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Preface

\

The American College Testiﬁg Program (ACT)
and the National Academic Adviging Association
(NACADA) have established the ACT/NACADA National
Recognition Program for Academiq,'Advising to honor
individuals and institutions who arg making significant
contributions to the improvement of academic advising.
and to disseminate information gbout these contribu-
tions to other professionals i the field. The 1984
awards are the first made by tie new program.

Awards are given in two categories:
Outstanding Advisor Awards These awards will be
presented to individual Zdvisors who have been deter-
mined to have demopstrated the qualities associated
with outstanding acg,({:amic advising of students.

Outstanding institutional Advising Program Awards
Awards in this category will be presented to institutions

which can document innovatlve and/or exemplary

practices that have resulted in the improvement of their
academic advu‘sing services.

Sponsoring Organizations

The American College Testing Program (ACT),
tounded i, 1959, is an independent. nonprofit organi-
zauon that provides a variety of educational services to
students and their parents, to high schools and col-
leges, and to professional associations and government
agencies ACT was best known during the 1960s for its
standardﬁzed college admissions testing program. In

the years since then, ACT has developed a full range of
programs and services in the areas of college admis-
sion and advising, student retention, career and edu-
cational planning, student aid, continuing education,
and professional certification.

The National Academic Advising Association
(NACADA), founded in 1979, promotes the quality of
academic advising in institutions of higher education.
NACADA is dedicated to the support and professional
growth of academic advisors and the advising pro-
fession. Through its publications and meetings,
MACADA provides a forum for discussion, debate, and
the exchange of ideas regarding the role of academic
advising in higher education.

This book describes the seven award-winning
programs in the Outstanding Institutional Advising Pro-

‘gram Awards category. Also included are selected

programs that have been honored in this category with
certificates of meiit.
For more information about the ACT/NACADA

~ National Recognition Program for Academic Advising,

and to obtain application materials for the 1285 com-
petition, write to:

ACT/NACADA National Recognition Program
The American College Testing Program

2201 North Dodge Street, P.O. Box 168

lowa City, IA 52243

October 1984

]
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1984 Awards and Certificates of Merit

Private Coltege

Coliege of the Holy Cross
Submitted by

Joseph H. Maguire
Assistant Dean

Church-Related College

Heldelberg College
Submitted by
Robert E. Qleson
Dean of Student Lite

iKenneth Porada
Chair. Total Student Deveiopment
Committee

Public College

Eastern lllinois University
Submitted by

Calvin Campbell

Director, Academic Advisement

Two-Year Junior/Community College

Genesee Community College

Submitted by

Ann H. Lechner

Oirector of Records, Scheduling, and
Advisement

INSTITUTIONAL PROGRAMS
CERTIFICATES OF MERIT

Callfornia Lutheran College

Delgado Community College-West Bank
Campus

University of lowa

Johnson County Community College
Michigan State University

University of Missouri-Kansas City
Morningside College

Mt. San Antonio College
Northeastern University

The Ohio State University

Pan American University

Saint Mary's College

Southern Methodist University

State University of New York-Oneonta

Trinity College of Arts and Sciences,
Duke University

ADVISOR CERTIFICATES OF MERIT
Judith K. Andrews
Indiana Univeraity

Nardine M. Aquadro

Rvinpre Gnte Hinpepp ity

Thomas Brennan
University of New Mexico

Vil

John Cade
Bowie State College

Martha Tootie Cain
Georgia Southern College |

Calvin Campbell
Eastern llinois University

Martha Jane Cook
Malone College

Emerson A. Cooper
Oakwood College

Beverly B. Davis
lowa State University

Cynthia Eddleman
University of California-Irvine

Nylen W. “Eddie”” Edwards
University of Missoun-Columbia

Maribeth Ehasz
University of Toledo

Bruce Fenner
DePaul University

Mary J. Hall
University of lowa

Barl Haskins-Jackson
DeKalb Community College

Denny E. Hili
Georgia Southern College

Fred D. Hinson
Western Carolina University

Anne C. Hoehn
Wright State University

Sharon L. Irwin
Point Loma Nazarene College

Glenn Matott
Colorado State University

Russell Lee Miller
Lousiana State University

Jim F. “Hank"" Mills
Texas A & M University

J. Edwin Nettell
Mt San Antonio College

Susan Palmer
Aurara Gollege

Judith Randall
University College -Pace University

Brian Seeger
lowa State Univoraity

Mary H. Smith
S s Community College ot

Maotaimee

Horace W. Van Gleave
Too s ALK A Uniyorgty

Allen Zimmerman
U"ﬂ‘.’("'\.‘f‘,’ ot Vermont
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A Multifaceted Approach to Advising

lowa State University (ISU) is a muitiversity of
26.020 students (Fall 1983} who are enrolled in eight
colleges (nine in July, 1984). Of this total, approximately
1.900 are interpational students, 5,238 adult students,
and 3500 are graduate students. More than 1,600
undergraduates transfer to ISU each year from other
two- and four-year institutions. These groups of stu-

dents provide diversity within the student body which

requires a flexible advising systern with well-trained
advisers who are sensitive to the varying needs of the
students.

Six years ago there was no university-wide ad-
viser training. no recognition or reward system. Few
colleges offered the opportunity for evaluation. Only two
colleges had a special program to help students who
were undeclared. During the past six years, all of these
1ssues have been addressed although severe budgetary
constraints at [SU have deterred establishment of a
University Advising Director. The programs that have
become a part of the advising system have been
developed with the dedicatign of persons serving as
advising committee memtefs and as concerned and
dedicated advisers and of coordinators of advising
within the colleges.

College Programs

To evaluate the total advising system at ISU one
must look at thé individual parts. Each college struc-
tures its advisifig accﬁrding to a system that best fits its
own prograny and sfudents. Advising policies for each
college are groposed hy a College Advising Committee
which 1s cdmposéd of faculty and staff advisers and
often students rédpresenting the departments in the
collnqge }/hm corhmittee discusses advising concerns.
disasemirfates adgvising information to departments, pro-
wides fdr adviger evaluation, structures the selection
procodures fof outstanding adviser awards, and pro-
wdes/far advi%er training. One representative from each
collgne committee 1s a member of the University Ad-
wisihg Compnttee Two of the college advising pro-
ardime ne ghesented to illustrate some of the diversity of
th» collegy systems.

Advising Program in the College
of Home Economics

I the College of Home Economics, all entering
“ldents are agsigned to professional advisers tor the
st year Fach ol the advisers has a master’s deqree in
Homg Eronomics so they are familiar with the diversity
ol wibject matter within the college. The advisers also

have had additional training in counseling and advising.
Students are encouraged to attend a one and one-half
day orientation session prior to entering the university.
During the orientation session students and parents are
introduced to campus life and are given college tours.
The students are pretested in math and English and are
introduced to information about financial aid, university
housing, registration information, and college and uni-
versity policies and procedures. Orientation concludes
with individual appointments with the student's adviser
to discuss the options available within the college and
to prepare a class schedule for the following term.

All new Home Economics students are required
to enroll in a one credit orientation course which is
taught by the freshmen advisers. Topics covered
include: introduction to university and college policies
and procedures; ¢iscussion of the comprehensive
scope, professional opportunities, and the history of
home economics; clarification of goals, values, and
objectives; development of a program of study for
career choice; and an orientation to the total university,
its programs and resources. During spring semester the
freshmen are encouraged to declare a major depart-
ment and are then transferred to a faculty adviser in that
denartment. Faculty members will advise tfrom 8-25
students, with the number of advisees to each faculty
member dependent upon the faculty member's other

assigned responsibilities. Many of the departments

conduct a group orientation session for these new
majors, but most class scheduling for the next fall
semester is conducted through individual adviser-
advisee conferences. Advisees are required to see their
adviser at least once per semester, but advisers are
available for student appointments during reyular office
hours.

Each adviser is provided with an Adwvising Hand-
book to supplement the university's information Hand-
book. Each adviser is encouraged to develop a system
by which advisees can schedule appointments at oy
time during the semester

The College of Home tconomics Advising Com-
mittee developed a system for advisee ovaluation of
advisers, established an annual award of $100 to
recoqnize outstanding advising, and coordinated the
development of periodic adviser training Advisimg s
included in the college document.as a crntena for
promotion and tenure decisions The following qaote
fraom the Home Foononnes Advising Hanchoehk som
manzes the college’™s philssophy concerning advising
“The Colleqge of Home Economits considors adyvisna
of indwidual students an anportant responziinhty of
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faculty ember Acaderme, advising 1 a decision
making process dutng which the adviser assists the
student 1in educational and career planning. Advising
includes providing the student with course and career
information. reviewing the student's academic progress,
and reterrng to other campus agencies as necessary.
Advising imphes an active relationship between adviser
and student with responsibilities for each.”

Advising Program in the College
of Sciences and Humanities

In the College of Sciences and Humanities,
academic advising s approached as a continuum,
begimning with preenroliment communication with
prospective students, parents, and school systems and
continuing through job placement. During summer
onentation, entering students and their parents meet
with advisers to prepare the first-term schedule. Place-
ment test scores provide guidance for entry at the
appropniate level in chemistry, mathematics, and
Englieh Onentation continues through the first se-
mester of cnrollment 1in special courses and small-
group opportunities Career development and place-
ment services are considered an inlegral part of ad-
vising and are delivered through career planning
courses as well as through a college career develop-
ment and placement unit in the Dean's Office. All of
these activiies and services are coordinated and
managed by an assistant dean.

Students who declare a major on admission are
advised by faculty or professional advisers in the major
department. Undeclared (Open Option) and preprofes-
stonal students (Pre-Business, Pre-Engineering, Pre-
Vet. and Preprofessional Health Sciences) are advised
i the College Advising Office by a collaborative team of
faculty and professional advisers who meet on areqular
basis for training. discussion of concerns and sugges-
ons, and planning. On request from this group. faculty,
staft from varnious student service areas, and adminis-
rators are invited to discuss such topics as course
content and prerequisites. remedial courses, residence
hall ving  counseling services. and issues deemed
relevantin helping students These forums also provide
the invited guests with advisers' perspectives and con-
cerns and Irequently lead to improved understanding
and delivery of services, Caretully selected and highly
trained peer advisers supplement the program by
assistng provanly new Students with adjustmental
problen - and the mechanics of preregistration.

the Colleqe Advising Committee (faculty) meets

monthly to discuss and recommend policy. Advising

Coordinators representing each academic depart-
ment/program and the various areas of specialization
within the College Advising Otfice, meet at least three
braes e sopyoter fog tpdating on pohcies and pro-
cedutos precentatone by renrogentatves from aci -
denweaned stadent Sorvice umits. and discussion of
met o The chan of the College Advising
S ter aed e Adsiclant Dean convene and
moderte these sosaions Agenda items are suggested
by the committee the coordinators, advisers, and the
Acdeonediative et Advising Coordinators e respon
sihile for broging cancerns of ther consttuencins to
thie forum anao keeping the advisers in therr respective
umts inlormed

ey,

The Career Development Office and the Classifi-
cation Office are physically located in the Dean's Office,
adjacent to the Advising Office, and are convenient for
student traffic and adviser consultation and referral. The
Career Development and Placement Officer participates
in advising staff and Advising Coordinator's meetings
and trains advisers in the use of resources for career
planning. Advisers of undeclared and preprofessional
students are expecied to learn the curricula of the six
undergraduate colleges and to assist their advisees
with career planning and alternate track options.

In suppuort of advising, workshops are offered for
new and experienced advisers. A Handbook for Aca-
demic Advising is produced and annually updated by
the Assistant Dean. It includes a cross-reference index
to other information sources, a current directory of
persons to contact for various needs, and expanded
information on introductory courses in the coliege to
supplement catalog descriptions. Advisers of unde-
clared students receive a'manual of requirements for all
majors and minors in the college, displayed in a uniform
format. Within the College Advising Office, an infor-
mation exchange provides the opportunity to share
articles of interest, the NACADA Journal, and current
issues of The Chronicle of Higher Education,

Graduating seniors evaluate their academic ad-
visers (and advisers are encouraged to request evalu-
ations from ail advisees) using an evaluation instrument
prepared by the College Advising Committee. Advising
is considered a component of teaching for promotion
and tenure considerations. Advisers in the College
Advising Office are evaluated by their advisees and the
Assistant Dean annually. The College has Just estab-
lished five annual awards of $200 to recognize excel-
lence in advising.

The essential features in management of this
successful centralized/decentralized advising network
are recognition at all jevels of the importance of aca-
demic advising. a comprehensive view of advising as a
progression from preenrollment to placement, and
coordination of the component units. Emphasis is
placed on effective communication and utilization of the
strengths of faculty, professional staff, and student
constituents.

University Academic Advising Committee

Advising is coordinated across the entire uni-
versity by the University Academic Advising Committee
(UAAC). This committee i composed of a faculty and
student representative from each college in addition to
A representative from the offices of: Admissions, Finan-
cial Aid. Minority Students, Residence Halls, Student
Ccunseling Service and Registrar. The committee is
chaired hy a faculty member who serves in that
capacity for a three-year term. This committee works to
clarify policies and procedures related to advising,
provides for adviser training through smail and large
group seminars, aind disseminates information to ad-
visers through college representatives and an Adviser's
Newsletter which is published twice each semester.

Adviser Training

Advicer training s offernd to faculty and staff
advisers several times throughout the year Inthe fall, a
subcommittee of the UAAC provides a traning session
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for alt facully and =taft who e new to the advising
system This all-university meeting 1s followed by
another session conducted by individual colleges. In
the spning. the commuttee sponsors a university-wide
seminar covering such topics as. adviser evaluation,
use of AGT College Report in advising, legal concerns
of the adviser, and concerns of students in the 80s.
Approximately 200 faculty have attended each of these
seminars. Throughout thye year a variety of campus
tours are offered to provide advisers the opportunity to
become acquainted with the registration process. fi-
nancial aid disbursement, the residence hall system,
and the services offered by Admissions, Student Em-
ployment. Minority Student Atfaurs, the Office of Student
Lite, and the Student Counseling Service.

Following the Annual NACADA Conference, at-
tendees have provided highlights of the meetings at a
seminar to which all academic advisers are invited A
notebook of conference handouts and session sum-
maries was collated and made available to advisers
who requeasted it

Two years ago the UAAC purchased the ACT"

videctape on "Academic Advising.” a training videotape
for advisers. Since no one person at the university is
responsible for traning advisers, representatives from
each college attended a training session on how the
videotape could be used. The college faculty members
then presented the videotape to small groups within
their respective colleges. During the first year, the
videotape was presented 15 times to a total of about
260 people. Written evaluations were collected from
participants and were shared with the seminar leaders
to aid them in future presentations.

Information Systems

Several procedures have been developed to aid
the adviser in keeping up-to-date about college and
universiy pohcies The ISU Information Handbook 18
distributed annually and ncludes materals on aca-
demic policies and requlations. An Adviser's Newsletter
1 published four imes a year. This publication includes:
(1) the ac ademic calendar of events for the current term.
2y changes in the university's policies relevant 1o
advising. (3) upcoming arlvising seminars and tours, (4)
specidl academic programs, and (5) experimental
course offerings for the following term In addition,
many of the colleges provide advwsers an Advising
Hardbook which addresses 1ssues relevant to that
particuliar college

A new conutenized informational network.
catled CYNET. boecame operational January 16, 1984,
CYMET 15 A data base in the 1ISU Computation Center
which contieg infarmation on academic and admis-
SOns prodgiuns. academe pohcies\and procedures,
and geceral facts about the unversityt 1s universally
Aaccesabie tooal advisers students, prvspective stu-
donts ogh schaol and commiumty college counselors,
and anyonean the <tate oo the country with a terminal
that < an connect to the 15H Computation Center
through WYLBLIR There s no ¢harge for the CYNET
dlormaton athongh peraons connecting by lang-
atance tewphane mlt e the reqular telephong
o oarge CYNET provides the advantage over printed
pribde ations by werving as g cential souce of infor
maton which can be constantly ipdated #s intended

to improve the adviser advisee relationship by pro-
viding a current sowrce for answers to routine ques-
ttons, thereby freeing tune dunng a conterence with the
aaviser for the student’'s academic concerns CYNET
will continue to be expanded as more information is
programmed into the computer Most recent additions
include the schedule of classes for summer session
and a tentative examination schedule for the next
academic term. V)

Adviser Recognition

In 1979 the UAAC recommended to the university
administration that performance in the role of academic
advising be included as one of the criteria for promotion
and tenure. This recommendation was approved by the
general facully. and since that ime "Advising" has been
included along with the “Excellence in Teaching” cri-
teria for promotion and tenure decisions as published in
the Faculty Handbook. The current Faculty Handbook

-outlines the criteria expected of advisers as follows:

Faculty members whose responsibiliies include academic
advising of students demonstrate a high level of empathy
toward students. They are knowledgeable about sched-
uling and about curnicular and extracurncular matters, and
they keep informed of current procedures and policies.
They give counsel in academic and career planning areas
as they assist students in learmng to make intelligent
decisions for themselves. Advisers are approachable, help-
tul. friendly. and tolerant when dealing with students They
work diligently in improving the advising process. both In
their personal student contacts and through committee and
administrative structures

Further recognition of adwvising is illustrated by
the awarding of several Outstanding Adviser Awards.

. The Colleges of Agriciiture. Home Economics. and

Sciences and Humanities have established their own
nomination and selection criteria for these awards. In
each case the award consists of a certiticate and a
monetary gift which is presented to the awardee at a
major college meeting.

Eight to 10 additional outstandire adviser awards
are presented each year by the Student Alumni Asso-
ciation. The awardee receives a certificate and/or
plaque citing the individual for excellence in academic
advising. In addition, the recipients are recognized at a
pregame program during the football season.

Peer Advising

The peer advising program (“students helping
students”™) was imitizated in the College of Sciences and
Humanities and now 15 a university-wide proqiam in the
Office of Student Life Peer adviser apphcants are
chosen through a screeming process anc recewve over
100 hours of training Peer adwisers are especiaily
effective in working with students who have difficulty
adjusting to the univeraity. th .y do not perform aca-
demic advising The Parents’ Board of the Alumn
Associaton has assisted in tunding modest stipends for
the peer advisers

In the Spring of 1982 an nrganized study of peer
adviser effectivenoeas with tigh ek otidents was
intiated. Filty student, for the freatment qoup were
selected from a st ot Callegr of Seiences and Human-
es frashmen who had recewved tess than a 2 00 qrace
pomnt average durning their first torm An addional 90
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students were randomly selected from this list to serve
as the control group. The students in the treatment
group were contacted by letter, then hy phone, to set up
a meeting with the peer adviser. Atthe first meeting, the
peer advisers were asked to record the factors identi-
hed by the students as contributing to poor academic
petformance. Duning follow-up meetings peer advisers
offered assistance in such areas as priontizing activ-
ihes oftering study skiils and tme management infor-
mation. helping to mouvate, raising self-image, bro-
viding encouragement, or just being a friend and
hstener Peer advisers would refer students to other
unversity services when appropriate. The number of
meetngs between the peer adviser and the student
ranged from 1 1o 12

At the end of Spring semester the grade point
averages of Lhe students in the two groups were
compared The grade point averagés of the students in
the teatment group were significantly higher (P < .05)
thran thuse of the students in the control group. The
sumper of students who did not return to school

fonowing Spang semester were fewer in the treatment.

group (28%) as compared to the control group (47%).

Y

This data suggests that with the support of peer ad-
visers, low academic students will remain in school
longer than those without this support.

The advising programs at ISU have developed
into an effective, efficient system for meeting the needs
of the students. It combines the efforts of professional
and faculty advisers with support of peer advisers.
Adviser evalyation instruments have been developed
and a varigiy of adviser training seminars are offered.
Advising has become a criteria for promotion and
tenure decisions ‘and excellence in advising is being
recognized by the establishment of a variety of out-
standing adviser awards. In addition, an effective sys-
tem of supportive services is available to_assist in
meeting students’ needs. These include a Student
Counseling Service, Office of Student Lite, Office of
International Educational Services, Office of Minority
Student Affairs, and Financial Aid and Student Em-
ployment Office. Representatives from many of these
areas are members of the University Academic Ad-
vising Committee which acts as the coordinating body
for the advising activities.
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Hul Aikane Peer Advising Program
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institutional Description

The University of Hawail Manoa is the largest of
the nine campuses in the UH system, the only state-
supported postsecondary system in Hawaii. Although
the major research campus and the only one offering
graduate and professional degrees, UHM grants eight
ditferent baccalaureate degrees with over 80 major
concentrations,

Nearly half of the approximately 20,000 students
at UHM are enrolled as undergraduates in the College
of Arts and Sciences, which offers four baccalaureates
with more than 40 major concentrations and which also
serves as a feeder college to other UHM upper division
colleges, schools, and orograms. 7o serve 10,000 A & S
undergraduates the Arts and Sciences Student Ser-
vices and Special Programs office, the college's aca-
demic advising center, has a staff of 10 professional
advisers, 7 of whom advise part time in addition to
performing teaching and research activities.

As the college advising center, Arts and Sciences
Student Services and Special Programs' primary func-
tion 1s to assist students in determining their academic
goals and through careful planning and monitoring help
ihen. progress toward graduation. This function is
complicated by the multiethnic comnosition of the
student pooulation which requires sensitivity to differing
cultural values and perspectives. Due to the small
professional staff, the large student population to be
served and tne necessity for cross-cultural awareness,
Arts and Sciences hes sought alternative methods to
befter serve its undergraduates, particularly those most
in need of direction and accurate and timely informa-
tion, the freshmen and sophomores. To this end. Arts
ard Sciences developed the Hui Aikane Peer Advising
Frogram 1n 1978, and in 1980 Hui Aikane became
largely a student-run program under the direction of
Joyce Settle, Arts and Sciences' Head Academic
Adviser.

Program Development

The Hui Atkane (*a group »f friends") Peer Ad-
vising Program was initiated in 1978 to augment the
Lmall professional staft in the College of Arts and
Sciences Student Academic Services ofiice. Before Hui
Atkane existed. the advising office (now catled Student
Services and Sperial Programs) operated with a stu-
Jent/professionar adviser ratio of 15001, which repre-
sents A serious understaffing problem sirice ine gen-
eraly accepted ratio 1s 300:1. Although the desized ratio
has not been achieved even with the additional peer
advising positions. Arts and Sciences has been able to

serve more students as well as expand its outreach
activities.

In addition to creating more advisory positions,
albeit paraprofessional ones, with no increase in the
office’s operating budget the primary goal was to offer
underclassmen the npportunity to seek accurate and
appropriate academic advice from their peers. itis well
documented t at students, particularly freshmen and
sophomores, tend to more readily seek advising if they
believe the experience will be a nonthreatering one set
in a comfortable and friendly environment. Furthermore,
ithas also been shown that students generally prefer to
seek advice from peers. Consequently, in order to serve
more students and to deliver needed advice and sup-
port ir a form that would be most inviting to students,
the Hui Aikane Peer Advising Program became part of
Arts and Sciences' advising services.

In the first academic year of the Program (1978-
79) six upperclassmen, who had worked as aides at
UHM's campus-wide New Student Orientaiion program,
were selected to become peer advisers. These peer
advisers were trained for employment as paranrofes-
sionals and were expected to advise freshmen and
sophomores individually and in small groups, conduct
mini-orientation sessinns at high schools for prospec-
tive college students, and participate in the planning
and evaluation of program activities.

Since no extra funding for this program was
available, these six students were technically hired as
“student help.” This meant a reduction in the student
help clerical-assist positions in the college's advising
office. Since an advising program of this sort alsc
requires materials for presentations and other outreach
activities and the general office's budget was severely
limited, the program director solicited donations from
family and friends and established a fund through the
University's Foundation program. This fund has also
been augmented by Hui Aikane peer advisers selling
discount coupon booklets. This combined effort has
resulted in a small but e~ntinuing fund which helps to
defray some current expenses and will sumeday be
used to realize Hui Aikane's future goals.

In February 1980, a resolution was introduced in
the Hawaii State House of Representatives in recogni-
tion and support of the Hui Aikane Peer Advising
Program. Thereafter, the Office of the Chancellor at
UHM set aside $10,000 annually for the operation of the
program. Since this time, the Hui Aikane Program has
realized no increases in its budget; this, of course,
means that in effect the operating budget for the
program has been reduced due to the steady rise nf
inflation during the period following 1980.
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broteltao b teted funding, the Hur Atkane
Proovpam Pas e and will hikely continue to face, the
probion of fnading a desirable number of suitable

Seandid iten e oo g peer adwvisers, Since a peer

acka et ranst o an apperclsaman, relate well to other
<tudents hove yostinng desne 1o serve other students
for relatively fow pay and be able to meet the demands
of hes o he academic schedule as well as put in the
Peparead Baog e the advsing office, the pool of quah-
frod e aple condidates s siall Furthermore, the most
quiliicd candudates are usually beginning their final
two menvsters s college after their peer advising
thanng Althodgh iy ot the peer advisers have
wihnan pestponed graduntion for a semester, most
pears aree only able to serve for a maximum of three
senpeters 50 e need to find new candidate s an
Al concern

Mo stadent adviser program, in its early years
Hep Avkare also bad the problem of proving itself to be a
credite progroun The UHM academic community and
the L cdhicational community were initially skep-
teal that npperclassmen could consistently deliver
acoat acadermoe advice to other students, since
many programs that advertise themselves as peer
arlvising praarames are not sanctioned by the institution
the s~y ey epiesent nor are these “peer advisers”
adeaustely informed about college and university pro-
gruns accd pobees. However, dver the years the Hui
Atk Peer Adwising Program/has gained the respect
of the araversity and olt-campus educational commu-
nites As the cualuations of the program show, the peer
arbaser - have doene an excellent job of advising stu-
dent, and of representing the University of Hawaii
Mania and the Colleqge of Ats and Sciences at high
schesbs community colieges, and to the community at
farae:

Goals and Objectives

feadditon to continuing the services it now offers
(o sechap Yragram Deseription), the Hui Aikane Peer
A Program plans to

Uoprovide g coerdimating service at UHM for all re-
dpiests hoem taghe schonl and community college
cont adors whio wish to o visit the UMM campus or
s wnnld ke ropresentatives from the adminis-
Sl tetent groups to visit their campuses.
Precss v bk schonl and UM community coliege
conpetat, st oo ottt andhividually each office.
VA e b Ak ane Prograim eoore ' nating these on-
el s vivts the counselors would save

e abte e anddenergy. and prospective stu-
doets valiccon e mfommation they desire In a timely
ar b ethceenat aarner At present no UHM office or
precrovee pee des thino o ordinating service,

coore b et sevyeas Singe Hawail s an
Pl e Mo Adeane pear adviserrs have in their
Lo aee kv by i to hugh schools and
caen b adieages o the neighioraisfands (Kauai,
Phe o g The neighbor asland campuses
ottt oo advicen s have hoen maost erthusiastic
ot et g then vt since it
o, o b for most non Oabwg sturdents te
e cr ool campys tameet with student
cepec e Uyl Hoe Ak ie would ke to extend this
oot bl bagh schooly

10

3 provide an information hot line This 24-hou tele-

phone hot Iine service would be availavle to pro-
spective and currently enrolled students as well as
counselors and would offer accurate information
about UHM as well as serve as a much-needed
reterral service. This hot line could also serve as a
crisis-intervention function, in particular during the
high stress periods of midterm and final exams. The
peer advisers could simply listen to and talk with
distressed students or, for the more serious cases,
refer students to a campus psychologist or psychia-
trist. At present the only central information service
on campus is availabie only during regular working
hours and is able only to refer callers to other offices.
Often callers must contact several offices before the
appropriate one is reached.

4. continue to publish, update, and expand Arts and

Sciences’ publications (including Strategies for
Survival, A Major Decision, brochures, and book-
marks). Some of the information contained in these
free publications is not available in written form
elsewhere Also, students are more likely to read
publications if they are visually inviting, humorous,
and easy to understand.

5. become a completely student-run program. In 1980

Hui Aikane chose its first student coordinator. Since
then the program has had several coordinators
under the direction of the Arts and Sciences Head
Academic Adviser. The goal is to eventually have
qualified students be fully responsible for the opera-
tion of the program with the present director acting
only int an advisory capacity.

Program Description

The Hui Aikane Peer Advising Program is based
on the premise that students can relate well to other
students becalise of common experiences. Because of
this commonality, students. esg 2cially underclassmen,
will more readily seek advice from peer advisers, those
whom students perceive to be friendly and informed.

After completing a comprehensive semester-long
training in which they learr. interpersonal communi-
cation theory, develop effective counseling skills, and
become familiar with university rules and regulations
and campus rasources, the Hui Aikane peer advisers
assume the duties of paraprofessional staff membersin
the College of Arts and Sciences' anademic advising
office They conduct individual and small group ad-
vising sessions with Arts,and Sciences students and
work at the advising office's information counter.

The peer advisers visit high schools and com-
munity colleges on Oahu and the neighbor islands
(Kauai. Maui. and Hawaii) to meet and tatk with college-
bound seniors and future transferees. In addition to
these activities, the peer advisers participate in UHM's
New Student Orientation Program by helping students
plan academic programs and by guiding them through
the reqistration process, operate an advising center
near Kinm Gym. the reqistration headauarters, and
advise 1in the gym where freshmen and sonhomaores
register. Hur Atkkane advisers also serve as tesource
persons at college and career fairs sponsored by the
community.
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Procedures Used in Program Evaluation

The Hur Aikane Peer Advising Program regularly
tequests that students evaluate their SEIVICes- - group
ardndividaal sessions at the advising office presen
tihons at New Student Quentation, and informational
programs conducted at high school and commumty
college campuses by completing w:%en forms The
Hur Aikiine Program has also been infarmally evaluateq
by UHM administrators and faculty and by non-UHM
personnel.

Results/Qutcome

The Hur Alkane Peer Advising Program has
ncreased Arts and Sciences' ability to advise more of
s underclassmen efficiently, effectively. and accurately.
The very presence of peer advisers has encouraged
underclassmen to seek academic counseling.

Hiln Atkane peer advisers have also been able to
providte nevded and credible outreach services to high
schools and UH community calleges through UHM
presemations and olf-campus visits where rone pre-
viously existed

By assuming primary responsibility for advising
freshmen and sophomores 1nd by manning the infor-
mation counter Hur Atkane peer advisers have given
Arts and Sciences’ small professional staf the extra
time needed to efficently complete required record-
keeping achvites (eg. evaluation of transfer work.
(raduation record checks). develop specialized ser-
vices and programs, such as preprofessional (healtn

(B}

and w) adviaing as well as work on special pubh-
cation propects and college policy and procedure re-
view studies

In additon, the peer advisers have served as a
dailly renminder, thecugh thenr enthusiasm, dedication,
and hard work, that the primary mission ot a college
academic advising office 1s to sarve students impartially
yet compassionatety.

Potential for Adaption by Other Institutions

The: practical benefits resulting from the creation
of @ peer advising program at a large institution with
linited funds. a sizeable undergraduate population, and
a small professional stalf is invaluable, as shown by
UHM's expenience with the Hui Aikane Peer Advising
Program i the College of Arts and Sciences. However,
itan institution subscribes to the belief that the primary
mission of the college, school, or program's academic
advising office 1s to offer students, especially those
students who most need eatly contact witl. advisers.
responsible and accurate academic advising 10 a com-
fortable and encouraging environment, then ac ademic
advising delivered by the students' peers will in all
likelihood. be the most eflective.

In addition, the program offers valuable training
and expetience to upperclassmen who wish to enter
the "helping professions™ and/or to gain interpersonal
skills and cross-cultural perspectives. Therefore, any
nstitution which seriously proposes to understand ana
meet the needs of minonty and/or foreign students may
use its student resources at minimal cost and for long
term gain.
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Freshman Explorations

Overview

Tults Umversity offers its incoming fresiHman
class a choice of two advising programs. The first,
Academic Area Advising. is similar to conventional
programs offered at many colleges. It is the second
choice, Freshman Explorations, which is unique among

. University advising programs and which we feel merits

the attention of ACT and NACADA. Not only have

Exploritions consistently been the more popular ad-

vising eption among freshmen, but we believe that such
a prpgram might be implemented at other institutions.

~ In brief. an Exploration is a seminar which com-
bines freshman advising with a nontraditional academic
expenence. Twelve to tourteen entering students par-
ticipate in a group led by a team of upper-level under-
graduates and supported bv a faculty member who
attends the group's weekly meetings and who acts as
academic advisor Freshmen in an Exploration benefit,
theretfore, from both immediate and sustained contact
with & nnmber of their peers, with 2 team of knowl-
edgeable advanced undergraduates, and with a faculty

person committed to their well-being. (An ancillary, but

perhaps equally important, benefit is the valuable
leadership training received by the upper-level under-
graduates who design and teach the Explorations.)

Exploration topics have ranged from "The works
ot Avn Rand™” to “The Essence of Humor," irom the
campus-bound “Tults University Television: TUTV" to
the city-wide “The Museums of Boston.” from the
classroom “Utopian Literature,” to the streets of Boston.
“Introduction to Boston: an Ethnic Mosaic.”" The Explo-
ration process begins in the spring semester prior to the
school year in question. The upper-level undergradu-
ates formulate a topic. interest a faculty member in their
idea. and submit their brainchild to the Experimental
College Board The board solicits recommendations
o the students” advisors and teachers and makes
dacimions before summer vacation, During the summer,
the prospective leaders correspond with the freshmen
who have opted for therr Exploration, and refine their
sennnar outhnes On the first day of orentation in the fall
theteaders greet ther reshmen and help them through
the difhiculties of the first week, When classes begin, the
[xploration meets weekly ina regular three-hour time
Diock Gince the freshmen get a full academic credit,
they are expectod to attend. participate in class discus-
Sinns, dareading and outade assignments, and com-
plete a hnal paper or project.

Development and Implementation

At thes point, a word must be said about the
Experimentin Colleqe. the pment organization which
concewved the Explorations program and administers it.

156

Founded in 1964 the Ex College was ongimally “an
attempt to find a way to expernment sufficiently with
different kinds of courses, different mixes of students
and different areas of knowledge which had not been
tested in the university before." It was dedicated to the
improvement of undergraduate education, to be gov-
erned by a board that was granted by the Faculty of Arts
and Sciences "freedom from interference in the dis-
charge of their mandate" for a period of five years. Their
charter was renewed every five years until, in 1979, an
external review committee recommended that the Ex
College receive a permanent Lharter. which the Faculty
of Arts and Sciences then approved. The board is made
up of five faculty (one from each major area), five
students, the Director, Assistant to the Director, and
Staff Assistant Faculty and stuclents serve limited terms.

The composition of the board ensures support from

both faculty, of whom a large number have done due
service on the board. and the student body. who -ec
their equal representation on the board as a route for
academic change and the implementation o new ideas

The character of the Ex Cotlege. backed as it is
with the goodwill of both faculty and students, 13 an
important factor to consider in any evaluation of the
Explorations program. Explorations are not something
organized by a central university adminisiration, they
are conceived by students. overseen by faculty, and
administered by a staff reporting to a faculty student
board. In 1983, many of the student leaders themselves
had participated in Explorations as treshmen: and more
than half the faculty advising them had themselves
served on the Ex College Roard.

The Explorations program has just completed it
tenth year. It was conceived by the Ex College Board in
1973 for the 1974 incoming class Twenty Explaiations
were offered that year, reaching 237 treshmen, ahout 20
percent of the class. The program remained about the
same size until 1980, when 1t doubled te. 40 Fxplo-
rations, with 540 enrolled Thi, year. with 48 Fxplo-
rations offered, with mote than two-th ds of the
freshman class enrolled. and still moare wanting to join
the program than can be accommodated brings to an
end a decade of growth and exporimeniation

Description

The Upper-Level Leaders

Why would a jumor or a scoior want 1o toind an
Exploration? It demands a lot of work. i 104 of plarnimg
for manths before There an aebk L mvoived afler gl oy
night fall flat on your face! And the respon-abslity why
you might have to nuss o movie or o neght ot with
friends, because f you're an instinetor, yon can hardiy
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just forget the clvss Why would one do it? In fact. more
upper-level students want to lead Explorations than
there can be found faculty willing to oversee them.
Why? There are three possible reasons. The most
obvious would be the academic credit involved: one
and one-half credits. How.“ver. most would agree that
there are very much easier ways to earn cre and one-
half credis. A surer reason would be that students
realize this is a great opportunity for them to tackle a
project which is truly their own, one that is both
challenging and rewarding, one that gains them status
in the eyes of their peers and self-respect in their own
eyes. Also. many have themselves participated in the
program as freshmen; they have perhaps feit, | could
do that. and do it better!”

Much of the success of the program depends on
the uppei -level leaders. For this reason, it is essential to
make sure that it is undertaken by only the most

motivated and responsible students. The Ex Colleger

dues not make it easy for students to put the whole
thing together. Initially, there are hurdles to be leapt,
problems to be solved, deadlines to be met. When a
student team has managed to put together a proposal
and has sgeured the commitment of a facuity member,
their records must still be assessed, recommendations
from advisor must be obtained. Then, when the se-
mester 1s under way, the leaders must underr;o their
own weekly training. meeting in groups of 25 for
leadership instruction under the aegis of the Director of
the Ex College. Still. some leaders do not come up to
expectation; in these cases. much more responsibility
devolves upon their partners and upon the faculty
advisor

The Facuity Advisor

At Tufts. freshman advising is recognized as a
faculty duty and as such it is not rewarded with any
remuneration. shpend, or lighter teaching ioad; neither
1s such service given weight in tenure and promotion
decisions. The same applies to faculty participation in
the Explorations program. A faculty member who
agrees to be the advisor of an Exploration is taking on
an extra load of three-to-four hours per week for which
he receives neither compensation nor “merit points.”
Hence, itis a remarkable tribute to the strength of the
program that last year as many as 48 faculty and staff
volunteered to take part.

The adwvisor's role varies with the individual.
Some are content to be merely an advisor to the
freshmen and a background observer in the seminar.
Some want to be more active resources for seminars in
topics where they have some expertise'so that they can
help in the instruction; frequently student leaders who
are short of conhdence wilt seek out such an advisor,
knowing that hetp in the instruction will be at hand.
Some faculty witt become a member of a group studying
topucas about which they know nothing. [n this way, they
feel that they share in the joy of discovery, while
someone else does all the work That was why last year
Fagieed to supervise an Exploration called “The Art of
the Cartoon™ and this year one called “TUTV.”

One Exploration (from a Faculty Viewpoint)

Fwas fest approached by Yvette and Dan, two
[umors dast spnneg They were looking for a faculty
member to paricipate in an Exploration which they

were planning on TUTV (Tufts University Television);
they were themselves members of TUTV and thought it
wouid be a good idea to instruct a group of interested
freshmen in TV production. Though knowing nothing
myself about TV production (| am a Classics professor),
| responded enthusiastically (after all this might be my
chance to learn something useful), checked on their
academic status and agreed to the responsibility. After
completing their proposal and having itapproved by the
Ex College, they came back to discuss the goals of the
Exploration and to sei up a course outline. In mid-
summer, | received a list of the freshmen enrolled in this
Exploration—my new advisees-—with information about
their dormitories and the place where | would first meet
them in orientation. At the appointed time on that Fall
matriculation afternoon, they were alil there under the
beech trae: twelve liberal arts freshmen, two engi-
neering freshmen, and the two leaders (who had written
each of their charges in the summer and had -now just
met them in their rooms and helped to show them the
ropes). We all went to dinner together. made plans
where to meet as a group next morning, and then
separated for the evening rituals. Next day we talked as
a group about advising matters: planning a program,
the foundation,requirements (writing and languages),
the timetable, courses in general and in particular—all
those sudden changes of perspective that turn a high-
schooler into an instant college kid. On Friday i met with
each of them individually and approved their programs,
for which they then formally registered. On Monday
classes hegan, inciuding the first cliass of TUTV,
scheduled for 3:30-6:30.

We were all a little nervous; the freshmen, be-
cause it was after all their first day of college classes,
the upper-level instructors, because they had rever
taught before, and myself, because | knew nothing
about the subject under instruction and could hardiy
rescue my novice instructors from a disaster. But we
got off to a very good start. For fifteen minutes we held a
group advising session. Did you get registered for the
proper courses? Any problems with your schedule?
What were your first classes like? This was to set the
pattern for all our future meetings. Every class started
with a few minutes’ discussion of advising questions,
both particular (should this course be taken pass/fail)
and general (the objectives of a liberal arts education).
This discussion was mostiy led by Yvette and Dan so
they were well warmed up and relaxed when they
switched to the séminar topic and the actual instruction,

The first three classes were a mixture of hands-
on instruction with equipment and a discussion of the
process of producing, from the brainstorming stage to
the finished product. Each student learned how to use
the camera, lights, sound-recording equipment, mixers,
editors and other technical equipment: they also had
experience taking the camera out into the street for
impromptu interviews with passers-by. Their assign-
ments were mostly designhing short segments for film-
ing-—to begin with, 30-second ads, then 5 minute
playlets—-but there was also technical reading as well.
For the final project, each freshman had to write and
then direct a short play. The direction/production in-
volved assigning jobs to camera crew, actors. stage
manager, lighting/sound manager, and props manager.

When not directing, each played one or another of.

these 1oles.
For much of this my role was mainly that of

13
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adwisor and observer | was able to meet with my
advisees as a group each week, was able to take them
aside for discussion individually, and still able to snare
thewr evident enjoyment in the seminar. It was an ideal
advising environment. On a couple of occasions | was
also able to help the seminar over problems with the
avinlability of the equipment. And early on | met with the
instructors weekly to discuss how things were goirg
and to give advice on the handling of the seminar. In
addition. the group arranged a couple of social occa-
sions and an outing to a local television studio.

What Does an Exploration Achieve?
From the first moment of thetr arrival at Tufts

freshmen in our Exploration had an immediate sense of

commurity: a group that dined together on day one,
shared the traumatic adjustments to college life of the
enrly weeks. and met for the same class, an informai
and relaxed one at that, every week. They became
close totwo advanced undergraduates who could act
as thewr big brother/big sister and help them with
problems outside those related to academics, and they
also saw their advisor every week and were enc¢our-
aned to raise all sorts of advising questions, both for
general discussion and for private interview. A student
could say in the group, "I think I'm failing math.” The
teaders and advisor could then talk with the group
about the Academic Resource Center (for tutorials),
about the pass/fail option, about the mechanics for
dropping a course. Another, a more reserved one,
could step aside with the advisor and express “worries”
about his lanquage course: the advisor would deal with
it on a more personal level.

The benefits of an Exploration can also be made
available to that lost soul who begins college in the
winter term This |ate-starter usually has a very rough
time. he or she has missed out on all the initial
onentiation has no support group, does not feel a part of
his/her freshman class, in fact feels like a total stranger
in January This person probably is assigned to an
advisor who had twelve tfreshmen advisees in Sep-
tomber and unconsciously assumes that this new stu-
dent know* all the academic requirements as well as
they now do. At Tufts we now require all such mid-year
freshmen to do an abbreviated form of an Exploration.

Perhaps a more subtle strength of the Explo-
ratiens program 1s that the freshmen in any given
wernina are encouraged to feel that they have a stake in
its wucerss The student leaders stress that they want
ideas to come from the group. All must participate; all
will be held responsible if the seminar grinds to an
ignominious halt 1If the topic seems headed in a sterile
direction the group itself must help in realigning it.

Most of the above details relate to tha penelfits

cobtvned inerely by the format of the system, Putiwelve

freshimen o a toom with an advisor and advanced
undergraduites once a week and benetits like this are
Aot boand to accrue. But one other substantial

bunefit denves from the program, one that is hard to
duphcate in any nther campus activity. The seminar for
frechimen becomes. as | mentioned earlier, a course in
abte doadershgp for the upper-level leaders
There are few occasions o college life today where
tudents canreceove legitimate leadership training. But
thanks to the Explorations program more than 10

fepee
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percent of every graduating class at Tufts will have had
the responsibility of developing a seminar, of giving
instruction for academic credit, of articulating their
ideas before a group every week, and of guiding a
discussion of those ideas--and all with the supportand
guidance of an experienced mentor. As a faculty ad-
visor. | have been.able to watch apprehensive and
inarticulate juniors turn into confident and cogent
leaders in a matter of weeks. They will make mistakes.
Atter a class that did not go well, they will tear their hair
in frustration or be very depressed at what they per-
ceive as their own failure. But with guidance, discus-
sion of the problem, and with the support of the group,
they almost always survive such bad days and learn
from them.

One further advantage of the prograni is the
cohesiveness that Explorations give to the freshman
class as a whole. Since attendance at the seminars is
compulsory (by missing more than two a freshman can
forteit his credit), and since the ieaders meet every
week with the Director of the Ex College, a direct line of
communication with most of the freshman class can be
opened up. A question (e.g. what about a halloween
dance?) can be put to the leaders one afternoon and
one week later two-thirds of the class wili not only have
said yes but will have suggested themes, music, and
volunteers to lay the whole thing on. Perhaps more
importantly, the university can quickly be made aware
of difficulties in the freshman class, of its wishes and
desires, its needs and dissatisfactions. If information is
needed from a class as a whole (currently, two com-
mittees to which | belong. the Advising Committee and
the Foreign Language Committee, have assessed in-
formation obtained by a poll of the freshman class), a
questionnaire can be given to the leaders one week
with returns of close to 100 percent a week later.

Evaluation Procedures

Each Exploration is evaluated twice by the
freshman participants, and once in writing by the
upper-level instructors and the faculty advisor. But in
somae réspects there is continuous evaluation going on.
Since the teaders meet weekly with both the faculty
advisor and the Director of the Ex Cotlege they are
constantly having 1o assess their own performance and
at each class session the faculty advisor, consciously
or unconsciously, assesses progress and notes im-
provements that can be made.

In these ways, the director is thus able to keep in
touch with each Explorationindividually and to monitor
performance. The program as a whole is evaluated
each year by the Ex College Board. The Dean of
Freshmen, the Dean of Undergraduate Studies, and the
Committee on Undergraduate Advising and Counselling
also monitor the program as a whole. Each of these has
endorsed the program enthusiastically. each is on
record as appealing to the faculty tor further support in
volunteering to supervise Explorations. Some members
of the administration are so keen on the program that
they have advocated its use as the only advising option
for freshmen, suggesting that all freshmen should par-
ticipate i . Howoever there are advantages in having
two systems for heshmen to choose from And the
question rem:ains how could enough faculty be found
to supervise the 80+ seminars that would be needed?
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Costs

Eact Exploration hias a $50 budget: the money
can be used for fiwld-inps, several e cream runs, or
one spaghett dinner for all concerned. The Jeaders and
facudty advisors are ol course unpaid. The costs are
theretore mmmal

Potential for Adaptation by Other Institutions

Fhave already stressed the importance of the role
of the Ex College in the undergraduate college as a
whole A program ke Explorations could easily be
concewved and implemented under its charter, which
essentially established the Ex College in the university
with the same status as an academic department. The
board could have the idea by Christmas, work out the
detauls and advertise among the upper-level classes by
Aptland have a test group of-Explorations starting in
the fall with none of the red-tape of committee and
facalty approval which a program conceived by the
admenstiaion rught have 1aced. Whether such a pro-
gram could have been implemented without the Ex

College behind it, we do not know. But a better advising
format for freshmen is hard to imagine at any cost. And
with the assurance that the idea has worked on this
campus at least, other colleges might well consider
running a test program of half a dozen freshman
explorations on an experimental basis.

This program for freshman advising was originally con-
ceived by the Board of the Experimental College and
has been implemented and managed through the years
by its Director, Robyn Gittleman. She reports that this
fall the program will offer more seminars than ever
before and that 60 percent of the freshman class will be
enrolled in them.

Peter L. D. Reid, Associate Professor
Chairman, Committee on Undergraduate
Advising and Counseling

Assisted by:

Howard Woolf
The Experimental College
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The Revised Academic Advising Program at the
College of the Holy Cross

-

Institutional Description

The College of the Holy Cross, located in
Worcester, Massachusetts, is a private, liberal arts
coeducational institution. It was founded in 1843 and
currently has 2,500 undergraduate students. In 1983-
1984 some significant changes were initiated in the
academic advising activities of the college. A brief
historical survey of advising at Holy Cross during the
last twenty years will show what led up to the present
changes Those twenty years have seen many changes
in student life, curriculum, campus resources, coopera-
tions with other colleges and universities in the same
city and in the composition of the student body. In 1972
Holy Cross admitted women students for the first time
and did not increase the size of the student population.
The college receives approximately 4,500 applications
for some 650 places per year. The enroliment is almost
exactly evenly split between men and women students.
There are no graduate, part-time, summer or evening
programs. '

Program Development

Twenly years ago each student had a ngminal
advisor. There were very few formal occasions re-
quiring both advisor and student to come together for a
meeting. There had been a long tradition, which re-
mains today, of instructional academic advising by
many faculty who made themselves very available to
the needs of students. Also. for more than twenty years
there has been a prelaw and graduate studies advisor
to give specific advice and counsel to students planning
on law school or on graduate study. For an even lunger
time there has been a very effective premedical/pre-
dental advising program for similar assistance to stu-
dents interested in the health professions. The Chap-
lain’s office with its professional staft of chaplains and
the Counseling Center and Car=zer Planning Office offer
assistance to students dealing with a wide range of
questions and concerns. There are four full time profes-
sionals in the Counseling Center.

So. students with personal problems and specific
groups of students have been well provided for over the
years And, until 1970. the existence of a core cur-
nculum gave much structure to the program of study for
all students But in 1970 that core curriculum was
abolished. Now. everything be.came elective with the
sole requirement that a student complete a major. At
this point. with so hittle structure. it became obvious that
more effort had to be devoted to the development of a
stronger advising program to meet the academic needs
of students
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First came a division between freshman year

advising (often done by faculty outside the student's
major fof those with majors and also involving thi;cpa/
d

third of the class who had not yet declared a majiyan

advising for the three upper years. This latter-advising
became the province of the major department. The
assistant deans of the college, in their capacities as
class deans, oversaw the mechanics of the system.
Two important policies developed: first, all faculty must
be willing and are expected to advise; second, faculty
serving as advisors to freshmen will be screened and

“selected by the academic deans. These advisors repre-

sented 35-40 percent of all faculty. Soon after this, the
tie-in was made, for first semester freshmen, that re-
quired in virtually all cases that the advisor be one of the
student’s course instructors as well. This was done so
as to suggest in a very natural way that there be
increased contacts between freshmen and their ad-
visors. The assignments of these advisors was made by
a single course summer mail preregistration directed by
the Class Dean. On the whole this proved to be a good
choice.

With the elimination of the core curriculum a
booklet was prepared (Academic Information Booklef)
and has been rewritten as appropriate and reissued
each year to all faculty and to all incoming students.
This was certainly helpful to advisors but it was written
{and still is) more for the use of students. Late in the
1970s a Course Guide was prepared each semester for
the time of preregistration. This offered in a unified
format one page of information about each course
(intended for whom? readings? prerequisites? assign-
ments? comments by professor) which has proven to
be steadily useful.

Preregistration in November and April for sub-
sequent semesters eliminated the amphitheatre regis-
tration. It also afforded a natural chance for advisors to
meet seriously with their advisees. For the past several
years students have been required to discuss their
preregistration course choices with their advisors. This
has enhanced the strength, the visibility, and the influ-
ence of the program.

Advisory programs are a convenient target for
criticism. They are difficult to evaluate, their resuits are
seldom tangible, and they exist widely as en adjunct—
one faculty duty among many. Seldom is much hard
cash spent on them. Seldom are they taken into con-
sideration in a rigorous promotion or tenure procuss.
Yet. they are critically important. For many students they
represent a very direct institutional contact Several
times in the last dozen years the advising program at
Holy Cross was questioned, discussed and, in a rather
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noasoentbic mannorn evaluated (or perhaps more ac
oanately. deacobed) i the academic yem 1982-1983
the most rocent review of advising was undertaken.
Mo review and the resulting changes are the core of
s s

Goals and Objectives

Sevenal concerns had persisted over the years
One was the equatization of advising load (some faculty
i deoartments with a large number of majors had more
students to advise than did others of their colleagues).
Another was the whole question of continuity. The
student would have a freshman advisor, receive a new
ackasorn the sophomore year and perhaps in sub-
sequent years, depending on such issues as sab-
hancals and departures of faculty. More dissemination
ofeforniation in a single source would be of significant
help come thought. Updating facully advising skills was
seen as g need as was providing for uniformed record
koeoing by advisors Also. means to account for any
probloms which might arise due to the indwvidual dif-
forences amang advisors had to be developed. In all
these theve also furked the guestion of how advising
shanld be weighed and wvaluated in the tenure and
promoton process Lacking the wisdom ot Solomon,
we Pave not yet come up with a sure and safe way to
salve this Iast issue "~._

A< this review was being done, the academic
fleans surveyed all faculty and administrators as well as
handreds of students, asking for their suggestions and
ptans The deans met on several occasions with the
Fdacatonal Policy Committee, wilh the departmental

~harpersons and with other groups, in addition to their .

nwn meetings on this topic. Gradually some real con-
sensun areas doveloped The process came into a
cleater focus Also some of the parts of the program
that wasted proviously were ratified. Faculty became
impreased that the 1ssue was being scrditinized so
cavetully They saw the expenditure of time and of
money Hater in pubmcations. etc)).

Program Description

The continuation of the Academic Information
Haokiot ane the Cousse Guide was ratified. The belief
thay frechman vear advisors should be chosen selec-
teeiy was athrmed The tying together of advisor/
toaeber for the fust comastor of the freshman year was
recommended whenever priacticable Attempts to deter -

pee how an advisor’s success or fallure could be

seasured were encouraged But there were new direc-
tors changes in practice. that were also ordered, and
these weore undertaken
The linst new development was the provision of a
Poebioon tor Adviong This handbook is A compen-
chur ot pablished policies, services, and resources all
woone pince It also includes copies of forms used by
stadents (e gL add/drop @ course. change major. de-
«lure ncourse pass/fail, register for a course at another
mshtotion in the Worcester Consortium for Higher Edu-
cation leave of absence request, etc). These forms and
ety abaut where they onginsde and how to use
thery compnse the final section of the handbook All
collveae publications were surveyed for policies to be
mcluded i the handbook as were various admims-
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tration othces. Finally, a question and answer seclion
was provided after soliciting from the faculty their most
commonly asked questions.

The organization of the handbook with color
coded sections in a three ring binder and five divider
inserts totals 78 pages and the book is printed at the
college. Exclusive of printing costs, the binder and
divider costs were $4.69 minus discount. The first
printing was for 200 copies. This year 100 copies will be
printed, with updated pages for the original 200 copies
also being issued. After a title page, a letter from the
Dean, and a Table of Contents and Introduction, there is
a section of policies (25 pages; each policy begins on a
new page), a section on special programs and services
(26 pages), a current information section (7 pages,
including Campus “Yellow Pages"), and a collection of
forms in use (14 pages). Included with the handbook
are copies of class schedules, Academic Information
Booklet, etc. From time to time revised pages are
issued. Supplementary literature on advising is also
sent to the faculty. Recently, for example, each faculty
member received idea Paper No. 3 from The Center for
Faculty Evaluation and Development at Kansas State
University, “Improving Academic Advising” by Thomas
J. Grites.

The next signiticant development in this revision
of our advising program to assist faculty so that they
might better advise students was the dev:lopment of an
Academic Advising Record. A manila file folder was
designed by one of the assistant deans with advise from
the other deans. The folder will stay with the student's
advisor (or transfer to the new advisor) until the student
graduates or withdraws. It will then be destroyed. The
cost of the printed folders was $0.53 per folder. Each
year the Data Processing Center will provide arn up-
dated label with name, campus address and telephone,
post office box, major, advisor, parent's name and home
address, identification number, etc. Also, on page one,
is a photograph of the student, provided by a summer
soliciting prior to freshman year or, failing that, a copy of
the student's identification picture. Page 2 of the folder
provides for a record of preregistration jottings and
page 3 for other inquiries, referrals, and conferences.
The back page suggests various ingredients of the Holy
Cross Experience with the hope of encouraging the
advisor to suggest some of these to the student. Folders
are prepared (with labels, photograph. jottings pages,
etc) by the appropnate class dean'’s office. Already the
use of this folder has receivi'd numerous positive
comments from advisors. It suggests better organiza-
tion and record keeping to them and gives them a more
protessional appearance in meeting with their students.

In addition to the handbook and record. a Work-
shop on Advising was held on the Friday before classes
began in August. The workshop was four hours in
tength. All faculty were invited to attend and 30 of 180
did in fact attend. The Educational Policy Committee
had requested that such a workshop be organized and
offered at least every other year. The structure had
presentations by a keynoter (former class dean and
current classics department chairperson), by the di-
rector of the Counseling Center, and briefer remarks by
the Associate Dean of Students, the Prelaw and
Graduate Studies Advisor, the Director of the Honors
Program, the Registrar, and the Assistant Deans These
brief sessions all dealt with special issues and services
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There were three faculty reactors to the keynote
speaker The discussion was open and was not di-
rected merely 1o the speakers. Many faculty responded
to ther colleaques. Refreshments were served before
ard duning the meeting and a several course luncheon
followed. all complimentary. Faculty members dis-
cussed advising-related issues during the luncheon.
The principle of continuity is especially '/mportant
One of the goals of the revised program is to climinate
the frequency of advisor changes. To this end, students
entering sophomore year are being offered the chance
to remain with their freshman year advisor or to receive
an adwvisor from their major department. Just offering
this choice will mitigate much of the student criticism of
previous advising practice. Departments assigning ad-
vISors to their majors are being asked to bear in mind
factors such as sabbatical leave schedules, etc. The
ptinciple of continuity may begin to address, at |least in
some small way, the equalization-of-advisor-load issue.

Procedures Used in Program Evaluation

Procedures used in evaluation thus far have
been qualitative rather than guantitative, verbal rather
than statistical Butthe deans are now beginning to plan
a more rigorous guestionnaire type of evaluation for the
revised program’'s second year of operation. Many
comments have been received more casually and they
are summarized in'the next section.
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Resulls/OQutcome

The reactons reported by faculty upon recopt of
materials and after the workshop have all been positive
Most of them are:

1. It's good for us to be talking to each other about
advising practices.

itis very heipful to have in one place all the policies

3. The Record helips to keep doctiments in good order

and helps the advisor to keep an accurate picture of
the student.

4. The administration must be laking our work as
advisors seriously, spending money on materials,
workshop, etc.

Students have commented positively on the thrust
of these changes. although they of course see the
individual differences among advisors and they each
have their own expectations of what an advisor is and
what he or she can dc.

Potential for Adaptation by Other Institutions

The materials developed for our program, the
kind of worksrop offered and some of our other prac-
tices can be acapted by other institutions. Already three
institutions have discussed our program with us this
year and have received our materials. Any institutional
representative '“who wishes to do so should feel free to
write or call the author at the College of the Holy Cross.
Samples of materials will be mailed and visits will be
welcome. N
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Total Student Development

I. Institutional Description

Herdelberg College 15 a liberal arts institution
located in Titiin, Ohio. it was founded in 1850 and is
athiliated with th » United Church of Christ. Its mission is
stated in the curient catalogue: "Heidelberg College is a
commumity that integrates learning and life. It fosters the
growth of whole persons who can act effectively with
human values in a world of continuing change. . ..
Working together. students and staff strive to clarify and
aftirm values which produce creative, responsible indi-
viduals *

The College offers the Bachelor of Arts, Bacheior
of Science. and Bachelor of Music degrees. Currently,
there are approximately 1,000 students enrolled at the
school. including those in the English Language Insti-
tute and Lifelong Learning Division.

Il. History and Development of the Total Student
Development Pregram

A. The program was researched and developed by a
faculty-staff-student committee during the 1976-77
acadenic year The intention of the committee was
to develop an advising program which focused not
exclusively on academic matters, but instead on the
holistic development of each individual. Students
would be encouraged to integrate all facets of therr
r.ollrge expenence and to employ a planned, goal-
seting approach to developmental change.

B The Committee proposal was approved by the
general faculty in May, 1977. The TSD manual and
TSD handbook were written that summer. and
students hirst participated in the program during the
fall semester of 1977-78

C Smce then. the program has been reviewed and
modified yearly by the TSD committee. The frst
major revision of the program was completed dur-
Ing the spring of 1983,

ll. Objectives of the Program

A To prowde necessary mformaton and social sup-
port tor astudent's initial adjustment to colleqge

B Tontroduce students to the goal-setting process
asoa strateqy for planned developmental change
avct to help the student mtegrate the prisonal
socil academic. cultural, and career aspects nf
coltege expenence through practice with this pro-

[SELEN
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To increase student awareness of and use-of - -
college resources.

To piovide the opportunity for students to assess
their acadermic strengths and weaknesses, career
interests, and value systems.

IV. Description of the Program

A faculty-staft committee appointed by the Presi-
dentof the college and chaired by a faculty member
is responsible for program development and evalu-
ation. The program is administered by the office of
the Dean of Student Life.

The program 18 conducted in small groups of 8-12
new students led bv a faculty member anc one or
two upperciass students. All facilitators, as the
group leaders are called, receive training prior to
their participation in the program. The training ses-
sions help facilitators develop small group skills,
and familiarize them with specific tasks and ses-
sions for which they are responsible. Outside con-
sultants, such as Ted Miller, William Perry, John
Gardner. Judith Prince, and the Gestait Institute,
have also been brought to campus as part of the
tacitator training program. We have found that the
training sessions have helped both faculty and
students become aware of student development
theories and practices as well as of community
building skills.

Including summer orientation and subsequent
meetings throughout the schonl year, the groups
spend approximately forty hours together. Topics
considered in the group meetings include the goal-
setting process and related issues, student self-
assessment, academic policies and advising, study
skills and time management, social and cultural
opportunities at the college, and campus resources.
The objectives of each meeting, as weil as the
mstructions and materials iveeded for specific activ-
ities. are provided for facilitators in the TSD manual.
Academic advising and schedule preparation is
conducted through individual conferences between
“tudents and facilitators. As an additional aid for
advising, facilitators receive tne TSD Handbook
which contains detailed information about all aca-
demic departments and special programs at the
college,

The progriva operates on an annual budget of
$9.000, pnmanly for cost of printing and other
matenals No tunds are allocated for salaries, as all
faciitators serve on a voluntary basis.
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V. Evaluations and Evidence for Effectiveness

Sinee ts riception, the TSD program has been

r=quiarly evaluated through a variety of procedures. A
selected summary is presented below.

A, Each year, facuity/ peer facilitators and students are

i

G

askes to evaluate the program.

Each year from 1980 to 1982, students with above
and betow average attendance at TSD meetings
wuore compared on a survey which attempted to
measure knowledge of college resources, the ex-
tent of participation in cultural, social, and gover-
nance activities at the college, and attitudes con-
cerning the effectiveness of facilitators and the TSD
program. The results for each of the comparison
years indicated that the higher attendance group
had a significantly greater degree of participation in
arange of camp. ‘s activities, including departmental
organizations, musical and theatrical products, and
religiousgroups. They also reported a more positive
attitude toward the TSD program and a closer
relationship with their facilitators.

A stmilar pretest posttest study (ML, LaGuardia,
Master's thesis, BGSU, 1979) found that students
with high TSD attendance showed a significantly
greater increase in qoal-setting behavior at the
college than those with lower attendance rates. The
results of both this study and those reported in
Section B should be viewed with caution, however,
because it is likely that stidents with high TSD
attendance are generally more motivated toward
collegiate success than those with low attendance.
Comprehensive outside evaluations of the program
have occurred in 1978 and 1982. In both instances,
the evaluations were conducted by Dr. Theodore
Miller, a nationally recognized author and cen-
sultant in advising college students. While the
evaluation reports were largely concerned with

specific aspects of the program, both were generally:

quite positive, One communication in 1978 statad: "l
believe that you are moving in a direction that many
colleges and universities will wish to emulate in the
years ahead. Both private and public higher edu-
cation institutions need ‘o establish education pro-
grams which aid students in achieving persornal
development skills and competencies which will
help them guide their lives. Your program is an
excelient example of an endeavor in this direction.”
The program has received national recognition.
Cver 80 copies of the TSD manual have been sold
to other colleges und universities. and the Heidel-
berg program directors have served as consultants
In establishing similar advising programs at other
institutions. The progrem has also been presented
at a number of conferences, including the National
Academic Advising Association and the American
GCollege Persennel Association, and in several
publications.

The Career Planning and Placement Office reports
a perceived inc.«ase in student usage of its facilities
over the past ave years Dunng the past three years,
over 50 students have enrolled annually in a course
ollered through that office entitted “"Career Explo-
raton”

Whnite many factors impact un this statistic, the four
yaar refention rate at the college has improved 6

percent since the prograr began. The college has
had a 30 percent enrollment increase in the past
three years.

H. The number of students selecting a second major at
the college has increased since the inception of the
TSD program. This increase would seem to reflect
in part 2 greater understanding of requirements and
a more caretul consideration of long-torm goals
among students,

VI. Recent Chang.s in the Program

During the 1981-82 academic year, the com-
mittee surveyed faculty and students concerning the
strengths/weaknesses of the TSD program. On the
basis of these recommendations and comparisons
made between TSD and other nationelly recognized
advising programs, the committee revised the program
during the subsequent year. The major changes in-
cluded:

A. Inceased flexibility. The original TSD program was
highly structured. For most sessions, ne manual
specified the objectives to be achieved and the
specific procedures to be employed. Such a high
degree of specificity appeared to become gradually
less advantageous as the college community be-
came more {amiliar with the program. Ir the pro-
gram revision, incrwased flexibility was achieved by -
providing several alternative procedures to meet
the general objectives of most sessions and by
allowing facilitators io select the topic of certain
sessions from the group of alternatives according to
the specific needs of their students. Examples of
such alternate topics include stress management,
sexual stereotyping, improving self-esteem, and
assertiveness training.

B. Rescheduled sessions. Several components of the
program appeared to be introduced to students at
times when they were not appropriately motivated
or not yet adequately prepared. Such topics were
rescheduled to more appropriate times for the
students. Examples of such topics include goal-
setting and the planning of the four-year course
selection.

C. Community building. Both faculty and students
pointed to support group development as a major
success of the program. Additional emphasis on
ihis process was achleved by the introduction of
several new small group exercises into the program
and by making available some monetary support for
off-campus TSD group activities.

D. TSD as a graduation requirement. TSD needed to
be recognized within the credit structure of the
college. Evidence clearly indicated 'that students
who would be expected to benefit most highly from
TSD (those with the lowest GPAs) had the lowest
attendance rates. Beginning with the class entering
in 1903-84, completion of TSD became a gradua-
tion requirement.

E. Itis expected that the revision of the program will be
evaluated and modified as needed annually by the
TSD committee. It should be noted that the faculty
and peer evaluation of the 1983-84 revision is
considerably higher than ihat for the previous year,
indicating some degree of satisfaction toward the
program revision by those participating in the
program.
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Centralized Advisement for Special Populcxt\ions

The General Assembly of lllinois, by an act ap-
proved May 22, 1895, established at Charleston, llinois,
the Eastern lllinois State Normal School. During the
next three-quarters of a century, the school's name
changed three additional times before attaining uni-
versity status in 1957,

Since the time of its founding, Eastern Minois
University has developed a comprehensive curriculum
emphasizing undergraduate education in both the
libera! arts and scie! ces and in professional areas. Of
the 10,028 students enrolled during the Fall Semester,
1983. a total of 9.214 or 92 percent were pursuing
undergraduate programs. The majority of the 814
graduate students were enrolled in teacher education
programs.

Program Development

The Academic Advisement Center was formu-
lated 1n the summer of 1965. In the beginning. the center
was part of the Registration Office. The director of
registration operations also supervised the four ad-
visors in the center. The primary goal of the center was
the academic advisement of freshmen. With the assis-
tance of an advisor, the freshmen selected cours. 3 for
the next term of attendance.

By 1968 the center had increased the number of

advisors to nine and named a separate director to -

provide leadership to the operation. In addition, stu-
dents with sophomore standing were assigned advisors
in the center. The budget was expanded to provide
travel funds so that advisors could attend ACT and
regional counseling conferences. It was also in this
period when the employment criteria of requiring a
minimum of a master's degree in counseling and two
years of counseling experience was implemented.

In 1974, the advisors hegan visiting the state's
community colleges to both advise students who had
indicated they would be transferring to Eastern and to
recruit prospective students. In the beginning, the
emphasis was on recruitment. However, with large
numbers of students indicating they had already
planned to attend Eastern, the advisors assumed more
of the advising relations® ip.

On July 1, 1978, the Office of Atademic De-
velopment was implemented This area Included the
following departments. Counseling. Academic Advise-
maent Audie Visual. Testing Services, and Faculty
Development. The name of the Academic A tvisement
GCenter was changed to the Academic Assistance
Center and services were expanded to special popu-
iahores A closer relationship with the Cevunseling
GCenter brought more roferrals between the two offices.
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~ More concern was given to both providing develop-

mental services and emphasiging career decision
making. The budget was expanded enabling the Aca-
demic Assistance Center to provide the university with
more services.

The University Honors program was established
in 1982 and an advisor from the center assumed
responsibility for advising the beginning freshmen in
this program. The program }.as been very successful
and plans are to continue offering University Honors.

In the summer of 1983, Eastern established a
special program for beginning freshmen who do not
meet regular admission requirements. (The Prescriptive
Curriculum Admission Program is described later in
this paper.)

Goals and Objectives

The following goals are listed in the order of their
priority:

1. Provide comprehensive, accurate, and current cur-
ricular information to those students assigned to
the Academic Assistance Center.

2. Coordinate the over-all campus advisement of
undergraduate students. '

3. Consolidate the wide range of university policies,

~ -ewurricular information, academic regulations and
requirements by publishing the Faculty Advisement
Handbook. ' T

4. Facllitate participation of new students in orienta-
tion/preregistration during the summer by assisting
in the organization of the program.

5. Provide counseling/advisement for Eastern's "high
risk” students.

6. Pruvide counseling/advisement for Eastern's Uni-
versity Honors students.

7. Provide academic counsel to all university stu-
dents with regard to academic program changes,
new academic opportunities, special programs,
and career shifts.

8. Supply management data for academic planning
by utilizing course request (registration system)
data in the context of meeting student academic
needs.

9. Execute a wide range of academic policies relating
to degree requirements, grade point average,
course repettion, etc.

10. Make referrals to other university offices such as
academic departments and support service agen-
cies.

11. Visit lllinois community colleges to provide course
articulation and advise prospective students
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Program Description

The Academic Assistance Center is responsible
for several special student groups. The largest numbers
include beginning freshmen and those undergraduates
who have yet to select majors. Beginning in the Fall of
1981, the center also assumed the responsibility of
advising ali students who have not bheen accepted by
the College of Business. For this reason, all freshmen
and sophomore -busiriess students are advised in the
center.

Orlentation/ Preregistration Program

Each year both incoming freshmen and transfer
students are invited to the campus to participate in a
day and a half orientation/ preregistration program. The
Director of the Academic Assistance Center serves on
the summer program committee that coordinates the
activities

During the first afternoon, the new students meet
with representatives from both the student activities and
housing offices. An overview of the various campus
services and activities is provided. In addition, the
Housing Office gives the parents and new students a
guided tour of the campus and residence halls.

The second full day of activities is more struc-
tured and concludes with an individual advisement
appointment with an advisor from the Academic Assis-
tance Center. After an academic orientation fed{ure/dis-
cussion, the students are given a speech /Jand Yiearing
test, have their picture taken for an ID. car‘ﬁi and
complete a series of required examinatiops.

The required examinations inclyde a mt the-
matics placement test and the Nelson-{Penny Reading
examination. Studeiits may elect to cofnplete the Gali-

. forma Occupational Placement exany if they are un-
certain about a career.

New students at Eastern ar
declare a major upon matriculatiop. The Acadom

_Assistance Center, in cooperation with the Counselin
Center. plans both individual-and/group counseling
sessions to assist the undeclared student to decide

not required Yo

upon both a career and academic/maijor. These coun-

seling sessions begin early in the Fall semester and
continue throughout the year.

Preregistration

Fach term approximately 3,000 students are
assigned advisors in the center. The nine advisors are
“able to schedule individual appointments with each of
the center's advisees to select courses for the next
term. Each student receives a 35 minute appointment
with one of the center’s advisees. The appoirtments are
scheduled between 8 AM. and 5 P.M. Monday through
Friday In addition. a number of advisors volunteer to
schedule student appointments in the evenings from
6P until10PM

The only time a student s required to make an
appointment with an advisor is during the preregis-
triion period At other times during the year. students
are encouraged to availl themselves of an opportunity to
visit with an advisor at frequent inlervals. Walk-ins are
welcome Irom 8.00 to 4:30 each day.

Academic Advisement Handbook

The Academic Assistance Center now has the
responsibility of producing an advisement handbook
for Eastern's faculty advisors. The purpose of the
Academic Advisement Handbook is to outline the duties
and responsibilities of both faculty and professional
advisors to undergraduate students. It is essential that
the students' academic programs ate well planned.
Additionally, it provides a ready source of information
essential to the advisors. This handbook includes rules,
regulations, and procedures in effect for each academic
year. It also includes the names of offices charged with
specific responsibilities. To assure accurate and timely -
information the handbook is t'pdated each summer.

After distribution of the handbook, the director of
the center attends departmental meetings to explain the
new academic policies, procedures, and regulations to
faculty advisors. In addition to helping the faculty ad-
visors do a better job of advising, these workshops
build a good working relationship between the center
and the teaching faculty.

Community College Outreach Program

The advisors in the Academic Assistance Center
are cognizant of the need to increase the retention rate
of the community college transter student. Probably the
single most important move an institution can make to
increase student persistence to graduation is to ensure
that students receive the guidance they need at the
beginning of their coliege careers.

For this »eason, six of the nine academic advisors
travel to most of the community colleges in lllinois. The
advisors give prospective transfer students information
on course equivalents, assist in academic planning,
and consult with the community college counselors
concerning any new programs at Eastern.

It has been the intent of the advisors to make an
average of two visits per academic year to most of the
community colleges in the state. This past year the
advisors made 32 separate visits to the state's com-
munity colleges. The visitations are not made during the
preregistration periods in the Fall or Spring. The ad-
visors have been assisting the Admissions Office since
1974,

Prescriptive Curriculum Admission Program

In the summer of 1983, the university established
a special program for beginning freshmen who do not
meet regular admission requirements. The Prescriptive
Curriculurn Admission Program (PCAP) provides a

pecial opportunity for those with educationally de-
rived backgrounds to succeed in obtaining a college
ducation. The PCAP is not remedial or conditional,
ihcludes orly regularly offered university courses, and
the number of students accepted into the program is
Iin\{ted by available resource..

The Academic Assistance Center administers the
PCAP proyram. The students accepted into the pro-
gram are required to take diagnostic tests. attend
special assistance laboratories, and must follow an
academic program prescribed by the center. In working
with PCAP students, the role of the advisor 1s to be
supportive and to closely monitor academic progress.

Those PCAP students who have a cumulative
grade point average of 2.00 or above (C average) after
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tvo semesters (or two semesters and a summer term) at
the umversity may leave the program and continue in
the: unmiversity as regular students, The students who
successfully complete the program are either assigned
4 faculty advisor or a different advisor within the
Acadeinic Assistance Center. The academic success
rate for the mihal group of students admitted to the
PCAP prograrn 1s very encouraging.

University Honors

In 1982, Eastern began offering talented students
the oppartunity to participate in two separate honors
programs The program developed for lower division
students was given the title of University Honors. The
upper dwvision students may be accepted in the De-
partmental Honors program.

As the University Honors program was designed
tor heginning freshmen, one of the advisore from the
Acadennc. Assistance Center was chosen to advise
selevted honors students. The center’s honors advisor
assists the students as they select honors sections of
required general education courses. Students in this
program must take a8 minimum of 25 hours in honors
courses which substitute on a one-for-one basis for
current general education courses.

Program Evaluation

At any college or university the faculty and sup-
port personnel should be accountable for their per-

fonnance Therefore, evaluation of both the center and

adwvisors are completed each year.

The director and professional advisors of the
Acardemic Assistance Center have agreed upon ac-
ceptable achievement targets. If this had not been
accomplished. the director would have been forced to
act on the basis of mere personal impressions of what
the center and. the individual advisors have accom-
phshed during the past academic year. (See section

titled. "Goais and Objectives.”)

Two separate reviews of the advisors' perfor-
imanc e are conducted by the director. The reason for
this 15 that they serve different purposes.

The development review is geared primarily to
the personal improvement of the advisor. It is non-
competitve 1in that the advisor being evaluated is not
compared with any of the other advisors. It is an
outward sign of the director's desire for the advisor to
become more effective. It endeavors to give assistance
s thit qood advisor characteristics can be capitalized
on more tully. and undesirable work habits can be
ehminated Coaching and perhaps even counseling
play a key rolein the interaction

The performance review s by nature competitive
andooasedan the center only when the university wants
ty kiw the performance of one advisor as compared
to other advisors in the center In the past, when the
tintyersity provided for salary increases based on merit,
the importance of the performance review was evident.

Thes poformance rview takes place after the
duector hag eyatuated the work of the adwvisor and
diecunsed this appraisal with the director's immediate
supettor The reason for thig step s to keep the dean
miored and also receve evaluation guidelines from
the dean

Each year the advisors evaluate the offectivenass
of the directar and send the ratings directly to the dean.
The dean schedules an appoint nent with the director to
discuss these evaluations.

The ultimate judge of how effectively we are
doing our job of advisement s the students' evaluation
of the ce~!2-'s services. This is the reason for having
those students who are reassigned to faculty advisors
complele evaluations. (The results of these students’
evaluations from the past year are found in the next
section of this report, “Results and Outcomes.")

The Academic Assistance Center at Eastern
lllinois University has consistently received outstanding
student and faculty evaluations. These superior evalu-
ations present a very strong reason for maintaining a
centralized system of advisement for Eastern’s begin-
ning students. (The results of the academic department
evaluations are found in the next section of this report,
"Results and Qutcomes.”)

Results and Outcomes

As indicated in the previous section of this report
the center has both the teaching faculty and students
evaluate our services. The most recent evaluation was
completed during the Fall semester, 1983.

Student Evaluations

Students who are assigned faculty advisors have
the opportunity to evaluate their Academic Assistance
Center advisor. Each term the summaries of these
evaluatidns have resulted in both the center and indi-
vidual advisors receiving excellent rati 1gs.

Facuity Evaluations

Fastern lilinois University is currently preparing
for a North Central Accreditation visitand is in the midst
of an extensive self-study process. As part of the self-
study, the Dean of Academic Development asked all
faculty to evaluate the center. These evaluations were
collected by the departmental chairs and sent to their

w\college dean.

We are very hapny to report that the colleqes all
thought that the Academic Assistance Cerdter was
performing at a superior level.

Potential for Adaptation by Other Institutions

The concept of providing counselilg and ad-
visement by having a centralized advisement center for
all beginning students has helped with the/continuity of
advisement at Eastern lllinois University/ As students
mature, select a major with a clear careef goal in mind,
and become more independent they are assigned a
faculty advisor in their academic discipline. The faculty
advisor can then provide more specialized information
with regard to a career within the faculty member's
discipline .

We believe the principal advantage ot providing
freshmen and other select student groups the.oppor-
tunity o7 being advised by dedicated professional ad-
visOrs is to increase the institution’s retention rate. The
advisors in the center provide accurate and timely
curncular advisement support for specified student
populations, and assistance in the advisement/recruit-
ment of transfer students
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bt of advisement gives unity In
appronch.greater 1elability i advising, and greater
precision n ensunng all assigned students the oppor-
tunity to explore options as students are not forced to

dectine ymor Parsonalzation s mantained through
mdndual advising 5essons

Other institutions can pattern their advisement
services from Fastern's with a minimum investment,
The decrease in student atirition will more than pay for

the implementation of a eentralized advisement center
for beginning stu Jents.
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Academic Advisement Center

Genesee Community College is a public two-
year institution |ocated in Batavia, New York, midway
between the two metropolitan areas of Rochester and
Buftalo. It serves four rural counties and in the past
several years, has experienced graduai yet steadily
increasing enroliment. In Fall 1981, 2,338 students were
registered; in Fall 1982 the headcount increased to
2,423, and n Fal! 1983 to 2,550. The institution offers
both A.S. degrees in transfer curricula and A.AS.
degrees for studerts enrolled in career programs. In
addition, GCC has 2 vital credit-free program which
enrolls over 5,000 students per year. / _

Program History

The Academic Advisement Center i£ a relatively
new development at Genesee Community College. The
original plan for an Advisement Center, Was developed
in 1979 as a part of a three-year SDJ!S (Strengthening
Developing Institutions Program) Grant. The grant al-
lowed funding for projects which’ strengthened “key
services” to students, with the yltimate goal being an
increased student retention rate/for the institution. It was
felt that as the institution developed programs and
curricular offerings that met the needs of the com-
munity. it must also develop services that would assist
students making educationai and career choices. The
Admissions Office could bring in the new students, but
faculty and staff had to be committed to creating a
positive environment in which these students could
successlully meet their objectives. Ac::demic advise-
ment was identified as an area of need, and the grant
called for providing 50 percent of the salaries of two
academic advisors beginning with the Fall semester,
1980. A detailed plan, including a statement .{ specific
goals and objectives, was approved in April 1980 and
two advisors were in place by July of that year. During
the first half of the grant, the two advisors, supervised by
the Director of Raecords, worked to organize the center
and develop a delivery system that would provide:

1 An onentatior: for incoming full-time st :dents.

2. Good standing hearings. including a reworking of

policies and procedures regarding contracts and

follow-up contacts.

Graduation certification.

4 An early alert system to identify students having
academic difficulties.

5 Exitinterviews for withdrawing students.

6 Updating of curnculum worksheets (to be housed In

the center)

Transter credit evaluation

B. Admnustration of compatency testing, where appro-
prate

W

~

///./
9./0On-going advisement for students making ca-

/ reer/curriculum cioices, changing\programs, and
planning semester schedules. \

7
/ The mplementation of a centraliz;d‘advisement
/ cente

/

r meant a drastic change from past gractice. Since
its inception in 1967, Genesee Community (College had
maintained a faculty based. system with program di-
rectors and individual faculty members functioning as
advisors. As a result of a Middle States review in 1976,
the institution was urged to revise advisement services
with an eye to improving the consistency of information

_being transmitted, increasing the availability of advisors

and providing more coordinated process. Shifts in

student populations had created a situation where

some faculty members were unable to spend the time
required for adequate advisement, and information and
procedures were handled by a variety of offices that
functioned indepenaently of each other. The Advise-
ment Office had worked diligently to improve the de-
livery system, but as noted in the review, “Faculty while
noting an improvement in the system, still experience
frustration and inefficiency. As the college increases the
number of part-time instructors, the advisor/advisee
ratio will rise. . . . Advisors in career areas typically are
overwhelmed while at the same time advisors in some
liberal arts areas are underutilized." A centralized Office
of Advisement Services seemed t¢ be a possiblg
answer to these problems, and the SDIP funds gave the
institution the opportunity to adopt the concept.

Milestones accomplished during the grant funded
period included:

1. Implementation of an on-line registration system.

2. Implementation of an automated academic history
system.

3. Installation of terminals in the advisement offices for
on-line viewing of records and/or processing of
registration adjustments. '

4. Development of a full set of curriculum worksheets
on a yearly basis that reflects all changes passed by
the Academic Senate and approved by the President.

5. Development of an exit interview information col-
lection instrument.

6. Coordination of placement testing for REA 100 and
ENG 100/101.

7. Implementation of a part-time student orientation,
Fall 1982,

Grant funding for advisement ended in Qctober

1982 at which time the college picked up both lines as

part of its operating budget. The only major change in

staffing came in June 1983, effective September of that
year. At that time, both advisor positions became pro-
bationary rather than temporary appointments.
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Goals and Objectives

The goals of the Advisement Centor wero cledarly
outhoed i the ongqimal proposal The major focus was
to ke o number of services offered to students and to
patothem toaether onde one “roof ™ By following a
students colteqe carear from onentation, through test-
g cuncalam planmng, assistance with acadernic
ihtheutes and finally-to degree audit, it was clear that
the student would b Lo fess contused and would have
a4 much better sense of conuistency It a single office
assited with this process. As stated, the ultimate goal
wih o increase the student's satisfaction with the
mnstitution ncrease the student's chances of success
and o thiss retan that student as a part of the GCC
commumty

1 Clearly communicale degree requirements.

¢ Monitor student progress toward graduation.

3 Patabhsh a visible contact point for students.

4 ldeatfy students with academic dithculties and plan
corrective measures

H o Assed students with course selection,

The oftice 1s task driven, in the sense that there
are defined actvites that must be planned for and
carried out on a reqular basis More intangible elements
comeinto play when dealing with one-to-one contact
with students and the commurication that is developed
hetweerrfaculty members and the center staff members.
The “how™ ot these elements becomes much more
subtective and tied to the nature of the individuals
imvolved Therefore. the effectiveness of the office can
and must be measured in two ways' (1) Are the objec-
tvec campleted on time and accurately? (2) Are the
stidents and taculty satisfied with the services ren-
dered”

The goals of the Advisement Center are clearly
ted to nsttutional Goal 45 “To provids student ser-
wiees which lacilitate the academic, technical, personal,
sacal. physical and cultural development of the stu-
dents " The academic advisors, by assisting with course
aetection. e de thae most obvious of academic ser-
vices However they provide more than a required
anatire By tatking to students who are making career
path decesons, who are trying to deal with personal or
Acadermic problems. or who are simgly looking for a
sympathetc ear the advisors assist the student in a
aecsionpaking process during which . (they) clear
up cortan confusiony and realize their maximum edu-
catonal potenhalt™ iGrtes,. 1979) Many times the ad-
v st imcton ag oareferral service, indicating
other rescurces the ¢ ollege has to offer. By listening,
rentitying o problem. sugqgesting solutions and en-
couraging the student to follow through with an activity,
and then by makng a follow-up comact, the process
becomes dynamic The student s not handed a pat
dannwer butanstead, parbcpates in and shapes the
procectaelt I thes way, achink s forged between the
sladentand e istitntion 1his this hink that becomes a
Fey tosaccesddalietontion of students In *What Works
v Stideat Retentien ™ pablished m 1980 hy Beal and
Noet high gquaiity academic advisement s eited as one
b e et o Ahdent rotention Roth
s e ady e e well awsue of the importance of this
bt they Boee both striven to develop skalls that will
trprove the student's sense of belonging to the insti-
titon

As aresource, the center's goals also can be siid

o relate to Institutional Goal #11: “To create and to
maintain a cooperative environment v/hich is respon-
sive to the concerns of individuals. . . ." There is con-
stant information exchange (i.e., phone calls, memos,
student traffic) between Advisement, the Career De-
velopment Center, Financ.i Aids, Records, faculty
members, associate deans. Admissions, Instructional
Assistance Cenler, and Student Activities. This com-
munication is usually informal, whereas communica-
tions to the students are always completed in writing.
Several mailings are done throughout the year. These
include notification of:
Advisor assignment
Preregistration advisement
New student orientation
Graduation review
Not-in-good-standing status
Early alert

Excellent computer support has greatly enhanced
the staff members' ability {o retrieve specific information

S

“from the student data ‘ile and to efficiently communicate

with the entire student population.

What we also see is that as the community
college's population shifts, i.e., as we see an increase in
the number of "nontraditional” students, the focus of

advisement shifts away from encouragement of an

assessment of personal goals, career possibilities, and’
study habits (that is, less emphasis on the maturation
process that the conventional 18-20 year old student
must face) to specific investigation of job possibilities,
time management, and curricular combinations. Ad-
visors are asked to assist with problems faced by
students who' are attempting to juggle family respon-
sibilities, full time jobs and difficult economic situations.
The challenge the advisor faces is to be able to assist
every type of student who makes use of the center and
to be flexible enough to réact to a vast range of
problems and questions,

- Program Description

The Advisement Center is managed by the Di-
rector of Records, Advisement and Scheduling, who, in
turn. is a member of the staff of the Dean of the College.
Although officially considered an academic service
rather than a student service, close contact is main-
tained with the Dean of Students and offices under his
supervision. At present the Advisement office is staffed
by two full-time advisors who each carry a load of 700-
800 full and part-time students. Some advisement is
done in group sessions (e.g., the Nursing students) but
for the most part advisementis conducted on a one-to-
one basis.

The Advisement Center was put in place as a
resource for the entire college community. Both fuli-
time and part-time students are encouraged to make
use of the center. Therefore, as the make-up of the
student body changes, so too does the clientele of the
center. The two most noticeable changes involve age
and curriculum. Since the Fall of 1980, the total student
nopulation has grown by over 200 students with in-
creases seen in the age brackets of 15-19 and 45-49.In
addition, there has been a marked increase In the

percentage of students matriculating into technical

degree programs. Fall 1980-Fall 1982 saw an increase
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from 36 percent to 40 percent of the student body
enrotled i technical programs. The total number of
students using the services of the center has increased
inin semester to semester, with the most recent se-
mesters showing a strong improvement in the areas of
prereqistration advisement, as shown in the table below.

Students Advised during Preregistration Period

No Full-time Percent
Semester 7 A_Ardwsed Students Advised
Fall 1982 466 1,395 (33%)
Spring 1983 599 1,467 (41%)
Fall 1983 661 1,409 (47%)

In addition to preregistration advisement, the
. center coordinates an early alert program. At week 4 in
the semester, instructors are asked to identify those
students who are either not attending or doing poorly
onassignmens or tests. The office contacts the student
and suggests that he or she schedule an appointment
at the center Problems are discussed and reparative
actions recommended. Students are encouraged to
stop back later in the semester in order to ma'e a
progress report. Records kept by the center indicate an
increasing number of students seen by the advisors.

Students Faculty
Semester Referred Seen Part.
Fall 1989 456 189 (41%) 67
Spring 1981 278 115 (41%) 39
Fall 1981 260 118 (45%) 47
Spring 1982 362 180 (49%) 63

The Spring 1983 term was the first semester
where the notices to students were sent to home
addresses rather than delivered in the classroom. We
feel that the delivery system itself had an adverse effect
on the number of students who were seen by the
advisors. We will continue to track this information to
keep better follow-up records.

An carly alert tracking file was set up for the
Advisement Center by the Office of Institutional Re-
search i Spring 1983 Information concerning the
student referred. the course or courses involved. and
the reason for the referral was input after the Spring
early atert contacts were completerd. A summary of the
information 1 as follows:

A File Data

2773 students referred
123 seen by Advisement Center
150 not seen

B Defrcient Scholarship
597123 seen students were hsted as not In
good standing (48%)
87150 not seen students were listed as not
n good standing (58%)
. Rogistration
557123 seen students were registered for Fall
1983 (44%)

43150 ot seen students were registered for
Fall 1983 (29%)
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Athough these numbers are not overwhetming. o
must be keptin mind that these are the stadents lenst
ikely to reenroll and least hkely to moke progress
toward a degree In many cases the relenat i imtially
made for excessive absences. and rescomg those
students from failure with a contact in the fifth or sixth
week 15 next o impossible. From this perspective then
itis encouraging to see that the early alert system does
make a difference, and that it has a positive effect on the
students. Qur goalis to Increase the number of students
seen and to improve our methods of contact We are
currently inputting the Fall 1983 data and will assess
similar tigures for Spring 1984. We wili watch tor trends
and hope for increased rates of reenrollment

Current projections for enrollment reflect the
general feeling that:

1. The student body will be composed of a wider

variety of student types with an increase in part-time
students, returning students, mature adults and
transfer students.

2. As unemployment continues and the emphasis on
job training remains high, technical and tusiness
programs will continue tc increase in size.

3. Many students will be attracted to the college as a
resource for retooling or becoming computer literate.
These students may not be interested in pursuing a
degree program but will simply enroll in courses that
fit their particular need. These students may often
drop out for a semester or a year and then return for
further study.

4. Business and industry will ook to the college as a
resource for employee training.

5. New residential facilities will provide housing for
more out-of-county students.

As a direct consequence of the shift away from
the traditional 18-22 year old student body. student
servic>s are called upon to serve the needs of the
“nontraditional” students. The Advisement Center has
responded to these demands by:

1. Providing appointment time 2-3 evenings per week.

2. Working with part-time students or students working
full-time on a one-to-one basis.

3 Going off campus when necessary.

4. Adding SIGI as a career informaton resource.

Evaluation

The Advisement Center has undergone intense
scrutiny and evaluation during its short history. Assess-
ments have mciuded:

1. Yearly self-evaluation using the SDIP grant mile-
stones

2. External review by o team of evaluators who com-
piled a report outlining how the grant had atected
the institution

3. Survey of stud :nts participating in orientation ses-

s10N$

Survey of gracnating seconr year students.

Spring 1981 suivey of continuing students

Surver of faculty paricipating m early et

A recenty completed seif-ctudy report for a Middie

States acoroditabion teow
The Advisernent Gontor has attempted e respond

to student and facalty needs as they areadentifud ag

the assessmaent tools mentionod above As o result, the

following nnovations have been atempted.

o1
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Developaent ot ide Zape presentation to be used

duning the onentation sessions.

2 Incorporation to onentation of 4 wnting sample
used to accurately place students in either ENG 100
or FNG 101

3 Installaton of a SIGI termmal and printer in the
Advisement Center so that the staft can have career
guidance mformation readily available and students
.can have more appointment time available for
scheduling

4. Development of an early alert data base to trace
students referred to the center with academic
problems

5 Sponsorship of an Advisement Luncheon to thank
faculty participants and bring new issues to the
attention of all agvisors.

6. Inclusion of a statement concerning attendance and
use of “Off to College” in the orientation packe:.

7 Implementation of a part-time student orientation.

8. Sponsorship of a workshop concerning study skills

and stress management techniques for students

facing midterm exams.

Outcomes
The Advisement Center staff 1s keenly aware of

the need lor increased retention of students at Genesee

Community College The continued health of institu-
tions depends upon bhoth the ability to attract students
from nontraditional pools and the ability to maintain
enroliment The institution figures tor retention of stu-
dents is above the national average, with our Spring to
Fall rate averaging 65 percent and the Fall to Spring
rate averaging 81 percent In addition, we have seen an
increase in the number of returning students ovar the
last three semesters, with that body numbering 9.6
percent of the total population in Fall 1982, 11.5 percent
1N Spring 1983, and 12 percent in Fall 1983 This data
corroborates the general teeling that students are stop-
ping out rather than dropping out in many cases.
Starting in the Fall 1982 semester. full-time students
who decide to leave the institution were asked to
complete an exit interview sheet, The information col-
lected reflects a general satisfaction with the institution
and 'ts programs.

Fall 1982 880
Spring 1983 85%

would return to GCC
would return to GCC

The major reasons rited for withdrawal were financial:

Fal 1982 4174
Spring 1983 31%

Again. this matches with the adwvisors’ feelings that
some students have a great deal of difficulty juggling
thew mulbple responsihilities, parhcularly commitments
made to employers and to course instructors. Orienta-
hon segqaons nclude mformation emphasizing time
managemant as anomportant skl to master, and the
ardvisors urge students 1o take advantage of their ser-
vices 1if problems anee Review of the Advisement
Center has showp that the ofiice functions vary effec
tvely as o student service and that the staff currently
fulfdlts all ot the objectves outlined 1in the onginal
proposal s major strengths are aresult of the efforts of
a dedicated and enthusiastic stalf who feel that they

make a positive difference in the lives of the students
they serve. Evidence of this Is found in a review of the
retention statistics compiled by the Office of Institutional
Research.

Full-time

Freshman Al Full-tin.:
Retention Reatention

Summary Summary

Term Retention Rate Retention Rate

Spring 1982-Fail 1982  64%
Spring 1983-Fall 1983

66.8 (+2.1%)
65% (+1%) 68 9

Fall 1980--Fall 1981 55.2%
Fall 1981-Fall 1982 54.5% (+1.9)
Fall 1982-Fall 1983 57.1%

These figures show an increase in the number of
full-time students reenrolling from semester to semester
and reflect the Advisement Center's commitment to
providing consistently accurate information in a con-
cerned and caring manner. This contributes to a posi-
tive environment for GCC students, and we feel that we

. are part of why students choose to stay.

In summary, our Advisement Center's strengths
are;

1. It functions as an effective retention tool.

2. It provides efficiently coordinated information con-
cerning academic policies and procedures.

3. It is a visible contact point tor students throughout
their community college careers, i.e., from orienta-
tion, through subsequent registrations, curriculum
changes and career selections, to degree audit and
graduation.

4. It is a place where students almost always find out
information immediately; the staft is directly acces-
sible and is concerned about the student as a-
complete individual.

5. Itis an office that relates to and cooperates well with
-all portions of the college community, including
students, faculty, other student services personnel,
deans, and other administrators.

6. its staff members evidence growing professional
abilities and a concern for developing new skills and
talents.

Efforts to improve services provided to students
and to more efficiently manage the tasks assigned are a
routine part of the advisors' lives. Their concerns are
outiined in the office’s five year plan. but can be
summarized here in terms of the following objectives:
1. To improve communications with individual faculty

members.

2. To improve services rendered to students. in par-
ticular to continue attempts to be more than check-
list monitors.

3. To assist with campus-wide retention efforts

4. To develop professionally by participating in semi-
nars, keeping up with current publications. and by
taking advantage of technological advances in the
field of administrative data processing.

5 To improve assessment of incoming students' skills
and academic expectations.

These broad objectives speak. 11 1 positive
tashion, to the areas in which advisors teel they need to
concentrate their energies. Specitic tasks are outlined
inthe live-year plan and provide a framework for future
projects and a structure for assessment of effectiveness.
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Summary h tution. What is imperative, and very apparent to those of

us involved in this situation, is that (1) the office must

The center concept 1s one that iends itself to have the full support of the academic administration

smaller institutions since staffing becomes a key issue. and (2) the staff selected to be advisors must be wiliing

However. qiven creative use of faculty, part-time em- to dedicate energy and time to establishing good

ployees, and peer counseling groups, | am positive that communication and rapport with every office and/or

the idea cculd be adapted for virtually any size insti- segment of the college’s population.

|
|
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The Undergraduate University Division at Michigan State

Institutional Description

The pioneer land-grant institution, Michigan State
University consists of fourteen colleges, seven schools,
and about 100 departments, offers bachelor’s, master's,
doctoral, and professional degree programs, and at the
undergraduate level, provides instruction in approxi-
mately 200 majors. Of the 40,122 students enrolled on
its East Lansing campus in the fall of 1983, 32,339 were
undergraduates, about 15,600 of whom were freshmen
and sophomores enrolled in the Undergraduate Uni-
versity Division. Despite its incieasing emphasis on
graduate education and research, the university has
sustained its long-standing commitment to quality in-
struction, advising, and support at the undergraduate
level. One notable demonstration of this commitmentin
the area of advising is the central administration's
recognition and support of the mission of the Under-
graduate University DIVISIOH

The Lower Divlslon.
Organization and Responsibilities

The Undergraduate University Divisioh (hereafter
UUD) was inaugurated on July 1, 1980, to replace the
Student Academic Affairs division of the University
Coilege, which, for financialrand other reasons, was
disbanded at the same time. Dgspite the severe bud-
getary crisis at the time, the Student Academic Affairs
division managed to survive, chiefly because those who
caretully studied the broad range of services the unit
provided to the university and its students concluded
finally that the division was, for the time at least,
indispensable.

The responsibilities of the newly named adminis-
trative and advising unit remained substantially what
they had been before, but with the continuity also came
significant changes, new challenges, and expanded
opportunities. The UUD Director now reported to the
Oftice of the Provost through the Assistant Provost for
Undergraduate Education, an arrangement which en-
hanced the unit's campus-wide mission and placed itin
a stronger centralized position in the university's struc-
ture than was the case when the director {then Asso-
ciate Dean) reported to the Dean of the University
College 'The provost issued a statement on March 24,
1980. which tormalized the mandate of the LIUD. The
mandate consisted of eight charges—broad in scope,
challenging n terms ot the possibilities tor develop-
ment, and campus-wide in implication. These charges
in effect recognized the UUD as an all-purposz, multi-
functional, special forces unit, which, indred, it shortly
would become. The provost charged the UUD to:
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1. Monitor the academic programs of all students
enrolled in the Undergraduate University Division
r gardiess of major preference.

2. Provide academic advising for No-Preference stu-
dents.

3. Provide back-up advising for freshmen and sopho-
mores with major preferences.

4. Maintain close and continuing liaison with college
advising centers and academic support units and
programs across the university.

5. Provide support services and learning experiences
designed to help students remove reading and
writing deficiencies that may reduce their chances
of academic success at the university,

6. Administer and coordinate Orientation Placement
Testing for entering undergraduate students.

7. Develop a continuing liaison with the Office of
Admissions with respect to summer orientation
activities.

8. Provide assistance to the Office of the Provost to
develop effective procedures for monitoring the
General Education requirements of the university.

While all these charges have a bearing on aca-
demic advising, the fifth through eighth are more ser-
vice oriented and will be briefly described here. The
UUD continues to maintain the Leaining Resources
Center, a former unit of the University College, which
has been remarkably successful in assisting students to
improve their reading, writing, and study skills. Tk
Orientation Placement Testing program is another
carry-over from the University College and is now a
responsibility shared with the Office of Admissions. The
UUD now has a mora formal relationship with Admis-
sions since both units report to the Assistant Provost for
Undergraduate Education and therefore is in a better
position to implement improvements in orientation activ-
ities. In addition to these activities, the UUD staff co-
operates with the Office of Admissions in several impor-
tant racruitment etforts during the year.

The eighth charge would soon result in a massive
undertaking. At the time, plans for implementing a
completely revamped general education program were
underway, and it was clear to any knowledgeable
observer that the UUD, with its long -time involvement
with general education, would oj necessity have to be
the key monitoring unit, especiclly since the Office of
Degree and Certification was not capabie of monitoring
the new, highly complex program in the way it had the
former, simpler program. Working around its advising
and administrative responsibilities, the UUD initiated an
efficient monitoring process, checking the records of
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6 600 students whoee deans folders were transterred
fam the fower division to the upper-division colleges
durng the 198283 academic year. The UUD thus
contabuted i a way no other unit could pessibly have,
to the relatively smooth transition from the tormer to the
new qeneal dtucation program
) Tre st charge to monitor the academic pro-
groms ol freshmen and sophomores reaffirmed the
unversity's comnutiment to maintaining the lower-divi-
ian concent and structure which had eflectively serv:d
the nniversity and its students for over a quarter of a
century  This <harge counstitutes the indispensable
foundatien upon which the other mare specialized
chiarqes are based While the stafi was reduced, the
organizatonal structure of the Student Affairs division
ot the dishanded University College remained in place.
The 1IN0 2 orgarized on the imodel of a large te aching
depactment with a Director, Associate Director, Assis-
tant [rrectors, and Specidist-Advisers, a set of bylaws,
an eiacted Advisory Council, standing committees such
as e Advisers Gormmittee and the Publications Com-
mittee and provisien tor ad hoc committees as needed.
The Asunciate Director, who oversees the operation of
the central UUD Office, coordinates the student aca-
dermic atfarrs ac' ties of the unit with the cooperation
ofthe assistan! directors ot the U!)D offices in the three
large residence hall complexes on East. South, and
West coinpus All UJD administrators are full or asso-
aiate prolessors, former members of the University
College
As an admni frative unit, the UUD is responsible

for all acadenie actuens affecting freshmen and sopho-
wan- probation recess, dismissal. and readmission,
to came the moreimponant Open nine hours a day and
cohveniantly ieanted near the students' lin g areas. the
four Student Aftars cfices render a wide range of
advismg and adviaing-related services, so many. in fact,
that they cian be called one-stop adwising centers.
Students re welcore to viait these oftices, without
appomntment o seek many kinds ot assistance: selec-
hon of ourse s for the next terry, intormation abcut
mageso programs. careers, and vocational prospests;

ulmtw yof changes of maror preference; explanativn of

sty seademic requtations and procedures: cor-
rechion ot erors i academie records; explanation of
the unneersit,’s general education requiremerts,; assis-
tarc ey overcoming probationary stetas; guest appl-
cation fornes fep attendance at other Michigan colleges
and oy oyl of courses to he taken at those insti-
tons referials when apprapnate, to other units of the
ty. corrections of enrollment errors; approval of
e drons and adds. determimation of the desirability of
lunty vethdrawal, and many other matters. ranging
frot e routne to the exceptional, too many to be
(RIATRIR IV VIS s PRV I ATRT AR
e sty of tho mudte-services danension of the
Phe b hat AA615 Sorvices were rendored i the
O conterenoes held by the UD statt duning the
TR A% acaaernc year 1tes commonly recogmzed that
Ceoeebinee and gename concern the UUD stalt

forda roshimencand sophomores contribute to a pos

(RN C R

Pores pe ofthe gmyeraty and to s exceptionally gh
Gl e e b 1938 Task Borce on Retention
B azered e the ighiest o equal to the highest
v evenat pubhic institutions of comparable size,
Lty

b compinaty

Q
. ' ,
ERIC L

N

Because of the size, cross-campus locations,
and multiple responsibilities of the unit, the UUD admin-
istrative group meets once a week to discuss matters of
immediate and long-ranga concern and to maintain a
high degree cf consistency in the interpretation and
imprementation of academic policies. The Advisers'
Committee, consisting of one specialist-adviser from
each cf the four Student Affairs Offices, meets with the
administrative group once each month, and all UUD
staft attend at least one dupartment meeting each
quarter. Each of the Student Affairs offices is encour-
aged to capitalize on whatever special conditions pre-
vail in its area. There have bean many innovative
developments initiated to make advising more intru-
sive-—effective liaison with residence hall advisory staffs
and with the Counseling Center branches in the halls;
evening meetings with students; availability of advisers
in the residency hall dining rooms during lunch time;
special advising accommodation of handicapped stu-
dents; and expanded on-going assistance to varsity
athletes who are concentiated in the same complex,

No Preference, Back Up. and
Special Assignment Aavising

Advising No Preference stu: 'ents, charge two, is
the single most important UUD responsibility. For more
than a quarter century, the No Preference classificaton
has proved to be an attractive option for twenty percent
of each entering freshman class- of about 6,000 stu-
dents. Highly innovative at the time, No Preference
Advising Centers were established in the four University
College Student Affairs Offices in 1966, and these units
were maintained by the UUD beginning in 1980. The
careful selection, intensive training, ar 4 cumulative
experience (currently 350 years) of the administrative
and advising staff have resulted in the most broadly
knowledgeable advising unit on campus.

The No Preference advising centers have experi-
enced an exceptionally high degree of staff continuity.
All but one of the twenty specialist-advisers have
achieved job security, which requires seven years of
satisfactory service. In appointing advisers, the UUD
administrative staff nas capitalized on the large pool of
talented women in the university community who are
interasted in half-time wbrk with professional status. A
tew graduate students were appointed in the past, but it
soon became apparent that, while their performance
was adequate, they did not remain in the unit long
enouct . recome highly effective advisers.

-n-ser ice training, formal and informal, is and
froin e b5 nning has been the key ingredient in staff
devele ymet, Inthe early years of the Advising Centers,
the st-# -t with representatives of all the university's
colleges, schools, support units, and many departments.
Concurrently, day-by-day training was carried on in
w:ach of the four centers. Later, aiter the staff became
broadly knowledgeable abuut the university's 200
undergraduate programs, about the services of all
support units. and about all academic rules and requ-
lations pertuning to undergraduates, formal in-service
traiming was reduced to two or three meelings each
term. and increasing emphasis wias placed on the
aftective dimensions of advising as distinct from the
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cogmtive m an etfort to effact a better balance hetween
th2 acquisition of knowledge and advising skills, tech-
niques and awareness development.

While several thuusand additional words could
be wntten about the training. quality, and effectiveness
of the No Preference advising staf and about its
substantial contnibutions to the university's high reten-
tton rate. it must suffige to say that, because the UUD
reports to the Assistant Provost for Undergraduate
Education and therefore is not affiliated with any col-
lege and has no vested interest in any of the university's
undergraduate programs, No Preference advisers have
as thetr highest priority the academic progress and
qeneral wellare of the individual student. Their over-
nding nussion 1s to assist No Preference students in
their search for majors which are compatitle with their
abilities. interests. and career aspirations and with the
resources and academic opportunities available at the
umversity

The third charge calling for the back-up adviging
of reshmen and sophomores with major preferences
follows naturally from the first charge which called tor
the continuation of the lower-division concept and
structure. Since the UUD's responsibility for freshmen
and sophomores has already been described at length,
a few illustrations will suffice to explain additional
dimensions of this charge. The UUD Student Affairs
Offices are the best places to visit for students uncertain
about therr major preferences and unable to obtain
adequate information from their regular advisers, who
cbviously are not expected to have the campus-wide
knowledgeability of No Preference advisers. Because
all char.ges of major preference must be initiated in
LIUD offices (6.010 during 1982-83), the advisers are in
an excellent position to assist students in making well-
thought-out decisions about changes in diiection.

One stnking illustration of the UUD's back-up
advising responsibility was assuming. in the fall of 1982,
the demanding task of advising all new freshman
Engineering students, over one thousand. during their
first two terrrs. With tunding of four halt-time positions
by the Coilege ot Engireenng. the UUD Director ap-
pomted one adviser from each office as liaison staff
wittithat college These advisers attended weekly meet-
ings with the Engineenng advising staff. bringing back
information that shortly enabled all UUD advisers to
hecome comuetentin this new role. A highly successtul
expenment. which was continued in the 1983-84 aca-
demic yemr this arrangement resalted in freeing up a
qrect deat of ime for the Engineenng advisers to devote
to third-term freshmen and sophomores who need
more assistance in choosing Engineering specializa-
tions

Developmenta! Advising Activities:
Coordination and Networking

The charge t maintan continuing haison with
colleqe sedvising crnters and support units across the
tnversity casultod shortly i a number of mnovations
withecarnpus wide signiicance Under the sponsorship
ob the Asqiatant Provost tor Undergraduate Education,
oo Daeet e GV HD manguented ol of 1981 a0 op-
o tuming program for alt andergraduate advisers
Sence that hme gneservice programs have been pre-
sonded theeo bimes o yaal

¢

A7

At the inaugural meeting, the provost spoke on
"New Directions for MSU and the Implications for
Academic Advising." Professor Paul Dressel, a national
authority on higher education, spoke at the same
meeting on "Academic Advising: Structure and Func-
tion,” a shortened version of a general session address
he delivered at the 1981 NACADA Conference. After
these presentations, the audience t ‘oke up to attend
six concurrent sessions on specialized topics  a rodel
adapted from ACAFAD and NACADA Subsequent pro-
grams had varied tormats ranging from in-depth explo-
ration of a single topic to nuts-and-bolts information
sessions.

An innovation the sacond year was the invitation
of an off-campus authority to make a presentation. The
first guest was David Crockett, Vice President of The
American College Testing Program, who conducted a
workshop on an advising model based on a series of
logical and sequential steps designed to facilitate stu-
dent growth and development. Prior to this vieit, Mr.
Crockett prepared a study ot advising at the university
based on data sent to him by the assistant deans of all
colleges with undergraduate programs. While he con-
cluded that the university had an excellent advising

" structure, Mr. Crockett identitied areas where improve-

ments could be made. His repont immediately became
the hasis of intensive study by the newly established
Assistant Deans Sub-Commi tee on Acadi:mic Advis-
ing, of which the UUD Associate Director was a charter
member. The invited speaker this year was Sitas Purnell
of the Ada §. McKiniey Educational Services in Chi-
cago. Mr. Purnsll, whose presentation was videotaped,
was asked to detiver the same address_ on "Quality and
Quantity lssues in Academic Advising of Minority Stu-
dents” which he had given earlier in-the year at the
NACADA Conterence iri St. Louis.

Another important UUD innovation initiated in the
spring cf 1382 was the preparation and campus-wide
distribution of the Undergraduat2 Adviser, ‘which from
that time has appeared three times a year, early each
quarter. With about four hundred subscribers, this
newsletter, prepared by four advisers and the UUD
Director's secretary, has become morc professional
with each issue and has proved to be an excellent
means of conveying current information useful in ad-
vising students.

A potentially significant innovation was initiated
in 1984 by the UUD Director's establishing the Policy
Committee for Undcrgraduate Adviser Commanications.
Chaired by the director and composed of a represen-
tative from each of the several advising systems on
campus. the committee = intended to provide a uni-
versity-wide perspective to advising networking through
the Undergraduate Adviser, in-service programs, and
possible other modes.

The UUD Staft has spearheaded a drve to gen-
erate and sustain interest in and, indeed, exotement
and enthustasm about academic advising anc to 1m-
prove what is alieady a sound advising system This
mterest has intensified the UUD staff's involvement
professional activites. In addition to ACT serminars,
from 1980 1o the present, statt members have attended
aach natonal conforonce and the fust [ast Central
NACADA Conterence, and they have been on the
programs at 5an Jose. St Louis, and Ciand Bapds A
total of eright staft members and five presentat ns Fight
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nave made four presentations at Midwest ACAFAD
meetings, and one was on the program at the 1983
National Canference on the Freshman Year Experi-
ence. Two have published articles in and one has had
an article accepted by the NACADA Journal. One had
an article published in the ACT resource document on
Campus Practices for Students with Undeclared Majors.

Conciusion

While the Undergraduate University Division at
Michigan State is a distinctive, indeed, a unique orga-
nization when viewed in its totality, this is certainly not
to say that its methods, functions, responsibilities, and
various components are not adaptable by other insti-
tuticne, whether large, medium, or small in size. The
situation of the UUD reflects several of the desiderata of
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any effective advising enterprise—recognition and
support from the central administration; an organiza-
tional structure appropriate for its mission and well
positioned within the university; an exceptionally high
degree of selectivity in the appaintment of advisers; staff
continuity; an effective, sustained in-service training
program, fiexibility and innovativeness; effectual re-
sponse to new demands; format and informal net-
working with nearly all campus units involved with
updergraduate students; coordination of adviser infor-
ation flow; and increasing involvementin professional
advising activities at the local, regional, and national
levels. Regardless of institutional size and organization,
the critical factor is institutional commitment, whether
altruistic or nragmatic, to quality academic advising and
the will and determination of individuals to translate that
commitment into action.
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The Educational Advising Service: A Resource Center for
Adult Students and Prospective Students

institutional Description

The University of lowa, located in lowa City, is
one o lowa’s three state universities. It offers degree
programs at the undergraduate, professional, and
graduate levels. Total university enroliment during
1983-84 was approximately 29,500 students.

The Center for Credit Programs of the Division of
Continuing Education administers the university's con-
tinuing education credit offerings. The center is com-
prised of the Saturday and Evening Class Program, Off-
Campus Courses and Programs, Guided Correspon-
dence Study. the Bachelor of Liberal Studies (BLS)
external degree (which is awarded by the College of
Liberal Arts but administered by the center), and the
Educational Advising Service. In 1983-84, more than
13.000 students enrolled in courses offered through the
Center for Credit Programs. The BLS degree program
has an enroliment of about 300 students.

Program Develiopment

In the fall of 1975, the Saturday and Evening
Class Program employed for the first time a profes-
stonal counselor on a half-time basis. The position was
aoint appointment, half-time counseling with Saturday
and Evening. half-time with the University Counseling
Service Funding for the position was shared by the
Counseling Service and the Division of Continuing
Education

This counselor acted as liaison between Saturday
and Evering students and other university offices. At
this time. the majority of these st'idents were women
hetween the ages of thirty and thirty-five, and most of
them aither worked duning the day or lived away from
low:a City For this reason, access to university services
was a matter of concern, and the counselor arranged to
see students by appointment until 7:00 PM in the
evenings as well as on Saturday mornings. The coun-
sehng. ether for vocatiopal-educatie-nal or personal-
adpustment concerns, was done In a classroom on
campus with no telephone or support statf available.

T meet the demand for counseling services. a
Latt toae graduate assistant was added to the staft in
the falt of 1976 with funds provided jointly by the Office
of Stadent Services and the Center for Credit Programs.
From falb 1975 to all 1979, the expenses of the coun-
~aoin were joiotly funded by the Division of Continuimg
Foucaton and the Office of Student Services In 1977
Fotne s nnnsehng positon at the center became a full
troe appemtment In 1979.80, the Dwvision of Gon
beceng bducaton assumed full funding responsibility.
proomandy noeecponse to the increased need for aca-

demic advising necessitated by the establishment of the
Bachelor of Liberal Studies (BL.S) degree program

The Bachelor of Liberal Studies degres, esta .
lished in 1977 by the lowa Regents Universities and
approved by the State Board of Regents, provides
postsecondary education to lowans unable to attend
college on a full-time, on-campus basis. To avoid
duplicating course opportunities provided by the com-
munity colleges, the BLS degree program is designed
for individuals who have already completed two years
of college course work. It is awarded by the College of
Liberal Arts and administered through the Center for
Credit Programs, which is responsible for disseminating
information and answering prospective students’ ques-
tions concerning the degree. While the Office of Admis-
sions evaluates previous course work and acdmits stu-
dents to the program, the Center for Credit Programs
provides the academic advising once students are
admitted. The first students were admitted to the pro-
gramin 1977 and presently there are over 300 students
active in the program. Sixty-eight people have earned
the BLS degree and many have continued in graduate
programs. As a result of the response to the program an
additional full-time adviser was added to the staff In
1978-79, allowing for additional programming for spe-
cific audiences. These special programs have included
reentry workshops to provide information and assist
adults in making a decision to return to school, adult
women’'s support groups to discuss solutions for the
reentering woman, and ¢ reer workshops to provide
students with the opportunity to explore possible career
options. '

Due to funding problems the staff of the Fduca-
tional Advising Service was reduced to one lull-time
adviser i 1980-81, but in 1982-83 a second full-bme
adviser was added to the staff. The continued growt of
the center olferings and the need for special pro-
grams for adults made this additional adviser essential.

Goals and Objectives

As part of the Qivision of Gontmuing Fducation,
thee Educational Advising Service supporls the uni-
versity's mission of service to the otizens of the state by
making its educational programes and 1esoarces more
accessible to individuals who cannot ervoll as reqular
full-tme: students Consequently. the goals of the Edu
catemal Advising Seivice encompase aatreach s
provision obinlormation. advisement, and Lappatt e
vices to help nontraditional students paraue then edn
catienal and personal objoctives, and dovelopmeat of
an i stitutional environment responsive to thoe eeeds of
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such students Speciic goals and related objectives are
detalled below

1 To increase awareness of opportunities for con-
hnuing education offered by the University. The role
of the advisers 1in accomphishing this goal will
include:

® participating in interviews, appearing on public-
service programs, and providing information to media
representatives,

speaking to community groups;

participating in community programs such as
continuing education fairs;

¢ responding to requests for information from
prospective students;

® conducting a reentry workshop twice yearly for
mdividuals who are considering returning to
college.

2. To provide advising and support services to adult
and/or part-time students, particularly those who
are taking continuing education courses and those
who are enrolled in the external degree program.
The advisers will:

® ;ssist prosbectlve students with admissions pro-
cedures and transfer of credit;

® help students with course selection and regis-
tration procedures;

® keep accurate records and inform students of
deyree requirements and their progress toward
meeting the requirements:

® provide academic support services such as
career counseling. information on financial aid.
assistance with study skills, and library tours to
students who are unable to take advantage of
ON-Campus services.

3. To mamntain contact with students. and to provide
organizations, activites, and services that will en-
courage thewr active  volvement with programs and
university ife and ennance their educational experi-
ences. The advisers will:

® contnibute matenal to the CE Scholar, a publi-
caton for students enolied 1M continuing edu-
cahon courses and the BLS program:

e send monthly letters to BLS students on course
offerings and university activities:

® sponsor periodic social functions to encourage
off-campus students to visit the campus;

® assstin the establishment of support groups and
urganesatons such as an adoft student associa-
ton aond an honor society for students in con-
tivnng education programs,

4 Tocpuult with Bacuity and staff members to ensure

Cthat the specal needs and concerns of nontrad -

tonal students are being oddressed The advisers
il

& ontact appropuate umversty offices 1o keep
them antormed of the BLYS degree and the sor

vices offered hy thé Educational Advising Service
in order to encourage referral of adult and/or
part-time students;

® work ‘with the Liberal Arts Advisory Office on
validation of credit procedures by which per-
formance in nonaccredited learning situations is
evaluated to determine whether academic ¢redit
should be awarded by the university;

® discuss course offerings and support services
appropriate for nontraditional students with the
responsible center and university staff members;

® work with the BLS faculty committee on require-
ments for the BLS degree;

¢ participate in Saturday and Evening Class Pro-
gram faculty orientation sessions each semester.

Program Description

The Educational Advising Service is staffed by
two full-time professional educational advisers. Five
years ago only a small percentage of students enrolled
in courses through the Center for Credit Programs were
working toward a degree. Now almost 80 percent of
these students are admitted to some type of degree
program. Although most of them are assigned an
adviser elsewhere in the university, many come to the
Educational Advising Service for informal advice, sup-
port, or help with scheduling difficulties and course
selection. Students enrolled in the BLS program are
assigned an adviser from the Educational Advising
Service. While the university is committed to serving
adult and part-time students, such students often en-
counter obstacles in an institution designed primarily
for traditional, on-campus students. One of the most
important functions of the advisers is to help these
students negotiate the system.

Advising is done in person, by mail, and by
teleplione. An effort is made to provide this advising at
times convenient to nontraditional students. An adviser
is available two evenings a week and one Saturday
each month as well as duving regular office hours.
Advisers sometimes travel to locations in which stu-
dents are concentrated. such as cities in which off-

campus courses are offered and the state men's .

reformatory.

While the concept of lifelong learning is gaining
wider acceptance, adults are often tentative and anx-
ious about beginning or returning to college, and they
generally receive less social support for that decision
than do traditional-age students. Also, many adults are
not familiar with the vocabulary and the bureaucracy of
higher education

The Educational Advising Service is often the
point of first contact with the university for adults who
are considering beginning or resuming their education.
Advisers who are knowledgeable about the entire range
of university policies, programs, and services, and who
are expetienced in dealing with adults’ needs and
concerns. can provides necessary information and
ensure that the information is understood. They can
also provide much-needed encouragement and sup-
port  Many adull students. because thoy are at a
distance from the campus, work tull-time. or care for
young children, do not have access to most o campus
services The Educational Advising Service attempts to
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remedy this sitiamon by offerng, i addiion to aca -
demic advising and planming, such seivices as career
assessment and counseling, hnancial aid information,
study skills assistance. and library tours.

Two workshiops are also offered: the Survival
Forum and the Career Assessiment Workshop

The Survival Forum s a reentry information/orien-
tation sesaan for adults who are considering con-
tinuing their educatian at The University of lowa. Par-
ticipants first attend a general information session, one
component of which is a panel of adult students who
discuss the problems they have encountered in re-
suming their education and the satisfaction they have
derived frrm their experiences. Following this are ses
sions on study skills. on using the Career Resource
Center. and on either stress management or dealing
with changes in relationships caused by one's return to
colleger Participants then have time to speak indi-
vidually with representatives of various university offices
who can answer their specitic questions. The Survival
Forum s planned and coordinated by the Educational
Advising Service, but it 1s a cooperative effort involving
the Admissions Oflice. the Liberat Arts Advisory Office,
the Graduate Gollege, the University Counseling Ser-
vice. the University Careers Office, and the Office of
Student Financial Aid The workshop is held on a
Sunday afternoon at the beginning of both the fall and
Sprng semesters so that working adults and those who
live some distance from lowa City may attend.

Because the decision to continue one's educa-
tion as an adult 1s usually connected with career
Issues---advancement in one’; chosen field, career
change, or resuming a career after a period of not
working--the Educational Advising Service staff began
this year to ofter a four-week evening Career Assess-
ment Workshop Exercises and various assessment

instruments help participants to examine their interests, -

abilties. vatues. personality. and learning style, and
learn how to gather and evaluate information on occu-
pational alternatives in order to make and implement a
career decision. A representative from the University
Careers Office answers questions about the process of
hinding & job. what employers are looking for in an
employee. and the outlook for various occupations in
the tuture Questions on how to overcome hoth external
and internal obstacles to making and carrying through
@ career choice are dealt with by a psychologist.
Because students’ responses to the Career Assessment
Woarkshop have been very favorable, it will be offered
reqularly in the tuture

Procedures Used in Program Evaluation

The Division of Continuing Education, in its con-
tnund commitment to the Educational Advising Service,
has provided the encouragement and stability neces-
sary for future planming Further. the lowa Regents
tHinversities following the first five-year review of the
BLS dearee recommended that the BLS degree pro-
gram he continued

Oner wary to evaluate the Fducational Advising
Service program s to examine contact statistics For
eactinple e IR B2 2 994 contacts were made (1,166
dAnasocited with the BLS program and 1,828 associated
with relited edacational concernsg) In 1982-83. there
ware 3983 contacts (1438 associated with the BLS
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praogram and 2,545 with related areas). Thus, there was
an overall increase in contacts of 33 percent.

The Survival Forums seem to be helpfut in over-
coming some of the obstacles adulls encounter when
they wish to return to college. Evaluations by par-
ticipants have included the following comments: "One

“of the most rewarding experiences | have ever had."

"Exactly what| wanted.” "It provided the kind of experi-
ences that | can apply to my own situation.” "It helped
me personally.” "It solved some problems for me." In
one-year follow-ups, as nearly as can be traced, be-
tween 50-74 percent of the participants ultimately
enrolled in some type of course at The University of
lowa.

The success of the Educational Advising Service,
both in handling routine concerns and questions of
nontraditional students and in special programs such
as Survival Forums, has led to increased invitations to
speak at service associations and participate in panels
and workshops sponsored by other organizations. This
seems to indicate that adults are interested in receiving
information about continuing their education.

Results/Qutcomes

The most obvious impact of the Educational
Advising Service on students and on the institution is
the BLS degree program. Aithough it does not admin-
ister the program, the College of Liberal Arts recognizes
it as a viable degree option. Initiaily, this type of non-
traditional program was endorsed with some reserva-
tions. Now, some on-campus traditional students are
enrolled in the program at the suggestion of their
advisers. Referrals from the Admissions Office, the
Lioeral Arts Advisory Office, the Registrar's Office, and
the Counseling Service are received on aroutine basis.

The Graduate College, the College of Education,
and the College of Business Administration refer
prospective students to the Educational Advising Ser-
vice to receive initial information on the university. The
Educational Advising Service is thus being recognized
as the place for the adult nontraditional student to
come. ,

The first initiation for the University of lowa
chapter of Alpha Sigma Lambda, a national honor
society for continuing education students, was held in
December 1983. This honor society was recognized by
the university as a student organization, and the officers
have requested funding for special activities. The com-
mitment and motivation of these honor students was
recognized by the President of the university in his letter
to the initiates. This letter was also reproduced in a
publication from the Alumni Office to alumni, parents,
and friends of the university.

A support group for reentry women was also
organized in the fall of 1982 in cooperation with the
Women's Resource and Action Center and it continued
throughout the academic year. As a result of the intarest
inthis group. the Women's Resource and Action Center
has incorporated a similar group into its regular pro-
grarmming.

At the suggestion and with the assistance of a
few students, an Adult Student Association was estab -
hished and recognized by the university in 1983 Mem-
bership s open to anyone interested, but 1s torused on
the nontraditional adult student. Problems with com-
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Arcihen i v e hedshing Boage moant that
revarom oathar it Grgamzing adents who have
marvy athee concerns and rosponsibiithios in their hves,
At wha b oft campus has presented some unique
crcblem that connnn o be solved The Educational
Adp g Serac ettt stated and advises these orga-
Cocbersevhgreess bat has ted to leave the opera -
ton and decrgon-making to the students involved. By
recommenrding hal students take responsibility for the
aroupn. the advisers hape to encowrage support fron,
e cential adminetration. not just the Division of Con-
tinung Pducnabop

One other acteaty that seems to be working 1s the
pashcipaton by the aduasers i the Saturday and
Foeng Facalty Onentidion progiam The advisers
meet vt the Satarday and Evening faculty at the
Pegmnima ot each semester and try ‘o sensitize them to
e prablemas ind concerns of the nontraditional stu-
deat The g orplain the Acvisang Service and encourage
e bty 1o contact them with problems: or lo refer
stdentt who need special assistance. The result has
bevnscaonhinned attendance on the part of the faculty,

even though they have hedud much of the presentation
provics.sly

Potential for Adaptation by Other Institutions

The Educational Advising Service model, a cen-
abzed advising service for adults, would seem to be
Aadaptable o any indttubon commiitted to serving adult
fearnens Policy makers should recognize that adults
Laave different needs and problems from traditional-age
stedends and these must be taken into account in
wtitetional planmng and curriculum development. it
aduit students e to ba served effectivel; every office,
faculty member and staff member from the top down
st beosensitive to and willing to address their unique
corcerns High vimbplty, and sapport for the service
withun the stituion s anamporiant factor 1n faciitating
relorrais

Administrative support should include a commut
ment to provide sufficient funding to enable establish- -
ment of services comparable in quality to those pro-
vided traditional students If there is not a separate unt
to administer courses offered in nontraditional formats.
careful thought should be: given to the organizational
and physical placement ¢f advisers so that students will
be aware of and take arivantage of the service.

Selection and raining of advisers 1s also an
important consideration. ideally, advisers should have
had first-hand experience as returning students so that
they have an appreciation for the situation of adult
students. They should be generalists who have a
student-oriented philosophy of advising, and they must
be willing to work evenings and Saturdays and to travel
if necessary. :

Advisers should be knowledgeable about the
entire range of programs and services offered by the
institution, as well as institutional policies and pro-
cedures. It may also be necessary for them to develop
some familiarity with resources external to the insti-
tution that may be helpful to adult students in achieving
their goals.

Finally, advisers should possess the ability to
work cooperatively with other staff and taculty mem-
bers. Because they are often called upon to reprasent
the institution to the general public. it is important that
they possess good judgment and act appropriately.

Establishment of an advising service for adults
requires an adjustment of priorities that wiil be reflected
in every part of the institution. Such change is espe-
cially dgifficult when resources are scarce. Ho wever, if
the institution is to make itself more attractive to the
growing numbers of adults seeking continuing edu-
cation, a commitment to treating them equitably anc
serving them well is necessary. Most institutions will
find that such a commitment will pay dividends i terms
of increased enrollment and satisfaction of adult

" students.
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Enrollment Services System

Institutional Description

The U..iversity of Missouri-Kansas City (UMKC)
Is a public urban university with a total enroliment of
11.500 students. A raiher high percentage (40%) of that
enroliment is at the first professional and graduate level.
However, the undergraduate enrollment totals nearly
6.900 including 4,000 full-time and 2,900 part-time
students

The largest undergraduate division is the College
of Arts and Sciences which enrolls 3,600 students. Of
that total nearly 2,000 are freshmen and sophomores,
Traditionally the faculty in the some 30 departments
and programs of that college have focused their ad-
vising efforts upon"declared majors (generally juniors
and seniors). ‘

The lower-division enroliment in Arts and 3ci-
ences includes a large percentage of students whose
degree goals are either preprofessional (but often in a
very general way) or undecided. While several other
undergraduate divisions admit first-time freshmen., the
Schoot of Business Administration and the Dental
Hygiene programs do not. The School of Education
admits freshmen only on a limited basis as does the
School of Pharmacy.

Program Development

The Enroliment Services System at UMKC really
arwse out of a proposatl from the Director of Admissions
and Registrar several years ago that.consideration be
g'ven to an administrative system that would combine
such functions as admissions counseling/school rela-
tionsj admissions, and academic advising for better
servite to students and for more effective utilization of
profdssional staft throughout the academic year. In
September 1982 after a series of campus discussions a
formal proposal for an Enroliment Services System was
subthitted by the Assistant Dean of the College of Arts
and Sciences and the Director of Admissions and
Reqistrar.

The proposal was approved by the Vice Chan-
oelfor for Academic Atfairs and the Vice Chancellor for
Student Afairs in October 1982 after extensive discus-
stonnvolving the undergraduate academic divisions.

. Protessional and clerical staff from the Admissions

Office and the Student Academic Support Services
Otfice then were merged to form the new Enroliment
Secviees Ofice to be located in the relatively new
Student Services Building. UMKC's Enroliment Ser-
vices officially began functioning in early November
1982

57
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Why did this new program come into being? The
primary reason was the strong desire of the campus
leadership to provide for the first time at UMKC an
integrated continuum of comprehensive enroliment
services including admissions counseling, admissions,
academic advising, career planning assistance, orienta-
tion, and reg:stration. In doing so it was hoped that
_students would be better served and that the attrition of
students would be reduced. A key governing principle
was to be that to the greatest extent possible the same
Enroliment Services team would provide these com-
prehensive enroliment services to a given student from
the time he or she first contacted UMKC through the
first two years of the time at UMKC—with special
emphasis on the critical period during the first term of a
student’s enroliment when according to the research
literature attrition is so likely to occur.

Challenges or problems.in the early development
of the Enroliment Services Office arose primarily out of
the need to train admissions counselors/officers 1or
their expanded role in academic advising, career ad-
vising, and orientation and to train -academic ad-
visers/outreach coordinators for their role in admis-
sions colinseling and admissions. The training of staff,

" both profezsional and clerical in team building was yet

another of tt. challenges. Trying to accomplish all this
while at the same time starting the new arrangement
when admissions counseling, admissions, and aca-
demic advising for the next semester was peaking
added to the challenges.

Goals and Objectives

The proposal for the Enroliment Services System
stated the goals and objectives as follows:

a. To benefit the students at this institution.

b. To facilitate their admissions and enroliment pro-

. Cess. '

c. To modify the bureaucratic structure and its atten-
dant claims and demands (which can be very frus-
trating to a student) by reducing the rumber of
offices/units/people with whom they must deal to
move from the prospective student status through
the applicant status, the admittee status, the advisee
status to the enrolled student status.

d. To centralize operations which can best be accom-
plished in a single location

e. To climinate any unnecessary duplication of ser-
vices

f. To organize i nd utilize existing resources in a more
effective manner.
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MY ACRIDY

G e e st Gtep lowand a comprehoensive,
Competerhoeed nd computer -assisted enrolliment
ik andveang system

7o e possibiy s a Urniversity of Missowt model

Gooeltectce eficient, cost-saving student educa-

Program Description

Coreeriiince for the UMKC Entoliment Services 1s
vested e an Executive Council and a Coordinating
Commuttee The EBxecoative Council consists of the Vice
Chupcetior tor Acadernie Affairs and for Student Attairs
A tihe Dears of the College of Arts and Sciences and
tree S hoots of Busmess and Public Administration and
the Scheat of Education They or therr designated
tepresentalives are to 'meet at least once annually to
Aeternose budget allocations, prionity of needs, staffing,
b o et evaluation of the performance of Enroliment
et

Proe Coodinating Committee includes the Di-
tector of Adiisaons and Registrar (who is the chiet
e-cocntye otheer for Eorolment Services), the Director
ot the Student Academic Suppont Services, the Assis-
tintos Ao ciate Deans of Arts and Sciences, Business
A Prabie Adnumistration and Education, the Director
of Acs and Goer es Upper Division Academic Ad-
vising the Drester of the UMKC Counseling Center, the
e Director of Admissions, and the Associate
Reqgesiar Thes Comimittee 1s responsible for the overall
placoog and aperation of the Enrollment Services
Gyntemo e rainig and supervision of staff, the coordi-
rAalosn and nason with the academic units and appro-
poate baogty comnittees within them. the evaluation of
the worven provided. the recommendations for budget
and tathing and the handling of problems with regard
to the cperaton of the service.

The VIMKC Ehrollment Services Office is located
o sheoeilly designed  area of the relatively new
Stednet Seeaces Bullding Four Enrollment Services
tharas have been established based on the former
Adssions Othce and Student Academic Support Ser-
vees athath Fach team consists of two professionals and
cresappott dlerk to provide comprehensive earollment
aery.ces o an equat share of Arts and Sciences lower
tpsion students In addition each team has an equal
rerspansbibity for adniessions counseling and admis-
<o aapport for the other UMKC academic units at the
frontuman trnster fust professional, and graduate

fevers Liuson with key feeder secondary schools and

Coomeamty eolloges i the Greater Kansas City area

Ao e aswigeed role for each of the teams.
b ob thee professional members of the teams
P g '-'/“3‘-f1“t'lg)l1043(1 cubigle suthcient in size to meet
Ao rrospectye stident and parents or one or more
b e e sappont clerk of the team s conveniently
booder betwoen the offices of the two Enrollment
T ces ot e oncthe team with ready access to the
Vi oneand e folders for the team and to a
araecess to the camputenzed Student Infor-
toato Lostens b e apport clerk who also serves
Cephonct oo the phone or in person for the
' o
e b neoument Services Othee s open virtually
e aeceday of the year meluding the winter and
Offiee Liowrs are BO0 AM to 630 PM,

A RN P

Monday through Thucsday and 80D A T4 10 5 00 £ M on
Faday Dunng the advance advising penods stndents
are wrged o arrange tor appontiments otherwise the
practice of "walk m service” seems to sul the urban
student clientele quite well While acidenic advising is
conducted on an mdividual basis dunng most ol the
year, expernimental use of group advising during the
heavy advising period just before a given term has
shown great promise and has been well received by
students.

Under the Enolliment Services System concept a
person might come to the office as a prospective
student and emerge within 30 or so minutes as an
admitted, advised. enrolled UMKC student. Should a
student be found to need the specialized assistance of
other othces such as Student Financial Aid, Career
Information and Placement, Counseling, Veterans' Af-

- fairs, or International Scholar and Student Advising, that

student can be referred quickly and easily to any such
office within the same building.

The weekly staff meeting of the Enrollment Ser-
vices Officers with the Director of Admissions and
Reqistrar and the Associate Director of Admissions has
become an invaluable feature of the system, Staff from
such campus units as the Counseling Center, the
Career Information and Placement Center, the Student
Financiai Aid Office, and the Student Learning Center
have conducted special training sessions during those
weekly meetings to familiarize the Enroliment Services
Officers with those units and to forge a partnership that
will maximize the use and benefit of all the suppont
services for UMKC students. Representatives of cam-
pus academic departments and schools annually meet
with the Enrallment Services staff in their weekly meet-
ings to discuss academic program changes, questions
dbout curncular plans and courses, and other matters
related to the recruitment, admissions counseling, ad-
mission, academic advising, and enrollment of students,

As an urban nsttution with only moderately
selective admissions standards UMKC annually admits
a considerable number of undergraduate students
whose chances for academic success must be deemed
4s marginal. A central thrust of the Enrollment Services
System has been to identity such students and to
provide them with every opportunity for academic suc-
cess. Each team has a listing of those students to insure
that their needs are not overlooked. Careful attention is
given to such matters as the types and numbers of
courses recommended for any given term and the
referral to campus support units for any special assis-
tance needed. Particular emphasis has been given to
advising such students about the Supplemental Instruc-
tion sections available for certain lower division courses
and about the developmental courses available in a
number of subjects and skill areas. As a contrast, the
tdentification of possible candidates for the Honors
Program n the College of Arts and Sciences is a
function also carried out by the Enroliment Services
professionals.

To widen the service to students and to provide
greater professional challenge and a deeper sense of
accomphshment dor the Errollment Services Officars
specil ansignmentn (generatly one g volunteer basis)
are gwen to those olhcers For example one is
responsible: for hison with the Handicapped Stident
Services Othee and for keeping her colleagues current
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onmatters related to such students L uson with Spe-
cihic professional schaools, devetopment of freshman
enentation sessions, and coordination of the Student
Services Bullding Information Center and Switchboard
are other examples of such additional duties. Collec-
tively these enable the Enrollment Services Office to
have a valuable in-depth haison with the rest of the
mstitution

Procedures Used in Program Evaluation

As indicated\earlier, both the Executive Council
and the Coordinating Committee have responsibilities
for the on-going evaluation of the Enroliment Services
System In addition the Vice Chancellor for Studerit
Affairs has ~ppointed a faculty advisory commuttee to
advise him on all matters related to the system,

The Admissions and Registrar area (as well as
the Student Financial Aid area) is scheduled for an
eviluation by an external consulting team in June 1984,
The Enrollment Services System will be a key part of
that externat evaluation. An Admis-ions and Registrar
Advisory Committee has been estabiished as part of the
Student Affairs Division program of faculty advisory/li-
A1son groups and will be reviewing the operations of
the Enrollment Services Office as well as other parts of
the Admissions and Registrar area.

Results/Outcomes

While UMKC Enroliment Services really is quite
new. certan results and outcomes already are ap-
parent Lefters of appreciation/commendation clearly
indicate satisfaction with the effort of the Enroliment
Service 5 1in identifying and motivating candidates for the
Honors Program on the one hand and I = svalop-
mental programs on the other hand. Use by inarg:nal
students of the Supplemental Instruction units offered
by the Student Learning Center in cooperation with
certun academic departments apparently has in-
creased as a result of the advising efforts of Enroliment
Services i1 that area.

Job satisfaction for both the professional and the
clencal support stalf has increased significantly. The
scope and the variety of their duties are partly the
cause The sense of a continuum of responsibility for a
qgiven group of students from their first contact with
UMKG through their cntical transition period to therr
transter as juniors to Arts and Sciences departments or
other campus acadenic units certainly has contributed
to thatinc-eased job satistaction. One outcome reported
bv the Enrcliment Services Officers thenselves and
abserved by therr supervisors is the Improver: per -
formoance in their adrnissions counseling becuuse of
thew expenence in academic advising. thetr imnroved
petormance in haison work with secondary school and
Sommanty college stall because of their combined
adunsaaon and academic advising roles, and so on It
probably s that overall improved performance that has
cnabled Daroltment Services to [ulfill alt of their rmission
with only toue teams instead of the ‘hve that were
propased miially

A cloger working relatinonstap batween the Gol-
fege ot Aoand Poences and the entire Adnivasinna
and Begetoae arei including Enrollment Services has
vreatied since the new system was laupched  The
Director of Arts and Sciences' Upper Division Advising

H9

s

and his staff were moved as part of the total scheme to
an ofice area mmeditely adjacent to the Adnnssions
and Reqistriar area Thus the professional stalls involved
with Arts and Sciences students throughout their whole
undergraduate careers are available on the same floor
of the same Student Services Bullding. In addition
auxiliary office space has been provided near the
Enrollment Services Office for use by the Assistant
Dean of Arts and Sciences who oversees academic
advising lor the college as a whole and serves as

- Chairperson for the Academic Standards Commiittee,

the faculty committee with the authority to approve
exceptions to faculty policies on undergraduate admis-
sions, probationary standards, enroliment regulations,
and degree requirements.

One of the aids developed for more effective and
efficient academic advising within Enroliment Services
now has widespread use on campus. ltis the advising
transcript. Unlike the usual transcript that shows a
student's academic record term by term, the advising
transcript clusters the courses together by subject
areas so that the Enrollment Services Officer and the
student can check quickly if any given course has been
completed without having to scan the entire record.
This new advising transcript is being used in virtually all
of the undergraduate academic units for advising, It
also has been found valuable in their work and that of
the Registration and Records Office related to the audit

"of degree applications.

Last and by no means |east, tiwe comments of the
students who have been served by the new system
have been most positive and enthusiastic. Often their
reactions have arisen {from unsatisfactory experiences
with other universities of similar size and type and
therefore have been more significant.

Potential for Adaptation by Other Institutions

The potential for the adaptation of any adminis-
trative or academic program by other colleges and
universities of course 1s best determined by those
institutions. However, from the time The UMKC Enroll-
ment Services System lirst was conceived, it has been
the growing copviction of those closely involved with
the system that it could serve as a model for other
Institutions.

For those staft at UMKC who have had experi-
ence with other urban universities. the potential for
adaptation would seem greatest at that type of insti-
tution. This would seem particularly true if such an
institution had a physical facility similar to the UMKGC
Student Services Building where such an Enrollment
Services Office could be located amidst other student
services,

The UMKC expernence suggests that both new
and older adnussions officers alike in making the
transition to the 1ole of professionadls who serve also as
academic advisors find the shift g very logical and
rewarding one While the transiton of academic ad-
visors to o rale that imcludes comprehensive admis-
s10ns responsibilities seems to tequire more hme and
teimng. they too find the shift a very logical and
tewarding on

While the UMKC Enrolliment Services’ chentele
for academic advicang and retated services his been
restricted to Arts and Sciences’ reshmen and sopho-
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mores, the experience to date woulu suggest that such
services aiso could be effectively and efficiently pro-
vided by such a system to enterir:g transfer students in
virtually any academic division. Fhis would seem espe-
cially true for urban universities where heavy volumes

of late applications and admissions of transfer students
30 often come so close to the next term and when
faculty are less availabie for the initial advising of those
new transfer students.




Academic Advising at Pan American University
Pan American University

Submitted by:

Lupita Cantu-Morse
Coordinator of LAC-Counseling/ Advisement Center

NACADA Award Category: Public University (Certificate of Merit)

54  BEST COPY AVAILABLE




M1

Aruitoxt provided by Eic:

o

Academic Advising at Pan American University

Pan Amencan University 1s located in Edinburg,
Texae which 1s part of the Rio Grande Valley in the
soathernmost part at Texas. The enroliment of under-
graduate students 1s approximately 8,600 and there are
about 1.000 graduate students. Approximately 80 per-
cent of the enrollment is minority (Mexican American)
and most are “ommuters The majority of our students
worlc at least part time and approximately 80 percent
areeon tnancial aid The average composite score on
the ACT Assessment for entering freshmen is approxi-
mately 11 8 percent It takes PAU students an average
of ive yoars to graduate.

Pan Amerncan University has always had a strong
commitment to provide the opportunity for a quality
educabon to an increasingly diverse student popula-
tien Given the characteristics and backgrounds of the
“typcal” Palt freshman, it was glear that in order to
provide an opsmum opportunity for acadernic success,
each entarneg stadent had to make academic choices
with o full awareness of all the coptions available. In
addition to this. they also had to have a realistic
apprarsal of therr academic strengths ind weaknesses,
personab mterests and needs. and career ambitions. In
Eall af 1980 PAU imbated the core curnculum which
myvetyed changes i general education requirements
andg the sequence of classes. With all these cond'tions,
d became sssential to establish an academic advise-
fent cogram

Theneswement program consisted of a freshien
dcbpisomert conter Aaninteom advisement program, and
amagec depantvert advising program. The freshmen
Advinemant progoam was tn be responsible for entering
froshi e thicagh then <ceond semester on campus.
The aa, sy comen' prangeam ws o advise students
At Men wecand comester antl they comipleted 60
Do Themagor dapatricnt advisement program was
foaase g S and seaor students through graduation.
Pl Bocimaen gdocement center wis to be stafled by
a -l ad peofer soral couanselors and adv sors The
S b departieent advising programs were
Attt gty A,t!y RIEDIINRTES

hive voro many pobleme that arose m trying to
bt b ainemont program The brst problem
et b Gethitghonal or adninesteative support
for e perp e T Neane of Stadent, with the ¢n
detaee e Doneed of Neang wiote the pohlicy or,
v b st AT e b e g and e
Lo, g Sproyed an dune B 1960
robivn afmoanoy The buadget did not
Sk b aticne ncthe arablem was solved by

b g b taden b affancs who wore
Lot nnadboneoptronted jobs t staff the frochmen
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advisement program. Howaver, the ideal freshmen ad-
visement program calied for i1 FTE's and only 9 FTE’s
were ever funded. Because of the state of the economy,
and recent budget cutbacks, there are now 8 coun-
selors and advisors staffing the adyisement center.
Other problems encountered were those of
space., territoriality, compensation for faculty, and train-
ing The space issue was solved by relocating tutorial
staff of the university LAC, to various other locations
throughout the campus. The Council on Academic
Advisement, a committee made up of representatives

from all the different schoois and/or departments, was‘,-'
instrumental in hélping with the issue of territoriality:
" The council met almost weekly for two years to try 1o

minimize the conflicts that the policy on acadenic
advisement created within the university. The imple-
mentation of the total advisement program and fven
alternative plans for advisement were also considera-
tions that the council w.s taced with. The coundl aver
proposed various alternatives for faculty con ;ensation
for advisement activitios. This issue still has pot beu:,

totally rgsolved.

The primary goal of the advisement program s to
assure that all students, regardless of acatieric abil-
ities, are provided the opportunity to duccessiully
achieve their educational, personal. and carec: ambi-
tions. This goal is to be accomplished by attaining the
following objectives:

1. Providing the student information about general
educational and core requirements (including se-
quencing of courses and time reguiremoents)

2. Assessing the student's academic skills tsing A
combination of various test instruments - AGT, math
placement exam. reading test, etc

3 Advising students beyond course selechon by
helping them consider their personal and career
goals and ambitions

4. Facilitating the transition of students to he
departments

5. Ganding students through requiremoerds for qearhy-
ation

The freshnien advisement conter peaarane wil' ho
the main focus hete. with information At i oo
advisement components provided as doemed nocos
sary The type of advisement offered by the fosbinien
advicement center 15 more extersive than tht typacally
providied and s conductod by poater
primiy tunction v advisement The fuat Lk of e
advisement center is to contact each entening < tudont
and schedule an idividual advaement segaaon The
objective of this fiest contact 16 o hiolpy s
decide, through o well ostabhohad docsogn kg
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pracess. which program of study and which specific
courses are most appropniate for him or har based on
carcer goals, priar academic experiences, measured
academic potential, and personal nterests and apti-
tudes .
Beginning with the first session, the advisemant
center. with the help of the reqistrar's office, monitors
each student as he or she progresses through his or
her acadeinic program. Each student is required to
report ic the center at least once during the first
semester. regardless ot progress, to begin planning for
registration for the following semester. Those students
with academic probieins, as indicated by mid-semester
grades or faculty referrals, will be contacted and
ass'<ted to improve performance through individual
counseling and/or referral to tutaring or other appro-
pnate acalemic support services

During the semester, beginning freshmen who
are contemplating dropping a class meet with their
advisor in order to discuss alternatives to dropping the
course The adviser guides and encourages the student
to seek the proper place for assistance and guidance in
fulliling his/her responsibilities about, academic prog-
ress and its relation to financial aid. ~

In order to facilitate effective advisement, student
records Including transcripts, ACT scores, results of
vocational tests, and scores on math and English
placement exams are kept in a central file in the
advisement center and supervised by a trained psycho-
metrist. Facilities and personner are available to admin-
ister. score. and interpret selected measures of student
interests and achievements.

In addition to helping students understand re-
quirements, identify irnpertant goals, and stay in school,
the advisement program also facilitates the transition of
students to their major departments after the first year.
Far freshmen who are firm in their choice of planned
major  contacts and intéraction with departmental
representatives are arranged. For those who are less
sure, some opportunity to meet with various depart-
mental faculty will be provided. Once a student has
completed his first year. the advisement records are
transferred to major departments.

The interim advisement prograny, now known as
UCAP_ (Unwversity College Advisement Program; takes
over the advisement responsibilities for those students
after they leave the freshmen advisement center.
Selectad dacuty from each department have been
tamed to conduct group advisement sessions with
students for each major The size of the group may vary
from 2 to 30 students depending on the major. The
session occurs approximately one hour before the
stulent 45 to reqister for classes This advisement
session focuses mainly on selecting courses and
schoduling classes With the use of a computernzed

adent record tistory” the faculty member advises
studoents

Major departments vary in then advisement pro-
cedures butmonst concentrate mainly on course selec-
ton and « sy schedaghng

Atter the third advisement
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session dunng the
af the ataderts” rocunan year, stu-
dentyeyaiuate the program and the advisor In addition,
extornave rocards are kept reqarding stuedent atten.
Aavce at adviseanent secsions From these daty con-
chusinong car be reached concerming the eftect of

-advisement on attrition, the total number of students

being served, and cost benent relationships
. One of the major concerns that led to the estab-
lishment of the advisement center at PAU was a severe
attrition rate among students during their first rour
semesters of enroliment. In 1979, the year before the
center was in full operation, retention of students by
their fourth semester was 49 percent. By 1982, the third
year of center activity, the retention rate among "ad-'
vised" students was 61 percent, a gain of 12 percent
over pre-center attrition.
To determine the extent to which the advisement

—_Rrocess contributes to the retention of students, records

6

have been keptand the rate of attrition among students
who have participated in the advisement program has
been compared with the attrition rate among students
who have not taken advantage of advisement.

In its first full year of operation, 1980-1981, the
number of first-semester entering freshmen served by
the center was 1,080. Of those, 967 returned for their
second semester for a return rate of 90 percent. During
the same period, 407 entering freshmen neglected to
take advantage of the services of the advisement center.
Of those, 233 returned the following semester pro-
ducing a return rate of 57 percent. For those advised by
the center, return rates dropped to 65 percent the third
semester, 58 percent the fourth semester and 46 per-
cent the fifth semester. For those not utilizing the center,
the return rate for the third semester was 29 percent, for
the fourth, 25 percent and for the fifth, 18 percent
Clearly, those who availed themselves of advisement
services fared far better in terms of continuing enroll-
ment than did those who failed to utilize the services
offered. '

The rate of return and percentage ditference
between "advised" students and “nonadvised” students
has remained consistent with that experienced in 1981
in each year since that time. In addition, retention rates
for "advised" students have been consijstently higher
(from6to 17 percept) when compared on a semester by
semester basis, than the rates experienced by the
university as a whole the year prior to the initiation of
the advisement program. Retention for the second
semester alone has ranged from 84 percent to 90
percent for "advised” students since 1980 while the
retention rate for all first-semester freshmen ir 1979
was 73 percent,

While it 1s not absolutely clear that advisement
alone has retained greater numbers of students, it i1s
clear that the attrition rate for the university has
noticeably declined since the advisement program
began operating. Since 1979 the percentage of reten-
tion for all students by the fourth semester has in-
creased from 49 to 55 percent

The advisement program at Pan American Uni-
versity can be adapted by other institutions both public
and/or private. Systematic organization and coopeia-
tion from administration are essential. However, the key
to the success of the advisement prograrmn at Pan
American University is the aggressiveness that 1s used
In assuring that students will attend the advisement
sessions The best advisemoent system and the most
professional advisors are only useful if students par-
ticipate in the advisement sessions. Therefore. at PAU.
scheduling of students s of the atmost importance
Students are contacted and scheduled for a particular -
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Pre-Major Advising Center

Duke University, a private, selective university
located in Durham, North Carolina, operates in its
Trinity College of Arts and Sciences a centralized, low-
cost, advising system for freshmen and sophomores
which has consistently held academic attrition to be-
tween 1.5 and 2.0 percent ot each class of approxi-
miataly 1,500 students. Staffed by two full-time and one
part-tin: professionals, two paraprofessionals, and ap-
proximately 80 volunteer members of the faculty and
administrative staff who serve without compensation or
released time, the "“Pre<Major Advising Center" serves
approximately 2,400 students each year with a com-
prehensive program for academic and related personal
advising, referral coordination, and effective planning to
define and meet educational and personal goals for
each student's undergraduate years.

Program Development

The current Pre-Major Advising Center has de-
veloped over several years, in response to faculty and
statf concerns over the quality of advising formerly
provided to freshmen and to sophomote students. In
Trinity College, freshmen must identify areas of aca-
demic interest midway through the spring semester of
the first year, but the declaration of major may be
postponed until the end of the fourth undergraduate
semester. Until the early 1970s, all students were
advised by faculty members under a decentralized
system. Faculty members had few if any records to
provide a basis for advising, students reported con-
siderable difficulty in making appointments with ad-
visers when they needed counsel, and such advising as
the faculty could provide. focused by necessity on
semester-to-semester course selection, with little atten-
tion to integration of curricular and cocurricular activ-
ities, to long-range curricular planning, or to the de-
velopment of personal or career goals. Academic deans
within the college were able to bridge a portion of this
gap with students who sought their services. but as the
number of students served by each Assistant Dean of
the College grew from approximately 300 to over 900,
the difhiculties in offering adequate individual counsel to
each student became obvinus

In 1975, the college coordinated its services to
freshimen in a centralized faciity Recordkeeping was
centralized, appointments were coordinated through a
permanent statt memt:er who also served as a source
ot continuing information and support to the faculty, and
students and faculty came to the advising center for

6%)

appointments. Faculty response to the centralized
freshman advising system was enthusiastic: through its
Advising Committee, and the undergraduate faculty
repeatedly urged support for and extension of the
freshman center, and faculty who participated in the
center as advisers especially praised the centralization
of information services, the training and support pro- .
vided advisers, the convenience of having appoint-
ments scheduled and the mechanics of the registration
handled by the permanent staff, and provision of a
service which could guarantee “same day" attention to
the needs of any student requesting assistance, through
appointments with either a member of the permanent
staff or an adviser scheduled to provide counsel in the
center on any given dity. Faculty members also appre-
ciated the convenience of prescheduling advising days:
since each adviser was responsible for only five half-
days’ service in the center in each semester and could
schedule advising times far in advance to suit class,
research, and travel schedules, faculty members found
the routine of advising no more burdensome than the
committee assignments normally undertaken by full-
time members of the undergraduate staff.

As the freshman center established itself as a
fixture on the campus, it became clear that sophomores
in the arts and sciences were often in an anomalous
position. Those who identified departmental majors at
the close of the freshman year moved smoothly into the
traditional structure of upperclass advising: assigned to
departmental advisers. they were served for adminis-
trative purposes by assistant deans of the college who
specialized in working with particular groups of upper-
class students. Sophomores who did not identify a
major, however, were not assigned departmental ad-
visers and did not continue to be advised in the
freshman center. At a time when many were clearly
uncertain of their academic direction and quite likely in
need of counsel, they were assigned for administrative
convenience to a single assistant dean of the college,
who served part-time and who could provide little more
than perfunctory counsel to most of his charges.

During the winter of 1980-81, the college under-
took a serious study of its services to sophomores who
had yet to idenlify a major. Two divergent points of view
emerged: (1) students should be required to identify the
major at the end of the freshman year, since even those
who are uncertiin of their direction profit from the need
to think throngh then goals and to make A clear
academic commitment, and since college procedures
provide for changes of major lo be made relatively
easily and without penalty to the student. and (2)
students Jain Ittla from declarations ot nyor made
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Program Description

Students in Tnnity Gollege register by manl prior
to then matnculation, and they are pared aceording to
areas of academic interest with their advisers at that
time Since nearly 70 percent of the center's advisers
now serve on a continuing basis, many stuaents work
with the same adviser from the time of their matricu-
ation, until they declare majors and leave the center.
The center's structure, however, provides for easy
consultation with other members of the staff: hecause
records and appointments are centralized, students find
it easy to accept referrals to members of the statf who
may be able to provide detailed information about
particular wrcgrams or departments, or who may be
able to offer some specialized counsel which a sturlent
wishes to receive.

Routine procedures in the center provide for
early identfication and close follow-up by both advisers
and senior stafl of students who seem to present
special needs. The admissions dossiers of all entering
students are reviewed by all members of the center’s
permanent staff (including the paraprofessional per-
sonnel) in the months before students matriculate, and
b(fth professional and paraprofessional staff members
are careful to familiarize themselves with the records of
oIl students whose records present special problems.
Students with special needs are also “flagged” for close
attention by their advisers, and the assignment process
and review procedure often make it possible to assign
such students to experienced advisers who are known
to work especially effectively with certain types of
students Routinely, the center's staft gives special
attenton to the needs of certain groups ot students:
those with marginal academic preparation or records;
those whose schools note evidence of flagging motiva-
tion or questionable self-discipline; those who have
experienced recent personal stress: those with obvious
medical problems, physical handicaps, or le.rning dis-
abilities; those whose socioeconomic background may
make adjustment to the residential situation on Duke's
campus especially difficult; all minority students; stu-
dents for whom Duke was a clear second or third
choice and who seem even before their matriculation to
question whether the university can offer them what
they want and feel themselves capable of using; and
unusually able students, who may not be fully chal-
lenyed by the routine of many freshmai, courses and
who may profit from early attention by senior, experi-
enced faculty members and by e arly referral for the
sorts of internships, research opportunities, and inde -
pendent study often sought only by upperclass stu-
dents Such students are seen by the center's per-
manent statt as we as routinely by their advisers,
dirmg the firsy three weeks of the semester, and several
are mvited to meet at biweekly intervals with pennanent
members of the statt as well as meeting for routine
appomtiments at least three times during therr first term
and at least twice thereafter

Knowing that permanent members of the r onter's
staftisome primary responsibiity tor identilying and
following up with certain groups of students accoms-
plahes two aqifrcant tungs from: the faculty's por
spechve Fustatencourages advisers to reman alert to
theieeds of stucdents in thei advising groups know onq
that the statt will provide tmmediate and contimuamg

o d
) BEST COPY AVAILABLE




Q

ERIC

Aruitoxt provided by Eic:

Fotteoa ap to et Ior apecad problems  ad second,
ithees advisens to work with students on the process of
ot sething. since they know that the permanent staft
m.auntns close check on the progress of all students
and that bime need not be spent unnecessarlly 1n
TeviewIng such matters

Curntently, advisers normally see freshmen at
least hve nmes during the first year and meet with
sophomores atleast once before the major 1s declared
Early meetings are. of course, introductory and ex-
ploratory on both sides: course selection is reviewed,
mterests discussed. and—in the case of the better
advicrs tentabive plans and timetables established for
explonng interests, establishing goals and plans to
mectthern and ultimately, identifying the departmental
mor Subsequent sessions focus on imn 2diate prob-
leme oi course selection for the coming semester, and
en pinqress an clardying interests and goals. In each
yeu the month of January is set aside to encourage

aiudents to meet with advisers other than their own. to

tlk weth expene-sed faculty members about areas of
fterests to dearn what is involved in being majors in
parhcalar departments, or simply to qet a different
perspective on therr program and plans Usually, about
one half of the students served by the center take
advantage of this opportunity. Advisers generally report
enjaying conversations with "new” students interested
o thenr particular academic fields, and students seem
more inchned to talk with staft members within a center
who<e pec,onnel they often know well and in a situ-
aton which they know implies no commitment, only
mterest A handful of students, in fact, seize the oppor -
' ity to eonfer with several advisers during this.desig-
¢ed penod so far, the center's coordinator reports
that the all-time record 1s ten advising appointments
made by a single student in a two-week period.
tnformation provided by advisers in the center is
sapplemented for students in several ways. Purchase of
Asitphiys computer allowed the center's staff to develop
1983 a senes of brief software programs, which
wtodents imay use to review information about prepro-
fessional programs, internships offered through the
varkeas departments, techniques of finding summer
cmploymentiand effective ways to prepare the resumes
whehomany students are at a loss to develop). and
steial opporntunities such as study abroad or study at
Duke's Manpe Laboratory located on the Narth Carolina
«oast Student response to the avalability of the
cooipates aned the software has been encouraging;
oy wbo seem reluctant to accept printed summaries
o comparable information. seemn to welcome the op-
porttumity to use the computer. which 1s readily avalable
e drop-m basis in the center’'s main student waiting
Qe The cantor also maintains, of course, complete
Fies ot trochures and fiyers prepared by other uni-
and ot sponsors for freshmon
copheaeneas antarest s perceived or as stift mem
e enne a need, meetngs with preprofession 4 ad-
s the greas of taw. medicine, and busmess. and
o gl discunstons on opponumties for beral arts
Srodentowho resist syceessfully the prossure to track
e proaqrams towead particular professionat goals
e hege ccoordinator tor study atioad programs,
cenetaatenmatly nnog weekly hasis in the conter weth
i cnivrenstod student and speocal foilow up 50051000,
e st apansored by individual dopartments or éater
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disciphnary programs as student intetest dovelops
HSuch meetngs are publicized  and often hokt wittun
the center. and as both o cheek on studentinterest and
as an admimistrative convenience for the cosponsoning
group. the center's advising coordinator mamtains
sign-up hist of students who express mterest in at-
teriding. The most obvious measuies of the center's
success In working with students are the faculty's
satisfaction with a service which they provide without
compensation and withowut bope of reward withun the
university's promotion and tenure system: the consistent
growth in the number ol students electing to remain
advised within the center qiven the oppoitunity to
declare majors and to move to a depa «nental structure
which s far more loosely organized and which makes
far fewer demands on students since it does not require
that they make advising appointments or that they even
visit their advisers prior to course registration each
term. and the consistently low atintion rate which at
Duke for all causes remains well below that of virtually
every comparable institution in the country.

Program Costs

Of particular concern to the university's adminis-
tration is the cost of the centralized advising operation.
Because it requires adequate physical spport and
because full-time staft members are necessary to co-
ordinate appointments and ‘oversee record-keeping
and other services to advisers, the center 1s unques-
tionably more expensive tn support than the fully de-
centralized system it replaced. Were advisers com-
pensated. either through released time or in other ways,
for their services in center, the costs of the centralized
operation might well be prohibitive in an nstitution
whose budget for student academic services has in
relative terms always lagged behind amounts expended
In comparabl~institutions, Carefu! pohtical preparation,
however, and the continuing dedication of a significant
group of senior facuity members to the principle that
advising services should primanly be the responsibility
of the faculty in a liberal arts institution. has allowed the
center to function =tectively with a volunteer corps of
adviser ;- sever of whom in 1983-84 were either de-
partmental chairmen or other department ollicers

In the early years of the center's op rition, fre-
quent marlings to students resulted in signiicant post-
age costs Mallings were sent to alert students to
advising procedures; to remind them of academic: dead-
hines which affect ali students, and to invite selected
groups of students to meet with theirr advisers or v th
men bers of the center's permanent stafl. Beginning in
1983, these mailings were sharply curtaited, by con
sohidating some items and by changing procedures
within the center to eimimate the need for others Most
sigficantly Duke s former Academie Ginde for Frosh
men was combied with the traditional onentation
hrochure nto a comprehensive Fress L Grade, at i
cost saving to the college of nearly $1.000 Two meat-
mags were eliminated withaut appare st senous impact
on students’ compliance with procedares or then uage of
center sernces bot ot A cavings of §700 Winle thoop
savingsare celatively sioali theylfustrate the qoveoning
principle mothe Pro Major Conter that ot v, entirely
prosable to provide bephly offective, lnghly ideg tuanal
zed, attenton to andergiadiate students at celatively
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Potential for Adaptation

Phoo b e e iy centialized acvising
Sysler whochorebes e beendly porttcipation s the good -
welt et th e taeudty (e the weingness of taculty and staft
membees Looavest ihe toee and intellectual and per-
condl endrgy eded o provide adequate services to
Stoddents Carefal athente o to the concerns of the
vittderepadoades bn ully bt ensured that with rive ox-
cobtions deparhinenton Traaly College have willingly

Seomreted bove ang coraen o the Pre-Major Centen

Went rocessary e emping pariaprotfessional advisers
Fopendec i igonity of senviens to students, or were
thee Canty 1o refuse to provide advising services on a
bty base, heecosts of operating the centralized
fcinty naght welt Lecome prohibitive for this institution.

Favo st poatane within the center seem par-
Loty o heal CBecatae the piraprofessional who
st s Adveang Coordinator deals on a daily basis
Atthothe actty e the anthonty 1o review faculty
colees s oconda and most beir primary responsibility
or tcday o day meerocs ranng of advisaers as well
o support ang Lotue as a resource to faculty
whe - onr ssretbince ang dquidance m the course of

tvestig e Conrdieator mustbe anindividual capable.

At deceiapong slandbieg with the faculty and able to
iLnntan the goacovil of the facualty in ighly-nressured
antrcc o ally seesiivie situations The Du e center
bas been tortanate o socaie the services of several
fereptoral dd viduat, over the years; the most suc-
Cossiut oecnupants af thee conrdinator's position have
o e zor b adh the uiversity community
et aperad o ey e and well known in taculty
circhee vt ede theaedhiate confines of the campus
ibeopetiane e st waoaty ol the position was
v teessoc e b e et Lowover, by a boet interval
St oy e Dot e i by a tighly comipetent

and ethoend peron b o apiesae e e ol the
redioste quadiiabons al whoo e ad Geatde o work
cordially and productively wath the 1 ety
Fhe Diecton of Duke's cenler o, oot o meember of
the uadergraduate fcoby bt boids e e o il
arts fiekld and laugit at the unaversit, vl b several
years Were the dircctor to have oty stabas, e
standing ol the: conter would gequestionably  be
strengthencd and impleatentation of any comparable
systemun other ibead ardts institahon:, b oid bo ander
taken with ttus fact inopund At Diuke e present
director has heen ably to mantan the standing of the
center through a combination ot pohical muaneuvering
and conscious efforts to appeal to the dndergraduate
faculty: but the ciucumstances of this diector's situation
are unusual, as has been the degrec of support pro-
vided for the center by key ofticial: of the college at
critical points i its development
The experience of the Take <taift in consulting
with colleagues elsewhere 1s that the Duke model is
readily adaptable to 4 vanaety of undergiaduate insti-
tutions. The model promises to the faculty more pro-
ductive use of hours comnutted to advising: rlef from
the bureaucratic choies of record-keeping and ap-
pomtment-scheduling: and support v hich relieves the
taculty of the necd to seem omnicompetent N dealing
with complex curncular and administrative matters. To
students, the centiaized advising systonn offers easy
access: a"one-stop” facility which can serve as a point
of fist call for students with irtually any academic
problem or concern and where students may meet with
knowledgeable persons from a vanety of qcademic
disciphines and representing a broad 1inge of university
programs, and, of great impaortance to many freshmen
and sophomores, @ place wheie the student who often
feels anonymous in lecture classes and in a relatively
farge undergraduate college s “known' 1o the staff by
hame and by background In an instittition ommitted to
provichng vndergraduates with imimediate aceess to
authontative informadion and quick response to legiti-
mate concerns, the ceptralizod modot ot has de-
veloped at Duke s a rep vkably ethoient and low-cost
solution to the advising dilemma
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Freshman Advising Program

samt Mary's College 1s a Catholic liberal ar's
coliege Founded by Bishop Patrick Heffron in 1912
anctadministered by the Christian Brothers since 1933
the college offers accredited bachelor's and master's
deqgree programs Founded as a college for men, Saint
Mary's has been coeducational since 1969.

Located on a beautiful 350-acre campus in
Winona. Minnesota, the college provides a residential,
undergraduate education for approximately 1,200
young men and women of traditional college age,
diawn primarily from Midwestern states. The college
also offers several off-campus master's degree pro-
grams for adults working in educational, health, and
humar: services professions who seek a flexible pro-
gram tailored to their experiences and patterns of work.

Over the last six years, the college has initiated a
mimber of programs to help students: improved support
services such as academic advising, career planning,
and counseling, and enhanced career planning through
use of a computerized program (SIGI). However, as
wiese programs have proliferated, there had been little
attempt to integrate and coordinate them. Saint Mary's
offered numerous services to students. but they either
did not know about them, or they did not know how to
use thern efficiently. Our experience indicated that there
were gaps in the services available to students. It
became apparent that the college needed to address
the advising problems of underclassmen and to give
faculty and support staff a nucleus of common under-
standimnes and skills

Inshtubional stidies showed that 60 percent of the
freshmen who entered Saint Mary's in the fall of 1977
grduated from the college n 1981. While this 1s an
encouragng iiqgure. it created an awareness that add-
ronal effortis needed to assist the remaining 40 percent
te complete their studies at the college With the effort
and money invested in recruiting a student, it made
qood sense to establish a more effective advising
program to help the stodent persevere Academic ad-
vising 15 crucial to the success of Saint Mary's College
and s students It now beqging by alerting entering
frosbieen o ths many educational and careel oppor-
famtier thatthe college provides: Good ardvising leads
o tadent tetention and enables students to achieve
thowr educ ahonal qgoals

Full-time facolty members, have always particr-
vated as academie advisors g part of thenrr requlns
P e oo abhiities Foeponenno w75 b ulty
reaiber, pomls b the fact that cach individusal bongs to
Advising responsibeity virned commitiments to the pro
coa I hecame apparent that an effective adviamg
prodramomnst uthze those individuals who understand

the importance of advising and possess the interper-
sonal skills to serve as effective advisors.

With the above In mind Saint Mary's College
Initiated the Freshman Advising Program in the fall
semester of the 1982-83 academic year. The program
as it now exists was generated through discussions
held between the Academic Dean, Registrar/Director
of Academic Advising, and the Assistant Director of
Academic Advising. The essential element in the pro-
gram Is the core group of faculty who now serve as
freshman advisors. All incoming freshmen receive as
their academic advisor one member of the core group
of advisors. The students retain their assigned advisor
until they declare a major. They then have the option of
keeping their current advisor or of choosing an advisor
in the major field. Some students choose to select an
advisor from their major field while retaining their
freshman advisor with whom they have developed a
good working relationship. It should be noted that Saint
Mary’s requires students to declare a major by the end
of the sophomore year. In such cases the student
retains the freshman advisor until that time.

During the freshman year the advisor must, of
course, monitor academic performance. The advisor
remains a source of congratulations, motivation, en-
couragement, and referral, if necessary. The advisor
also i1s a source ol inform..tion—how-to, when-to,
where-to. The advisor must be cognizant of the early
signs af discontent. Is the student homesick? Is dorm
life presenting problems? Does the student lack direc-
tion in regard to academics or careers? Does the
student simply need a friend? In order to provide
appropriate advice in regard to course registration for
subsequent semesters the advisor must initiate early
discussions relative to such things as choosing a major
and possible careers Freshmen who are prepared to
declare a major by the end o' the freshiman year are
encouraged to do so by the advisor. If not, the advisor
will work with the: student through the sophomaore yen;
until A major field 15 selected. It is expectad that
approximately 30 to 40 poercent of the freshmen will
dectare majors by the end of the first year,

Those faculty members who are not freshman
advisors enter the advising process as Major program
advisors They alsn serve 1o (unofficially) assist students
who arereferred to them by freshman advisors to clanty
vannie aspects of a progeasonto answer very specific
aquestions I might add. at this time. that the freshman
advisors e not expocted to have an ansaer to all
porahle questions, Heterral 1y necessary and appro-
priate

b4 BEST Copy AVAILABLE




ERIC

Aruitoxt provided by Eic:

Dy e b e 0 0 e iy e b oen o
SOrve a5 frostipodr oy ot T Goae gronp wan
increased to P fogr s oqueeet Lo e Poes o the
begmnmag ot e acadenac oo ac koo workshop
R R R I T L T N LA DT o e wath the
leshunan advicor, hes gt e s io s o date have
ssolated the Jolkow g cone o
geshon:,

T Mawmam of 0 Bonecen o, o aeeagqined tan
advinor i aqreen oo Tha o 1y be legs
depending or ca, Lves ot previons year 16hs
undorstood ™t an adviscs eay ageea to acenpt
addihonal avisees weo fave decia oo ol s 0
A0 s desciphine I shoubt Do aoted et com-
poter generted repoat proviededd by e regqustrar
have elimssatend it od e renged clereat tishsn
tequdtore ordhecpmg o ooy wvaye. e declared
POt I T e esper To g Froshimaan advisors
hence demonstrided 0 wlungness o acceept addi-
bonab apnerchass Adveises

2 The advieseess e aeageed oo wdvisor waithout
regard 1o the student™, e g of acadenc mterest

comtnent, and sug-

The advisor- ane canticdent o B bty 1o work
effechvely 2ath froctioca aied sohong ey reogand -
laga of Stiydornt |(,,|z1¢-‘m|(‘ witeret and the aavisor's
specific digctng

3 Frosiman ndvising cbeoain foone oo iheral edu-
aton as welt s Foartioatar general
dHCALON RQuUIeme G el ma o requirements

A Advisees shonbd bo Yot ) pegs

H Advrsors should e progaded wth as moeh infor-
MAton as possible o egas bolo e stadent Samt
Mary's provides the tagh scooct banscnnt, copes ol
AMscore toports GACT e CATD oarenn aterest,
etc | koown the adeor il he aware of learning
disabilibes and o s bo g any

6 Adwvisors shoald e oop rabe oo collnge requng-

R R ST

mentancl oo e s s v e atter ot coenae
7 Advisor werkshiog o oo e et cone ) and
mearnnglio N
The hwe werk o opos el o e baye peen
conducted by the ron e goecter of aoaden ¢ oad-
v the e gt b tor of o denag ad asing
with the ot cd ol e e s Sl Caneer
SOPVICRS Conqeeeiieey Ll et tatorng Addr
tonatly AT rcibend et e onplaan, in
et e AGT A e Corba o B ot ALy e
G percnased rom ACT,

celtentfion or 3 el o 8 e

16 Alser Gl e ot g

Phe iarpeoose b ey e ety g

’)lﬂvv(!mq LA L I S N TR T SR T 1 CO S Y TRY S
Selty toyoserpe offeo Vet TR U date in
fﬂl"n,!'m"m R T AT Y PR SR ET¢ \,H“n et
the staff T 0 a0 vl e 0 o ly thie beat
Cotirces fon e e e T A T F R Ity
ST TR AN A TR Y I A et aeaon shared
vt st oo o o by o o

O N T L B O O P TR T S N N N 1A
chire oot e e e G Dew
Cogrmes Db ey et dnrcan
actvredide Thecoy o0 oy R R TR TN SRR
H ’)|"l"”' oo v . ’ . e (LIS R
oty : R RE R R S N L
fost ooght o Coy R TR AT I DYRI PRY:
Ty ney o e ity ey e, fryvent e
AL P T EE R U . e b

/4

management, note-taking, prepanng for and taking
tels, problem solving. career planiing, and developing
relationships. Offered for they hirst time last fall, the
course received positive evaluations from students and
stall More sections of the course wili be offered in the
fall to accommodate an increased number of students.

Another course, Career Exploration, is designed
1o belp students discover which vi fues, skills, interests,
and personal qualities they possess and how they
relate to various careers. This course s aimed at
freshmen and sophomores.

The freshiman advising program actually begins
in the spring of the student’s senior year in high school.
Once a student indicates attendance at Saint iary’s,
faculty from the English and mathematics departments
review the student's academic record in high school
and vanous test scores. Recommendations are mads in
regard to the starting levels of English precomposition
or composition and mathematics. These specific course
recemmendations are communicated to the incoming
student and faculty advisor for course registration pur-
poses.

In May the incoming freshmen receive a packet
ot course scheduling materials for the fall semester. The
packet includes a list of courses open to freshmen,
academic department recommendations (course re-
quired/recommended for various majors), and a coutrse
selection form. A computer label is affixed to the
selection form identifying the student and listing the
specific course recommendations made by the English
and mathematics departments. The student is also
asked to indicate one or two major programs being
considered at that time. This information is helpful to the
registrar, academic advisor, and academic departments.
Chairmen of academic departments receive lists of
freshmen who have indicated interest in their programs,

Students may complete the course selection form
ang return it directly to the registrar. Freshmen living in
the Chicago and Minneapolis/St. Paul areas (65 per-
cent of freshman class) choose to take advantage of
course scheduling sessions held i, those cities. Each
June the academic dean and the registrar acrom-
panted by live or six freshman advisors travel *o the
above-mentioned cities for severa! days of advising and
preregistration. Using large meeting rooms in r.entrally
located motels, SMC staff meet with studints and
parents lor one to three days (as needed) in 2ach area.
I'reshmen are scheduled for an individual meeting with
the academic dean or one of the advisors. This gives
the student an immediate feeling for one of the college's
strengths —a personalized experience. Depending on
the student a sossion may extend beyond simply
«hoosing courses appropriate for the initial semester. In
view of the fact that many parents accompany the
stdents. college staff has an excellent opportunity to
build good relations with parents.

It s important to note that participation in the
scheduling tnps s stactly on a voluntary basis as far as
the advisors ane concerned. They receive no stipend for
this activity The sollege does. of course, pay for all
lodaging and meal expenses. To be sure. each advisor
admite thattwo or three days ol meetings with students
movery exhausting. Al the same time, however, each
arrees that the program s highly productive The
benefits to students and parents 1s obvious Not so
obvious 15 the lact that nearly 100 percent ol the
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students that we see 1in June arnive on campus and
matriculate

In July the reqistrar /director of advising reviews
each treshman schedule and makes appropnate
changes due 1o course closings and time confhicts A
freshman advisor 1s then assigned to the student In
some cases, an advisor mav reiiest a certain student
based on a previous meeting at one of the scheduling
sessions The registrar approves such requests Finnlty.
the incoming freshrnan recerves the class schedule and
name of advisor In late July or early August.

The advisors’ workshop 1s held several days prior
to freshman arrival and the arientation weekend. At this
time the advisor receives folders with appropriate stu-
dent information During the onentation weekend. the
advisor meets with the group of advisees for a general
informational meeting. This may be scheduled for about
arnhour Atthe end of this group meeting, students may
schedule anindividual meeting with their advisor for the
rextday This s usually done to accommodate students
who wish to change therr oreregistration or to assist
those students who deciJe to attend Saint Mary's at the
last minute and do not have a class schedule. Generally
speaking. at this tinve of the year, approximately 25 of
350 freshmen are not preregistered.

Freshmen are now cleared through the final
official registration They have five class days to add
and/or drop courses with the approval of their advisor
We think that the freshmen are now settied. However,
leaving intle to chance, freshman advisors are expected
to meet indwidually with the advisees at least once
during the next three to four weeks. Thix is aimed at
bullding a deeper advisor-advisee relationshi; and.
oftentimes. makes one aware of the homesickness, the
dorm problems, etc. Now, the advisor cah begin to
solve. assist-with, refer the problem at an early stage 1n
the semester Again, it 1s important to be cognizant of
the fact that all may not be well with all students

Although students .and faculty are .nvolved in
academic advising throughout the year, the college,
realizing theimportance of advising. sets aside one day
each semester as academic advising day. This day
marks the beqinning of a three-week preregistration
penud for the following semester 1115 scheduled for the
purpose of allowing students to meet with advisors to
assess progress to date, discuss education and caicer
objectives, and plan a class schedule In order to offer
ample ime for senous discussion without interruption
classes do not meet on this day. which talls shortly after
the reporting of mid-term grades

Prior to adwvising day. sophomores through se
mors receve therr mid-term grades via campus mai!
Advisors also receive grades ol ali of thenr advisees
the same bime Freshman grade reports are sent directly
o the advisnr tor distibution to the students This
seerngly maor procodural change has met with much
v yhie the advisors It farces the
stidentioto another mdwiduial meeting with the advisen
to ass:sbin bulding a qoad warking relationship It atso
gves thecadyvisor an immediate opportunity (at, perbaps
atrying hmeyto offer 4 pat on the back for 4 nice oo
e neotragoment for bettor peaformapc o i apens the
dour to senous discission with those who expenence
severe acqdenne difficathies

Stiidonts, whn

rosnonagy from

dockirod and they
Advisors also receive ab s ime a menor profie whieh

ATE mayore:

Cvalinter et ot poeegenenicents The profile
receren et Lo o given mayor and
veb b pee boen completed, courses
rewhich the stadeet 0 Dverentty registered. and re-
PPN pedpeae n by 0 e Ldes an evaluation of all
other qraduahon e rements with the exception of
gereral cducation wiach s inciuded on the students
individua! gride copent

Fhe quencr sl vrdae Slon reguireient profile and
the major prefilee aotcrmatically up-date stadent prog-
ressat e end 2 each semester with the entering of
Imai grades Thie resalts i heeing the advisor and
student of avy clencal work associated with require-
ments Department Charmen are provided with a form
to notty the reastinr of major requirement substitutions,
wawvers ele Mo further clencal work 1s required of
stuc' “nt, advisar o departiment charmen The benetit of
these computer-geocrated reports 1s evident during
mdwidual advising sessions Student and advisor can
quickly 1eview progress through the various require-
ments and concentrate on personal, educational, or
careear mattes

[ncorming fieshmen, though undeclared majors,
receive the marorn profites based on interest indicated at

[FES D L RYERRN SYRTRNI LY
idontihe Conse

JAhe tme of prercaisteation on the course selection form.

Thus allows for senous consideration of major require-

- ments inthe early stages of advising. Those who persist

in thewr stated iterest can utlize the major profile as
they plan courses on advising day. The profile, for many
majors. imduectly hinls at the proper sequence of
courses. Students whose interests change may request
revised p otiles bom the regpstrar Usually, these are
avadable + o matter of minutes ' N reguiest.

Sain Mary’s preregistiation perniod extends for
several weeks Svdusors meet with all advisees on
advising day and may chonse to meet, once agair. with
then freshinen shortiy before keshmen schedule s are
due fe such oo ses b regqishac provides up-to-date
wlormation on oper - oaed and cancelled courses so
that the advesoes can et stadents away from ccurse
requests that canaot he approved
Durney e <onond semester of the acadamic
the scheduale of adwisor advisee meetines s
siilar to that of the test semester More attention s
giver hoyoves foocansadoabon ol careers and os-
sible sedechion ol g peopoate imagors

The abvarg ofticn as ~et some rather medest
qoids for i fiecbe oy e beianng progiam at this peint, It
v ook g b g b poresnt penrovement in hrstoyear
retentor te af reart e entenng in 1983 as com-
paredbwdb B Tt the advicang office will survey
freathimen ed oo retalive 1o then satisfaction
with Hhn it hoped that, at least,
teeor b de o et o with the program
Acilihons cbe g i ot conhomores
cote M e e atee abmmgorn by the end
e o agnific ant mcrease in

year,
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Institutional Description

Calformia Lutheran Gollege was founded in 1959,
It 1 senvor college of iberal arts and sciences which
(rants bachelor’s and master's degrees. California
Lutheran os jomtly owned by the American Lutheran
Cianch and the tutheran Church in America. It is

Incatedl on o 285 acre campus tn Thousand Oaks,

Cahlona and s the only comprehensive senior col-
b Ventura County The College enrolls apgroxi-
mtety 1400 undergraduate students, 65 percent of
whor reside on campus. '

Program Development

Phase i—FEstablishment

1974 a freshman advising program was ini-
tiated ot Califorma Lutheran College which stressed the
unportinee of non-major faculty advisors. The program
was developed to encourage an exploratory stance on
the part of freshmen and to enable them to make a more
deliberate and intormed choice.of major. Advisors were
tosen for then abiity te ginde new students through
the devciaon making process

i Rebruary, 1977, the facully approved the pro-
poaat for the adoption of a Learning Resources course
~heiv woas designed to enhance the eftectiveness of
toe fon bmn advising program This course. which
o ot ed o the first ime in the fall semester, 1977.1s
pronaned. ope credit, pass/fail course in which the
froche e adyesors nstruct ther advisees. It has sub-
coquertly becoeme the core of our freshman advising
g 1t strengthens the advising process since it
Al ten B wees ly meeting of students and advisors

Ctheccanstoom substartally increasing the amount of
Cooe hoshiren woeuld normally come into contact with
ther el aore,

Tortad goal of the course was to help entering
~derstand how to make the best “use” of
expenence an order to enhance their
fenowledge tesponsible decision making.
ind carecr cucee  The 'means for
oot e thes was the exploaation of the hberal
et e cnitoge’s poimary means of expressing
coroocameutiim o as well as a systematic
sy e e e academie progiams and  resoutee
The format wias 1 senes of
Ay bewd on Frddays duning an open class
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, ‘Freshman Advisement Program

from a number of senior faculty members and depart-
ment chairs. Its implementation was made possible by
the strong support ot the Academic Uean and the
involvement of a group of interested faculty in de-
veloping the curriculum and shepherding it through the
faculty review process. The buuget for the program was
then, and continues to be, modest (approximately
$7.000). It consists of stipends for faculty advisors and
$300-400 in program funds.

Phase Il—Development

The Learning Resources course went through a
number of evolutionary changes from 1977-1982,
largely 1n response to student and faculty recommen-
dations. First. in response to some expressed discom-
fort in teaching a curse outside of their disciplines,
faculty were encouraged to team-teach. The faculty felt
that this contnibuted to their own development, and it
was a useful way to introduce new faculty to the
program. It did, howevei. result in increased class sizes,
generally 35 to 40 students in a class ‘

The second major change involved class sched-
ule in the first year of the program, classes met once a
week throughout the entire fall semester. Many advisors
observed, however. that student interest and need for a
course of this nature appeared greatest during the
beginning of the seinaster and began to wane during
the latter halt Consequently, the schedule was Altered
to include two meetings per week for the first half of the
semester, ) :

The third change was probably the most impor-
tant The Learning Resources course was linked to
anathel college program. “Contemporary Christian
Conversatns™ Christian Conversations 1s a themati-
cally based locture senes coordinated by the rollege
pastor in which speakers from the faculty and from
outside the colle 1o community bring their expertise to
bear onissues of sucial and ethical concern. One of the
two class mentings por week was scheduled as atten-
dance at Chrnstian Conversations The addition of the
lectine senes to the program provided a common
learnng experience which then became qnst tor the
small group discussions as well as for informal con-
versations in the dormionies .ind catetena

Phase 1!l .--Redireciion

I the spang of 19879 00 ronp of ety aind
admin strators met i cne-day workshop to evaluate
and rovise the frostingn adoaneent progam  The

qroup concludoed that the chiel strengths ot the program

b
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renamed the Freshiman Colloguiim  and contams
acadenic proliles and admissions apphcations for each
ot thew advisees A companion handbeok for student
advisors 1s being developed for use next yer

The program begins during Freshman Onenta -
tton, just prior o the opening of the academic year. At
that tme student and faculty advisors become ac-
quainted with the students in their group and with their
parents The advisors help students with course selec-
hon and in general try to ease the transition to college
Ife. During this period the faculty advisors invite their
advisee groups to spend a social evening in their
homes, an event which consistently rates high marks
from the students.

When classes hegin, the Freshman Colloquium
meets on Mondays and Fridays for the first half of the
semester. On Monuays the entire class attends the
Chnstian Conversations lecture. On Fridays the advisee
groups meet for small-group discussion.

The content of the lectures and small group
discussions varies somewha., depending upon the
college theme which is chosen for the year. In 1983 it
was “Let Your Minds Be Remade": in 1984 it will be
"Beconming Global Citizens." The theme serves to pro-
vide some cotarence to the Freskman Colloguium,
Interim, and Artist-Lecture programs and to express the
value-centeredness of the educational programs at
Callfornia Lutheran College. Regardless of the theme,
the course focuses on questions of personal develop-
mnent (substance abuse, personal relationships); the
habit of inquiry: academic and career planning; and the
formation of value judgments.

In addition to the Monday and Friday meetings.
all stuuents are expected to visit, either individually or in
groups, the three major resource centers of the Col-
lege —the library, Learning Assistance Center. and
Career Center. Ateach center. a diagnostic/onentation
activity 1s provided for students so that they become
immed:ately involved with the resources avallable.

Following completion of the formal part of the
colfoquum at midsemester, the students meet with their
advisors for one or two extended personal advisement
sessions to expiore their own academic and career
aoals Giundehnes and checklists for these sessions are
provided 17 the Advisor's Handbook. At this point and
agam at spring preregistration, students are encour-
aged to move toward declaring a major and choosing
an advisor within the major. Students who are not readly
to declire & major are advised by their freshman
advisors unti! they do

Throughout the entire acadeng year, the faculty
advisors serve as links between the students and the
resource centers ol the college. Commumication 13
mantained thiough formal means, such as madterm
vosatistactory scholarship notices and refenal ships. as
well as anformally The progranm's mix of ¢lasstoom
(',x[wm‘}n(‘.r\s‘,‘ ditgnostic exercises in the (osomce
conters andaindividual counseling sessions s designed
toconvey to the stirdents the idea that theae aobvibier,
are ol a prece m supporting their personal developmient

“Program Evaluation

AL the hinad group sossion of thee coltarn an
Stodent, e sakod to ovatuate both the Jror e
fhes aivsor The student suivey indludes both ARTIIPIT
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chow e quostonmire tens and opern ended quostions

I addibon to the Student surveys, a feed -hack session

1 hald with Brculty and stedent advisors in which the
current colloquium experience is evaluated and recom-
Fendations cre made for the tollowing year.

Program Results

Since at Cabforma Lutheran College freshman
advisement takes ple e in the context ol a one-unil
required . coursa which 1s not graded and will not
tansler o other mstitutions, one would expect at vest a
mixed stident response to the programt In lact the
ovarall response of the students has signiticantly im-
proved as the program has evolved (Figure 1). An

mtecestneg dis repancy ilustrated in Frgore 1 that the
students connistently rate then classmates’ responses to
the course as lower than therr own It may be that those
students who object to the course are simpl. more
conspicuots than those whao do not

As Figre 2 ndicates, student responses to ther
advisors and the advisement component of the col-
loguium course have consistently impeoved The stu-
dents’ evaiuation of the large group lecture senes has
tended to Huctuate and seems to depend upon the
popularity of the speakers. The students’ written com-
ments in the open-ended section of the survey indicate
that the most salient parts of the program for them have
been the introduction to the resource centers and the
formation of relationships with their advisors and other
freshmen
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Froor aomstmionat pomt of veow the proqram
has resalted 0o more aoiform and tagher quality ad
visernent of fieshmen it has resulted in a signiicant
merease an the use of the Learming Assistance Center
d Care w Centerandat has fostered the developmient
of retavonalups between taculty and students (advisees
aowell as peer advisors) which often endure beyond
the hie of the colloquium _

The teshiman advisement program has also con-
thbuted to faculty development Nearly 50 percent of the
carrent faculty at Callornia Lutheran have participated
mat anctuding nearly hall of the Full Professors and
cover half of the taculty at the Assistant and Associate
rank Faculty whao are mvolved in the program annually
review and discuss institubonal goals and mission,
teaching strategies. and the components of effective
advisement The program has been particularly helpful
i ttis regard lor new faculty ]

e program’s impact on retention of new fresh-
ten A major explicit goal- -is less clear. Since the
retention rite of Cahtorma Luther~n has declined
shghtty over the past few years, the program cannot be
considered a snceessn that sense. On the other hand,
the advisement program g working at ¢ross-purposes
regazding retention with the steadilly dec ining aca-
demic preparedness of the students. Qur ¢onclusion is
that the program s intrinsically worthwhile for students
and that s as eftective as it can be 1n combatting
attntion The institution benelts when students clarity
then qgoals and come to know its resources better.
When student goals and institutional recources mesh,
retention 1s a natural outcome

Potential for Adaptation by Other institutions

The Froshnan Advisement Procram at Calilormia
Lutheran College has been successiul because it meels

R4

student needs, it its well within the institutional climate,

and 1t makes maximum use of limited resources Its

adaptability to other institutions depends upon these
same considerations.

The most important characteristics of this pio-
gram are its quality and its cost-effectiveness. Quality is
assured by the high level of faculty involvement and low
student-faculty ratios as well as by the integration of
advising services provided by freshman advisors and
the staff of the academic support programs.

The program is cost-effective because it relies on
existing resources within the college: faculty members,
existing extracurricular programs, and available class-
room space. Non -major advisement provides a way to
distribute faculty resources more evenly, given the
extremely uneven distribution of students’ declared
majors.

The keys to successfully implementing a program
such as ours arc
1. strong faculty support—At California Lutheran, fac-

ulty initiated the program and staff and administer it.

2. strong administrative support—The administration
must consider advisement to be of high prioritv and
must provide the necessary budgetary support and
recognition for service.

3. constant evaluation—Student response, goal achieve-
ment. and advisor effectiveness need to be moni-
tored.

4. flexibility—There must be a willingness to modify the
program to meet legitimate student and faculty con-
cerns.

In sum. if other institutions wis: to systematize the
process of freshman advisement so that those faculty
who are good at advising may be employed more
effectively and so that those students who need special
attention may be identified early and receive help more
efticiently this program offers one model for accom-
plishing that.
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An Institutional Advisement Program

I. Institutiov.al Description

The State University of New York College at
Oneanti opened as a State Normal School 1n 1889 In
P b became a multipurpose institution wi'h the
addition ot atull vange of liberat arts programs’ Selected
Master's degree programs are offered in teacher eau-
ciaion andan the iberal arts. The largest academic
proqram s an husimess economics with over 1.000
students earolled Home Economics 15 an important
special proqram

The current budgeted enroliment for the college
15 5,650 wostly resident undergraduate students who
hver i seventeen college dormitories or in downtown
housiiy The college 1s selective in admissions with
veragqe SAT scores about 975 and a mean high school
avacage ot approximately 85 An Educational Oppor-
ety Beogram enrolls between 250 and 300 students
Approsn ately 300 full-time taculty make for 4 20-1
stodent-feculty ratio

Il. Program Development

nebalty bt was assumed that teaching faculty
Shoatd handle all academic advisernent, but for a
vt ty alreasons this did not work well, particularly for
bestbmoen why were admitted nto a general freshman
program At this time (the early 1970s) a decision was
madeta appoint a semor faculty member as Director of
At wddenie Advisement with clase to full-time respon-
sihility i reorganging the system: His reporting respon -
Sty woas ditectly o the Vice Presidert for Acaaemic
Aftairs who also provided necessary budget support

IIl. Goals and Objectives

Theqgoals ard objectives ol academic advise-
reit e
oo erbnate the academie advisement of unde -
Arvaab stadeets wath the ann of assisting students
Teproess raward degres completion eff ciantly.
arcotsty g ndividually,
Pooprendte adenne onentation tor endenng sh
e eeccgrzing thens as descoroto adividonals who
coeactheagreat vanely of backgrounds, interests,

A TR U

oroopee de o and fcodaake oneto one acado mise
dbenemaent e cantinng g sindoents,

A ronde tebabte godstandable, L ndd np to date
rhor o about the o cadermig troqram to oty

e Bugtty o other waaft ncthe role of o contead

o et nnnnghonse

Corondoe e qesddemie advisement operibon

6. 1o explore o Contitunodg pros sy new and on
proved means of acadenyc advisement for ow
students

V. Program Description

A. General

The overall planimineg of fonmal acadense advien-
mentis done by the Dircetor of Acadenie Advisement
While serving priniasly as o coordmator. the diector
provides statt and students with up-to- o e information
on all acadarmic degree and progoum reginrements,. He
works closely with adnussions in precollege advise
mentof prospectve students He publishes and revises
annually the  Undergraduate Advieoment Handbook,
which incorporates sequuements, procedures and
gndelines for use by all aff He also worke dupectly
with student:: before and dunng then onrollient at
Oneonta Mast importaet he conducts a concent ated
period of new-entiant adve.oment st poon o the fall
and spring registration poreeds At rocpiar pteryala the
director provides lists of the majors and advisors of
studentn

Oneonta’™s Advisement procedate inchides al
teastthreo distinetive foatocees ol cordobote 1o <hident
retention. Upperclassoen have two i depthoeviows of
ther academite, proogress tward o deqgres Faculty
advisers with the aud of computer produced transenpts,
check students' deqiee progess prot to reaet ation for
tho hrst semester of the commn i Fardy vy the semer
year, the Rogestor 5 Dffice ¢ ondocts meetngs with
seniars for a final reviey

FIH'HH‘»(; froahen s et n oppattumty t
teserye presciectod coarae comber aliene b ally
thiee cournes vach © plod fo g wade vareet, of e
demie interests Abvent coventy peccent of e o
apply for tvaset sehedubing hofore 1he Bbng e aagime.
and practicably Al ol the s ool The ne of et
schodules cnphfios peastrtion for oy L fonts
There ar cbhar ol (hon ol oy dends it st
sehodules oo o bgbor potenien 1le Py o fir
Somester el el Doy achae e Gormew! ot Bl
arades than othor foonagon e e toopg by
amntes an Janaary Bt ob fuent e Sondunon
dropped from the coibeps oy te o had [SIENAl]
s hedunye

VR i o e ey e L e e
by then depvter v B faonin, b itiorgh
reedi e adement oo Gy piabie e Gl ek ]
Proxgrans vl o e b e nt, ot vt
ot doctyred g e e e L gt

bommone o ihe Bleca o ey o n ey e o b
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Moo undbergr v blnate e den e e VA ST Thie 1S
A S sy ey, Bons motkmg wath thecre shadents,
g e coentation ponog and fhios hoat each
onestre The (VA | gy o Prathcipate: tn renng sesL10ns
cotedactee b e birector of A adernic Advisement

B. Involvement of Residence Foall Stalt

Porbaps the most coatioversial part of die new
Progiam was e assgniment of academic advisement
duty o remderico hall stalf The duectors all are pro-
fossonally tonnn:| college graduates. typcally  with
postgradiite stdy  The RA - e cioretoily selectod
fov, o large pool ol applcants One of the selechorn
critena s then potental as academic advisers 1o other
stiudeats Becatise ot beshmen are adnitted to the
colleqe with no declared inayor, they are assigned for
dacadhete advisement to the sespective directors. aided
by e JEAS O campos reshmen are assigned to a
designated director tor that group Transter and upper-
dliveware tadeats who ace in thesrs macor fields work
provasdy with thee aaagned Liculty advisers for therr
o, ontabuo qam homonteracion with dormitory
stalt who have ke acadenne imtoreasts

Phe Duector ol Acadenne Advisement carefully
s the residence hail stafl pach year Typically he
nas two major meehngs ooth the entve graup just prior
1o new eatrant aonzal. a indow-up meehng each term
with dreectors a sponvp meeting waith the RA - advir ry
baar . for addiionalinput. and a plannineg session with
e directors a e paopane the annpal duector and RA.
Mardoaoks Advacoe precacatiors for the fall semester
Actevit, netode e summer letler and packet for the
chiec st hielny thom iy they work with RA s prior to
caentation and a basc advinement session with new
hies s A secand more omprenensive. packet of
setected ndvesog aternds e, distnootod 1o all per
Cotstieitchme b A copntihon I should b added
ol e kot achar ey ontiant schedules and
et e speciolly prepared for helping new
entiint

e At s mennndg for dormory staff held
ant peon ta e ol of e Stadents followed this
Pt v peombaeatop of visuals and reference o
P et oater gl

VoG e nhoen o phanang new ind changed
poroce b

JTnree e e e el and advispmaoent mate -

L R T L S T N (Y T FA O

o 1

Sty ey b oot ments, solechive
b e teaedbe gt hueges and poimts which still

Gl oLt el et

1 ot o Y\'w,?\n’-:mp'f ot
N N TS IRTENIS TS I

bt teren s on s Gnnhieat b, e d e tilty of fresh-

ottt S e adening Prrorams
ety ool i gt e reyor tequuements nse
P by e b bogedbeok by o reduirog

Pt e e b e g mgon,
A N L TR YRR SYRE TN ET PO RVRTE B oppor ity
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i Knowimg how and wheie to get hetp fiom
deparrents

g Tips to advisers. adviser assignments, 1J8A -
visement holp durning registiation operton of a
“trouble table” for entiants running mto sigmifi-
cant problems)

b Heiping transfers get started:

a Guiding thein to their depatment heads and
adwvisers for schedule-planning

n "Trouble table” help during regist: ation

¢ Role of dormitory statf in working with transfers

6. Afirl word
a. Scvlected examples of student schedule-planning
probiems :
b Cautrons fo advisers

C. Partial Preset Scheduling

One of the most successful parts of our program

15 a system of partial scheduling of thiee courses which

will hit into the student's plan for the future. Aithough

most frashmen will not identity a major fied of study at
first. they will sample ntroductory courses in the liberal
arts which will count toward the Basic Curriculum.

However, for some majors (i.e. natural and mathe-

matical sciences, home economics, preprofessional),

certamn courses are needed in the first year because
they are prerequisite to required courses to be taken
next. Further, new entrants typically are unaware of
how to begin planning therr first semester schedule

While simple in concept, preset scheduling loes
require rather staggering amounts of time m planning
and operation from late March larough the fall regrs-
tration period. The plan includes:

1. Desian of more than twenty preseclected course
combinations which would comprise the core of n
freshman’s 1nitial schedule. The usual combination
consists of three courses—at least two thirds of the
tall term schedule,

2. Provision for some groupings for the very undecided
entrant. some to introduce entrants to a broad
Interest area leading to any of several maore specific
helds of study, some i the highly-sequential inajors
having two or more required first-sernester courses.

3 Prepulling of class cards for e anticipated numbers
ol entrants expected to request each combination,
based upon an analysis of most recent expenence
and of the present demonstrated academic interests
of enrolled freshmen.

4 Incorporation of material in the Acaderic Advise-
ment Office mailing to freshinan entrants. offering
the preset scheduling opportunity to persons who
elect to return the apphcation by early July

5 Maling out material early enough 10 penmt inter-
asted entrants ample time to review the mfarmation
and available selections with high school personnel
and parents

6. Processig ana any needed follow -up of applici-
tions dunng July and Auqgust This step includes the
preparation of two essential items tor each applicant:
a A pnnted worksheet showing the conrses in their

proper place 5 on the student’™s yv.oekly cchoednt
b A envelape contaming the reservod class s
for the studentin bue appr ved patte n
AL an appropriate stage dunng the on-campus ad
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viseiont period, the qhicants receive ther work
copy of the core schesdols with explanation They
then have opportunity to review those courses with
staff as needed. and to add remaining courses to
round out therr 1all schedule.

8 Duneqg reqistration, affer the participants have ob-
tained therr remaining class cards for the fall
sermester schedule, these students report to the
preset station to pick up their envelope of reserved
class cards and to report their entie schedule for
our records. They immediately check out after this
step .

Benefits of preset scheduling include:

t. New entrants have an incentive to think early about
therr academic plans.

2. Among the accepted/paid prefreshmen, we have
observed a very high retention rate in terms of their
actually appearing for advisement and registration.

3 They have assurance that the preselected combina-
hons consist of freshman-level courses which will
countloward distribution and/or major field require-
ments, and of the best possible courses for sampling
or begmmng selected academic fields.

4. They have assurance that these core courses fit
together without conflict, and that the courses are
reserved for them right up to their scheduled regis-
tration time. no matter where they appear in the
alphabet _

5. The smoothness and speed of freshman registration
have ymproved significantly. For the preset partici-
pants alone, we can also obseive improvement in
their developing an academically sound, achievable
fall schedule

D. Advising Special Populations

Fducatonal Opportunity Program students have
very thorough guidance lrom the cadre of Opportunity
Program staf. in addition to the same advisement
services available to all students Further, all freshinen
are encouraqed strongly to begin ongoing dialogue
with departmints of potential interest to them Transfer
students compnse another special group, In truth
needog more assistance at entry than other categories,
and tney work directly with their major-field depart-
ments from the outset

Proprofessional and three-two cooperative pro-
e candidiates need and obtain specialized guidance
finm the roment they are identified. because of the
uriaue standards to be met. the sequental nature of
thewr conrsework. and the many points they must learn
through requ ar proiesstonal discussions durnng their
lecar capenence In engineerning. for exam, o, the co-
ovdiator workes closely with both the Adnussions and
Adviement offcos 1o begin engineering orientation
prorto the dortiied students” arnval A preset pattern
tor enagine- nng candidates provides an excellent rein-
torcome it to prearnval advisement The coordinator
meets individually with each freshman candidate duning
the cnertation penad to establish o continuing contact
And to help theso students complete ther imitial sched
ale Heomaists upon regular, trequent conferences with

the Shadents and maintains careful racords on their
performanca

89

E. Keeping Track

In addition to the in-depth reviews of academic
progress outhned earlier, the Advisement Office ar-
ranges for a series ol three computer-produced reports
providing information on the students enrolled in each
major. This material is distributed at four timely points
during each academic¢ year to administrative officers,
department heads, and faculty advisers. At each re-
porting time, the Advisement Office also provides a
statistical summary of students in majors, by year-level.
Discrepancies are reported and checked if individual
students are affected, they are notified immediately so
that they can make any adjustments necessary to
graduate on schedule.

F. Integration of Advising Services

To accomplishits role, the Academic Advisement
Office operates on a timetable heginning and ending on
the first of February each year. Annual revision of the
extensive advisement resource materials (including the
Undergraduate Advisement Handbook), of preparations
for next year's entering students, and of plans for other
operations must be accomplished early enough for
everything to be handied smoothly and accurately
during the ensuing year. Proper sequence of the office’s
activities must be foliowed carefully, while providing for
periodic evaluations of ongoing work and for con-
tinuous adjustment to changes in academic programs.

V. Program Evaluation

Much of our evaluation has been inform.l and
based on very complimentary comments from parents
and students who have had ¢xperiences at other
colleges. Most of these comments rate our program
superior to those at other colleges. The rate of success
of our students who transfer to engineering schools
Indicates careful selection and good guidance at
Oneonta.

More solid evidence of the success of our pro-
gram is found in our retention rate. Whereas national
statistics show an attrition rate of 27 percent by the
beginning cfthe second year. Oneonta's attrition rate is
only 17 percent Further. our careful tracking of stu-
dents who exercise the preset schedule option shows
they have a4 much lower attrition rate.

Finally an Gutcomes Study in 1982 revealed that
on a scale of one (poor) to four (good). students rated
academic adviseme t as 2.6. However most specific
cnticisms were die ted at traditional department ad-
visement In the fina: years. not at the freshman program.

VI. Resuits

Because new students have a good imitial experi-
ence at Oneonta the atntion rate is well below national
averages not only al the end of the first year but
throughout the collene years: The high etention rate
makes at easier for us to reach budgeted enrollment
targets in a time of dechining numbers ol migh school
graduates

The svstem of program checks during the last

7t
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Lo peai e ane that viny few students have problems
woneetng geaduation requirements on schadule

The Outcomes Study of 1982 indicated general
satmfaction with the Oneonta experience
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VII. Potential for Adaptation

The 1dea of the partial preset scheduling, the
trauning of residence hall stafl, and the centralized
preparation of matenals arc the keys to the system
They could all be adapted to other institutional settings
very easlly.
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Computer Assisted Academic Advisement System

Mt San Antonio College is a public, suburban,
community college situated in eastern Los Angeles
Courty. California, on approximately 400 acres. in
recent years It has been serving between 21,000 and
23,000 students each semester. Approximately one-half
ot its students attend classes in the evening only.

The Counseling and Guidance Department is led
by the Coordinator of Counseling who operates under
the supervision of the Dean of Student Services who is
responsible directly to the college vice-president.

In the area of aca emic advisement, the goal of
the Counseling and Guidance Department is to assist
every student to understand how to make the proper
choice of courses to reach his/her academic goal.

Providing academic advisement in California
community colleges in the final quarter of the 20th
century represents one of the toughest challenges
those twn-year institutions have faced in their long
history. During a period of reduced financial resources.
more students with a wider variety of interests and
purposes are attending tiie community colleges.

Since approximately 85 percent of the cost of
operating educational institutions is paid outin salaries,
reduced budgets result in reduced staffs. Nonteaching
personnel. which includes counselors and advisors as
well as ibranians and nonprofessionals, do not produce
income based on teaching load Therefore, these
groups are among the first to be reduced when budgets
are tignt

No other .egment in higher education must
respond to such varned student goals as California
community colleges. A technical society places rapidly
changing dernands on those whose formal education
will end with community college Curriculum changes,
sometimes annually, in nontransfer majors

Some students pursue ar ovccupational majo. to
improve therr job skills before seeking career empioy-
ment. Others currently in the 1abor force wish to im-
prove skills as they seek promotions. Some are re-
sponding to rapidly changing demands on the jot Still
others. including wenior citizens, wish courses for per -
sonal ennchment. Complete career change is the goal
ovanother group Few of these people anticipate work-
ing for a hachelor's degree.

Students who have been denied admission by
four-yea nstitutions take additonal courses or work to
improve therr grades to gam adnussion Others see
the community college as an institution to provide the
entire first two years of a four-year program. In Cali-
formia with 28 puohic four-year institutions and more
than twice that pumber of private universities and
colleges, academic advisement at a communtty college

93

is an extremely complex task.

All students, regardless of goals or majors, re-
qu’ e academic advisement With shrinking advisement
staffs and increasingly coniplex and changing require-
ments. the need for efficient and accurate academic
advisement becomes obvious.

Mt. San Antonio College realizes that career
choice usually dictates major choice. The college is
committed to appropriate career counseling for all
students. The ACT Career Planning Program is the
“examination” used by most students for both career
choice and placement information. Other interest and
personality assessment devices are used on an indi-
vidual or group basis.

Once a tentative career choice has been made
by a student, s/he is ready for academic advisement.
To describe a system for delivering academic advise-
ment today may be likened to describing what would
occur if a quantity of dye were dropped in a large,
rapidly moving river. Academic advisement in com-
munity colleges is indeed in a fluid state of change. If an
institution is not in the process of revising its academic
advisement delivery system to accommodate reduced
budgets and state of the art technology. one must
suspect that up-tc date advisement is simply not hap-
pening to any meaningful degree.

Thus, we are forced to describe a program which
is as fluid as the dye in the river. But, like the river, we
know where ..e are going.

Students work with counselors to determine
majors appropriate to their career goals. ~hose who
wish a bachelor's degree also discuss possible four-
year institutions. Once tentative decisions are reached,
students make an "Educational Plan." They may choose
an Educational Planning class taught by a counselor, or
they may wo'k with an educational advisor who assists
thein in listing the proper classes and explains the
options avanal:le for meeting the various requirements.

Although the college catalog is availabic and
provides the ultimate and final list of requirements for all
two-year majors. the college also produces major
sheets which list requirements. Such a listing is avail-
avle for each major. Mt. San Antenio Gollege gradu-
ation requirements are also listed on a separate sheet.

Using either the catalog or these separate listings,
sturddents may make their educational plans uccording
to thewr own needs Educational Plans consist of two
sheets of paper

The first, the course list. liste all coutses required
fo obtam a degree with a speciied major. In addition to
the courses fisted in the catalog for that major and the
graduation requirements, the educational plan includes
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e A rinnethy pinparedd adoc ational plan also
Bttty the stadent ook back i semestes or so later
fiodetereane why each cinag e histed This g miportant
Sothatdb o tudent wishes to drop a class or substitnte
one cls tor ancther U he will have o lear nnder
steuhing of the corsequences of that action on the tolal
phian

The second sheet of the Educational Plan is a
sermester by sernester distribotion of all courses on the
course vt descubedan the previous paragraph. Several
factors are cansierad in soquencing courses. the first
o mostimpertant s the semester in which a course 1
offered and second, the satistaction of prerequisites

two coprs of the Educational Plan are made.
Thestudent keens one: the other is available for use by
counsetors and educational advisors

Forctudents whose formal education will termy -
vate it e Associate deqree program. the prepar
ton ot an Educatonal Plan iy a relatively easy task. A
+the nformation needed s availible n the college
canlog High school rarsanpts and records of courses
prevvonsly taken in coilege provide prerequisie infor-
mation

Srudents who plar to transter to four-year inst-
thons e anothar problem In addition to determining
tereqiueeneats of their four year institution. they must
anerttareyw b h MSAC courses are eguivalent to those
req pred oy P Gollage to o which they wilt transter Lists
e reqorad for vanogus majors and ther MSAG
#Quin rents are alsg presaded onomagor sheets
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toome ntan thae those for two year majors Although
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provided tor each MSAC course which articulated with
a cowse offered by another college. In addition to the
hst of equivalent classes, the date of the articulation
document wag listed. This provided an easy lead to thai
document in case of error or dispute of an articulation.

As division deans and department heads became
aware of the card system, each wanted his/her own
deck of cards, at least for courses in their areas. When
these people, in addition to counselors and advisors,
were provided articulation cards, 38 decks were main-
tained. This system became bulky and needed i
provement

In the above description of our academic ad-
visement process, several areas requiring improvement
have been noted. As computer technology has im-
proved, we have looked to these electronic marvels for
assistance 11 solving some of our problems.

The Computer Assisted Academic Advisement
System (CAAAS) is in the process of being developed.
Two portions of this system are now operational.
Several other portions await fuller description and/or
complete development by our Computer Services
Department

Described below are the parts of this system
currently being used. Descrlpnons of what is on the
drawing board follow.

A pragram to check graduation requirements for
occupational majors has been in use by our records
office for several years. This program provides a list of
the requirements for each major and indicates whether
the student has met each requirement or not. It also lists
the general education requirements and shows which
ones have been completed. At the present time this
program 1s available in print-out form to graduation
clerks who check petitions to graduate.

Shortly it will become available to educational
advisors and counselors who will use it as they assist
sturdents in developing Educational Plans. The long
range goal tor occupational majors is to have all ¢ lass
requirements listed by the computer 1n one of three
categories. completed, in progress, and to be com-
pleted. For courses in the last category (to be com-
pieted) prerequisite courses will be listed.

The second portion of CAAAS which is currently
I use s the articulation system. All the data from the
% 8 cards menfioned above have been entered into
the cor-puter All this information Is available at any
terminal on campus The data may also be printed out
on Hox 8 cads of which seven decks are being
mambtuned  These are avallable to any counselor or
rducational advisor teaching a class, where no terminal
exisls

This computerized articulation information can
at=n he printed out 1into total articulation agraements
with any colinge These lists of equivalent courses may
b sent to the apprapnate institutions for review They
A abto nsed by the articulation specialist as he . arks
At updating the vanous articulation agreements  This
amtormation is currently available only to staff momt. s

With ittle maodification, the data in articulation
Agreements widl be made availeble to tudents using
compyter ermmals an the Advisemont Center To
acceds this mformatiore the student vl it the name
SEe aeyeaninattiution s/he will attend and then the
Conrses designated by a departmental probs and
camber as shown an the catalog of the tour-year
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tmshtution The computar will returin the MSAG course
which is equivalent to thie one enterad by the student,
Combinations wili be shown when they exist.

The next phase in the development of CAAAS will
be to add a hsting of prerequisites for all courses This
will be grovided in this application of the program
sunul@aneously with the computenization of prerequi-
sites to be used in computer checking of prerequisites
during the registration process.

\ All of the above work will be developed to be

consistent with the final phase of CAAAS for transfer-,

nny students In this final phase, thae student will enter
mto a terminal the name of the transter institutions and
the name of the major to be studied. The computer will
provide a total isting of requirements. By reviewing the
student's academic history, the computer will list these
requirements in three cateqories: course completed,
course in progress, course to be completed. For the
courses to be completed, prerequisites will be listed.

As indicated earlier, catalogs from the various
four year institutions arrive on our campus throughout
much of the year. Monitoring every major in even a
mimimum number of catalogs is seen as an imnossible
task in view ot the limited personnel availabls . There-
fore we plan to implement this final phase only when
three condiions have been accomatshed:

1 the four year institution has its major requirements
computenzed,

2 1tis wiling to provide electronic computer-to-com-
puter commurecation for transmission of these re-
gquirements, and

3 1tis willing to accept any dated program listing from
a printer in our Computer system, tied in with theirs
as the: proper listing for a student.

We have slated above the current method of
academic advisement and the plan for the future as it
now oasts Like the nver, we know where we are going.
Hat st as the nver sometimes changes its own course
by overtlowing shifting sand-bars, etc.. we acknowl-
cdge that changing demands and improved technology
may change our plan.

95

The evatuation of an academic advisement pro-
gram for students puisuing the Associate Degree is a
local process and 1s quite easy to do. If a student earns
a degree whun expected, the program has been suc-
cessful. It a student does not, the program has failed

At the college level not all students take ad-
vantage of all services offeied; nor do we expect that
they should. As in any other portion of adult society,
students are free to choose to seek our assistance, or
not to do so.

For those students who use our services, we
have been spectacularly successful. Itis a rare situation
in which a student who has developed an Educational
Plan, has followed the plan, and has passed the courses
does not graduate.

For students transferring to four-year institutions,
evaluation is much more difficult. Lack of funds has
prevented the personal, student interview foltow-up
which we previously did. We now must limit our evalu-
atioh to encouraging students who have problems to
communicate with us. Informal interviews between stu-
dents and staff are frequent.

These two processes indicate also that we are
very successful. Because of the informal approach, no
statistics are maintained. We become aware of about
one case annually in which our process has failed a
student. The most recent of these failures occurred with
a school which haad a complete course by course
articulation agreement. That school simply refused to
accept the agreement which was in effect. Although
they ackhowledged that they had previously approved
the agreement, they claimed they were no longer going
to be bound by it. ‘

Whether our acadefic advisement process
would be suitable to adaptation by other institutions is
questionable. If a community college has goals. staff,
students, and resources (including computer services)
similar to ours, and if that school has not developed its
academic advisement de' sc1y system to the extent we
have, certainly they would profit by reviewing our
procedures. We certainly anticipate examining proce-
dures presented by other community colleges.
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Academic Advising at Johnson County |

Community College

Institutional Description

iohnson Gounty Community College, a suburban
Foansaes City community college. 1s located in Overland
Pk vansas and s the largest of the nineteen com-
tumty and junior colleges in Kansas, serving over
800 Condit students and 12,000 noncredit students per
semeter Johnson County Community College 15 ac-
credited by the North Central Association of Colleges
ard is . member of the prestigious League for In-
novatlion ’ ' R

- Goals and Objectives

"o goats and objectives of the Counseling pro-
gram are to assist individuals in the process ot educa-
bonal. career, and personal decision making. A variety
ot techiiques are used to he'p individuals reach and
irnplement these decisions. If counseling is to be an
mtegral part of the educational community, then the
prograim nust reflect not only work with students, but
g0 work with faculty, the community, and the pro-
tesaion ' )

Program Description

o awe Coaety Community Collsge Counseling Center

Horaunen 57 hours G week
SOG 2 A I RO00 PR Monday Wrough Thursday
COAM I 5000 Frday
ottt L e and 2 part ime coungelons

Yrnact-tme transfer aasiatant
Aot o Counselor assistants

The Copneoling Center o responsible for all of
P e wdenwe plasing. personal. socl, and career
at Johraon County Gommunity Collage
Mo we feal s what makes our centralized system of
whasemaretand counseinag worthy ot special recogni-
Con Aot the Il and part-iime counselors are pro-
o alty Samaed m counsehng and gudance to facil
e haardling the senabve peeds of new. cutrent
i pes e nod ieturming stadents Olten e stuident
vy nnedd personal on gareer tounasehng before the
vbseang can ocour. and who s better e
coeed edeat wt the “whole person” than a profes-
b, e e elon? :
i Cr b S ADB3 Al membiers ¢ the dohnson
y o erraty College conmaching stalf completed
o atoneeat s ammeae of o Manstea s Dogree o
s e Byoyea s of counselmg exg, nence ane
o the oo esedae cortilicatie s eraneationy
Cope e e e Nohionog Cothiied Coomaelors Thae

Contisgelinng

vt

oot

el b
tiie o

v
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cerbhication1s granted by the Ariencan Association tor
Counseling and Development (formerly APGA)

Counseiors handled 14,111 appomtments during
the 1982-83 academic year. An additional 1 847 stu-
dents, staff. and community members were given assis -
tance through 103 noncredit offerings in which a coun-
selor served as the lead instructor.

Program Features

Workshops offered by counselors included:
Transter Informaticn, Career Decision Making, Test
Anxiety. Motivatiop and You, Wi-ning Aftitudes, Time
Management, Communication Skills, Women Support
Group. Resources Available for Woinen, Assertiveness
Train'ng. Positive Self-Esteerr, and Choosir 3 a Four-
Year School

The Cuurseling Center has four counselo) assis-
tants who pertorm a wice range of suppon services lor
new and returning students Included in these services
is an extensive orientation process wih new - idents to
explain the tollowing (@) admissions process. () Assess-
mient. (¢) credit hours and how to read a schedule. (d)
what support services are available at the college, and
(@) the registiatinn process

After an cnentation with a counselor assistant the
student 3 refoaed to a counselor for advisement The
counselo: assistants provided onentation sessions for
2124 students in 1987 83 Other dutios Tor counselon
assistants icinda conducting a pilot retenten project,
providing campus tours, keenmqg all iformation (cata-
logs, brechuras, ete ) updatod, a-d assisting with
numuereas special projects offered by the divieer, wach
as atwo dav Workpiace 1990 conterenee o1 stadents,
commurity members.and the ungmployed,

The Counseling “enter staff includes a teanst g
assistant who has pimary responsibibty for compehing a
Transtor Progran. Handbook, an integral « omponent of
academic advisng at the college. Included e this
Handboack are 78 tizinstor programs and 16 .nfonmation
sheets for the 12 colleges and universines to which i
large number of Johnson County Community Colleqge
students transten Each of the sheets included in the
book s available individually (Unbound) (o the student
so they may plan their desired fransfer program This
proqram has developed to the extent that we are
cinertly distibuting o total of 27.000 transter shents
pecyesn to students In addition, all of e igh sehool
coanaselorsn thconnty are supphed with tho Transtor
Fragram Handbook The transfer assistant soordimnatog
e sngonvg procecs of comae evatuation, The pro
censonodudes contact with ol magor franster matiotions,
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dront area and conrae by comse articalation 1he
results are compiled an the Tranter Program Hardbook
s mportant to pate that the entire counseling
sl werses as advocates tor students should a re-
Covcng msttahon fob o tollow the ransfer agreement
Oftenstecsunply a cane of misunderstandineg Even after
thee student eaves Johnson County Cormmunity Col-
e our Sttt vall gsaist himeher me getting transter
credits accepted ot he recrving College o1 university
The division hosted two meetings tor county high
siboatcounselo s They included a breakfastin the fall
and o luncheon i the spring to inform area high school
connseinrs ob new Jdevelopments regarding assess-
meet tanstorabidity of Johnson County Coammuinty
Colleqge conurnea registrabon and application dates
Gounselors visit annually with .lohnson County
Community College alumini at the University of Kansas,
Kagsas ate University, Empona State University,
Wictita State University. and Pittsburg State Uriversity
to ey problems encountered in the transfer pro-
cean o the dour-year imstitulions and ways in which our
statt et hetter asgist students
Tre Johpson County Community College coun-
setors are active members in iocal. state. and national
Aasaaatons ancluding Nahonal Academic Advising
Associaton Amencan Association for Counseling and
Development ttormerly APGA), Kansas Personnel and
Gurdacce Assocaton. Natonal Fducation Association,
and Moswoun Rehabildation Association Counselors
Attend many of the slate and naticnal conventions.

Evaluation/Impact

nosuryoy designed toadently student character-
wshes and atitudes regarding selected 1ssues (e
counsebng soraces) was adimmistered to 1,348 sti-
dents enrolied m credit courses in the Spring 1983
semecter A total of 436 students or 36 pereent of the
santpieresponded to the survey The findings regarding
COnmneing s a0s e sinnmarisod helow
a Tac it of hose responding had visited a coun-
seror one to theee imes dunng the year A large
ot ool the students reaquired academie advese-
reer oot der ptormation while approximatoly 10
teioert gt caansenng for p@rsonal problems
o Light, buc povcont telt that the e spont with (he
coveerae WS weniate and 80 percent indwcated
Pt they vonreyeat the holp thoy seught
o Pt e sldents gere leas kely 1o g counseling
b ces g Bt b tdenta T percont of thoge
Aot s U itedd oo were onrolled n
he b seser candit Banrs The maonty of non -
et e e Spar enroled o ovoming Cisses
Tt hotow cber statsheatly cummanzos
oty gty
Number Percent
Nuoher of isiis wilh counselor

dunng year

! a4 2
b W SIRL
[ A S
- [ 20
Type of conmseling wession®
R T SO VS B VRV RS RT Y RINE Ny
R A IR i, POy
IERTON /RTINS et Ay
e N A 4 o
oot et [ i RIS

SN

Veterans' information 24 51%
Other 21 4.5%
Counselor helped me feel at ease
Very 181 48.0%
Somewhat 115 30.5%
A little: 1) 14.6%
Not at all 26 6.9%
Reasons for not seeing a counselor
Notaware of counseling services H 4.3%
Received help from another student 4 3.4%
G rransfer sheets without tatking

. .th counselor 1" 9.5%
Did not need help 76 65.5%
Heceived help from an instructor 9 78%
Other 11 9.5%

PRespondents gave several answers lo this question, aver-

agmng 16 responses per student. Thus the sum of the per-
centages exceeds 100%,.

The Future

The counseling/advising procedures at Johnson
Gounty Commumity College are sure to be affected by
the changes that are projected for the school. Some of
the changes that will have impact are: (a) growth at
Johnson County Community College which is projected
to reach 10,000 students by 1987 and 13,200 students
by 1992, (b) implementation of general education re-
quirements in the fall of 1985 for all of the academic
programs at Johnson County Community College, and
(c) during the 1984-85 school year, counselors will
have individual access to computer terminals witich will
increase their ability to supply computer assisted ad-
vising (Itis important to note that counselors have been
involved from the beginning stages in the development
of the information included in the programs for com-
puter assisted advising.)

Summary

We feel very proud of the advisement/ counseling
system at Jobnson County Community College be-
cause of the slrong commitment the people have to
provide quality student services. This commitment 1s
evidenced by the continued support from the Board of
Trustees and the administration.

Also. the strong leadership that is provided by
Linda Dayton, Dean of Student Services. and Jonathan
Bacon. Diuector of Student Development and Coun-
seling Division, has been and continues to he an
essential element in the development of a quality
pr()qr:\m

The coltege continues to attract highly quaithed
peopte who aspae to warkan the setting thal has been
descnbed A caretul coropming and extensive interview
process e place teansgre that only those who share
asitang commitmentto provide quality student services
are amploynd

Uther eitubions would be able to adopt their
acanene advisng delivery system to one similar to
HJohoson Goonty Gomimansty: Colleqge'’s f thoy waore
wilhiay b adort ta master gritena included i that

votens Yooreterre the anenne entenn are () o ce
Palired adveansg cystom (b)) strong Board and adnwres.
boatica. sypport (¢ oo leadarstup: and ) crinhfred
Lo st o providimg gquabty student services,
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