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- Thé papers incldded in this book reprdsent an achivity of the Professional Standards Committee of The -
(_ounulfor Exceplnonal(huldren Division for the Visually Hdn(h(dpped (CED-DVH). This copmittee; charged ™
- with responsibility to encourage high quality. educational programs for yisually handic nppcd"lhldron and +.,
youth, has undertaken thrée major projects in the past 5 years directed toward carrying owt this charge: V¢
_Regular progress reports about its .activities have app( ared in the D\?H Quaru-rly and h.wv been re;mrlod i
“during the CEC-annual conventions. . .

Two previous projects included revisions and ad(hlt(ms to (()mpctcnuos for leachers (Ivvcl()p('d mm.lIIV
by Dr. Sugan Spungin of the JAmerican Foundation for the Blmd These competencies were published by the :
“American Fgaindation *for the Blind in Competency Based “Curriculum for Teachemsof the VisuallysHandi- — ~.
capped.“A National Study and in Guidelines for Public School Programs. A compatiion glide for program’
. evaluation, Self-Study and Evaluation Guide for Public S(hool ProgramsJog thc Vrsually Handicapped,' by
(.omldme T. Scholl, was published by CEC. »

-In response to these projects and to certain dcveloﬂments in the field, it was determined that statements -
“about essential elements in guality educational programming for visually handlc.\pped learners needed to be
developed. The following serlcs of position papers represents the product-of this effor, g

-These position papers do Aot represent permanent stadtements of position; rather they reflect state:-of- the
art position statements that will continge to (;hango over time as the educational scéhe gvolves. To be of
value in improving educational programs, thesv statements must be 'disseminated and ustd by professionals
in both general-and special édlucation. The bublication- f-this d()(umonl prt\\ulﬂs the mechanism to accom-
“plish this objective. . )

. o - . : Geraldine 1. Schall s
. - N _ Ani Arbor, Michigan |
e : : ' - . August 1984
. : . o ' ' ' ‘
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. -, The first sectton of Part | presents a summary. of the purpose of position- papers as consensus statements -
on important issuess The project and procedures used for preparation, review, and approval af the position *
. - .papers by the CEC Division for the Visually Handicapped, (CEC DVH) are documented in the second’and -
p _ third sections. Material for these three sections was adapted from a presentation made_ at the CEC 1984
~convention (Scholl, Huebner, McGivesn, & Young, 1984). Included in the fourth secnon Are uses that can
® " ( ’té‘eynade of these position papers and a summary of presentations made by three panel reactors—Kathleen :
Joo a ary Huebner. of the American Foundation for the Blind; Kathleen McGivern, Execuitive Setretary of the.- '

: ’9’ _ _ AAWBJ/AEVH Alliance, now the Association for Education .and Rehabilitation of the Blind and V’tsually -

S _ Impaired; and Lynn YQung, Education Consultant Delaware Division for the Vtsually Impalred .

¢ : Reference , . . e

‘ ' Scholl, G. T., Huebner, K. M., McGivern, K., & Y()un;,, L. (1984, April). Posmon papers: A means to msuro .
_ : .. justice and learning for all wsually hdn(hcappod pupils. Pdpe( presented at the annual (()nventmn of Thc Lo
: Council for Exceptlonal thldren, Washmgton DL : o Lt
- . ] N o - o . N I ’ . .ot

® R - Introduction °
The preparation of position papers is ‘one-method of arriving at consensus COncernlng specific tssues A
position”paper defines an issue, presents background lnformatlon or rationale, and takes a stand on the issue.” .
. The preparation of a position paper helps to clarify-significant aspects of an issue; the revision that follows )
RN - discussion and review by oné or more experts or groups brings the issue into sharper focus; and the consensus -
® < reached on a specific position or conclusion gives direction for action. The publication and-dissemination
: of position papers’leads the profession to a better understanding of the background or context of tssues and
clarifies the rationale for arriving at a parttcular statement of position.
- Developing a consolidated position on an issue provides informed,. professuonal input thiat can have an
impact on policy formation and implementation. It assists those involved in the process to arrive at consensus . »
: .‘ on an issue. It is not the intent of a position paper to include data and facts. Instead its purpose is to identtfy '
. anissue, build a rationale for a specific p:"s(ltton and state the parameters of that position. .
@ o + . These papers represent the collective thirking of the CEC DVH members on issuey congerning the edut ation
of visually handicapped chlldrep and youth. This organization recognizes the importance of taklng a con-
. solidated. position on various issués for the pyrpose of provtdlng informed, professional input in hoth local’
. and national arenas that may have an impact on the quality and extent of educational services provided to*
visually handicapped learners. The position papers, therefore, should assist in bringing specifi¢’issues to the  *
| . attentign of decision makers, theréby influencing them to make. profeswnal |udgment> and commitments to-
° . better educatiqq for visually handncapped Iearners - . o _

L.

Description of the P.roiect ‘! .

_ Dunng*the 19709 the Division for the Visually Handicapped (DVH) devoted sessions during Division Day
® : . at the annual. convention of The Council for Exceptional Children (CEC) to twe major projects: the review
' ' - and updatmg of competenc;es for teachers of the vigually handncapped and the preparattoQ and apprové‘t of
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During the late 1970s there was a growing concern among-educators of the visually handicapped about
the impact of Public Law 94-142, The Education for.All Handicapped Children Act of 1975, on the quality
#1 local programs for visually handicapped pupils. It appeared that many were being mainstreamed without

the support services typically provided in integrated programs. During the DVH business mieeting at the 1979 -

. CEC convention in Dallas, members ‘were challenged to take a stand on issues related to quality programs
hy identifying specific problem-areas, and arriving at a consensus about what should be done. This challenge
required that the group reach consensus about what components should be included in a high-duality service
delivery system for educational programs for visually handicapped pupils and what procedures should be
used to communicate that position tq general and special education administrators. The preparationh of a
series of position papefs on various aspects of educational programs was selected as the most appropriate

procedure to accomplish this task. _
"to encourage quality programming for visually handicapped pupils through,developing, reviewing, and
modifying standards in all areas related to educational programs”’ (DVH Officers Handbook). The task began

preparation and approval of the papers. .

Y.

P u . ‘Procedures for Pre&faiion,;énd Approval
, In order to proceed in an orderly fashion and to insure maximum input from the field, the CEC DVH
" 7 Professional Standards Committee, with support and.appréval of the Executive Committee, adopted the
following procedures: P ‘ ‘

-* . i
1. .Individual members, or teams of members, eithey vglunteered or were requested to prepare a draft of
a paper on a specific topic; | oo : _
2. These drafts were reviewed by'members of the DYH Professional Standards Commiittee, accepted
’ friccted, and-revised if necessary; S Yoo C

3. The revised drafts were published in the DVH Newkletter with a request that members submit reactions,
., comments, or suggestions for improvement to thg author(s); : : :

4. The authors revised drafts in agcordance with the. suggestions and presented the pa;')e:s. dufing' a
workshop session at the following CEC conventipn; 5 ' Lo

5. Members discussed and suggested revisions durjng the workshop session. Ayithor(s) co\:ldﬁchoose to
-reVis‘? accordingly or withidraw;’ . ' e S .
6. During the following DVH buﬁis meeting fembers could approve the changes and accept the

position statement as the stand of JJVH as an orgaization og request further revisions and modifications;
7. Where revisions were extensivd but acceptable}jn principle,-final &oard approval could be obtained

* paper would be revised, published again int p DVH' Newsletter,-and discussed at the following
convention; . : : : L .
8. The DVH Publications Témmittee edited the papers prior to pub_lica'tion in final form.

.

‘ : ’ ' ) g ) . * 'y M
Because of 2‘!he great variation in isCues, authors wete urged to focus anly on points specific to their topic.
In general the papers included the following sections: - :

_® History, philosophy, background =
®_Purpose of the paper P :
® Slatement of position -
® Hationale for the position - '
® Summary

Although the procedure appeared sound, problems arose in dealing with author(s), obtaining input from
the field, and arriving at consensus. Some authors had difficulty avoidingthe expression of personal opinions
or biased points of view in the preparation of the initial drafts; some were in disagreement with the reactions
from the field; and a few withdrew from the process. . '

. [}
v : ) o

. -, guidelines for public school programs for visually handicapped pupils:‘Both projects-involved input'from“th_e- '
field and were widely discussed and disseminated, particularly among the leadership personnel in the field.

“The undertaking was assigned to the CEC DVH Professionat Standards Committee, which has as.its'purpose

f 0

‘through a-mail ballot. Where revisions were exjénsive and not acceptable in the presented form, the

o>

in 1979. The following section describes the procedures adopted by the CEC DVH r'nembershib__fkr the "

»
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The requested input from the freld followung publtcatlon of the posutlon papers prror to the:CEC conventton
was disappointing. Relatively few- members responded and it was difficult to determine whether or not the -
point of view of the respondents way representative of the field.” Discussion dunng the workshop sestions
was in general lively, particularly if the statement.was devoted to a somewhat controversial area. As is usually
true, there was an active core of members particularly interested in the position' paper project who could be
relied upon to respond and react. Thus it was impossible to determine whether the opinions expressed were-
representative of those in the field-in general. In fact, there is no way te determine whether the membership
in CEC' DVH is truly representative of professional educators working with visually harfdicapgled pupils.

In‘spite of these weaknesses, the field was given ample opportunity to react. Noticef regarding the
availability of the position papers was publicized through the newsletters of the major orgafiizations devoted
to education of visually handicapped students, and reports appeared regulrly i in issues o -Quarterly
(formerly the DVH Newsletter). Thus, the process and procedures did provide opportunity for |nput -

Most of the papers in thls collection represent the results of this pfocess. The two papers in Past Il ‘are
selected portions of state-of-the-art papers pregared for the CEC Executive Committee and Board of Gavernors
at the request of the President; they have heén published but not approved by the CEC DVH membBership /.

Three papers were prepared by related professional groups: State- Education Consultants for the Visually®
;Handucapped the Association of lnstructlonaI'Resource Centers for the Vlsually Handlcapped and the Coung

Programs and the Self Study and Evaluatton Guide for Pubhc School PrograMS Together these ¢ .,,
provide guidance to administrators seeking to-raise the standards for educational-programs for visu f
icapped pupils. Details regarding the us}s‘/' the position ‘papers’ are discussed in the, tollowrng segtion.

- . ~ ’ b -‘-'v

LY

s N ‘Uses of the Positiort Papers

The CEC DVH posttlon papers- represent the philosophy and- commltment of the DVH mbershtp to
improving educational programs and thereby insuring justice and learning for all visually handidapped pupils.
The preparatton and dissemigation of position papersare of little value unless the papers are usgl by personnel
in the field to improve educational pragrams. This publication brings together statements foncerning the
major issues in- educating blind and visually hahdicapped*students.” The pape’i can be ysed to provide
background information to a variety of audiences including teachers parents, college and univgrsity pers’onnel
administrators, and other leadership personnel. :

, Teachers can use the position-papers to support their advocacy efforts toward assuring appropriate place-
: meqts programs, and services: for their students. Since many teachers work in ‘isolation4-cften being the.
*only professional in the geographical area familiar with the educational needs of visually.hand capped puptls——
it is useful to them, particularly in their work ‘with general educators, to have the support of ppsition statemen(s
‘that have been accepted by the field. f

Teachers in rural areas cah use the position papers to famthanze supervnsors who are fot usually trained
~in the area of educational programming for pupils withevisual impairments, with the range of services that
must be provided to meet the edutational needs of the students they serve. Teachers shbuld also find the
statements'useful to support their recommendationss at due process htarings and advisory cq ,mrttee meetings.

Parents can-use the position papers for a variety of. afivecacy activities such as the fol

0 Support for coalmons in advocacy and networkung efforts

rights.

~ Parents and teachers together can use, the statements_to support their efforts to provi
services for all visually handrcapped puprls as mandated by Pubhc Law 94 142 the Edud
"icapped Children Act of 1975
Administrators can use them in their professsonal a(tivities

e a contmuum of

‘: tron for All btand-

® o devefop tools fot needs’ assessment based on the best practice pr|nC|pIes stated ih the papers;
®to develop state gusdeltnes for he organization, udmtnrstratwn and evaluation of kxal programs;

~ '. . ' o ' 3

*
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N .
. ..® 10 develop program service standards,; - _
N\ @ to define the roI'e§ and responsibilities of various personnel involved in the education of visually hand-

icapped pupils; ' . LR
® to support advocacy efforts presented to legislators. & ‘

[ * L .

’ College and university personnel in special ed_tj_cation should find the papers useful in both preservice and -
inservice education ' S , _

® to familiarize-future tgach‘eré of the visually handicapped with prevailing philosophies of the field;
® to advocatethe need forqualified and certified teachers4n the field of vision; . -
® to.prepare literature reviews and grant applications; ' N

~ ® for guidance in the development of sfjndards for the prepdration of professional’ personnel angzii for
. program evatuation. S S - . g

e - . e . . N o A /
-, All leadership personnel in the area of education of the visually handicapped should find them v luable
® to demonstrate the field’s united Convictions regalrdir{g'the need‘for specific services.such as lgw-vision
aids and otientation and mobility-indtruction as necessary ang integral{ parts of the indijvidualized
education program; ot . P { o / ' '
® for justification and background for developing legislation, including awareness training f rll?gislators;
‘@ {o prepare background material-for grant writing and federal proposals; : . .
b.-'_for plartning and condyding'preserv‘ice and inservice training fgr other educators, both regular and |
“special, and for parents; e o
. @ to use a;s_i,upport and to provide perspective in presentations.to local and state boards of education and
pther policy-making groups; - ‘ ' : S o
® 'to use as awareness training for the medical profession,‘especially optometrists and ophthalmologists; .
® to prepare background information for justification for state funding and preparation of the rationale for.
oy bl}dgét_items. : S S -

»,

p ]

Profesgional organizations such as the Association for Education and Rehabilitation of the Blind and Visually

Impaired and C8C DVH through their local and state chapters or affiligtes should-disseminate and discuss
* the posil"\ori papers at the state and local levels angd use them in their advocacy efforts. These organizations’

should-plan and conduct follow-up.workshops and sefninars on selected topics directed toward taking action

to improve educational programs for.visually handicapped pupils. N - S
The position papers can be powerful tools to help professionals and parents. succeed in their efforts to-

improve educatiorfal programs. To accomplish this, however, parents and professionals nged not only,to_ be

aware of the existence ofthe position papers but also to be sufficiently familiar with their content 'so\’l'he'y .
© can easily use them to lend credence to theit efforts.. Ih addition, the papers stould be freely‘and appropriately -

disseminated both within and outside the field of education for the visually handicapped: All.those directly
or indirectly involved with ‘providing appropriate quality services to vistally handicapped pupils should have

" . and use the position statements. They carry the weight of-CEC DVH, and this can be a powerful force. As
invaluable as the position papers can be, they are worthless if they are circulated-dnd discussed only among. .

. those directly associated with education for visually handicipped learners. They must be disseminated to the
entire-field of special and general education. ' '

in summary, the position statements must be put.to some pract_n:ﬁ use in supporting the improvement of

13 P

programs for blind and visually handicapped students. ~ ~° . -4 5.
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* and three were prepared ‘ : DVH hapers
are arranged in five sectfons: Administrative Considerations, The Teacher, Curricular Considerations, Special

u" . .
d a

Seventeen position papérs arranged in six barts constitute-the remainder of the book. Part I includes two

state-of-the-art papers that Were prepared by two representatives of CEC DVH at the request of Lyndal Bullock,

CEC president from 1982 to1984. These papers are included because they provide a general perspective on
the field. * ~ L . S " ) PR

. Twelve position papers were prepared-and approved by the procedures described in the preceding sections,
hpproved by other profegsional groups and endorsed by, CEC DVH. The papers

Populations, and Role gf -Parents. Each paper is preceded by an abstract that summarizes the content. Where
appropriate, referenceyare included in the introduction to eagh Part. - y :
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I October 1983, the- presrdent of The Counci for- Exceptlonal Children, Lyndal M.. Bullmk ruqu('slvd

. that two members from each CEC Division prepaf a.position statement on the CEC progrdm priorities from
- . that Drvrsron s perspective.- The intent of the statements was to provide guidance-and a stimulus for discussion,
. debate,

T commendations for long-range planning by CEC’s Executive Committee and hcadquarterwtaff
The WR&HE of the- Division for the Visually Handicapped selécted:Kathleen Mary Huebner, Education
Consultant, ‘Arierican Faundation for the Blind, and '‘Geraldine-T. Scholl, Professor of Education, The Uni- "

versity of Michigan, to prepare the position papers on behalf of the Dlwsron The time schedule did not allow

" . for inputfrom Division members, but in the interim the papers, which were prepared independently by, the n
“two ‘authors, have been published_in the DVH Quarterly (Huebner, 1984; Scholl, 1984). Portions of these = °

papers have been included here because they prowde a valuable context for understandlng the more specific -

- statements of pbsmon o . . . | _ -’

v S . . .
T
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- Histarical Perspective , R ' o . T

’ . I Vo A
By 1913, the education of blind children was well established, But services for low-vision or visually
handicapped students had just begun. At that time, the philosophy upon which servicés for visually hdndi- ‘ _
capped children was hased was different from today’s phifosophy. It was a common belief then that services . ¢ .- ()
. for blind and partially sighted students should be kept sepatafe and"distinct from each other. Teachers of '
... blind children Rt somewhat isolated from other teachers, and those providing services to partially sighted - v
children felt even more isolated. As a result, the teachers of th@glow-vision students felt a need for identification
with their olleagues. Realizing that ptofessionals in a number of areas of special education, mcludwyg ‘ .
blindness, had their own organizations, and that small organizations and splinter groups were not. as‘effecﬁve - >
as one strong organization, they agreed to’ meeting during the late 1940’s at the annual conference of the' . ‘o
International Councili for Exceptional Children. A this meeting, which was not a scheduled part of the - T L ]
« conference, they decided that they would organize as a umque group of teachers——teachers of the pamally. . ‘e
sighted. ’
This aspirant group, called the Council for the Educatlon of the Pamally Seeing, dedicated |tself to better
services for partially sighted children. it drafted its first constitution at the May 1952 ICEC meeting held in s
Omaha, Nebraska. During 1954, efforts were made to cslabllsh this councul as a section or allied organlzatlon ' " :
connected with ICEC. ®
In 1955, it was annoupced that the Council had been approved as a Dw;suon of ICEC and that a charter _
would be graoted at a lajer date. The membershlp numbered 123. In 1958, ICEC changed its name to The .
Council for Exceptional €hildren, and in 1962 the Council for the Education of the Partially Seeing had its
first formal instatlation of oﬁuéers By 1963, many individuals -attending meetings were teachers of blind
« children as well as teachers.of partially sighted children. Common interests and problems- began to surface.
+ A chidnge’ of philosophy was noted at- this time, and the concep} of educating blmd and pamally sughted O ‘
~ students together gathered momentum. " % ) g
Revisions of by-laws and the constitution began in 1966, and the following year the revisions were accepted. ' g
The name of the Council was officially changéd to the Division for the Visually Handicapped (DVH), which ..
. included hoth teachers of the blind and teachers of the partially sighted. With its new gutlook, philosophy,
and maturity, the (gganization biegan to move forward toward improved services for all visually handicapped
children,:In 1967, the membership of CEC DVH numbered 378. As of July 31, 1984, the membershlp :
numhcred-ﬂﬁ‘) ' ‘ ®
* Because blind students must experlence their lives without sight and low-vision students experience their’
lives with alwrco&snght , ¥hey require unique instructional sebvices from the professionals who teach them. In
addition to the e8ucatiopal programs-provided to nonhandicapped students, blind and visually handicapped
children and youth need early intervention and instruction by teachers fully trained and certified in the areas .»
of blindness and visual impairments. These teachers must have competency in provudmg specialized instruc- '
“tionin braille reading and writing, handwriting, typgwriting, the use of large print and optical aids,. listening _
skills, study and research.skills, sensory training, utiNzation of vision, motor skulls, orientation and mobilityg - . J
. concept development, activities of daily living, reasoning, human’ sexuality, leisure and recreation skills, -
~_ careet and vocational counseling, socialization skills, and utilization of technological aids.
Py The members of CEC DVH have long recognized issues and problems within the area of program services . .
- - for exceptional persons, particularly in the area of visual handicaps. In 1980-1982, they published statements .
>, of position that were accepted by voting' members on (1) The Continuum of Services for Visually Impaired :
',' ! - $tudents, (2) The Role and Functign of the Teacher of the Visually Handicapped, (3) Specialized Certification, '
' ‘(4) Funding, {5) The Role and Respopsibility of the State Education Consultant for-the Visually Handicapped, oo
(6) Tedgher-Preparation: Continuity and Change, and (7) Expansion of the Role of the Teacher of the Visually -
\H.mdu appv)d‘ mviding Ior Muhl ﬂnpa:red swdems These papers represent the collective thmking of the T
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. " members of CEC DVH recognize the importance of taking a consolidatig) position on issues for the purpose
S : of providing informed; professional input in focal, regional, and:national arends, which may impact the

o3 . quality-and extent’of services provided. to visually handicapped persons. The Division for the Visually Hand."

o ‘ -© icapped wélcomes input from the CEC parent argamization, particularly Becatse of the increasing numher

¢ - of multiply handicapped students who havé visual impairments. There is an ever-increasing need for coop-
o - erative efforts among all &ucators and professionals representing all fields and aspects of services for &X-
. " ggptional students. -~ % o ) . _

o - A Ideal State : S : : X S
- . Excellence is defined as a state of possessing good quality in an unusual gr eminent degree; as anything
Lo highly laudable or meritorious. Much has been written in the past few yen{dddressing the need to direct
. . ourselves. toward the goal of excellene in education during a time When the nation is at risk. It has been
s and continues o be the goal of the members of CEG DVH to advance the eduation of viswally handicapped
: - children and youith and to gsure these youngsters an appropriate quality education. The members recognize
. > and Support the requirements of Public Law 94-142 and believe that all children have a right to appropriate
o 7 quality services in'the feast restrictive environment. _ ‘ v
- . v "~ Members of CEC/DVH believe that blind and visually handicapped studentéhave a right to an education
e that will meet their educational, socil, psychological, and emotional needs and will prepare them to make
. vy . their own choices as to how and where they will live, work, and recreate. To aceomplish this-task, teachers
: ' of blind and visually haddicapped students, as well as others involved with program services for this popu-

'ﬁlembership about these issuest@neerning the education _uf--v.'i".-su.)lly ,i\.indicapbcd children and yuﬁth. The-

.

lation, must be provided with an excelfent education-at both the preservice’ and inservice levels. Teachers

1

I
® o [ need a knowledge base, skills, sensitivity, and appreciation of the unique learning styles and needs of visually
‘ ' -handig d students. They must be able to assess and identify the students’ needs and develop and present
! Ucational programs to meet these. needs. Likewise, administrators must recognize the students’
i ularly those related to being visually handicapped—and they mwst also recognize the unigue

of educating blind and visually handicapped youngsters also must become knowledgeable as to how to best

. serve these students. ~ - T . N ‘
o - - . Because of the increase in thé:number of multiply handicapped visually impaired students, not only is
' . there a greater need for teachers of blind and visually handicapped students to become more knowledgeable
about the effects of other handicapping conditions, but there is also a greate need for teachers and profes-
sionals serving children and youth with other exceptionalities to becomcrf%ore knowledgeable about the
4 effects of blindness and visual handicaps. There is an ever-increasing need for cross-fertilization of knowledge,
-* ideas, strategies, techniques, and skills among all professionals involved in special education. This is not a
® . . statement of support for.a generic model, but a statement of support for a multidisciplinary approach—an
approach in which each professional has a solid base in an area of exceptionality and can work C(x)peratively,

with fellow professionals toward the common goal of a quality education for each and every student,

v * .~

e teagers of visually handicappeéd children. Other professional personnel ipvolved in the process .
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" Children who are visually handicapped represent a small number among the handicapped children cur- RS
rently served under Public Laws 94-142 and 89-3173: 30,979 or apprpximately .1% of the 4,233,282 reported
as heing served during 19811982 by the U.S. Department of Education, Office of Special Educauon Although
few in number their needs are as diverse as those of other categorical groups. » _ :

The emiphasis on mainsireaming stimulated by the least restrictive environment provision in, Publlc Law ° Ly

" 94-142 causes many school administrators to overlook the educational needs of this smak number of children _

~and 10 equate”'mainstreaming’” with sitting in a regular efassroom with minimal support services. In additian, S
the costd of the service delivery system to provide supportive help through resource rooms or itindrant teachers’
are viewed as prohibitive considering the small number of children served. Professional personnel who seq]e
these children are also few in number and work in relative isolation. t

By. the 1960's, approximately half of the school-age visually handicapped children were bemg educated

" in public school programs éither with the services of itingrant teachers or in integrated special classes that
were the forerunner of the current resource room model. By the 1980's, the number of children in public
school programs had increased dramatlcally, while the number enrolled in residential schools rema )ed the -
same or slightly lower. . N ¢ -

Thé delivery of services to parents and their visually handicapped infants'and young children was likewise S
a common practice in many arcas. School districts with well developed programs for the visually handicapped
frequently provided itinerant teachers to assist parents in meeting the educational needs of fiRir young children’
in the home. Some public school programs admitted visually handicapped children as as 2 to 3 years

~of age for part of the school day, and it was not uncommon for children in this age group'to be enrolled in
regular nursery school programs supported by services from personnel employed by schools or agencies for
the blind. As early as the 1930's, some residential schools were conducting annual parent education programs
for 1 10 2 woeks, usually during the summer, with follow-up by field workers during the remainder of the
year. Larly on, the educational needs of parents were recognized by the field as being essential to maximize
the learning potential of children in these early years and to provide a base on whlch to build a sound
cducational program during the school year.

The enactment of Public Law 94-142, the Education for All Handlcappod Children Act of 1975 has not . ’
bieen of as great a benefit to this low-incidence population as it has been for the high-incidence categorical
groups: the mentally retarded, the learning disabled, and the emotionally disturbed. The practice of educating
these groups in classrooms with their nonhandicapped peers was not as widespread as it was for visually
handicapped pupils; nor were éducational programs and services to meet the needs of. parents ‘and their .
ysung children as common. Today, many school administrators are reluctant to provide servi€es for early
-childhood education to one low-incidence group unless such services are also provided for all handicapped
children, and indeed for all children, a practice which would be costly. This has led to.a reduction in services
by many public (:( hools to visually handicapped young children and theit families. .

Additionally, the need to provide school programs to large numbetg of high-incidence children has been c @

“s0 averwheliming that the educational needs of the small numbers among the low-incidence groups seem
insignificant and thus are ignored. The full continuurit of services required by law is rarely available to visually
handicapped childeen; the choice is often between aMending a residential school or being mamslwamed in

- a regular-class with no support system to either the teacher,. the chidd, or the parents,

Finally, due to a variety of factors, the incidence of visual impairments seems to be Incmqsmg among ;
children who have other handicapping conditions, Some of the increase cambe attributed to medical advances : '
such as techniques to save the lives of more prematare infants. Other causes include epidemics such as - @
‘rubella and trauma during the prenatal and postnatal periods, which result in visual impairments as well as '
other (hs.lhlhllc» Wheg a child h.m more lhan one handttap, the major handucap is often difficult to determine. -
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Children who have multtple dtsabl!itles are often placed in programs that meet only some-of their educalional
. needs. Problems i volvmp,vnsuahand auditory sensory losses may. be overlooked.
in summary, the benefits from Public Law 94-142 that have accrued to some high- |nudence groups have
not been of equal benefit 1o many children who are in the low-incidence tategorical groups. Jt should be
noted that many of lhe problems mentioned here apply to ‘all low-incidence ‘groups, .not just the visually «
andu .)pped o . -

A Proposal for dn “ideal” S_lﬁle P , - -

Efforts toward achieving ex¢ellence in educational programs for visually handicapped pipils should be
based on griteria'relative to thé child, the teachers, the administrators, and the professional organization.
~ Every f(nid regardless of handicapping (ondmun place of residence, or minority status, should have
access toa full continuum of services so that the most appropriate setting might be selected for the educ atiopal;
‘progran¥..To meet the requirements of Public Law 94-142 for identification, assessment, and placement in-
an ap obnate least restrictive environment, every ‘child should have access to the services ol professional
persoﬁhel qualified in his or her disability area, beginning with the assessment process. kvery handicapped -
chllq Is entitled to adequate ‘support services that will. énable the child to be placed and to succeed in the

yelirs in order to make a reasonable transition into adulthood.
Il professional personpel who are involved wi ‘educatlonal programmmg for visually handicapped puplls :

' Ie?} restrictive ‘environment. Finally, every child sheuld receive appropriate services lhroughoul the school

éhould have _knowledge, uhderstanding, and ap ationgfor the unique needs of all handicaphed children.”
Administratots should have information abdut the linique needs of all handicapped children so that programs
are desighed oMthe basis of what lS good for the child rather than what is the leas}. costly for the sgrvice
delivery system.

Professional organizations such as The Council for Exceptional Children (CEC) thal encompass a number
of different categorical areas should insure that the lesser known and less numerous among their constituents
have equal access to positions of leadership and input into the policy and decision-making functions of the

" organization. CEC should also become involved with rehabilitation agencies and others that serve the adult -

handicap lations so that the transition from school to adult life can be as smooth as possible.

t
¥
.)-

’



S

~ ADMINISTRATIVE CONSIDE_RATIONS

The five papers included here are concerned with admlnlstralwe issues. Public Law 94-142 _the Educ almn H

for All Handicapped Children Act of 1975, mandates that a continuum of. services he avmls})lc'su that an
educational placement decision may be based on the individuad needs of the handicapped child. This provision.

s frequently overlooked when dealing with educationalsprograms for low-incidence handicapping conditions

such as visual impairments., Thus, the first paper states the nghls of visually handmappcd children to a full
continuum of services.

.The second paper describes the role and responsnbultty of lhe residential school within that continuum. |

THis paper was prepared by William H. Miller, Texas School for the Blind, .with editorial assistgnce from
Richard E. Hyer, {r., Georgia Schoof for the Blind; Tuck Tinsley, Florida School for the Blind; and Ri¢hard

. Welsh, Maryland School for the Bfnd. it has been approved by the Council of Executives of American

Residential Schools for the Visually andncapped and cndorsed-by The Counil for Exceptional Children—
Divisign for the Visually Handicaped (CEC-DVH).

Strong programs must have strohg Ieadership persondel to guide and assist local personnél in the pcgfor

: mance of their educational tasku“The third paper details the role of the state education consultant for:the -
“visually handicapped @as the Ieadershlp person within‘cach state department of education. The firdt draft of°

this paper was prepared by Marianne Vaughan and Geraldine T. Scholl. it has been .nlnpu-d by the State
Education Consultants for the Visually Handicapped and endorsed by CEC-DVH.

The feyrth paper describes the role of the .instructional resotrce center as a focal point in providing
materials and equipment necessary for the education of visually handicapped pupils and for pre widing inservice

-education for teachers and local school personnel. It has been approved by the Association of instructional

Resource Centers for the Visually Handicapped and endorsed by CEC-DVH.
The fmd paper relates to funding. Without adequate financlal resources no program (an be expected o
mamlam a high°quality educational program for wsually handlcapped pupils.

K
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Stager, J. D. (1978). Assessing public school programs for visually handicapped sludcnls qurlml of Visud
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The Continuum of Services '

for Visually Handicapped Students'- . |
. . Abstract o ®
 Prior™o Public Law 94-142, the Education for All Har.rdicapp_ed Children Act SR
of 1975, learners with visual impairments were placed in avaitable-programs e
without regard to their unique needs. Now federal legislation requires that a - &
continuum of*program options-be available ranging from most to least restric- . - ®
tive: self-contained classrooms/programs, cooperative programs, résource pro- Lo ’ :
grams, and consultative programs. State departments of education must oversee
and promote the existence of a continuum of services. Creative assignment of . S
resources apd cooperative planning among Iocal districts can assure its avail- - ' -
ability. e . ‘
, ®
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"~ The Cont’inuum’:of. Services .

! - “ | 'fo_r Visually‘ Impaired Students

: _ - Nancy White Bryant : :
s Supermtendenl Michigin School for the Blind . -

Historically, visually impaired students have been educated in programs that were madc available to
* them with little thought given. to the uni&ue needs of the individual. Until the last decade, residential -«
‘programs generally ‘served the majority of children in a central location of a given state. As public school -
programs developed at: the local level, the student could choose to attend school in his home community,
but he or she might be placed in the available self-contained classroom whcn an: itinerant program was more-
appropriate . . . or the reverse. :
Current federal legislation and that in most states no longer’ permits t‘ itting children mto existing pro-,
grams, but demands that an individualized educational program appropriate to needs of the student be
‘ ~ designed and made available ‘jn the least restrictive setting. For a time following the passage of the'law, the -
fitting of round pegs into square holes became more subtle. Program availability in many areas Stl" remain-
ed the determining factor in how and where a student would be served. :
—— e Today, due process considerations and zealous-advocacy for the rights of students to 3 free and appro-
o priate education make it far Iess easy to serve students at the convenience of the schools

. ."v

A Continuum of Educational Servnces o oo :"-:.; T _"- B S

The provtslon of a continuum of servnce, by ‘design, creates a developmental school Xperience while
taking into acépunt the kind of educational environment most conducive to the growth bf an individual.
A continuum includes all possible program | models ,which will.assure the availability of appropriate delivery o
- systems for visually impaired students régardless- dt" thetr age, dcvelopmental Ievel or multiplicity of dis~ B T
abilities L i
A cohtinuum of’ services niust allow for movement between PrOSram units of various design dependlng
upon stud¢nt-need at any point throughout his or her schoohyears It may be more administratively effici-
ent to adopt a single:plan at a given levét (i.e., resource rooms.for elementary grades and itinerant services
L for -the high ‘school), bt such a“rigid plan is limiting, and defeats the existence of a true, working con- < -
tinuum The' IeastrestnctiVe environmenrshould‘be deﬂned ‘2 that. which Ieast restricts the child 5 Iearning

. '14\ . " 7_

! rogram Altematives T el e e r
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S The cgntinuum sof educational s‘ervices for ‘the visualjy impziired should contain ‘the capabtllty for pro-
L ' viding" the: following attemative educationai. plans, if ‘and: whep they are appropriate for -an indlviduai' , .
education R R . " Lt
- Séif-contained, Classrooms/Programs I A ' K
i - A Residential schigols * "t e e LT
B. Local day schigols ~ “7i '*-'_'.-'_':v , A
Il..'Cooperative Programs - %%~ . e PN
.A, Residential schools with pr;ivate and pttblic day school progtams . L T
B: Special class with-reguilar cla;sin,a singie School T s cle T o
. Resoqrce Programs o S Sy R U SR
A. Rdsource‘roorm serving asingle schod) bulldingx '-;.,;-:__ e AP
B. itinerant prpgrams serving -several buildings#- 7:.;- v
C. Shons, term, spéeiai purpose, iraining muesidentiafschool Cof T ey LT
s - IV. Consultative Progra[nsl it PR PR Lo R T
' A. Teacher-Counsetor/Consultant support to regular classroom ieachers L T T
B. Coordl‘natidn of resourpes Tor a com;;rehensive Gducationai pian acmss disciplines RS




The Future o _ > .

{

"We do not minimize the burdon that i= pla ed on the schools in meeting the requirements of Public Law
94-142 and similar state laws. The charge becpomes even. more complex when tty)ng to provide the varlety
of program components necessary tg-the continuum in a financially efficient ma ner., The task requires an
extremely creative assignment of resources. '

The reality of these restraints to the proyision of a continu‘um must be taken into account even though
the law does not speak to the obvious difficulty in doing so. The problems are multiplied for low incidence'

populations such as the visually lmpaired particularly those who live: in sparsely p0pulated geographic

locations. 2 -

Large scho( Systems serving mahy puplls who have more resources are more able to meet the demands

of the ‘law to fulfill individual student needs. This.is because greater resources can be more widely distribut-

. ed to support a variety of program alternatives for ldrger nurnbers of participants. SmaHer, less financially

o able school systems or states will continue to struggle with the dlstrlbutlon of resaurces to meet the same
laws governing richer states.

The program alternatives outlined above are not meant to constitute-an exhaustlve list. Indeed, creative
programming on an individual basis Is what is promoted by the law. Precise prediction of the needs of a
specific school population of visually impaired children for a given year may not be possible.

The schools must, therefore, be in a position to meet needs as -they arise. {.ong-range, flexible pro-
gramming using versatile staff and other school resourcgs are the tools for the challenge. Each State Depart-
ment of Education must oversee and promate the existence of a ‘continuum in order to provide al| of the
services that may conceivably be needed by its residents. Cooperative planning between local education
agencies and states must be supported and encouraged in the spirit of conservation of resources and the
assurance that a full continuum is available to visually impaired students regardless of thelr _place of resi

_dence or individual needs.

There must be no question that the schools wlll provlde the kind of program that a visually |mpa|red
student needs to achieve his maximum potentlal. It is imperative that the schools plan for and provide the
best éstimate of what constitutes an appropriate educational continuum and assure ‘that it is available,
in its entirety, to individual students as needed. Adjustments and compromise are to be expected, but these
must be judiciously negotlated as excellence and the ideal program plan are sought for each visually im-
paired student. : : .
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the continuum of services, they are a valuable placement resource
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f" - The Role of Resndentlal Schools for the ‘Blind N
”, i Educatmg Vlsually Handlcapped Students
. v . W ’ ‘ . ¢’
% b .Abstract SR DU e

Hlstoncally, res:denual schools have played a leadership role in the education
of:blind and visually hand:capped leagners and should continue in this role,
They are a catalyst within the state to promote excellence, a resource to local

- schools, and a provider of appropriate educationdl programs to meet the variéd

needs of visually handicapped learners. With their large population, they can
serve. as research and demonstration facilities and practica for future teachers.

Residential schools can function as short- and long-term placements for visuglly

handicapped learners in order to assistihem to develop specific SkI"S thm
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'The Role of Resiﬂeﬁfial‘,.Séh'(z)ol's‘"for the Blind
in Educating Visually Handicapped Pupils -
o , William H. Miller A SEN
‘ Texas School for the Blind -

. s
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" Residential schoofs have historically possessed a proud leadership role in the education of blind and
~ visually handicapped students. To continue this vital function, residential schools for the blind should continue -
lo assume an innovative and dynamic leadership role in the development and delivery of appropriate quality
edugational programs for visually handicapped school-age children in concert with the state education agency,
teacher training institutions, local school districts, parents, consumers, and other state_and private organi-
zations. Thcr(_.‘sl'denlia! school can serve both the visually handicapped .child and the child’s parents as ‘a _
direct service providerand as a most knowledgeable advocate of the delivery of high quality educational - -
SCIVICCS., o o . S : : S N, W
Because of the range and wealth of expertise located within the residential school, it should also function L \
as the primary catalyst within- the state to promote excellence in and relevance of the educational serviges -
~provided in the public’ school sector through vigorous outreach efforts. The residential school should be
viewed as a principal resource. to local school programs by providing technical assistance, diagnostic and’ S L
evaluation services, consultation, and direct services to children and families. ) '
Directly related 1o its role as a provider of educationally appropriate programs, the residential school,
because of its relatively large population of visually handicapped students, should also serve as a research
and demonstration facility through which new and improved methods of delivering educational services to . R :
these learners can be developed. Innovative methods must be developed to apply the most advanced medical, o
educational, instructional, scientific, technological, psychological, and social knowledge to address the needs . i "
of blind and visually handicapped children. L , -
. Residential schools $hould provide supportive programs designed to meet the needs of students enrolled
in public school programs. Intensive instructidn should be offered in areas that may be minimally available
at the local level such as orientation and mobility, independent living skills, use of technotogical devices,
adaptive physical education, unigue reading and math skills, vocational training, and productive use of leisure
time. Also important is the opportunity to socialize with peers who have similar. disabilities. R :
Residential schogls have recently’ begun to serve and should continue serving children who possess . o
- handicaps inaddition to the visual impairment. Some of the finest programs for deaf-blind students are located >
‘at residential schools. The provision of services to multiply handicapped, visually handicapped students at - '
residential schools is a vital role and should conlinue or be expanded as neCessary. o
" Residential schools shoulid advocate the placement of student interns at their institutions and be actively
involved in the teacher training programs offered in.their states and throughout the United States. Prospective - )
“teachers of visually handicapped students should be required to intern in residential and public-school settings ~
for exposure to both learning environments. ' : : e ’
The educational programs at residential schools for the blind are characterized,by knowledge of the unique
‘needs and characteristics of visually handicapped students; awageness of the impitts of the home, school,
and community on the development of the individual studenyf instructigm in nonacademic areas such as
dressing, cating, grooming, and orientation and- mobility; opportnities 10 actively participate in extracurricular
sports and recreational activities; and the ample availability of adaptive equipment and accessible facilities. - . -
it is important that the residential ‘schoel is an educational setting that maintains a professional staff with. . @
specialized training and skills in the field of education of vistially handicapped students. C , .
The residential school for the blind should be viewed as one of & varietyof components in an array of o
servide delivery models, rather than as one of several.options along a contibuum. of possible educational .
placements. While it is indeed true thatte.child may be away from his or her fami for a week or more, the + -

i
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scope, intensity, and quality of the instructional services tailored exclusively for visy lly handicapped students -,
“delivered at such sthools may very- well define residenitial schools as an appfopriate placement in the ,
educational array of services. The residential school is a viable aptian for visually handicapped students for . = - o
both short- and long-tange services throughout their school careers. In most states there exists an extensive - S
array of services for visually handicapped school-age children and their parents. T
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Components of* ‘the, array of services include resource and itinerant programs offered thmug local school

districts or special education cooperatives; support and ‘Consultative services from regionat educktion service -
centers; administrative, regulatory, consultative, and fiscal-support from the state education dgency; and

direct instructional, support, assessment, residential care, and consultative services delivered hythe residential

school These service providers should coezst statewide in mutual support of the. effort to insure to the -

. maximum extent possible that comprehensiv servnces ae available to meet the unique educational needs
of visually impaired students. e

The residentidl school is usually the agency charged mesponslbulity to prowde comprehenswe
- educational services on a residential basis to Blind and visually handicapped students as well as perform the
statewide functions indicated in the preceding paragraphs. Therefore, it should continue to serve as a very
“accessible resource to visually handicapped; multiply’ handicapped children and youth, their parents, local

. ‘education agencies, and other state agencies, and to act as an"agent to promote and, most importantly, to -
provide educational _programs and services desngned to meet these students unique needs and. learnmg,
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The Role and Responsiblhty of the State Educatlon Consultant
for the Vlsually Handlcapped .

.

Abstract - __ .'—

The gole and function- of persons asscgned respohs:brhty w:thm state depart-
mets of education for the education of visually hand:capped puptls has changed
under the provisions of recent federal legislation. They are expected to function
as advocates, provide leadership and professional development, consult with
local programs, foster interagency coopcration, serve as advocates, ahd monitor
“federal and state categorical funding. To-perform these. tasks, they require a
"~ variety of competencies, including the ability to design, implement, supervise,
and evaluate service delivery systems; (o work effectively with ather profes-
sionals and parents on common problems; and to function as -advocates for

high quahty educational programs for wsually hand:capped learners.
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" The .'Rol'e_fand_‘Respoh_sibility |
- of the Stdte Education Consultant
v for the Visually H.an'dica_pp’e_d

. e Adopted by the Slaié' tducation C(_)I)Sl_lzhlnls : _
) "t " for theyVisually Handicapped : .

. In order that visually handicapped children and youth may be assured of receiving a free, approptiate, ~
public education of consistently high quality, state departments of education must maintain at least, one
full-time consultant specifically trained and-experienced in education of the visually handicapped .and
assigned responsibility for educational programming for visually handicapped children and youth., °

Since the 1940s.there have been persons in state departments of education with titles similar to*'state
education consultant for the ‘visually handicapped.” From the beginning, these persons were primary, ad-
vocates to insure appropriate’ acceptance of the visually handicapped child into the regular education pro-

““gram. Later in the 1960s, they ¢xpanded their activities to include conducting inservice training programs

and setting up specialilgd materials centers. Throughout the three decades, state cansultants were instru-
mental in the development and coordination of volunteer services to produce textbooks and other spocial-
ized educational materjals. During the 1970s, state special education laws and federal legislation, icu-

larly Pyblic Law 94-142, The Education of All Handicapped Childrgn Act, brought new challengesincreas-

ed demands, and major changes in the role and responsibilities of the state education consultants for the

- visually handicapped. v '

Presently, the necessity for continuation of a strong coordination and support role within state dé-

partments of education specifically for programs and services to visually handicapped children and youthls. .
. a low priority for many state education leaders. The need for these state consultants’specialized skills: is

frequently unrecognzied in spite of their long and successful history of éncouraging the integration of
visually handicapped students into regular education programs. In addition, services for the'visually handi- .
capped must often compete with higher Incidence-handicappgd populations anid previously unserved popu-

lations for representation and funds. , g . .
Public Law 94-142 and Sectioh 504 of Public Law 94-112 have had a tremendous impact pn the role

“and responsibilities of leadership persopnel in all special education categorical dreas. In most states, the

implementation of these laws has demanded changes in function for state department personnel. They are
shitting from responsibility for particular program areas such as vision to monitoring compliance with state
and federal regulations; However, if the quality of programs for visually handicapped students at the focal -
level is not to be eroded, concerned professionals must define roles and responsibilitics that are essential
to the effective functioning of state education- consultants for the visually handicapped so that creative
leadership may be provided to the local school districts. To assure the free, appropriate, public education |
for -all visually handicapped students, state education consultants for the visually handicappod children
and youth are necessary to: _ ' R ' . _
® Serve as advocates for the formation and implementation of appropriate laws, regulations, and pro¢
gram standards affecting the educational well-being of all visually handicapped students; .
® Provide leadership to teachers in' lqcal and regional education programs and to function as advocates
" for them with local administratars; ' - R - w4
® Proyide an on-going program of locyl administrative professional development in order to raise the
levél of technical expertise for thost local supervisors responsible for making important dally pro-
grammatic decisions; - . . o - - '
- @ Serve as catalysts for the-development of teacher-designtd inservice opportunities; :
® Serve as consultants to local school district personnel as they canduct appropriately designed program
evaluation and improvement practices;” .. - _ oo : . -
® Design and administer systematic child search plans which will effectively identify stiidents needing
- specialized educational services related to visual handicaps; : :
® Act as.dnalysts of census, data in order to recommend and enforce the establishment of a continuum
of appropriate program ‘models to serve all identified students, regardless of the students’ educational
level or geographic location;, -
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. “Assure that adequate federal, state, and local fundi‘g programs are provided to support state-wide
“special education deliyery systems; - F .
® “Serve as advocates for the development and maintenance of comprehensive delivefy systems for
. specialized educational materials and equipment to support visually handicapped students in the Jeast .
_ restrictive settings; "
o - Assyre that appropriate related services are provided as necessary within the special education de-
 livery systems; - -
® Design’ and administer public communication systems which will clearly “describe all programs and
" services potentially necessdry for visually handicapped students to receWe a free, appropriate, public o
« education;-,. S
e Serve to foster interagency, intra-agency, and medical comm\mlty cooperatron to insure the smooth '
provision of other necessary social, vocational, rehabilitation medical, and welfare services to visvally . - -
handicapped stud ts In concert with the total educational system; . R
o Serve as information channels to the U.S. Education Department, Office of Special Education and . .
Rehabilitation Services in the long range development of apprt)priate programs, services, and tech- =~ . "
- nology; \
e ~Advise teache-training instltutions of- evolving competencnes néeded Tor teachers of the visuaily'
" . handicapped; and
e Maintain regulay communicatien ‘with ‘national professional organizatlons and consumer groups to_
insure_uniformity of seryice delivery patterns and to- keep abreast of the latest policy, curricular,
technaogical and prograim developments. . o
To perform thesé tasks, and to function adequately as leaders, state education consultants for the visual- S
ly handicapped must have a background of knowledge -and understandipg about the special education
needs of visually handicapped students and must possess skill in ‘administration”and co gifation. The -
following competencies are considered to be-essential:
® Ability to design and impiement an appropriate special education serwce delivery "
visually handicapped students;
Ability to supervise, advocate for, coordin
_capped students at the logal and regional levgls; o oL
Skill to assess, determine priorities, and mahage time and resources, - S s
Ability to secure funds and manage fiscal . ' A
Ability- to utilize skills of a change agent'to establish approprigte servi fe delivery syStems;
Ability to plan and implement on-going staff development; :
Ability to work effectively *with other professionals such as local and state education ofﬂclals in-
structional materials center personnel, legislators, college/universlty personnel parents communnty
volunteers, etc.; L . . _
Ability to engage in meaningful problem solving; R N
Skill-in analyzing and utilizing the palitical communicatlons systems, ’ .
Ability to serve in an advocacy role; _ -
Ability to apply research skills to the solution of educational problems;
gillty to select and manage appreériate evaluation procedures for handlcapped students and pro-
ms; and . .
. Sklll in facilitation and consultation, -

* With these competencies,. a state education consultant can serve in an advocacyurole to assure that
visually handicappéd children and youth are adequately represented at state and national levels. To do
so effectively, however, requires that the-primary foci and priorities of the state education consultant for
visually handicapped be ta_assure that appropriate special education delivery systems for the visually

handicapped exist and o provide support critically ¢ necessary for teachers and administrators at the local
and regronal Ievels .

) and sUpport teachers who work with visually handi- L
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" The provision'of specialized materials and equipment is an essential component.

of appropriate’ quality- educataonal programs for visually handicapped pupils.

These include textbooks in -a'variety of media to meet visual nleds, teaching:

altls, and spec:ahzed equipment. Insiructional resource centers provide a cost-
effective way to distribute these educational materials. Service delivdty models
include the acqqosiuon/dehvery process, clearinghouse, and depository. In ad-

*dition, these centers frequently perform the fellowing services: information
dissemination lo various audiences, production and duplocauon of materials;:
provision of inservice and proféssional development to various audiences; and

: pubhcatoon of newsletters. \
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. Instructlonal' Reswource Centers
| for the Vlsually Handlcapped

- S Iuhe Holton Todd

: S Ohio Resource Center for Low’ Incidence
e e ' and Severely Handicapped -

J Specnallzed materials and equipment are a ‘necessary and vital component of the education of chlldfen
- with visual impairments. Time, effective and efficient use of monies, and knowledge of resources are essential
considerations when designirig a system of delivering materials and setvices to visually handicapped students.

Textbooks in braille, large print, angd/or on tape are.costly items that are most often needed by a stuglent.

for only 1 year before a new grade-level text is needed. Locating titles in the appropsiate format is a time-

consuming process that requires knowledge of local, state, and national resources. In addition, visually.

handicapped students often need ‘specialized equipment such as braillewriters and tactual aids for mathe-
matics, science, and other curricular areas. These items are not "omthe shelved'’ of most school districts,
and therefore they are not readily available when needed by students. "

The most cost-effective way to deliver materials to students is through a statewide mstfuctuonal resource

center for the visually handicapped (IRC/VH). Such a delivery system can assist the state and local education-

. agencies ini the delivery of materials and services to visually handicapped students, their-parents, and edu-

cators. IRC/VH's allow savings in staff time and money since items are easily located .using ‘established .
networks. Monies are used more effecttvelytbecause items are recifculated and duplicate items are not -

purchased.

There are many types of delivery systems or IRC/VH models. Most states that have an IRC/VH system base
the deltvery system on oné or more of the, models listed below

L4
’

" Acquisition/Delivery Mo&t ' : : .
® Receive requests for titles. q B ) _ *‘V S
_ @ Arrange for purchase and shtpment ol matenals to the fequestef
Glearinglibu"‘ ’ seModel C | ' , . T ¢
® Receive requests for titles. .o _
Anange for prirchase and shtpment of matenals to the fequestef ' - ..

® Maintain an inventory system
" @ Recirculate materials.

DepositoryModel. ' ' '

® Receive fequests for titles. . : : ©
® Arrangg for purchase and shipment of materials to the requester.
@ Maintainan mventor_y system
® Reuse materials. ~ _
"® House nﬂgrmls in-a central and/or satellite location. .
- @ Return materials to the central or satellite location unttl they are needed again. -

In addition to the services listed above, an IRC/VF may also offer the lollowing

@ Information dissemihatton : T )
- @ Materials production in appropriate- media for visually handicapped Iearnefs

o Maﬁhals duplication in alternate media, : - . o 5
’ 4 ' — .




‘@ Inservice and professional development for a variety of profesgioc_\als‘and parents. L - .
.- . .~ ® Publication and dissemination of newsletters for pljofessl_bnals aryd parents. ' _ _
Py ~Instructional resource centers for the visually handicad”ped are an effective way 10 use limited local, state, -

and federal monies to deliver appropriate materials and services to visually handicapped students in a timely
manner. They provide the necessary textbooks in the required media as well as other specialized equipment:< ™
. andeducational aids that may be necessary for these children to be able to properly function in their classrooms -
+ & and to succeed as independent individuals in the sighted world. - L
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! ' -'Abstract ' | | IR
Adequate funding is critical to the operation of any‘hiéh quality educational
program. Basic funds to support general and special education activities should
extend to and include visually handjcapped learners; in addition, preferential
funding must be considered due to the low incidence and umque needs of '
visuially handicapped pupils. Preferential funding is often needed because of -
the geagraphical spread of the population, their hetereogeneous needs, and
the teacher-inservice and parent training needs that are so specific to meeting
the educational needs of the pupils. In order to insure adequate funding for
weducation of these pupals, cooperauon with other handicapped mterest groups
- is essential. . _ _ . |
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‘sufficient incentive for increasing mainstreaming opportunties for these students.

| '_Fundin_g I

"Elinor H. Long { LA g
Coor_dinator,’ Pennsylvania Deal-Blind Center ' ' ’

-9

“One would expect that a positlon statement on funding in respect to visually handicapped chlldren and
their educationai programs and services would be relatively simple to develop. Ideally, of course, we and

others who are their advocates would say that these ‘special children should receive all that they need. -

But realistically, we recognize that we are living in an age of rising costs, rampant inflation and taxpayer
foment, so the ideal ay. not be practical, even considering the intent and the mechanisms of P.L. 94-142,
‘Basically many educators of the visuaily handicapped subscribe to the following positions: :
- 1. That funds supporting general education activities should extend to visually handicapped childrelw
- where such activities are appropriate for them.
2. That funds. supporting special education should provide special education spociﬂc to the unique'
needs of visually haridicapped children. .
3. That funds ‘supporting generic activitics and services for all handicapped childron should be avanl-
able at least proportionally ;to the number of -visually handicapped doaf~blind or multi-
. handicapped visually handicapped available_for service.
4. That preferential funding must occasionally be consldcred due to the Iow incidence and unique
" needs,of this population. - .
In those states where the mainstreaming of visually handicapped children ‘was a fairiv well accepted

siderable capability for assuming its Tesponsibilities to these children, though continuing to seek special

~education fiscal support, special instructional materials and technical ssistance In states with relatively

limited experience in the mainstreaming of visually handicapped chil ren, P.L. 94-142 should provide

The issue is not just to open public-séhool doors to admit visually handicapped students. As we pursue
further we become aware of the need to emphasize equal opportupity within thé school so that visually
handicapped childrén are admitted to physics classes, participate in regular physical education programs,
prompt for school plays, carry water for the football teams, ride regular school buses, consult with guidance
counselors on career choices and utilize school libraries.

When significant adjustments are required to tailor a general education program or activity to the needs -

of visually-handicapped children, whether as a group requiring a special education resource rogm program,

- as Itinerant instruction stugents or as visually handicapped students requiring special education in special

facilities such as schools fof-the blind primary funding should be the responsibility of special education ang, .

general education support should be made available. Allowing for organizational varlauons among ‘the states .

this basic goncept a*:ars to be in practice throughout the gountry. -
We as professionals in the field of the visually handicapped can cxert impact in the arca of defining
the essentjal elements of special education programs and services for the visually handicapped. In so doing it

is important for us to acknowledge that the cost of special education programs and, services for visually .’

handicapped children is expensive. Planned. future in-services should qw with relative costs in the educa-
tional continuym to make us all more sensitive to these factors and to ecome partners, with our administra-
tive officers in seeking ways to most efficiently utilize. funds. There m h be greater fiscal and programynatic
recognition for children :who are otherwise handicapped and assigned to some,othér type of special edu
tion classes and require visually handicapped support services. Such chifdren are probably-underserve

not inappropriately served when visually handicapped .support is not provided. Tl)u severely mulﬁ-- -

handicapped visually handicapped children are eéven more costly to educate but no Iesq entitlod to ot
deserving of appropriate programs.

The concept of preferential fgnding Is not unknown to the field .of the-visually handicap As a matter

of fact, the federal “Act to promote. the education of the blind” as enacted a century agd and still sub-
sidizes a large portion of braille and large print books and other instructional devised and appliances these
children require. Title VI-C, which provldes funds for bducatlon of deaf-bllnd and other severely handi.
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) . -4 - . b4 .
: L ) o )

27 K B S ,*

-, practice prior to the mandates of P4 94-142} general education had already begun to demonstrate con- -
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pped children has stimulated significant national development of programs and §9rvi’ce‘$ necessary for

these small. minorities in our soclety. : ' .
The Federal Optacon Project not only has provided the nation's blind children with equipment that

would have been beyond the capacity of most school systems to purchase but also has sponsored teacher

training programs. At the federal level-preferential funding has usually focused on some particular area in
the visually hapdicapped field requiring national attention. The success of the programs cited here, and
others like them, are récognized by all of us. - T

Preferential legislation at the state level has also occurred in the educatioﬁ of visually ‘handicapped

ghildren. In some states funding Is authorized to furnish reader services to visually handicapped students or -

<for.the operation of instructional materials centers or libraries, Such statewide programs also make viluable
contributions to this population. . . e . .

Today there is a tendency to avoid. “preferential treatment’’ of any group of handicapped as a kind of

reverse discrimination. This is faulty logic, since to insist on equal treatment is a denial of individual

- differences. Besides, “prioritizing of need” is accepted practice in planning. According to program plan - .
guidelines, states are expected to give priority attention to the unserved and to those who are more severely

handicapped. . ‘ _ . .

Those of us concerned with.visually handicapped children are inclined to favor priority based on low
incidence since the visually handicapped, deaf:blind and severely multi-handicapped children are a minority
among the handicapped minority and: moreover are not only clustered around our urban centers where

resources are usually varied and prevalent, but also aré found living in the most remote and isolated areas

that have little to offer. : g . L

These factors result,in tremendous difficulty for building advocacy networks, for providing meaningful
inservice for .teachers of visually handicapped, for providing specialized inservice for regular educators
working with these children, for parent training, for otganizing and implementing: preschool and for infant
stimulation programs. ' ' ' '

A common tendency today is to provide generic funding for activities such 55 these, since it Is intended- ’

thad all handicapped children will appropriately benefit or participate. But then whatever activities are
offered through these funds, tend also to be generic in approach, aimed mainly at those problems a)d needs
the handicapped have in common, seldom dealing directly with those special problems and -needs which
_ are vital to the minoritics within the handicapped population. . J ’ '

Generic approaches to teacher inservice and to parent training, when supposed to be in the interest of
~ tho visually handicapped, are of value up to the point where they need to be specific. After that point is

reached they can actually be damaging. We must be ofiglard against utilization of generic funding for’

generic activities at the exclusion of specific activities to benefit a specific group such as the visually handi-
capped. = . v : ' Co .
One way to prevent such occurrence is to administratively apportion generic funds on the basis of:the
total number of children presented for service in a given state. Then visually handicapped children-and
" other minorities could be assured of their fair share of the funds available, whether for generic or for
Apecific activities, or for a combination of both. v S o o
Finally, our position on funding should Include a stand for cooperation with other handicapped interest
groups and against the handicapped having to compete with each other. Some friendly competition, of
course, can be healthy and stimulating. But we can ill afford competition when vital education programs
and services are at stake, All handicapped children are to be served, and all are.to be served appropriately.
Adequate, appropriate fdnding, combined” with meticulous, creative fiscal and program planning, is basic
~ to all our cfforts in the interest of our special\children. ' ~ '
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The teacher of vnsually handlcapped pupils is thc givot round which the educational program re\a)lve
The quality of educational programs is dependent in Iargc\easure on the quality of the teachers in"those
programs. Visually handicapped learners have unique needs that require the assistance of well qualified
teachers who are specially prepared to meet their éducational needs. The first paper included here states the

role, responsibilities, and expectations of the teacher of visually handicapped pupils. :

In recent yeats, large numbers of visually handicapped pupils with handicaps in addition to thclr visual
dlsabilny have had an impact on educational programs. In addition, teachers of visually handicapped pupils
are .incredsingly requested to consult ‘with other special education teachers who have in their claskooms !

, children with visual lmpanrmenls as their secondary.handicapping.condition. The.second paper describes
v how teachers must now expand their role and responsnbllmes in order to sérve more adequately pupils with’
- other. handicaps. - \
Professional preparation programs are essential to produclng teac hers who can work with vusually hand-
lcapped learners. The third paper.discusses the maintenance of high quality educational programs. for both
he inservice and preservice preparation of teachers of visually handicapped pupils. o
" The final paper states the need for specialized cemfncatlon for teachers working in this Iow-madence area -
because of the nature of these pupils who have very specmc educational needs.
— _ - T, .
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The Role and Functioh of
the Teacher of the Vlsua Handucapped

R
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The educat:onaf needs-of visually handccapped Iearners are umque because

of their visual impairment. In omlés 1o assist these’ learners {o make- effective - ,

_use of their educational programist: teachets  must ‘engage .in spec:ahled edy- - L .

cational activities. To perform thedp activities, they. need competencies inthe -~ - S . ‘9

following areas: assessment and gvaluation; edycatidnal dnd instructional strat:

egies in the learning environment of the rcgular school program; educational ¥
and instructional strategies that are unigue in the curﬂculum for visyally hand- . . - :
" icapped learners; guidance and COunschng for Iearner and parents; adminis- . - . . '
\ tration and supervision including” communication w:lh administrators, - .. - ' "
recordkeeping, casehndmg, referral and scheduhng, and 1choolocommumty ’ i M 3
relations. I S ' }
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JETRAL RGN . possess the necessary” skiils in braille mathematics abd*in braille music, and will provide instruction
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The Role and Functlon of ' -
the Teacher of the Vlsually Handlcapped

\' . N

o ' 'l. L
Susan Jay. Spungin _ T
American Foundau'on for the Blind c
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Now more than ever before the field is seelng a need to define the role and function of teachers of
- the visually handlicapped, especially in light Jf the growing acceptance of the generic special education °
- program models and personnel developed to segve the low incidence population of visually handicapped
. s children, In order to iustify the need for trained teachers in vision to serve these children the ficld must be -
"~ « _ very clear as to what is actually meant by “‘a teacher of the visually handicapped.” Consequently, what
- follows are-areas of specialized activities to serve as role guidelines for teacher/consultants of the vnsually
. handicapped in community day school programs
. Assessment and Evaulation - : o
* A.- Perform functional vision assessments. - o
‘Obtain and interpret eye/medical reports as they relate to educational tnvironments. .
Contribute to appfopriate portions of the IEP, such as long-term goals, short-term goals, learning - .«
style/physical constraints, ’ ' '
Retommend -appropriate_service dejivery plans, including physical education ancillary support
services, equipment; time frames.
Recommend appropriate specialized evaluations as needed such as low vtslon, orientatlon and
mobility, psythological, and adaptive physical education. ~ - :
Confer with special services to aid in evaluation, —
Assist in determining the eligibility and the appropriate placement of vnsually handicapped chil-
dren.
Participate in the assessmcnt of cach pupil, and mterpret results to classroom toachers and others,
L Educational and lnstructional Strategies: Loarning Envrrqnmont "
A Assure that the ‘student s trained in the use of, and has available, all dcvlces and tcchnological
. > apparatus useful to the process of academic learning.
’ ' B. Assure that the classroom teacher. fully understands the unique needs of children’ with vnsual lossos.
- C. Actasa catalyst in developing understanding of visual loss with sighted children.”
) D. Interpret adjustments needed in assignments or standards in the regular classroom.
f - E. vAssure that the student has all educational materials in the appropriate media. :
F. - Consult with the classroom-teachers regarding methodology to be used as visually handlcapped-
children are included in classroom learning experiences. '
G. Instruct the student in academic subjects and actlvitles requiring adaptation and reinforcement asa -
direct result of visual handlcap .

]
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i1, Educationa) and Instructional Strate fes: Unique Cuirriculum ' ' : o
A. Brallle Reading and Writing — It may be necessary for the teacher of the visually handlcapped to . !
} s provide beglnning braille reading instruction and to introduce the childato such mechanical aspects I
. ‘e " -of reading‘as: top of the page, bottom of the page, use of fingers, tracking, etc. Introduction of
© %5, . wiiting:is also the responsibility of the teach::(of ‘the visually handicapped. Braille writers and. .
i

: e slates and styli are unfamiliar learning tools to thte classroom teacher; the classroom teacher should ™~ . . -
ST . not be expected to master the mechanics of either, The teacher of the visually handicapped %ill T
" to students in theiruse.” , . ' » - S
o B. Handwriting — For the partially seqln child, certain aspects of handwritlng in respect tosizo and
configuration may be the respomsibility -of the teacher of the visually handicapped. The teaching
“of signature writing, and, if apprepriafe, additional handlvrlting skills to’ functionally blind chil-
dren is certainly a requnslbllity.
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. Typewnting For most low vision chrldren and_fucntionally blind children typing will be the
“major means of communication between the child and sighted peers, parents, and teachers, This
‘is a skill which should be carefully and thoroughly taught by the teacher of the vﬁualiy handi-

- capped as soon as the pupil has sufficient motor skills. :

.. Large Print and Optical Aids - It mdy be necessary for the teacher of the visually handicapped to

_help low vision children utilize reading aids in order to fully benefit in the regular classroom,

. Llstcnlng Skills -- Both partially seeing and functionally blind students need to learn-good listen-

ing skills, Llstoning becomes extremely important in"the secondary. grades when print reading

assignments become long and laborious. It is necessary for the visually handicapped chﬂd to begin

, a sequential course of study in the development of distening skills as early as possible. The develop- -
“ment of listening skills is not confined to the use of an alternate reading system. It is important in
“+_ mobility, in social convorsation and in. interpretmg a varlety of auditory signals received from the’

environment. :

Study Skills - Skimmmg braille or large print materials, outlrning in brailie or farge print, search-

*ing for significant information in recorded matdrials, and other skills may need to be taught by th\
teacher of the visually handicapped.

Tactual Skitls— 'Thc‘deveiopmemofmuahhﬂﬁrmtcmﬂdeﬁeadMgoﬁbmuerVkuaily. e
handicapped students should be taught to- use their fingers and hands well in ordeér to explore, . -

identify, and approciate al| tangible materials in their environment.

Visual Efficiency — This underlines achievement in every skill area for -the partially seeing pupil:
academic, | sychomotor skills, self-help, and vocational and social skills. The use of residual vision
is onc of the most important aspects of the curriculum offered by the teach&' of the visually
" handicapped. :

‘Motor Development — The teacher of the visually handicapped must know the potential problem
arcas_in motor developmcnt for visually handicapped children.’ Body image, body in space con-
cepts, visual motor skills. ctc., are included in this area,

Physical Education — This is ‘often a‘problem for visually handrcapped pupils In public schools. v
Students must Be assisted in. undcrstanding and participatlng in team games, Physlcai fitness must
be stresscd. -

. Orientation and Mobility — Much of the orlentation and mobility heeds of the student are the
responsibility of qualified orientation and mobility instructors. The responsibilities of, and the

i .

relationshp between the toachers of the visually handicapped and the orientation and mobility:
instructors must be clearly defined. It is possible that the former will-assume responsibility for =~
. assuring that students develop in sensory motor, gross, and fine motor skills. Visually handicapped .

children must be taught to move: in space, and to be aware of the environment around them. .

They must learn to use tactual and auditory cues to assist and identify their position in space and
_ the relative position of other persons and objects around them. _
Concept Developiment — The teacher of the visually handicapped shares with others the responsip

bility for_thie development of basic concepts by the student. Future learning’is dependent upon

the student’s thorough understanding and association, discrimination and relatjonships.

. Activities of Daily Living — Thorough knowledge of the activities and techniques of daily living
or personal management skills is needed to create independence so that visually handicapped
students may become acceptable and personable beings — free of mannerisms, and socially attrac-

tive to others. Specific objectives include but are not Ilmited to: a) caring for personal needs; -

b) developing adequate eating habits; c) mastering the process and routine of dressing-and undress-

ing; d) doveloping a positive self-infage. »

Reasoning - The ability to reason, especially in the abstract, may requlre specific instructlon fromj

the teacher of thé. visually handicapped. Students may need assistance in the development of

decision-making skills, problem solving, and learning to live with occasional frustration and failure.

. Human Scxuality -~ Toachers of the visually handicapped parents and others share the responsi-
‘bility fos gradual; soquential instruction in human sexuality for visually handicapped students.

Because programs in sex- education for sighted children ‘assume that much visual information has

been ‘previopsly attained, the visually handicapped. pupil may need a speciﬂc curricuium taught

by appropriate, woll-prepared professionals

. “Leisure and Recreation ~ The ‘teacher of the'visually handlcapped parems and communlty '

agencies share a responsibility to expose the student to, and provide learning oppdrtunities in,
a wide vyty of leisure time activitles whi‘have carcy-over value to adult Iife,
. : ' _ .

*




IV Guidance and Counsem ' ' ’ '

A. Guidance and counseling assists visually handicapped students in understanding their attitudes
and those of others concerning: visual impalrment;™in exploring similarities and differences in
relation“to all children; in becoming socially aware of oneself-and environment; in learning accept-

" able behavior, in encouraging social interactions with peer groups; and.in hecoming more inde-
pendent. Parents should be included in this guidance and counseting process. :

B. Career education curriculum that has béen developed for sighted children may need supple:
mentary instruction from a teacher of the viSually handicapped Career education encompasses
three sequential areas: career awarendss, career exploration, and vocational preparation. Each, in
sequence, is dependent upon the other, A curriculum in carecr education for the visually handi-

_ capped may be nhecessary, and implemen\ation of this curriculum may be the responsibility of the

. teacher of the visually handicapped. At the career exploration level this could well mean many
field trips into the commiinity so that. the visuaIIy handicappcd studont will havo exposure to
people and work situations.

C. Vaocational counseling is an intcgral part of programs designed for visually handicapped students.
Career awargness begins on the primary level, continuing with career cxploration and oricntation

-on the intermediate and secondary level. The teacher in conjunction with the counselor should

involve visually handicapped students and parents ‘in this counscllng process. Following. the assess- .

. ment of vocational strengths and weaknesses, the studcnts may participate in work-study cxperi-
ence programs as appropriate, ,

_D. Social adjustment skills are an integral part of the curriculum and assfst the visually handlcapped

student to blend smoothly into society. Areas that must be emphasized arc spatial awareness and

" orientation, verbal aid nonverbal language, self-help skills, socralization proccsses, interpersonal
relations, human sexuality, and real life experiences.

E. Support services to families should include:

" “1. Interpreting implications of visual impairment on overaII deveiopment,

2. Referring to appropriate service providers,;
3. - Encouraging home involvement in program oblectlvcs, _
4. Acting as a resource in the.field of vision. . -0t

V. Admlnistration and Supervisron

' A. Communication with Administrators

Pupil information (e.g,, visual status, grade Ievcl prototype)

Program goals and activities.

Program evaluation.

Screening and referral procedures. : =
Relationship to other regular and special education programs and support services.

- Budget funds to Include funds for travel time, consultation, instruction, salaries, travel ex-
penses, instructional materials, preparation time, conferences and benefits. '
7. - In-service programs by and for teacher/consultants of the visually impaired.

8. Program scheduling to 4llow adequate time for- planning, preparation, rcportrng, commuting, '

.+ ‘instruction and staff conferences.

SunbdbwnNn=

4™ 9. Physical facllities which.include instructional settings, offices and storage space :
" 10.. Advocate of students’ educational/legal rights and provider of services
11, Provide input into scheduling of students. - . _
B. Record Keeping I -

1. Maintain statewide and system-wide student cengus.; }
2. Obtain and maintain student medical and optometric reports,
3, "Maintain records of pupil assessments, individual educational plans, reviews and progress
. reports With signed paréntal release forms.
4, Maintain material and equipment réquests.
C. Casefinding, Student Referral Procedures and Scheduling - .
" ..1.. Actasa vision consultant for system-wide screeniing, materials, foll&v up and mcommendations.
2. Participate in L al ptan for Child Scarch. .
3. ,Maintain a refer(; I/communication system with nurses and other schooi staff. -
i reports and begin notification and assessmont. '
5. Schédule time for\tedching, planning, preparation, travol, and conforences with parénts and
~ relevant school and noi-school porsons. _ ? . . Co 5

‘-

w . - \




. 7. -Prepare a master schedule to be. gnven to the supervisor and the principal of the bullding in ,
. Which students are served.
8. Work-within the framework and policies of the school
Vl School Community Relations - ' S S !

CH
W
4!{
B

Maintain records and exchange inform.nion about vusually handicapped studerds with appro-

priate porsonnel and consistent with school district policies regarding confidentiality,

A, School and Community lnvolvement — The teacher of the vlsually handicapped should be prepar-
ed to lntcrpret the program to school personnel, board of education, and other groups within the

community.
B. Program Liaison e , =
" 1. Private, state and local agencies and schools . S
2. Rosources within the commumty s / '
3. Mcdical specialists : .
4. Placement traf}sttlons R SN ' N
5. Parents ' - -
6. Rolated approprlate speciallsts . Lo : : -
7. - Reereation resources | e - S :
C.". Servicos Development . - .
' l Coordinate ancillary groups and indlviduals such as trans'cribers recordists “readers for;- )
-visually handicapped students, counselors and moblllty instructors. '
2.' Assist in the initiation of new services as well as coordinating existing ones to brmg the varled
and necessary related services to the educational program. _
3. Aitend professional meetings (in and out of the district) concerned with the education of
- .. visually handicapped students.
4. Keep abreast of mew dcvelopments in ‘the ¢ducation of vnsually handlcapped children and
. youth
5. Maintain on-going contact with” parents to assure realistic understandmg of child s ab|l|ties,
progrcss future }oals, community resources, ctc.
) . \
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: | Abstract Lo ..

* Teachers of visually handicapped chiIdr_cn are increasingly expected to serve” .

. . _ . .. pupils who have handicaps in addition tq their visual loss. They must have the
® T competencces listed .in the previous position paper, and they need additional

knowledge in child development, communication systems, behavior manage-
ment, legislation and litigation,-and task analysis. The diversity of educational
. service delivery models requires them to know advantages and disadvantages
of each modeland to have skill in organizing the instructional program in each
model. Teachers working with multiply handicapped students are required to
' - . - possess skills in working as members of the transd:sc:phnary team and in - |
® .understandmg the needs of parents. There are several opt:ons ava:lablc for : ~
preparing for this role. . . S

.
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" . Expansion of the Role of .
the Teacher of the Visually Handicapped: -
Providing for Multi-Impaired Students. -

. Phil Vedovatti ,
‘Coordinator, Visually Impaiﬁd, Northwestern lllinois Association

v .

, ‘ Rosanne K. Silberman _ ,
 Associate Professor, Hunter College of the City University of N.Y.

All multi-impaired students who have visual handicaps are entitled to the seryices of a trained teacher of
the visually-handicapped, Due to the increasing numbers 4f these students enrolling in day and residential
school programs, educators of the visually handicapped should expand their roles, functions, and compet-
encies. Many teachers are currently expected to serve children who have visual impairments in addition toa
broad range ‘of other disabilities ineluding cerebral palsy, hearing impairment, mental retardation, and
vartous neurological syndromes. Meeting the complex educational needs of.these multi-impaired, visually
handicapped (MI-VH) children In a4 wide variety of séttings offers a unique chailengé, which s thelocus of this
position paper, o ' LA S S

1

It is the position of the DVH membershib that all teachérs ol the visually handicappéd have lhe.

competencies qutlined in the publication: Vision Field Must Deline Teacher's Role, Function($pungin, 1979).
" These competencies include the areas of: o B ' '
. 1 . .

A)  Assessment and Evaluation ' -
.'_B)" E_ducauonai and =ymtmcuonél Strategies 0
. C) .. Learning Eqvlronménl
D) Unique Curriculum- _ ' o _ . .

E-f) . Guidance and .Co'unselin'g. | . B | o

F)  Administration and Sup‘erv_IsI;)n

G) School and Community Relations
Moreover. additional spécilic competencies now should be added to tdake.i,_mo account the needs of MI-VH
learners. ) - 2 -

Inthe two areas, Assessment and Evaluation and Educational and instructional Strategies, it is the primary
responsibility of the professionals in the field of the education of the visually handicapped, especially
teachers, to assess and develop, insofar as possibie, funational vision skills in all multi-impaired students”
regardless of the severity or multiplicity of impairments. Of crifical importance is having competencies in the
following areas: ' . _ '
. [4

»

-

A) Knbwledge of the common types of visual functioning dlll@'cultléa in various hand'lcappéd
"~ populations : - o : . o

B Knowledge ‘of the effects of visual l_gé_a on language deve'lopmérif -
C) Knowiedge

_ 'J().- ' |

normal rqﬂbx and movement patterns and their interaction with vishal 1uno_tlonlng '




o C e . P T S - U L -
s e --D)x. _ Knd_whdogol appropriate positioning and handling techniques for multi-impaired students

A © B Knowledg
s . . aclivities, w

e . +{boards. "

kshop tasks, manual communication skills, afig the proper scanning of communication - P _
- : i RRSERNEO _ '

L e
s

0?! the effects of visual loss on the berlormagca of functional vision tasks, i.ﬁi;leedi_ng

FARCEE _ : While certain subject argas in which teachers of the visually-handicapped should be:hained are ¢
- S ' ~enumerated in the DVH position paper developed by Spungin (1979), the emphasis of these competenciesis -

: Sy . dramatically different when the focus if on education of the MI-VH student. Thesedillerences.are particularly
S e o0 . evidentin the lollowing-areas: -, ¢ . ¢ ' C : :

K

e . A) - Educational Assessment and Diagnosis Ca : '
S T T v By Lelsure andﬁecrea’llop R : ' _y
' C ©¢) Human Sexuality .

- L% .D). Mator Developmint
®. . E)

N L ’ Q ' . -
Cognitive Development . . - _ E Coe
g * F)  Social Adjustment Skills - S ~

. ._ e T G) « Career pnd Vdcalidnal Education - S - " - . . _ :

° 5
'/

." C o ~ Other areas of kf‘owledde he_eded by teachers who work with multl-injpaired students'include; * -

e ;" " A Eary child developmenl with specific emphasis on normal and abnormal motor and language i
: - development . . S o I ' |
3‘ B) . Au_qmerilalive communication systems' . . @

[

- _ L Q) ""Princ'i\p'les .ol'g'behavior management

i . +D) Legislation and liigattn welated to children's rights 1o .an education
. . . 3 o v . .

[
. [

o Visually handicapped students willi multi-iMpairments are participating more frequently in diverse - -
. “educational service delivery models and living successtully in varioug types of community lacilities including . * -
® ' their home, group.hgmes, developmental centers, residential schools, hospitals, and institutions. Therelore, o
- additional rolqvamwcdmpetonclos needed by their teachers are: ' '

. E) Task __'analy%aia-tel.evant to _ldw luncliof‘ing students

.70t M), ‘Knowledge of the types, advaritages, and disadvantages of alternate service delivery models = ©
« - B). SKilinorganization | , | '
. -, 1. Time management - ' _ _ .
. . ' 2 Scheduling . ot : . 7 N -
\. DY e .3 Useof sppce , -~ = . = : : . ' _ : .
‘ . A - . _ L . ' N : » . .
L4 C) Appromiale'-u‘mz&llon of support perg;onne!. l.e.teacher assistants, child careor residence workers,
. 1w Teachers of the visually handicapped should be able to function as an Integral part of a transdisciplinary .
T\ team in meeting the Gmplex needs of MI-VH students, They will need'to know and understand the roles and
"7 functiong-olthe various disciplines including but not fimited to metlicine; education; social work; psychology:
occupational, physical and speech therapies; and vocational rehabllitation. They must be knowledgeable in

the terminologles utilized by each. Operating,;as part of sugh a team and offering limited direct and/or . . K

-
‘.

K

consultative services affords'the teacher, ol \ﬂsually_ héndicapped students the opportunity to be both a

e ' teacherfind learner as he/ she demonstrates his/hergxpertise and, in turn benefits from the knowledge and

| " _ - skills of the other team members from various flelds, &l on behall of MI-VH students, Additlonally, the teacher

' of the MI-VH student will be responsible for developing in the other team members an understanding of and - R

v ' ' the techniques for meeting the unique needs of this population which are directly attributable to their visual ;

@ . - impairment. ivalso affords the teachér of the visually handicapped the opportunity (o be an advocate for the - ‘
- multi-impaired student with a- visual impairment. B : ' ' :

’

y
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"need to .have the additional gompetencies as dedcribed in‘this paper which

Also crltica! for such a taacher is an'understanding g! the needs of parents of MI-VH students as well as

- strategies for helping tham to meet those needs. The ability to provide resources and information fo parents,

to serve as an advocate for and with them, to establish counseling and support mechanisms, and lo train

- parents to assistin the development and implementation ot their child's programare all {acets of the teacher's

role in a comprehensive batenl participation program. .

: . ’ H . .
Although not all teachers of the .vloualfy handicapped will. work with Mi-VH students, those who do will
: _ ould enable them to
appropriately servethis population. Teacher preparation programs and sc hool persoffel responsible for the
inservice training options exist. These,eptions could Include the following: - _ '

A)  Specialized graduale leve! tra"*nlng programs’brj teachers of deal-blind and/or MI-VH visually
: handicapped -children ! : - : .

-

-B) Courses designed to provide information and Iechnlddes for working with MI-VH students

C) Summq_;llr;éervl'ce workshops on'\iarlous toplcé relating to the MI-VH student,‘i.e. assessment,
behavior management - S

D) - Utitization of consultants from both the field of the visually handicapped and from blhe&disclpllnes

on a. regular basis.- . . o N '

E) Provision of ongoing alte} schodl topical workshops in areas such a's.vls_idn assessment and

" remediation, feeding, motor development, language development, etc.

. '“‘ %

G)  Utilization of avallable inservice training packages developed 10 t?‘ln stall working withiseverely
* . handicapped students - . : _ ! :

_F)  Opportuhities for v‘laiiaﬂéna to. exemplary 'programé serving MI-VH .children

H)  Training modulés gpeolllcally'qesigned fo train |gabheya ol MI-VH sludénls ' 4

)’ Encouragement for lea‘chor'g of the

visually handicapp"ed;to take additional courses in other
disciplines. . : '

~

~ Planning for the {uture offers exciting challenges and presents us with the need to change. The
expansion of the roles, function, and competencies of the teacher of the visually hant'loapped would

;  enable us to provide the best possible services to visually handicapped students’ with- mulli-

) ‘impairments and it would guarantee thatour (ield would remain in the forelront of special education
in the years to come. T . E ? I C
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Teacher Péépara_tion:"
Continuity and Change

Abstra‘ct

Current issues in general educauon, spec:al education, and educatlon of the

visually hanticapped have an impaet on teacher preparation. Guidelines for

téacher educltion in the area of visual handicaps have placed the field at the

forefront of the trend toward performance-based teacher education: Although

. there is a need for teachers to have generic’ preparation, the special needs of
visually handicapped learers make additional specific preparation essential.
Curriculum development requires active participation of the university student
in the process. Conunumg professional improvement requires C(mpcrauvo work
to assist teachers in upgrading their skills. Long-range planning is necessary in
developing national standards; teacher education centets; curriculum?dovel-
opment; curriculum skills development, development of learning packets and

~ lraining modules, trammg :n using technology; and research s
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*

. Today's |ssueb olten produce tomorrow's change:; they help us to reconsider the past in our search for a
betidr understanding of the present. Since education often refiects current political and sociological condi-
tioAg, 80 is teachey preparation affected by many of these same concerns. Teacher preparation in the area of
the visyally handi¢apped also continues to.changein respohse to present day edugational needs as well as -
to pofitical and other sociological influences. Evan though these programs may haveé a changing focus or - o

. emphasis, they have never been more demanding or more goal directed. Certainly loday we recognize our ' o
identity, yet are flexible enough {§ meet the varied needs and réquirements of the field at large. Téacher ' '
preparation as aiways is Involved in current educational issues and concens. Nationally we are in a strong
position. In the main we have. defined the kriowledge and skills needed by teachers to be elfective, and

~_ geherally we are working at developing that performance in our students. - s

Visually-handicapped education is ahead of other areas in special education. We have already estab- :
lished a field consénsus of program objectives and we are currently: working on a field consensus ol role ’
responsibilities. Thus itbecomes 4 relatively easy taak to define the rolgof teacher prepatation in the area of '
visually handicapped: lo develop the required teaching skifls; to inderstand the basic knowledge of the field;
and to prepare teachers who can perform at an acceptable level of ability. Thus the underlying issue of this
paper is the ultimate usefulness and effectiveness of that teacher preparation program. In other words, for Lo
how long wiil the present day teacher preparation programs continue to be uselul in developing personnel '
© effectively trained to meet the demands of the field? ' Ll ; :

-

It we accept the postion that there are two roles for teacher preparation - the “foliower" and the “leader” . N @
--then.how do these two factors manifes} themselves? A leader is an lhitigtor of change and not merely a o o
feactor to change. A leader is a developer of curriculum, rather that an‘adaptor of instructional material. A ‘ : -
leader spoclallzos‘xin specific content in addition to developing the principles of generic preparation. Bt a ., :
leader is flexible and responsivh to the needs of the field in order to adequately develop pergonnel for that .
field. There are many times when each institution must listen fo the local cares and goncerns of its graduates S
and at the same time be cognizant of national trends and issues. o . -

Currently teacher preparation.is confronting certain issues, such as performance-based teacher eduga-
tion, generic programming, curriculum development and professional improvemant. Let us examine how
each of those may be today's Issues producing lomorrow's changes in preparation of teachers of the visually
handicapped. : . ' e - Lo . '

i

The first cohcerns periormance-based teacher education. Itis impractical to believe that a nationaisetof = ¥
teaching competencies in and of themseives can be responsive to all local needs and situational require- o : .
ments for teachers. It i3 nevertheleas apparent that program-eutcomes, their measurement and the criterion
for evaluation cannot be viewed as inappropriate. Buttyese are not, nor should they be national criteria for

_measuring program $ifectiveness or the successful q::sk)pmom of teaching skills. The goals and objectives
are not an end lh theinselves, rather they serve as guidelines for the preparation of more effectiveteachers. A
statement or list of mastery tasks for evaluating performances is to bp viewed as a milestone in the
development of tacher effectivess - the means to an end. Since the guidelines for eduoation of teachers of »
visually handicapped students have baen developed, the field is well ahead of itself, The current nationai S @)
goals Are exvellent behaviors for performance-based teacher education. smco‘good.guldqllnr necessarily ' /
lack specificity, these may well serve as national standards for teacher prepardiion centers.” . g . S ' !
. Y - . o r X . A Lo

. Generic programming has been a main problem for many teacher-preparation programs. Since training

- programs have lost much of their.specificity, they have aldo lessened their identity. As a géneral statement,

university pérsonnel often do not address the unique needs of sensorial impaired students. School districts o .
recruiting teachers{rom generic programs should-be quite concérned with the overall relatedness of the'total

teacher preparation program, Generic. propa_ratlon' may attemp! to do too much, to betoo inclusive, and also to .

3
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. students has content designed to meet the unique ngeds of the 86hool-aged student, Thib body of knowledge . -

* & nedd to communicate effectively with each other. This tea

~ increasing. Each student trainee needs to be familiar with the workings and operations of numerous aids and

i, ,‘l. AN . ' )

. come too early in the normal Ioa’rnlnb sequence for teachers. However; this does not negate the need for -

much of this general knowledge and for thess skills. But in addition education of visually handicapped - |

‘requires development along with the ganeric preparation.

~ The educational needs of blind and partially seeing children demand more that generically trained
teachers. Teachers of visually handicapped students are mor8than promoters of general education. The
need background, experience and certification in regular education. But in addition they must beAflghly.
specialized to_meet the ypique .needs of visually handicapped' learriers. Our curfent group ¢ visually
.handicapped students suggests more specialization tequired by our teachers, not less. Teacherd of vigually -
‘handicappied students must be competently prepared to leach the-spedciallzed c\,rrlcula to children of -
varying ages across the full spectrum of abilities and sk¥lis. v . :

Curriculum developmentis the third trend to be discussed. As teacher training centers reactto local needs .~
and national standards the curriculum goals and standards will change. Since qurrloulum change may :
involve some of the unknown and unproven, concerned fears may arise In the fact of this.chance. Teacher
preparation must respond both thoughtfully and coutageously. For sure, most change involves muiti-
directional energy: to the fleld and from the field. Since the teacher preparation center and the field at large
both have the best interest of the visually handicapped po*‘l’lon shared between them, they both have the

oncerned response o needs of teachers and
university curricula will manifest itse!f in supportive energids for change. Both the institution and the fleld
need each other in arder tafulfill their own expectations. Both have vested interests in each other. They are
truly working partners in the education of visually handicapped chiidren and youth. University curricula in the

. area of visual handicap are an outgrowlh.__ol this vested interest.

Butultimately the final responsibility for learning rests wl,lh\he university students. They have freely chosen
this area of study, At that point in time, it became their duty to diligently pursue their career choice, their : R
self-destiny. Unless the university studiint is actively inyolved in the iearnip jlactivities of the teacher . = '-
preparation program and committed to the cause, learning does not take plate. Much commitment and - '
sacrifice are invoived. L , ' S .

The ffsurth and final issue is prolessional improvement. Because of recent technological and curricujum * )
innovations there is a need for. continued prolessional development. There are additional curriculum i
-changes through the use of various reading and writing machines or talking devices. The variety of '
curriculum adaplations available lo teachers along with the special skills needed by, the learner are affected
by technological advancements. The amount and. kind of educational aids arid mobility devices is ever . '

’

dedices and in addition be able to teach to the needs ol each learney. i

Wi

Teaching skills in many areas often-become outdated or more frequently need updating. Teacher
preparation programs need o demonstrate their leadership ability in designing unique and,ugetul models for
professional improvemeént. Because of the national shortage of teachers of visually handicapped students,
we must explore various models of teacher preparation. We must bring programs to where they aie needed.

We mugt try.new and creativg approaches ta meeting low incidence teacher needs. L IR

Since the overali child population needs have changed over the last decade, experienced teachers must
expand thejr concepts of visually handicapped children, butiaddition they néed to demonstrate an ability to
teach the child functioning at léwer or preschool lévels, or the child with additional learping and/or” -
handitapping conditions. Many teachers naively state - “I'm not going (Q be teaching a chiid like that!"
Whether they wantto or nol cannot be the concern of the teacher preparation program. In many institutions, all
the preservice students have practice with developmentafly handicapped, preschool or multi-handicapped
chitdren. Other institutions may specialize with other types of children or withrspecialized training needs. The
training model background should be understood before a candidate is hired by the school dibthict. '

Needle;s te state, teacher prépavallon brogram responsibilites are goibg forward. On-goi,ng training has

become edsentlal to continued success in teaching. For the immediate future, it is envisioned that there is a
continuing need to develop long-range planning in y’e following areas: - v

1. National standards from one training institution to -another is in needof future, clarification; -

2. Teacher education centers located for‘hspec!al summer training sessions with exchangoa.ol'_ :
competent staff; N , . - S

3. Increased curriculumn development by recogyk’éd professionals in the field;

4. Continued emphaﬁlo'pl curriculum ekille development for the visually handicapped,;



5 | nmlng packets distributed .to inservice and presewlce |ralnmg snea.

6. Tvalnlng mcdulu developed lor short-term lrainmg in' a specific skill area. R

af - T. Additional skills traliing In utitized lechnology in the classroom;

-8, Rnﬁrch' applied _gq innovative programs and curriculum,

i

These are indead changing times, but the Iield is haallhy \vlth a well deﬂnad body of knowledge. w’
Curriculum is esaantially alive and vibrant. Hopefully, teacher prgpi’mtlbn is contributing to a sounder . :
educational climate in which children are learning. As the traditional patterns of involvement which have 2 .

+ characterized tescher education programs continue, thve field is coming to a consensus in not only structure, o o
but also in natiohally stated standards with delined role responslbmtieo Teacher proparauon will continue - R
that which is uselul and change that which is obsolele . : _ : . ‘ AT

This then is whal is maanl by “teacher pveparauon continuity and change.’ Today's issues hopetully will

produce tomorrow’ 's changes in the preparation of teachers who are, and will be, directing the learning - i

experiences of all visually handicapped children and youth, " --..
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Specialized Certification

Abstract . )

: C Historically, persons with specialized skills have been organized into identi-

; ~ ‘liable groups for purposes of recognition of their unique qualifications. Trained

.professionals concerned with education of visually handicapped pupils have

-~ develpped unique educaonal techniques, specialized' materials and equip-

) . ~ ment, program models, and professional teacher preparation, al| designed to
(B . ~_ provide the best possible education for visually handicapped learners. The.
K . ' moW® to generic teacher certification is threatening the continuatign of this_

. . situation, and specialized pqrsonnel are frequently caught in the crossfire be-

tween generalist and specialist. To be in.compliance with the.federal. mandate,

it is essential that specialized certification be developed and enforced so that
K there can be an appropriate match between d:agnosed student needs and
® _ ' ’ | spec:al:zed mgtructlon \
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.Spe‘ciali_zed': 'C_e"rtification y

, " John q" Stager . :
" Education Specialist, Massachusetts Department of Education C g

From the beglnn{r.lgs' of .clvilizatfon, soclety'h# ‘
" common interests, concerns, skills, and training into identifiable groups for the purposes of recognition,

~ personal improvement, standard setting and ge eral protection of publig interests, Historically, guilds, '

trade-assaciations, professional societies and governmental units have received the endorsement of society

to fulfill those rocognized basicnoeds.  « _ o ' '
So it has been in fhe cducation sphorc...Tho-z::bllc has exprossed its particular needs for the existence of

idontifiable bodics of professional persons trained in‘ certain educational ‘management and instructional

skills in order that the best interests of students may be protécted, and that education professionals them-

v

solves may recoive strength and nurture. This néed has shown itself through the development of a multitude -

‘of formal and informal professional educatléq'_assoclatlohs, and recently through the vigoreus dévelopment

of state and federal bureaucracies orginized to “guarantee” individual clvil rights to a “free appropriate B

public education.”: Lo N ‘ . _ L
“The body of trained professionals concprned with the education of students-with visual handicaps
recently has enjoyed an ever developing pattern of educational techniques, specialized materials and equip-

ment, program models and professiofial teacher preparation. As a discrete entity, the profession of instrug- -
tion for visually handicapped students genﬁrall.y is ‘at an unprecedented high level of development in this.

country. ‘ .

. ) . i : ' :
Simultaneous to ‘this development. has;been even.greater philosophical and tonsequent lega! develop-

ments with regard to the manner in which all exceptional students are managed in an educational setting.

Public Law 94-142 and its corollary state mandates have literally shaken regular and special education in e
both the public and private sectors. Through these pieces of legislation, the ditizens of this country have , °
_ placed their educators “on notice” that aqual treatment, substantive instruction and positive results are to -

be the “bottom line” public expectation for handicapped students. : - v, : _
In response, educational administrators and instructors, for the most part, have cegrouped in order to be

responsive to this public mandate, Procedural safeguards, refined assessment: procedures, parent involve: .
ment; intograted instructional models, revised professional standards, and bureaucratic program monitoring °
have all becomo the watch words of the day, Public fiscal resources, in a period of general decline, have.

beeh sevorely strained in the process of satisfying these.dramatic increases in general public expectation.

Spocialized instruction and etlucational support services for visually handicapped students. have not
been exemptod from these pressures. The cries from teachers of the visually handicapped are numerous and .

moré frequent every day. “My administrator of special education doesn’t really kngw (or want to know)

what my- competencies are, what my appropriate role is, or what the needs of my studénts are.” “The -
forms are filled out, but I was omitted from the |EP conference, so they assigned my student to a ‘resource ..

toacher’ and ordergd-a large print book.” “The town didn’t want to spend any more money, so they de-
cided that the ‘substantially separate class teacher’ could see him when necessary,” *‘The parénts were told

by administration that the new law required no more categorical specialists, so my services aren't required.” .

“A generic specialist has been 3ssigned now to monitor my caseload.” . .

These statements stand in stark contrast to the foregoing discussion. Noncompliance with the law,
educational mal;iracttcfmresulatory misinterpretation and interpersonal breakdowns are all &t work here. In
the rush to provide “soMething” for w‘st_a’ient's “uspecial need,” enormous omissions in sound educa-
tional decision making have taken place. - T B

P.L. 94-142, paragraph 1212.532(0) states, “The evaluatjon (of a student) is made by a rﬁuitldlsclpllhary\_' R

team or group of persons, including at least one teacher or other speialist with knowledge in the area of
- suspected disability,” This requirement stands, therefor$, as a hational public expectation that students

have unique educational needs in ‘spite of worn out disability labels, noncategorical programming require-

.. ments, due process procedural errors and fiscdl constraints. In the fate of treméndously complex processes

“in implomonting this national mandate, insidious homogenlzing.nfluences have crept In which contradjct
© . the logislation’s basic Intent of a “free, pproprlate, public education.” ‘ :
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Spwlallzod pmohnel have In-many cases been cauuht in the crossfire: of the qpeclallst Vs, generalist'
_ conflict ‘which even now ragos ‘g -across this land. Indeed, any professional deserves to succurb in such

“conflicts if competencies can not be convincingly demonstrated The_public, however, has indlcated
through P.L. 94-142 that it will continue to rely on governmental units to provide guarantees ‘that aggro-
grlately_ trained professional educators wilt bo pivotly lnvolved in diagnosing, stating and defending the

I needs of handicapped students.

-States, in compliance with this federél mandate, must pmvide a mechanlsm for techers with specialized

skills to be publicly recoghized as appropriately trained agents.to be used in implementing this public - -
wish. Specialized state centification standards for public and private school teachers of the visually hand- -

icapped, therefore, must be thoughtfully developed and vigorously enforced. It i$ orily through this mech-

anism. that the public has some degree of guarantee that there will be ‘an apprgpriate e match between

dlagnosed student needs an,d speciallzed mst(uctlpn
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* CURRICULAR CONSIDERATIONS =

’ e Syt - : &
. - Visually handicapped learners, if they are.to be given equal access to and equal opportunity to participate . . .
. in an appropriate educational program designed to meet their individual educational needs, require certain .~ ¢
components within the curriculum that are not typically included in the regular school curriculum. The first o
paper included here describes the need for services to pupils that will improve their visual functioning,
namely, low-vision services. . | o . : .
The second paper describes the function of the orientation and mobility specialist in meeting needs of
visually handicapped leatners. Orientation.and mobility instraction is .an integral part of the educational -
program. These two components are nat “extras’ or “support-services,” but rather a right and a necessary - . - *
. part of the curriculum if visually handicapped learners are to have an appropriate ‘educational program, 4

Resources o - o o . R
. ' .. American Foundation for.l'he.Bli.n_d. (1983). Low vision questions and answeps. New York: AFB. _
Barrag#” N. C. (1979). Program to develop efficiency in visual lun(:riunjng. L’Q:)uisvillo KY: Anierican, Printing o
House for the Blind. R o § ' : - TR
Hill, E.W., & Ponder, P. (1976). Orientation and mobility techniques: A guide for the pra(.’tili('mf.'r. ‘New .

~Yor®™ American Foundation for the Blind. A _ - _
- jose, R. T. (1983). Understanding low yvision. New York: Amierican Foundation for the Blind. . o
Sloan, L. L. (1971). Recommended aids for the partially sighted. New York: American Foundation for the .
Blind. - o : L " : S «“ .
Welsh, R. L, & Blasch, B. B. (1980). Foundations of orientation and mobility. New York: American Foun-
dation for the Blind. - ' ' ‘ :
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‘Low Vision: Topics of Concern

* Abstract .

“Visually handicapped children should. be e:ncouraged to maké effective use ofy -

their residual vision through the use of eptical ajds or print reading with mod-
ifications. Chjldren with very limited vision have found optical aids and visual ™
efficiency training esseptial in the educational process. Children should be
assessed ta determine whether they can make effective use of such aids, and .
proper selection and training should follow. Geunsehng with the child and the
parents is sometimes necessary 0 assist in acceptance of aids. Research on the

“elficacy of large print is inconclusive. In general, children should be given the

option of selecting the medium that is most suitable.to meet their needs: regular
pnn( with- magnification or large print.




"< Low Vision: poicBOf.Cdnc‘-e'rn'-_ﬂ

.

- Prdperly prescribed optical alds are devices which are essential for maximizing a child's visualfunctioning.
. o Any child who has residual vision can usually benelfit from the. use of an aid and should receive a clinical
® : . -, evaluation by an ophthalmologist or optometrist who is knowled eable In the prescription of such devices.
- The agency or school providing educational services to the chiid should help the family tq obtain thr prescribed
aids. _ : : : - T , _ . o _

i
‘.

. Whenevefpossible. every attempt should be made to develop a system of lending aids to a chifd for a trial
CoA periad prior to the time a prescription Is actually made. This may minimize the novelty effect of new aids and,

. ' therefore, reduce the chances that an tnefficient aid will ble presctibed. Optical aids do nof “cure"” impaired
® - - _ vision; they simply allow a child to make maximum use of 10w vision. Optical aids may be used In conjunction
o - o N with other strategies to maximize visual functioning such; as environmental modificationg and non-optical

aids. "~ o Lo L. :
. /. o i ) ~ \\\ - . .. . " ] . -l ) . . . :
- 7 - \ Due to the optical restrictions imposed by many aids, some children will require instruction in their use

' P : beyond that provided by the eye specialist. Teachers of visually handicapped children are in a unhique
o posijtion to offer such instruction. They are aware of the relationship between the use of aids and the visual .
(6 : demynds.of school tasks, and are in aposition to observe a child using an aid over a period of time. Inaddition,

: S teachkrs can observe and respond to a child’s psychosouial reactions to the use of-aids. Special education-

; teacheks and orientation and mobillity instructors who received their ‘professional training prior to the
. development of the body of knowledge about optical aids should update their skills through .inservice

educatio g - - Co ' <

4

oL ' Referralstor the prescription of aids can be made on the basis.of teacher observations with respecttoa °

o . .. - Child's measured visual acuity and visual functioning. Children who are tunctioning at levels below their
LY chronological age and crllld?en who have multiple handicaps should not be excluded from these evaluations.

.Ong ot the roles. of the teachers of visually handicapped children is to “perform Junctional vision

assegsments.” (S8ee position paper: The Role and Function of the Teacher of the Visually Handicapped.) With

8
.- lasks which make vigual demands of the child in tfie schopl setting. Th% will provide the eye specialist with
. guideélines for préscribing aids. It is also recommended that teachers accompany their pupils tothe tlinical
o - evaluation whenever possible: In gddition to learning atfout spedific techniques for using,a few aid and
offering information abgut the child's visual behavior, the-teac?:r of the visually handicapped child should

. make recommendation regarding the mounting system for
outweigh the advantages of others In & specific rimnq. L e

T e

- .« o .- 'laurence R. Gardner E L
: ' L Teachers College, Columbia Ugiversity
- . . . A . . . . 7 ) . . .
: . _ . Annpe L. Corn
E . University of Texas at Austin
.. ' L : a r
: ! Optical Aids
' .. h ’ . ’
‘Introduction I A
' ' ; Aithough magnification of objects has been possible for many cen'turies.,tea'r of 'de'terloration of vision
o - " 4 through use, and a lack 6f expertise In the production of lightweight lenses limited the development6 optical
alds until the first half of the twentisth century, N : :
» Optical aids, sometimes refetred to as low vlélon’éids, consist of one or more I_e_riées placed between the
_ eye and the object to be viewed. Such aids are designed to maximize the visual abilities bl individuals by
e o altering the size and/or position of the "prejection” of an object on the retina;They may also affect the amount
/ - of light traggmitted to the eye. Thus, tinted lenses placed in spéctacle frames ¢an be considered optical aids
® o ' when prescribed for the purpose of enhancing impaired.vision. Some electronic aids, such as closed ¢ircuil
_ ~ television systems, are also considerdd optical aids. Optical aids are widely used by visually handicapped
" Children in educational gettings. . : L o 1 R
~ | Position B o - S

parental approval, the teacher may share the ass'exmen'l with the low vision éye specialistalong witha listof -~

.

the aid. The advantages of some aids may. -

1




- Thesophistication of an aid does npt necessarily correspond,with it usefuiness. itis importantto notethat - :
eachoptical aid possesses advantages and disadvantages, and the use of one type of aid may be suitablefor -
_one particular child but may not be-appropriate for another. Some children will require only one aid to meet - -

* their visual needs, while other children will require two or more to accdmplish the'gsame purpose.

Gounseling may be advisable to assist children in the acceptance: of aids. At certain times in a child's
school career (often during adolescence), a child-may become self-conscious about using aids. A child’s
desire 10 remain inconspicuous should be reapected ds long as the child is able to function effectively in the . -
. school setting. The appearance of an aid should also be considered when'a mounting system for-the aidis* .

determined. When aids are introduced at an early age and childrén have devefoped good ha‘blts of usage,.’ . AN

« they tend to be more readily aqc_eptqd than when they are imroduce_d at later ages.-

" Parental concerns regarding the‘use of aids should also be considered. Parents may view an aid as &
.stigmatizing object rather than as a device which promotes independence. The specific use of an aid should -
be oullined for parents as well ag for regular-classroom teachers so that all concerned with the chiid’s
education may assist and encourage efficient usage. .. . - - . J

1
lnlrod_hc%.n/. - :
In the early part of this century, clasges for the partiaily sighted were called “sight-saving” or “sight- .
conservation®’ classes. These classes operated on the assumption thatordinary use of impaired vision, or,in _ .
. particular, the use of impaired vision to the point of eye strain, could cause permanent and irrgparable ‘
-damage to the eyes. It was believed that if .a visually handicapped child could read large print (usually
consideved 18 point) from a near-normal reading distance rather than labor to see standard print (usually

-considered 12 point) at aFsd Teadin ce, then eye strain would be minimized and a child's vision .
-would be Jess proné to deterioration..This is now known fo be inaccurate.

_ -'Lar'ge 'Prin_t '__' |

-y .
(1

. Todayg it is common bellef that, in almdst all cases, use of impaired vision does not lead to any deleterious’
otular effects. Regardless of the distance at which reading materials are held, use of vision by either normally
sighted or visually handicapped childrdn does not harm the eyes.-ThUs there is no medical reasor to

- discourage visually handicapped children from either using optical aids, such as high pius spheres,and/or -
from bringing print as close to their eyes as fiecessary in order to see print clearly. S

_In gernieral, studies conducted on the use of -large print with the visually handicapped have been

* inconclusive and the efficacy of such print remains controversial. - : § ' '

P N . . -

_.Both the use of large print at a pormal ‘or near-normal reading distance (1 0 to 14inches) and the use of
standard print at a close reading distance (for example, 3 to 6 inches) serve the same purpose: both enlarge
the size of the retinal “image" of the print. When light that is reflected from print enters the eye, ftistocusedon

the retina forming a retinal Image: As the size of the image increases, the image is magnified. The size otthe
retinal image of printincreases-as the actual physical size of the print increases and/or as the viewing
distance between the eye and the print decreases. When the retinal image:is enlarged, printusually becomeb

more visiblég to the sight-impaired eye. L -
¥ -t

" Books In standard-size printare usuallyless expensive to use than large print books, even If additional gost
is incurred for optical aidsthatare required IOr.the use of standard print. A book in standard printis also more
accessible and less cumbersome than an often heavy and unwieldy large print book. Furthermore, large print

“books are rarely available to visually handicapped persons aftét high school: if a child learns how to use PN
standard print materials, he will bl prepared for any type of futuré employment where the use of standard print -
Is required, but the sarhe cannot be said of the child who reads only large print materials. .

Poson . e

*
7

It is recommended that visually handicapped individuals use standard rather than large print whenever
possible and when appropriate to the task and ease of use. Large printis recommended only when standard
print Is not within an individual's. visual range "(even with the use of optical aids) or when specific
psychological factors necessitate its use. In general, large print may be.indicated when an individual must
place his eyes at a distance of twa inches or less from 12 point type in order to see the print, or when an
individual insists thatlarge printis more comiortable and éasier to read than regular print, In such cases other :
readiny media, such as recordings and braille, should also be considered. When approprlate.?\e_indlvdual S

should be given the option of selecting the medium or‘media most suitable to meet his needs.

- , . \"' . . . . . . .
JI'W $‘ P S .é)&% ) -50 5 .

. o

-

u

.“




[

-

. The Role of the Orientation and Mobility Instructor
- ‘in the Public Schools -

.~ Abstract

Orientation js the process of making use of sensory information to establish

oneself in relationship to the environment; mobility is the process of moving

within the environment-~Visually handicapped learners require instruction in’

both orientation and mobility in order o, become independent adults. An . _

orientation and mobility program includes the following: assessment in con- .

junction with other’ school personnel; team efforts with regular and special ‘
_teachers to make g_hp—"iﬁslruct_ion an integral part of the Curriculum; direct

teaching of skills;*inservice education for all schooi personnel; public edu- .

cation; and parent education. Qualified-bérientation and mobility instructors ST
~ .are essential to deliver these 3ervices. Instruction should be provided for pupils . -0

with all ranges of vision and intellige;?/ée, inclyding those who have other

_disabilities. - ' : :

, . ~
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~ The Role of the Orientation and Md&bility -
. Instructor.in the Public Schools -

Evereu Hill
George Peabody College for Teachers
© * Vanderbilt: University

' . Tyt

Orientation and mobility {O & M) is an Imbortant and integral part of the curr]culﬁr"n in ihe comprehehsive o

delivery of services to visually handicapped children in public school settings. The O &-M instructor serves.
as a memberof themultidisciplinary team in developing and implementing individualized education- programs
for visually handicapped children. This concept was rainforced with the enactment of Public Law 94-142,
the Education for All Handicapped Children Act of 1975, . . ' :

Orientation is the process of using. sensory-information to establish and maintain one's position in the
environment; mobility is the process of moving safely,‘efficiently, and gracefully within one’s environment.

The ultimate goal of € & M instruction is for visually handicapped persons to be able to travel in any -
environment as ipdcpendently as_possible. To reach this goal, O & M instruction must begin at the earliest

possible age.

Orientation and -r,n'obility in public school settings should be broadly conceived and involve a doordinated

,};rl'iteam approach'in order to meet the needs of a diverse population of visually handicapped children. The

delivery of O & M:seryices should ngt be limited to totally blind students. Preschool visually handicapped,
multiply handicapped, and low-vision children can also profit from O & M instruction. Likewise, O & M

instruction should not be taught in isolation, nor should it be limited to the teaching of formal O & M skills
and techniques. Orientation and mobility- motivation should be-related to and an infegral part of cognitive,

perceptual, sbcj;ial,‘?personality, and language development. )

The () & M instructor is responsible for developing and eonducting an orientation ard mobility assessment
for all visyally handicapped chilgren in order to determine the nature and extent of services needed. ‘An

initial asséssment is corducted to determine each child’s present level of functioning. The O & M instructor’

takes the lead role in assessing formal orientation and mobility skills and serves in a cooperative role with
the teacher of the.visually handicapped in assessing the areas of concept, motor, and.sensory skills devel-
opmerft. Other professionals such as the regular class teacher, physical education teacher, occupational
therapist, or physical therapist should be consulted and involved in the assessment process when appropriate.
Short- and long-term goals are developed (with-input from the parents and other members of the multidis-
ciplinary team), and reasonable time limits_are specified for completing the goals, * - o

IR

The role of the O & M instructor is to teach formal mobility skills to those visually handicapped childr.en

for whom they are appropriate. Formal mability skills include such areas as (a). skills in movement with a". ’
sighted guide, (b) protective techniques, (¢) indoor cane skilyls, (d) outdoor cane skills, (e) street crossjngs,

“and (f) use of public transportation.systéms. - .

" -.Often -because of thne and liability concerns, it.is common practice for-the O & M instructor to be~-~

responsible for advanced orientation skills training, cane instruction, and other formal mobility skills. Formal

orienfation instruction Is highly dependent upon maximum developmentand use of the senses. It entails such .

¢kill areds as the following: (a) ability. 1o identify and miake use ‘of landmarks agd clues; (b) knowledge and
“use of compass directions; (¢) knowledge and use of indoor and city numbering systems; (d). ability to align
the bady to objects. and with sounds for the purpose of establishing and/or maintaining a straight line of

i




'Public Education

travel; (e) se of systematic search patterns to explore novel objects of envuronm(»nts (sell- famnhanzalmn),
(X recovery skills; and (g) knowledge and use of where, when, .and how to solicit aid.
. It is also the responsibility of the O & M instructor to provide visually handicapped students and their

parents with information about alternative systems (other than the cane) of independent Iravcl such as dog

guides and electronic travel-aids (ETA's).

The O & M instructor should also serve as a team memher and -consultant to the teacher of vnsually
handicapped pupils, the regular class teacher, other school personnel, and parénts in the instruction and
reinforcement of cencept development, sénsory skill development, and miotor development. The development
of good gross and fine motor abilities, spatial and environmental concepls and maximum use of the senses
are lmportanl prerequlsnes for formal orientation and mobllny mstrucllon

Inservice Educalion - o N -~

. »

The O & M instructor is responsible for desngmng and implementing ongoing inservice education activities

in the areas of arientation and mobility for Ieachers, other professionals, parapro(essmnals and administrators. -

Inservice aclivities should serve to educate other school personnel about the role of the (O & M instructor
and the goals of Ihe O & M program. Orientation and mobility inservice activities shoud also focus on the
roles of all approprmle school personnel ‘in the development and reinforcement of concept development,

sensory skills lraimng, molur dcvelopmcnl clementary formal orientation skllls, and pre-cane. lorm.nl mol)lhly
skills.

Parent Education ' , _ CE S

‘Orientation and mability instruction will have very little impact on the visually handicapped child if the

parents are not involved in. the process. In addition to working cooperatively with parents in developing
realistic goals, the O & M instructor must develop specific activities that parénts can implement in the home
setting inorder forcoritinuity of instruction to occur. Orientation and mobility déwwities should be deslgned
so that parents and other family members can carry them out in thecontext of their dasly routine through
daily living aclivities, recreational activities, and so forth. b —

The O & M instructor must keep parents informed of their child’s progress and to instruct them in how to

" integraie and reinforce orientation and mobility skills in their day-by-day routines. Parents should be en-.

couraged to be actively involved in their child’s program and encouraged to observe O & M Iessons whenever
posslble ‘ : : . ,

-

Because a great deal of O & a instruction takes place in Ihe community,. it is the one aspeu of the tatal -
curriculum that is most visible to the general-public. Frequently, the () & M instructor has the bpportunity -

to educate the general public regarding the capabilities of visually handicapped persons. Establishing com-
munity relalloqshlps through O & M instrucfion may dispel the many myths that the general public often has
ahout blindness and blind people.

Some Perspectives for the Delivery of O & M Services ' . - | 3

T o . - ’
Schqol districts should employ qualified O & M instructors; they should not use teachers of the visually

handicapped or other school personnel in ligu of a qualified O & M instructor in the deliviigy of orientation’

and mobility services. Although the O & M profession has experlench rapid growth in the last several years

int serving visually handicapped childrgn in public school settings, there is still a great need for these serwces

throughout the country in all settings and geographical areas.
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SPECIAL POPULATIONS -

. The fo’llow'ing three pape}s deal with the needs of special groups within the population described as visua y
_handicapped. The first paper details the needs of visually handicapped infants and young children who must
_have appropriate early intervention progrargs that will prepare them adequately for their future schooling.
: - . This paper was prepared by participants of the Vilith International Seminar on Preschqol Blind and Visually
9 , Impaired held March 31 through April 4, 1982 in Smllsalglu, Arizona. The list of participants is included at
T - the end of the position paper. ' . : : S ' |
: The sécond papef states the rights of visually. hanchcapped children who age also gifted to o progranh that ~ ~ - |
will meet those educational needs ag well. This paper was adapted on ane-prepared by Kathryn 1, Hiegeman *
for the 1981 Commitiee for the Gifted Handicapped of the Association for the Gifted, Theooundil for -
Exceptional Children. : ' .
. Recent changes in the population of children who have both visual-and hearing sensory losses are requiring -~
® modifications in programming for them. The final paper included here details the right to an appropriate .

educational program extending into adulthood for this frequently overlooked group. -

Resources . ' o - - : ]

) . . . . - - S - . F . -
_ "DuBose, R. ,F.' (1976). Developmental needs in blind.{nfan\&)New Outlook for lhe_ Blind, 17(2), 48-50.

¢ o Jastrzembska, Z. S. (Ed.). (1976). The-effects of bh’ndgess and other impairments on early development. New

' York: American Foundation for the Blind. S S _

. Warren, D. H. (1984). Blindness and éarly childhood development (2nd ed:}, New York: American Foun- ; . |

T . dation for the Blind. ’ B S . ' L
Wurster, M., & Mulholland, M. E. (Eds.),(l%.’i).chln mé become everything | can be. Proceedings of the
\ North American Conference on Visually Handicapped Infants-and Young Children. New York: American
Foundation for the Blind. . ' ¥ ’ ' R '




-Programs for Visually Hal’"" capped
“Infants and Young Children o

Abstract

N ..
~.
~——— .

A . i .
Programs for infants and young children and their parents have long been a
part of educational programs for the visually handicapped. Educational services
for.infants and young children should include recognition of the importance

sistent with the family’s needs; carly delivery of the services; individually
designed programs; services of ‘specialists when needed; coordination with

medical services; and professional development for the staff. Specific com-

petencies are needed by the service providers, the suppott personnel, and the

primary service provider, Preparauon programs for these peisonnel should
focus on the acquisition of knowledge and skills in working with'young children

and in workmg with children who have visual handicaps.

*of the family; adequaie support services; services and assistance that are con-
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e . Programs for Visually Handicapped i
. ~ Infants and Young Children
' _. | ,  Written by participants of the Vilith Interriational S_%minar on Presch'ool‘ Blind and Visually Impaired,
® | March 31-April 4,1982, Scottsdale, Arizona. o -

. Practice, experience, research and the literature affirm the importance of the need for early intervention that -

will enhance the development of infants and young chiidren with visual impairments. Expert assistance through
appropriate educational programs is especially critical in order to support the family, particularly the mother
or primary care-giver. Servioes for visually handicapped infants and young children; and their parents, should

® . be avallable as soon as the impairment is recognized. This position paper outlines basic principles that must

' *be addressed in the implementation of early intervention education programs. Although in prevalence, blind/ -

visualfy handicapped children represent the smallest group among the “exceptional,” they have the most -
differentiated needs. Adequale services for them and their parents must be provided in a society committed
to the education and well being of all children. . : . .

Developmental Neede ' . 3

® Blind/visually handicapped infants and young children have unique developmental needs. Vision is the
| ' primary organizing and iftegrative sense lor the sighted child; the remaining senses; particularly the tactile
andauditory, become mast important for the child with a visual impairment. These senses can seldom be
used optimally by the child to.organize and integrate his world unless specific training, particularly in the
~ areas of symbolic operations and concept development, is introduced to maximize efficient utilization of all’ .
' senses, Including residual vision. The child with residual vision requires specific training and activities
. designed to promote optimal use of remaining vision. An intervention program that emphasizes the teaching
o : . of parents fo teach their child must be provided to fﬁcilltate this process of learning through all sources of
) sensory input. : ' ~ ' v

The blind/visually handicapped chlid’s orientation to the world around him is different from that of the
sighted child. This dramgtically influences develepment in ail area, including cognitive, affective,
psychological, motor and exploratory learning, making early -intervention, direct teaching/learning and .
provision of many and varied experiences mandatory. When a visual impairment Is compounded by other
® : ) handicaps, additional needs result that may.require the attention of professionals with expertise in other -
areas. Regardiess: of the extent and types of impairment(s), coordinated assistance from qualified -
professional persons with knowledge of thé effects of a visual Impairment is essential.

« A visual impairment has an immediate and lasting impact on the family. The psychological reactjon -
experienced by parents, brothers, sisters and extended family members at the time of diagnosis cannot be . IR
- overemphasized. From the time'#e visual impairmentis identified, the family ahd child should have available o
® - ongoing, individualized support and-services. A primary focus should be on the establishment and fostering
: of a continuous affectionate bond between parent and child. It is essential that all involved parties work.

togethertoward the common goal of facilitating the child's.optimal development.
. . ) ] _ -
\ ‘Recommended Practices _ " Sy
. Blind and xieually handlt}gpaed infants and young children have the séme needs as all chlldror'\.’They are
imore allke than different from other children. It (s the differences that must be addressed by specialized S
. educational programs. When vision is impaired, learning is often disorganized and fragmented; all areas of e
/. development are affected and concepts are altered, The biind child has access to learning about the world o
/ _ only when the primary care-givers congciously and consistently provide experiences that make maximum '
: use of all sona\i'ohannels. Systematic learning does not ocour incidentally nor sp\ontaneously. .

- Educational sdrvices may be provided in the home, day schools, ce‘n‘tg}s. residential schools, or in ahy
N combination of these settings. Regardiess of the setting, effective into;vdntlon practices should include: - ~ = - - '

. 1. recognition -and acceptance of the famlly as the most Infiuential factor in the child's growth and-"
developmant; i : - . K 2 3
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Co. 2 tmmedtate information and euppon services designed to gtve comfort, eeeurence and conﬂdence geered

e towerd the development of ettectlve parent-chiid interaction; . .

3. bervlcee and aeeletance that are trequent ongoing, and teke into eccount the lamtty 8 vatueq. needs and
preferences; o o

\ . = . - { ' = L A
_ ’ / - 4, comprehensive services made avatlable to chiidren and famiiles as soon as the visual thatrment is
' ° recognized, - _ ,

5. services and programs lndtvtdually doetgned to meqt the global and specific needs of eech chtld v

. 6. lnetructton and expertence in ﬂatty life ecttvttlee that will enhance the cognitive, eootel attectlve -and
physical development of the chiid;
7.servicés of specialists who are approprtatety trained inthe educatton of visualiy handicapped chiidren and. '
4n the processes of assessment, ptannlng. evaluation and program ptecement. i

8. coordination with the medical community as a partner tn the ptovteton of comprehenetve eervtcee tor the{i, _
visually handicapped child; : ) _ . - : [
9. ongoing inservice and"proteaeIOnal development for all staff as weli as uarente._. |
;.
These prtnclplee apply to services for all blind and vteuetly handtceﬁped infants and young children,
<Including those with additional impaitments. _ »
Competenclee and Functions of Pereohnel . . . ’Q

v ’ \( . X ®
The development of vteuetty handleapned chtldren is a complex process-the understanding of which

demands a variety of special skilis and knowledge on the part of professionais. In addition to the specialized

professional competencies of the numerous service providars, such as teaghers of the visually handicapped,

orientation and'mobility speciaiists, family counselors, speech therapists, soclal workers, phygical therapists,

occupational therapists, medical and heaith care workers and others, additional competencies are needed to _ :

provtdei eﬂecttve and etttclent sarvice to visually lmpatred |ntante. young children and their tamtltee. R ' °
Service Providers. All service providers for the child-an tamtly shouid have knowledge of normal tntant o

and early childhood development including visuai develo ment in addition, they ahouid receive ongoing \

inservice education on the foliowing: _ -

1. knowledge of the nmpact ofa vteuat tmpetrment on early childhood devetopmentw - ' ‘.""

o !

2. knowledge and understanding ot the impact of the ettolocy of. the visual impairment on behevtor end
development N _

3 knowledge and understanding of the impact of a visual impairment on the child, temtty. and eoclet
environment. . \ :

Support Pereonnel In addition to the above, eupport personnel should demonstrate the abliity to adapt their _
specialized training to meet the unique needs of the blind and vteuatly handicapped infants and young : e
v chiiden. . . C

Primary Service Provider. The phimary eervtce provider should have the to&ow’tng addifional competeh-
ciés: . o B

1. skill and eensuttvtty in working with the parents through effective communtcatton and the ablllty to ehare
and exchenge methods that will enhance the child’s overali de topment. ) ' ®

2 aboﬂty to eeeees tuncttonel vision end to plen effective strategies tor tretntng vleuel efficiency;

3:abliity to adapt-and use developmentet eueeement tnetrumente deetgned for normal ¢hiidren as well as
". those specifically designed forvisually hendtcepped infants and ohttdren. .

pecitic neede of the child and his/har family, and to ooordtnete and implement a8 3& g “»

4. ability to identify t
eda utilizing support personnel and.other community resources. a ‘

program to MOOQ l

~ Since many visual handtoepped dnfants and young ehildren have additional hendloepi, gervice _ :
personnel also rieed to have an underetendtng ofthe tmpeot of combinations of handicaps on thechildren . , i

) - v PR / )8 : '
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4 - -0 and tholr dovolopmentln order to provlde aupport and aaeletanoe to paronts whlch will asalet them to better v
' ' understand apd acoommodate for their children's epeoltlc needs. * .

® o © 7 Additional oompet'”ncteé may be required of prolessional personnel when servlng éﬁl’ld"ré’rigoﬁi"afveﬁe f o
: -geogrephlo. ethnic and economic communities. A j

[

Responsibiiities of Perschnel Preparation Facllities s N

o la lmperellve that individuals de‘llgnlng and implementing training. programq tnclude the totlowlng
' consgiderations for preparlng personnel to work with biind and visually hqn(tlcapped lntante and young
o | ' - -ohildren:. : ] - :

General Personn%_Preparatlon oW L N

AN

- 1. Training options should be developed for il levels of personnel ln@dlng paraproteselonals and volunteer X AR :
statf who are or will be working with visually jtmpaired lnlants and yoyng chlldren S L 3__~.. Lt ..
'. 2. Generlc lRtroduotory speclal education courses should Inolude apecltlc components related to the bllnd
3 ¢ and visually handlcapped infant and young chiid. PR _ e o cov e
P : . Specific Personnel Preparation: For those provldlng cllrect servlces to blind a‘no vlsualty handicapped U
: ' fants and young children, such as teachers and pnentatton and moblllty speclaltsts. personnel preparatlon L -'.
rograms should include: » ' o

':.. -Ae—‘..\ .‘0_

' * 1. 8 minimum ol one course in early development and methode for teachlng the vleually harldlcappod lntant
® _ , and young child; . A '

2. a minimum of one early chlldhood practlcum placemem‘

3. exposure to all- servlce dellvery optlons fox lnlants dd young chllﬂren through field vuslts end/or

. placements; . | | S
) . 4. provision for the ongoing professional development ol certltled or prevtously trelned persbnnet through ﬁ‘%# :
‘: o speclal ‘seminars, guest speakers. and specially deslgned couraea\ NI o T
. o E.Q.LUJ.&L Personnel preparation facilities should develop outreach trelnlng op‘tlona lncludlng medla and "
s . Independent study packagestorlndlvldualswhocannotattend tradltlonal clasaes T heseactlvlllesshould be L
*  included in program planning: L . S :
. - 'y . W s
. B "1, cooperative arrangements between colieges/y nlvereltles and. direct: service provcderd 80 that ‘he-. '
development and implementation of the preparq jon program for all peraonnel beoomee 8 cooperatlve. N
continuous and comprehensive etlort L g
. ) program coordinators work with other dlsolpllnee (l.e. medicine, ps chology. soclal worlt nurslng.
: ~ occupational and physical therapy%publlc healph, and other 8uppoit parsonnal) 16 insLire m&tm%mrrar
' ., . visuajly handicapped Infants and y tlnq childrgpdire addlessed at both the preaervlceend lneervlce lqvel ‘l” i .
‘for all support personnel.. o N , i L
. L ) - Participants at the VIlIth lntemetlonil '
' SQmInlr on Preschool Blind and Visually Hendlcepped
ot | . ‘Nancy Akeeon _ o Mary Ann Lang 0l Mary Reld . - ':,
' : Elaine Baldridge . Berthold Lowenfeld © Marguerite A, Smlth i
: . ’ Dottie Bridge . : ‘Irna G. Marshall. ~ -~ "$tuant W. Teplin
.. : Ellle Clauson . Suzi McDonald - Eldlgp M. Tobin
. " Betty Dominguez. Pauline M. Moor - -~ - Chns Tompkins
L. . -Kay Allcyn Perrell , Sheri-Moore ~ 7 Alex Truesdell
- \ . - 77 TDonna Helner T . Ardis Pitello Beverly Ware
. ' Gail §. Hyntington : Sherry Raynor . : -
. ) ./.! '
S ] . '\
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. By o | Education of Gifted
' . ,Vjsually [landi«_:apped Children

Abstract a A
Among the population of visually hand:cap ped children are some whd arg also "
gifted. These tend to be unserved or underserv ifted/visually handvcapped 3
children include those who dnsplay high Ievels of performance in general
intelligence, specific.academic apque, creative or productive thinking, ledd-
 ership, and the visud! and performing arts. Cifted children who happen to be "
_visually handicapped encounter pmbiems in’ identification, curricular modi-
fication, trained stafl and support sarvices,and psychological peeds and coun-
seling. Planning and mplementmg & progr"am requn;es cooperation between
specialists in the areas of the'giftéd and e visually hand:capped Educational. -
. placement may be in a program for visually.handicapped students, a regular
class, or a program for gifted stutlents.. Special -attention must be given to the
. seleciion of personnol who will/work, w:th lhese pupols R

AL
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o Educatlon of Glfted o
e Visually Handrcapped Chlldren -

| : - . _
o . A \ . AnneLCorn' e, : o ,
- B . ooy a4 Univaisity-of Texas: at Austm o ' ' ¢
e, ' B \ ! "y
@ ' - I Qa-raldrne SChoIl . .
S B R Umversrty of Mrchrgan ) -
o S OV.MOW . . : AR ’\, ' F N
o . . Gifted handlcepped students have traditionally been underserved and rntereet in thelr education has only '
| S recently begun to surface. Thare have been historic patterns ot discrimination affecting their lives and
| educational opportunities, e.g:, underemployment. ‘Receny legistation has spurred public interest in the
| _ handicapped and peéople feel an urgency to comply with mandated guidelines. The disabled have suddenly
| 4 become a visible minority'as accommodations in_public buildings, signs and reserved parking spaces
| " demonstrate their rights. Strong edvocady is needéd, however to heighten public sensitivity to the problems
" E of disabled students who are elso gnlted ™ . ‘ . /
* Who are These Children? R : -
S ,' -Gifted end talented children are those rdentttled by professionally qualified persons who, by virtde of L
. ~ outstandlng abilities, are capable of high peiformance. These students require differentiated programs '
. . and/or services beyond those normally provided by the regular school plogrem Gifted and talented students
; ' include demonstrated oy potentially superior abrlltles in areas of: . N
o . e General intelligence ' ' S . _ LA ' S
' o Specific academic aptitude \ : ' '
o Creative or productive thinking . , .
o Leadership e v - : _ '
. o The visual and performing arts o _ A
. Any (':oniblnatlon of the above - _ _ ’ -
e Who are these children we call gitted/ vleualry handicapped? They maylbe defined as gllted chrldren who.
' N ere eleo identified and ellglble lor gervices for the vlsuelly handlcapped .
Special educathnal pr0vlsions must be made in order for these children t0 achieve their potential. To be
~ ' adequately served, they need to be identifled and provided with a well-planned, systematic etlucation based
" on individual needs, abififies and disabilities. Education should do more than help. gifted/visually
S . handicappedchildren survive. An appropriate edycation requires the cultivation of the etudentespeclal gifts
o . and talents, in addition to Teetrng unique needs as a visually handrcepped person.
 Problems in \dentificatior and Placement ' -
4
C ‘Children who must Intggrate theee two exceptlonalrtles ‘their glttedness am their vleual handicap, need a
) program that responds to their speclal needs in theee lour categories: .
@ o - e ldentltlcetlon ' / - 2N ) : : :
. ~« . e Gurricular modifications S} : ' ,_ X
' . e Traited staff and support services o ‘ ‘ ‘ '
- ;e Psychologlcal needs and counsellng , ' .
N~ Whlle there is no one program or prototype suitable for gifted / visually handicapped puplle all four areas
: ‘ should be cmsldered in both program development and pupil placement. In the United States, Public Law
I I Lo 94-142 guariitess the edudation of handicapped children in the “least rastrictive environiment.” How can we

N identify these children and provide access to a challenging environment? The.identification process must be ,
. " _keyed into proper-placementior the individual child. In some instances this may bera program for the visually
hendlcdpped. a reoular clagsroon. wlth support eervicoa or & special class: for gitted students of another




-

- onthe Handicapped should include a person knowledgeable in gifted/talented educaflon This;might aid,

_ Improved Educational S8etvices ’ ' ’ ' et T _ . ' . - .

' .Imptlcatlone of.visual impairment for the Idertttttcetton process. - oo - | ' .

* o Adaptative strategies for assessment and lnterpretation.ot resuits. : ' S

- and services needed to achieve those objectives and not eolely deficit-oriented |EPe (lndlvtduel Educetton

i} ’ .

setting tor the hendlcapped wlth support from & epeoleuet in educetlon of gifted’ etudertte Thie p?oceu must

consider not only the types of placements’avaiiable but also make recommendations ori epproprtate
curricular adaptations, eupport urvloee ertd required learning aids. D *_\

étt:tentttytng giftedness in isually handtcepped children is a complicated process at best Norme are not
always weli-established {or hdapted editions of tests and much research is needed in this area. Barriers to
assessing true potential are caused by additional factors such as poor self-concept or apathy.on the part of
the child who has not been exposed to a challenging environment. The TAG (Talented and Gifted) Committee

considerably in identification and programming foi gifted/handicapped children. Identfttt!ﬁtlon and
placement should stress the development of appropriate goals and objectives fodeducational programming

Plans). _ _

: Identmcatloh assessment end progremmtng must attend to strengths as well as weaknesses and carefulty
provide children with services in the least restrictive environment. Parents should be fully advised, consulfed
and tntormed concerning their child's total needs and iearning requirements; Approachea to parentconcerns
regarding educational placement need to be clear and comprehensive. A prlmary concern is that children -
'shouid not become dead-locked into a paiticular placement aiterpative- because of visual disability. They
must receive appropriate instruction in a non-discriminatory educational gystem. In-any case, no matter what
the placement, the-child must be prepared to live in a non-hand|¢appe®§ non-segregated world in w
hle/her gifts and telente will be valued along with the non- hendt apped gltted

%“

-

There is a gredt need for communication betweeh educators of the gifted and those concerned with the ' A
visually impaired. This cooperation will benefit both groups by focusing on the full range of human AR
development towards potential. By ecknowledglng special needs among the gifted/visually handicapped, . -. - '~
the level of instruction for ali children will be stimulated. In addition, combined effbrts are needed to promote o F
research and to encourage application of theory and tnnovettve programs . S

There must ‘be appropriate tralnlng in both inservice and preservice courses tor educetore tt they areto - S
realize their obligations to students who are gifted and visually handicapped. There are specific ways to
provide improved educational services thatapply to both the regular and epeclel educator. Realtetlc teacher
tratntng programs should stress competency in the following areas:
* Knowledge of student abilities and disabilities and how these |ndtvtduat dtﬂerencee affect learning. T

° Competence in méthods of disability-related skills development and compeneatlon . RS \\ T .._

® Adaptetrve strategies neceeeary for currlcula modmcattone

¢ Proficient and ludtcloua use of devlces. elde. technologlcal equipnvent, and other resoureee and eupport C
services. ‘ » ' '

L3 . . R
- . - R t

¢ Awareness of the peychqjogtcel and' couneellng needs of the gmed handlcepped student. ' : ' L -

.« Demonstrated attitudes of cooperation wlth educators of the gtfted since td§mwork is a necessary' part of ' o 4

educettonel services. - _ . } . Y

.- Ceretul atterition to the development of the students’ social skills and relatlonet’vmt both normal and S £ .f-:.
dlgabled peers. _ ‘ . :

’

7

. ) \
. Good lnterpereonat relations with parents through provlding tntormetion. edvleement. dnd euppdrt t0 th&h . R
. Ftealtetlc expectattona in regard to bothr gltte and disabilities. - - ) ¥

-

A weli-trained teacher with adequate eupport eervtcee determines, to egreat extent, how eucceeetully the S
gifted/visually handicapped child meets the challengee ola demaudlng env‘ronment oo o ti*\

o e - L ‘i”
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& o &xplndlno!-l_orlzonl o, . | | ) o S
. | v . Beginning with early childhoad, exposure to community learning expﬁiences shouldbeanintegralpartof . * B
_.i - - -. the gifted/visually handicapped ¢hild's educational program. Maximum efforts must be made to establish S

linkage between school and community and development of learning, alternatives which mainstream }
. students nto ohgoing community-based programs. It is'very important for gifted/visually handicapped ' N
" students to participate in internships ang other community-based projects so they will be.able to relate, work ol
. + and fungtion with ease In the community and have the gpportunity to serve s a tutor or volunteer. Public .. / °
: : awareness and support are required since the spacial needs of visually handicapped students must he* - '
assisted by financial and human resources from both the publ“} and private éector. These learning
® “experlences provide exposure and exploratory opportunities not ordinarily available to digabled students.
- ' Gifted students who are visually handicapped must be given opportunities tg:compete successfuily notonly
v . .. - . inschool and similar settings but also in independerit world-of-work situations. Advocacy myst bestrong to
DK e . solicitsponsorsand ,_ﬂentors to bridge this gap which has been a chasm legving many gifted individuals who  : .
- o 1. are disabled either'unemployed or underemployed. There iy a visible leadership of some gifted and .
e - +handicdpped persons who have been advocating for the civil rights of handicapped chiidren. These leaders -
C - . ' ~inliaison with parents and educators can affect how and to what extent society responds to gifted children’
'. L _ with disabilities. Thase children need assista'nc\f{om ali guartersif they are to enter adulthood as secure and
valued:individuals who have the potential to make significant contributions to society.

NOTE: This position paper was ,adaptod'lrom one prepared by Kathryn T. Hegemah. for the 1981 Committee

Iorﬁme Gifted Hindicapped of the Association for the Gifted, Council for Exceptional Children.
4 ~ . - . s T . / .
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‘Services for Deaf-Blind Children and Youth: .-
Commg of Aget . |,

Abstract

. Educational programs for children who have both visual and hearing impair-
“ments are undergoing changes because the current groups are a more multiply

handicapped population than those prior to the rubella epidemic -of 1964~
1965. Because of the low incidence of this population, federal- assistance’
continues (0 be nécessary. Early interventian is essential. Problem areas include
lack of consistency among states in the definition; insufficient fundis g, need
for curricular ghanges because of the: changing population; need for & varied
stall qualified to meet the varied needs of the children; and need for facilities
that will prepare pupils for ultimate placement in the community. There is a

-

particular need for communication and coordination of eflorts between the
teachers of school-age ch:ldren and the trainers of adults.™
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Introduction : , o
Prior to the rubella- epidemic pf 1964-1965, the numbser of newborn' deaf-blind infants was dstimated to
be-140 per year. During the-epidemic this number fose to an estimated 2,000 per' year. More recently, the
number of deaf-blind children ideptified annually whose conditjon is due to genetic anomalies, congenital
malformations, and infectious disease.rerhains at approximately 2000. Advances in medical sciente, while
reducing infant mortality, have contributed to an upsurge in multiphe birth-defects including deaf/blindness.
Although the pre-rubella group of deaf-blind children could genera _
but communicatively delayed, this. cannot be said of the population afected by rubella. The-rubella virus
caused additional handicapping conditions such as mental retardation, phfsical abnormalities, and emotional
disturbance. In fact, the multiplicity and severity of the handicaps made- théyquestion of primary disability.a
moot point except for mandated classification. purposes. It became apparent that the presence of these
.additional problems did not merely add to the individual’s prablems, they multiplied them. Accordingly, the
few programs developed for the pre-epidemic population were not equipped to program adequately for the
multiply handicapped rubella children, but they did serve as the foundation for the emerging programs of -
the late 1960’s and early 1970's.” : ' _ v : '
The epidemic of 1964 highlighted the lack of facilities, manpower, and expertise to meet the needs of
these children. Enaciment of Public Laws 90-247, Part C, amending Title VI of the Elementary and Secandary’
Edycation Act-in 1968-and 94-142, the Education for All Handicapped Children Act in 1975 provided the’
 financial impetus for the growth of programs to fill those voids. Now, almost twg decades later, the first deaf-.
*blind children of that epidemic are reaching-adulthood.” > , :
Sirllarly, the time has come for programs for the deaf-blind to reach maturity by (a) evaluating lhurpsel\;es R
with a critical eye toward improvement; (b) establishing a sustaining source of local funding in spite of
continued, although-reduced, federal support; (¢) developing staffing patterns reflective of student needs
rather than agency tradition; (d) developing curricular offerings reflective of student needs rather that staff
training and background; and {e) developing further awareness of the education needed by deaf-blind childron
to survive; let alone succeed as adults. With these challenges in mind, it is time to move forward by solidifying
existing programs (implementing change where necéssary) and creating new opportunities where deficiencies .
currently exist. ' ' '

b,
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Solidifying Current Practice

There are currently several aspects of services to deaf-blind children and youth that are noteworthy and
warrant continuation, among them the federal role and early intervention. t

L
The Federal Role

Low incidence figures for deaf-blind children in the general population make research, staff development,
and regional coordination extremely difficult. The role of the federal government in fiscal and programmatic
leadership must be, maintained to insufe coordination of the life plan for deaf-blind people. -

. Therefore, the fdderal government should continuie to broaden its role in determining the size and char-

acteristics of the deaf-blirid population, in-fiscal planning, and in the appropriation of funds. - r
Early lntg[yentioh ' o o . ' Loy

Efforts of selected states to provide .ea;ly intervention and infant stimulation must.be strongly reinforced
and those efforts expanded throughout the country. An infant born with hiologic deficits such as deafness or |
blindness or a combination’ thereof assumes a risk of developmental attrition equal to or greater than the
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be described as ilteHectually normal - -,




i _ _ L )
hiologic insylt. Intervention programs for deaf-blind infants can be fully effective only as a component of a
~ broad-based service delivery system. The elements i}\ this network should include early detection, medical
‘*djagnosis with treatment, infant stimulation, and parent.a'nd-vfamily counseling and education. . Therefore,
enacting legislation .in all the states fhat mandates services to deaf-blind ‘infants’ angl youth from birth is

_essential as an adjunct to the federal impetus. R N

“implementing Change. .+ _ o ' K ’ S O

past practices with the pre-rubella deaf-blind population (gund primarily in residentfal facilities for the blind.
In many cases, recent findings have shown the need for change; or in some cases total abandonment of such
practices. One area that does hot réquire change but needs uniformity is the area o_f defigi)lon.

W
“... r

Deaf-blind children are defined by Public Law 9 -230, Title VI, Part C, Section 622, as “.". . children

~ who have auditory and visual handicaps, the combination of which causes such severe communication and

other developmental and educational problems that they cannot properly be accommodated in special
education pragrams solely for the hearing handicapped child or for the visually handicapped.” :

The variatjons in definition among states Cause problems: when students change prpgrams. Universal

cceptance of the federal definition would not guarantee similarity or agreement since there remains some

Definition

t

~ of both vision and hearing services to an individual who has both impairments.

State/Local Funding~ ' ' _ - ) v

. - A
~ Appropriate levels of state ahd local funds must be available to support programs for deaf-blind students.
This should not be taken to indicate the' need for locally based programming. In fact, & number of states have
good reasons for not providing local pablic'school programs. Such-factors-as the rural character of the state,
‘small numbers qf deaf:blind children, existence of high quality private programs, and scarcity of qualified

teachers adversely affect the capability of local public schiool programs to provide high quality programs.
- However, public schools do have the one factor that deaf-blind education needs: steady, secure financial

need the solid Base provided by local, tax-supported funding.- 4 4 )
States should encourage and assist local educational agencies in the development of interdistrict agrée-
< gments, cross-county copperatives, and regional centers where individual districts cannot meet the peeds of
ﬂis low-incidence group of children. o » -

’

During the past decadg, cutricula have begun to move from the traditional academically oriented programs
to models that focus on developing necessary compvns'sa!ory skills. This trerid must be continued and inten-
sified; and facilities should reflect this move toward increased emphasis on total life skills instruction, including

I the areas of eating, toileting, dressing, mobility, and safety. - : .
- .At the same time, it must be recognized that within the deaf-blind population there exists a wide range
of needs covering a broad spectrum of curriculim areas. A continuum of setvices must be available to
guarantee the appropriateness of programwming for each deaf-blind child. , :

*The focus on the development of language and communicatian skills must be intensified for that portion,
of the deaf-blind population whose intellectual leve! indicates'-thatlthe' sensory impairments are, in fact, the
primary disability. S T o :

The more intensive prevocational and vocational experience for deaf-blind youth must be prompted if

. sticcessful transition from the school setting to the wark setting is to be achidved. T % :

These recommendations are important ‘and essential in their own right, but they take on even greater

+_ significance when theit effect on staff and facilities is understood. -

v
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atterns . . : oo . ..

icular changes continue to be based more on student need,' 50 also must the staffing patterns. The

municaNen specialist now hecome essential components of the educational team for many deaf-blind children.
The staff experienced in sensory stimulation, motor integration, and total communication techniques become

The last 20 years have seen the development of a rhyriéd of practices. Many of thgse grew rapidly out of -

"~ subjectivity within the definition; but it would give consistengy to the teym “‘deaf-blind” based on the provision .

support. Programs relying on federal grants are shakey, at best. Future programs for the deaf-blind population

[ therapist, occupational therapist, mobility specialist, rehabilitation instructor, interpreter, and com-
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v o0 o essential to c{frrying.”out curricula and implementing students’ individualized education programs. These
- sefvices ¢an no longer be viewed as ancillary to much of the deaf-blind population who have multiple and
severe disakjlities. For those professionals trained in traditional programs for deaf or blind children, there

¢ a - exists the nedd for extensive retraining and refocusing. Continuing education and practica in the area of dedl-
blind, and/or severely multihandicapped are essential as they modify the extsting skills to the changing neéds
~ of the populatipn. d . . : . .
.o - Facilities o S a o

Most existing facilities are ¢ither too spacious and sprawling, making even limited independence imprac-
tical, or too small andsegregated, making integration impossible. The development of_facilities providing
the necessary instructional areas and degree of safety and including the availability of integration both-into
thé community and with gommunity need to. be developed. Therefore, materials and facilities should reflect
_ the increased need for instruction in independent living skills and prevocational education. Increased amounts
e . ofinstruction should take place in apartment-like settings or In sites appropriately designed for work activity,

"~ working, and/or production capabilities, R ! L ' :
.~ Finally, those responsible for services to the deaf-blind children and youth of this country must recognize
that; ‘although they should be viewed as a disctete disability group requiring protection in school code and
. state regulations, they aré individuals who have within this extremely heterogeneous group varying needs
 requiting vdried solutions. ' : ;

-

‘Creating New Obpoﬂﬁnitiés . - " : . . ' s
[ ] T + The following are Ghallehées that remain in eddcating deaf-blind youth:

. @ Development of strong coopetative ties between teachers of deaf-blind youth.and trainers of dcaf—.hii‘n‘d .-.'-
Ce, adults. o - : o oo _ '

¥ ® Development of subsidized training programs aimed at producing specialized personnel equipped to”

N © work with high-functioning deaf-blind clients, with skill in manual communication being a required

part of staff preparation. o ‘

- ® Expansionof current training programs for deaf-blind students lo'incl-ude the needs of those who are
severely mentally retarded. ’ ' :

. ' , - ®-Expansion of current teacher training programs for teachers of severely mentally retarded children to |
*  include the needs of severely. multiply impaired deaf-blind students. ‘

-® Development of-diversified staffing patterns working toward total life' é@ducation and comr{\unity inter-
® ) . action for dealblind youth. Special emphasis should be placed on developing prevocational andtran-
- sitional prog,‘rarhs preparing for entranceinto a range of adult sert\?'t;ﬂs. Movement,from levels of dependent
functioning Yo independent functioning, not pecessarily gainf Ic[nployment, should be an acceptable .
program goal. | . - CTE L m ‘
e Development of programs emphasizing appropriate re_qeatign'hnd leisure activities. Special emphasis
on helping high-functioning deaf-blind students to be ‘mte_graled within existing conimunity-based rec-
reation programs should be encouraged. . . . N v
. Increase in the integration.of deaf-blind children into community-based programming through the use
) of interpreters. - e o L o o
® Coordination of services for de f-b_lin'd ,peréog_s' at.the decision-maldr_\g levels within the hierarchy of

P 3\

social services. : T :

. _ ® Development of standardized auditory and visual assessment procedures for deaf-blind students as part ~ *
oW % of the work of an interdisciplinary team. - . , '
. ® Introduction and intensification ‘of support services. for-families of deaf-blind children as they relate to
efqn\stiguw'ali;ation and long-term care. . ‘. ¢ L
® Devglopment of close ties. with parent organizations and, use of:their skills in the total educatidnal

< & : "
process. _ : G

. .o It remains to be seen whether educators of deaf-blind,studéﬁtstép take the information gleanediover the
) , . past 20 years and mold it into a blueprint for the future. The children have grown up, and the results of their
- education soon will'be clear. These results should provide clearer indications of the changes nqedcd to inswve

Ly s

appropriate quality programs for deaf-bling children in the future, o
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I - ROLEOF 'PA&ENJS

. ) ‘ | . . ']
‘ " Parents must be considered an integral parl of the educauonal process The followmg~paper descnbes the ,
. e partnérshlp role of parents and teachers working cooperatively in the educational program o
. ] - . 9 : v . . ’
A Resources a : ' _ ' o ST
®o o - \ .
: ' Brennan, M. (1982). Show-me how: A manual for par(-ms of prmchool visually fmpam-d children. Ncw York:
' American Foundation for the Blind. : Ce :

Ferrell, K. A. (1984).: Parenting preschoolers Suggestion for raising young blind and wsually :mpmred g
. children. New York: Ametican Foundation for the Blnn(i

_ Kroth, R. L. (1975). Communicating with parents of %cepuonal children. Denver: Love Pubhshmg Co.
() _ . $cott, E. P., Jan, l.i - Freeman, R, D. (1977). Can’t your child se¢? Baltimore: University Park Press.

Seligman, M. (1979). Strategies lor helpmg parents of ¢xceptional (h:ldren A gu:de for teachers. New York:
The Free Press.
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 Patent/Educator Cooperative Efforts | |
in Education of the Visually Handicapped -~ ° .

i . . I . ) . . .
. . e -

Abstract .
S Diroet mvolvvmont of parents.in the cducauon of their handlw children
™ Bus heen demonstrated to result in-greater gains for the childre make this
_partnership effective, wacheP! must be committed to wgrking with parents.
Parents and teachers need to approach M relationship” with mutual trust, .
recognition, and respect for cach other’s roles and responsibilities; recognition !
of the individual needs of the child; willingness to compromise and listen to
cach other’s point of view; and recognition of the valye of a positive approach
toward the child. To be successful, the parent/educatdr partnership should be
mutually woperaﬂ've supporuve and nurturing.

. W
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- einsight into the needs.of vieualty handicapped chttdren without irrational expectation§:gr fears

-'Parent/'Educ.ator Cooperative Efforts
m Education of the Visually Handlcapped

(3

. Verna Hart
Umversoty of Pittsburg

" Kay Alicyn Ferrell 8
American Foundation for the -Bh'nd

A

+ Recentresearch tlndunge have substantiated “at teachers of handicapped children haye known for years
based on clinical experiences -- direct involvement of parents in the education 6f their ghildren results in
significantly greater gains for the handicapped child. The DtvtsioQ for the Visually Handicapped of the
Council for Exceptional Children affirms the need for the cooperative efforts of parents, children and
teachers. To establish such partnerships, teachers must be cothmitted to working with parents in
arrangements where each party has distinct roles and Yegponsibilities, and in which both are willing to exerta
100%attort tabring aboutan environment conducwa to optimal tuncttontng ol vlaually handlcappeﬂ chtldran

In order to, tacilitate this partnership, teachers and parents of vtsuatly handicapped chlldren should
approach the elationship with: - : o ,

° Recognmo ' that parents are their chitdren'a first and most important teachers

e Assumption that parents know their child better than anyone else

2

s Recognition ot the permanence ol parenthood and the bufdena and expectations it iposes

oRecognItuon of the. varlous roles parents must play including those of nurturer, teacher advocate, case ;

manager.and a realization that these roles cannot be assumed easily or without preparation due to the
structure and complexity of today's aduoatuonal laws

e insightinto the rightto diglike the dtsablttty and/or Itamanntestatlona but'with a need for acceptance of tha
child as an individual .

« Realization that teachers;and parents are not in cornpetttlon for the love or attention of children =~ «

-

e Empathy for and outreach to all parents of visually handucapped chuldran including ettorts to eatabhah
active parent support qroups . : . -

’ i

¢ Commitment {o educate the public aboyt the characteristics ant needs of visually handtcapped children so

that similarities as well as difterences in relation to normally sighted peers may be dccepted

» Realization that parents and teachers have the n d to Interact accordtng to their own personal styles,
idiosyncraciés and dastraa ' « b Lo

o Mutual trust and cooperative ettort ok k
« AY .

« Mutual recognmon ol each party 8 Indtvlduattty and expertise

. Understanding of the necesslty for an open and honest retatlonemp : . A

® Wnltungness to commurnicate and honestly dis¢uss attuatlona. parttcularly when thereisa dt'agraement’or a

lack of underetandtng

é Realization that i dttterencea of opinion occur, thosa%utarencea shoutd be dtrectty addressed by the
persons involved rather than with anyona etse A

L .

)



eReciprocity in sharing information . s R
o Openness {0 suggestions . ’ Lt

. Knowle%e about and utilization c;l all available services and resources

r ~

« Ability to make decisions based on the best mtormanon end advlce curren’ly avalilable, and reluctance to
- place blame for mlatakes on any one party L. . i

-

° Awareness that the Uest interests ot the chud always overridé all other considerations
° Hecognllion that a positive approach is I,mp,ortanl when working with chiidren
] Reccprocily of parent/chiid/ leacher eﬂor!s to u\ﬂursland behavior and behaviov change

. W:llmgness to reinforce each other's Inslrucluonal eﬂorts 1or the sake of the child's l@rnlng contlnulty and
achievement e ] _ I .

) 1
) 3

_'Awarene'sa of children'g strengths, and enjoyment of their progresa'_ . ' : . i
'S"Abnmy to help vnsually héndrcapped children develop and maintain self-esteem

"eUnderstanding when making decisions that consideration must be glven fo the !acl that vlsually
handicapped children wil grow into visually handicapped aduits

° Concem t.or child abuse, both mental a\d physical,imposed athome or in school and an agreement to seek
help fram approprlale sources i needed

. Recognmon and appreclauon of the needs of 1am|ly members of lhe visually handlcapped chiid so eftorts
can be made to balance the energy and commitment of ser\?g meet the naeds of all family membort

- Commltmem to legislative adtion for advocacy of educatlon ghts of vloually handlcappod ohildren

[<g

o Organized oflorts to bring parants of visually handlcappod ohildren togothor to share experiences and loarn
from each other _ ‘ _ [}

For an educational program to be most etfecuve. the parem/educalor partnership should be mutually
cooperalive and supporlive; it should have an impact beyond the immediate circle of individual participants
working with the child. When actively nurtured and developed, this parmershlpmimulatea and nurtures to the

- maximum extent possibie the growth and dévelopment of the child with a visual impairment and facliitates the

child's umiqué contribution to family and uljimately to society at large.

o
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. Professional Agencies and Organizations
,.@4’ . .- ) ’ - . .. '

American Foundation for ihe Blind | . - ¥ '

iSWest 16th Street , U
New York NY 10071 ' . X R

% . ’Provides information to professiongls, parents, and tho general public abc)ut bhndness and visual impairments;
* publishes books and pamphlets, catalog avifilable on request; publishes the Iournal of Visual Impa:rment and
Bhndness : _ : ,

»

" .

o g&rican Printing House for the Blind o SR o e
@ ' - 1899 Frankfort Btreet - . .« ' . i - o
. .. Lauisville KY 40206 & : ~ .
" Publishes and distributes textbooks and other materlals alds, and appllances for school-age pupils in brallle, ' T
recorded, and large-type form, | _ _ . .
o _ Association for Education and Rehabilifation o o o |
® of the Blind and Visually Impairéd , : , ) .

®206 N. Washington Street _ _ .
Alexandria VA 22314 ' * . ’

\ A professional orgamgatlon for educators and iehabnlulatlon workers in the heid of work for the blind and
(. visually handicapped. . . : o ‘

- Division for the Visually Handicapped :
\ _ 1920 Association Drive R Lo . . . ’
SR Reston VA 2209 . ' g R
| A professnonal organization wyh a major fdcus on all iypes of exceptlonal children; publlshes the journals
_ o Exceptional Children and TEACHING Exceptional Children as well as books and other publicdtions;, the
® "\ , Di:vi'(:mn for the Visually Handicapped is one of its divislons devoted to a pamcular lypo of- handlcapped
. .. chi -

.. ) -

. i \ The Council for Exceptional Children

i

National Society tp Prevent Blindness > .ot : : , o : .
79 Mad\son Avende ' ' ' ' .
New York NY 10016 R ‘ :

. /‘ PR . B ’

® ' i { " - An information agency with a major focus on prevention and medical aspects of visual m\paurments publishes .

books, p¢riodl(‘als, films, and audno-vnsuals, tatalogw& orl rgquesi, publlshes quanerly |ournai Sight-
Saving. ' . _ . _ _ .
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