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INTRODUCTION. - . ,

p

Speczal Alternatcvea és an activity that 1nstructs both through

" the process by which the p1ayers participate and through the content itself,

In general, part1c1pat10n enhances the player's abi]ity, both as an 1nd1v1dua1

- 4 N\

and™as a group member to qu1ck1y generate a. 1arge number® 6f unique solutiens

to a variety of problematic situatioﬁs The part1c1pant 1s required to

their parents andlschoo1 personnne] The part1c1pant is required to take

‘both the.perspéctive of &'handicapped\person and that of those who interact..

with the handicapped.

Throu hout the assumption is made that the 1ssue is not whether

( or not ch1 dren with physical- and mentaL:disabilitﬁes sha]] be 1ntegrated

. if possi ‘1nto programs for regular education ch11dren, but‘yhat will*

i' be the outcomes of that integratign and what k1nds of alternative solutions

) DIRECTIONS =~ \\\~—~ - / ‘

L]

Jecan be generated for any resu]tin ‘problems.

~N

Speczaz Alternattves is composed of elevén different Problem .

Categor1es In each. category there are six Problems. The total number-

. of Prob]ems is sixty- 51x ‘ -~

L 3

. In Spectaf“Alternattvea persons work in teams of three or four
persons. Since a team oanndt function with less than three persons, it is
best to have a team of four people Then the activity can continue even if

one member of the tegm is miss1ng on a part1cu1ar day. The same people

) continue on a team until that team reachés criterion.

Each team should have a copy of these 1nstruct1ons and_a kitchen

timer or clock or watch that records seconds. Each ProbTem isetaken -

g

b ik;\

’ confront some of the 1ssues and prob]ems faced by special education cﬁlﬁdren,

-
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separaté]y The order of the Problems, “from. beginning to end, 1s 141 to'XI-G.' ‘I' ‘
\ ‘Every team begins with Problem I-1. The team members 51t facing one another v .

Each member of the team,should have a sma11 notebook*in whtch to write dow
L so1ut19ns for each of the prob1em5r1 Onexperson, the Recorder, reads ‘the
’gﬁrob]em and sets the timer fore2 ‘minutes by turning the, t1mer past the 5
minute mark and th‘p back to ‘the .2 minuteé*mark. This beg1ns the &o]o Per1od
'In the Solo Period each person ‘on the team has“fpmdnutes to write on’ h15 pad
| \‘h or notebook as many unjque solutions for the prob]em that the group i% ‘'working
on as he or she can thinf of in that time. A un1que solution is a«%o]ution
that is not similar to any other so1ut10n°on any other person/s list of)so?u° R
tions. Solutions do not have to be wr1tten out in detail, Use on1y enough.,
words necessary to help remember the so1ution'we1} enough to tell others . :
about it at“the end of thedSolo Period! Durfhé the Solo Period edch persom
F~  works by himself and may not speak to another person. o . .
| gthen time 15 up (timer sounds®or recorderwsees by h1s watch that 2 minutes .
+  have passed), all persons stop wr1t1ng and begin to read their so]utions aloud -
'to one another? . Any so1ut1on that a-person reads that is the same or similar™ ~ » -
to that ot another person must then be crossed‘off’of eveny person's 1ist on

A}

,wHﬁch it appears. NAny solutions that remain on.anyone's fist a}ter all can-

| & . »

cellations have, been made are unique.so]utions ’ )
Two so]utions are similar if at least two team.membery say that they are .
. simi]ar or if one member who does not have. the so]ution that is be1ng que‘-
tioned says that*;hey are similar. Since thé goa1 1) to strﬁve for un1que.
solutigns, the team members should be:as hard on each other as possible.
’ If anq only if. each participant has at Jeast 2 un1que sb]utions remaining

on his/her 1ist the Recorder sets the timer for a 2 m1nute/I/am Perfod. If ‘I'




‘I’ " one oF more participants has fewer than 2 unigue so]utions 1eft on “their lists,

‘the team goes on. to,the next prob1em and se¢§ the timer aga1n for the So1o Period

n

During the Teaﬁ\Per{od the Recorder aga1n sets the 1mer for 2 minutes

Then a11 the partiqipapts work together to generate 2 more un1que so]utions

L

The Recorder writes this down 1n higénotebook as the members ea11 them out At
L the end of the’two mhputes the participants check to see if at 1east 2 of the

soTut1on$ generated dur1ng the Team' Pertod are un’gue not the same or similar
~ o | ’
to any solutions c;/ated up~to that point).” If they have created at least 2

.
-

more‘uqique §o1ot1 As during the Team Period, “they are said to have reached

L
criterion and go-an to the next problem. The person to the right of the last

\\ RecB8rder now becomes the new Recerder. ' ' , . Yy TN

a

v\ . - ’ .
. .

For each Problgm Category each Team begins with Problem 1 and works unti]
L they have done Prob]ems 2, 3 4 5, and 6 If they reach criterion in both - ) -
| . - the Solo and Team peribgs 6n 4 of the 6 prob]ems they can go at once to the

.
>

‘ :
ext Problem Category (labeled with a Roman Numeral). If they reach criterion
8 % , R . .

\

oy on the'fjrsta4 probTems, théy sk+:)the last 2. If they fail to reach criterion
/ ® b the time theyfget to Problem #6, they must go back to the problems where

‘ hey fgiled to’'reach criterion in the Solo, and/or Team Period and rework these <
problegs until they have reached criterion on 4 out of 6 problems. Then they i

. F o ' 4 by
may proceed to the nekt Problem Category. £
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the‘- where the term "Special Educaiton" is used_jt‘refers to programs for

| | - : ] v
. children with physical and mental handica);) and disabilities,
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' . N ~ "‘ _: ' | K - . B , ‘ . '.
Problem Category‘I - Useag For An Object ey | 7
I-1 Name uses for a stick. - . e -
\ * | " .
~1-2  Name uses for a pair of matches. . . :

[-3 Name.uses for a.ball,

. I-4 Name uses for a t3b1e% ~' ~' I

' e,

~ . <
[-5 Name uses for construction paper.*

I-6 Name uses-for a rubber bdmd. ) \>
) . . . ) ‘ W

Problem Category II - List of Items in a Categogy. _ <
‘ , L . .
II-1 Name things that can be done in a field tiip,
[1-2 Name 1tems that can be found in a special education c1assroom

I1-3  Name obJect1ves or;é%a1s that special education “and regd]ar _

education “children haye in comnfon.

[I-4 Name things that can be done, to he]p a person remember facts. )
I1-5 " Name thinhgs that students cah do in 3ch001 that wou]d make them fee]
) . . .
¢ good about th!mse1ves . o

\

. -

II- 6 Name activitids that could be part of a phys1ca1 education program,

-, v_] ' )
Problem Category III - Possible Cpnsequences of a Givgn Antecedent (Not Social)

IT1-1 A child’s wheelchair breaks down at sch What things can the cM1d

| and his/her friends 397 ‘

ITI-2 Five blind children enter a 423501 1n the fall, bUt there are not
enough books written in Brai]]e for, a11 of them, what,thingé can ;
these students and their c1assmates who can see do? * |

" 51153 Name things that could hapé:f if at schoo1 ch11dren from the regu1ar .
eflucation program have to share a play area Wﬁﬁh children from the
special dducation progran. "

111-4 Name'th1ngs that wou1d happen {f at school there were only enoug

. room outside for oq,y 3/4ths of the students,to play or congregate,

6. .~

L 8



@ S e things can 2 tgacher do 1f he 1gses his'voice?, | I
k\\ : IIIiﬁ Children from the 6th grede,of a one-storly, elementary seh@o] are to' ™ :
\ visit the multi-story intermediate school they are to attend next . L
year. Mehyfqt the children use whee]chdir:. wﬁqt thjpgs ' !
ceﬁ’be done s they' can see the whole Schooi? - .A . { | .

"

. ‘ 3 X . . . " . .Y
Prob]em Category IV'- Posefbli’Consquénces of an Anteaedent /Sbcial) - ' "
¥ ¢

Y

IY—]_ What things’ cou]d\happen if regu]ar education and spec1a1-educat1on e
students ate 1unch toqfther ever*day7 " o s : E
IV-2 What th1ngs could hap ep if students never spoke when ca]]ed upbn
to answer a QUest1on? v . - ' j '?\. o

IV-3 What .things could happen if regular education students had to spend

’

- - 25 minutes a day in and/or out of class with special education students?

-~

.' ' IV-4 What things could happen if students always shouted out answers vJ_ith-, .

out waiting to be called on? o . |

R4

_ IV=5 What things cou]d happen if a regular, education student stai*ed ca]tﬁng

a Spec1a1 educat1on student names? ‘ ' v . ‘
. IV-6 What th1ngs could happen if a schoo] facul ty spoke a different’ﬁanguage
than tHe students spoke? . - . \, o , )
, L A

, :
Problem Category V - Number of Thquf Fitting Certatn Constraints (Not Social)

L1 List things that children can learn by teaching other ch11dren

, who cannot talk and use wheelchairs.

'

!

V-2 List ways that a student who is biind can still participate in most

X of the school activities that students who can see pa§t1c1pate in.




¢

\‘_V—3 Kist school activities that require special‘equipment )

V-4 List the kinds of lessons that can be taught by show1ng, not telling.
V 5 List P. E activities that children can engage in with $Eher children,

V- 6 List games that children can play. that ‘do not require keeping score,

1

- <
1 . [
.ProbVQ; Category VI - Number of”Thénge‘FittEpg‘Gértaiﬁ Constraints (Soctal)

VI-2 List ways that stddents_ ho.can't taik can- communicate with their -

Py

f . ciassmates and teacher

VI-3 What can a deafostudent S ciassmates do so that he knows that certain

s 0 .

J signal bell and buzzers are sounding even though he can't hear® them?

. the cTass for the teacher to give the student all the heip he needs
what things can the student's ciassmates do?

VI-5 ‘List things that reguiar education students’ can dd to heip a child,

A ’

who is retarded and having a hard time learning the ruies of soft

-

ball, 1earn to p]ay the game, - .*'

VI-6 What things ‘can a_chiid do who is very small in size and is/geing
- 4 . ‘
picked on by the rest of the class? :

Problem Category VII -Number, of Solutwns for a Problem (Not Soctal)

'S

© VII-1 List ways fgr remembering an appointment. "

&

VII-2 List wais of distributing 50 tickets to an important athietic event
AN a schopl where 300 students want to attend the event. "

VII-3 List ways to avoid accidents at school.

VIT-4 List ways for determining the worth of an athletic program that fs te
tp

. service both handicapped and reguiar educationfchiidren. b

: v o
» . C -8

/

VI-1 List ways that:students ;gn get the attention of a teacher—who is blind. .

L Q:,VI-4 A student needs spec1a1 heip but there are too many other students 1n ,/

i

&

»



. ' VII-5 List ways to use public and educationa). teleyision to make children
~ aware of :the various kinds of jobs that are held by persons with

hand1caps

V{T-G List ways of reporting student prOgress in .school’ to parents who do
. _ "o

o ) - not read or speak English, ) -
’ T R - - —

Problem Category VIII -Mumber of Soluttons for a Soctal Problem N

-»

VITI-] List th1ngs that can be done to get students to nclude aach11d who.
\ is mentally ietanded in their acttyities, . ' '
VIII-2 A s;udent, while being‘reprimanded, swears at a teacher. List things
.'the teacher can do.
VIII-3 The parents of nandicapped'chi1dren‘cgmp1a1n that their children are
not allowed to eat/)unch wifn-the regular education children. The
. - Principal repl 1/es that handicapped children slow down the lunch 1’1'ne_
. (can't 6qrr; their own_trays, move slowly, can't give pne right
amount of money, etc'). What can the perents and the-school personne]l
do so that the children can. all eat together? : L .
VIII-4 What th1ngs can be done to he]p a gh11d who 1s retarded and has become
a bully, get h]ong with other children by not bullying thenf?

, VIII-5 List things that students and teachers-can do together to reduce the

number of fights at school, . : ‘ "4
VII[:6 List ways" to- get teachers,mﬁo,hete teaching children out of teaching.
. o~ X _
. / v ' K -

Prop1em Category IX - Antecedents of a Conséquenae (Not Social)'

IX-1 ‘Ch11dren wno'were.thought to have short attention spans, now spend
} Tong perfods of time working-with only minima1 supervision. “List Ways.
\ . ~ this could have happened. '

[}

®




" district,rare often diabnosed as menta11y retarded and placed im

‘-a,ﬁ -
IX-2 A c1assrbom that in the past was occupied by special education’ch11dren e
. Vis now occupied by both spec1§1 education and regular education’ : - f;j
children, What things might have happened? - Vo ﬁ
IX-3 Students who ‘used to hate schoo], now can't wai{ for schoo} to bEgin.
| List things that cou]d have happened. o i % .’ : _' "
| li-4 Specia] education students who used to be able on1y to attend private -
schoo]s with other special edutation chi]dren, now attend public schools ie i
| with regu]ar education children. List things that,cou]d havd happened, |
IX-5 ’‘School walls that in the past were dirty and marked up, are now_a]wa;;\
‘ clean. Ltst ways.this could have. happened. ' , .
IX;6 There are. students in a c1gjsreom, but the only teachers ngib]e are
other students. what th1ngs cou]d have happened’ .
Problem Category X - Behaviors to Ac_hievé a'z'“SociaZ OQutcome I , | .
) ' X-1 A teacher wants to increase the level of community support fon the ‘ )
/- schod]fs'specia] education program for handicapped children. What
_’ ‘can the feacher do to get'increased community suppbrt? .. v T
X-2 Foreign language speaking immigrant cn11dren, in a certain. school o

-

~

’ special education classes. How can the parents'of these children

W

obtain the support necessary to stop this practice?

@ X-3_ A group of hign school girls: would 1ike Yo be admitted to intra- mura]

6 .

sports teams—which, in the past Have only been-open to boys. What
can the gir]s do to get community support for their mand'to try out . ;

for these - teams?

£
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A c- 0 . _ . :
».’ re SR | o o _ {.
4m‘l" e X 4 Uunang reCESSz,at an etementary sch001 the regu]ar education ch11drenvi o
*“‘ .+ take over.most of the playground and p1ay equipment what can the 7 ‘T‘“‘
. speciaf'educat10n~ch11dren do to get the regu]ar education chT]dren to ;".b$ldl
. share more of the p1ayground and equ1pment with them? : ._. Ti«ﬂ
| +X-5 What things can students do that w111 make teachers: strong advocates‘._‘ f\:“ d“j
~ of student rights?. o ' | '
X-6 What can two students -do ito make other studepts 11ke a new friend of -
‘ © . theirs who 1s menta]]y retarded7 Kf.e ;
Prob]em Category/kl - Antecedents of a Soctal Congequence N ' o
XI-1 Name ways ‘to explain how a boy who is b11nd 1earned to hate going .'; . '
to %chod1. T | SR ' B - .
. XIlZ Name%yaysvto exp]ain how a girl who is deaf learned.to 1ike’bein9 in
. . a new school with students who are not hard of hearing. ” - -
| XI-3 ~Name ways that a studént with a reading disability got a friend tp
help him with his school work. | | \
XI-4 Name ways to g;p]ain how a ch1Td'1e3rned'to'be afraid to go to schoo].
" XI-5 Name ways to explain why a handicapped teacher‘is avotded by all other
| teachers. a. | J
XI-6 Name ways td exp1ajn how a girl in a wheelchair came to be elected
v f presjdent of her c1ass at school. -
» ~ -

] ‘ ~
..

-

*The Hawaii Integration Project recommends that Directions and Problem Categories
- are type# on 5" x 8" plain index cards (one Problem Category per index card) '
. using large or primary types .
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