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This handbook was designed to help academlic feminist

v
‘

faculty, adﬁinistrutors, and profenaional'stafﬂ dqvelbp campus

suppor't fo¥® a project that will encouéage and sasist faculty and

itnff to {ntegrate women’'s research, values, 'and perspectives

into the curritulum and also promoteequity for campus women.

~

We assume that the majority of academic Women do not hold

powerful ndmlnlstrntive or\faculty positions. We therefore

. developed and fleld-tested, and are now disseminating, methods
that can be uged successfully to promote significant change,
1
whether ot not the individual(s) Initiating the change effort
%

hold pbésitions of relatively great or little power. We have

Y
& endeavored to include in this handbook information that will

enable you to {niti'ate a project having broad and deep impact.
; ' :
'Wechope this handbook will assist you and your colleagues

~

to:
o Develop support for a project that will encourage and
assist faculty, administrators, and staff on Your campus

to study and 1ncorborate into courses and'programs t hes

scholarship and perspectives of women - }'
o An;lyze and use existing influence and authority dynamics
on your campus in order to promote integration of the

resedrch and perspectives of womén {nto traditional

N ’

curricula

0(‘Deve10p faculty, administrative, and staff“supporg for

.

changing, when nﬂéessary, academic and administrative

[y

policlies and proéedures, in order to facilitate the

\ ) xix j

afr .
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educational and professional developwent of women as well

ag men ™o
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Organization of this Haandbook

¥

Chapter 1, "Developing Support for a Curriculum Inclusion

~
v

Project,” is organized into eleven sections. Section A gives an
N .

overview of the reasons that colleges and universities, as well

\

as-iadividual faculty qubers and administrators, shoild make

—

systematic effor¢s to integrate the scholarship pnd perspectives

N .
of women into the curriculum. Sectiouns B through K present

P 4

detalled explanations of the steps to take to gain faculty and

administrative support (including financial support) for a

faculty development pilot project degigned to encourage and

B

assist faculty to begin to study hew gscholarship on women aﬁi

« begin to Integrate the scholarship and perspectives 4f women into

. W .
the durriculum. ,

Chapter 2, "Implementing the Pilot Hsoj

ct,” presents the

., principles and methods of implementing the Hflot project so as to

Xt

(a) ensure*a high level of quality and (b) promote ’the growth of

faculty and staff members' awareness of and respect for feminist

.
v

-

Y scholarship.

’

Ghapter 3, "quond the Pilot Stage: Ensuring Project ;

v 13 "
Continuation,” offers specific suggestions for securing support

XX
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(fncluding financial support) to énsure projéct continuation and Q)
: . .- .

eventual lastitutionalization of project goals and strategies.

) ) !
)_ Chapyer 4, “The Realities of Cucrriculum lntegration: Risks

« "

and Rewards,"vpresenés the experiences of some p;oject
coordinators who describe the risks, difficulties, and rewards of
devéloplng and qoordinatihg curriculum integration ﬁrojecfs.'

X Chapter 5, "The Résponscs of Students and Col{@aguesz Five

Faculty Members' Experiences,” 'tells how students and colleagues
‘ 2 .
; .. ]

responded when faculty presented courses in which academic .

feminist scholarship and values were {ntegrated.

t -
Chapter 0, "Policies and Politics: Movlng Beyonfl the
Curriculum,” contains three essays that explain how a curriculum
fntegration project éan be related to the objectives of
facilitating change in thé iustitution and tn the goclety of
which the inst;tution is a part.
- This handbook also conta%ns appendixes and g Bibldography ;}
recommended resources.

-,

The Major Issues

At both the natfonal and the institutiodal levels, Title IX,
Equal Employment Opportunity, and affirmative action have not \
! been sufficient to promote and efisure equity for women students

and employees. The recent decision by the Supreme Court

reggrding the c¢ase of Grove City v. Bell has seriously wefkened
Title IX. But even prior to that action, the exemptiof of

curricular materials Trom,TitJe IX Lonitoring'agency enforcement

aéiivities was a gserious limitation. Title IX enforcement

)

T,
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activities have tended to focus primp;\ly on physical education

and athletics, admigsions, financial aid,” and regidenttdl life.

Unfortunately, these areas of practice and policy are percelved

by most ncadeﬁic people as belng peripheral to thes core of

academic and professional activity. Instructlion and research,

which are generully’excluded from Title [X activities, are the -

. '.‘ /
core of ncidemic life. An gpproach othenéthan a legalistic one

is nceded to help adminlstrators and faculty recognize that sex
. : - * 7

blas on their part.jeopardizes the quality and lntegrity of *

fnstruction and research, and 1s therefore a gerious professional

Igsue.

We have found that many faculty and aq@demlc administrators

will listen carefully to discussions of women's needs, e

perspectiu?s, and contributions when these toplcs are presented
N
{n the context of a serious discussion of research and curricula.
) .

Moreover, we know from txperience that a number of faculty and
administrators who have previously resenffd and resisted
“affirmative dction” as an intrusion upon academic, -

decision—-making processes will begin to recruit and hire women

faculty once they become aware of tesearch Indicating that female

‘ - ]

faculty ‘rolé models promote the educational and career

development agpirations of women,students. For example, -after

’

our project helped one department to recognize the high ngademic
quality of feminist research in political science, that

department——which had previously employed no women facul ty-—moved

quickly to recruit and hire a woman faculty member who had

-

xxli
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eiﬁértise in the new scho nréhlp of women 1in political, sclence -~ \\

[n-short, we recommend that equity issues be discussed with

faculty and adminigtrators not just Tn terms ot equity, but also

In terms of research tindings regarding the educationdl neveds of

\

women and girls. A
[ and & . , t

gan this handbook help you f yoh work in an inhtituﬁ*bn

'
that éeemg to "punish” rather than reward peopre_involved‘in
womeq'é studiés or-edulgy activities?'.Yes. This handbook
assumes that in most“academic ingtitutions there are few
adminigtrators and faculty who pnderstund and respect the mecans
and goals of a progrém designed 59 emRower(wome;. This handboék

: 1 /

fs deslgned to suggest ways by #hich you can develop and fosgter

the understanding ¥nd involvement of faculty and administrators

who have not previously seened supportive of women's studies or
Pp

.

of equity goals or programs. N

. .
Where the Recommended Approaches Were Tested
X

The approaches and prémises advocated here have been
developed and tested through two projects in eight colleges and

universities--institutions both public and private, and different

in size and mis.:slon: »

b Tée Women {in the.Cuffi@ulum Projecé.wayi;lanned at the
UhiQersity of Maine at Orono in fadl 1980, and was initiated and
internally funded Aﬂ a pilof projeét in 1981. The Women in the
Curriculumt Project was designed to encogruge and assist faculty’
to locate, st;dy. amd evaluate the new scholarship on women and

*  also to reconstruct their courses in light of the research and

xxi{t " .
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l perspectives of women as well as mew(

While developing administrative and faculty .suppert for the

-

s
Women in the Curr‘cul;y/Project, JoAnn Fritsche, the principal
h

author and aditor of is handbook, planneg Ehé Lehdership for

.

v Educational Eﬁuity‘ProJect and submittéd a proposal to the

R4

Women's Educational Eqﬁity Act Program (NTEAP). WEEAP funded the
Leadership for Educational Equity Project. WEEAP support enabled

—ua to develop and field-test in eight colleges hnd universities

-

in northern New Fngland our premises about the value of
. . . . |
initiating such projects as leadership teams, rather than as

indtvidual or single-department {nitiatives. The e{ght

tnstitutions at which we ficld~tested our ideas are the R
e 4

folléwing: the Univergrty of Maine at Orono, the University of

New Hampshlre,’Dnrtmouth_Co]lege, the University of Maine at
Farmington, the University of Southern Maine, the UniQersity of
Maine at Maqhyas, tﬁr Untversity of Maing at Presque Isle, and o

Westbrook College.
This handbook 1s informed by the experiences of T -

participating faculty and adminiifrators in these very different I

-

types of institutiohs. We wish to Buggest a variety of ways 1n

/;hich you cap adaﬁt our recommended strategies and approaches to
caditions in your own 1nstithtion, whether it be private or

’ public, generously endowed or, Operating under severe budget -

S,
constraints, having or lacking the resources ‘and expertise of a -,

women's studies program. Project leaders and coordinators very

different in position, influence, personality, and leadership

’ xxiv
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style have.successfully gerved as catalysts, for curriculum

-

integration and equity leadership projectgion thelr own campuses.

We have included materials summarizing haw various faculty and

administrators have analyzed problems and opportunities, and how
v Q. ‘. . ) -
they have worked col jaboratively to make coursesg, programs,. and

~

" policies inclusive of men and of women's research and

7~ . LI
perspectives. We have also incorporated into this handbeok some
N ) . -
suggested principles and methods that, after several years &f

3

refining our own progrnm,t«\now reallze Qé&ld have been more

effective and appropriate than some concepts and approaches that
we inltlally developed and applied. .
f ' '

Integrating the Schblarship and Perspectives of Women into the

Curriculum

The movement to integrate the research and values of women

into the cur%iculum is only a few years old. Nonetheless,

»r
-

exemplary projects to encourage and assist faculty to study and
evalugte the néw scholarship of women ana to 1ncorpora§e.the
research of womeg into traditionni courses have hlready been
developed at a number of 1nst1tutions:-'Wheatoﬁ College in
Norton, Massaéhusetts;_Montana State Universit; at Bozehan; the
’University of Arizopa at Tucson} the University of Maine at
Orono; the University of North Dakota in Grand Farks;‘Leyis and
Clark College in Portlans, Oregon; St. Mary'sVCollege in Notrye
Pame , Indiana;:Stephens College in Columbia, Missouri; and the
| '

Great Lakes Colleges Association-aré just .some ?f the

institutions and assoclations that have developed model

XXV
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. 1 _
curriculum integration/faculty development.projects. -

)

This handbook does not attempt to .summarize or repe’t all

-

r

the useful rationbles and inPormatfon provided in other reports

about why and how to incorporate womenr's studies schdlarsﬁip and

perspectives into traditional curricula. *But it does attempt teo

LY

provide you with some detailed, practical suggestions to help you
Initiate and develop at your own institution a project to

encourage and assist ?aculty and administrative staff{ to

Ay
r

. L 4
{ncorporate academic teminist scholarship and perspectives into

traditional curricula. As previously noted, we have designed

this handbook to help you anticipate and deal with the "politics”
T, R
of institutional change so that you can initiate and

coordtpdte——or help initiate and coordinate——an effective faculty
\ ~

development rproject, whether or not you have administrative

experience or a tenured faculty position.
]

This handbook, as well as our entire WEEAP-funded project,

-

ig8 unique bacause of its approach to %wtlining ways for project

coordinators to "move beyond the curriculum”: We recommend that

you regard faculty development- and curriculum reconstruction in
light of\the new scholarship on women not only as major
objectives in themselves, but also as effective ways to 1n§olve
some faculty anq admian&rators in broadening and 1df2nsifying
their commitment (a) to women's studies, (b) to hiring more women
and minwrity faculty, and (c) to reconsidering and hodifying
certain-perSOﬁnel and student service policies and practices

because of their impact on women faculty, staff, or students. \
©oxxvi '

. 23



f ) . ) A { " ’yd -
* . . . Fa Q ' N ' ..

- Faculfy’developmant/cunriculum fntegratiog 2cty and

~ 4 Do e - . Y

. women's studies*bfo anwcdﬁgeeEE)gnd acholagsh p a_e . 4
_' ) ‘ ‘- f .
,p\comp]emeh(ary and mu ually supportlve. lhe \ew SSholarship and .
- \

-’

; perspectivczyof women” are, of course, feminka Weabéh and

-
values. Innumerable academic teminist womanand menh Atve vorked /

both alone and in affiliation with women's studies programs on

~ ~ '

this continent and abroad, to develop a founda?ion of theory aud

research that’is fundamental to any effort to Incorpprate the
10y

~

scholarship and pe;apectfves of- women. We were therefore : \\V
particularly pleased that at three institutions that already had %/77

. 'l :
a women's studies program when they inftiated a curriculum.

] 1nﬂegrntion project in cooperation with us, the undertaklng had ( RS

the Indirect effect of expanding and deepening the base of 'K
faculty suppcﬁ for the women's studies program. Moreove,r,

,ggﬂg')hstitutions that started with no women's studies program, .
\

- .

the curric:;;p Integration project served to increase faculty and
administratdve support for a women's studies program. rbne of the ’

participating 1ustitutions which had previously resisted efforts®

] ~

to start a women's studlies program is now expected to initiate an . y

interdisciplinary Women's Studied® Concentration in 1985.

Why You Should Use)ah Inclusive Process
In this pandbé&k we frequently use the phrase "inclusion

project” ingstead of the more common "mainstreaming project” or

“"integration broject." We use "inclusioQ" to emphasfze the point L)

that the process of developing the project, as well as the

curriculum-itself, should be inclusive, that is, should serve S%

s >

24
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- a model that will communicate a desive to ¥nclude and show

]

] 'féspect for women and men; for faculty, administratots, and
- nonteaching dtaff; for influential senlor faculty and
adﬁinistrqtors;‘and for those who do qot yet hald poiiﬁlgna of \
traditional- {nfluence pr power but do have poténtiall;“v§}yable
experience and knowledge to.share. We urge ;;u to‘wurk
collectively aéd lndlvhdﬁally to develop a model project that
promotes excellence by following pr ples of acknowledgment and
‘taclusion of women and men who d(g;tjgjn values and in modes of
contribution. The goal of an incluslon project 18 not simply
“equal opportunity” fo; women to be acknowledged fn curricula or
“ {n the university on the same terms as men. On the contrary, fhe

-

goal 1s to demonstrate why and how to transform standards for
fnclusion and acknowledgment of women and men-—those who have
made contributions traditfonally recognized and approved, as well

as those who have made vital contributions that nonetheless have

not traditionally been recognized as significant.

‘. ' | xxvitd .‘ _ \
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Terms and Definitions Used, in This Handbook

-

Sex bias: Behaviors, statements, or omissgions |

5

that convey the ‘ssumptioh that the

contributions, expertences, snd values

b — ’ . of men are more important than those .
; 2l
® . .
A N ‘ ‘ -
; A balanced cur- A.curriculum that focuses equally on | -
) riculum (also the contributions, values, and per-
v i s
known as dnclusive gspectives of women and men. Jhe !
v . . .
curriculum or “bi- trangformed curriculum will Broaden\
focal” curriculum): stuﬂénﬁs' awareness of both the
' . A\
- "private and the public world. (A
‘ .
curricylum so transformed is the
long-range goal of the faculty {
=
. . > .development project.)
. R N P pro} o
Working toward an A process for transforming academic

fnclusive curriculum and professional curticula so that

or a bi-focal they will becdme inclusive of thé
curriculum: contributions and perspectives of

~ »

women. Projects to .achieve
"fntégration" or "inclusion” encourage
» ' and aséist faculty to inéérporate the
ne@ gscholarship by and about women

intq course content, syllabi,- and.
\ 1]

research,
v
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« Educational equitys ~ Equity in an educational institution

will be achleved when acadewic and

professional curricula  staffing

N »
PR
patterns, and institutional policles
. . . ¥
\ reflect respect fof, as well as "
conslderation of, the needs,
contributions; and values of women and
) - . .men of diverse races, nations,
';'3‘}\ Y . T

¢ l Aifestyles, and classes.

L

—y

o




How You Can Contribute to a National Effort #

"This handbook reflects the work of an ongoing program to

promote educational equity. We invite and encourage you to gend .

your responses, experiences, evaluaﬂ\q:z; and suggestions

pertinent to any agspect of this handbook to JoAnn Fritsche, 324
Shibles Hall, University of Maine at Orono, Orono, Mnine‘OﬁQ69.

\\\\\\‘we would like to incorporate in futdre editions ideas, materials,

and approaches that you and your colleagues devélop.

.

We suggest that you regard our efforts,~ your work, and the

contributions of others as an ongoing, long-term process to move
i
- Al

e

toward a transformed curriculum and educational environment. Asg

Figure 1 indicates, Caucasian male values and norﬁh" are

regarded as central {n the university today;,womenh and the

perspectives, needs, and contributionsg of‘womeﬂ, are”regarded as.
peripheral. By introducing the scholarship and perspectives of
women of all races to faculty and administrative colleagues, as
well as to students, you*can serve as a ¢ alyst (see Figure 2)
that will facilifate-movement toward the ert ?f reconstructfoh

f . X )

that Figure 3 ‘suggests is the long-term goal. The goal is to
\ 3

work with other women and men to achfeve the sort "of
transformation needed to ensure that women and men of all races
will be regarded as of central, rather than peripheral,

5\

PR
‘ -

importance to cucricuia and reSearch and to institutional

-

.

policies and procedures.
g '

| :
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Figure 1
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The University and College Today: oy .
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THE RESEARCH,
VALUES
CONTRIBUTIONS, AND -
PERSPECTIVES OF WOMEN
OF ALL RACES .

Catalyst for Change: |
+ Moving The Scholarship and Perspectives of Women into a Focal Position
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Figure 3
. ' »
SCHOLARSHTp
AND
CURRICut4
THE RESEARCH,
VALUES, CONTRIBUTIONS,
AND PERSPECTIVES OF
* BOTH WOMEN AND MEN
© OF ALL RACES
v
B
The éollege and the UniverSity Transformed: p

Bqth Women and Men of Diverse Races Will Be of Central Importance
' . N .
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Notes

r

-

-

1. Other collegiate programs to integrate woman {nto the

curriculum are nozed in The Forum for Liberal Education‘

(Washington, D.C.: Association of American Colleges, October
1981 and April 1984); in Myra Dinnerstein, Sheryl R.

L3 9
0'Donnell, and Patricia MacCorquodale, How to Integrate

Women's Studies uto the Traditional Curriculum (Tucson,

Ariz.: Soqthwest Institute for Research on Women, n.d.); -and

in Betty Schmitz, comp.{fg;urcebook for Integrating the Study

of Women into the Curriculum (Bozeman, Mont.: The Northwest

Women's Studies Association, 1983).

[N
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C Chapter 1 o
' Developing Support
for a

- Curriculum Inclusion
Pl"OiQCt j

- “The study of half the humap race . . . cannot be excluded without ob- .
vious consequences to the-search for truth.”

, -(Florence HoWe)




»

Section A: Why Inﬁh&rnta Women intd the Curriculum?

v

: Why sbould a colfege or univer;ity commit resources to
support a project that will encourage and assist. faculty and
staff to aFudy and evaluate the ncholareglp'nnd perspectives of
women and l;corporlte women ' 8 re-enrch‘nnd ﬁernpqctlvcs into
courses and programs?

A "renaiﬁennce“ within and outside the academy 1g now
deﬁanding the attention of colleges and universities that are

v committed to thé search fot truth ana excellence. The new

scholarship ofrwomen is vast in quantity and scope. But the new

scholnreglp of women is not merely adding information. Many
serious scholars and professors-are begindning to recognize that

Qajor changes are required not juét in courses, but 19 the

methodologies of -the disciplinee themselves.

~ .

Academim.feminist-echolare have revealed that the social

»

sciénces, theihciehces* professional fields, and the humanities

are androcentric. The methodologies and values underlying the

traditional curriculum are neither objective nor humanistic; they

-~
.

are generally male-centered. They assume that men are the,orm

-

1

and women the "other." For example, many soctial science research

atﬁdies have been éonducted'using all-male subjects, but the i
findings have then been preseunted as if they were norms or |
universal-principlee applicable to everyone. When women's

behavior or developmeﬁt has conflicted with the alleged norms,

women——not the norms—~ﬁave been labeled deficientf

As Florence Howe has .pointed out; "The study of half ‘the
1} _3_ - .

’
hs )

. J
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human raé@ . . . cannot be excluded without obviots consequences
to the soarcﬁ for truth."l The distinguished historian Gerda
Lerner has made It clear that men asg well as women shoﬂtd'suppor{‘
+ ‘such an effort: “The lost heritage of every woman . ... . 18
also and must_ be the heritage of every man, for the lack of
knowledge about . . . women distorts our conceptsﬁ"? Moreover,
as Howe has noted, “a male-cerftered curriculum that éontinues to
forward a misogynist view of achieving men and domestic or
iﬁvisible women will Slash witn or confuse the visions of halé,
or a bit more than half, the gtudent body."
o 1f some administratdrs or ‘faculty question whether ltmft&ﬁ/f
}unds should be allocated for whgt some may regard as a “special
iqgerest” p;ojec;, Lerner's words can be quoted to remind them)
t it 18 essential for all of us as educators to realize and
accep; that women are "half of humankind, at times . . ,. the
majority."a What {8 the goal? Carolyn Lougee, a hldgirian from
Stanford University, has emphasized that the university's goal
should be a "bi-focal cu;riculum," th;t i3 a curriculum that
focuses on both women's and men's scholarship, experlenc;s,
needs, and‘persbectives.5 Moreover; we "will not prepare our
students, male or female, for th? realities of the world they
will face as professionals and‘;é citizemws, Peggy‘McIngosh hasg
reminded us..unleas the curriculum is design)d to communicate the
importance of the needs, values, and perspectives of women and
men of color and of women and men who inhabit non-Western,
nonindustrialized, “developing” nations.6
Sy
-35
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The curriculum.integration effort in colleges and

uriversities around the country has developed out of 15 years of
} .

women's studies ‘programming and scholarghip. It draws upon the

N
wealth of new scholarship that reveals the inadequacies of what

has traditionally been regarded as a good general education or a

good humanities program or a fine liberal arts education. Who

should now be {nvolved? Both women and men and both faculty and

)
-

administrators who care about lacademic excellence should evaluate

the ferious questions being raised about curricula th;t fail to

inclu@e.the gcholarship and par&péccives of women ag well as men.
In many colleges and universities, more than half the

enrol led students are women, and more thah half the students

potgntially interested in matriculating are women.. Developing

curricula designed to prepare both women and men for a J;pldly

changing world can contribute to both the academic qudlity and

the vitality of your college or unive?dsity.
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Section B: How to Start a Curriculum Inclduion Pilot Project:

Case Studies

Case Study 1 , : .

The start-up process described below was followed at the
Universfty of Maine at Orono, a public lana*grant university with
11,000 students. The effectiveness of theJ;rocess 18" indicated
in part by the fact that the university's president designated
$20,000 from his discretionary fund to suﬁg:rt the small pilot
(demonstration) project to encourage faculty to study scholarship
By and about women and toxincorporate the scholarship on women

L
{nto otherwise traditional academic cdurses. The pilot project,

which lasted nine monthsf‘gb gffectively demonstrated
institutional commitment that ;hedgniversity was awaréed a grant
of $201,000 to develop further its own Women dn the Curriculum
Project and also to assist seven other colleges and universities
to initiate pildi projects with similar goals: After the ]
expiration of the grant, the unive;pity agreed to continue to-

support the Women in the Curriculum Program with "hard money."

Background regarding Women's Studies,

Earlier efforts to start a women's studies program at this
institution had failed. Although the university had a small

number of women's studies courses, few faculty were knowledgeable

~ about women's studies, and they were isolated in different

v

departments and colleges. They were, moreover, discouraged by

prqxuous failures to organize gsupport for a women's stulies

+

course concentration.
» . _6__
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Steps Taken to Develop Faculty and Administrative Support

Forming an Ad Hoc Planning Croup

To form an ad hoc planning group for a curriculum
integration pilot project, the director of equal opportunity at

the institution called a meeting to which she invited 18 selected

.

women faculty and administrators. Of the 18 women, half had some

s

experiencerin women's studies courses and an interest in

feminiem. The other 9 women were faculty, department chairs,
‘}t .

agssistantsdto deans, and an assiatadt to the vice, president;

although they were respected as faculty or administrators, none

had previously seemed to want to be identified with feminism or

women's sgtudies. ,
N

* Also invited to participate iA the ad hoc pdanning group was
the wife of the new president of the university; she had

"
indicated an interest and prior experience in women's studies.
] . X
The director of equal opportunity began the meeting by

saylng that the new president had expressed some surprise and

r

concern that the institution had no womgn's studies program. She
. .

then explained to the group that there are serious academic
issues to be considered by all faculty and administratprs who
care about the‘quality of education being offered to studenté:
female and males She cited the following{

o Florence Howe of thé State University of New York at 0ld

. N
Westbury, & respected faculty member and scholar, has

poiﬂiga out that¥the traditional “curriculum is untrue.”

eyl .

The curriculum is "untrue,” and therefore mot -

/




~ -

educationally sound for either female or male students,

because It falls to include or 1t distortp the 4 am
contcributions, needs, and perspactives of more than half

the human race.
1

o Peggy McIntosh of the Welles]ey‘fentér for Research on
Women has freq;ently stated that ;e are not preparing any
: of 6ur.student8—“ma]e or female——-for th; world of the
present‘and the future so long as our curricula fail t9 ‘
be attentive to the perspectives.-scholarship, and other
contributions of ggmen ?nd men of color; of both women
and men from non—Weé@gé%, d;nind;sgrialized nations; and
of womentfrom Westernxigduskriglized nations.
The director then noted‘that in the United States, faculty 3
and administrators cOncernedggbout addresging these problems with

traditional curricula have devéloped and implemented two types of

model ‘programs:. "
@

l. A women's studies™program model, in which the emphasis

tends to be on offering students women's studies courses

-

and an academic program,.often a program leading tb a

’

major or minor in women's studies

2. A faculty development/curriculum integration model, which

»involves faculty'development priotr to and simultaneous
with efforts to reconstruct courses
Some of the people who attended the meeting expressed
i ‘E__ . - .

aﬁgferencé for the women's studies courses and women's studies

program model; others said they preferred the curriculum,

\ ]

-8-
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p .
Integration model to the separ&té women's studies program model.
It was essdatial for-the person convening the meeting to
emphasize repeatedly that the curriculum {ategration model is not
a substitute for or an alternative to a women's studies program;
on thé contrary, the curriculum integration model is indebted to
arid builds upon the work of women's studies scholars. The
director stressed that the question ghould simply be the
political one of "ﬁow can we bgst foster faculty and
adﬁiﬁistrative support at this institution, at* this time, to
start to Eddress.theiznadequacies of the tradjitional curriculum
to prepare our female and male students for a world in wﬁich 5;15
women and men dé cOngrlbute and must contribute™ She observed
that 1f we gtart with a women's sgtudies program, then eventually;
<four or five years, from now, we'll probably need and want to use
those faculty;as faculty development resources for other programle‘b
and curricyla in the university; conversely, 1f we start Yith a
curriculum integration apéroach, we're likely to fin& that in
-four or five years, some faculty and:students will want to do the
kind of in-depth teaching and research about women that séem to
be best supported by.a womenis studies program.
The ad hoc committee Of women faculty and administrators
decided that {t would be politically more feasible at this
particular institution to begin wifh the curriculum Integration

:

.model withf}ta faculty development component. Their rationale

: _ ‘Qﬁé that even though we might have the president's support for a
. - » L
women's studies program, the agademic program approval process L

4
»
]
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required so mﬁch support, at so many different fatulty and

\ R
adninistrative levels, that it might be difficult or impossible
~~

to obtain approval"of a new women's studdes program, given the

institution's budgetary problems. They decided éhat the faculty

development/curriculum integration pilot ptojeEt model was -

" desirable also because it (a) could be started with a relatively

“

small amount of funding, (b) did not require an elaborate »

Y

approval process, and (c) could broaden the base of faculty and

-

. ¥
administrative support for women's studies and women's equity

. © - t‘
18s8ues.

The Progp;ed Filot Project Design

We prdposed that the pilot project would develop four

+ .

faculty study‘and course ré;ision models——one in a humanities

fleld, .one in a social science field, one in a professional area,

and one in a science department. Moreover, we agredd that, when

feasible, we would encourage a woman and a man to work together

o

while studying some pertinent new scholarship on women and
revisihg one or two of thelir own courses so that the coursesin

would become more inclusive of ‘the scholarship and perspectivgs

N

of women. Each faculty participant was to be giveq a summer
sfudy stipend and also a small amount 6f money for books, a .

literature search, and/or postage or phone calls to facilitate

-

communication with people who had feminist studies -expertise in

\ * N N . -

the participants' field. v

a

v
To engage a larger number of faculty in constdering the

_importance of new scholarship on women, we decided to hold weekly

= -10- ‘
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“brdwn~bag luncheon, study and, diacussion groups and also two

seminars and one symposium, ¢he latter three events to be
facilitated by a_conéultant/speaker distinguished for her work fin
both women's studieﬁ b“d in a traditional academic discipline.

Approaching the President Informally

To agssess the nature and extent of top-level administrative

support and of the probable level of funding that coiild be

’

I

expected, the director of equal opportunity, who reports to the

president, talked with the president informally. She told him

that more than L5 respected women f&C)lty and administrators had

met, and that if he were receptive/ they wanted to submit a
’ /

proposal recommending a pilot project to help faculty and .

adminlstraibrg.beCome aware of the new scholarship of women and
beéin ;o assess curricula in light of the new scholarship. She
also éxplained that we we;e thinking about encouraging some
faculty to work in féhale—ﬁalo teams on study and course'revision
projects, and that we wanted to know if the president would 29
willing to support a pilot p%oj;ct at the funding level of
$10,000r$29,000. - & .
The bresident indicated that he was pleased we were thinking

of involving mem in the project; that he would fund faculty to do_

summef gtudy, but could not fund faculty stipends forvcourse

revigion work during the regular\semester (since he thought
course development ghould be part of faculty members' regular

tesponsibilities); that he liked the idea of our spons‘;ing a

large symposium in May, after classes and exams ended But before

-11- '
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faculty contracts ended; and that he thought his continggpcy fund

could support a project at a funding level of $10,000-$20,000.

LY -

Securing Funds -

Because’the director obtained information through that

informal, oral discussion with the president, the ad hoc planning

~ -

committee was able to develop key components of {ts proposal,

secure Iin the knowledge that the president accepted-—and could °
%ustify to Qeana. vice-presﬁgentazpfnculty, and others--the level W“'
of funding, the.ube 6f female-male faculty teams, and the

concerns of a number of facu}ty and administratoys about the

content of traditional curricula.

Iy

The digector then prepared a draft of the proposal, which
~ was revised by ad -hoc cohmdttee members. The fin;1 draft of {Le
proposal was signed by the members of the ad hoc committee aqé
: then was submitted to the president. After discussing the
proposal and his support with the vice presidents, the president

granted $20,000 for establishing the Women in the Curriculum
»

Pilot Project.

N .'q- . ~



Case Study 2 - .

The following example of a curriculum integration gtlot ¢

project- at one {nstitution demonstrates how the project's
d 4 . n -
Rl

N .

/// objectives were {mplemented over a one-yaear period with a budget
of just 52;500‘. With a larger budget, this prosect could have .
héd a pald coordinator and clerical help._ This~pilot project was §
pagtially supported by a ;mall challenge grant of §1,250 f;om the
Le;dership for Educatlonnl:Equity Project; the 1n8titut16n, which
matched the challenge grant with institutional funds, had $2,500 ‘

"to initiate a pilot project to encourage and assist some ﬁgculty
to begin to 8tﬁdy new scholarship on women nnd.to move toward a

" more inclusive curriculum.. : \

R
h The 1nstitution 18 a smdll public liberal arts college that

0nrolls 1,500 students, half'of whow- are women. The studenf body ]
includes students of traditional college age, As well as older
students en;olling in college for the first Q;me. The college
takes pride i{n its reputation for 1nﬁo;ative teaching and rapport

! with students. Several years ago, the college receiQed public
anlt private éranta to redesign the rgquired core curyriculum; °
howgver, the, redesigning at that time did not 1nvol§e the
1ﬁtegra;10n of wqmen's‘studiea scholarship into tpe currigulum,

Y

Out of concern about the androcentric bias of the

conventional liberal arts curriculum, and about the findings of
{ .

Hall and Sandler that the classroom climate in Epotsecondary

’1n-titutiona'pafiona]1y is "ch for vomen,7 three faculty

d support of an administrator, organi zed
. .

. members, with the help

o : | ~13- ' 6
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a.curriculum Iintegration project. The faculty wanted to find the

funds‘to aldow them time to study the feminist scholarship in
their fleld so that they could see how thbs;échélnrahjp was
affecting their disciplina. They_ulso wanted to host a forum so
that they coula share their findings with collenguesvnnd the;eby
build a base of support for their work, prompting other faculty
to lcgrn about and use the new scholarship on women as well. Of
the three faculty mcmbers,_one wag a man nnd two were woman; two
were teonured and.onc was not. |
. The three faculty members designed a succiact propssnl
requesting $2,500,‘to be allocatedf for thtee 3500 summer stipends
and for the cost of developing a forum. Each of them made a
commitment to teach in t%g fa%i‘a courbe that would 1nclude‘thc
> ' v

feminist scholarship to be studied in the summer.

~

The prqgtéal had Ew0'§ey advantages. First, it enabled a

&
core group of faculty to begin to become knlecdgaable about a

new field. Secoad, it ensiured that a larger network of people

[y

would havg an oppottunity to hear about the new schola}shlp of
women ahd its importance for the liberal arts curtléulum. The
proposal was accepted by the vice president for académic affairs,
ahd the project was fundgd'through a combination of 1nst1tutf§qni

resourcea~*1ﬁéluding alumni/alumnae funds, faculty development

funds, and monies from the pre;ident's discretionary funds——as

Q

well as the small challenge grant. N

» LY

Oncd the propoqal wes accepted and funded, fhe faculty group

looked fdr ways to establish an advisory committee, At this
) -14-
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swall institution, fncul£y are asked to sarve on numerous
committeoes. fhe group therefore decided to use as an advisory
committee an already established and accepted éommittae at the
college, the most logical choice being the collegewide cu;riculum
committee. Fortucately, the curriculum committee included sa@c
members who ;era enthusiastic about the new project, inp addition
%%;Bom& who‘snw the project as “"tampering with the curriculum.”
Ifywaa decided that a subcommittee of the larger curriculum
<

committee ﬁ%gld be established; that subcommittee was composed of
faculty intérested in and supportive of the pilot project. This
arrangement gave the cgmmittee members who expressad oppoaifion
- to the project‘a chance to watch it unfold without bc;oming
actively involved, and it gave the supportive committee membars
the opportuﬁity to protect'ghe project participants and other
supportive faculty from backlash early on in the project.

' The curriculum com;ityee réported to the vice president for
gfademic affairs. This reporting relationship gave the

subcommittee members direct access €o the chief academic officer.

The negotiattons for funds and an advisory éommittee took up -

-

» .
most of one semester. By the end of the term, the three faculty

4
members were ready to use the summer to study the new scholarship
in their field. To ensure that they would have collegial support

while engaged in tﬁis large task, the group decided to meet

periodically during the summer. Meeting regularly gave the . '%ﬁ
faculty a gense of shared purpose and gigup commi tment . *
. »
During the fall term, the three faculty members taught their

-

-15-
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raevised courses and freely shared with the curriculum committee

information about the courses' strengths and weaknegses. lssues
L 3

about how students learn informed these discussions: the.

curriculum committee was thus able to draw parallels between thid -

kind of innovative curriculum change and several others that had

+

been successfuly ipstituted ffom a cross—disciplinary
perspective.

The forum, held in the spring, had two purposes: (a) to

]

convey the meé%age that feminist scholarship 18 a legitimate

study of knowledge and (b) to involve as maﬁy faculty ns‘possiblé

r

in heéring about the relevance of this scholarship fot the

college curriculum. The budget for the forum was $1,000, which

covered the costs of a keynote speaker (a nationally recognized

N .
spokegperson for curriculum integration), conference publicity,

and the purchase for the library of several books on feminist
~ .
theory and practice. These book purchases Qere made specifically

"in anticipation of organizing a faculty study group.

Thé forum was well publicized and well attended. Both the

vice president for academic affairs and the president attended

-

and visibly participated 1in some events. The keynote speaker
provided a broad overview of the values and purpose of curriculum

integratfon. The three faculty members spoke about the work they

™ »

had undertaken, and they addressed such points ‘as the following:

o Their reasons for integrating scholarship by and about

.

womaen ﬁsto a course

o The initial steps they took to change the content of a
’-16- :
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course and thelx approach to teaching 1t

o The problems and successes they enc(hntercd 1n revising
aad teaching the courses

0 The different skills and behaviors female and male
students %rought to the classroom

o The impact of the exclusion of material by and about
women upbn the‘body of knowledge in their discipline

o The different perspectives male and female faculty
bréught to thé’curriculum Integratiof efforts

b

Careful planning of the forum and the endor gement. 1t
) ¢
received from the college curriculum committee and the vice
president for ascademic affairs contributed to its success. At

the close of the forum, faculty were invited to Join a study

group to explore the difference a feminist‘perspective can make

+in the classroom. The study group was to meet wonthly, and the

(3 ‘ .
{foftial readings were. to draw upon feminist theory. A highly

.'respected and tenured faculty woman, who was glven released time

from teach}ng one course, agreed to facilitate the study group.
Attendance at the study group was consiatentl} ﬁigh;
faculty interest was equally high. 'The subcommittee gained
visibility and acceptance beyond the college curriculum
committee. At the ;nd of the spring ‘term, the study group agreedr

3
to reconvene the following year. The subcommittee decided it was

‘ready to pursue itsg next goal-—finding the fundiag to help more

faculty study the new scholarship on women .,

With the support of an actfye study group that drew faculty

-17-



from many llb;;al arts depnrbmanta. and with the backing of
saveral members of the curric%Lum commi ttee, the Subconmmittee
expanded 1ts membership; 1t nod 1ncludes three addltlonal faculty
members and one administrator. This new group is ready to look
for insgituttona] funds that can be designated as a stable
resourcd for (a) granting stipends and other Inceatives to
faculty who wish to reconstruct a course to incorporate the
scholarship of women and (b) es;ablishing and maiﬁtaining aa

office to coordinate a women in the curriculum faculty

development project over the next three years..

._.18-



What We Learned from the Two Case Experiences )

The primary goals of the first year of a faculty
development/curricul um integration pilot project should be to

gencrate faculty and administrative awarenass of and interest in

two facts; : )

0o Much new scholafship on women 18 of very high academic

\ duality ) .
’ K
o The academic quality aud integrity of existing,

traditional academic courses and programs can and should
’

bq questioned because 1t 1s sex—blased and falls to

acknowledge and incorporate pertinent new scholarship by

) W
and about women ’

It is uh;ealistic to expect faculty who have no prior
women'é sfpdies knéwledge or experience'to achieve a feminist
reconstruction of even one course withiﬁ the period of a .
nine- or twelve-month pilot prgject. ‘The purpose of «he pilot
project is not to achieve curriculum balénce or integration in
that first.year; but to build a foundation of faculty and
administrative subport for additional faculty development
activities designed to move beyond th; demonstration stage to
sﬁbséantive course reconstruction and tozard a balanced
curriculum.

In Case !' and Case 2, the most valuable and successful
actfvitieé were the study groups, the bro&n—bgg luncheon

discussion sessions, and the seminars and.symposia in which -

facuit} participating in study group and course revision
-19-~ '
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efforts and external consultants shared with faculty and

K

sdministrative colleagues some of the new information and

excitement generated by new.gspolarship on women. A numbey of

faculty and administrators who did not identify as feminipts at

a

\
that tilme attended project—sponsorsg events because the

activities offered much collegial support and intellec
st

gtimulation. -In. some cases it took two or more yeais for them to

develop enough confidence and commitment to engage 11 systematic

-

study and course reconstruction.

In Case 1, the outcomes of the faculty course/reconstruction
1]

“model” projects were uneven in quality. The project coordinator

now realizes that the pilot project could have begn improged (and

the cgats could have been reduced) had we encopraged study and

couise ravigsion projects more {imited in sco and had we

provided much more intensive guidance and sypport while the

~

faculty were doing their study and revist projects.

The Other Field Tests

As noted in the Introduction to this handbook, the
Leadership for Educational Equity Prgject was designed to
fleld-test in seven other colleges And universities the
principles and procedures that we/applied at.the University of
Méine at Orono. The purpose of the-field tesfs was to determine
whether pur principles, approAches, and outcomes were replicable
in colleges and univers%ti different in size and mission, |
Moreover, the WEEAP—fund -project was designed to foster the

curt@culhﬁ integration projects¥” but also
~-20~

development not ohly.
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of leadeks for educati{onal equity. The WEEAP grant enabled the

Leadership for Educational Equity Project (LEEP) to offer small

-

challenge grants of up to $2,500 to cooperating colleges and

-

universities. Institutions wishing to obtain a LEEP challenge

-

_grant were asked to submit a p{;posal that would commnft at least

an aqual amount of institutiona) funds to support a curriculum

idclusion/faculty development pilot project. The long-range
objectives for encouraging this sort of faculty development were
(a) go broaden and deepen general faculty knowledge of and
respect for féminist\ﬁcholarship and values,and‘(b) to begin to
engage some key faculty ;nd administrators in the efgogt go move
toward what Carolyn LOugéb has calléd a “"bi-focal curriCulum,r
that i{s, a curriculum that will focus no lgss upon thé
scholarship, needs, and values of women than ﬁpo& those of men.
Wg adapted at the Uni;;rsity of Haine at Orono, and also

+
encouraged feminist equity leaders in the cooperating

institution; to apply. some principles of organizatiopal
development and planned change 1n oféer to generate faculty and
administrative support f;; a project that might serve as a
catalyst ‘to prqmoté\and facilitate——ovér the long term—-a
feminist transformation of the curriculunm,

The recommendations in Chapters | and 2 are founded upon
experience with project development in eight colleges and
universities. More details and different')oints‘ of view about

the specific pilot projects are provided in Chapter 4 by the

various pilot project coordinators.

=21~
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‘Section C: What Are the Major Steps to Take?

Here {8 a summary of the major steps to take if you are
faterested in initiating—or in helping to initiste—a sball

pilot project to involve faculty and nd-mniatrath. in (a)
studying and evaluating the new -cgolntﬁhlp on women and (b)
revising courses and programs in light of the scholarship and
pﬁéspectlvcs of women as well as men. The following pages
p%ovlde -ore';peclflc suggestions to help you fulfill each
feco-andntiop.at your b cnnp;s. \

/ 1. By building on existing institutional commitments, work

3

out some cogent explanations to help faculty and

~

administrators understand why they should support an

! <

effort to ensure that the scholarship and perspectives of

women as well as men are integrated into the cd}riculum.
2. ldentify and cultivate the support of one or twp persons
capable ofteervlng as'projeép co-leaders. Then, with’
the1£ help, outline the general purﬁoae'and ebme\proposed
activities for a pikot 6ro ect. ) v

3, Communicate informally with respected faculty, and elicit

suffi¢iently strong interest and support so that at least

three to five respected, influential faculty members (in

¢

addition to the members of your core leadership kroup)

-are willlng'cbwnlgn a proposal or participate in some
R A . .
specific ‘project activities designed to help faculty who

wish to evaluate the new scholarship on women and 1its
appropriateness for incorporation into their courses.

]

N - -22~
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4, Informally cqltivaéo the support-of at {oast.onc

\

top-level administrator (president, chancellor, pro;ost,
vice president for academic affairs, or dean of the

college) for a pilot project to assist faculty and staff
to move toward a curriculum inclusive of the scholarship

of women.

5. After you have obtained oral commitments of gupport from

key faculty and a top-level administrator, submit to the

]

appropriate persons or committees a well-wricten, brief

s

proposal that explains why a pilot project is needéd, why
»
the project will be consistent with your institution's i
. missioh, what specific aci}yitios and- budget you are

, pfoposing. and why the effort will have an important

“impact conslstengabith your institution's objectives,.

Principles of Planned Change Uudcrlying the Major Steps ’ ' )
N

« First, universicics and colleges are "normative"
organizations8 whose members are motivated less by appeals
regardlng equity than by academic and hrofessional values. To
influence other faéulty and administrators to bromote equity for
women and minority students or employees, prepare to explain how
and ‘why biag‘can Jeopardize the quality and integrity of research
and ina'tructior;’in additionjto hurting women, ihcluding miaGTIty
women, as 1nd1v{duais or groups. Help faculty and administrators
to understand that research or teaching that fails to acknowledge
diversity and complexity of needs, balues, and problems obscures

7
truth.

-23-
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Second, develop and use approach@é degigned to Wuild
broad-based support for institutional and systemic change.

Ronald ﬂhvelock's A Guide to Ilunovation in Education discusses in

detail the rationale for three approaches we recommend:
L. Develop ghe understanding, support, and commitment of a
small number of people who are so "influential™ in thei
tnstitution that thgir involvement and ¢omnitment will

encourage and persWade others to listen and become

itnvdived.

2. Show how proposed chan e conslstent with the values,

objectives, and structures or traditlions that are already

accepted in'your college or university.

~

3. Start with 5 small pilot project so 'that people’gan try *
out some changes and evaluate them before being asked to

make any major commitment to change.

. 4 .
Third, think of yourself not as one individual alone, but as

[y

one of a}gréup.of faculty and administrative staff who are
2 i\ : .

- willing %6 work together cooperatively to communicate to others
K w ..

why'courses, policies, and procedures should reflect knoWledge of

and ;espegt for the needs, contributioab, and potential of both

+ )
> kD

women and men. _ T !
What if the goal?~ The goél is to facilitdgp in yo?r own

college or universigy.grgdual movement from a general acceptance

of ma1e~centered‘assumpﬁﬂons, valﬁes, and curricula to faculzy ‘

and administrative acceptance of research, values, courses, and '

- procedures that take into account the needs and cont:ibut}ons of

©. 55
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both women and men. We have dn&eavored to adapt organizational
develoﬁ&bnt principles so that fﬂey-can be'utilizad.té promote
'iggtitutional acceptance of a prgject foundeq.upon fgminist
principles of respect for both woﬁpn and:n‘! and of respect for
people w not hold traditfpnally powerful positions, as well
as for thasé who.do. |
We recommend that you analyze and use multiple kinds of

authority and multiple sources of inf}uence fn your
ins'titut:ior'\.l'0 Bui 1d upﬁn tge influence of those who already
hold positions of power, but also build upon the influence of

»

those' women and men—-faculty and stéff—~who, though not yet
.holﬁlng traditionally powerful positions, possess knowledge and
A insights and abilities that should be récognized and utilized.

Several exercises in fhis.handbook are design@d to help you

develop multiple levels of administrative and faculty support.

s

- ' . %
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Section D: How to Prepare to Convince Others of the Need for a
- d o« :

Corricudum Inclusion Project ' ,

Recommendation] By building on existing institutional

commitmonts, work out some cogent explanations to help faculty

qhd administrators understand why they should support an effort

to ensure that the scholarship and perspectives of women as well
v

as Ser are integrated into the curriculum.

Suggested Ways to Prepare

1. Note the rationales in Section A of this chapter.

L 4
2. Read the statement about the mission of your college or

b}

university (such statements are usually lpcéted at the
beglnning of the collegg or university caéalog). Is
there an institutional ‘commitment to ofebr students
excellent 1qsttuntlon? to pffer a liberal arts-education

of high quality? to help pfepare students for a changing
. / - "

world?

3. Order and read Liberal Education and the New Scholarship

on Women: Issueg and Constraintg in Institutional Change

(see the Bibliography).

v

4. Read Men's Studies Modified, edited by Spender; The SIGNS .

Reader, edited by Abel and Abel: or A Rgminist -
- A
) Perspective in the Academy, edited by Langland and Gove

(see the Bibliography).
5. If you have time, read also E?e April 1982 1ssue of
by
Change and/or the October 1981 and~4pxil 1984 issues of

.ﬁ“8 -‘“ ' Tﬁe'Fdfum‘IOr”Liberdl_Education (see the Bibliography)

~

.*26._
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Recommended Objcctlv.

Your objective in this carly stagd shbuld be the very

limited one of preparing to persuade a small number of .

P h- x " -
influqntial faculty and administrators simply to agree to support

a small pilot project that will oncouraéa and asskst add{tional
faculty and administrative-astaff to examine and evaluatq some new
scholarship of ggmeh pertinent to Fheir owan teaching and
professional interesta, We auggest that you not expect to elicit
-« from faculty or administrators any long-term or large commitments

of funds,'timé\‘or curriculum recongtruction until a small pilot

v

project has been designed, internally funded, and 1mplement§d.
[}

Although the provost and the president of one women's college did »
successfully persuade a faculty senatel to make a major commi tment

LI
Yot

L
advantage of having position power, of having a college midgsion

at an early stage, Mwose project initiataré possessed the .

‘it

;.
statement that contained an explicit commitment to the education .

-

of women, and of being able to secureg a large amount of external
funding to support the faculty aevelopment/cﬁrriculum 1ntegration
effort. Ordinarily, individuals and institutions shouid be éiven
an Opggrtvkity to try out in a small way and then to evaluate an
.1nnovation prior to being dsked to make a larger commitment.
You will need to hélp others undersfand that the project you
wish'cg propose 1s.ac;demiéally sound, and is consistent with the
alreqdy established mission and commitments of your jnstitution. 1

As noted in Section A of this chapter, the goals of a'projec{ *:)

designed to help faculty integrate the scholarship and
. —27'- ) V
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povrspactives of woman fnto curricula can be shown to be

conststent with the principles of liberal education, the
humanities, gonaraf education, a§cellencc 1a fnstruction and

-

scholarship-~consistaent, in other words, with at least one of the
comii tments that your college or university has probably already
acceptad. To reduce the posslbility that people will resist your

¥ proposal because-of fear of chagge, help faculty and

+

administratore understand that your proposed project will help

them and the institution to do whncithoy have already agreed {is
b @ . : %
{mportant. \ p

° Examples of Statements to Relate the Project to Broad Educational

Cocnit-enta

-

Here ace three examples of statements that have been usaed at
Pther ingtitutions to relate the purpose of a curriculum
1ntegratlon3roj_ect ‘t:o ipst{tutlonnl commitments and concetns.

1. This project l;ﬁdeslgned to help support faculty and
administrative efforts to encourage and assist students
to function flexibly and effectively in a rapidly
chgnglng w;rld where the trad}tional models fQF personal
autonomy, interpersonal Eelationshlps. and public
connectlons may need to give way to new models.

2. This project 1s deslgne? to contribute to the development ‘
of a campus environment Ehac enCOurgges opeﬁness toy

) questlo&s raised by tHe J;w research by and about #women.

3. This project is designed to assist‘faculty and

administrators who wish to yrevise courses and programs to

-28~ '
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¥

ensure that the contributions, perspectives, needs, and

™
regearch of women, as well as men, are communicated as
\

" being of -integral importance.

Now write down the mission statement(s) and commitments to

which you can relate a pilot prdject to incorporate women into

the currfculum at your own institution:

~-29-

g gim

-y

Q .

~LE - ‘



Bection E: How to Identify Co-lLoaders

Rccbunandatlonx Ideatify and cultivate the support of

several people capable of serving as project co~leaders. Then,
with their help, outline the general purpose and some proposed
activities for a pllot project.

Suggested Ways to Prepare N

Think of yourself as part of a collaborative le;dership team
composed of administrators and faculty and of Ieminists and
people who do not yet identify as feminists. If your position is
primarily an adminigtrative oﬁe, it is important that you obtain
the visible s;pport of respected, influéntial faculty members.
Even 1f you yourself h#ve the power, and the access to funds, to
initiate a curriculum integration project, real changes in
courses and institutional climate will occur only 1f faculty are
truly committed to the project's goals and methods. On the other
hand, 1f you are a faculty member, you will need the kind of
access to discretionary funds, staff support, and policy
information that administragors-can generaliy'provide.

Our experience in eight colleges and universities has
revealed that both facult; and administrative leadership and both

feminist and not-yet-feminist support are needed in order to

build institutional comni tment to include women and women's

perspectives i{n all areas™of curricula, . academic policy,
teathing, personnel, and student service practices. Hence, it 18
suggested that you (a) think of yourself as part of a leadership

team of no fewer than three specific persons and (b) identify at

N -30-
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least three pcruqﬁs in your institution who cou{d be desc¢ribed as
tollowé (and 1f you yourself fit one or more of these
descriptions, write down your owu name; you may not need to find
another person of that description at tiNs time):

1. A staff or line administrator who reports to (a) the ‘
chief academic officer (vice president for academic "
affairs, proypst, or dean) or (b) the chief

administrative 6Efi¢er (president or chancellor).

or

2. Bither (a) a feminist who has women's studies experience
and commitm;nt or, 1f such a person {s nqi avaltable or
for other reasons I3 not a viable choice, (b) a faculty
or professional or administ;ative woman wﬁo has a

sincere and thoughtful commitment to feminism.

or

3. A faculty member, feomale or male, who 18 generally
2cgarded by other faculty and administrators as a
respected, thoughtful, dedicated teacher or. scholar.
(Preferably this person should be tenured but need’ not

have women's studies experience.)

or

or

Now silently ask yourself about each person you've
identified in each category:
a. Do I have good rapport with this person? \

. A\
b. Do I feel trust and regpect for this person?

_31_
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.1f you answeraed no to either question, ldentify another person

-~

(a) whom you do trust and (b) who can work effectivaly with

tnfluential administrators and faculty with whom you yourself do

1 .

not have a stroang relationship.
The advantage of thinking in terms of yourself as part of an
equity leadership team, r#ther than of your;elf ag the primary
- and sole leader, 1s that you will more easily be able to éccqpt‘
and compensate(for the fact that you alone cannot work
effectively with everybody and cannot single-handedly //
develop a strong and successful program no matter how m&ch power
or influence you have. Now list the people you'd like to
congider further for your equity leadership team:

)
1. Administrator:

2. Women's studies speclalist/feminist:

3, Respected faculty member:

¢

1f there's anyone on the team you still feel uncomfortable with

or skeptical about, just note that now, and plan to thionk about

-

the -risks and benefits later.

Skills, Informstion, and Lesdership Styles Needed

-

Again considering your own abilities, as well as those of

L]

other members of your potential leadership team, answer the

queations below:

'*1 1. Do you have a‘person on the team who 18 charismatic? a
good promoter of new ideas? a good speaker respected by

faculty and/or administrators? If so, who?

1f not, who with that skill

\ _ -32~ . .
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%

could bg consulted for help and advice, even if not a

member of the project leadership care group?

2. Do you have anyone on the team who is tacttul , well liked
by many people, and able to help people with conflicting
viewpoints to resolve thelr differences? Lf so, who? .

1f not, who with that

ability could help refine written or oral communications?

3. Do you have anyone on the team who has access to
information about where in the institution discretionary

monies might, be found, and about what purposes or s

/ .
restrictions (writted or unwritten) might be specified M,

! ”
for such monies? - If not, whom

+

could you consult to get that sort of advice aund

information? é@

If Yoy Are Not a Member of the Faculty or Acade-lé Administration

Some very successful projects that have involved the
integration of women and women's needs, research, and >
perspectives have been initiated by staff administrators who are
not faculty or academlic administrators. If you hold a
professional position guch as Director of Equal Opportunity/
Affirmative Action, Assistan{ to the President, ‘Assistant Dean of
Student Services, Librarian, or Counselor, you should continue to
read this. handbook ;nd continue to consider ways to be a

co-leader of an {nclusion project at your igsgitution. You will
. ~33- N
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hnv} certaln limitations for which you will need co-leaders to

compensate, but you will also be in a key position to help assess

needs and suggest or initiate {mportant activities sistent

with an inclusion project's objectives..

Steps to Take to Involve the People You ldefitified as Co—Leaders

1. Share and discuss with prospective co-leaders the
rationales you've considered in Séctions A and D of this -
chapter. Then ask each person whether he or she would
like to be actively involved in developing the
understanding and support of others who might be

? interested in a pllot project to encourage and assist’
faCUrtyfnnd staff to tdentify, discuss, and evaluate the
new scholarship of women and, eventdally, revise a
course, program, or activity in light of the scholarship,
needs, and perspectives of women. ’

- 2. To prepare for the fact that prospective co—leaders might
want to know more specifically what the objectives and
activities of a pllot project wmight be Section I eof
this chapter and be prepared to summar the
co-leaders the objectivés‘and-activities suggested

therein.

3. Now note the responses of yburf prospective co~leaders:

ho)

-34-
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o How did the administrator respond? And what did she or

he suggest as the next stage?

- é

=

A ) '
W

o How did the respected faculty member not identified

with women's studies or feminism respond? What did

she or he suggest as the next stage?

o How did the women's studies speclialist/feminist

respond? What did he or she suggest as the néﬁt step?

e

w N -

4. Now assess the responses and advice you have received to

date. Then decide (checﬁmthose which apply) whether you:

P

-Have received from all three kinds of co—lifders strong

v
statementgy of interest in and commitment to help
. ¥

initiate and plan a pilot p fect

\

Have receilved strong expressiwne 48f Lﬁlerégt, but weak
expressions of commitment to defote time and energy to

~35-
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!
’ help promote a pilot project

Have recelved weak expressions #f interest and little

or no, comnjtment to.help promote a pilot pfoject

L4

3. If you have obtained strong commitments from all threa

kinds of co-lgaders, proceed to implement the

recommendatidng set forth in the remalning sections of

this chapter.

6. If you have not yet obtained strong commitments from all

three kinds of co-leaders, you probably need to do the

following:

0 Review and revise your explanations :of why curriculum

{ntegration is important to ensure academic quality.
(You may need to read additional material; see Notes “ -
for Chapter ! and see Bibliography.)

o Develop your explanations and present them in terms

clearly related to the professional and pérsonal
. -

~

Interests of the 1nd1;1duals whose support you are
) . requesting.
"0 Share information with and seek the support of other
individuals who haye the needed characteriétlcs.
o Consult a few peopl; who have successfully injitiated
and implemented such bfojezis at other institutions.
(Contact informatfon 1s provided iu Faculty

Development Consulting~Png;amr A Directory of

Consultants . . ., from Peggy*McIntosh, Center for 3

N

Research on WOmén, Wellesley College, Wellesley,
-36~ '
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Magsachusetts 02181, telephone 617/431-1453. The

——

Diract&rx Is frequently revised and brought

up—to-date. You might wish to consult also How to
L

Integrate Women's Studies into the Traditional

Curriculum, by Dinnersgein, 0'Donnell, and*®

MacCorquodale; and the Sourcebook for Integrating ‘the

Y

Study of Women ianto the Curriculum, compiled by

Schmitz; both works are disted in the Bihliography.)

-
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.Section F: BHow to Develop the Interest and Support bf Faculty v

‘Opinion Leaders :

" Recommendation: Co;;unlcntc informally with respected,

influential .faculty members to elicit sufficiently strong

-
.

. interest and support so that at least three to five of these
persons—in addition‘to.the co-leaders you've previously
identified——are willing to sign a proposal for a pilot project,
a;e/ot participate {n activities desihned to help Saculty and

administrators evaluate the new scholarship on women and

b}

ita appropriateness for ingorporation into courses and‘- )

pPrograms. e | -
Note: Throughout th{s ha;dbook, the term

7 . 'you" 1is used to address you ag an N .

1ndividug1 and also your project

leaqership_ag a group., If 9ne‘member of

¢ ; : your project leédérship team has more E . ;
N v o - ¢« -

influence than another with a particular

administrator or faculty member, it's ° ¢

. [N

usually best to have that person be the
one who initiates a request for support //”hfh‘
from the .particular administrator or

faculty member.

o~ -
Your immediate objective at-this stage 18 not to elicit a

3 ']

long-term commitment to study or teach the scholarship of women.
Il

At this early stage, the goal 13 simply to elicit an agreement to

"

: suppof& a sﬁall pifot project to assist and encotirage facuity and

o - . ~38-
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Wi . il

staff who wish to eva}uate some of the achblnrshiﬁ and .

A L . P N
perspectives of women pertinent to their own areas-of te ingﬂp

J

research, or pro(qifiohal praq‘ice. When you eventually approach
a faculty committee to request funding-for'ﬁ

an adfministrator o

piQOt project, you will need to be able to demonstrate that ~

respected faculty support this effort and are willing to

participate {n the pilot p}oject.
- )\.‘ « )
Opinion leaders a}e key to the acceptance and development -of

. 4 N
any project \ as Ronald Havelvck has polnted out in A Guide to///

Innovation in Education. According to Havelock, some

“influentials” {n an organization "act as legitimators, making’
the majority feel that it is 0.K. to try something out. . & .

Others’ serve as facilitators. . . . Sti11 others derve as

gaiekeegers. opening up (or closing off) acceds to needed
resources."” Thera,ére\undoubtedly certain influential faculty,
members, as %fll as key administrators, who are“Opinion leaders

at your institution. Make sure that a number of them will

1
»

aubport your proposeg projfct:

§gggglted Ways to Prepare

Section A of this chapter gives aéme explanations and

_siiggestions to help #ou’ pérsiade faculty and administrators to ’:

. 1 .
realize that serious questions and concerns about the quality of

the traditional curriculum neea to be studied and evaluated by
thoaé who are committed to academic excellence and integrity\

Write down the names of.some.members of faculty whom you
trust ana r;spect and who: -

~39-
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v otherwise Invo

‘ -

0 are members of an\\mportant college or university

B

committee that r W8 new ¢ourses Or programsg, Oor are

iculum planndng or approval

ilttee that makes recommendations

o are members of a co
committing faculty development funds or advising
regarding the institutional budget

o havé‘intereuts and experience in women's gtudies and/or

ethnic studles

o are respected by and fnfluential with the president or

chancellor »

o are reapecte& by and influential with the provost, vice

. president for academic affairs, or dean of the college

<

Does your list include both women and men? If not, fry'to

identify both men and woﬁen who might be heipful.

From the names you've listed, select three to flive persons

-

with whom you have rapport: and with whom you will get im touch
to diszuss why a curriculum integration pilot project.is needed.

Ask the co~lesaders you've i{dentified and cultivated to note

a

their choices for faculty members who meet these criteria. “1e is
N .
desirable to have a number of faculty and administrators visibly

involved 1n promoting the pilot project even though you may have )i
. J

more knowledge of women's studies scholarship than othexrs in yShr‘
institution have.. Share information and materials to help one

another communicate effectively with faculty and administrators.

.

You (individually éng as a leadership team) should now informally

- discuss wlth'the designated faculty members the rationales for

. . - v
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gupporting an inclusion pilot project. We recommend that you
. N

salect and adapt to the professional and personal f{nterests of
“your llgtenera the rationales and apn&oncheﬁ suggeéted in
Sections A, D, and F of this chapter.

After, but only after, you have elicited fadications of
gemuine interest, inquire whether the taculty member might be

fnterested in being involved {n one or more of the following

kinds of activitles: .

o Participating - in seminars and listening to consultants,
or participating in a summer reading project.that ylll
help the faculty member become famll}ar with and evaluate
the scholarship of women

o WOrking'to revisge a couple of l%ctures or a unit of a

r

course in light of the new scholarship of women

o Hélping to draft and p;nfoéé-a pi1ot project for possible

funding (by an apprapriate administrator, faculty

committee, or foundation)

Do not ask a person who 1s unaware or uncertain of the

* D)

quality of women's stud il scholarship to maoke a commitment to

revise a whole course. Do ask whether she or he would be

S

interested 1n‘txy1ng to develop or revise a lecture or two, or a

class or two, in light of the new scholarship and perspectives of

women. -

-

As'a group, you and your co-leaders should meet to as9ess

. »

the responses of each faculty member whose interest and support

you've sought. In a small college, gaining the support of three
- ' 41~

g



to five respected faculty members for a pilot project might be
hd;ﬁunte to persuade an administrator or a faculty development
commjttee.to ralease funds; in a university that enrolls 10,000
students, {t might.be ﬁreforable to ob;ain the support of twelve
= to twenty faculty members prior to Initiating a reduest for
' : ¥
funding a pilot project.

LEf you think faculty support 1s not yet as strong and as
broad as {1t should be to give you the leveragelneoded to justify
a req;est for funding, do the following:

o’ ReQiew and revise your exp]annt{ons of why curriculum

integration 13 important to ensure academic qualit;.
(You may nekd_to read additional materials; gee Notes for
Chapter 1 and see the Bibliography.)

o Develop your explanations and present them in terms .
appropriate for the professional and personal interegts
of ghe individuals whose support you are rcquegting.

0 Share information with and seek the support of other
individuals who havé the needed characterist;cs. N

Note, goo, thaé gome facul;f maylbe more receptive to a new

v projec; tf they know that a principal administfator scems
Tnterested and supportive. The effort to explore a;d cQ}cfgﬁté
both faculty a&d administrative suppqet can and generally should
be conducted simul taneously by QOU and your project co—-leaders,

.

Therefore, be sure to study Section G of this chapter, which

addresses how to develop adminfstrative support.

' A

S ' 73 -




4w

. .
. - *

Sncthn G: How-to Develoﬁ'the Support of a Key Administrator

Recommendation: Informally cultivate the support of at least

one top-level administrator (pre-ldedt, chancellor, provost, vice
N
president for academic affairs, or dean of the college).
Rationale
As previously noted, opinion leaders play a_key role in
datermining Qhetﬁcr'or not an {nstitution will accept an "
innovation. In g college or unlvérsity, certain key
administrators, as well as some respected faculty members, are
ltkely to be the_opinion leaders who can enable a new idea or a

new project to obtain legitimacy and resources.

Preparing to Regotiate

wheﬁ you are preparing to negotiate with an administrator,
you must think about not just the authority of that particulan
administrator and"ﬁhﬁt you want her or him to do. You must
considér as well the various people and cquitioﬁs that
inffuencé, or seem to influence, the administrator's Lhoughta and
actions. For example, your campus president 6r chancellor is
probably ipfluencgd by the {nterests and érloritles of the ¢

s

by certai&ikagulty members; by the desire to ;

trustees, major alumni/alumnae; by sthe vice president,

provost, or dead;

. \‘ .
fncrease the prestige of the ingtitution; by the thinking and
priorities of other campus presidents of equal—-status or
higher‘status fnstitutions; by parents of currently enrolled

students; by students and potaential students; and, if it is ‘a

public institution, by the priorit{es of the governor, the
E -43-
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legislature, and the taxpaylng public.

The president, chancellor, prdvost. vice president, or dq?n

not only ha
b
buddets, and’

Lthe line authority to control a number of people and

o administer and.interpret various policieg; ha or
she also {nfluences many others within the fnstitution and 18

intluenced by others inside and outside the institution. You

will therefore want to consider influence relatfonships, as wﬁll

as authority relatiounships.

-

Some steps you can take are as follows: -

1. Aftér reconsidering Sections A.and D of ghia chapter, you
and the other members of your planning and leadership
team should assess each of the chief administrative

officers tn terms of the followling questions:

-

o What currently are this person's primary concerns and
interests—~declining enrollments? fund-raising? public
image? national orvstatewide recognition and
repﬁtation? core curriculum? liberal arts education?
faculty development? And so on,

o What themes, {ssues, or phrases recur frequently in
this person's conversations and speeches?

o Hasg this person previously supported women's studies
or equity-rélated projects? If so, what s;em; to have
been the reason for support in each case?

o Does this person have a ‘discretjonary or contingency
budget that can support either pressing or

' experimental projects costing about $1,0007

e
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about $5,0007? about $10,0007? Zbout $20,0007

[3

Lt qo,‘what sorts oE proJects%nve been funded by this

meansg?

o Does this person have a good personal and/or

professional relationship with one of the membersg of

2

your planning and leadership team--that ta, do you

have thé:&&vantnge_of rapport with and direct access

-

to the administrator?

2. Decide wﬁjch of the central administrators you think 1t
best to npﬁroach“fié@t w£th {nformation and a request for
support. Some factors that should Influenceé your
decision include the following:

o The apparent power or influence that the gdministrator

‘has tn relation to other principal administrative and

4

fngu]ty opinion leaders

o The receptiﬁity and supporégthat the administrator has
previously demonstrated regarding women's studies and
equity-related ;ssues

0 ‘The degree of rapport that exists between the
udmihistrator and you and/or your planning and
leadership team.members

o The control that the administrator has over
éisgpe't‘&hry‘ﬂbni_es “ ’
'{ "If the two most powerful admipi ators oppose, rather
Y han éupport[ each other's décis ns,‘you éhould deqjde'
whether 1t seems best to cultivate (a) «each |

~45- .
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one who 18 the most powerful.

administrator, independent of the other, or (b) only the

: PGB
agcide who on your planning nnghkea &rbhlp team will

conduct the first informal (orpl) @g&saion, presenting
your rationale and requesting su o;t in terws
appropriate for the administrator's interests. If ond
team membér clearly ha? more rapport and a closer working
relationghip with the administrator, probably that gerson
alone should approach the administrator. But if none of -
you has easy access and a close working relationship, it
might be preferable for two or three of you to go \)
together to present to the administri®tor the hbpe of a
number of facult{ that support, iﬁcluding'finnncial
support , wlll bé‘mnde avallable,.for a curriculum
integration/facuity development pilot project.
Write down the principal rationale(s) likely to be

. . ) : - ,
effcctive in helping the partiCU!gr administrator
underskand why your instifution would benefit from aed
should support such a pilot project (;hihk egpecially in

terms of the ideas you developed after studying Sectiond

A, D, and F of this chapter):

If funding or enrollment problems are pressing at. your
- * \
institution at this time, be prepared to présent one OC

o 46-
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1A

both of the following yolnts:

0 An lnstitutionally funded p;lot project céuld enhance
the, institution's chances of obtaining a foundation
g(ant for a larger, related proj?ct.

o A project to iaﬁrove the quality of the gencral
-educntion'proéram nnd/qr'to fmprove the quality of
education for women atudegts could be an asset shew
the institution I8 recrulting students.

Lf 'you.do not have direct access to the chief executive

officer or the chief academic officer, cultivate the

personal and professional understanding ag@ support of a

person who does report directly to'the chiif exacutive

L ]
officer or the chief academic officer. Give that person

easily digestible {nformation so that she or he can, ;n
turn, support your proposal when you are prepared to make
r specific request or recommendation. An assistant to
the administrator.;r a department chair or dean may be
able, to identify possible sources of funding, as well as
administrative priorities related to 2he goals of ¥our
project,

Review-Sections H, I, and J of thig chapte; prior to

asking the administrator to commit a specific amount of

funds to your project.

N
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Section H: Raming the Project ‘ . f

Coordinators of curriculum inclusion projects need to make
some decisions about the title of the project aund about the
tefminology they will use to co&hunlcate with inculty and
adminfstrators about the goalé ot the project.

Reviewing some of the project titles that.have been used at
other fnstltutloﬁs may be helpful. Wheaton College'; broject was
entitled "Toward a Balanced Curriculum: Integrating the Study«of
Women into the Liberal Arts.” The Unlv&(gjty of Maine at Orono's
project was enti(lep "Women in the Cdrficulpm,"$and two symposlia
held at Orono Qﬁrc entitled "Moving Toward a Balanced
Curriculhm." An informal coalition of 16 independent colleges
named a conference "Schol;rs and Women: The Place of the New
Learning about Women in Liberal Arts lInstitutions.” More project

« names-—and mqre information about the projects~-can be found 1n

the Directory of Programs: Transforming the Liberal Arts

Curriculum . . . available from the Center for Research on Women, '\

Wellesley College, Wellesley, Massachusetts 02181. You ﬁay

consult also the Sourcebook for Integrating the Study of Women

{nto the Curriculum, compiled by Schmitz; and How to Integrate

'Womé;'s_Studies into thg.Traditidnal Curriculum, by Dinnerstelin,
6'Donnell. and MacCorqgodale (see the Bibliography).
What to name the project aund whacuterminology to use to
x\\ . descrlbé the wo*k of a project designed to move to;ard a feminlst‘
transformation of the curriculum have been considereh'v;ry

»

{mportant, yet problematic, by those initiating and developing

1" _[48—' he
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such pﬁ%jects. The title "Toward a Feminist Trausformation of
the qurlculum," chosen by the Great Lakes Colleges Association
as the title for some conferences and summer ingtitutes it
sponsored for academic feminigts, seems cleacly and directly to
express the goal ote#st othor curriculum integration projects,
as well. But most projects designed to engage not-yet-femin{ st
as well as feminist. faculty and administrators have omitted words
like “feminist"” of “transformation,” gr phrases like “women's '
studies,” from their tiFLQgJ%ggcn though it was strong feminists
who developeavthese projects. The phrases "newlschol;rship on
women"” and'";cholnrship by and about women” are uged frequently
when project gstaff are obviously referring to femintst
scholarship aand pé‘sﬁectives. 'Nonethgless, some women's stddies
coordinators have argued .that terms like "feminist” and "women's
studies,” rather than phrases that can seem circumlocutéry,

Y

ghould’ be used early fn the project.

A phrase such as "new scholafshfb on quen; can be
Justifiably and npprobriately used in the very early stages of a
curricalum integration project or in disdussléns with individual
faculty ﬁembers o; administrators who do not yet identif \ a8
feminists. If your purpose 1is go communicate to faculty d
administrators that the traditional curriculum and schol?rship in

 their discipline tend to be exclusive of women and pertinent
primarily to white males frgm privileged soclieties, your first

goal should be to engage them in actually‘reading or listening to

feqinist scholarship and critiques of trag%tional scholarghip -and

-49- '
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curricula. The phrase “"new scholarship on women” communicates
that you are inviting the@ to read or hear somnth%ng with which
they are probably unfamiliar; whereas, utafortunately, the popular
media have led many people to believe that un;thing or anyone
labele@ feminist should be discounted or disspproved of. Once
these faculty or administrators have actually read or heard some
"new scholarship”™ or crittfques that they find ertimulac‘lg and

valuable, you can and should point out that thﬁﬁé are academic

. .

feminist scholaxly materfals or viewpoints. If they then expreag
surprise, they are probably ready to listen with respect to a
brief explanation of feminist values, particularly if you relate

your explanation to a concept or value of interest to them.

* Bé sure to advance’one new concept at a time; don't
simultaneously challenge both the traditional curriculum and
erroneous notions d&bout feminism. Help people move gradually‘
frpm one developmental step to the next, so that th;y w{ll be

-

able to integrate the néw information into their own thinking.

(See also.Chapter 2, Sections F and G, which include a more
detniged discussion of the deQelopmental process and ways to work

effectively with that process.)

-




Section L7 How to Plan a Mlot Project

-

"Rcéo-c;datlonz With the support and ‘belp of the projcct -

. » ~
i . co-leaders, outlione £Le geuneral purpose of and somg proposad

activities for a piloc project.

f_&q;(pl C.uldcllnca €or Plagning a Pilot Pro_‘iuct
. ‘ ﬂ curriculum lpclusion pilot project should‘be designed to:
o Ellcit the 1nte;est of a relatively large number of
faculty, adminls‘trators, and pro'fas{eional staff In
»
:_studying and evaluating the new echblarsh{P and
perspecksives of‘women pertinent to thelr own area of

teaching, scholarship, or profess{onal practice

o Communicate that the project needs and welcomes men as

~
2

well ;8 womeﬁ
o Foster faculty and administrative regpect for the quality
of n;ndemic femlniat‘echolarship. and‘for t he qunil;y of
A the project itself as developéd by you and others

Suggested Pilot Project Activities

N\ . .
One of the best ways of getting people involved in your*

project 18 to spounsor Campus events that are 1nformat1ve and

soclally sdtlsfying. Informal “sandwiéh geminars"--held weekly

or ﬁonthly at the same place-~have proved to be an effective way
. Py

of lavolving women and men, faculty, administrators, and staff {n

discussing selected articles by femini%t scholars or in listening
ha 5 . ) . .
to faculty or external consultantbyp&esent thelr work pertinent
. -

to feminist scholarship and critiques. (The essays by Christina

Baker and Jerome Nadelhaft tu Chapter 5 offer examples of - ‘

~M- ' .

i
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- . . N 4

'lnfqrmal‘entattons by faculty from the U‘nfveréity‘of Maine at
A\ * - cy . ,

-

OroP\P ) . -. ‘- o .

~

a

C A lecturc series or symposium fehturing distinguished
. N 5
to academic feminist speakers and acholars can be organized and
publicized in wmyg that will attract traditional Faculty,

ndmtnistrators, and wraff. This handbook includes some -
sugges}tloné fqr develdpling un.gl publlcizing gsuch eventsy you can
hY [ "
tﬂ' + - - 3 7' '
also get examples of effective publicity from coordinatogg of

. .
. ~ -
°

currfculum integration projects at othér institutions. Contact

o

i'rifosmatlpn.«,lé' included in the Facult elgdment Consulting °
‘ : * Y
. 2 Program: A Ditectory of Consultants on a;\eforfuing the Liberal

L o L 20 l& R, N
- Arts Cii\rriculum . . .; a recently reviSed Directorx can be

, ‘o

ll::ge. s \-. . ».
" s_ary_ ))f Suggeatioqs 'Mandﬁrga'nixlng a Pilot
hgmﬁ" s ﬂ oo ¢-¢~ . . .
| FO\l'g‘L;:hC purposes of planning and budget*ng you ca.n prd‘ject
) that you wivll probably need——an({ should be able to obtain—for a °
. p‘(flot ;rézjeét tvﬁge e(as ma‘ny dollars as therd: are‘enrolled -
. .
; ““ nder‘graduateb in thg institution. For example plan to se‘%(and

. B
A iy » v

, obt’aln $2 000" "1 £ there are 1,000 undergraduatgs, $6,000 4f ,there .
.o sy,
4
ate 3, 0()0 undetgrad;\mtes, angi §20 OOO 1f there are 10, 000

\J
uﬁde;graduates. X(Suggestions to help yOu gecure funds arge given

.
A L e *

‘{a Section J'of~thls chapter.) ;‘*o o

B . v a
B - Plan and 1mgle;nent the project 80 that ic will
. _ e Visibly‘includa acti.vitieq from at least three o'f thes.
’ STy o, ! - :
: : - © =52~ v . 4
. 'y 4 \, e M . N ’
8§ | \ L
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N . .

four categories of opjectives and suggested activities

listed under the next subheading {n this seqg@ion’

.
. AT -

o Visibly 1nvolve people who prevt0us£y have ndt.ﬁdentified “
. » - .
with women's gtudies or feminism, as well a8 those Wwho’
- Y - " ~ . .
. T
haye : , ® s =
« '-! . -

» - N

0 Give {nfluential faculg)t rembers and udmfniqttutora;

13

focentives as well as opportunities toWefd and evaluate ®

high-quality academic femin st érticles or bookéirelevant:

v

‘ to thefr own professional faterests °
: . . . 4
0 -Givek faculty who are not yet tamilfar gith women's

_',(' ‘studies scholarsblpksome incentives and opportunfties
. * . \
*  simply to 1{sten, evaluate; and consider a femtatst

scholarly analysis or Mstrrlctibnal)ppréa,cu, .
i )

Use t:erminblogy that makes ic clear thlat “individual faculey

‘d

" v .
v (tacluding you,. yourself), the project, and thc inetitution .a8 a
whole need. and hope to move toward “a balanced curriculum !” or “'@
bi-focal curriculum,” or "an 1n¢lusive curriculum.” High
“.

qr‘lalitntive standards for a "balanced," 1nclusive' or

"bi_—focal' course. shpuld be defined in order ‘to makga i clem’

- that a’ superficial addition of.some mat&rlals by women ot

o -

‘references to women does not constitute -mtegration, inclusion,

© sor bglance. (See Chapter 3, Section D, for un“example of a A

R . ) ) A .

.+~ -definition of a balancﬁg course,) ¢ N . -
N . . -

- "o T Y T >

Uti-llzo”terminology.' and dev.op short—'ansl lbng—r'ange

*

v goals to help\ymn dnd' the project lleadership team remember that

the procéss of moving toward a “balanced,” inclusg\re. *or

~ ' . ) ’ . " g ‘ v



.

El
-

«  “bi-focal” curriculum i3 slow and developmehtal——both for

<

{ndividual faculty members and for the project nnd“l&
o

institution. ' s

Arrange for access to clerical suppbrt. Duplicating

‘articless¢ scheduling informal and formal meetings, kaeping
~ .
recorlis, and following up on purchases of books and other

’ .
\\\necessary materials are all time—consuming but essential taqks.

Plgpning the Pilot Projpct 8 Deuign.,?our Objectives and

. Suggested Activities for Each

+ :

Priox to requesting a speciflc amount of- funding for a pi)ot
project, you and the other members of .the core planning group

\

should think about the objectives and actdvities o[ -a pilot
N e

project. The four categorie9 of objectivep listed below shoukd

hel?'rou think thrmngh some possible ‘desfgns for a_pilot project
\ - ) L]

t%w’ﬁnld! be effective on your particul campus. Plan yo’\;/

project so that it includes activities from at least threg;hgfthe

<
A

-
-

fbur’:htego}ics. o : %
b . : ) ‘ N
LT o Objective i_ » . ) . o K

” N To inspite and encodrage relatively Jprge numbers of -

~! faq;lty, administratorﬂ. and staff to rcad\and give serious'
- » o
W I

consideration to the scholarship and persnective& of women
Suggested Activitiés for Qbjective 1 ° ) o
] - , . ' . :’
N R Plaw;and arrange loctures ang f!tulty seminars to ‘be
" i / ok L .
delivered by feminist scholans distinguished £or their »

work-in women s studies teaching and scholarship agg,

»

o " respected also by trpqptional academic scHorarg..'.

. =54~ ’ "
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.2, Plan and tmplement a lecture sdries or symposium around a

.

theme that permits croas;dlacipllnéry exploration of
research by and about the contributions, nceds, and
perspectives of women. To obtain information about

speakers and counsultants:
) . - s
) ©  Request a conswltant/speaker liut from Dr. Peggy

McIntosh, Wellesley Ccnter for Rcsearoh on Women

Wellesley College, Wellesley, Massachuqctts 02181
i 1 4
* telephone 617/431-1453, !
.. df » . . ‘* .
! v, Consult directors of .curriculum integration projects |

.

'v.ati o[h(?}‘ institutlpns, ’ Y -

*
-

Y
o Talk with and include in yOur programs knowledgéhble'

:

2 women's studies faculty, tf such persous are available

.

s [ L}
v with’n your own or a néighboripg'college or
~ - .
‘ ;_: ’unh?thn\; ' . ' ' 5
. *  Objective 2 _ !
! ) Tb promote breadth of discussion and thought and to foster
T \J col;egial exchanges of i;formation 1deas, and support )
~ . N "
/ Suégbsted Activities for Objectivg~2 r VoL ,
. l. Schedule weekly or monthly {nforma} discussions that
- “7focus on one or two articlés from a feminigt scholarly
g . ub;ica'cion g,bu’ch as sfcug: A-.J'ournal of Women in Cu‘lc}xr'e.
~ =
and Sotiety or ong of the edited collections sugge;ted in
. \ . .
. Chnpter 1, Section D. | - ‘ . - >
N N _ - .
.j e 2. Schedule weekly 6r wonthly sqssions that-includ?,a f o
e | presentgtion by a faculty member)or consultant who is -, 47
& - s e, T
. ° [] "’ - .

. f ;, ' :‘{ | E;(E._ | o . f .
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‘|

A

knowledgeable about women's studles scholarship and (s

making signlflcant efforts to develop.a course that ia

"balanced.” (See Chapter 3, Section D, for an example of

a definltion of a balanced, course.) .

V. After consultation with others who have directed

curciculum integration projects, Gh(&\wtth your

. . \
colleagues to develop a study group that will focus on

feminist theory and/or on ways in which disciplines and

4 ' . .

A) .
courses would nced to change in order to reflect the tuﬁk

that women are half the human race.
' Fl

Objective 3 ,

To provide for project goordination to help eusdre quality

Suggésted Activities for Objective 3

1. Arrange for project coordination by a redpected faculty

e

-

member or administrator who is knowledgeable about

women's studies resources and scholarship. Cousider
— - i
requesting a small stipend (according to whatéver amount
-» A

-

and procédure are acceptable 1n yaur\inst{itutiony. for the

coordinator of the pilotMproject; in our coaperating
{nstitutions, at least $500 or released time was usually 3

“

given to the person setrving as project coordinator.

Specify the coordinator's responsibilities. These might

. . ’
fnclude: . . oy ¥
o - '

0 Q!ﬂentifying and, selecting articles for discussion a#

“gsatdwich seminars” or {n study groups

.
o
. AN v ﬂ-v 1 ..b
o ldentifying pid fnviting dist{nguished academic -.

- o . 56— ' | Y
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feminfst scholars to give a lecture, conduct sawminars

L .
for faculty, or pagticipate Iln a symposium

0 Orgdnizing events go that f@culty and almidistrators

will wahit to attend because the events seem {mportant |
. —-r i

a privilege

o Ildentityfag~dnd sharing feminist scholarly articlas
approprlnte\tpr the interests of the target group -
Py
(follow-up discussion on a ofie-t8~one or smal l-group

bagis should be arranged)

2. Provide for a librarfan to be avatlable to asaist faculey
‘)"' ) ' e 4 -
and administrators who wish to tdentify and retrieve new

scholarship of women appropriate to various cufthcular

and/or adminjstrative areas. Make sure that the deai

1]
provost, vice president, or project coordinator publicly

announces the avallability of a librarian who will help

-

\ faculty who are seeking appropriate materials by dhd

about women for inclusion in thelr courses.

Objective 4 ~

To engage a small number of. faculty in depth of study and
- Ay

O

course- revigion in light of the new scholarship of women
‘ _‘ . +

Suggested Activities for Objectivte 4 : v

1. Offér competitive stipends (at the level ordinarily

! of fered for faculty development in youﬁ‘ingticuciong, and

L] {l“
{nvite proposals for summer study or released time to be
ugcd‘for the purpose of pr;)nring to reconstruct part of
. ' "‘ ..l""‘\‘
4.4 codtse’ (one or more lectures, a unit, or a major

. . 'Y
L -57-, : - e
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2. Encourage those faculty members who have little or no

knowlédge'of women's studies scholarship to work on a

-

team or colleglal basis with those who do have such

I

knowledge nnd who have related teaching or research

P

\ {nterests. A )

3. Sugdgest the use of female—mala‘fnculty teams, when

- . feasible, to communicate that the p;rticlpatiou of both

) | men gnd women {8 welcomed nnd valued. .

. 4.)Conhider and select a focus for these efforﬁs. Some
successful curriculum inéegrut!on project; have started
with a focus on introdﬁ@t&ry liberal arts courses; others

) have 1nvifed lﬁtgrestpd facul;& to begfn with any course
lavel, unde}gradunté or graduate, at which they wished to

, \ start:-"~ )

) Prellllng?y l;dget for the-Pilo; Project 5 . r
Noy draft a prellhinary budget that will cover the costs of
a pilot projeét encompnsging at least three of the four
cntegorléé'af suggested activities described above. (See also
*‘.Segtlon J pﬁ this chapgér.-whiéh notes sohe items andl009ts.)
’ #aving a Lre]lminary buéget‘will be of help to yo;,when you begige
. to explore aﬂh cultivate administrative and faculty support.
y . "
\ ) N ¢
Y S 3
( t & 4
: | i *
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Sectiog,J: How to Requast and Secure Fands
—5 -

General Recommendations

-

In general, we recommend that you plan to start with a
reqqést éor at least twice as many dollaré as there are enrolled
Qndnrgruduate studedts at your instftution (for example, 35,000
or more {f the inst tution has approﬁlmntely 2,500 enrolled
'undergraduate studeny{s; 510,000 or mo}e if Fhe institution has
;,000 students). 1If Jour {nstitution is small (fewer than 2,500
M S
gtudents), we suggest that you try to obtain from one or more
sources at least i?,SOO for a one-year pilot project, although
you might be able to {nitiate eignificnnt faculty development

. .

work with less funding-—perhaps $1,500--1f strong administrative

znuP#aculty support "and effective publicity make the effort seem

important and exciting. 1f you ard in a "nnivewhat enrolls
more than 10,000 students, 1t ought to be possible to obtain
.320,000 (or more) from one or more sburces, including the
president's or chancellor'sg contingency fund, endowment monies ,
" alumni/alumqaa fund;. faculty development monies, and
distinéﬁighcd-speaker funds.

\ .

- An insti{tution committed to high—quality instruction for all

e

students--male and female--should be willing ¢to allocate Just two
- N
dollars per student for a pilot project designed to serve as a

catalyst to improve the quality of education for all students.

U Uf some argue that a éurrlculum intpgratlon‘pilbt project
probably .can't and won't serve all students indirectly and «ll

, : ’

-

faqulty departments directly-in,one‘yearf?you'mighc reply as
; , . T =59~
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follows:

»

o A pllo{ project can present some speakers and activities
that should se of vnlue-to all faculty aod administrators
who are Interested in the quality of general or liberal
arts education offered to students.

o A small number of selected departments and faculty
members can develop models that other departments and
faculfy can review and, 1f they thlak them
valuable, can adapt to their own needs at a later date.

[t 18, of course, true that no pilot project can serve all

faculty, staff, and students in one year. The purpase of the
pllot project is to begin to develop'a few model curriculum
inclusion effort{ and to help a relatively largernumbgr of
‘faculty, adﬁlnlstrators. and staff become famlliar with and begin

\
to evaluate some of the new scholarship and perspectives of
[ .

women . l

Assume that you can and will be able to obtain t*!:amount of

funds needed Lf the rationales and objectives 8n§[nesehted

carefully and appropriately to those who sect prioritfeé and - .

L

control faternal funding. As'pointed out in Section A -of "thiy
v '

chapter, an institution of higher educhtion cannot really fulfill

M . {ts commitment to offering all students an education of.high '

quality unle%p the fnstlitution strongly encourages and sbpports

1 .
faculty efforts to {a) befome knowledgeable about the new
J

scholarghip on women and (b) significantly reconstruci the

curriculum in light ofqthe scholarship of women as well as ®men.

v =60-
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\
If you and just a few influential faculty and administrators

recognize how compelling that educational imperative is, you

should be able to foster the support you need.

Kxploring Possible Sources of Funding

Look into any or all of‘the following as you explore avenues
of funding for your project.
o The president’'s, chancellor's, provost's, or vice
president's contingency buaget or discretionary buaget
o - Fuads available for faculty or staft development (thesc
. i

may be adn¥Ristered through the offices of several vice

-

‘pregidents or. deans)

-0 Endowment funds designated for faculty or staff
deyelopment (allocation is usually controlled Sy a
central off}ce or a fgculty cowmittee. but priorities may
be {nfluenced by the presideht, vice preqidente or dean).

o An ingtructional devélopment grant specifying funds for
currchlum, institutional, or faculiy/sfaff dévelopm%pt

o Funds degignated for guest lectures (these may be

obtainable by submitting a proposal to a faculty/student,,

committee) 9 ’

o Departmental funds slot#ed for guest lecturers,
colloquia, staff development, faCulty{staff travel , or
M the purchase of librgry_bdoks and'journéls

0 Libra unds for the.purchase of books or journals
1 . . . . .

F . o
Esttwating the Costs of Your Propqsed Project Activities

’

Below are me expense items you should take into account
-61-




when you are estimating project costs.

1.

Feminist scholars and' speakérs: Honorarta generally

tange from 5200 to 31,500 per day. Travel costs include

round-frip plane fare or milecage, hotel dr motel

X

expenses, and meals.

¥

Photocopying scholarly materialsg: Estimate that journal
articles average ten pages each; that each participdting
faculty member or administrator will need one copy of an
article, and that éhotocopying costs will be five to ten
~

cents per page. flf you develop study groups or “sandwich
seminars,” estimate that 10 to 20 people meeting weekly
wgll r;view about ten articles pelj semester. Takeainto
accéunt the probability thaé you #i1l want to dupficage
additional articles from time Yo time in order to foster
the {nterest of selected ind{viduals. ' :

Publicity: "Include in your eft{mate the cost of printing

fliers to announce symposia, "sandwich geminars,” and

) T
distinguished "speakers. Be sure to fnvestigate free or

low—cost mesans of campus publicity that may be available

2

. at your insgtitution.

' | -

Planning and promotfng,eQents: You may wish to mafe

available l1ight refreshments before ‘or after project
A
events. Aud for a major. event, you might wish to sponsor

a luncheofnt or dinner in conjunction with a presentatkon*
. o

-
.

by a distinguighed speaker.
Stipands: Conglder offeriug,sgipeAds for faculty who are

«

-62-
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aogaged in some depth of stuay and course revisions. The

amount of the stipend should be neither higher nor lower

than that ordinarily offered for faculty development
activities at your institution. (It might be appropriate
to offer from $100 to $250 per week for a project of

summer study and course revision that rums threa.to six

.
weeks.) -

S ]

6. Staff support:  See Section 1 of thig chapter for

specl fic suggested responsibilities.

7. Acquiring books and-journals: Congider the costs of

purchases for the library as well as for individual
fdculty and administrators. ' .

Developing the Written Proposal - ) :\

4
1
' After you have obtained oral commitments of support, ’

Intluding the willingneds to designaté some funds for a pilot
prqject: submit to the appropriate adhinistrator or committee a
well-written, brief proposal thaé explains yh} a pilgi project is
needed; why 1t is conaistgnt with your {nstitution’'s mission,

- what specific activities and *budget you are probosing, and why

. .

the activities and the” financial commitment will have an
important impact consistent with the objectives of your
fnstitution and your proposed project.

Here are somevuays'td prepare: - ‘

1. Double-check to make sure you have fac&%&y g%g

administrative support. '
3 o. Prior to-fornﬁlly requesting funds from any
v ~63-
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adminigtrator or faculty committee, preparc s draft

verston of .a proposal, including a tentative budget;

“ ' Yabel each pagt DRAFT; and share and discuss the

4

proposal with the core leadership group-members, with
faculty who have indicated an interest in being
lﬁvolved with the curglculum 1htegr£tion pro)ect, and
with the key adminlstrators and/or coﬁmittce members

whose support you need for tunding and/or for

“legitimacy.” Ask for their syggestlona and nddﬁce'

~

ceghrding the proposal’s conteﬁt, the possilble
- . source(g) of internal funding, appropriate ways to
request the fundg, and so on. Do the persons who
control ot Influence the allocation of funds think
yohr proposed budget is reasonable? 1f they express

reservations or concerag about any aspect of the

proposal, ask what suggestions they can oftfer for

fmproving the draft or addressing the problem.

o Then revise the draft, fncorporating, insofar as

> w

. .possible, the suggested revisions for content and
style. “Circulate t he¥ghevised draft” to the same

beople, with an expression of thanks for their help in

:\
improving the draft aud with the ackdowledgment that
’ \

. you've endeavored to revise in light of their

4
~

suggestions.

Z. When you feel reasonably sure that you have commitments

*

and assurances of support from a number of respected

! > . =64-
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faculty “and adﬁlnlatragorﬂ. 1ncludlﬁg those who control

ot 1nf!puncé funding, aubmla,tho written proposal tq the

apptopriate administrat
A - .

or(s) or fommittea(s).
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Section K: Key Steps to qu;! A Su-ary

_ 4
Complighce—ogicnttd legqlistic approaches had appeals are

less effectiva than pronQsional otes in helping fucuii{ and |

R '

-

administrators.to internalize a commitment to promote equity for
a ‘ o

women in the collegh or university. . N

- L. Definelprojgcts and goals in terms broad enough
- -

cOncéptua1F; to enable facﬁlty and administrators to

]

\' ) recognize how and why educational equity for women is

consigtenty with and essential for scholarly and N

s

- instructional {ategrity and excellence. )

2. Emphasike how and why sex bias in research and in -

- .

‘B' curricula raises serious questions about scholarly and
educational excgllence anQ‘integrity, and should oo

therefore be of concern to both women and men and to

[N

faculty and administrators.

3. EncBurage administratérs and faculty to support and
. 2

prombte én equity project or goal by explaining and

+. demonstrating how and why the project or goal is
consistent with the person's‘own scholarly,

. instructional, or administrative interests and values.

¥ a

(For example, 1f a provost is committed to liberal
education, ré&ate your proposed curriculum integration
_project to liberal educat}on iésues; if the chancellor or
vice president is concerned'abodt attracting more
external funding, point out that curriculum integration

'project; elsewhere have-attracted foundation support.)
. T ¢ 66 /
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4. Give facultyrﬁpupific suggestions to help them

. .

' inégrporace reeéaréh'by and about uoﬁ&n ianto raegular
academic courses and programs, Similafly, éife‘
adminkﬂ%%atoré and facldlty committees 8péki%éc

" suggestiong to he%p ;hq& revigé an administrative policy
or pfod‘dure in liéht of thé_tesaarch'of women. -

5. Conceive of youricsucatioahl effort as a team or task
force effort rather than as an tndividual efforc.

6. Focusg 1n;zial efforts upon.fostering Lthe understanding

) and support of.admi:ﬁ,frative and faculty opinion
. leaders, those to wﬁom other faculty administrators are
. most likely to look for inforhation, for help, or for
LI U
- . préfesiional and/or f{nahcial support. .
- 7. Engagé the visible support of key opinion laaders to ‘

+ ° 1influence other tndiv¥duals and departments to begin to

- . support youf project.

8. Deverbp'an approach thaf will visibly demonstr{te ghat -

your project or effort %s of professional concern and

interest, to women and men,.faculty and administrators. f\
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' Differences among women, as among men — including’ differences in
 wcultural values, race, class, and sexual preferences—should be _
acknowledged and studied in ways that do not violate the integrity of
. individuals or groups. _. ‘ b 7
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‘gection A: How to Foster Both Awareness and Quality

’\\g As a projact coordinator, you will need to develop §0ur own
awareness of feminist scholarship apd critiques in a variety of
’ - .

‘disciplines, and. you will nded to find efficient and‘effeqtive-

. X :
ways of helplag other chultyrand administrators bécome similarly

P

aware. SIGNS: A Journal of Women in Culturekand Society is

.

particularly helpful, for it contains specific‘afticﬂes*and

reviews of high quality that you and others. can share with
N ¢

faculty members and administrators likely to be 1htcrested in ,a

particular topic. Mengs Studies Modified, edited by Spbnder; A

~

Feminist Perspective in the Academy, edited by Langland and Gove;

‘e

The Prism of Sex, edited by Sherman and Beck; and The SIGNS

1)

Reader, edited By Abel and Abel, are useful for those who are

" trylng to become familiar with academic feminist critiqueé
paertinent to a number of disciplines (these works are listes\in.

the Bibliography). ;

To help engsure that the i::;’!ulum integration project asg a

whole will be of‘high quality, and to help individual facukt} )

- members make substantive changes in courses when they try to -
! L
intégrate the scholarship and perspectives of women, it is
tecessaty to provide faculty with many' opportunities to study

feminist theory and feminist critiques of the tesearch and

@ssumptiond’unQQIIyﬁng the traditional disciplines.

Suggested VWays to Begin ' ' -
1. Inquire whethet your institution's library subscribes to

SIGNS: A Journal of Women in Cul;uré and Society. If the

—73— . ' (13
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.

journal {s not avallsble, arrange for the library to
subscribe and also to order ‘back issues. If the funds
for your project have not yet been allocated, you and

other faculty should communicate with the Qpﬁropriate

academic officer to -expréas,your concern about the

.

importance of having this iﬁportaqt resource regarding
the scholarship of women added to the lihrary promptly.
Make gure the library includes or purchases, in addition

s !
to SIGNS: A Journal of Women in Culture and Society, the

four edited volumes mentioned at the beginning of this (’i'

chapter: ’ . . .
Organize informal luncheon discussions or studf groups,

gnd distribute one or two artfcles from a collection or .
[ %

journal of high quality from an academic feminist, .

perapective. A 0

~

o Try to arrange f%r the first presentations or

3

discussibns to be led 'by one or more peréone who are

2

truly kaowledgeable about womed's_studles scholarship
“ A

: y v
afid critiques, and who are likely to be respected by

traditional faculty .as well as by .women's studies
\ N 7
faculty. : v’ ~

N v o~

o In order.to engage diverse faculty, rotate
responsibility for facilitating the discussiop.
$

o When you are assighing co*quilﬁiators for discussion

of pargisular works, pait someone Who has women's
[ ’ ' . ’

L. 1Y : .
studies expertise with someone who has 1liétle,or none.

P . ]
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. - {
: ‘s’ Wulty member and scholar
\‘ from your own or a neign 1og institution to give

o Invite a women's stud

presentation aboug the kinds of new quesdjons and
»

materials she or he is trying to incorporate into one

or two coutrses. The person'ehouldﬂbe asked to explain

how and wny qneations'and materials chnlleng:‘Sf

signi ficantly depart from accepted principles in the

discipline. -
Plan and.organize a eymposidm or major'academic event. to
which all faculty in the institution will be invited by
the .president, chancellor, pggjcst vice president for

academic affairs, or dean.‘_This avent should be designed

. . 1 - . -
80 that it (a) is of high academic feminist quality and

(b) seefls presrigious or Important to attend, (Chapter

1, Sec n I, Yncludes televant suggestions )
Since faculty membérs will not be able to-make*-of even
prepare to make—-substantive changes 1in theit thinking

” . .
and courses unless they really study apd grapple with

high-quality academ;Z/ﬁeQinist critiques, analyses, and
"

scholatship, it 1s portant to arrange for small but

gradually increasing numbevs of faculty to obtain

S
A
released time, summer gtudy grantd, or o&;er incentives*

"i‘

to encourage and assgist them to engage in &\carefully
developed project of study and course reviaion. Because

many institutions have policies that deny faculty

. development” funds for course development or revision, you

!
e ~75-




may nted,to conslder ways to justify a departure from

\J -

suclt a polcy, or to make it clear that the work being

pald for is really research, pdt just course developument

» . or revision. So that theylwill Lnd;ystand the difficu]fy,
and complexity of the work that should be unde}tqken by
the/fgzulty participants, key adhinis;raéﬁrs and §aculty

who are &:emt;ers of faculty develo\pme?ommittees dhould '
be invited to partlcipatg in s&udy groups or Q;herWise be .
involved in reading and #onfronting academic feminisgt

. - - +
critiques in a serious, gubstantive way. . :3

5. The Sourcebook for Integrating the Study of Women into

. < .
) the Curriculum (see the Bibliography) is a valuable
. (5

resource for people who are starting curriculum
L integratioﬁ ﬁ?bﬂecgs. The Sourcebook includes resources
for faculty development; an annotatedabibliography |
N ' oigqnized‘by hcademic and professional fields; and sample
materiais; such as assessment {nstruments, conference
agendas, requests for pfoposals, and statements to
communicate with facul® and admid{strﬁtors about project

gdéls.

The Process of cn;gggj—SIow and Developmental

\ _ ¢

The procesd of formulating a feminist critique of ohe‘s ownt
. courses and of the scholarship, premises; and methodologies
t‘aditlonally acéepted in one;s own diéciplipe is slow. Major

changes in awareness and behavior cannot and do not occur
~ - Il R

rapidly--either in individuals or in projects. Project
. . v
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~ L
coordinators can facllitate thegtroqass of change by bringing in,

. S -
knowledgenble. effectiv¢ congultants and. by sharing articles, .

- . critiques, questions,® exemplary ayllabi, and insgights thqt will
¢

iavite and encourhge fuéulty and 8taff to reassess what they have
3 LY

becn thinkkpg, rea%}ng, teaching, or doing/{ An article relevant
Q)

to an 1ndiv1dual s or.a group' '8 own profeseional Interests can

impel seriqus thought.' . :

-% Do not fdrget that the process of chahge is very, vaery slow.
When you are feeling discourdged, remind yourself that a number
of distinguished academi ¢ feminist scholars and speakers have

: ~comment]d.that they are embarrassed to recall how thejr dwn

. )
course 5d to relnforce the exclusion of women. It cOok even

the most distinguished femintsc scholars many years just to sthrt

questioning what they had learned in graduate school about what

sorts of meople and principles were "major" or “"important™ enough

to deserve serious study and analysis.

¢
-
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Section B: How and Why to Develop an Mvim’ry Co-l,ttce

»

mm qbout an_Advisory Cosmittee: An herci-e

The exercise that follows is dosigned to help you think .

spacifically about the kinds of people to 1nvolve‘yhen you are

—

trying to foster and maintain académic feminist quality and also
\
faculty and administrative support after you have obtained some

%nstitutiorﬁxl funds. Huving a core group of r,espe(;‘ted faculty

&)

and'administrators who are supportive of the project 1s usually

essential 1f you expect to continue to obtain institutional

-

funding. T

To begin this exercise, assume that you have just beén

designated coordinator of a campuawtde"effort to develop a "womén

L

in the curriculum” project, whose purpose will be to encomrage
t .

and assist faculty to integrate women's studies scholarship into

r,//f‘\\.

At your institution there are some faculty who teach women's
N 3
studies courses or have a commitment to feminism. The

their cersas.

administrators at your school do not want to see any new academic
departments developed, but they seem willing to give limited

administrative and financial support to the “women in the -

curriculum” effort. The chief academic officer (provost, dean,

‘vice-preaident for academic affairs) at your institution has

indicated a willingness to allocate some funds to briag in
speakers and otherwise to help faculty consider why and how they
should incorporate the scholarship of women into their courses.

He bt she expects you to dehonstrahe that a group of faculty and

’ . ~78- . . -
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administrators will help ansure‘th) fairness to and the

e involvemdnt of both women and men and (b) representation of

faculty from diverse depaptmcnts and academic divigions. You
want to ensure academic and feminist integrity over the long run.

Recommend that the chief academi¢ Qfficer appoint a

~tommittee to assist and advise you. To ensure that the committea.

o

- . ~membership is broadly representative, credible; and %ffective but

also includes Ehehﬁcudemic and the women's studles expertise you

.

. « _—
. congider essgential, recommend the appointment of at least eight ¥

. persdns, including yourself. Your list of recommendationg should
‘ H

-
-

engure that!

0o At ledst’ half the appointeés are knoWledéaable about SR v
women's studies teaching and écpolarﬁpip and/or have a

'commitmgnt to feminism

¥

o At least half the appointees are respected for their

0

. -ability as teachers and scholars (at least two are very -
- .
secure and establiahed) whether or not they have women' s

studies experience f?\\' f .
] o The committ clﬁd;s (a) at lea;t ongfhdministrat}Ve' | ‘

staff ﬁ:mber who reRorts to either the chief academic

officer (dean, provost, vice presgident fo; ucaéimic

.

affairs) or che chief,executive officer (president \

chancellor) ox (b) an administrator or faculty member who .
‘ +

L hps’denonatrated “pol{ticql“ 1nf1uencesd1th top

3

administrators and has the ability to locate and obtain

3o

-

funding _ .
| 79~
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Include yourself wand your roles and characteristics ag -you
. ( sk .

think of the members n eded: Think of the peop%é at your

B -institutibn."Now draw up-a list of eiéht persons\.ipcluding ' : %2
* L. [ . L A

A
- .

yourself, in light of ‘the criteria*listed above.
Double-check your 1list by analyzing it in terms of the .

- _ foilowing matrix. If possible, try €o ensure that half the .
- . e ’ . R

proposed members possess some knowledge of and commitmegt to |

~

academic feminism. ’

. . \ I
) "
-
) v
o N. 4
.y
N
~
o
ﬁ - -
N ~
s 1
.
¢ o
- \
\ - ~azm - N
. N » - .
¥ o
.
-
' -
a
~ -
.
A}
Y
. Ay
- S
- - e 2
- "
N Fl
.\
1
. 4
-» ~




LI } > [ .. \ 9 ) . ~ , < -~ M
Lot ) ‘ ) . . . . \ ] § .
tl . ’ ' ’ ! ’ T . » - ~ hd \ .
" Academic Rgpu- Influence re- - Women's Studies/ <
R . : /tation in Your garding Adminis- LI Feminist Knowledge
\ . Tifle or Role " Sex \ Institutti? tration and Budget . and Commitment \
B . Ly . = .
. : . \ . ' : , ~ o ‘
2. ) ‘ . ' TN
==r - LaaE 4
+ 8
3. - > i (.~ ‘
‘ L i
‘o) . : '
. 0
» 5 b . ¢ ' ( -

Once you hav-t¥mpleted this exércise, ¢hink about each'person you have chosen for your committee. What s
are the potential risks and advantages of having certain kinds of faculty and administrative representa-

- tion on your committee? Think about each person's reputation, attitude toward wpmen, power and influence,

' and/or contacts with different constituencies on campus. Try.to ensure that your committee 15 multi-

- racial.  If you think the, people :you have chosen bring. gome liabilities, repeat the exercise with a_

_ trusted colleague. Then review the pros ahd cons of having specific members on the committee. Is there

.anyone you feel should be consulted privately and, if interested, be asked to‘hbntribute,.put'ggg_be in~

%cludcd'on the committee because :she or he might be too divisive? Think about how you and your core group

" can use informal contacts and friendship networks to ensute that the core group 18 seen not as elitist

"-or exclusive, but as liaisons to communicate with both faculty and administrators. .

R AU 1




.  Should You Use an Existing Committee?

You should congider the pros and cons’*of ustng an exleting

coﬁmittee instead of arranging for the establishment of a

- ~ ©

separate advisory cBmmittee. On the one hand.'suphor; from an

established, powerful comnui ttee ﬁay help give your\project

- .

legitimacy. pp:the other hand, the academic feminigt quality of
your program can be threatened by Aependeﬁce on af existing
’commiféze.if it does not inélude committed and influential
academic feminists. Does your institution now have a powerful
i? curriculum review committee or }Qéulty developmgnt funding
committee that includes people ého can be trusted to make a
segious_effort to understand and ensure the academic feminist
Integrity of your projeét? If so, you might decide to work

through that committee on matters pertinent to 1t and to your

project activities.

. Ordinarily, in thq early stages of the project, you will

want to cultivate the support and understanding of members of

powerful curricula committees or faculty development cogmittees.
I 4

But you will also want to have a geparate advisory.commjttee

whoge primary business fs ensuring the deg;lopment of and
securing ingtitutional support f@r your fachlty development/
[}

curriculum “integration project.

The Question of Using a Committee from the Women's Studie-,

-

Ptogra-

We think that, for several practical reasons, there ghould ——

+

be a visible and functional distinction between a women's gtudies

-82~
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program committee And an delsory commi ttee for a faculty
davclopment/currlculum.lntegratlon project, even though it is
deslrab]éwfo have sdﬁe overlapping membership, as well as
Coordinatign of activities and objectiveg. Usually, womén's

a\ studies programs are by necesbity é6ﬁ'1tted to {he goal of
delivering high-quality academic.feminist courses and acadamic
program options to stﬁdents. They therefore tend to‘'involve apd
rely almost éngirély upon faculty already Knowlgdgenble about ant
committed to feminist -scholarship and values, because the
presgure td delich‘high—quality women's studies courses and,
programs immed jhtely leaves few resources wfth which to
concenttat? on lodg—term cq)tivution e fnéulty who a}e not
yet knowledgeable about femfinist scho}nrshlP or committed to
femlnistivalues. '

Like a women's studies program, a good currlculum
integration project has as 1its long~term goal a }eminist i:}
transformation sf ag;demic and professional courses and programs,
The aim is for all’btudents to have access to courses and R
programs in which feminist scholarship and values are thoroughly
integrated. B;t the prima$§§£h0rt~term goal of a faculty
deveiopment/curriculum integration projecg'shou]d be to encourage
and assist faculty and administrators to develop ehpugh knbwledge
of and réspect for academic feminist scholgrship and values tﬁat
they wil&‘be ready, in two to fivg years' time, to integrate such
perspectives into their own ?rofesaional préctice.

\

The short-term and long-term goals of women's studies

-83_ LS
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_and a women'

a

- . s

programs and curriculum integraytion projeéts.age mutually
- . .

'suppg;}iva, but by no means ldentical. Simply merging the

committeea and adantstratlon of a currl‘ulum integration project

tudiea program will ulmosl certatnly lead to h

subordinating one .(t.and’ouc set of short-term gosls to the

. _ ) e .
other, or sacrificigg one for'the other. Bath strategles are

needed to promote long-term curricular, institutional, and

-

) v
societal transformation, FEach wrategy needs and desenves t be

advised and supported by people comnitted to enguring if%-g owth,

N

effectiveness, and quality.

E-]
In an {nstitution that has a women's studies program, the

-
-

“women's studies staff and gommittee members are llikely to be

primacry internal resources to: a curriculum 1n§egrntlon prqjéét.
Developing a distinct advisory committee whose membership
1ngludee sonme members‘of the women's studies program committee 1is
one way to help engure that your prdject's priorities do not- "get
lost” ‘in or become subordinate to the efforts to deliver Qogbh's
stud%es courges and programs to currently enrolled é{&dents.

(See also Chapter 3, Section*C, for additional suggehtibha

of ways to.work with an advisory committee;)#

-84~
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Section C: How to Develop a Broad Bape of Faculty:-Support
- S alil

-

An - incluslon project founded upon both feminist principles - ¥

\ ]
and ‘the pr?ncibles of planned, effective change {n the curriculum
and the inst{tutional environment should welcome and invite the
pnrt(qlpaiion of women and men (at all levels of staff, faculty,

antd adm{&istration) who would like to help promote tﬁe effo}c‘
- ~The principles of planned change recommend visiply
involving, at a ;éry early stag;'of the project, those who are | ;
b supportive and influential lnithe Institution. But project

a

leaders committed to lnclusion should invite, 1nc1&&e,
: ’

acknowledge, and support knowledgeable and helpful women and men
who do not “yet éo;sesq much influence or power--in addition to ~
in?olv{ng those who already do.

\1 r The realities of limited %unding and limited staff time will
no doubt prevent you from working intensively ahd simultaneously

._. wigp ail the groups and individuals you would iike«to ihvolve. .

Thefefore. you will have to set realistic priorities, emphasizing
in tﬁe'early stages of project'implementatlon a relatively small

number of objectives, actiwvities, and target groups.

' Suggested Priorities

The primary projec; and {nstitutional objective should. be to

move toward the development .and revision of academic courses and
&

programs to make them jnclugsive of the scholarship and diverse v
perspectives of women as well as men.

Strive to sustain the parkicipatlon and support of a number

of respected genfor faculty:—female and male--and of other
‘ -85- ¢
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faculty members, both senior and junior, including those WPO do

and those who do not yet possess women's studies and/or feminis

knowledge and commitment . Strive to do the same with selected
cow

department chairpersons and with at least one respected sendor
. . |
administrator. -

Securing Commitments .

Here are examples of commitmeants that you should seek and

cultivate: ) l/'- ’ ,

1. Ask a few reséected faculty or adminisfrators to share
and discgss with their colleagues an excellent acudem;c
femipist scholarly article appropriate for.their
professional interests.

2. Ask a department chairperson to encourage departmental
colleﬂgues to read and assess an acadeﬁic feminisg
Journal or book pertinent to the dlscipliﬁe to help
decide whether the library should purchase {t.

3. Encouragﬁ the members of a department to 1nJ&te a
distinguished académic feminist scholar in théir field

give a faculty colloquium.

t
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Section D: Hew to Involve Faculty

Using’ a Self-Reviaw Instrument with Faculty ' A '
.o _ . . .
The questions and suggestions in the self-review {nstrumant

that follows are particularly appropriate for faculty in the"

humqpitias, social sciences,*qr_biological sclences and/or for

’

_€aculty in professional flelds such as education, social wel are,

1

aursing, and other human gervices fields. We recommend that you

use the instrument, as follows, to foster faculty interest in and

concern about the quality of the educd}ional'experlence they._ are

offering thétr female students. i

1. Faculty participation in self-reylew and course

reconstruction gshould be volﬁntarz. but should be
invited, encouraged, and whenever pogsiﬁle, rewarded.
Administrators, as well as project staff, should
communicate that the self-review questl!ﬁs and
suggestions, iike the project as a who}e! are designedr;é

help faculty who care about excellence and about

MY

students, and whbd therefore want to assess how inclusive
thelir courses are of the fésearch. contributions, and

perspectives of women as well as men.

[y

2. Qelect from below. the questions and suggestions
appropriate for the faculty you wish to involve. Then

ask the provost, vice president for academic affairs,
DR " . ]
dean, or department chair to encourage the faculty to.

.

analyze their courses in light of these questions and

)

-

suggestions.
"87“ \l
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3. (Arrange for the faculty to bf asked to use these
A
quagtions. to analyze their own course(s) as prepgration

for a consultant's visit, Give the consultant (a) a copy
of the questions and (b) information aboug the teaching
— and ‘research areas of the facultyhbarticipants, so that

the consultant can be prepared to answer ‘5ecific

questions effectively.

4. Do not ask people to respond to the fnstrument by mail;
such an® approach frequently evokes fear and susplicion.
Instead, use the instrument in workshops, where helpful,
reassuring consultants will be aVailable.

Self-Review Instroment ’ P S
L g .
If yod want to make sure that your course is inclusive of
' )
. ; and informed by the research and perspectives of women as well as

g

A -
mip. here are gsome questions and suggestlons to help you ensure

that your course will develop the interest and aspitationslof all

studenfs, female and male.

Ask yéurself:

1. Does the course I am teaching present and discuss some
"major” or "important” writers, attists. tfeoreticians,

.

< }
or contributors? If so, how many,of them are men?

' -£-. How many are women? How many'are men 8f color?

- —— How many are women of color? '

2. How many of the required readings were written or editedh

" by men? " How many by women?

-88-
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3. If this course {5 a professional ohe (for ethple, in

4.

«l

* education, counseling, nursing, .er goctal welfare), does

-

ﬁdt incorporate some serious research and cr]tiquee by

feminist scholars_ who have analyzed the ways in which

. )
relevant inst{::::one (such as schools, hospitals, “and

agencies) reinforce the status quo, with rcépect to gex

- / . v
roles and distinctions? to heterosexuality? to ethnic

Y -

concernsg?

If this course does fnclude material by or about women,

how and where does that material appear in the course?

Y

Do the research, théories, contributions, or perspectives
of women, as 1 present them in this course, occupy

-

proportionately less time' and gpace in the courge than

those of men do? approximately equal time 4nd space?

4

more time and space? Where in the course do I
discuss women'y regearch, theofies, contributions, or

perepectivgsa(for example, as a single unit, {in several

units, or throughout the course)?

a
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5. What am I feeling or thinking right now about these

quastions? [ s

- ¢

6. Do my answers to questions #1-5 indicate that men's

contributions, needs, theories, or critiques are

tecelving relatfvely more time, space, and emphasis in my

v

courgse than women's are?

Q _ i ’119
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J Xf you would like to be referred to resourceg (pdpple and/or
1 : ) * - '

| ?) vt if > ' o
-publisghed materials)’ 8- could he(f) you identify omeh's
’ . Ty ° \-'.' ’ .
sqholaréhip and perspedtives pertinelh: te your dourse and your
. ' X

I
4

general f%eldﬁ Interest, ,plesse complete and"
N~ -

-

t’x& tbf; form.

- . (
I would l1ke to 'be referred to resources that cédld help / .

s

- we 1dentify women's scholarship and pefspectives
pertinent to my course(s) and general field of interest.

- Y
My teaching areas are: A

-~

. ] ,
Name: ‘ .

Depar t&:\t: . j
. "~ Campus address:

-

Phone/hnmber:

7
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Section E: How to Involve Adminisgtrators and'ﬁontenching Staf
- e — -
/

Integrating women {nto curriculum content is Just one of the

s

ways in which a college or uuniversity needs to change in order: to

demonstrate institutional respect for and ancern about women as

well as men. To assess whether other areas of policy and
practice need to be addressed, involve a few administrhtors and
professional staff in considering how the new research of women

can help your college or university‘to address its enrollment and
4

recrui tment problems and/or improve the quality of services and

%

\;“ ‘education for diverse new student clienteles.
- 7 i

We suggest that You obtaln from the Project on the Status
and Education of Women (of the Association of American Colleges

in Washington C.) its Studies and reports addressing the needs

and_problems of re-entry women. These materials give valuable

information about such topics as admissions, trﬁnsfer, resldency, *
A )

part~time study, alternative degree options, graduate study,
LY

financial alid, counseling, and student support services as they

pertain to re-entry women. The reports developed by this Project

will help faculty and administrators who aré concerned abbut the
' quality of services d policies, as well as about enrollments

and revenues. f

Questions‘to consider include the following:

. N
o Is enrollment declining at your institution? Are efforts

being made to recruit and enroll nontraditional
gtudent s——for example, mature women and men and/ot

minority students?
- -
_92_
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o What is }oug ingstitution ;r unit doing to ensure tﬁqt:
curgiculum requiremenss, pre;equlsites, and class
schedules are appropriate fof the educational, career
development, énd personal, goals and needs of diversge "

¢ student cliemteles? :
(4 N - . 1
o Have faculty in nCademlc and plofesslonal departments, .
~ b [

and have staff 1n the student servlge and che business -

and finance offices, been engaged 1in workahops and
M \ '

discussion groups designed to familiarize them with new
¢ . co
vresearch by women and minorities-about the educatlonal,

personal, and prbfesslonal:deveIOpment needs of new

; N
student clientelesg?-

o Does your institution offer flex—time or have gther = N

sPolicies to accommodate the fact that academic, student ' §

service, apd business offices often should be open some
& . ' ' ) .
evenings and weekends to serve those students who have :

-

Job and family responsibilities?

IS ¢

Invite some potentially_helpful and interested nonteaching

-
.

professionals to Qarticipate in the effort to include women and
women's research in all areas of institutional pracflce and
policy. For example, you might try one or-all of She.ﬁollowing
ideas: L '
l. Encourage a professional librarian to (a) help faculty
and "also project coorddnators 1dent1fy academic feminist

books and journals and (b) help arrange for the library

to obta{n these materials.
_93..
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A Y
\ 2. Invite a counselor, pasychologist, or student service‘

staff member to (a) assistgproject ¢oordinators to become

’ ©  familiar with cognitive d&pd moral developme“f principles,

including those formulated by feminist scholars and

theoreticians, and (b) periodically evafuate and review .
project activities and approaches to ensure that they are

appropriate for participants' levels of interest,

. ' awareness, and commitment.

L

3. Invi‘e a ;\onteaching;!staff member who has experience 1n

@ -

conference planning to assiet with the planning and

B
]

organizing of events.

4. Design §0ur project so that it develops faculty and

[

admipistrative interest in and support for other | -

equity-related issues (in addition to curriculum

- A §

integration), including the active recruitment and hiring

of women and minority faculty and staff. Work in close

. . .
"~

& cooperation with the equal opportunity/affirmative action

‘ . - N . .
coordinator and with other nonteaching staff concerned
about promoting the recruitment and retention of women
and minority faculty, staff, and students. X

5. Consult nonteaching staff members gpo have skills in
7 public relations about promoting on- and off-campus ’
support for your project. .

{ ' ‘

6. Consult professional, paraprofessional, or clerical staff

whose expertise and responsibilities includ® financial

_ p}annfng—or~uanasemenef~théy—ean—be~va*uab&e—soureeo~e£--m*-
o information and adviée. '
~94—
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7. Utilize the technical and orgunizﬁ%ional skills and s
i

assistance of clerical staff at all stages of project
development. Acknowledge to them and to others the

importance of their support ang\izzertlée.

When you decide that it is time to address areas of policy LS
and practice that go beyond the curriculum, consgult Karen Bogart,
et al., Institutional Self-Study Guide.on Sex Equity for ’ .
Post-gecondary Educational Ingtitutions, and/or The Everywomén's
.Guide (complete citations are {ncluded in the Bibliography).
" 1
'8
K
. . v
v . R
v,
»
*
. ‘
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\ k=] - -
<+ 1 ~
. -95~
f N VY i




t

Section F: How to Organize Activities to Emsure Subatantive

Change, Not Just Awarencss

Many women's studies faculty fear, justifiably so, that a
curriculum fategration project could prove migleading to faculty
and harmf“ to women students 1f the project fails to help
pnrticipafing faculty develop 1n—dépth knowledge of and respect
for women's studies. scholarship and the fewminist, vitoes therein.

It 1s crucial that practitioners of curriculum 1nfegration
recognize the following: For fhe person who does not yet.

understand, or want to accept, the fact that the traditional

.

"

s

: curriculum 1s not “true” or “objective,” but rather is

androcentric and exclusfve, the scholarship and values of women's

< i

studies will seem threatening. It is therefore essential that .

uf

/,/yuﬁ/attempt to introduce feminist ideas and materials in ways

that allow faculty and students to integrate them slowly, over an '

" extended period of time, into their own thinking. If you try to v
force an individual or institution to move too quickly, the _;
result 1is likely to be withdrawal from the project, and anAoniy
superficial degree of understanding and change. ‘(,/
In addition to helping facﬁlty and administrators understand

the complex chailenges that a femipist perspective brings to the
classroom, your project can -and should develop myriad ways to get '
people';hinking about and 1n;olved with the new scholarship on
women ﬁe sure to assist faculty to incorporate t@ese naterials

3

in a way that reflects respect for women. It serves fno purpose

to get a faculty member to adopt a_ﬁook or to reorganize a =

_96_
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lecture only to have the person misrepresent or make a mockery of

a woman's volice.

During the early staghe of their involvement 4n a currlculum

integration project, faculty and administrators tend to think

vprlmmﬁhy in terms of édding some articles, books, or other

materials by and about women. This 1is an important, necessary
stage in the development of awarenesgs ugd the movement toward
course reconstruction. Although at this stage project
coordinators may feel concern or even impatience with what appear
to bg simplistic notions and euperficlal';hangee, keep in mind
tﬁat‘faculty participants ;ho have no prior experience in women's
studies need your steady help and encouragement if they are to-
develop a critique of anarocentrlc premises governing most of
what 1s preeénted in 00ur;éa.

At this stage, 1t will be helpful for y#u to bring in
consultants, and/or to share analyses, qﬁeetione; and éritiquea,
t; provide for faculty and’adminietratg‘e some guldlng princlplea
and selected examplee of high-quality academic feminist analyaea.
Project coordinatore and external consultants can COHVQYT"OIBIIY
and in writing, one-to-one and in groupe——thi)importance of
moving towa?g a serious critiéue of the androcentrie asaumptions,
values, and selection criterla on which research and courses may
unwittingly be founded. Be sure to offey specific examples and
;uggeationa; you want to help faculty reformulate 4uest10n8 ad
that they and their studenta will begin to question the values,

naauhptiona methodologies, and'omissions that have resulted in

Y
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the obscuring or subordinating of the work and contributions of

women. T

We recoﬁmend that you study not ohly academic feminist

.

materials, but alsgo materials designed 'to help you understand the

»

developmental process of facilitating awareness, testing, -

evaluation, and adoption of innovations. A work that we highly

-

recommend you read in its entirety is A Guide tollunovgtlon in

Education, by Ronald G. Havelock (see the Bibliography). ‘That
”»
book contains many excellent suggestions for promoting and”

. N
facilitating institutionalization of an .innovation, among them

thc'followlng:‘ )

o Cultivate people's support and visibly involve
1nfldtntlals. )

o Bégln by requesting small, shorf—term {nst%tutlonal apd
{ndividual commitments, rather than ianitially seeking a
major commitment. »

o Coordinate the stages of your activities with those o(i
the potential 8dopters.1

Change, explains Havelock, involves movement through six

distinct stages of activity: (1) awareness; (2) interest and
information—-seeking; (3) assessment of'the value, feaslbility,
risks, and g?wgrds of the innovation; (4) testing or trying oux.
the innovatiye approach or new material gn a small way; (5)
actual acceptanqe,anﬂ.adoptiqn of the'innovation; and (6) ,T
integration of the‘;ew method into one's regular practice.2 1f .

we wish to be effective as “change agents,” Havelock reminds ds,

we must realize that neither individuals nor a departmenf‘nor'an
_98_
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1

fnstitution can “skip” any of these steps if the fanovatiod 1is to
be truly adopted and continued.

How can you and your project co-leaders help faculty and

n - N

administrators move through the stages to adoption and
}ntegration of feminist material or approaches? Havelock

explains:

(2 ¢
You and/or_your colleagues
or consultants must: "

promote to develop awareness

inform to foster Interest and encourage
' 1nformation—seeklng

demonsgtrate to encourage others to assess feminist
materials or approaches seriously

train to encourage others to try out
or test féminist content or approaches

help _ ta facilitate adoption of feminist
materials or methods

nurture to encourage others to integrate feminist .g!i.
perspectives and scholarship into their
dally practice

'
As Havelock ﬁdvises. "you shoulJ try to understand where
potential adopteré‘are in terms of these . . . phases" so that
you are not too far ahead of them or too far behind them in the
complexity pr sqphistication of your terminology and

b4

tecomﬁendations. Havelock adds: "You should be prepared to go

back as individual adopters slip back and to keep up as other
adopters jﬁmp ahead; ﬁnd you should know when to switch from one
mode of communication to another with each adopter.”

We suggest that you frequently review these suggestions of

[N

way!‘to coordinate your activities as change agent with those of
-99-~
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Section G: How to Ensure Both Accepthnce and Quality

v Coordinators of. cufriculum Integration projects must be very
sensitive, empathetic, and patient, for feminist awareness and
commi tment evolve developmentally. They can be nur tured, but

cannot be rushed. The developmental stages of individual faculty

awareness and of curriculum development have been discussed
theoretically by Peggy McIntgsh, directqr of the Wellesley Center
for Ré;éarch'on Women, in a speech entitled "Interactive:Phages

< -of Curricular Re-Vlsion."a Dur thinklng.about developmental
stages has been influenced by McIntosh's work and also by a paper
entitled “M%asuring the Impact of Faculty Development in Women's
Studies,” which was presented by Blizabeth Arch, Susgan Kirschner,
and Mary Kay Tetreault of Lewis and Clark College; at, fhe June
1982 conference of the National Women's Studies Association. We
con;i&ered these theo;eticnl materials and then developed gome

prﬁctical applications, which we are sharing here, to help you

work appropriately and supportively with people at diverse levels

N
-

of awarenesgs.

.

v McIntosh {dentifies five stages in the development of =
academic feminist awareness and curricula. Below we summari ze
(a) her description of each stage and (b) our recommendations for

how project staff and consultants can best work with people at,

that particular level of awareness.

Stage 1

The omission of women from the course, area of hisgtory, or

. activity is usually unnoticed. McIntosh says thit people at ' -
v ‘-101-
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Stage 1 tend to think 1in terms of traditional power, and may
overlook people and principles that are not dominant,

prestigious; or accepted.

Recommeondations for Working with People at Stage 1
: — T

People at the Stage | level of awareness sometimes respond
- ~ Q

favorably to a speech or.artlcle that (a) 1is relate¢~to‘their own
area of professional expertise and-pers&hal interest and (b)
helps them to realize that a feminist insight or critique is
aédresaing, in an academically sound aid careful way, a question
important in their discipline or professional prqctice. Faculty
and admihlstrators at St;ge l are likely to show little {mmediate
response; however, they way, as a result of reading or personal -
communica;ion, be receptive to a small, speqific initiative or
suggestion, particularly 1f 1t comes from someone they respect
professionall}.' If you are aware that a person at thip level has
seemed responsive ﬁo some idea in an article or a apJ::h, you .
shéuld follow up with a small request or another article that
builds upon whatever 1t was that stimulated the person’'s
interest. Try to foster enough understanding so that the person
can evpntuklly ﬁake a small commitment or cdOntribution that will
elicit recognition from others. .

To assist faculty at the Sgége 1 level of awareness to begin
to broaden their concept of what k;nds of contributions, people,
and cultures are significant and worthy of study, help them

discover that a scholar they respect has persuasively argued that

femini st scholarship deserves serious attention on the part of
' -102- ' "\
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careful teachers and scholars, Obtain their agreement to attend
a lecture or to read an academic feminist critique by someone
they can respect. Once the person has made gome comm{ tment |
however gmall, he or she 1g liﬁely to maintain or increase

foterest f{n the topic or project.

P |

Stage 2

At Stage 2, says McIntosh, people tend to add to the
curIICuIUm‘those women who can be considered “great” on terms
that‘men have traditionally accepted. For example, the "women 1in
history or Iiégrnture" approach to course revision might dectde

to present Queen Elizabeth, Margaret Thatcher, or George Eliot,

making a place for a “famous few."

Recommendations for Working with People at Stage 2~ °

Faculty or administrators who seem, from their courses or

decisions, to be at the Stage 2 level should be given selected
: )
feminist "scholarly articles or other resources that (a) are of

«

Bigh academic quality; (b) are academically “respectable™; and
(c) will help them realize that academic integrity and standards

of excellence deWand that new, feminist contributions and

~

perspectives be considered serfously. Ordinarily, faculty and
administrators at this level of awareness will be more responsive

to materials pertinent to their own' teaching and research than to

appeals reghrdgnglfggiﬂy for women or minorities. They are

likely to respoﬁd in a positive way to gpeakers, consultants, or

L3

Job candidates who hav; aolid, traditional academic credentials

but who aluo-nake_nontradiC1onal, feminist perspectives seem
* _103"
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intellectually and academically important, exciting, and relevant
to accepted values, such as excellence or vritical thinking. If

funds permit, offer to pay some of the expenses to enable such

 faculty or administrators to attend a national or regional

conference that {s of very high acaqewic feminist quality.
5 ai

Bringing in some consultants andlspeakeks who hoid
traditional, "respectable” credentials ﬁék‘,ﬁl as strong feminist
values 18 recommended because the majoricy.of faculty and ’
admlglstrators in our traditionai colleges and universities are
likely to be at the Stage | or Stage 2 level of awareness. This
is a communications strategy. A curriculum integration project
will not be effective unless it is designed to address the
davelopmental néeds of people at Stages 1 and 2, as well as the
interests and needs of feminists at Stages 3 and 4.
§thge 3 .

Curricula and professors at Stage 3 raise challenges
regarding who defines what the “major” or “"great” work§ are.
They raise questions also about who benefits and who is put at a
disadvantage because of éurrenc definitions of what 1s
“significané" and what is "of winor importance.” As McIntosh
reminds‘us, both the definers and those bast served by the
definitions\of\Nrﬁzis “{mportant” have traditiomally been white .
males holding positions of cultural perr in Western
industrialized tu?)Cietiais;.'ts Because the "norm” is still assumed
tgybe white heterosexual men of upper~m1ddle-claés societies, 1t
is common for curriculum content and instructors af the Stage 3

n
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level of awareness to communi cate and evoke anger. Moreover,

people at Stage 3 are likely to experience a sense of
powerlassnaess to effect significant chi?éé in the conditions that

elicit the feelings of anger.

Recommendations for Horling with People at Stage 3

I;dlylduals at this” painfuyl aéd critical stage need much
gupport and encouragement including reassurance that |
professional. and personal help 1s available. Scholarly and
currlcular materials of high quality, including a nixtﬁre of both
academfcally respectable and more avant garde feminist .analyses
relevant to the individual'sg professlonal and personal interests

aré likely to be needed and welcomed. Faculty and administrators

~ at the Stage 3 level of awareness tehd to feel disillusioned and

somewhat isolated. While they seek ways to integrate values that'

o]
are new to them, they are likely to appreciate feminist theory

study groups, weekly or bimonthly informal discusslons or
"sandwich seminars,” and/or Support groups that permit discussion

A\

and connection of their personal and professional issueg. Share
with these people academic femintst critiques and scholarly
articles that provide perspective, or that sugggst ways of

elping the faculty member dr-adminietrator move beyond anger to
‘E meidist 1htegration'of his or her personal and professional
issues. Invite people at Stage 3 to present feminist critiques,
'course'designs, or research findings at faculty development
colloquia but encourage and help them to prepént their ideas and

~

respond to questions in a way that will 1nep1te——not

’ v
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denigrate—-people who still hold Stage | or Stage 2 beliefs. 1f
funds permit, help support expenses to eacourage pebple at the )~
Stage 3 level to attend an academic feminist conference th;t
features both traditional and more avant garde or radical
feminist speakers and critiques.
SSgge 4

At Stage 4, differences among women, as among men——including
differences in cultural values, race, class, aund sexual
preference~—;re acknowledged and studied in ways that do wnot
violate the iategrity of {ndividuals or groups. Students
enrolled in Stage & courses are helped to realize that uneeen:
;;visible work behind the scenes 1s the real work of

\ ' 6 ‘
- civilization. In Stage & courses, women of all classes, 4

cultures, and lifestyles are stpdied as contributors, not just

-
2

“victims."

Recommendations for Working with Pedple at Stage 4

;5 A faculty member at Stage 4 is likely to be effective as an
academic feminist consultant for»cOlleagues so long as she or he
demonétrates respect for and in;erest in others who mayabeuat
éifferent levels of awareness and involi!ﬁent. The persoﬁ at

\Stagepé needs and'Qahts collegial supporg from others who are
deeply committed to inclusive curricula, to wémen's studies,

‘and/or to other equity issues. Study groups, “gandwi ch

aen&qafsgggnndmeuppopb—g:Oups“that_ancnnnnxg“;be pregentation and
agkcussion of feminist analyses and connections of various
- {

personal , ptofeysional, and politicgl practices and values are

o 1ikely to be weﬁcome. -106-
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Faculty and administvators at Stage 4 are usually ready to
help plan and impiemanc an inclusive curriculum project, a
women's studies program, and/or other kinds of equity projects.

They should be given access to travel funds to encourage them to

attend regional, national, and, {f possibla, tntefqgational e

-

academic feminigt conferences.

Stage 5

A‘Staga 5 curriculum 1s that which fe truly fnclusive of the

contfibgtions, needs , n?d perspectives of women and men of all

‘races, cultural values.~and societies. But a Stage 5 curriculum\

18 still difficult to concelve and not yet possible to achieve,
for major changes {n ren;ar¢h methodology and much more
development of scholarshlp/in the various disciplines must occur
before we have the basge of lﬁformation needed to develop a
curriculum trul; respectfir]l and inclusive of the expariences,
needs, contriputions, and values of women and men of diverse

A

races, classes, sexual references, sbécteties, and value

f

7 . _ -
systems. The "bodies of knowledge” transmitted by scholars and

academic curricula are, currently. grossly inaccurate because
biaa based on sex,'sexual preference, race, and class hag

resukted in {nnumerable errors, omissions, and distortions.
i L )
Because a St@gd 5 level of currICulum development and

N

professional practice ia not vet possible to achieve, and because

t

H

we, the developets of this handbook, have not had an opportunity

T

o

to kncw or work with bnyond beyond the level of Stage 5, we will

not attempt to offer recommendatfbna'for'working-with people at
=107~
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Stage 5. -

. v
A Special Mote for Project Coordinators

We do suggest tﬂat you keep in mind institutional and human

realitles, as well as your idealistic long-term objectives, as

you' work with faculty and administrators at all levels of

-

awareness. A person new to women's studies cannot develop and
n

€

teach a truly integrated or sex—balanced course. Project o A

X
[y

coordinators need to understand and need to communicate

L
persuasively to other administrators and budget committees that

©

such work requires a highly o;ganized effopt that can be
§ustained over & numﬁer of years.'

During‘this initial pilot project phase, your primary
objective should be to begin to foster faculty and administrative
awarenedgs of and interest in new scholarship on:womén. related to
their own personal and profesgional interests. {Laterd as yoﬁ
move beyond vhe pilot stage into a pxojeht with bomewhat stronger
institut;onal suppogt, you shouid plan and implement ways to help
people at a Stage 1 level of awareness move Eo Sfage'Z; help

- people at a Stage 2 level move to Stage 3, etc. Section B of

Chapter 3 suggests ways to help people at the Stage 1, Stage 2,

and Stage 3 levels move towards the next stage of awareness.and -

‘of curriculum development.
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Saction H: Ravarda and Incentives -

If you are working in a rcseagch-oriented college or
university, Faculty are likely to perceive any kind oflcurricuium
development as an acéivity thnf ié not much valued or rewarded,
egspecially compared with'the ways in which scholarship leading to

publication in refereed journals is valued and rewarded. 1In a

-

regearch-oriented college or univergity, your project will
probably be abie to effect liktf& or no change in promotion and
tenuré criteria for at least five years.

What sorts of incentives can be "deyeloped relatitely quickly
to encourage and reward those who ; vest their time and energy {in

project-related activities? Consider the following:

l. You §an organize a seminar, symposium, or lecture series

intellectually and sociafly stimulating And rewarding. A
number of projéht coordinators have found .
of.invilayion signed by a chief academic officer is .
likely to communicate that the event ig congidered

important and valuable by those in positioqslof .

authority.

-

2. Collegial®support is an fmportant tncentive and reward. .

"Many faculty;‘staff, and administrators feel isolated in

[} - -~

narrow fields of spec}alization and welcome opportunities

to share ideas. and work with colleagues. dy groups,

»

particlpants colleglal support.
=109~ :

-~




ﬂ¥&

&: Stipends-—for participating in course reconstruction or
in faculty development seminars——are iqcontlvea that‘tend
to be partlcufﬁrly.attrnctive to jJunior faculty.
Offeriog some funding, however small, or released time
tenda to communicate that the work is considered
important and will be rewarded. la arranging for-
stipends, take steps to ensure that the amount of a
stipend for working with zgq;qgholarshlp of women is . .

- ¥ e
neither significantly lower nor significantly higher than

that offered at your institution'for o;:)¥ sorts ;f
faculty development work. Of the one hand, . stipend
lower than usual guggests that the study of women's
scholarship is less valued than more traditional facuf}y
development activities supported by the institution; on
the other hand, a stipend higher than usual can, ove; the
loné run, foster resentment and some\degree of backlash.
4. Faculty and professigqéﬁ staff can and should be helped
to realize that dgvsaoping knowledge and expertise about
the new scholarghjb and perspectives of women can lead to
opportunities to present papers at conferences.and to
publish their findiagslin refereed professional journals.
5. As a long-term aim, gradually cultivate faéulty and
administrative support fbr adding a statement to v
promotidn/fenute criteria to make it explicit that .

faculty are officially encouraged~to become con¥ersant

with the new scholarship of women and to reconstruct

110~ ~
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/
s coursas in Ilght of such scholarshib. During the second,
+ : 4
third, or f%rrth year of your project, you might organisze

- ef forts to encqurage one department or ong collage to

revise 1ts promotion/tenure criteria in this way, as a

‘prototype. (Peggy McIlntosh has suggested that faculty

who are not knowledgeable ‘about the new scholarship og\\\\\i\/"~

women in their-field are simply not knowledgeable about
S current acholafshlp.) An alternative approach 18 to
cultivate the suéport of a ﬁumbcr_of highly 1nfluentlai ’
. A faculty and administrators; once you've gained their
° Support, you can request that a powerful policy-making

4 body (such as a faculty senate) endofye the inclusiog of

an explicit statement in promotion/tenure criterii and

application forms. Jt is, of course, always advisable to

check the stredgth of your support and informally "count
votes"” prior to seeking any‘formal policy change or |
endorsement . And ik 18 usually better té postpone a
request ;or formal action than to have an 111-timed
requést be formally rejected. -

A good curriculum 1nteération/faculty devéIOpment project

can and should have the effect of fostering over, time—-pr&bably
: -

at least five or six years~-the breadth and depth of faculty and

administrative support needed to secure approval of a change 1in
- '

your institution's reward system. An elite, coeducational
college or dhiversity will pfobably be more resistant to changing

the reward system in this way; whereas an institutlom committed
-111- 5
~—
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primarily to serving the copmunity and {nstructing studeants may

.

be more receptive to a proposed change presented in terms of its

N !

capacity to address the instructional and developmental needs of

¢ students.
.
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Section I: How to Prepara for Project Continuation apd Expansion

A Y

Here are some staps you can take toward ansuring

continuation and expansion of your project. |

1. At every seminar, lecture, or informal discussion your
project sponsors, ask participants to sign a mailing lisg
8o that you can Inform them of future activities and

%gf events. Keep the lists on f{le so that you can
eventug&ly document the number of bartlclpnnts from each
sngméét of your target audience~—-faculty, administrators,
staff, students, community members, and so on.

2. After each major ‘event you hold, fnformally ‘survey key
people wgo attended. Keep brief notes about (a) their
responses, both positive and negative, to thé events And
(b) cgeir euggéatloné.for improving future-:eventg.
Organize your notes by category of respondent:

0 Administrators, both feminist and not-yet—feminist

o Faculty (junior and senior), both feminist and
not—yet—feminisgt )

o Staff, béth_feminist and not-yet—feminist

o Students (if applicable), both feminist angd’
not-yet—feminist

o Others served by your institution, such as members of

the* communi ty

3. If few or no administrators or faculty attend a . %gi
partjcular event, ydur project-lqiﬂership\team or
‘ L
I advisory committee members should initiate informal
-113- ’ , i
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conversations with a few key people to find out why they
+didn't attend. Would a different topic (or title) have -~

attracted them? Was the schedule of events a prablpm?
(l
Elicit their suggestions for future topics and gchedules.

Make note of thelr comments for future rveference; 1f ybu

Vi
do eventually select a topic or schedule that Jsuits thetir

preferchces,” you can notify them that you've adopted

thelr suggestion, and invite them to attend the event and
. .
encourage others to attend.

4. Keep on file any letters and notes praising an aspect of
»
your project.

3. Keep an 1nformn} file (notes or Journal entrfes) about
- x

cﬂg ways in which your project has assisted faculty,
admintistrators, or staff by:

o directly or .indirectly supporting or giving visibility
to them or their interasts.

L s

o helping them obtain professional recognition ingide or
outside the fanstitution
a .
o obtaining for them a stipend, released time, or

[y

materlals

.
+

6. Make a epecigl effort to involve in your actiYities a
Aumber of fanfluential faculty or adyinistrntors who are
members of powerful curriqu;m committées,‘budget
committees, and/ot facult& development funding

éommjyhnes. -

7. Arrange for evaluation of the pilot project in accordance

£

. L ~1)4- . -
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L A 4
with the suggestions offered in SectlQn J of this
chaptaer:

#
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Section J: How to Determine What Should Continue, Chauvge, Jor
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and

Evaluating the Pilot Project

At lengf three months before the funds for the pllot pro]eét
are exhausted or three months prior to the time when funding
decislons must be made for the following year, {nitiate an
evaluation of the pllot project. Toward this e¢nd, the key
questions to ask faculty and ud%lnistrative partléfpanta and
supporters are as follows:

1. Has the project succeeded In promoting consideration and
discussion of the new scholarship and parspectives of
women? !

2. Has the project succeeded in promoting considerntloﬁ and
discussion of the ways in which some pouréesx or parts of

»

V. courses, could be reconstructed in light of the new

scholarship and perspectives of women?
3. What should be done to improve the quality of work done
A
by and within the project?

4. Should the project and its faculty/staff development

activities be continued? expanded?

A sample evaluation instrument is included ia Appendix A.

'
Suggested Evaluation Procedures

l.‘Pfoject coordinatoxrs, advisory committee memBers, and/o

- M

an external evaluator should hold one-to—one and
Small—grdup discussions——-1n person or by phone--with

faculty, administrative, and staff participants to

-116~

N 145




)
A}

the avaluation Auestions and obtain the rospo&seﬁ; The
person(s) respongible for conducting e;nluacion

- {aterviews should do the following:

o Make clear that candld responses are sought; the major
‘purpose of the evaluation 1s to try to improve the
quality of pfoject.

\ 0 Have the.tfour or five basic evaluation questiong
written down, and be sure all respondents are asked to

- teply to all questions.

o Take»carefql notes in recording each person's
responges and suggestions. (Altexrnatively, agk the
respondent to take five minutes at the aqd of the
neeting to jot down ; brief gummary of the responsges
so that her or his opinions will be avallablé in
wrelting to guide project planners.)

2. The project's leadershi team and/or advisory committee
P

.should be involved {n assegsing the responses. If the

R I

evaluation indicates that the inclusion ef fort should be
continued or expanded, though perhaps with some

modi fications, consult Chapte; 3 for information on
developing further support, including financial support,

for your project.

s ~117~
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Chapter 3 , |
Beyond the Pilot : ,
Stage: Ensuring
Project Continuation

o+

We are engaged in-a long and difficult process, a process that will not "
be completed until the entire curriculum — nt just 4 course or a part of
" a course—has been reconstructed and transformed in l‘ight of the
scholarship and perspectives of women, as well as ‘men, of diverse
racial, ethnic, national, and class backgrounds. \ '

(JoAnn Fritsche)
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Sdction A: Bow to Develop Financial Support for Project

Continuation and Rxpansion

Racommendation: Secure internal and, 1if possible, extornhl

funding to contihue and to expand your project for at least two
or three more years. External funding for curriculum integration

projects is becoming very difficult to obtain. Therefore, assuma

»

that yoyr primary source of support will have to be funds from
/ .

i

your 1nlt1tution.

Seeking and Securing Internal’.Funding’

YQe the results of evaluating the pilot project to devise
both &eneral and specific pians for continuing, developing, and
improving your project (see Chapter 2, Sectibn J, for information
on evaluation); Obtaining assurance that infarnal funding will
ctontinue, o?er a two— or three-year period, is of primary
.1mportance. Thereforé, we strongly recommend that you
continually consult, inform, and involve the people who can grant
or influence funding to gustain and expand your project.

Prepare to define your objectivesfgﬂg proposed ;ctivities in
tgrns that aQ? appropriate to engage people at a Stage 1 or Stage
.2 level of awareneps (thesé stages are discussed in Ch;ptet 2,

Section G). Even though your long-range goal 18 and should be

the transformation of curricula and administrative policies and

practices, use language that:ﬁoguses on short-term, feasible
4

goals that are consistent Qtzh key.administtatéra' and faculfy

meabers' current levels of understanding and interest.

You ghould ;nticipate thaf the faculty and staff development
' -123-
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W

effort will probably‘neod'to contlnua'fo} teg years or longer.

A
But until 90u have developed administrative and fnculty support
fo;.the project, we suggest that you’request budgetary
commi tments for a shorter period, such asltwo or threa years,
with provision for ranewal and/or expansion of the budgetary
commi tment after evaluation of progress. By the Bécond or third
year, you should prepare to justify to ‘the abbropriata officials
at your iés;itution the reasons that your faculty development/
curriculum reconsgstruction préjoct should be treated as an ongoipg
budgi}ary comnitment with a continuing base budget. ) ..' ;

Continue to plan nctivities that involve men as well as l .
women, and pdople who are not yet knowledgeable as well as those
who are.knowledgeable about feminiﬁt scholarship and |
perspectives. %

If the level of funding for the pilot project was. T,
1hsufficient to provide for ongoing staff coordination, as well uf\\:>\
as for faculty developmeut activities, request a largef annual
budget for project continuation. A Budget of four to six dollars
per enrolled undergraduate student should be feasible and .

" defensible=for example, $40,000-$60,000 per year 1f your
fnstitution has appxoxlmately 10,000 undergraduates; $4,000-
$6,060 per y!!f if your 1né€%£ution has approximately 1,090~\

a

undergraduates. e
&

Another way of presenting and discussing your budget request
‘

. 3 ,
fs in terms of its percentage of your institution's total : \
. ¥ . .
operating budget. For example, if your tnstitution's operating

! .

-124-
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_ budget 1g $36 million; your project's réqg&gt of $3b,OQO-would
represent just l/lO of 1 percent of thé total éperating budget.
.Similarly, if your institution's operating buéget is $4 million,
~your project's request for $4,000 would represent just 1/10 of 1
percent of the total operating budget. A projeot budget that is

1/10 of 1 percent of a large budget seems very small,
particularly if you contrast that percentage with the numbers and
percentages of stgdents who are women and who will benefit from

the development af a curviculum truly inclusive of women, and/or

. .
i1f you demonstrate how your project will cohtinue to improve the

quality of jnstruction for all students, male and female.

-

A budget of $4,000-$6,000 will enable the project to support

LN

the stipend of a part—-time f;EGlty or administrafive cogrdiﬂagor,
some clerical help, and facuity development materials and
activities, including a workshop with a speaker/consultant from
outside the institution. A Qudget ok $40,000~$60;000‘w111
Support a full~gime’pf;fessionél or faculty project,

5
coordinator/ﬁ&source person, a project §ecretary, and_faculty
< N i N

|

development activities including study groups, gome _

facult&*initiated‘summerﬁstudy and course rfconstruction

¢ L4
N

. . ' . ' 4
mini—projecgs. faculty travel to relevant conferences and

*

workshops, and the purchase of books and Journals of high quality
“ 1

feminist scholarshipr +A budget of $50,000-$60,000'm1ght support

not only a faculty developmest project, but also the v
establishment of an imterdisciplinary women's studies minor or
\

cbnqentration. if such a program does not already exist within v

£
L ~125-
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' Institution

the institution. e

Poal_;lbm Sources of Internal Funding Available at_Your

A

N -

The 'offices, individuals, ar;d ;ommiét~. you iden‘tifieq as
potengial ces of 8upp3rt for the pilot.proiect should be
cultivateé and képt fnformed and involved throughout the pilot
phase and succeeding staggs of the project. If one or more
potential sources of internal funding did not extend financial

support for the pilot, continue to inform, invite, and otherwise

try to involve such sources in project activities. Their

~understanding and support may weil"prove helpful later on in the

’

pr&ﬁect effort.

3

It i8, of course, both time- and cost—effective to try to

obtain the major portion of financial supporz from as few sources

as poss@ble, and‘gg'do so quickly. But since you may need to be

resourceful and creative in-seeking multiple sources of support

),

- to continue and to gxpand your project, this handbook attempts to

direct you td many possible sources of internal funding——large
and small-—-so that you and your:project leadership team can

consider a number of alternative approaches before you establish

’

priorities. . ' .o -

Internal funding may consist of the follo@ing:

1. "Hard,"” relatively stable institutional funds: Obtaining'

*a budget that will be treated as a continuing yearlyt

academic affaira or institutional progran ' commd trent

4

should be one of your primary goals. Althoﬁéh you may
‘ ~126- ‘
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wiah to expk:re that avenue near the end of a short pilot
project you might need to (a) gacure “"soft," or
one~time, funding for two or three years; (b) proceed to
develop very étrong faculty and administrative support;
and (c) then, after two or three years, present a gtrong

case for support as a continuing program.

2. "Soft” funding that may or may not be repewable: Refer to

the list of possible funding sources noted in Chapter 1,

Section J, "How to Request and Secure Funds.”
4 “ .
3. A combination of “hard”/"soft” monies. -

A 3

Seeking and Securing External Pundiong

Although ypu should not rely heavily upon external funding
\

to sustain an {nstitution's curriculum integration project, we do
\

recommend that you pursue the'possibility of securing external
funding to develob and support for one to three years some
particularly inhovgtivehcomponent(s) of your project, or to-
sponsor a cooperative venture involving two or more ingtitutions.
Here are sgsome éteps to take;.

L. Request and obtain assistance from your 1§stitution's

-

development office. Note that on some campuses, the

\

‘developmeﬁt office coordinates all_fund—rdising efforts
for the campus; on others, the alumni/alumnae office or
the sponsored programs or grant support office ig housed.
separat%ly from the development oﬁfice. Staff and

administrators who are specialists in these areas can be

a helpful. Keep them informed of your activities and
' ~127-
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congult them frequantly. )
T
2. Lf your campus is part of a state system of colleges or
univérsluiea. explore ways in which your campus and

- .
s

others might share or axchange faculty/staff expertise,

speakers, consultants, print resources, films, and so
forth. Thea axplore whethef the system office might
suppert the costs of staff coordination, honoraria,
travel, books, films, and pupplies.

3. Find out whethar your campus is part of a consortium that

5 ’1nvbl$e§ a aumber of colleges or universitiaes

cooperatively for purposaes of increasing efficiency and
. ’ 3

+ quality and decreasing costs. Even if the stated purpose

of a consortium seems to Jave no relationship to your

: . . LIRS
N ' r

project ,*the existing lines of communication an R

1

cooperation could enable you to plan and develéb,a
1

proposal for a multicampus project, which 19-11kely to be

more attractive to a fourdation than a proposal for a

single-campus project,
4, Keep in touch with the Wellesley Center for Research on

- Women, whicﬁ, to date, 18 still able to offer some small

grants for faculty development.

5. Consult with other project directors who have obtainqd
: \
grants for curriculum projects. '




-

*

Section B; How to Cégtlnué Involving Both Feminist and

%

Not—Yat—Feminist Faculty sad Staff

Regg@qqndationzkbesign gome j&fivltios that wiri attract and
assisgt !chlty and Ldministrators who have little or no prior
women's studies or feminist exberiehce; plan and implemant also
some activities that will attract and aésist instructional,
adminiacrative and professional staff who are alfsady Prepnred
to work at an advanced écdﬂamic faminist level.

People unfamiliar with feminist*tcholarship, as well as
thésa ::o do identify ag feminists and who do possess atrong;
jntereats in wo@en's gggdies. need support and-sugges;ions to
help tﬁem continﬁe to move toward developing a balanced, or truly
intograted,.curtiqulum (see the épaciflc suggegtions given in
Chapter 2, Section G, "How to Ensure Both Acceptnnce.;ud

Quality").

General Suggestions

Here are some polnts to keep in mind as you try to support
and assiat faculty and udministrators by developlog seminars and

by working on a one~to-one basis with them; descriptions of the

stages of development identified by McIntosh can be found in

: Chapter 2, Section G. e

A
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1f the auvdience is at a

level of awarenees snd N
curriculum development .
that McIntosh would call: - Try to help the perxson(#):

- Stage 1 " Recognize and acknowledge blas in
the ¢urriculum or traditiooal
scholarshiys’

A L 4
Staga 2 - Recognize the need to rcdefine

nowledge to include women's
contributions and perspectiyes.

Stage 3 ' : Reorganize topics and curriculum
content so that they will include
and not distort the diversq
perspectives of both women and
men, including women and men of
color from both Western and
non-Western nations and
traditions, and homosexuals as
well as heterosexuals.

Stage 4 . Raconstruct the curriculum so

that it is truly inclusive-—that

_ is, so that the perspectives and

‘ values of women, including
lesbians, women of color, and
women from Third World_pations,
are regarded not gs separate or
peripheral, but as an integral

art of the curriculum and of
socfial, polit{cal, and economic-
life.

Additional Suggestions
- 1. Continue to sponsor activities that wlll encourage and
o . facilitate both débth and breadth of faculty, staff, and
administrative participation.  The need for diverse kinds
-“  éf congultants, speakers, faculty seminars, informal
‘\ f : digcuseions. symposia, mini*projects of 1ndlv1dual study
},utae reconst ruction, and expansion of the library's
¥

tion of excellent academic feminist journals. and

*§ﬁbooks will continue for a number of yeara, because qf the
' -130-
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folYowing realities:

o Your project will probably hnve\¥nly enough funding

and staffing resources to allow in-depth work‘Gith
Just a small aumber (perhaps 3 to 20) of faculty,
administrators, and staff per year, even though 50 to
100 or more persons may parfodically attend
discussions, symposia, or lactures.

At any stage of your project, even when it fis four or-

five }ears old, it is probable f%at a significant

number of faculty and administrators will still be at
the Stage 1| or 2 level of awareness, and that a much

smaller number will be at the Stage 3 or 4 level of

*

awareness.
Individual, departmental, and ingtitutional changa is
XéEI slow. Neither individual éhnnges nor changes in
curricula, policies, or institutional climate occur
quickly; "they are evolutionary. Students do not
develop feminist commitment and women's studies

expertise quickly. Neither do faculty,

’.
staff, who often have more

administrators, and
investment in traditional values and scholarship than

students do.

]

2.‘Evdn though your projeét may be at a . Stage 3 level, and
dven though you may be feeling irritated by or impatient
with people who are still at a Stage | or 2 level of

awareness, make an effort to locate and involve people

A4
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who can;@fd qgll work with ;nd appeal So thosa who naed
subatantial amounts of guldance, encouragement, or
1ncont1vc§. Remomber that the p;inciplue and practices
of team leador8£ip stiirrneda to ba followed as your

project matures; you cannot work effectively with

averyona (sece Chaptar 1, Section D),

.Suggested Activities to Fostex Institutiocoal Support and Froject °

e

oy

What follows is a summary of various kinds of activities

that characterize the mature curriculum integration project.

Fach kind of activity is categorized according to an ofjective it

A3

can help promote.

1. Category l: To inspire and'encourage relgcively lurge.
numbers of faculty, administrators, staff and students,
o Arrange for some distinguishedlfeminist scﬁolgrs to
speak or preside at faculty sqminars.
o Plan symposia that include (a) distinguished feminist
scholars from outside the 1n§t1tution a%d (b) faculey

who can make presentations about their own relevant
: »
worl_g_; .

) Sponsbr a lecture series around a theme that permits
y
cross—disciplinary exploration of research by and

about the contributions, needs, and'perspectivua of

s WOM@W G T T T

.

2. Category 2: To promote breadth of discussion and thdué@t

" and éo foster collegial exchanges of information, 1dea§;}

~132-
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and support.

o Hold weekly otv monthly "Aandwich seminars™tor informal
study groups. Discuss/one or more feminist scholarly
publications-~that 14, article(s) or book(s). Ox

]

invite faculty/statf to discuss their efforts to move

toward an {nclusive curriulum and to consider which of %
. _ their experiepces or findings they think might be of .
help to 9th-r faculty.
0o Request that faculty participants (preferably"at the
{nvitaylon of the chief academic officer) give a brief
repoyt or preseﬁtacion about project goals and
activities at a colloquium. ‘ ’

3. 3: To develop essential support activities to .
igure qualicy. |

Have a staff member, cowmittee member, or faculty

member sssist a -colleague who is less knoéiedgeable .

about women's studies scholarship to develgp a

gelected bibliography for summer ;tudy and course

change. » |

Hgve a faculty member share with a,COIleague who 1s

less knowledgeable about women's studies scholarship
an academic feminist article, and then informally

" "' discuss the article's substance and value.

o Encourége faculty or staff to work in female-male

teams that include at least one person who is

knowledgeable about women's studies scholarghip.

) ~133~ .
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o Pravide the names of feminist scholars outside tht@
fnstitution when thare are no internal feminist
resources for a particular ncé@emic or professlonal

) B field. Allocate project funds for calling or writing

to these resource persons.

o 4, Category 4: To develop faculty understanding and begin to
§  facilitate course chauge. '

1

o Invite a small aumber of individual faculty members

i

(or female-male faculty teams) to apply for small.
_stipends for the purpose of (a) reading a few articles

. or books on scholarship by and about women and (b)

~ N

beginning to integrate this information into part of a

.
R

.
L)
o Havé stipend recipients present a written report of.

COUl"Bé ..

' thelr work to your p;oject's advisory committee énd an
'otal report gf their work to faculty colleagues.
w; ('A_\lloéate project fur;ds to provide @gent;al support
for this kind of acttvity.)

In addition to carryiong out the activities listed, continue
periodically to encourage faculty (?9 individuals nnd/ér as
departments) to analyﬁf'whether their courses are incluasive of
women's research anq pérSpectives. Use the self-fgview

{nstrument pfovided in Chapter 2, Section D, to involve those

faculty members or departments which you were unable to reach.

+

previously.

Each academjc year, target one or two departments ot
-134- ° '
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croggrdiacipl@nary areas for visits from consul tants, for faculty

seminars, for follow-up on responses to tfle self-review

1astrument, and for other information ahd assistance y

provide.
Focus much of your time and energy on Ebp'e faculty and

adminfstrators who seek the advice-and support of your-project.
But each yearx(or each semester) be sure._alsp to estahlish and
implement appropriate methods of reaching out to involve some
.1ndividuals and one or two departments that have not previous}y -
engaged in serious st&dy and course reconstruction in light of
women’s scholarship and perspectives. Don't waste your energy oft
peoplea who actively resist the project and your efforts, but do

invite and encourage people who have not yet participated or have

not;ift’displayed strong interest.




Section C: How to Establish Methods and Criteria for - K

Faculty-Initiated Activities

Racommendation: Try to secure a budget large enough to

permit your project to invite and support competitive proposals- :
from individual faculty members and from departmegts.
Inviting competitive proposals for possiblgsg;nding has
several advantages. 'l“irst the process communicates that the
}cholarship on women is valued, and that its study and
’integration into thcﬂpurrlculum will be rewarded. Sécond.lthose
who offgr funding via submission of competitive procosals are
pcrceived,ua having a right’to define criteria and to monitor
progress to ensiuce fulfillment of a proposal's objectives; hencc,
project ccordlnators, eonsyltants, ot committee members can
'asscme that facult} and staff who indicate 1ntercst in applying'i
for funds will be veceptive to gulidance that helps them‘develop
and carry out the aims of a competltive proposal . Third' !
publicizing the criteria and gMdelines for competitive proposala
and the funding opportunities available gives vieihility to your
ptoject's objectives add activities. Fourth, the procees
communicates that yoﬁi projcct 18 a resource and suppcrt for .

faculty and staff interested in _ensuring equity and quality..

Recommendation: Establish specific criteria ana guidelines

-

- for competitive, faculty~initiated proposals and rghuests for

¥

your project's support.

' ' -136-
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' ptoportion of academic feminists, we suggest you take the

-
e

.develop in writing elaborate definitions and criteria to Suide

committee mambers' qualitative judgments regarding proposals.

But 1€ committee members seem to thjnk that all. thnt s needed or
‘I

.

wanted 18 the inclusion of some raeferences to or materials by
women, you should follow the steps suggasted later 10 thisg
rsection for working with a‘committee that includcs people who are

[N

not academic feminlsta.

-

In general. co protect the-quality of the project and its
work, take gteps tolensure that faculty members' proposals are
reviewed by people having academic feminist expergiha."lf there
is a éaarth of such expertise within your' institution, consider
qstab{ishing an advisory committee or a'propgsal review committee
that‘ihcludes aéademic feminist consultants from outside as well
as inside.your "i’nét:l.tut:ion. D \

What 1f mqpt of the members of the proposal review committqe

are not academic feminists? If you must use an axiatin% ﬁ%gulty
L 8

.develqpment compittee to evaluate proposals, or 1f for any other

reason your proposal review committee does not include a high

-

following steps: _ ‘ o,
. lf'Prior to the vommittee's taking acﬁion on facul;y— |
inttiated proposals, 1nvolve committee members in |
seminars and informal discussions that focus'on
high-quality academic feminist diitiques af the relevant

disciplines and of traditional scholarship and curricula. ¥

(You might begin with articles found in Men's Studies
~137- '
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A

-

Modified, edited by §pander; A Faminiat Parspective in

the Agademy, edited by Langland and Gove; or The Prism of

. Sex, edited by Sherman and Back; see the Bibliography.) . .-

hooov

DeQelop pfoposal-pgapn tion guidelines and procedures

that urga applicants to Xongult with and incotporate the

- recommendations of one or two academic feminist project
“UN . .

~

staff (or women's studies consultants from your own or

) b

another institution) prior /to submitting a proposal.

«

Work regularly with the\oommittee:'as'individuale and as

a whole, to \elp all members devalop the capaciéy to
~ AN

" recognize, respect,.and encourage the study of ‘academic

s e . -
femlnist questions, cYitiquas’, and scholarship. Involve

academic feminist consultants in the proposdl review -

%

process and 1n-1n~g@t$1céfwor5§hops for committee

N

metbars.
{
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. Secgiqn D: How tp'P;o-ote'anth_a- well ns'lrcadth of Change - e

"developed an Integrated_course! Such an approach tends to -deave

Recommendatiqnx Help faculty and administrators understnnd

and move towatd curriculum traneformation in light of the -

- scholarship and perspectives of women. : ' o .

Rationale
People who coordinate Curriculum integration projects

E:equently complain that faculty unfamiliar with feminist -

schbla;ghip and perspectives act as though integrating women into

.the curriculum were a process of' "add women and stir. During
- @
the pilot phase of the project, faculty and staff often feel

enthusiastic about one or tWwo pieces of feminist scholarshipy

. -

include them on the course syllabus, and then think they've

’
(Y

the "mala“centeredness,: or underlying patriarchal values, of the

entire discipline, as weld.as the parttcular course, T
1 . . - . ) L
J unquestioned Gradually, keeping in mind earlier tecommcndations _ By

fof facilitating developmental cchange, project staff should help O

. understanding and curriculum reconstruction activity. ' .
- Studies Qua}terly, Peggy McIntosh recommended that the

nteflect “the difficulty._complexity, sériousness and soundness of

" the effort and the fact that many - scholars and teachers are

faculty and administrators to move to a deeper level of

-

" In "Notes on Terminology," a paper prepared for the Women's .

1 ]

. [ 8

termiﬂdlogy chosen to communicate about curriculum integration

- -,

[

~

counitted o this work for the long haul."! At the University of

Haine at Orono, where we have had - a curriculum- reconstruction

-139-




R , .
project in place for .four years, we have found that the phrases

. . e N
"moving toward g bulanced curriculem” and “moving*cowar&\q\ = 4

¥

bi-focal curriculyy" are usefw for communitating tﬁnt we are
* \J\

3 . _ .
ahgaged in a long, difficult process, a process that will not be

. completed until thé entire curriculum--not Just a courae_or;n

* . hd A
part of a course-—has been reconstructed and tragsformed in light

of the-scholarship,aqg perspectives of women as well as men.
»n . M -
& R . - . 'Y .
To help tndividuals move beyond a satisfaction with minonr
- Y ) . .
additiond 3& some matetial .by or about women, you might discuss

with them the following "Working ‘Definition of a Balanced

Coursge,” by Mary Childers. Then, after you've discussed this

~

working definition or .a similar rationale fotitrying to wrk in
A ' S e .
* depth and breadth on course reconstruction in light of the new

stholarship on wouen, give the individuals &:copy of one or two

excellent acadeﬁ{c'femihis; critiques related to their ewn area

of interest.  We tecommend that you select a pertinent article

N

from SIGNS: A Journal of Women 1n_Cu1tufevand Society, qf from

. Men's Studies Modiﬁied.zgﬂxéd by Spender; A Feminist quapective

" 4n ‘the Academy, :edited by Langland and GOVQE The Prish.bf Sex,

edited'by.Sherman and Beck; or The SICNSAReader, edited by Abel

.
Y T ] e AR Y

- Y P - . . -

and Abel (see the Mibliogtaphy). - : "o
The "Working Definition of a Balanced Course” follows for

your consideratiqn'and for you to use to facilitate discussions

with faculty and administrators. . .




iif S Mary Childers

I What we cal 1SRN izatlon has been butlt

* by men and women. * Women have, throughout

‘ historical time,\been excluded from the
creation of symbol systems, while all the
time they have been sharing, with men,
the work of the world and the bulldiag of
civilization. The causes of this . -
1nequality are ancient, complex, and
historically determined. The various
factors that thousands of years ago made
such a sexual division of labor
necessary, have long been superseded.
Women, as well as educated men, are
challenging the one-sided.view of life
and* the world which our androcentric
civilization offers us as absolute truth.
We are saying that our side of the truth

. has not been told and now:must be Seen.

~

—-~Gerda Lerner

.

Cenerally speaking, a gender-balanced course includes

consistent and informed attention to the existence,

contributions, and world-views of women. This is very difficult
. ' >,

By

to achievg. In fact, many people have found that they need to

fmmerse themselves in women's studies first. Without knowledge

///' ‘studies, bne cannot sense, viscerally and,intellectually, how

unbalaunced the present curriculum ig.
Y .

FY i

-

- .already hqve been shaped by the aSSumption that one'of the major

differences between the .sexes 1s that the experiences and

cultures of men are more worthy of study. Therefore, a

»

-/‘ well-integrated perspective on the blatant and subtle
Ty =141~ .
¢ . . \

of .the interdisciplinary bale and range and depth of women's

The di;ciplines fo which we work and the materials we . use

manifestations of this @ésumption 18 a necessary component of a




‘gendet~balpncod coursge.
The identification of bias is the flrst gtep toward
'#analyning fhe ﬁultiple lmp]icationqrof the fact that for a loug
time women were excluded from participation in the creation of
formalt zed knowledge and, i4f wany disciplines, from conglideration
s subjects of‘knowledge. This tfirst step must be followed by
fnformation that replaces stareotypes about women with images of
their diversity. Such information necessarily includes evidence
_ that women hav; affected public life more than has been
acknéwledged. The suffrage movement, for egample,.was not only a
siénificnnt form of poiitibal action but also a cultural force
J . :

that was respongled to in literdture and the gocial sciences.

However, balanced courss-does more Chan explain dominant

»
S

male attitudes toward women and éhow*ngeq acting in the world of
men. It also acknoweldges }ﬁﬂa positive way the experiences and

culture df women who have not pagticipated directly in the public

v

world as it is presently %ffined. The terminology and the topics
we study have to be expanﬁid to give approprihte emphasis to

those approaches andﬂbategories that are defined from the

w R -

perspective of the majofity of women in a civilizatton in which .

sex-role ‘oeinlization is a crucial projectl The consensus of

academic men abQut what 1s valuable, interesting, and pleasing

has_to be supplemented and revised by the consensus of women.

ENY .

Female articulations of value systems, for instance, Qan be

P

acknowledged as significant cultura) eveuts from which studentg

can learn only if we suspend philosophical ,and “humanist criteria
) ~142- t o

¢
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~established by man. .
#The historian Carolyn Louggd‘hae recommended “that we replace
a male-centered curriculum with a bifocal or biunocular

\

curriculum. Yf we élve ;s'mﬁch'attention to how the world looks
through the eyes of women as we hé;e*:g what men ae%'when.they
ldbk inta the e}ea of women, we may ses a larger picture and
achieve gfeater impartiality. A balanced course 1s shaped by the

vision of women %nd maen in the game multidimensipnal world.

m

-~

Mary Childers was formerly Asgsociate Director of the .Leadership .
for Educational Equity Project at’the University of Maine at .
Orono. She 1s currently a member of the faculty of the English
Bepartment at Vanderbilt University. The “Working Definition of
.8 Balanced-Course” was published fn the Women's Studies Quarterly

» 11 (Summer, 1983): 30, 36. Definition reprinted with permission. g
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Sexual Preference: Acknowledgment of Differences

To prepare studeats for the diversity of human experience,
the curriculum ehouln {nclude and accurately preennt tne
petrspectives, values and scholarship of women_nnd men who are not
heterosexual as well as those who are. In the essay that.
follows, Eleanor Humes Haney explains why 1t 1s important to
{ncorporate lesbian and other womun-identified perepectivesi'kto

courses. ~

Incorgoratlng Lesbian and Other Woman—Ideantified Perspectives

-

into Courses

By EBleanor Humes Haney

As we seek to incorporate women's perspectives into the

-

curriculum, i1t is imperative to foster awarenees of and respect

foy woman—identified expgriénce,'including the various optiong of

.“ -. L R
sisterhood, women's friendships and au ort networks, and also
. D PP

'separatlsn. lesbian protest) und lesbian movements for change.

r

This broad range.of women's eXperience cuts dcfoss lines of race,

class, and age and ofﬁers resources for many courses 1n;libetal

,arts and professignal curricula. = R ) .

reusona why 1nclug§pn of lesbian,

L]

. ¥ N '
'wompn~identif1q9 perapectivas and’ alternatives will oontribute tq

_\,1

3_”the quality of the curritulum. First, there have alwaye been
R4

women who have loved WOmen and lived with women. Their stories
'kngightq, parns; and joys are part of»the_tapestry.of woman 8

'
8

experience. Ta include them in the curriculum is to enricn our

understanding of the human qonditlon and of human alternatives.
o =144 '
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+paln and joy that heterosexual experience has, our students as

s, ..
Y

Many woman who have not been sexually fovolved with a waman

are, nonetheless, woman-identified, Women's friendships bave a \\

long heritaga! agd to know that heritage is to enrich and deepen

-

our understandsn of women's realitieg and of human -
posa?bilities. TRdugh the ages, innumerable women could have

said, as did a woman who wrote to Adrienne Rich,‘"l am trying to .
find my strength.through women--without my friends | cduld not

surviva."2 The Beguines of the Middle Ages, the friendships

documented by Lillian Fadermann in Surpassing the Love of

ﬂgﬂ,j and the frieddships we ourgelves hadfé; gircls ahd have as

adults are just a few examples of the sorts of relationships

between and among women which should be ackoowledged as a vital

part-of our heritage: .
‘Students' abilities to think critically and independentT;

can be fostered by including in courses scholaxship and other

materials which challenge research‘and theories that have been

?oﬁnded upon patriarchal asgumptions. The traditional curriculum

1s mqsculinist,.for ft attributes significance to what men tend

to thime and do and, by omissf'on or digparagement, implies that 2

womén's contributions are idsigni ficant. |
Includingblesblan and other woman-identified perspectives *

and values in the curricq}um will challenge us and our students

61 rethink, and revise the limitatfons of the conceptual

frameworks of our disciplines. When lesbian experience is taken

sgtIOusly and 18 demonstrated to involve all the varieties of .

‘ ' -145- i . ki
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wéll as wé(oureelvas will begin to realize that our understandiog
“of hum;n sexuality n;d plso our‘hnderSCnd, ng of sexual ethics ’
demand revision. |

Taking women and woman-identification seciously can impal us
and outr students to rethi;k our notions about male and female and
masculine and feminine. Seriously considering quan*identifica—
tion can help us and our studenés to éhalle;ge the assumption
“that mﬁn/womaﬂ relationships are more fundamental and important
than woman/woman or man/man velationships.
But the challenge offer] ! by woman—~identification goes even
- further; it can help reveal the g§@stence of a structure of

violence parallel to and reiuforcing other structures of violence

of racism, sexism, and classism. It names that structure

4
heterosexism. Heterosexism is a structure of ideas,

expectations, privileges, power, values, institutions, and

~,

practices that enforce and reward heté&osexual identification and

oppress and panalize game-sex identification. WNot only are women °

-

and men stereotyped from before birth; we are also stereotyped 4s

beiﬁg created for each other. The unspoken but powerful
'ﬁssumption is that women will turn to me@ and men to women for

emotional and physical support and community and that women also

-

obtain from men economic sugport. The truth 1s, of course, that
women frequently ;‘bk an&‘bbtain their'primary emotional, support *

frOm pther women and .many men seek gd‘btain their primary

~

emotio&al support from other men, wheth®r or not they are

*

aexually 1 lved with a petrson of the other sex. If the
B ' ~146-
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curriculum presents only literature and scholarship which eee&s

-

to suppert the false asgumption, we as educato§§§£r¢ falling to
. . : T

prepare out‘students*-male_and female~-to.ungderstand and accept

a k" AW
the diverse ways in which they, as well ae wﬁ” can and do

cope with human needs and experience.

&
Though the expectations about economic support is weakening,

A3

stereotypes contiunue to enforce heterogexusl identity and

relationships as the norm. The~uncovef1ng of heterosexism

ey

reveals that human beings have to be taught to be heterosexual

-

Just as they have to be taught to be poor or affluent, slaves or
free people. None of those are natural states of being.
Heterogsexuality may be no more natural than hdmdﬁexuality. Wa s

may be .simply sexyal beings, not hetero-~ or homo~ or bi-sexual

A
beings. b .

The naming of heterosexilsm enables us to wunderstand how

L3

privilege;and powe; are distributed and how same-sex friendships
ar? diécouragéd and even penalized. Heterosexism reinforces

sexism, for it binés women and men more forcibly than any LS
1deology has been able to bind people of color to.white masters:

The naming and delineation of heterogexism also enables.us

to begin to understand Qomething of the power of homophobia and

“of misogyny. Homophobia is fear of hombsexuality. Like

A}

misogyny, homophobia is rooted in denigration of women and is a
means of social coutrol. Migogyny serves to maintain the
positions of power and privilege of men, for it impels women as

- \
well as men to believe that women simply cannot do what is

: dar-




Homophobia reinforces that contempt and diétruat by restraining

women from turning to one anothar for primary emotional and

gexual relationships. Homophobia results also in stereotypes of

gay men as women--weak, effeminate, diseased, and, therefore,

incompetent. In 8Jd doing, homophobla serves to protect

-

)

heterosexistimen's power and pre-eminence.

Incorporating lesbian insights into the curriculum is

~

necessary to foster student understandinhg of social power,
privilegé, and obpression. Ie can help students understand the

mechanism of social control and clarify and widen thévoptions for

bersonal and political liberation. The scholarship and
L]

perspectives of woman-ldentified women are a vital regource for )
encouraging critical thinking, for encouraging reconceptualizé—
tion of what it means to be human, and for revitalizing the

liberai artg curriculum,

Suggested R;nources Presenting Woman—Identified Experiences and

Perspectives : '

Regources to draw upon are many and include poetrf} fictioﬁ,
" blography, and autobiography. Lesbian feminist scholarsﬁlp in
sociology, anthropology, and psychology, literature, ph119;0phy,
aﬁd naligionéﬁges exist aﬁd should be int;grated into académic
courses and proéramsi Literary works by Gertrude Stein, Audre
Lorde, Adrienne Rich, June Arnold, May Sarton, and Barbara Smith
all explére lesbian themes. Classics ofylg¢sbian literature

\
reprinted and currently available ifnclude Maty Wollstonecraft's

¢

A -148-
\
v « 3
o174 ._
: %
- s
e : =
- A B

expected of people in positions of leaderghip and responsibility.
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Maky, A Fiction, which was originally published-in 1788 and

4
published again in 1977,  and Radclyffe Hall's The Well of

Lonel@ness, which was originally published in 1928 and published

-

5 . 'Y
again in 1975, @
‘h

Important general resources tuclude Lesbian Studiges, edited

by Margaret Cruikshank,, Gene Damon's The Lesbian .in Litérature?

Jeannettp Voster's Sex Variant Women in Literature,7 the

collection, edited by Gloria Hull, et al., All the Women Are

. ) _ 8
White, All the Blacks Are Men, But Some of Us Are Brave,. and
- N i Fid

Barbara Smith's “Toward a Black Feminist Crit}cism."Q

Homosexualiél and Ethics, edited by E. Batchelor}()contains

philosbphiéal and theological egsays and a bibliographj, as well
as denominational statements about homosexuality. It fncludes

both very negatfve.and positive views from diverse theological
and philosophicgl perspectives, h

A very fmportant .cgllection 6f'éssays which analyze

heterosexism and related structures involving violence i1s No

.
.

Turning Back: Lesbian and Gay Liberaciqn for the '80's, edited by

~ 1 1 ° N
Gerre Goodman, et al. Two other works which deserve to be

. 12
studied are Del Martin and Phyllis Lyon's Lesbian/Woman ~ and

Ad}ienng Rich's article on "Compulséry Hetetoséxuality and

Legbian Ekistendé."lB -

Ve
A

e o4 -_, ‘ ’ .
Eleanor Humes Haney, who has previously taught women's studies,

as well as theological ethics, is now a consul tant who addresses
issues related to feminist® theology, peace, and women's studies.
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r.-u‘gi at Theory o
- .

B '
"To promote depth as well as breadth of change in courses, we

reéémmend that you provide¢ many opportunities to encourage and

v -
asgist faculty and staff participating in your project to become

knowledgeable about feminist theory. Regardless of tha subject
ﬁnttgr that the faculty member is teaching, she or he ahould not
only study femini st scholarship q1recfly pertineant to his or her
discipline orx subspécialty,'but shopld also become aware of
nl;ernativg feminigtxfhﬁﬁrhtical perspectives and their practical
applicat%qns. Course reconstruction will be ghallo;.indeed if
faculty participants in the pr;ject are not at least aware and
respectful of divgﬁse fnterpretations and recommendations
de;eloped by 'socialist feminists, w¥adical fewminists, lesbian
feministse, liber#l feminists, and feminists of color.

\ A very useful 1ist of feminist theoretical works has been

developed by Deborah Pearlman, Associatzvblpgctor of the Women 1in

the Curriculum Prqject at the Universit;fof Maine at Orono. We
éuggest fhat yoh organize faculty g;qups hold 1nfotmai Luncheon
-discu§sion segsions, or fi&d.alternat1Ve w;ys to engage
.Jndividual faculty members in reading and discussing in terms of
thelir own disciplinary or interdisciplinary intérests the

practical, as well as the theoretical, implications Qf at least

two or three different feminist frameworks.




Faminist Theory and Curriculum Revision: Selected Resources

By Deborah Peargman

-
- .

Blizabgth Abel and Emily K. Abel, eds. The SIGNS Readar: Women,
Gender and Scholarghip. Chicago: University of Chicago Press,

1983, \

Gloria Bowles and Renate Duelli~Klein, eds. Theories of Women's
Studies. Boston: Routledge .and Kegan Paul, 1983.

Margaret Cruikshank, ed. Lesbian Studies: Present anpd Eutxjé.
0ld Westbury, N.Y.: The Femiulst Press, 1982, i

Zillah Eigenstein. The Radical Future of Liberal Féinlsm. New
York: Longman Inc., 1981, ~ T

Florence hpwe. "Feminist Scholarship: The Extent of the
. Revolution.” Change: The Magazine of Higher Leatning 14 (April -
1982): 12-20. '

B
X

Gloria T. Hull, Patricia Bell Scott, and Barbara Smith, eds. All
the Women Are White, All the Blacks Are Men, But Some of Us Are
Brave: Black Women's Studias. . Old Westbury, N.Y.: The Feminist
Press, 1982,

Alison M. Jaggar and Paula S. Rothenberg, eds. Feminist
Frameworks: Alternative Theoret{cal Accounts of the Relations

. Between Women and Men. New York: McGraw-HM1 Book Company, 1978,
1984. ‘ . ’

Nannerl 0. Keohane, Michelle Z: Rosaldo,‘and Barbara C. Gelpi, ¢
ads. Femfnist Theory: A Critique of Ideology. Chicago:
Unfversity of Chicago Press, 1981, 1987,

Elizabeth Langland and Walter, Gove, .eds., A Feminist Perspective
in the Academy: The Difference It Makes. Chicago: The University
of Chicago Press, 1981.

Liberal Education and the New Schola¥ship on’ Women: Issues and
Constraints in Ingtitutional Change. Washington, D.C.:
~wem——Agfociation of American Colleges, 1982,

‘Peggy McIntosh. “The Study ¥f Women: Implicatibny for
Reconstructing the LIberal_Arts Disciplines.” The Forum for
Liberal Education 4, No. 1 (October 1981): 1-3. s

K ..+ 'The Study of Women: Procecsses of Personal and

Curri¢ular Re-Visiou." The Forum for Liberal Education 6, No. 5
(April 1984): 2-4. . : .
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5 The gggﬁt s¢afk, ods. Building Faminiat Theory Eaaayu from

W gues'r ) New York: Longmaa, lnc., 1981,

Joan Y. Roberts, ed. Beyond Intellectual Sexigm: A Now WOmnn A
New Redlity. New York: David McKay Company, Ipc.; 1976.

Julia Ay Sherman and Evelyn Torton Beck, eds. The Prism of- Sex:
*‘ssqys in the Soclogy of Knowledge. Madison, Wisconsin:
Univ&raity of Wisconsin Press, 197@ .

Bonnie Spanier, Alexgnder Bloom, and Darlene Boroviak, eds.

Towaxrd A Balanced Curriculum: A ‘Sourcebook for Initiating Cender
Integration Projects. Cambridge, Masg.: Schedkman Publishing
Company, lac.. 1982, . .

5 * v *
' . Dale.Spender, ed. Men's Studies Modified: Thq Ympact of Feminism T
on ‘the Academic Disciplines. New York: Pergaman Press, Ltd.,
1981. e o ) "

1"

“Transforming the Traditional Curriculum:=A Special Feature.
Women's Studies Quarterly 10, No. 1 -(Sprivg 1982): 19-31. . y

Marianne Tgiplette, ed. Women's Studies and the Currigulum.
Winston-Salem, N.C.: Salem College, 1983). T ¢
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Deborah Pearlman, formerly Associate Director of the Leadurahip P

for Bducational Equity, 18 currently Assgciate Director of the _
Women in the Curriculum Program and the Director of the Incjusiva.’ T
Curcriculum Project of the University of Maine at Orono.. R
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o 'Secti‘on E:_‘ to Promote Change in Institutional Policfes and
. ﬁ N . Cae s A4 R F B . o ) g

LS

_ Pxactices - , .o B
—-¢r @ . .
L0 4] ecothndatLonx Periodically encourage key administrators

faculty, and s@gff to analyze whethem any inatitutional policies,

.

‘practicea, or patterns should be modified to epsure that the

By

-~

"f diverse educational and’profeaaional development needs of
qualified women , as well 4s men, are addressed. - i Y o .
o . c . '
ilp Arcas'to Consider ' : . v

o Fol@owing are* three key areas of policy and practice that
., » ‘i K .'
shoulﬂ be consi@ered. See, too, Chapter’ w‘E@h JoAnn . )

Fritsche s éssay "Moving. Beyond the CurriculumJ”'PoliticaJM
14 . L A‘c

rdcnIUQ COntént,” alaoﬁother polidﬁea ‘pd practices ¥
RN ".’- ¢ . And i

thaq,affect'eﬁucational qua Mgy and iﬂ.egrity.

; 4 N

4
Policies and’ practlcea ‘that dﬁrectly or. indirec@ly affect

¢ MR- N

the q ality of servicea available to stud ts frot- =
X

' « [ ' [
Tt divérse étuﬂent clienteles.. / . .
- * v’ Ll
L (See tﬁa queations in Chapter 2, SectiOn‘h regarding v

T, N Jservices availablq for atudenta who seem .in gsome way t.
. ' noﬁtraditidﬁal ) I ‘ Y I
- 9‘_\’h'«. ' e ' :

, . ‘e '2.ﬂPolic1@s and practices tha; offer either disincentivea or
o ) ' A2

o, ' no incentivea ﬁpr facult9 and ataff who might 0therwise s

. -
) A . »

I ' wish to improve course quality by reconstt’%&ion of theit
. ‘ T

- * cpurses tn* light of the new scholarship.of women as well
. & , e

. ) . - Y

as-menﬂ ; ;_'.‘ . e -t - . .

<
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,For_example: Promotlon/tenure criteria and practices

’

often.dlscéurhge"*of at least fall to explicitly.
' P

gncddrage—-faculty or instructional developmépt . . .
‘ : -~ . -
activities conducted in light of the® new schoiaréhip on .
“"-K Vv,
women. + [f anyone argues that. existlng criterﬁa\nxagwﬁaﬂ$
¢ @
tq expllcitly encoura&§>1nstructlona1 devc]opmqnv

..

relating to wen's schoYarship you ﬂif“5 use Men 8

- A ]

Studles Modified, edited by Syender (aeg the é
Qiﬁfiography), tn addition to exdmples from your own TR

e

‘tngtitution, to help demonstratqltha; the kihds of '4
. ™ N

. scholarshiﬂ.and ehrriculum_development valued in your

. - .

1nstitut{?n and iIn aéadgm& éenefhlly are,'in realltf,4
A Y

patrfarchal Expllcitly remlnd £ cul;y that they should
-

- be dble _to demonstrate that they are knowladgedble about

the.schdlarship and pgrspectlves of women asg wcll‘ha men -

in their f£leld; see q{so Chapter 2, Section H, "Rewards -

' - . . v .
o
H .

-and Incentives.” . : . ' . L

»

Policles and practlces that directly og'lndlrectly affect :

‘the quality of SCudents edUCational and professidnab.

. » .
- . .
. -

development experience. 4 ) ¢
x- < . LSS

r

-

~ . * .
For example: New research by and about women indicates

thac ‘for n student access to sémq;seﬁ,&iculty role ~
- z

" wodels coﬂ!&ibutes to thg stﬂuent 8 dgve opment of‘high

- B
- b VL

educatiqnal‘and prof 10ha1 an g}ratianb. rherefore, lf

KY - )
a depabtment or- collegp providhs for female studentes -

cbmbaratively féwer same—sex faculty ggle models than it .
. —154;
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-

’ : » .
provides’for male students, the female student’s are ngt

n .
being offered a comparable educational and pikxlonal
) o

~

-experience. Affirmative adtion efforts to hiye and
retain femalp'faculty members aré -importaunt snot Just for
iegal reasons, but also because by increasing the
nvailability]of femdiqxfaculty iolg models, an

- ’ institmtion will fncrease fts abi{ity to ;ffer all
BEOQenEs a high=qualicy e&ucational experience.- A ,
summary of some research indicating that “Nomen Students
e ‘ Need Female Faculty Role Modelsg™ (see follow%pg entry)

L has proved to be g{fective in pexsuadingfg?number of

v

% . ! o
adm{nistrators, departments, and gseatch committees to
. . ! C N e T
SR - activp}y recruit and hige qual)fied women; you.can

L}
«

duplicate copied of this summary tosdistribute to faculty

-, 5 : _ ‘
. %jq?d administrators. ) . ﬁ/
: - a7, - S

e o - R o
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i
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Fomen Students -Need Female Faculty Role 'Modbls > Some Research

R riadipgn . o

Note: The new achoianshlp of women lndicates

that thé educationgl and professional
‘development of female-stﬁdents s enhanced by
th; prégdhcq‘of female faculty role mo&els.
o- Female undergraduates who could 1dentity a female faculty

£ ' . role wmodel wevre found to bave 81gn1f1cant1y highet degree

L1

: expectations, and to be significantly more likely te¢ have
LT . ’
_ ' . Rlans to enrolf in graduate school, than femake students who

-

ghuld not identify such role‘Podels, See B. B. Seater and C. -

] - W ) -

L. Ridgé&hy, “Role Models, Significant Others, and the<

| K Ampoyrtance of Malé;’rﬁlpence on‘College Women,™ Sociolégical
e h ] Szmgo§tum.lﬁ ??é;ing 1976): 54-56., .
o ih;;le studesfs were fouhd to bé more likely to ﬁajor in a
- 8- - - '
' de?arcments where therg are‘femélg faqultylmember;/than

those,where there are none. See J.'A. 0'Donnell and D.

f . ,\J : ‘1Anderson, "Fact&rb influenciﬁg Choice of Majqr bérear of

A . . ”
_ /‘ ‘-‘ﬂCapable wogbn,“ Vocaéioqgl Guidance Quartergy‘26 (19787\w

215=21, v . ) .

& “ -

.o Cifted high'sdhobl.girls'in accelerated math courses were
; | . ‘fzun “to @E’ltke;y f? achieve a higher math level when the
_ cou; e was tnu&h;fby a woman and 1nc1uded.é siidﬁlé nu;ber of .
) ' ': . U female etudentst See L. H. Fox, "Sex Difference®s: . v
»: . qb'ml tmplicationsifor Program P}anning for che Acadeqicallyu <
ra- ‘ Giftéﬁ “in. The Gifted ahd thq Creat1Ve. A gfty Year * | _ /
'

.'1 - .
* B S 156> B L
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Persggﬁti@e, ed. J. C. Stanigy et al. (Baltimora: John,
. - " )
-Hopkins University Press, 1977); 127-8, . .

A survey of women agricultdral economists found that fewmale

respondents l{gted female teachers more often than male
- .

‘teachers as their most Junfluential role model. See Barbara
J. Redman, “The Women Who Become Agticultqral Begnomists

Amertcan Murnal of Agrttulturnl Pconomics, 63 (December

: 1981) 1022, .

To meet the academic and prbfeesionnl developoent needs of

both'female and male scudents 't gseems urgent that steps be’

v

taken to recruit and hire womea for ?aculty positioqp tn

P

ade

departments having no women in tenur

e
~

.
IS

d or tenure track jobs. The

presence of womeng spdakers, scholars, or temporary faculty cannot

quately address the need of women students for actess to.ggggg//

P

faculty who cad% over a long period of time, model appropriate

professid%él and academic qualities and skills.'

Is a deparfmnnt or college really offering female and male

students educaflonal experiences of equally high quality 1f V.

_~mal

rol

(nd

off

pro

¢

e=-but not female--stidents have ‘Fgular access to fuculty .

e models of the same sex? lhe new'ﬁlholarship of women

» + »

~

feates that, (n 'n_practice, many departments and COlleges do not

er women students the same quality of edgcati&nal and

N -~

fessional _ support “that they offer male students.’

-~ : e 4 f
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Section F:  Why and How to Aase;u Student Response to Chrriéuiun

L}

Integration % - o

- 1

! Evaluating stadent Yesponse to the integration of women jato

the curriculum iqﬂimportant, for political as well'aa academic

' "
reagong. At the same time, assesg&ng and Interpreting student

]

.

response can be difficult. v

Recommendation? p faculty learn how to respond to the

" anget that students-~male and female--ofteﬂ expresa in ciaaeza in

which material about the oppression of women is intcgrated

Recommandation° Develop siwmple, inexpensive "evaluation

- .

procedures to assess what Jg%dents have learned in coursea in

which the scholarship and perspective of wowen have been >
integrated.

0aae Studies

Al

Two faculty members at one university had experiences that

*

_guggest some of the “political” on.public readons for cwsducting
‘an asgessment. Thelir.storles also reveal why it is 8d difficult

to assess student response to the integration of matenial by and
. . - 5
5 ’ .

A ddparcment Lvairperson axpresséd concern because A’ male

- - =
+ gtudentthad complained ‘to her that’h facu]ty’member participating

chaigpe son waq sympat&etic to our ptogram and to thlifaeulty

member 'noqethelhas, ‘she, ag a JQpartment chaly, hnd to consiﬁer .

v 158 - . : I
. - - - 14 .
o-’ A ' ‘.

. .
. s .
. . "18 . - . . -« y
12 - ] .
R ) + . ‘1 - . ."‘ y
o . . . . . ! e
’ - .t . . .
. .

.

t004much stoff” about‘womani\ Fornﬁnately,.t\ia 5;'”

y.aa possible the student's Compquﬂts and algo tﬁgw}_ -

'i"lg ‘V, -‘



) faculty member's explanutions of what she was teaching, and why.
‘ ’ ~ ) : N’ . . ’ ’ -
N The male gtudent who had complained tried clreulating a petition

-

to demonstrate that other students were dissatigfied too.

Fortunately, the particular faculty member, a very skilled
”~ .

| T b
teacher, was willing nnd-ablewto encourag} all the students 1in

N

her class to talk about the various feelings of anger, guile, and

N

egret that lterature about wohen's oppression waa evoking in

3 ~

€
all of them. Eventually, all of the students, including the

-2 _ :
student who had complained were able to acknowledge that the

literature by and about women was important. They eventually

reallzed that their anger should begg;rected at soclal,

political, and economic conditlons rather than at the fastructor .
who was presenting the m;tetlal.

A Nonetheless, another ficulty member reported that ._her

v L

student evaluations (required by her academic department for ali .

nontenured faculty) ind;catéd a4 negative gtudent response.

»

Moreover, 5 of her 53 students had written that the instructor

: £fo - - .
was unfair to men and that she had included more material than
E ) , - ‘ . .
was approptiate about women. The faculty member was extremaly

P [

upset about the low eValuations. In past years, she said, she o
J -
i had been rated.as a warm,. supportive, fair inetbuctor' she had
. » . .
. never been “labeled” sexist or unfalr 1n previous years, when she

had _included no material at all about woman, but wgs now ‘being

called-sexdist and unfair for her curtent efforts 0 explicitly.

\

include materi&‘l by and about womep and men!

]

Nhen the faculty member talked with the ‘author of this
-159- )
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hd@dGbok. she sald that she was discussing ﬁer evaluations with

- me because she thought } should know t;at nontenured faculty who
tcy to incaorporate feminist content and points of wiew into
courses may be subjected to low student evaluations, and their
promotioﬁ and tenure status thereby threatened. Needlesg to say,

that 1s a very serlous allegation and, (f true, could discourage

~

“  faculty from attempting to achieve a feminist reconstruction of

o

«g courses. The academic institutiop(}s a political environment.,
The opinions of people in powerful, relatively secure positions

L
" can lead to a #aculty member's tenure or a feminist, program's

¢

‘ybudget being supported-—or jeopardized.
\ .
i As the taculty member described the class size, class

-

> dynamics, and other matters she thought pertinent to low

1 *

evaluation by gtudents, it became obvious wlere were several
other factors——not just feminisg material and viewponts—;that
could hgvé resulted in students having a negative response'to the ~
s . course and the ingtructor that semester:

-

X . L.. The department had fnsisted that she teach a class of 53

. \ ) undefgra{uase students~—a_fifss twice as {drge aé she
wag accustomed to ceaching. -

2. Becayse the course content requrtes a good bit of small~+ :‘_

‘ 'group.work' the départment hnd.prov;hed hef with '

i . graduate teaching assistanta who Eacilitated lab -‘ .

faeqsions and attempted to respond to students queétibés .

~and broblqmsﬂ 'The ggcuity member was, in fapt;*;isibfh"
. ) .

. . to heér students Lo that'pgiticular coufse\only ag a
A o AN ~160- '
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relatively lapersonal lecturer and -as the person who'

assigned érades.

3. Moreover, the fac&lty membar said “that she CUrrently had
some pergonal responsibilities that left her éeeling
exhausted.,

4, Further,'tge facufty member, to whom feminist theory was

~relat[vely new, sald that ghe was rethink}ng her own
personal choices as she ldentified with femfnist issues
new to her. |

5. Finally, as we talked about her teaching style, the

faculty member said that she was congclous of preferripg

.~

a warm, personﬂlf nonauthoritarian style, and that she

*

. dislikes amg tries'tq avold large, 1mpergonal clhsses
and,qlso dislikes and prefers to avoid confrontation.

We might havg h;lped tﬁls faculty member more effectively {f

we had created opportunities for her and other participan’ to '

dlsCUss problemq regarding student response while thax were '

actually teaching the qewly recongtructed courses. .

,COnclupion and leco-endgtiona e

~Adding feminist content and perspectives to a traditional~ - v

Ty . .

t .
academic or professional dourse can have a significant impact on
. LY

~ 'faculty-student dynamics. Botrfstuddnbé/and faculty may-simp{y
accepc trnditionalwhotions that the feminist material is a
v ] .
problem. Lf there are miltiple difficulties impeding

communicationqbetween thh faculty member and students, the

feminist material may even # singled out as “the problem,” and
t : -161- ' '
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\
the actual {mpediments might not be considered at all.

Ind{vidual faculty members and Currlgulum 1ntegration projects as .
a whole can be serfously hurt if participating facult&lmembers
and project directors alike fail to take sgepa to prevent
“gcapegoating” of feminlst mate;fal and the process of lnciuding
feminist perspectiveg and materials. Following are gome
suggestions for steps to take.

1. Sponsor informal discussions and support sessigna for
faculty participants yho are teaching an integrated
course\r t.‘;\e first time. The tnformal _discrussifons can

~ help prepare participating faculty members to respond

effectively to the anger, §hock, or resiétance that
stude&ts might direct at the 1nstrqctor, r;ther than at

L the social or ecgnomfc situation regultfng‘in the |

oppressidn.of women. (See Appendix B fortan'example of

Faculty Log Lhag can help faculty serve to guide

{nformal discussions abobut students.)

2. For.political as well as ordinary program evaluation

.

L

. reasons, document student perceptions of the value f

“integrated courses. 'Ad,iﬂiéttétors and fdculty

: . committees that ma*%.decisions about fJnding and nbout "
- . o program quality should be givan ﬂocumentution that the
curriculum 1nte;ration proj;;t is leading to important

o_léa ning developments. ° (Sea Appendix C :or examples of
pre 'and past- course!instruments to assess‘student-

Y

arning in and response to a course in which
; _ -162-7 -,

ar . . M
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scholarship by and about women has been integnﬁted.

" ) .
S;udents are asked to'respond not Just in terms of
whether they think the {nstructor or course wasg falr or

»

unfair, sexist or nonsexist, but also in ferms ?; what
thay actuall§~learned from the.course.)

Priof'to asgsessing student.fea;onse at the end of- an
integrated course, communicate cdrefully witﬁ faculf§,
as well as students, in order to ensure Ehat othgts
treat the aséessmenl proceés with the degree of respeci
andf;are that you want and need. Who will admipister
the assessment , when they will do it, what quesgions
will bé agsked, and how you will prepare faculty_tot
accept your evaluating student response to their cdurse
are all important issues. (See Appendix D for a SUMMATY

-

of issues to consider before you develop'instruments and

procedures to pssess student lgﬁvning in and regponse to -

courses that integrate the scholarship and perspectives

. ) r
of ‘women.) ’ -
~ n »
) r
>
. ” ’.
. : : . LR
¢
. N
" e ‘ »
4'. ;
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Section G: -How to Pro-ota Institdtionalihation of Goals and

Activities

Recommendation: Continually work for institutionalization of-

[y

project goals and activities.

Help faculty, staff, and administrators recognize why and

how they can and should incorporate ptoject goals and activities

into their regular work 1oads:§E;E§E:;, ang procedures. The most

basic and important way to p{om0$e adoption and

fnstitutionalization 18 to communicate effectively and repeatedly
to influential faculty and administrators the fact that

thoroughly 1ntegrat1né the scholarship and perspectives of women
fato curricula and into other areas of academic policy“and

practice 1g absolutely necessar§ to ensure academic quélity and

1) ’

integrity. s 7
A number of»stepé‘are involved. _ o .
.F;fst. throughout the project, try to keep faculty and " -

. Y
~

administrators who ark members of influeantial qommftteey

(curriculum, faculty development, budget) informed and involved

LN

regarding project_objedtiv&s and activities. Focus on an overall

objective t:hat will iend to unite rather than divide the )

-~ "liberals” and the "conservaéives"'among.faculty and

-

administration. To improve the quality of education for all

’

- w [ . ~
students is one example of an objective that can generate '

support. %%
. , . | ) N "‘-'\445'-“'?'
The second step 18, of course, to encourage and help faculty

and administrators to make speéific, éignificant changes in
\ O -164- . '
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~

course content, fnstructional and research methods, and other

.areas of professiongl practice and palicy. While {mplementing

{

‘__professlonal devglopmenc actiyities In light of fémihlst

scholarship andeerepectives. keep 1n mind the recommendations

S

presented in Chapter 2, Sections F and G.

The third step 18 to secure ongoing and.stable {nternal
. | Ty :

funding to support effective coordination and fmplementation of

thel curricul um integration project over a period of five or more

years.
L

The fourth step 1s to develop.incentives for, and to

‘!lndually eliminate the disincentives from, the institutional

v

"reward system." For more Information and suggestions about

“incentives, see Chapter 2, Section H,'and gee the essay “Moving

Beyond the Currfcudum: The 'Political' Value of an Integration

Strategy” in Chapter 6.
The fifth step 1s to cultivate the support of faculty who
are members of a respected bddy such ag’a facu]t& sengtk or a

powerful currieulum copmittee and to then request and obtain an

\ -

endorgsement or a policy statement recommending Institutional |
support of the project and 1ts objactives. .
Note: The project coordinator(s) should be gengitive to the

1mportance of 1nternal <onditions and timing.rjxh somé
v
1nst1tutions, usually small ones, and under certain conditions,

1t might be possible and desirable to obtain an endorsement from

an influential faculty committee very early in the project or

.

evén prior to the development of the project. Such endorsements
| -165-
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1

_were grantad by 1mp6rtapt faculty committecy at Wheaton  College

(Norton, Massachusetts) and at'Lewis and Clark College (Portland,

”»

Oregon) at a weéy earli-stage in prdjecq plancing and T
. T h ~
development.®* In lnrgén unlversdtiea.'lt‘muy be difficult or

tmpossible to obtaln a statement ofxbfbgdlfaculty endorsement

even after thrse or four years of,projectyimplementation. The

LY
.

. . . N o -
abgence of guch a statement of endorsement ngaed not impede

» -

* .

thetitutiolalization, althbugh a stagement of broad faculty -

. ‘ - o ]
. ) A di o - 7 :. . s +
endorsément 1s at ‘once an {ndlchtor,and a promoter of e
B . A ro o )
fnstitutionalizition, Obtajuing a'hudget that will continue
. LN e A R .

seems to be most impgruagt (b-éﬁaure that facylty devélopment
activity and comui tment’ wili‘Qpr in breadth and depth. -
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.- Building a ‘curriculum integration requires patience and commitmept.
over a number of years. ‘ ;

i - "« (JoAnn Fritsche)
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Tatroduction | K

L

Thii chapter presanés'the,experienceg and’ points ?f view of
- several indlyidunls who have déveloped and'éoordlnated currichlum
lntegratiop projects dn diffevent wéys“nt seven different
,collegés and uﬁivgrsities. ’The gselections {n this chapter -
pfésent some of the.Qifficulfies and conflicts, as well as tﬁé

i * ‘ e N
benefits, experfenced by coordinators of curriculum integration

.

projects. R i
The first essay 1is a summary of the risks and ;ewardﬁ, the

successes and difficulties, e‘perienced by several coordinators

while developing a curriculum 1ntegration plloE kfoject. Three

contributions present the experiencg and advich of coofdfnators

¥

who developed curriculum integration pllot projects in
. ]
institutions where there Hgs never been-a women's studies
program. Included al*g are three essays th?t present the
viewpoints, experience, and advice of coordinators who developed

curriculum integration projects as extensions of an axisting

- women's studies program. .
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‘Risks and Rewards: Summary of Pnptlcipatlng'Pr?ject Leadexs'

~

Experiences and Suggestions 7

By Deborah harl-!!n}nd JoAnn M. Fritsche

3 We askad project leaders from seven colleges and

_universities tp shawe with us some of their experiences and -

* ~
_perceptions about the benefits and also the risks and )

v, \ 4
.

difficulties d@ coordinating the development.of a curriculum

integration pilot project. The,hine leaders, all wopen, held a -
wide range of adhinistraéive and faculty positions. Three headed
women's studies programs and héld f;CUlty appoihtment;; one was a
director of equal apportunity/afflrmativﬁ action; one was a -
coordinator of a women's studies' program; one wag an agsistant to
the_preéfdeht; andth@r wag a dean; and two were\fa;ulty members.
All were women of vislon, commi tment, and charism;. All felt
comfortable assuming éhe leadership of a projectlthat inspgired a
enthusiapm,}heated debate, and some ;esi?tance._ At the end of
their respective curr}gulum inclusion projects, ecach of them
shared va}uable 1 ghts about the difficulties and advantages
sﬂe experienced fn imyolving "influentkals,"Jincluding ‘;

nonfeminists, and about the blensutes and risks of her own role

)

/- 1

Deborah Pearlman was Associate Director of the Leadersﬁip in
Educational Equity Project. She is currently Associate Director .
of the Women in the Curriculum Program and the Director of the
Inclusive Curriculum Project at the University of Matne ‘at Orono.

JoAnn M. Fritsche was Directotr of the Leadership in Educational
Equity Project. She continues to hold the ‘posittdn of Director
of the Equal Opportunity and Women's Development: Programs of the |
University of Maine at Orono. A

» ~
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a8 catalyst and coordinator ¢of a feminist project.

Involving Ad-lniat%gg;veroglnlqn Leadexs

In orxder to evoke the dooparaéionroﬁ as many people as
possible from her own 1nsg1tutioh, each project leader
. * \

gelf-consciously-fnvolved campué “{nfluentials” Hn her project

‘plans.. The first group of opinion-leaders who were approached

were the chief academic and chief executive officers. Each

\

project leader secved as the liaison between an administrator

(president, vggd president, provost, or dean) and an advisory

b

Committee. Théichief executive and academic officers were

instrumental in providing the discretionary funds to begin these

pilot projects.

.

The project leaders scrutinized organizational charts to s

identify who else should be involved, and when and how. Chief
~

academic officers as well as other “influentials"” helped draft

project guidelines find signed memos inviting faculty and

*

Y

administrators to ma] rricul um integration events,.

~

"Jnfluentfals“ also introduced project consultants or keynéte

speakers at forums and conferences. At one campus the bresidgnt ‘
gave the first presentation for a faCulty study group formed to
study the new scholarship by and€about women. “Influentials,”

faculty and adminigtrators alike, provided the curriculum

1nte%ration projects with credibiljty, institutional sanction,

information, contacts, gud tesources. They also'%hared
information with projeék\leaders; suggested strategies to them,

and set the stage to help the commpnity-at;large support the
~175~ S s



BT

e

.

pilot project.

The pilot project leadgré involved opinion leaders who had a

-

track record of ‘supporting at least one issue pertinent to.women
and minotities on their campus. Convincing odt&poken detractors

or resbsters of the value of the project was viewed by project

« i

leaders as an unnecessary drain on limited time and resources.

'

¢ . - .
Most of the efforts to cultivate support for the curriculum

-

1nqegratidd pilot project were directed toward :hose already

¢ [

predisposed to the project's goals and activities. .

Co-gsponsorship with an administrative office, a departﬁen?{'or a

»

collegewidé curriculum committee broadened the base of support

among those not involved with the day—-to-day activities of the

[

.project.

The—majority of -individuals and groups collaborxating with

~

the projects had little or no understanding of women'é studies
scholarsﬁip or currlcTum integration. Although this handb(lidké
emphasizes thé importance of working with nonfeminist as weil as
feminist adminiatrators, the pilot project leaders did report
probiems in working with Aonfeﬁinist gdministrators. Fof one .

thin;& support from influential administrators can.wax ,and wane
over time. ,Project staff may think they have wotked with.

\J

sufficient tactand uhderstanding of the institutional syétem to

win the support of an "influential,” only ¥ find that the
' A

support was offered;ﬁ a one—-time—on‘l‘y basis. For another thiong,

)

thete can be differences of uhderstandfﬁk about who has control .

over resources such as the budget and how these repources will be

' ~176~
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used, ‘Third, there is the pr(iblq. of having the (project overl

tdentified with the administrati 3. Faculty may feel skepti
. v

>

about and alienated from a project that can be mifconstrue

invasion of academic freedom. This hapdbook offers many

-

suggestions for avoiding or minimizing_thege problems @und for

. fostering pepple's support. .
. . ) "‘

t

:‘Involvhng‘Flculty

e Typically, those institutions which had a women's studies

program used their program as a base for reaching out to
- - . A
encourage and help other faculty study feminist scholarship and . .

integrate it into their courses. Two schools that had women's
* »
. studies programs organized and- hosted an in-house conference on
N - * M .

women's studies; two offered stipends to female-male faculty

teams to epfourage the team to reconstruct an introductory course

~in their artment. None of the schools repregented in this \

I -

handbook had a women'd studies program and then develeped a
curriculum integration project coordinated with, but

adminisgrativelxrdistinét from, their women's studies program.

Those institutions which had na women's studies program

[ -

. S
¢ typically used a competitive graht process to get five or more

faculty involved in revising a course, The ‘four campuses that

;;;: had no women's studies program made extensi\"ifg use of outsim
. . *,i;
consultantg, in-house workshops, and study gr@pps to inform their
campus community about women's studies scholarship and why it '
should be integrated into the:é¥aditional currftulum,
. L \ N
p c : ' .
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" Involving Both Feminists and Nonfeminists

Jdn prbmotlng the goals and activities of curriculum

.

Integration, it is important to link a proj!%‘ with the

r

educational mandates of the particular college or univerglity.
This Mok lnvolves feminist and nonfeminist colledgues alike in

moving toward an inclusive curriculum. )

s

Project leaders reported that working with the nonfeminist

¥

commuhity had several advantageé. They counted on people's

eagerness and curlosity to be part of s?méthing new and to. get
L3

{avolved in an effort that S now being-promoted-qt more than 3@

cdlleges and universities across the United States. Omne project

leader stated that working with the opinion leaders on her campus

was perceived as a legitimate, natural, and productive way ty get

»

a new project off the ground; thus, networking with those usually

not ldentified with women's 1ssues sgfved her project well and
brought in new advocates for currlculug.integration.

TLis is.not to say téat~1t 18 a simple mattef to work with
people who lack+knowledge of fémlnlst theory and values.
Frequently, peopJelwho h#¥e little of no“’knowledge of or

commi tment to feminism will seek a "quick £1x" 1in response to the

"dearth of women's scholarship and perspectives in the Curriculum.

Simplistic."solutions” are often expressed in comments like
tHese: o .

I have raised the 1ssue onceé, and I do not
see the need td keep raising the issue.

We have already revised a-.course unit (or

attended a faculty development semiqar).

Isn't tbat enough? - . :
' -178~
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Resistance or nmblvaﬁ%hce can also be expressed in,angyy or
defangive outbursts qpnut the supposed attempts bx curriculum ,
integration advocates to polttidizé}ﬁhe curriculum. People
. . »

: b ¢
express anger 1f.they feel that they are personally and
professionally regpongible for a problém as overwhelming as

1 . ik . v
women's oppregsion. They tend to fakl back on protecting
/ - .

~ N

themselves by using such cliches as

"1 treat everyone alike.” In

[y

order to defuse some of this resista ée, the project leaders
: a
planned to cultivate people'*s ipterest and support over the

course of many months and, more likely, several years. Project

leaders often gave detractors or doubters a scholarly feminigt

a e related to their field and invited them to review it at a
mée&ing or a b?own*bag luncheon. This kept the focus of

curriculum integration on academic, rather than personal or
»

: 4
pol&tical,, values and. beliefsg. .Y .

Although one project leader expressed doubts th;t worki'ng
Al N . ’ v
k] .
- with nonfelminist opinion leaders would sigpificantly reduce

negative attitudes about women on her campus, the majority of,
'prodacg coordinators saw the support of “influentialsg” as

“ beneficial. In several cases project coordinators reported that
) - * - -

1gé1n1nglthe support of an “Influential” had provided a critical

)

{ntentive in getting male colleagues to attend a few events to

learn aboug\?hefproject and to consider the issues raised by

curriculum integration.

-, One project leadetr sent out invitations for project events. (/
. RN
in~a 'way that implied broad support across :her iamstitution. In ",4! '
. \ -179- ) '
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of broad faculty and administragiveksupport. 'Tﬁat particu

this carefully construtted coantext, she let her project.unfold.

I4

Resistance did, of course, surface, but it dissipated in the §ﬁ£&

s
campus is a small, relatively congenial ore; on a campusg that 1g

larger or on one that is characturized By confliot, the approach,
though excellent, would probablyyhave;huch_less impag;.

Chacacteristics of the Project Leaders

The pro)ect leaders had varying amounts of experience at

N -
their institution. Some had been on thelr campus for. re than

: 7 -
elght years. Others had been wecently hired. A few W@ported

that they encountered resistance because they wére new on campus
.. ] )

’

and were cha'llenging the established order; others felt their
newnesg created difficult barriers in establlshidﬁ a8 power base.
Most of the nine l'eaders did not know many people and were .not

\ .
power brokers. These leaders had to estahlish their own

) visibility and credibility 8imu1taneously)with cultivating

support for curriculum integration. They quickly learned to use

their energies wisely by worﬁing with people who were at least

ther feminist work.f

{nterested in curriculum {ntegration and/or

Some adamant resisters to curriculum integrfition were distracting
and undermining. One coordinator balanced {the tendency to
{nternalize rejections or rebukes by taelking regularly with

sympathetiec peers who could help her read her institution more
L 4

2
L~

accurately.

Project leaders experienced three different kinds of

problems. First, gome were at a disadvantage because of'their

o -180- (\
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status and their ticle. A ?requently stated complain; was fNo i
power, vo seniority, and no clout in the organizational
hierarchy.” Access to an-admidistratlve opinion leader was not
enough to compensate for being a junior untenured faculty member
or a mid-level admlnistracdr. These project leade;s needed to |
compansate for their limited power by workjng'id leadership

teams. *
)

' Second was the preoblem of time. For all the project

leaders, the work of outreach, %ducathn; féculty devedopment ,
a . ~ *
- <4

‘and bibliographic searches was extjgggly time—-consuming.

Raceiving release from some dutiesfor a stipend would have been

' helpfdl. The very crucial work of setting dp study groups~*t9
provide collegial support: for stodying the new gcholarship of

woden and for sharing information from a multidisciplinary
. :

erspective-—wag stimulating and gratifying, but also exhausting
p ¥ .

for project leaders who had other full-time responsibilities.
Lh I 4 R . .
i Third, some project coorginators,heaitant to rock the boat

s

reported that they were overly cautious in cBe{r cholce of words
’

” ) ¢

and tone., The plained, moreover, that éﬁey rewarded the most

3

- meager shdw of suppdrt, course changes. and/or policy proposals

+
o

on the part of those who had limited knowledge of feminism,

knowing full well how ligtle recogoition feminists had received

)

-

- for laboring to build a base for feminist scholarship and
) )
' Ceach!ng. . L . .

u

__!ggha-d Benefite of Leading a Curtlculnp Incgg}atlon Project

4 Althoukh there are real problems lnyolved 1n senting up and’
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© . running a curriculum 1(\(68[‘8(’.10.!‘ (roject, there ate also
significant Eompénsatlons. One beneﬁf}-ia a genuine‘feéling of%
Y . . . e .
satisfaction fn eﬁtablishink a credible and worthwhile project v

> that "draws upon the well-recogalzed and fmportant scholarship of

1 -~ .

women's studies“teachers, and researchers. The sense.of share{:‘
:Jleadetpﬁip 1n working with a ptoject hav:;ory committee and . i
\ : . .
through'lidisoqshwith ofhd%;departmehts, offices, and gtoubs on A
\ campds is also rewarding. Each‘;f t?e project leaders q;pressed‘ l

~

pleasure and satisfaction in taking a lead role 1in bringing a new

d .

. i '
, and vital program to herx campus. Some of the beaefits these )
. . N \’ T . .

- -

women clited were as follows:

o Facilffating positive_gré@th and chad&e in"their college

or university by making curriculuym integration appqaliﬁg
B L' )

_to a broad—-based ¢onstituency! L .
: . : ) &
7‘53 o Receiving fntellectual stimula nd pleasure from
«O0 .
4 . their work with the new scholarshig by and ahbout women
! N g Py ~
v oo - ’ T . .

: K
o Being part of a‘cohesive peer ¥roup

! .
~ .

o Meeting diverse peaple, dealiné with faculty in a new and

N
. 2 Av .

different way, and being perceived by others as a leader

« for educational equity and excellence .
. *©
o Combining administrative, teaching, and faculty

development work creatively °

o Being at the forefront of new scholarship in their fleld

' ¢
o Using their position (either'as a faculty member or as an-
¢

administrator) to read the university's or college's
-

‘organizational structure and tgply use it to advantage
‘.‘T\ . \
~-182- '
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- _ sometimes felt they were the sole
. .

-

L .

Some” of -the risgks they cited were as follows@‘

a ~
L

o Being.ridiculaéigk migunderstood (p oject leadgry
Crgef of neéat lve
attitudes' toward women ‘and toward feminism)
o Being_perc&ived ag ‘marginal to the university or college:

because programming for women recelves low status, has

l{mited power, and {s given low priority ‘ . s

o Belng set up in a stereotypical role (the personal and
professional life of a spokesperson for feminism was

> sometimes judged in a negative light)

S o Being-(?estioned or criticized for taking a leadership -
v U
role (project leaders sometimes felt discouraged about

v

how they had-involved or had neglected to involve others

and to share leadership)
’ R Y
o Belng accused of violating "academic freedom" (project

leaders were occagionally accused of scrutinizing and

1} ' judging other people's courses and methods of teaching)

'Sg;vlval Strategies”™ of Project Leaders

-

It should be clear by now that building a curriculum

a

1ntegration project requﬁres patience and cdﬁgatment over the
long haul. Project coordinators must assess their real base of
+guppott :nd‘their potential base of support; thé; need
admiﬁisérative backing bué also grass—roots support from faculty

or students. Of the nine project leaders, those who had

administrative responsibilittes and teaching duties were able to

' wove back and forth between the administration and the faculty:

-183-
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Those who had only administrative rank*and a direct reporting

»

. )y ' \
relationship to a chlef acadedic officer usually found iF
advantageous‘to share the projes: leadership with a wéll—liked, >
highly visgible faculty member. One project ledder who had

faculty status but no,rank in the administration compensated for

her lihitatiops by working close[y with an aﬂmihiatrncOr while

-

v . glanning and impleméhting the project. . .
Just as the development of an institutional base of support
for curriculum integration 1s essentlal to the vitality and

lohgevity of a project, so too 1s the development of a personal

base of support. A& deep and sustained focus on women's

historical and contemporary situati®n can leave oneffeeling angry
and drained. The discovery of women's productive and creative
contributions to every facet of life 1s both energizing and also ‘
threatening to established beliefs, The niﬁe-project leaders
often ldentified friends as a necessary part of thelr support -
systems. They foﬁnd that their petrsonal and professional lives

were Cbntinually challenged by their role,as a project leader.

Terminology and Ideology: The Debate
' s :

Differences. among project ledders’in our cooperating

institutions mirrored the larger national debate about women's

studies and curriculum integration. Some see curriculum

fntegration as an educational effort that first and foremost must v

PO N

be described in academic language to help one's colleaguas feel TR
safe and receptive to learning about the ney scholarship of
women. People who hold this view tend to differ from women's

: | _ | ~184-.
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studies leaders who insist that, the connactions between acadeunic
-~ - . >
women's gtudies and the broad socia)-political women's movement

. -
\

must be made explicic, even in the en}ly stages of working §1th -
- ) , . g;

N

people not yet knowledgeable abou feminism or women's stu .§§.

[

At most collegeé and universities, "women'é'studiea“ and

L} "

“feminl sm" are highly charged words. ]Théy ralse ‘the spectre of a

handful of meen and men doing aday with the entire traditional

-

curriculum to satisfy the interests of"a handful of radicals.

-

These fears, though groundless, need to be recognized.

» - - v
Certain yords—~such as "feminism,” “lesbianism,” ahd '

»

"racism”--can evoke much ambivalent or. negative emotion, which
may be directed against the person who uttered the word. Given

this situation, the nine project leaders made d1 fferent decisions

. ¢

" about how to describe project goals to their constituencies.

Some felt that unless the words “wdmen's studies” and “"feminigm”

L4

were made to come easily to the tongue, curriculum 1ntegra£10n
would remain diffuse and ahistorical. Other project leaders felt

that vords like “"women's studies” and "feminism" were not Relpful

+ An dedcribing or promotipg the goals of cﬁrrizulum integration.
These project leaders tended to talk about the rationale and

importance of women's placé An the'éﬁi}iqulum, without calling a

course Qr a biﬁlibgraphy "feminist." They justified their

caution in using a term like “feminism” with the argument that

‘e

the term "feminism" 1g¢ used too f_reeiy and 1n.too many¢ different

contexts. They found it i1s more valuable to take the time to

\

explain the philosophy and strategies of curriculum integration;
-185-
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thiJ: they felt, puts the focus more on 1issues of academic
' .
integrity, scholarship, course revision, and.cladsro climate.
g
Proled{ leaders' differing positions about the :T:;;jxnd

+

bene{ita'of using words like “women's studies” and "fominism™

early in the‘project tended to depend oh whether. or not the

coordinator was agsociated with a women's studies program. When
t ~

curriculum integration was one of many activities sponsored by a

{ :

women's studi program,(‘he project leader tended to see hir

assets in terms of her long commitment to women's issues and to~ '

women's studies. A common statement was: fI am a feminist and 1°

»

believe in educational eﬁuity; I nm'willing to affirm the

imporfance of womenig issues.” Curriculum integration was thus

seen as one of wany channels to extenl and expand women's
» ’

-

studies.

Project leaders who had no women's studies program

%

affiliation :also expressed a Eommitmenp to women's issues. They

. knew they had been chosgsen to start up a currlculﬁm\igl§gratloﬁ

oy

project because of their work on behalf of w5&in, or because
thqir courses or research reflected a feminist petspective.

However, these project leaders defi??ﬁ their assets first and

+

foremost in terms of their demonstrated ability to lead and

manage. They spoke of their skills in knowing how to read ‘an.
M r: @

‘to detail in rupning complex and compg€hensive prograﬁé. They

i " : .
referrad to' theiy measured succeds as cilitators, negotiators,
13 - .

good listeners, and able administrators; they cited a keen sense’

-186-
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of pacing, an ability to work Yong and hard, and their.excelladt
o

’

interpersonal skills,

Project leaders who also hegded women's -atudies programs
. 4
4 .

listed their wall“testéd and well-recognized administrative,

-

managerial, and interpersonal s(ills. They, too, spoke about

¥

‘theln experience with currfcular and organizational change, but

they identified such experience secondarily to ‘their

-
1

identlflcaiion with femini sm.

Y

The difference in order and emphasis, though subtld, did
affect the tone and organization of the different curriculum
’ .

-integration projects. Yet without exception, each project leader
) 19 >
identified her enthusiasm and dedication as factors that

encou;aged others to,get Lgvolvgd fn curriculum integratioﬁ.

This éssay‘provideé an introduction and a summary of msome of
the ﬁajor similarities and differences 1% project leaders' ;iews
and recommendations. The participating‘6rojecttleéders present
their expefiences, concerus, and suggestions in tﬁeif own words

in the regt of this chapter.

e
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Moving Towsrd a Balanced Curriculum at a Small Iadependent
\ ¢ v
. N

commi t ¥éd some Westbrook College resources to encourage and

agsigt faculty to study and revise our courses so that they would
.{L ¢

focus on the contributions, valués, and. pergpectiyes of both men

and women. The endeavor has required the study of a nay bqdy of

’ Luc;uo:':;d./ I ’ 7
" In the TANSBE 1982, the faculty and ‘adMnistration )

knowledge: the new scholarship about wohmen. Before I digguss the

kinds of projects Westbrook faculty have undertaken this past
yealt, let me briefly describe what is meant by “new scholarship
about women."” I confess that my perspective is that of an

-

enthusiast. _ _ <

JXn about 1969, the new scholarship about women took on what

Catherine Stimpson of Rutgers University calls a systgqmatic
quality, a new intensity, and a new scope.1 While the new
scholarship, produced by men and by women, ¥s not necessarily,
uni fied and ;onolithic. it has three common ambitions: (a) the
vdecéqstruction of errdrs and myths about woman, her ﬁatune, her
role, her abilities; (b; the additlon to knowledge about women
-

of*fadts, of COntributions, of women “lost” to history through
the vagaries of historical perspective, sexual discrlmination,

and female invisibility; and (c) the construction of theory about

women. As a result, the study of the female world has exbloded

. .

Lucy Morros 18 Dean of the College, Westbrook College, Portland
Maiﬂe. . _188_ * . s
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in thelsciences, 1n the social sclences, and i{n the humanities.

Let me cite an example of the kinds of ‘questions wﬁf;:;ﬂby

L]
the new scholarship about women. Mary Ellen Donovan of Dartmouth

.College has asked whether tgc.excluéion from hlsta}y 6f the

experiences and roles of yomen has reduced by more than half the
N . . L

lessons we can learn from the past. bons%der for example the

conventfonal view of Western history that is Presented to most

.

students {in liberal arts courses. The democratic period in

-

Greece is seen as the height of'clvilfzation, the Middle Ages asg
a tim¢ when civilization deteriorated, the Renaissance as a time

when civilization again progressed, and the period following the

¢ ]

-

American revolution, particularly the Jacksonian era, as one of

fncreasing popular liberty.
When chtern history 1s seen from the vantage point of

women, however,.the pictures that emerge !iffer dramatically.

4

For women in Athens, democracy meant elther existence as a

conigubine or, in the case of citizens' wives, perpetuél

¢ 1

confinement indoor®s arnd a protein—~deficient diet. As Simone de

Beauvoié writes in The Second Sex, the Athenian wife was shut up

fn her quarters, held under severe constraint by Yaw, and watched
-over by special magistra@es. All her life, éﬁé'remained a einor

under the control of her guardian, who might. be her father, her

v

husband, the latter's heir, or, in default of these, the Staﬁe,

represented by public officials.

For wonén, the dedie Ages meant increasing freedom and

power in tany areag, as well as fmprovement 14 diet and health.

.

-189- \




PR ' “

x
. »
» ‘ - ‘ . »

[N

Por women, the Renaissance meu§¥'loas‘of freedom and power, the
L3

o . :
denigration of the kinds of knowledge and methbds of learning
. 2 _ P

—_—

po e .-
women had traditionally developed, and the ascalating terrorism

"J6£ witchcraft persecution. For womenftiga period following the

Jacksonlan age of "the common man” , meant fewer legal -rights, not

4
mnore. ‘ V

" Our intent at WestbrookﬁCollege has been to consider;auch
questions and to rethiak our courses 80 that they become
inclugive of the contributlons and perspectlvea of woman and men.
Women's studies, therefqre, provlde us with a llvely hope fo{
b?lancing female and maie perspecti;eg of what it means to be

_human. This is by no means an easy tnék;/put dur#n&_the past
year the faLulty have made significant progress.

I 1982, Westbrook College faculty development fundb from
the Bingham Foundation were nllocatfd for the purpose of
1nte§;at1ng the new regearch by ané about women into the
currflulgm. These funds w;re then matched, dollar for dollar, by
the Leaderghip for Educational Equity Project headed by JoAnn

. frrtsche.

| A call for faculty proposals was issued by the Professiog;l

Affaird Cmnmlttee at Westbrook, and two faculty teams, each with
~t- .

four members, were awarded research grants for the 1982- 83

academic year. One team studied the history of women and the

history of nursing from the 18508 to the ﬁreeent, in order to

infuse new materials and perspectives on iassues of sex into the
’ ~

core course of the Bachelor of Science in Nursing for Registered
-190~
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Nurses Program. The other team reviewed women's studies 0
: literature in anthrdpology, art, litq;atures and music in order f:
‘ to redeehgn the methods and materials used in the core course of
.Western Civiliration. ] . ' '
- This past June, the two facul.ty teams presented their J
o

‘ regsearch and conducted.workshops for the gntire Westbrook College

t

faculty. This)two-day Educatibnal‘kquity Symposium focused on
) .

th;Ze topics: women and-science, the classroom climate /// "
nationally, and the classroom climate at Westbrook.

Our experience in moving toward a balanced «curriculum hasg
taught us many things, not the least of which ts the valune of
ﬁntroversy and discomfort, Why, for example, i{n an intermediate
French course do we use an antholdgy that does not incorporate
any French women writers? For nursing courges, wherg can we find
textbhooks tHat do not exclude the experiences of men in nursing?
In science, how has sgex bias inflyenced the very‘lanéuuge we use -

in our anatomy and physiology courses? .
The primary l;ssdn, however, ig that we-at Westhrook are’

taking important gteps toward produning a ualanced curriculum, ~

one that will ref}ect the expdriences of women and men for a .

fuller, certainly more accurate understanding of humanity. 'In

this, we are truly in the vanguard of American education.

|
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A Dozen Ways to Succecd and Survive as a o}&ct Leaderx a

A 7 . N
" “ -
By Annette,lr‘Lopoz«_:>J 6§3 / fﬂjr_ . ’ .
- " \ .

‘/ht the oufset, ask faculty——not onge, not twice, but at.

)paet once a week, in a variety of ﬂ'ﬂ’ particfpate in a
project that will fund them to rEad new ‘sc arshlp by .and ?’
about, women {n order for them to modify their methodology

and course content by recon;idering“t;e valye of women.

Spell out, fin very precise,.behaviorally\neas:rable terms | ,

Just what will be expected of cooperating faculty : \\_,/’>7

participants who - want to receive small financial g?Bﬂfs for,Ew*-
course revision mini—projects | Say it so they dnderstand
Put it in writing 80 they can refer to these expectations,
Get the most committed faculty members to draft proposals

3 , R ;
ou‘!tning what they could do to 1mprove the portrayal of ' !/

women in their courses. Make faculty aware that™ receiving

fgpding for gech proposals i8 a priviiege and an honor. A K\
o~
BEétablish a group of committed faculty members who will

agree to meet regularly (ideally, once a week) for

~

1nte]lectually stimulating discussions of women'sd studies

literature and the difference it makes 1n a paréicular
i?

discipline. This group could be composed of all faculty who

are funded to réconstruct a ¢ourse. The meetings might take
NS

the form of brown-bag luncheon segsiong, v

N Wﬁ

7

Annette Lopez was. formerly Director of Affirmative Action and
Equal Opportunity, University of Maine at Presque Isle. She ig
.currently Assistant to thg‘President Texas A & M University.
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5
Prepare detailed guidelines (donftwbe afraid to be
redundant),)and duplicate and'distribute them more than

. ™
once. Share steps faculty can take to increase the amount

of informetion by anq'about women includ d i b course. Lf
these strategies are ignored, do not lose h¢art. Maintain
your‘pogition and restate that it is posstble to take women
seriously. Get faculty to work on the "héw" of
accomplishing Ebis within their purview.
As a project leader, tfgat yourself.io phone calls that
connect you with curriculum iﬁtegration project,c;ordinators
on other campuses. Doing.so will enable you to reaffirm the

fact that, in spite of all the resistance, it is worth it

(even’ though at times it seems not to be). ,

’
v

Similarly, treat yourself to related workshops and
confe;ences gso as to revive your beliefs aqd regain your, own
positive sense of the worth of the stguggle for women's
equity. L
Establi;h direct contact with key experts who could serve as

potential consul tants to your projest.
- k)

Do no et discouraged, in spite of the many negative
attit’ and femarks to which you will be subjected. Keep
}éﬁeating the feminist ppsltion about the need to act on
behalf of women in order to upgrade the status and power of
women, and especially to enable ourselves and other women to

realize our potential.

Remind faculty that written and/or oral reports to
-194~ *

S -

ETE i




11,

12.

‘colleagues are expbcted frdm those who receive fioancial

*

assistance to recof¥truct .a course. Offar to'assiat tHem,

Even offef to critique their repdrts and provide

. ’ .
suggestions. As a last-resort, offer to have your office

+ type up the report. Remind faculty that their reports\

r

should ¢escrt§9 what they have accompll@hod'to date and/or

RN ¢

will continue to'do 1n their. classrooms; ‘ancouragerfaculty

to note algb the effect of‘the projeét on their pefﬁohal
. A 2 )

N - L )
.bel'iéfs.. . . . -
Congratulate all faculty participants.and thé_n celabration

of. their ‘achtevéments. . ' '
‘ ~N

Reward yourself with a small (or largé) celebration with a

¥

close circle of feminisi fnighda who alao‘aspire to and

agree with the goals of (a) changiog the way in which women '

+

are rﬁgaéded and (b) moving toward gquity between women and

-

_.men.
-

<

’
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n ' Curriculus In;q;;;tlon: A VWomen's Studies Coordinator's

o

¢

Pprsggctivo

S, By Cathryn Adamsky Y
- ' ¥
Women are the influential people in women's studies, in
) 3‘ :

curriculum 1ntégration, and in the contemporary and histortcal

women's movemeént , and 1t 1s the education of women that is going

to make a difference in curriculum trangformation.

* Since this is.my basic operating philosophy, my focus for

this project was on.§bmen in our university. The women's studlies
. L d

program had no course in th§ Schdbl of Health Studies, which is
" where the bulk of womeh on campus are. Through the work of two

women faculty members in nurging, a much-needed course on women's
. »

~~

health was developed during our pilot project.

° T Tﬁere were many positive effects from this develppment
~besides the course itself and people's exposure to it during the
. : process of obtarﬁing§coﬁrse approval.. fhere_is now bettgf
commﬁnication betﬁeen women 1n nursing and 6therlyomenlin the

*

uaiveraity, and more of us are sensitive to each other's

A

situationﬁ'lFor example, some of us are now aware of how
oyerworked faculty in nursing\ére. One of. the members of Ghe
nursinglfaculty 1s now on the womem's gtudiesg advisory cémmiftee;
lgnother was asked to be a member of the President's Comﬁission on

the Status of Women., The most important outcome has been an

- W -
-

Cathryn Adamsky 1s Associate Professor and Coordinator of Women's
Studies at the University of New Hampshire, Durham, New ’
Hampshire. : < ' -
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increased focus on "women's work" and on gex segregationhiin the

L4
v

work force, something we tend to forget {n our isolation from one

v

another. This has led to a project entitled "Women's Work:

Equally Worthy," in which peoplé\sqhgursing are working with
people in English economicg, and women's studies to develop and '
integrate into academic courses the concept of , "and some regsearch
regarding, equal pay for work of comparable value. A course on- %i
femini sm and nursing, long a dream of some i; nursing, is now a

posgibility. Past efforts to develop such a course were blocked;

the support of faculty outgside the Sch&ol of Health Studies now

~

-

-makes approval more likely.

-

@ Curriculum transformation is central to_.the philosophy of

the women's studies proéram, but the kind of change necessary ‘

»

cannot be accomplished without the scholarship on which to base

P 4

it, the people disposed to do 1t, and the climate ip which td
foster 1t. -
l‘ The most basic é}pe of curriculum ttansformation necessary
seemsg to @e to be that accomplished by'people, almost without
‘

7 exception ;onen who extend thefr women's atudies scholarship,

philosophy, and pedagogy into, their discipline-based courses.
- These* women havg Aone this work with minimal support and are
likaly to c;ntfnue to do 1t.. ﬁe‘need.to support them, whether in

. \ ® )
our own or in other universities, and to wake sure they are

*

retained as faculty; - ’ N . | ?;

v

o

‘,developnnt of a feniniot ‘perspective in new women faculty, most
A N . . -197— . ‘ \ . , .
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- of whom have not previously been exposed to feminist scholarship
in their graduate education, although they might identify as \
feminists, The ones who don't identlify as feminists are a
separate issue; it has to be their decision whether or not they
choo.l to 1dentlfy with women on campus. That option must be
made attractive to them, but glven the limited resources of
feminist faculty, the mgin focus must be on those women wh; are
already alert to the concerns of women.
The development of a feminist perspectlve 1n male faculty is
a slower and more resource-q;alning task. In my experlence those
men positively disposed toward feminist anafysis are not usually

the more influential men on campus, but they are solid people.
q .

They'are generally, in my experience, men who are used to .

surviving without much support, and hence dre likely to stand- by
in a crynch. Having cﬁese‘men sprinkled sparsely around the
university can make a difference. Finding them is not easy, but'
not impossible. ]

| Creating wide networks of support is necessary for
curricul wn transforquion té take place. The development of
thesénnetwprks takes time and commitment, and the efforts
favolved usually don't count ‘in the reward system of the .

AV

university.

?

L}

At ‘our uhiversity the networks of support include (but- are

r

not.limjted to) a small but ﬁatdworking and highly committed

2

‘"

[ r g group of ﬁonen'gﬂgtndjgg faculty; a women's sth‘ies advisory

cosmittee, which also {ncludes community women; femipist faculty
7
3198_
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on gatekeoping univeraity commivtees, a women's studies

-~

interdiscipllnary discussion group, which {n¢ludes divarse women
faculty members and members of a teaured women's faculty group

working on retention of women faculty ‘and on pay 1ssues; a very

active Commieeion on the Status of Women composed of a

¢ +

A cross—section of women at the university; and a small but active
group of young feminist women students who run Egg women's center
)/‘,«nand who have formed a lesbian collectiva. Of*particular

importance in the networking efforts are the support and activism

¥

af women's studies efudents, gome of whom are in the work forca
. .

>_‘ of the university and, unlike regular étudents. are there for
more than four years. A wider network of support ig compoeed of
people in the community' They and we are currently developing a

“Friends of'Homen 8 Studiea' group. Transformation in the

. v e
a4 grass—roots movement. Women make up most

A

curriculum hasg
-

of the roots,

®.

We are currently ianvolved 1in those whq are

 positively disposed to reconceptualizing their courses to be able

to ‘secure the time and support in which to carry out this work.

’

A recent informal survey of male faq}lty and administrators

by a maig women's studies student alerted us anew to the fact .
that awarenesa of women's issues in male faculty 18, on the whole

extremely superficia] when 1t 1s not ~downright hostile. The

N t ¢

reality 18 that the tdeas of the waomen's movement have not

penetrated very deeply into the culture; therefore, the d

Al

ltrategies we choose should optimize the maingenance,df women' s

-199- . £
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Carriculum Integration and Women's Studias: Mutually Supportive

Approaches

By Mary Jean Green and Brenda R. Silver

’

Much rccént discussion of women's studies and curricul ym
integration puts the two in a relationship of mutual exclusivity:
either qﬁéen's stu?ies programs are stropng and “ghettolized” or

®
they joyously dissolve themselves in a burst of “maingtreaming.”
At Dartmouth we have found’that, to the contrayy,;the two
enterprisps are mutually supportive. The effort to disseminate
feminigt sdholafehip to ever—wider gr?ups of faculty has \-
strengthened and divetaified our own women's studies course
offerings, as it has widened the proéram'e base of s;pport. The

chief beneficiary of this interchange has been the institution as

a whole, for it is our firm conviction that without a strong
]

women'q studies program, there would be little faculey awa;enesassﬁJ T
. .

of the new work in fewminist scholarship, and certainly much leaé‘

teaching or research in the field than presently exists at

-

Dartmouth. -
The curriculum integration project we undertook in

conjunction with the Leadership for Educational Equity Project

nllluotrates this type of interaction quite well. We wanted to

take: advantage of the momentum we had acquired during our four

-

years of existence in order to encourage still further curriculum,

+

Mary Jean Gteen-and Brenda R. Silver aré Co-Chairs of the Women's

~
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integration. Concretely, by grouping COgctﬁer 88 many as
possible of thosa faculty who had already been involved orx who

had displayed an interest 10 women's studies, we planned to
i '] .

provide a public demonstration of the pertinehce and the wide

- .
\\*__xppt%znbility of this project. This “public demonstrdtion™ took

3

v

the form of an interdisciplinary counference on the impact ot ’
feminist Bcholarship upon teaching and research on campus. The

conference, entitled "The First Decade: Feminist Studies at ' 5

v

“ Dartmduth,” was held in conjunction with the tenth anniversary of

coeducation at the College. -
i

The enterprise might-have been risky for the program had we
. not previously built A npmber of "bridges“ to other membars of
the faculty——a crucial coneidération for any group undertaking
such a.project. We were sure from the beéinning}ghat we would. .
recéiVe an adequate number of responses to our “call for paperg“_

from faculty both inside and outside the program, and that we

-

“would have at least a wminimally respectable attendance at the -

T conference. . R &

As it turned out, we had more than the expected number of

PN

regponses! we received excellent ﬁ}oposnls from 26 potential

participants in-l3 different disciplines. In fact, we had to :
expand the conference to four days in order to nccommodéte them .
all, Several of the papers were written and/or presented .

+

collaboratively. ‘£n organizinglthe presentations, the planaing

committee used a thematic model that moved from the discovery and

[3

reE6VEFi_UF1ﬁﬂnnr1nthtn—ffebMr1ﬂFfeseafehrﬂnrﬂnwiaienaﬁg

- «

.
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acholarship, to raecent theoregical and practical applications of

-

feminist scholarship. The titles for the sessions ware (ﬁ ;

"Coeducation: the Diffarence It Makes,"
"Revisions: Theoretical Contexts,”
"Womeﬁ'q.Studles in the w1d§ World,"
“Intersections:

"Incersectionsn

"Archeologles ,”

“Revisions: Literary Taxts,"”

Feminist Criticism and Male Texts,” and

Feminist €riticism and Male Culture."

Attendance, too, more than met our expectations~—the large

“"Theories of leferencefx

lectute hall in which the sesslons ware held was often filled to

lochl community,

-

In undertaking to display publicly the feminist scholarship

~

baing® done at Dartmouth, we weré operating with tha knowledge

t

- overflowing by faculty, students, and interested members of the

that members of our program were indeced engaged in important and

innovative work.

facqlty seminar on feminist 1nquiry, women scholars interested in

.

feminist scholarship have had an unusual opportunity to

familiarize themselves with one another's research.

ao doubt that the proje&ts being done on campus in fepinist

.to others.

'y
L

Because of the long existence at Dartmouth of a

We thus had

'_scholsrshlp would prove impressive and even exciting 1f presented

Perhaps mote daring was the idea of opening the conference

*

to. colleagues outside the program who had not previously done

make use of current feminlst acholarshlp, thereby avoiding the

_risk

of 2[Q!9_£ﬂI1Qn!_LhAL-had‘dnlaua_uagua—£oeus—onr~wdh§

[N

.Gerioua work 1in WOmen's studies.

—203—
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clesr statement of the purpose of the conference did, in all but
one casé, spare us lﬁapprqpriate proposals. Those faculty who
regpondad submitted abstracts of such intellectuaf 'soundness that

we had few concerns about the quality of the .resulting

presaemtations. (If we had received inadequate.proposals, rather

: . 4
than rejecting them outright, we might have. helped the people

involved to genarate kore appropriate quastions and sources.)
Many of the colleagues resﬁonding were people of particularly
high caliber whom individual members of the program had
perﬁonally encouraged to participate. A number of faculty had
1ndeed begun to explore in their teaching at least one gmall
agpect of the fgminiet perspective; it seems impossible that
someone Eogld be teaching in a field l%ke literature.o; h}etor;
and yet remain in total 1gnofance of the new work. Nonétheleas;
'some facdulty needed  encouragement to envision s??s exploration as
the baais of ;-conferénce paper.

About half the conference presentérQ} ten of whom were nen;
had not been 1nvolyed in women's studies before; these colleagues
vere grateful for the opportunity to develop this new aspect of
theif‘*ork and have. found it a ﬁseful contribution to their
research and teaching; At }ehst two of gpe men who had not
previously done research 1a‘thigzarea an‘ planniné to expaﬁd and
publish their conference papers;.their egfort‘wlll also have a
concrete impatt-on‘their teaching. One presenterlhan already

added a unit focusing exclusively on women to his introductory"

course in-Afro-American studies. (This developaent is a spinoff
-204—
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lacking in institutions frag,en;ed by rigid disciplinary - - oo ‘-~j

of both the campuswide conference and anothar curriculum
{ategration project component, a faculty gominar on Third World
women.) Another collaague 1s preparing to teach a new course on
woman _in t;e Third World for the women's studies program, a

) 2 : '
courge he has been active in developing.
Ve

Another conference presenter, a biologist who was also naw
to women's studies, used her work on the paper to design a

freshman seminar on sex differences; that seminar was

’

‘subsequehtly offered through the biology department. Moreover,

she 18 currently developing an intermediate-level course on the

~

topic for the women's studies program--the first course we have -

been able to organize in the sciences. The presence on campus of
a woman scientist who 1s visibly doing work in women's atudfes
may help to increase conscious;ess about feminist issues in a
division of the c§11ege that has traditions%}y been resistant to
féminist scholarship, and even td the hiring of women.

Clearly, then, the decision to open the confergnce to a wide
variety of participants has had very positive consequences for
both curciculum integration and the development of.the women'g
studies offcr;;gs: It also sérved to expend the |
interdisciplinary aspect of the ﬁreéentations themselves and thus
to interest an even wider audjence. The many faculty who
attqq@edvregyopged positively to the~opportuﬁity to learn abodt --
other aa;;ct;-of‘the cprriéqlug, as well as to hear their

_ . .
colleagues present their research--opportunities too often -

-205- ] - .
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boundaries. Many said the conference was the moat exciting
intellectual event on campus in yearg. For thoselof us who See

. . o o
this intexdisciplinary perspective as basic to the enterprise of

g@ women's studies, such a response, while not unexpected, is

nevertheless gratifying.

—— )

All the factors that made fhe‘honf?rcnce a ‘positive
experience, for faculty presenters gﬁdiparticipants were alsgo
operative in the caee:of admiuistfﬁ%ors, whose favorable
dispésition toward’wémen's-etudies increased as a result of the
enthusiastic faculty response. We had made a successful effort
to involve directly all the adminigtrators who have

" resﬁoﬁsibility for the women's studies program, from the

/préaideqt of the college on déwn. The dean of tbe faculty gave
the opening remarks; the president spoke at.the.conférence
banquet; other deans chaired panels. These administrators were
thus able ;o see for themselves what wag going on in wéﬁen's
studies, rather than hear about it at second hand. We also tried
to expand the scope of thg conference beyond the cufriculum
itself to 1pvolve other aspects of college life; fhere was, for,
example, a presentation on thé development of women's athletics
at Dartmouth and an entire panel pr;sented by alumnae whose
céfeers‘involve working with women's igsues. As a resu;t, we

, Were able to get our message across to the dean of the (;ollege,

"who chaired the alumnae panel, and several of the alumni/alumnae

& who were coincidentaliy meeting on campus that weekend. The

;————————ovett}*—fetpont!—fTun—th!‘!8ltnI!tT!tTUﬂ‘WiF‘iG‘ﬁEiTFTVE’fhat,

S - ~206-

’




w
far from begrudging tha money spent on the conference, they

- offered to pick up any cost overruns.

4

Responge to the conference froQ‘students wag also posfitive,
even though the numbers of students in the audience were
relatively small. This was primarily a faculty-oriented event,

l3

i and the conference might have been different in many ways had 1t
been directed toward students alone. We did receive the written
comments of students in a comparative literature course who had
beean encouraged to attend some of the presentations because of -
the relevance of the papers to thelr course material.. Thg
students'.comments were not only unanimously favorable, but -
highly enthusiastic. Thelr responses cloself parallelled faculéy o
reactions: greater understanding of the importance of feminism
an& feminist scholarship, excitement about the reality oé
1nterdisc1}11nary work, and positive responses to the peoble
presenking papers and the quality of the work they were doing.

The success of this project with faculty, students, and
adminﬁatrators, in terms 6f both curricu;um 1ntegratién and the \

-

wogen's studies program itself, has convinced us even more

[§]

[

strongly of the neceésity of continuihg our efforts in this v

directidn. Only success in making a permanent impact on the .
/,académic corriculum as a whole can ensure that feminist

scho{arship will receive .the support, both 1ntellecéua1 and )

'peraonal, it needs to survive.in an academic institution. Even P

IS

more aignif!cant, however, only the existence of a strong and\\¥

actiQe women's studies program can provide the contimued energ

" ~207-
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lptggggtingrlqggggétion Methods with Women's Studies: Yhe

Umiversity' of Southern Maine's Experience . -%
By Joanne H. Clarey ' r ', |

The Women's Studies Committee of the University of Southern
Maine (USM) decided to incorporate scholarship about women into
the curriculum by developing women—focused courses, a women's
studies curriculum, as a first gtage to transfermation, rather

" than beginning with the sort of integration methods used by the

R ‘University of Maine at Ordho, Montanaaj;sjg University, and
Wheaton College. That decision was b [d on our belief that a v

-~y
. < *
strong women's studies program, faculty, and curriculum were

critical prerequ{sites to the planning and implementation of a
successful integration project on our campus. We falt {t was
fnadvisable and perhaps even impossible to pass over ¥undamental - N

= steps in the developmental procass of cognitive and psycholoq‘cal

- growth for women. ~

*
B

It 18 our' position that womgn have the need for and the
right to an educational process and opportunity that can lead to

the development of equal strength. While men way have distinct

- obstacles to- conatructing a better future for themselves, they do

not have the same needs as yoﬁen at USM at this time. If we fail
to make this‘dittinct§dh_clear and thus do not commit ourselves
to providing 6pportun1t1es for'every step in the developmental

14 [

‘process for women at USM that women elsewhere have had, we

Joanne H. Clarey is Coordinator of the Women's Studies Program,
University of Southern Maine, Portland, Maine. .
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believe we will have failed to assist our women students in the
\ ..
" critical process of growth, psychologically and cognitively.

a

Women's gtudies programs and women—Yocused courses can provide

crogs—~cultural and historical perspectives %hnt bring awareness

[

to women and men students about women's "experiences and
accomplishments, the “gendering” of knowledge, and the néw

theories and research that deriye from women's studigs:' In

v

short , women's studies helps women to reconstruct and restore the
. L4

past. A women—centered curriculum also gives us the knowledge
° Y
for better understanding our present.,, and facilitates movement

toward constructing s more creative and effective future. We

.

-
believe the establishment of women's studies curriculum and

-faculty 18 -an important. catalyst for change toward excellence and
eduity-at USM. Without this foundational stéB} we would not have

‘been prebared to develop and utilize effective curriculum

.
)

integration methods to transform our learning environment.

o
8,

o A matching grant from the Leadershfp for Educational Equity

Project at the Universit} of Maine at Orono enabled the- Women's

Stydies Program at USM to develop a pilét projedi on integratiop
that has served tod providé.us with much—needéd 1n§9rmat16n about
the curriculum integration process. We used a deparémentél team

approach, with one member .of the faculty team eXperienced in

@

women's studies curriculum, research, or programming, and the s

-

other, from the same department, rélatively or totall& new to the’

scholarship on women availgble in the discipline, bug mst;vatéa

.and 1ntgres£ed endugh to volunteer to participate. The teams.
| S ~210~-
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’

: éera ma;e~female.l In one team the\;;a;ﬂ's studies faculty memb;r
was a mah,'and in the other, a woman. 'The male-female teams
setved:to diminish negative ceactions from other faculty and
provided for diversity of pevrspective.

In both teams, the women's 8tudies faculty membex assisted
w{}h course revlsioﬁ and with necessary research, but did not
teach the revised coursge.: Each team.gelected an already ex{sting
foundation course--one on’ nonverbal commu&ication and the other
~o'n‘principles of geogréphyf-tg revise and up&ate so that the

course content and pedagogy refletted new scholarship on women

and a sex-balanced view of hlman experiences. Sigce thése
4 ;

courses are offered regularly and are taﬁéht-by one of the
faculé; whoirevised the course, they present no additional ;
funding burdekns to the‘university and are expected to remain a
bésié part of their rgspeétiﬁe departments, regardless of

-

Cutﬁackq or funding shortages; In addition, men as well as women
gtudents are exposed to the infbkmatioh on sex roles that 1is )
incorporated into the courses.

'_) . 'V_Faculty involved in this project have hud p;sitive
evaluations of the experience and outcome., They report closer
re!ationsﬂips with their departmental colle;gues, fncreased -
Lﬁowledge in ghel( field, more positive student(reseonse to and
involvement in the rewi’sed course, and feelings of heing
satiéfiedhwith:the time spent in Ehg.revieion process. They have
become;more fanvolved in women's studies——supporgiﬁg our proéram
efforts, sharing their expertise and knowledge with us and with

~211- ° :
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and with cooperative and rewarding strategies.

e

i

& [ r

others not directly involved in women's studies, and bringing

awareness and information to additional faculty. We believe the.

Lo

integration pilot project has secured important faculty and
student advocates for women's studies; indeed, the endeavor may
have helped to eliminate some of the adversarial feelings of

other faculty as they have become more familiar with our goals

’

hat ]

We feel this cufr1§ulum‘gntegratlon project has been a g
success and has enriched the efforts we hévo nade as- a women's
studies program, but long-term results remain to be seen. We are
concerned about accountability and evaluation 1h the revised,
courses as they will continue to be taught, perhaps by otrer
faculty who have not been a part of the revision process or who
have not had the benefit of a consulting women's studies. faculty.
We are concerned about the poséibility of these courses being
offered with a'hgnfemlnist approach that might be coatradictory
to the course content agd'confuslng or detrimental to students

who may learn one thing-iet feel another.
r
Tﬁe cost for faculty stipends to revise and update the
curriculum, while not extravagant, w{ll prevent the w;men's
Studies Program at USM from instltuting this project on a wide
scale. Were.major funding gvailable. we would replicate the

pilot project, but on a larger scale, keeping our procedure

similar to the, original. We eliminated many risks by involving.
v

women's studies faculty in the project and by building in
accountability in terms of a concrete end-prodyct.

~212- ‘ h
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/
The Women's Studies Program at USM‘haé utilized a ;umher 6f
approachag in tlw process of intagratior{. After uss‘essing these 2

apbroaches, the Wompn:a Studies Committee ﬁaa emerged with a
reqftlrmed Sellof in the necessity of bﬁilddng a strong women's
studies program as the initial step in the }ong journey to the
tfans?ormation of the universiiy cur;iculum‘and learning %
environmgnt: 1n terms of educational equity for women And men.
Nonechelesé, éﬁf;lengi;g faculty to work in departme&tal teams
can be halpful in asgsessing and revising existing curricula, in
building collegiality and morale, and in extgnding the
availability of information on women. -

We are as yet 1in the beginning stagey of transforming the
curriculum at USM. We believe that women's studie; 18 directly
pelqtéd to curricylum infegratidn and 18, at USM, the most vlt;l
and necessary barf'of the integration proc;ss. We see no |
1ncompa;ibfi;ty between integratlon methods and our women's

-studies met hods éf'tranéformation, and no necessity to negate one
or the Other:' Instea@, we wish to urge consideéation of
"{ntegrating the integration” methods with women's studids

./programs ag one strategy to enhance the transformation process it

the university. . . P
»
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- Increasing Awarevness: A Multifaceted Approach

By Paula Horrlsf vy

Theuqﬁrriculum integration nr;jedt of the University of
Mdgine at Farmiﬁgtoﬁ (UMF) evolved from the recoganition that our
faculty, men and women alike, had little or no familiarity diEh
feminist scholarship. Trained primarily in the 1950s aﬁd ;9603,
faculty mgmbers were steeped in the traditional, androcentric
.perSpectives of their respec;lQe fields. Our first objective,
therefore, wés to raise awareness about the significahce and

-

availability of feminist agholnrship;‘only modest changes in the
$

4

curriculum were expected ddting the pilot project.

¢
intended to inctease 1M a different way exposure to fegpinist

The pilot ptOjeuQEfonsiuted of three major components, each
gcholarship: (a) a study group, (b) prescntations by guast
speak&‘o and consulghnfs, and (c) facqety research projects. By
designing the projegt to suit the consexvative climate of the
campus, acknowledging the beginning level of kngwledge at whicﬁ_

h - : “ .
we.féund ourselves, and.taking a multifaceted approacﬁ, we were

able to make remarkable gﬁins.

The Study Group _ .

The study group met every other week at lunchtime so that

‘attendance would not plﬂse a burden on the facuity. 0f

approximately‘90 full-time faculty, more than 20 participated on

\ a
a regular’ basis. They represented a range of academix areas;
’

N
£l

]
Pddia Morris is Assistant to the President, University of Maine

at Farmington, Faraington, Maine.
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inéluding soclal studies, lang9nge and literature, psyéhology;
education, visgual and'performing arts, cducntlon,'and human,
health, and family studies. | P

The study group provided a forum.for exploring scholgrshib
by‘and about women and for discussing how that scholarship might
be integrated into UMF courses. The group was facilitated by two
women~—a :enured faculty member and the éasistant to the
preside:}. Considerable sensitivity was employed by all women in
the gé%up to make male colleagues feel welcome and to encourage

-their Accive participation. As a result, the core group was
composed equally of E;; and women.

Study-group meetings centered on tﬁg discussion of Bcholarlyjn-‘\
articles thatlhud been selected and circulate& in advaﬁce. One
or two\éeseions were éqserved for topics of speéial iInterest to
the group: women in history, in American literature, in
education, and so forfh. The format worked well, and study-group °
sessions were regarded as interesting, provocative, and
enjoyagle. ‘

In {ts second yea;, the study grouplhnderwent Qeveral
changes. First, participation was opened to members of the
professional staff. This had ;ot been done during the first
year, so that facufty members could "get their feet wat” without

"fearing -embarrassment or feeling threatened. Second, in addition
to reviewing articles, the group hosted presentations by faé%%&y

memberg on their recent research iﬁ%ﬁeminist scholarship;
>

discussion followed each presentation. Third, feminist films
-215- |
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‘
i

" consul ®hats,

[}

+

were ordered for viewing and diascussion. And fourth, the group »

*was facilitated by a female facylty member, who was reimbutsed

out of faculty development and administrative contingency funds.
. - : 7

(The requisite skill for a facilitator of our group has beén not

cxpertiso in women's %:udiea, but rather the ability to lead the

group cftqctively, with enthusiasm, sensitivity, commi tment , and
concern. In the futura, the poglition may be filled by a fnculty é
menber who 1s glven raeleased time.)

Although its plagning and implementing required consideruble

time and energy, ‘the study group made a significant diffcr&nce on
&

campus. It greatly locreased awareness of und interest in

feminist scholarship on the part of faculty and staff. It also

»

creatad a valuabge network of support for thoge who recoganize the

¢ . P

1ﬁadequnciee of the existing cutriculum and want to help promote

‘ -
cnange a

Prepcntntiona by Guest Speakers and Consultants

Guest speakers and congultants served an {mportant function

Firsf, they brought a breadth and depth-of

in the project.

konowl edge abouf feminist scholarship that the campus sorely

lacked: Sacond, as outside agents they were able to stimulaté

+

interest and. ralse critical . issues i0 ways that insiders could

not. They algo provided the facylty with practical advide on how

3 t

to move ahead in specific adademic areae.

[N

Both generalists and specialists were invited to serve as

The generalists had the difficult task of

. addressing the orig}ns. nature, development, aund validity of

. -216- : -




“temindst tcholaréhlp{' The specialists worked with intercsted
and/or influential facultf'membars in particular disciplines.

Both kinds of consultants were selected on the basis of thelr
]

expertise, effoctivencss as ¢paakers, empathy with faculty

4 - -

members bound by traditional values and pexspectives, experience

" with classroom teaching, and familiarity with our type of student

) .populatlon--in add{tioh to considarations of~avnilabilicy and
cogt, Their vlslts.wure'carqfully orchestrated so that they
could interact with tfrgeted groups mujgndlviduals in a

coumfortable, nonthreatening, and.productiye way. The visits were
so-éuccessfu] thet we planned similar’consultancles for the

following acédemic year.

Faculty Research Projects

To encourage research fhat would not only broaden awareness
but also addreas the currigulué, two tyges of faculix_gflpends
| w;;e made available: (a) five small stipends of $100 each were
'gtanted to facuity members to explore seQeral‘works of feminist.
aehﬁlarshlp within their own discipline, aﬁa (b) five larger
stipends of $560 each were granted for longer projects that would
result in subsgtantial coursé revision or the creation of a new
courae.

%tipend tecipients were asked to prepare hrief reports at
the co;pletion of their projects, to déscribe how theylwould use
. the material they had studied in their own classrooms. fhey were

Plbo'asked to share what they had learned with the campus as a

whole or with interested groups and individuals. Thus, throuhh
-217-
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stipepd&'totnling only‘§3}000, ten fakulty members became \
iavolved 1a the vital bdéipreviously ignored arena of women's
studies. Faculty membersﬁ&h all dapartQQSQa were made aware of
their interest and commitmept. Two new courses were added to the
cuEriculuﬁ**qne on women in American history, and one on women,
- work, and economics. Three other requirad or high-demand courses

were revised substantially to include more material by and about

© women—--one_ course in anthropology, one in education, and one in

2

linguistics.

Although the matching funds given by the Leadership for

Educational Equity Project were not great, they provided the

impetus for endeavors of lasting importance to UMF. Awareness

'

&
about and respect for feminist scholarship have greatly increased

on campus, and changes, although incremental, are being made in

a

all areas of the curriculum.
’ )
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Chapter 5 - -
The Responses of *
Students and
Colleagues: Five
Faculty Members'
Experiences

i
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Int Mucgg_ on .

This chap&er presents the experlencaé and viaw;olntu of five
faculty memgers for whom feminist scholarship and perspectives
are an>1ntegr?l part of their teaching. The four essays focus on

studeunts' and colleagues' respondes and delineate some of the

difficulties, as well as the rgwards, of such work.




Through the Eyo of the Storm: Feminism in the Classroom

By Christina L. Baker

Moving townrd a feminist classroom--one that recognizes the
manner in which women have been treated in our pat“archal
gsocliety, and examinea the values of women as distinct from

men——has been a gradual progess for me. Even after I knew that

change’bns necessary, | was reluctant to take the plunge. 1 was

o

both comfortable and academically respectable so long as I

remained “objective’—-allowing discussion, often heated between

Iy

males_and gémales; but remaining qgutnai, above .the fray, last I

be accused of Bias. Besides, I rationalized, I liked men; I

\
understood where their bruised egos were coming from. Itéxas
1

important to keep their goodwill.

Nonetheless, last year I took a step forward and asked

students to examine lite:éture texts for eex bias. 1 also began

-

to emphasize inclusive language in speech and writing classes,

Often my efforts were met with a chilly response. Some students

*

~ . R
objected to inclusive language. Even women were prone to say
- ?

that using thg.maaculine pronoun to include males and females or

using the: term "mankind” to represent both sexes did not bother
them. Furthermore, some felt it unfair to ask of ancient texts

questions about sex bias since times were different then, '

\

I knew that 1 had to go further in order to bring feminism

\

Christina L. Baker is Associate Professor of English at the

Bangor Community College of the University of Maine at Orono,
Bangor, Maine.
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'/intp the claqé;oom 16 any meaningful way. This year 1 krled for
gender-balahce, not only in the choice of currfcula but also 1in
the functioning of the class itgelf. ﬁ%

The course X chose,.e;titlod “Crifical Apprecigtion of
Literature,” 1is an intxoductory literature course that attempts
to giva studants.a working knowledge of various forms of
Jiterat.ra.and also alms to inspire students totférther study.
With the adoptioa of a feminist perspective, however, 1 sought

another goal: to charge minds.

I began tﬁe courgse with the usual male-oriented anthology,
¢

but in the poetry uhit focused on a book of women's poetry, The

World Split Qpen,lrpdited by Louise Bernikow. We ended the

[

semester with Alice Walker's The Color Pugple.z

\Thé class waé composgd of 12 men and 8 women. A number of
“them were in their early tﬁirties, but most were of traditional
college age. In the opening weeks of the course, the students

worked smoothly together. Goodwill flourished; harmony
prevalled. | |
$'But with the study of the first plece of literature written
by acwomaﬁ,.the hhrmpny broke.down. The plece was a short story,
"The Revolt of Méther."'by Mary E, Wilkips Freeman. Written
arpund 1890, the story centers on Mother's accidental discovery
that Father is bu}iding a new barn on the very spot on which 40
years earlier he had promiged to build a family hone. For 40

years, Mother ~has been a dutiful and uncomplaining wife, doing

hefr best in the c¢ramped and mean quarters that have been her
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¢ministér,

-ﬁtake

pre

home. But the raalization that now the Qnimala are-to hava finer

Idving quartkre than sha——and that her daughter's impending

‘marriage will have‘to take place in such a hovel-—prompts her

“revolt.” While Father is away purchasing new horses, Mother '

Despite criticihm from the local

When Father returns,

moves out of the old house.

she holds firm. he meekly if

shakenly accepts the change, saying, "Why, Mother, I hadn't no

tdea fou was 8o set on't as all this comes to"--this after his
stea@fast refusal for m;nths to discuss the matter with his vife,
"I ain't got nothing to say." ' - £
The men 1in class w;:e upset that Father should give in 80

saying only,

easily.' One felt that Fathﬁr had every right to make go major a

- decision on his own. Others agreed The women protegted. It
was a turning poi@in the class. We took three days to finish v
the discussion of "Revolt of Mother.” Polarization had occ ea.

There was anger on both sides.: NS

~

The next few classes were calm, but the current of anger ran

Just below the éﬁrface;'.Symbolism had become a highly charged

..
LR

isaue. Adny mention of sexuality hgd become taboo.

S ) '
I knew there was tension in the air, but was little aware of ‘-

undercurrents at work outside the classroom. One day a male

3 Ny

studen;‘suggested that if I would stop persecuting tHE Men, they

would liﬁP me a lot better. Another reasoned that I mist not
“these stands” at home: Surely my husband woald not put up’ i;“:
.

wi_th it. I assured them that he, 1n fact, aupported such ideas.

Finally, one student-—a male--warned that
-226~
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some people were pretty upset} and é&at things weré “comlag to a
head.” I waited.

Mﬁanwhile, we began our study of The World Split Open: Four

Centuries of WOmen Poets in England and America. The title of

the collection is taken from a poem by Muriel Rukeyser, in which

the. speaker asks ' -

What wopld happen 1f one woman told
the truth about her life?
The world would split open.

- The-volumdy contains poems that are not often printed. In a
. ’ - 4
patriarchal culture, Bernikow says, women have traditionally

[y

received male approval only 4f they wrote on two_§ubjects: love

and religion. Why? Becausevboth expressed adoration, longing,

-~

and dependence in relation to a male figure. Thus Ellzabeth
Barrett Browning 1s rémembered for her homage to the male, "How
do I love thee? Let me count the ways," while her powerful poem

hY
protestiqg the lack of child labor laws in England, "The Cry of
. * - ,
the Children,” has been virtually ignored.

.

3 A
¥tlting about subjects that contradict and threaten male
‘ ®

reality--such subjects as anger, rage, Bsex, homosexual' love, and

political ‘consciousness-—has always #eant deep trouble for women
. T _ i . .

poets. It is to these subjects that Bernikow's volume gives

voice. Illustrative of a newly awakened conéS}ousness is a poem
- O f .

-

by Chariotte Perkins Gilman:

She walketh velled and sleeping, .
For she knoweth not her power;

She obeyeth but the pleading

0f her heart, and the high leading :
0f her 'soul, unto this hour. !
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. “81ow advancing, halting, creeping,
@» Comes the Woman to the hour! -—=
' She walketh, velled and sleeping,
For she knoweth not her power.- -

Black poet Gertrude "Ma” 'BaIney.pu.'.it a bit differently, but

Tbe?

N

t ssage 1is unmistakéble;

My daddy come hHome this mornlng
Drunk as he could be
My daddy come home this morning
Drunk as he could be
. 1 knowed by that, he's
Done gone bad on me
He used to stay out late, now
He don't come home at all
. i ) He used to stay out late, now
‘ . He don't come home at all
. (No kidding, -elither.)
L . I know there's another mule
e Been kicking in.my stall -

i " 1f you don't like ®y ocean
Don't fish in my sea
- Don't like my ocean , ' ; *
Don't fish in my sea '
"Stay out of my valley
And let my mountain be

The well-known poet Edna St. Vincén; Millay speaks in no
" uncertain terms:’ ; ' Y . -
Oh, oh, you will be sorry for that word! - ’
' Give back my book .agd take my kiss instead.
Tt Was it my enemy Or my friend I heard -
ST “What a big book for such a little head!"
Come,* I will show you now my newest hat, .
And’ you may watch me purge my mouth and spring!
Oh, I shall love you still, afid all of that
I never again shall love you still, and all of that.
I never again shall tell you what % think.
I shall be sweet and crafty, soft and sly;
You will not catch me reaching any more:
I shall 'be called' a wife to pattern by;
And sonme day when you knock and push the door i
Some sane day, not topo bright and ndt too stormy,
I shall be gone, and you may whistle for me. 9

-

Hearing, such “truth” spoken by these women poets about thelir

. ~228-
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1ives—~subjectg;of powerlesaness, abuse, and defiance in the face_
of disparagement-~caused the class to “split apen.” In ufter‘
frustration,_one male student challenged the class: “If women
don't want to be dominated,’ then why do they get married?”

’ The women geethed in silence. Polarization was flerce. If
the semester coulé be seen as a drama in'threé'ncts, Act II was

fast building to a climax.

When students brought in their critical essays on some

8SpeCt.0f The World Split Open, two students decided to read
| 4 R - .

theirs to the clasg. First, Michael read his paper, entitled

“Cost versus Benefits: Is Women's Poetry Really Worth It?” The
following excerpt appears to be a satire; {1t 1s€'t}'

The white male 1s a sel f-made superior human being, who
s the center of attention. He has made himsgelf strong
and powerful. Those beneath Kim who seek to take his
place use petty ways to irritate him. It %s easy to
stereotype the white male because he has made all the
money arfd obtained the highest positions of power.
Therefore he 1s envied by all who are not so capable . ., .,
Women's poetry i1s behind the power curve. Women want
to jump in with both feet and not get wet . . . Women are
trying to compete in a man's game, and the rules are just
too tough to follow: So they do what any inferior being
would do: complain that the game 1s unfalr . . . Loulse
Bernikow has chosen all sorts of ways around the tru%h.
The truth 1s competition of the fittest, and the
white males are the fittest.  Until women decide to
compete on man's basis . . . they must bear the burden.
of high‘cost and little benefits, .

R

-

After Michael read his papet, the class was stunned. Some of the ,

men nodded-agteemen;. One student asked 1f Michael really
believed what he had written. He sagﬂ he did. The moment was
tense, Sharon raised her hand and asked 1f she could read her

paperL. She had contrasted two poems, one by Aphra Behn, the [

-

o'

w




other by Sir John Suckling, both on the subject of “love 'em and
leave 'em.” The following excerpt réflects Sharon's perspective.

A contrast of these two poems written by opposite sexes
. - reveals the male speaker's belief that it 1s all rjght
B for men to use women and drop them as conveniaent. - After
all, he argues, in this soclety such practice is per—
fectly permissible. The women are supposed to be
submissive-—neither to mind*nor to complain--since
they are the weaker sex. But the women have a dlfferent
opinion. The femala speaker says that women have
feelings and minds of their own; they do mind being

. used and dropped. . . . ‘ .
Women poets wrote thelir feelings and thoughts even
though they knew the consequences would be ridicule of
themsalves and rejection of thair poetry. . . . I admire
the courage of female poets to write about subjects
. thak would cause male disapproval. After all, women
are equals in this world and should be treated .as
equals, not as the lesser and weaker sex. It 1s time
for the male to realize that he is no longér going to
“*  be the dominant, all-powerful one that he thinks he 1s.
Yet until he starts to reqlize this truth, and until
more women start to speak out, we women will remain
prisoneys 3 ourselves. A

R
PR 3

In the discugssion that followed, the strongest spokeswoman

Y

in the class was mercilessly put down by a former Gréen Beret who
said he falled to see why we\éhould take “neurotic women poets"'!a
88;1oualy. Furthefhore. he did not consider ali the females 1in
the classg té be women. Awother male tried to justify a recemt = ,
wifé*killing because th; woman had reportedly been "fooling
around.” The tempgtature rose. I asked class members to write
reaction pabera to the poetry discussion. ;_

. The reactions came in. Several men felt that too much time

was - given to.Qomen'authorB; the women students were enraged at

the Aisparagement of women Yritera'by the men in class. One male

gtudent, however, wrote an ominous postscript to his reaction: "I

think you should know that a member of the class has been .
-230- .
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circulating a petition asking for signaturas of class members

protasting the content of the coursw.” v

gSuddenly, a phone call I@pud received the previous week

asking me to come in for an appointment with the department
chairperson made sense. About this time, another student came by
my office to say that the petition had been circulating for two

to three weakg in an ongoing attempt to gather names. The word

was out. Other studeg§s, male as well as female, began to drop

by my office. Each said that hq%Cr she had not signed the

-

‘petition, but that any number of’gstudents might have: The

pressure to sign was falrly strong.

-

-~

I spent sleepless nights going over everything I could

-

remember saying in class. I relived any interchanges 1 had had
with the student circulating the petition. A bright atudent, he

had failed the previous exam because he was 80 angry at the
\\ N
question he refused to answer it. I had twice asked him to come

in for an appo;ntment. ‘He had not respounded.

My paranoia surfaced. éerhaps the student did not mereiy
'want me _to change the content of,tpe courge; rather, he might
actually want me out of the classroom. Had he known that I was
right 1in thg'mjdst-of the.genufe process? [ consu}tad my

chairperson, and with héer encouragement I called the student 1in.

We began:to talk. He voliced his apprehemnsions about the course

[
content; I explained my reasons for the content.  Embartassed, he

felt that he should drop the course; I Jfged him not to.

In class, I took 4 stand. The offended men, their dominance

~231- '
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threatened, had delivered too many insults, 1 gaid. The homen

“ had sat {n silent rage, saying nothing. Male intimidQEion had

worked in.the classtoon, just as it did in life. Women had
stifled their voices néd thelr truth out of faar at the loss of
male approval, and lack of confiden;e, in the classroom just as
they did {n life. The s@?rm had hit, and we were all b;rely
hanging on to pleces of wreckage. But we warae going to survive,
and we were golng to make it to shore.
_One by one, individual students came around toioffer
support. They offered to testify on my behalf. And to my
amazement , my s{lent women--every one of them--went en masse to
fhe ?epartment chairpexrson to testify about ché value of the
cYass. They had empowgred themselves. With the qhairpereon they
discuesed their difficulty in speaking 6ut in the classroom and
made a commitment to themselves that they would sggnd fifrm. Thay
und;:stood that I had been out there aione: and rdow they offered
< :

their support.

The rest of the class is history——a heartwarming tale, in

fact. .We feasted on The Color Purple, and even discussed

. homophobia without anyone getting visibly upset. We discussed

every kind of oppression depicted in Walker's story. And. through
;he depth of Ser underatandfﬁg and the ifufluence of her spiric,‘
and a grace that allows growth for both femai? and male, our
““ayas healed., Indeed; fhe remaining vlasses were a

c fAtion of sorts. e

5 . | .
#% . I asked the students to attempt to give verse to their !
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thoughts about the class at the semester's end. The student who
had circulated the petition did remain in class. He was behind

in his work; 1 agreed to accept 1t late. He, genuinely amared at

-~

his second chance, asked why. I told him because he was worth

th

The young man who earlier had tried to defend a wife~murder

»

wrote:

I feel that {n some small way I've grown a little;

I've been given a tool that I will be able to apply
nll'my life. It took awhile gﬁr me to see noTi

Iight, but I made it. [ want you to have the 3
satisfaction of knowing that. You're a tough old )
hard-liner, but 1f that's what it takes to get it

to sink in, then that's the way it's got to be.

And gso the semestet ended. 1 asked for a semester off from
teachibg the literature course. I needed the time to recover,
time to reflect. But next-eehestgr will come, and 1'1l1l be ready.
I koow that probably again there_¥ill be a storm, apd that being
in 1ts eye won't be comfortable. But I will also know that the
class will come through--and that afterward we will see a new

horizon, one that recogni®es and includes the values and

accomplishments of womgn along with those of men.




Notes:

1. Louilge Bernikow, adi, The World Split Open (New York: Vlntuge'
\,

Books, 1974).

2. "Alice Walker, The Color Purple (New York: Washington Square

Prass, 1983).

3. Bernikow, The World Split Open, 224.

4. Bernikow, The Woxld Split Open, 274,

\""-\.
5. Bernikow, The World Split Open, 287.




Feminism, 1o the Classroom:.Through th& Eye of the Storm

By Jerowe Nadelhaft ) :

Let me say.first that I will talk about "femjinism in my

»

classtrooms

expecriences are totally different from Christina Baker's.

but not about a "storm,” because as you will see, my

teach history classes. Mostly I want to focus on the basic

American history sutrvey course.

[ have decided to deal with the topic by posing a series of

questions,

Flrst, 15 there “feminism” in my classes? Yes, I teach
about women not only as members of American soclety but as a

Broup with separate values and shared experiences that go beyond

the biological, and that many women recognize.

A\

recogni zed women's separate values and shared experiences and, as
g P t

a consequence, have deliberately imprisoned women in their

‘Yproper” sphere.

Sec&hd, how do I teach this matecial? Material about .and by

women is scattered throughout the course.

the attitudes of both women and men toward particular events or

their participation in particular .ac

1 L}

devoting each period to women or to a woman's concern, 1 find it

tivities. So without

-

Most lectures examine

possible——1{n fact, necessary-~to deal with women.

For example, tecantly, {n ore of my courges, we were

-

Jerome Nadelhaft s Professor of History at the .University of"

Maine at Oromo, Orono, Maine,
\ . _235-
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In my classes we discuss also the fact that men too have
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concarned with the 18th-century migration of Europeans tgig
America, a supposed “land of opportunity.” You could probably
predict Ehe terms of the disgﬁssion.. Usually the subject is
dealt with in history books by authors who talk about "people,”
and the students use that f{nformation without recognizing that
“"people” usually counnotes "men;" Obviouély, I had to get th?
clasg to consider the impact of emigration on women, which is
different frqm that on men. Preénant women died at a frightening
rate on the voyages; almost all women suffered psychologically
from being forced, through.decisions most likely not theirs{_to

leave the neighborhoods of their childhood, their parents, their

relatives, their friends=-in short, their all-important support

-
M

/ ' : ,
groups. Much the same story can be told for women in all M:'

X AT)
subsequen# migrations. That. kind of treatment of cdurse.waterial

T

is simpiy and naturally worked in.

On; more example, wh;ch 1llugtrates Epe coqflict ia values{
not jusf in experience: 16 the American hislory'survey cour;e, L
discuss the fact that in the late 19th century many charitable
groups. were establighed to help the poor;

Some of theése groups were dominated by men and.some by
women. The charifable groups controlled by men helped what they

considered the “worthy" poor, whereas those led by women were

much more likely to be concerned with suffering and simply with

helping--without worrylng about a "means” test ok rooting out the

slackers and loafers. That kind of topic leads to Iateresting,

and sometimes explosive, discussions.
[V
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In addition, I give numerous lectures specifically dealing

with women, -their lives (largely as wives and mothers), their

: t
treatmgnt. by men, and their rgsponses. Because LAMave recently

spent a great deal of-time researching wife se fn the 19th

~

century, I have made substantial use o{i af material,
introddcing it as a jumpfﬁg-off point for examining the kinds oY
attitudes, on the part of both men and women, that led to
beatings and murder, woman's inferior status.-woman's

internalization of male ideas, and so on. All of those ideas and

much of the information are pertinent to discussions of raci sm

A

Jnd slavery.

You have: then, an idea of the kind of material 1 use. Some
of‘ghe BCudents..but not many, have used <ourse evgluatiéns to
object. One student complained: "Wife beating was coﬁstantly
brought up, and I did not care for it."” "I objected to Professor

Nadelhaft's lecture ou slavery and woman abuse, very strongly,"

wrote another student—-who, by the way, in résponse to a question X
asking whether students had developed any intel tual discipline
in the course, added, "1 haven't been disct nce 1 was
beat within an inch-of my life ;t age 12." Another student wrote
tﬁat there should be "less on women,'mqfe on history, poli;ical-
happénings, etc. . . . This coursd toék too much time on women
and not ‘enough on expansion.”
What about class dynamics? Do students seem to be having
gpainful féaccioﬁs to the mateéial about women's experiences? I;

g , o
) there conflict between me and the class? Do I suffer from the
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uméclonallwear and taear?

Moatly my answers are differeat from Christina's. The
rensons.aro numerous, and I think pofft to the difficulties of
too much generalizing on the subject.

Class size: The American history eﬁgiay 1s a class of 150
students. Iv'erac;:lon is pre;ty mich confined to the
one—day-a-week discusgion sections khat are led by me and some
gfaduate:teaching agsistants. We t to have all the sections
doing the sadg thing, which limits to some extent how conflict
laden the discussions can be. That means, too, that there are
really oanly 12 hours for emotional interchange. The chaunces of
my finding out that a studgnt wasg sedten at age 12 are very slim.
It 18 posslblc-ihnt'l could h;ndle the explosions and that I havqé'
the {ntellectual material covering the span of years and S

different disciplines that one needs to deal with students'

hostile reactioms. It is less likely that beginning graduate
. M 4 ,

teaching assistants do, however conscLentious-they,may'be.
Within thg context gud limitations of class size and

structure, there 13 a conslderable degree of pain and suffering,

]
for the most part stemming from students' rea

lectures. The pain is tHe pain etudgn{ﬁ/;;;l from le;rning

i °
ncompasses more than women's

ions to my &

unpleasant information. Thi

history, howglgnffff’anOIVes ekploitatlon of all peoples. A

‘ﬁively about that on the course

-

of students reacted u




\
L felt the lectures dealt too much in the negative
and not ¢nough {n the positive. Didn't anything
good happen in America between 1680 and 18777

Said another: )

This course is too concerned with exploitation of
- wowen, Indtans, and slaves. Although - [that 18]

important, I feel that the other aspects of

history are far more important overall. All I

find when I think 6f this course is suffering,

whicp 13 a rather bleak outlook of history.

lThé.paln the students feel 18 natural, and 1*sympathize with
theh., I do.not pull any punches in my lectures. Most of the
time, L do not deal with subtleties. I don't bother too much
with the psychological punishment of slaves that some masfers
lﬁfl{cted when forcing the slaves to sit gow; and eat at finely
set tables with their white magters. ‘I deal rather with
cns.tration,wwith rape, with small indents madc in the ground m‘ .I
that pregnant wowen could be whipped more comfortably. 1 teach
also about women's loss of property when thuirghu%gands died, or
loas of theit children when they got divorced Students are-
overwhe lmed by the nature of the material and by the quantity of
ic. But my students and 1 are.not usually in intense conflict
with each other over the material. For years, hearing ﬁbout the
classes of two of'my feminist women colleagues, I have béen’toin
.by ambivalent feelings: envious, terrified, sometimes thinking
that suéh classroom dynamicé would be good in my courae; and
) sometimes thinking they would npt.
fheie are séme eXceptidns to the emafional calp; The closer
the material is to their own times, the more likely the studants"
. are to'offer “opinions.” For older stddenth in Maine,ithe

-239-
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.Stimulate the same kind of responsc'by forcing students into. o

subjects of unions, social security, etc., will frequently send -

. n ! .
them qff like rockets. S0 will American foreign policy. And I

L]

. 1Y .
example, here is an answer to a final .

19th~century roles. Fo

»

exam. (The- question was:\You are asked to thihk of yourself as

fi{st a male Southerner, next a,white female from any .place in

¥

Amerlca. next a slave, and finally a politician. Choose any
three of the above types and write an essay that considers

whether 1in edch case you would prefer to be an adult in 1850 or

1750. Your answer can be dlffetent for each one. Be sure to
- < R

”explhin your.reasons, making uge of articlés in ‘your textbook

- when appropriate ) AW the answet of one student:

As 3 male Southerner I would prefer to be alive in
1750. In 1750 a tan . bad a much tighter -reign [sic]
on his wife and slavea Yqu did not have this woman'sg
movement to deal ‘with. ng could treat your slaves as
you wanted to . . .

Back in the good o0ld days of }730 your wife did
as you wanted. If you wanted to make love, fine.! If
_you wanted to beat her, that was fine too. Nobody
‘pald attention because your home was your castle. Now
you have these women having conventions with henpecked
men. The women have no right talking because God

* commanded them to be gtlent. Woman's place is in the
home havipg kids, not going around shouting that they
are mistreated and unfairly. prejudiced. Women cannot
even learn and have kids at the ‘same time.

Back. 1n tfle good old days pf 1750 you cquld sh00t
_your slave if it pleased you without the Northerners
crying for the end of slavery. Those stupid Northerners -
are always pissing ud whining now.. They are saying
that God would noty «pnrove of keeping the blacks . . . I
feel that since I bought them I can do anything I want
to. with them. . . . .

™~

. W

As a white female [I feel that]“it is a little better
{n 1850. In 1750 the men controlled us. If we stepped
out of line the husbands would just beat us until we
were back in line. At last now, in 1850, we have the
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-after we are married. Maybe we could even vote. . . . -

v ’ ) .

start of something that could turn out great; the
women 8 rights movement. In 1848 there was a convention
that really started bringlng us women together: the
Seneca Fallg Convention. The only real improvement in
life, over the la¥t hundred years has been this movement
At least now there {s a chance that we women will be
glven a few rights as human beings. Maybe we caw . .
gsomeday become a lawyer or a doctor and get away from

the house for a change. Maybe we can own our own land

Had that student reaction been expressed orally, in class, R

ingstead of on a final exam, it probably would have led to an

J%’xploalve class session. But why aren't there mote explosions

~ h
-

>

and more conflicts of the kind Christina described without the

3

3. The discipline may alsgo be responsible, in part, for. the

use of artificial scenarios? I think for a number aof reasons:
S,

v

1. Cldss size, again, 4s ove reason. But the atmosphere

might be the same regardless of size, in part, because

— -
A -

of:
2. My maleness. -It is unfortunate~<unfﬂlr—~that I can sgay . -
<

thlngs .about women's history and exploltatlon that a ‘ , .

woman canunot say “with the same effect. The mal% students
tend to think ghat if 1, a m;n, however étrénge i am,-%éy '
_' that such terrible fﬁlngs happéned‘to women, then ﬁhey
must have happened. Theyseem to think and behave as //*T‘—~5~T*
though a woman who said the same things would have o )

something at stake, a point to prove, and ‘her opinion

about women's experiences would therefore be suspect.

relative lack of heated controversy betweefi me and the
class. 'Hiétory'as h'discipline 18'd1ff$rent in stident

minds from literatute, or even,. I venture to say, from
-241-

SRRY-1:5 W

Ky



psychoiogy philoaophy, sociology, nnd so on. Students
-

-come to us with 1ded% abodt literature. ané\h}std?y that

re?#lt in diffdlent kinds of classes, und that reqpire us
‘1 ~

to concentrate on different taaching problems. Thut is,

students think: History is fact; it is what happened. To

study history in college is to read factual books {with

foobngt&s) or to listen to factual lectures, to take
. «

-

. notes;\gven to tape. To study literature is simply to
<

+

read novels,<etc., and novels, not being facts, are

A

subject to all kinds of interpretations——mine, the
teadher's, the kid's in the next gseat. And these stu—

dents, our students, have growﬁ up with a.*otioh of the

"sovereign equality of all 1nterpfetations,“ a notion

-

that my opinion about a book,”n movie, is as good as

. yopfs. So, if a literature teacher used ‘a novol about

wonen in a course, an immature Qtudent would be likely to:

congider it interesting material, but not real, perhaps a

.

story about some characters from whom one.wouldn't draw

genecaliza&ions. If I built a history lecture around the

game novel, using it for illustration the same student

.
L N .

migH!'regard it as factual and accept 1t. In a history

clags,; students are less likely than in a literature’
class to argue and debate about their experiences and -

values and others' experiences and values. Literature

students review books and quarrel with points of view,

- &

characters, and assumptions mote readily than history
242-
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“

students do. e authors know so mych, [ could never

dispute tyem, " @ typlical remark from students in an

introductory h{'® Yy class. One job.of a literature

teacher, then, 18 \p get the studeats to give up the

notion that one interpretation is as good as another, and
one Jjob of wine is to_get'them to see the possibility
that the interpretatiqns offered by textbooks and
teachers may be wrongi

4. My attitude, Obviously, since I am not convinced that

T e -
that kiad of interaction-1s the best way to study history

(which may be a rationalization for knowing I . couldn't

I

handle the conflict), I don't do more to encourage 1it. {
Contrdversy: My conflict, often heated and angry, is not
. over getting students to see the validity of my approach, or

getting them to accept the text. ib is almost entirely. over

-~

-~
getting them to reject me-or the text; and sometimes to'do that.
by working into their history courses what they do fn thefir

literature courses——thelr own experiences. The conflict ig to
: . A Y

get them to be more critical. I frequently leavé’classuextremelyl\ '
: . y ‘ '
depressed and not looking forward. to the prospect of returning,

[y

. 4 R

" 1n part because we are at odds over how much authority they
should be granting me. 1If they accept my word, they will also
accept someone else's word. And I am in despair because of how

-

long {t takes to get students to see the assumptfons béhindf'

*

questions--for examBle,. “Whaf factors determine whether an

-

lé@h—century Europgan emigrant will succeed?"

b &
-2431
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Goals—-what | hope will happen by the end of the ¢lass:

1. That the ongolng conflict between us will have been

R
* r

* * resolved, with the students having learned that facts,

like storles, need to be interpreted and that they must

. <+ . -
question assumptions.

~
2. That with regard to women, male and female students will
have learned about thefr unique experiences, and will
; have learned to ask questfons of history books and
teachers- about “people.” Are women included? And here, .
for a closing remark, 1 cannot resist-a mid-19th-century
, quotation from Thomas Wentworth Higginson:
) _ We forget to speak of her {woman| as an
individual being, only as a thing. A
politlcal writer cooly says, that in .
»{_~ Massachusetts, “except criminals and

paupers, thorgJisvn6“class of persons
who do no{’exercise the elective
franchise.” Women are not even a “class
of persons.” And_yet, most readers
would not notice this extraordinary
omigsion. I talked the other day with
a youn@%radicnl preacher about his new
religiolis organization. "Who votes
¢ B} under 1t?" said 1. “Oh," (he said,
trumphantly,) “we go for progress and

liberty; anybody and everybody votes.” : .
"What!" said I, "women?" “No," sald ,
N he, rather startled; "I did not think
' of them when I spoke.” Thus jquietly
A do we all talk of "anybody' and

everybody,” and omit half of the human

\ race. Indeed, I read in the newspaper,
this morning, of some great festivity,
that “all the world and his wife" would
be there! Women are not a part of the
world, but only dits "wife." S

.3. That they will be better people. And I think from their

“evaluations and comments about changing their lives, that
) -244~ T ) 6

2647

.



- "

“u

they are. But 1 am g little skeptical, because the

* £
change has come too quickly. I hope that my coursge will
help them begin to be better people. But I save myself

from too much anxiety by never forgetting that my course

4 -

1s to be followed by 20 Lo 30 to 40 others. "I do not
have to do 1t all. If I do my job right, however, {t

will be easier in your classes, and vice versa.

) _ T -245- :




Notes
1. Thomas Wentworth Higginson, speech to Committee of the
Massachusetts Constlitutional GConvention, 1853, in Elizabeth

s

C. Stanton et al., eds., History.of Woman Suffrage 6 vols.

(vol. I, New York: Fowlar & Welles, 1881), 250-51.
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ﬁtcdicfﬁblc Storm in the Feminist Classroom

[

By Ruth Nadelhaft . \

Aftal some ten years of teaching women's material from a

¥
feminist perspective, 1 am fairly certain that I must assume a

stormy and even tumultuous classroom for part of the semester.
Ia fact, though this may ba an extended rationalization for the
kind of teaching I have chosen to do, 1 would suggest that there

cannot .be real acceptance and regolution concerning feminist
. ’

material without a period of powerful resistance on the part of .
. o *

both men and women students. From dy perspective, this material
18 so unsettling and so suggestive about changes in the lives of

students outside the classroom that resistance is not only

predictable but indeed the only gane response.

Still, this theoretical awareness does not protect me from
n

feeling pain and.defensive anger when, every semegter, my
students reject me and the material I have chosen to teach. Last

. -
semester, in a course entitled "Literature and the Exploration of
‘ ¢
Human Values," an elective course taken by first- and second-year

+
-8

students, the experience was as intense and tunul tuous as ever.

‘The readiog list for the course included elight texts: The lliad}

Ten Plays by Euripides,2 Uncle Tom's Cubin,3 The Color Purple,a

5 ' 6 7
The Sunflower,” The Chosen, Dawn, and Letter to a Child Never
- ¥
Bom_].8 In my head, these texts formed a coherent sequence,

building toward a final resolution and synthesis. Along the way,

. Ruth Nadelhaft is Professor of English at the Bangor Community !

College of the University of Maine at Orono, Bangor, Maine.’
~247-
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however, with plays by Euripides insertad at regular intervals, 1

-

positively invited the anger and t¥¥istance that the texta evoked

from the students. From Uncle Tom's Cabin we discoverad

collectively that there-was a powerful difference between the
mald and female ethics and values concerning slavery. Along with

a searing analysis of the distinctions between slavery and

"

freedom, for which as northerners the students were more than

prepared, Uncle Tom's Cabin presents a clear and provocative

statempent of women'sg 3gmpathy and women's appetite for freedom

within a patriarchal Slave culture. From Uncle Tom's Cabin we

moved' to Euripides' play Aﬁhestis, which makes a convincing case .
for the terrible limits to women's altruism; we had no sooner

lived through the difficulty of that play than I moved the class
.

on to Alice Walker's The Color Purple.

EVvery week I have my students write reaction papers that I

s}
respond to, in writing, for the next time we meet. The reaction

papers ag we moved on to The Color Purple were uniformly furious. -

Every studcnf’in tﬁe class was angry, and they were all angry at
me. Since they were angry for 8o many reésons, I finally was
able to reconvince myself that I must be doing something right.
My immediate reaction, however, was fury and deeply hurt
feelings, quite in spite of my undersfanding that their anger_waé

. o G .
“correct; amd quite in spite of my intelligent anticipation of

"'!such anger on their parts, *ok me three days to simmer down

Al

enough to go back to class and tell them that, in fact, I had

recg¢iVed 17 reaction papers and would fike their permission to
# . & =248~
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type uvp some representative examplas to diaauss with them. My

" students Yaughed delightedly when I told Ens? how angry they all
¥

N

ware aRd particularly when I told thnnu{ had needed three days

Juat to get myself back into the room #\ﬁ‘hem.
£

* Much of the anger that my student elt came from their

sense that thei were being forced t§ understand and to empaéhlze
with thé pos{ttén of slaves, the abused, and those without power:
specifically women. Que womau student, whom I'know well because
she 1s also my advisee, wrote what for her amounted to a tirade’,
since she 18 a mild and exceedingly temperate student:

Are we belng especially unkind to the men fn our . '\)
texts? So many of them have been total write-—
offs--Admetus, Celie's stepfather, right on back L
to Paris and Meneleus-—that I'm beginning to feel

t we'ré getting a bias against men in géneral.

ActW§ally, L.l1ke mpn a lot and think they have some

admirable qublities. Perhaps women regard

8 “the other? too. They are just as much
produtts of the perailing culture as women, and
have been taught what's manly by word and example.

‘These are very disjointed thoughts, I know,

* but [they] express my growing comcerq about our
tredtment of men In these stories. Perhaps I mean
lack of treatment, though. We seem to 'discuss
ghe plight of wowen more. . : s

Another student,.a Vietnam veteran, was fed up with my insistence
s .

that the students perceive the nature of abuse and the \
.responsibilities for it. He wrote, in part:

« « o to me the sex of the abuser or the abused 1s
not as critical an issue a8 18 the fact ‘that abuse
is a negative type of behavior that we have the
intellectual capacity to eliminate. So let's get
on with 1t. Is gspending time blaming men really
changing any values? Psychologically, blaming and
character assassination are means by which one can
build up their [sic} own sensq-of potenky at the
expense of another,

R
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To me, 1f thera is any blame to be cast in an
abusive situation, the responsible person is the
abused. That person has remained in the relationship
with the abusaer and allowed him ot har to continue.

I think fgnorance of the fact that oQe has a choice

of either staying or leaving, lu every relationship,

is often a pretty lame excuse for not faclng reality.
The basic premise that in this dountry no person owns
another haas been around gince the abolition of slavery!

I'm feeling the onesidedness of the point of view
expregssed, probably because 1 fit the physical
description of those who 'have traditionally bagn the
dominators. It is an uncoufortable fweling. §& seems
to me that if the power balance betweer the sexes were
reversed, the end result would be roughly the same.

—The values of one group would be emulated and those
of the bther group repressed.

Another stude t, typical of many, wrote simply:

The Color Purple made me outraged. This is the most
difficult reaction paper L've ever had" to write..
Celi¢ was a difficult person for me to understand.
How could shg stay? She knew she'd be beaten and
abused. The violence was difficult for me to deal
with; I can't understand how a man can treat anyone
like that. '

Students were enraged at my insistence upon reading these texts
in the first place. Then, while they were pleased to know that
my ideas and feelings were engaged in the material and in their

understanding of it, they were further enraged by my insistence

AY

. that these relationships exist in their towns and in their lives.

The discussions were intense, prolonged, and personal. With
frightening rggulnrity, one or more students fled from the room
16 teari%during discussions; one stuéent asked to c0nf1nue the
coufsa apart from the claes,"which-had simply become too much for
Her, too close, literally, to home. I met wigh her almost every
dayrfor the last two weeks of the qgm?s;et. Occasionally, close

to tears myself, I apologized to a distraught astudant on his or
) -250- -
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het return, each time to be waved off and assured It was worfh it

H

and we should press on.

In the end, to the surprise of everyone except me, we

°

achieved reconciliation and 1htegracion. The texts did their
work of bringing us to value systems of pgrsonal responsibility
snd I{ndividual integrity. The students thought and felt their
way. into fdentification with the individual at the hands of the
system, and worked their sympathies into empowerment through

understanding and unflinching gazes at'powerful portraits of
or

suffering, learn}ng men and women. As one choice, for the final

examination,,many students-chose to write an essay in response to

4
a particularly acute question; in this question, I returned to

-~

the most problematic moment of the course, Euripides' great play,

Alcestis.
The play focuses on the attempt, on the part of Alcestis'

husband, Admetus, to find someone willing to die in his place.
; . -

Neither of his parents will take on this burden, nor will anyond

else close to him; only his adoring and altruistic wife,

Alcestis, agrees to die in his stlad. After-harrowing farewells
to their children, Alcestis goes off to the undeiworid, oﬁly to’
be‘rescued. in the end, by Heracles. At the éonclusion of the
play} Alcéstis, veiled, 1is bréught Sack from the underworld; for
a long period of time, while events are resqlved, she stands

*

veiled and siléut. When Admetus leads her back into their home,
S Y '3
she 1s still silent, never having spoken again since her return.

TV "My questlon to my students was: Knowing what you knoWw now

i

. / ~251- ~



- \,

about Buripides' value system, having seen in Alcestis and in

other plays what can be the consequences of altruism, write a

speach for Alcestis that you believe she would have spoken, had

she chosen to speak.

The results were spectacular. The 48-year-old woman who had

written so tenderly about the lack of attention to men wWrote as

folldws;

Admetus’,

where 18 ydbu

1 amlgllve. I cannot believe {t! But’

oy? wheh 1 was dying, you wept and

begged me _not-ta go from you. Where are your tears
and kisses now? I died that you wight live. This
was expected of me, a woman and your wife. Truly,

++ T thought you would stop me. You would not arm me-
and send me into battle in your place. No, that
would not be honorable, would it?

* 1 see wmy presence embarrasses you. The fact
that I am again alive takes away the .compassion of
others and reminds them of yout deed. You fear
the children will despise you and that you will
have lost honor among your friends. You know,
you never thanked me for dying that you might logk
upon the light. You only made my pain more acute
by your tears and cries of grief.

. Oh, why must the gods interfere? Our marriage
was happy and honorable. Now Jtdcannot be so.any

longer.

The thing that was qet forth has not been

accomplished and the gods have found a way to

accomplish the unexpected.
I 1ive and, Admetus, it 1g “you who have died.

I felr,

ag I read'that final exam for the first time, that

this was an extraordinary answer with a ring of absolute

authenticity.

It even incorporates one of the tag lines often to

be found in the final chorus of a Huripides tpaquy: The thing

v

that was set forth has not been accomplished and the gods have

found a way to accomplish the unexpected. Theistudent has become

the character, internalized the values of the playwright, and can

~

. . )
now speak in .the voice of Alcestis with personal authority. The

232 S
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Vietnam veteran, go angry at those who guffer at the hands of

otherg, had come by the end of the semester to.identify with

Euripides as a protestor and critic of his, culture. He wrote:

I think for one to write a final speech for
Alcestis, it 1is important to remember the values
that were in place in the audience that Alcestis

. played to. The audience was not feminist; they

shared views similar to those of Admetus. One ,
wust also keep in mind the satirical style of ‘ﬁ
Euripides and consider his motives for writing
the body of the play. It would seem tg.me that
one of his motives was to expose the slallowness_
and lack of personal humanity in Admetus, and by

-implicacion the whole masculine-dominated

aristocracy of that culture. I think he also

intended to suggest to the audience that the

tragedy in Alcetis was actually a result of

gocletal conventions‘and thus could have been

avolded. .

Given all that I have previously mantiofied,

it doesn't seem 1fkely that Alcestis would deliver

a flery gpeech on women's  rights or an appeal. for

added sympathy for her plight. I think she would

attempt to expoge further the self-serving, inhumane

attitudes of the aristocracy that her husband

represents fn this play. : :
Alcestis: Alas! Would that the gods allow a

husband to know the same meaning of love and loyadty

as that known to a wife. Then you could be sure,

my husband, that L do not gé below to a fate happier ,

than that which you are left with. Your grief and

trouble will be goftened with time. I have lain

[sic] down my youth, my children, and all that is

dear to me so that yod may live. Such is the lot

of a woman in service to her husband.

The_stdﬁent.who had found The Golor Purple unbearable to

read, and who is herself deeply socfalized in altruistic

behavior, was another who chose to write a final speech for

Alqestis. . ' .

Alcestis and Admetus enter house. Alcestis:
(unveils herself) I have returned from death.

Heracles has saved me; this is something you
difdn't do. Heracles wrestled me from the grigs
of death, thus allowing me to see the sun again.
’l r
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% 1 Mave sacrifficed my life for you once, but”I -
%~ “shall not do it again. The next time the splrit
of death comes, you must go yourself. [ shall -
not die Yeaving my children motherless again.
Alcestls leaves Admetug to find her
¢hildren. S

. Finally, I munt lnclude a student anawer that 1a not

pacallel to an excerpt from an augry reaction paper, though the *»

-

student was angry at that tima. Her'reaﬁonae to the final exam
quastion had a particular rhetoriéal po;er éhut she had developed
in the course of the.gamGBCer whlig dev?loping a saeunse of her own
power Ln her fife! fighting to gain cuatgdy of a_béloved fostar
child. A recovering alcoholic, sheshad tried four times to Y
raturn to higher education. fhia flme, she completed J'semestariil“

"You who declare love and Borrow for a faithful wife,
a wife and mother that you sent to Hades in place of
yourself." You who l{ve in the light but still cannot . %

. see, 80 blind to others. ’ D . '

A man can condemn hig parents for the same
selfishness and cowardice he, too, carriesn A man
could 'allow our children the deep sorrow of losing

. their mother., A man, after vowing faithfulness, stands -
with hand outstretch?d to take another woman into my
house.

Yes, I am anothler woman. I was robbed of my light
and taken down to the datknedgs of Hades. [ shall
remain veiled so as not to be subjected to the darkness
aroynd you. I think I shall never be free of that

_darknees until free of you. : .

All ;he dngwers to that question sﬂow a degree of mastery
and integration which for me,!;b an 1nstructor; are thoyoughly
. " N
gatisfying and reassuring. The students have vigibly taken
resﬁonslbility £or the maQP;{aY and made ;t-their own, Thei

.

anger now contributes to the power of their seeing andsof the}f

writing. . L _ ,

e
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I
. M . :
d maidtain that this degree of regolution® and

1Q§egr&tion can only be achieved through the painful procesy thab

We wenl thraugh together last semestﬁr and that I regulatly go

-
v

through with my studenta as [ tefach feminigt materlal from a

- - . . .
ﬁ\. Eemlnlst and thauist persp;;tive.' L expect the materia)l and my
pefspegtive on 1t ;9 put my sthdeqts_in'tension with me;‘hith theh
courge, ahd with thetr live;:\ My‘sense ofvthe power éf t he ’
'ﬁ.mateﬂal -demand‘s. that tension. . At the same.time, I have® . ‘
confﬁhencs fn"the materfal and the process to bring us to
Kesoluhiqnfas individuals and as a ) n‘@k ‘course of thé ‘
a se.mgs_g:e‘n.. So far, this confiden(“e h&s‘.ﬁl-‘féysﬁbﬁen‘ t;ey;a;rded.,'tllnd

v

“xhe pd}q has always been both necepség& and worthwhile;.the joy

- - o

i
“the conclusion of the course*is te@pered only by our sorrow ‘

. .
ch - comes ‘from the d of‘the ¢xperience w&hhave had together.
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-gexual content or liberal views. Additionall%, women students

< g
. P ’ RS " *
The Development of a Womgu's Health Course for In%a:rau‘ inco
the Unfversity's Core Curriculum » «

By Raaleune Shippee—Rice and Dona J. Lethbridge *

. Would a women's health course be.accepted 'By Elnpunxlversity

4

and the students as part o_E the “"core currfculum,” not - just the
nufsing curriculum? Our doubts and concerns were based on the

» : .
political conservatism strongly ‘evident in our state'sg tistory '

«
- “ -

B ”» ,
and on the rural nature of the stats. We feared that parents of

young women students might be .perturbed if the course contained
: . ! ! ~ g

[4

themselves mi;;_ht avold the tourse, aven 1f they were interested

in selﬁ—é:are emd health ls-sues 1f the (‘_ontent had a feminist .
|- .

blas. We* worrled algo that¢ universlty offlcials might fear *

- polftical and legielative reactions. ive years evarlier a

) %en!s health course had been approved by the 'nursing fac.ulty.O

but not approva% by theé School of Health Studieb, of whbol {

..nurs’!hg 18" a .part. ) . : ‘ * T

‘

Muck to-our E@lief we had lit:t'la difficulty securing course

approval fromt the School of Health Studiw or from the rest of

~ "

L~ the unfxer«alty. The ease With which the couraz\_ wa& wproved

B
Yom

.

|

.
I

i tecently was probably refbective of 8everal chbnges since the

attempt five years enrlier. ~Some of these chnnges include'ch.e”

1ncreasihg'recognition by others that nm‘aing 18 an independent 4
. ( - N ‘_ .“ ., ol A 2

rd

.

Raelene Shippee-Rice, MS RN and Dona J. Letlibridge, MDA ‘&N
. are fattlty members of the De rtoent of NUtaing, University .of
Nev HaMbshire, Durham, New Haqi

shire., sen . A
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diac(pline'with its own distinctive profcséionnl role, the

iﬁcreaaad ;}t@ptance of women's courscs ag legitimate -areas of

~

atudy, and the development vf a cooperutlve effort between the

women's studlies program and the nursing department .

Designing and Revising the Coursge

The description of our course reads:
This coursa will examipe woan s health and
women's health care from historical, political,
and social perspectives. It will include ~
discussion of societal and health care con-
: gtraints that hinder women from achieving \
3 S ’ “their full health potential. The course will
.. also present faformdtion on women's Health
X care practices, including the concept of self~
;. care, and will rglate this to the development
- of educated congsumerism of the health care . -
system. -

‘o cirry out that a‘gikn, the éburse Gas'divided into four
P '
- . - -
dig;iﬁlt ardas; fatroduction to_wdmen's health, self-care and

-

g;alth behan?rs, social {afluence on women's health, and
- N A rd r

Advocacy and the educated consumer. ' R

To date‘ "WOmén's Health (NUR 59)" has been offered Xor two"

D
L3 ‘
+

1t ‘semesters. After the first semester offering, the course ntent

[ o v-‘was r'eorgarazed gmd teaéhing methodologies were reviseq.

-~

. . At ‘the end of the first semestefr of teaching the course, we

"I reallized that feminist scholarship and pe'rspectives ‘had been -

P £ ~

#:
*1nte woveh ﬁnplicitly thropghout the course but mot explicitly

notedl until near the end of theé secmester. We tﬁbrefore
\ : ’ 4 -
) 1ﬁcprporated several changes in offering the cbhrse‘for the v

f "y setond time.AJThe concepta of feminismn advocacy, and consumerism
. ’ s . ] .
-t were lntroduced 1mediate1y a’ the theoretical framawork for the




g . . . .
/ -

course. This early introduéfﬁon of teminist influences on
women's health {ssues preaentoé the students with the oaportumlty
to examine thelr own backg;oundu and belieéfs and to analyze them
in.the context of othr valua‘systems. .

Because each giéss'and topic dealt with issues that affected
students, dlreétly or indlrectly, on a personal level, tﬁe
students wuﬁtgd, in addition to factual information, time to N
explore, discuss, and analyze personal oxperiences,‘attjtudes,
and beliefs, By presen;lng ‘course contentyln a gseminar or “

discussion format, we were able }o meet- these student, needs in a

more satisfactory manner than via the lecture &’broach-with

questions and answers. UHowever, the semipar format created a

t{me proUlem,.making tt difficult to d@ul with historical

L et
rami%}catloh% of maly of the topi

bhackground, resgearc findings, anz the social and potft*e&%”/
8 covered. ,
In addition to identifying elements of the course that

‘~required mdaTZ(cation, we also ldentified several problem areas
. > )
that we'had little or W control over but-somehow neaded “to

solve. Thesge included (a) the PEpact;of having students of

varlous ages,, different backgrounds and majors, and varying
degrees of prior exposure to women's studies and (b) the

parsonal seactions of students to material that was perceived as

threatening. Our approach to working with the variables amoﬁg

-

studensg,qu’to focus on bézading a g%oup cQhesivenass and an \ 2

.open atmoiphere Vin whichrstude'nt:s could express their concerns&'
‘ ' L QR

and questions. . And to belp students deal with their personak

« T . -259- - | %, \
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.

reactions to course countent or class discussion, we used reaction
L}

papecs, which gave students the apportuninff(o vent thelir

- 4 .

d ’ ] -
feelings Withoyt having to confront faculty or classmates

directly. A These strategles geemsd to be sugcessful in defusin
. s 8

many of the proBlems we exgerienccd with the flrst group of

L A ¥

students.

Outcowmes and Rewards - . N

. - L ST
o Although we cxperienced frustrations with time, .recelved

<

+  .negattve evalustions from some students (especially the flrst

time the course was offered), and {pund that working with
h 4% . :

R
students who are clarifying their values and bellets requires a
large amount of energy and sharlag, we found it exciting,

stimulating, and rewarding to teach'a women's health course. As

8 result of teaching the course, we rpnewed.our commitment to
women's 1ssues and publicly agflrmed-our commi tpent .

1t has been rewarding to have students discoger their 0wn‘
selves as women, question current noxms, and mgke anocacy

statements for themselves and other women. Not all students have
- : Q

agreed with all premisbs, but .all have been open——at léast this

péb; gemesteg—~to asking questions. Moreover, the students have

r .

‘ . all demonstrated a willingné@s to ligten ta others even when

-

thece: 18 a, difference of opinion.

LS

Collegial Interest and Support o

o
’ The development of the women' s’ health COdéﬁe ‘gave the

nurging department new oppprtunities to .dnteract with faculty in

<, : . . o~y
. men's studies program. In the past, there has' tended to be
> : . é ‘.
* K =260~ . : .
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" which several years ago was turned down because of its

little interactlon between nursing and women's studies. Nurses
. '/ . s
have felt that femintsts were elther too radical or not

lnterested in nurging concerns, The feminist movement as a whole

has largely 1g60red nursing, congldering it a traditional women's
. . ‘\ 4
role akin to housewifery. Because ot this gap, the mutual

N

concerns &f nurses and feminists as women have not been

-
.

addressed. s

Since the development of the women's health course (and

2
probably as a result of the maturing of the women's movement),

the women's studies program and the nurging department have been
mote aware of each other; thqy do not perceive each other as

having opposing conce}ns. Faculty members in the aursing

-

department have expressed interest in attending some of the |,

brown-bag lunches spdhgored,by the women's studies program. One

. .

' r
faculty member asked to serve on a committee that is organi zing a

secied of seminars on the 1ssues of equal pay and comparable

» .

worth. There 18 renewed interest on the bart of faculty for

resubmitting a proposal for a course on teminism and nursiag,’

- .

“ .

controversial nature. ' - o o«

-

Wesbelieve that this interest in women's issues has been a
-~

» . . :
direct result of the women's health course. The expressions of

éUpport by the chair of the pursihg depdttmfnt and by the

e CODEd {0t Or Of the women's studies programshave contributed to
o\ '

E

LY

v

RE - = . R81 P

Aruitoxt provided by Eic
\ .

¢

t he awafbnéas amang nursing,faculty of the need for nurges to be

,difectly involved ia 1ssues affecting'wbmen*ﬂflrsg on a health .
o | -261- . -
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¢> basis and then on a more general level. For many faculty, the
-
interest was there before thae development and p%esentation of the

coursa, but the l;terest was dormant, whereas now it 1s active.

Ve believe that the increased interest will continue, and that

the supportive relétlonshlp between women faculty in the nursing
»

depastment and women faculty in other areas of women's gstudias

will continue and will provide a néwrmechanlsm for

" {nterdigciplinary sharing.

. Thoughts for the Future

.

- Alchugh we have been successful in solving many of the
! problems we encountered, we have not been able to solve the
? ~ problem of meetlng.gtudents' demand for both a presentation of

¥ factual information and a discussion of concepts and issues,

\d

within a single course. §cuden€9 need ii identify their own

: heaith needs and areas.ln which to tak tion for themgelves as -

fndividuals and for women as a gtoup. The whole issue of <
advocacy requires that gtudents clarify their qwn values and .

dete;mlne’how those values will be acted upon. { We have therefore

b
« decided to divide the present course into two cqurses, in order

LA !

to allow time for (a) presenting the factual conYent needed for

students to ldentify issues and make, choices andf (b) providing a

seminar format, for sharlng and for_actl&itles reiated to values .

clartfication and advocacy strategies. . 1 .
: 1

The first offering will be a’ lower-division Icourse that
o ; . )
- addraesses the concept of se)}f-care and the biblogy bvf women.:
o . . s+ " ";
L] This oourse will stil} enpompags an- {ntroduction [to women's

~262~
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8

health and feminist philosophy but will do so strictly at, an
lntroductokyhbevel. The 1issue of advgcacy wili'contlnue to be a

major construct of the course, but more attention will .be glven
.
to self-help practices and consumerism rather than to advocacy at

a social or political level.

The second offering will be an upper-division course,

-

ellélble for graduate credit. At our university a 700-level

‘course 1s open to upper-division undergraduates, as well as to

graduate gtudents. The course will emphasize the current social,
political, and economic factors that affect women's health.
Women's health as a feminist issue will be discussed L greater
depth, with more ehphésis given to.historically signl ficant

aocial,'religiqgs, and - economi ¢ factors. The dgpet«division

v

course will lend ftself to analysis of research filadings and

tdentification 3f areas for future research, with the potential
o .

for students to develop research proposals in t:heirgeas of

»

interest.

. , : o\
Suggestions for Interested Faculty ? .
. Y _ .
Teaching a women's health course as an elective was very

different from teaching required courses to nursing students.

14 * - :
Although one of us had previous exberienco as a teaching
. ’ ’
assigtant for a women's héalth course at the graduate level,
. . X .
working with’young undergraduates was an eye-opening event. We'd

like to share some:of thg things “"we wish we:d konown" 1n the hope

that oyf observatilons will prove helpful to others who are

{ntroducing a women's ghéalth course.
~263-
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. \ .
We bulieve that it is not pessible to present information on

‘woﬁen's health without also developing an understanding of the
Influencesg of the women's movement as a catalyst 1n.promot1ng an
awareness of health a? a feminist issue, or without also
developing some fumillerity with feminist literature_rélnted to

women's health. Almost all pertfnent readings on the subject

have a feminist perspective, and students should be aware of this

relationship. Additionally, students have the right to know that

"faculty have a feminist perspective. However, it is imperative
- .}

o+ :
to make stm%ts aware that {¢ f8 not necessary for them to agree

r

With or “"buy" 'the feminist philosophy, but.rather to recognize

they will be exposed to 1t and should be prepéred to meet the
L

challenge {f there is a conflict between course content and

previously held beliefs: '

+

We emphasized an atmosphere of openness, qne in which all

-

gtudents had the freédom to express their own personal points of
view. We expaected an attitﬁde\of m&tua% suppérb and fcceptance
among %tudénts toward ene another. By the second tiée we offéred
ou-r _coursé, we were able to aestablish this kind of suppdy_}:i ve
envitonment; At the end Qf[%pe éemesteg, one student saié that
ghe had fully expected #o dis-like the course, since ghe was not, a

féminisgt and hqld quite traditional béliefé, But that she was

¢

) ' B A » .
ending the course with much of her thinking changed and the

recog on that she gtill needed to do more clarification. She

further gtated that throughout the gsemester she had felt

a

encourARed to share some of her feelings, traditional or not, and
' . ' =264~ o ’
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(:nd been supported in her search by other class members.

'

Faculty must be prepared to deal with students' emotions,

, .
_ particularly anger. Much of the content of a women's health -
. course can’'be persgonally threatening to students, and the fﬁ

. 7]
7 reaction may take the form of rejecting the instructor. Lf the

aﬁger cannet be dispelled--and {t may not be, for students may-
nof aven be aware of it--it could show up in the tfinal gvaluation
of the faculty! This 18 one of the risks of teaching a
feminigt-oriented course. One:way to help students is by

enSurinE a supportive atmosphere in which studentg can feel free -

to express thelr féelings and disagreements.‘ Another lmportant

way to help students deal with thelir feelings, whether anger or

“

other emotions, is to require reaction papers or logs dbout

course content. This method allows students to share their
feelings, even 1f a student 18 unable to confront the‘clasa or
faculty directly, or 1s unable to wmrhalize a regponse. Reaction

papers are also ugeful in helping students to 1ntegrnte course

{
- - A
material into their own life situattons; what . may be presented fn

class ag facts will be more pertinent {f students are emcouraged
9 r : .

to view the material in terms of their own experiences.

. . _ _ . »
As noted eatlier, {w our experience a discusston fq&mat :
works better than a lecture format. While students need;fgg%s as
: : ' - ' -
a foundation, they need to talk about the facts with one another .
) . . ¢ . ' "

to §pcilitate {integrating the Lnformation‘intb.p meaningful .¢
. .context. To avoid overpresenting of fnformation thfdugh a

¥ lecture format, we agk students to read bertinent material before .
N - ) ' PQ . .
-265- . .-
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1
[N .
clase. This expettation. too, should be presented to students at

the begianing of the course.

| A woman's health course, when opep.to the university
community, will attract gtudents of widely varying experience.
Age range may be broad. There may be a mix of students who have
tfaditlonnl attitudes toward womeﬁ'slissués éﬁd.those who have
previous exposure to women's studieg. This mix can crentg a
difficult situation. Faculty are farced to balanqe (a) the needs

of students who are seeking new beliefs but who may reject them . .

.

1f pushed too hard and (b)'the needs of students who have
developed a feminist orientation and are eager to confrout issues

directly. One way to handle potentlally confli¥ting neéds is to

A 4

confront.the issues directly and to insist that students respect \\
\ 7
one another as individuals who have the right to reedom of

¥ ’

speech. Makiné‘yohrself avai lable to students and using reaégion

- papers and course logs are additional ways to handle such -

conflict. We Are hoping to reduce this problem td some-extent

-

througﬁ offering two courses instead of on&; we expect that ,

different kinds of students will be attracted to each céurse,

thusjgiving éich group more homogeneity.' One thing we found

helpful was realizing that not all students who statrt the ‘course

will find that it fits their needs, and it may be better for such

N 1]

- ’ n ~
students to discontinue the course. Some studénts may aeed

A%
. I
faculty assigtance in making that deéi@io P
thet doélgtongy

« N

We want to state that for teachers, a women's health coufse,

like other Women's studies courses, is different from .

A —2667- \
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“tradftional” courses in that {t must deal with behaviors,

-

feelings, and values. 1In this course, the process of lear.

»

as imporgant ag the content.gi[t may take a .few run-throug

the course ‘to achieve the desired learning environment and
best balance between content and process. Faculty should

discouraged by less-than-ideal results the first time arov
C oy . )
The rewards of having a student say she has grown, of havi

another student $ay she is changing her major to health

A

education, of haviag another say thank you for helping her
. . ,
a better, more aware nurse make the initial difficulties s

H
frustrations well worth the effore.

e

. o

Q : .
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For a curriciilar revision program to move from rlzforming_ the curricu-
‘lum to transforming the curriculum, participants must %ee ‘that the
reconstx?tion of knowledge'is a political act.”

J - | o '(_‘Débor_a-h Pearlmén)'
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288 e -



TRNE E e b ettt o

ooy , S s . . .

’ £ .7
Al R
Introductign - Ve ) : ‘ ’ N
Thh-thncq es$ayd Ln.this chapter emphdaize that thae ,
- - [ ] )
\ R . - . ) ) “
objactives and activithes of a project to integr‘ﬁe women fato
- . . '“ . v .

the curricylum are and should be related to the largex goal of
gchieving a transformation of the institution and of § .
+ . - N ’ -~ 3 ¢ *
\ sbciety~at—large. The first essay, by JoAnn Fritsche, dtscusses N e
N - . . » e 3

why and lhow the research of women can bge used to dévelop support
oo ! . 7 :
for modifying promotﬂzg and tenure and othex indtitutional ’ \

policies and practices~-not Just curricu*iffggithnt.they will be

, tnformed by thelscholarship, needs, and perspectives of both

. . . .
0y - -

A womfel and mén. The' second essay, by Deborah PFarlman)*explai\s

o

why a project to 1htegra€e women into the «curriculum poses

conceptual and methodologlcal challenges for people in academe.

-
A ~

+

Pearlman points out that “For a curricular revision program to
-~ . . . . L , .
move from refdrming the curriculum to transforming the

. curriéulum, particigants must see .that the-reconstruction of -
- ~ v - / . (

knowledge is a political act.” Finally, in her concluding -essay
e . ’ “
*addressing the ongoing, long-term process of moving toward *

- o

. transformation, Fritsche suggests the kind of“dual focus on
S . .. — . F
. short—tqrq gealities as well 'as on the long-term goal, or -
3 L o M
- - . .
“vision,"” that project coordinators and other feminigt chqnge
' agents should try to maintain.; - ‘
- ! a Iy
) » A/ -
~ / - .
' . - A
L 4 , _ i # ) /
e " ¢ ~271- \ -
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Moving Beyond the Currxiculum: The “Polit#cnl”lbnlqg of an

+

Integration Strategy - .

~ - * By JoAnn M, Fritache
Prqjecta to Incorporate the scholaxship of women into the

. 1 o ) . :
cutriculum will not develdp in quality aud strength unless @& -
. - '. v v * .
prepar“to questloh also other areas of academic policy and

practlce‘whlch should be informed by the scholarship, values, and
- perspectives of womgn. -A story which ls true‘may‘helb to

111ustrave my boing. . o1

~
.

IRecehtly 1 héécd that a college with a good curriculum
integratlon p;oject hbnled tenure to a Juniox faculty woman who | ir )
-, ;ad contributed slgnlficantlx to the imp}ementqti;n of'th;t ’
' " 0 )
J(/ institutioen's CUrrigulum integration project. She had not

-

L . .
published enough scholarly work, she was told. Administrators

and faculty in that college truly believe that they value dnd
. SR . &

-

> éupg&rt the sort of very difficult faculty development work that

is esgkntial to move toward a curriculum inclusive ©f the

’”
"oy

scholarship of women. Nonetheless they did, in practice, define

. - .

seholarship very narrowly (ln terms of referaed publgsatton&) !

£ - +

JoAnn M, Fritscﬂh was Director of the Leadership for hducationar

Equity Project. Shgrconﬂinuas to hold the position of Director

of the Equal Opportunity and Women's Deve10pment Programs and£:ir// *
also the Direator’ of Inter—Campus Relations for the Universit

Maine at Orono. - . -

L 19N
Al ~
&

This esgay by JoAnn Fritsche was first published in Toward & o
! Balanced Curriculum, edited by Spanier, Bloom, and Boroviak. It

hde been reprihted in this handbook with the permission of

Schenckman Publishing Co., Inc. | N ‘

¢ . . N
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N

-

“and fatlead to acknowﬁhdge as sigui ficant the }uniot\faCUICy
woman's work to locate and also to disseminate to faculty

colléagues, as wall as students, new scholarship of domen -

v

The story saeems particularly significant because the same

’ aort of situation could occur ih any of our raseargh-oriented
~ - 1 -
co]leges and-universlcias. Most of our ingtitutions' prémotion

and’ tenure Lfltcrla detine gchqolarly activity ta’ ﬁalrly rigid ‘\\

o terms.‘,But 1f we and our 1nstitutions really take the’ -

jfholarship of women serfously, we should redognize and reward

P not only the pyblication of new scholarship, but also recogni ze |

-

. and reward those who are helping faculty and adwinistéative
v’ v ! .

colleagues become aware of feminist scholarship which, even 1f
« e .

"

affeady prlished, may have been previously denfed serious peer

L4 ’ N -

review.

. “Lee Knefel‘k‘ampu focused upon a concept which might hel*p
. 1
us reconsldef and modify criteria relating to research.1
'Knafélkamp has pointed out that many colleées and u;iversitles
nré'nongenerative rather than gén;ratjve learning environments.

- Iy

horrowing from D, S. Browning's Generative Man,2 Knefelkafp

* -
- pointed out that a generative academic environment should nurture
i . . ' .
-~ the {antellectual and pergonal development of its members—-faculty

{. . .
and staff, d§ well as students. The chief.characteristic of a
SRRl X A

\
-

. . +
nongenarative environment, on the other hand, is that it promotes

. rmany new creations, but fails' to take care of that which 1t
- ’

createa and fails to nurture that for which- 1t is responsible. }Z

7 nongenerative academic environment i8 1ikely to place 8o much
~273~ : .
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« s

fovy .- .
emphaqla. upon the cren.ti;n of, new know]e(‘gﬂ_ that it falls to
v;lue, encoura §//nn& reward the dissemination of ,+hat has jus:ﬂ. T
recently &eN d1scovered or ;rea;ed (Kr\'éf‘elku'mp, 1'990;‘Browning, '
. 1973). _ . - b.‘ . . » | .
. If a pergon identifies, organizes, and disseminates for
facult'y colleagues, as we‘ll as students, lm‘porthnt femini'st /
scholarship which alrea(iy elxists, but éh{ch has been inaccessilzle ‘
. to;m.()st faculty, isn'; éM- cor'lt.ributirig to the nd\;adc\ejment
5 - X -

» of knowledge and also submitting, to peer evaluation? *What {f «

that work makes a signifiNant ,co"ntributlon to the. advancement, and -
. - s NE

diséeminut’ion. of knpwiedge within the 1nstit\£10n, ag well 88‘
f outside'ethe "institutiox) through dis’seminat’ilon efforts such®as -
-thie: confarence? Should.n't such worl: be’ \;ﬂllled within the ’ .
' \ instittlti(;n"s‘ reward systei? Tenure and ﬁrolr;otion are‘ the heart
. of our‘inst'it,utional reward systems. The -$1,000 <zmd $2,000 N

faculty develophment stipends tommonly offered by our curriculum
. . . <

N

W 1Integration faculty’ dévalo_pment projects are no mor"e/ than tokens.

\

’ . ’
of {ustitutiopal r€cognition. But if our institutions are really
: . o,

)
taking seriously the scholarsh{P of womer, our‘pror’no_t)ion and ' 2

A Ll LN
e -

tenure criteria showld be revised to'reflect that “fact.

/

. . -
\ At this time, some Juhior faculty have more knowledge.of .

» scholarship by -and about ,women than do our senior faculty. St?ch .

.-
/ ~ Junior faculty shbuld be ewarded rather than punished for

. . _ : 4
devotin’ﬁ attention—-evenlin the ééatly stages of tl:gir cdreers——to
A} { [ R \
J digseminating research by‘gund about women through a variety of

¢ 3}
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v

1 ~ |
e -

. . .
Many studies have pointed out that lock—step nptions of

LI
.
. ~ ~

career development based Jpon the traditional-pattaerns of .

. ~ Co. .
professional men should be Chq*$qued s having the 1mp8ct of

~
excludigg or otherwise discriminating against women.. We in

-

academe have tended to'queétlon,ngademic lock~step career
¥

c .

development notions much le9®s than we should. If we are Eeaily
taking seriounly tge diverse sorts of gcholary COnEributiono P

scholars can make, we should help our faculty and udminibtratige
\ !

"
“colleagues move not only toward curricula inclusive of women but
. . , .

also towﬁrd'academlc and administrative policies and practlceé
- -

that are “generative.y

Many of oyr institutions and programs share the problem of

-

the college that denied tenure'to that productive juﬁlpr faculty

1

woman. Most %g_our regearch-oriented colleges and universities

1

have tenure and promotion criteria that are relatively narrow and
. , ]

¥ .
Inflexible in thelr definitions of what, sort of scholarly
productivity and what sort of diasemination to peers will “count”

for tenure and promoti‘!‘, That narrowness and inflexibility may

’
.

prove to be a Procrustean' bed not just for tadividual jupior >

. ' )
faculty, but also for our programs and projects that are |

+

questioning the premises of nndroqentric r&search and curticula.

. ,“ N
Here's anothei" true story ta {1lustrate that point. A X
£

2 faculty woman at a state university said' that in her area of -

. .

specialization——Adult Develophent——most accepted theoiies have

b L]

~

emerged from studies of all- male cohorts. She wanta tj’conduct

much-needed longitudinal studies on all-female aohorts‘ard
¢ v "275“ ’ 6
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_ ).
+ - —
-~ contribute to the effort to develgb theories. that are based upon *

" the development of women, as well-as men. I questioned howfshe

Y could, withig her probabdqnary‘p;riod.fbrdduce the quantity of

- , refereed publicationg e§pecte& by her department. of peoplé .
i

X : - : . .
0 ~ \‘S‘.he\_/.\'

seeking tenuge 1f she pursued now such a researghfﬁrogram.

: . “y - ‘
responded that she could npt. “1'll have toyget some quick and
o e ' , g ‘ . !
. dirty quantf%thve gtuff published; then, 1 hépe,'l can do what *

really needs 4o be dOne," she replied. Forgunately. that woman' g
' *

- 8cholarly ayilitles are highly rtspected {n her institution. -

Some ocher facu}!y and: adninistrators who also heard her response |
‘ 8
i . to my question began to *think serfously about the academic
e 7 ) ~a
"double think” ‘and doukle~talk that our tenure and promotion

-

policies and criteria cequire. . -

s

Senior faculty and administrators tend to assert the view
. N .
that strict requirements regarding the )unber of refereed

- . L

»

.~

\\hblicntions requi:::dﬁﬁr tqnure and promotion help to Promote

ality. But, actually, scholarship or high

and ensure’ academic
quality is also being discouraged, de}nyed; and In some- cases,
¢« ' L ’ :
not recognized at all ‘because those tenure and promotion criteria
LN N - by
dre too narrow and inflexible.

-

* I tenure and prqmetion'%ommittees are taking scholarship by

- )

and about women seriously. they shouldbe tespectful of the fact

o )

" that woman scholarsg, including young, nontenured faculty, are

! challenging+and ame trying to publish their challenges
: -

- _— . _
to--theoriga, assumptfons, and criteria that havé logg been

. Ry

accepted as standards in their field. We should be aware that T

- , -276-, >
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" scholars without ea@gbliahedlréputations may have much difficulty

getting their'challengea:to acccptgd theories pﬁﬁlished in N

S

refereed journals. . .

-

- R . . o~ Py
{
) Each of us, In the facuFty or administrative position we
. t.\ ! - /
b3 - . . . .
. -+ ourgelves'now hold, can encourage our colleagues to question and 7

‘ ' : . : Yo
begin to modify criteria and concepts that rein{gLQg_Eye sort of

N “"Phase 1" thfﬁking_tha; excludes women and poténtially {mportant

A

- contributions by and about women. Policles and criteria that

-

penalize faculty for the sort of "Phase 4" thought and work that
; H ) 3 SOEPEEN
+  Peggy Mclntosh has challenged us, to pursue can wedpen and, éber
time, destroy faculty and institutional commitment to our

.

N -

. N i . I‘
“integration” or "balanced curriculum” projects. Not only “Phase

©

~$ N
4" and "Phase 5" curriculum content, but also 'Phase 4" and
- ’

“"Phase 5" academic and administrative p8licies, criteria, and
- ’ / - ) ’ 'J
. practices are needed. * ‘ r
, .

’

- As we reco‘naider 181\133 of academl‘c quality in light of t_hé,

-

RN

research and perépectives of women , thergrar? other areas of

’ ' R ’

academic and adminiatrative practice which should receive our
attention. For example, 1f some departmeﬁts in our institutions
have no women on the faculty, we should be concerned about the .

quality of education that women students in those departments are .

being offered. A dumber of recent studies indicate that having
women faculty role models contributes signifidantly, t? the
. ! ) .

£ edwsational and profesg’6nal development -of women students.a 1f
: o W
we offér faculty role ﬁqdels of the same sex to male, but not to

‘.
. ' '

. female students, we r%a;ly are not offering femalé and male

b ]

' ) ' =277~ .
: \
R AT . . . & . ﬁ

v et o




-

a .
. - .
- -
. (Y (

théy are taking the same courses and programs. .

7

. - . - w o .
About efght dhonths ago I shared that point of view, and alsgo
R " - s

' .
Y . “

A :
abstracts Pof Séater(?idgeway, O'Donnell/Andeﬁron, Fox, and Redman
N <

N
Y
.

articles with the vice president for“Academic Affairs and the
o . -

deans of the seven colleges of the University waine at Orono.

T * I am happy to report that that approaoh succeeded bgtter than

traditional affirmative actiom arguments in encouraging the
- academic officers to.regari.the recruirment and‘hirdng of women

ffaculty as an issue directly related to thelr own
. [ 9 - v - :
' responsibilities and .commi tments to maintsin-ncademic.quality....

-
. N
»

N _ *  Reseatch about fncul:y fnteractions with women students has S

- '
o &~ Y

also been considered seriously and applied at our University 1in .-

othef ways, pné}in other ‘conbexts. Deborah Pearlman and Mary
& - \
Childers, the Associate Directorg of our Project, presented as

new research on women the paper éhtitled, “The Clagssroom Climate:
A-Chilly One for Women?" That paper cites research-findihgs

showlng that women studegts in many tolleges and\uni;ersities

experience the verbal and nop-verbal behavior of their professors

a8 discouraging and disrespectful of the abilities and - {

’
+

aspirations of women students. Responging to this qmearch*
by and,about women,‘rwo deans and a nuiher of faculty at our

. %

.o %

university have requested.our st