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Abstract

, R | " ] .' . - | ‘ " ' ’ . " . g | ." :
' This utudy lnalynoo the poctuhconﬁary educntional expotiencos of black '(¥ o

- v L

v ~ and vhite high cchool grnduatcs who entqred col}?sc bctveen 1972 and 1974, ‘ : .;_{7
The focus is on % effects of the baoic type of 1nst1tut£on and opecific - N 3'_

1nut1tntional ehificteristies on atadents. It fitlt 1nycstisates prbceases

’ .
[ 3
. PR o

* of celection tnta collesos for blacks and'uhiten. and finds that hish school

-;‘ race.rhnd lcadenic prapatation utronsly affect collegé oelcction of blacks. ,

) N while SES and goals are more important ‘for whites. Diffetences in effects of .

o ' celleges on g:ades. faculty contact, aatisfaction. and attainnent vlriablos
T \

are also e:plored.' In general the attainment of blnck students 1d higher'

in Blacﬁ, privately controlled, unaller. less yocationll,‘lore cohesive,.

low SES compbsition colleges. cdntact with faculty also seems highly . R

* important for' black studen;é. ) v 4 € ' : o T




Introduction .. ) '
This study examines the crfccta of ooum type and dmnotorisuca for

- black and white entrants to college in the early 1970's.° Many studies have -

shown that blacks and whites anter different kinds of postsecondary
institutions, and that the processes through which they are selected/
recruited into institutions with differsnt characteriatios also.differ.’

T

However, few studies bave explored the issue of differential effects of. thm ,-

institutions on the academic perforsance and educational attainment of bla

' .and white.students. The study uses dsta from the National’ mw.mm Study .
~ of the high school senior class of 1972, and mlysu the patterns-of e

_ attaimment for those students who cnpud douop hotwun 1972 and 1974.. =
Review of Literature

3

A Nusber of studies fpdicate differences in the detersinants of blatk and

white educationsl performance and attaimment. Race differences in reactions
to background and educational environments seen to exist &t all evels of the

educational system, At the secondary level, studies have generally found that

school performance, mmd ability, and sociceconomic status have
Weaker effects on the educationsl gosls, later acadesic perforsance, and
attainment of black than white studwnts. On the other hand, "smbition¥,
disoiplinary problems, *noncon ty”, seif-estesm, and educational
aspirations ssem to have » effects on black attaimment (Kerokhoff and
Campdell, 1977; Porter, 19’“; Portes and Wilson, 1976; DeBorgd, Griffin and
Clark, 1977). Studies at the sscondary level have also f hotb maip and .
interaction effects of school-level variables. Black students in integrated
schools seem to bave aspirations which are more closely tied to ability (i.e,

sore "realistio®), along with lower. grades, lower odds of being in a college -

prep ocwrrioulum, lower scadesic selfi-concepts and edugational goals (Eoslter,
1982; Bokland and Alexander, 1980). ) Black students high ability .
composition schools tand to hiave lower: gradés, college plans and attaimments,
as do.white students; however, high socip-econciic composition.also lowers
" éuriiculim placement, educational goals, and academio self-conoept of blmok:
students, but not white students. High SES contexts may, however, help~black
" students by mv.tding greater tescher/counselor c&eunmt of college
attendance {(Bokland and Alexander, 1980). Wilson (1979) roporta that blacks
in integrated and middle class aohoola had more: predictable attaimment than:
those in segregated schools. S and pacing (being held beck or skipped &
grade) had -tronpr -effects on :ttumnt in integrated and higher SES -
settings. ,

Roataacondary Education.
dnto Collages by Bace. There nquheubitofcvideneeof

Salection
basic hlack~white differences in where ltudcnt- g° to oollege. Black students
are more likely than whites to enter less uloouvo, ‘lower quality, two-year,
. predominantly black and private dnstitutions. Controlling for oth
background factors, however, blacks and whites differ to a lower e0, and
some differences are reversed. Controlling socioceconomic status snd ability,
some studies have found that blacks are less likely to” enter two-ysar ocolleges
and low selectivity pudlic colleges. Bearn (1984) found that, '‘controlling for
SES and achievement factors, black students efitered collegss higher in
expenditures per student and costs, dbut er in selectivity.

Studies bave also examined the determinants of.where blacks go to .
college. Braddock (1979) found that black attendance at desegregated high
schools decreased significantly the odds dblacks d choose .to attend blaock
colleges., This effect on college chuice waa as important as those of
high school mdu and ooum ocost . %knnd and uomdor, susmarising
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_ooursework; and high sohool grades. For vhites, the-
- measured adility, high sochool grades, region, SES and lakgusge ocoursework.

studiss done with the NLS data, Feport that in the South, the percent black in °

the high ‘school. did cantly inorease the odds of black student entry to
a "traditiomlly black® college, but that it didrot affect the selectivity

' level of othen institutional choices. The best predictors of entering a .
traditiomally black institution (TBI) were college preparatory ourriculum in
- high school and low measured nbﬂity. The studies also found that Blacks were

more likely tQ go to four-ysar ‘golleges and more ssleoctive institutions. The
best predictors of selectivity for blacks were region, ability, scienmae
best. predictors 'w

Astin and Cross (1981) found that blacks in predominently white
ingitutions (PWI) were alightly more likely to have besn in college .
preparatory programs in high school, and had higher high school grades, though
., they did not Lagl better prepared for college once enrolled. The students in
FWI's also had chosen colleges closer to home, and were most likely to have
chosen their institutions becauss of the availability of fimancial aid and
active recruitment by the coliege. Students in black.colleges tended to have
applied only to the ocollege they nttondcd, were further fi‘om home, and had -
chosen their oo:l.hto hoonu- of the 1nf1mncc of relatives, teachers or
friends. - :

Overall, mok -tndann weie 1m objmuvns well-prepardd for college
than vhite students, thought they feXt hether prepared in most areas. They
also were. in colleges oloser to home,-had lower parental esducation and incoms,
and more finincial concerns about college. Cross and_Astip (1981) also found
that black students were more likely to receive financial aid, got more aid,
and received that aid more often in the tpn of a paciage mludins loans,
grants and work-study employment. .

Experiences in Postascondary Education. .

. - A pumber of studies bave focussd, as at the uoondry level, on effects
of college racial composition. Bayer {1973) found that black students at
tsudinomuy black schools wers more likely to'aspire to graduste training,

‘ though less likély to aspire to professi cocupations than those at *
predomimantly whité schools. Dewkins and ook (1982) report that the
positive effects of college activities, sa af don, apd grades on attainment
are stronger in traditiomally black than wyhite schoold. Braddock and Dawldna
(1981) have found that predittors of gttainment of bdlack students vary.

- sosewhat by both predominant race and level (two-year versus -four-year) of the
institution. JFor example, ability and high school curriculum were aignificant
only in two-year black sclicols,. vhile SES was important only ip rour-yur .
black schools. Peroent white seemed to de more important at four=year than
two-year schools. Overall, ‘the explained variance using ability, high school
grades _snd curriculum, study habdits, parcent™white, and SES was greater in
black than te scools. Samith and Moore (1983) found that achievement of -
black st is higher in small, high quality colleges, while "adjustment®
is better larger, lower quality collegss. For achievement in college, high
school grades, mother's ccoupational status, gender, and financial aid were
slso important for black students. Pfeifer (1976), Jooking at sire
interpersonsl aspects of colleges, found that impersomi, “academic”
atmospheres have positive effects cn the performsnce of whites, while
ponacadenic atmospheres and perceptions of personal raciss Oy fellow white
students had positive effects on urrmoc of black students. Dawkins and
‘Dawkins (1980), on the hand, report that performance of black students
was positively affected by contaot with whites and negatively affected by
peroeptions of prejudice. Ourin and Epps (1975) found that higher faculty-
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student interaction, and an academic stress in-the studest culture had
positive effects on the oeoupauml and cduut:oml -goals of black students
in black collages. -
‘s .« - Cross and Astin (19§81) nmlyud the d;eommu of black persistence, i
- . though they do not present comparative white analyses. 'They, found that higher
0dds of persistence for hacks were sssociated with higher high schodbl grades,
being at s predominantly black s.nautuuon. baing more involved in campus .o
1ife, and having higher self-confidence in ability. Lower odds of black ' - .
peraistence wers associated with being employed over 20 hours a week, ‘having
. large educatiomal loans, perceiving a lack of parental support, and having
\ foalings of loneliness or boredom at oollége. Gosman et al ‘(1983) also found
r « V higher rates of -early progression, persistencs, and graduation for
] predominantly black ooum students and tcr boins in the minority (bhok in
’ vhite oollege). - |
. It 16 clear from an mlyul of the ntmtm. that we lack much :
: ~ ' informstion about the relative effects of different determinants of student
I ° . perforsance and attaimment by race. The studies on higher educa 1on.1n
: particular are inadequate {as a mnp). Many of the studies e only a
T small pumber of institutions which simultanecusly op a variety of =
: characteristics. Other studies use black students in differing ‘
institutions. %These dv not allow us to assess whether similar processes ot K

-

#  »  4nstitutional effects cperate for both blacks and whites. Many studien lack - ..
T ~ adequate of both background and other pre-college influences, md of
o ~ instituti variables.

This atudy is a munaar)' analysis ot how black and white oonosa
_students in the ‘early 1970's fared in a m‘ty of postsecondary mutuum.
. It explores the following questions:
. 1. Are there institutional oharacteristios vuch are particularly . ’
-'ﬁporunt. ‘in helping bIack students to mrou adequstely,  persist, and C
graduste from college? o
2. Is Ighck ‘parforsance, wu-tmo. and mduauon mtioululy
dependent on institutiomal characteristios.
3. Are integration into ocollege life,. thculty support, snd avoidance
. of oonflioting roles more important for black students?
! "N, Are the kinds of institutions blacks predosinantly eater, and the - -
-, kipds of college experiences they have those that are mgst advan us? ©
' The data used inolude sufficient controls for individual be d
variables, a number of specific instituticmal chafacteristics, and Mwnuolf ey
about student experiences during college, as well as on educatiomal outoo:ea.
Mathods . _
Sample, \ ’
This study uses a subset of the Natiomal Longitudinal Study of s the High
School Class of 1972 . Only entrants “to two- or four-ysar oolleges, in
. academic curricula (see Eckland et al, 1979 for operatiomalisation), by the
__,._._‘ Fall of A97A ars included. In addition, only respondents to at least the
base-year snd first follow-up surveys are utilized. The sesulting maximum
number of cases for analysis is T376. This includes 795 blacks and 6581
nop-blacks,
~ o Missing unwmnpuud with the mean of the data-pressnt -
\ distridution. According to Cohen and Cohen (1975), this procedure mllows one
to mintain s paxinua case base for anslyses, while specific parameter
estimates are based only on the data-present cases. Ip genereal this is a
conservative procedure, which attenuates standardized parameter eatimates due.
to the decreased variances of. variables. It does not affect unstandardized

l(. /




statistiocs. _Respoiise rates for the follow-ups hnve b«n Quite hish, and. are
] , probably higher for college attenders than other groups (see Levinsohn et ai,
- . 1978 for description of follow-up procedures and specific response- rates).
. lnl;nl of patterns of missing dats on individual variables did not reveal
¢« sericus biases. HNesults using listwise and pairwise deletion methods showed
- ressentially aimilar results. In fact, as‘expescted, results using listwise
, . deletion gave stronger Npuuon oo.fﬂ.cicntn and more n:lp!.ncant effects
¢ for most variabdles.
wnwmm A composite measure’of SES
~was used. . It is ocompoped ©f anl equally welghted sum of standardized scores
“Tor father's odncat.ton. mothér’s  education, father's ocoupitional prestige,
' 'family income, and household possessions (SES). Gender Ss's dummy varisile
(MALE), with males 2 and females 1. Three measures of academic preparation
N are used, Ability (ABIL) is the standardized sum of scores on the reading, ’
. latter groups, -th. and vocabulary subtests given with the base-year
4 Questionnaire. High school program (HSPOM) i{s a duamy variable contrasting
nop~college (2) with college preparatory (1). BHigh school achievement (HSGPA)
is a seasure of average high school grades from school records. Educational
plans (EDEXP) refers to the level of education the student expected. to attain.
Ocoupational aspirations (OCASP) are measured by the Duncan SEI soore for the
.ocoupation the student wanted to enter. A easure of academic self oconcept

‘(ACSC), ers to the student's confidence in ability to do well.in college.
Fimlly, & measure of parental aspirations (PASP),oonatructod by averaging
\ student ts.of the level of education 3301:04 by mother and father was'

* used. HSRACE is an indicator of the percent white in the students high’
~school.* It is used only for blacks. Analyses including it for whites as uen
showeéd no substantial dirrarmos in the model. « "
A fimal control variable is necessary-because of the {nclusion of both‘
immediate, coded as 2, and delayed (1973 to.1971), coded §p 1, entrants.’
Studies have shown that determinants of educational perf e and attaimment
_~ are similar for the, two groups (especially when the delay is only one or two *
‘v years), dbut it is necessary to control for the main effects of delayed entry
on outcomes. Delayed entrants were included in orm to inorease the mber
of minority and lower SES ‘students represented. ~
Poat-high Aghool role involvements, Four factors dulins with undiudual .
level of involvement with the student role and other potentially competitive
roles sre included as controls in a second stage. Marital status (MS) is a
dichotomy for currently married or pot at theé time of entry to college. Hours
of -ployTnt(HRS) is the mumber of hours per week worked in Ootober ‘of the
year of ,ntry. Residence on-campus (2) or off-campus is also a .
- «ddchotomy (RES). anwtumt&ly. the only measure of residence is for the time
when the rqapond.ntu received the first-followup instrument (1973.faor most).
Thus this measure {s not eatirely appropriste for those who entered ocllege in
R 1972. . Probably those living on-campus in 1973 also did so in 1972. But the
3 opposife is not true. Those living off-campus in 1973 may Bave lived
", -on-campus in 1972 but have dropped out by 1973. Pecause of these problems,
the residence measure is not used in the analysis of persistence to the.second
year, though it is used for lster periods. It is defined as missing in these
analyses fol those students not enrolled in the fall of 1973. Amalyses
excluding it in all equations show little effect on othér parameter Wstimates.
Fimally, a measure of run- versus part-time attendandd in the first year
(PTPT) is used.
mmwmnmmmﬁwe K
experiences of stydents in the college setting are included. College acadenic
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performance (GPA) refers to average grades in the first year of college
Faculty contact is a dichotomy- of whether the students report they kmow a
faculty member well enough to ask for a letter of reference or recommendation -
(FAC).. Overall level of satisfaction with college experiences (CSAT), -is
deternined by average ratings of several upocts of the ocollege and one's lire
there, -on a2’ one to five scale. )
Educational Outcomen. ' The prikary concern of this research is with
;8ffects of college experiences dn traditionsl educationmal sttaimment. It does
~ mot look at vocatiomal education, or other nontraditiomal training. The first
‘outcome measures whether the student persiste§ for at least one year in an
D academic program in a two or four-year college (P2). Again, this does mot . .
refer to persistence in the same ocollege, only to, persistence in sbtme academic
prograz in any college. The pecond cutcome measure is attaimment of a :
bachelor's degree (BA) by 1979 (seven years after high school). The last
= ‘measure- used is that of academic educational goals (ED79) '. It measures the
level of college.education the respondent expected oomplele, and it is
taken from the 1979 questionnmaire., Through this one can see if long term
plans for education 'are as greatly affected as early attaimment levels.

-t Lollege Yariabhles. College-level datas were obtained by merging two
machine-readable files of institutiomal data (Carroll, .1979; Tenison, 1976)
with the NLS data, by matching of F.I.C.E. codes for institutions. Thus
college data are not obtained by aggregating data from the NLS sample, but are-

- taken directly from insti{tutiomal records. All c¢ollege variables refer to the
first college, (from 1972 to 1978) attended by the student. The fouovins )

- measures were used in analyses: /

1. A set of dummy variables for private tmivu-uty (PRU), wivnte
" four-year college (PRY), private two-year college (PR2), public ] .
; & university (PUBU), and public four-year ocollege (PUB%) compared ~
" to public community colleges -as the omitted comparisqn.group was
used. FourZyear colleges. are those offering at least four-years -
of post-high school work, granting baccalaureate or equivalent
degrees. Universities are those with considerable emphasis en : .
graduate instruction, with at least two profefsional schools not '~
exclusively technological in character. 7Two-ygar schools are
those offering only associate degrees, certificates, and N
diplomas, below the bacoalaureate level.
2. Rape of college - coded 2 for a predomimntly black, and 4 for

rl
-

predoninantly white institution. .
3. Seleotivity - mean SAT score of freshmen class (SAT). ’
3. Percent of students with family less than 6,000 (LSES), ,
5. Total opening fall enrollment,.un aduste and mduate (S1ZE).

6.. Percent of all students enrolled part-time .
7. . percent of all majors offered in vocatiomal areas, with
vooational defined as any area other than liberal .arts and
% : natural ‘sciences/mathematics. This includes areas like business,
g engineering, cduoat:lon, trades, and other nppu.od prograns ‘ :
(pvoC). . ’ .
Y 8. Educatiomal/gemeral expenditures per student QBIP). | ' )
These indicators were chosen on the basis of exploratory factor analyses
of a larger set of ocllege characteristics. Faotor analyses showed four besic
- - factors. The first has a pos{tive loading for percent living on campus and
- .+ negative for vocational majors and percent part-time (a social integration .
< - factor). A second has positive loadings for sise,mmber and diversity of
major areas, oornspondins to a theoretical factor of burnuonmnhon and °
\
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. % \
complexity. The third factor has high positive loadings for percent graduate
students, expenditures, cost, and SAT. This sounds closest to yhat is
generally termed "quality®. The fo factar has a lower positive Joading

for average SAT scores, and negative loadings for the percent of low-income ~

students, and: peroent minority group students. It thus corresponds best to a

mm sooio-economic sditon fnctor On the basis of this, mnblu

were chosen to represent each factor. In additicn, cther varisbles were

selected on the basis of muer regression multa and/or theoretical

interest. ) v .- : .
,' Results = - 4

Exsmination of m;nc black-vhite differences m t.bo means of th um -3

variables indicates that blacks and whites do enter different kinds o . '

: postueond-ry .u:stituuona. Blacks sre somewvhat less likely to be in public

and private community/junior colleges, and more likely to enter public and

private four-year ocolleges than whites. Blacks ars leass likely -than whites to

enter universities. The institutions blacks at.to,d arg ssialler, with lower

SES and ability composition, and slightly more part-time students and

‘vocational major areas. Despite this, expenditures per student are mg:l.mlly

greater than for whites. Alrost u third of the hlack students are in T
- v predomipantly bhlack institutions. , -.

- Analyses using race as a dn-y mublo in a Pegression .quauon

' . including the aoo:loooononc and academic control varisbles used in.titis study .
. ' indicate the extent to which race affects oollege selection Jet of other

factors. These results show positive effects of being black on educational
. expenditures, tuitioh/fees cost, degree level (university/fouf-year/two-year),

. private cohtrol. Negative effects were found for socio-scomomic composition,
proportions of half-time and oonuter atndonta, vocatioml orientation, nnd
selectivity.

Table 1 exsmines w 1en thm are also urromt patterns of selection

into postsecondary ;nnut.uuona for blacks and whites. Because of the very

small number of whites in predominantly blagk inmstitutions, this variablgpis

eliminated from all -analybes for whites. However, the-amalyses do show that

the main determinants of black entry into black'rather than white colleges are

the racial composition of the students' high schools and whether they delayed

entry to oollege. As others have found, those who attend predominantly black

high schools are also more likely to attcnd black’colleges. Black colleges

,\:re alad less likely to be ulected by delayed college entrants.

Black student entry into more aoadc-ioally selective colleges depends
most on ability and high school curriculum --achieved factors. For whites, on
the othér hand, college selectivity is dependent on SES, goal orientationms,

'and parental aspirations. In addition, while. delayed entry is not associated

with selectivity for ael& white delayed entrants enter less selective
schools. Race differentes are much-the same for SES composition; for bdlacks,

- measures of academio preparation and high school race are aignificant, wvhile .
for whites, SES and ococupational plans are significant. Black entry into more
vooationally oriented colleges is tied to academic preparation (especially
curriculun), educational gosls, and delayed entry. For whites, these factors
are less important, and SES and pearental upinum are more important.

Selection into ocolleges with high expenditures per student is tied only to

ability “for blacks, while for whites a Bz;m of other factors are important: .

SES, gender, and high school gradss. ng to a large oollege is tied more : 4

oclesely to SES for blacks, to ability for whites. 1Im addition, high
- school preparation, goals, parental aspirations are more influential for
whites., 'Finally, entry to a cfllege with high part-tinme om'oéllent is linked

-
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) a . ‘
’ significantly to SES for whites but not blacks. In addition, measures of .
- aoademioc preparation, parental aspirations and high school racial oomposition
- are generally more important for wvhites.
Generalizing across all college characteristics, it is o.:leu- that SES i{s -
& more potent influence on where vhite students go to ocollege than is the case
for blacks. Ability and high school curriculum tend to be more important in
the routing of black students into collges, wilile high school Erades are more
important for whites. Parental aspirations also seea more influential for .
wvhites. Individual goal orientations vary across the specific gollege
' variables being analysed, with no spparent trend to races differences.
e, Bsokground characteristics and delayed entiny Wa anyvhere from 3% to 18§
' " of the variance in ocollege characteristics. The' variables in the model are
superior in explaining college selectivity, SES composition, and percent of
—  part-time studdnts. Explained variance in vocatiopal criomuon and
expenditures is putor for blacks thap whites. .
Table 1 Here : ‘ )
Table 2 shows the effects of college type and characteristics on measures
T of academic performance, contact with faculty and college satiafaotiopn.
. Academic performance. Black students who enter predominantly blaok
institutions (PBI) receive significantly higuer average grades in college.
Both black and white. studedts get the highest grades in two-year oolleghs, and
the lowest grades in public universities. White st ts in public ocolleges,
and private/colleges and universities receive guite similar -average grades;
N for black students, both four-year college settings result in lower grades
. than private universities. In addition, black student moive pnrtzcnlarly
- low grades.in pudlioc univeraities.
For white students, public ocolleges and tn;ivorms.oa mun significantly
"lower in grades,. wven oontrolling for speeific college characteristics., In
nddit.ion, ve sse positive effects on grades of oollege sixe, percent of low \
SES students and perocent of part-time students. That is, white students get
their best grades in large schools with low integration and low SES
composition.. Only low SES composition inmo s black grades significantly.
The effects of SES composition are maintained for both | ps, even
controlling student role involvement, and the positive ¥Wrfect of college aize
for whiteg is also maintained. -
In this early college period, marital status, employment and off-
residence are not significant impediments to. high grades. Pnrt-ttze
sttendancd is in faoct & tive determinant of grades for white dents.
) The individual ocontrol variables and college type explain more of the
variance in white than black college performance. However, oollege
characteristics increase oxplunod variance proporuomm sore for blacks
than whites.
* Faculty gopntsat. The ldlitt.odly poor indicator of comtact with ruoulty
*  4s not responsive either to student background or basic institutional type for
black students. For whites, there is a basic publio/private division. All
private institutions, especially at the two- or four-year level, are higher in
faculty confact for whites. For whites, contact vith.faculty is also linked
to smaller college size and lower proporti&ns ‘of part-time students.. While
size is not as influential for. black students, going to a college with many
_part-time students is particularly damaging for blacks. While the effect of
., part-tipe ocomposition is explained away by differences in individual role
involvement for whites, this is pot the case for black students, S8isge of
‘ pollge, on the other hand, remains influential for whites, -
Overall, being a full-~-time student, living on-campus, and getting Mgher

“ . ' .
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grades increases 0o t for both groups, but to a greater degree for whites
than blacks. A ve effect of employment is also seen only for white
students. Finally, blacks who enter PBI are not significantly higher in
facully contaot, whem controlling for other college’ ohanomisuca and rele’
involvements.,

Lollege matiafaction. For whites, the bu.tc oollege type dou influence

. subjective integraton into college nfc. Students in publio college and

‘ ‘university settiings are significantly less satisfaied than those in two-year .o
and private college settings. The most satisfied groups {s students in -
~ private two-year ocoleges. For ‘blacks, pene of the basic institutional types
varies significantly in satisfaotion level of students. Specific ocollege .
characteristios do however vary in their effects for blacks and whites. White..
student satisfaction is increased dy entry to colleges with low SES ooapoauw
and few part-time students (such as unselgotive liberal arts colleges?).
. Black students are lgaat satisfied at odblleges with low SES composition, as
- . well as those with high ability composition. PFurthersmore, while é:hxto student -
satisfaction depends on campus residence, faoculty contact, and ¢ . .
‘. - performance, only grades seem igportant for black stiident satisfaction.
.Table 2 Here ..

Table 3 shows the basic f:l.ndinsa of the study: the total and direct
mct. of oolleges and oollege ogpriemea on educatiomal attaimment and )

8.

Persistence to the second year. Black student.a are more likely to remain -
in college for a second year when they enter prédominantly black’coleffes.
Besides this, other institutional types do mot vary significantly from each

_ other. Note however, that for both blacks and whites, al]l q}ns have higher"
persistence ra than public community colleges. )

Black studénts are negatively affected by entering colleges.with a
vocatiomal emphasis, and with many part-time students. " These negative effeots

"exist independent of individual student experiences. On the other hand, only
part-time composition reaches significance for whites, and its effect can de
attribtuted to differences in role involvement at the individual level. In
addition, Yor whites all the student role {nvolvement factors are aignificant:
not being merried, not working many hours, and being a full-time student. In
addition, whites are more likely to persist if they have higher grade
aversges, more faculty contact, and higher safjdsfaction. For black students, |
only faculty contact is a poait:lve and significant factor in early .
peuiat.onee. ,

degree oy .1..919 At the point of the fourth
follow-up of the NLS coh even the delayed entrants have had five full
years to ocomplete hohelcr's degreec. Those who entered in 1972 have had
seven years. VWhile some students will undoubtedly finish after 1979, most of
those ‘who will ever receive a degree should have done 80 within this pericd

. (Bekland, 1964; Campbell, 1980). Results indicate that blacks who enter black
“colleges, or private oolleges and universities have higher degree oompietion
rates. Only the pgrcent part-timé students has a significant effect, out of
the specific oollege variables, though the negative-efifect of asize is nearly ™ .
significant. Theses ocollege effects are primarily explained by the
differential role involvement and experiences of students. Black students who
live on-ossipus, who get higher grades, and who bave better contact with .
faculty have higher completioén rates. Living on-cimpus and faculty contact
seen particularly important for blacks. For white students, all college types
are superior to community colleges -- even the private junior oolleges. In
addition, privately oontrolled institutions have higher completion rates than

Q. - . 117 ’
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public schools, especially public universities., This is even true when
oontrolling for other college variables. Expenditures, vocakionaliss, and .
part-time ocomposition have significant negative effects on white degree
completion, while selectivity has a positive effect. Thess effects remain
. even when contromu for role involvement. Eowever, employment, pu-t.-uu

* attendance, living off-campus, low grades, low faculty contact and
dissatisfacton are all significant determinants of degree completion. Note
that college grades are more influentisl than faculty contact or satisfaction, /-

. «~Whdle for blacks faculty ocontact is the most important aspect of experiencea.

Educatioml goala, 1979. For black students, educatiomal goals are
enhanced by entry to a private university or ocollege or a public. college, "
.rather than to a pudblic university or ccqnnity college. Private settings in
‘general lead to higher goals than equivalent -public colleges. . This in the:
equation, with a partiocular advantage for private un.inruuoa. Only
part-time ocomposition has a negative effect on black educationmal goals, “while
academic perforsance and faculty oontact have positive effects. Once again,
for blacks faculty contact seems more important than objcctive nidonco or
success in ocollege.

For white students, all private ocolleges lead t.a hishnr aoala ﬂun

. similar public colleges. As with black students, private wniversities retain
an advantage not explained by specific ocollege- characterigtica. In addition,
for whites, higher mlammourmdbymtrytonmaomd -

. bon-vocationmally oriented setting. For whites, role inyclvements are also
significant, tbough they are mot for blacks. Oreater esployment levels in %
college and being only a part-time student lower -educational goal levels. ¥ 2
vith degree completion, grades, ‘faculty contact and sstdsfaction are all
positive influences on goals for white students, vith grades being the most
influential. On the other bhand, for black students, faculty contact ias the -

. lost influential of the three.

Table 3 Bm

ﬂmu and Concluaions

BRage differances in the affects of cqlleges. Firﬂt. black students who
enter predominantly black institutions hgve some advantages over other black
students: they receive significantly higher average grades, are mcre likely to -
persist for a second year, and to obtain a & bqchelar's degree. However, this
advantage can primarily be traced to the low SES composition of the ocolleges,
combined with low proportions of part-time students. Differences between
students in differsnt categories of the college typology are quite similar for
black and white students. Those in two-year colleges receive the highest
average grades, but overall have the lowest odds of peraistence and
graduation, and the lowest educational goals by 1979. In general, the
tvo—year yersus four-year differences are even greater for black students,

‘Among the four-year colleges and universities, students in public institutions

receive the lowest grades; this is true for both blacks and whites, but again

the difference. is greater for blacks. While the differiénces do not reach

Bignificance for blacks, public institutions also negatively affect r-oulty

tact and satisfaction of both groups. .

" On the, other hand, going to a private college or university leads to

sndu, faculty ocontact and satisfaction for whites. Tbe primary.

erence fgff blacks, while it does not reach significance, is the low

, sfaction of students in private four-year collegés. However, for bdoth .

~ groups, going to a private college has positive effects on attainment and
goals. This advantage is grester for black students. Private universities
seem particularly important in iporeasing /lonc-ton educational goals of black

) ”
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‘students, though all four-year colleges aré also good olimates for this.
Public universities do not seem to aid huok -tud.nt attainment or goals as
tho{.do for wvhite students. s .
per student expenditures in ocolleges do mot umnue :tndent }
' atteimment. In fact, note that the aigns of most coefficients for )
expenditures are negative, and the ocoefficient for whife degree attainment 1; :
signifioant. Large institutional size has- vol.t.uu effects on white,  but not
black acadesiic performance and educational goals; in fact, the signs of thesé”
. ¢oefficients are negative blacks. Thus blacks are if anything harmed by -
~ entering large colleges,’ @ whites are modsrately belped. Yocatioml ‘
. orientation of the ocollege cantly lowers esarly persistence of black
. students, but mot whiths. 'Howsver, whites who go to vocatiomelly driested
e colleges are-less likely to obtain a .dsgree, And tend to lower their long-ters
. educatiomal goals. These longer term affects are xot found for blacks. Thus
- ’ overall going to a ocollege with many vooational major areas is less damaging
' £0 black students than to whités. The proportion of part-time students is
assoociated with higher grades for whites, but not blacks. However, black
- students in such colleges have much lower faculty contact, even though do
not ‘find such cortexts particularly dissatisfying. White students are low in
_ both faculty contact and satisfaction '4n such oontexts. Despite these '
‘pitterns, blacks who enter colleges with low student cochesion have much lower
NP of persistence, odds of graduajion, and goals. The magnitude of the
. Pcts is much greater than for whités. While socioeconomic composition does
not affect ttainment, students in schools with low SES composition do receive
much higher grades. 7This is particularly true for blacks, and- as noted above,
accounts for the grade advantage of blacks in black collages. Bwevor, only
for black students, going to low SES colleges also decreases satisfaction with
college. In facot, white students in low SES colleges are pors satisfied,
College selectivity has only one significant effect for black sfudents: it too
‘.- . lowers student satisfaction. This is not true for whites. In faot mu
A students are significantly aided by entering selsctive colleges:
" higher in both persistence and graduation rates in such settings, Black
' students are not harmed by entering uhotiu schools, but neither are t.hey
o helped. . , #
R Bole involvement. , A . |

it the {ndiyidual level, a lack of involvement in the student r¢le and

. ~ oorresponding involvement in family or work roles does not sesem to hurt black
performance and attaimment, though these rnotora are important for whites.
Only living on-campus is more influentisl for blacks than’whites. Black
student who live on campus are far more likely to have obtained degrees than
those who are commuter students. Academic performance influences degree
attaimment and goals for both groups, though it increases early performance
only for whites. On the other hand, faculty contaot is almost three times as
strong an influsnce on black as white attainment and goals for further
eduocation. This measure of social-psychological integration indicates that
acceptance and communication between students and faculty is orucial for dlack
students.. It is more hportant than either grades or general ocollege :
satisfaction. _ .
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,when they enter black colleges, with less vocational oridntations and more
' cohesive envirommehts. Black colleges, as well as private four-year oqlleges
and universities alr isprove the odds that black students yill obtain .
bachelor's durou in part due to their grester student integration and the
higher grades students are able to odbtain. “On-campus residence, high grades,
and adequate contact with faculty all increase the ohasnces a student will

- persist snd graduate. On the other hand, going to a public community college,
" with a vocational atmosphere, and low student integration Belps black students )
only by moderatsly increasing their grades. Pudlicuniversities and four-year

colleges~lead to low early grides for black students, to low satisfaction, low

faculty contact, and, therefore loy odds of persistence and graduation.

As siore black-ptidents are recruited inmto public universities,/ and as
black colleges enroll lower proportions of the black student population, there

‘are likely to be negative effects on many black students, The hrser sise,
- lower integration,, and higher selectivity of public vniversities are apt to
‘lead to lower grades, lower faculty contact and astisfaction. As a result,

some bdlack students who would have graduated in black colleges or other
private collegés will ‘mot “do so_in public settings unless attempts are made. to

_adapt to the meeds of the black student populatiog.

§ .
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In general, black' students are most likely to persist for at least a year.
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L - Table 2

[ 4

o ‘ Effects of Co1ln|us and Role. Involvement on Colloga Bxperi ces
+ . Black College Entrants (Nz795)
Unstandardized (Standardised) Rc‘rqpsioqhgbefricicnts
‘ & . k

GPA .-, mMC e «  CSAT

(1) (2 ~(3) (1)  (2) (3) (1) (2)
RACE  .M0®™ 012 .019 .025 -.032 =-.038 .07T2 .059 .06
(«170) (.005) . (.008) (.026) (-.033) (=.039) (.0A7) (.039) (.0RK0)
PRU - -.213 068 076  .032: "=.020 ~.029 - .011% .073 .062
(-.053) (.018) (.016) (.018) (-.01) (-.016) (.008), (.027) (.023)

, PR“ : 0356. -0’16 -009’ 0038 ‘0008 -00’3 -‘133 0086 -0066 ‘
. (=.103) (~-.038) (-.026) (.02%) (~.006) (~.080) (~.067) (~.082) (=.032)

2 .27h  .255 \.265 .017 .016  .003 _ .ON)  .076 .028 i
© (.089) (.ON6). (.ONB) (.03%) (.008) (%.001) (.015) (.023)  (.00T)
FUBU ~.A578% _,198 -.189 ~.079 ~-.091 -.,08% -.100 -.043 =.003.
(-0155) (‘0067) (1.06‘) (-001’) (-008’) (-.016) (-0057) (-0025) (-.002)
PﬂBl -0309" -01‘5 -0127 -00’7 -60" "P.B -006. .000 029
(=.115) (~.058) (~.088) (-.047) (-.043) (-.083) (-.080) (.000) '(.018)

EIP -3025 -ooai -.000 000’ 00’7 002’
(-.082) (-.0%1) . (=.001) (.00%) (.089) (.061)
‘ SIZE ‘ -.005 «.006 . =,003 =.003 -.001 = 001
(-.0‘1) (-0033) (-0070) (-0059) (-00’6) ('0001)
'v 'OQ/‘ 033." 035~ ;106 ’ 0078 - 0055' -6019
. ) (.089) (.051) (.0a1) (.030) (.01%) (~.005)
B‘LF ‘ 0202 0’69 .1291. -0267. : 0093 0033
« (.028) (.023) (-.107) (-.098§ (.022) (.008) .
‘Lsgs 09’8., .8‘8.' .003 -00.’ ' -0330' -.‘83"
g (.171)  (.167) - (.002)" (~.020) (-.108) (-.152)
S‘T -0015 -0013 ~ 0001 0001 -0056. -0053
- (;0013) (-0016) ( 004) ( 002) (‘-118) (-0’12)
M .004 -.000 .009
(.008) (=.001), : (. 029)
HRS -.024 «009 - W017
' ' (=.02h) (.028) (.029)
'TPT .' 0003 e .0““ -0035
(0001) g (0027) (-o°1~)
RES -0105 0051 * -0015
(-.039) ( g52) ' (-.009)
GPA . | . { U588 . 16288
| (+158) (.073)
. IAC f .051
: e , (.026)
R2 079 -100 -102 .038 .0A7 071 , .028 ,038. 080
b ~
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" Table 2 (Continued) ' C,

Effects of Colleges and Role Involvement on College Experiences
White College Entrants- (N=6500)-
Unstandardized (Standardized) Regression Coefficients

GFA . FAC qﬁf'

. o, ¥ CSAT
(1) (2) (3) © (1) (2) (3) ¢ (1) (2) (3)

-

T --58" --owg -00.9 .058' 0022 001‘! o“‘ -0002 » -.008
(-.050) (=.011) (-.009) (.032) (.012) (.009) (.016) (-.001) (-.003)
PRA -s260% .,090 ~.072 «099%¢ _o66%* ,058% ,056% 015 ..00N
(=.062) (-.022) (-.017) (.070) (.0A7) (.081) (.028) (.008) (.002)
P!Z "'0032 0052 . 0055 . 0090“ .05‘ .MB 010." .052 00.5
(-.005) (.008) (.009) (.0a3) (.026) (.023) .1.035) (.021) (.015)
. mu -.357" -om',” -om." -.0‘5'_" -0036 -0029 -o°3§ -omg'. -00‘3
(-01“) (-0082) (-0079) (-00.0) (-0032) .(--025) * (;023) (-00.5) (-o 027)
m“ -057.' f.m.. N189.. -01016 -0015, i -0015 -0021 -om.. -00.9
(--W9) (-0“1)' "("00“) (-001.) (-0013) ’(-0013) (-0017) (-0039) ("0030)
EXP -.003 " =-.002 ; .000 .00 -.002 ~.002
(-OM) (;ooona"' (0002) (0001) (-0006) (-0007)
3128 00‘06.' 0006." 5.00"' -.00." -0001 - 001
. '(o°~3) (.0‘0’0. (-0082) (-.082) (-0011) (-0010)
VOC .03@ 0090 ¢°39 -0028 ,006 "'.012
(.011) (.012) (.016) (.011) (.002) (-.008)
w L : 0303. 020“ S ey 158'. - 1 w -o 208.. -g 172"
(.037) (.025) (-.056) (=.038) (=.053) (-.0M%)
~ LSB . 352.. 0366. 008 -0006 ‘ . 175. - 132
. SAT -.021 =.020 -,003 =,004 «003 .003
(~.019) (=.018) (-.009) (-.011) (.005) (.006)
’B ’ .ON .~ . om " -0003
(0005) . (0001) .(-0008)
-HRS -.002 ~.009% - "=, 008
(-0002) (-0029) ("'0016)
FTPT “0299.. 0115.' 0017
(=.058) (.066) (.007)
m ‘ - 0056 ( . 0‘3 [ 059;.
GPA : (/’\\\a .06208 11308 &
- FAC , ' .136%
| ‘ . (.097)
. R2 .190 1958 1978 039 .0AT® .080% 021 .023 .086¢
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Table 3

-

Bffelts of Colloucs. Role Involvuiont and Experiences ‘on Eaucationnl Outcomes
Black College ‘Entrants (N=795)
Unstandardized (Standardized) Regression Coefficients
- ' s -
, N
. (1) (2) (3) (1) (2) (3) (1) (2) (3)
um 0081“ 00.3 00.3" 3121.' 0082 0828 . '0'5\ -0075 -0057 )
- m ° 109*’ -o°.~ ‘ -.“2 0193“ .0091 0089 0791“ 0526. 053"
n PB. ) 0028 -0103 -0,101 . ® 113' 0021 0001 0392. ° 1'. 01.“
(.021) (~.077) (-.076) (.083) (.p15) (.000) (.098) (.036) (.036)
i m 00'3 - 035 -y 026 -0“7' T ey 1‘0 -.127 0151 -.025 -0021 .
(0020) (-00-16) (-0012) (-0031) (-006“) (-0056) (.023) (-- M‘ ) (-0003)
mu 0“6 -00.5 -‘.035 .080 o°1~ 0019 ) 0153 0032 .078
(.058 (-.039) (-.03%) ( 083) (.012) (.016) (.085) (.009) (.023).
PUBA 055 =038 -.035 ” .009 ~.023 .032 37188 271 231
(.05') (-0036) ("003.) (00“) (-0022) (-0030) (0120) (0069) (0075,

m ..00“ : '00“ -0002 -.0@_2 / .0‘5 0“7
) ("v°26) ("0028) (-0020) (-0010) (0“9) (0“9)
sm -0003 /-0003 ". -.0‘02 -.000 . "0007 - 002
(-0070) ("0060) ("'0039) (-0000) \ b "QM) (-0016)
voC -.2918 -.293" .027 .005 .313 .216
‘ (=-.110) (<.111) - (.009) (.002) - (.039) (.033)
HALF -0335“ "0270. -0389“ "'0199 * -.835' .'0583
) . (-o 121) (-0091) (-0137) (-0“9) (-0107) (-OWO)
LSES .008 01“ 0027 -0001 : 01M 0002
(.00%) (.008) (.013) (=-.000) ,€.017) (.000)
SAT 002 .002 .009 . .00% 027 .022
‘ . (.006) (.005) ( 029)° (.012) - * (.029) (.024)
m -.005 "'0007 ' "0005 *
* (-.02“) . ("'0032) ("'0009)
m . -0010 - -0019 ) -0065
(-.025) ("'0052) (-0057)
m 0075 0055 "'0109
- . (.0N6) (.033) (~.022)
RES - + 16198 .199
GPA -.004 - I : a 12500
(-0010) ) (0115) (-108)
"c 0109'. R ! 01‘2" ,'.‘,_,h’".“: .’/ 0‘21“
(0107) - (0135) .\\ (0138)
CSAT g 0012 —.D“‘ i -0060
(00-18) ' (-0061) (-0031)
R2 . 115 134 . 150 .163 .173 232 137  .150 159
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Table 3 (Continned)
’ . ¥
Effects of collecel. Role Involvement and xxperioncos on Educational Outoo-zs,

White College Entrants (N=6500)
Unstandardized (Shndu'dilod) chrmion Mﬁ.cionta

14 ‘ BA EDGOIL
(1) (2) (3) ° (1) (2)  (3) (1) (2) (3) °
PRU 0219 =,009 -.015 .1938%  ,065% 050 .326%8 _204% _190Ah%
(.092) (-.005) (-.008) (.101) (.03%) (.026) (.057) (.036) (.034)
. (.037) ¢€.048 (.010 (.119) -(.0A5) (.030) (.059) (.0%0) (.035)
m . -om -001.' -0020 005‘. "'0007 -00‘9 . . ‘ .023 o°°1
i (0003) (-0007) ("'0010) ‘002.)‘ (-.003) ("0009) (.0 0) (.003) ( OOO)¢
- mu 0050'. 0035 0032 ) ,39.. ) 0'3. o 0'2. ° ,81 L . 03‘ ) 06 1
(.088 (.033) (.030) (.115) (.035) (.035) (.050X (.009) (,017)
PUBS .031% 016 012 14588  _069%® _of18% 17288 059 071
N (.029) (.015) (.011) (.119) (.057) (.050)} (.0NT)  (.016) (.020)

m ) -oom -0003 ) -.007. -.008‘ 000‘ 0001
(-.019) (-.016) (=.031) (-.033) (.002) (.002)
.. SIZE -.009 -.000 -.001 -.001 .008® ,005%
A b 4-00,5) (-0005) (-001‘) (-OOOl) v (0027) (0030)
VOC 0053 o°~3 -0111'. -01%.. -0280“ "0308"
, * / (0023) (0019) (-o°~2) (-.0“) (-0036) ("'0039) '
HALF ~ . -. 10680 ~,019 =.28608 4., 12008 . -.098 .036
(-00'1 ) (-0017) (-0083) ('oO‘a) N (-0011) (.001)
LSES - 039 -.002 : 073 .038 318 .231
SIT . .01" ‘ 001‘. ' 0022., 0019.' ) 0023 0022
| (.0%0) (.031) (.056) (.0M6) (.019) (.018)
lB A -0010.' . -0003 . : "'0002
(-0037) ("'0009) . (-0002)
HRS -,03008 -, 02708 ‘ -,029¢
(=.095) (-.075) (=.027)
‘' FTPT 11300 _ 1220 | . 26300
(.070) (.066) (.047)
RES — - 0073.. . " y .05‘
—— . (0068) (0017)
GPrA .008¢ .0388¢ oL .1328
. (.027) (.106) (.123)
FAC .039¢ 05488 .168¢
(.082) (.051) (.053)
CSAT 0518 03208 ;o .052%
(.077) . (.056) (.023)
R2 - «113 «115 JINAE 2913 ,221% .256% ,15% .157% .179*
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