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Executive Summary

The Program Development for Artistically Talented Project (ATP) was funded by
the Education Consolidation and Improvement Act (ECIA), Chapter II, in the
amount of $58,212. This project was designed to provide technical support to a
locally-funded program flor artistically talented students via development of a
curriculum/program guide and special funding for additional contracted teachers
and a cle-ical support staff.

The local program, funded in the amount of 5185,992, provided direct instruc-
tional services. The program served identified artistically talented elementary
students in grades three through six. Of the original 180 students projected
for the project (60 in Art, 60 in Dance, and 60 in Music), the project actually
served 121 students (58 in Art, 38 in Dance, and 25 in Music). Students from
the South and South Central areas were eligible to apply for this program of
special talent instruction. The program students, identified through a process
including nomination by their home school, teacher recommendations, and audition
by a scrf.:ning team received special instruction for 90 minutes per day, four
days a week, in the area of their talent. Program students were enrolled full
time at either Perrine or Moton Elementary Schools (3rd and 4th grade students
were assigned to Perrine, 5th and 6th grade students attended Moton). The goal
of the Talented Project was to extend experiences and learning in artistic areas
beyond what was normally provided in the regular program Seven teachers (3
music, 3 art, and 1 dance) were involved along with the project coordinator,
subject area supervisors, and school administrators.

The evaluation of this project was designed to assess the Chapter II-funded sup-
port project as well as limited aspects of the locally-funded (instructional)
program. The results of this evaluation indicate that most (Chapter II) project
activities occurred as specified in the program proposal. The program/curricu-
lum guide, including all planned elements, was completed as scheduled, the cler-
ical/support personnel were employed and satisFactorily utilized, and contracted
quest artists were employed appropriately and favorably evaluated. Adequate fa-
cilities were provided at both project sites and instructional materials were,
for the most part, regarded as appropriate for the attainment of the objectives
by project teachers.

The majority of participating students gave "high marks" to most features of the
project; indicating that they ha7-777sitive feelings about the ATP, the things
they learned in their ATP classes, and the effects of participation on their ar-
tistic expertise.

Parents of participating students were very supportive of the project's design
7717effects, felt that the project had a positive impact on their child's talent
area, and that it should be continued next year. The vast majority of parents
of 4th grade students attending Perrine anticipated sending their children to
Moton next year to continue in the program.

Pe ular teachers indicated that the ATP students seemed to enjoy the program and
tit ire we with the rest of the class. Additionally, they felt that the
(school) administrators appeared to be supportive of the program. Relatively
low ratings were given to the adequacy of regular/ATP teacher communication,
however.

1

Copies of the Curriculum/Program Guide are available from the South Area Office
(contact Marcia Pennington, South Artla Art Specilist).
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Progral teachers indicated that they were, for the niost part, satisfied with the
prccress made by most stuaents, the adequacy of supplies, materials, arc facil-
iiies, and the entry level of most of the students selected for participation.
however, relatively low ratings were given to the level of support received
from "regular program" teachers, and only one-third of the program teachers
indicated that they would like to remain in the program next year. In terms of
specific areas requiring attention, the dance teacher indicated that provisions
should be made to split the dance students into at least two ability levels,
such that instruction of each of these groups could occur separately. The music
teachers also indicated that the quality of the stringed instruments was a prob-
lem. Finally, all program teachers indicated that the frequent addition of new
students into the program created problems with instructional continuity, and
suggested that (at must) twice-yearly opportunities for program entry be pro-
vided.

Interviews with ATP school administrators indicates that although scheduling had
been ditficult the ATP was overwhelmingly supported by parents and staff members
alike. lransportation was mentioned as a major problem. Students were on the
bus for long periods of time and frequently were not picked up at the pre-
established locations. Thb aaministrators also felt that the cooperation be-
tween the reguar teachers and ATP teachers had not been optimal and that more
referrals were needed to the program, specifically in the areas of music and
dance. b,dministrators of both schools also indicated that the term "artistical-
ly talented" had generated some unfavorably-perceived connotations on the part
of parents of "regular program" students, and that another term (both suggested
"Fine Arts") might be used to describe the program. Finally, administrators
felt that full-time (rathe than part-time) clerical assistance should he
provides; to the Program.

As a result of tnese findings, the following recommendations are made:

Art, Vusic. c100 Physical Education teachers in potential feeder schools
shoulo be encouraged to identify more students for the program.

Tnc. ranie of the program should be changed from "Artistically Talented" to
,ther, less effectively -laden name such as "Fine Arts."

3 Trensportation for procrarn students should be improved. A special shuttle
bus used exclusively to transpor:-. "Fine Arts" students would be beneficial.

4 -it the extent feasible, students in each of the three aetistic areas snould
be sepIrated into groups of different ability to enable more sharply fo-
cused instruction.

t-ull-tine (rather than hourly) clerical personnel should be assigned to
f-Joi or the program schools.

l,eoular teachers should be encouraged to more fully support the program,

Pre-- ,-7(7. post-assessment by an interdisciplinary team, to measure program
shnulc 111,1d. 'in integral part of the program.

BEST COPY AVAILAel



P. Heuer quality strinced instruments should be provided for music students.

9. Students should be placed into the program at scheduled intervals rather
than ccrtinually phased in throughout the year.

10. The practice of employing the contracted services of guest artists to en-
hance the program should be continued.



Description of the Project

The Program Development for Artistically Talented Project (ATP) was funded by
the Education Consolidation and Improvement Act (ECIA), Chapter II, in the
amount of $58,212. This project was designed to provide technical support to a
locally-funded program for artistically talented students via development of a
curriculum/program guide and special funding for additional contracted teachers
and a clerical support staff.

The local program, funded in the amount of $185,992, provided direct instruc-
tional services. The program served identified artistically talented elementary
students in grades three through six. Of the original 180 students projected
for the project (60 in Art, 60 in Dance, and 60 in Music) the project actually
served 121 students (58 in Art, 38 in Dance, and 25 in Music). Students from
the South and South Central areas were eligible to apply for this program of
special talent instruction. The program students, identified through a process
including nomination by their home school, teacher recommendations, and audition
by a screening team received special instruction for 90 minutes per day, four
days a week, in the area of their talent. Program students were enrolled full-
time at either Perrine or Moton Elementary Schools (3rd and 4th grade students
were assigned to Perrine, while 5th and 6th grade students attended Moton).
Students in the regular program at both schools participated jointly with ATP
students in selected music activities. The goal of the Talented Program was to
extend experiences and learning beyond what was normally provided in the regular
program. Seven teachers (three music, three art, and one dance) were involved
along with the project coordinator, subject area supervisors, and school admin-
istrators. Two of the seven teachers were regular music and art staff who
teamed with Fine Arts teachers to implement the program.

Description of the Evaluation

While the primary responsibility of the evaluation was to focus on those aspects
of the total program which were funded through Chapter II (development of the
curriculum guide and provision of contractual services), salient information con-
cerning the other (instructional) aspects of the total program was included in
order to provide an overall perspective.

Data collection activities included the examination of records, observation of
program activities, surveying via questionnaire and interviewing program person-
nel. The following section provides an overview of the general approaches that
were taken in the evaluation.

Assessment of the Curriculum Guide
The project coordinator was contacted at specific intervals to determine the
schedule on which the curriculum guide was being prepared. At each successive
interval, a "percentage of completion rate" was determined by the coordinator
and communicated to Office of Fducational Accountability (0EA) staff. The con-
tents of the guide were assessed by OEA staff to determine the presence of spe-
cific instructional objectives and related instructional activities and tests.
Sections of the Guide that were prepared to assist program staff in such areas
as the contracting of resource personnel were also reviewed.

Chararceristics of the Student Population
Tki.7777developed a Participants Roster Form (see Appendix A) which was com-
pleted by school-level personnel at each of the program schools. Information
containe3 included the students' names, I.D. numbers, grade level, "home
school," entry/exit dates, reasons for exiting, ethnicity, and area of talent.

4 Ci



Examination of the completed participant rosters enabled documentation of the
distribution of students across the various areas of talent and the specific
administrative areas of student origination.

Survey of Attitudes Toward the Pro ram
Parents. Survey forms (see Appen ix B), developed by OEA, were distributed to
all of the parents/guardians of participating students via the program teachers.
Items included in the surveys yielded information pertaining to the operation
and perceived effectiveness of the program, communication between the school,
parents, and teachers and the positive ana negative aspects of the program as
perceived by the parents. Parents were asked to specifically respond to such
issues as (1: the magnet school concept, (2) transportation to and from the
school, (3) the quality of regular instruction at the program school, (4) the
perceived impact of the program on their child's artistic performance, and (5)
whether the program should be continued in its present form in the 1984-85
school year.

Program teachers. Surveys (see Appendix C) were used to assess the program-
relevant attitudes of all program teachers as well as their needs for enhanced
support/structure in terms of instructional procedures, materials, facilities,
etc. General issues addressed in the attitude/needs survey included (1) the per-
ceived attitudes of parents and other teachers toward the program, (2) the ade-
quacy of instructional design/materials, (3) the appropriateness of the "entry
level of talent" of the participating students, (4) their satisfaction with the
eligibility criteria and screening procedures, and (5) problems with regular pro-
gram/Talented Program integration.

Program students. All program students were surveyed in April/May of 1984 to
ascertain their attitudes regarding, as examples, (1) their enjoyment of specif-
ic aspects of the program, (2) their desires to continue on with the Talented
Program during the next (1984-85) school year, (3) home school vs. center school
interaction (friendships, teacher relationships, general extent of satisfaction
with the school experience, etc.), ana (4) the extent to which they perceived
that ult.' were developing their talents at a rate significantly above ',hat would
he experienced in a regular school music/art program (see Appendices U and E).

Regular teachers. All regular classroom teachers who had students enrolled in
the program were surveyed to ascertain their perceptions of the Talented Program
as it operated in their school (see Appendix F). Of particular interest were
such factors as: (1) the extent to which parLicipatien in the program appeared
to impact (positively or negatively) the academic performance of their students,

the nature and impact of scheduling or other logistical problems created by
the installation of the Talented Program, (3) the interaction (positive or nega-
tive) of the program students and the regular students in their classes, (4) the
nuality of communication between the program teachers and the regular teachers,
;Ind (5) the perceived extent of support given by the school administrators
the Talerted Program.

Acminisfritors. On-site interviews were conducteu with the two principals by
Um stair to ascertain: (1) the impact that the Talentec Program had on sched-
uling at the schools, (2) the suitability of the admissions criteria, (3, the
lvp.act of the program oh parents at the schools, (4) the problems of transporta-



tiun, (5) the impact that the program had on the faculty (program ana regular
-eachers), (6) the effectiveness of the clerical support personnel, (7) the
impact of the program on non-participating students, and (8) recommendations for
program improvement.

Parents of students selected but not enrolled. Parents of students that were
eligible for the but for some reason did not enroll were interviewed by
DEA staff to ascertain their reasons for not enrolling their children in the
program.

Assessment of program impact on students. An outside evaluation team composed
of subject area specialists/supervisors assessed the skill levels of the stu-
cents in May, 1984. Students who were enrolled in the Art program had their
folders and productions assessed by the Art teem made up of three specialists/
supervisors from the District. The team evaluated each student's production and
assigned a rating for each area of artistic piece exhibited by the student
(e.g., drawing, pastel, clay, ceramic, print, collage, etc.). The ratings were
based on a five-point scale and were tallied for a total overall assessment of
the program based on the individual products. A similar three member team evalu-
ated the Dance and Music programs at both schools. Again, these teams were com-
posed of subject area specialists/supervisors in the respective talent areas.
As with the Art evaluation, the teams assessed skill levels in component parts
or the disciplines (e.g Music - strings, recorders, vocal, percussion, etc,;
Dance - ballet technic .s, classical position, axial movement, center floor
work, etc.).

In addition to comments provided by these teams, OEA utilized salient question-
naire items as well as enrollment fiaures for secondary level arts programs to
assess program impact.

The evaluation activities described above provided responses to the following
ciuestions:

1. To what extent was the curriculum guide completea as scheduled and as con-
ceived.

2. To what extent were consultant services employed and how favorably were
they evaluated?

How were the su4ort personnel (secretaries/clerks) employea ana how
favorably were their services evaluated?

.1'.at were the major characteristics of the project student population?

5. To what extent were participating stuaents perceived as exhibiting gains in
their specific areas of talent?

b. What was the quality of the relationslip between "regular" students and
"project" students?

i. :0 what extent hda attendance and enrollment been impacted by the project?

',tat were the yeneral attitudes or teachers, students, ana staff toward
this project?

BEST COPY AVAILABLE
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Results

Extent to Which the Curriculum Guide, was Completed as Scheduled
The program /curriculum guide was completed on schedule within the time lines as
specified in the project proposal. The guide is a comprehensive (563 page) doc-
ument providing specific information for the delivery of learning experiences to
elementary talented students in Art, Dance, and Music. The guide consists of
three major components. Component 1 contains general information including
budget, staffing, facilities /equipment, and screening forms. Component II de-
lineates the instructional program, student assessment profiles and subject area
outlines. This component breaks down the iddividual talent area of Art, Music,
and Dance into specific goals, objectives, activities, materials, and evaluation
strategies. Component III addresses contracted services in terms of applica-
tion, transmittal for agreement, and payment requisitions. The guide was print-
ed and made available on July 13, 1984. The program/curriculum was comprehen-
sive and ontained all components as specified in the project proposal.

Extent to Which Consultant/Contracted Services Were Employed and Favorably Eval-
uated

Between February 20, 3984 and May 22, 1984, a total of 15 guest artists made pre-
sentations to ATP students via performances, demonstrations, and direct instruc-
tion to the students. Contractors were identified by the Fine Arts staff with
the approval of supervising administrators. Contractors (usually "working" ar-
tists) were selected on the basis of their reco9n!zed professional reputation,
and special expertise in their field, as well as the relationship of their ser-
vice to the instructional program. (Refer to Appendix G for a complete listing
of guest artists and dates of appearance.) Interviews conducted pith program
teachers, administrators, and the program coordinator revealed that the guest
artists were received favorably by students, staff, and teachers alike. Project
school administrators indicated that the consultant services played an integral
part in the program. Many of the guest artists made presentations to the entire
school population, thus impacting the talented program as well as "regular" stu-
dents, demonstrating that these contracted services could effectively be used to
support regular fine arts programs.

Extent to Wnich Support Personnel Services were Employed and Favorably Evaluated
interviews were conducted with administrators at project sites by CEA staff to
acquire information regarding the employment and evaluation of the clerical/sup-
port staff. Administrators gave very favorable ratings to these staff. Both
school administrators assigned these staff the following responsibilities:

1. Record keeping,

Nail-outs anu routine par,' notification or upcoming events and areas of
concern,

3 Scheduling auditions, updating student profiles, and arranging transporta-
tion schedules,

4. Crafting of letters, memos, etc.,

5. Assisting in communicating with parents and rher "pubiic relations"
ettorts, and

issist: 1 in the ov,7rall operation of the program.



Both school administrators indicated that the clerical/support personnel were
invaluable to program operation and felt that each school site shoula have a
full-time person functioning in that capacit".

Major Characteristics of Student Participants
Examination of data dIEFFIYITC46fAT-tisticaTly Talented students suggested that
all students accepted for placement at both schools (Moton and Perrine) met the
eligibility criteria for program acceptance. A total of 121 students partici-
pated in the project during the 1983-84 school year. Moton served 70 students
in grade 5 and 6 (Art-31; Music-20; and Dance-19) while Perrine served grades 3
and 4 and had a total enrollment of 51 students (Art-27; Music-5; and Dance-19).
These figures represent 67% of the original projected enrollment of 180 stu-
cents. Selected students' home schools were primarily from the South and South
Central areas of the county. The program also included a small number of stu-
dents who had previously attended private schools.

Impact of Program on Level of Talent
Information from the survey questionnaires and data from the evaluation teams
indicated that the students apparently evidenced substantial gains in their tal-
ent area. All program teachers (100%) indicated that they were satisfied with
the progress made by most students and a majority of parents (87%) felt that
they saw a significant improvement in their child's area of talent as a result
of the program. On the primary student (grades 3 and 4) survey, all of the stu-
dents (100%) indicated that they learned a lot in their Talented class and
vast majority (91%) of intermediate (grades 5 and 6) students felt that
were developing their talent area faster tha.. at the school they attended
year. Finally, subject area specialist/superv:sor teams all indicated that, .,

the basis of their assessment of student perform:nce, the program had been high-
ly successful for the first year of operation.

Another indicator of program impact was seen in the number of Moton students who
applied and were accepted to the Southwood junior High School Arts Program. Of
the 12 students who applied to the program from Moton, seven (58'n were uncondi-
ticnally accepted. This compares i;o 34% who were accepted from the total number
of applicants from other areas. Perrine was net included in this discussion be-
cause that program serves only grades 3 and 4.

Cuolity of the Relationship Between "Regular" Students and "Project" Stuaents
Information obtained from the parent surveys indicated that the vast percentage
of parents (81%) felt that their child got along well with other stuaents at the
school who were not in the program. Regular teachers felt that the Talented
stuaents had "fit in well" with the rest of the class (82%) and that a reason-
able amount of interaction had taken place between the regular students and the
Talented stuaents (82'0 Only a small percentage (9%) indicated that there was
rriction between the regular students and Talented students. Slightly more than
half (58` ") of the primary students (grades 3 and 4) felt that the students at
thOr "program school" were just as rice as as the students at their previous
school, while a siimewhat larger percentage (65°0 of intermediate students
(grudes 5 and 6) indicates that the regular students at the program school were
rriendly.

AttituGts or Primary Level (Grades 3 ana 4) Students Towara the Project
survey forms were completed by approximately U8:. of the third ana fourth grade
,talents (Perrine) participating in the project. The survey form contained ten

2
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statements to assess students' general orientation toward th' project, their re-
action to participation and their perc4tions of the effects of project partici-
pation. For each statement, students indicated their agreement or disagreement
by marking appropriate responses on the survey form.

Responses to this survey are described below and presented in Table I. For
clarity of presentation, items are grouped under three headings describing vari-
ous program dimensions. Table I contains the percentages of students responding
to the options for each item.

General orientation toward the project. The primary level questionnaire includ-
ed four items within this cluster. All four items received predominantly favor-
able responses with at least 71% of the students providing a positive response
for each item. A high percentage of students indicated that they liked school
(W)) and that they liked their Artistically Talented class (98%). The least
favorable responses were given to statements affirming that most of the students
in their Talented class were friendly with each other (78%) and that they were
as "talented" as the other student., in their Talented class (71%).

Reaction to artici ation in the ro ram. Four items were included in this clus-
ter. A or virtua y all students felt that their parents liked them being in
the program (98%) and that what they did in their Talented class was interesting
(1C0cffi). The other two items received substantially less favorable responses.
Only slightly more than half (58%) of the respondents indicated that fellow stu-
dents were as nice as students at their previous school and almost half (49%)
"missed" going to their previous school.

Perceived effects of project participation. Both items in this cluster received
nigh rates of agreement. All students (100%) indicated that they learned a lot

in their Talented class and almost all students (93%) indicated that they would
Ike to participate in the Talented Program next year.

mttitudes of Intermediate Level (Grades 5 and 6) Students Toward the Project
Survey forms were completed by approximately 84% of the fifth and sixth grade
students (Moton) participating in the project. The survey form contained 20
statements to assess students' general orientation toward the project, their re-
action to participation and their perception of the effects of project partici-
pation. For each statement the students indicated the extent of their agreement
on a five-point scale. For clarity of presentation, items are grouped under
'three headings describing various program dimensions. Table II contains, for
each item, the percentages of students responding to each of the five response
options. Mean numeric ratings (1 = strongly disagree; 5 = strongly agree) are
also displayed for each item. With some minor exceptions, high numeric averages
can cererally be interpreted as "program favorable."

General orientation toward the project. Four items were included within this
Cluster. High percentages or agreement were obtained (at least 78) for all
tour items. Almost all students (95%) indicated that they were proud to be se-
lected for participation in the Artistically Talented Program and were happy
(93 ) to come to class. A high percentage (88%) of the students also indicated
tnat they would like to be in the Talented Program again next year. A relative-
h low percentace (78) of these students indicated that "most" of the students
in their talented class were friendly with each other.

9
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TABLE I

Student Survey Responses - Primary Form tGrades 3 & 4

N = 45

General Orientation Toward the ATP

percent responding

YES NO

I like school. 84 16

Most of the students in my Talented class
are friendly with each other. 78 22

I like my Talented class. 98 2

I am as talented as the other students
in my Talented class. 71 29

Reaction to Participation in the ATP

My parents like me to be in the Talented
Program. 98 2

The students at this school are just as
nice as the students at my other school. 58 42

The things I do in my Talented class are
interesting. 100 0

I miss going to my regular school. 49 51

Perceived Effects of ATP Participants

I learn a lot in my Talented class. 100 0

I want to be in the Talented Program next
year. 93 7

10



Percent res ondin to each choice
Strorg y
Disagree

Disa ree
Table II

S4udent Survey Responses
Intermediate Form (Grades 5-6)

N =59

General Orientation toward The ATP
MEAN

Uncertain
Agree

Agree

(3)

C4) Strongly

(5)

'Most days I'm happy to come to my
Talented class. 4.5 0 0 7 37 56

'ost o t e stu ents in my a ente
class are friendly with each other 4.0 0 5 17 58 20

T am pronFrEgiFT777EFTUTor
participation in the Talented
Program. 4.7 0 0 5 17 78

Program next year. 4.6 0 4 8 8 80

Reaction to Participation in the ATP

The work r do in my Talented class
is interesting. '4.5 0 0 3 49 48

1 e t e way my ente c asses
are run. 4.3 0 0 14 41 45

In my Talented class, we do many
things that we wouldn't do in a
regular music, art, or dance class. 4.4 2 5 5 29 59

Tly parents are satisfied with t 'be
things I do in my Talented class. 0 2 15 36 47

e t lrqs t a GO in my a ente
class are challenging. 4.0 3 9 14 42 32

I like this school. 4.0 8 3 12 36 41

I miss my friends at my old school. 3.7 14 11 14 20 41

e requ ar stu ents at t is scioo
are friendly. 3.8 3 9 35 30

=rif---MSTirTree7)-upr-Tini my
rogular subjects. 4.2 2 2 10 48 38



Table II (cont.)
Student Survey Responses

Intermediate Form (Grades 5-6)
N = 59

Perceived Effects

My Ta ented teacher ma es me Tee
like ne/she wants me to learn.

My participation in the Talented Pro-
gram has helped me to learn many new
things.

Participation in the Talented Program
has increased my motivation to learn.

Participation n Program
has helped me tu develop my self-
confidence.

The regular class teachers at this
school help me to learn a lot.

I feel that I am developing my area of
talent faster than I was at the school
I attended last year.

Percent responding to each choice
Strongly

MEAN

Di sa ree

Disa ree
Uncertain

(3)

4.6 0 0 5

4.7 0 2 2

4.2 3 3 13

4.1 3 2 14

4.5 0 2 9

4.5 2 3 4

Strong12,

Agree
(5)

32 63

25 71

37 44

49 32

29 60
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Reaction to participation in the project. Nine items were grouped within this
cluster. Substantial percentages of respondents agreed that the work they aid
in their Talented class was interesting (97°,), that they liked the way the
Talented classes were run (86%), that they did many things they could not have
done in a regular music, art, or dance class (88%), that their parents were sat-
isfied with the things they were doing in their Talented class (83%), and that
they coula easily "keep-up" with their regular subjects (86%). Only about three-
quarters of the respondents agreed that they liked their current school, how-
ever. The lowest percentages of "favorable" responses were given to statements
that assessed the friendliness of regular students at the school (65%) and the
extent to which friends at their previous school were missed (61%).

Perceived effects of roject articipation. A total of six items were included
in this c uster. More than 90% of the responding students felt that their parti-
cipation in the Artistically Talented program helped them to learn about many
new things (96%), that their program teacher was perceived as interested in
their learning (95%), and that they were developing their specific talent faster
than previously (91%). "Program favorable" responses were given by at least 81%
of the respondents to the other statements in this cluster.

Attitudes of Parents Toward the Program
All parents of students enrolled in the ATP were provided with questionnaires.
Approximately 52% of the parents completed and returned their questionnaires.
The questionnaire contained 20 statements to assess parents' understanding of
the project and their perceptions regarding the project's design, impact and in-
tegration with the schools' regular education programs. For each statement, the
parents indicated the extent of their agreement or disagreement on a five-point
scale.

Responses to the survey are described below and presented in Table III. For
clarity of presentation, items are grouped under four headings describing vari-
uus project dimensions. Table III contains the percentage of parents responding
with each of the five response options.

Program design. Only two statements were included to assess parental percep-
tions or program design. Over one-quarter (27%) of the parents felt that
transportation was a major problem getting their child to and from the school.
N. majority of parents (91%) indicated that they were satisfied with the Talented
Program and thought it should be continued in its present form next year.

Corizunication. Five items were included in the questionnaire to enable parents
to express their opinions regarding the adequacy of communication between the
school and the home. Virtually all parents felt that they were aaequately in-
formeu of the program's objectives (91;1 and how the program woula operate
(E,61. High marks (93%) were also given to the accessibility of the school's
statt for conferences and phone contacts. A lower, but still high percentage of
respondents indicated that the Talented teacher kept them adequately informed of
their child's progress (8C %) and that the cooperation between the Talented teach-
ers and regular teachers seemed to be good (82%).

Program effects. Six items were combined to form this cluster. Almost all par-
t.nts (95i i!'oicatec that their child enjoyed the Talented Program and they they
could see significant improvement in their child's area of talent (87 ). Sub-
,tantial percentages also felt that their child was able to "keep up" with the

13
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Table III
Parent Survey Responses

N = 63

Program Design

Transportation has been a major prob-
lem this year in getting my child to
and from school.

I am satisfied with the Talented Pro-
gram and think it should be continued
in its present form next year.

Communication

The talented teacher keeps me ade-
quately informed of my child's pro-
gress.

I was adequately iniJrmed of the
Program's objectives.

I was adequately informed of how the
Talented Program would operate.

The current school's staff is acces-
:Able for conferences and phone con-
tacts.

Cooperation between my child's Tal-
ented teacher and regular class
teachers seems to be good.

Program Effects

igy child enjoys being in the Talented
Program.

My child has a more positive attituae
towird school as a result of being in
the Program.

I can see significant improvement in my
chilc's area or talent as a result of
the Pro r,-.1:.

My child's trienaships nave suffered
bf:cmcc, hf:/sne dues not att.,9.nd a neigh-
n(!rnood schuol.

Percent responding to each choice
TFETTigly

Disagree

MEAN

(1) Disaaree
Uncertain

Agree
Strongly

(2)

(3)

(4)

5

2.5 28 35 10 15 12

4.3 2 5 2 39 52

3.9 3 1G 7 51 29

4.2 0 2 8 61 29

4.2 0 5 9 51 35

4.3 0 2 51 42

4.0 0 2 16 65 17

4.7 3 17 7R

4.2 2 5 6 42 45

4.4 0 11 36 51

l.0 39 41 8 5
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Table III (cont.)
Parent Survey Responses

N = 63

Program Effects (cont.)
MEAN

Percent responding to each choice
Strongly
Disagree

My child is able to "keep-up" with the
lessons in the regular program. 4.2

My child's progress in the regular aca-
demic program has suffered because of
the time spent in the Talented Program. 1.6

Talented Program/Regular Program Integration

The relationship between my child and
his/her Talented teacher seems to be
(mod. 4.4

I feel somewhat isolated from my child's
current school. 2.2

My child gets along well with the other
students at the school who are not in
thu program. 4.1

The current school's quality of reguTr
program instruction is comparable to that
of my child's previous school. 4.0

The current school's staff is generally
very cooperative. 4.4

Co you anticipate sending your child to Yes
riton next year to continue in the Pro-

gram: (4th grade Perrine students only.) No

Di sa ree

Uncertain
Agree

St rang 1:

A ree

2

(3)

0 3 11 51 36

52 39 7 0 2

0 2 39 51

28 45 10 12 5

0 2 17 55 26

4 13 50 29

0 0 0 57 43

89%

11%

Tc what extent does this program take the
place of other options (private lessons,
-tc.) which would be employed in the de-
vPlopment or your child's talent?

Totally 32%
Largely 35%
Somewhat 9%
Slightly
Not at All 17%

15



lessons in the regular program (87!:,) and that their child's progress in the reg-
ular academic program had not suffered because of participation in the Talented
Program (91%). A substantial percentage of respondents indicated that their
child haa a more positive attitude toward school as a result of being in the pro-
gram (87%). Only a small percentage (13%) felt that their child's friendships
read suffered because they did not attend a neighborhood school.

Talented program/regular program integration. Five items were included in this
cluster. Parents felt that the current school's staff was generally very co-
operative (100%) and that the relationship between their child and his/her Tal-
ented teacher seerded to be good (90%). Only a few parents felt like they were
somewhat isolated from their child's current school (17%). A substantial per-
centage (79%) indicated that they thought the current school's quality of reg-
ular program instruction was comparable to that of their child's previous
school. Finally, 81% of the respondents felt that their children got along well
with the other students at the school who were not in the program.

In response to a concluding section of the survey, the vast majority (89%) Gf
"Perrine parents" indicated that they would send their child to Moton next
school year (1984 -85) to continue in the ATP and most of the parents (67%) felt
that the program was totally, or largely, taking the place of other options that
would be employed in the development of their child's talent area.

Reaction of Parents Whose Children Were Accepted but Never Attended
A list of 32 names and home schools of parents who haa children selected for the
program but never attended, was forwarded to OEA by the project coordinator.
Contact was made with over half (60%) of those parents to determine reasons for
non-program attendance. The reasons for non-attendance were varied and included
the child's participation in a competitive program (e.g., Gifted, REP, etc.),
the wish for their child to attend a neighborhood school, transportation prob-
lerls. plans to attend the ATP next year, or plans to move out of the area. The
remaining parents (40%) had either moved, had phones disconnected or unlisted
numuers, did not answer (after repeated calls), or were otherwise unavailable
for contact.

Responses to Regular Classroom Teacher Questionnaire
A11 regular classroom teachers who had students participating in the Talented
Program were provided with a teacher questionnaire. Eleven teachers returned
surveys trom Perrine and Moton. The questionnaire contained 14 statements about
the Talented Program to which the teachers indicated the extent of their agree-
,pent or disagreement by responding using a five-point scale. The results of
tnis portion of the questionnaire are presented in Table IV in terms of the per-
centage of teachers responding td each of the five response alternatives. For
clarity of presentation, items are grouped under four neddinas describing vari-
ous program dimensions.

Cramunication. Two items were included in this cluster to assess the extent to
which classroom teachers felt that communications regarding the program were ad-
equate. Less than half (45) of the regular teachers felt that there was ace-
auate communication/cooperation between the teachers of the Talented and regular
teachers. however, a large percentage (3201 indicated that parents of their
regular (nen-program) students seemed to know about the Artistically Talented
Prorcim in their school.

BEST COPY AVAILABLF
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Table IV
kegular Teacher Survey Responses

N= 11

Communication

The cooperation/communication between
the teachers of the Talented and reg-
ular classroom teachers seems to be
aaequate.

Parents of my (non-program) students
se1.1 to know about the Artistically
Talented Program.

Program Impact and Perceived Effects

The Talented students are able to
"keep-up" with the regular class work
without much difficulty.

The Talented Program has had a posi-
tive impact on this school.

The Talentec Program should be con-
tinued next year.

Stuaents enrolled in the Artistically
Talented Program appear to like the
Program.

Project Design

Nost of the students in the Artistically
Talented Program are also high academic
achievers.

The Talented students spend too much time
in their talented class.

The school administration appears to be
supportive of the Talented Program.

Scheduling/logistics problems nave been
ureated by the incorporation of the

Talentea Program within my
=;chc,01.

Percent responding to each choice
Strongly
Disaaree

(13 Disaoree
Uncertain

(3) Avee
(4) Strong]:

MEAN

5

3.2 9 18 28 36 9

4.G 0 0 18 64 12

3.7 0 18 9 55 18

3.9 0 9 46 27

4.3 0 9 18 9 64

4.6 0 0 0 3G 64

3.0 9 36 10 36 9

2.8 10 40 20 20 10

4.7 0 0 0 27 73

3.9 9 9 10 27 45



Percent responding to each choice
Strongly

Table IV
Regular Teacher Survey Responses

N. 11

PPgular Program/Talented Program
MEAN

Disa ree
Disa ree

Uncertain
Agree

Strongl.:

__EnJL

2)

(3)

student Integration

A reasonable amount of interaction
takes place between the regular stu-
dents and the Talented students. 3.9 0 18 C 54 28

The Talented students "fit in well"
with the rest of the class. 4 3 0 C 18 36 46

The other students have been neglected
GUE-: to all the attention given the
Talented students. 2.7 27 36 0 9 28

There is "friction" between the regular
students and the Talented students. 1.8 45 45 0 0 10
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Program impact and perceived etfects. A total of four items comprised this
cluster. More than 70% of the responding teachers agreed that the program stu-
uents were able to "keep up" with their regular class work and that the program
had a puitive impact on the school and should be continued next yei-,re
All respondents (100%) indicated that the students enrolled in the program ap-
peared to like the program.

Project design. Four items were concerned with the design and implementation of
the program. All the teachers (100%) agreed that the school administration ap-
peared to be supportive of the program. In response to a statement that was in-
cluded to assess the academic characteristics of the program population, there
was evenly divided opinion (45% agree vs. 45% disagree) that program students
were also high academic achievers. A relatively small percentage of teachers
(3W;.) telt that the Talented students spent too much time in their talent class-
es but a fairly large portion of teachers (73%) felt that scheduling/logistics
problem were created by the incorporation of the Talented Program within their
school.

Talented Program/regular program student interaction. Four statements refer-
ring to program integration composed this cluster. A large percentage of teach-
ers (82°,) indicated that the Talented students "fit in well with the rest of
the class and that a reasonable amount of interaction took place between the
regular students and the Talented students. Only a very small percentage (10%)
of the teachers felt there was "friction" between the two groups of students,
but 37c- indicated that they felt the other students (non-program) had been ne-
glected due to all the attention given the Talented students.

kesponses to Program Teacher Questionnaire
Survey forms were completed by six out of the seven (86%) of the program teach-
ers. The survey form contained 21 statements to assess the program teachers'
perception of program impact, design, and facilities/materials for implementa-
z:ion. For each statement the program teachers indicated the extent of their
agreement or disagreement on a five-point scale. Responses to this survey are
described below and presented in Tables V a and V b. For clarity of presenta-
tion, items are grouped under three headings describing various program dimen-
sions. Tables V a and V b contain the percentages of program teachers respond-
ing with each of the five response options for each item and the specific school
for which the response is applicable. Because the majority of the teachers pro-
vided instruction at both schools on an intinerant basis, items were formatted
in such a way as to allow a separate response for each school.

Moton

Project design. Nine items were grouped within Uis cluster (see Table V a). A
majority of program teachers responded "favorably" regarding their satisfaction
with the entry level of most students in the ATP (80%) and the adequacy 0 the
eligibility criteria for student selection (83%). However, somewhat in contra-
diction to this latter finding, 4C% of the respondents felt that there were "sub-
stantial numbers" of students in the Talented Program who did not belong because
cf inadequate skill levels. Additionally, substantial percentages indicated
that the clerical support provided by the Program had not helped them personally
;61. ). In a more positive vein, most of the program teachers indicated that the
itinerant tedching schedule did not adversely ciffect program continuity (80%),
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BEST COPY AVAILABLE Percent responding to each choice
Strongly
Disanret

(1) Disa ree
Table Va 2 Uncertain

Program Teacher Survey Responses C3) Agree
MOTON (4) Stron!
N = 6 Aar

Program Design
MEAN

The itinerant teaching schedule ad-
versely affects the continuity of
the Program.

The Talented Program has createa major
scheduling problems.

There are substantial numbers of stu-
dents in the Talented Program who do not
belong in the program because of inade-
quate skill levels in their talent area.

I am satisfied with the entry level of
most students in their talent area.

The talented students are frequently
pullea out of the talented classes for
one reason or another.

The inci on of the "cadet' students
oton only creates problems in that

those students are at a talent level be-
luw that of the oricinally identified
students.

I feel that the Praram should be ex-
pandea to other schools.

The clerical support provided by the
Program has helped me personally.

ThC eligibility criteria used to select
.ituatnts for the Talented Program are
Jc,-cuate.

Pr U9Cull :M -3C t

The school aoministration has been very
supportive of the Progr::,1.

The !..!cul.ir :eachers are supportive (It
Tal,:Lted Progrcn

1.8 60 20 0 20 0

4.2 0 20 0 20 60

2.8 0 60 0 40 0

3.6 0 20 0 80 0

2.4 0 80 0 20 0

2.4 0 6C 40 0 0

4.2 C 17 0 33 50

2.6 0 60 20 20 0

3.8 0 C li 83 0

3.0 0 60 0 20 20

3.6 0 0 40 60

20 2,i



Table Va (cant.)
Frogram Teacher Survey Responses

MOTON
N = 6

Program Impact (cont.)

I am satisfied with the progress made
by most students.

The reyTM771--aEliers resent the intru-
sion of the Talented Program.

Parents are very supportive of the Pro -

y rani.

The Ta ented students seem to e iso-
lated from the rest of the school
population.

The interaction between the "cadet'
students (kiloton only) and the original-
ly identified students negatively im-
pacts the implementation of the Pro-
gram.

I would like to teach in the Program
next year.

Adequacy of Facilities/Materials

The supplies/equipment are ac;c:,,uate for
the Program.

The faci sties are a equate tor t e
Prrgram.

It woula have been helpful to have had
the curriculum/program guide at the be-
yiinir,c of the year.

I feel that the curriculum/program guide
will be very helpful.

Percent responding to each choice
Strongly
Disagree

Disa ree

MEAN

2 Uncertain
(3)

4.0 0 0 0

2.2 0 80 20

3.8 0 0 20

2.0 0 100 0

2.4 0 60 40

3.4 0 40 20

4.6 0 0 0

4.6 0 0 0

3.5 17 0 C

3.8 0 0 17

Agree
Z-4)- Strongl,

Agree
5

100 0

0 0

80 0

0 0

0 0

C 40

4C 60

40 60

83 0

83

21

2U
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that the program should be expanded to other schools (83%), that students were
not frequently pulled out of their talented classes (8(A), and that the inclu-
sion of the "cadet" students had not created problems (606/,) (these students were
at a talent level below that of the originally identified students).

Program impact. A total of eight items were included in this cluster. All
(100%) of the program teachers indicated their satisfaction with the progress
made by the students, and disagreed that the talented students were isolated
from the rest of the school population. Eighty percent felt that parents were
supportive of the program and none (0%) felt that regular teachers "resented"
the intrusion of the ATP. In a less positive vein, fewer than half (40%) of the
respondents felt that the (school) administration was supportive of the program
and only 40% indicated that they would like to teach in the program next year.

Adequacy of facilities/materials. Four items 2re combined to form this clus-
ter. All of the program teachers (100%) indicated that the supplies, equipment,
aria facilities were adequate for the program. A substantial majority (83%) felt
that it would have been helpful to have had the curriculum/program guide at the
beginning of the year and that the guide would be very helpful.

Perrine

kesponses given to this survey by program teachers referring to Perrine (see
Table V b) were without exception, slightly more "program favorable" than those
given in reference to Moton. This was especially true in the specific cases of
the clerical support personally received, school administration support, and the
extent to which the Talented Program had created scheduling problems. The one
exception, involving higher Moton ratings, was in response to the issue of regu-
lar teacher's resentment of program intrusion.

responses to Administrators' Interviews
Principals of botn Moton and Perrine were interviewed by OEA staff. Both admin-
istrators gave favorable marks to the support/clerical personnel and indicated
they should be assignee full-time to each project school site. Scheduling of
the program was viewed as both difficult and challenging. The continual fusion
of students into the program throughout the year was especially difficult.
Meeting the Balanced Curriculum guidelines and rigid scheduling for the basic
skill areas was difficult. Transportation was an area of concern to the aamin-
istratcrs. Areas of difficulty involved students who were on the bus for long
periods of time, and were frequently missed or by-passed at the pick-up loca-
tions. Initially, several regular teachers resented the intrusion of the pro-
ject at their school and were reluctant to cross-group or fuly cooperate with
the ATP teachers. Hl though this was a problem initially, there appeared to be

improvement in this area toward the end of the school year. Both school
administrators suggested that the name of the program "Artistically Talented" be
changed to "Fine Arts" program. Parents of non-program students seemed to react
neyatively to the generic term "Artistically Talented." More aggressive re-
cruiting of students, particularly in the areas of music and dance, were also of
..uncern. Out of the 121 participating students, only 25 enrolled in music, and

in dance, while art hoG a total of 58 students, or 48'.; of the total number of
Participants.
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Table Vb
Program Teacher Survey Responses

PERRINE
N =6

41111) PL1915EILLLT2

The itinerant teaching schedule ad-
versely affects the continuity of
the Program.

The Talerted Program has created major
scheduling problems.

There are substantial numbers of stu-
Gents in the Talented Program who do not
belong in the program because of inade-
quate skill levels in their talent area.

I am satisfied with the entry level of
most students in their talent area.

The talented students are frequently
pulled out of the talented classes for
one reason or another.

The inclusion of the "cadet" stuaents
(vc,ton only) creates prCt..lems in that
these stuaents are at a talent level be-
low that of the originally identified
stucents.

I feel that the Program should be ex-
panced to °the' schools.

The clerical support provided by the
Program has helped me personally.

The eligibility criteria used to select
.students for the Talented Program are
adequate.

Program Impact

ThEl school administration bias been very
supportive of the Program.

The regul,r teachers are supportive of
the Tc:ftnted Program.

Percent responding to each choice
Strongly
Di sa ree

1) Disagree
(2) Uncertain

(3) Agree
(4) Strongl;

Agree

MEAN

NA

(5)

2.2 50 17 3 33

2.2 0 83 17 0 0

2.3 0 83 0 17 0

3.7 0 17 0 83 0

2.2 0 83 17 0 0

4.2 0 17 U 3 EC

4.5 0 0 0 50 50

3.8 0 0 17 83 0

4.2 0 0 0 63 17

3.3 0 17 1: 50 0

23
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Table Vb (cont.)
Program Teacher Survey Responses

PERRINE
N = 6

Program Impact (cont.)
MEAN

Percent responding to each choice
Strongly
Disavee

-(1) Disaaree
(23 Uncertain

(3) Agree
(4) Strong]:

Agree

I am satisfied with the progress made
by most students.

The regular teachers resent the intru-
sion of the Talented Program.

Parents are very supportive of the Pro-
gram.

4.0

3.7

3.8

The to ented students seem to be iso-
lated from the rest of the school
population. 2.2.

0 0 0 100 0

0 17 0 83 0

0 0 17 83 0

0 83 17 0 0

T e interaction etween the cadet
students (Moton only) and the original-
ly identified students negatively im-
pacts the implementation of the Pro-
gram. NA

I would like to teach in the Program
next year. 3.3

Adequacy of Facilities/Materials

The supplies /equipment are adequate for
the program. 4.5

The facilities are adequate for the
Program. 4.5

It would have been helpful to have had
tne curriculum/program guide at the be-
ginning of the year. 3.5

I feel that the curriculum/program guide
will be very helpful. 3.8

.01 Cab wila

0 33 33 C 33

0 0 0 50 50

0 0 0 50 50

17 0 0 83 C

0 17 83 0

BEST COPY AVAILABLE

La. 29



Conclusions and Recommendations

The evaluation or this project was designed to assess the Chapter 11-funded sup-
port project as well as limited aspects of the locally-funded (instructional)
program. The results of this evaluation indicate that most (Chapter II) project
activities occurred as specified in the program prorosal. The program/curricu-
lum guide, including all planned elements, was completed as scheduled, the cler-
ical/support personnel were employed and satisfactorily utilized, and contracted
guest artists were employed appropriately and favorably evaluated. Adequate fa-
cilities were provided at both project sites and instructional materials were,
for the most part, regarded as appropriate for the attainment of the objectives
by project teachers.

ihe majority of larticipating students gave "high marks" to most features of the
project; indicating that they had positive feelings about the ATP, the things
they learned in their ATP classes, and the effects of participation on their ar-
tistic expertise.

Parents of participating students were very supportive of the project's design
and effects, felt that the project had a positive impact on their child's talent
area, and should be continued next year. The vast majority of parents of 4th
nrade students attending Perrine anticipated sending their children to Mcton
next year to continue in the program.

Regular teachers indicated that the ATP students seemed to enjoy the program and
"tit in well" with the rest of the class. Additionally, they felt that the
(school) administrators appeared to be supportive of the program. Relatively
low ratings were liven to the adequacy of regular/ATP teacher communication,
however.

Program teachers indicated that they were, for the most part, satisfied with the
progress made by most students, the aaequacy of supplies, materials, and facil-
ities, and the entry level of most of the students selected for participation.
However, relative low ratings were given to the level of support received from
"regular program" teachers, and only one-third of the program teachers indicated
that they would like to remain in the program next year. In terms of specific
areas requiring attention, the dance teacher indicated that provisions should be
made to split the dance students into at least two two ability levels, such that
instruction of each of these groups could occur separately. The music teachers
also indicated that the quality of the stringed instruments was a problem. Fi-
nally, all program teachers indicated that the frequent addition of new students
into *.he program created problems with instructional continuity, and suggested
that iat most) twice-yearly opportunities for program entry be provided.

Iht.erviews with ATP school administrators indicates that although scheauline had
been difiicult the ATP was overwhelmingly supported by parents and staff members
alike. Transportation was mentioned as a major problem. Students were on the
bus for long periods of time and frequently were not picked up at the pre-
esrnblished locations. The administrators also felt that the cooperation be-
twe Lie regular teachers dna ATP teachers had not been optimal .r.c that more
rervrrdls were needed to the program, specifically in the areas cf music and
dance. Administrators of both schools also inaicated that the term; "artistical-

tulentr:d" raj generated some unfavorably-perceived connotations on the part

"4.5

W.1



of parents of "regular program" students, and that another term (both suggestea
"Fine Arts") might be used to describe the program.

As a result of these findings, the following recommendations are made:

1. Art, Music, and Physical Education teachers in potential feeaer schools
should be encouraged to identify more students for the program.

2. The name of the program should be changed from "Artistically Talented" to
some other, less affectively-laden name such as "Fine Arts."

3. Transportation for program students should be improved. A special shuttle
bus used exclusively to transport "Fine Arts" students would be beneficial.

4. To the extent feasible, students each of the three artistic areas should
be separated into groups of different ability to enable more sharply
rocusea instruction.

5. Full-time (rather than hourly) clerical personnel should be assignee to
each of the program schools.

6. Regular teachers should be encouraged to more fully support the program.

7. Pre- and post-assessment by an interdisciplinary team, to measure program
impact should be made an integral part of the program.

8. Better quality stringed instruments should be provided for music students.

9. Students should be placed into the program at scheduled intervals rather
than continuall- phased in throughout the year.

10. The practice of employing the contracted services of guest artists to en-
hance the program should be continued.
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DADE COUNTY PUBLIC SCHOOLS
BEST COPY AVAILABLE OFFICE OF EDUCATIONAL ACCOUNTABILITY

ARTISTICALLY TALENip PROGRAM
PARENT QUESTIONAIRE

GRADE LEVEL OF CHILD

NAME OF SCHOOL (check one): Area of Talent (check one)
PERRINE Art

MOTON
1

2

1

2

3

Dance

Music

For each of the following statements, please indicate the extent of
your agreement or disagreement by selecting the appropriate number
from the scale below and writing it on the line to the right of
each item.
Please note: If you feel that you do not have enough information
to respond to a statement, place a zero on the line to the right
of that item.

Strongly Strongly Not Enough
Disagree Disagree Uncertain Agree Agree Information

1 2 3 4 5 0

1. Transportation has been a major problem this year in getting
my child to and from school.

". The relationship between my child and his/her Talented
teacher seems to be good.

3. My child enjoys being in the Talented Program.

4. My child has a more positive attitude toward school as a
result of being in the Program.

5. : can see significant improvement in my child's area of
talent as a result of the Program.

6. My child's friendships have suffered because he/she does
not attend a neighborhood school.

I feel somewhat isolated from my child's current school.

3. My child gets along well with the other students at the
school who are not in the Program.

Do T 'ZRITE

ziPAC:

Auth: MI5; Exp. Dam May 31, 1984
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BEST Curl tiviiiLABLE DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ARTISTICALLY TALENTED PROGRAM
PARENT QUESTIONNAIRE

Strongly Strongly Not Enough
Disagree Disagree Uncertain Agree Agree Information

1 2 3 4 5 0
9. The Talented teacher keeps me adequately informed of my

child's progress.

DO WR:TE
SPACE

12

10. I am satisfied with the Talented Program and think it
should be continued in its present form next year. 13

11. I was adequately informed of the Program's objectives. 14

12. I was adequately informed of how the Talented Program
would operate.

15

13. My child is able to "keep-up" with the lessons in the
regular program.

16

14. The current school's quality of regular program in-
struction is c,mparable to that of my child's previous
school.

17

15. The current school's staff is generally very cooperative. 18

16. The current school's staff is accessible for conferences
and phone contacts.

19

17. My child's progress in the regular academic program has
suffered because of the time spent in the Talented Program.

18. Cooperation between my child's Talented teacher and
regular class teachers seems to be good.

19. (For parents of 4th grade Perrine students:) Do you
anticipate sending your child to Moton next year to
continue in the Program? (check one): yes no

1 2

20

21

22

If no, please indicate why. 23-24

0 ....I

I)
Audi: MIS; ExP. Data May 31, 1984



DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ARTISTICALLY TALENTED PROCRAY
PARENT QUESTIONNAIRE

20. To what extent does this program take the place of other
options (private lessons, etc.) which would be employed
in the development of your child's talent? (check one):

Totally

Largely

Somewhat

Slightly

Not at All

1

2

3

4

5

Indicate below any recommendations that you have to improve the Program:

0EA: 04/11/84
ATP Parent Questionnaire
SURVEY/AWOJ

3

DO NnT T.CRITE

MLS SPACE

6

BEST COPY AVAILABLE

AO' Is MIS; Exp. Date: May 31, 1984
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DADE COUNTY PUBLIC SCHOOLS DO NOT
OFFICE OF EDUCATIONAL ACCOUNTABILITY WRITE IN THIS

ARTISTICALLY TALENTED PROGRAM SPACE
PROGRAM TEACHERS QUESTIONNAIRE

AREA OF
INSTRUCTION (check one):

ART

DANCE

MUSIC

1

2

3

For each of the following statements, please indicate the extent of your
agreement or disagreement by selecting the appropriate number from the
scale below, and writing it on the line to the right of each item.

Strongly
Disagree

1

Disagree
Strongly

Uncertain Agree Agree
3 4 5

The itinerant teaching schedule adversely affects the continuity of
the Program.

At Perrine

At Moton

The school administration has been very supportive of the Program.

At Perrine

At Moton

The Talented Program has created major scheduling problems.

At Perrine

At Moton

The regular teachers are supportive of the Talented Program.

At Perrine

At Moton

1

2

3

4

5

6

7

8

9

There are substantial numbers of students in the Talented Program who do
not belong in the program because of inadequate skill levels in their
talent area.

At Perrine 10

At Moton 11

ALAI, Nils: Ep. (pawl may 31, 1984
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I am

The regular

DO NOT
WRITE IN THIS

SPACE

12

13

Strongly Strongly
Disagree Disagree Uncertain Agree Agree

1 2 3 4 5

satisfied with the progress made by most students.

At Perrine

At Moton

teachers resent the intrusion of the Talented Program.

.11=

At Perrine 14

At Moton 15

Parents are very supportive of the Program.

At Perrine 16

At Moton 17

I am satisfied with the entry level of most students in their
talent area.

At Perrine 18

At Moton 19

The talented students are frequently pulled out of the

.11.

talented classes for one reason or another.

At Perrine 20

At Motor 21

The supplies/equipment are adequate for the program.

At Perrine 22

At Moton 9.3

The facilities are adequate for the Program.

At Perrine 24

At Moton 25

The talented students seem to be isolated from the rest
of the school population.

At Perrine 26

At Moton 27

The inclusion of the "cadet" students (Moton only) creates
problems in that those students are at a talent level below
that of the originally identified students. 28

-2-
elt

Furth; MIS; ExP. patio May 31.. 1984



Strongly
Disagree

1

Disagree Uncertain
2 3

Strongly
Agree Agree

4 5

The interaction between the "cadet" students (Moton only)
and the originally identified students negatively impacts
the implementation of the Program.

I would like to teach in the Program next year.

At Perrine

At Moton

I feel that the Program should be expanded to other
schools.

It would have been helpful to have had the curriculum/
program guide at the beginning of the year.

The clerical support provided by the Program has helped
me personally.

At Perrine

At Moton

The eligibili-y criteria used to select students for the
Talented Program are adequate.

I feel that the curriculum /program guide will be very
helpful.

:

What recommendations do you have for the Program? Please list anything
you feel would be beneficial to the program in general.

-3-

OA: 4/12/84
ML/SURVEY Artist/Talent/Frog

C'4

DO NOT
WRITE IN THIS

SPACE

Au VI; A4154 Ep. Datet ht2y 31, 19034
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30

31

32

33

34

35

36

37

38 - 40
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BES 1 1.0Jr'Y AVAILABLE

()HILL. UF HAIL/MONA!. ACC:OUNTA1:LLI.17

ARTISTTCALLY TALENTED

STUDENT SURVEY GRADES 3 & 4

EXAMPLES:

A. ICE CREAM TASTES BETTER THAN SALT.

B. THE WEATHER IN MIAMI IS ALWAYS COLD.

LISTEN TO TEACHER'S INSTRUCTIONS

(Check one)
YES NO

.

.

I like school.

YES

1

NO

2

2. Most of the students in my Talented class are
friendly with each other.

3. I like my Talented class. \

4. My parents like me to be in the Talented Program.

S. The students at this school are just as nice as the
students at my other school.

6. I am as talented as the other students in my Talented
class.

7. The things I do in my Talented class are interesting.
. ,

8. I miss going to my regular school.

9. I learn a lot in my Talented class.

I want to be in the Talented Program next year.

Nar'.0 of your school (check ono.) :
`"..ton

Purrino

5/!1/84
Arttnt/Tn!eut ?ro,4

Arca of c.ilonr (chock on.2):
Arc

Noritc

4 44

r NIA r', rs %kr, IL

9

10
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
STUDENT QUESTIONNAIRE - Grades 5 & 6

ARTISTICALLY TALENTED PROGRAM

DIRECTIONS:

You can help to make the Artistically Talented Program better by responding
carefully to each of the questions that follow. Please respond to each
question by darkening the appropriate space on your separate answer sheet.
Keep in mind that there are no right or wrong answers to any of these ques-
tions. Your honest response to each question will be the best answer. We
appreciate your cooperation and assistance in helping us to evaluate the
Artistically Talented Program. Indicate the extent to which you agree or
disagree with each of the following statements according to the scale below.

Strongly Strongly
Disagree Disagree Uncertain Agree Agree
(;./F) (5:G) (C/H) (D/d) (E/K)

1. Most days I'm happy to come to my Talented class.

2. Most of the students in my Talented class are friendly with each other.

3. The work I do in my Talented class is interesting.

4. I am proud of being selected for participation in the Talented Program.

5. My Talented teacher makes me feel like he/she wants me to learn.

6. I like the way my Talented classes are run.

7. In my Talented class, we do many things that we wouldn't do in a regular
Music, Art, or Dance class.

8. My participation in the Talented Program has helped me to learn many new
things.

9. My parents are satisfied with the things I do in my Talented class.

10. My participation in the Talented Program has helped me to develop better
practice habits.

11. The things that I do in my Talented class are challenging.

12. Participation in the Talented Program has increased my motivation to
learn.

13. Participation in the Talented Program has helped me to develop my self-
confidence.

AA": MIS; Epa, Date: May al. 1984
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
STUDENT QUESTIONNAIRE - Grades 5 & 6

ARTISTICALLY TALENTED PROGRAM

14. I would like to be in the Talented Program next school year.

15. I like this school.

16. I miss my friends at my old school.

17. The regular students at this school are friendly.

18. I can easily "keep-up" with my regular subjects.

19.. The regular class teachers at this school help me to learn a lot.

20. I feel that I am developing my area of talent faster than I was at the
school I attendea last year.

21. Please indicate your area of talent by darkening the appropriate space
on your answer sheet.

Art (A)

Dance (B)

Music (C)

()EA: 5/11/84
ATP Student Questionnaire
Survey/AWOJ

4 1?
Auth: MIS; Exp. Data? May 31, 1984
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

QUESTIONNAIRE FOR REGULAR TEACHERS
ARTISTICALLY TALENTED PROGRAM

NAME OF SCHOOL (check one): PERRINE MOTON

2

For each of the following statements, please indicate the extent of
your agreement or disagreement by selecting the appropriate number
from the scale below, and writing it on the line to the right of
each item.

Strongly
Disagree

1

Strongly Not Enough
Disagree Uncertain Agree Agree Information

2 3 4 5 0

Most of the students in the Artistically Talented program are also
high academic achievers.

A reasonable amount of interaction takes place between the regular
students and the Talented students.

The Talented students "fit in well" with the rest of the class.

The Talented students are able to "keep-up" with the regular
class work without much difficulty.

The Talented students spend too much time in their talent class.

The other students have been neglected due to all the attention
given the Talented students.

The Talented Program has had a positive impact on this school.

The cooperation/communication between the teachers of the
Talented and regular classroom teachers seems to be adequate.

There is "friction" between the regular students and the Talented
students.

The Talented Program should be continued next year.

The school administration appears to be supportive of the
Talented Program.

Scheduling/logistics problems have been crated by the incorpo-
ration of the Artistically Talented Program within my school.

4

b0 NOT WRITE
1IN THIS SPACE

ALatu MIS; Exp. Data; May 31. 1934
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

QUESTIONNAIRE FOR REGULAR TEACHERS
ARTISTICALLY TALENTED PROGRAM

Parents of my (nonProgram) students seem to know about the
Artistically Talented Program.

Students enrolled in the Artistically Talented Program appear to
like the Program.

OEA: 5/11/84
ATP Regular Teachers
SURVEY/AWOJ

5.3

Autti : M I SI E.43. Date: May 31, 1984

C NOT WRITE
IN THIS SPACE

14

15



APPENDIX

51.



DATES SCHOOLS TEACHER

CONTRACTED SERVICES

PROGRAM-CATEGORY CONTRACTOR TOTAL COST

Feb. 20
24,27 &
Mar. 1

Perrine
&

Moton

S. Taylor Art-Drawing Nell Cook $225.00

Mar. 19
20,22,
23

Moton M.

Rodriguez
Dance-Modern Diane Jacobowitz $428.00

Mar. 19
20,22,23 Moton Wyroba Lst-Painting

Sculpture
T. Wochunas $478.00

Mar. 16 Perrine Webb Art-Textiles Berenice Conners 20.00

May 7,8,
10,11

Moton Ewing Music-Vocal Lynn Huff
Gackle

$250.00

Mar. 16/
30 Moton Wyroba Art-Ceramics F. Wyroba $200.00

May 7-11 Moton Floyd Music-Winds Jeffrey Kite
Powell $250.00

Mar. 19-
April 17 Perrine Wyroba

Taylor
Art-Paper Betty Kjelson $360.00

May 10
& 11

Moton Taylor
Wyroba

Art-Glazing Beryl Solla $150.00

Mar'. 26-

April 27
Perrine
Moton

Taylor
Wyroba

Art-Printmaking R. Duncan $300.00

May 12-
June 12

Moton Floyd Music-Winds Carroll Music $460.09

Mar. 8 -
April 10

Perrine
Moton

Taylor Art

Watercolor
Dorothy
Green

$420.00

May 14
May 15

Perrine Taylor Pastels Nell Cook 75.00

April 27
May 4

Perrine
Moton

Webb
Wyroba Video Tape Hy Stanton $1,006.00

May 17,18
May 21,22

Perrine
Moton

Taylor
Taylor

Stage Make-up
Miming

Corky
Dozier

$225.00

BEST COPY AVAILABLE



The School Board of Dade County, Florida adheres to a policy of
nondiscrimination in educational programs/activities and employment
and strives affirmatively to provide equal opportunity for all as required
by:

Title VI of the Civil Rights Act of 1964 - prohibits discrimination
on the basis of race, color, religion, or national origin.

Title VII of the Civil Rights Act of 1964, as amended - prohibits
discrimination in employment on the basis of race, color, religion,
sex, or national origin.

Title IX of the Education Amendments of 1972 - prohibits
discrimination on the basis of sex.

Age Discrimination Act of 1967, as amended - prohibits
discrimination on the basis of age between 40 and 70.

Section 504 of the Rehabilitation Act of 1973 - prohibits
discrimination against the handicapped.

Veterans are provided re-employment rights in accordance with P.L.
93-508 (Federal and Florida State Law, Chapter 77-422, which also
stipulates categorical preferences for employment.
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