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The Relationship Between

Teacher Burnout and Media Utilization

The purpose of this study was to assess the relationship between
teachef burnout and the use of various media in teaching. Data were
collected from schoolteachers in the Fort Worth, Texas public school
system, and analyzed, in an attempt to answer the question: Dq teachers
who are low in burnmout use certain media materials more frequently
than do teachers who are on the other endtof the burnout spec;rum?

In the past decade, researchers have reported, that wﬁrkérs in
the human service field have beenﬂsuscep;iblé to, what has been termed,
the "burnout Qyndrome" (Cherniss, 1980b)."Accord£ng té g;slach and’

Jackson (1981), persons in the "helping professions," such as teachiﬁg,
frequently exhibit negative attitudes towards their clients, as wéll

18 tend to evaluate their own work negatively; In addition, many
workers report that they are emotionally and physicaliy exhausted,

due to an inability to cope positively with high job-related stress

(Pines & Maslach, 1978). Burnout, in general, can be defined as
syndrome of inappropriate attitudes towards clients and towards self,
often associated Qith uncomfortable physical and emotional symptéms

' as wvell

ranging from exhaustion and insomnia to migraine and ulcer,'

as with "deterioration of performance” (Kahn, 1978, p. 61).
"Teacher burnout" can “e defined, more specifically, as a negative

pattern of responding tu stressful teaching events, to students, and |

to teaching as a career, as well as a perception that there is a lack

of administrative support. The inability to cope with teaching problems




and with uncooperative students in a constructive manner (Pratt, 1978),
gnd the failure of supeivisory personncl to provide positive leadership
(Cook, 1979) have been cited as factors that are associated with low
teacher morale and te;cher b?rnout.

Teacliing, at all levels of the educational system, can be a stressful
experience. Researchers have stated that a certain proportion of
teachers become dissatilf{ed vith their jobs, and eventually burn
out (Bloch, 1977; Truch, 1980; Weiskopf, 1980). A survey, by the
National Education Association, found that 35% of public echoolte;cher. )

wvere dissaiisfied with their curreptlteaching jobs, and (of that group),
almost 9% were highlz,dissatisfiﬁg*("NEA Survey,"” 1980). More than -
two-fifths (41%) of the teachers polled in the 1983 NEA Survey expressed
'doubts4that,they would become teachers again, if they had the chance
to start over ("Given a Second Chance,” 1983). Certainly, job'dis- |
satisfaction and burnou; have contribut:d to high rates of teacher
absenteeism and turnover, as well as to low school morale (Cunnfngham.
' 1982). Burnout is contagious. When dissatisfied and depressed teachers
are present in a school, others can be infected with the "disease,"
in which negativism, lethargy and despair are symptoms; In a short
period of time, the entire organization can become a dispirited place
(Freudenberger,.11977). "
While some school teachers cope well with job-related stress,
others do not (for a variety of rea;ou:, both personal and organizational).
It has been suggested that teachers who have liad an adequate professional
preparation, and who have been eacouraged and supported in their efforts
to do a good job are less prome to burn out (Spaniol & Caputo, 1980).

Therefore, teachers who report that their efforts are supported by

their administrators, who have had a good media-utilization component




in their preservice and/or inservice training prggraﬁs, and who are
not enervated by the burnout syndrome should be more likely‘to use
media in their teaching. |

of ¢ourle, there are many reasons (technological, administrative/
fnstitutional, economic, and personal) why tegcherl do not employ

., . media (Gillet, 1973; Rose, 1982). Gillet (1973) suggested that weariness
(associated with burnout) and laziness were factors in the failure
to utilige media. Rose (1982) bélieved that educators resist using
instructional technologies due, 1& part, to the lack of motivation
"to adapt course content to the technology; to manipulate the equipment,
and/or to prepare softwvare” (p. 12). One aspect of burnout 1s the
feeling that the job and the clients are not worth the effort. An
extremeiy burned-out individual is more likely to cope with job-related
stress with expressions of anger, sadness and/or depression, not Bj
trying harder. BRurnout is characterized by a lack of enthusiasm and
excitement by workers (Cherniss, 1980a). The regular use of many
(thiough probably not all) medii requires some motivationvand exertion
of effort, as well as positive administrative support.

This study investigated whether teachers ~ho scored low on the
subscales of an instrument designed to mgasure teacher burnout used
media materials in their classrooms more frequently than did teachers
who had higher scores on the subscales. The subscales measured teaqhera'
perceptions about the degree of administrative support received, thei:‘
career satisfaction, their ability to cope wity the stresses related.
to teaching, and their attitudes towards students -~ all major factors s

underlying teacher burnout (Seidman & Zager, 1984).
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Method

Sample ' ‘ .

<

A total of 545 public schoolteachers participated in the study
vl in early April, 198&. Alléwcre ;enberl of theyrort Worth Classrooin
- Teachers® Associastion, which distributed 1490 data packets to teachers
in all schools with at leest 24 members. The return rate was thus
37%. 1t also should be noted that 79% of all Fort Worth public
schoolteacﬁcro belong to this teachers’ association. In the various
stntist;cal analyses, the nuéber of valid cases ranged froﬁ 470 to
483, due t; the exclusion of 32 special education teachers, and the :\?
elimination of those participants who submitted forms with multiple |
responses <1 missing data.

‘These xegular{claasr;on teachers were predominantly female (78.9%)
" and marrfed (68.1%). The median age of the sample was 42, and‘the
median years éf teaching experience was 15. S1ightly more than half _
(51.2%) of the teachers indicated that the bachelor's degree was
the highest they held; 48.4% reported that the master’'s was the highest
degree held; only 0.4% had esrned a docter's d;gree. Finaliy. 40.9%
oé the.Fort Worth sample were elEEEEE;;y schoolteachers, 29.1%7 taught
in middle or ,unior high schools, and 30.1% worked:-at th/ high school
le;el.. The characteristics of schoolteachers in this sample were
similar to thoie of teachers in recent WEA surveys ("Given a Second
Chance,"” 1983; "NEA Survey,” i98G; Turner, 1983), except there was _;
a higher propor:ion of females in the present ctudy. Similar percentages
of both the Fort Worth sample (73.3%) and those in the national,
NEA survey (74%) indicated that they ﬁare relatively satisfied with

their teaching careers (“Civen a Second Chance,” 1983).
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and (d) attitudes toward students. The reliability and validity e
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Ipstruments , n' ‘ e
The Teacher Burnout Scale (Zager & Seidman, 1983), a demographic
questionnaire, and a media utilizatiqn fnventory were employed in
this study. The Teacher Burnout Scale is a 2l-item, Likert-type
scale with six respon;e options ("strongly," "moderately," and "slightly"

agree or disagree). It has four subscales: (a) perceived administrative

support, (b) career satisfaction, (c) coping with job-relsted stress,

of the subscales is high, according to Seidman and Zager (1984). The . .
Teacher Burnout Scale (broken Zown into subscales) is presented in

Table 1. The media utiiization inventorﬁ also used the Likert~scale

format to measure the frequency that mﬁterials for 11 different media

(e.g., filmstrips, motion pictures, and computer programs) vere used

in one's teaching. Seven reséonsé categor{es were offerea to participants:
"Never" (0 pcints), "A few times a year or less" (1), "OncE a month

or less" (2), "A few times a month" (3), "Once a week" (4), "A few

times & week" (5), and "Every day” (6).

Data Analyeis.

The scores on the subscales of the Teacher Burnout Scale were
summed. Then these subscale scores were correlated Qith the frequency
of utilization of materials for each of the media (i.e., Pearson
product-moment correlation coefficients were calculated). Additionally,
teachers with low scores on the four subscales (i.e., equal ta or
below an average of 2.0 per item) and those with high scores (i.e.,
equal to or above an average of 5.0 per item) were placed in "low
burnout" and "high turnout" groups, respectively, and their utilization
of media materials was coipared, using t-tests, on the four dimensions

of teacher burnout.




types of school (i.e., elementary, middlc/junior high, and high school

’ ) Resuit;

Aa‘shown in Tables 2 through 5, a relntionshipvexjats\be:ween
the frequency that certain media materials are utilizeﬁ and teachers’
attitudes about their careers and their students, as well as how
well they cope with teaching-related ;tres- and how thf? view their
administrators. The negative Pearson product-moment correlation
cqgfflciedtl indicate that, in general, teachers who gnployed:various
media m;teriall (with motion plcturg;. overhead transparencies, and -
computer programs being notable exceptions% arelsomcwhat m;re satisfied
with their t¢aching careers, ;ope better with job-related stress,
and have a more positive attitude toward students and administrators.
Statistically sigg}ficant correlation coefficients, for the total
sample, raﬁged fr;m -.16 to -.Oé.

The correlationa! analysis of the combined data from all three

L

levels) thus revealed the exis:ence of a relationship between the t;

utilization of certain media material- and the dimensions of teacher

burnout. Huwevgr, separate correlational analyses (also reported

in Tsbles 2 through 5) showed that this relationship wus strongest |

at the elementary level (at which 17 of 44 Pearson product-moment
correlation coefficients vere significant at the .Os.lcvel) and weakest
at the high school level (3 of 44 were significant).. Appropriately,
the correlational analfoiq for the middle/junior high school teachers ‘ ’fj
(10 oisnificant coefficients out of 44) placeé thgn in between tkg'
other two ggoups. One should keep ir mind, in interpreting these
results, that the elementary group was lavger than the other two
groups, thus mgking it epsier for the correlation coefficients for

elementary teachers to attain statistical significance. 5

L 4
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In particular, elementary schoolteichers who used filmstfipn
more f;equently had more positive attitudes toward students (r = -.2?).
felt more satisfied about their careé;l (xr = -.18), coped better
with job-related stress (r = -.16), and believed Fhat they received
more support from adninistrators (r = -.16). Use of video tapes,
at the elemehtary level, also was iigggjtg,ntly corfelated with these /J
four factors qf teacher burnoit (r = ~.21; -,28, -.14, and -.15, -
-¥espect1;e1y). In addition, the frequency that models and 35mm alidels
were utilized by elementary teachers was éignglicantly.correlatéd-
to three of four burnout factors, nﬁd thé use of audio tapes to two
of the four dimensions. | )
At the middle/junior high school level, teachers who employed
gﬁmes_and simulations felt more positively about students (5;- ~.21)
and about their careers (r = -.19) than did colleagues who used these

materials less often. Those who utilized phonograph records and

models more frequently copéd better with teaching~related stress .

"z = -.16 and -.17, respectively) and had greater career satisfaction

*—(L - "01“ md -017)0 \

High' school teachers who used video tapes in their classrooms
> .
coped better with on-the-job stress (r = -.17) and had a more positive
attitude toward students (r = -.14) than ;id teachers who used video

tapes less frequeutly. On the other hand, there was a tendency for

- high school teachers who wvere more dissatisfied with their careers , hf

to utilize computer programs more often than did their more satisfied

colleaguel‘(g,- .14).
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Flnally. means wers calculated for the f—equeney of utilization
of ethh of the 11 aifferent media by “low" and "high burpout" :eacherl
on each of the four subscales of tﬂE Teacher Burnout Scale. As previously
-.ncntioned, only. teachers who (on the average) vere in strong or woderatc
' agreement with “low burnout” items, on the subscales (after rccoding).
vere included in :htn_anglyn}}. The ”loﬁ burnout” group comprised
26% of the total sample for Subscale 1, 27% for Subscale 2, 24%for .
Subscllé 3, ln? 18Z for Subscale 4. Teachers who were in strong
or m@derate disagreement with "1igh burnout” items made up 6%, i41;
6%, and 7% of the sample for_Subscales 1 thrdugh é. ;eapectively. Bt

T-tests revealed (as reported in Tables 6 through é) that 14
(of.kh possible) pairs of means were reliably différent.‘ As Table
6 indicates. teachers who believed that they received a great deal
of support and encouragement from their administrators used filnst;ipl.
games-.and simulations, overhead transparencies, and pictures from |
books and magatines more frequently than did teachers who perceived
that administrators failed to support and praise their efforts (p < .05).
Those who viewed their teaching careers positively gnployed ganes
and simulations, video tapes, models (p < .01), filmstxrips, and audio
tapes (p < .05) more often’than did teachers who were dissstisfisd
with their careers (as reported in Table 7). Teacharl‘who coped
positively with job-~related stress made more fr;quent use of models
(p < .01) than did those vho coped negatively (see Table 8). rinclly,
as Table 9 shows, teacbers vho had & positive attitude about ntudents
utilized filmstrips (p < .01), games and simulations, book and magazime :3
‘pictures, models, and video tapes (p < .05) more frequently than

did the teachers vho held negative sentiments.
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" The results of this atudy'thou!d be interpreted with some caution.

f .

’ While the dbaoqraphie and attigudiﬂil data obtained f:qg the Fort
d ' “ Worth sample would seem to indicate that it is fairly representative
of the puy}ié-achooltéqcher pﬁsilatlog_of the Unifed States, all
the respondents were members of ; teachers' a:pociatiBn and there
_was & higher proqution of female teachers tham would be present l'
in a.natfonal samplel .Furthermore. the 3/% rate of return (although
not atypical fo; studies such &8s this one) injects some fnrther doubt
abtout the npnple., In'addition. the teachers in the atudy‘were~no; P
asked about th§ availability of equipment and software, as well as
about their training in fdia utilization. Data on these factors

) <

should be éollectea in future 1nvestigationn. \

Despite the ubove resc;ﬁations. one can come to some tentative
conclugions: The correlational analyses-revealed that CQQCheFI on -
éhe lower end of the four burnmout dimensions tended to use certain
media materisls more *requently than ditheacher: vho were more burned
out. This seemed to be somewhat more the case for elengntaiy teachers
than for public schooléeucher' at higher educational levels. While
the relationship betwéen media utilization and teacher burnout is
not a particularly.strong oae (in teéms of tb; magnitude of the correlatioﬁn .
coefficients) or present for all media m:tefinls. 15 is apparent
that the relationship exists. (he lack of an association between
teacher buxnout and the utilizati;n of motion pictures, overhead 4\
transpargncies, and computer progr:ns. in general, can be explaiued |

by the probable use of such materials by teachers at all levels of

- N
career satisfaction, attitudes toward students, cgping with job-related
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stress, and°p,rceived administrative support’ Filﬁl ame-ofte;sbszxined ”‘«1
by supervisors or inte;e:ted teachers snd shown to more-than-one
class. Overhead transpargncies cau buz*made qu.ckly and can function
as software for “electronic‘chnlkbonrd-.* Utilization of computer
-progéﬁns,_if availadle at all, is an\likely to be imposed'on unwilling
o teachers as on those eaggf to emplo&ﬁthi; new technology. In fact,
thqu is some evidence §n th;u study,to suggest that forcing teachers

_ to use computers could contribute to ligher burnout levels for high IR

" school instructors.

Use of other media materials, particularly video tapes, filmstrips,

Trnasenn, o

35m slides, and models, would seem to demand a morz positive'atgitude;
- and more energy on the Qgrt of a tegcher. As Bellamy, Whitaker,
and White (1978) wrote: ”Tbe majority of teachers are afraid of ‘\ ;ﬁ?g
media equipment, are unaware of resources available, ané are unwilling
to expend the extra effort required to locate media resources, plan
for the use.of such resources in a prewentgt;on, or make arranéenantl
<for set-up and operation of necessary eﬁuipment" (p. 7). Although
‘factor- other than b;rnou: no doubt affect media utiiization to some
extent, it wq;ld appear that teachers who are victims of the "burnout
syndgome“ generaliy use media natéiia!s less frequently in their

classrooms.

The analysis of the medis-utilization data of the "low" and

"high burnout” groups (which together comprised between 25% to 412

G ABLTE e e
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of the sample) revealed that generally teachers with uodefatp to

-5
g

extreme burnout feelings used media materials less than di8 those
vho had the opposite beliefs. Almost every media-utilization mean , E

/}for the "low burnout” groups, on all four dimensions, were higher
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than were the means for the "high burnout” groups, with differences

for games and simulations and for filnstripsAstatistically significant

on three of the four subscales. Pictures from books and magazines,
as well as models and. video tapes, also were more heavily utilized
by "low burnout" teachers, as shown .by statistically significant
t~test results. In fact, the only two media for which no discernible
differences emerged were motion pictures and computers., . |

The resuilts ;f,this study, although exp{oratory, indicate that
terchers tend to use medis materials less (Ot\ngt’at all) as burnoﬁt
feelings increase. Does teacher bqrnout cause iiﬁt;ms of this syndrome
to utilize medias less, or does the failure to employ media enhance
such feelings? We cannot anéwer this question, but 1£ seems safé
to .- '-:ast conjecture that the unwillingness'to use media is both
a symptom}and a cause of burnout. Gray (1982) suggested that the
empiuyment by teachers of a variety of stimulating mediié}rograms
and instructional strategies could hglp them "overcome burnout and
face [their] old jobs with renewed ipterest" (p. 22). 1t would seem
thel mouy public'schooliiacherl may become negative about their students
and their careers, and at some point “give up." Such emotionally
Qnd physically drained persons, who are insensitive to tﬁe needs
of their students, are unlikely to use most media very o{ten in their
teaching to motivate and instruct (if they ever did).

How can we lower burnout levels and increase the frequency that
various media are utilized by teachers? It is possiﬁle that a concerted
effort to interest schoolteachers to use instructional media materials
could help revitalize those persons who are "burning out.” If there

is any hope of this strategy succeeding, then it is nécessary that

e . .
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those concerned with teacher education and professional development‘ '
provide training programs and assistance in media utiiization. as
well as arrange for workshops, rectreats, self-suppoit“groupa. and
other approaches that have proven to help in alleviating burnout

among tcachers.
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Table 1

The Teacher Burnout Scale

Subscale 1: Perceived Administrative Support
*3. I get adequate praise from wy supervisors for a job well done.
8. I feel that the administrators are willing to help me with classroom
problems, should they arise.
11. I believe that my efforts in the classroom are unappreciated by the
administrators.
15. My supervisors give me more criticism than praise._
18. I feel that the administrltors will not help me with classroom °
difficulties.
20. The administration blsmes we for classroom problems.

Subscale 23 Satisfaction with Teaching Career _ o
1. I look forward to teaching in the future. | ' SR
5. I am glad that I selected teaching as a career. 0
10. Teaching is more fulfilling than I had expected. \
12. I{ I had it to do all over again, I would not become a schoolteachet. -
19. I look forward to each teaching day. o

Subscale 3: Coping with Job-Related Stress

2. 1 feel depressed because of my teaching experiences.

4. The teaching day seems to drag on and onm.

7. My physical illnesses may be related to the stress in this job.

9. I find it difficult to calm down after a day of teaching. . -

13. I feel that I could do a much better job of teaching 1if only the
problems confronting me were mnot so great.

14. The stresses in this job are more than I can bear.

Subscale 4: Attitudes Toward Students

6. The students act like a bunch of animals.

16. Most of my students are decent people. . -
17. Most students come to school ready to learn. _ i
21. Students come to school with bad attitudes. :

-

PR

*Numbers indicate the placement of the item, when administered. 'V%
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Table 2

. ‘ Pearson Product-Moment Correla’ions Between Use of Different Media
Materials and Perceived Administrative Support (Subscale 1 of Teacher .
Burnout Scalé) , L

é% <

Elementary Middle/Junior P . B

, School Rigk School Righ School Total ‘j

Medium Teachers Teachers .  Teachexa . Sample- #

(N = 191-192) (N = 138-139) (N = 139-141) (N = 470-472)

j Filﬁitriﬁs‘ . -.16% L o= 14% -.06 ~.10% .
35mm Slides - 14 - .04 -.10 -.10% 5
Pictures from Books ¢ |

and Magazines’ -.08 -.01 | .04 . -.01
Games and 81mulation; -.07 ~.10 | -.11 -.06
Motion Pictures .01 ] -.07 .13 .03
Video Tapes -.15*% .-.14* .05 ~.07 .
Audio rape§ -, 15% .01 .07 -+ 04
Phonograph Records .00 -.01 .1 .04 .
Overhead Transparencies ~.02 “.15% | -.02 ~.06
Models - 17%% .03 -.08 -.08* ,
Computer Programs .02 -.13 ~.02 ‘ ~.04 -

*2 < 005. **2 < 0010

% " | 18
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Table 3 )
Pearson Product-Moment Correlations Between Use of Different Media .
Materials and Career Satisfaction (Subscale 2 of Teacher Burnout ' -,
Scale) .
- Elementary Middle/Junior .
School Righ School = High School ; Totai\\\ =
Medium Teachers Teachers Teachers * Sample - R
id = 191-192) (N = 141-142) (N = 141-143) (N = 674-476“3\\\‘;i
Filmstrips -. 188+ s .00 - 134%
35ma Slides -.17% -.03 -.01  -.08* ;

.-Pictures from Books ~ )
' and Magazines .02 -, 16% ~-.11 T -.09% .
Gomes and Simulations ~.08 -, 19% - =-.14 =. 15%*%

Motion Pictures | ~.05 .07 .09 .00 -
Video Tapes ) - 2B%kk . ~.08 -.06 | =, 14%*

. Audio Tapes -.10 -.13 -.03 -. 10%
Phonograph Records ~.03 -.18% .02 -Ogk
Overhead Transparencies .00 A ~.10 -.01 -.04
Models *.13% -.14% -.12 =, 14WW
Computer Programs .02 -.07 4% .03
*p < .05. | #*p < .01. **#p < .001,

19
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‘rable 4

Pearson Product-Moment Corrclations Between Use of Different Media
Materials and Coping with Jod-Related Stress (Subscale 3 of Teacher
Burnout Scale) ,

e e i At A s
-, S
Cistpe b - ;

K
s
Elementary Middle/Junior .
School High School High School ~ Total I
Mediuam Teachers ‘Teachers Teachers Sample i
(N = 193-194) (N = 134-135) (N = 145-147) (N = 474-476) . =
' T
- e R
Filmstrips ‘ =~ 16* =12 -.06 ~ - 11¢% $or
35mm Slides -.08 .12 -.08 . -.03
Pictures from Books | ) , @ﬂ;
and Magazines -.06 -.02 -.07 -.05 Eo
*
Games and Simulations ~.10 -.09 =.12 -.09% .
Motion Pictures .02 .02 .12 .04 f
Video Tapes ~. 14% .00 -.17% -, 12%%
Audio Tapes -.02 -.02 -.06 ~-.03
Phonograph Records .01 ' -.16* 09 -.01 —
Overhead Transparencies .02 ~.08 -.04 -.02 b
}
Models -.07 -.17% -0 -.08% -
Computer Programs ' -.04 -.09 ~.04 -.05 L
*p < .05. **p < ,01. }
~ Vi
; ’ 5
TR
b
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Table 5

Pearson Product-Moment Correlations Between Use of Different Media Materials
and Attitudes Toward Students (Subscale & of Teachexr Burnout Scale)

\ Elementary Middle/Junior
School Righ School High School Total o
Medium Teachers Teachers - Teachers Sample -

(N = 196-197) (N = 140-141) (N = 145-146) (N = 582‘4841“mmm,§

Filmstrips | o Lapee -.10 .06 O alase |
35mm Slides . - 15% .06 -.12 -.10%
Pictures from‘Books ~.14% ~-.03 -.04 -.10*.
« and Magazines
Games and Simulations -.10 = 21%% -.Dé = 14** “;
Motion Pictures.- ~.06 | .00 .04 ~.
Video Tapes " - 21w -.11 - 14w -, 16%h
Audio Tapes -.13*% -.11 -.06 -.12%*
Phonograph Records -.04 -.13 -.02 ;.09*\
P Overhead Transparencies -.01 -.02 .00 -.01

Models P Vi ‘ .02 ~-.02 - .09 :
Computer Programs | ~.03 -.11 .11 .00 B
*p < ,05. **p < ,01. . *k¥p < ,001.

. N =
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Table 6
Mean Media-Utilizatior Scores for Negative and Positive Administrative
Support Groups (Subacale 1 of Teacher Buraout Scale)
. _ -~ .
C -
Negative Positive
Administrative Administrative
Medium Support CGroup Support Group t
(8 = 30) (R = 127-129)
Filmstrips 1.33 2.00 2.29%
35mm Slides .50 .71 1.34
. %
Pictures from Books 1.93 2.82 2.26%
and Magazines
Cames and Simulations 1.87 2.81 2.45%
Motion Pictures 1.33 1.48 .49
Video Tapes .57 .92 1.95
Audio Tapes 1.40 1.58 .48
Phonograph Records 2.07 2.16 .21 .
Overhead Transparencies 2.40 3.26 2.07*%
Models 1.50 2.08 .38
Computexr Programs 1.03 1.29 ' .57
*p < .05.
\
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Table 7
Mean Media-Utilization Scores for Regative and Positive Career v
Satisfaction Sroups (Subscale 2 of Teacher Burnout Scale)

@ | s
o Negative Career Positive Career t
Medium Satisfaction Group Satisfaction Group t
| : (N = 71) (N = 132-134)
Filmstrips e ’ 1.56 1.99 2.14%
35mm S1ides | 56 .1 1.26... .
Pictures from Books 2.83 '3.31 T30 a4
- and Magazines ‘ -
Games and Simulations . 2.21 3.05 2.89%%
¢ | .
Motion Pictures 1.65 - 1.54 ~.49
Video Tapes .02 - 1.10 3.16%*
Audio Tapes 1.17 ) 1.71 2.30%
Phonograph Records 2.00 2.59 1.83
Overhead Transparencies 2.92 3.28 1.19
Models 1.59 - 2.47 2.76%%
Computer Programs . ' 1.14 .95 ~.65
*p < .05.  *p < .01.
J r
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Table 8
Mean Hedia-ﬂtilizlfion Scores for Negative and Positive Coping with
Job-Related Stress Croups (Subscale 3 of Teacher Burnout Scale)

- 1

' Neg;tive Coping Positive Coping : k
Medium Group Group 14 : !
N (N - 30) (N = 116-118) L
. Filmstrips 1.50 . 2.01 1,76 ““
352 Slides ' .43 : .62 .87
Pictures from Books 3.00 3.03 .09
and Magszines .
Games and Simulations 2,63 2.91 .65
., Motion Picture;! 1.67 1.38 -.88
Video Tapes | .60 - 1.0€ 1.90
Audio Tapes 1.40 1.56 .39
Phonograph Records } 2.30 . 235 - - M0
Overhead Transparencies 2.43 E 3.02 .38
Models ) , - 1.20 ? 2,33 ‘ il 69FF
Computer Programs .97 1.25 .83
wip < .01.
24 ;




Table 9
Mean Media-Utilization Scores for Negative 'and Positive Attitudes Toward i
Students Gronplv(Subscah &4 of Tecacher Burmout Scale) |
Negative Attitudes Positive Attitudea ’
Medi: o . Toward Students Group Toward Students Group t i
" (N = 33) (N-= 87-88) . Ly
Filmstrips , 1.36 L2.26 3.06% o
35um Slides .45 .76 v 1.78
Pictures from Books 2.48 3.45 2.45%
and Magazines . - ) . / C . ‘.’“
Games and Simulations 2.52 3.25 y 2.04% {
Motion Pictures 1.79 1.66 - .41 '
Video Tapes .55 _, 1.16 2.58% ) ’
Audio Tapes 1.09 . 1.73 \ 1.78 I
. Phonograph Records 1.94 | . 2.80 - 1.91 |
b4
Overhead Transparcncies 2.9% 3.43 1.19
Models 1.79 2.52 1.72
Computer Programs 1.06 - .95 -.27 T
*p < .05. **p < .01. :
& ;
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