability to
understand that pictures can represent an event
or set of events. The child may recall, sequence,
predict, draw conclusions, make judgments or
evaluate,

The child demonstrates understanding of terms
used in reading instruction (e.g. top of page. left
to right progression, same-difference. beginning-
ending of words).

This objective deals with the child's ability to
understand terms such as same. diffcrent, begin-
ning-ending of words, letter, word., etc.

The child identifies individual letters of the alpha-
bet, high interest words and phrases that appear
frequently in his her environient.

This objective deals with the child's ability to
identifv letters, words and phrases that generate

from the context of children’s experiences.

136

Section 4—Writing

The child demonstrates interest in a variety of
written materials.

The child requests and attends to a variety of
written materials.

The child demonstrates tine motor coordination
in a variety of situations.

This objective deals with the movement of hands
and fingers in a variety of ways with or without
equipment to achicve a purpose.

The child orally dictates meaningful information
to an adult.

This objective deals with labeling, ordering.
sequencing, planning and dictating original in-
formation.

The child demonstrates understanding of the left
to right pattern of writing.

This objective deals with a variety of activities
that demonstrate knowledge of Ie(t to right pat-
terning. : {

The child writes name and other meaningful
words from her/his experience.

This objective deals with legible writing, manu-
script and or cursive, on unlined paper.




First Grade Reading Objectives

6. The student interprets instructions in the con-
text of academic materials and everyday
situations.

Concepts for Reading

1. The student distinguishes between letters and

words, words and sentences, left and right,
and beginnings and endings of words in the
context of academic materials.

. The student matches beginning sounds, end-

ing sounds, letters and rhyming words in the
context of academic materials.

. The student selects letters representing be-

ginning sounds, letters representing ending
sounds. and single vowel sounds in words in
the context of academic materials.

Literal Comprehension

" 4. The student recognizes explicitly stated main

ideas, details. sequences of events, and cause
and effect relationships in the context of aca-
demic materials and everyday situations.

. The student identifies the main character in

a story in the context of academic materials
or everyday situations.

Inferential Comprehensic

7.

10.

The student selects syntactivally and seman-
tically appropriate words to complete senten-
ces in the context of academic materials and
everyday situations.

The student classifies words in the context of
academic materials and everyday situations.

The student recognizes implicitly stated main
ideas. details, sequences of events and cause
and effect relationships in the context of aca-
demic materials and everyday situations.

The student makes predictions in the con-
text of academic materials and everyday
situations.

10
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Second Grade Reading Objectives

Literal Comprehension

1.

The student recognizes explicitly stated main
ideas, details, sequences of events and cause
and effect relationchips in the context of aca-
demic materials or everyday situations.

The student identifies the main character in
the context of academic materials or every-
day situations. -

S

. .The student interprets instructions in the con-

text of academic materials or everyday situa-
tions.

Inferential Comprehension

4. The student recognizes implicitly stated main

ideas, details, sequences of events and cause
and effect relationships in the context of aca-
demic materials or everyday situations.

1

8

5.

The student interprets syntactically or seman-
siically appronriate words in the context of aca-
demic materials or everyday situations.

The student classifies words in the context of

-academic materials.

Problem Solving

7.

The student selects letters representing begin-
ning sounds or ending sounds, and matches
single vowel sounds in words and rhyming
words in the context of academic materials or
everyday situations.

The student uses reference skills in the con-
text of academic materials or everyday situa-
tions.

The student maxes predictions in the context
of academic materials or everyday situations.

1



Third Grade Reading Objectives

Literal Comprehension

1.

The student recognizes explicitly stated main
ideas, details, sequences of events and cause
and effect relationships in the context of aca-
demic materials or everyday situations.

The student interprets instructions in the con-
text of academic materials or everyday situa-
tions. '

7

Inferential Compreliension

3. The student recognizes implicitly stated main

ideas, details, sequences of events and cause
and effect relationships in the context of aca-
demic materials or everyday situations.

139

4.

The student interprets séniantic relationships
in the context of academic materials or. every-
day situations.

The student classifies words in the context of
academic materials.

- Problem Solving
6.

The student matches similar sounds repre-
sented by letters in the context of words.

The student uses reference skills in the con-
text of academic materials or everyday situa-
tions.

The student makes predictions in the context
of academic materials or everyday situations.
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Fourth Grade R.ading Objectives

"and cause and effect relationships in the context
- of academic materials, narrative prose or every-
"day activities.

Literal Comprehension .

The literal comprehension skill area tests the
student’s understanding of information explicitly
stated in written material. This category requires
the student to identify. interpret, and recognize
explicit information and to follow directions in the
context of academic tasks and everyday situa-
tions,

'Objective 1—The student distinguishes between
fact and opinion in the context of academic
materials or everyday activities.

Objective 2—The student recognizes explicitly
stated main ideas. details, sequences or events,
and cause and effect relationships in the context
of academic materials, narrative prose or every-
day activities.

Objective 3—The student interprets instructions
in the context of academic materials or everyday
activities.

Inferential Comprehension

The inferential comprehension skill area tests the
student’s understanding of information which is
not expressed literally in written materials. Infer-
ential comprehension items require the student
to recognize and interpret implicitly stated infor-
mation in the context of academic tasks and
everyday situations.

Objective 4—The student recognizes implicitly
stated main ideas, details. sequences of events,

140
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Objective 5—The student interprets semantic
and syntactic relationships in the context of aca-
demic materials or everyday activities.

Objective 6—The student clasgifies words in
the context of academic materials or everyday
activities.

Problem Solving

The problem solving skill area tests the student’s
skill at locating. recognizing, interpreting and
evaluating information in its various forms and
sources.

Objective 7—The student matches similar
sounds represented by letters in the context of
words. '

Objective 8—The student uses information in
reference sources in the context of academic
materials or everyday activities.

Objective 9—The student makes generaliza-
tions and draws conclusions in the context of
academic materials or everyday activities.

Objective 10—The student makes predictions
and comparisons in the context of academic
materials or everyday activities.

Objective 11—The student recognizes the rele-
vance of data in the context of academic materi-
als or everyday activities.




Sixth Grade Reading Objectives

Literal Comprehension

The literal comprehension skill area tests the
student’s understanding of information explicitly
stated in text. This skill area includes the follow-
ing objectives.

1.

The student distinguishes between fact and
opinion in the context of academic or every-
day materials.

The student recognizes explicitly stated main
ideas, details, sequences of events and cause
and effect relationships in the context of aca-
demic or everyday materials.

The student interprets instructions in the con-
text of academic or everyday materials.

Inferential Comprehension

The inferential comprehension skill area tests the
student’s understanding of material that is not
expressed literally in text. This skill area includes
the following objectives.

4.

The student recognizes implicitly stated main
ideas, details, sequences of events and cause
and effect relationships in the context of aca-
demic materials or everyday activities.

5. The student interprets semantic relationships

inthe context of academic materials or every-
day activities.

The student interprets nonliteral meaning:
in the context of academic materials or every-
day activities.

The student recognizes persuasion tech-
niques in the context of academic materials
or everyday activities.

Problem Solving 1

8.

10,

11.

The student uses reference sources in the
context of academic materials or everyday
activities.

The student makes generatizations and draws
conclusions in the context of academic ma-
terials or everyday activities.

The student makes predictions and com-
parisons in the context of academic or every-
day materials.

The student recognizes relevance of data in
the context of academic materials or every-
day activities.



Eighth Grade Reading Objectives

Literal Comprehension

The literal comprehension skill area tests the
student’s understanding of information explicitly
stated in text. This skill area includes the follow-
ing objectives.

Objective 1 —The student distinguishes between
fact and opinion in the context of academic,
everyday. or employment materials.

Objective 2—The student recognizes explicitly
stated main ideas. details. sequence of events.
and cause and effect relationships in the context
of academic, everyday. or employment materials.

Objective 3—The student interprets instructions
in the context of academic, everyday, or employ-
ment materials.

Inferential Comprehension

The inferential comprehension skill area tests the
student’s understanding of material that is not
expressed literally in text. The skill area includes
the following objectives:

Objective 4—The student recognizes implicitly
state main ideas. details. sequences of events and
cause and effect relationships in the context ot
academic, everyday, or employment materials.

Objective 5 —The student interprets semantic
and svntactic relationships in the context of
academic. everyday. or employment materials.

142

Objective 6—The student interprets figurative
language in the context of academic, everyday,
or employment materials.

Objective 7--The student recognizes propa-
ganda techniques in the context of academic,
everyday. or employment materials.

Problem Solving

The problem solving skill area tests the student’s
skill at locating. interpreting and evaluating
information.

Objective 8—The student uses reference sources
in the context of academic, everyday. or employ-
ment materials.

Obiective 9—The student makes gencraliza-
tions and draws conclusions in the context of
academic, everyday. or employment materials.

Objective 10—The student makes predictions
and comparisons in the context of academic,
everyday. or employment materials.

Objective 11—The student recognizes relevance
of data in the context of academic. everyday. or
employment materials.

(




° KEY
Appendix | I Introduce
D Develop
Essential Skills for Georgia Schools R Reinforce
Topic Concept/Si:il K-4 5-8 9-12
A lLanguage Study The learner will
1 make choices which indicate an apprecia-
tion of the aesthetic qualities of oral and
written lariguage | D R
2 use a variety of oral and written language
structures.
a learn ways of expanding basic language
structures.
(1) use (not label) whatever language
structures best express ideas and learn
alternating ways of phrasing i1deas. i D D DR
(2) use modifying phrases, compound
structures, single word embeddings and
single clauses. D DR
(3) use phrases, clause embeddings and
complex clauses. I DR
b experiment with and learn how word order
reveals meaning. I D DR
C recognize and use options for word order. | D DR
3 use appropriate usage patterns in oral and
written language | D D R
a distinguish between informal options of
word choice and formal counterparts
b use a variety of usage patterns in different
contexts.
4 demonstrate an understanding of how
dialects differ | D D R
5 demonstrate an acceptance and under-
standing of other dialects | DR R
6 use generally accepted oral and written
fanguage forms I D DR
7 demonstrate the knowledge that lariguage
tunctions inavariety of ways. e g . for personal
expression, toregulate, toreceive information,
to create and imagine | D DR
8 demonstrate an understanding that
language can be described in a variety of ways,
€ g. grammars. parts of speech D DR
9 demonstrate an understanding of word
etymologies D DR
B Listening Skilts The learner will
! expand the number of words understood
when heard in context
a learn multiple and specific meanings of
words their denotations and connotations I D D DR
b understand figurative language. diomatic
expressions colloquial terms and allusions ! D DR
¢ learn speciahzed vocabularies | D DR
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Topic Concept/Skill K-4 5-8 9-12
2. adjust histening strategies-according to
a. the purpose (distinguish message from
noise, concentrate, suspend judgment, avoid
distraction, wart for turn to talk, avoid inter-
rupting, display interest and involvement). | D D DR
b. the nature of the material (topic, density
and concept difficulty). | D DR
c. the organizational cues of the speaker
(statement of points organizational phrases,
repetition). | D DR
3. listen and respond for a variety of purposes.
a pleasure ana enjoyment I D D R
b. to follow directions I D D R
c. to make intelligent consumer judgments | DR R
d to function as an informed citizen, €g.,
news broadcasts, editorials, speeches,
political appeals | DR R
e. to obtain information I-D DR R
f. to apply information heard to new '
situations | D D DR
4 re-ognize and discriminate among
common sounds and sound signals in his or
her environment. | DR R R
5 demonctrate understanding of a basic .
vocabulary related to his or her environment. | D D DR
6. recognize and recall the following when
specifically stated by the speaker I D D DR
a. main ideals)
b. details
c. sequence
d cause-effect
7 infer the following when not specifically
stated by the speaker | D D DR
a main idea(s)
b details
c sequence
8 receive and comprehend varied materials
at difference levels of thinking, e g . literal,
inferential, evaluative and appreciative I D D DR
9 receive and evaluate material critically by
making judgments about validity, bias.
speaker qualifications, act and opinion,
fantasy or realism D DR
10 recognize and 1dentify the qualities of a
speaker’s style, imagery, word choice and
technique D DR
11 accept and understand other dialects as
valid communication I D DR DR
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Topic Concept/Skill K-4 5-8 9-12
C Reading Readiness The learner will
1 showan interestin hearing materials read. I D R R
2 discriminate auditory similarities and dif-
ferences in commonly used words in and out
of context. I D R R
3 discriminate visual similarities and dif-
ferences in commonly used words in and out
of context. I D R
4 dentify individual letters of the alphabet,
high-interest words and phrases that appear
frequently in his or her environment. I D
5. analyze and interpret pictures, people and
events using elaborated language. I D R R
6 demonstrate understanding of terms used
in reading instruction, e.g., top of page, left-
to-right progression, beginning-ending of
words. I D
7 attempt self-expression in writing using
individualized spellings. IDR
D Word Recognition The learner will
1 recognize and use sight vocabulary in
context from various = urces. I DR DR
a his or her own vocabulary
b. high-frequency word lists
c basal readers
d. words specific to content areas
2 demonstrate an understanding of and use
various aids to develop and expand
vocabulary. I DR DR R
a. context clues
b synonyms, antonyms and homonyms
C. acronyms
d multiple meanings of words
e classification {categories, general to
specific)
3 demonstrate an understanding of and use
phonetic analysis clues and principles to
identify new words IDR DR
a consonant sounds and clusters
b silent consonants
¢ multiple sounds of consonants
d short and long vowels
€ variant vowel sounds {dipthongs, controlled
vowels)
4 demonstrate an understanding of and use
structural analysis clues and the related
principles of I DR DR R
a syllabication, € possessive forms,
b accent, f compound words.

C contractons,
d abbreviations,

g plural forms,
h word parts
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5. demonstrate the understanding that
symbols stand for referents. I DR DR R

& Comprehension The learner will

1. recognize, recall and retell I D DR R
a. the main idea(s),

b. details,

C. sequenct,

d. cause-effect relationships.
2

3

4

|

O
o
o
o

. read and follow printed directions. I
~ draw conclusions from facts given. I D DR R

. infer that which is not explicitly stated
n a selection I D DR R
a. main idea(s), .
b. details that supoort main idea,
c. sequence,
d. cause-effect.
5. recognize information and ideas through I D DR DR
a. classifying,

b. outlining,

€. summarizing,
d. synthesizing.
6
7

. make judgments. I D DR DR
. predict outcomes. I

8 infer literal meaning from author’s use of
figurative language. I

9 infer figurative meaning from author’s use
of literal language.

10. distinguish between fact and opinion.
11. distinguish fiction from nonfiction.

o
o
o
o

o
o
o
2o

{

O 0OO0OO0O
O 0O
D VW D D

O O OO
T X DV

12. distinguish reality from fantasy.

13. make comparisons using stated
information. I

14 make comparisons using implied
information. I D

15 recognize use of propaganda techniques. |

16 interpret symbols (including special
subject area notations) and symbolic
language. i D

17 recognize relevance of data. I
18 recognize relationships of time and place. I D
19 make appropriate generalizations. I D

20 interpret and use information presented ]
graphically, such as ID DR R
a maps
b graphs
¢ charts
d tables
e schedules
f diagrams

O
o
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F. Study Skills The learner will
1. demonstrate knowledge of aiphabetic
sequence. I DR R R
2 alphabetize words up to the third letter. I D R R
3. locate information using a variety of
sources.
a. table of contents, page numbers I DR R R
b. dictionaries — guide, entry words I D R R
c. glussaries | D R R
d. indexes — key words, main and subtopics I D R R
e. encyclopedia I D R R
f. thesaurn I D DR
g. hbrary card files (card catalogs, periodical
files) I D R R
h' catalogs I D R R
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