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Executive Summary

The Program Development for Artistically Talented Project (ATP) was funded by
the Education Consolidation and Improvement Act (ECIA), Chapter II, 1in the
amount of $58,212. This project was designed to provide technical support to a
locally-funded program ﬁPr artistically talented students via development of &
curriculum/program guide® and special funding for additional contracted teachers
and a cle~ical support staff.

The local program, funded in the amount of $185,992, provided direct instruc-
tional services. The progvam served identified artistically talented elementary
students in grades three through six. Of the original 180 students projected
for the project (60 in Art, 60 in Dance, and 60 in Music), the project actually
served 121 students (58 in Art, 38 in Dance, and 25 in Music). Students from
the South and South Central areas were eligible to apply for this program of
special talent instruction. The program students, identified through a process
including nomination by their home school, teacher recommendations, and audition
by a8 scre:ning team received special instruction for 90 minutes per day, four
days a week, in the area of their talent. Program students were enrolled full
time at either Perrine or Moton Elementary Schools (3rd and 4th grade students
were assigned to Perrine, 5th and 6th grade students attended Moton). The goal
of the Talented Project was to extend experiences and learning in artistic areas
beyond what was normally provided in the regular program Seven teachers (3
music, 3 art, and 1 dance) were involved along with the project coordinator,
subject area supervisors, and school administrators.

The evaluation of this project was designed to assess the Chapter II-funded sup-
port project as well as limited aspects of the locally-funded (instructional)
program. The results of this evaluation indicate that most (Chapter II) project
activities occurred as specified in the program proposal. The program/curricu-
lum guide, including all planned elements, was completed as scheduled, the cler-
ical/support persornel were employed and satisfactorily utilized, and contracted
quest artists were employed appropriately and favcrably evaluated. Adequate fa-
cilities were provided at both project sites and instructional materials were,
for the most part, regarded as appropriate for the attainment of the objectives
by project teachers.

The majority of participating students gave "high marks" to most features of the
project; indicating that they had positive feelirgs about the ATP, the things
they learned in their ATP classes, and the effects of participation on their ar-
tistic expertise.

Parents of participating students were very supportive of the project's design
and effects, felt that the project had a positive impact on their child's talent
area, and that it should be continued next year. The vast majority of parents
of 4th grade students attending Perrine anticipated sending their children to
Moton next year to continue in the program.

Peguiar teachers indicated that the ATP students seemed to enjoy the program and
"fit in well" with the rest of the class. Additionally, they felt that the
fschool) administrators appeared to be supportive of the program. Relatively
low ratings were given to the adequacy of regular/ATP teacher communication,
however,

ICopies of the Curriculum/Program Guide are available from the South Area Office
{contact Marcia Pennington, South Area Art Specialist).
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Program teachers indicatec that they were, for the riost part, setisfied with the
precress made by most stugents, the adequacy of supplies, meterials, anc facil-
1L1es, and the entry level cof most of the students selected for participation,
however, relatively low ratings were given to the level of support received
from "reguler program" teachers, and only one-third of the program teachers
indicated that they would like to remain in the program next year, In terms of
spec1fic areis requiring attention, the dance teacher indicated that provisions
should be made to split the dance students into at least two ability levels,
such that instruction of each of these groups could occur separately. The music
teachers also indicated that the quality of the stringed instruments was a prob-
e, Finally, all program teachers indicated that the frequent addition ot new
students intu the program created problems with instructional continuity, and
sujgested that (at most) twice-yearly opportunities for program éntry be pro-
viaed,

Interviews with ATP school administrators indicatea that although scheduling had
been citficult the ATP was overwhelmingly supported by parents and staff membe:s
alike. Transportation was mentioned as a major problem, Students were on the
bus for lonc periods ot time and frequently were not picked up at the pre-
established locations, The aaministrators also felt that the cooperation be-
tween the reguiaer teachers and ATP teachers had not been optimal and that more
referruais were needed to the program, specifically in the areas of music and
Gance. kdministrators of both schools also indicated that the term "artistical-
iy talented" had generated scme unfavorably-perceived connotations on the part
0f purents of "regular program" students, and that another term (both suggested
"Fine Arts") might be used to describe the program, Finally, administrators
felt that full-time (rather than part-time) clerical assistance should be
provided tu the Program,

As a resuit of tnese findings, the following recommendations are made:

i Art, Music., ana Fhysical Education teachers in potential feeder schools
sheulo be encouraged to ideritify more students for the program,

< Tne ramie 0f the proaram should be changed from "Artistically Talented" to
st wther, less ¢ffectively-laden name such as "Fine Arts."

3. Transportation for program students should be improved. £ special shuttle
bus usec exclusively to transpors “Fine Arts" students would be beneficial.
i the extent feoSible, students in each of the three a tistic areas snould
of separated into groups of different ab*lity to enable more sharply fo-
cused instruction,

BalN

‘. Fuli-time (rather than houriy) clerical personnel should be assigrea to
ach 0T the program schools.

r. beaular teechers should be encourceged to more fully support the prugram,

Pro- arc post-assessm=nt by an interdisciplinary team, to measure program
Sinaltosneule be made an integral part of the program,

. BEST COPY AVAILAR: ;
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Bevter quatity strinced instruments should be provided for music students.

Studerts snould be placed into the program at scheduled intervils rather
than ccrtinually phesed in throughout the year.

vhe practice of employing the contracted services of guest artists to en-
hance the program should be continued.
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Description of the Project

The Program Development for Artistically Talented Project (ATP) was funded by
the Education Consolidation and Improvement Act (ECIA), Chapter II, in the
amount of $58,212. This project was designed to provide technical support to a
locally-funded program for artistically talented students via development of a
curriculum/program guide and special funding for additional contracted teachers
and a clerical support staff.

The local program, funded in the amount of $185,992, provided direct instruc-
tional services. The program served identified artistically talented elementary
students in grades three cthrough six, Of the original 180 students projected
for the project (60 in Art, 60 in Dance, and 60 in Music) the project actually
served 121 students (58 in Art, 38 in Dance, and 25 in Music). Students from
the South and South Central areas were eligible to apply for this program of
special talent instruction. The program students, identified through a process
including nomination by their home school, teacher recommendations, and audition
by a screening team received special instruction for 90 minutes per day, four
days a week, in the area of their talent. Program students were enrolled full-
time at either Perrine or Moton Elementary Schools (3rd and 4th grade students
were assigned to Perrine, while 5th and 6th grade students attended Moton).
Students in the regular program at both schools participated jointly with ATP
students in selected music activities. The goal of the Talented Program was to
extend experiences and learning beyond what was normally provided in the regular
program. Seven teachers (three music, three art, and one dance) were involved
along with the project coordinator, subject area supervisors, and school admin-
istrators. Two of the seven teachers were regular music and art staff who
teamed with Fine Arts teachers to implement the program.

Description of the Evaluation

While the primary responsibility of the evaluation was to focus on those aspects
of the total program which were funded through Chapter II (development of the
curriculum guide and provision of contractual services), salient information con-
cerning the other (instructional) aspects of the total program was included in
order to provide an overall perspective.

Data collection activities included the examination of records, observation of
program activities, surveying via questionnaire and interviewing program person-
nel. The following section provides an overview of the general approaches that
were taken in the evaluation.

Assessment of the Curriculum Guide

'he project coordinator was contacted at specific intervals to determine the
schedule on which the curriculum guide was being prepared. At each successive
interval, a "percentage of completion rate" was determined by the coordinator
and communicated to Office of Fducational Accountability (OEA) staff. The con-
tents of the guide were assessed by OEA staff to determine the presence of spe-
cific instructional objectives and related instructional activities and tests.
Sections of the Guide that were prepared to assist program staff in such areas
as the contracting of resource personnel were also reviewed.

Characceristics of the Student Population

OkA staff developed a Participants Roster Form (see Appendix A) which was com-
pleted by school-level personnel at each of the program schools. Information
containea  included the students' names, I.D. numbers, grade level, '"home
school,” entry/exit dates, reasons for exiting, ethnicity, and area of talent.
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Examination of the completed participant rosters enabled documentation uf the
distribution of students across the various areas of talent and the specific
auministrative areas of student origination.

Survey or Attitudes Toward the Program

Parents. Survey forms (see Appendix B), developed by GEA, were distributed to
21T of the parents/quardians of participating Sstudents via the program teachers,
Items included in the surveys yielded information pertaining to the operation
and perceived effectiveness of the program, communication between the schooul,
parents, and teachers and the positive ana negative aspects of the program &s
perceived by the parents. Parents were asked to specifically respond to such
1ssues as (1, the magnet school concept, (2) transportation to and from the
scheel, (3) the quality of regular instruction at the program school, (4) the
perceived impact of the program on their child's artistic performance, and (5)
whether the program should be continved in its present form 1in the 1984-85
school year.

Program teachers, Surveys (see Appendix C) were used to assess the program-

refevant attitudes of all program teachers as well as their needs for enhanced

support/structure in terms of instructional procedures, materials, facilities,

etc. General issues addressed in the attitude/needs survey included (1) the per-
ceived attitudes of parents and other teachers toward the program, (2) the ade-

quacy of instructicnal design/materials, (3) the appropriateness of the "entry

level of talent" of the participating students, (4) their satisfaction with the

eligibility criteria and screening procedures, and (5) problems with regular pro-
gram/Talented Program integration.

Program studerts. All program students were surveyed in April/May of 1984 to
ascertain their attitudes regarding, as examples, (1) their enjoyment of specif-
ic aspects of the program, (2) their desires to continue on with the Talented
Program during the next (1984-85) school year, (3) home school vs. center school
interaction (friendships, teacher relationships, gereral extent of satisfaction
with the school experience, etc.), ana (4) the extent to which they perceived
that tney were developing their talents at a rate significanrtly above 'hat would
be experienced in a regular school music/art program (see Appendices U and E).

Reqular teachers. A1l regular classroom teachers who had students enrolled in
the program were surveyed to ascertain their perceptions of the Talented Program
a5 1t operated in their school (see Appendix F). Of particular iriterest were
such facters as: (1) the extent to which parcicipatien in the program appeared
to impact (positively or negatively) the academic perfornance of their students,
(2} the nature and impact of scheduling or ofther logistical prcblems created by
the instailation of the Talented Program, (3) the interaction (positive or nega-
tive) of the program students and the regular students in their classes, (4) the
quality of communication between the program teachers and the regular teachers,
and (5) the perceived extent of support given by the school administrators -o
the Talerted Program,

Admnistrators, On-site interviews were conducted with the two principals by
LCEA stdrt to ascertein: (1) the impect that the Talentea Program had on sched-
uling at the schools, (2) the suitability of the acmissions criteria, (2, the
nrpact of the program cri parents at the schools, (4) the prcblems of transporta-
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tien, (5) the impact that the program had on the faculty (program ana regular
"eachers), (6) the effectiveness of the clerical supgort personnel, (7) the
1mpact of the program on non-participating students, and (8) recommendations for
procram imprcvement,

Parents of students selected but not enrolled. Parents of students that were
eligibTe for the program but for some reason did not enroll were interviewed by
OEA staff to ascertain their reasons for not enrolling their children in the
program.

Assessment of program impact on students. An outside evaluation team composed
of subject area specialists/supervisors assessed the skill levels of the stu-
dents in May, 1984. Students who were enrolled in the Art program had their
folders and productions assessed by the Art tecm made up of three specialists/
supervisors from the District. The team evaluated each student's production and
assigned a rating for each area of artistic piece exhibited by the student
(e.g., drawing, pastel, clay, ceramic, print, collage, etc.). The ratings were
based on & five-point scale and were tallied for a total overall assessment of
the program bdsed on the individual products. A similar three member team evalu-
ated the bance and Music programs at both schools. Again, these teams were com-
posed of subject area specialists/supervisors in the respective talent areas.
As with the Art evaluatinn, the teams assessed skill levels in cemponent parts
or the disciplines (e.g Music - strings, recorders, vocal, percussion, etc,;
Dance - ballet techniq :s, classical position, axial movement, center floor
work, etc.).

[n addition to comments provided by these teams, QFEA utilizea salient question-
naire items as well as enrollment figures for secondary level arts programs to
assess program impact,

The evaluation activities described above provided responses to the tollowing
quastions:

l. To what extent was the curriculum guide completea as scheduled and as con-
ceived,

. To what extent were consultant services employed and how favorably were
they evaluated?

how were the su.port personnel (secretaries/clerks) employed d4na how
ravorably were their services eavaluated?

)
.

“, what were the major characteristics of the project student population?

To what extent were participating stugents perceived as exhibiting gains in
their specific areas of talent?

N

6. what was the quality of the relationsnip between "reqular" students and
"project" students?

/. To what extent haa attendance and enroliment been impacted by the project?

“.  whal were the gereral attitudes or teachers, students, and staff towara

this project?
BEST COPY AVAILABLE
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Results

Extent to Which the Curriculum Guide was Completed as Scheduled

The program/curriculum guide was completed on schedule within the time Tinas as
specified in the project proposal. The guide is a comprehensive (563 page) doc-
ument providing specific information for the delivery of learning experiences to
elementary talented students in Art, Dance, and Music. The guide consists of
three major components. Component 1 contains general information including
budget, statfing, fscilities/equipment, and screening forms. Component II de-
lineates the instructional program, student assessment profiles and subject area
outlines. This component breaks down the 31.dividual talent area of Art, Music,
and Lance into specific goals, objectives, activities, materials, and evaluation
strategies. Component III addresses contracted services in terms of applica-
tion, transmittal for agreement, and payment requisitions. The guide was print-
©d ana made available on July 13, 1984. The program/curriculum was comprehen-
sive and -ontained all components as specified in the project proposal.

Extent to Which Consultant/Contracted Services Were Employea and Favorably Eval-
Lated )

Between February 20, 1984 and May 22, 1984, a total of 15 guest artists mace pre-
sentations to ATP students via performances, demonstrations, and direct instruc-
tion to the students. Contractors were identified by the Fin: Arts staff with
the approval of supervising administrators. Contractors (usually "working" ar-
tists) were selected on the basis of their reccanized professional reputation,
and special expertise in their field, as well as the relationship of their ser-
vice to the instructional program. (Refer to Appendix G for a complete Tlisting
of guest artists and dates of appearance.) Interviews conducted with program
teachers, administrators, and the program coordinator reveaied that the guest
artists were received favorably by students, staft, and teachers alike. Project
schuol administrators indicated that the consultant se-vices playea an integral
part in the program. Many of the guest artists made presentaticns tg the entire
school pupulation, thus impacting the talented program as well as “regular” stu-
dents, demcnstrating that these centracted services could effectively be used to
support regular fine arts programs.

Extent to Wnich Support Persornnel Services were Emploved and Favorably Evaluated
[nterviews were conductoed with administrators at project sites by CEA staff to
acquire information regarding the employment and evaluation of the clerical/sup~-
port staff. Administrators gave very favorable ratings to these staff. Both
school administratyrs assigned these staff the following responsibilities:

1. Kecord keeping,

< Mail-outs and routine pars . notification of upcoming events and areas of
concern,
3. Scheduling auditions, updating student protiles, and arranging transporta-

¢cron schedules,
G, Cratting of letters, memos, etc.,

5. Assasting in communicating with pdrents and - *her "pubiic relations®
ertorts, and

L fS5ist 1 in the overal! oaperation of the progiram,




Buth school administrators indicated that tne clerical/support personnel were
invaluable to program coperation and felt that each school site should have a
tull-time person functioning in that capacity,

mMajor Characteristics of Student Participants

Examination of data descriptive of Artistically Talented scudents suggested that
all students accepted for placement at both schools (Moton and Perrine) met the
eligibility criteria for program acceptance. A total of 121 students partici-
patea in the project during the 1983-84 school year. Moton served 70 students
in grade 5 and 6 (Art-31; Music-20; and Dance-19) while Perrine served graaes 3
and 4 and had a total enrollment of 51 students (Art-27; Music-5; and Dance-19).
These figures represent 67% of the original projected enrollment of 18GC stu-
gents. Selected students' home schools were primarily from the South ana South
Central areas of the courty. The program also included a small number of s:tu-
dents who had previously attended private schools.

Impact of Program on Level of Talent

Information from the survey questionnaires and data frum the evaluation teams
indicated that the students apparently evidenced substantial gains in their tal-
ent area. All program teachers (100%) indicated that they were satisfied with
the progress made by most students and a majority of parents (87%) felt that
they saw a significant improvement in their child's drea of talent as a result
of the program. On the primary student (grades 3 and 4) survey, all of the stu-
dents (100%) indicated that they learned a lot 1in their Talented class and
vast majority (91%) of intermediate (grades 5 and 6) students felt that = ay
were developing their talent area faster the.. at the school they attended .
year. Finally, subject area specialist/superv;sor teams all indicated that, ..
the basis of th2ir assessment of student perform ace, the program had been high-
ly successful for the first year of operation.

Another indicator of program impact was seen in the number of Moton students who
applied and were accepted to the Scuthwood Junior High Schooul Arts Program. Of
the 12 students who applied to the program from Moton, seven (58%) were uncondi-
ticnally accepted. This compares c¢o 34% who were accepted from the total number
of applicants from other areas. Perrine was nct included in this discussion be-
cause that program serves only grades 3 and 4.

Cuality of the Relationship Between "Regular" Students and "Project" Stuaents
Intormation obtained from the parent surveys indicated that the vast percentage
of parents (81%) felt that their child got along well with other students at the
schoul who were not in the program. Regular teachers felt that the Talented
stugents had "“fit in well" with the rest of the class (82%) and that a reason-
«ble amount of interaction had taken place between the regular students and the
Talented stuagents (82%) Only a small percentage (9%) indicated that there was
rriction between the regular students anc¢ Talented students. Slightly more than
half (587%) of the primary students (grades 3 and 4) felt that the students at
their "program school" were just as rice as as the students at their previous
school, while a somewhat Jlarger percentage (65%) of intermediate studerts
(grades 5 and 6) indicatea that the regular students at the program school were
friendly.

Attitudes of Primary Level (Gracdes 3 anc 4, Students Towarda the Project
Survey torms were completed by approximately €8 of the thirc ana fourth grade
students (Perrine) participatina in the project. The survey torm contained ten
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statements to assess students' general orientation toward tha proiect, their re-

action to par+icipation and their percuptions of the effects ot project partici-

pation., For each statement, students indicated their agreement or disagreement
- Dy marking appropriate responses on the survey form.

Responses to this survey are described below and presented in Table I. For
clarity ot presentation, items are grouped under three headings describing vari-
ous program aimensions. Table I contains the percentages of students responding
to the options for each item.

General orientation toward the project. The primary level questionnaire jnclud-
ec¢ four items within this cluster. All four items received predominantly favor-
able responses with at least 71% of the students providing a positive response
tor each item. A high percentage of students indicated that they liked school
(84%) and that they liked their Artistically Talented class (98%). The least
favorable responses were given to statements affirming that most of the students
in their Talented class were friendly with each other (78%) and that they were
as "talented" as the other student, in their Talented class (71%).

Reaction to participation in the program., Four items were included in this clus-
ter. All or virtually all students felt that their parents liked them being in

the program (98%) and that what they did in their Talented class was interesting

(1C0%). The other two items received substantially less favorable responses.

Only slightly more than half (58%) of the respondents indicated that fellow Stu-

dents were as nice as students at their previous school and almost half (49%)

"missed" going to their previous school.

Perceivea effects of project participation. Both items in this cluster rece‘ved
high rates of agreemernt. A1l students {100%) indicated that they learned a lot
in their Talented class and almost all students (93%) indicated that they would
Il 1ke to participate in the Talented Program next year.

attitudes of Intermediate Level (Grades 5 and 6) Students Toward the Project
Survey torms were ccmpleted by approximately 84% of the tifth and sixth grade
students (Moton) participating in the project. The survey form contained 20
Statements to assess stucents' general oriencation toward the project, their re-
action to participation and their perception of the effects of project partici-
pation. For each statement the students indicated the extent of their agreement
o a tive-point scale. For clarity of presentation, items are grouped under
three headings describing various program dimensions. Table II contains, for
each item, the percentages of students responding to each of the five response
vptions. Mean rumeric ratings (1 = strongly disagree; 5 = strongly agree) are
also displayed for each item. With some minor exceptions, high numeric averages
can cererally be interpreted as "program tavorable."

Gensrdl orientation toward the project. Four items were included within this
cluster. High percentages of agreement were obtainea (at least 78%) for all
tour items., Almost all stucents (95%) indicated that they were proud to be se-
lected for participation in the Artistically Talented Program and were happy
(32 ) tou come to class. A high percentage (88%) of the students also indicated
tnat they woula like to be in the Talented Program again next year. A relative-
Iy low percentace (78%) of these students indicated that "most" of the stucents

1. thelir taiented class were friendly with each other.

D




AP J

TABLE 1

Student Survey Responses - Primary Form (Grades 3 & 4)

N = 45
percent responding
General Orientation Toward the ATP YES NO
I Tike school. 84 16
Most of the students in my Telented class
are friendly with each other. 78 2¢
I Tike my Talented class. 98 2

I am as talented as the other students
in my Talented class. 71 29

Peaction to Participation in the ATP

My parents like me to be in the Talented

Program. 98 2
The students at this school are just as

nice as the students at my other school. 58 42
The things I do in my Talen.ed class are

interesting. 100 0
I miss going to my regular school. 49 51

Perceived Effects of ATP Participants

I Tearn a lot in my Talented class. 100 0
[ want to be in the Talented Program next
vyear, 93 7
10
Q. 15




Percent responding to each chcice

Strorgly
Disagree
(1) Disagree
Table II Z?; Incertain
S*udent Survey Responses (3) Agree
Intermediate Form (Grades 5-6) 4} Strongly
N = 59 Agree
555
feneral Crientation toward The ATP -
MEAN
Most days I'm happy to come to my
Talented class. 4.5 0 0 7 37 56
Most of the students in my Talented
class are friendly with each other 4.0 0 5 17 58 20
[ am proud of being seTected for
participation in the Talented
Program, 4.7 0 ¢ 5 17 78
I would Tike to be 1n the Talented
Program next year. 4.6 0 4 8 8 a0
Area of Taient. MUSIC 203 ART £33 DANCE 15
Reaction to Participation in the ATP
ihe work I do in my Talented cTlass
is interestina. " 4.5 0 0 3 49 48
I Tike the way my Talented classes
are run, 4.3 0 0 14 41 &5
In my Talented cTass, we do many
things that we wouldr't do in a
regular music, art, or dance class. _ 4,4 < 5 5 29 59
My parents are satisfied with the
things I do in my Talented class. 4.2 0 2 15 36 47
The thiras that T do in my Talented
class are challenging. 4.0 3 9 14 LY 32
[ Tike this school. 4.0 e 3 12 36 41
I miss my friends at my old school. * 3.7 14 11 14 20 41
ihe reqular students at this sclioo]
are friendly, 3.8 3 9 <3 35 30
I can easiTy "keep-up™ with my
regular subjects. 4,2 2 2 10 48 38

11 1
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Percent responding to each choice

Strongly
Disagree
Zl; Disagree
Table II (cont,) ZZ; Uncertain
Student Survey Responses (3) Agree
Intermediate fForm (Lraaes 5-6) 4 Strongl:
N =59 Agree
i55

Perceived Ettects MEAN
My Talented teacher makes me fee]
like nhe/she wants me to learn. 4.6 0 0 5 32 63
My participaticn in the Talented Pro-
gram has helped me to learn many new
things. 4.7 0 Z 2 25 71
Participation 1n the Talented Program
hes increased my motivation to learn. 4.2 3 3 13 37 44
Participation “n the Talented Program
nas helped me tu develop my self-
contidence, 4.1 3 2 14 49 32
The reguiar class teachers at this
school help me to learn a lot. 4.5 0 2 9 29 . 60
I feel that I am developing my area of
talent faster than I was at the schoo]
[ attenaed last vear, 4.5 2 3 4 Zz 69
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Reaction to participation in the project. Nine items were grouped within this
cluster. Substantial percentages of respondents agreed that the work they aqid
1n their Talented class was interesting (97%), that they liked the way the
Talented classes were run (86%), that they did many things they could not have
done in a regular music, art, or dance class (68%), that their parents were sat-
istied with the things they were doing in their Talented class (83%), and that
they could easily "keep-up" with their regular subjects (86%). Only about three-
quarters of the respondents agreed that they 1liked their current school, how-
ever. The lowest percentages of “"favorable" responses were given to statements
that assessed the friendliness of regular students at the school (65%) and the
extent to which friends at their previous school were missed (61%).

Perceived effects of project participation. A total of six items were included

in this cluster. More than 90% of the responding students felt that their parti-
cipation in the Artistically Talented program helped them to learn about many

new things (96%), that their program teacher was perceived as interested in

their learning (95%), and that they were developing their specific talent faster

thar previously (91%). "Program favorable" responses were given by at least 81%

of the respondents to the other statements in this cluster.

Attituces of Parents Toward the Program

ATl parents of students enrolled in the ATP were provided with questionnaires.
Acproximately 52% of the parents completed and returned their questionnaires,
The questionnaire contained 20 statements to assess parents' understanding of
the project and their perceptions regarding the project's design, impact and in-
tegration with the schools' regular education programs. For each statenient, the
parents indicated the extent of their agrzement or disagreement on a five-point
scale.

Responses to the survey are described below and presented in Table III. For
clerity of presentation, items are grouped under four headings describiny vari-
uus project dimensions. Table IIl contains the percentage of parents responding
with each of the five response options.

Program design. Only two statements were inciuded to assess parental percep-
tions o1 program design. Over one-quarter (27%) of the parents felt that
Lransportation was a major problem getting their child to and from the scheol.
A majority of parents (91%) indicated that they were satisfied with the Talented
Prograin and thought it should be continued in its present form next year,

Comcunication, Five items were included in the questionraire to enable parents

to express their opinions regarding the adequacy of communication between the

schcol and the home. Virtually all parents felt that they were aaecguately in-

formeu ot the program's objectives (91%) and how the prugram woula operate

(667). High marks (93%) were also given to the accessibility of the school's

statt tor conferences and phone contacts. A lower, but still high percentage of

respondents indicated that the Talented teacher kept them adeguately informed of

“heir child's progress (8C%) and that the cooperation between the Talented teach-
€rs and reguiar teachers seemed to be good (82%).

Program effects. Six items were combined to form this cluster. Almost al) par-
ents (95 ) iraicated that their child enjoyea the Talented Prograi and they they
could see significant improvement in their child's area of talent (87 ;. Sub-
stantial percentages also felt that their child was able tu "keep up" with the

13
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Percent responding to each choice

Strongly
Disagree
1
Table 111
Parent Survey Responses

N =63

Program Design MEAN

Disaaree
2

Uncertain

(3} Lqgree
) Strongl}

A?gee

Transportation has been a major prob-
temt this year in getting my child to
and from school, 2.5

N
co

10

15

12

[ am satisfied with the Talented Pro-
yram and think it should be continued
in its present form next year. 4.3 2

39

Communication

The talented teacher keeps me ade-
quately informed of my child's pro-
gress, 3.9 3

16

51

29

[ was adequateiy iniJormed of the
Program's objectives. 4,2 0

61

29

I was acdequately informed of how the
Talented Program would operate. 4.2 0

51

The current <schcol's staff is acces-
»1ble for conferences and phone con-
tacts. 4.3 Q

[Gen

51

Cooperation between my child's Tal-
ented teacher and regular class
teachers seems to be good, 4.0 0

16

65

17

Program Effects

'y child enjoys being in the Talented
Frogram, 4.7 l

17

78

My child has a more puSitive attitude
toward schuol as a result of being in
tne Progran., 4.2 2

42

45

I can see signiticant improvement in my
Chiic's area ot talent as a resuit of
the PY'U"_,!'-:-". 4.4 0]

My child's triendships nave sufrered
beciuce he/sne does rot ateand a neigh-
perngucd schogl,

~N)
O

39

41

o
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Table III (cont.)

Percent responding to each choice

Strongly

Qi%%%ﬁggDisa§ree

2 Uncertain

Parent Survey Responses 3 Agree
4 Strongl:
N =63 Agree
i55
Program Effects (cont.) MEAN
My child 1s able to "keep-up™ with the
lessons in the regular program. 4.2 0 3 11 51 36
My child's progress in the regular aca-
demic program has suffered because of
the time spent in the Talented Program. 1.6 52 39 7 0 2
Talented Program/Reguldr Program Integration
The relationship between my child and
his/her Talented teacher seems to be
ceod, 4.4 0 2 & 35 51
[ feel somewhat isolated from my child's
current school, 2.2 28 45 10 12 5
My chiid gets along well with the other
students at the school who are not in
the program, 4.1 C 2 17 55 26
The current school's auality of reqgular
pregram instruction is compirable to that
ot my child's previous school. 4.0 4 4 13 50 <9
The current schocT's staff is generaily
Very cooperdtive, 4.4 0 0 0 57 43
Lo you anticipate sending your child to Yes 89Y
¥oton next year to continue in the Pro-
gram? («ih grade Perrine students only.) No 117
Te what extent does this program take the Totally 32%
place of other options (private lessons, Largely 35%
~tC.) which would be employed in the de- Somewhat 9%
velopment of your child's talent? Slightly 6%

Lot at A1l 17

3




lessons in the regular program (87%) and that their child's progress in the reg-

uldr academic program had not suffered because ot participation in the Talented

Program (91%). A substantial percentage of respondents indicated that their

child had a more positive attitude toward school as a result of being in the pro-
gram (87%). Only a small percentage (13%) felt that their child's friendships

nad suffered because tney did not attend a neighborhood school.

Talented program/regular program integration. Five items were included in this
cluster. Parents felt chat the current school's staff was generally very co-
operative (100%) and that the relationship between their child anc his/her Tal-
ented teacher seemed to be good (90%). Only a few parents felt like they were
somewhat isolated from their child's current school (17%). A substantial per-
centage (79%) indicated that they thought the current school's guality of reg-
ular program instruction was comparable tc that of their child's previous
school. Finally, 81% of the respondents felt that their children got along well
with the other students at the school who were not in the program,

N response to a concluding section of the survey, the vast majority (89%) of
"Perrine parents" indicated that they would send their child to Moton next
school year (1984-85) to continue in the ATP and most of the parents (67%) felt
that the program was totally, or largely, taking the place of other options that
would be employed in the development of their child's talent area.

Reaction of Parents Whose Children Were Accepted but Never Attended

A st of 32 names and home schools of parents who had children selected for the
program but never attended, was Sforwarded to OEA by the project coordinator.
Contact was made with over half (60%) of those parents to determine reasons for
non-program attendance. The reasons for non-attendance were varied and included
the child's participation in a competitive program (e.g., Gifted, AEP, etc.),
the wish tor their child to attend a neighborhcod school, transportation prob-
lems, plans to attend the ATP next year, or plans to move out of the area. The
remaining parents (40%) had either movea, had phones disconnected or unlistec
numvers, did not answer (after repeated calls), or were otherwise unavailable
for contact.

Respenses to Regular Classrocm Teacher Questionnaire

ATl regular classroom teachers who had students participating in the Talented
Program were provided with a teacher cuestionnaire. Eleven teachers returned
surveys trom Perrine and Moton. The questicnnaire contained 14 statements about
the Talented Program to which the teachers indicated the extent of their agree-
iient Or disagreement by responding using a five-point scale. The results of
tnis portion of the questionnaire are presented in Table IV in terms of the per-
centage of teachers responding tc each of the five response alternatives. For
ciarity of presentation, items are grouped under fcur neadings describing vari-
Ous program dimensions.

Comrunication. Two items were included in this cluster to assess the extent to
which classrocm teachers felt that communications recarding the prugram were ad-
eGuete. Less than half (45%) of the regular teachers felt that there was ade-
Quate cummunication/cooperation between the teachers of the Talented anc regular
teachers., however, a large percentage (382°) indicated that parents of their
regulcer {ncn-program) students seemed to know about the Artistically Talented
Frogram in their school.
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Percent responding to each choice
Strongly
Disagree
1 Disauree
Tabie IV i25 Uncertain

kegular Teacher Survey Responses (3} Kgree
4) Strongl:

N=11 Agree
i5§

coinmunication \
Lommynicati MEAN

The cooperation/communication between
the teachers of the Talented and reg-

ular classroom teachers seems to be
adequate. 3.2 9 18 28 36 9

Parents of my (non-program) students
seert tu know about the Artistically
Talented Program, 4.0 0 0 18 64 18

Program Impact and Percejved Effects

The Talented students are able to
"keep-up" with the regular class work
without much difficulty. 3.7 0 18

O

55 18

The Talented Program has had a posi-
tive impact on this schcol. 3.9 0 9 o 46 27

The Talentec Frogram should be con-
tinued next year, 4,3 0 9 18

(o]

64

Students enrclled in the Artistically

Taiented Program appear to like the
Program, 4.6 0 0 0 36 64

Project Cesign

Most Of the students in the Artistically
Talented Program are also high academic
achievers, 3.0 9 36 iC 36 9

The Talented students spend too much time
in their talented class. 2.8 10 40 <0 20 10

The school administration appears to be
supportive of the Talented Program. 4,7 0 0 0 27 73

Scheduling/logistics problems nave been

created by the incorporation of the

nrtistically Telentea Frogram within my

schcul. 3.9 9 9 1C o7 45

17 N
o
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Percent responding te each choice

Strongly
Disagree
Zl; Disagree
Table 1V (2) Uncertain
Regular Teacher Survey Responses (3) Agree
4) Strongl:
N =11 Agree

555
Fegular Program/Talented Program MEAN
Student Integration '
A reasonable amount of interaction
tikes place between the regular stu-
dents and the Talented students. 3.9 0 1& C 54 28
The Talented students "fit in well"
with the rest of the class. 4 3 0 ¢ 18 36 46
The other students have been neglected
aue to all the attention given the
Talented students. 2.7 27 36 0 ¢ <8
There is "friction™ between the regular
students and the Talented students. 1.8 45 45 G 0 10
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Program_impact and perceived etfects. A total of four items comprised this
cluster. More than 70% of the responding teachers agreed that the program stu-
dents were able to "keep up" with their reqular class work and that the program
had a pcoitive impact on the school and should be continued next year,

A1l respondents (100%) indicated that the students enrolled in the program ap-
peared to like the program.

Project design. Four items were concerned with the design and implementation of
the program. All the teachers (100%) agreed that the school administration ap-
peared to be supportive of the program. In response to a statement that was in-
cluded to assess the academic characteristics of the program population, there
was evenly divided opinion (45% agree vs. 45% disagree) that program students
were also high academic achievers. A relatively small percentage of teachers
(30%) telt that the Talented students spent too much time in their talent class-
es but a fairly large portion of teachers (73%) felt that scheduling/logistics
problems were created by the incorporation of the Talented Program within their
school,

Talented Program/regular program student interaction. Four statements refer-
ring to program integration composed this cluster. A large percentage ot teach-
ers (82%) indicatea that the Talented students “fit in well™ with the rest ot
the class and that a reasonable amount of interaction took place between the
regular stuaents and the Talented students. Only a very small percentage (10%)
or the teachers felt there was "friction" between the two groups of students,
but 37° indicated that they felt the other students (non-program) had been ne-
glected due to all the attention given the Talented students.

kesponses to Program Teacher Questionnaire

Survey torms were ccmpleted by six out of the seven (86%) of the program teach-
ers. The survey form contained 21 statements to assess the program teachers'
perception of program impact, design, and facilities/materials for implementa-
Glen.  For each statement the program teachers indicated the extent of their
égrecment or disagreement on a five-point scale. Responses to this survey are
described below and presented in Tables V a and V b. For clarity of presenta-
ticn, items are grouped under three headings describing various program dimen-
sions. Tables V a and V b contain the percentages of program teachers respond-
ing with each of the five response options for each ijtem and the specific school
for which the response is applicable. Because the majority of the teachers pro-
videa 1nstruction at both schouls on an intinerant basis, jtems were formatted
i such a way as to allow a separate response for each school.

Moton

Froject design. Nine items were grouped within tais cluster (see Table V a). A
majority of program teachers responded "favorably" regarding their satisfaction
with the entry level of most students in the ATP (80%) and the adequacy ut the
elicibriity criteria for student selection (83%). However, somewhat in contra-
diction to this latter finding, 40% of the responderts velt that there were “sub-
Stantial numbers" of stugents in the Talented Program who did not belong because
¢f inadequate skill levels. Additionally, substantial percentages indicated
that the clerical support provided by the Program rad not helped them personaily
{6, ). In a more positive vein, most of the program teechers indicated that the
itinerdnt teaching schecule did not adversely «ifect program continuity (80%),
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BEST COPY AVA“.ABLE Percent responding to each choice

Strongly
Disagree
1 Disagree
Table Va (2) Uncertain
Program Teacher Survey Responses (3} Agree
MOTON i4) Strons
N==¢6 Agr:
iS
Program Design MEAN
The itinerant teaching schedule aa-
versely affects the continuity of
the Program, 1.8 6G <C G 20 0
"~ The Talented Program has created major
scheduling problems. 4.2 0 20 G 20 60
There are substantial nuimbers of stu-
dents 1ir the Talented Program who do not
belong in the program because of inade-
guate skill levels in their talent area. 2.8 0 60 G 40 1)
i am satisfied with the entry level of
most students in their talent area. 3.6 0 20 G 80 0
The talented students are frequently
pullea out of the talented classes for
one reasoun or another, 2.4 0 80 0 20 0
The inci  <on of the "cadet™ students
v'uton oniy: creates problems in that
those students aere at a talent level be-
luw that of the oricinally iaentified
stucents, 2.4 0 eC 4G 0 0
| fzel that the Prcaram should be ex-
panced to other schools. 4.¢ 0 17 0 33 5C
The clerical support provided by the
Program has helped me personally. 2.6 0 60 20 20 0
The =higibility criteria used to select -
students tor the Telerted Program are
ad:-Guate. 3.8 C C 17 63 0
Proyrait Lnpact
The scneal adaministration has been very
sugcortive of the Progroa, 5.0 0 60 0 20 20
" The roqular ie<chers dare supportive of
the Talertad Frogran, 5.6 U 0 e oG C




Table Va (cont.)
Frogram Teecher Survey Responses

Percent responding tc each choice

Strongly

Disigree Qi%%%ﬁgg

Uncertain
3 Agree

MOTON (4] Strongl:
N=256 Agree
ES)
Program Impact (cont.) MEAN
I am satisfied with the progress made
by most students. 4.0 0 0 0 100 0
The reyular teachers resent the intru-
sion of the Talented Program. 2.2 0 80 20 0 0
Parents are very supportive of the Pro-
gram, 3.8 0 0 20 80 0
The Talented students seem to be iso-
lated from the rest of the schoo]
pcpulation. 2.0 0 100 4] G G
The interaction between the "cadet"®
students (Moton only) and the original-
ly identified students negatively im-
pacts the implementation of the Pro-
gram, 2.4 0 60 40 0 G
I would Tike to teach in the Program
next year, 3.4 0 40 20 G 40
Adequacy of Facilities/Materials )
fhe supplies/equipment are ac.ouite for
the Program. 4.6 0 0 0 4G 60
The tacilities are adequate for the -
Precram, 4.6 0 0 Q 40 60
[t woula have been helpful to have had
the curriculum/program guide at the be-
gruninc of the year, 3.5 17 0 C a2 ¢
I feel that the curriculum/program guice
will be very helpful. 3.8 0 G 17 83 0
|-
21

<0



that the program should be expanded to other schools (€3%), that students were
rot frequently pullea cut of their talented classes (66%), and that the inclu-
sion of the "cadet" students had not created problems (60%) (these students were
at a talent level below that of the originally identified students).

Program impact. A total of eight items were included in this cluster. Al]l
(100%) of the program teachers indicated their satisfaction with the progress
rage by the students, and disagreed that the talented students were isolated
trum the rest of the school population. Eighty nercent felt that parents were
supportive of the program and none (0%) felt that regular teachers “resented"
the intrusion of the ATP. In a less positive vein, fewer than half (40%) of the
respondents felt that the (school) administration was supportive of the program
arc unly 40% indicated that they would like to teach in the program next year.

Adequacy of facilities/materials. Four items vire combined to form this clus-
ter. All of the program teachers (100%) indicated that the supplies, equipment,
ana fdacilities were adequate for the program. A substantial majority (83%) felt
that it would have been helpful to have had the curriculum/prograin guide at the
beginning of the year and that the guide would be very helpful.

Perrine

kesponses given to this survey by program teachers referring to Perrine (see
Table V b) were, without exception, slightly more "program favorable" than those
given in reference to Moton. This was especially true in the specific cases of
the clerical support personally received, school administration support, and the
extent to which the Talented Program had created scheduling precblems. The one
exception, involving higher Moton ratings, was in response to the jssue of requ-
lar teacher's resentment of program intrusion.

“esponses to Administrators' Interviews

Principals of botn Moton and Perrine were interviewed by OEA staff. Both admin-
1Strators gave favorable marks to the support/clerical perscnnel and indicated
they should be assigrned full-time to each project school site. Scheauling of
the program was viewed as both difficult and challenging. The continual fusion
0t stucents into the program throughout the year was especially difficult,
Meeting the Balanced Curriculum guidelines and rigid scheduling for the basic -
skill areas was difficult., Transportation was an area of concern to tne aamin-
Istraters.  Areas of difficulty involved students who were on the bus tor long
periods ot time, and were frequently missed or by-passed at the pick-up loca-
ticns. Initially, several regular teachers resented the intrusion of the pro-
ceCtl at their school and were reluctant to cross-group or fuily cooperate with
the ATP teachers. Altnough this was a problem initially, there appeared to be
sGihe Tmprovement in this area toward the end of the school year. Both school
admriristrators suggestea that the name of the program "Artistically Talented" be
changed to "Fine Arts" program. Parents of non-program students seemed to react
negatively to the gereric term "Artistically Talented." More aggressive re-
cruiting of students, particularly in the areas of music and gance, viere also of
wuncern,  QOut ot the 121 participating students, only 25 enrclled in music, and
c¢ in dance, while art had a total of £@ students, or 485 of the total number or
participants,
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Percent responding to each choice
Strongly

Disagree
(1) LUisagree
Table Vb ZZ? Uncertain
Program Teacher Survey Responses (3) Agree
PERRINE 4) Strongl:
N==¢6 Agree
5

Program Design MEAN

The itinerant teaching schedule ad-
versely affects the continuity of
the Program, 2.2 50 17 J 33 C

The Talerted Program has created major
ccheduling problems. 2.2 0 83 17 0 0

There are substantial numbers of stu-

¢ents in the Talented Program who do not

belong in the program because ot inade-

quate skill levels in their talent area. 2.3 0 83 0 17 0

[ am satisfied with the entry Tevel of
nost students in their talent area. 3.7 0 17 U 83 0

The talented students are frequently
pulled out of the talented classes for
one reason or another, 2.2 0 83 17 0 0

The inclusion of the "cadet™ stuaents

(Meton only) creates priilems in that

*hnose students are st a talent level be-

low that of the originally identified

stugents, NA - -- -- -- -

[ feel that the Program should be ex-
panded to othe * schools. 4,2 0 17 0 33 EC

Tne clerical support provided by the
Program has helped me personally. 4.8 0 0 0 50 50

The el1gibility criteria used to select
students for the Talented Program are

adequate, 0 17 83 0

[y
oo
O

Program [mpact

The: school aaministraticn has been very
supportive ot the Program, 4,2 0 0 C £3 17

The reguler teachers dre supportive of
tne Telented Prugrarm, 3.3 0 17 33 50 0

oo
u'\




Percent responding to each choice

Strongly
Disagree
1, UDisagree
Table Vb (cont.) 2 Uncertain
Program Teacher Survey Responses (3] Agree
PERRINE (4) Strongl:
N=2¢6 Agree

555
Prcgram Impact (cont.) MEAN
[ am satisfied with the progress made
by most students, 4.0 0 G 0 100 0
The regular teachers resent the intru-
sion of the Talented Program, 3.7 0 17 0 83 G
Parents are very supportive of the Pro-
graim, 3.8 0 0 17 63 C
The talented students seem to be jso-
ltated from the rest of the school
pcpulation. 2.2 0 83 17 0 0
The interaction between the "cadet"”
students (Moton only) and the original-
ly identified students negatively im-
pacts the implementation of the Pro-
aram, NA -~ -- - -~ --
I would Tike to teach in the Program
next year, 3.3 0 33 33 C 33
Adequacy of Facilities/Materials
The supplies/equipment are adequate for
the program. 4,5 0 0 0 50 50
The facilities are adequate for the
Program. 4.5 0 0 0 oG 50
It wouia have been helpful to have had
the curriculum/program quide at the be-
ginning of the vear. 3.5 17 0 0 &3 C
I teel that the curriculum/program guide
will be very helpful. 3.8 G G 17 83 G
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Conciusions and Recommendatians

The evaluation or this project was designed to assess the Chapter 1I-funded sup-
port project as well as limited aspects of the lucaliy-funded (instructional)
program. The results of this evaluation indicate that most (Chapter II; project
activities uccurred as specified in the program prorosal. The program/curricu-
lum guide, including all planned elements, was completed as scheduled, the cler-
ical/support personnel were employed and satisfacturily utilized, and contracted
Guest artists were employea appropriately and favorably evaluated. Adequate fa-
cilities were provided at both project sites and instructional materials were,
Ter the most part, regarded as appropriate for the attainment of the objectives
by project teachers.

The majority of jarticipating students gave "high marks" to most features of the
project; indicating that they had positive feelings about the ATP, the things
they learned in their ATP classes, and the effects of participetion on their ar-
tistic expertise,

Farents of participating students were very supportive of the project's design
and efects, felt that the project had a positive impact on their child's talent
drea, and should be continued next year. The vast majority of parents of 4th
arade students attending Perrine anticipated sending their children to Mcton
next vear to continue in the program.

Regular teachers indicated that the ATP students seemed to enjoy the program and

"rit in well™ with the ic¢st of the class. Additionally, they felt that the
(school) administrators appeared to be supportive of the program. Relatively
low ratings were 1iven to the adequacy of regular/ATP teacher communication,

however.,

Program teacners indicated that they were, for the most part, satisfied with the

prugress made by most students, the adequacy of supplies, materials, and facil-
1t1es, anG the entry level of most of the students selected for participation,
However, relative low ratings were given to the level of support received from
"reqular program" teachers, and only one-third of the program teachers indjcated
that they would like to remain in the program next year. In terms of specitic
areas requiring attention, the dance teacher indicated that provisions should be
iade to split the dance students into at least two two ability levels, such that
tostruction of each ot these groups could occur separately. The music teachers
also ircicated that the quality of the stringed instruments was a problem, Fi-
nally, all program teachers inaicated that the frequent addition of new students
intc *the program created problems with instructional continuity, and suggested
that (at most) twice-yearly oppurtunities for program entry be prcvided.

Inturviews with ATP school administrators indicateq that although scheaulin.. had
been ditricult the ATP was overwhelmingly supported by parents and staff members
«l1ke, Transportaticn was mentioned as a major problem, Students were on the
tue tfor long perioas of time ard frequently were not picked up at the pre-
esteblisned locations., The acministraters also felt that the ccoperation be-
twerrt the reguidr teachers and ATP teachers had not beern cptimal enc that more
reterrals were needed to the program, specifically in the areas cf music anc
ddance. Adrinistrators of both schools alsc 1naicated that the ter "artistical-
v, tulented" had generaied some unfavirably-perceived connotations cn the part
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¢t parents ¢7 "regular program" stucents, and that another term (both suggested
"Fine Arts") might be used to describe the program.

As a result of these findings, the following recommendations are made:

1.

(O

10.

Art, Music, and Physical Education teachers in potential feeaer schools
should be enccuraged to identify more students for the program.

The name of the program should be changed from "Artistically Talented" to
some other, less affectively-laden name such as "Fine Arts."

Transportation for program students should be improved. A special shuttle
bus used exclusively to transport "Fine Arts" students would be beneticial.

To the extent feasible, students i7 each of the three artistic areas should
be separated into groups of different ability to enable more sharply
rocusea instruction.

Full-time (rather than hourly) clerical personnel should be assigrea to
each of the program schools,

Regular teachers should be encouraged to more fully suppsrt the program.

Pre- and post-assessment by an interdisciplinary team, to measure program
impact should be made an integral part of the program.

Better quality stringed instruments should be provided for music students.

Students should be placed into the program at scheduled intervals rather
than continuall phased in throughout the year,

The practice of employing the contracted services of guest artists to en-
hance the progran should be continued.

31
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DADE COUNTY PUBLIC SCEUOLS Do LT WRITE
BEST COPY AVA”.ABLE OrFICE OF EDUCATIONAL ACCOUNTABILITY In THIS SPacl
ARTISTICALLY TALENTED PRCGRAM

PARENT GUESTIONNAIRE

GRADE LEVEL OF CHILD 1
NAME OF SCHOOL (check one): Area of Talent (check one) 2
PERRINE Art

1 1
MOTON Pance 3

2 2

Music
3

For each of the following statements, please indicate the extent of
your agreement or disagreement by selecting the appropriate number
from the scale below and writing it on the line to the right of
each item.

Please note: 1If you feel that you do not have enough information
to respond to a statement, place a zero on the line to the right

of that item.

Strongly Strongly Not Eﬁough
Disagree Disagree Uncertain Agree Agree Information
1 2 3 4 5 0
l. Transportation has been a major problem this year in getting
my child to and from school. 4

2. The relationship between my child and his/her Talented
teacher seems to be good. 5

3. My child enjoys being in the Talented Program. )

My child has a more positive attitude toward school as a
result of being in the Program, 7

&~

i can see significant improvement in my child's area of

(W1}

talent as a result of the Program. 8
b, My child's friendships have suffered because he/she does

not attend a neighborhood school. 9
T [ feel somewhat isolated from my child's current school. 10
3. My child gets along well with the other students at the

schooli who are not in the Program, 11

o~ Auth: MIS; Exp, Date: May 31, 1984
L‘ 0




BEST Curi AVAILABLE

lol

11,

12
13.

lAl

5.

16l

DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATICNAL ACCOUNTAEILITY
ARTISTICALLY TALENTED PRCGRAM
PARENT QUESTIONNAIRE

Strongly Strongly Not Enough
Disagree Disagree Uncertain Agree Agree Information
1 2 3 4 5 0

The Talented teacher keeps me adequately informed of my
child's progress.

[ am satisfied with the Talented Program and think it
should be continued in its present form next year.

[ was adequately informed of the Program's objectives.

I was adequately informed of how the Talented Program
would operate.

My child is able to "keep-up" with the lessons in the
regular program.

If no, please indicate why.

The current school's quality of regular program in-
struction is ¢.mparable to that of my child's previous
school,

The current school's staff is generally very cooperative.

The current school's staff is accessible for conferences
and phone contacts.

My child's progress in the regular academic program has
suffered because of the time spent in the Talented Program.

Cooperation between my child's Talented teacher and
regular class teachers seems to be good.

(For parents of 4th grade Perrine students:) Do you
anticipate sending your child to Moton next year to
continue in the Program? (check one): yes no

1 2

Do

T P g,
ol AL L

U TLIS SPACE

Auth: MISi Exqp Date: May 31, 19584
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DADE COUNTY PUBLIC SCHOOLS DO NOT WRITE
OFFICE OF EDUCATICNAL ACCOUNTABILITY TNOTELS SPACE
ARTISTICALLY TALENTED PROGRAM '
PARENT QUESTIONNAIRE

20. To what extent does this program take the place of other
options (private lessons, etc.) which would be employed
in the development of your child's talent? (check one):

Totally 25
1

Largely .
2

Somewhat
3

Slightly
4

Not at All
5

Indicate below any recommendations that you have to improve the Program: 26=27

BEST COPY AVAILABLE

OEA: 04/11/84
ATP Parent Questionnaire Auth: MiS; Exp. Date: May 31, 1984
SURVEY/AWOJ
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
ARTISTTCALLY TALENTED PROGRAM

PROGRAM TEACHERS QUESTIONNAIRE

AREA OF
INSTRUCTION (check one):
ART

1
DANCE

2

———

3

! MUSIC

For each of the following Statements, please indicate the extent of your
agreement or disagreement by selecting the appropriate number from the
scale below, and writing it on the line to the right of each item,

Strongly Strongly
Disagree Disagree Uncertain Agree Agree
1 2 3 4 5

The itinerant teaching schedule adversely affects the continuity of

the Program,
At Perrine

At Moton

—————

school administration has been very supportive of the Program,
At Perrine

At Moton

The Talented Program has created major scheduling problems.

At Perrine

At Moton

The regular teachers are supportive of the Talented Progran,
At Perrine

At Moton

There are substantial numbers of‘students in the Talented Program who do
not belong in the program because of inadequate skill levels in their

talent area.
At Perrine

At Moton

Auth: MIS; Exp, Dater May 31, 1984

40)

DO NOT
WRITE IN THIS
SPACE
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11



DO NOT

Strongly Strongly
Disagree Disagree Uncertain Agree Agree
1 2 3 4 5

WRITE IN THIS
SPACE

I am satisfied with the progress made by most students.
At

At

The regular teachers resent the intrusion of the Talented
At

At

Parents are very supportive of the Program.
At

At

Perrine
Moton

Program.

Perrine

Moton

Perrine

Moton

I am satisfied with the entry level of most students in their

lent area.
ta At
At

The talented students are frequently pulled out of the
talented classes for one reason or another.

At

At
The supplies/equipment are adequate for the program.

At

At
The facilities are adequate for the Program.

At

At
The talented students seem to be isolated from the rest
of the school population.

At

At

The inclusion of the "cadet" students (Moton only) creates
problems in that those students are at a talent level belo
that of the originally identified students.

Perrine

Moton

Perrine

Moton

Perrine

Moton

Perrine

Moton

Perrine

Moton

W

12

13

14

15

16

17

18

19

20

21

22

23

24

28

Auth: MIS; Exp, Dater Myy 31, 1984
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DO NOT

Strongly Strongly WRITE IN THIS
Disagree Disagree Uncertain Agree Agree SPACE
1 2 3 4 5

The interaction between the "cadet" students (Moton only)
and the originally identified students negatively impacts
the implementation of the Program. 29

J would like to teach in the Program next yéar.

At Perrine 30
At Moton 31
I feel that the Program should be expanded to other
schools. 32
Tt would have been helpful to have had the curriculum/
program guide at the begizniag of the year.
33
The clerical support provided by the Program has helped
me personally,
At Perrine —_ 34
At Moton 35

The eligibili*y criteria used to select students for the
Talented Program are adequate.

36
T feel that the cuiriculum/program guide will be very
helpful, 37
What recommendations do you have for the Program? Please list anything
you feel would be beneficial to the program in general.
38 - 40

-3- Auth: MIS; Bp. Dates MNay 31, 1984

OFA:  4/12/84
5~ ML/SURVEY Artist/Talent/Frog 40
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BEST Lur'y AVAILABLE

OFEICE UF LLUUCATIONAL ACCOUNTALLLLTY

ARTTISTTCALLY TALENTED

STUDENT SURVEY - CRADES 3 & 4

(Check one)

EXAMPLES : YES 50
A. ICE CREAM TASTES BETTER THAN SALT.
B. THE WEATHER IN MIAMI IS ALWAYS COLD.
LISTEN TO TEACHER'S INSTRUCTIONS
YES KO
1 2
l. I like school,
2. Most of the students ian my Talented class are
friendly with each other, !
3. I like my Talented class. N
4. My parents like me to e in the Talented Program.
5. The students at this school are just as nice as the
students at my other school.
6. I am as talented as the other students in my Talented
class,
. 7. The things I do in my Talented class are interesting,
!
I
! .
I'8. I miss going to my regular school.
]
i
! ,
9. I learn a lot in my Talented class.
1
I
0. I want to be {n the Talented Program next ycar.

'
I
w

Name ot your school (chack one):

A

Muton Areg
7 T
Pereine Dance
2 2
Mo e
SYRRWAIY)
Hornyey Arttat/Tulent Yroy <4(j

Arva of talent (check one):

AT AL T thate Ay L

10
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
STUDENT QUESTIONNAIRE - Grades 5 & €

ARTISTICALLY TALENTED PROGRAM

DIRECTIGNS:

You can help to make the Artistically Talented Program better by responding
carefully to each of the questions that follow. Please respond to each
question by darkening the appropriate space on your separate answer sheet.
Keep in mind that there are no right or wrong answers to any of these ques-
tions. Your honest response to each question will be the best answer. We
appreciate your coogeration and assistance in helping us to evaluate the
Artistically Talentec Program. Indicate the extent to which you agree or
disagree with each ot the following statements according to the scale below.

Strengly Strongly
Diszgree Disagree Uncertain Agree Agree
(#/F) (5:G) (C/H) (D/d) (E/K)

1. Most days I'm happy to come to my Talented class.

2.  Most of the stucents in my Talented class are friendly with each other.
3. The work I do in my Talented class is interesting.

4. 1 am proud of being selected for participation in the Talented Program.
5. My Talented teacher makes me feel like he/she wants me to learn.

6. I like the way my Talented classes are run.

7. In my Talented class, we do many things that we wouldn't do in a reguiar
Music, Art, or Dance class.

8. My participation in the Talented Program has helped me to learn many new
things.

9. My parents are satisfied with the things I do in my Talented class.

10. My participation in the Talented Program has helped me to develop better
practice habits. .

11. The things that I do in my Talented class are cha]]enging.

le. Participation in the Talented Program has increased my motivation to
learn.

13. Participetion in the Talented Program has helped me to develop my self-
confidence.

Auth: MIS; Exp, Date: May 31, 1964




14,
15.
16.
17.
18.
19.
20.

21.

DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
STUDENT QUESTIONNAIRE - Grades 5 & 6

ARTISTICALLY TALENTED PROGRAM

I would like to be in the Talented Program next schoc! year.

I Tike this school.

I miss my friends &t my old school.

The regular students at this school are friendly.

I can easily "kesg-up" with my regular subjects.

The regular class tesachers at this school help me to learn a lot.

I feel that I am cesveloping my area of talent faster than I was at the
school I attendea iast year.

Please indicate your area of talent by darkening the appropriate space
on your answer sheet.

Art (A)
Dance  (B)
Music  (C)

OEA: 5/11/84

ATP Student Questionnaire
Survey/A%W0J ‘4,7

Auth: MIS; Exp, Datar May 31, 1984
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. DADE COUNTY PUBLIC SCHOOLS DO 0T WRITE

OFFICE OF EDUCATTONAL ACCOUNTABILITY IIN THIS SPACE
QUESTIONNATRE FOR REGULAR TEACHERS
. ARTISTICALLY TALENTED PROGRAM
NAME OF SCHOOL (check one): PERRINE MOTON 1
1 2

For each of the following statements, please indicate the extent of
your agreement or disagreement by selecting the appropriate number
from the scale below, and writing it on the line to the right of
each item.

Strongly Strongly Not Enough
Disagree Disagree Uncertain Agree Agree Information
1 2 3 4 S 0
Most of the students in the Artistically Talented program are also
high academic achievers, 2

A reasonable amount of interaction takes place between the regular
students and the Talented students. 3

The Talented students "fit in well" with the rest of the class. 4

The Talented students are able to "keep-up" with the regular
class work without much difficulrey. 5

The Talented students spend too much time in their talent class., 6

The other students have been neglected due to all the Attention
given the Talented students. 7

The Talented Program has had a positive impact on this school. 8

The cooperation/communication between the teachers of the
Talented and regular classroom teachers seems to be adequate. 9

There is "friction" between the regular students and the Talented
students. 10

The Talented Program should be continued next year. 11

The school administration appears to be supportive of the
Talented Program. 12

Scheduling/logistics problems have been cr:ated by the incorpo-
ration of the Artistically Talented Program within my school. 13

N
-

4 Auth: MIS; Exp. Date: May 31, 1934




DADE COUNTY PUBLIC SCHOOLS DC NOT WRITE
OFFICE OF EDUCATIONAL ACCOUNTABILITY IN THIS SPACE
QUESTTONNAIRE FOR REGULAR TEACHERS
ARTISTICALLY TALENTED PROGRAM

Parents of my (non-Program) students seem to know about the
Artistically Talented Program. 14

Students enrolled in the Artistically Talented Program appear to
like the Program, 15

OEA: 5/11/84
ATP Regular Teachers Auth: MIS: Exp, Date: May 31, 1984
SURVEY/AWOJ
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CONTRACTED SERVICES

DATES SCHOOLS TEACHER PROGRAM-CATEGORY CCHNTRACTOR TOTAL COST
Feb. 20 Perrine | 8. Taylor | Art-Drawing Nell Cook $225.00
24,27 & & '
Mar. 1 Moton
Mar. 19
20,22, Moton M. Dance-Modern Diane Jacobowitgd $428.00
23 Rodriguez
Mar. 19
20,22,23 | Moton Wyroba Art-Painting T. Wochunas $478.00
Sculpture
Mar. 16 Perrine | Webb Art-Textiles Berenice Conners 20.00
May 7,8, Moton Ewing Music-Vocal Lynn Huff $250.00
10,1 Gackle
Mar. 16/
30 Moton Wyroba Art-Ceramics F. Wyroba $200.00
May 7-11 Moton Floyd Music-Winds Jeffrey Kite
Powell $250.00
Mar, 19-
April 17 | Perrine | Wyroba Art-Paper Betty Kjelson $360.00
Taylor
May 10 Moton Taylor Art-Glazing Beryl Solla $150.00
& 11 Wyroba
Mar. 26- Perrine | Taylcr Art-Printmaking R. Duncan $300.00
April 27 Moton Wyroba
May 12- Moton Floy?2 Music-Winds Carroll Music $450.090
June 12
Mar. 8 - Perrine | Taylor Art Dorothy $420.00
April 10 Moton Watercolor Green
May 14 Perrine | Taylor Pastels Nell Cook 75.00
May 15 ) .
April 27 Perrine Webb
May &4 Moton Wyroba Video Tape Hy Stanton $1,00S5.00
iay 17,18 Perrine Taylor Stage Make-up Corky $225.00
May 21,22| Moton Taylor Miming Dozier

BEST COPY AVAILABLE
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The School Board of Dade County, Florida adheres to a policy of
nondiscrimination in educational programs/activities and employment
and strives affirmatively to provide equal opportunity for all as required
by:

Title VI of the Civil Rights Act of 1964 - prohibits discrimination
on the basis of race, color, religion, or national origin.

Title VIl of the Civil Rights Act of 1964, as amended - prohibits
discrimination in employment aon the basis of race, color, religion,
sex, or national origin.

Title IX of the Education Amendments of 1972 - prohibits
discrimination on the bhasis of sex.

Age Discrimination Act of 1967, as amended - prohibits
discrimination on the basis of age between 40 and 70.

Section 504 of the Rehabilitation Act of 1973 - prohibits
discrimination against the handicapped.

Veterans are provided ie-employment rights in accordance with P.L.
93-508 (Federal and Fiorida State Law, Chapter 77422, which also
stipulates categorical preferences for employment.
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