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education Programs. Today more than ever.before, special educators are
held .accountable by parents and legislators for the educatiqnal gains
of students. This system is designed to yield a report to be used by
educators for program improvement and staff development. It will also "

reflett_the positive aspects of the nrogram,

. , » . -
The development of the Program Quality Evaluatiop system has taken

countless hours and much effort on the part of many concerned educators.

We are grateful for the opportunity to develop this publication for the

use of school personnel in North Carolina as_they attempt to -provide.
~Quality services to our exceptional children® ' :
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PREFACE

The Division for Exceptional Children is dedicated to evaluating the
quality of our exceptional children programs. The Special Education Program
Quality-Evaluation_sy%tem is designed to ascertain the existence of quality -
in special education programs, determine educational gains of student learners

- in the programs, and establish specific needs for technical assistance from

the state education agency. This process will* be achieved through the use of .
@ random review of student records and distribution of surveys. At the culmin-
ation of .the process, a variety of school personnel, the parents of special
students., and the students themselves will have the opportunity for input into
evaluating their program. The information gathered from the Program Quality
Evaluation is used in many ways including documentation of exemplary programs,
. local school b%rd negotiations, staff development, etc. : .
- We are prouq of our system for evaluating the qiality of our special

.education programs and feel that. through the use of this program, the handi-
capped students in North Carolina can be better assured a quality education.’

LN

: ; : . . .
_ . Theodore R Drain -
| ‘ P ©_Assistant State Superintendent

Support Services

, 4 vV w/(.z'é‘._“,.-% e
oo ‘ - E.LoweT Harris, Director '
| - . Division. for Exceptional Children
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| CCHAPTER 1. | °
S INTRODUCTION o

What is PQE? e /

.
s

Program Quality Evaluation (PQE) is the measurement of how indiViduals
perceive the quality and effectiveness of your specaal educatioh programs It
 answers’ somefof the questions that educators and_ the public\have been asking
! . Is the special education program effective? o I
. Are-special needs ¢children learning academics and skills?
. Which parts of the special education program are excellent and .
which are satisfactory? ‘ - " o N
'A number- of people know the answers to these questions for y0ur local
education agency (LEA). School staff certainly "know a great deal abobut the
quality ‘of the programs as do the parents of speCial needs children and the ,h
childrEn themselves “The profesSionals who record indiVidual student progress
‘also have answers. The key here is to. combine what they indiViduadly know
'into 'a total Program Quality Evaluation This manual shows the LEA evaluation

coordinator how to collect information, produce a report and take action

-Selecting an Evaluator

Detennination of who should be selected as the LEA evaluation coordinator
'ﬂis left to the LEA. In many cases, a professional from the. support services .g'4
. staff versed in evaluation and measurement might serve as the coordinator

The process also can be enhanced by an active, knowledgeable advisory eommittee

L]

B which could provide guidance and direction

-

- The Evaluation Cycle

To aTlow s"ffitie"t.time for the LEA to implement action plans and '«

demonstrate progress toward 1dentified goal'areas,'the~special education .
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Proqram QuaIity Evaluation shou]d be conducted every three to f1ve years.
The teamwork of the State Education Agency (SEA) and LEA evaluators is an z

ntegral part of. the* process. '

~ow

The Eva]uat1on Process - - .

t - . \ ' ! '\_...

This manual was developed for use by the LEA evaluation coord1nator with

the ass1stance of the SEA Regional Coordinator Because it is belleved that
~ LEAs. have the des1re and. capabi]1ty to conduct Program Quality Eva]u;t1on,
this manua] has been deve]oped with-. the LEA ,evaluation coordinator serving
- a cr1t1ca] roe. |
) The SEA reg1ona] coord1nator s funct1on in one of initial training and on-
go1ng support It is the job of the LEA eva]uator to coord1nate the prOJect
gather and ana]yze data generate a report and establish -a v1ab1e plan of
act1on ' ’ |

The process of. conduoting Aa. special eduoation Program Qua]ity-Eva]uatione

can be done over approx1mate1y three and .one-half months if the LEA uses

: . : +
the fo]]owmg t1me]1ne‘ ‘ ( o o
| "_ Step _'_ | o ';' o During.Week‘No."
1. LEA: se]ects an eva]uation coord1nator A ; 0 (Start)'

to conduct the Program Quality Evaluation
and 'to serve .as -liaison with the SEA.

'2.'-Eva1uat1on cgordinator prepares for the ' | > ' -
Program Quality Evaluation (with technical ' I" - .
assistance as necessary from the SEA " _ - o
Regiohalweoordinator) - L 1

a) studies Pyrogram Qua]itxﬂEvaluationfManua] -
b) selects sample L

\

d) selects and trains folder reviewers « . 4

2

' 3

) coptes instrunents .f RO .3
l &

5

e) gathers existinngEA1data’f§r Instrument H

.’




f) distributes surveys S .6

i 9) collects: surveys and follows up on | © 10 | T .
nonrespondents - S - - - -
* " h) submits scan. sheets for'computeri“}* L SV
tallying , ) A

3. Evaluation coordinator interprets the fesults,
- writes the report and formulates the manage- , ~e
. ment plan. S 14 - o
‘' ° - 4. Evaluation coordinator détermines which Af ' ' J
: : any,. self study issues (Instrument H). W1ll . :
be, examined over the course of the next year. 14,
_ R _ S Total of 14 weeks

-

‘Units of Analysis
ot In order for evaluation data to have any meaning, it must be o®ganized

in some reasonable manner. A determination”must.be made before the instruments
are developed as to how the data will be reported 'Any number of variables
fccn be included in information gathering to be _used later for analyzing
results ‘ For example. name of school, age, sex and ethnicity are all student .
variables which would produce interesting analyses either in\conJunction

with each other or; individually ) _

. - For the purpose of this manual, three-"units of analysis" have been

'chosen area of primary exoeptionality (i.e., the student s diagnosed maJor
handicap), student settings (ite., the student S clq;sroom placement on .”'
continuum from regular education/tndirect special education to home/hospital =

placement), and educational Tevel (i.e., elementary, grades K-8 or secondary,

&
grades 9-12).. Table shells (blank tables) for reporting the data are organized

-using th units of analysis

It s 1mportant to ident fy all the ways in whiéh data W1ll be analyzed

~ of evaluation. An LEA's ‘access to a computer might be a deciding factor in

the number of ways data are reported The time burden consideration for.
Y Y :
. respondents should be another,

—
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An Overview of thq/hanual o o _ '- ;/$

Thig manual\i% designed to assist LEA administrators working in conJunction'

W1th ‘SEA Regional Coordinators,’to find answers about the quality of their
special education programs . The clear,-stepAby-step format of-each chapter
allows the evaluator to work in a systematic manher to examine components of
the special éducation program for indicatoes of quality

N

Chapter I1 establishes the purpose of. conducting this, or any. evaluation

in order to ‘provide the evaluator with the ba51c underlying assumptions 1nherent ’

’ 7

in: the process The PQE Manual employs a goal based evaluation approach

: Chapter IIT sets forth programgg‘al areas and accomp_nxing;obaectives as

the ma jor chal points for an investigation of quality u51ng a'goal-based model.
While bhe‘evaluator may choose to develop goals specific to"the LEA, the advan-
{b\

tages of such tailoring appear to be outweighed by the disadvantages in time

and effort expended Further,*Chapter IV provides the evaluation questions

~which have been derived from the goal areas and obJectives An explanation of

| criterion levels 1s also included to enable the evaluator to set standards -

against ‘which program_qdality will be measured. - B .

_ t . _ .
Keeping efficiency and effectiveness in mind, Chapter, V overviews various,

methods for collecting/data for each evaluation question Throughout the .

process, it is - important to strike a halance which would emphasize good evalu-

ation practice with.a minTmum of time-and paperwor& burden. Chapter-VI describes"

methods’for‘sampling to be used which witl address both .points. Sampling plan-

-table shells are “included in Appendix A tq\establish appropriate sample SlzeS

for each data source.:

Chapter VII describes the instrumentatdbn used in gathring the actual

evalvation data. The instruments are included 1n Appendix B as camera- roady

¢

copy for prfhting or photocopying for distribution and use.



[

5'Deffnf%fon-of Terms S (: ' T

) program, then, is used to'encompass all o?uspegial aducation in an LEA,

] the extent to which program goals and -objectives are be1ng met. The latter: -

Analyzing the data and report1qg4the results are detailed in Chapter VIIL.

Tab]esshells for organizing results ‘and expedit1ng report preparatiqn are c0n-
ta1ned in Appendix C. M ; ' _ ’ "l o .' '4

»

f1na]]y, Chgpter IX instructs ‘the evaluator in develop1ng,a management p]an.'a

' which is respons1ve to the andings of ‘the program qua11ty evaluat1on and 1s '

©d ﬁ)\ﬁ%ﬁ
'

tical. Lo : .

14

It 1s important to ensure a common understand1ng of some of the terms to be

used regularly throughout the manual As used here, the term_spec1al education

-

program re?ers to the total LEA system by which students receive sspecially v
. ' S : S 's

. . L L .- b . v
designed instruction within different placement settings on the continuum. The
ohad
Evaluation 1s a word with a number of meanings to educators. Here 1t 15 '
'1mportant to draw the distinction between, eva]uat1ons used to’ measure 1nd1v1dual
stddentipnegress ‘and a Program Qua]ity Evaluation with whnch an LEA.deterp1nes .
definition 1s used in Program Qua]1ty Evaluation.

An add1tiona] c4ar1f1cat10n should be added to emphas1ze the d1fference '

L4

~

be%ween the special educat1on'Program Qua]ity Eva]uat1on and compltance mon1-
toring. The focus on mon1tor1ng is the determination of compliance with laws |
and regulations. The focus of this evaluatidn‘is the exient to which program
goals gad'objectives“are aeing met...are students benefitind:from speeiall‘

education? - - | ,
. o




s T CCHAPTER 11, -\ | | |
| | _ PURPOSE OF PROGRAM QUALITY évmuAnon L.

hd .
a ’ L
'0

. ~

B "'f' ' Locai improvement of program quality, pubiic informatdon and state pian-

-y b

-Ming’ and'pochy dEVeiopment are ‘three reasons that a Program Quaiity Evaiuation ..
A

needs to be conducted far each LEA. Speciai education has grown. substantially r . .

o C

::' . in terms of its scope, cost and eompiex1ty during the past decade.” The North

Caroiina Department of Pub]ic Instruction is exerciSing its ieadership function .

by prov1ding a vehicie for the critidhl amalysis of these essentiai.programs '.

Lo . . _ ; . o R .o
' and services ‘ - _' : 2

&

v Local Improvement of Program Quality o S oo .[

’

0vera11, educators feel reasonabiy sure that special education programs are
benefit'ng students. Aii students have Individuaiized Education Proqrams (IEPs),
- substantiai resources are directed toward impiementing these IEPs and a host of

_' 'procedurai safeguards provide minimum procedures that must be used in the deci-

\ -

' ,sion-making process for each child. Now information is needed that'goes beyond
. : ' . : ' 7 ’

. | compliance issues to address program quality. " As an examples it is not!enough
~to know that many students have reading objectives in their IEPs and that these

IEPs ar;>rev1ewed in accordance with mandates. Schooi administrators want to

[ 4

know if students are. learning to read commensurate with their ability and hand1—~
L) :

- cap. Administrators aiﬁb need to know if the student assessment process piaces

\\sstudents in the most appropriate program and provides usefu] information for the "p |
. . ’ ﬁ -

teaching of- reading.

Loca1 Pubiic Information

‘(

ﬁ”' Program evaluation resuits are useful .in public information efforts Such

.
Y

‘"'1 evaiuation results provide a constructive arena for’ discussion that centers -
4, ) (’

around helpind children This type of discussion leads to genuine, lasting

support from a community' Everyone including parents of children with speciai
. o ¢




" . neéds, must see program-outcomes.

K These 0utcomes are am0ng the reasons people

have worked for specia] edqgation mandates and funding over the years. After

program access.issues have’ been met through bas1c compfiance program qua]ity

_is‘the center of ‘Parental concern. )

<

Support for programs must be squght from the genlral'publfc as well as frog. L2

S parents of Chi1dreg.with spec1a1 needs. Responsib]e support from thg public.can

be expected when the program in questlon has been showp to be effective More-,f

over, when a systematdc study shows a .portion of the program to be in need of

attention better aiguments .also can be made for increased program support

) eva]uation

P]anning for such areas as grants, “technical assistance and staff y

‘aevelopment will be greatly advanced by detafled knowledge of program: qua11ty

Needs assessment becomes much.more d1rect with the inclusion of Pprogram evalu-

N I

,ation data.

‘ Pol1cy devefopment in the adm1n1strat1ve and legislative branches is enhanced

“1

by program evaluation resuf”!beggregated across the LEAs.  State policy makers

need to know the effects of the substantial sums of money spent on special

¥

education in North Caro]ina each year. )
J *.

Finally, the long-term benefits of statewide data co]lection should be noted. ,

The SEA .is’ collecting both student and program data with Program Qua]ity Evalu- .~ -

ation to produce reports regarding specia] need student achievement norms and

special education prOgrammatic effects.

’




. o A L R
S - . 'P_ROGRAM"GOA'L AREAS AND’OBJECTIVES

»
' Using a gogi based program evaiuafidn model presupposes the existence of.
program goals Nhiie it is reCOgnized “that local needs would dictate parti-
cular areas of emphasis within some -broadly stated areas, there are some goals
: which pertain to aii LEAs in defining direction for their speciai education
| programs )

The three goal areas definéd in the manual address those brodd areas for

the purpose of examining quality. The general areas of Determiniqg,Learner -

Gains/Outcomes, Locating and Evaiuati_g Learners and Placing Learngrs Appro-

griateiz allow for a thorough analysis of how well an LEA's: special educatian
_program is working. These goal areas were deveioped for this process using the
requirements of statute: and/or reguiatlon and the good practices that define
program quality beyond compliance. These goals and_accompanying obJectives are

. not intended to be mandates .or standards and should not be construed or-used as

such.

r
[

Another consideration in the generation~of'goai areas and accompanying &

~'objectives was that of administrative burden (i.e., as more Qoais'are created,

more objectives are necessary, aiong with more evaluation questions and so on).
A balance must be achieved between the number of goals necessary to define the

direction of the evaiuation,and the amoung;of time and paperwork required on

a total LEA'basis to measure effectively the implementation of program goals.

The broad goal areas which follow represent the intent of North: Carolina B

] n
~

LEAs with\regard to program quality. s : , T




£ - - SPECIAL EDUCATION PROGRAM QUALITY- EVALUATION
| - . GOAL AREAS O

“

North Carolina local school administrative units shou]d strive to achieve

qua]ity education for special needs learners in the three following goal areas:

i t "+ ™ N
]
I Determining Learner Gains/Outcomes : !

: Students will Tabe satisfactory progress in the specific
" curriculum area in which they are enro]]ed and deve]op

a positive se]f image for ]earning and work.

2. Locating and Evaluating Leagners

- Students between the ages of 5 thhu'18 who may be in
need of special education programmingawill be located |

»~

and evaluated ' : o | -

3. Placing Learners Appropriately

Students will be placed in an appropriate program ' ] e
consistent with their assessed .educational needs and
with con51deration for p]acement in the least restric-

tive environment.

™

™

R i T




. , .
. | This section presents the pLogram objectives retated to these‘gba
| ar;as | | - . v \~ . f{ e
” - | PROGRAM OBJECTIVES o .
’ ) I " . R | f .
Goal 1: Studénts will make satisfactory progneés in tﬁe specific

curriculum areas -in-which they are enrolled and develop
a positive self-image for learning and work.

L4

- 1.2
. 1.3

RN

Students-§gpcessfu1]y'demonstrate competencies in appropriate curriculdm j
areas,at Tevelg commensurate with ability and handicapping condition.

Positive work habits are developed in thé”cnu%ﬁe of the studenfs{ edu- .
cation progrags. ' Yo M :

! I
The special €ducation program

effectively contributes to the development /
of student's positive

attitude toward self and others.

The specia¥ education
desire to learn.

prdqram_effectiVely contribufes to the student's

"Goal 2: Students between the ages of 5 thru 18 who may be in need

b
#

of special education programming will be located and
evaluated. ' 3

2.2
2.3
2.4

2.5

2.1

" Evaluations and re-evaluati

The referral and screening efforts thaﬁ lead to evaluation of children ~
who may need special edycation are thorough and systematic. , ' '

s adequately address possible needs identified
in ‘the ‘referral. , : .
4 | . ' :
Techniques used in conducting screening, evaluations and re-evaluations are
appropriate. _ ' . .

. ’ ' . «
Evaluation and- re-evaluations provide clgar, relevdnt educatiopal infor-
mation sufficient for deterining eligibiTity. : !

The reappraisal of the effectivene§s“of educational programming and place-
ment at the annual review is’ constructive. : e

Goal 3: Siudents.will be'placed fn an appro?riate'pkogram consis-
tent with their assessed educational needs and with consid-
..~ eration for placement in the-least restrictive environment.

L]

3.1

-the assessed needs and levels of performance of learners.

Individualized Education Programs afevcomprised of elementS'appropriate_to

R

o




3.2

3.3

3.4

. , . . _ /
The inclusion of special needs students <n reqular programs enhantes
their socjial deyvelopment. ' ’ : . '

1]

The inclusion of'speEial needs .students in regular pragrams €nhances
their educational development. - -

Parents are active participants in flecision making regarding the plice-
Ment and educational planning for their.children. -
. | y
- . \ 'ﬂ , LY
). ’
’
-
# _g
{ ! \
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CHAPTER TV

. 'EVALUATION QUESTIONS AND CRITERIA

The eValuation questions listed in this chapter are derived from the goal

areas and program obJectives spec1f1ed in Chapter III. Evaluation queéstions

*provide a link between program objectives and the instrument items to be used

in col]ecting evaluation data. It is 1mportant that evaluation questions be

as clear as possible and tocus on the,quality of programs rather_than on com-

~ pliance.

e t

U : L

"The following evaluation ouestions are numbered using‘the corresponding

program objective number with an additional digit. For expmple, the first

evaluation question to stem from program objective 1.1 is humbered 1.1.1.

]

N

T

I\

- _ EVALUATION QUESTIONS

Are reading competencies attained commensurate with students"abilities
and handicapping conditions? '

-
an

Are language arts competencies attained commensurate W1th students'
abilities and handicapping conditions? ' ,

.a

Are math competenc1es attained commensurate W1th students' abilities

and handicapping conditions? '

Are vocational competencies attained commensurate with students' abiiities

and handicapping conditions?

and handigapping conditions?

“Are social studies competencies attained commensurate with students

abilities and handicapping conditions? .

Are cultural arts competencies attained comnensur‘ with students' .
bilities and handicapping conditions? :

" Are science competencies attained commensurate with students' abilities

Are competencies for healthful living attained commensurate with students’

abilities and handicapping conditions?
. Self-Help Skills/Life Skills
. Physical Education/Health Education

Does the special education contribute to the development of students'
positive work habits? . o - .



2.2.1

2.3.1

2.3.2
2.3.3

1.3.1

2.4.1.

2.4.2

2;4{3

2,4,4

: T f ) ‘
. - L . . .
.o . . )
. ” .. - .
(3 _ " , ] - .
. . . . . .
. Al .
v . o e '
P P
.

<
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T |
e D . - : ” .o
(..-) e l} a . : . ’ " . T ’ o '

_Does the special education program contribute to the development of .
- positive attitudes toward self? : L. o

- ‘. . . .. , . . t ... .. ’ * ’ -
1.3.2 " Does the special education program .contribute to the development of '
positive attitudes towards others? - - S '
1.4.1 Does ,the special education. program contribute to'students(.desire
-+ to learn? - o . _ T
| 2.1.1 Do parents ‘and prbfesﬁiona]s.make respOnsib]e-referrq]s that identify -
those students who shoulg be'suspected-of'needing special edycation? -
2.1.2 " Are children who may be in need oﬁ-sbécia1'educ$tjon referred for
1ndividqa] screening as early as should be expected?
2.1.3  Are the mass screengngs or sweep scféenings-éffeqtive in identifying
those students who should receive further screening or eva]uation?
2:1.4 Do the pﬁe-réﬁerra] initial conferences provide effective é]fernaij&es. ,
- to special education which allqw students to succeed in regular education? ¢
2.1.5 Do the observations prior to referrals coniribute to decision making in
“the evaluation process? o - , . S _ ~
2.1.6. Do the referrals accurately reflect the needs identifjed by the sgreening

data and information from the persons referripg the student?

Do the eva]uations/re-evaluatibns addréss'each of the possible needs
1dent1f1ed-1pjthg referral and/dr other relevant data? - ‘

of eyaluation instruments and techniques?

" Do the referrals provid@‘usefd]'1nformation that assists in the sélection °

~ Are all needs 1dent1fj¢d in refeﬁra]s addréssed by -evaluation teéhniques?
Do the techniques used.ih5qonduct1ng evaluations/re-evaluations take
"into account such student considerations as dge, disability, and native
~ Janguage? R N o T _ :

Do the evaluations and“re;eva1Qgtions.h;ov1de élear, relevant ‘education
information sufficient for determining eligib111ty-pf students for special

., education? - ; , , L
Do the b&pTuatfons and re-evaluations provide cfear,srelebant information -
which assists in enablifg the schoal-based committee/administrative place- . -
ment committee to make plhcqment decisiong? .ifk . .

Do-fhe evdluations and reyevéluatiohs provide clear,-reiévant information
which assists in endbling the school-based committee/administrative place-
_ ment committee to make decisions regarding instructional services?

Do the.evélbatiqdé”aq? reéevaluations_prov@de clear, relevant information
which assfsts in enab ing the school-based committee/administrative place-
ment committee to make.decisions regarding related seryices? C

R : ’




S 2.5

2.5.2
2.5.3
e

2.5.4

' 2.5.5

w-

1,3

3.2.1
3.3.1
3.4.1

. of students' related services’

._”:e"
Do the annual reviews. thoroughly examine: stich 1nformation as evaluation

data,ulndividualized Education Programs, and teacher reports?

Do the annual reviews thoroughly examine. students ‘continuing eligi-
bility for special education? :

'Do the annual reviews thoroughly examine tne need for changes in students
instructional serv1ces?

Do’ the. annual reviews thoroughly examine the continued appropriateness

N

Do the annual reviews thoroughly examine the continued appropriateness
of students placements? . ,

Are the Indiv1dualized Edugation Program statements of present Tevel of
performance derived from actual assessment data?

~ Aré the Individualized Education Program annual goals and short term

objectives. based on identified needs? . _ . )

- Are the evaluation cr1ter1a in Ind1v1dualized Education Program obJectives
"~ clear and usable7 o

~ Are the appropriate types of regular education prov1ded con51der1ng :

assessment data? 3\

Are the appropriate types of spec1al education prov1ded con51dering
assessment data? | v

‘Are the appropriate types of related services provided, considering

assessment data’

Are the appropriate types of vocational education services provided,
con51der1ng assessment data? ' _ , .

Are the appropriate amounts of regular education provided, considerlng
assessment data? o . A

" Are the appropriate amounts. of special’ education provided considering

assessmgnt data?

~

Are the appropriate amounts of related servicestﬂrovided con51dering

assessment data.

Are. the appropriate amounts of vocational education services provided

_ considering assessment data? -

Do students included in regular education programs benefit socially?

'Do-studentsgincludedAin regular education programs benefit academically?

Are. the communications from the school “to paregts conducive to building
positive relationships? | h .

] )



/

.3.4f2’ Do the schools make sufficient personal contact with parents regardinq \
' progress of their children?

3.4.3 .Are,parents_asked to provide information regarding the placement and
' educational planning for their child? ' '

| 3.4.4,.-ls all information supplied byfparents considered in;decision,making?
. | : ] Y
Criteria | | |
- _\\Two views of criteria can be applied to this evaluation model “The first,
and "perhaps more meaningful is found in the descriptive terms within the evalu- ¥ .
ation questions." For example, question 1.7.1 includes the phrase "commghsurate ;
“with students' abilities ‘and handicapping conditions. " This defines, insofar ;
as possible, the level of expectation the evaluator holds for the oroqram in
~ the area of reading ) |
This descriptive view of criteria should be supplemented with a numerical
standard such as “percentage satisfactory " Thus, a program objective can be
viewed as, being satisfactOrily attained for 75% of the spec1al education students,
or meeting a 75% criteria. Such numerical criteria are to some extent arbitrary. -
After the LEA completes its first program evaluation, it will be better able to
set benchmarks for subsequent attainment.. This longitudinal approach is recom-
mended for. the setting of numerical criteria | 7
A few words should be noted about product and process obJectives The ‘
numerical expectation for process objectives ®hould generally be- higher than for
product objectives in this model. It would not be unreasonable to expect, for .
example, a 95% to lOO% satisfactory rate regardipg the thoroughness of annual - é _'
reviews (Evaluation ‘Questions. 2.5.1 - 2.5.5). 1t ight not be possible, however, -
' to attain 100% satisfactory progress with studentszan reading‘(Evaluation Question'“.

1.1.1); few educational programs make satisfactory progress with all‘students,




Y

' Over the coming years, the SEA plans to assist in the judgment of satis-

:factory progress through applfed research, Data submitted to the SEA can be

analyzed to formulate progress norms by eXCeptiona11ty and program, so as to

better evaluate program success in the future.
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CHAPTER V' )
METHODS FOR couecnue DATA |

Sources for co]]ect1ng data’ to answer evaluation quest1ons are as numerous
‘and varied as there are people and records- in an. LEA and as creative he
evaluator conducting the proJect It is tempting°to seek a;;;;;;~:;ﬁ?:§§tzéj
R corners of .students records, to ask everyone in sight or to genegate enough

surveys to keep the.eva]uator tabu]ating returns long after they had re]evance
iyémver, it is ﬁmportant to keep in mind the reasonab]e ba]ance dlscussed

earlier, a-balance between va11d1ty and response burden ' N | .

/ .
Each poss1b]e source of data cannot be tapped a]though such an%h

wou]d y1e1d the hlghest va11d1ty It 1s necessary to consider each ev t10n ;

questlon within the framework of all the queStions so as to deve]op an approach

which is systemat1c and thorough yet eff1c1ent ' | g_

This manua} sets forth such a systematic, thorough approach The data ‘
co]]ection strategles employed W111 provide an evaludtor who also performs other
Jobs with sufficlent 1nformat1on to make useful and valid judgments about the

progress of the LEA toward the attainment of program quallty .
T ,/ The fo]]owing 1nstruments have been deve]oped as mebhods for co]]ect1ng
: L) . 7 . .

data _ : : )

'A; Student Record Review ° _
Parent Survey ‘ L . : | ;
; Special Education Teacher Survey o - .
D) Regular Education Teacher Survey e '
" E) Related Services Staff Survey o '
F) Administrator Survey . PR
G) Student Survey ' A
H) Self Study: Optional Procedures to Obtain Add1t1ona1 Information
. for Selected Program Evaluation Questions v .

: An tndex of eValuation questions and the corresponding data col]ection'

strategies is presented in Figure 1.

. a

~=




.B. 'Parent.Surveyf

-~ -‘_ ,
- A. Student Record Review -

»

C. Special Education Teacher
Survey

"
D. Regular Education Teacher .

Sqrvey

Evaluation.

-t

Figure 1.” Cross refgrence of evaluation questions and instruments.
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¥ Student anﬁ barent Samples ’
. . o “"l'

iy iif‘ ; The evaluation coordinator w1ll find it nﬁtessary to use sampling pro-
fk cedures for distﬁgbution of the student and pgrent surveys and selection of

stdﬁent records for revlew ” This section will describe a sampling procedure

basud upon the number of special needs students (excluding gifted and talented) .

.' .“‘«pA

1n various exceptionalities ‘student settings and educational levels (elemen—
tary foo.qrades K-~ 8 and secondary for grades 9-12). Once the students have
_'ﬁ_laff . been identified the parent sample is also completed as it con51sts of the
o 'f pare#%s of the student sample '

fg;,- - - | The goal ofvthe samplinq strategylis’to __present the overall LEA program

1n t?e evaluation‘proCess As such the ;ampling strategy must first identify
. sampﬂinq categories (exceptionalities, student settings and educational levels).
| FollOW1ng this, the approximate number of special needs students in each dltegory
| must be determined and used in conjunction with the selected minimum sample size
to determine the actual number of students in each category. - The process is not
complex and should result in a sample that reasonably represents the composition‘
of the LEA pr09ram _ ‘ }' 9 .

. It should be noted, however, that the sample sizes suggested are minimum
sizes selecteg to reduce the burden of the evaluation to the LEA. . If random
AS . sampling techniques are employed the minimum suggested samplezsize and sampling _
| strategy-will yield representative samples that take a.dgscriptive "picture" of

;,t”-' hif\ the LEA. Because these are minimum sample sfzes, stagﬂstical tests regarding
| ‘comparisons of reSponses across sampling categories may not be valid with
. this in mind the student/parent sampling plan can be developed for program

e My

evaluation. .

!




Detenmining,Sufvey and Recond'REView.Sample Sizqi'

!

The sample sizes foh the Student Survey, Parent Survey and the. Student
Record Review should be based on the number of Special needs students (excluding
gifted. and talented) in the LEA The first step is to select a reasonable

. target sample size, keeping the lOgistics of survey distribution and follow-upi

in mind. The following chart will serve as a guide for 1nitial sample Size

[N

selection for both the student and parent” samples.

' - Total Number ‘of ' , L Minimum Number |
‘Special Needs Students . of Students/Parents
‘ in the LEA - for the Sample
less than 100 Cs0°
SR 100-300 - T 60 -
“ s oy * 0 :
501700 - ¢ - 80 |
U | " 90
| om0 L | |
/T N01-1300 o | m o
1300-1500 . E 120
sovhzoo Vo gy
170141900 S 140
. 1901-2100 a | ; .'150
“over 2100 o s ,
. o . : , "“ - ¢
"“'] L -Figune'z. Minimum student/parent“%ample,sizes,:
- “ | - o " 1

I
Ay f .
.o > L.




| It. should be noted, again. that these sample sizes are squested in liqht
of the burden associated with the collection of data. By following the steps
: outlined below for selecting the sample, the evaluation will be conducted on.a’
sample size justifiable on the basis of random selectlon withln each of the
-sampling categories. ‘ Co . o -
‘After selecting the initial minimum sample size there must be consideration
of how these students (parents) will be distributed across the various excep-

. v
- tionalitjes, student settings, and education levels (elementary/secondary) The

example table shells presented. on pages '25-28 include)the posslble exceptlonalities

and student settlngs for the LEA. They also include data for a hypothetical
'program in which the sample of learning disabled students has been selected.
First, review the eight steps presented in the next section and .the completed
e;ample at the bottom of each sheld. Then use the blank table shells included
in Appéndix A to select your sample.’ Note that these steps are repeated at-the
| battom of the tablg shells. | v |

Sampling Steps -y "

1. Determlne the mlnlmum number of students to be included in the survey
(see Figure 2). | |

" 2. Divide this number by the number of special needs students (excluding
gifted and- talented) in your LEA to obtain a sampling proportion’ |

3. Complete Table Shell #l by listing the number of students in each excep-;.

| tlonalwty and student settlngt N

4, - Multiply the number of students in each cell by the sampllng proportion,

| round decimals over 0 5 upward and ‘enter the resutting. numbers in the

<. Table Shell #2.. -

5{ Using the separate exceptionallty row totals in Table Shell #l divide the
number of special needs students qrades K-8 (elementary) by the total number

"of special needs students in each respective exceptionality to obtain the

.. proportion of elementary students jn each exceptionality.

. '




[7. To compute the numbers of secondary %tudents in the sample ‘subtract the

6. To-compute(the numoers of elementarv students in the.sample, multiply the
~ numbers of elementary students in each exceptionality in Table Shell #2 by
~ this index and gnter the resulting number in Table Shell #3 in the: "elemen- -
tary“ row for each exceptionality (remember to round decimals over 0.5
upward) X
-.cell .entries in the elementary row in Table Shell #3 from the corresponding
cell entries in Table Shell #. It may be difficult io distribute numbers
to some cells.as the numbers -in some areas.can be very small. Remember
rthese are merely approximate numbers which can be adjusted at your discretion.
’ "Note that in the example on thJ following pages, the regular/direct and

self-contained elementary cells‘j;ceived-one student each and the secondary
. ) *

cells, none,

- 8. Scan the cell entries to be certain to have addressed the intended excep-

tionalities student settings and educational levels. Check to see that

exceptionality row totals in Table Shell #3 still‘Zgree with those in Table

"« The suggested steps in developing the student/parent samplinq plan should

. Vi’
(_‘. . .

result in_a:.ample representative of the LEA If some areas do not appear to be

properly represented or it is desirable to delete some exceptionalities or student-

settings adjustments in the sampling plan may be needed. Some LEAs may wish to
increase the number of students in the sample so that comparisibns at the "cell"
level are possible. Reference to example Table Shell #3 for the hypothetical
prOgram will illustrate this point. Given that several dells in the sampling

matrix contain only one student, it would be inadvisable to compare data at the

- cell level as such comparison could lead to inaccurate conclusions. It is |
- recommended that comparisons be—made using only the column and row "marginal"

- (subtotals) sample sizes which collapse across two of the three sampling

— ) -

23 3 O . , - -

L




e -
-

7‘categories For éxample, comparisons among the exceptionality areas should be

made on]y after combining students from the student setting and educational

levels

" The list of exceptionaiities in the North Carolina Equal Education Oppor-
v tunity Plan were used in this manual the abbrev1ations are: e |

AU Autistio
DB - Deaf-B1ind

EH- %ﬁn&uwmmﬁmuwumﬁmwm_ ? ¥
EM  Educable Mentally Handicapped \
HI Heaning Impairedz | \ )
LD - Specific Learning Disabled
MU MSYtihandicapped
OH  Other Health Imﬂ!ireg

N Pregnant ! —

| PH_ Phy51cally/0rthopedically Handicapped o o i o
SI " Speech- -Language Impaired a PR ' B _
SP- Severely/Profoundly Mentally Handicapped & . o L

™ Trainable Mentally Handicapped

VI Visuadly Impaired | B /],a(“

\‘if'
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(TABLE SHELL 41
STUDENT' SETTINGS -

EXCEPT,

—RrT—

. RE-
DIRECT

SOURCE

REG.
INDIR,

T BLOCK
RESOUR.

SELF
CONTND.

SP.DAY T HOME

SCHOOL | HOSP.| TOTAL

- AU

DB

EH

EM

HI

LD

—

18 .| .5 - 182

42 13 260

MU

OH

PG

PH

SI

mad.

SP

™

V]

TOTAL

1000

Sampling Steps

1.

Determine the minfmum number
of students to be included in
the survey o ~ -

Divide this number by the number of
special needs students. {excluding
gifted and talented) .in the LEA to
obtain a sample proportion.

Complete Table Shell 4 by Tisting.

the number of students in” each
exceptionality setting.

Examples
1. This hypothetical distritt has
+ 1000 special education (excluding
gifted and talented) students, -

¢ 50 the recommended sample size
is 100. °

2, 100 3 1000 = 0.10 (sampling
proportion)

3. The table shell contains qafa‘fbr
the LDprogram area. '

U
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AR
. . .

. TABLE, SHELL #2,
~ . STUDENT SETTINGS
0 [ averer . | RS [ REG T RES T BLOIR T SECF— TSP DAV-T“HORE. -
| \ EXCEPT. INDIR. | DIRECT SOURCE | RESOUR. | CONTND. SCHOOL | HOSP.{ TOTAL .
5 ' AU | | " ' " c
DB 1- . _ ' : " _ -
‘ _ | _
- | EH
.'-‘ EM -
e HI ' | \ | ‘
(o |2 1 18 L 1 . 26 |
My o
OH
. PG | ba .
PH -
SI ' "
~4SP
™
VI ' .
TOTAL | ) 100
Sampling Steps’ . . . Examples 7 .
4. Multiply the number of students in 4. Reqular Indirect: 18 x 0.10 ='1.8;
. each cell of Table Shell #1 by the : round to 2.
sample proportion, round decimals over Regular Direct: 5 x 0.10 = 0.5;
0.5 up and enter the esulting numbers round ‘to 1. - ‘
...+ in Tabte Shell #2, >t - :Resource: 182 x 0.10 = 18.2; :
K e ' fround to 18. s
. | | | etc. | - o
N fsﬁﬁbsing~the'séparate;eXCéptiohglity row. 5. Assume that theré are 156 LD elemen- , -
Coo ., totals in.Table-Shell #1, divide the tary students. Dividing 156 by
S A number of special needs students grades the district LD total of 260 (see
t % Ke8 (elementary) by ‘the total number Table Shell #1) (156+260) indicates \
TR of special needs studentg in.edch =~ - ~that 0.60 of the district special
'“"“fh_a . ‘réspective exceptionality to obtain .. education students (excluding

i An Yeach, éxception
LR . ¢

i't.y"‘ e

N
[ .

the proportion of,{lementgnywstq ents ... gifted and talented) are LD.
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TABLE SHELL #3
FINAL SAMPLING PLAN
STUDENT SETTINGS

L33

in Table Shell #3 in the

‘ ‘ .

index and enter the resulting number
"elementary"

row for each exceptionality (remember
- o round decimals over 0.5 upward).

" round to 11
etc.

b . ]

, — | _REG RET BLOCK ™ SELF TSP WY [ HOME T
EXCEPT& “ LEVEL | INDIR. OIRECT | SOURCE | RESOUR. CONTND.. SCHOOL | HOSP. | TOTAL
AU < : - ; _
¢ 11Tttt A ——
DB s |
y E
EH S 1
]
HI S
LD il i T 1T 2 i T6
’ é ' 1 0 !/ 2 A 0 10
'MU S
o L
PG E
Mo L
ST s
\ E
Y
4 . < E
E .
VI S .’ .—r
TOTAL ‘ -1 . 100
Samplfng Steps . | Examgles_ IR W -

. 6." To compute the numbers of elementary 6. Regular Indirect: 2'x 0.6) = 1,2;.
students in the sample, multiply the round to 1. . . o S
numbers of students in each excep- Regular Direct: 1.x.0.60 = 0.6;
tionality in Table Shell- #2 by this round to 1.

Resource: 18 x 0.60 = 10.8;




AL L A

Sampling Steps _'
'7.. To compuie the numbers of secondary
.students in the sample, subtract the

cell entwies 1n the elementary row in
Table Shell #3 from the corresponding
cell ‘entries in Table Shell #2. It may
be difficult to distribute numbers to
some cells as the numbers in some areas

TR merely approximate numbers which can

be adjusted. (Note that in this
example, the regular/direct and self
contained elementary cells received
one student each and the secondary
cells, none.) -

]

Example

etc.

1. Regular Indiréct: 2
- Regular Direct: 1 -
" Resource:

I

\

‘can be very small. Remember these are =

;_’l».;']]-.-:]\‘ . .
e

ey e e PR




Selecting Actual Stuents and Parents

| " Now that a sampling plan has been developed to represent the LEA, the -
]'V actual students to be included in the survey and’folde; review may be selected.
The essential task’ now is to ensure that this selectlon 1s done on a random. basis.
The ideal strategy to achieve this is to give each student an 1dent1f1cat1on
number and consult a random table of numbers to select the actual. students. Ift
this is not feasible consider an easier procedure ~first obtain an alphabetlcal
list of the students in a particular except1onal1ty area. Then divide the number
“desired 1n the sample into the total number in’ thePexcept1onality area to yield
a sampling index (k). Use this index to select every (k)th student on the name
list. For example, if you_want'a sample of 10 students froma total of 200 o
. students, divide 10 into 200 yieldinq ak of 20;'s1mplyuselect'every.?Oth name'
on the list. | | |

After selecting the student sample, the parent sample is-also completed as

they are the parents of the selected students.

- Selecting. Reqular and Special Teachers

It is suggested that approx1mately 50"regular and 50 special teachers be
1ncluded in the survey If there are fewer than 50.spec1al education teachers,
1nclude all available For either group with more than 50 teachers, a random -
"sample can be easily obtained 'by dividing the number of staff by 50 to obtain

- the sampllng intex. ‘Use an alphabetlcal roster to select the sample; for example,
if there are 100 teachers, the. sampTing index 1s 2 (lOO - 50) and every second f
teacher would be included. Though a further check may be done to determine that
thé correct proportton of elementary to secondary teachers is obtained, the

'ab0ve procedure should ngEult 1n a close representation of the staff

4

Selecti_g_Related Services Staff and Administrators

‘Admipister the survey to all related service staff and all building admin-

istrators.




CHAPTER "VI1 '

* INSTRUMENTATION S - r

Surveys have been developed to obtain information from individuals in
various roles in the LEA Additional data from. student records and existing
LEA data are also examined and all questions are addressed in more than ohe .' -
" instrument as a validity check. S e
Once the respondents are selected, a systematic method for the distri--
'bution of instruments and the collection of data should be developed Following
up incomplete respoqses and unreturned ihstruments is essential ‘ .
The instruments. discussed in this chapter are.designed to answer the evalu-
ation questions® delineated in Chapter IV. A full set of instruments is included
n Appendix B, camera- ready‘for printing or photocopying These instruments . |
are:

Student Record Review (Instrument A) R
Y ¢ . :

- The ‘Student Record Review'process requires an in-depth review of all

documents pertaining to a particular student. Because these may have been

Agenerated at different times by different-individuals they may be in several -
looationS' Since these records contain longitudinal information “‘they should be
an accurate appraisal of program effect. As an adjunct to survey data, the review
serves to validate the results of the other instruments as well as to provide
' information that may not be available to indiVidual respondents
The review of student records requires professional judgment concerning
~_each of the evaluation areas. A decision of quality basdd*upgp the evaluatbr s
~interpretation of information found in each file is necessary.

lndividuals selected to conduct the records review must have a-thorough
knowledge of special education in order to identify and evaluate the necessary

documentation elements. The need for these evaluators to remain objective and ’,

Nk

' .'maintain the confidentiality bf information must be stressed '5: o } ; :




Parent Survey (Instrument B)

The Parent sur$ey has been ‘designed to- obtain parental views regarding

their child's SChoo] program. : = . .

Parent~EUEStionnaires will most probablyvbe distributed by mail Enough

'.time should be allowed for the re}prn of information,and to follow up on unre-

turned surveys The inclus1on of a stamped, self-addressed envelope will
» 1

'increase the number of respondents L B —

It is suggested that LEAs provide parents with a public 1nformation notice

prior to the evaluation to prevent misunderstandings about the process In

_addition to a gengral notice, some LEAs may choose to send another notice w1th

L ]

. the surveys An example follows: ' o o v

NOTICE )

Every . years, our schools ‘evaluate the quality
of our Special Education program to improve its
effectiveness. You may be asked t¢ complete a
survey to help us. Your responses will be kept
confident{al and used only for program evaluation
purposes. Please direct questions\regarding -

this program to: .

- " Special Education Teacher, Reqular Education Teacher, Related Services Staff
' and Administrator Surveys (Instruments C, D, E, and F

“In order to provide a comprenensive review of program quality, surveys:have ,

. been developed for special education teachers, regular education teachers, related

‘services staff and administhrs These 1nstruments shoulda be distributed by

internal LEA procedures with a follow-up of all unreturned questionnaires. h

L]
bt is suggested that partictpating personne] also receive a notice regard-
-

~ ing the evaluation purpose The evaluator s efforts to prevent misunderstandings

will increase the validity of the responses An e!ample notice follows:.

Y B NOTICE - , S -
i~ -,

Every _____ years our schools evalhate special

education proqrams in order to impr effectiveness,
Survey instruments will be sent 0 a random sample '

‘of'students, staff and parents as a part of this effort.

Please give careful attention to this survey. .
QuestionS*regarding the program evaluation should

be directed to . g

.
. .
. . o . f
. ., - e . .
. i ] .
N : SR 3] ) 3 8 o . ‘ - .
, N L e IR e o N »

—




'-Student Survey (instrument G)

The Student Survey has been developed to obtain students ieus of'the
programs in which they partiCipate

'Aithough many students will require teacher assistance in compietihg the

questionnaire, it is important that their reSponses not be influenced. Students

shou]d be informed that the purpose of the survey is to assﬁst in prdgram (not

M

individuai studeht) evaluation and that aii responses will be used for this

purpose oniy

~

gptionai Procedures to Obtain Additionai Information for Selected Prqgramh
tvaluation Questions {Instrument H)

For LEAs choosing to investigate selected evaiuation questions in greater |
~detail, procedures to obtain additional information have been developed7 It

should be stressed that these activities are. optionai and employ a “seif study"

approach. In certain situations, these edures may be used as interim evalu-

ations as well as methods to provide information that* is a complement to the

Program Quality Evaluation.

“



CHAPTER VIIT
" ANALYZING DATA AND, REPORTING RESULTS

In this chapter some suggestibns for analyzing the evaluation data are
' L

presented. To assist in displaying the data, table shells are provided.

¢

Data Analysis

Program evaluation data gathered from the various survey instruments can
be most appropriately displayed using simple descr*ptive statistics. In almost

al cases, the calculation of frequencies and, more importantly, percentages

Wil be sufficient.- In calculating these percentages, note that %hey are based _

- on individual items/statements from the respective survey forms The rating

scale on the survey forms have- four categories E - Excellent S - Satisfactorv;
V- Unsatisfactory, and NA - Not Applicable For computer purposes, satisfactory,
unsatisfactory, and not applicable will be the only responses computed The

w, L4

table shells deSCribed later in this chapter collapse the rating scale into two

. primary areas: satisfactory or better” ("more than adequate" and "adequate"

responses) and "unsatisfactory” (“less than adequate" and "not applicable“'
responses). |
The "not applicable” response is not}:::eredinto the calculations so the

ages may change for each statement. ';'"
_The evaluation coordinator may choose to keep track of a high percentage of “not -

i

applicable" responses if, in fact, the respondents should be selecting among the

number of cases used to determine the perc

~other responses. \

ggested that a second person check over at least a sampling of thp

| ! lll
calculatio to ensure that computational errors have not been made. A brief .

' -

tracing of the source. of. numbers is also worthwhile' some elementary mistakes

.

can ruin otherwise good data




(] ’

4

The repdrting of scores of "satisfactory or better“ ‘allows the LEA to note"
'that some responses indicated that a hiqher standard had been met. It might\Q'
heipfu1 to jnciude information regardinq the perceqtage of "excellent" scores . :

o

for each area
o A The.actuai caicuiation§ of the percentages can be done on a hand caicuiator
e or by a’computer If a large number of surveys is being processed and adequate R

faciiities are avaiigbie, the computer wouid save computation time.

LI Presenting_Evaiuation Resuits S _ -
| ;, B The evaiuation resuits can be best presented by dispiaying the percentage -
B ) '
o aof "satisfactory" ratings for each survey statement To fac111tate this, separate
o ,'f . A & ’

tabie sheiis are included for dispiaying percentages by exceptionality, student
%etting and program ievei (eiementary-secondary) ] {

©

T Staff surveys (inatruments C, D, E, and F) are not analyzed by exceptionaiity y

. because of the Fross categoricai nature of many speciai education programs If,

however, an LEA operates categorical programs and wants to collect such data, the

tab]e she}]s can be expanded to accommodate additional 1nformation No table

-

sheiis are required for instrument H.

>, -

In deyeioping the evaiuation report, the evaiuation coordinator is reminded

that the table sheiis can form the basis for the.report findings and recommendations

e . ﬁ

]he evaiuation coordinator shouid cieariy introduce the purpose of- the evaiuation,

qytiine the procedures foiiowed and highiight the findings in a manner appro-

s > o--hc e
R o-’-‘

m}}-"' priate to- the particuiar audience A suggested outline for a thorough final -

report appears on page 40. ..
Evaiuation coordinators also shouid note that alternative reporting formats i
couid be deveioped ‘Some wrijters may choose to present the results with tabie ~
| sheiis organized as foiiows' |
't_._. 1. program goal and obJective v
' %t evaluation question number
C 3y compariSons of the same item across instruhents

R . R ..:,.. v ; o ) : g R ' g




4. respondent group - ,

5. school sitg | |
The reporting style should be selected carebully aftér thinking through the‘
information needs” of the intended audience and their ability to syntheSize infor- .
mation during the m-esentatior. Sumnaries highlighting the findings‘ibuill be of
. great value since simply displaying tables of data might prove to be very con-
fusing. | . |
' Table Shells. Appendix C contains suggested table Shells appropriate for

displaying the data- generated in the evaluation The completed table shells ,
-can form the basis éf the evaluation report. Note that the appropriate evalu- ‘i
ation question number is included .after eac%iitem for easyfreference gggtign
Readers will recall that the sampling strata included 14 exceptionalities,. seven
student settings and two educational .levels. In a research setting, table shells
'would report data for all of these sampling strata " The' burden associated with -
" such precise lTevels of data reporting quickly becomes ;verwhelming For this |

®

: reason table shells have been developed which collapse the data into categories

presented in Figure 3.

. “'!




LEA Total .~ o | . B
 Exceptionalities

' Specific'[earning-Diéabled (LD)

o Behaviorally/Emotionally Handicapped (EH)
Educable Mentally HaqdicabpedAxEM)--
Trainabl; yenta]l&-Héndigap;ed (T™)
Speech/Language Impaired (SI) '
Other (SQﬁispic, Deaf-Blind, Hearfng Impdired, Muitihan&icapped.A

‘Other'Health Impaired, Physically/Orthopedically Handicapped,

Pregnant, Severely/Profoundly Mentally Handicapped, Visually
- Impaired : ‘

v

.Student Settings C T

- Regular Indirect (REG IND)

Regular Diréct (REG DIR) . *
.Resource Room'(RES RM) ,. o | _ h
‘Block Resource (BLK RES)

Self Contained (SC) o T

Spécial'Day*SchooJ (SDS)

Home/Hospital (H/H)

‘gucation Level |

Elementary, grades K-8 (ELEM)

Secondary, grades 9-12 (SEC) °
. L

Figure 3. Categories used in Table Shells. -

{1 43¢
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The reduction in the burden for, reporting of data has been accomplished
through the collapsing of all low incidence excebtionalities into an "other"
category and by not separating the two educational levels for each exceptionality :
- and student setting. Should a significant pattern of responses emerge in the
data evaluators may choose to break out the data further for specific exception--
| alities student settings and educational léyels. The evaluation process also
| might indicate that problems exist in a particular exceptionality area, student
" setting and/or}ducational level. If this is the case, a i"ollow up -of the
initial evaluation may be done by selecting more students to represent a parti-
“cular cell in Table Shell #3, Chapter VI The actual number to be included can
be quite arbitrary. but should be based on the Judged importance of the follow-u up
personnel available to conduct the evaluation i-

Generating the Evaluation Report R ’ -'_ 8

0nce the table shells have been completed the evaluator is ready to develop
the management plan which will include the implementation Plan: In generating the
_ management plan, be sure to keep -in mind the audience to whom the report is
addressed. Summaries of particular program strengths and weaknesses will be
useful in transmitting the evaluation information, Chapter IX will discuss
further the management plan for using the evaluation findings for program

improvements, | _ ‘~} : o ' /

i




C CHAPTER IX
DEVELOPING A MANAGEMENT ‘PLAN

The value bf a Program Quality lvaluation rests in the validity and useful~

ness of its recommendations. This chapter will present some guidelines for

generating areas “of recommendation based on the 1nformation'gathered during the

project. ‘
One product of -program evaluation consi;ts of the remediation of.deficit

areas, while a secondwinvolves the improvement of activities determined to be of

primary importance. Even in LEAs mhere the findings/are overwhelming)y positive,

there probably are areas of concern where improvement]wobld be desirable. These-

activities require an'identificatibn of.deficiencies as well as a determination

_of program priorities. Since student achievement is the desired outcome of . | .

special education programming, evaluation results are mos t helpful when,they are

interpreted in relation to their impact on this goal.

In order to identify areas of program need, it becomes necessary‘tp consider
edch evaluation question and the data collected to assess it Management Plan
worksheets have been prov1ded on pages 48- 56 to organize thlS information. The
following steps will describe this process .t

1. The criteria selected for the successful attainment of each objective
should be entered in’ the space provided in the management plan work-
sheet. ‘ _ ; . »
Note: If a longitudinal criteria approach has been selected, enter |

. the actual attainment levels.

2. The aggregated results far each evaluation question should be entered
in the space provided on the worksheet. '

3. Circle the number of the evaluation question where the criterion level

. has' not heen met. N . _

4. For these evaluation questions (circled in step 3) examine the last

~ two columns of the worksheet to determine -the d\screpancies between
desired and attained levels S _

.

5, Rank order the areas. of greatest discrepancy in'%he LEA.




., j" The determ1nat1on of pr1or1t1es, however, must also include an ana1ys1s

| 4
ST of subJective concerns Discuss1on nmong admin1%trators, teachers pare

n"' and
related services personne} is suggested to isolate areas of conce;n specitic to )
each. LEA ThE'areas selected for atteﬂt}é% w1ll not always be those with the

greatest discrepancy between des1red -and atta1ned levels.

At this point, the development ofga Managemént Plan to ihplement program’

improvement aétjvities is suggested,

a

A format to organize such a plan is pro-
vided on page 40. | |

e
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‘"'..-"‘"nQNAeEMENT PLAN'FORMAT R

_' 'The Management Plan. that s 'to be submft::d is to be made uptof six major
: components. A breékdown of these components fo]lows- .

1i

S T . -
Wi, 1. Cover Sheet (MP- ) - The cover sheet 11sts the name of the school
o sysbem, the names of the people involved, and the. date ‘that the
B Management Plan is being submitted . _

2. Introductory Information (MP-2) - This page includes information on
the purpose of PUE, an overview of procedures, and the purpose of
-the Management Plan. To standardize 1nformat19n we have written this
_page for you.

‘ 'l

|

\ .

{. . 3. Implementation Plan (MP-3) . - “This. page 1nc1udes the goals and: objectives
RO and other Information that will result from the 1nformat10n gathered
B
|
|

.through- the record review and survey process

- o

4; Evaluation Procedures (MP 4, MP-4a, and MP 4b§ - This section wil] \\
: include a summary o?;procedures to be folTowed in conducting PQE,
"If there is not sufficient space on the forms, please continue the °
narrative on a separate shéet. Table A should show the final sample
o : _plan that was developed by your school system and this shou}d be’shown .
o "~ 4 in Table I.- Table II sfduld show the percentaqe of return for each ' )2 )
" : of the surveys sent out. ! y \ -

5. Summary of F1ndings (MP- 5) - ‘This wil] 1nc1ude both narrative and . L
Cistatistical nformation. The narrative should highlight the signi- -
ficant findings for the record reviews and each of the survey instru- '
ments. Please note that you will definitely need to put.this 1nf6rmation
. on a separate sheet as there is- -not, sufficient space on the MP-5 form
© for.all of the relevant information’ to be 11§ted B | 0 o

This section should also 1nc1ude a statistical summary by instrument.
Copies\of each of the. instruments are included with this packet.

.
—— e

This s:&tion should also include a summary by goal areas using the
Management Plan Worksheets that are on pages 48-56. _ ;-

6., Appendix N The Appendix should include three 1tems A) qoals objectives.
'ang evaluation questions which can be pulled from pages 12-15; B) timetable
of activities completed; and C) a list of members of the local PRE :
Advisory Committee. .

t R : P e : . R - oo L
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INTRODUCTORY INFORMATION

W .

Purpose of Program Quality Evaluation = - B o J

The Special Education Program Quality Evaluation mode) was developed to com--
plement the compliance monitoring procedures already in uge in local education .
“agencies in North Carolina. By using a ?oal-baSed approach, the Program Quality - .
Evaluation (PQE) model measures the quality of the local special education program.
The leve]. of quality is determined by measuring ssudent progress.toward the follow- .
ing three special education goals, . _ o : :
1. Determining Learner Gains/Qutcomes - Students will make satis-

o factory progress.in the specific curriculum areas in which they

are enrolled and will develop a positive self-image for learning

and working. : B

1

2. Locating and Evaluating Learners - Students bétween the ages 'of .

five through 18 who may be in need of sbecial education programming
will be located and evaluated. . . = '

3. Placipg Learneys Appropriafely - Students will be placed in an ' -~
' appropriate program consistent #ith their as:sssgd educational y
- needs and witn consideration for placement in“the least pestric- ¥
tive environment. | - . .

>N

Overyiew dfuﬁ?dggam Quality Evaluation Procedures .

Ihe Prograﬁ Quéf%ty Evaluation process utilizes twoimdjor'activities for
ge?$rat1ng data for development of the management plan. These activities are the
following: - o -

-

a) student record, reviews, and

. o
b) survey forms. ' o

- A random sample of exceptional student records is selected for review by ..
various LEA personnel, .such as principals, school psychologists, special education
teachers, and central office staff. gdhirty evaluation areas are used to rate
the quality of student record inforM&tion. ' :

?

~ Survey forhs that. contain questions about the quality of student programming
and instruction are distributed to the following groups: parents, special education
teachers, regular education teachers, related services staff, administrators, and
~exceptional students. : ' ' '

o |

Purpose~ of the Management Plan

The data obtained from the student record reviews and the various survey forms
are analyzed. Discrepancies between these results and the criterion level established.
by the LEA determine the areas for remediation and staff development activities, .
These activities form tne basis\for the implementation of the management plan. The
entire management plan consists of the following sections: cover sheet, introductory-
information, implementation plan, eveluation procedures, summary of findings,-and =
appendix. e -

L ~ o
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' ‘ IMPLEMENTATION PLAN . '
Goal: » | N
" | ‘) | “y . | | .
. | | Area(s) Needing ' . | Person(s) Budget and. | ‘
j\’rogr_*am Objrectiye. " Improvement Ac.tion to be Taken .Timelirles : Responsible Facility Needs } N
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-Instrumgnt

?arent Survey |

Special Education Teacher Survey

| Regu1ar EduCation Teacher‘Survey
Related Services Staff Survéy
Administrator Survey

Student - Survey . - .

e

|  Tablelr
LIST OF INSTRUMENTS AND RATE OF RETURN

~
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PO SRy OF FINDINGSes |i‘

Sumary of Findings by Instrument - ' - | .

Student Record Review -

!

i
[]

Parent Sukggn_ N

¥l

§pecial'EducStjon Teacher Survey . = .
— . —

Regular Education .Teacher Survey

'Relgted_Serv1Ces Staff Survey

U Administrator Survey - SR

Student Suréey,

I
™

 Statistical Summary by Instrument

R .  ®
| Ingtrument A: Student Record Review

Instrument 8: Parent Survey . \ v
. ’/. o o ﬂ. . ) . .
]flnstrument C: Special Education Teacher Survey
oo o Instrument D: Regular.Education Teacher

¥

Instrument E: Related Services Staff Survey

InstrumentiF: Administrator Survey B

Instrumen® G: Student Survey

" “Management Plan Worksheets




MANAGEMENT PLAN HORKSHEET

9

Students will make satisfactory progreSs in the specific currlculum'
areas in which they are enrolled develop a positive self-image for~®
learning and work. - :
1.1 Students suocessful]x_demonstrate com?etencles in appropriate curriculum
- areas at Jevels commensurate with ability and handicapping condltlon
-l.l.l. Are reading competencies attained commensurate with students abllltles
and handlcapplng conditions? -
Evaluation Inst/ | Critn Evaluation - ' b
Question . Item Level . Results 5 :
1.1 o A22 o
' : B1
C . : ‘
S0 - - A
1.1.2 Affe language arts competencles attained commensurate with students abilities
and handicapping condltlons? ‘ -
1.1.2 A23 .
B2 S A
C2
02
1.1.3 . Are’ math competencles attained commensurate with students ebillties and
handlcapplnq condltions?
S 1.1.3, A28
S B3
¢3 g o
D3 .
1.1.4 Are vocational competencies attalned commensurate wlth students' abilltles
and handlcapplng condltlons? .
1.1.4 A28
. B8
Ic7 . . ‘
e | D7 . ‘ . : L
.5 Are science competencies attained commensurate with student's ablllties and
handicapplng conditlons? ,
llS«.' s e
: : B4 . - |
. gz‘ . . : Sy . ’ ‘ .
- " -"'m.-"- ot : ._55_ _ u;' ‘.:/ ) ,
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E . . . -y . R , . R A i Ceeenrtita L . -

v P - . . - o f . .

. '. -'i' . - lf . - "l". . - b
i

© 1.1.6 Are social studies competencies atzginéd commensurate with students'

abilities and handicapping conditins?
116 ¥ A26
' B5
\‘ 5 CS
' D5

1.1.7 Are cultural arts competencies attained commensurate with stud%a;s'
i -abilities and han?icapping conditions? B

1.1.7. | A27 |
| B6

| C6

i D6

2

1.1.3 Are competencies for'healthful Tiving attained commensurate with students'
abilities and handicapping conditions? ' :
. Self-Help Skills/Life Skills '

-

. Physical Education/Health Education . ' —
1.1.8 A29 U .
- A30 - ' K
B7 0 . '
S - - ‘
9 | 7o
08 . | |
D9 - .
1.2 Positive work habits are Heveioped in the course of the students' -education
~ programs. ' o

14J2.1 Does the special education program éontribute to the development of students'
po;jtive work habits? e : . : ;

. 4 o | ‘ | | -
J.Z.] . Bg - ) ‘.

C10
« | D10
G4
G7.

\_ ;’1.3 The special education program'effectively contributes to the development-

& of student§' positive attitude toward self and others. _ .
1.3.1 Does theuspecial education p}ogram contribute to the development of positive
' attitudes toward self? L

L T _ )
1.3.1 - Blp | |
cn _ ' o

o - 1R ' : " TN
; : El - . :

Lo , G2
7.6 |




Tqa32
IR positive attitudes towards others?

a

Does the Special education program contribute to the development of i

1.3.2

o | - - B
|£]2 . , . : ) !
D12 -

E2 |
@ | .
@ | S

l 4 The special education program effectively ‘contributes to the students

1.4.1

desire to learn.

Bogs the special education program contribute to students' desire to learn?

. ].4.]

-

il i Lo

'B12
C13
D13 ; ' .

E3 : I ' - - . .

G6 g{""

69 - f

Goal 2:

2.1

2.1.1

]

Students between the ages of 5 through 18 who may be in need of special
education programming wjll be located and;evaluated.

The referral and screening efforts that lead to evaluation of children who
may need special education are thorough and systematic.

Do parents and professionals make responsible referrals that identify those
students who should be suspected of needing special education?

[

L

2.1.1

C16 v

ES -
Fl

2.1.2

Are children who may be in need of specia1 education referred for individua]
screening as ear1y as should be expected?

Y

2.1.2

B13
c17 |
E6 - - .

2.1.3

2
N

Are the mass screenings or sweep screenings effective.in identifying those

students who should receive further screening or evaluation?
S

»

2.1.3

4 I

c18 |
D16 o
E7 . . \

‘8




- 2.1.4

. 'b..'.‘_",,

; ,u_'. -
o ¥ *

Do the pré~referral initial conferenées provide effective alternatives to

special education which allow students to succeed #n regular education?

\t, .

2.1.4

L

1%
D17
E8

[

2.1.5

\

Do the observations prior to referrals contribute to decisioh making in
the evaluation process? - ~

) )

2.1.5 -~

D18 o
B9 -

% e

2.1.6

Do the referrals accurately reflect'the needs identified by the scréeh*ng
data and information from persons referring the student? ' .

2.1.6

Al
c20
E10 3 - o
3 | . - i

2.2° Evaluations and re-evaluati?ns adequately, address possible needs identified
'}ﬂ\the referral. _
2.2.J Do the evaluations/re-evaluations address each of the poséib]eineed;
identified in the referral and/or other relevant data? )
2.2.] A2 3
‘. | c21
EN
2.3 Technidues uséd-in conducting screening, evaluations and re-évaluations are -,
| appropriate. o ' . _
'2.3§\ Do the referrals prbVide-ﬁseful information that assists in the selection
: of evaluation, instruments and techniques? .
2.3.1 '

- A3 |
|2 - o : | \

Are all needs identified in referrals addr¢ssed ;;\3¥aluation techniques?

R | | . S
E13 | ~ -




2.3.3 |

o ’ [ . " - ’ 5
. . . '

Qp the techniques used in conducting evaluations/re-evaluatiOns take

ment commfttee to make placement decisions?

into account such student considerations as age, disability and native
language? L
2.3.3 A . i
c22 _ =
El4 . ' _ <
2.4 Evaluations and re-evaluations provide clear, relevant educational infor-
o matioﬁ sufficient for determining eligiBility ' |
2.4.1, Do the evaluations and re-evaluations provide clear, relevant .aducation
information sufficient for determining eligibility of studente ‘for special
education? '
2.4.1 E15 [
. . F4 :
2.4.2 Do the evaluations and re -evaluations provide clear, relevant information

which assists in enabling the school-based committee/administrative place-

[ & e
A

— o

.2’14.2 16
_ F5 P

2.4.3 Do the evaluations and re-evaluations provide clear, relevant information
which assists in enabling the .school-based committee/administrative place-
ment committee to make decisions regarding necessary instruetional vices?

2.4.3 019 | t o >

. E17 - T
Fé .

2.4.4 Do the evaluations and re- evaluations provide clear, relevant information
which assists_in enabling .the school- based committee/administrative place-
ment committee to, make decisions regarding related services?

2,428 | w18 - | | t
) | F7 '
_ 2.5 The reappraigal of the effectiveness of educational programminq—and place-
- ment at the annual ‘review is constructive.
. &
2.5.1 Do t nual reviews’ thoroughly examine such information as’ evaluation
data, ividualized Education Programs, and teacher reports?.
A5 L | .
B14 3 : , .
'E19 ' ' oo )
N w’ A _ I ‘”‘q
52
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#

Dg'the‘annual reviews thorou
fér special education?

ghly examiné studenfs'.continuing'eligibflity

A6
B15

-

E20

2,5.3

Do the -annual reviews thorbu

~ 1nstqyctional services? &

ghly examine the need for changes in students'

2.5.3

4

A7
B16
E21

[

.4

2.5.4

Do the annual reviews thorou
students' related services?

L]

ghlyéexamine'{hq continued appfopridtene§s of
. f;:_ : . .

2.5.4

A8
. B17
£22

-

* - 2.5.5

Do the annual reviews thorou

Students’ placements?

ghly examine the continued appropriateness of

2.5.5

A9
Bi8
E23

Goal 3: Students will be placed in an appropriate program consistent with their

i;'3.].é &

assessed educational needs and with con§1deration for placement in the

least restrictivg environment.

3.1 Individualized Education Programs are comprised of elements gépropriate

to the assessed needs and levels of

3.1.1 Are the Individuélized Education Pro

performance of learners.

gram statements of bresent level of

performance derived from actual assessment data?

3.1.1 ' A0
G} €C23 |

E24+

Sy

=l

e
R

3.1.2 Are the Individualized Education Pro
. pbjectives based on identified needs

gram annual goals and short-term
? .

L L PR
c24 |

- 020
e R Ez?




3 1. 3 Are the evaluation criteria in Individualized Educati
- clear and usable? ‘

&

Ty
. W a\

on‘Programioﬁﬁec;ives |

M2
. 25

D21
E26

3 1.4 Are the appropriate ty
| assessment data?

\ . :
pes of regular education provided, considering

3.4

.

-

A13;
C26 -

D22
E27

F8

4

3.1.5 Are‘the a
ment data

?

-

A2

r

. ' ’ A\ .

3.1.5

N

Al4
c27
023
€28
F9

-~

. 3.1.6 "Afe the appropriate

ment data

?

ppropriate types of special education prov1ded considerlng assess-

types of related services provided, considering assess-
¢ , : - ~

»

n

1

- D24

E29
F10

3.1.7 Are the appropriate types of vocational education services provided con-

Y

sidering assessment data?

T
SR 1Y PY A A

.

0

A16
C29
D25
£30
F11

)
A

e

L4 Mo
.

\

\

- 3.1.8 Are the appropriate amounts of - regular education provided cons1der1ng
assessment data?

A7
€30

B




R L ’ , z » ‘ o b . E
3.179 Are.the appropriate amounts of special education provided, considering

assessment data?.

319 hs
- -
B2 | . I Y

.

-3.1.10 Are the appropriate amounts of related services provided, -considering
assessment data? ’ : ;

3.1.10 A19

T 32 |
- D28 | | | -
- E33 . | -

- 3.0.11 Are the appropriate amouﬁt§ 6f vocational education serviées’prOVided
considering assessment data?
. : L

™
p

3 A20
Cwe | oo ) R
) ) ng ’ B ' . ) _o'
E34 L | | .

3.2 The inclusion of special needs students in regular programs enhances their
social development. : : : : —_—

3.2.1' Do students included\\Q reguiar educatioh'programs benefit socially?
5 T

C3.20 ' B19

as | |

- 7N IR -
' Gl '

G10 ' "

A
AJ

3;3 "The inclusion of special needs sthdents in regular programs enhances their
educational deveJop?ent. . .

3.3.1 Do students included in regular education programs benefit academically?

T30 | 820 L
L e as o - |
EEE | o s

’

'3.4.'Parent§ are active participants in decision making'fegarding the blace-
- ment and educational planning -for their children.

!
: ¥
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" '3.8.1 Are the communications from the school to the parents conducive to
. . \ .

building-positive relationships? |
S |

™

R

B21 |, . o a | . |
: ' ' . — —
3,4.2 Do the schools make sufficient personal contact with parents regarding

progress of their children? : : . o
P— : ' - ' . . ¢

: | _ ~ : \
3.4.2 - B22 . _
C34 . _ !

1. D30 7N

| 35, : |
|- 3. o - - 1

3.4.3 Are parentsgisked to pfovﬁde information. regarding the plécement and
. educational planning for: their child? ot :

3.4.3 | B23 '
: D31 o | \
F14 -

3.4.4 Is all information supplied by paréents édnsidered in decision making?

3

3.4.4 _ B24
¢35 -
-F15
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TABLE SHELL #1

STUDENT SETTINGS

EXCEPT.

| orR.

REG. [ REG— T RE-— T BLOCK

RESOUR.

SELF

SP.DAY

FOWE

1 A

DIRECT | SOURCE

A

CONTND. _

SCHOQL

HOSP

DB

EH

- EM

HI

LD

PG - o
CPH. | \- |
_ 4 e ;
|81 \,
, I
&
K 3 .
- ‘ ‘ .
. i
. . "
a4 | ’ . _
’ §
= l % 58 6 6 :'-.



AN
EXCEPT,

INDIR.

© TABLE SHELL #2 -
STUDENT. SETTINGS

REG.
DIRECT

RE=
SOURCE

BLOTK

RESOUR.

~SET
CONTND.

SP DAY
SCHOOL

HOSP..

AU

0B

3

EH

EM

HI

LD

M

OH

PG -

| PH

§SI

Sp

VI

TOTAL:




. _ TABLE SHELL #3

Q
: 4 -
o _FINAL SAMPLING PLAN
' STUDENT ‘SETTINGS
. _ REG. | REG. | RE- [ BLOCK | SELF — HOME -
EXCEPT. LEVEL | INDIR. | DIRECT | SOURCE | RESOUR. | CONTND. HOSP. | TOTAL
AU | E : - '
- S [ ]
DB E , ; :
| S N i
7 - -
| s
., F
| S “
E \
S 4
E | ,
s
E
S »
E v >
S
E +
S %
E
S —
E : Y -: .
S T ) AT N
E %
s_ =
E
s S -
E !
)
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Student Record Review

Parent Survey.

Special Education Teacher.Survey'
Regu]ar'Education Teaehér Survey‘

Related Services Staff Survey

Administrator. Survey

Student'Shrvey

Optional Self Study
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INSTRUMENT A . . R *
SRR - STUDENT RECORD REVIEW - o ‘

14

Instructions to the Records Reviewer -

L .

Once student records have been selected for review, it is important to
remember that all information may not be, contained in each record but may
exist in other files Omit questions which require unavailable data, if it
is not possible to locate pertinent inﬁormation
If an original student referral is more than five years old, all questions
which require’an analysis of the referral .Should be omitted. This is done

Irbecause of changes in student need program design and/or legislative mandate
b

which may have occurred
Review each record . and'locate'the following'information source documents:

1. Referral Form - The mgst recent referral for special education services.

2. Screening Results - The results or report of any individual and/or sweep -
o .-. screening. : :

3. SBC Report - The reEgrt or ginutes that have résulted from the most recent _
school*based committee meeting. :

~b—<&yaluation Report - The results of the most recent battery of student
| ) . assessments.

»

5. " Re- evaluation Report -’ The results of the most recent battery of student
: , re-assessments. .

| 6. APC Report - The report or minutes that have resulted from the most recent
. , " administrative placement committee meeting. N

7. L.E.P. - The Individualized.Education:Program currently in effect.

‘6. Teacherg'ABelated Services Reports - Any reports or written statements
. ‘ ' - relating to student strengths, weak-
nesses and/or progress (include informal
asseisments), by regular or spegial
. education teachers or by related
s . . . service personnel.

9, Annual Review - The minutes or _report from the most recént annual review.

10. Report Cards/School Transcripts - Formal reports of a student 5 Jchool
performance, 4

i

Lo e 70\ -'




-

. Parent Contacts - Records of school-initiated. parental contact 1nc1ud1ng

—

‘1

A

phone calls& copies of letters. etc.

Standardized*TestiResults - Standardized test results for the last three

_; ‘ years in the following acdemic areas: reading,
L language, mathematics, vocational areas, science, .

s?c al studies, cultural arts and hea]thful

1 ving.

-y
TN

- l

13. Competency Test Results - The results of comnetency test1ng in reading and
- v mathematics ‘

£

§

' ‘



STUDENT RECORD REVIEW

Reviewer's Initials: = Date:

-Using the information that you have identified from individual
- Student records, score each of the evaluation areas by rating
the extent to which the evidence suppqi;s each statement:

evaluation/re-evaluation take into -
account such studlent considerations

4 @S age, disabjlity, and native
language. (2.3.3)

[
’ - "
-
. : K 2
. . .

Instrument A

Student's Name:

Exceptionality:

Grade: (cheék oné)

Elementary (K-8
Secondary (9-12) .

in evaluation/re-evaluation report."
Compare :this to descriptiye datar
recorded in the box at the top of
this thstrument. L

K2

*RATING SCALE - E: Excellent :

~ (Circle the S: Satisfactory - Present Placement:
- .~ Appropriate . -U: Unsatisfactory. L] 7

Rating) NA: Not Applicable - Evaluation: ' (check one)

D e e L _ ‘ . RO Initial

— Re-evalydtion
/ Native Language: .
" Evaluation Area o Directions *Ratings -

A1: The referral accurately reflects Al. Examine the needs listed in screen- E S ] NA
the needs ident{fied by the screkning ing results and SBC report. Compare T
data and information from the persons to those listed in referral form,
referring the students.(2.1,6) | Rate the comparison.

A2. The evaluation/re-evaliation addresses A2. Examine the needs listed in referral E S u NA
the needs identified in the referral form. Compare these to the listing
and/or other relevant data. (2.2.1) of needs in evaluation report, teacher v .
(2.3,2) . 8 report, annual review, and IEP state- _

ment of need. .., - _
! el | |
- A3. _The referral provides useful infor- =~ A3. Compare information gathered in re- NA
" mation that assists in the selection ferral -form and evaluation report tg,
 of evaluatign instruments and techniques.  determine if referval information is"
(2.3.1) ‘ & used in the planning of evaluation.
.o - N : .
A4, The techniques used .in conducting N A4, Examine the informatiorr collected E S U “NA




Evaluation Area - ~ Directions L - *Rating . . .
" A5, There 1s concrete evidence that the A5. Examine_the reports of annual revigws. E S U . NA U
- annual review has thoroughly examined 'Determine how thoroughly the infor o i .
such information as evaluation data, -mation in evaluation and re-evalu- R ' #
-the Individualized Education Program - ation reports, APC report, teacher " :
, and other relevant data to determine report, and the IEP was examined in
' the appropriateness of ‘continued the annual review.
placement and/or related services.(2.5. 1) - - .
¢ o . ' " . F
A6. There is concrete evidence that the . A6. \anmine the report of annual review. E s U NA
- annual review has thoroughly examined A _— \ ‘ - |
the students' continuin eligibility N ~ , a ' ‘ s
for .special education. ?2.5:2) . S ' ~
"A7. There is concrete evidence that the.  A%.-. Examine the report of annual reviews. E

annual review has thoroyghly ‘examined
the need for changes in students'

: instructional services: (2.5.3) -
. . . Y
A8. There is concrete evidence tha¢ the:  A8. Examine the report of annual reviews._.t.
\ annual review has thoreughly examined , . N u'u:‘\‘ﬁqulep‘
xR the need for changes in students t AR
‘ related services. (2.5.4) : N : . ﬁ‘ﬁ“ 4&*“
A9.. There iS concrete evidence that the A9. Examine the report of annuaT revi
. . annual review has thoroughly examined ' : _i*;_ﬁfffﬁl : ﬁ,,‘fd
\ = . the continued appropriateness of ) SRS AT BT ,;ﬁﬂ_
\ student placement. A2.5.5) 4 : . A &;g};,J;p\qi,;?;au Lﬁjqﬁ,' ;‘J‘H .
\ o Lontn ,,,,' . "!'; ~.'.' L AN & ST ! i
\ - A10. The Individualized Education Program - A10. Examine the IEP - present leve]s of
A statements of present level of ‘per- . performapce. * Compare tp- teachers: re-
3 forjnance are derived froﬁ}actua] ports and standardized test’ resqlts.z
[ () al and’informal assessment data (If test resu1t§'are 1nsuff1c1ent.
- (3.1. : e, refer to scréening’ results, 'SBCV: ..

PR

evaluation'and readvﬁiuation reports ). ,,"

||.lk i / Palug ,:'::! "A'A,"
" |A11, The ndividualized Education Program\_ All: Exam1nesthe IEP goals and objectives g*ﬁﬁbu~: i
: goals and shart-term objectives are Compare:, them +£6 SBC report, referral B ‘

"based on identified needs. (3.1.2) . form, evaluation-and re-evaluation |
reports’/(if aopropriate), APC report:,~ ,
v ! ' . - - and teaoher reports.,r_ - ,
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Evaluation Area

AiZ

A'ia.
.Aid.
Al5.
Al16.
A17.
A18.

A19.

.assessment data

Evaluation’ criteria in Individualized
Education Programs are. clear and

'usable (3.1

The. appropriate typé! of regular
education are provided, considering
assessment data (3.1.4) v

The appropriate types of special ]
education are proyided, considering
asgessment data. 5)

The appropriate types of related

. services are provided, considering

assessment data. (3.1.

The appropriate types of vocational
education services are provided,
considering assessment data.

The appropriate amounts of regular

.education are provided, considering

assessment data., (3.1.8
The appropriate amounts of special ¥

education are prozgded )considering

The appropriate amounts of related
services are provide? considering

~ assessment data (}. .10

A20.

A21,

" the contact .is eonduc
\'_positive relationship

’J

The ap ropriate amounts of vocationai
. educatibn services are provided, ’

considering assessment data.- (3 1.11)

The documented evidence from the
school té parents indi‘ates that

(3. 4 1

A Yy . i - : ’
' "
. '

(3.1.7) .

e to ‘building

A13..
A15,
A16;
A7,
Ai8.

- - placement,
| AIQ
A20.

A21.

Directions

A12.

Examine the IEP - objectives

Examine the IEP - regular education
placement. Compare to standardized
test data. C : ‘

‘Examine the IEP - special education

placement.
test data.

Compare to standardized -

Examine the TEP - related services.-
Compare to“standardized test data.

Examine the IEP - vocational services.

Compare to standardized test data.

Examine the IEP - regular education

placement. Compare to standardized
test data.
Examine the IEP - special education -

Compare to standardized
test data.- ' .

Examine the IEP - reiatéd services
Compare to stanﬂardized test data.

Examin
Compare to standardized test data.

v

Review evidence of parent contact
such as notes, phone calls, con-
ferences, etc.

¥

\ the” IEP - vocational services.

\

*Ratings

S U NA
S U NA
S U NA
S U M
i S U NA
;s U NA

y

S U NA
\‘ .

s\ U ‘NA

ot
s - WU NA

NA




.
M

Considering you? know]edge of the total profile of this student having completed items A1-A21 above and having
reviewed the resilts of assessment data, rate the ‘following areas: . - , , .
@‘Evﬁluation Area - . _ - | 5 / . : *Ratings -
J?AZZ. Reading'competencies are attained _ . | / E 'S U NA
-~ commensurate with students' abilities E : - I . ’
and handicapping conditions. (1.1.1) ' L ' . T

. A23.'Lan§uage arts' competencies are attained ' . ' 'E S U NA i
commensurate with students' abilities CoN L ' :
and handicapping conditions. (1.1.2) _ S .o C o Lot

A24. Math competencies are.attained commensurate , ' _ | | £’ 'S U NAs
with students' abilities and handicappin | o '
" conditions. (1.1.3) ' /g :

A25. Science competencies are attained com- | ( _ E S U NA
mensurate with students' abilities and - ‘ : " i
handicapping conditions. (1.1.5) ' ‘ ' -

A26. Social studies competencies are attained ' | | E - S U NA
commensurate with students' abilities '
and handicapping conditions. (1.1.6)

{9

* A27. Competencies in the cultural arts are .- - E .S -y NA
attained commensurate with.students' . ' . o
abilities and handicapping conditions. (1.1.7) — - —- N

" A28. Vocational Educatien competencies are - ‘ - E ‘ s,y . NA
o attained commensurate with students' . AN i . ; ' :
. : abilities and handicapping conditions.{1;1.4) \\ . " ‘ . v “’ﬂ

- A29. Competencies 1n5541f-he1p/1ife skills ” ' '\ | E S u  NA
' are attained commensurate with students’ ‘ ' : -
i abilities and handicdpping conditions., (1.1.8) . | ¢

- A30. Competencies in physical edubagion/ ) o " E S U NA )

' health education are attained Commensurate . : _ \ 3

_ with students' abilities and handicapping. ' »
». conditions. (1.1.8) ' R

. ' -}
. ! )
.
- R . . D I3 } . ) ) .
. . . . -
. . ) ' . . 7
dl . . ' ’ ’ v - q
. . S " , ) . n .
- . . ., K . . . . ) .
- L ; . ’

1 in 1 c)




Instrument'B _

) Co , e i
Parent Survey%u- b T
- : s S AR
’\ ' i.‘: ) ":S‘Vr. g

. . ! '-;.‘ ‘: ‘.‘I- I .
Instructions to Parents: We would like to know how you feel about your

child's_special'educatiph'program. Your answers will help us make sure

ig/gettiag a good total school program.* .- ~ \\\\f
Please pdt an"Xf in the space to the right of each statement that

tells how you feel about your child's special education program. It is
~ important that you respond ‘to each statement.

Your answers will be used only for program evaluation purposes. Return

the éomplétéd-survey in the enclosed en:’jOpe to - - o
‘ e - . )
by , - . Thank you for you# assistance. - - n-‘z,?*
- | E S U NA
~ *Example: The special education program
8 is effective in developing my
child's skills in language arts ; N :
(writing, reading, grammar, N . | WA
~ spelling, punctuation). : ’ Q
. . - \ - ," : ‘ ‘
. . \
Instructions to Evaluation Coordinator: Select the parents of students |
receiving special education services using random sampling procedures. N
‘Code the-student's name on upper right corner of next page, Pledase . - N
| follow through to ensure that parents return fully completed forms. .
. ) . i \\

». . 4




12.
13.
14,
1.

| - should continue in special education. (2.5.2)
- 16.

“a problem was suspected. (2.1.2)

/2

. Parent Survey

8 B

The special education pf* ram encourages my
child to want -to leary. :81.4.1) ~ |

po
: o 8 -§
,}"‘n Tl 8 ) 8 w—
'f". & “:'-'_3 s B
. = 7 &5 =
: ot e B o
- | | | Qs A 5 2
~"The special education program is effective in developing :
my child's skills in the following areas:
1. Reading (1.1.1) . o
2. hanguage Arts (1.1.2)
3. Math (1.1.3). -
4. Science (1.1.5)
6. Sbcial Studies (1.1.6)
6. Cultural Arts (1.1.7)
7. Healthful Living (e.g., physical education, :
h@alth education, 1ife skills and self-help o
.- skills)(1.1,8) | : -
8.  Vocational Education (1.1.4) |
9. The special education program helps my child -
% develop good work, habits. (1.2.1) -\
10. The special education program helps my child . ,>' -
feel good about himself/herself. (1.3.1) - *9
11. The spécial education program'helps wchild . |
feel good about other people. (1.3.2) * i
\

My child was referred and tested as soon as

The yearly Individualized Education Program
and annual review meetings consider informa-,
tion such as test information, the Individ-
ualized Education Program and teacher: .

reports. (%.5.1) e

The yearly Individualized Education Prcgram
meeting considers whether or not my child

The yearly Iﬁd1v1dualized Education Pro?ram‘
meetings consider the need for chandes.in my

ch1ld's.c1assri;r instruction. 12.5.3) |




17.

18.

5;\; , -

2

5, . o

The yearly Individualized Education Program
meetings consider the need. for changes in my
child's related services (e.g., s$peech -
therapy, counseling, physical therapy). (2.5.4)

The yearly Individualized Educafion Program
meetings consider whether my child is getting
the right special help. - (2.5.5)

The regalar school-programs help my child in
the way he/she behaves and gets along with

bthers.(3.2.l)
. The régglar school programs help my child's

school work. (3.3.1)

" The conferences, phone calls and letters

from the school help the school and me
work together. (3.4.1) '

The school keeps me informed about my
child's progress. (3.4.2)

The, school asks me fo} information about .
planning my child's school program.'(3.4.3{ |

The school uses the information that I give
them to plan my child's program.” (3.4.4)
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R A

i Instrument C o j'é%(,
f::.@ .__1 i _"' . Special Educat(on’feacher SurVey __S%QJ' _
T Bate '7%%T_I ‘ ¢
-3 M; ~InstructiOns to_Teachers: The statements in this surv;;’reflect various o
| aspects of the school program received by special needs students. Please | -%' e .
r _ assist in the overall Pprogram evaluation by placlng an "X" in the appropriate )
| space to 1nd1cate the extent that each statement describes(your schoq] program~
. for special needs students Do not include gifted and ‘talented students Your %ﬂ
C. responses will be used only for program evaluation purposes Return the com- | C
pleted form to _ L : 'i':l by . |
: . N .

Thank}you.for.your assistance.

ko

Teacher's Namel':f- | Lt | \\\ .
E?vel Taught: (check one)s>tlementary (Grades K- 8‘

Secondary (Grades 9-12

a’ Student Settings: (check one) Regular Indirect
. I . Reqular Direct
: Resource Room
o Self Contained
Spécial Day School -° |
L Home/Hospital : ¥

.
Y T

Instructions to Eva]uation Coord1nator‘ Please distribute this program evalu-
| ation survey to special education ‘teachers (do not lnclude Lteachers of academ-

fcally rfted? randomly selected to represent your LEA. " Follow through to
. ensure hat all selected teachers respond to all of the sur ey questions *

e

‘e &

L4
LY




C1.

C2.

C3.

ca.

5.

Cé6.

C7.

Ca.

_With students' ari;;ties and handicappthg

- commensurate-with Students' abilities

. are attained commensurate with students'

‘The épeciai education program contributes

v

C. SPECIAL EDUCATION TEACHER SURVEY

4

4

L 4

Excellent
Satisfactory

ReJﬁj g competencies are attained com-

mensurate with students' abilities and

|
|

~ handicapping conditions. (1.1.1)

Language arts competencies are attained

1U fUnsatisfagtony _

commensurate with students' abilities
and handicapping conditions. (1.1.2)

Math competencies are ‘attained commensurate

conditions. (1.

Science competencies are attained com-

mensurate with students' .abilities and :
handicapping conditions. (1.1.5) . - n

L d

Social studies competencies aré attained

commensurate with students' abilities
and handicapping conditions. (1.1.6)

Cultural arts competencies are attained

and -handicapping conditions. (1.1.7)
: ) .

. _‘_V
Vocational educatign competencies are

attained commensurate with students'

- abilities and handicapping conditions. (1.1.4),
' .- o
~Self-peld skills/1ife skills conpetencies

abilities and handicapping conditions. (1.1.8) .

Physical educdtion/health-education

competencies tare attained commensurate

With Students' abilities and handicapping | ,
- conditions. (1.1.8) %\ - A

to ‘the development of students' positive -
work “habits.(1.2.1) S

The special education program contrfbutes'
to the development .of positive attitudes
towards self. (1.3.1)

[ ad




ci2.

013,
c14..

C15.

C16.

C17.

c18.

C19.

‘towards otpers. (1.3.2

* ¢ ' - ' ’ . " - ull . .
g s . E o R . Py .
, s . - R [ SRR WY *
6 y EEY B » . A AR WU
o - . .

-~."'~~»r;w-.~'1* .

Applicable i

fﬁctory
Not

N
L}

I

Excel¥ent
Satisfactgry.
Unsatis-

The special ‘@ducation program contributes
to the development of gosjtive attitudes

h. | .
The special education program contributes | L .
to students' desire to learn. (1.4.1) .. ‘! N g i,

Studentg\hﬁo are .included in regular
education benefit socially. (3.2.1)

Students who are included in regular -
education programs benefit academically. (3.3.7) <

Parents and professionals make respons-
ible referrals for those students who
are suspected of needing spggial ' ¥
education. (2.1.1) Qﬁ

Children who may be in need of special
education are referred for individual :
screening as early as should be expected. (2.1.2)

. . »”

The mass screenings or sweep screenings - e
are effective in identifying those ‘

students who should receive further .

screening or evaluation. (2.1.3) y

~The pre-referral initial conferences

provide effective -alternatives to special
education which allow students to

'j/succeed in regular education..(2.1.4) , o _ S

£€20.

c21.

c22.

. C23.

~and informal assessment data.(3.1.1)

The referrals. accyrately reflect the

needs identified by the screening data e ' ; - 8
and information from the persons referring - -
the studesat. (2.1.6)

1 4

The evaluation/re-evaluation addresses - , :
the needs identified in the referral ~ -7 7 L 3

"and/or other relevant data. (2.2.1)

The_téchniques used_ﬁn'conducting-éValu—

Sation/re-evaluation take into account . .« e

such student. considerations as age,
disability, and native language. (2.3.3)

The Individualized Education Program o o .
statements of present level of per- . o |
formance are derived from actual formal . ; ;




C24. The Individualized Education Program annual
~ goals and short-term objectives-are based

v ox

"R . N
C2§?*‘The evaluatfon criteria in the In

Een
v ‘
£
*

% ¢

,on identified needs. (3.1.2)

b

. "~ ualized Education, Program ob;ectives_

C26.

C27.

. €28,
- date, (3.1.6
C29.

€30.

- can.

C32.

C33.

are clear and usable. (3.1,.3

& ' :
‘The appropriate types of regular educatidn
classes’ are provided, considering assess

ment data. (3.1.4)

.The appropriate types of special edu-
cation (e.g. classes for learning
disabled, mentally handicapped) are

. provided, considering assessment data.

The appropriate- types of related services

are providedS considering assessment

The: appropriate types of vocational
education are provided, considering

assessment data. (3.1.7)

The appropriate amounts of regular
education are provided considering
assessment data. (3.1.8)

The appropriate amounts of special
education are provided, considering
. assessment data. (3ul.9) -

The appropriate amounts of related
sgggices are provided, considering- .
ass¥ssment data. (3.1.10) -

The appropriate amounts of vocatianal

education services are-provided, con-

sidering assessment-data. (3.1.11)
S

The séhool has sufficient personal
contact with parents regarding_, -
- progress of their children. (3.4.2)

Information supplied by parents {s used
In decision making. (3.4.4) .

divid-

Sat;%faétory ‘

= Excellent,
-

——

-

{ .‘l‘= Unsatisfactory
1 o

&

Not Applicable

l;

-

{
i

1.




'ﬁxyﬁ * aspects of the $¢hoo! program reEEibéﬁ*ByiE """

DA

\ 3 L Instrument D ‘

~ Regular Teacher Survey.

| - ? L Date

¥ '

- f . . _-.-_-a..,_,...-....‘-..;._-,...__\_.;._,_,;-_;;;_::v;._.;,,-_-:;-..:-‘:‘:-__._'..',:-.:..
: In;!ructions:to Teachers: The statements in this survey reflect various

pecial needs-students. Please assist |
in the overall program evaluation by placing an "X" in the appropriate space to

indicate the extent that each statement describes the total 5$lb°] program for

special needs students. Do not: include qifted and talented students. Your

'responses will be used only for program evaluation purposed. Return the campleted’
formito ' |

. by ' R
¥ Thank you for ydun assistance.
"Teacht:' g‘ Namé
Grade Level Taught: (check one) , Elementary (Grades K?B)
. Secondary (Grades 9-12)
f“f‘“”'_ -Suhiﬁgﬁuﬂpeé_Taught:
aYJ' ) . L o . . _
nstructions to Evaluatipn Coordinator: Pléase d1s£r{bute_this program -eyalu-
yation survey to teachers randomly selected to represent your LEA.. This r&ndom’
selection should fnclude vocational edugation teachers. Follow through to -
| ensure that all selected teachers respong to all of the. survey-questions, |
8 -
/ .t
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D1. Reading competencies are attained com- )

mensurate with students' abilities and &
handicapping conditions. (1.1.1) ~

Exceflent
Unsatisfactory -

Satisfactory
. Not Applicab}e )

D2. Language arts competéncies are attained \ |
.. -commensurate with students' abilities ° o .
. and handicapping conditions (l i 2)

03.” Math competenc1es are attained com-
“mensurate with students' abilities and -
handicapping conditions. (1.1.3) | ﬂii

D4. Science competencies are attained com-
mensurate with students'. abiligies and
handicapping conditions.(1.1.5

D5. Social studies competencies are attained - 8. ’
- commensurate with students' abilities and N
handicapping conditions. (1.1, .6)

D6." Cultural arts competencies are attained
commensurate with students' abilities and
handicapping conditions {1.1.7)" - . .

D7. Vocational education competencies are |
attained commensurate with students' : : o -
~abilities and handicapping conditions. (1.1.4) : ™

D8. . Self- -help 'skills/1ife skills compe ncies
are attained commensurate yjth students’ ‘ :
abiiities and handicapping condi;é%fo* h.as) - .

D9. Physical education/health educat
* competencies are attained commensurate
‘with students' abilities and handicapping

~ conditions. (1.1.8)

0

D10., The special education program contributes
to the development of students' positive . :
work habits. (1.2.1) o .

o DLk The speciai education orogram contributes
"7 to the development of positive attitudes , A
towards self. (1.3.1) . @ ) ‘

S VX The special education program contributes - "
- . to the development -of positive attitudes ’
towards others, (1. 3 Zg .




pl3

bv@.

.  D15.

D16.
- D17.

D18,

D19.
~ clear, relevant “information which assists~

" D20
021.
D22.

- D23.1The appropriate types of special éducation

.

D24.

The special education pnogram contributes

:Studants wha are included in- regular
education programs benefit socially (3:2.1)

‘education programs.benefit academ- "

tive alternatives to special education .
“which allow students to succeed in o

. W i, .
f .l i
I Y ’ s "m

-Extellent

SA;isfactory

-

Urisatisfacto

R P

Mot Applicabié -

o students’ gésire to learn (1.4, l)

.8

Students who are_included in regular

ically. (3.3.1)
S
The mass screenings or sweep screenings

are effective in 1dentifying those
-students who should receive further
s¢reening or evaluation, (2 1.3)

Pre-referral cod&erences provide effec-

reqular education (2.1.4)

Observations prior to referrals contri- )

bute to decision making in the evaluation
process (2.1, 5) : .

The evaluations and re—evalmations prd&ide

in enabling the school-based committee/ .
administrative placement committee to make

.decisions regarding instructional services. (2 4. 3f

The Individualized Education Proqram annual

goals -and short~¢erm objectives are based
on identified needs. (3:1.2): -

<

4
Tne evaluation critenia in Individualized

Education Program ob ectives are clear
and usable. (3.1. 3) 4

The appropriate types of regul,ar education

classes are provided, considering assess: T ETTTL
‘ wment data. (3.1,4) o - o

(e.g., classes for learning disabled, '_ :'“”hd '

.mentally handicapped) are provided,
considering assessment data. (3 1.5)

The appropriate types of related services

" (e.q., speech therapys counseling, physical
therapy) are provided, considering assess-
Ment data. (3.1.6) - Yoo

&

<
‘ ‘
et . 3
I
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D31.
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The appropr3ate types of vocational educa-
tion services are provided, considering

-assessment data. (371.7)-

. The approprtite amodnts'o?ﬁregular educa-

tion are qrovided. considerjng assessment
datd. (3.1.8) L .

~
e

—

. ‘The appropriate amounts of special éduca-

tion are provided, considering assessment
data. (3.1.9) A /.

. The-appropriate amounts of nelatea“serviéés :
are provided, considering assessment data. (3.T.70)
bé‘ .

" { “

. The appropriate amounts of Vocational

education services are provided, con-
sidering assessment data. (3.1.11) @ .

. The:schools make suffjcient personal

contact with parents regarding progress
of their chi]dren.?(3.4.2) BN

Parents_are asked to p;Bvide information -

regarding the placement and educational

planning for their child. (3.4.3) .
S BT -
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In§trument E

.
A

Related Services Staff Survey

Date ’

. .

lnstructions to Relatgdﬁ§ervices Staff Related services staff shall

include psychologists, physical therapists occupational therapists audio-
logists, social workers, nurses, speech therapists, guidance counselors, and -
adaptive physical- education speciaJists The related serv1cgs staff members to
participate in this survey are determined by the LEA. Persons under contract
may be considered The statements in this survey reflect various aspects of .
the school program received by special needs students ' Please assist in the
overall proqram evaluation by placing an "x" i: the appropriate space to

indicate the extent that each’ statement describes the school program for

1

ggecial “needs students Do not include gifted and talented students. Your -

requnses will be used only for program evaluation purposes. Return the

' completed form np % - by | - f | Sy
Thank you for your assistance , |
v
| Name . o |
. Pq51tion - . .
> | Lo - \
Grade Level: (check one) Elementary (grades K-8) .

Secondary (qrhdes 9- l2) -

- instructions to‘E%aluation Coordfnator ﬁPlease di"tribute this Frogram evalu-

ation survey to staff randomly selected to répresent your LEA.

ollow through |
to ensure that all staff respond to "all.of the Survey questions ' )

| - S
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E. Related Services%Staff Survey

<

.S
.

Excellent
. 2
Satisfactory

El. The special education program contributes

3
¥ -

~ Not Applicable ™

- .
4

_ Unsatisfactory .

to the development of positive attitudes
towards self. (1.3.1) .

E2." The special education program contributes

to the development of positive att1tudes
towards others. (1 3. 2?

E3. The special e-y‘

ation program contributes o )

tog s trdents
E4. Specy; 1 education students included in

%f re to learn. (1.4.1)" , : —

 ES. Parents and professionals make appropriate ?7'

" regular education proqrams;benefit socially. (3.2.1)7 //

refeérrals for those students wha. are sus-
" pected of needing special educatien.- (2 l l)

| E6§ Children who may be in need of special .

education are .referred for jngividual
screening as early as should be expcted. (2.1, :2) .

E7. Mass screening or sweep screqnings are

effective in identifying those students e
who should receive further screenings or
{ evaluations. (2.1.3) . . Lo

- E8. Pre-peferral initial conferences prov1de

tion which .pllow stud®¥s to succeed in
regular ed ation. (2.1.4)

0bservations pr1or to referrals contribute
to decision making in the evaluation
- process. (2.1.5)

effective alternative;bto special educa-

EIO Referrals accurately reflect the needs

" identified by the screening data and
information from the persons referrinq
. the stodent. (2.1.6

“ Ell,.Themavaluation/re-evaluation addresses.
. ‘the needs identified in the referral
and/or other relevant data. (2.2.1) -
: %

El2.7Referrals provide uséful-information that' .

‘assists in the selection of valuation

instruments afd techniques. (2.3. l) S

%%ee‘ )




E13.

E14.

" E15.

El6.

. E17.

E18.

S 9.

E20.
_E21,

S E22.

I3

A1l needs 1dent1f1ed 1n)referrals are
addressed by evaluation techniques. (2.3.2)

The techniques used in. conducting evalu-

attons/re-evaluations take into account such.
student considerations as age, disabllity,
and-native language. (2.3. 3?

The evaluations and re-evaluations provide

-¢lear, relevant educatioh.information.

sufficient for determining eligibility
of students for special education. (2.4, l)

The evaluations and’ re-evaluations provide

clear, relevant information which assists
in enabling the school-based committee/

administrative- placement committee to .

make placement decisions. ((2.4.2)

The evaluations and ﬁe evaluations provide
clear, relevant information which assists
in epabling the school-based commijted/ .

. administrative.placement committee to make '
decisions regarding instructional services. (2.4.3)

The evaluations and refevaluations provide
clear, relevant information which assists -
in enabling the school+based committee/
administrative placement committee. to make
debisions reqardinq related services. (2.4.4)

The annual reviews thoroughly examine such

information as evaluation data, the §

* Individualized Education Proqrams and

teacher reports. (2-5.1) !

‘The annual reviews thorou?hly examine :

students' continuin elig bility for

special education

need for changes in students‘ instruc-
tional ‘services.

"The annt)al reviews thoroughl y eXamine 7
§

The annual reviews thoroughly>examine the.

’..need for changes in students' related
~services. (2.5.4) | R

| f v '£23. The angual reviews thoroughly examine the
oo . ~contin
placement.

ed aptgo riateness of students' ,

AR AT B & R B A A 7 LA
’ NERE AT ' v R ..:::'5',}-’- - A " \ .
' - . . o T . . ' .
. 4 .

Excellent

3\

Not Applicable

Unsatisf

1. .Satisfactory

—— .

.1’”:.:'-
/
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£24.
. ments of present level of performance are’

£25.

E26.

asSessment data. (3.1.1

-

Excel]ent'_

The Individualized Eduédtion'Progrém state-

Satisfactory:

Unsafjsfﬁgtory

Not Abpﬁﬁéab!e"

derived from actual. formal and informal
L
The Individualized Education Program atnual

goals and short-term objectives are based
on identified needs. (3.1.2) | S

The evaluation criteria in'tbe Individual-

4

ized Education Program objectives are

- clear and usable. {3.1.3) 7

£27.

" E£28.
'E29.
E30.

E31.

E£33.

E34.

£35.
- -contact with parents regarding progress

(e.q., classes for learning disabled,

~are provided, considering ‘assessment data. (3.T76)

The appropriate types of regular’education"’

are provided, considering assessment data. (3.1.4f

The appropriate typég of special education .

mentally handicapped) are provided, con-

-sidering assessment data. (3.1.5)

The appropriate types of related services

The appropriate types of vocational educa-

tion services are provided, considering

“assessment data. (3.1.7)

The appropriate ambunts of‘regulg;,sdutif’f‘f )-

tion are provided, considering agSessment i

© data. (3.1.8) . :
E32.

'

-~

The appropriate Emouﬁts of -$pecial educa- °

tion are;rrovided. considering assessment
data. (3.1.9) n g

Y
N
N

The appropriate amounts of related services

are provided, considerfng assessment data. (3.7.70)

- . . ;‘ . . .
The' appropriate amounts of vocational et

education services are ‘provided, con-
sidering assessment data: (3.1.71)

The schools make sufficient personal’

of their'children. (3.4.2)




Instrument, F

.
LN

Administrator Survey bbk

L - .. Date _

\

Instructions:” The statements in. this survey reflect.var1ous aSpects of

the school program received by special needs‘lgudents

| all program eva]uation by p]acing an "X" in the appropr1ate space-to 1nd1cate

the extent that each statement describes the school program for spec1a1 needs
"
Do not include g1fted and talented students

students. your responses will

be used on]y for program evaluation purposes Return thé completed form to

'.by‘3 ' | .

. . . 'y
. -

Name . L - . ' - v.

~ Position , )
) . . ) ]
School ] T

L . . .

ipgructions to Evaluation Coordinator: Superintendents, asslstant super- '
ntendents, principals, assistant principals, and other administrators that .

the LEA feels are necessa { should be asked.to complete this survey.:  Please
a _

»

fo]]ow through to ensure that fully completed forms are returned. »

P]ease assist in over-'

©




F1.

F2.

Fa.’

F5.

 F6.

F7.

F8.

F9.

F10. ‘The appropriaté types of related services -

ok Voo S
o o ..
| : F. Adminisdrator Survey

.’\ .

-

Parents and professionals make résponsible

Satisfactory 1_

Unsatisfactory

" Not Applicable .

referrals for those students who are sus-

_pected of needing special education. (2.1.1) -

The observations prior to referrals contri-

1"~ Excellent

bute to decision making in the evaluation «
process. (2,1.5) o

-~

The referrals accurately reflect the needs

identified by the screening data and
information from the persons referring
the students. (2.1.6)

The evaluations and'ré-evaluations provide

clear, relevant educatioh” informatien
sufficient for determining eligibility of
students, for special educdtion. (2.4.1)

-

The evaluations and re-evaluations provide

clear, relevant information which’ assists
. in-enabling the school-based cbrmittee/
administrative placement committee to make
placement decisions.. (2.4,2) o

The evaluations and re-evaluations prbvide

clear, relevant information which assists
" in enabtjng the school-based committee/
. administrative placement committee to
. make decisions regarding instructional
services. (2.4.3) °
p o

The evaluations and re-evaluations provide

clear, relevant information which assist%
in enabling the school-based committee/
~administrative placement conmittee to make’
decisions regarding related services (e.g.,

speech therapy, counseling, physical '

" therapy). (2.4.4) ' s

The'qppropriate typeé of regular educa-

tion classes are p vided, considering
assessment data. (3)).4) | ..

(e.q., classes for learning disabled,
mentally handicapped) are provided, con-
-sidering assessment data., (3.1.5)

The -appropriate types-of special Educq;ion'

5\

fe.q., ;peech therapy, counge ing, physical
therapy) are provided, considbring assess- g
'ﬁ\ment'datd. {3.1A€): ' o S

[

. , M 7 )
v ' D : 84'
v ' .-l ' ’ D

9%




_ F11. The appropriate types of vocational
v education are provided considering
) : assessment data. (3.1.7)

|
F12. Communications from the school to parent
. are conducive. to building positive
relationships. (3.4.1) = .
F13. The schools make sufficient personal
‘ contact with parents regarding progress
of their children. (3.4.2) _

F14. Parents are asked to provide information

i regarding the placement and educational
planning for their children. (3.4.3)

F15. Information supplied by parents is con-
' sidered in decision making. (3.4.4)

N o \9'7

Excellent

Satisfactory

>
S
|
(8}
[o+]
(ot
w
-
+
1}
g L]
D

Not Applicable

N

-




Jostrument G

X " Student Survey

. ] ’ ]
i, o S Date . _ \
Instructions to Students: The stateménts below describe different ways \ ’

-~

you feel about yourself and your schqol. Thére'are no "correct" aﬁsWersL

Please place an "X" after each sentence to show if you agree with what it

. [ . N

says. . ' °

B -
¢

Instructions to Teacher: Select®d students in your class have been identified
to complete this survey as part of the overall special education program evalu-
ationy, Please Help them fill out the survey completely without influencing
their responses. - In some cases, it may be helpful to read. and/or explain the
questions to students. Be sure they are aware that all responses are confiden-
tial and will be used only to learn how they fee] about themselves and school.

Please return the completed surveys to by

Py




G1.

G2,

63.
G4

G5
66.
G7.

G9.

610.

G. Studeﬂm SurVey

[ 4
L]

4

° +

I often do things in school with
my classmates who are not recgiving

special,ﬁelp. (3.2.1)

My school makes me feel_éood about
myself. (1.3.1) | N

I like many of the people in my

- school. (1.3.2)

I feel that it is important that my .
school - work is finished on‘time. (1.2.1)

I like m}ge]f. (1.3.1)

] i‘k&schoo]. (1.4.1) "
I'do my'schoolwork the.best I can. (],2;})
I like my classmates. (1.3.2)

School mékes me want to_léarn. (1.4:7)

I get chosen to do things in school with

my classmates who are not receiving
special help. (3.2.]) _ .
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Instrument H : - .

Self-Study: Optional Pdpcedures to Obtain Additional Information
for Selected Program Eva]uation Quest1ons

4

instructions: Manynpreram eva]uatqrs will want\to investigate se]ected
-evaluation questions in greater detaj] than Instruments A thrpngh G allow.
" The matqrial in this instrument is-intended'tp'prpVide guidance to those
seeking tb conduct more. thorough-evaluations of special educatdon programs. .
The general approach for this 1nstrument is to appoint-a person(s) - '
knowledgeable in specia] education to. 1nvest1gate a particular question; '
practica] avenues for data col]ection, inquiry, or analysis are- prov1ded .' v.

-

Idea]]y, a team of peop]e would conduct such an 1nvest1gation under the

leadersh1p of an ind1vidua] who is impart1al--that is, not an emp]oyee of ) R
the district. In rea11ty, it is expected that 1t is the ]oca] spec1a1 edu-- | (/
“cation adminlstrator o will voJunteer to do the extra work outlined by this -
instrument. The saving strength in this-rea]ity is that the administrator ‘ - ..
who is motivated to- do extra analyses will genera]]y be motivated to take the -
care hecessary to obtain- valid f1nd1ngs ‘_ - -

- Thus, this instrument uses the time honored approach found in_many accredi—
.tation models, the "self- study "

| Each self-study proposgd in th1s 1nstrument is provided. on separate pages,

users shou]d scan the material and decide which, if anyr of the studies are
desirab]e for their particular situat1ons - The general format of se]f—study .
can also be adapted for. the stndy:of other evaluation questions.

!
L




H-2
H-3
W
. H-5
H-6
H-7
H-8
H-9
H-10
H-11
W12
H-13

-

SELF-STUDIES

'Reading; Language, Mathematics

Vocational Edﬁéation
Follow-up of Graduates

Cultural Arts

Social Studies and Science

Case Study of Referral/Evaluation -

Sevére]y Handicapﬁéd Programming
Stgdeqts’P]aced Out
Preschool”Children

Students o!er.]n years oidn.

' 4
Staff Development . ‘

Materials and'Equipment

Student Attendance
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SELF-STUDY H-1. . "~ ¢

READING, LANGUAGE ARTS AND MATHEMATICS . - . .

'Nhen to Use this Seif -Study o L ‘\‘ | S

. M ’ . Co- * ’)

This self-study provides additional investigation of reading, 1anquage arts

“and mathematics competencies using a comparative evaiuation design. It shouid

prove. most useful in those cases where confhcting or unexpected results were \/

' obtained uSing the standard methods (Records Review.and Surveys) with respect

to readiqga 1anguage arts, and math?matics. ' o S .

Evaluation Questions

’

The fo]iow1ng evaluation questions were addressed by this self-study:

_1.1.1 Are reading competenc1es attained commensbrate with students’ abiiities

and handicapping conditions?

1.1.2 Are language arts Competencies. attained commensuna;e with students
' abiiities and handicapping conditions?

1.1.3 Are math competencies attained’ commensurate with students abiiities

- and handicapping conditions7 _ _ _ ) T
Instructions o - _?"‘///’\ | "

1. Select three or more comparable North Caroiina LEAs, using:the | ) .Q
following criteria. :

A. Incidence of special dbeds students within 1% of your LEA.

" B. 'A similar proportion of speciai needs students taking the s ”
achievement tests in grades 3, 6 and 9. - ¥ :

C. Com arable achievement test scores for non- ApeCiai needs
! stuﬁents

2. /,Qompare the scares for each subtest in each area. {

’

How to Interpret Findings e

This provides a numerical sthndard for your LEA, with the understanding

that the “comparable" districts must be similar in terms of Speciai needs student

.4

‘ popuiation,.proportion taking-the tests,’ andtgenerai LEA ‘student scores. Inter-

. » . . . . ‘.
pret in terms of success, with the_goai_oﬁ”improvement in future years. «




. CT SELRSTUDY-He2 e L
, FT o . " VOCATIONAL EDUCATION .~ ¢ .7

.o ' : : b : -
t- : - e e S - . T - -

.Nhen to Use this;Self Study - | f'-; - " - ? K .

o K This se]f-study should prove most . useful to those LEAs where add1tlonal 'f
.'1nformation is sought regardlng the vocat»onal preparat1on of spedia1 educatlonr~‘.

‘ students The se1f study complements f1nd1ngs 1h the basic\prognam evaluation ) ,f;_ﬂ

I'd

Evaluation Questlohs '__ Lo B T e ."'ﬁ3’ L
. . . ” . f o : ) ; ‘_'.._!_'

' The fBllowing evaluation questlons are‘addressed by thls self studyt..”"a-s’

1.1.4.  Are vocational .competencies attained commensurate w1th students
. abjlities and handlcapping condltions? L

. ;4;2.17'” Doel the special educat1on program contr1bute to the deve10pment .;ﬁf; L

L0 S,
f R . RV

Instruct1ons '-” . 1',;.

” ~ * P . o . - A €

1. Appo1nt an, 1nvestlgator(s) who wtll be respon51b]e for submitt?ng
reportstn the fo]lowing act1v1t1es T ,

\

2. Review student Indnv1dua} Wr1tten Rehabllltetlog Programs (IWRP)
' dnd;summarize.with descriptive thformation Also rate ithe IWRP:
. for the extent! to which. it contributes to. the aboveé: evaluation =
-~ -.questions. - Then, ‘detemmipe. the extént to which- IWRPs serve the
total special needs population who could benefit -from rehabil-‘
- itatfon servicés, through interviews. of-persons 1nvolved 6e g. s
" - the 1ntake process for rehab111tat10n) .

. : \
3. Intervlew high school students and!the1r parents regardwnq the

{ - > ..two evaluation questions: Use the résponse format from -the surveys
ST Also, ask. foq\suggest1ons and general program perceptions.

4., Compare the vocational education roster to the potential- nuﬁﬁer of

?pecial needs)students receiving -vocational services, per.age group
i.e., 16, 17).

.

How to Interpret Findingu _ A '
1. The. IHRP descriptive information should be reported in fable, .
- followed by a discussion of the data. Discussion should center . *
. around eligibility criteria for rehabilitation services, furtheX
possible use of rehabilitation services, and possible equivalent - °

services from the’ LEA

Ll

- 2. Interviews shou1d be reported in terms of percentages (%) of satis-
factory respofises. Interviewee explanations. for the responses shouLd\
also be noted, with particular attention to trends. ' :

[
.

92 104 - :, ' S.-'

L
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Sty
T

Therdiscnepancy-befween actual (roster) and potential vocational

- 'services should be discussed in-terms of curriculum, team decisions,
~and long-term student planning. o :

.. The total vocational experience for handiéappéd students should be
discussed in terms of vocational preparations as a progkam priority.

: §




. SEPE-STUDY H-3
. FDLLOW-UP OF. GRADUATES
P OF > ,

When ,to Use this,Self;St%dy B

The follow-up of gradugtijsﬂgﬁldpe very useful to those LEAs_jnterested
“in the maximum emdunt of info' tion redarding student outcomes (the product
goal erea). | |

requiring several hundred fiours of searching and intervieWinQ for most LEAs.

)

- Evaluation Quest1ons '

The follow1ng evaluation questlons are addressed by. th1s selfiétudy

1.1.4 Are vocational competenc1es attained commenserte w1th students'
' . abilities and handlcapplng conditions? ) '
1.1.8 Are competenc1es for healthful l1v1ng attained commensurate with
’. students' abilities and hand1capp1ng condrtions? \
. Self-Help Skills/Life Skills N
i Phys1ca1 -‘Education/Health Education - R

1.2.1  Does the specral ggucatlon program contr1bute to the_developme t of
students’ positivi WOrk hab1ts7 S . T

1.3.1 . Does " the spec1a] education program -contribute to the development of
positive att1tudes towards self? \

~1.3.2 Does the special education p program contrlbute to the development of
positive attitudes towards others?

1.4.1 Does the speC1a1 education program contrlbute to students desire to
' 1earn? .

]
Instructions
' ' . ‘ . .t . ' L] -
1 oose graduating class year apprgx1mate]y three years ago for the
get group. Make a dist of all’spetial edusation students that
raduated. Include (but label for data analysis urposes) dropouts
* who should be grouped with that class. RO ;

2. -Large LEAs may take a true random sample of the cTass (e g ‘\Qne-

third of the class) to represent the clags. - AN -

3. Create interview questions for the above evaluation quest10ns (see ‘
the survey for these items). Add questions such as present job, job
en-

“satisfaction, commurtity activity, leisure activities, and keveraW\og
ended questions. Train one or two 1nterviewer(s) on. lmpartial 1nte
view techniques. _

D L T T T P T T TP L VP Y

It should be stressed that this i's aiyery'time-cqnsuming self-study method,

-



_ Instructtons  (c n't)

4. Find the graduates and con
N

N,

- 'It'is important to follow-
the intended-group *(or sam

duct persbnél (or telephone)'intekvfewg. .
up and interview as high a proportion of-
ple) ay possible,'since a low return would

likely qu; results.

Try again and\again‘to reach all of the group.

How-to.Iﬁterpret Findings’

1. Present the results in tables,'by area of ‘e eptionality énd-place- -
ment. Separate and compare dropouts. and .gradiates. - : s

2. IotaT up the estimated annual incomes for the graduatess. Discuss
: in terms of accomplishment and in_terms of projecte NfulT\employ-
ment of thg;pJaSsi\ - g N _
3. Fully describe where. the sthdents live--have.théy'ﬁaved out\g the
area? S R ) N )
4. Discuss investment in ed ation in terms of jobs, téxpayeﬁs, and
. goodcitizens. : )

3
[/

‘r.':o

B SRR
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 SECF-STUDY H-4
. o Y ' CULTURAL ARTS

nd o ' . : ' . e

When to Use-this Self-Studg - - < .

»

4

“ When additgonal information is Sought onﬁprOgram effectiveness in the

_ciﬁtural'arts, a person or team should be assigned'to investigate this'area,”‘
rl& gy . B :

. WM(luation Questions ° | . . ' ; B
". Thé fqlTowing evaluation question is addresSéd by this self—stﬁdy; T .
" 1.7 7 Are cultural arts competenciés attained commensurate with students;
. R ¢ .abilities and handicapping.conditions? _ : - |
;' - ‘Iﬁstfﬁétiggs ; S ’ o . L

1. A coﬁmitteé made. up of special education personnel with expeftise: "
in the arts should.develop an interview guide. The guide should
L be differentiated,.on some points, for different age level students.

©™2. List-target interviewees, ihcludﬁng appropriate staff members, students,

qnﬂ.parents: Sample &s necessary,
3. Provide training on appropriate interview techniques for the inter-
* . viewer(s). : | .
4. Conduct the interviews; also collecting open-ended informati on. ..
5. Possible Extra Procedure: ‘In-depth interview of a successful case
story. . : ’ '
; _ How_to Interpret Findings- - o : o ’ '
| i’ .l. 'Presént the resul te®in tables.. . . |

2. If the "successful case study" was done, Hevelop realfstfc numbers
of students that’ could also demonstrate success-in the arts.

" 3. Discuss finances in terms of student potential aﬁd‘Broad'educatibnal
' goals. g ' ' . ' L

_— )
.’ - L4




SELF-STUDY ¥-5 |
AR " SOCIAL sruoiEs AND SCLENCE RS ;

- . .

.

. When fo, Use this Self- Study - . 3 Lo
' . S
*When additiondﬂ inﬁprmation is souqht on program effectiveness in,tﬁe '

B areas of social studies and science a person dr team should be assignéd to' r ‘

jnvestigate this area. . . ;‘ .

' Evaluation*Questions '

¢
The follow1ng evaluation quustions are addressed by . this self study

'71,1.5' Are science competencies attained commensurate w1th students

; - - abilities and handicapping conditions? Co : '
1.1.6  Are social gtudies dompetenc1es attained commensurate with students .

- abilities and handicappinq conditions? - , . . .

» L [

Insgructions o T _ : .

4

" 1. Study and describe LEA curriculum and obtain data regarding the
*.number of special education students directly participatinq in
“the regular curriculum.
2. _Develop survey questions (to be added to the.teacher surveys)
. or interview guides. The items should reflect student owtcomes :
and regular/special education curricu]um coordination for-various - - -~ o
grade_levels, - : '

i>3. Collect the data (survey or interview) u51ng proper sampling,,
» administration and/or interview techniques .

)

L4

How to Interpret Findings

L

1. ’Present thé results‘in tables by age group.

. 2. Discuss in terms of: ' _ o -

. Student outcomes’ oo [
‘ 7. .. Curriculum implications - .
5-!&'" o Mainstreaming implications _
Di& yss ‘the relationship of these areas to reading and to vocational .1
qﬁaratidn.,; '

&




’

. Mhen to Use this Self-Study ~ s

o | | |
’ e ' " . \_\‘

 SELE.STODY H6 ' S :

CASE-STUDY OF REFERRAL/EVALUATION

. %

‘. . e

; ,fn thosé cases where'thelsUrvey instrumentd” (or other information) '

suggest fpncfiona] préb]ems im the referral/evaluation orocess, a more

-';° L '.‘1n~depth look®at individual cases is suggested. This is 8 time-consumir_fg~

- " self-study, and should only be attempted when a problem in this area is:

* evident and further ‘information is necessary beforefimprovements can be made.

- Evaluation Questions

. The fof]o@ing eva]hation quéstions'are addressed in this self-study:

YW through 2.4.4 (§eé Manual). | .

K

*Instr@ctions ; : ' o A

List all students referred during a specified period (e.g., the.
last school year). Divide ‘the 1ist into two columns: those
students who ,were placed in special education and those students
who were not placed in special education. Use random sampling

to reduce each column to 15 cases (or to 25 cases for large LEAs).

Assign case investigators who can be impartial. "One case investi-

. gator should have cases from both columns described above. Exper-

tise in Special Educatiqn is an essential ingredient.

Investigators should compose a chéc&]ist and recording Sheet,
based on the evaluation questions.

Investigators should read the students' records and interview all g
people involved with the referral/evaluation process. The open-
§:ded question "why" should be asked in a non-threatening, research

nner for each question. Repeat interviews may be necessary af¥ef -
additional questions are generated by the first interview.

How_to Interpret Findings L

" Describe the results in two tables, one table for cases that resulted

IR N

in special education services and one for cases that did not. Do
not combine, the results. ‘ :

A:ecdotal descriptions of selected cases shoufﬁ be developed to make .
key points. ) - N ' .

Analﬁsis should be provided in terms of the quality and effectivéness
of t e-prﬁfessiqnal pracess in producing the intended results (evalus
ations and placements). Emphasize the quality of decisions rather than:
compliapce with maridates. Do not fault individuals if there are
Problems; rather, focus on processes and actions.

T T L. Y W N T T T T . TE T T N T e
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_ SELF-STUDY H-7
T SR
f; . : SEVERELY “HANDICAPPED PROGRAMMING

-

- When to Use this Se]f-?tudy '
. ‘When aR’LEA serves severe1y‘handicapped students -directly, additional"

. .dnformation regarding the éffectjveness of such_qrogfams should be sought
"through self study.

- i -
Evaluation Questions -~ - = | e

'Bdsed upon the program's bbjectives, evaluation questibns shapld be | 8
developed. | |
-Use the format and style found in this'manual.:as appropriate. |

- The following aré éuggested as areas for program objettivés if such .
objectives need to be developed: o

* . Student acquisition of sktlls (mobility, motor development,
" .socialization, daily living, health, and communication).

. Suitable curriculum (comprehensive, longitudinal,- usable).
. Approbriate matefia]s (age appropriate, related to curricu]_um)T
. Proper teaching strategies (DO NOT duplicate staff evaluation efforts). |

. Coordinated service de]ivéry (include coordination with-residential
services and therapy as appropriatg).

e e e s s e o ae - e e -

Instructions

1. DeVé]op sdfvey o interview items based on the évaluation questions.
Field test the items on a few people who will not actually be respondents.

2. Search for additional methods ‘to answer ‘the evaluation questions,
such as folder review angd statistical data.

- 3. Collect data, using methods parallel to those in:this manual.

How to‘inférpret ?1nd1ngs D i ' s

L

1. Provide statistical ré§p1t$£in tables an%’graphs.

2. Discuss the results in a format coimparable to that described in
this manual. -




SELF-STUDY H-8 C g
STUDENTS PLACED OUT
. . | t | ! 1o
When to Use this Self-Study - S - 4

/In those cases where additional information is desired regarding students

placed out of the LEA a seLf—study can provide the needed information. ] .
. gvaluatiqn;gyestiqns ‘ L e | .

Additional program objectimes and evaluation questions should be created.
~ The following .are "spggested a_r’s: -‘ . ‘__ \ |
. Quality of placement decisions;

. Student outcomes;

. Plans for return to.the LEA; and

. Quality.of program oversight from the LEA.

Instructions

- . - .. | .
1. Use data collection methods comparable to those in the manual.
2. Conduct interviews with team members who have placed children out ,

of the LEA.” Site visitations to receiving schools can provide use-
ful information.

3.- In-depth study of a few cases (to illustrate different reasons for
out placement) should yield information to complement representative
data from interviews and surveys.

How to Interpret Findings :

A format for results and interpretation Similar to that in the manual should’

be used. Information on cost implication might be included. -

[




¢
‘SELF-STUDY H-9
PRESCHOOL CHILDREN-

When to Use this Self'Stqu o . S i

. . self-study can measure program effectiveness and suggest proqram impr vements

' = 'Evaiuation Questions _
) ‘ -~

.« Program objectives and evaluation questions'for the preschool program

should be developed Wy adapting the materials in this manua] td reflect the:

.. mission of the pres .ool program. Quality indic&tors for unique. service

delivery models (eéi. homebased, ‘consultation) shouid be 1ncluded Long-

- term outcomes should also be 1ncluded to the extent that they are program

- objectives.

Instructions ' .

1. Adapting|materials from this manual, deyelop .instrumentation to
>, _reflect preschool program objectives If the program has distinct
' ) components, they should be treated as separate units for analysis

_'2. Employ proper sampling techniques and administer the instruments. _
v : : XA
How to Interpret Findings ' '

Y

} ‘1. Present ‘the ‘results W1th<%?bles and graphs that empha51ze outcome
objectives ,
4

*2. If possible, discuss in terms of program costs and future cost
: savings for special education.

N C




SELF-STUDY H-10'

' STUDENTS OVER 18 YEARS OLD 1 .
. - - R :

“ <'When to Use this Self-§tugvi .
- s. o " ' "_ 7 i - R '
' When the LEA provides programs to students over 18 years old, a self-study

[

in this area can measure program effectiveness and suggest prgzram improvements

Evaluation Questions N 2

“Many evaluation questions from tnis manual apply to this group. In addition,

junique program objectives (e.g., dropout rate, vocationa] skill training) can

generate evaluation questions to be addressed for this program area S
X,
Instructidbns

1. Adapting materials from this manual, deve]op instrumentation to
reflect program objectives and eva]uation questions for this .
area. Con51deration shou]d be given to student intervills as a
useful instrument. -

2. Employ Froper samp]ing techniques and administer the instruments -

'How to Interpret Findings | : \

1. Add de$criptive results (e:g., skill training areas) to tables .
and graphs, to emphasize program intent. :

' 2. If possible. discuss findings of>terms of program continuity

with- the rest of the special education program, and provide cost ° .
“ data. .
1‘- | r'd
& .
¢
." | - .
' . 3




~ SELF-STUDY H-11
¥ STAFF_DEVELOPMENT

[ ]

.

When to Use th#s;Selffstudy
When an LEA needs to identify the effectiveness of staff development, a
. - T .
self-study can provide the needed information.

Evaluation Questions - o

The following evaluatjonAquestipns are suggested Eor thjs'self-study‘

%pr'an (optfona]):program objectivg!of improying staff'compefencies and
.n. o at . -

attitudes: |
.'AfefstaffACOMpeténcies improved as a result of in'ervice_éctiyities?
. Are staff attitudes improved as the result of inservice activities?

. Are inservice actiVities systematically designed address staff
competency needs? _ S . '

. Are inservice:activitie§:systematically designed to improve staff
attitudes? ' ' _ . b

Instructions | .: ‘ o | i

El

‘1. Review the above evaluation questions ;Fa\revise as necessary.
- ..For more detail, the competency areas and attitudes can be
specified. Also, various program components within staff develop-
ment (e.g., workshop series, "Wednesday seminars," department
- newsletters, inservice day) can be specified. Long-term vs.
- short-term effects may also be addressed. :

2. Instrumentation should be developed to measure program evalu- - ’
ation questions. If data is collected on an ongoing basis .-
(i.e., for evaluation of each workshop or activity),® such existing

information should be used first.

~ How_to Interpret Findings

4

Present the results sugcinctly in a tdBle.. In narrqﬁivé, describe the
staff_develdpmeﬁt'program actiyities. Staff development costs’ should also. -
_ be described,. and related ;o the .overall special edugation budgef_(e;g., 1%). .

| Time spent by staff should also bevconsidered in discussing staff deveiopment

:Progfam effectiveness. . ’

Yy : g

]
k' e " : LA

B  ' fﬁm3115_'-




| SELF-STUDY W12
* . .MATERIALS AND EQUIPMENT

- When to.Use this-Self-Study ° |
~_When an‘LEA needs eﬁﬁgbation information regarding materials and equip-

‘ment, a self-study can pro ide needed evaluation information

EvaluatiogLQuestions ’ | | L 1 A
| Eva]uation questions can be derived from the Departmen of Public

Instruction publication "A'Program Description for Use by Sqhoal Units in. ;

- state Accreditation and Programming Planning: Exceptional ildren s Programs."',

Questions should emphasize the degree to which materials apd equipment are |

effectivé instructional aids

Instructions ".rs‘
1. Develop evaluation questions and ins\rumeﬁt items

2. Investigate existing sources of data (e 9.5 accreditation reports,
equipment inventories) , .

3. Consider sharing information among the LEAs for (per-pupil) ComparQ
isons. -

4. Collect data.

- How'to Interpre& Finding_

PrQsent descriptive information 'such as annual expenditures and inventory

along with effectiveness results. Interpret in. terms of satisfactory use of

’1

resources.




o SELF-STUDY H-13
| o STUBENT ATTENDANCE

A

“should be conducted | , N

.Eva]uation Questions

When ihﬁormat n relating ‘to student attendance would be he]pfu] in

.,%_assessing certain program objectives a se]f study for student attendance

The fo]]owing eva]uation questions are partially addressed by this

self-study | - ,)
abilities and handicapping conditipns?

stugdents' abilities and handic
. Self-Help Skills/Life Skills
. Physicat Education/Health Edu tion

' 1.1.4 Are vocational competenc1es attained commensurate with students’
. .

-1.1.8  Are competencies for healthful; 1iving attained commensurate with
L Lpping conditions?

)

1.2.1 - Does the spec1al education program contribute to the deve]opvéq

of students' positive work habits?

n

: A
1.4 ‘Does the spec1a1 education program contribute to students‘ desire

to Tearn?

Instructions

&

1. Collect student attendance information. for each unit of anal'ysw«x

~

2. Gather in- depth information by interview or record search to deter-
mine the reasons for any attendance prob]ems : ’

. 3. Comparative data, for regular education or other LEAs, may proye
*valuable in some cases whene results are difficult to 1nterpret in,

iso%ation

How to Interpret Findings

’I-' )

Descriptive results should be prov:ded for. each Unit of analysis 'The.

| reasons for attendance problems should be described

The degree of reiation-

ship to each of the four (4) evaluation questions should be discussed noting

-

T .

) : %{i’ )
N

~ the iimitation that usual]y several variables affect students’ attendance
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\ TABLE SHELLS

. W,

_ DATE:

N~

L )

Survey -results are categorized into;four (4)'gr0ups

. EXCELLENT, SATIS-
. FACTORY UNSATISFACTORY, AND NOT APPLICABLE. |

This table sheIladisplays the percent of satisfactory or better responses
Compute this by d1vid1nq the numbeq of SATISFACTORY and EXCELLENT responses
'.by the total number of EXCELLENT SATISFACTORY and UNSATISFACTORY responses
" Do not include the NOT, APPLICABLE responses in calculations

L3

NOTE: If a more detailed analysis is desired extra copies of Instrument A /

- may be used as a table or the table shell may be mod1fied

'f.,,' .
r . o
P4 . -
"o .

INSTRUMENT A - B

r




S .U INSTRUMENT A: Student Record Review
- o ) . . . _ ’ . o
S 7 TMBLESHELL - .

.

N N | - . |
% of Satisfactory or Better Re;ponses;by_Exceptionality, Student Setting & Leve}
; . . - . . . . . ) . . -‘ .’Q »

L)

G‘;“:

Quesgion§ | g ﬁﬁ

TOTAL
H/H
ELEM
SEC

o |
L ed

OTHER
G
IND
S
5

22..
(Vs W

Al. The referral accurately re- *
flects the needs identified by
the- screening data and infor-
mation ffrom the bersons refer- ' o

" ring the students. (2.1.6) - " : - . T

SlE|sl|E|x
T

A2. The‘éCéluation/re-evaluation ' .
- addresses the needs identified : :l S A

- in the referral-and/or other L. ' ~/1

relevant data“ (2.2.1) (2.3.2)

‘A3. The referral provides useful: e | ' , S . P
- information that assists in ' ' '
the seTection of evaluation |
instpuments and techniques. ' . ) , ﬂ
‘JD +2.3.1) ! _ | S A . e - :
y S

A4. 'The techniques ysed/in con-- ' :

* ducting evaluation/re-evalu- _— 1 - " 4 : 3

ation take into account such A : _ ' : . 1. '
student considerations as age, _ . e _— : _ : ’

- - disability, and native -1 ' :

1 . language. (2.3.3) o . |-

A5. There is concrete evidence . . : 1. ‘ : N}
that the annual review has : ot - : - :
thoroughly examined such in- ' :

. . ™ormation as evaluation data,.

" the Individualized Education | - ,

_ Program and other relevant S § : N

“r| . data to determine the appro- o SR I e ,
- _priateness of continued place-| o B r " 1 1 . '

ment ‘and/or related services. 3 . : i R v

.'_ (2;5.]). . '.l : . i .‘1 . _ ’ . LL‘ *;A# ' _ '! 1 il'_. . .l o
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SRS e U R INSTRUMENT A: Student Record Review

R '~ TABLE SHE%; - )
“l“ N ~..-.'l-._ "”‘."_\:"\' - .. ’ ) ) . ' . .t ! .
. _%_gt Sa;isfactory or Better Responses by Exceptionality, Student Setting & Level

OTHER |

'“ . . |n‘ ” ‘ ' . ..!..4 ] \g' 'y . g . et
.7 Questions | | = ! ' ' :

U Db [ 3 :
S S QS B 1E|lG+E ([WElNaBx R0 g |8
A6. There is concrgﬁ!ﬁevidence that} - v . . '

. the annual-review has thorough-
1y examined. the students' -con- *
tinuing etigibility for special
education. ?2.5t2)

oTAL

ELeM

o |
Fa'

A7. There’i; cOndréte evidence thét . ' ¢

N ‘the annual review has thorough-| - | *

- 1y examined the need for oY
gﬁlchanges in students' instruc- |° .| -
. tionag services. (2.5.3) ™ ; -

A8. There is concrete evidence that
the annual review has thorough-
ly examined the need for - : B
changes in students' related . b ; ~
services.. (2.5.4) - L ' '

s

R9. There is conpcrete evidence . q #
that the annual review has 1 - 1. o A |
thoroughly examined.the con- 1 ‘ Al ] - _ : .
tinued appropriaténess of : , '
student placement. (2.5.5) , . : |

A10. The Individualized Education [ | . 1*F

' Program statements of present ,
level of performance are
derived from actual formal and |. v
informal assesdment data. - |

120 Ba)

#. .




S W e S Y n g - N N R 1Y

INSTRUMENT A2/ Student Record Review
U TABLE SHEL B
¥ of Satisfactory or Better Responses by Excepttonality,_ﬁfddent Setting & Level

: . wa [we o M :
| | =B E-H -2 TEACEIE RS lad
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objectives are based on iden- . o | . |
Y SO . ey

Quest{ons'

TOTAL
OTHER |
H/H
.isec B

kos

tified needs. (3.1.2)

-Lﬁ\lz.' Evaluation criteria in Indivi- |
- dualized Education Programs | - |. 15
. are clear and usable.'?3.1.3) | -

A13. The appropriate types of regu- | o - : - f
lar education are provided, : . s . _ ’
considering assessment. data.

(3.1.4) 1 .l ) * - v
|a1a R . ' |

oit

. The appropriate types of
special education are provided,
considering assessment data.
(3.1.5)

A15. The appropriate tgpes of : - *
" related services are provided, a N ' .
” %gn?iggring,assessment data. :

16. The appropriate types of
¥ vocational education services : ' b N R
.|, are provided, considering.._ | BT R S S S § I
coeroo-assessment data, (3.1.7) 0 - -

: miz. The appropriate amounts of
regular education are provided,] . : - o | | )
‘considering assessment data. . _ ‘ 1l 1
(3.1.8) o A1 1 1 ~ o
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| TABLE SHELL

Student Record Review

B

% of Satisfactory or Better Responses by Exceptionality. Student Setting & Level

-Questions

A18. The appropriate amounts of
- special education are pro-
- - - ~yided; sSment|
data. (3 1.9)

OTHER

wg (2N~ 4

HEA

EEI A

Eg-’,

i
sos

H/H

Isec

tit

*k+9?*-fh8“apprUnFT§te ‘amounts of

related services are provided
. ?onsi?e;ing assessment data.
3.1 .

s

i i

4t -

A20. " The appropriate amounts of
‘ .vocational\education services o

are provided, considerin

, assessment data. (3.1.11

A21. The documented evidence from

“the school to parents indi-
. cates that the contact is |
‘condycive to building posi-
tivohrolationships ?3.4.1)

A22. .Reading competencies are
attained'commensurate with
students' abilities and

handic?pping conditions

(1.1

- | A23. Language artsg:ompetencies

are attained chmmensurate

~ With students' abilities and.
126 ??ndic?pping conditions.




[ Y

- Student Record Reyiew
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. INSTRUMENT Ai

% of Satisfactory or.Better Responses by E

-

Questions

Math competencies are attain-
ed commensurate with stu-
- dents' abilities and handi-
..capping conditions. (1.1.3)

Science competencies. are
attained commensurate with
Students' abilities and
??noicgpping ‘conditions.

2Ll

Social studies .competencies
are attained commensurate
with students' -abilities and
'hand1c§pping conditions

(11

Competencies in the ¢ultural
arts are attained commen-
surate with students’
~Jabilities and h?ndicapping
conditions. -

SoESLT T

Vécational education com-
etencies are attained com-
ensurate with students'’
bilities: and handicapping

_cond1t1ons (1. l 4)

Competencies 1n se1f~help/
1{fe skills are attained
comnensurate with students’
abilities and handicapping
'conditions. (1.1.8) . .-

JEL
S ;"IU‘ AI':' - "

ﬁieptionality, ‘Student Setting-& Level -

%EA
QTAL [
|.D
H/H
LEM
Isl-:c

_ [THER
s




. INSTRUMENT A: :Studeht 'Re"cpr.d Review

v " TABLE SHELL .
% of Satisfactory -or Better Responses by Exceptionath, Student Setting & Level
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estlons . 35|a | = . |E |lgeleslolxelo 2 (2|8 |
,, — ot = e I O = e O = 22REIZ |13 | >
A30. Competencies An physica] , ' :
i education/health education _ _
are attained commensurate . : ' 1. . . o
with students' abilities and . . :
r(landica)xpping conditions : o - - _
! - L
| A
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| Date:.l ‘ ; | S

data combinations for most users are:

%

| TABLE SHELLS
J . — : R
INSTRUMENTS B, C, D, E, F, AND G

.

Survey responses are categorized 1nto four: (4) groups

EXCELLENT SATISFACTORY., UNSATISFACTORY AND NOT APPLICABLE.

CEXCELLENT | 1. | SATISFACTORY
' More than o
Adequate | | Adéquate -

. UNSATISFACTORY
| Less than ~ Not At

Adequate Al

‘
]

Suggested

N —

» _
NOT APPLICABLE

/2

NOT APPLICABLE -

These table she]]s display the percent of satisfactory or. better responses.

Compute this by dividing_the number of SATISFACTORY and EXCELLENT responses by
‘the total number of EXCELLENT, SATISFACTORY and UNSATISFACTORY responses Do _

NOTE:

f_~ not include the NOT APPLICABLE responses in catculations.

If a more detailed analysis is desired, extra copies of Instruments may
"be used as a table or table shells may be. modified :

|

132
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_ INSTRUMENT B:
TABLE SHELL .
1 of-sqiisfactory or Better Réﬁponsés by Exceptionality,

Yol

Parent Survey

‘Student Setting & Level -

i

: _ " - .
Questio_ns. E‘ _ o valox|ln |(xunl . = & O
IR 251 2 a6 IBSEE s lg |2 )15 | -_.

.Bl.  Reading (1.1.7) | , | ' | |
| sa. ~ Language "Arts (1.1.2) - | )
B3. Math (1.1.3)
B4." Science (1.1.5) | ®
BS.  Social Studies (1.1.6) A ]
'B6. Cultural Arts (1.1.7) °
87. / Healthful 1ivin (e.g.,
"~ physical educat on, health . N
education, 1ife skills, and
self-help skills) (1.1.8)
| B8.  Vocational Education (1.1.4)
B9. . The special decafion,program
helps child develop good .
work habits. (1.2.1) -~
- Bloff'Tﬁe special. education pro- " ”
| - - 8ram helps my child feel
., 00d about himself/herself. . 1
ﬁTﬁi“ The .special eddc&fion-prd- R ﬁf;
gram helps my child fee) ‘ll# t I
,??og g?out other people. - | °




oo _ INSTRUMENT 8 Parent Survey

- | e’ TABLE SHELL | .

- '%-Of Satfsfactory or'Better,Resbanses by Exceptionality, Student Setting & Level v
_ - . : i L I - .

Questions

d
%EA
OTAL
1D
ST -
OTHER |
G
D
6
R
H/H

S AN |

o ElElE EwsEiRgly 8|

"B]2.1 The special education pro- - | - 1 .1 - S ‘ . '
gram encourages my child to - ' - ) s ' - g . !
want to learn. (1.4.1) ' - :

B13. My child was. referred and : _
tested-as soon #s a problem iq . : - _ ‘ R
Was suspected. (2.1.2) | . o | ' 1l 1 -

| B14.-"The Yearly Individualized * | ] | B |
- ~ Education Program and: annual _ _m _ '
“ iﬁ. review meetings consider | | E ,

PN B . Information such as test . N - .

&- T mfov;?ation the Individual- |- _ : ) : . : ] : )
el ~ ized .ducation Program and ol SEREEY : .

teacher reports. ( 5.1) ' : ¥ 1. : -

‘B15. The yearly Individualized ' | I 3
' Education‘Program meeting '
. " considers ;ﬁether or not my
. child shou?d continue in 1.
«[. ++  ‘special education. (2.5,2)

e

L XN

B16. The yearly Individualized | ' . - - .
- Education* Ppogram meetings : _ | -_ . , : i
consider the need for changeq : , , ‘ , - a
DU ,jq.my'chi}d‘seclassroom; ] _ . N N
v : : 1nstruct1°“. (2. 5.3) .
SN . ]

g : : . _ : : B i
ot - . - - .. . E

B17. The yearly Individud)ized | | ¥ . | ' - - ‘ .

. . -Education Program meetings « ' NI > b -

] . . consider the need for ., . { - . : . . 136
t .7 . changes in my child's | 1 . N N I S ‘ L

B0, related services (e.g. ‘ B N || | ‘

s e speech therapy, counseling, | N - ‘ | o

Ny Sy ﬁhysical',thgrjany)-.:;(g.s.ﬂ f ' | '

P"

A D
E . : Vo .
g “ . - c . - e . . K
¢ . * I'E .{.'7\; f » ? . ’ ! : . . - . t
o - v g . N ﬁ‘ 3 g ) - g ok o .
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_ LNSTRUMEyT-B: Parent Survey
| - TABLE SHELL B
% of_§atisfnctory or Better Responses by Exceptiona;fgy. Studént Setting & Level
. : . .
Questions -

LK
ES
5C
DS
H/H
LEM
EC

VA (wa
| ; , . iﬁia_ingL;nqx_ 3
B18. The yearly Individualized - : . : . '
Education Program meetings L o ' ‘ )
consider whether my child is | .~ L B o g ' x#\ ]
getting .the right special . e , : '
?2.5.5) . o ~ ' 1 <

Bl9.IIThe regulargschool programs | ' ‘

“help my cﬁild.in the way he/ o _ .
- she behaves and gets along : ' :
with others. (3.2.1) |

4 B20, The reqular school programs
o ?elg my child's school work.
: 3.3. ' .

) f
B21. The éonfereﬁces, phone calls '4% o | R 7T
' and letters from, the schoo! 1 ' 2
help the school and me:
work together. (3.4.1)

™
I
OTHER |
N
I

E&'.

o
LD

- _help.

B22. The school keeps me informed | - S
.about my child's progress. B D
'(3.4.2) o

B23. The school asks me for infor- _ e : 1

’ mation about planning my S ' ” - o R N
4 €hild's school program, - ‘ ' ' g "
‘(3.*4.3) S _ . ‘ _ ] .

B24. The school uses'the infor- | i : 1 .1 : | ?
mation that.1 give them to b N i i
“plan my child's program. - 'ﬁ’gt } 1.

4 & Al . 4

—g—




INSTRUMENT C:  Special Education Teacher Survay
TABLE SHELL -

"; . - % of Satisfactory or Better Résponsés>ﬁy Student Setting & Level |

0 hed

Questions

Cl.

Reading competencies are attained;commensurate with
?tudengs' abilities and handicapping conditions.
1.1.1 " '

Cc2.

_(1.1.2)

with students' abilities and handicapping condit@ons. |

Languag:;:rts'competencies are attained commensurate -

C3.

Math compéienc are &ttained commensurate with.g
studen;s' abilities aqd handicapping'conditions;

[] ¢

BiL

C4.

Science’ competencies are attained commensurate with
?¥uden§s‘ abilities-and handic ping conditions.
1.5 - .

\ . —

“with students' abiliti
(1.1.6) - . . .

Social studies cdﬁpqteicies arevattg*q$d compensurate
s and handicapping conditions.

Cultural arts competencies are attained commensurate.

',.;th sgudents'“abilit1es and handicapping conditions.
.'. .117 " ) : o -

cr.

" Vocational education competencies are attained '

- capping conditions. (1.1.4)

commensurate with students' abilities and handi~

c8.

- Self-help skills/1ife skills competencies are }

attained commensurate with students’ abilities ‘and

handicapping conditions.’ (1.1.8) :
9” ‘o . ' ’

o %

TOTAL
IND
'SC

[H/H
ELEM
SEC

1s0s.




_-INSTRUMENT C: Special Education Teacher iSurvey =~ g
N 1’ABLE SHELL
% of Satisfactory or. Better Responses by Student Setting & Level

.
-

- ; .

TOTAL|

®* . (Questions R o |
—— - i4t¥— . | §§ £QE§
9. Physical education/health education comoetenc1es are

‘attained commensurate with students' abilities and - o 3 . )
@andicapping conditions. (1.1.8) , ' " 1 . . ,

REG

_{IND
REG
DIR
sC
SDS
H/H
ELEM
SEC

C10. The special -education program contributes to the
- "_devel%sment of students' positive work habits.

C11. 'The special education program contributes to the . ' _ W ' . - {‘
?evaﬂopment of positive attitudes towards self. ,\\ ' :
1.3 . . - - '

C12. The special education program contributes to the - . .
. : ?evelogment of positive a\titudes towards others. M"H .. Fr
, . * '| ’ L .

C13. The special education program contributes to students
\desire to learn. (1.4 :

\ [ Cl4. Students who are included in regular education | e
| bénefit socially (3.2. ]) : . o , ) .
t1s. Studints who are 1ncluded in regular education pro- . ] . | - _;' :

- gragi benefit academically (3.3.1) A o S N P

. -‘;é: ' _
; C16. ”Parent and professionals make responsible referrals SR | PO A il
- | for'those students who' are suspected of needing

- L Y

special ducation. (2 1.1).. .

b ol " o - i

L 141 Ci7. " Children Who may be in need of special education are - I R
R ,referred for‘i?gi¥idual screening as early as should N0 | RN R I :

be expected

» . N
L " . . ) v




| INSTRUMENT C: SpeciJ{'Education Teacher Survey
R A . TABLE SHELL |

% of Satisfactory or Better Responses by'Studeﬁt~Settihg & Level

\

~Questions o <
- . -

TOTAL|
IND
SDS
H/H

¥T.
&

SC

ELEM

SEC

e | »n

AL

C13.  The mass screenings or sweep screenings are effective -l e | .
in identifying those students who should receiye . ' 1.
further.screening or evaluation. (2.1.3) . : :

- g i ® s e ee—
1 -

C19. The pre-referral initial conferences provide effec-
~ tive alternatives to spec al education which allow -
Students to succeed in reqular education. (2.1.4)

C20. The referrals accurately reflect the needs identified
by the screening data and information from the person
referring the student.-(2§¥16) ' : :

-0cl

€21, The evaluation/re-evaluation addresses the needs - ] '
identified in the referral and/or other relevant '
-+ data. (2.2.1) _ SN

S,

C22. The teéhniqhes'used in conducting evaldatidn/rg-evaluA
ation takedinto account such student considerations
;i .as age, disability, and native language. (2.3.3)

, C23."Theﬂlndividua1129d Education Program statements of - :
- present leveél of performance are ‘derived from actual o ' , |
*formal and informal assessment data. (3.1.1) . .. -

C o] cea. The Individualized Educatidn Progran annual goals
: . and shart-term objectives are based on identified
- needs. (3.1.2) S .

. C25. ﬂThe.evaIUatioh ariterig fd.'he Individuéiazed :
%ducat;on Program obje¢tives are clear and usable. : 4
3.1.3 R _

R




N o INSTRUMENT C: _Special Education Teacher Survey ﬂ‘{T’)ﬁ)
.- TABLE SHELL

-

% of Satfsfactory or Better Résponsés by Student Setting & Level -;f,"

s -

Y

°

Ques;ions : ’ o - 1 s
: . |

. L}

of ..
o ’ =| 93
The apﬂropriate types of regular education classes - [ . ﬁ
are pravided, considering assessment data. (3.1.4) : R | - i

TOTAL
IND
REG

L
&

A

sC
SDS

g
ELEM
SEC

.~

The appropriate typeSabf;spécial education (e.g. .
classes for learning disabled, mentally handicapped)
are provided, considering assessment data. (3.1.5)

_ Thé'appropriate-types of related services afe'provided . (
considering assessment data. (3.1.6) ' | - g '

. The appropriate types of vocational education are ' . ?kjf :‘ 1° A
provided, considering assessment data. {3.1.7) h 1 N \ _ ’ j

Tﬁé appropriate amounts of regular education are . (
provided, considering assessment data. (3.1.8)

. The appropriate.amounts of special education are - N _w’ - | '
prqvided,.considering~assgssment data. (3.1.9) ; I [~ *

The'éppropriate'amdunts of related services are - ~ o
provideqfﬁggfsidering assessment data. (3.1.10) "n 1 1 4 Lo

The appropriate ‘amounts of vocational education N : o N
?§r¥1?es are provided, considering assessment data. BRI , . L _ CN
d.1N - - % , o ' - 1 7 .
! ). . ;ﬁ;. . - : | | ) ‘
The school_has sufficient personal contact with \\ _ ‘ . S
parents regarding progress of their children. (3.4.2) : |

| | . a3 ]
Infoﬁhéxion-éu plied by parent§ is used in degision ' - | / ’ o B
_ making.'(3;4.4g - , : Yy e : A
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' INSTRUNENT D: Regular Education Teacher Sﬁrvey C : \:

TABLE SHELL
.: % of Satisfacto;y or Better Responses by Level

o - o / 1 \\ . . 2 ||
Questions . «= | & | o | | uestions e & | o
Quest NEEERE estions ERIERE
— _ . . : >
. - Reading competencies are -| - L .. D6.  Cultural gets competencies
attained commensurate 1. ] i . are attained commensurate
B with students'Cabilities . . ' L - With.students' abilities’
i and-handicapping condi- - 1 e .. and handicapping condi-
o tions. (1.1.1) . B o R I - tions. (1.1.7) . ?
U Language_arts compe- e ' - _ D7.  Vocational education com-
a ~ stencies are ‘attained , _ ... petencies are attained
. commensurate with stu-- ’ ‘ - . commensurate with studepts
] dents’ abilities and = | 0 | . -+ abilities and handicapping
PN A handicapping conditions. | . B N o A .+ conditions. (1.1.4) . °
ﬁ' N .(].‘]_.2) . : . | : g - :
N —— —— 1 _ - .| D8. " Self-help skills/1ife
' D3." . Math competencies are - B , ' | . skills competencies® are
-+ attained commensurate ) , R . 1 attained commensurate - '
‘With $tudents' abilitids c : , with student$' abilities
. and handicapping ‘cqn- 1\ . and handicapping condi-
-~ ditions. (1.1.3? B y : : - tions. (1.1.8) ° - -
— . * . P SO : A o
.| D4,  Science competencies are\ | o ' ‘D9, :Physical, education/ : _ v
A attained commensurate . ' : “ health education compe- |. :
With students' abilities Ol S - - tencies arb attained:
-and' handicapping con-~- AY . : - o :  commensurate with stu- .
- _ditiohs. (1.1,5? A Y : - © dents'-abilities and : o
T e R o G : — handicapping conditions. - . N
| D& Social ‘studies compe- 1 | (1.8 | '
“IeF . tencies are attained 1 - H . . , T —————t [
Yl . commerisurate with * ° e , ' . . | D10.  Theispecial education pro-
-1 students' abilities and | - e A ¢ gram. contributes to the .| °
handicapping-conditions. N R - development of students’
(le) T N A . , - positive work habits., , .
148|
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© TABLE SHELL

»

Regular Education Te¥cher Sur‘
o>

% of Satisfactory or Better Responses by Level

[} . AN

TOTAL | ..

- . - L., 3 . ..
+  Questionsi;: ]
B ) LT "ot

ELEM

SEC

‘011.  The special education
program contributes to
the development of posi-
tive.attitydes towards
self. (1.3.1) -

D12. The special education
. program contributes to-
. * the development of posi-
tive attitudes towards
“others. (1.3.2) ,

- D13, The special kducation

n.._ R
SO S

program contributes to
students! desire to
learn, (1.4.1) -

‘D14, Students who are included|.
~in régular education
?go r??s benefit socially

D15, Students who are included
in reqular educatjon pro-

?ramS'benefﬁt academ- :
1cally. (3.3.1) -

‘
’

o TG;Ii'_The 1iass ‘screenings or
w_ L,

L2 o _' P 3
% .

sweep screenings are
; effective in identifying
49 those students who :
+ should receive further _
screening orgevaluation..

& b

,d :

"™ - .
. e Y
\)‘ . . [ N -
- o . . e . ye Ly
ho e

Questions

ELEM

D17.

Pre-referral conferences -
provide effective altern-
atfves to special educa-
tion which allows students
to succeed in requiar
education. (2.1.2)

LEA
|ToTaL | .

ISEC

D18.

Observations prior to
referrals contribute to

.decision making in the

evaluation process. )
(2.1.5) -

D19. "

The evaluations and re-
evaluations provide clear,
relevant information

which assists in enabling
the school-based/adminis-
trative placement commit-

- tee to make decisions

regarding insfructional -
services. (2;4,3)_;,

1 020.

~ The Individualized Edu-°

cation Program annual -

. goals ‘and short<term

objectives are based on
identified needs. (3.1,2)

D21

~ are clear and .usable.

.- The evaluation criteria -

in Individualized Edu.- _
cation Program objectives

—43:1.3)
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INSTRUMENT D:' Regular Education Teacher Survey

A . TABLE SHELL

-t

% of Satisfactory or Better Responses by Level

S i

‘ - ' 5.! 11 = i < - .
« Questions | - gé a.uj ‘t,,‘) nwouestions | §§ § §
D22. The apnropriate types of - ' D27. The aopropriate amounts
regular education classes{ _ of special education are
are provided, considering provided, considering _
assessmeng»data. (3.1.4) 2 assessment data. (3.1.9)
D23. The appropriate types of , . o F D28. The appropriate amounts of
.- special education (e.q., _ ** related services are pro-
classes for learning dis-| - _ vided, considering assess-
abled, mentally handi- . ment data. (3.1.10)
capped) are provided, ' - : ~
. considering assessment i D29.¢~The approprigte armounts of
N data. (3.1.5) . ' , vocational education ser-
_ - : ‘ vices are provided, con-
D24." The appropriate types of ¥ . sidering assesement data.
B J - " related services (e.g. ' P _ ' : (3.1.]1? i
| ‘ speech therapy, counsel- | _ — +
‘ ing, physical therapy) -- - N IR -1 D30.  The schools make suffi-
. ~are provided, considering ' cient, personal contact
\\ assessment data. (3.1.6) with jnarents renarding
: : : '% ‘ : ~roaress of their chil-
D25\ The appropriate types of ' dren. (3'4'2) '
vocational education : .
| services_are nrovided, - | D31. Parents are asked to pro-
: considering assessment vide information reqard-
L data. (3.1.7) - p ' ing the placement and
T RN ’ ' o . educational nlanning for
026,/ The aporopriate amounts | | their children. (3.4.3)
N of regular educationtare L ‘ ' -
ok provided, considering b ‘. '
- assessment data..(3,1.8)
! I ' ,-}J'ﬁ .
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INSTRUENT E:* Related Services Staff Survey

{

TABLE SHELL

% of Satisfactory or Better Responses by Level

&

. -l .
Questions el S | o ? uestions <= 5 | o
. BECRIENE ! | N IERE:
E1. - The special education E7. llass sCreening or sweep
- program contributes to ] screenings are effective
- the development of posi- ' ) ‘in idéntifying those stu-
tive attitudes towards : . .+ dents-who should receive
self. (1.3.1) _ . further screenings or
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