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- State’s populauon speaking twenty Alaska Native langua

PREFACE ‘

Alaska has alwgys had a multiplicity of languages and
cultures. Until 1930, Alaska Natives made up the tajority of the - 4

often English, and sometimes Russian. .
Today. Alaska Native students comprise apprommdtely 87

per cedt of the language minority students enrolled in Alaska's:

public school bilingual-bicultural education programs. These stu- -

dents are from the Aleut, Athabaskan, Eskimo, Haida, Tlingit,

and Tsimshian |anguage groups. Other major language groups en-
rolled in programs include Spanish, Korean, Plhpmo Russian, >
Japanese, and Vietnamese,

The Department of Education has developed a series of hand-
books designed to assist classroom teachers, bilingual-bicultural
education and special education program staff, counselors and

‘school administrators in improving instructional. services for stu-
- dents from Athabaskan, Inupiaq, and Yup’ik language groups.
“These handbooks address the unique sociocultural and linguistic

characteristics of each group as they relate to the school setting.
They also provide edufRional resources such as recommended
readings, listings of school districts enrolling students from each
group, and sources of information, materials and instructional as- +
nce for each Ianguage group. ' '
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. FOREWORD . o

: Purpose . - o
This handbook has been dexlgned to assist school districts ln ' _ )
providing effective educational services to students from the
group of Athabaskan Ianguages ' -
This is one of three handbooks developed to increase 9choo|
dlstrlcts and school personnel’s understanding of selected Alaska
Native Ianguage groups. They have been designed for use by ad-
ministrators and all school staff who  have responsibilities for the
schooling of these students. - ‘

' Deveulopment of the Handboqk

The development of this handbook began in August, 1983,
in respome to the need for information regarding cultural and Lin-
guistic factors which, should be understood in the school setting.

This Kandbook should be regarded as a first edmon Itis dif- - g
ficult in-one volume to depict the unjqueness-and heterogenelty\
that charactenze the languages in this group. It should be reeog-
nized that any language group is complex and diverse, having a -
-variety of needs and characteristics based upon different experi-
ences. Much more research and work need to be done to ensure

- successful schooling for this and other minority language groups. _ } .
in Alaska ' "
: Mike Travis
' ' Program Manager

Bilingual/Bicultural Education Programs

N A\l
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A linguist's fascination.with the study of Idnguage is based primarily
on the complex nature of all language, man’ s foremost system of communi-

cation. Although the origin of language is uncertam it is clear that all lan-

guages have evolved through time, changing with the history of the peoples
who speak them. A language r&lects the, culture of the group who speak
it by ifcorporating vogabulary appropriate to that culture. For example,
Athabaskan languages have an elaborate vocabulary pertaining to moose-
hunting, while Japanese has many different forms of address appropriate, to

- particular situations. In-a sense, amodern language recapitulates the history
' of social and cultural changes among its people, as new words are added

and old words dropped to suit a changing environment. For example, even

a superficial comparison of the language of Shakespeare with modern En--

" glish will show how language can reflect the changing attitudes and condi-

_tions which English speakers have lived with ove'rthe pastseveral centuries.
The grammatical system of a language is a systematic series of relation-

ships which is part of the intellectual ability of anyone who speaks the lan-
guage. The degree to which language is innate to humans, the way children

‘learn languages, and the existence of so many different types of langyages

onearth all offer exciting possibilities for linguistic study. :

As Imgums try to learn about and describe different’ Ianguages they
rely on a number of assumptions about the nature of all language; these may
be considered universal linguistic truths. It is universally held true that all
languages are equal in theit ability to convey the‘thoughts of anyone speak-
u@em thaL all are effective and valid means of communication. No lan-
guage is more suitable to human expression than any other, and none has
ever been found to be more “primitive” nor more “advanced” in terms of

~ the level of communication whose'medium itis. The linguist's objective ap-
*
proach to Iai{guage does not aljow ranking Ianguages as supenor or inferior, -

but we will see that cultural bias or prejudice mzry lead a person to favor
one Ianguage over another,

-

THE STUDY OF LANGUAGE " P
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Virtually everyone learns at least one ldnguage as a child, and some
learn more than one. . Throughoiit history bilingualism (the knowledge of
two languages) and ‘often multilingualism (the knowledge of many lan-
gauges) have been tommon among people livihg where several languages'
‘are spoken. In Alaska, for. example, in areas where the territory of one Na:
. tive group bordered on another’s, it was common for membefs of one group
A (] speak the language of the|r neighbors as well. For example, even though
- Koyukon and Kutchin (see map on page 15) are®xtremely different, many
" people near their border have dlways been able at least to understand and '
often to speak their nelghbors language through trade mtermamage and
»- " ceremonial gatherings. On the other .edge of " their -territory, Koyukon
.o Athabaskans often learned Inupiaq Eskimo and had well established trading
“festivals with the coastal people. Bllmguallsm is of course still quite com-
mon in A;lzska today. eqpecnally among Natlve people ‘who speak English -
|qadd1t| o their own language.
"' Inanenvironment-such as an Alaskan wllage where more than one lan-
¥ guage is used, different factors influence which language is spoken in what
5 .- Ssituation, determining the role of each language in the commdmty These
- “  factors can Ye quite. complex, but generally we can recognize each.lan-
' ' guage’s domains, that is, the sntuatlons wherea bilingual person will choose
- i-one language over the other..In such cases, theré is often a so-called “inti- - = *
T ', - mate” language that is not the national or majority language and is used in’
~~.-- 7 the home and among family and commpmty merbers. In’official contexts'
’ where gne dedls with government, institutions, or people unrelated-to the.
i 7 home community, people are obliged to speak English, since outsiders do -
. notspeak the home language. In situations like this, itis typical that speakers -
| " of the minority- language, an Athabaskan language: in this case, will leam
. the majority language, that is, Enghsh but outsiders will not learn the local .
- minority language.’ :
.+ = The relation between minority and majority languagés bnngs us to the
r,ealm of linguistics pertaining to how people use language and how they feel

-y
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about different languages. Many 'people have favorable or unfavorablé at-

- titudes toward certain languages, usually depending on the person's percep- -

" tion of the | group that speaks the language in question. If that group is held
in high esteem, their language too may be regarded favorably. If for some
reason the group is disliked or accorded I‘w social status, their language
. too may be looked-on with disfavor. Such attitudes are often expressed in
_ statements that a given ldnguage is not as good-as one’s own, or that it
+- sounds qppled%ant Thus non-linguistic cohsiderations, that is, social at-

titudes, can interfere with our apprecnatur and, acceptance of languages-_

" other than our own. ‘Sometimes the negative attitudes of other segments of
~ society can influence people to feel badly about their own native Ianguage. :
. causmg conﬂlct and confusion within the mdlwdual

Attitt‘tdes about langtiage 'play an important role. in situations where
" more than one Ianguafe is used, especially where a majority lafiguage such
as Enghsh exists alongside a minority language, in this case Athabaskan.
It is important to remember that all languages deserve recognition and re-

‘spect as equally elaborate and effective systems of communication. Becom- -

ing familiar with another language and culture inevitably increases one's re- -

spect for them. Learning about another language also brings to light the lin-

gulstlc accomplishments which charactetjze that language. No student of -

English can help but be awed by the genius of Shakespeare, so too do stu-
dents of Athabaskan Ianguages come to love and appreciate their tich oral
literature. .

At this point we > should explam what linguists mean by “Ianguage and -

“dnalect * Alanguageis a dtstmct“and‘umﬁed system.of spoken communica-

"~ ition which. can be divided into di{emnt dialects. Dialect differences distin-
lgmsh particular groups within a Wanguage ‘community, generally based on

uch factors as geography. so¢ioeconomic status, or ethnic origin. Ameri-
an English includes all three types of dialects; for example, New Yorkers
nd Texans pften have identifiable geographical dialects, members of the
pper clﬁﬁ on th.e East Coast niay speak with an accent of vocabulary that

- . 7 .
" - . .
" CRY . "
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~ sets them apart, and ethnic groups like Mexican- Amer%n\s\o’ﬁrish Ameri-
_ cans may have distinct features in their speech. Athabaskan ‘dfalects; on the -
other hand ate almost exclusrvely regional or geographrcal What istin— o

of the same 'language can generally understand -one another whrle peoph
who speak different languagescannot unless they are bl‘lglldl Languages
may be related, like English and German or Yupik and Inupiaq, but if they
- are truly sepdtate languages, they are different efiqughto make"comr‘nuniea-
~ tion between them difficult. In this way, ‘we find that Koyukon and Tanarnd
are retated but different languages, while Upper -Koyukon and Central p
**Koyukon, whose speakers can undemtand each other, are different dlalems
of the same language - E . . S
LN : S
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“tion of Athabaskans in

~

ANOVERVIEW OF THE ATHABASKAN LANGUAGES

- The word Athdpiaskdn refers both tce people and to a group of related lan-
guages. The word itself does not come from any Athabaskan language; it- -

is an anglici®ed version of the Cree Indian name for Lake. Athabasca in - .
Cartada. Athabaskan languages are spoken throughout the interior of Alaska -

« and the interior-of northweste.[p. Canada. There are. Athabaskan peop[e in-

northern California and ‘southern Oregon.. The Navajo and Apache people

of the southwe'st speak h?abaskan languages too. Map | shows the distribu-

rth America; Map 2 shows the territories of the

eleven Athabaskan language% spoken in Alaska. More information is found

u‘the 1982 map ““Native Peoples and” Languages of Alaska " which we ree-
ommend toseaders. :

When linguists say languages are rejated, they mean there are systema-

tic simifarities among them. Compare, for example, the words below i m four ‘

Alaskan Athabaqkan languages
§ -

: Holikachuk .Tanana' Koyukon -Upper
v " ' ' P - v - Kuskokwim
‘my n\fou,th sidhot sedhot . silo(t) $izo '
‘Fmsiting’  dhisdo *  dhesdo lisdo “  zisdo
‘mybelt’  sidhidh-  sedhedha’ silila’ siziza’

Notice lhht wl;ere Holikachuk has dh’ Tanana also has #h; these sounds cor-

respond conmtently with / in Koyukon and z in Upper Kuskokwim. When

languages Share regular. consistent comspondenceq in their structures and
sound systems, we can conclude that they are members of a single language

* - -family, that is, that their similarities result fyom their common descent from
one ancestral Ianguage ' ~

:
- — e
-
-
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Map |. The diélriﬁution of Athabaskan languages in North America.
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It is important that these correspondences be regular and systematic.
It is not enough to -find similar words between languages. For example,
many Russian words were borrowed into Eskimo and Athabaskan lan-
guages, but we cannot say that Russian is historically related to either

-Athabaskan or Eskimo because no systematic patterns of similarity exist.

"The eleven Athabaskan. languages of Alaska are separate though re-
Iated languages. Within most of these languages we can distinguish different

~ dialects. The word dialect means a variety of a language. When two people

speak with noticeable differences but are able to understand ea¢h other with-
out difficulty, they are speaking two dialects of the same langliage for ex-
ample, people from Brooklyn and Texas speak noticeably dlffeq:nt ways,
but they can understand each other easily. In Alaskan Athabas‘.kan the
Koyukon language is divided info three dialects: Lower (spoken in Kaltag
and Nulato), Central (Koyukglk, Huslia, Hughes, Allakaket, Galena,

Ruby), and Upper (Rampart, Sgevens Village, Manley Hot Sprmgs) ‘There

are regular differences in prontinciation and vocabulary among these three

dialects.' For example, words that begm with m in Lower Koyukon begin .:

with b in the other two. Words with the sounds g, k, k¢’ in Lower and Central
have respectively j, ch, ch’ in Upper.Despite these differences, people who
speak one of these dialects have no dlfﬁculty understanding those who speak

_another.

The differences between languages are much more pronounced than

thg differences between dialects. People who speak different languages can- R

not understand each other fully, although sophisticated speakers of closely
related languages can often communicate to some extent. The differences

"between Alaskan Athabaskan languages can be compared readily with the

degrees of difference between European languages. Koyukon and Tanana,
for example, might be said to be as different as French and Spanish, while

" . Koyukon and Kutchin might be as different as English and Italian.

1




H'ISTORICAL AND SOC lOCULTURAL FACTORS
'l"raditional forms of education -
Evcry culture has some way of passing on to its younger members all

the kinds of information they need to become functioning adults in that soci-
ety. This is called “education.”. In modern American culture, education

-~ takes place in formal institutions at specific times and places. We should

not assume that because our method of educauon is formal, it is superior
(or inferior) to any other. It is merely different.

Traditional Athabaskan education is far less institutionalized and for-
mal. It is also less directand explicit, but this is not to say it is less effective.
Life in the northern forest is very difficult. In older times especially, knowl-
edge of skills related to subsistence was crucial for survival,

- We cannot give a complete account of how each kind of cultural knowl-
edge was passed on, nor do we want to urge the use of traditional Athabas-
kan educational methods in schools: We will simply present the basic princi-
ples of traditional education in the hope that readers can thus better under-
stand community attitudes toward education and determine if and how the

~ school program can benefit from the way students learn at home. We will

discuss two forms of traditional Athabaskan education, observauon and
storytelling. -

If one asks older Athaénskan people how they learned skills like snow- -

shoe-making, beading, sewing, or hunting, they will probably say.they had-

~ tolearn on theirown. They learned such skills as chlldren by watching adults’

carefully ang. eventually making their own attempts. Adults rarely gave
them specific directions about how to do something. In traditional Athabas-

- kan culture, children are taught from the earliest age always to observe what

others are doing. A girl will watch her mother sew over the years, until the

day her mother asks her to sew something herself. When the girl begins to*
‘sew, she.is told to try to make as few mistakes as possible, because ripping

‘
-
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" out the seams too often will establish bad workmg ‘habits. She will go to

her mo(her for help only if she cannot figure out for herself how to proceed
and only then will her mother give her explicit directions. -

The phlloqophy behind this is that people should become self sufficient |

and think for themselves. There may be a time when there. are no people

- aroundto ask, and one s survival may depend on being able to improvise. _

Sometimes adults may deliberately tell children things that are not true.

~ The purpose of this is to teach children not to believe everything they hear’

but to think and reason independently. For example, once two Tanaina
Athabaskans were out hunting with the son of the teacher in their communi-
ty. The two Indians were wearing rubber boots and the White boy hz\d on
"mukluks. They circled around and came back on their own tracks. One man
told the boy, “It looks like someone came by here; it looks like two White
men and an Indian.” The boy agreed. It was only when they followed the

tracks back to their own gear that the boy realized he had been fooled. The
purpose of this trick was not primarily to joke at the boy's expense; he was

being taught in the Athabaskan manner how to think for himself. )

An Athabaskan man told this story about his childhood. He was out
with a bear-hunting party, -and as they were pulling the bear out of its den,
his grandfather told him, “Run! Run!” The boy knew the bear was dead but

he backed off anyway. Later, when they were éating around the campfire,

the men gave the boy some of the meat from near the eye. Eating this deli-
cacy, the boy remarked, “This is good!” only to be asked, “Well, what did

yyou run for?” The boy was not being- mocked, he was being educated.

Oral Literature

The Athabaskans have a rich. tradition of storytellmg Oral narratives

in their culture fulfMed-al the functions written litérature does in ours, and
one of these functions, of course, is education of the young. We will discuss
only two of the many kinds of stories here: personal nafratives, where the

storyteller relates incidents of his own or some close associate’s. life; and

';. g




stories of distant time, about ever’ts that occurred as the world was bemg
shaped into its present form. i :

One of the primary functions of personal narratives is to educate the
young Rather than being an excuse to boast about personal achievements,

these narratives often recount mistakes the narrator has made. The implied

moral of these stories is that young people should not make the same mis-

«

takes. : :
This does not mean that aII personal narratives deal with blunders.
Many are the stories of very skilled and resourceful people. Narrators tell
of successes and subtly emphasize the hard work and positive cultural values
that contributed to them. Some narratives describe in detail practical ways
~of coping with challenges for example, successful hunters may recount the
techniques they used on a hunt.

Stories about the:lives of others serve the same purposes. They may
tell of others’ mistakes, such as breakmg a taboo and having to suffer the
consequences. Other stories relate the rewards that follow upon courageous

or generous behavior. Children usually find these stories frightening or im-
pressive enough that thejr behavior is influenced for the bettgy. In traditional

Athabaskan culture, children were not usually told explicitly how to behave,
butstories did a good job of getting points across indirectly. | -

Athabaskan people have as part of their traditional heritage stories said

to have taken place long ago when animals lived much like people and ani-
mals and humans could understand one another’s speech. Raven, a powerful
but often comical character, dominated many of the events of that time.
These stories were and are still used to educate the young. ‘.

Distant-time stories give explanations for the present form ‘of the
world. More importantly, they instruct as to how one should behave toward
the natural environment and toward other beings, both animal and human.,
In other words, -thesé stories set forth the cosmology and morality of
Athabaskan cultur& Probably every culture in the world has a body of
stories that do this; from the cultures of Europe and the Near East we are
familiar wnth Greek and Roman mythology and the, New Tesmment
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Besides these functions, the stogies provided entertainment and crea-
tive activity for people. Listeners delight in the outrageous but predictable
behavior of Raven. ‘Muny stories are exciting., tnghtcmng or mnmnm ’
many depict real situations people still have to deal with at times. The stor |es '
were, however, to be taken very seriously: children as well as adults were

_ - expected to be quiet and pay attention dufing storytelling. Bad luck could
- result from fallingasléep or leavmg before the story ended .
"|Idren learned the 'stories by hearing them over and over .ngam
When they had memorized a story. they would be asked to retell it. First

~ they learned simple, short stories with a lot ot repetition, and Iuler nmved .
on to longer, more complicated stories. : T
. S
High Language S -
. _ 1

- The creative use of__ language in Athabaskan culture \occurred in other v
‘genres besides stories. We will discuss here riddles, songs, and oratory. | [
is sometimes difficult for non-Athabaskans to understand what we may call
the -Athabaskan literary tradition (although “oral literature” is a somewhat
contradictory phrase), partly because of the oral nature of this tradition and -
partly because its genres do not entirely match those of Euwropean-American
tradition. Distant-time stories, for example, have been variously compared
with myth, fiction, poetry, and drama, and there are elements of all these

B types in most performances of stories. Riddles and songs are similar to Furo-

' pean-American lyric poetry; oratory is.a gente common to both cultures.

. Justas in English, in Athabaskan there are different levels of language.

{ Athabaskans speaking English may refer to the specnal vocabulary and tech-
niques of creative literature as “high language” or “high words." This kind
of speech utilizes ietaphorical images and unusual, often archaic words.
This kind of language is used primarily by older, experienced speakers in
songs, speeches, stories, and riddles; younger, less experiences speakers
may have difficulty understanding it. The beauty and meaning of such lan-
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' guuge is extremely difficult to translate into Enghsh especially because
there is almost no one who commands what we may call the highest registers
. of both Athabaskan and English, :

Riddling

Rlddles are the form of Athabaskan oral literature which most directly.
“employ metaphorical nguu;,e Each riddle. in fact. is a single, bnet
memphur this form is used t6 train people’in the use of “high language.”

- While riddling was an |mportun( tradition among some Athabaskan
groups, it was. mfrequent or absent in others. The Koyukon, Tanaina,
Ahtna, and Upper Tanana all had riddling (radmons but it appears that the
Deg Hit"an and the Kutchin did not. There has been no documentation of
the tradition in other Alaskan Athabaskan groups. :

Rlddlmg was once a serious tradition in European oral literature too
in folklore, answering a riddle is often a matter of life or death. In American
culture today, hawever, riddles are told primarily- by children as jokes, often
depending for their effect not on metaphor but on puns (for example
“What's green and sings rock-and-roll music?’ "*Elvis Parsley™). .

Athabaskan fiddles, on the other hand, are not meant to be jokes, al-
though lheY‘can be dehghtfully entertaining. The answers to them often de- -
pend on subtle images and- grammatical clues. The pleasure people take in
. riddfing comes from discovering something previously unsuspected or un- -

R cxpenenced n tmagmanve language.

. Riddles WERE tradmonally told at the time of the wmter eolqtlce when
people spgm much of their time assembled in villages or camps. Here they
_gathered to telt nd‘dles Although the riddles themselves were not jokes,
riddling \Q{smm were full of merriment. When someone guessed com-.
pletely mcon:octly of made up a comical answer, everyone laughed. -

' R l.’e are & few examples of Athabaskan riddles. You will notice from
theke. fd*ﬂm\e in other spurces that many rlqdles refer to the natural envi-

B S

mnm@nt.,‘;,'ﬂother characterlsuc is that thé images in riddles tend to be vnu-'




Chlet Henry of Huslia told this riddle: “Wait, I see something. Smw
thing is acting like a dog that's lapping up broth.” (Answer:) “Fire flaring
up and-down.” Here the person guessing must visualize the same image the
riddler has, in this case something tongue-like going up and down. Since |

.- the Koyukon word for “flame™ is itself metaphorical, kkun’ lhmla literally
“fire’s tongue,”knowing the Koyukon term helps in guessing the answer.

. Anothér of Chief Henry's riddles is, “Wait, I-see something. It looks
like a cache that's leaning ovkr in the other world.” (Answer:) “A salmon-
berry.” The salmonberry or cloudberry, which grows only one berry to a
plant, stands up straight untgit ripens and then leans over. Similarly. acache
is built erect but with time may lean to one side. Answering this riddle re-
quires not only a good |mag|nat|on but also good knowiedge of the n.ltural _
environment. -

~» Athabaskan people sometimes sily that they talk in niddles. This is liter-
aliy true in certain contexts. When someone does not wish to speak of some-
thing directly’, he or she may use a metaphor as ihdirgct and imagin'ativ}é'as
ariddle. There are examples of this kind of speech in Richard Nelson's Make .
Pravers to the Raven (pages 156, 172.198). Another ‘example occurs inan
unpublished narrative by Chief Henry as he relates what he heard from a
Nulato man. In Eliza Jones’s translation, v

...he said, * ‘Something string-like snapped inside the one who sits by
my thigh this spring when we were staying in camp ‘at

Kk'odaaloyagha.” I didn’t know-what he meant, butmy friend William -

explained to me that he meant his wife had died last spring when they

were in sprmg camp at Kk"odaaloyagha.
The string-like thing referred to is the breath of life. Itis not uncommon for o
people to use ﬁgur‘_mve language when speaking of deeply serious matters
like death; there are a nuniber of such expressions in English too, which '

- .young speakers of the language may not at first understand.

SR Eliza Jones, in_an interview on the KUAC-FM radio program

: . “Chmook *refers to the necessity of imagination in rlddlmg
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You really have to use your mmgmumm for thls kind ofthm;'. You see )
things so dltferently like when you look at a snowshoe and think of

itas havmg a head and a tail and all those things. It refers to being really -
aware of things when you're out walking in the woods. ..the birch bark - - S
flappinginthe windandsoon.. . s
Another of Chief: Henry #riddles is. “Walt I see somethmg We're whlstl- R
ing along the edge of the bank. (But we never used to whistle a long. tlme'_ :
ago.)” (Answer ) “Thé wind blowing on a half—detached piece of birch bark. , - .
You know how a hd“ detached pleLe of birch back whistles. when the wind
is blowing againstit.” ' : B Lo

Oratory

ngh Ianguage s also commonly used when people give speeches.. ,'.'
m Wewill give one example of the use of figprative speech In oratory, a speech o
by Shem Pete. a Tanaina Athabaskan. This speech was given in English and R
published in the book E. \plomuon in Alaska (Cook Inlet Historical Society). . - Tei
Here Mr. Pete tells of his father's brother who was a medicine man and-made '
. atwo-part prophecy before the arrival of Americans in Alaska. The first part
“of the prophecy, that White people would come with boats and flying
machines and that many Native people would die of disease, has come true. N
The second part was that all the Whites would leave Alaska. Mr. Pete quoteb , ,’ _
his uncle: ’ : : '
""" “There gonna be white man just like this sand.” he pick it up in his
hand, the sand. “You feflows gonna be not one place. Few here, few"
there, all over just scattered along like little berries between them white
people. You all the Natives not gonna be staying one place Be here, *
, there, all over Alaska....” (p. 196) :
~ He then tells how the White people W|Il have to leave because of Iack of
" food: ,
. “So I think, What the white man gonna eat out of? They can’t live op
, the berries. They don’t know how to hunt. It’s gonna be tough for the
whlte man...." (p. 196) o
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~ +value. of the Natlve people too. Thé significance of thi
~in the second statement where he says Whites “can't |

/..

In the hm stdtement we see two metaphors, the Whltes as numerous
as ‘grains of sand and the Natives scattered around like little berries. Al-
.though he says * ‘littlg berries™ and desctibes them as being scattered about..
‘berries are-a prized part of the-Native diet, so this metaphor expresses the
s image is stressed
ve on-the berries;”

expreqsmg the ‘fact that the Natives will not be able tol support the White

people : N !
- "In former days (Athabaskan people who were ade[;t at using hlgh lan-

guage would participate in oratorical contests at potlatches and other gather-
m;,s/ One person would give a speech contammg oneior more riddles or
metaphors and then another would do the same, 4nswenng the first
speaker s ‘riddles and posing one. of his own. Dltfkrent people made
ss:eches until one of them could say no more or speak no better than the
one before, Winning such a contest was called “sitting s )mebody down" by
‘the Koyukon Athabaskans. ’

“The oratorical style is not part of the dead past. At Imost any potlatch’
or formal meeting of Athabaskans today, one can hear speeches embodying -

many elements of the ﬁradltlonal style, even though today the language of
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speech may be Enghsh to accommodate listeners fr m other regions or’
y unger generations.
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: lee nddles, songsuse elaborate, mntrolled poetic or“hlgh Ianguage
Athabaskan cultures everywhere have many songs, some of them passed’
down from titne immemorial and others composed by people of today The
best gollection of Alaskan Alhabaskan songs that has been publnhed is that :
by Madeline Solomon, Koyukon, which includes nineteen spngs and de~« :
talled nates on each :
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. Many Athabaskan sonp are composed in honor of a deuea@cd person
.~ dnd performed on the occasion of the memorial potlatch. Thex; songs often

refer to spme good quality of the deceased Whth the composer misses. A
- freetrans ation of the tirst song in Mrs Solomon su)‘lle.ctmn ISt -

’ My younger brother,
e was from a well-to-do tamlly
o i wasasltthey leaned onriches: : - o e |
e Why did it (the water) take h|m ) L . o -
Why did it take him? _ . Ve R -

- Myyoungerbrother, - - R .
remember, people depended on them ( his tamlly) asahouse needs

corner-posts )

- The. thlrd line and the final line both lmpare the deceased man and his fam-
ily to'a support on which of thers: lean. The repeated central lines literally .
translate as, “Why did it (th dter) take-thiem.” Thus the song praises not
only the deceased but also-his fam\ly Ina ﬁguratlve sense, His death Ras.
meant the dissolution of what his fam||y once was, so that. the community
grieves not only for. the Ioss of an indiyidual but also of a unified family.
Either a literal or a free translation gives sore ot the sense of the song but

nat its full meamng _ . <

a -
| The Present Condition of Alaekan Athabaskan Langu ges,\ _ 3
- To undemand the Athabaskan Ianguage ﬁutuatlon in Alaska today. we
' must realize that it varies from region to region. To begmwnh anyone who " -
visits an Athabaskan area will observe that the Native language is spoken . .
mostly by adults. There are m\fact few childrep and teen-agers anywhere
in Alaska who can speak fluent Athabaskan At Venetie and Arctic Village
there are small children who speak Kutchin; eome children at Telida and-
* Nikolai may understand Upper Kuskokwim;and some children in Tetlinand *
Northway can speak Upper Tanana. When we discuss the survival of alan- °
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guage We must comlder the age of ;he younge‘u spedkcrs of the Ianguuge T
.. If the-youngest generation does ot speak a )ahguage. this indicates. that .'. ’
the language is pot bemg paqsed on iri the way it has tradmonall y been durmg
. _' its entn‘e past hlstory as all languages are passed on, trom parent to ch||d
1 assurmg the continuity of the language. T
L “The. process of language shift occurs when there- is a ﬂ‘x:omllluny L
o \\«hen the child has a first language different from that of his parents. Most. 4 K
~Alaskan Athabqskan chlmren have Englnh as their first language, even’ . = v,
“though their grandparenh probably grew up speaking Athabaskan- The ¢on- Sl
* sequences of Iangque shift vary with (hmuatlon, Among |mm|grants to o
the United States, for example. most grandchildren of i immlgrants leaned R - " .
= totspeak English better than the language of the “old country’ (WhICh they. . -
“may -not_have learned at all), but this shift-affected only the |mm|grant '
:" groups and not their ancestral language overall. That is, even if many or - oL
most Greek-Americans do not speak Greek, that language continues to be,
| _ Lwd in Greece as it has been for cqmuneq The kipd of Ianguage shift occur-

Lol ring amoryg Athabaskans functlom snmll.any to that fourd amon;_, |mmig- _ ‘
=W rants, but its effect is totally different. If a language does not continue to 5
L - “beused in its homeland, the shift could result in the death of the Ianguage |
- If an entire population—not merely emigrants or pamcular segments of $6-

b '_-;" 3 ciéty—abandon their language, the language is not renewed by being passed
75057 onand will eventually have no speakers. d

""" Alanguage with few or no children who speak it is called a moribund -
_language, and if this situation is not changed it will be a dead language, - ;
: - one with no native speakers, When a IangUdge dies, extensive writtenre- ¢
L conds of it may remain (as with Latin), orelse nothing may remain. Writing '
o ‘ and modern devices like tape-recording and video recording serve to docu-
ment a language but they cannot maintain it as a creative medium. In Alaskd, -~ - 7 }
one language that;has been récorded is already dead; this is Eyak, an Indian e
language of Prince William Sound distantly related to Athabaskan, of which ~. .~
only two partial speakers remain, living in different towns 5o that the lan- !
guagé\n no Ionger used. B 7
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\ . Language death is g tragic situation. People whose Iunguage is bemg
lost may feel this Joss very strongly. The last speakers of a language experi-
ence great Ionelmess without people to communicate with in their native
- language and Idmentmg the end of a long cultural tradition. Anna Nelson
_ Harry expréssed this feeling of isolation vety effectively in her “Lament for
o . Eyak."published.in In Honor of Eyak, pp. 155-157. P.m of her lamént, in
Englrsh transjation, is this;,
Around here,
that's whY this land, .
aplace tapray, " A
" Iwalk around. . | '
ltry to go there. s
lone, )
alon‘s around here I walk around on the deCh atlow trde
Tjust break into tears.
I sit down on arock.
Only the Eyaks, , _
.~ theEyaks, S L
. - . theyarealldying off... AR '

cr - . P

Yes, N -
whyisitlalone, < . & T 0%
justlalone havesurvived? .- . |
I'survive. AR IR
v 7 Member§ of an ethnic group fha have not Ieamed thé old language
. ~ often feel deprived of théir cultural tradition ‘and feel alienated from their
K ancestral commuhity. People outside the grogp who, appreciate its culture -
- regret the loss, for the loss of a linguage means the loss of a uniqué cultural,
treasure in the world, which thereby- takes another step toward ‘monocul-
ture,” the prevalence ofone dominant language. and culture where onée there
weremany by | N
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If few or no children in Alaska speak Athabaskan, then almosl 0o one
here is Iedrmng an Athabaskan language as his native language and the fu-

ture of the languages is at best uncertain. If j _s/imy consolation, some’

AthabBaskan languages in Canada and the southwestern United States remain

quite strong. In fact, tie number of Navajos who speak their Athabaskan -

.language is larger than the entire Athabaskan population of Alaska. .

History of contact with European-American society

The peoples and languages of Alaska were profoundly affected by

" European and European-American incursion. Contact can be divided into

the Russian period, 1741- |867 and the American period, 1867 to the pre-
fent. (See Michael Rtauss's ! ‘Alaska: Past, Present,
-and Future for a detailed h‘storical account.) Russian rule in AlaskaTiad the
deepest |mp§t on Aleuts and Yupik Eskimos, but also was important for

- some Athabaskans, especially the Tanaina of Cook Inlet, who were en-
:,slavcd and exploﬂed as fur-hunters for the Russian America Company.
. Other Athabaskans had c.ontact with Russian traders and the technology they

introduced.

We can get an idea of how much contact different Athabaskan groups
had with the Russians by how many Russian loan words exist in each
Athabaskan language. Most of these words are nouns borrowed to name
items new to Athabaskans, like bullets, matches, flour, and sugar. There

are approximately 350 Russian loan words in Tanaina, 85 in Koyukon, 65

in Upper Kuskokwim, apd 50®ach in Deg Hit'an, Tanana, and Ahtna. The
Kutchin, who traded to the east with the Canadnam havesnone.

The period between 1867 and 1920 was one of military exploration and

missionary activity. Explorers had little impact on Athabaskans but mis-
sionaries were a major force of cultural change. Some churches used the Na-
tive languages in their literature and services. The Anglicans (Episcopa-
lians) under Robert McDonald began publishing the Bible and ofher mate-

rials in Kutchin in 1873, establishing a minor tradition of Native literacy.
: : o . _
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They also published materials in Upper Koyukon. Roman Catholics, espe-
cally the Jesuit priests along the Yukon, studied Athabaskan languages and
printed prayer books and liturgy in Deg Hit'an and Koyukon.

In the late nineteenth century, a concerted, effort to influence and

_change Native Alaskan culture began in the form of missionization. There
“has been much debate about the role Of missionaries and their long-term ef-
. fects on Alaskd but i in any case, it seems clear that most of them misun-

derstood and failed to respect the traditional systems of beliefs they’ encoun-
tered when they arrived. Of all the outsiders who came to Alaska, mis-

sionaries were the first whose goul it wap to change th¥ Nuuve§ into people .

like themselves.-
The new religion profoundly disrupted traditional Native culture as

- missionaries introduced foreign ideas and values, presenting them as univer-
“sal truths when they were actually artifacts of European cultures. They en-

couraged people to adopt the European-American life style, including dress,
table manners, and other kinds of behavior which the newcomers admired

~in themselves and wished to see mirrored in the people they encountered.
- This cultural chauvinism was especmlly merciless in. some areas where re-

I|g|ous groups fought to eradicate Native music and dancing and the memo-
rial potlatch. At the first Inuit Circumpolar Conference in Barrow in 1977,
an Indian feader from Canada told those assembled, “When they come to
change you, the first thing they will try to tdke from you are your drums.
Never give up your drums.”

=~ The native language was another target of those who -thought they

would “improve” the Native people of Alaska. Education was to move Na-
tive people into the mainstream of American society; this was of course not
the traditional sort of education by which Native people trained their chil-
dren to take their adult roles in society, but European-style classroom educa-
tion. The teachers were White people from the United States and the lan-
guage of insftuction was English. The first students came to school speaking
oily the Ianguage of their home, so a bilingual member of the community
had to translate in the classrooth. Many people who went to school in the

~ carly days report that, very understandably they did not fearn much,




Less beneficial to the future of Athabaskan languages were the policies
established by the first Commissioner of Education for Alaska ( 1885-1908).
~ the Presbyterian- missionary Sheldon Jackson. He and his colleagues
strongly opposed the use of Native' languages in churches and schools and
believed that Alaskar Natives should be assimilated as quickly as possible
into mainstream American culture which they conceived as an integral
" system including everylhmg from Christianity and English to hygiene
and table manners, all of these customs universally desirable for humanity.
When the U.S. Bureau of Education and later the Bureau of Indian Affairs
~ assumed conlrol of Alaskan shcools, they continued Jackson's policies.

[ X}

From 1940 on, the use of Native languages was expressly forbidden in .

American, government and mission schools. Children were physically

punished for using their own languages at school and parents were urged

tospeak whatever English they commanded to their children athome.
Although Jackson's educational phlloeophy is no longer the official

- - policy of Alaskan schools, many individuals ifi the educational system, even

uptothe present day, have been hostile-to the use of Native languages.

\No schools in Alaska under the Terntorial administration encouraged
the use of any Native language. Most, in fact, actively discouraged it by
punishing children for speaking their own languages, striking them, taping
their mouths shut, and isolating individual offenders. Such mistreatment re-
mains a vividly traumatic memory for many middle-aged Nativespeople
today. Not only did these attacks on their language strike at the foundations
of the children’s identity, but the forms the punishment took were violently
at odds with accepted behavior in their culture. At the same time. school

and government personnel told parents to speak English to the children at’

home, and fearful that their children would suffer punishment, the parents
tried, even though-many of them spoke very little English themselves.

It was the intent of the educational system to convince Native people
that English was qupenor to their own languages as a means of communica-
tion. Few Alaskans wogld dispute-the usefulness of Enghsh to those living
here and riearly everyon® would agree that English should be taught in the

' schools. Early educators, however, presented English not as #prgctical skill

but as a moral necewty. thoughtlew of the effect that this wo d have on
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. thelocal cultures and the self- -respect.of their people. This effect wasindeed
protound. As the school and other mainstream institutions have taken over
the roles that traditionally belonged to the family and community, tradmonal
activities and customs yielded to foreign ones. Thus children, have come to
know less and less about the culture of their ancestors. E

The European- American educational system has unparted not only.

+ ¢ facts and skills but also cultural values. This has often created conflictand . - .

" unease in the very people who were supposed to be helped. The implication o

that introduced customs, beliefs, and language are superior to indigenous

ones has been very disruptive for people who grew up believing in the latter.

It is complex enough to learn two sets of“attitudes and traditions simultane-

ously without the added burden of prejudice and cultural dominance.

When a dominant culture is in contact with’a minority culture, the
minority may come to accept, to some extent, the majority's view of them. /?
This is directly relevant to the change in the status of Athabaskan Ianguages '
in Alaska. It is overSImpllfymg_to say that parents followed orders and
stopped speaking Athabaskan to_their children..Rather, parents responded '
to the dévaluation of their culture by outside institutions. Bombardgd with -
negative attltudes many people no longer felt proud-to pass on their Ian-

! guage and traditions. '

) - Knowing sométhing of this hlstory is essential to understandmg the
present linguistic situation. A new teacher in a village will do well t0 under-
stand some of the mistakes of the recent past, since they have shaped many _

- of the attitudes and practices'he or she will encounter. It w’to be hoped that T
such an understandingVill prevent continuation and repetition of those mis- '
takes. ) . ' '

Even when overt suppression is not practiced, schools can have nega-

: tive effects on Native languages. The mere presence of an English-speaking

7~ teacher may inhibit expression.in the Native language, because out of cour-

_tesy, most people will speak only English in the presence of monolmgual
English speakers. ‘There are qther subtle and perhaps even unconscious ways -
in which teachere‘may convey negative feelings aboyt the language of the e
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home and community, whether that is Athabaskan or some nonstandard v~
riety of English. In this booklet we hope to explain the workings and eftects
of language interaction and attitudes toward language. in the hope that some
understanding about Athabaskan languages and the linguistic situation in
‘Athabaskan villages will make teachers more positively eftective und en-
courage cooperative efforts toward respect for and wmmuatmn of Native
languages and cultures.

Teachers coming to an Athabaskan village will notice slgnmcant dif-
ferences between life in rural Alaska and the life they have been used to.
differences that require changes in habits and behavior on their part. Many
times the material changes, perhaps getting weod and water and keeping
“warm, are easier to deal with.than the equally necessary changes in patterns
Qf social behavior and teaching methods. .

- For example, a teacher may be puzzled or annoyed on occasions when
most of the students seem tired and uninterested. He may became angry and
strict. This approach might be appropriate in a larger community, but in a--
. rural village the students’ collective behavior may be.the result not of a peer
conspiracy but of some ‘activity going on in the entire community. During
,a winter carnival or other celebration, the whole village participates. Chil-
dren get very little sleep and may come to school exhausted. A teacher who
has not ahenatcd himself from the community will be sensitive to such
events and riot schedule difficult material on these days. :

-In general teachers should keep.in 'mind the principle that the echool .
is a part of the community. A school can teach its students how to function
in mainstream Amerigan society without forcing them to renounce their own

- community. A'teacher should guard against giving any conscious oruncon-

-scious message to his or her students that the village is something from
which to escape. Such messages can come from a superior attitygde on the
part of the teacher, and it is easy to see how such an attitude might lower
achild’s self-respect, confidence, and interest in education.

b




" LINGUISTIC CHARACTERISTICS
‘OF ATHABASKAN AND ENGLISH

All'the languages of the world are complex, expresslve descnptlve
arfd creative in their own ways. It is wrong to think that one language is more
powerful in any of these areas than any/other language. It is true that lan-
guages difter in structure. but they are all perfectly adequate means of com-
municating about anything people wish to speak of. Some people have char-
acterized Athabaskan languages as “simple,” “primitive,” or descnptwe

" " unable to express abstract ideas. Our brief discussion of Athabaskan literary '
* language should demumtrate that such is not the case. In fact, Athabaskan

languages are very complex both in terms of structure and i in tenm of the
range of their vocabulary.

In this section we will discuss some of the ways in WhICh Athabaskan

languages differ from English. In some of these areas, such as word order,

th anguéges are equally complex but in others one is more complex than

the other.

-

Word order - . ﬁ

In an English sentence the subject precedes the verb, which'in turn pre- ‘.

cedes the direct object; for example “John. (%ubject) sees(verb) Mary (direcg

- object).” In Athabaskan languages, the verb is usually the last element in"

the sentence, with the object between subject and verb, as in this example
from Upper Tanana: “John (subject) Mary (direct object) uneh’ih (verb),”
‘John sees Mary.* This is the feature thdt Athabaskans refer to when they
try to explam their language to outsiders by saying, “We say things back-
wards,"” Desplte the marked difference betwe,en English and Athabaskan
word order, Athabaskan speakers rarely have‘ufﬁculty mastering normal
English word order when they learn that Ianguage _—
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A(habaskan verbs

: Athabaskan verbs are generally much more intricate in structure than
~y JEnglish verbs. This is partly because Athabaskan, like German, Russian, .

-or Latin, is more highly inflected than English: that is, there are many more

' specific grammatical morphemes (preﬁxes and suffixes in Athabaskan, suf- .
"~ fixes in European languages) that express ideas like person and number..
Athabaskan verbs often include, in-addition, information that English ex-

. presses with adverbs and auxiliary verbs. Asa result.’an entire English sen-
tence can sometimes be translated by a single verbin Athabaskdn For exam-

. ple. the four-word -sentence “You made me cry” is translated by one

L

t

Koyukon word, *“Sagheenttsaah.” In this word, the prefix sa- means “me

(direct object),” ghee- indicates past tense, n- expresses the subject “you -

(smgular) 4 expresses the idea of caueallty and l.saah is ‘le verb stem
meaning “tocry.’

~ One of the areas of specml-expremve ablhty in Athabaskan languages
is the so-called classificatory verd svstem, in which different verb stems are

_ used depending on the physical characteristics of the subject or object. Thus,’

different stems express ideas like handling, throwing. or lying in place, de-
pending on the shape, number, or condition of what is described. In
Koyukon, the classes of objects (handled, thrown, and so on) or subjects
(lying, sitting, or moving) include compact objects (e.g. hat, bead, bucket,
book); flat, rigid, or stick- hke objects (plate, cane, boat, snowshoe); objecte
in open containers (coffee in a cup, food in a bowl); multiple objects (hats,
plates, dogs); bags and enclosed objects; flat, fléxible, or cloth-like objecss
(fabric, skins, paper); food; burning objects; disorderly or scattered objects;

- mushy, wet, and messy objects; and granular or powdery substances.
The classificatory stem one chooses.to use with a noun tells something

about the state of that noun. Many nouns can take a variety of classificatory
verbs depending oo the condition they are in. Forexample, compare the fol-
lowing Koyukon examples, all with the subject saahal *sugar’:




: . sa_aha!-ha'onh asmgle sugarcube is there’ (compact object)

/1 saahal lidlo -~ *cubes or bags. of sugar are there' (multlple objects)
 saahal lakkonh - abqwlof sugar is there' (object in container) _
saahal daal’ onh ‘a package of sugar is there' (enclosedobject)
saahal daaltw:h ‘abox of sugar is there’ (rigid object) .

saahal ahdzok ‘Sugar cubes are scattered around’ (scattered ob-
' jects)

- saa.lml alitaakk  *wet, stlcky sugar is there (as at.the bottom of a
cup)’ (wet object)

- saahal daafinokk " *loose granulated sugar is there' (granular sub-

. Stance).
e « The usual way to describe a person’s position is with verbs which mean liter-
_ \“ally ‘stand’ and ‘sit," but classificatory verbs.can be used instead to say .
< _ " . something vivid or comical about a person. Thus 4 baby bundled in blagkets

might be described with the verb for compact objects; a person who has Just
‘ i . overeaten with the verb for bags; or a lazy, clumsy, sloppy. or drunk person
o W|th thé verb for mushy. messy objects

" Tensevs. aspect. .
A speaker of general American standard Enghsh hstemng to a speaker

> of Athabaskan-influenced English will notice that people who speak that
~ way sometimes use the preseqt tense where standard English would have

the past, orvice versa. thlage students often mix ténses freely in their writ-
ten work. This can probably be traced to a difference in grammar between
'Engltsh and Athabaskan. English tenses are basically past, present, and fu-,
ture. Athabaskan also has a future, but instead of past and present, it classi-
. fies actions or events into completed (perfective) and uncompleted (imper-
fective). Most perfective verbs can readily be translated into English simple |
past, past perfect. or past progresswe forms. lmperfecttve verbs, on the
other hand, translate into either past or present English verbs dependmg on
" their cohtext. Here is an example, in Koyukpn |

&
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- Plurality

Kk odon ahof dahoon neevo. ‘Yestetﬁay when it was mowmg hc ,
came.’ : S
Kk' odon gheel\ ot dahoon neevo. ‘Yesterddy when it had snowed,
he came.’ '
These sentences are exactly the same except for the verb referring | to snow- °
ing. In the first sentence, atvot is imperfective, ‘it was snowing (but hadn’t -
stopped)’; in the second, gheeh'othe perfective, ‘it snowed (and stopped),
_ithad snowed.’ The verb neeyo is perfecnye Notice that English expresses
'aspectual differences by using adverbs and auxiliaries, while Athabaskan
‘:dnstmgumhee aspect by different verb forms and tense by context and ad-
‘“Verbs. These rules seem to be especially hard for non-speakers of standard
Engllsh to master. -t - -

e

" One of the basic features o'f_"Engli'sh grammar is that most nouns have

~ special plural forms, sometimes regular (formed by adding s, as in."“cats”)

and sometimes irregular (as in “geese,” “cattle,” or “men”). In Athabaskan,
_however, very few nouns have special plural forms. lnstéad..plt_lrality is
either inferred from the context or expressed by the choice of verb. For ex-

' . ample, in Tanaina, ‘He made it (one thing)’ is yitchin and ‘he made them

(several things)’ is yeghighun, the verb stems being -chin and -ghun. This
occurs with intransitive verbs, too; for example, in Upper Kuskokwim we
have the forms ghiyot ‘he (one person) is walkmg along’ and hodit ‘they

(several people) are walking along.’ When it is necessary to express plural-
ity without a special verb stem, or merely to emphasize plurality, adjectwal
words can be used; in Kutchin, for example, tajj di’ jj means *he hae a dog’
but faii kwaii di’ jj means ‘he has (several, quite a few) dogs.’ Someumes

" " speakers of Athabaskan-mﬂuenced English fail to form plurals or use the

plural megularly o




- Gender, -

- Some languages ascribe'gender (male. femaly) and neutgr) to certam

parts of speech. Many European languages classify all nouns this way. En- . .

glish has gender only in the third persap singular pronouns, he/hinvhis, she/
her/hers. and it/its.” Athabaskan Ianguages do not dn(mgulsh gender in their
pronoum For example the Deg Hit'an word. itrix can mean either *he is
. crying.” “she is crying." or ‘itis crying.’ (Eskimo langupgeg too lack gender
distinctions.) This may be the reason- speakers of Athabaskan-influenced

English sometimes confuse gendérs, saying for instance, “I called my h

mother and he answered
N .
Sound systems
The eound syslems of A(habaskan Ianguages are charactenzed in gen-

eral by a greater number of consonants than Engllsh'has Athabaskan 1an-
guages. have an average of 40 consonants (with as many as 49 in Deg

Hit’an), compared to 24 in Engllsh All Athabaskan languages have a series o

of glottalized stop consonants, i.e., sounds produced by closing off the flow
of breath accompanied by a sharp release of: glottal pressure. The consonants
so producgd sound like they have a slight* ,poppmg sound after them, . They
are written as consonant plus apostrophe,‘e.g. k', r'. These consonanits may
be difficult for Engfish speakers learning Athabaskan to- pronounce. Other
~ unfamiliar sounds in Athabaskan include the voiceless /, written f a pro-

nounced like English / but wjthout vibrating the vocal cords. Some Athabas-- - L

kan languages have a back velar series of consonants including g, similar

- v tok but pronounced farther back in the mouth, and gg (phonetically a), simi- ’

 lar to g but also farther back. Five Alaskqn fanguages—Deg Hit*an, Upper
uskokwim, Tanana, Han, and Kutchin—have a retroflex series-of conson-
anis with r-like quality, written in the practical apelling s)fstems (orthog- .
ﬂaplnes) asdr, tr, 1r’, sr, zr. Tables o consonant and vowel inventories
of all Alaskan Athabaskan languages *ar at the end of this booklet. The
table below depicts the comtmam invemory of Deg‘Hnt an, the moqt exten- :




. ° . a |
) . b- : . o o LA .
<ol sive in Alaskan Athabaskan and will give you a, good adea ef the sounds o B g
R ;“f‘."thqt maybeencountered inthese Ianguages The table Lwrrangep aqmrdmg SRR ?
1ff-;' ~ =" to manner of. articulation; that.is, how-the sound is produced (horizontal col- '/‘ _ 4‘
‘, “ -,umns) and what partof the. mouth is used to ﬁroduce |t(vemcal columm), L
o S | DEGHIT'ANSOUNDSYSTEM ' N
/'. _.‘.{ R . 3 . \ ‘ . G _ o .’ - o --—
Consonants S : X S N \
_ Tl tip inter- " blude  retro- -,alveo.-' back -
, ko - '-Iébial alveolar -dental lateral  alveolar ﬂéx palatal  velar  velar  glonal
oo s‘ow . < - ) L ) 3 .
" plain -7 4" ddh dl - dz - de g g8
 aspirated - 0 Jtth ts r ch k. q.
o ghonalized - ¢t .o 0 ' . o kg
7 Fricatives ' | .
- voiceless ‘ ‘ .. th t. 8 .‘ st sh yh X
' - v'oic_cdwl v - dh I 2 r y gh
le; ) ' g ' { - . o : “~
voiceless - nh - oL, ngh
" woiced m - n ' _ ng . -
o r- : o -
S - The vowels of Athabaskan languages should present no d’ifﬁcultnes for
“ an Engllsh speaker. A language may have as few as four vowels
or, s many as ten (Ahtna); the vowels may be either Iong, SO :
ten ble, or short. The vowel sounds vary from language\toignguage,
" buttfse be10w from Tanana. are typlcal |
. o - .
. " Tanar:a.Yowels S
. long " ee A o ' oo
- short . e Tw
NE BN ' -
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Thcse vowels have the follo ing sounds in Tdnana ee as in English ‘feet’;
_a as in English ‘bad’; 0 as in English ‘off’; 00 as in Engllsh ‘boot’; e like . .
iin Engllsh ‘bit’ oftr in English above uasin Engllsh put’, i
- Twovowel ffaturesTound in some Athabaskan languages are not found ‘
" in English. Five Alaskan. languages——Kutchm Han; Tanacross. Upper
Tanana, and Tanana—have- tone, a meaningful variation in the pitchof the ©° . .
' syllable A raised or lowered pitch on certain, syllahl:&makcs&dnﬂfmnu S
" in the meaning of words; for example in Kutchin, shih means ‘brown bear’
but shih (with lowered &e) means ‘food’, and these words are not grarh-
matically or etymologically related. The other vowel feature is nasallzanon
which occurs in Kutchin, Han, Tanacross, and Upper Tanana, Nasallzed‘ '
vowels sound like the cambination vowel plus n in French and are written
with a hook below the appropriate vowel, This, too, is a feature which
makes a difference in the meanings of words; in Kutchin, for example, gyuu
“with plam vowel means *fish scale’ but gyuy with nasallzed vowel means _
‘worm’, ~ .
Ithas often been suggested that the prohuncnatlon of Athabaskan influ- ‘
enced Englnh is determined by the sound patterns of Athabaskan. In séme S
‘cases this is probably true. For example, certain word-final consonant clus- '.
~ ters do not occur in Koyukon, and Koyukon people speaking English tend
to eliminate such clusters there too, saying, .for example, “lan* for “land” o
‘and “sol” for “sold.” On' the other hand; there are features of this _variety
of English that seem to occur independently of Athabaskan influence. For
example,.in the Koyukon-area English, th as in “this” tends to be realized _
o like d, and Koyukon in fact has no-th sound; but Kutchin does have a th R}
- sound, and Kutchin speakers too tend to use a d-like consonant in place of :
. “Enghsh th. Many cases like the latter suggest that the Athalmskan English
: “accent” is regional rather than enmely based on the local Athabaskan Ian-
guage's sound inventory.

¥
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S Culturalph}tgmsof commlmlcation ; o
3 ‘\‘Ve‘h&vé dlwusscd t,wo. areas eVeryone asqocuueq wnh [anguage : O
'?:tu‘dyr-rgrdm'iﬁé'r_ an"d px’dnunciati,é‘n,' We»,-now' miove to d-third ,!which may
}"‘;nbt occur $0 readﬂy. the: study of" cOmmun‘i@atwe behdyior or socnolmguxsr RO
_'-'tha T o qommu‘mcat& across cultural boundanes peOpIe do haye to’ Ieam

T agc;mﬁplnshed other factorgmay bloclgcommumcanon, mcludmg dlffer-v- R
B '---'"-.’-'eM}“eam of fonverbal comﬁmtﬂcanon #nd d.\fferenf cultural viewpmms . BT
B ‘a\hput meﬁmperuap of Id;\gua\ge invariqustontexys. Ty - Gt
"L X 4 When- speakeis: of one:language, transfer grammanca'f paaems from -
Sed AT 'their*first langﬁage to theirsbcbnd the result can be confuqing,)fThn confu-
1 \ m()wayexteﬂd'ﬂéw:\d uierciontent. Forexample, one vf the grammatical
X ,,j.'_.'~.<-_; " ﬁ fp N ot the Amﬁba'skam.'vqrb il «called the. opiative. Typncally translated -
p %';._: ﬁ hq aimliqty vefb sﬁculd,“ mts §omethmg like the subjuncuve in Laitmq1
". 4 & o gt liﬁsed to\;xpres*; hopes and pmsnblhtnes l; is also used in formmgpollte
we‘tmgsts, “There are thiee Ways t0 expre« mperanvemn Athabaskan, as
N ;.:‘." ;hev,epxampleq frdm,.Koyukon showg L R
v e Takiléedo. "You afestaying in thehouse or *Stay in the house."
-,)‘amqgheedo" “You will stay in. the house’ or ‘Stay in the house."
Ydh ghooﬂu %ou shduld stay in the‘ house’ or ‘Please s(ay inthe
hoﬁSe " ,,/... Iy l".‘
: "gl"hé ﬁl‘st foﬁm the. therfecuve is used 10 aqk someone to do somethmg
*: -t the present tie: The future is uséd:to'ask someon, to do sqmething in
the Titufie: The oftativelso requesty future action but is more tentative and-
pcxﬁte‘yWhen thisvpattérn isdirgccly transferred into Englnh with the arbi-
L fa:y‘mmlat’fou “should™ it dods not hecessanly wem polite to a speaker of
0 etandard,'ﬁnghsb who probably interprets ‘shoujd" asi command unmiti-
) gat@d by.polijeness,: Actually, the standard Englmh form corresponding to
2 ..,ﬂye'ﬁblmive lmpethe above is *‘Why don‘t you stay in the house?' To’
- Miigbiyskuns. Howeyef, direct questions are tiot a polite-forni, The indirec-
mgand té‘htahvcne% nccewary for pohtenesq are exprewed lby d;fferem b
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We do not have much systematlc information about nonverbal com-
mumcauon among Athabagkans, It is well known, however, that people
from different cultures can mlSunderstand or offend each other | mlsmter-
pretmg or ignorigg nonverbal communicative behavior. For exaffiple, most -
Alaskan Native people cari gxpress an affirmative anwer by raiging the eye-

~ brows. A White person who asked a qzstlon and did not notice this kind
a

. of dnswer might be ‘offended, thinking that her question had been ignored.

. Agam many Athabaskans express wonder or affirmation by widening their
_ eyes,'an expressive pattern that may pass unnoticed by Whites.

A: thlrd area of misundeérstanding is that of patterns of Ianguage use—

.whe’n to talk, how much to- -say, dfid how to say it. On this topic, we recom-

mend Ron and Suzanne Scollon s booklet Interethnic Conimunication anﬁ _
the.videotape made to accompany it (avallable through the Alaska Native. -

: LanguageCenter) - . S

One very common problem in the clzmroom relates to what

mainstream American culture calls “putting, your bes; foot forward,” *

Teachers expect students to express their good-qualities arh abilities by ac-
tlvely d€monstrating them, perhaps feeling this is a way to build self-confi-

~ dence. Many other White American institutions expect the same kind of dis-
play-—-(nterviews business, ad social gatherings..

Athabaskans often remark on how difficult it is for them to conform
to such ¢ expectatiops by referring to their.own good qualities in front of other’
people. They consider such behavior socially offensive, even when the ac-
compllshmcms or talents to be displayed are really quite remarkable, It is
" considered far more admirable to be self-effacing and let others discover
“one’s value for themselves. If a well-meaning teacher asks students to dis-
_ cus§ their own achievements and talents, then; she may, actually be asking -
students to'display what thelr culthre consnden foolnh and obnoznous be-
havior. :

.Another characteristic mainstream Amencan society approves of is'
planmng for the future, which is considered appropriate and even necessary.
The miore detailed one’s plans, the better, and discussing such plans is a°
common topic of aggeal conversation. The last point is where the q_lfference
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in cultures lies. It is wrong to say thgt Athabaskam do not plan for the future.
 for they certalnly do. What they cdnsider objectlonable is explicitly describ-
" -ing their plans to others. It is considered presumptuous to imply that one
can predict the future. Wgen teachers ask Athabaskan students to discuss
in detail theéir plans for education and careers, then, they are putting them -
in avery uncomfortable spot by demanding socially unacceptable behavior.
“Another differing pattern in the two cultures has to do with what
“sociolinguists call “leave-taking.” Aftera conversation, Whlte people make
a series of remarks that formally close the encounter, such as “Well, [ should
be going now™ and “It's been good talking with you”; they then excharige
words like “goodbyé,” The Athabaskan pattern is somewhat different.
There is no obligation to make closing comments or say “goodbye™; in fact,
mobt Athabaskan Iang(la‘es have no word for “goodbye.”. White people -
sometimes observe that Athabaskans break off conversations “without
waming” and may feei offended by this, not realizing that fo-impoliteness -
. 'was meant. Athabaskaps, on the other hand, may be puzzled or annoyed
L Jy'fhe;fengthy and seemmgly pomtless cloamg routine of White leave-tak-
ing. )
We should make one |mportant point here. We are talking about misun- § -
derstandings and cultural stereotyping that can occur becayse of differing .

communicative patterns. We ourselves would be guilty of stereotyping .

Athabaskans if we claimed that they all behaved the same way or had the
same opinions and values. Societies are made up of individuals, not of
abstractions like patterns and structures. Booklets like this one and Inter-
" ethnic Communication’ can help by making us aware of possible patterns,
" concepts, and interpretations that we might not otherwise think of, but we
- smust not think that every Athabaskan or every White person followe the gen- i
. eral patterns outlined in these works. : » '
Another thing we must point out is that because 50 much of Whnte cul-
ture ha*ome into rural Alaska, Native people are probably more tolerant
in cross-cultural situations than White people dte. They understand that dif-
" ferences exist and expect non-Native people to behave differently from

- . .
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: theﬁlselves; they can often consciously adopt these behavioral patté'ms in
appropriate centexts. It is not necegsary that non-Native people change their -

own communicative patterns, but neither-should they judge the people
whose comimunities they enter based on thetr own cultural preconceptions.

o
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The use of nonstandard English
o A , o
+- Athabaskan and other Native people in Alaska generally speak dialects
of English which are quite different from general American English, the -
kind of English taught'in schools and usegl in national media. These dialects
have been collectively called “Village -English” or “Bush English.”
Throughout this presentation, we have ttied to stress the need to be accepting
and nonjudgmental toward‘d'ifferent'wﬁys of learning, behaving, and com-
municating. The same principle holds true for Athabaskan-influenced En-.
glish. - g - S
We have stressed the'idea thatall languages are fm{ctional means of
. communication. Local varieties of English are no exception. Historjcally,
it is a combination of various influegces from Eskimo and Athabaskan lan-
guages and the many dialects of English spoken by traders, missionaries,
‘miners, and teachers. To date no one has determined how many local var-
ieties of English exist in Alaskp and what their systematic characteristics
‘ _ * are, even though information of this nature is badly needed for educational
~ planning; Therefpre, all we will do here is to give a few common examples
- .of differences between standardean local English and offer suggestions
<~ aboutteaching standard English in the classroom. A -
" Inthe section on Athabaskan languages we mentioned that Athabaskan
dges not distinguish pronouns for gender. Thisis aimost certainly the reason
. gender tends to be confused. Another feature of Athabaskan we identified
" as contributing to the local variety of English was the tense system. Yet .
another, not mentioned earlier, is the fact that Athabaskan has no words cor- -
résponding to the articles “a” and “the”; articles are sometimes omitted or
- usedin nonstandird ways in the docal varieties of English.




Sotne features of the English spoken in Athabaskan villages may actis-

-ally have spread from Eskimo areas. For example many Athabaskans use

the phrase “that kind" as an all-purpose noun where standard English might

have “that thing.” The Centré Yupik Eskimo word cmkuc:q, “thing, what-
~ chamacallit,” literally meaning something close to “that kind,” may be the
source of this phrase.

Still other expressions are probably denved from the nonstandard var-

jeties of English that Alaskan Natives heard from people speaking other re-
- gional American dialects or varieties of English influenced by European lan-
guages. For instance, the use of “bum” for “‘bad” cannot be explained by

“anything in a Native languagc, but it does occur in some other American

-English dialects. B
Other features of the English spoken in Athabaskan communities have

-probably developed quite independently of both the Native languages and

standard and nonstandard English. use of “never” for “didn’t” (as in
“I never broke that’ ) cannot be ex

_schools’ demand that parents with limited command of English speak it to
~ their children in the home. Appro_mmate but nonstandard forms were
pressed into use and over the years became general in the |gcal English.

‘

°

ed as anything but an independent ;
development. One source of such developments was undoubtedly the early

F= .




RECOMMENDED lNSTRUCTlONAL STRATEGIES FOR
LANGUAGE lN THE CLASSROOM

~-One principle needs to be kept firmly in mind when teachinglanguage-

 in the classfoom: the function of language is communication. This means
_that language should seldom be abstractéd from’ real communicative con-

texts. English should not be taught apart from its practical value and without
being aware that different kinds of English are necessary in different situa-
tions, The same is true of teaching an Athabaskan language. Real com-
municative situations should be introduced into the classroom whenever
possnble '

'Standard English instruction

Teachers sometimes make the mistake of bemg too insistent on their . .,
pupils using standard English in all situations, reasoning that because chil-

.dren need to know it, they must practice it constantly and eradicate whatever
" other dialect they speak.- While it is true that they need the knowledge and

the practice, it is wrong to asSume that constant correction will teach them
standard English; in fact, it may | uce the opposite effect. There are at

' leasttwo reasons for this. First, sudh an ‘approach can make a student terribly -

self-conscious about using stand English and, as a result, less likely to-
try using it. Second, the corrective pproach may be counterproductive be-

'. cause it abstracts language from its trié function—communication. Inter-
" rupting functional communication to point oyt grammatical “errors” en-

hances n¢ither the communication nor the speaker’s perception of the stan-
daﬂ language.

It is unrealistic to expect students Xor anyone else) to use standard En: o
- glish in all situations. Trying to make Students speak standard English to
-~ their parents, and other members of their bommumty can alienate the school -

.- from the community and the young people from their own society (if they
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~ try to comply) ¢ or from mainstream society (if they realize the mphcaﬂom '
of the school’s demands and rebel). Tt i is of prime importance that the school‘
be part of the community it serves and not perceived merely as an msmu- :
tion imposed from outside by analien, dominant culture.

‘What, then, should the teacher's approach to standard English be? We
are not ‘'suggesting that it should be neglected. In a more perfect world,
perhaps the variety of language a person used. would not matter; but in our
world as it is, people who wish to succeed in American education, business,
and politics must have good command of the standard or general American
English dialect, at least in its written form. While it is not thé school’s duty
to convince students that these are the only successes worth aiming for, it
_is the school’s goal to prepare them for such a future if they wish it. It is
" apparent, then, that standard Bnglish must be taught by sonie means. The

approach we suggest is the establishment of bidialectalism. '

Different dialects need not be conflicting or mutually exclusive. All of
us use different s}yles of speech in different settings—at home with our
families, in our communities, at work with our colleagues. and in formal .
institutional settings. Especially for those whose families speak a nonstan-
dard dialect, this style-switching may amount to dialect-switching. Even
people who grow up speaking standard English at home often learn to switch

' into nonstandard dialects in order to be mol!vgslly accepted by playmates,
co-workers, and so on. Similarly, it is réasonable to expect that Athabaskan
students can use different styles of speech in different contexts.

With thns attitude in mind, it is possible to teach students standard En-
glish in'a nohconfrontational manner. They can learn. the dialect without
. having their e\(ery statement corrected. First of all, the teacher himself.

+ Should provnde ‘a good, consistent model: of standard English. Sometimes
people who comé, to an Alaskan village are so charmed by the local variety
. of English that, consciously or unconsciously, they adopt it themselves. In-
. deed, someone whokas grown up bidialectal may have a hard time not doing
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~ guage taught in

. munication, providing a correcti
“'- . - . ! " : "

', scious, If the student says, “I'never see |t~{ the teacher can comment, “You
~didn’tsee it?" If the communicative situation perhits digression, the teacher
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this. Remember, however, that you as the teacher are perhaps the best model
available to yougstudents and when in the classroom., always speak the lan-

&é classroom. In addition, provide the students with many
o}her examples of standard English, including well written books and au-

diovisual materials that feature interesting and appropriate use of standard

 English. The language in these models must be simple enough for the stu-

dents’ level, but it should always be well constructed. :
This does not mean students should never be'corrected. If you observe

- parents correcting their children’s Iﬁmguage, you can see how gentle and

subtle such correction can be. If a child says, “Johnny falled mie!" a parent
is not likely to respond, “You shoyld say, ‘Johnny pushed me down.'” n-

. Stead, the parent will probably provide a model of the correct form that'is
-also meaningful communication, such as, “Why did Johnny push you °

. down?" or “Johnny, did you'push her.down?”

Rather than concentrating ofl the nonstandard form of the student’s ut-
terance, a teacher can incorporatz' the standard alternative into ongoing com-
n without making the student feel self-con-

-

can point out the difference; for example, “People in this area say ‘never’

where most Americans say ‘didn’t’; ‘never’ means something a little differ- :

entin standard English.” g : -
Remembefthe basic principle we stressed at the beginning of this chape

ter: language is used for communication. If you:do not clearly understand
* what the student is saying to ydu, if you are not communicating, you should

tell him or her this.. If possible, students themselves should be encouraged
to discuss situations where commpnication might be failing. S
In written work, it:should be carefully explained; and specified what

- variety of English is to be used. No matter what variety of English a person

speaks, unless he has reac
what different require
is probably no dialg

good deal he is likely to be unaware of the some-
of written standard English. For example, there
spoken American English where one cannot use

L]
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) the phrase “kind of” as in “it’s kind of cold here." In written English. how-7

¥ © ever, one should use the word “rather” to express the same idea. Teachers

must be ablé to identify and explain points like this. The techrical term-
whlch designates the variety of language used in a certain context is regn-

" Students should be introduced to the different registers necessary ',n .

' lhe home, in spoken exchanges in the classroom, and in formal written -
work. Informal written work like fiction, verse, and personal letters. can
‘be in the student’s ordinary conversational register.

Letters can also be usedas a way of helping the student become com-
fortable- in standard English, especially since Ieller—wrmng is the most im-
portant use most people will make of that variety of the Ianguage in their

_adult life. Students can write to “pen pals” in other parts of the country. to
‘businesses and government agencies for information, to local or regional
newspapers. and.to their representatives in the stafe or national government.

~ Again, in this approach language is being used in real. productive communi-
cation,

Emphasizing human diversity

~Itis important to make the point to students that there are not just two -
ways of life in the world, Native and mainstream American. Teachers -
- should talk about other cultures and ways of life that differ from either of
those. latroducing materials used in the schools of other ethnic groups is ™
fascinating and also show®that people everywhere are stmgglmg to cope ) [
withfintercultural problems in innovative ways. ‘ "
Students should not be made to feel that they have to give up bemg
Athabaskan to be part.of the modern world. They should realize that not all
the technologncal innovations they see are products of the dominant sociéty-
but, rather, are the result of human invention all over the world. -
~'The diversity of language should.also be discussed. In particular, it
should be emphasized that English has many dialects and that anyone who

& !




speaks English speaks some dialect with quirks of its own. Audiovisual ma-
terials and books with samples of different varieties ‘of English should be
used. Teachers can explain that standard English is used so people of many'
" different groups can communicate with eagh other easuly It must be admit-
ted that the variety chosen as standard was chosen because it was the dialect
of the dominant social and qconomlc class; this is a usual process in the de- -
velopment of national languages and has occurred alI over the world. It may
be somehow unjust, but it is a fact of life. '
We have said earlier that teachers should use\nstructlonal matenals in
good standard English. ‘However, once students know that English has many
varieties, there is no reason not to supplement 9tandard~EngI|sh materials
with those in other dialects. They can even serve as the basis of discussion
on-those grountls. For example, the Yukon-Koyukuk School District has
o produced a series of “village biographies” that reproduce statements in the
local variety. of English. These books should not be avoided. They contain
much valuable information, and using them demonstrates respe t for the
“local culture and people.’ : ;

We have not talked much about pronunclatlon in différent dnalects of
Englnh In fact, differences in pronunciation, or different “accents,” are -
considered interesting: but unimportant.by most English speakers. People
with pronounced accents can succeed in standard- -English-using institutions .

4:(he|r vocabulary and grammar are within the standard norm. For éxample,
enry Kissinger was our country’s Secretary of State, even though his pro-
" nunciation was strongly influenced by German. We believe that Alaskan vil-
. lage \teachers should not concern themselves much with the. profunciation
pattel‘(\s of their students, which are unlikely to interfere with spoken com-
" munication and which do not carry over at all in written communication.

Nonstandard vocabulary and syntax, however, can interfere with under- *

standing and carry over directly into writing, so these should be strcseed in
teaching standard Englwh




& Ce o . ‘ §
In'summary, teachers should indéed be soncerned with teaching their
| - students standard English, but they should develop ways of doing this with~ -
.« “outtrying to eradicate _the-students’ first dialect. Much more needs to be
-+ known about local varieties of English before effective contrastive tech- .
niques can be developed. Until then, understanding the nature of linguistic
diversity and diseussing’it hanestly and nonjudgmentally in the classroom
will go a long way toward enabling students to learn an’ alternative dialect
* while maintaining a pf)sitivé attitude toward both their own speech and that
~of others. : : :

Integrating Athabaskan studies into the curriculum
| It is wrong to assume, as both teachers and community members some-
N times do, that village schools must choose between teaching either Athabas-
kan or mainstream American subjects. One need not schedule all things
- Athabaskan during one time period and all other things during another. In-
stead, the entire curriculum should be integrated. | - )
Many school groups have taken field trips to fish camp‘ ‘gone berry—
. picking, or participated in other subsistence activities.-Most teachers have e
found such trips to be a wonderful opportunity to combine the knowledge
of the two cultures. From mamqtream culture might come principles of
- biological science, and from Athabaskan the knowledge of habitats, sea-
‘sonal patterns, and animal behavior. Trips can also incorporate language N
lessons, teaching plant and animal names or the verbs that describe cutting, '
scaling, and scoring fish. People from the community are often more com-
fortable telling old stories and talking about the old days durmg such excur-
sions than they are in the classroom. -
Students’ comprehension and retention ig also improved when subject
ina hands-on «muauon lﬂthere is one thmg mamstream
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daily life. it is relevant .mdmterestm tg talk abotqt i rauon or explain how
g g P

gills work, When people are out plckmg berries. botany and nutrition take

_onnew meamng - \

In the city it is easy to forget that subject areas hke\ﬁeogrdphy and biol-

- OBY are about real things. In a village, one is constantly aware of the signifi-

cance of thg natural environment. People need to know geography and biol- |

ogy to get the hecessities of life. In such a setting it should be easy for
teachers to nfake classroom studles directly relevant t?/the lives of the #tu-
~ dents. /

. discussing- hterature one should be "able to. compare European- American
, with Athabaskan literature, usmg some of the newly produced materials (see

Suggested Reading) that make it accessible to English speakers in forms that

express its real vhlues. Durmg physical education, students can. play tradi-
tional Native games (the Eskimo-Indian Olympics and the Native Youth
. Olympics should provide ideas). In social studies, local history, social struc-
. re, and governmept can be important topics. As always, the schooFshould
be part of the community and not an alienating mﬂuence

v Athabaskanllangua__ge instruction

». Many village schools have some kind of instructional program in the

local Athabaskan language. Although often called “b‘lmgual education,” at

- the present tlme such. classes teach Athabaskan as a’second language, be-

ol }a\use there aié only a very few communities in Alaska where,,fhﬂdren actu-

4ally\can converse ﬂuemly in an Athabaskan language Such prograins are
usuahly conducted by a bilingual aide hired from the local community, Many

«of these aides have had little or no (raining in teaching methods or in Native- -

languagd\literacy, and they may have little if any matérial for classroom usé.
They are often asked to design an instructional program entirely indepen-
dently. C8nsidering the lack of support they have had, many have done a

- remarkable job of teaching thel guage, but it is not fair to requn‘e them-
o to work wnthoul help

) .
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These ideas apply not only to science but to other subject areas. When
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) Some aides have had sound and helpful assistance. Sometimes this h s

“come from an active and well informed bilingual/bicultural coordmator“at

the district office..In other_cases an especially interested local teacherhas
been a great help. The ideal situation is support from all levels *District per-

: sonnel_ should include a coordinator qualified and assignedto design and im-
plement bilingual programs thiroughout the district. Teachers in the schools -

should be willing to help design local curricula and work with aides. In addi-
tion, statéwide agencies such as the Department of Education, the Center

. for Cross- dultural Studies, the Alaska Native Language Center and other

hing the lpcal
nlike ﬁanyone S
" first language again. It can still be a strong force: fot cultural - emty and

Ryral Education units of the Unlvemty should be caIIed upon to contribute
their expertise.

- Cooperative efforts can bt very effective angi studente can enjoy and .
learn from well designed programs. It is |mportant to'realize, though, that .
schools alone cannot revive.a language when it is pﬁwng out of use among _

younger generatlons 0
The problem is that in most Alaskan Athabaskan areas, the native lan-
guage' is no fonger the primary means of communication. In most villages,

~ only people in late middle age and older use Athabaskan among themselves.
_ Only if the native language is necessary in the community will it revive. For
~ example, one Méhawk comrnunity in Canada was able to revive their dying

language when everyone in the community agreed to speak nothing but
Mohawk to children and followed the rule stnctl§\ In Alaskan villages,

paitly because of the longstandingpolicies of the schools;, people have .
tended tospeak English to children for several generatlons v v

" Language can still be part of the community’s culture withow being B
.used in everyday conversation. In some placés.the. native language is ‘used.
" in the church or at traditiGhal ceremonies, especially in songs. -Often an

otherwise “dead” language survivés as a literary language; for example,

* there was an-active tradition of writing poetry, in Latin- as late as the
 eighteenthcentury. Therefore people should not “‘give up” teachj

Athabaskan language, even if it is very unlikely that it will eve




pride. In southeastern /'\'Iaska. for example, few if any children speak Tlingit
any more, but there are a number of popular groups in which schoolchildren
learn tradifional songs and dances from elders. ‘ ’
' As an outside institution, the school cannot and should not try to force
study of the native language on the community; the community must take:
the initiative-and make the decisions. An overly enthusiénsti_e,'_téacher who
constantly tries to get people to speak the local language ‘may in fact be
gravely insulting them. The teacher may be perceived as saying, “You
people need me to tell you how to'be good Athabaskans," taunting people "
- with what they have lost after his own society has taken it away. Remember
that it was primarily the schools that forced people to give up their native
languages in the firstplace. . —_— ‘ DA
_‘,’ o An overly enthusiastic teacher can also hurt students by telling them
that if they lose their language they will lose their culture too. First of all,
such a statement is wrong. Culture is always changing, and its changes may
include the adoption of different languages as well as'technology and subsis-
tence patterns. Second, such a statement implies that students (very few of
‘whom speak’ Athabaskan) have already lost their culture and are not “real”
- Athabaskans. A student who gets this message can only wonder, “If Fmnot
- Athabaskan and I'ninot White, am I nothing at all?”. . _
| Rather than trying to_shape the outlook and future of a community, a
teacher should be sensitive to the needs and desires of the community and
act to serve them. Rather than self-ﬁghteously irying 16 impose his own -
values, a teacher should cooperate with the rest of the community to give
students sthe skills to be competent,.capable, and productive members of
both local and wider societies. L : -
Some teachers may go to the other extreme and discourage teaching
Athabaskan languages in the belief that Athabaskan studies take time away
from more “important™ subjects and interfere with learning standard En-
glish. Again, teachers must be sensitive to what thé community wants in
* the curriculum. Furthermore, learning one language definitely does not in-
terfere with learning another. Learning Athabaskan as a second language

BSY

1




s no morc dcmmen;al than Iearning French or Sp.lmsh as a second lun-
. ',suage L ' S S |
. As far as taklng time away from teachlng thlngs needed for surviva
o m the modem world, Athabaskdq,gulture u'pdrt of the modétn world. It has
[ not been ehmlnated yet.and pessimism about its continuation is neither pro- -
Co ""_ductWe nor justified. Athabaskan people are going to be around fora long
AR '.'-"'.-ume and their culture “despite its changlng nature, will continue in some
' ,form Bemdes as pomted out above, Athabaskan studies_can often be’ |nte-
*," .grated into morg géneral subject areas where their immediate relevance will
R catcb students a&tentnon and hOId it.-
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tipnal rogram This is based o the fact that so few Athabaskan chil i
speak anythingmbut Englnh Before a chjld learns to&rﬂte,Athabaskan (er
: mdeed apy/ ther language) he or she xhodld ﬁrst éommand the language
“fﬁounds.ystemandhavesome basnc-conversanonnlsklllq" L

- On the other hand, writing . should :not be con’:plelely avmded ns)f

kn how tospellsomethmgahouldbeshown. G e

°ln genéral we behcve that readjng abﬂity m an Athabaekan Iangttage |
44 not v.nmethmgﬁtf\at should beemphasnzed in the eagly stages of an mc:&ruc- e

should ehildren ’be prevented from‘seemg» A(hal,’:askzm written. If a teacher .
tralned n llteracy i) amlafﬂe, Awriting e and)should be mtroduced in ae-» -
; cordance. wigh the interest and ability of the &Jlld Ghlldren who want to

A chitd should’be ablem say aword o phrase before’ seemg it in wm- o
mg‘ For examplc, iaf e(chlld a«slm how fo wnte the, word for "raVen” yqu g




_ firstand then write it down when |t is mastered.

recelvmg an answer. If the 9tudent does not know the word feach it orully

Some bilingual teachers in Alaska have observed tn.nt itis easy to teach
writing. ‘Students who cun aiready write English pick it up quickly. The
problem is that students’ qannot remember the words they learn merely by
séeing gnd wrmng them. We cannot emphasize too strongly that speaking

"abllity and the use of words in context c.hould be prxmary and literacy secon-
dary.’

b

Where students almady speak the language and madult education pro-
grams, htemCy can be mught earlier in the program, just as English literacy
is taught. The modem writing’ qystem§ of Alaskan Athabaskan languages

- have all been deslgned to resemble the writing system of English in many

ways and all use thx; ordmary Roman alphdbet wnh a few necessary modifi-
catnonhc . S

. One source of. dlfﬁculty is that because Athabaskan languages have

more consonant sounds than English does, combmduom of letters (digraphs

with two characters, trigraphs with three) Hiaveto be used to represent some

-sounds. Oj course, English has such conventions too in combinations like

th, ch,.sh, ng. Athabaskan spelling: -systems add a few more, some of
them quite long, like 1h’ (a sound made With thé tongue between the teeth
and followed by a glottat “pop"). Coe

‘At the end of this book are tables of the writing systems or ‘orthog-

'_ - raphies for all the Athabaskan'languages of Alaska, An explanation of syme
> “of the basic principles of Athabaskan onhographles and sound systems in-
‘troduces\he tables, .

g . . .
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o - APPENDIXI
! ~ ATHABASKAN SOUNDSYSTEMS

_ -\
Consonants

In the tables which follow, the consonants are arranged according to two fac-
tors: place of articulation and manner of articulation. The manners of articulation
into which consonants are divided are plain, aspirated and glonalized stops, voiced
and voiceless fricatives, nasals, and sonorants. Below is an explanation of each
of these, with mferencea to the Athabaskan sounds typical of each group.

]

Manners of articulation:
».: Plain stops: Plain stops are consonants which are produced by completely blocking -
the stream of air in the mouth. These sounds in Athabaskan are similar to their or- -
thographical counterparts in English (e.g., d, g) but they are not voiced; that'is,
they are pronounced without vibrating the vocal cords as is done when pronouncing .
the similar English sounds. Athabaskan d is similar to the  in the English word i

" stop, and Athabaskan g is similar to the k in English skip. Typical plain swp are
b, d di, ddh dz, g, and gg. . . 2

Avplrated stops Aspirdted stops are also consonants that are produced with cdm- :
plete blockage of the stream of air in the mouth, but they are accompanied by a
slighit puff or release of air. They correspond fairly closely to their orthographical ~ .
. c'ounterpans in English. Typical aspirated stops are 1, 1th, tl.i¢s, k. and g. " '

LT - .Glotmlizéd stops: Glottalized stops have no counterparts in Bnglish. Basically,
they are produced in the following way: the air stream is blovked in bpth the mouth
and the glottis (“voice box™), and then released. The éffect is a slight popping
f sound after the consonant. Glottalized consonants are written by using the charac-
- - ters for the correeponding aspirated stops, showing the glotlalwahon with an apos-
trophe fol]ovqng the letter or combination of letters, e.g.. 7', tth’ , 1l 15’ k', ¢’
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Voiceless fricatives: Fricatives are consonants that are produced by blocking the

air stream in the mouth only partially. Sonie English voiceless fricatives are s, sh,

and “soft” th as in think. Typical Athabaskan voiceless fricatives are s, # th, sh, -
“vh. and . ' ' '

Voiced fricatives: Voiced fricatives are pronounced with partial blockage of the
- ' air stream and with vibration of the vocal cords. Typical Athabaskan voiced frica-
 tivesarez, I, dh, v, and gh. ' i

NdSals: Nasals are sounds which are pronounced with the air stream blocked in -
i the mouth but passing through the nose, as in English n and m. Athabaskan nasals [
~include the voiced nasalsa._m, and ng (the fast in Deg Hit'an only) and the voice-
less nasals nh (written g in some systems) and ngh (DegHit'anonly).

. Sonorants; Sometimies nasals and the voiced fricatives or semivowels w, v, and
rare grouizgd separately in a category called “sonorants.”
.
Place of Articulation

The following categories classify sounds iu.‘c'ording to what parts of the mouth
are employed in producing them. . I

Labial: Labial sounds are made with the lips, gither by bringing the Hps together s
to block the flow of air or by touching the lip to the teeth. Labial sounds include .. "
m, b, v,f andw. ‘ : . : BN
Tip alveolar: Tip alveolar sounds are produced with the tip of the tongue touching
the alveolar ridge, the area just behind the upper front teeth. Generally, Athabaskan
Ianguages-lilave three alveolar sounds: d, 1, and 1’ (plain, aspirated, and glottalized).

«

Interdental: Interdental sounds are pronounced with the tongue touching the teeth
(as in English th sounds). Typical Athabaskan interdental sounds are ddh, 1th, th* -
(plain, aspirated,and glottalized stops) and h and dh (voiceless.and- voiced, frica-
tives), . ’ C . '
]

y Lateral; Lateral sounds are /-like sounds where the air streain moves along the sides
o of thg mouth. Except for the voiced continuant /, these souitds have no real counter-

party in English. The Athabuskan latetal consonants are dl, 1!, of', 1, and#,
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Blade alveolar: Blade alveolar sounds are pronounced with (e blade of the tongue ' 1
touching the roof of the mouth just behind the front teeth: Typiuil Athabaskan
blade alveolar sounds are d= (plain stop). s (aspirated-stop). ts' (glottalized stop).
sandz. : .
i
. Retroflex: Retroflex sounds are produced with the tongue curled slightly back, as
in English r. Athabaskan retroflex sounds are r, dr, tr, tr', sr, and :r.

X - N
- T

'Alwu -palatal: Alveo-palatal sounds are produced with the tongue touching the
roolof the mouth near the center’ They include j, ch. ch’, sh, and zh.

Velar: Velar sounds are produced with the tongue touchmg the roof of the mouth
+ behind the center. English g and & are velar sounds, Athabaskan languages also
have gloualﬂed velars, giving.the system g, k, and k', In Athabaskan languages
the wund v is usually consldered part of the velar fricative column and has a voice-
less coumerpart vh d
~ . 5 Back velar or m‘ular Back velar sounds are produced with thé back of the tongue
' touching the robf of the mout’l far back near the uvula. Engllsh has no such sounds.
The Athabaskan back velar system includes ge. q. ¢'. x, and gh (v is Nimilar to
Q,German chand gh is similar to French r). Différent orthographies treat these sounds
sdmewhat dlfferemly g is written kk in Kovukon and k in Ahtna (in Ahma kis
_written ¢). ' . :
‘Glonal: 'l‘here are juSt two sounds which are producedlemirely by air bluckage in
" the glottis: /i (same as English h) and the glottal stop, written '. When the glottal
stop is pronqunced, the air stream is completely blocked, so that it sounds like
a“catch" intae breath. -

W
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Vowels

' f

The vdwels of the Athabaskan languages are also arranged in charts in the
following pages. The vowels of most languages are divided into two groups, full
and reduced. The reduced vowels are shorter in duration and more lax than the full
_vowels. . g ' _ f
‘: The vowel charts are arranged according to where the tongue is when a par-
ticular vowel is pronqunced. For exarmple, when someone speaking Tanaina says
the vowel ithe tongue is in a high, front position relgtive to the rest of the vowels;
aislow and central; and u is high and back . : : ]

Some languages alsg have a long/short distinction among vowels. Long vow-
els are longer in duration than corresponding short ones but are similar or identical
in all other features. Lengthening of a vowel sound is usually represented in practi-
cal orthographies by doubling the vowel character. In the following tables, the long
vowels are separated from the short onas with a slash: for example, Upper Tanana
has both a long and a short high front vowel, shown on the table as ii/i.

A
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Consonants

Stops
plain

" aspirated
glonalized:
Fricatives

- voiceless

voiced

Nasals -
voiced

Vowels
high

mid

low

A ¢
{
AHTNA SOUND SYSTEM
' tip - blade . back
labial  alveolar lateral  alveolar velar  velar g.lcmal
b d . d dz '
B S { ts c " k
LB ts’ <’k
hw t s yh X h
w | oy gh
m n . ng
. fromt central back
i uu/u
aele - 7 ‘00/0
ag/a
’ v
PR
’-iﬂ‘“ .‘-; )
n o E
w 61
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TANAINA SOUND SYSTEM \ iy
Consonants . _ ' o . ®
T lip blade alveo- . back '
labial  alveolar lateral alveolar palutal  velar  velar glotial .
. Stops .
plain b . d,  d dz ) 8 44 ‘
" aspirated t tl s ch k q
glonatized t' o ts’ . ch’ k’ q’ ' '
Fricatives _ _ . .t
voiceless _ - t s sh . x  h hh
voiced- \ | z zh y 3 gh
Nasals
voiced m n'
. Vowels .. ‘
from . central back S "
T fan
high - - i o ! u
low . : . a
reduced .
] _
L '*! s e h
il. In the Upper lnlet?iiald’ct the alveo-palatal series is not pronounced hut is mer@¥d with the blade
Jalveolar serin : .
R © 2 vispronouriced us a glide. w, in Seldovia dfalect. b ¥
; \
; S .
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Consonants

Stops
plain
aspirated

. glo'nah':ed
+Fricatives
voiceless -

voiced

Nasals
voiceless

voiced '

Vowels

full
‘mid
low

reduced

"
_ .n'p inter- blade  retro-  alveo-
labia)  alveolar dental  lateral alveolar flex
d ddh dl.  dz  dr
t tth u ts tr ch
t tth’ ti’ ts’ tr’ h’
L th t st sh
v dh | zr
nh )
m %n
|
Y :‘ ]
front " central - back
e _ '+ 0
-\ a
i "

DEG HIT'AN SOUND SYSTEM * -°

palatal  velar

back

velar

glonal



HOLIKACHUK SOUND SYSTEM R
N _!({ . . ) \ . .
.. Consonants ' C N
: ip  inter- © blade " back - v
labial - alveolar dental  lwteral alveola‘r velar  velar - gloual G
~ Stops oL
" plain 0 d ddh Al dz g g
- aspirated ~ : t tth tl ts .k q
. gloualized v tth® ts’ k' q
Fricatives ' S : '
voiceless CL th ¢+ s yh X ]
¢ voiced - - dh I z y gh.
*"Nasals | o i
voiceless - nh .
voiced m n . ng
Vowels - ‘L N
- Jfront - " central _ “back_ -
. — - : |
" mid e . , 00 1
low ' : o a - 0 o :
_reduced - : ' ‘u o
Y ~ 1
.
i.
¥




KOYUKON SOUND SYSTEM

" Consonants _ ,
- 3 !
FT«_ ip - - blade alveo- - back
o labiul*  alveolar  lateral  alveolar ~ palatal’  velar velar glounal
|
_plain b d! ~dl dZ' j 8 gg '
aspirated A ot ts ch k kk
~glonalized - t 1y ts’ ch® ¥k ikK’
Fricatives _ '
A vaic celess _ _ ' ¢ S sh yh h h? .
voiced k z - y - gh
¥ ' . .
Nasals
_ woiceless ¥ " nh
" voiced m' n - o )
- ’ ‘ ' . ¥ ' ) "
Vowels % . . A / N
/l
central back ¥
high ee ‘ 00 |
low aa o -0 . . )
* reduced ' ' . /
high . 1 _ ‘ u /
“low C a', i /
Notes: ' F -
. The palatal serics occurs only in the Upper dialect, where these sounds replace the Lower and
Central froit velur series (except for v which remaing in Upper). '
2. Two dm‘cmm sounds are both symbolimd by h in the practical orthogrnphy The glottal h w
' ‘formcrly written, ¢
K} Mm;ummlyinlhe Lower dialect; it is mplnccd bythcmral and Upper. :
4. The vowels i and a are the same phoneme. Onthographical convention detcrmines that a is used
at the beginning orend of a word or next to a buck velur or glottalized consonant; £ Is used clsewhore. . . ¥

" Ingeneral / is phonetically (| | and uis ltﬂ : _ , _ . -y

¥

.




- UPPERKUSKOKWIM SOUND SYSTEM

v Cansonants ‘ .
| . . ’ ‘ _ W,
tip "’ . blade : retro-  alveo- _
A o *== - lohial  alvevlar \ lateral  alveolar flex palatal  Velar - glonal
. j . '
- -Stops , ) :
- plain : d d & o j. g
aspirated t o s tr ch k .
glovalized S ot ts’ tr’ ch" -k
Fricatives ‘ o
~ voiceless o t s sr sh h
waiced L R z o y gh
les_;_
voiceléss . n N
vaslced ' m n. o, ' _ -
I i . ! ) S : !
h . : 7 \
Vowels . :
from central back I \
. full : :
"+ high e u v
a\ low” 8 0
" reduced i, ' w
: . X : {
> : ' 1 -
A
A : v /) f

' ElB




Stops
: plain
- aspirated ' / t
A  glottalized . “t
Fricatives

voiceless
voiced

. Nasals
voicelegs
vo!ccd

Vowels -

. e
Notes: -

@ - U
A & 4 )

c . . CN
o - L e

tth tt
tth’ 7
th |
dh |
U
cemr_al

. 66 -._'-6'7

blade * retro-

alveolar flex

dz dr
ts tr
ts’ ‘tr
NN

- u

1. Syllable-final y is voiceless; syliable-initial y is voiced.
2. Syllable-final n is voiceless unless followed by glottal stop.
3. Nis voiced when syllable-initial or followed by glottal stop.

alveo-
palatal  velar
I
ch. k
ch’ k'
gh
AY
A Y
A\ :
,

’

N

glotal

‘ |

.




i N - .
~ "TANACROSSSOUND SYSTEM
. — '
Consonants ; ' O
o n‘b' “inter- | blade alveo- s
labial  alveolar dental lateral alveolar palatai velar glonal’
Sto” ' . i . ' . 'Y s
plain’ , d ddh dl dz j g
aspirated t  tth tt ts ch k |
glonalized t tth’ ts’ ch’ & '
_Fricatives - o _ !
voiceless , . th t s s_h/y_h;‘ X
semivoiced ' ; s sh .
voiced o dh | z y gh
- ' v
Nasals : .
. ®
voiceless . -, nh | _ ] : .
voiced m n
Vowels " -
' ‘ . ) _ 4
front . central back; -
S full : U
N e ifi v uwa
. low ce/e - ana 00/0
| ~ Nasalization:y : :
o HighTone: V '
A ~ ! , M ..

2. Plain stops are voiced syllable-finally.

3. sh occurs only syllable-initially; %k and yh occur only syliable-finally
(their heavy counterparts are nn and yy). - .

1. All syllable-final voiced consonants may be followed by * (glottalization).

k]

'IQ '..'w. ,- - ;* ‘_‘ . 67 - - - ) ﬁ‘ v




3

AN T
. R TAR I S
W S -,QQK -

T _ ip. 'Ime%‘-‘. o Made o ahwo- s
L 0 T lablal T alveolar dental Iamal alwolar palmal velar " glottal

[ N .,‘ . ) o,

ﬂaln SR ) dy . dh . d 2 : '
.-;‘._. WP‘C’!’“.&': e R ! " th ﬂ ¢
glomﬂ(zed St e
_.voic_'glcss' LT th . 1
i ™ . dh N

ionmﬁ* " .;_ I . B . _ o
vo?lvless o .mh " ih . K
. vo&ccd Coom o w0y e

' . ' - o i . ,

.».,
-

. W . T - .
AT Y : N '

4 vowels, o '%i?;‘_,. e T v

\1

u v,. Lo (-.,onsouams which oceur syllablefﬂmlly gre IighUheavy nh/nn. |hhy. tldnf-lll k/un. hlo The e, "
heavysyllable ﬁnal mnsonamumybelonowcdby (glotmlatop) alson‘ -l'occur syllable ﬁnally ,




e it . . R N . .
Tee L . _:. \,'.".."’ . o Sy e S ) ) . . -
e . L . LA s . PR . . . . . '
- . . \ .
N X P
, .
.

KUTCHIN SOUND SYSTEM

. tip " inter- blade  retro-  alveo- _
. labial alveolar dental - lateral alveolar flex - palatal velar  glonal
Jodn o ddh A d e e g e
L asphrated 0 N SN R ch k-
’glonalized XLtk W g b k'
 voiceless o S th - ¢ 8 ° shr _"sh..~ kh h '
voiced "y R T z zhr  zh gh
.‘s i '” - . . . - .
' voiceless i 3 “nh . th
voiced .. m - pagd/ T,y nj

"

Vowels *
. . . - :
from o e cmlral b«;ck )

gk e g
ciomid o e

Na;allzmlag__lé Y . o S L,

i Tone (notrepresenied'in practical orthography): low V, falling V, half-low V. o
R Conq(pdqn!‘s of all series éiéép«:inic_r_(_lénials may be followed by v: velars may be followed byw. ..
- The w and y sounds are actually most closely associted with the following vowel nucleus, but the
© .. practical orthography of Kutchin treats them as being attached to the consonant, writing, for example, -

. tly” rather than the phonologically more accurato 'y, Congonants which occur syllable-finally are

l . :‘ _',_honhy‘_n'o‘\"iﬂ'o kt .n h‘_ . o . -

| . 4
d . - -

Ed

*

~




o S HAN SOUND SYSTEM

P “ . . , - o
T : ) ' L é ' '
tip Cinter- " blade  retro-  alveo- ' '
. labial . alveolar demtal  lateral  alveolar flex - palatal velar glotal

Stups S S | A
plain b d ddh di dz dr
i ‘ t th ts - ftr ch &k \ i

ed o L L A

-
]

*
.

Fricativy :
“voiceless hw = th 1 ] .S sh kh h
voiced " dh | z zh gh

. \.“ - . ‘

. "'_\ » Vi . 4
. Z-ofal w o I - By

) . . > , ,
’_« . . Jromt central -back .
_Fulld' . L .
o high -, |~ i/ ' ' .uu/u
. . . - ml d | . * . .. eq/e . M/‘s ' oo/o |
_ low. & an/a - ~Hi/g ~ o
" Rejueed . - - 7 e )
T mid ‘ ¢
o - v -
J - ¢ . . ¢ . ¢ ‘
" Nagalization:V . . vt .

. Tone:low V, falling V. rising V.
< “Notes - : ' ]

1 ."{'dmionqnm which'(‘vc'ct'nr ayllablc-ﬂnaliy are (lighg/heavy): n, . w, b L roy, K, C, b OF these,
- “n,w.l, r,ycanbe doubled and 4 and y.canfe followed by *. . ,

Q

Lo . Y ,‘_@ N
; : by

o~

. W ) " N b s . . . . , ‘
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SELECTED RESQURCES

.

-

‘General Works on Athabaskan Languages

. Krauss, Michael E. 1980, Alaska Native Laugubges: Past, Present, and F ulure.
Fairbanks: Alaska Native Language Center, Research Paper Number 4. 110
pp. {Written for the general reader and for undergraduate courses; surveys

the distribution and relationships of Native Iﬁguages; their history since
European contact, development of Iileraéy and education in themrn.t’heir pre-
sent status and possible futures. Highly recommended.) )

Krauss, Michael E. 1982. Native Peoples and Languages of Alaska. Fairbanks:

* Alaska Nagive Language Center. [Full-color wall map with populations, ter- _

ritories, and language status. | :

Krauss, Michael E. and Mary Jane McGary. 1980. Alaska Native Languages: A,
Bibliographicaf Catalogue. Part One: Indian Languages. Fairbanks. Alaska
Native Language Center, Résearch Paper Number 3, 455 pp. [Lists and de-

. scribes in detail virtyally all published and unpublished written materials on
" Alaskan Indian Iay;gz:ges through 1980, including educational phblicalions.]
Scollon, Ron and Suzanne Scollon. 1979. Interethnic Comniunication. Fairbanks:

Alaska Native Language Center. [Discussion forthe general reader of prob- .

- lemsand solutions, especially in Athabaskan-White communication.] *
Thompson, Chad, Melissa Axelrod, and Eliza Jones. 1983, Koyukon Language
Scope and Sequence (265 pp.§, Koyukon Language Curriculum Student
Workbook (158 pp.); Koyukon Language Curriculum Lesson Plans (89 PpJ.
Nenana: Yukon-Koyukuk School District. [First of a series of coordinated
materials presenting’the teaching of Koyukon Athabaskan as a second lan-

. Buage for different grade levels. The Scope and Sequence describes much of A

the grammar o! Koyukon in terms understandable to the informed general
reader. This work and similag magerial¥now.being developed should serve
as models for curriculuin development in other Alaskan Athabaskan lan-
" guagesas well.) : N o
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o . Works on AthabaskanCulture
. N 3 .
Frank, EHlen. I983 K’ Skhethdeno De’ on: Mmmg Around in the old Dcm Fair-
banks. Alaska Native Language Cénter, 40 pp. [Traditional subsistence cyclc
of the Minto Tanana people; bllmgual in Tanana and Enghsh with explana- _
tion of Tanana spetling systém. ] o
Hzlm, June, editor. 1981. Subarctic. ‘Volume 6‘Hgndbook of North Amem anIn-
_dians. Washington, D.C.: Smithsonian Institution. 853 pp.'[An Jndlspensa-
"ble reference on Alaskan and Canadlan Athabaskans and other Ametican In-
~ dian groups, including articles on Ianguagc prehistory, and various aspects
pof culture. Every Alaskan school should have a copy of this work- |
Kari, Jamcs Priscilla Russell Kari and Jane McGaty. 1982. Dena’ina.Elnena:
Tanaina Country. Fairbanks: Alaska Native Language Center. 111 Pp.
[Geography and natural history of the Tanaina Athabaskan territory around
‘Cook Iplet, concentratmg on Native use of resources; in Engllsh with large
Tanaina glossary and place-name lists. ) -

"'MacAlpme. Donna. 1980. A Woman of Anvik. McGrath: Iditarod Area Schbol Dis-

trict. 130 pp. [History, lahguage, and culture of the Deg Hit’an (lngallk)
Athabaskans prepared for school use, )

Nclson Rlchard K. 1973. Hunters of the Northern Forest: Designs for Survival
among the Alaskan Kutchin. Chicago: University of Chicago Press. 339 pp.
[A lively and fascinating account of modern Athabaskan culture and subsis-'
tence technigues in northeastern Alaska. ]

Nelson, Richard K. 1983. The Athabaskans: People of the Boreal Forest. Falr-
banks: University of Alaska Museum. 67 pp. Lintroductory book for the geﬂ-t
eral reader apd hlgh-school studem. with many |Ilustrations. stydy guide
avallable | E ' :

Nelson, Richard K. 1983. Maké Prayers to the Raven: A Koyukon Vcew of the
Northern Foresl Chicago: University of Chicago Press. [A detailed, excel-

" lent work on the modern culture of the Koyukon Athabaskans, done in collab-
. oration wnth many local experts.] -

- ”
- Coom. 73
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'Slmeone WllhamE 1982. AH:slorv ofAlasLar:Alhapaskans Anchoragc Alaska
Hlstorlcal Commission. 133 pp. [A brief but useful general survey of impor-
tant events and changes among Alaskan Atliabaskans since European con-
tacy. ] '

- VanStone, James W 1974, Arhapaskan Adaptations: Humers and Fishermen of
X the Subarctic- Forests. Arlington Heights, 1il.: AHM Publishigg. 145 pp.
[Surveys the traditional cultures of Alaskan and Canadi ~I,Athabaskan
peoples, with some comments on modern developments. Allbod introduc-

tory text. }

v .
L e . Songs-

- am Solomon, Madeline and Eliza’Jones. 1978. Koyukon Athabaskan
Dance Songs. Anchorage: Natipnal Bilingual Materials Develop-
ment Center. 45 pp. {19 songs with musical transcrlptlom and
background information. ]

‘.. A

-

) Riddles -

Dauenhauer. Rnchard 1976. Rcddle and Poetry Handbook Anchorage. T
Alaska Native Education Board. [General discussions of riddles .
and: poetry with examplés from world traditions: written for -
teachers. Out of print but should be made more generally avail- -
able.] . '

Henry, Chief. 1976. K'ooltsaah Ts'in’.-Koyukon Riddles - Fairbanks.

Alaska Native Language Center. 65 pp. [28 Koyukon riddles with
translations, and introduction. ]

Jeté, Jules. 1913. “Riddles of the Ten'a Indians.” Anthropos 8:181- )

. 201 . [110 Koyukon riddlés with translations pnd notes; discussion
of oyukon tiddling. }

Jones, Eliza. March- 1988, Interview with Karen McPherson for
KUAC-FM series Chinook. Audio cassette available from Univer:
sity of Alaska Fairbanks, Archives-Oral History Project [Discus--
sion of Koyukon riddles. ] - W

Wassillie, Albert; Sr. 1980. K'ich'igi: Dena'ina Riddles: ‘Anchorage:
-National Bilingual Materials Development Center (36 ’I’anainn
riddles with translutions )

74
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) " Personal Narratives

'y . l i
Carlo, Poldine. n.d. Nulago, an Indian Life on the Yul«m Falrbanks
[The autobiography of a Koyukon woman. )

_ Henry, Chwf 1979. Chief Henry Yugh Noholnigee: The Stories Chief

_ Henry Told, Transcribed and-edited by Eliza Jones. Fairbanks:
* .« Alaska Native Language Center. [Autobiographical accounts in
Koyukon and English, with introduction. ]

Herbert, Belle. 1982. Shandaa: In My Lifetime. Edited by Bill Pfisterer, -

. transcribed and translated by Katherine Peter. Fairbanks: Alaska
“Native Language Center. 210 pp. [AutoBiBgraphncaI cultural, and

historical narratives by Alaska’s then oldest resident, in Gwich'in

“and English, with introduction and notes. ]

* Peter, Katherine. 1981. Neets'aii Gwiindaii: Living in the Chandalar
Country. Fairbanks: Alaska Native Language Center. 147 pp.
[Autobiography of life in the 1940s, composed in writing, with
English translation, introduction. ]

Peter, Katherine, editor. 1979. Elders Speak. Anchorage Nanonal Bi-
lingual Materials Development Center. [Personal narratives and
statements by four Gwich'in elders, with English translations. )

Yukon~Koyukuk School District (publishers). Biography Series (sepa-
rate volumes): Henry Beatus Sr., Oscar Nictune,  Joe Beetus,

1
b

Edwin Simon, John Honea, Edgar, Kallands, Josephine Roberts. /
[Biographies of important local personages, froni'inferviews with’
s them.) ,

Traditional Stories . _

Attla, Catherine. 1983, Sitsiy Yugh Noholnik Ts'in’ : As My Grandfather
Told It. Fairbanks: Alaska Native Language Center and Yukon-
Koyukuk School District. 255 pp. [Koyukon stories told in full
traditional style, with facing Bnghsh translations and numerous
notes. ) .1 " .

Billum, John and Mildred Buck 1979. Atna’ Ymida a: Ahina Smries

‘ “Anchorage: National Bilingual Materials Development Center.

~ 103 pp. [Traditional Ahtna stories with English translatnong told

- forschool use. ]

4

75

.Moses Henzie, Frank Kobuk, Madeline Solomon, Roger Dayton, .
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L Chapman, John W. and James Kari, eds. 1981. Athabaskan Stories
_ . from Anvik: Fairbanks: Alaska Native Language Center. 186 PPy
‘ : * [Traditional stories recorded around the turn of the century and re-

, interlinear and:free English Snsiations. ] _
Deaphon, Deacon 4nd Betty Petriska. 1980. Nikolai Hwch'ihwzoya' .
.. Anchorage: National Biliigual Materials Development Center. 84

pedple, with English trafislations:]
Fredson, John and Edward Sapir. 1982. John Fredson Edward Sapir
" "Haq Googwandak: Stories told by John Fredson to Edward Sapir.
Fairbanks: Alaska Native Language Center. 113 pp. [Gwich'in
- stories and autobiographical and cultural accounts recorded in

"

~ son.] : b . .
Krauss, Michael E., éditor. 1982. In Honor of Eyak: The Art of Anna
Nelson' Harry. Fairbanks: Alaska Native Language Center. 157
pp. {Traditional stories, history, and.oratory of the Eyak people,
related to-the Athabaskans, .with English translations and exten-
sive introduction and notes. | :
Paul, Gaithér and Ron Scollon.” 1980. Stories Jor My Grandchildren.
Fairbanks: Alaska Native Language Center. [Traditional historical
. accounts and stories inTanacross and En glish.] '
- . Ridley, Ruth.  1983. Eagle. Han Huch'inn Hodok. {lan Athabaskan
Stories from Eagle. Fairbanks: Alaska Native Language Center.
37 pp. [Short composed stories for children in Han and English.}
Tansy, Jake and Louise Tansy Mayo. 1982. Indian! Stories: Hwisgay
. Hwt'gene Yenida'a. Anchorage: Materials Development 'CenY‘er.
" 89pp. [Traditional Ahtna sto,'ies with English translations. ]

Tenenbaum, Joan M., editor. 1976. Dena’ina Sukdu’a. Fout volumes.

- . Fairbanks: Alagka Native Language Center. [Traditional stories of

~ the Tanaina peaple of Nondalton, with interlinear and free English

. - translations, introduction.] - ” ' .
Wassillie, Albert. 1980.. Nuvendaltun Hr'ang Sukdy'a. Nondalton.

. People's Stories. Anchorage: Nitional Bilingual Materials De-

tions. ) .
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 cently revised with modern spéfakers of Deg Hit'an (Ingalik), with -

pp. [Traditiona) stories from the Upper Kuskokwim Athabaskan -

1923, with English.translations, intrgaluction, bibgraphy of Fred-

oot velopment Center.: 50 pp. [Tayina stories with, English transla-
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Videotapes

- Available from the Alaska State Film Library: v

. Profiles of Alaskans series: “Catherine ‘Attia”; “Emmitt Peters™;

“Thelma Saunders” : L
Sth Annual BMEC: “Language Varieties: English Dialects and their
Uses™ (Department of Education, Dr. Orlando Taylor)

, - Available from the Yukon-Koyukuk School Dislrfcl, Nenana:

““KoyukonRegional Profiles™; ‘tHuteett: Koyukon Potlatch”

" Available from the Alaska Native Language Center: -

Talking Alaska series: “The Priceless Heritage'of Alaska's Native Lan-
guages” (two videotapes); “Koyukon Athabaskan™; “Interethnic
Communication™; “Dena’ina Athabaskan™; “Gwich’in Athabas-
kan” :




INSTITUTIONAL SOURCES OF
INFORMATION AND ASSISTANCE

Alaska Historical Cominission
Old City Hall

524 W. 5th Avenue, Sulte 207
Anchorage, AK 99501 _
(Publications, conferences)

Alaska Native Language Center
302 Chapman ™ . '
University of Alaska _

Fairbanks, AK99701 _
(Publications, consultation) ;

Alaska Pacific University Press ' ’
Alaska Pacific University .

Anchorage, AK 99504

( Publicaﬂons) ;

' Alaska State Fllm Lrbrary . o
650 International Airport Road e
Anchorage, AK 99502 .

Alaska State lerary
PouchG .
_ luneau, AK 99811 .

i
|
|

Alaska State Museum p o
Pouch FM . (
luneau. AK|99811

(Travelmgmedmkrts publwahons travelmgphotographrc exhrbals) :

. Centza) Naska Cumculum Consortium '3 .

314 Chapmnn ‘ _ -

- University of Alaska . 4 ’
Fairbanks, AK 99701 T ' '
(Bibliographies, instructional support matenials) .~




.

College of Human and Rural Development
Univecsity of Alaska ) o

. Fairbanks, AK 99701

(Consultation, instruction)

Fairbanks Native Association
lohnson-O'Malley Program
310-1/2First Avenue

- Fairbanks, AK 9970 , .
(Publications) - : ~~

Fairbahks North Star Borough School District
Indian Education Program

Box 12 .

Fairbanks, AK 99707

Institute of Alaska Native Arts
P.O. Box 80583 =
Fairbanks, AK 99708
(Publications)

Materials Development Center
Rural Education, University of Alaska
2223 Spenard Road

Anchorage, AK 99503

I (Pubh'cations)

Uﬁnversnty of ‘Alaska Library, Archwes

-Oral History Projec _ .
_Rasmuson lernrycp -
‘ _University of Alaska ' ]
. Fairbanks, AK 99701

(Especmlly the KUAC Radio Chinook series. )

_
. )!\

" University of Alaska Museum
. University of Alaska

Fairbanks, AK 99701
(Tours, publications,
traveling photographic exhib_its)

Yukon-Koyukuk School District
Media Center -

P.0. Box 309 '

Nenana, AK 99760 _

(Han Zaadlitl' ee collection on-
Athabaskan languages and culture)

Ty

v
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D|STR|CTS SERVING ATHABASKAN S" UDENTS

T 'Alaska Gateway School Dmrlct - Lake and Peninsula School District * Mg
 Box226 e ‘Box 498 ' S e
" Tok, AK99780 King Salmon, AK99613 Fe
- (07)883-51y . ©(907) 246-4280 N
o e
- Anchorage School District . ' Nenan{:City Schools
Pouch6-614 - ' Box 10
' 'A_nchoraige. AK99502 _ Nenana, AK 99760
(907)333-95‘6! o : ' (907) 832-5456
: Coppeerer School D\smct o " TananaCity Schools
. Box 108 - Box 89 o
. =2 Glennallen, AK 99588 Do Tanana, AK 99777
' (907)822-3234 : E ~(907)366-7203
Falrbanks North Star Borough Shcool Dmnct Yukon Flats School District .
Box 1250 " Box159 | -
Fairbanks, AK 99701 - Fort Yukon, AK 9974_0 ' . ) o
(907) 452-2000 | (907)662-2515 - & - !
Galena City Schools_ . S Yukon- Koyukuk School District
- Box299. - - ‘ Box 309
‘Galena, AK 9974! T Nenana, AK 99760
' " '(907)832:5594
Idltarod Area Sch()ol Dlsmct _ : ' .
Box 105 . : .
McGrath, AK 99627 _ ' . ’ - :
. (907)524«3599 - 3 g . ; I
i" - KenaiPeninsula porough School District -
i \* Box 1200 - -
- Soldotna, AK 99669 '
i (907)262-5846 S a W,
, : 4




b State of Alaska -
Bilingual Education Enrqllments 1981- 1982

Language
Yup'ik Esk s
Inupiaq Eskimo
. Spanish
Koyukon Athabaskan
~ Xorean _ . :
Gwich’in (Kutchm) Athabaqkan
. Filipino
Russian

Japanese
fleut

t Lav\hence Istand (Siberian) Yuplk

" Sugpi (Alumq)
Dena’j (Tanama) Athabaskan

.. Haida 'i,
Athabaskan ( language not |dent|ﬁed) ,

Upper Tgnana Athabaskan - .
Vietnam’se'

Deg Hit"an (Ingalik) Athabaskan
Ahtna Athabaskan '
Janacross Athabaskan -

Thai ) BN
" Total ' !

. Number of Students, K-12
3.923

" 3,200

9,809*

376
322
254
227

21

191
152
145

135

123
111
54
88

M - .

62
42
36
27
26

*Student enroliments are derived from School District Reports provided to the De-
partment of Education each school year. These figures are based on reports from

June 1982,

»
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Bilingual/Bicultural Education Programs
State of Alaska, 1981-1982

A Distribution of Students by School District e
! . Speukers  LimitediNon- L
Langjiage A.B.C SpeakersD.E “Towl
Yup'ik Eskimo ) I "
Lower Kuskokwim ' 1,010 - 676 . 1,686 . <
Lower Yukon 114 1,033 1,207 . - .
Southwest Region - 250 - 287 507 ' SR o P
N Kuspuk . ' .8 214 w219 - o
© StMary'sPublic 42 46 88 SN
Dillingham City _ 0 8 .M - A &3
Lake & Peninsula- 4 57, 61 C e
v Bering Strait 0o . 3 n . "
Anchorage 7 19 ' 26 ® ey
. Iditarod Arca 0 18 18 e °
Fairbanks ' 2 0_" 2 B
Total | 1,524 (39%)  2,399(61%) ° 3,923 o .
Inugjaq Eskimo ‘ : :
Northwest Arctic 141 1,273 1.414
North Slope Borough 4714 - 418 901 .
., Bering Strait - 51 n- 428
Nome City.Schdols T 342 3 “ .
Fairbanks b R 2 45 47
Anchorage ) 29 29
Iditarod Area 14 14
* Alaska Gateway | K 11 1
Dillingham City , . ' 7 7
Total. ) '685(22%)  2,516(18%). 3,200 -
- ;
Gwich’in (Kutchin) Athabaskan , .
Yukor Flats \ 47 138 185
! Fairbanks ' 20 . 20 L ”*
' - Anchorage \ 20 20 o
. Northwest Arctic 2 : 2
i L - Totel 47(21%) - 180(79%) 227
St. Lawrence Island (Siberian) Yupik
Bering Strait - ' . 86 5 %
~  Nome City Schools _ - 24 20 - .

Total S N0G%), 25018%) - 135




. Aleutian Region -
¥ Pribilof Islunds '
_ Unalaska N
‘ : . - Total 10(7%)
7y Sugplag(Alutiig) T
™ Kenai Pen’ Bor. - - 4
. Lake & Peninsula _ :
. KodisklslandBor; - ¢ ,F o
S Tetal LTt 4O
' . Deng'ina(Tanaina) Athabaskan . '
" Kenai Peninsula Bor. '
. " Lakg & Peninsula
- " Mditarod Arca 7
. A Jotal 7(6%)
Spaniish o -
. Anchorage - : 2196
. Fairbanks North Star - M
* Juncau City & Bor. - ‘5
- .Kodiak islandBor. « ° 4
- Mat-Su Bor. - 4
Kenai Pen. Bor. .3
.+ NomeCity Schools -3
+ _ AlaskaGateway ¥
Sitka Bor, Schools g 2
- Total - 259 (69%)
- Korean BTN
"1 Anchorage, - 168
Fairbanks North Stat . 26
. funqau City & Bor. 2
. Kodiak lsland Bor. ' 8
Il ' Mint-Su Bor. \ |
et " Kenai Pen.Bor. - .c" 6
.7 NomeCity Schools 2
N Nenana City Schools |-
LA Total 217(83%)
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