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FOREWORD

Quality in education is a vital factor for a progressive program.Special Education Program Quality Evaluation is a system that has beendeveloped to determine the guality,and effectiveness of our specialeducation programs. Today more than ever.befores special educators areheld accountable by parents and legislators for the educational gains'of students. This systemeis designed to yield a report, to be used byeducators for program improvement ancYsta1f development. It will also'refldct the positive aspects of the program.
0'

The development of the Program Quality Evaluation system has takencountless hours and much effort on the part of Many concerned educators.We are grateful for the opportunity to develop this publication for theuse of school- personnel in North Carolina as they attempt to provide,quality services to our exceptional ahildren!

A. Craig Phil Qs tState Superintendent of P Instruction

I



a.

PREFACE

The Division for Exceptional Children is dedicated to evaluating thequality, bf our exceptional children programs. The SpeCial Education ProgramQuality Evaluation sAtem is designed to ascertain the existence of qualityin special education programs, determine educational gains of student learners.in the programs, and establish specific needs for technical assistance fromthe state education agency. This process will'be achieved through the use ofa random review of student records and distribution of surveys. At the culmin-ation of,the process, a variety of school personnel, the parents of specialstudents., and the students themselves will have the opportunity, for input intoevaluating their prograth. The information gathered from the Program QualityEvaluation Is used in many ways including documentation of exemplary programs,local school 1rd negotiations, staff development, etc.

We are prowl of our system for evaluating the qUality of our specialeducation programs and feel that through the use of this program, the handi-capped students in North Carolina can be better assured a quality education.'

t

11.. --
Theodore R: Drain
,Assistant State Superintendent
Support Services

if
C.- °wellHarris, Director
Division for Exceptional Children
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What is PQE?

,CHAPTER I.

INTRODUCTION

0

Program Quality Evaluation (PQE1 is the measurement of how individuals

perceive the quality and effectiveness of your special education progrim's. It

' answers somelf the questions that educators and, the public1have'been asking.

. Is the specialeducation program effective?'
I

. Are-speciol needs children learning academics and skills?

. Which parts of the special education program are excellent and .

r

which are satisfactory?

A number,of people know the answers to these questions for yOur local

education agency (LEA). School staff certainly'know a great deal about the

qualitV"of the programs, as do the parents of special needs children and the

children themselves. The profesionals who record individual.student progress

also have answer's. The key here is to combine what they individuaily know

'into/a total Program Quality Evalultion. This manual shows the LEA evaluation

coordinator how to collect information, produce a report and.take'actiok '/

Selecting an Evaluator

,Detennination of who should be selected as the LEA evaluation coordinator

-is 'left to the LEA. In many cases, a professional from the support services

. staff versed, in evaluation and measurement might serve as the coordinator.
;

The process also can be,enhanced by an active, knowledgeable advisory committee

which could provide guidance and direction.

The Evaluatiop,Cycle

: To allow sufficient time for the LEA to implement action plans and

demonstrate progress toward identified goal areas, the special education

,
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Program Quality Evaluation should he conducted every three to five years.

The teamwork of the State Education Agency (SEA) and LEA evaluators is an

ntegral part of the`process.

The Evaluation Process

.

.1 This manual was developed .for use by the LEA evaluation coordinator with

the assistance of the SEA Regional Coordinator. Because it is believed that

LEAs have the desire andcapability to conduct Program. Quality Evaluation,

this manual ,has'been developed withthe LEA,evaluation coordinator serving

a critical role.

The'SEA regional coordinator's function in one of initial training and On-

going support,' It is the job of 'the LEA evaluator-to coordinate the project,

gather and analyzedan, generate.a report and establish .a viable plan of

action.

The process of conucting,a.special education Program Quality Evaluatione

can be done over approximately three and 'one-half monthsif the LEA uses

the following timeline: '1
t.

Steps During. Week No.' '

, .

1. LEA selects an evaluation coordinator 0 (Start)
to conduCt the Program Quality Evaluation
and'to serve at liaison with the SEA.

: .

2. 'Evaluation cordinator prepares for the
Pro§ram Quality Evaluation (with technical
assistance as necessary from the SEA
RegiaftaCoordinator). 1

a) studies Program Quality Evaluation Manual 2
CS

b) selects sample

c) copies instruments

d) 'selects and trains fojder reviewers

e) gathers existinivLEA data,* Instrument H

,

4

3

3

&

5

5
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f) dlstributes surveys

g) eollects."surveys and follows up on
nonrespondents

h) submits scan.sheets for 'computer
/tall )yang

Evaluation coordinator interprets the results,
writes the report and formulates the manage-
ment plan.

4. Evaluation coordinator determines which, if
any, self study issues (Instrument Ft) .will
be.examined over the course of the next year.

Units of Analysis

. 6

12

14

Total of 14 weeks

In order for evaluation data to have any meaning, it must be *anized

in some reasonable manner. A deterMination must be made before the instruments

are developed as to how the data will be reported. 'Any number of variables

can be included in information gathering to be used later for analyzing

results. For example, name of school, age, sex and ethnicity are all student
.

variables which would produce interesting analyses either inkeonjunction

with each other or individually.

For the purpose of this manual, three "units of analysis" have been

Chosen: area of'rimary exceptionality (i.e., the student's diagnosed major

handicap), student settings (i.e., the student's clvsroom placement on '1"

continuum from regular education/indirect special education-to home/hospital

placement), and educational' level (i.e., elementary, grades K-8 or secondary,

grades 9-i2), Table shells (blank tables) ,for reporting the data are organized

using thAruntts of analysis.
r

It is important to den fy all the ways' in which data will be analyzed
t

early in the process so th t the right information his requested at the time

of evaluation. An LEA's access to a computer "might:be a deciding factor in

the nuMber of ways data are reported. The time burden consideration for.P
respondents should be another.

0
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An Overview of th; Manual

This manua s designed to assist LEA administrators, working in conjunction

with SEA Regional Coordinators,10 find answers about the quality of their

.special education programs. The clear, stepAby-step format of each chapter..

allows the evaluator to work in a systematic manner to examine components of

the special education program for indicators of quality.

Chapter II establishes the purpose of. conducting this,, or'any, evaluation

in order to'provide the evaluator with the.basic underlying assumptions inherent

in:the. process. The POE Manual employs a goal -baked evaluation approach.

Chapter III sets forth program goal areas4and accompanying.objectives as

.the major focal points for an investigation of quality using,agoal-based model.

While Ole-evaluator may choose to develop goals specific to-the LEA, the advan-

tages of such tailoring appear to be outweighed by the disadvantages in time

and'effort expended. Further4hapter IV provides the evaluation questions

which have been derived frOm the goal areas and objectives. An.explanation of

criterion levels is also included to enable the evaluator to set standards

against which program quality will be measured.

Keeping efficiency and effectiveness in mind, Chapter,.V overviews various.

IJIIIfor211111VAt4 for each evaluation question. Throughout the

process, it is important to strike a balance which would emphasize goed evtlu*-

ation practica witha minTmum of time and paperwork burden. Chapter VI describes

methods for sampling to be Used which will address both points. Sampling plan

,table shells are included in 'Appendix A tikestablish appropriate sample sizes

f

for each data source.

Chapter VII describes, the instrumentatOn used in gat4ering the actual
4.

evaluation data The instruments are included in Appendix 6 as camera- ready,

copy for prrhting or photocopying for distribution and use.
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. Analyzing the data and'reeortiuthe results are detailed in Chapter VIII.

Table,shells for organizing results and expediting report preparatiqp are con -:
,

tainedin Appendix C.

f=inally,. Chapter IX instructs the evaluator .in developing a management `plan

which is responsive to the findings of the prograth quality evaluation and is.

tical.

Defi n fta i on of Terms C

$

Is important to ensure a cothmon'understanding of some, of the terths,to be

used regularly throughout the manual. As used here, the term special education
...p

program refers to the total LEA system by which students receive ,specialy

designed instruction within different placement settings on the continuum. The

program, then, is used to encompass all of special, education in an LEA,

Evaluation is a word with a number of meanings to. educators. Here it iss

important to draw the distinction between,evaluations used to'measure individual

stUden4rgi-ess and a Program Quality Evaluation with which an LEA determine

the extent to which program goals.and.objectives are being met. The latter,

definition is used in Program Quality Evaluation.

An additional cgarification should be added to emphasize the difference
f

belween the special educatjeorProgram Quality Evaluation and compliance moni-

. .

toring. The focus on monitoring is the determination of compliance with laws

and regulations. The focus of this evaluation -is the extent to which program
0

goals and objectivesare being met,..are students benefiting.froM special

education?

10,
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Local "improvement of p'rogram quality, public information, and estate plan-

:

CHAPTER

PURPOSE OF PROGRAM QUALITY EVALU4TION

rilngand.rpoUcy develoOMent are three reasons that a Program Quality Evaluation'..

needs to be conducted for each LEA. Special education has grown.subitantially

in terms bf its scope,cost and complexity during the past decade.' The North
4

Carolina Department of Public Instructionfs exercising its leadership function
,

by providing a vehicle for the criti641*analysis of these essentialfto§rams

and services.

Local Improvement of Program quality

Overall, educators feel reasonably sure that special education programs are

benefittng students. All students hiWe Individualized Education Programs 6E0s),

substantial resources are directed toward implementing these IEPs, and a host of

procedural safeguards provide minimum procedures that must be used in the deci.,
4.

,sign- making process for each child. Now information is needed that goes beyond

compliancejssues to address program quality.°As an examples it is no;ienough

to know that many students have reading objectives in their IEPS and that these:

IEPs ar>reviewed in accordance with mandates. School administrators want to

know if students are learning to read commensurate with their ability and handi-

cap. Administrators alto need to knaw if the student assessment procesA places

..

students in the most appropriate program and provides useful information for the
.* 0

teaching of-reading.

Local Public Information

'- .414"99ram evaluation resUitti'areuseful in public information efforts: Such

'eVaYuation reiults provide a constructive arena' for ''discussion that centers

.. ,: ,., around. help.* children. -This 'type of discussion leads to genuine, lasting.

6. .. .
.

.
.

.

support froma community:..: Everyone, including parents of children with special
.

.
.

C
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, needs, must see program-outcomes.',.These Outcomes are among the reasons people

have worked .for special edwation mandates and fundiAg over the years. After
.11

prograll accessOssues haVebeeri met through basic compliance, .program quality

i/4the center of -parental concern. s.

Sdpport for programS musi be squght from the geAral public as well as frau..

parents of thildreo;with special needs. Responsible support from tke public can. .

) .be expected wheh the kogrpm in question 'has been Shown to be effective. More-,

over, when .a systematic study shows a.portion of the program to be in need of;

attention, better arguments also can be made for increased program support.

Stat. ' arming and PoliCyAevelopment

evaluation

an be done by the SEA as the result of special education program

. Planning for such areas as grants,' echnical assistance, and staff

4eve1opment will be griatly advanced by detailed knowledge of program'quality.

Needs assessment becomes much.more direct with the inclusion of program evalu-.

ation data.

Policy devefopment in the administrative and legisltive branches is enhanced

by program evaluation resulltNaggregated
across the LEAs.' State policy makers

need to know the effects of, the substantial sums of money spent on special

education in North Carolina each year%

Finally, the long-term benefits of statewide data collection shbuld be noted.

The SEA _is collpcting both student and program data with Program Quality Evalu -;

ation to produce reports regarding special need student achievement norms and

special education kogrammatic effects.
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CHgpER ICI .

PROGRAM AREAS AND/OBJECTIVES

Using a go9l -based program evaluation model presupposes the existence of.

program goals. While it is recognized that local needs would dictate parti-

cula,r areas of emphasis' within some broadly stated areas, there are some goals

which pertain to all LEAs in defining direction for their special education

programs.

The three goal areas definda in the manual address those brodd areas for

the purpose of examining quality. The general areas of Determining Learner

Gains/Outcomes), Locating and Evaluating Learners and PlaciniLearnfrs Appro-

priately allow for a thorough analysis of how well an LEA's special education

program is working. These goal areas were developed for this process using the

requirements of statute and/or regulation and the good practices that define

program quality beyond compliance. These goals and accompanying objectives are

not intended.'to be mandates.or standards and should not be construed or.used as

such. '
Another consideration in the generation-of goal areas and accompanying A

objectives was t t of administrative burden (i.e., as more goals are created,

more objectiv are necessary, along with more evaluation questions and sb on).

6A balance must be achieved between the number of goali necessary to define the

direction of the evaluation and the amountfOf time and paperwork required on

a total LEA-basis to measure effectively the implementation of program goals.

The broad goal areas which follow represent the intent of North Carolina

LEAs with regard to program quality.

15



!

b

SPECIAL EDUCATION PROGRAM QUALITY. EVALUATION

GOAL AREAS

North Carolina local school administrative units should strive to achieve

quality education for special needs learners in the three following goal areas: .Of

1. Determining Learner Gains/Outcomes

OY

Students Will ke satisfactory progress in tilt specific

curriculum area in which they are enrolled and develop
.:

a positive self-image for learning and work.

2. Locating and Evaluating Learners

Students between the ages of 5 thru 18 who may be in

need of special education programming4will be located

and evaluated.

3. Placing Learners Appropriately

Students will be placed in an appropriate program

consistent with their assessed,educational needs and

with consideration for placement in the least restric-

tive environment.

0.
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This section presents the program objectives related to these'loa
.

areas:
1

PROGRAM OBJECTIVES

1
4 ,

Goal 1: Students will make satisfactory progress in the specific
curriculum areas in.which they are enrolled and develop
a positiVe self-image for learning and work.

1.1 Students successfully'demonstrate competencies in appropriate curriculum
areas,at level commensurate with ability and handicappitig condition.

1.2 Positive work abits are developed in the course of the students- 1 edu-
cation progra s-

as,

. 1.3 The special Oucation program effectively contributes to the development /
of student's positive attitude toward self and othert.

1.4 The special- education program effectively contributes to the student's
desire to learn.

Goal Students between the ages of 5 thru 18 who may be in need
of special education programming will be located and
evaluated.

2.1 The referral and screening efforts that lead to evaluation of children r\
who may need special eNcation are thorough and systematic.

2.2 Evaluations and re-evaluati s adequately address possible needs identified
in the 'referral.

4
2.3 Techniques used in conducting screening, evaluations and re-evaluations are

appropriate.

c

2.4 Evaluation and re-evaluations provide clear, relevint edUcational infor-
mation sufficient for deterMining eligibility.

2.5 The reappraisal of the effectiveness of educational programming and place-
ment at the annual review is constructive.

Goal 3: Students will be placed in an appropriate program consis-
tent with their assessed educational needs and with consid-
eration for placement in theleast restrictive environment.

3.1 Individualized Education Programs are comprised of elements appro2Liatt.to
the assessed needs and levels of performance of learners.
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3.2 The inclusion of special needs students sin regular programs enhancestheir social development.

3:3- The inclusion of special needs students in regular programs enhancestheir educational development.

3.4 Parents are active participants in (lecision maki4regarding the plhce-pent and eduallilWal planning for their,children.

4.

A

.1

1
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4. I
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CHAPTER IV

EVALUATION QUESTIONS AND CRITERIA

or

The evaluation questions listed in this chapter are derived from the goal

areas and program objectives specified in Chapter III. Evaluation questions

*provide a link between program objectives and the instrument items to be used

in collecting evaluation data. It is important that evaluation questions be

as clear as possible and focus on the.quality of programs rather than on com-

pliance.

The following evaluation questions are numbered using the corresponding

program objective number with an additional digit. For example, the first

evaluation question to stem from program objective 1.1 is numbered 1.1.1.

. t EVALUATION QUESTIONS

1.1.1 Are reading competencies attained commensurate with s.tudents' abilities

and handicapping conditions?

1.1.2 Are language arts competencies attained commensurate with students'

abilities and handicapping conditions?

1.1.3 Are math competencies attained commensurate with students' abilities'

and handicapping conditions?

1.1.4 Are vocational competencies attained commensurate with students' abilities

and handicapping conditions?

1.1.5 Are science competencies attained commensurate with students' abilities

and handicapping ,conditions?

1.1.6 'Are social studies competencies attained commensurate with students'

abilities and .handicapping conditions?

1:1.7' Are cultural arts competencies attained commensurlip with students'

abilities and handicapping conditions?

1.1.8 Are competencies for healthful living attained commensurate with students'

abilities and handicapping conditions?

. Self-Help Skills/Life Skills
Physical Education/Health Education

1.2.1 Does the special education contribute to the development of students'

positive work habits?

12

'19

.4



1.3.1 Does the'special education program ContribUte to the development ofpositive attitudes toward self?

1.3.2 Does the special education program contribute to the development ofpositive attitudes towards others?
O

1.4.1 Doesithe special education program contribute to students( desireto learn?

2.1.1 Do parents 'and professionals make responsible referrals that identifythose students who should be suspected of needing special education?
2.1.2 Are children who may be in need of.special

education referred forindividual screening as early as should be expected?
.2.1.3 Are the mass screeqings or sweep screenings effective in identifyingthose students_ who should receive further screening or evaluation?

.

10.

t

2.1,4 Do the pee-referral initial conferences provide effective alternatjvesto special education which allqw students to succeed in regular education?c
2.1.5 Do the obsekihtions prior to referrals contribute to decision making inthe evaluation process?

2.1.6. 'Do the referrals accurately reflect the needs identiqed by the screeningdata and information from the persons referring the student?

2.2.1 Do the evaluations/re-evaluations address each of the possible needsidentified ii. the referral and/dr other xelevent data?

2.3.1 Do the referrals providuseful
' information that assists in the selectionof evaluation instruments and techniques?

2.3.2 ke'all needs identified in referrals addressed by evaluation techniques?
2.3.3 Do the techniques used in conducting

evaluations/re-evaluations takeinto account such studegt considerations as dge, disability, and native1pnguage?

2.4.1. Do the evaluations and re7evaluations provide clear, relevant educationinformatfon sufficient for determining eligibility of students for specialeducation?

2.4.2 Do the evpluatilons and re-evaluations provide clear, relevant informationwhich as1slsts in enabling the school-based committee/administrative place-.ment committee to make placement decisioni? 14

2 4.3 Do the evaluations and req-evaluations provide clear, relevant informationwbich assists in enabling the school-based committee /administrative place-ment committee to make decisions regarding instructional services?

2,4,4 Do the evaluations and re-evaluations provide clear, relevant informationwhich assists in enabling the school,based
committee/administrative place-, ment committee to make decisions regarding related services?

6



2.5.1 Do the annual reviews thoroughly examine such information as evaluation

data,.Individualized Education Programs, and teacher reports?

2.5.2 Do the annual reviews thoroughly examine students' continuing efigi-

bility for special education?
64

2.5.3 Do the annual reviews thoroughly examine tile need for changes in students'

instructional services?
(.Y11'7

2.5.4 Do the.annual reviews thoroughly examine the continued appropriateness:
of students' related services?

' 2.5.5 Do the annual reviews thoroughly examine the continued appropriateness

of students''placements?

3.1.1 Are the Individualized Education PrograM statementsof present level of
performance derived from actual assessment data/

3.1.2 Are the Individualized Education Program annual goals,and short-term
objectives, based on identified needs? .

1

3.1,3 Are the evaluation criteria in Individualized Education Program objectiveS

clear and usable? r

3.1.4 Are the appropriate types of regular education provided: considering

assessment data?

3.1.5 Are the appropriate types o special education provided, considering

assessment data?

.1.6 Are the appropriate types of related services provided, considering

assessment data?

Ito
3.1.7 Are the appropriate types of vocational education services provided,

considering assessment data?

3.1.8 Are the appropriate amounts of regular education provided, considering

assessment data? 1

3.1.9 Are the appropriate amounts. of special education provided, considering

assessment data?

3.1.10 Are the appropriate amounts of related servicesiOrovided, considering

assessment data.

71>3.1.11 Are the appropriate, amounts of vocational educat'ion services provided

considering assessment data? .

. 3.2.1 Do students included in regular education programs benefit socially?

3.3.1 Do students.included in regular education programs benefit academically?

3.4.1 Are the communications from the school to pareqits conducive to building

positive relationships?
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3.4'2 Do the schools make sufficient personal contact with parents regardingprogress of their children?

3.4.3 Are parents asked to provide information regarding the placement andeducational planning for their child?

3.4.4 . Is all information supplied by'parents considered in,decision,making?

Cilteria

Two views of criteria can be applied to this evaluation model. The first,.

aneperhaps More meaningful, is found in the descriptive terms within the evalu-
ation questions.' For example, question 111.1 includes the phrase "commensurate

with students' abilities sand handicapping conditions." This defines, insofar
as possible, the level of expectation the evaluator holds for the program in
the area of reading.

This descriptive view of criteria should be supplemented with a numerical

standard such as "percentage satisfactory." Thus, a program objective can be
viewed as.being satisfactOrily Attained for 75% of the special education students,
or meeting a 75% criteria. Such numerical criteria are to some extent arbitrary.

After the LEA completes its first program evaluation, it will be better able to

set benchmarks for subsequent attainment.. This longitudinal approach is recom-

mended for the setting of numerical criteria.

A few words should be noted about product and ,process objectives. The

numerical expectation for process objectivesthould generally be higher than for

product objectives in this model. It would not be unreasonable to expect, for .

example, a 95% to 100% satisfactory ilte regardipg the thoroughness of annual

reviews (Evaluation 'Questions= 2.5.1 - 2.5.1). It mfight not be possible, however, '

to attain 100% satisfactory progress with studentsilin reading (Evaluation Question
1,1.1); few educational programs make satisfactory progress with all students.



Over the coming years, the SEA plans to assist in the judgment of satin - im

fictory progress through applied research.. Data submitted to the SEA ca\ be

analyzed to formulate progress norms by exceptionality and program, so as to

better evaluate program success in the future.

w

4,

1
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CHAPTER 1

METHODS. FOR COLLECTING DATA

Sources for collecting data'to answer evaluation questions are as numerous

and varied as there are people and records in an.LEA and as creative

evaluator conducting the project. It is temptingto seek answers. in remoe
corners of .students' records to ask everyone in sight or to genemate enough
su veys tokeep.the.evaluator

tabulating returns long after they had relevance.

wever, it is Important to keep in mind, the reasonable balance discussed

earlier, a.balance between validity and rgsponse burden.

Each passible source of data cannot be tapped, although such an as

would yield the highest validity. It is necessary to consider each ev . .tion

questfiow within the framework of all the questions so as to,develop an approach
Ihich is systematic and thorough, yet efficient.

This manual sets forth such a systematic, thorough approach. The data

collection strategies employed will *vide an evaluator who also performs other
jobs with syfficient information to make useful andIvalid judgments about the

progress of the LEA toward the attainment of program quality.

f 1 The following 'instruments have been', eveloped as *methods for collecting.
.

. L'data:
,

4

A) Student Record Review
B) Parent Survey ,

I
C) Special Education Teacher Survey

0,

D). Regular Education' Teacher Survey ,

04
.4 ' 4.,

E Related Services Stet Survey
.F Administrator Survey
,

G Student Survey A
H Self Study: Optional Procedures to Obtain Additional Information

for Selected Program Evaluation Questions.- .'
,

An index of evaluation questions and the corresponding data collection

strategiesis presented in
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Figured.' Cross reference of evaluation questions.and instruments.

INSTRUMENTS:

A. Stuant,Record Review

B. Parent Survey
0

C. Special Education Teacher
Survey

D. Regular Education Macher
Survey

Evaluation.

E. Related Services Staff
Survey

F. Administrator Survey
A

G. Student` Survey

A. Self Study

Instruments
questions A B C D F

.
G.

1 1.1 x
.

1.1.2 x x x x
1.1.3 'I x x x x ,

1.1.4 - x x x X _
1.1.5 1 x x x x
1.1.6 x .. x x,. x
1.1.7 x x
1.1.8 x x x x
1,2 1 x x x
1.1.1 x x x x x
13.2 x . x x x x
1.4.1 x x x x
2 I 1 - x x x
2 1 2 x x x
2.1.3 x x
2.1.4. x -x
2.1.5 x x
2.1.6 x x x x
2.2.T x. x
2.3.T x x

.2.3.2 x x
2. '1. x x x
2.4.1
-2.4.2

x x
x x

2.4.3
1.--

. x
./,1.4

2.5.1
,

.

2.5. x x x
2.5.3 x x
2.3.4 x x .
2.5.5 ' , x Of

L
3.1 1 x

1.2 x x
1.1.3 x x x
3.1.4% x x X x
3.1.5 x x x
3.1.6. , x x
3.1.7 x x x x x. .

. IL
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CHAPT041

'SAMPLE St'LECTION

tudeq Apkbteq, SaMpies'
),

Ther;evluat1on coordinator will find it nkessary to use sampling pro-

cedureS for distribution of the student and parent surveys and selection- of
Aklfr

'

:
4 .

student' records for review. This section will describe a sampling procedure
1

-.bastO upon the number of special needs students (excluding gifted and talented) ,
1 r

in' various exceptionalities, student settings and educationallevels (elemen-.

tary fov,grades K-.8 and secondary for grades 9-12). Once the students have
,

t ., ,

:40i been identified, the parent sample Is also completed,as it consists of the
2

,
paren s o the student tampi-e.

fit -..

The goal of ,the sampling strategy -is to represent the overall LEA program

in the evaluation process. As such, the ampling strategy must first identify
'1 a,

sampling categories (exceptionalities, student settings and educational levels).

Following this, the approximate number of special needs students in each ditegory

must be determined and used in conjunction with the selected minimum sample size

to determine the actual number of students in each category.- The process is not-

complex and should result in a sample thdt reasonably represents the composition,

of the LEA program.

.. 'It should be noted, hOwever, that the sample sizes suggested are minimum

sizes seldecteli to reduce the burden of the evaluation to the LEA. -.If random
.

.-

0,4.sampling techniques are "employed, the minimum suggested sadplesize and sampling
,

lo

strategy:will yield representattve samples that take.alescriptive "picture" of
,

the LEA.' Because these are minimum sample sizes, staVgticat, tests regarding

comparisons of responses across sampling categories may not be valid. With

this in mind,'Ithe student/parent sampling plan Can be developed for program

evaluation:

20 27
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Determining Survey and Record Review. Sample Sizes

The sample sizes fot, the Student Survey, Parent Survey and theStudent

Record Review should be based on the number of special needs students (excluding

gifted and talented) .in the LEA. The first step is to select .a reasodable.

target sample size, keeping the logistics of survey distribution and follow-up

in mind. The following chart will serve as a guide for initial sample size

selection for both the student and parent samples,

Total Number :of

Special Needs Students
in the LEA

Minimum Number ,

of Students/Parents
for the Sample

Less than 100
50'

100-3p0
'60 .

301,-500
70

5.01-00 80

*701-900
90

901-1100
100

1101-1300 110

1301-1500
1.20

1501A700 130

1701-1900- 140

;1901-2100 150

over 2100 175

Figure 2. Minimum student/parent lample sizes,

2128%
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It:should be noted, again, that these sample-sizes are suggested in light

of the burden associated with the collection of data. By following the steps
d).

outlined below for selecting the sample,,the evaluation will be conducted on .a

sample size,justifiable on the basis of random selection within each of the

sampling categories.

After selecting the initial minimum sample size, there must be consideration

of how these students. (parents) will be distributed across the various excep-

tionalities, student settings, and edUcation levels (elementary/secondary). The

example table shells presented on .pages 25-28 include the possible exceOtionalities

and student settings for the LEA. They also *dude data for a hypothetical

'program in which the sample of learning disabled students has been selected.

First, review the eight steps presented in the next section and the completed

example at the bottom of each shell. Then use the blank table shells included

in Appendix A to select your sample; Note that these steps are repeated at the

bottom of the table shells.
lb

Sampling Steps

1. Determine the minimum number of students to be included in the survey

(see Figure 2).

Divide this number by the number of special needs students (excluding

gifted arld talented) in your LEA to obtain a sampling proportion

Complete Table Shell #1 by listing the number of students in each excep-

tionality and student setting,

Multiply thi number of students in each cell bythe sampling proportion,

round, decimals over 0.5 upward and enter the resulting numbers in the

"Pi Table.Shell #2;
it

5. Using the separate exceptionality row totals in Table Shell #1, divide the

number of special needs students grades K-8 (elementary) by the total number

of special needs students, in each respective exceptionality to obtain the

. proportion of elementary students in each exceptionality.

29
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6. To compute the,numbers of elementary students in the Sample, multiply the

numbers of elementary students iri each exceptionality in Table Shell #2 by

this iindex and enter the resulting number in Table Shell #3 in the"elemen-

tary"row for each exceptionality Iremember to round decimals over 0.5

upward).

17. To compute the numbers of secondaryttudents in the sample,subtract the

cell entries in the elementary row in Table Shell #3 from the corresponding

cell entries in Table Shell #2. It may be difficult to distribute numbers'

to some cells.as the numbers in some areas can be very small. Remember

these are merely approximate numbers which can be adjusted at your discretion.

'Note that in the example on thd following pages, the regular/direct and

self-contained elementary cells ceived one student each and the secondary

cells, none.

. 8. Scan the cell entries to be certain to have addressed the intended excep-

tionalities, student settings, and educational levels. Check to see that

exceptionality row totals in Table Shell #3 stillIgree with those in Table

Shell WI.

The suggOted steps in developing the student/parent .sampling plan should,1'

result invtarliple representative of the LEA. If some areas do not appear to be

properly represented or it is desirable to. delete some exceptionalities-or student.

settings, adjustments. in the sampling plan may be needed. Some LEAs may wish to

increase the number of students in the sample so that comparisfbns at the "cell"

level are possible. Reference to example Table Shell #3 for the hypothetical

program will illustrate this point. Given that several dells in the sampling

matrix contain Only one student, it would be inadvisable to compare data at the

cell )evel as such comparison could lead to inaccurate conclusions. It is

recommended that comparisons be made using only the column and row "marginal"

(subtotals) sample sizes which collapse across two of the three sampling

23 30



'categories. For example, comparisons among the exceptionality
areas should be

made onit after combining students from the.studen setting and educational
levels.

The list of exceptionalities in the North Carolina Equal Education
tunity Plan were used in this manual; the abbreviations are:
AU Autistic

DB Deaf-Blind

OPEH.
Behaviorally/Emotionally Handicapped

EM Educable MentajOy Handicapped

HI Hearing Impaired

LD S ecific Learning Disabled
r\f

MU Mu tihindicapped
It

OH Other Health Imillire0

PG . Pregnant

PH
Physically/Orthopedically Handicapped

SI Speech-Language Impaired .

1A

OPPOr-

kb

4'

SP Severely/Profoundly Mentally Handicapped \,L

TM Trainable Mentally Handicapped

VI Visually Impaired

4

r
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TABLE SHELL #1

STUDENT' SETTINGS

EXCEPT.
REG.

MOIR.
REG.

DIRECT
RE-
SOURCE

: I '

RESOUR. CONTND.

. 11,"/,
SCHOOL HOSP. TOTAL .AU

0

DB
...

.

_

.

EH .

,

EM
.

_.

HI

LD 18
.

5 182 42
,

13 260
MU

.

OH
,

.

PG .

PH
,

ed,

SI .

SP

TM

VI
.

.

TOTAL

1000

Sampling Steps

0
1. Determine the minimum number

of students to be included in
the survey

Divide this number by the number Qf
special needs students.iexcluding
gifted and talented)in the LEA to
obtain a sample proportion.

3.. Complete Table Shell 1M by listing,.
the number of students in each
exceptionality setting.

Examples

1. This hypothetical distritt has
. 1000 special education (excluding
gifted and Talented) students,
so the reccpmended sample size
is 100.

2. 100 ;. 1000 0.10 (sampling
proportion)

3. The table shell contains dot4 for
the LDkprogram area.

f/.



TABLE,SHELL:#2.

STUDENT SETTINGS

EXCEPT.
REG.

INDIR.
RM.
DIRECT

Rt..4

SOURCE.

IltbCX-'

R4OUR.
SELF

CONTND.
-SP.tAY
SCHOOL

lar------4-4-
HOSP.. TOTAL .

AU

_

DB .

- -

.

Ell

.

. ,

._ .

,

EM ,

HI
..

_

ED .

2 1 18 4'

.

1 26
MU

.

OH

PG .
.

PH
-.

SI
.

_

TM

VI
a

TOTAL

100
Sampling Steps

4. Multiply the number of students in
each cell, of Table Shell #1 by the
sample proportion, round decimals over
0.5 up and enter the resUlting numbers
in Table Shell #2. .

.4
I

Using the separate:exceptiohality row.
., totals in Table-Shell,#1, diVide the

number of .special needs students grades
478..(elementary) by the total number
of special. needs students ip..each

..respective'exceOtionalitylo obtain .

the proportion of iplementary studentS
.// in leach, exceptiondi '

Examples

4. Regular Indirect: 18 x 0.10 = 1.8;
round to 2.
Regular Direct:
round to 1.
Resource: 182 x 0.10 = 18.2;
/round to 18.
etc.

5 x 0.10 = 0.5;

5. Assume that there are 156 LD elemen-
tary students. Dividing 156 by
the district LD'total of 260 (see
Table Shell #1) (156460) indicates
that 0.60.of the district special
education students (excluding
Oiftedand talented) are LD,

4



'TABLE SHELL #3

FINAL SAMPLING 'PLAN

STUDENT SETTINGS

EXCtPT. SLEVEL

.

INDIR. DIRECT

.

SOURCE

: I '

RESOUR. CONTND.

. 0, ,

SCHOOL

. .

HOSP. TOTALAU c

S

EH E

S

EM E it

5'

HI
S

16
LD r

S
11

7 .

1OMU t
s .

EOH s
erPG
S

PH E

S

SI
S

SP
S

r
. t

TM
S

VI
E

.

TOTAL

.
100

Sampl i ng_ Steps

6. To compute the numbers of elementary
studentt in the sample, multiply the
numbers of studentt in each excep-
tionality in Table Shell-#2 by this
index and enter the resulting number'
in Table Shell #3 in the "elementary"
row for each exceptionality

(remember
to round decimals over 0.5 ypward).

Examples % 1

6. Regular Indirect: 2 x 0.6'b ! 1.2;.
round'to 1.

Regular Direct: 1,x.0.60 ,--. 0.6;
round to 1.

Resource: 18 x 0.60 = 10.8;
round to 11
etc.
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7. Tp compute the numbers of secondary
.students in the sample, subtract the
cell entries in the elementary row in
Table Spell #3 from the corresponding
cell entries in Table Shell #2. It may
be difficult to distribute numbers to
some cells as the numbers in some areas
-can be very small. Remember these are
merely approximate numbel-s which can
be adjusted. (Note that in this
example, the regular/direct and self
contained elementary cells received
one student each and the secondary
cells, none.)

4

A

Example,

7: Regular Indit4Ct: 2 - 1 = 1
Regular Direct: 1 - 1 = 0
Resource: 18,I1= 7
etc. k

28
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Selecting Actual Stugents and Parents

Now that a sampling plan has been developed to represent the LEA, the

actual students to be included in the survey and foldef review may be selected.

The essential task'now is to ensure that this selection is done on a random basis.

The ideal strategy to achieve this is to give each student an identification

number and consult a random table of numbers-to select the actual.students. Ift

this is not feasible, consider an easier.procedure: first obtain an alphabetical

list of the students in a particular exceptionality area. Then .dtvide the number

desired in the sample into the total number in 'the_ exceptionality area to yield

a sampling index (k): Use this index to select every (k)th student on the name

list. For example, if you want a sample of 10 students fftimi a total of 200 41

.
students, divide 10 into 200 yielding a k of 20; simply select every 20th name

on the list.

After selecting the student sample, the parent,sample is-also completed as

they are the pai-ents of the selected students.

Selecting. Regular and Special Teachers

It is suggested that approximately 56 regular and 50 special teachers be

included in the survey. If there are _fewer than 50Lspecial education teachers,

include all available. For either group with more than 50 teachers, a random

sample can be easily obtained 'by dividing the number of staff by 50 to obtain

the sampling index. Use an alphabetical roster to seleco t the sample; for example,

if .there are 100 teachers, the. sampling index is 2 (100 --50) and every second

teacher would be included.. Though a further check may be done to determine that

the correct proporqpn of elementary to' secondary teachers is obtained, the

abilve procedure should ripult in a close representation of the staff.-

Selectin. Related Services Staff and Administrators

Admi4ister the survey to all related service staff and all building admin-

istrators.
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CHAPTEO.VII

INSTRUMENTATION

Surveys have been deVeloped to obtain information from individuals in

various roles in-the LEA. Additional data from student records and existing
A

LEA data are also examined and allquestions are addressed in more than ohe

instrument ads a validity check.

Once the respondents are selected, a systematic method for the
.
distri-

bution of instruments and the collection of data should be developed. -Following

up incomplete responses and unreturned ikstruments is essential.,

The instruments.discussed in this chapter are designed to answer the evalu-

ation questions delineated in Chapter IV'. A full set of instruments is included

fn Appendix B, camera-ready for printing or photocopying. These instrument's

are:

Student Record Review (Instrument A)

The'Student Record Review process requires an in-depth review of all

documents pertaining to a particular student. Because thete may have been

9

generated at different times by different individuals, they may be in several

locations. Since these recordt contain longitudinal information,-they should be

an accurate appraisal of program effect. As an adjunct to survey data, the review

serves to validate the results of the other, instruments as well as to provide

informatiOn that may not be available to individual respondents.

The review of'student records requiret professional judgment concerning
. .

.each of the evriluationareas: A decision of quality..bas4teop the evaluatOr's

interpretation of information found in each file is necessary.

Individuals selected to conduct the records review:mUst have a thorough

knowledge of special education in order to identify and evaluate tOp necessary

documentation elements. Theneed for these evaluators. to remain objective and
1

maintain the-confidentiality irf information must be stressed.
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. Parent Survey (Instrument B)

The Parent Su$ey has been designed to obtain parental views regarding

their child's school program.

Parent questionnaires will most probablybe distributed by mail. Enough

time should be aliowed for the reopirn of information and to follow up on unre-

turned surveys. The Inclusion of a stamped; self-addressed envelope will

increase the number of respondents.

It is suggested that LEAs provide parents with a public information notice

prior to the evaluation to prevent misunderstandings about the process. In

addition to a general notice, some LEAs may choose to send another notice with

the surveys. An example follows:

NOTICE

Every years, our schools evaluate the quality
of our Special Education program to improve its
effectiveness. You may be asked to complete a
survey to help us. Your responses will be kept
confidential and used 'only for program evaluation
purposes. Please direct questions regarding
this prograM to:

Special Education Teacher, Re ular Education Teacher, Related Services Staff,and Administrator Surveys ( nstrumen s , and F)

In order to provide a compretolensive review of program quality, surveys

'01.' been developed for special education teachers, regular education teachers, related

services staff and administAlkor's.
TheSe instruments shoulS be distribpted by

internal LEA Procedures with a follow-up of all unreturned questionnaires.

Wis suggested that partictpating personnel also receive a notice regard-ii

ing the evaluation purpose. The evaluator's effoits to prevent misunderstandings

( will increase thle validity of the retponses. An elample notice follows:.

4 NOTICE
0010

Every yeats our schools evaluate special
education programs in order to imp' ow0 effectiveness,

Survey instruments will be sentlto a random sample
)ofistOdents, staff and parents as a part of this elTbrt.
Please give careful attention to this survey. ,

Questions-regarding the program evaluation should
be directed to
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Student Survey (Instrument G)

The-Student Survey has been developed to obtain students' views of the

,programs in which they participate.

Although many students will require teacher assistance in completibg the

questionnaire, it is important that their responses not be influenced. Students

should be informed that the purpose of the survey is to assist in pt6gramAnot

individual studeht) evaluation and that all responses will be used for this

purpose only.

Optional Procedures to Obtain Additional Information for Selected Program.Eviluation Questions (Instrument H)

For LEA choosing to investigate selected. evaluation questions in greater

detail, procedures to obtain Additional information have been developed. It

should be stressed that these activities are optional and employ a "self-siUdy"

approath. In certain situations, these edures may be used as interim evalu-

ations as well as methods to provide information that'is a complement to the

Program Quality Evaluation.

4
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CHAPTER yin

ANALYZING DATA AND, REPORTING RESULTS

In this chapter some suggestions for analyzing the evaluation data are

presented. To assist in displaying the data, table shells are provided.

Data Analysis

Program evaluation data gathered from the various survey instruments can

be most appropriately displayed using simple descrptive statistics. In almost

cases, the Calculation of frequencies and, more importantly, percentages

,will be sufficient. In calculating these percentages, note that they are based

on individual items/statements from the respectiVe survey forms. The rating

scale on the survey forms have four categories: E - Excellent; S - Satisfactory;

U - Unsatisfactory; and NA - Not Applicable. For computer purposes, satisfactory,

unsatisfactory, and not applicable will be the only responses computed. The

table shells described later inthis chapter collapse the rating scale into two

primary areas: "satisfactory or better" ("ilore than adequate" and "adequate"

responses) and "unsatisfactory" ("less than adequate" and "not applicable"

responses).

The "not applicable" response is not entered into the calculations so the

clainnumber of cases used to determine the per ages may change for each statement.

The evaluation coordinator may choose to keep track of a high percentage of.."not
AF

applicable" responses if, in fact, the respondents should be selecting among the

other responses.
t

11

I ggested that a second person check over at least a sampling of tne

calculat1o ,1 to ensure that computational errors have not been made. A brief

tracing of the source of numbers is also worthwhile; some elementary mistakes

can ruin otherwise good data.

40
33



. .

P41

7- T

The reporting of scores of."satisfactory die,,better",allows the LEA to note'

that some responses indicated that a higher"standard had been met. It might4

helpful to include information regaeding the percektage of "excellent" scores

for each area

The'actual calculations of the percentages can be done on a hand calculator

or by a computer. If a large number of,surveys is being processed and adequate

facilities are availoble, the computer would save computation time.

Presenting Evaluation Results

The evaluation results' can be best presented by displaying the percentage

14

*of "satisfactory" ratings for each survey statement. To'facilitate this, separate,

table shel -is are included for displaying percentages by exceptionality, student

setting and program level (elementary-secondary).

Staff surveys (instruments C, D, E, an,q,F) are not analyzed by exceptionality

.because of the cross-categorical nature of many special education programs. If,
.3,

tilowever,an LEA operates categorical programs and wants to collect such data, the

table shells can be expanded to accommodate additional information. No table

shells are reqdired.for instrument H.

In deyelbpingAhe evaluatiOnTeport, the evaluation coordinator is reminded

that the table shells Cad form the basis for the.eeport -findings and recommendations.-

Jhe evaluation coordinator'should clearly introduce the purpose of-the evaluation,

4Autline the procedures` ollowed, and highlight the fiddings in a manner appro-

priate to the particular audience. A suggested outline. fora thorough final

report appears' on page 40.

*
.

Evaluation coordinators also shOUld note that alternative reportidg IFormats

could be developed. Some writers may choose to present the results with table

shells organized as follows:

1. program goal and objective (0

2, evalu4tion question number

3.comparitons of the same item across instruMents

34 14.1 _
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respondent group

5. school site.

I

The reporting style should be selected care hilly afar thinking through the

information needs- of the intended audience and their ability to synthesize infor-

mation.during the Oesentatil Summaries highlighting the findings will be of

great value since simply displaying tables of data might prove to be very con-

fusing.

Table Shells. Appendix C contains suggested table ihells appropriate. for

displaying the data-generated in the evaluation. The completed table shells

can form the basis of the evaluation report. Note that the appropriate evalu-
.

ation question number is included after ealitem for easyfreference. Caution:

Readers will recall that the sampling strata included 14 exceptionalities, seven
G.

student settings and two educational levels. In a. research setting, table shells

would report data for all of these sampling strata. The burden associated with

such precise levels of,data reporting quickly becomes overwhelming. For this

reason, table shells have been developed whichicollapie the data into categories

presented in Figure 3.

4
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LEA Total

Excqptionalities,,

0.

Specific learning Disabled (1.1))

Behaviorally/Emotionally Handicapped (EH)

Educable Mentally Handicapped IEM)

Trainable Mentally Handicapped (TM)

Speech/Language Impaieed (SI.)

.

Other (Ntistic, Deaf-Blind, Hearing Impaired, Multihandicapped,
Other'Health Impatred, Physically/Orthopedically Handicapped,
Pregnant, Severely/Profoundly Mentally Handicapped, Visually
Impaired)

_Student Settings

Regular Indirect (REG IND)

Regular Dirdct (REG DIR)

.Resource Room'(RES RM)

Block Resource (BLK RES)

Self Contained.(SC)

Special Day-School (SDS)

Home/Hospital (H/H)

tucation Level

Elementary, grades K-8 (ELEM)

Secondary, grades 9-12 (SEC)

4

Figure 3. Categories used in Table Shells.
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The reduction in the burden for reporting of data has been accomplished

through the collapsing of all low incidence excJptionalities into an "other"

category and by not separating the two educational levels for each exceptionality
and student setting. Should a significant pattern of responses emerge in the,,

data, evaluators may choose to break out the data further for specific exception-

alities, student settings and educational levels. The evaluation process alsoI

Might indicate that problems exist in a particular,exceptionality area, student

-settingnd/orlducational level. If this is the case, a follow-up of the

initial evaluation may be done by selecting more students to represent a parti-

'cular cell in Table Shell #3, Chapter VI. The actual number to be included can
be quite arbitrary, but should be based'on the judged importance of the follow-up

personnel available to conduct the evaluation.

Generating the Evaluation Report

Once the table shells have been completed, the evaluator is ready to develop

the management plan which will include the implementation plan. In generating the

management plan, be sure to keep In mind the audience to whom the report is

addressed. Summaries of particular program strengths and weaknesses will be
useful in transmitting the evaluation information. Chapter IX will di'cuss
further the management plan for using the evaluation findings for program
improvements.

4.
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CHAPTER IX

DEVELOPING A MANAGEMENT'PLAN

The value of .a Program Quality Evaluation rests in the validity and useful-

ness of its recommendations. This chapter will present some guidelines for

generating areas of recommendation based on the information gathered during the

project.

One product of -program evaluation consists of the re mediation of.deftcit
1

areas, while a second involves the improvement of activities determined to be of

primary importance. Even in LEAs where the findingslare overwhelmingly positive,

there probably are areas of concern where improvemeotlwould be desirable. These-

activities require an identification of deficiencies as well as a determination

of program priorities. Since student achievement is the desired outcome of

special educatioi$ programming, evaluation results are most helpful when they are

interpreted in relation to their impact on this goal.

In order to identify areas of program need,
10

lt becomes necessary to consider

edch evaluation question and the data collected to assess it. Management Plan

Worksheets have been provided on pages 48-56 to organize this information. The

follOwing steps will describe this process.

1. The criteria selected for the successful attainment of'each objective
should be entered in the space provided in the management plan work-
sheet.

Note: If a longitudinal criteria approach has been selected; enter
the actual attainment levels.

2. The aggregated results for each evaluation question should be entered
in the space provided on the worksheet.

3. Circle the number of the evaluation question where the criterion level
has' not been met.

4. For these evaluation questiohs (circled In step 3) examine the last
two columns of the worksheet to determine the discrepancies between
desired and attained levels.

5. Rank order the areas. of greatest discrepancy inlhe LEA.

38



4The determination of priorities, however, must also include an analysis.

f
of subjective concerns: Discussion among adminiStrators; teachers,-parent and

0related services personne is suggVed to isolate areas Of concern speci c to

each.I.EA. The-areas selected for atte n will not afWiys be those 'with the
:

. .

greatest discrepancy between desired .and attained levels.

At this point, the development Of.a. Management Plan to implement program

improvement activities is sugge.sted. A format to organize such a plan is pro-

vided on page 40.

J
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MANAGEMENT PLAN FORMAT
t\ ,#

The Management Plan, that Isfto be subrlfftted is to be made up.:of six major

components. A .breakdown °6f these components follows:

.

1. 'COver.Sheet.CMP74 - The cover sheet. litts the name of: the school
systeM,.the names of the people involved, and the date that the
Management Plan Js-being submitted.

2.' Introductory Information (MP-2) - This page includes information on
the purpose of PQE, an overview of proceduret, and the purpose of
the Management Plan. To standardize informaii9n, we have written -this
page for you.

ImpleMentation Plan 1MP-3): This,page.includes the goals and-objectives
and other information that will result from the information gathered
.through. the record review and survey process.

Evaluation Procedures (MP-4, MP-4a, and MP-4b) - This section will,
include a summary of. procedures to be. followed in 'conducting PQE.
If there is not sufficient space on the forms, please continue the
narrative. on a separate sheet. Table A should show the -final sample
plan that was developed by.your school system and this should be'shown
in Table I. Table II Auld show the percentage of return for-each
of the surveys sent out.

Summary of Findings (MP-5). -'This will inclUde both narrative and
',Statistical information. The narrative should highlight the signi-
ficant findings for the record reviews and each Of'the 'survey instrur
ments. Please note that you will definitely need to put,this infOrmation
on,a separate sheet as there is.not sufficient space ,on the MP-5 form
for, all of the relevant information, to be lifted.'

This section should also include a §tatistical summary by instrument.
Copier\ of.each of the instruments are included with this packer.

This section should also include a summary by goal areas using the
Management Plan Worksheets that are on paggi 48-56.

4)

6., Appendix 1 The Appendix should include three items: A) goals,
and evaluation questions which can be pulled from pages i2-15;
of activities completed; and C) a list of members of the local
Advisory Committee.

.v

. e
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INTRODUCTORY INFORMATION

Purpose of Program:Quality Evaluation

. The Special Education Program Quality Evaluation model was developed to om-
plement the compliance.monitoring procedures already in'use.in local education
agencies in North Carolina. By using a goal-baSed approach, the Program Quality
Evaluation (PQE) model measures the quality of the local special education program.
The levet of quality is.determined by measuring student progress. toward the follow-
ing three special education goals,

1. Determining Learner Gains/Outcomes - Students w411 make satis-
factory progress in tfie specific curriculum areas in whiCh they
are enrolled and will develop a positive self-image for learning
and working.

2. Locating and Evaluating Learners - Students between the ages'of

five through 18 who may be in need of snicial education programming
will be located and evaluated. K

3. Placing Learners Appropriately Students will be placed tn an
appropriate program consistent Olth their assssed educational
needs and witn consideration for-placement in'the least pestric-
tive environment.

Overview of Pragrar Quality Evaluation Procedures .

0

The Program Quafty Evaluation process utilizes two major activities for
generating data for development of the management plan. These activities are the
following:

r

a) student recordjeviews, and

b) survey forms.

A random sample of exceptional, student records is selected for review by .

various LEA personnel, .such as'principals, school psychologists, special education
teachers, and central office staff.Amihirty evaluation areas are used to rate
the quality of student record inforfflItion.

Survey forms that contain questions about the quality of student programming
and instruction are distributed to the following groups: parents, ,special education
teachers, regular education teachers, related services staff, administrators, and
exceptional students.

Purpose,of the Management Plan

The data obtained from the student record reviews and the various survey forms
are analyzed. Discrepancies between these results and the criterion level established
by the LEA determine the areas for remediation and staff development activities.
These activities form the basis\for the implementation of the management plan. The
entire management plan consists of the follbwing sections: cover sheet, introductory
information, implementation plan, evaluation procedures, summary of findings,and
appendix.

49..
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Goal:

4

IMPLEMENTATION PLAN

Cl

Program Objective Area(s) Needing
,Improvement Action to be Taken Timelines. Person(S1

Responsible
Budget and

Facility Needs

CAI

tl

O

.
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EVALUATION PROCEDURES
43

Summar of Procedures Followed in Conducting Pro ram (Wit Evaluation
Narrat ye

d f

Final Sampling Plan (Table I)

0

Ligt of Inst uments and Rate of Return (Table II)

4

t

lidt.
It"

1,0

t.

p

' ,,,,,,,,,,,,,,,,
r. V."

MP-4
.

DEC 11/84



.

t.

TABLE I

FINAL SAMPLING PLAN

Student Settings
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Table II

LIST OF INSTRUMENTS AND RATE OF RETURN

Instrument

Parent Survey

Special Education Teacher Survey

Regular Education Teacher'Survey

Related Services Staff Surviy

Administrator Survey

Student Survey._

V

a.

O

-*a Rate of Return

46,
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Summary of Findings by Instrument

Student Record Review

parent5Lirvoxi

Special Education Teacher Survey .

Regular Education. Teacher Survey

Related Services Staff Survey

Administrator Survey

Student Survey

111

k

Statiticial Summary by Instrument

In0r6ffient A: Student Record Review

Instrument 6: Parent Survey

Instrument C: Special Education Teacher Survey

Instrument D: Regular..EdUcation Teacher

Instrument E: Related Services Staff Survey

Instrument. F: Administrator Survey

Instrument G: Student Survey

tf.

'Management Plan Worksheets

4.

. .55
47 DEC 11 484

MP-5

i

4
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MANAGEMENT PLAN WORKSHEET

Goal 1: Students will make satisfactory progrets in the specific curriculum
areas in which they are enrolled and develop a positive self-image for'41
learning and work.

1.1 Students successfully demonstrate competencies in appropriate curriculum
areas at levels commensurate with ability and handicapping condition.

1.1.1. Are reading competehcies attained commensurate with students'.abilities
and handicapping conditions?

Evaluation
Question

Inst/

Item
Critn
leirel .

Evaluation
Results

°V

1.1.1 A22
B1

Cl

01
me

. .

.

._

,

1.1.2 Me langUage arts competencies attained 'commensurate with students' abilities
and handicapping conditions?

1:1.2 A23.

B2

C2

D2
AMM.,

N .

_ .

.

_

1.1.3 .Are'moth competencies attained commensurate with students' abilities and
handicapping conditions?

1.1.3,

r

A24.
B3
C3

D3

.

,

,

,

. ..
,1

.
.

1.1.4 Are vocational competencies attained commensurate with students' abilities
and handicapping conditions?

1.1.4 A28
B8

,C7
D7

. .

.

.

,

11.6 Are science competencies attained commensurate with students abilities and
handicapping conditions?

1.1.5 A, A245

04

1 C4
D4

48



1.1.6 Are social studies competencies at 'ined commensurate with students'
ind handicapping conditi ns?

1.0 Are cultural arts competendies attained commensurate'with studtgAse
abilities and handicapping conditions?

.11F

1.1.7. A27
B6
C6

D6
OA.

1.1.8 Are competencies for'healthful living attained commensurate with students'
abilities and handicapping conditions?

. Self-Help Skills/Life Skills

. Physical Education/Health Education

1.1.8 A29
A30
87

C8

C9

D8

D9

Positive work habits are developed in the course of the students' -edification
programs.

Does the special education program contribute to the development of students'
positive work habits?

r.
B9
C10

D10
G41

G7.

)11.3 The special education program effectively contributes to the development
of students' positive attitude Toward self and others.

1.3.1 Does the special education program contribute to the development of positive
attitudes toward self? kr

1.3.1 BlQ
Cll

Dll

El

G2
, G5

49



1.3.2 Does the special education program contribute to the development of
positive attitudes towards others?..

1.3.2 B11

,C12

D12

E2

G3

G8

).4 The special education program effectively contributes to the students'
desire to learn.

1.4.1 DoeS the special education program contribute to students.' desire to learn?

. 1.4:1-

4

B12
C13

D13

E3

G6

G9

Goal 2: Students between the ages of 5 through 18 who may be in need of special
education programmirifwAll be located anCevaluated.

2.1 The referral and screening efforts that lead to evaluation of children who
may need special education are thorough and systematic.

2.1.1 Do parents and professionals make responsible referrals that identify those
students who should be suspected of needing special education?

2.1.1 C16
E5

F1

2.1.2 Are children who may be in need of special education referred for individual
screening as early as should be expected?

2.1.2

C17
E6

'2.1.3 Are the mass screenings or sweep screenings effectivein identifying those
students who should receive further screening or evaluation?

2.1.3*
0

C18
D16
E7

It'
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A. f

2.1.4 Do the pre-referral initial conferences provide efrctive alternatives to
speCial education which allow students to succeed n regular education?

2.1.4 Clt
D17

t

E8
I.

2.1.5 Do the observations prior to referrals contribute to decision making in
the evaluation process?

2.1.5 018

E9

2.1.6 Do the referrals accurately reflect'the needs identified by the screening
data and information from personS referring the student?

2.1.6 Al

C20
El0
F3

,

.

2.2' Evaluations and re- evaluations adequately address possible needs identified
the referral.

2.2 Do the evaluations/re-evaluations address each of the possible needs
identified in the referral and/or other relevant data?

2.2.1 A2

C21

Eli

2.3' Techniques used in conducting screening, evaluations and re-evaluations are
appropriate.

Do the referrals provide useful information that assists in the selection

4

of evaluation instruments and techniques?

2.3.1 . A3

E12

.._

.

2.3.2 Are all needs identified in referrals addressed by laluation techniques?

2.3.2
.

A2

E13
..%

k

51. I
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2.3.3 Dlp the techniques used in conducting evaluations/re-evaluations take
into account such student .considerations as age, disability and native
language?

2.3.3 A4

C22

E14

t

..,

_______,____

1

,

2.4 Evaluations and re-evaluations provide clear, relevant educational infor-
matiod Officient for determining eligibility.

2.4.1, Do the evaluations and re-evaluations provide clear; relevanteducation
information sufficient for determining ;eligibility of studentsijor special
education?

2.4.1 E15
F4

2.4.2 Do the evaluations and re-evaluations provide clear, relevant information
which assists in enabling the school-based committee/administrative place-
ment committee to make placement decisions?

2.4.2 E16
F5

N Alp

2.4.3 Do the evaluations and-re-evaluations provide clear, relevant information
which assists in enabling the.school-based
ment committee to make decisions regarding necessary instructional vices?

2.4.3 019
E17

F6

,

.

%

.

2.4.4 Do the evaluations and re-evaluations provide clear, relevant information
which assists,in enabling,theschool-based committee/administrative place-
ment committee to, make decisions regardin4related services?

2.4:4 E18
E7

4
A

2:5 The reappra4a1 of the effectiveness of educational programming-and place-
ment at the annual review is constructive.

4if

2.5.1 Do t nUal reviews"thoroughly examine' such information evaluation
data, ividualized Education Programs, and teacher reports?

.

2.5.1. .

.

A5
B14

E19

.

.

. . .

,, .

.



p

2.52 Difthe annual reviews thoroughly examine students'.continuing eligibility
Mr special education?

2.5.2 A6
615
E20

.

2.5.3 Do the annual reviews thoroughly examine the need for changes, in students'
instructional services?

i Or h .
2.5.3

o $

A7

B16 . ,___

E21
.

i

2.5.4 Do the annual reviews thoroughlycexamine She continued appropriateness of
.1'students related services? r

.5.4 $ A8

B17
E22

.

, .

*
,

2.5.5 Do the annual reviews thoroughly examine the continued appropriateness S
students',placements?

2.5.5 A9
818
E23

Goal 3: Students will be placed in an appropriate program tonsistent with their
assessed educational needs and with consideration for placement in the
least restrictive environment.

3.1 Iridividualized Education Programs are comprjsed ot elements appropriate
to the assessed needs and levels of performance of learners.

3.1.1 Are the Individualized Education Program statements of present level of
performance derived from actual assessment data?

3.1.1 Al0

E24'

,

_
.

ime

,

3.1.2 Are the:Individualiied Education Projram annual goalS and short-term
,Objectives based.on identified needs?

3.1.241 All

C24
D20
E25

,
,

.

...

..,.

0,



0

I.

3.1.3 Are the evaluation criteria in IndividUalizedoEducation Program ohjectives
clear and usable? ,

3.1.3 . Al2
C25

,

... .

.

021

E26

3.1.4 Are the appropriate types of regular education provided, considering
assessment data?

3.1.4

.

A13
C26'

022

E2'7

F8
/

.

.)

,

,

1

3.1.5 Arethe appropriate types of special education provided, considering assess-
ment data?

3.1.5 Al4
C27

023

E28
F9

-.

, .

.

.

.

,

.

. .

.

3.1.6 AiZe the appropriate types of related services provided, considering assess-
ment" data?

3.1.6

+,.

.

Al5
C28
-

D24

E29

F10 ..

.

.

,

le '

y

3.1.7 Are the appropriate types of vocational education services provided, con-
sidering assessment data?

3.1.7

1

tk

*

A16
C29

D25

E30'

Fl l

.

.

.

.

.
o

3.1.8 Are the appropriate amounts of-regular. education provided,- considering
assessment data?

3.1.$ . A17

C30

D26

1

,

,

, . .

..

'4

54 62
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3.1.9 Are4the appropriate amounts of special education provided, considering
assessment data ?.

3.1.9 118
C31.
027

E32

.

.

.
,

t

14'

3.1.10 Are the appropriate amounts of related services provid0,,considering
assessment data?

3.1.10 Al 9.

*C32

028
E33

3.1.11 Are the appropriate amounts of vocational education serviceeprovided
considering assessment data?

A20
C33

029

E34

3.2 The inclusion of special needs' students in regular programs enhances their
social development.

3.2.1 Do students included regular education programs benefit socially?

3.2.1 B19
C14
014

E4

G1

G10

3.3 'The inclusion of special needs students in regular programs enhances their
educational development.

ti

3.3.1 Do students included in regular eduCation programs benefit academically?

3.3.1 B20
C15
015

3.4 Parents are active participants in decision making regarding the place-
meat and educational planning for their children.



3.4.1 Are the communications from the school to the parents conducive to
building positive relationships?

3.4.1 \ A21

B21

F12

3.4.2 Do the schools ma e sufficient personal contact with parents regarding
progress of their children?

.

3.4.2 B22
C34

D30
E35

F11

a

3.4.3 Are parents Tasked to provide information regarding the placement and
educational planning for, their child?

3.4.3 B23
D31.

F14

3.4.4 Is all information supplied y parents considered in decision making?

3.4.4 824
C35
F15

. 4
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TABLE SHELL #1

STUDENT SETTINGS
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TABLE SHELL #2

STUDENT SETTINGS
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TABLE SMELL

FINAL SAMPLING PLAN

STUDENT SETTINGS
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APP1NDIg B

INSTRUMENTATION
*

A. Student Record Review

B. Parent Survey.

'C. Special Education Teacher.Survey

D. Regular Education Teacher Survey

E. Related Services Staff Survey

F. Administrator Survey

G. Student Survey

H. Optional Self Study
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INSTRUMENT A

STUDENT RECORD REVIEW

Instructions to the ,Records Reviewer

Oncd student records havebeen selected for review, it is important to

remember that all information may not beocontained in each record but may

exist in other files. Omit questions which require unavailable.data, if it

is not possibli to locate pertinent information.

If an original' student referral is more than five years old allall questions

which require an analysis I)? the ref4rral .should be omitted. This is done
1

/because of changes in student need, program design and/or legislat'i.ve mandate
.

.

which may have occurred. . * '

Review each record and locate the following information source documents:
...

r.

leferral Form - The most recent referral for special education services.

Screening Results - The results or report of any individual and/or sweep

c ,. screening.

3. SBC Report - The report or Tinutes that have resulted from the most recent
schooltbased committee meeting.

Aft4,7444aulation Report - The results of the most recent battery of student
assessments.

5." Re-evaluation Report -'The results of the most recent battery of student
re-assessments.

APC Report - The report or minutes that have resulted from the most recent
administrative placement committee meeting.

I.E.P. - The Individualized Education Program currently in effect.
b

I

411/8: Teachqiiitlated Services Reports -Any reports or written statements
relating to student strengths, weak-

r .

nesses and/or progress (include informal
assessments), by regular or special
education teachers or by related

A .
. service personnel.

'. Annual Review - The minutes or report from the most recent annual review.

10. Report Cards/School Transcripts - Formal reports Of a student's Ichool
performance.



'11. Parent Contacts - Records of school-initiated.parentel contact,- including

/ .

phone callsa copies of letters, etc.

12. Standardizedles0Results - Standardized test results for the last three
years in the following acWdemic areas: reading,
language, mathematics, vocational areas, science,
social studies, cultural arts and healthful
living.

13. Competency Test Results - The results of comdetency testing in reading and
mathematics.

7.

71.

63
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Reviewer's Initials: Date:

Instrument k

STUDENT RECORD REVIEW

Using the information that you have identified from individual
student records,, score each of the evaluation areas by rating
the extent to which the evidence suppos each statement:

*RATING SCALE - E:

(Circle the S:

Appropriate U:

Rating) NA:

Evaluation Area

Excellent
Satisfactory
Unsatisfactory
Not Applicable

Directions

Al; The referral accurately reflects Al.
the needs identified by the scrAning
data and information from the persons
referring the students.(2.1,6)

A2. The evaluation/re-evalUation addresses A2.
the needs identified in the referral
and/or other relevant data. (2.2.1)
(2.3.2)

A3. The referral provides useful infor-
mation that assists in the selection

(

of evaluation instruments awl techniques.
. (2.3.1)

A4. ' The techniques used in conducting `.

evaluation/re-evaluation take into
account such student considerations

A as age, disabjliq, and native
language. (2.3.3)

A3.

Student's Name:

-110

Exceptionality:

Grade: (check one)

Elementary (K-8)
Secondary (9-12)

Present Placement:

Evaluation:. (check one)

T

Initial
Re-evaluation .....1

Native Language:

*Aatings

Examine the needs listed in screen- E S U NA
ing results and SBC report. Compare
to those listed in referral form.
Rate the comparison.

Examine the needs listed in 'referral E S U NA
form. Compare these to the listing
of needs in evaluation report, teacher
report, annual review, and 1EP state-
ment of need.

Compare information gathered in re- E NA
ferral.form and evaluation report a
determine if referral information is
used in the planning of evaluation.

A4. Examine the information collected
in evaluation /re-evaluation report.
Compare this to descriptive datat
recorded in the box at the top of
this instrument. ,

E S U NA

73

V



Evaluation Area Directions

A5. There is concrete evidence that the A5.
annual review has thoroughly examined
such information as evaluation data,
the Individualized Education Program
and other relevant data to determine
the appropriateness of continued
placement and/or related servides.(2.5.1)

A6. There is concrete' evidence that the
annual review has thoroughly examined
the students' continuing eligibility
for special education. (2.5:2)

Examine the reports of annual reviews. E

'Determine how thoroughly the infori.
mation in evaluation and re-evalu-'
ation reportS, APC report, teacher
report, and the IEP was examined in
the. annual review.

A6. lExamine the report of annual review.

A7. There is concrete evidence that the. A7,.- Examine the report of annual reviews.
annual review has thoroughly examined
the need for changes in students'

instructional services: (2.5.3)

A8. There is concrete evidence that the
annual review has thoroughly examined
the need for changes in students'
related services. (2.5.4)

A9. There ii concrete evidence that the
annual reviefi has thoroughly examined
the continued appropriateness of
student placement.o(2.5.5)

A10. The Individualized Education Program
st tements of present level_or-per-
fo ance are derived fro4actual
fo al andtinformal assessment data.
(3 1) '

All. The Jndividualized Education Program
goals and short-term objectives are
'Wed on identified needs. (3.1,2)

*Rating

U

U NA

S U NA

A8. Examine the reportiof annual neviews." e.;;c $,, NA.
...

I

A9. Examine the report of arinfal..revIews.' I. 4, ,.....

. . .--,:1 1,", !.:',.',;,, !.1 pi:. ,,. ,./.:,,,, , 1. . :,

,

A10. Examine the IEP -.00ieniAeVOs of' ) , ,..- u , NA ; if-,

performapce.' Compare' tbteachlersfro-
ports and standardized'teseresultS.
(If test'resultivareInsufftcient,tr
refer to:screeninT,re,sults',. , .

evalUatipeappe4vOluatVOn-tiepOrts.,,, i /,::
st. '1: I.

..! ;
,..

h; . :. 4

,

1.1
, 4..(. .;;...

. -
All ExamineAhe UP goals and objectives. r4.1_,; NA

Comparec,then4o SBC report, referral
form, evkluatIon:and:re-evaltiation -

reportt4if..*propriat0):4 Apc report,.
r and teadbereports. I;

1:t

A



Evaluation Area Directions

E

E

E

E

S

S

S

S

Al2. Evaluation criteria in Individualized
Education Programs a're clear and
usable. (3.1_3)

th
A13. The apProphiate type-of regular

education are provided, considering
assessment data. (3.1.4)

A14. The appropriate typesof special
education are provided, considering
assessment data. C3.1.5)

A15. The appropriate types of related
services are provided, considering
assessment data. (3.1.6)

Al2. Examine the IEP - objectives.

A13.. Examine the IEP. - regular education
placement. Compare to standardized
test data.

A14. Examine the IEP - special education
placement. Compare to standardized"
test data.

A15. ExaMine the IEP - related services.
Compare to'standardized test data.

A16.

A17.

A18.

A19.

A20.

The appropriate types of vocational
education service) are provided,
considering assessment data. (3.1.7)

The appropriate amounts of regular
education are provided, considering
assessment data.,.(3.1.8)

The appropriate amounts of special 0
education are provided,, considering
assessment data. (3.1.9)

The appropriaie amounts pf related
services are provided, considering
assessment data. (3.1.10)

The ap*ropriate amounts of vocational
educatibn services are provided,
considering data:, (3.1.11)

.A21. The documented evidence from the
school to parents indiPtes that
the contact,is tonducVe to'building
positive' relationship. (3.4.1)

Ai

A16. ExaMine the IEP - vocational services.
Compare to standardized test data.

117.'Examine the
placement.
test data.

A18. Examine the
placemento
test data..

A19. 'Examine the IEP - related services. E

Compare to starfeardized test data.,

IEP - regular education E

Compare to standardized

IEP - Special education
Compare to standardized

A20. Examinei,the-IEP - vocational services. E
Compareito standardized test data.

A21. Review evidence of parent contact y

such as notes, phone calls, con-
1 ferinces, etc.

*Ratings

U NA

U NA

U NA

U NA .

U NA

NA

U NA



cm

Confldering your knowledge of the total profile of this student having completed items Al-A21 above and havingreviewed the results of assessment data, rate'the following areas:

Evaluation Area

A22. Reading competencies are attained
commensurate with students' abilities
and handicapping conditions. (1,1.1).

. A23.'Language arts' competencies are attained
'E S NA \.commensurate with students: abilities

v

E

*Ratings

U NA

and handicapping conditions. (1.1.2)

A24. Math competencies are attained commensurate
with students' abilities and handicapping

'conditions. (1.1.3)
1

S U

A25. Science competencies are attainedcom-
mensurate with students' abilities and
handicapping conditions. (1.1.5)

E S U

A26. Social studies'competencies are attained
commensurate with students' abilities
and handicapping conditions. (1.1.6)

E S U

A27. Competencies in the cultural arts are
attained commensurate with.students'

U

abilities and handicapping conditions. (1.1.7)

A28. Vocational Education competencies are E
attained commensurate with students'
abilities and handicapping conditions.(1.1.4)

A29: Competencies in'self-help/life skills"
are attained commensurate with students'
abilities and handicapping conditions. (1.1.8)

. 7

A30. Competencies in physical edutti4ion/
health education are attained dOmmensurate
with students' abilities and handicapping
conditions. (1.1.8)

A

E

NAt

NA

NA

NA

NA!

NA

U NA

79
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Instrument'B

Parent Survey, 44
,,v

Instryctions to Parents: We would like to know how you feel about your

child's special education program. Your answers will help us make sure

is,getang a good total school program.*

Please put an 'X' in the space to the right of each statement that

tells how you feel about your child's special education program. It is

important that you respond to each statement.

Your answers will ,be used only for program evaluation purposes. Return

the completed survey in the enclosed enlope to

by
. Thank you for you,' assistance.

*Example: The special education program
is effective in developing my
child's skills in language arts
(writing, reading, grammar,
spelling, punctuation). 111

Instructions -to Evaluation. Coordinator: Setect-the parents of students
receiving special education services using random sampling procedures.
Code the student's name on upper right corner of next page, PleSse
follow through to ensure that parents return fully completed forms

44,

tO

so
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8. Parent SUrvey

The special education program is effective in developing
my child's skills in the following areas:

1. Reading (1.1.1) s

2. Language Arts (1.1.2)
a. Math (1.1.3) -

4. Science (1.1.5)
'5. Sbcial Studies (1.1.6)
6. COltural Arts (1.1.7)
7. Healthful Living, (e.g., physical eduCation,

health education, life skills and self-help
sylls) `(1.1.8)

8. Vocational 'Education (1.1.4)

49. The special education program helps my child
develop good workihabits. (1.2.1)

10. The special education program helps my child
feel good about himself/herself. (1.3.1)

11. The special education program helps my child
feel good about other people. (1.3.2)

12. The special education prtgram encourages my
child to want to °learn. (1.4.1)

13. My child was referred, and tested as soon as
a problem was suspected. (2.1.2).

14. The yearly Individualized Education Program
and annual review meetings consider informa-
ttbn such as test information, the Ihdivid-

ualized Education Proigram and teacher
reports. (2.5.1) .

15. The yearly Individualized EduCation Program
meeting considers whether or not my child
should continue in special education. (2.5.2)

16. The yearly Individualized Education Program'
meetings consider the need for.chats.in my
child's. classroom instruction.' 12.5.3)

.1.1.01...111 .01/./..../.. .411

/111110.11.M.1111101..
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17. The yearly Indivichialized Education Program

meetings consider the need for changes ip my
child's related services (e.g., speech
therapy, counseling, physical therapy). (2.5.4)

18. The yearly Individualized Education Program
meetings consider whether my child is getting
the right special help. (2.5.5)

19. The regular school programs help my child in
the way he/she,behaves and gets along with
others. (3.2.1)

Am46

20. The recuilar school programs help my child's
school work. (3.3.1)

Thie conferences, phone calls and letters
from the school' help the school And me
work together. (3.4.1)

22. The school keeps me informed about my
child's progress. (3.4.2)

23. The,school asks me for information about
planning my child's'school program. -(3.4.3)

24. The school uses the information that I give
them to plan my child's program. (3.4.4)

"s.

loh

I

t w

. oc' ANdwiS
.rii

0 li
.W ra 0 ra.r-r- 4

+A
ell r- . M
U ..4.M1

C
0 .01-J

X
1.4.1 14 = =

wa...

We

1
.11111=11101.11 1.1.1.1.4101,1 M.M11.101111101.1.1.1.11.
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Instrument C

Special Education'Teacher Survey

Date.

a

il ,Instructions to Teachers: The statements in this survey reflect vaOlous

(-4,aspects of the school program received by special needs students. Please i,

.

.
,,

,,assist in the overall program evaluation by placing an "X" in the appnopriate

space to indicate the extent that each statement describes our school ro ranO

for special needs students. Do not include gifted and talented students. Your

responses will be used only for program evealuation purposes. Return the com-

pleted form to

Thank,you.foryour assistance.

Teacher'S Name
s-

.

Cevel Taught: (check one Elementary (Grades K-8)

\Secondary (Grades 9-T2) ._
. .

Student_Settings: (check one) Regular Indirect
4

Regular :Direct

Resource' Room

Self Contained.

by .

Special Day School

Home/Hospital

.

A

r.

a

111 -,

) a.

Instructions to.lviTUatfon COordinator:. Please distribaKIInTFOTWilt evalu-itTailsters (do not include.teachers of academ-ically gifted) randomly selected to represent, your LEA.' Jollow through to ...ensure that al selected teachers res ond.to all of the suave uestions.

a

4

44

.4

b

4.

S

st

N.
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C: SPECIAL EDUCATION TEACHER SURVEY
s

a)
,_ .

.

c
(1.1

>,
L.

0

4,4

4!
0

.....

71
...-
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Cl. Readlng competencies are attained com-
mensurate with students' abilities and
handicapping conditions. (1.1.1)

C2. Language arts. competqncies are attained
commensurate with students' abilities
and handicapping conditions. (1.1.2)

C3. Math competencies are attained commensurate
with students' abilities and handicappthg
conditions. (1.1.3)

.

C4. Science competencies are attained com-
mensurate with students' abilities and
handicappfng conditibns. (1.1.5)

C5. Social studies competencies are attained
commensurate with students' abilities
and handicapping conditions. (1.1.6)

C6. Cultural arts competencies are attained
commensurate.with students' abilities
and handicapping conditions..(1.1.7)

6
:141t

C7. Vocational education competencies are
attained tommensurate with students'
abilities and handicapping conditions. (1.1.4),

C8. Self-pel.p skills/lift skills comr;etencieS
are attained commensurate with students'
abilities and handicapping conditions. (1.1.8)

C9. Physical education/health education
competencies are attained commensurate
with students' abilities and handicapping
conditions. (1:1.8)

Cp. The special education program contributes
to the development of students' positive
workchabits..(1.2.1)

Cll. The special education program contributes
to the development.of positive attitudes
towards self. (1.3.1)

,

Si

.*,

72 8 4
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C12. The special education program contributes
to the development,of positive attitudes
'towards others. (1.3.2)

C13. The special education program contributes

to students' &sire to learn. (1.4.4-

C14.. Studentswho are included in regular
education benefit socially. (3.2.1) .

.C15. Students who are included in regular
education programs benefit academically. (3.37)

C16. Parents and professionals make respons-
ible referrals for those students who
are suspected of needing spqiial
education. (2.1.1)

C17. Children who may be in need of special
education are referred for individual
screening as early as should be expected. (2.1.2)

C18. The mass screenings or sweep screenings:,
are effective in identifying those
students who should receive further
screening or'evaluation.. (2.1.3)

C19. .,The pre-Teferral initial conferences

provide effective alternatives to special
education which allow students to

"succeed in regular education..(2.1.4)

£20. The referrals acOrately reflect the
needs identified b the screening data lo

and information froth the persons referring
the studekt. (2.1.6)

C21. The evaluation/re-evaluation addresses
the needs identified in the referral
'and/pr other relevant data: (2.2.1)

.

C22. The techniques used in conducting evalu-
141,tion/re-evaluation take into account . 4

such student" considerations as age,
disability, and native language. (2.3.3)

,C23. The Individualized Education Program
stateMents of present level of per-
formance are derived from actual formal
and inforWl assessment data.(3.1.1)

*

-

40,
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e

C24. The Individualized Cducation Program annual
goals and short-term objectives are based
on identified needs. (3.1.2)

C25:. The evaluation criteria An the Individ-
ualized Education, Program objectives
are clear and usable. (3,1.3

A

C26. The appropriate types of regular educati n
classes,are provided, considering assess
ment data. (3.1.4)

C27. The appropriate types of special edu-
cation (e.g. classes for learning
disabled, mentally handicapped) are

. provided, considering assessment data.

C28. The appropriate-types of related services
are provided, considering assessment
data, (3.1.6)

C29. The' appropriate types of vocational
education are provided, considering
assessment data. (3.1.7) w'

C30. The appropriate amounts of regular
education are provided, considering
assessment data.(3.1.8)

C31. The appropriate amounts of special'
education are provided, considering
assessment data. (3.1.9)

C32. The appropriate amounts of related
sgrices are provided, considering-
ailssment data. (3.1.10)

C33. The appropriate 'amounts of vocational
educationSeevices are provided, con-
sidering assessment-data. (3.1.11)

)

C34, the School has sufficient personal
contact with parents regarding

< progress of their children. ,(3.4.2)

C35. Information supplied by parents is used
in decision making.(3.4.4)

.1

11114 ./....r. .Pyl

74 8'6

t

J-

1100(



Instrument D

Regular Teacher Survey

Ins uctions to Teachers:

Date
_

The statements in this survey reflect various
u-

'aspects of the school program received by special needs-students. Please assis

in the overall pro'grA evaluation by placing an

indicate the extent that

special needs students.

in the appropriate space to

each statement describes the total sOool program for

Do not include gifted and talented students. Your

responses will be usedonly:for program evaluation purposes.

formfto by

Thank you for your assistance.

Return the completed'

-Teachtr1 Name

Grade Level Taught: (check one) Element/try (Grades K-8)

Secondary (Grades 9-12)

SubjeqArea Taught:

ns ruc ons o va ua pn oor na or: ease s

*lion survey to teachers randomly selected to represent
selection should include Vocational education teachers.
ensure that all selected teachers res ond to all of the.

r is program eya u-
yoUY. LEA. This random
Follow through to

surve uestions.

e

a
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T 1.;;O:r.

D. 'Regular Educatilon Teacher vey

7---
D1. Reading competencies are attained com-

mensurate with students' abilities and
handicapping conditions. (1.1.1)

+.)
C
(1)4

'

xi

4-
1/3 73.4- 10. (a.

1117
i

u. -
X

VI A1
0:1 2

+J-4.)

D2. Language arts compet6ncies are attained
commensurate with students' abilities
and handicapping conditions. (1.1.2)

03.- Math competencies are attained com-
mensurate with students' abilities and
handicapping conditions. 0.1.3)

D4. Science competencies are attained com-
mensurate with studentsl.abilipes. and
handicappiniconditioris.(1.1.5)

D5. Social studies competencies are attained
commensurate with students' abilities and
handicapping conditions. (1.1.6)

D6.' Cultural arts competencies are attained
commensurate with students' abilities and
handicapping conditions., (1.1.7)"

D7. Vocational education competencies are
attained commensurate with students'

:abilities and handicapOknq conditions. (1.1.4)

DB. Self-help skills/life skills competwies
are attained commensurate 40th stutten.0!
abilities and handicapping condidb (1.1.8)

D9. Physical education/health educat
= Competencies are attained commensurate
with students' abilities and handicapping
conditions. (1.1.8)

D10.. The special education program contributes,

to the development of students' positive ,

work habits. (42.1)

D11,.. The special education program contributes
to the developmpnt of positive attitudes
towards self. (1.3.1) 4 ,

.

D12: The special` educition program contributes
to the developmentof positive,attitudes
towards others. (1.3.2)

....

76 '88
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The special education psograM contributes
to students' &sire to 'learn. (1.4.1)

D14. Students who are included in regular
education programs benefit socially. (3:2:1)

D15. StutienIs' who are included in regular

education pi-ogramsbenefit academ-',
ically. (3.3.1.) ,

D16. The mass screenings' or sweep screenings
are effettive in identifying those
students who shoulereceive further
Screening or, evaluation. (2.1,3)

AL

D17. Pre-referral cofferences provide effec-
tive alternatives to special education
which allow students to succeed

jn

n

regular-education. (2:1.4)

D18. Observations prior to referrals contri-

-
. .....*

,./.0=0}1.

1.0***. ,
1

4!

- bute to decision making in the, evaluation , .1

r process..(2.1.5). , .

.
.

.

D19. The evaluations and rerevaluations provide
i clear, relevant 'Information which assists

in enabling .the sthooi-based committee/

administrative placement committee to make
1.decisions regarding instructional services.(2.4.3)

o. D20. The Individualized Education Program annual'
goals and short-term objectives are based
on identified needs.' (3l..2):

D21. The' evaluation critegoia in Individualized
Education Program objectives are clear,
and usable. (3.1.3)

admdmammiwombko =1

D22. The appropriate types of regulpr education
classes are provided, considelipg assess- ,

oment data. (3.44)

023. The approprtate types of special education'
(e.g.4 classes fOr learning disabled,
mentally handicapped) are provided,
consideridg assessment data. (3.1.5)

D24. The appropriate types of related services.
(e.g speech therapy/ counseling, physical
therapy) are provided, considering assess-
ment data. (3.1.6)

..

04101, .:1010.41.0
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D29.

D25. The appropriate types of vocational educa-
tion services are provided,/ considering
assessment data. (3.1.7).

q6. The appropriate amounts 0r-regular educa-
tion are provided, consideriing assessment
dad. (3:1.8)

D27. 1be appropriate amounts of special educa-
tion are provided, considering assessment'
data. (3.1.9)

",

028. The-appropriate amounts_ of related services
are orovided, considering assessment data. (1770!)

The appropriate amovnts bf `vocational
education services are *provided, con-
sidering assessment' data. (3.1.11) .

0. The schools make sufficient personal
! contact with parents regarding progress

of their children. (3.4.2)
,

.

D31. Parerits, are asked to provide information
regarding the placement and educational
planning for their child. (3.4.3j

14

ti
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Inttrument E

Related Services Staff Survey

Date

Instructions
'i Related services staff shall

include psychologists,-physical therapists, occupational therapists, audio-

logists, social workers, nurses, speech therapists, guidance counseldrs, and

adaptive physical education speciaJists. The related services staff members to

participate in this survey are determined by the LEA. Persons under contract

may be considered. The statements in this survey reflect various aspects of

the school program received by special needs students. Please assist in the

overall program evaluation by placing an "X" in the appropriate space to
It

indicate the extent that each' statement describes-the school program for

special needs students. Do not include gifted and talented students. Your

responses Will be used only for program evaluation purposes. Return the

completed .form by
,

4 Thank you' for -your assistance.

Name

Position

Grade,Livel: (check one) Elementary (grades K-8)

.

Secondary (grades 9-12)

uat on oor tor: ease str

Follow
eva u-a on survey o s a ransom y se ec ed to reoresent Your LEA. Follow through

to ensure that all staff res ond to4all,of the %urve uestions.

fib
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E. Related Services4Staff Survey L
*'.. - ..: 1g

4i,...s u u
0 .,..

4-
i W m 71
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El. The special education program contributes
to the development of positive attitudes
towards Self. (1.3.1)

E2.' The special education program contributes
to the, development of positive attitudes
towards others. (1.3.2)

E3. The special tion program contributes
tosstrdents re to learn. (1.4.1).

E4. Spec dl education students included in
regular education prografflobenefit socially. .0-11177---

H. Parents and professionals make appropriate.
referrals for those students who. are sus-
pected of needing.special,educatien.-f2.1.1),

Children who may be in need of special
education are -referred- for-4kivi,dual
screening as early as should be ex0@cted.(.1.2)

?. Mass screening.or sweep screqpings- are
effective in identifying those students
who should receive"further screenings or
evaluations. (2.1.3) N

E8. Pre-referral initial conferences provide
effective alternative to.special educa-
tion whichlllow stud s'to'succedd in
regular eddcation. (2. 4)

-
E9. 'Observations prior to referrals contrtbute

to decision making in the evaluation
process, (2,1, 5)

E10.11eferrals accurately reflect the needs..
identified by the screening data and
information from the persons referring
the,stodent. (2,1.6)

Ell The evaluation/re-evaluation addresses
the needs identified in the referral
and/or other relevant data. (2.2.1)

E12. Referrals provide useful information that
',assists in the selection'of evaluation

instruments and'techniqUeS. (2.3.1)

M cry
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E13. All needs identified:in)referrals are
addressed by evaluation techniques.` 2.3.2)

E14. The techniques used in conducting evalu-

ations/re-evaluations take into account such.
student considerations as age,'disability,
and-native langbage. (2.3.3)

E15. The evaluations and re-evaluations Provide
Clear, relevant educatioh,inforNation
sufficient for determining eligibility
of students.for special education. (2.4.1)

E16. The evaluations and re-evaluations provide
clear, relevant information which assists
in enabling the school-based committee/
administrative placement committee to
make placement decisions. ((2.4.2)

.E17. The evaluations and te-evaluations. provide
clear, ,relevant information which 'assists
in enabling the school-based committee/
administrative.placement committee to make
decisions regarding instructional services. (214.3)

E18. The evaluations and revaltiations provide
clear, relevant which assists
in enabling the schooli-based committee/
administrative placement committe6.to make
deisions regarding related services. (2.4.4)

E19. The annual reviews thoroughly examine such
information as evaluation data, the I

Individualized Education Programs, and
teacher reports. (2.5.1) 1

M. The annual reviews thoroughly examine
students' continuing eligibility for
special education. (2.5.2) .

E21. The annalal reviews thoroughly eXomine
.

need f9r erianges in students' in

i

struc-
tional services. (2.5.3)

X22. The annual reviews thoroughly examine the.
need for changes in students' related
services. (2.5.4)

E23. .'he anoual reviews thoroughly examine the

continied appropriateness of students'
placement. (2.5,5)

al 93
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E24. The Individualized EduCation Program state-
ments of present level of performance are',
derived from actual formal and informal
assessment data. A3.1.1)

E25. The Individualized Education Program annual
goals and short-term objectives are based
on identified needs. (3.1.2)

E26. The evaluation criteria in the Individual-
ized Education Program objectives are
clear and usable. (3.1.3)

E27. The appropriate types of regular education
are provided, considering assessment data. (3.1.4)

E28. The appropriate types of special education,
(e.g., classes for learning disabled,
mentally handicapped) are provided, con-
sidering assessment data. (3%1.5)

eco

1 0. -----

itt

*.

E29. The appropriate types of related services
are provided, considering assessment data. (3.-T76)

E30. The appropriate types of vocational educa-
. tion services are provided, considering

'assessment data. (3.1.7)

E31. The appropriate amounts ofregular a-
tion are provided, considering sessment
data. (3.1.8)

E32. The appropriate amounts of special educa-
tion are-provided, considering assessment
data (3.1.9)

E33. The appropriate amoiiks of related services
are provided, considertig assessment data.. (3.1.10)

E34. The' appropriate amours, Of vocational
education services are provided, con-
sidering assessment dsia. (3.1.11)

E35: The schools make sufficient personal
contact with parents regarding progress
of their children. (3.4.2)

I

.....*
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Instruments F

Administrator Survty.

Date

ti

InstrUctions:- The statements in, this survey.reflect,various aspectssof

the school program received by special needs1udents. Please assist in over-

all prOgram evaluation by placing an "X" in the appropriate space-to indicate

I y

the extent that each statement describes the school program for special needs

students. Do not include gifted and talented students. Your responses will

be used only for program evaluation purposes. Return' the' completed form to

by

Name*

Position

School

a

tipOructions to Evaluation Coordinator: Superintendents, assistant super-
intendents, principals, assistant principals, and other administrators that
the.LEA feels are necessary should be asked.to complete this survey. Please
follow through to ensure that full completed forms are returned.

4
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Administrator Survey

Fl. Parents and professionals make responsible
referrals'for those students who are sus-
pected.pf needing special education. (2.1.1)

F2. The observations prior to referrals contri-
bute to decision making in the evaluation.
process. (20.5)

1
F3. The referrals accurately reflect-the needs

identified by the screening data and
information from the persons referring
the students. (2.1.6)

F4. The evaluations and re-evaluations provide
clear, relevant education information
sufficient for determining eligibility of
students for special edudtion. (2.4.1)I 0

F5: The evaluations and re-evaluations provide
clear, relevant information which` assists
in-enabling the school-based dbmmittee/
administrative placement committee to make
placement decisions. (2.4.2)

F6. The evaluations and re-evaluations provide
clear, relevant information which assists
in enabling the school-based committee/

,administrative.placement committee to
, make decisions regarding instructional

services. (2.4.3)

F7. The evaluations and re-evaluations provide
clear, relevant information which assist's
in enabling the school-based committee/
administrative placement committee to make'
decisions regarding related services (e.g.,
speech therapy, counseling, physical
therapy). (2.4.4)

F8. The appropriate types of regular educa-.

31.4)
tIon classes are pTideduconsidering
assessment data. (

0. The appropriate typesof special educ tion
(e.g., classes for learning disabled,
mentally handicapped) ahe provided, co
sidering assessment data., (3.1.5)

F10. The appropriate types :of related services
le.g.4 speech therapy, coUntelings.physical

therapy) are provided, considiring assess-1C
ment data (3.14)

\
4

44 It.
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Fli. The appropriate types of vocational
education are provided considering
assessment data. (3.1.7)

t

F12. Communications from the school to parent
. are conducive.to building positive
relationships. (3.4.1)

F13. The schools make sufficient personal
contact with parents regarding progress
of their children. (3.4.2)

F14. Parents are asked to provide information
regarding the placement and educational
planning for their children. (3.4.1}

F15. Information supplied by parents is con-
sidered in decision making. (3.4.4)

4.)
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Jnstrument G

Student Survey

'

, Date

Instructions to Students: The statements below describe different ways

you feel about yourself and your schqol. There are no "correct" ansWers.

Please place an "X" after each sentence to show if you agree with what it

says.

Instructions .to Teacher: Sefeci& stuaents in your class have been identified
to complete this survey as part of the overall svecial education program evalu-
ation* Please help them fill out the survey completely without influencing
their responses.. In some cases, it may be helpful to read and/or explain the
questions to students. Be sure they are aware that all responses are confiden-
tial and will be used only to learn how they fees] about themselves and school.
Please return the completed surveys to by

4.

1
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G. Stude Survey N
4

4-) 4)
C U
r--

"

U 4-)

1.1.1 t/I

Gl. I often do things in school with
my classmates who are not receiving
spfcial,help. (3.2.1)

G2. My school makes me feel .good about
myself. (1.3..1)

G3. I like many of the people in my
school. (1.3.2)

G4. I feel that it is important that my
school work is finished on time. (1.2.1)

4

G5 I like myself. (1.3.1)

G6. I lAvchool. (1.4.1)

67. I do my schoolwork the.best I can.. (1.2.1

GB. I like my. classmates. (1.3.2)

G9. School makes me want to learn. (1.4:1)

G10. I. get chosen to do things in school with
my classmates who are not receiving
special help. (3.2.1)

1

87 9.9 .
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Instrument H

Self-Study: Optional Pilbcedures to-Obtain Additional Information
for Selected Program Evaluation Questions .

Instructions: Many. program evaluators will wanttto investigate selected

evaluation questions in greater detail than rnstruments A through G

`The material in this instrument is intended to provide gUidance to those

seeking to conauct more.thorou4h evaluati-ons of special education programs.

The general approach for.this instrument is to appoint.a person(s)

knowledgeable in special education to. investigate a' particular question;

practical avenues for data collection, inquiry, or analysis are.provided.

Ideally, a team of people would conduct such an investigation under the

leadership of an individual who is impartial - -that is, not an employee of
\ .

the district. In reality, it is expected that it is the local special edu-.

cation administrator 1110 will vojunteer to do the extra work outlined by this

instrument. The saving strength in this reality is that the administrator

who is motivated tO-do extra analyses will generally be motivated to take the

care necessary to obtain,valid findings.

Thus, this instrument uses the time-honored approach found in,many accredi-

tation models, the "self-study."

Each self-study propos0 in this instrument is provided on separate pages;

users should can the material and decide which, if any of the studies are

desirable for their particular situations. the general format of self-study.

can also be adapted for.the study of other evaluation questions.

101
89
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SELF-STUDIES

H-1 Reading, Language, Mathematics

H-2 Vocational Education

H-3 Follow-up of Graduates

H-4 Cultural Arts

H-5 Social Studies and Science

H-6 Casg Study of Referral /Evaluation

H -7 Severely Handicapped Programming

H-8 Students Placed Out

H-9 Preschool"Children

.H-10 Students ()vier 18 years old

lr
H-11 Staff Development .

H4-12 Aterials and Equipment

H-13 Student Attendance

k
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SELF-STUDY H-1

READING, LANGUAGE ARTS AND MATHEMATICS

When to Use this Self-Study
\

.
d.

,fri

This self-study provides additional investigation of reading, language arts /6

...,,

and mathematics competencies using a comparative evaluation design. It should

III(prove.post useful in those cases where conflicting or unexpected results. were -

obtained using the standard methods (Records Review and Surveys) with respect

to readirig, language arts, and mathematics.

Evaluation Questions

The following evaluation questions were addressed by this self-study:

.1.1 Are reading competencies attained commensurate with students' abilities
and handicapping condttions?

1.1.2 Are language arts 6ompetencies attained commenstmip with students
abilities and handicapping conditions?

1.1.3 Are math competencies attained commensurate with students' abilities
and handicapping conditions?

Instructions

1. Select three or more comparable North Carolina LEAs, using'the
following criteria.

A. Incidence of special deeds students within 1% of your LEA.

B. A similar proportion of special needs students taking the
achievement tests in grades 3, 6 and 9.

C. .Comparable achievement test scores for.non-special needs_
students.

2.."&pmpare the scores for each subtest in each area.

How to Interpret Findings

This provides a numerical stindard for your LEA, with the understanding

that the "comparable" districts must be similar in terms of special needs student

population,.proportion taking-the tests,'and.general LEA student scores. Inter-
A

pret in terms of success,, with the goal of improvement in future years. q

4
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When. to Use. this Sell- Study

SELF-STUDY ..H-2

VOCATIONAL EDUCATION .

q9

*
I

This self-study sbould prove most Useful to those LEAS who're additional

'infoination is sought,regarding the vocati.onal peeparation of special :education
I

students:, ,self-study complements findirgs, ib the basic'`program ,ev'aluation. .

Evalmation`Questiohs ..

- 1: 4 .

The fOl lowing. evaluation'. questions are *addressed by this ..self- study; .

.

1 E 1.4- Are vocational .Competencies- attained commensurate with..stu.dentsa
a.bi,li ties And iiandicapping

,attained

. .

4.2.1 Does t he Special education.progr4m contribute to the deVelopment
of students' posit-hie work habits? .

Instructions
4 -

Appoint an:investigator.(i) who wtli 1' be responsible for submitting
reports sibn the. following activities; = ,a

'

Review student Individual Wr itten Ileha bi 1 i fa :Programs .(1WRP)
and: summarize,wit6 descriptive Wormation. Also rateithe IWRP
for the extent to .which .it contributes to thb above e4a 1 up t on

. queitions. Then, .determine. the extent to whichlWRPs: serve the
total special ,neetls population' who could benefit from rehabil
itatfon serviCes, through interviews of. persons. involved ee:g, ,

the intake process for rehabilitation).

e

1L.

Interiiew high school students.anda their parents regarding the
.:two evaluation questions: Use the response format from the surveys.
Also, ask_fossuggestions and general program perceptions.

4. Compare the vocational education roster to the potential number of
special needs students receiving vocational services, per age group
(i.e., 16; 17).

,

How to Interpret Findings .

1. The IWRP descriptive information should be reported in Table,
followed by a discussion of the data. Discussion shout center
around eligibility criteria for rehabilitation services, furfher
possible use of rehabilitation services, and possible equivalent
services from the'LEA.

2. Interviews should be reported in terms of percentages (%) of satis-Y
factory respObses. Interviewee explanations- for the responses shoul
alio be noted, with particular attention to trends.

92 -04.
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H-2

The:discrepancy between actual (roster) and'potential vocational
services should be discussed in-terms of curriculum, team decisions,
and long-term student planning.

4_ The total vocational experience for handicapped students should be
discussed in terms of vocational preparations as a prog 'Fam priority.

W

11,
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SELF -STUDY H-3

FDLLOW-UP OF. GRADUATES

7."

When ,to Use this, Self -Study ,
.

.

The follow-up 4 graduate siuld be very useful to those LEAs interested

in the maximum amount of info' tion regarding student outcomes (the product
. ,

s.

goal- area).

It should'be'stressed that this is ayery time-consuming self-study method,
O

requiring several hundred tours of searching and interviewing for most LEAs.
t

Evaluation Questions

The following evaluation questions are addressed by this self study:

1.t.4 Are vocational competencies attained commensu rate with students'
abilities and handicapping conditions ?.

1.1.8 Are competencies for healthful living attained commensurate with
students' abilities and handicapping conditions ?.

Self-Help Skills/Life Skills
. =Physical -Education/Health Education

1.2.1 Does the special _education program contribute to thedevelopme
students' positiVlhork-habits? 4

1.3.1 . Does-the special education program contribute, to the development o

positive attitudes towards self?

1.3.2 Does the special edUcation program contribute to the development of
positive attitudes towards others?

1.4.1 Does the special educatio9 program contribute to students' desire to
learn?

Instructions
(3-

1. oose graduating class year apprpximately three years ago for the
get group. Mae aiist of all spetial edUsation students.that

raduated. Include (but label .for data analysir pOrposes) dropouts
who should be grouped with that class.

2. Large LEAs may take a true random sample of the ctass
third of the class) to.represent the cla4s.

3. Create interview questions for the above evaluation questiom (see
the survey for these items). Adds-questions such as present 36b, job
satisfaction, community,activity,-leisure activities, and everal-,Open-

ended questions. Train one or two interviewers) on impartial inte-
viewtechnioues.

)

106
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Instructtons (
II

4. Find the graduates and conduct personal (or telephone) interviews,.
It is important to follow-up and interview as high asproportion of
the intended-group '(or sample) a possible,isince a low return would
likely bias results. Try again an again'ta reach all of the group:

How to Interpret Findings

1. Present the results in tables:by area of,e eptionality and place-
ment. Separate and compare dropouts and. grad tes.

Total up the estimated annual incomes for the grauates, Discuss
in terms of accomplishment and in.terms of projecte ful employ-
ment of the lass

3. Fully describe wher the students live--have th6, moved out\ o the
area?

Discuss investment in ed ation in terms of jobs, taxpayers, and
goodh citizens.A

f



SELF-STUDY H-4

CULTURAL ARTS
O

When to Usethis Self-Study

'When additional information is sought on program effectiveness in the

cu tural drts, a person or team should be assigned to investigate this area,

uatiOn questions

The following evaluation question is addressed by this self-styy:

1.1.7 Are cultural arts competencies attained commensurate with studtnts'
* abilities and handicapping conditions?

Instrsatirs

.\,...._
1. 1% committee made. up of special education personnel with expertise%

in the arts should develop an interview guide. The guide should
.

! - be differentiated, on some points, for different age level students.

r.)-42. List-target interviewees, including appropriate staff members, students,
antl parents: Sample a's necessary.

Provide training on appropriate interview techniques foil the inter-
viewer(s).

Conduct the interviews; also collecting 2Pen-ended. information. .

-S

5, Possible Extra Procedure: In-depth interview of a successful case
story.

air

How to Interpret Findings-
.,

1. Present the result4'in tables.

2. If the "successful case study" was done, develop realistic numbers
of students that:could also demonstrate success. in the arts.

3. Discuss finances in terms of student potential and broad educational
goals. .

I0,8
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SELF -STUDY ii -5

SOCIAL STUDIES AND SCIENCE

When ido; Use this Self.:Study

-When' additional infpcmaiion is sought on program offecti4riesS inrthe_ .

areas of social, studies and science, a person O' team should be assigned to' r

Investigate this area, ,

Evaluation-Questions
4

4

The following evaluation questions are addressed by,this s'el-study:
.

1,1.5' Are science competencies attained commensurate with.students'
,abilities and handicapping.conditions?

1.1.6 Are social /tudies competencies attained commensurate with students'
abilities and handicapping conditions?

I studtions
.

I. ,Study and describe LEA curriculum and obtain data regarding the
.number of special education students-directly participating in
'the regular curriculum.

2. Develop survey questions (to be added to the teacher surveys)
or interview guides. The items should reflect student outcomes
and regular/special education curriculum coordination for-various
grade levels

Collect the data (survey or interview) using proper
administration and/or interview techniques.

How to Interpret Findings
s

1. 'Present the results in tables by age group.

2. Discuss in terms of:
. Student' outcomes

. . Curriculum implications
Mainstreaming implications

4

sampling,.

0

06,

01s, .thexelationship of these areas to reading and to vocational ./
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SELF- STUDY H:6 '.

CASE-STUDY OF REFERRAL/EVALUATION

. When to Use this Self-Study

,In those cases where the-survey instrumenti (or other information)

suggest functional problems in:the referral/evalmation process:a more

'fin-depth look'at individual cases is suggested. This is a time-consuming

self-study, and shoUld only be attempted when a pioblem in this area is'.

evident and further *information is necessary before improvements can be made.

Evaluation Que$tior)s

The following evaluation questions are addressed in this self- study:

through 2.4.4 (see Manual).

-Instructions
a *

1. List all students referred during a specified period (e.g., the
l ast seh6o1 year). Dividethe list into two columns: those
students who,were placed in special education and those students
who were not placed in special education. Use random sampling
to reduce each column to 15 cases (or to 25 cases for large LEAs).

2. Assign case investigators who can be impartial. One case investi-
gator should have cases from both columns described above. Exper-
tise in Special Education it an essential ingredient.

3, Investigators should Compose-a checklist and recording Sheet,
based on the evaluation questions.

4 InvestigatOrs should read the students' records and interview all
.people involved with the referral/evaluation process. The open-
Tided question "why" should be asked in a non-threatening, research,
Manner for each, question.. Repeat interviews may be necessary aftetY
additional questtons are generated by the first interview.

How. to Inter7;etFindin s

1.f Describe the 'results in two tables, one table for cases that resulted
in special education services and one for cases that did not. Do
not combinethe results.

2S' Anecdotal description; of selected cases should be developed to make
key points.
0

a
3. Analysis should be provided in terms of the quaTity and effectivenesS

of the prqfessional prcicess in producing the intended'results (evalur
ations and placements). Emphasize the quality of decisions rather than
compliame with mandates. Do not fault individuals if there are
lloblems; rather, focus ort processes and actions.



SELF-STUDY H-7

SE1hRELYANDICAPPED PROGRAMMING

When to Use this Self-Study

When an ,LEA serves severely handicapped students directly, additional

information regarding the effectiveness of such programs should be sought .

through self study.

Evaluation Questions. :

Based upon the program',s objectives, evaluation questions, should be

developed.

Use the format and style, found in this manual, as appropriate.

The following are suggested as areas for program objectives if such
.

objectives need to be developed:

. Student acquisition of sktlls (mobility, motor develoOment,
socialization, daily living, health, and communication).

. Suitable curriculum (comprehensive, longitudinal,-usable).

. Appropriate materials (age appropriate, related to curriculum).

. Proper teaching strategies (DO NOT duplicate staff evaluation efforts).

. Coordinated service delivery (include coordination with-residential
services and therapy as appropriate).

Instructions

1. Develop survey or interview items based on the evaluation questions.
Field test the items on a few people who will not actually be respondents.

2. Search for additional methodsho answer the evaluation questions,
such as folder review anI statistical data.

3. Collect data, using methods parallel to those in this manual.

How to Interpret Findings

1. Provide statistical respitstin tables and graphs.

2. Discuss the results in a format comparable to that described in
this manual.

4 w,
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(SELF-STUDY H-8

STUDENTS PLACED OUT

4OP
.

When to Use this $elf-Study

4

,In those cases where additional information is desired regai-ding,students

placed out of the LEA a self-study can provide the needed infortmation.

Evaluation Questions

Additional program objectives and evaluation questions should be created.
4r

The following are suggested arils:

. Oality of placement decisions;*

. Student outcomesi

. Plans for return tothe LEA; and

. Quality of program oversight from the LEA.

Instructions
4

1. Use data collection methods comparable to those in the manual.

2. Conduct interviews with team members who have placed children out
of the LEA. Site visitations to receiving schools can provide use-
fyl information.

In-depth study of a few cases (to illustrate different_ reasons for
out placement) should yield information to complement representative
data from interviews and surveys.

How to Interpret Findings

A format for results and interpretation similar to that in the manual should'

be used. Information on cost implication might be induded.

tr.

112
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SELF-STUDY H-9

PRESCHOOL CHILDREN

When to Use this Self-Study

When the LEA provides a preschool program for' handicappedchildOen

self-study can measure program effectiveness and suggest program impr vements.

Evaluation Questions
.;

1/

Program objectives and evaluation questions for the preschool program

should be developed y adapting the materials in this manual tb reflect the-

of theiores ool program. Quality Indicators, for unique. service

delivery models (e. homebased, 'consultation) should be included. Long-

term outcomes should also be included to the extent thai they are program

objectives.

Instructions

1. Adapting materials from this manual, delelop instrumentation to
reflect preschool, program objectives. If the ptogram has distinct
components, they should be treated as separate units for analysis.

2. Employ proper sampling techniques and administer the instruments.

How to Interpret Findings

1. Present the 'results with Myles and graphs that emphasize outcome
objectives.

.42. If possible, discuss in terms of program costs and future cost
savings for special, education.

7.

S
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SELF-STUDY M-10

STUDENTS OVER 18 YEARS OLD

.4*

''When to Use this Self-Study

(

,
. r

When the LEA provides programs to students over 18 years old, a self - study.

in this area can measure program effectiveness and suggest program improvements.

Evaluation Questions

Many evaluation questions from this manual apply to this group. In addition,

unique program objectives (e.g:, dropout rate, vocational skill training) can

generate evaluation questions to be addressed for this program area.

Instructibns

1. Adapting materials ftom this manual, develop instrumentation to
reflect program objectives and evaluation questions for this
area. Consideration should be given to student intervisp as a
useful instrument. ,

2. Employ roper sampling techniques and administer the instruments.

How to Interpret' Findings

1. Add de$criptive results (e.g., skill training areas) to tables
and graphs, to emphasize program intent. .

2. If possible, discuss find4ngs oMerms of program continuity
withthe rest of the special education program, and provide cost

1/4 data

.
yp .



SELF-STUDY N-11,

STAFF DEVELOPMENT
43,

When to Use thts,Self-Study

When an LEA needs to identify the effectiveness of staff development, a
4..

self-study can provide tI)e needed information.

Evaluation Questions
.1

The following evaluation questions are suggested ior this self-study,

for an (opttonal) program objective of improving staff.competencies and

attitudes:.
1.

. Are staff coMpetencies improved as a result of inservice activities?

Are staff attitudes improved as the result of ins rvice activities?

,. Are inservice activities systematically designed address staff
competency needs?

. Are inservice activiti6 systematically designed to improve staff
attitudes?

Instructions

. Review the above evaluation questions aiia revise as necessary.
_For more detail, the competency areas and attitudes can be
specified. Also, various program components within staff develop-
ment (e.g., workshop series, "Wednesday seminars," department

newsletters, inservice day) can be specified. Long-term vs.
short-term effects may also be addressed,

2. Insti-umentation should be developed to measure program evalu-.

ation questions. If data is collected on an ongoing basis
(i.e., for evaluation of each workshop or activity),' such existing
information should be used first.

How to Interpret Findings

Present the results succinctly in a table.. In narrative, describe the

staff development program activities. Staff development costs'should also

be described,, and related to the,overall special education budget (e.g., 1%).

Time spent by staff should also be considered in discussing staff development

prograni effectiveness. .

103115
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SELF-STUDY H-12

,MATERIALS AND EQUIPMENT

Ps

When to Use this Self-Study

/When an4LEA needs e a ation information regarding materials and equip-

ment, a self-study can peo ide needed evaluation information.

dit 0.
Evaluatio9, Questions

is

Evaluation questions can be derived from the Departme of Public

Instruction publication "program Descr4ption for Use by S hool Units in

State Accreditation and Programming Planning: Exceptional ildren's Programs."

Questions should emphasize the degree to which materials a d equipment are

effectiv6 instructional aids.

Instructions

1. Develop evaluation questions and inarymetit items.

2. Investigate existing sources of data (e.g., accreditation,reports;
equipment inventories).

Consider sharing information among the LEAs for (per-pupil) compar-
isons.

4. Collect data.

How to Interprek Findings

PrIsent descriptive information such as annual expenditures and inventory

along with effectiveness results. Interpret in .terms of satisfactory use of

resources.

116



SELF-STUDY H-13

STU64: ATTENDANCE

I
When to Use this Self-St

1

When ilnformat, n relating to student attendance would be helpful in
411

assessing certain program objectives, a self-study for student attendance

'should be conducted.
4,

Evaluation Questions

The following evaluation questions are partially addressed by this

self-study:

1.1.4 Are vocational competencies Attained commensurate with students'
abilities and handicapping conditions?

4 1.1.6 Are competencies for healthful living attained commensurate with
students' abilities and handichpping conditions?

. Self-Help Skills/Life Skills

. Physical Education/Health Edu,tion

1.2.1 Does the ,special eatlation program contribute to the develop
of students' positive work habits.?

1.4.1 Does the special educationsProgram contribute to students' desire
to learn?

Instructions

1. Collect'student attendance information for each unit of anallysisr

2. Gather in-depth information by interview or record search to deter-
mine the reasons for any attendance problems..

. 3. Comparative data, for regular education or other LEAs, may proye
valuable in some cases where results are difficult to interpret in,
isolation.

/

How to-Interpret Findings

.Descriptive results should be provided for. each Unit of analysis. The

reasons for attendance problems should be des'cribed. The-degree of refation-

ship to each of the four (4) evaluation question's should be discussed, noting

the limitation that usually several variables affect students' attendance.

s
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DATE:

TABLE SHELLS

INSTRUMENT A

Survey-results are categorized into four (4) grouPs: EXCELLENT, SAT'S-

FACTORY, UNSATISFACTORY, AND NOT APPLICABLE.

This table shellidisplays the percent of satisfactory or better responses.

Compute this by dividing the numbel of SATISFACTORY an'd EXCELLENT responses.

by the total number of EXCELLENT, SATISFACTORY, and UNSATISFACTORY responses.

Do not include the NOT. APPLICABLE responses in calculations.

NOTE: If a more detailed analysis is desired, extra copies of Instrument A
may be used as a table or the table shell may be modified.
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INSTRUMENT A: Student Record Review

TABLE SHELL
N

% of Satisfactory or. Better Responses by Exceptionality, Student Setting & Level
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.

.

.. :

..../

.

,

Ar

/

,

.

.

-A3. The referral provides useful
information that assists in
the selection of evaluation
instalments and techniques.
(2.3.1) A

.

....

Y --
A4. The techniques

.

uediPin con--
ducting evaluation/re-evalu-
ation take into account such
student considerations as age,
disability,,and native
language. (2.3.3)

.

.

.

_

.

.

.

,

.

,

,
.

,
.

I.)

A5.
.

There is concrete evidence
that the annual review has

thoroughly examined such in-
'formation as evaluation data,.
the Individuilized Education
Pt:ogram and other relevant
data to determine the appro --

prtateness'of continued place-
!gent and/or related services.
2.5.1 .

.

.

6

.
-

*

.

4

.

*

.

.

.

. .

A

,

,

.

/

.1

.

411



12

INSTRUMENT A: Student Record Review

TABLE SNELL
4

% of Satisfacto4 or Better Responses by Exceptionality, Student Setting & Level
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,
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W
.

CD CI co ce
11"4

tn be tr,J (..,
=-.. arit1 I

,

(....)
iJJ
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A6. There is concrete evidence that

the annual:review has thorough-
ly examined the con-
tinuing eligibility_for special
education. (2.5,2)

.

.

.

.

4. .

. , . .

,

.

.
.

.

0

.

.

A7. There'is concrete evidence that
'the annual review has thorough -

. ly examined the need for
*changes in students' instruc-
. dont', services. (2.5.33 "--

.

,

..

.

.

a

H
.

.

,

.

.

.

.

, ,

. .

,

A8. There is concrete evidence thdt
the annual review has thorough-
ly examined the need for'
changes in students' related

. services, (2.5.4) .

.

.

.

, ,

.

.

,

.

.

.

.

_

,

,

4.0

.

A9. There is concrete evidence

that theannual review has ,

thoroughly examined the con-
tinued appropriateness of
student placement. (2:5.5)

.

.

.

.

.

.

.

...,

4
.

.

v
.

.

v

.

"'°

.

.

A10. The Individualized Education

Program statements Of present
level Of performance are
derived from actual formal and
informal assestment data.

2 (3.1.1)
r..............-.........
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.

.

o

.

!

.
.

_
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.
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.

.

.
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INSTRUMENT AV Student Record Review

TABLE SHELL

% of Satisfactory or Better Responses by Exceptionality,. Student Setting & Level

Questions'
.

Cs CI rt .
to CI

2C
(.0 ad Nd V)J

4 4

43
UJ
a

All. The Individualized Education
Programs oals and short-term_
objectives-are based on iden-
tified needs. (3.1.2)

____ ,
.

.. _.... .. . .__._ . ./ ..

. .

- .

. ..

Al2. Evaluation criteria in Indivi-
dualized Education Programs
are clear and usable.'(3.1.3)

-

A13. The appropriate types of regu-
lar education are provided,
considering assessment.data.
(3.1.4)

.

A14. The appropriate types or
special education are provided,
considering assessment data.
(3.1.5)

.

A15. The appropriate tapes of
related services are provided,

- considering assessment data.
(3.1.6)

,

A16. The appropriate types of
vocational education services `

are provided, considering _

estessment dita. (3.1.7)

_ __ __ _ -

Al/. The approprfite amounts of
regular education are provided,
'considering assessment data.
(3.1.8) &

_, _..

. -

,

.

, .
0,................,
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1 INSTRUMENT A: Student Record Review

TABLE SHELL

% of Satisfactory or Better Responses by Exceptionality, Student Setting ti Level

questions
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C3
"

.

.
CD CX

F4
4

A18. The appropriate amounts of
special education are pro-

.

_ _____________.r

.

. ------..-----.---------

.

-
.

----

,

.

.

.

----villed, considering asseismelit
data. (3,1.9)

r-A.117----ThentgprOrtateafnounts of
related services are provided,

. considering assessment data.
(3.1.10)

_

.

,

S

. .

A20: The appropriate amounts of
vocational ducation services
are provided, considerin.

assessment data. (3.1.11
\

-.

%
.

.

.

,

, .

,

.

A21. ,The documented evidence from
"the school to parents indi-
cates that the contact is p

conduive to building posi-
tive relationships. (3.4.1)

.

.

i

*

.

4--
_

,
_

.
.

.. _
A22. Reading competencies are

attained commensurate with
students' abilities and

'

handicapping conditions.
(1.1.1)

.

.

.

. .

,

.

. .

i .

\.

,

.

A23. Language art competencies
are attained opmensurate
with students' abilities and,

handicapping conditions.U!

6. (1.12)

f

.

r
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. INSTRUMENT A: Student Record Review

TABLE SHELL`

% of Satisfactory dr,Better Responies by Evptionality, Student Setting4 Level
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Questions
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CIZ CI Cg

1,""0
VI

A24. Math competencies are attain-
ed commensurate with stu-
dents' abilities and hand-

: capping conditions. (1.1.3)

.
.

.

A25. Science competencies are
attained commensurate with
Students' abilities and ,

handicapping tonditions.
(1.1.5)

.

,

A26. Social studies-competencies
are attained commensurate
with students' abilities and
handicapping conditions.
(1.1.6)

.
.

A27. Competencies in the CUltural
arts are attained commen-
surate with students'

.abilities and h4ndicapping
conditions. (1.7.7)

.

.

.

Vdcational education clom-
'etencies are attained com-
ensurate with students'
:btlities.and handicapping
conditions. (1.1.4)

, .

.

a

P

.
.

A.

A29. Competencies in self-help/
life skills are attained
commensurate with students'
abilities and handicapping
conditio s,. 1 1 :

.

,

, ,

.
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. INSTRUMENT A: .Student Record Review

TABLE-SHELL

%-of Satisfactory-or Better Responses by Exceptionality, Student Setting & Level
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I
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Questions 0

and
,

66

.

.

,

. ,

,

tO CI= CD Ce
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1

.

A30. Competenciei -in physical

education/health education
are attained commensurate
with students' abilities
handicapping conditions.
(1.1.8)

130

.
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.

.

,

..

.
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,

.

.
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a TABLE SHELLS

INSTRUMENTS B, Cv.D, E, F, AND G

Survey responses are categorized into four (4) groups:
1

EXCELLENT, SATISFACTORY, UNSATISFACTORY, AND NOT APPLICABLE. Suggested

data combinations foremost users are:

EXCELLENT SATISFACTORY UNSATISFACTORY
A

NOT APPLICABLE

More than Less than Not At
Adequate All

Adequate Adequate NOT APPLICABLE

These table shells displAy the percent of satisfactory or. better, responses.
4 /

ComiAte thii by dividing. the number of SATISFACTORY and EXCELLENT responses by

the total nUmber'.6f EXCELLENT, SATISFACTORY and UNSATISFACTORY responses. Do
.

not include the NOT APPLICABLE responses in calculations.

NOTE: If.a more detailed analysis is desired, extra copies of Instruments may
be used as a table or table shells may be modified.



INSTRUMENT B: Parent Survey

TABLE SHELL

% of Satisfactory or Better Responses by Exceptionality, Student Setting & Level
IL

Questions.
$

cx
I

LU

7:-

tp ca
.

to oe
. .

in. IA mc
,-

'25I
.Bl. Reading (1.1.1)

, .

. .i.
,

B2,.. LanOuageArts (1.1.2
.

B3. Math' (1.1.3)

.

.

B4. Science (1.1.5)
...1k

B5. Social Studies (1.1.6) i

.

,

.B6. Cultural Arts (1.1 7) a

B7. Healthful living (e.g.,
physical education, health
education, life skillt, and
self-help skills) (1.1.8)

,

.

B8. Vocational ducation (1.1.4) .

,

B9. The special education program
helps my child develop-good
work habits. (1.2.1)

\ ,

.

810. ,The special education pro-'
gram helps my child feel
good about himself/herself.
(1.-11)

.

i

.

831.° The special education pro-
gram helps my child feel likk
good about other people.
(1.3.2)

,
.:tt

.

-
.

,

.



INSTRUMENT Parent Survey
ll
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TABLE. SHELL

%.of Satfsfactory or Better Responses by
Exceptionality, Student Setting & Level

41

Questions

B12. The special education pro- -.
gram encourages my child to
want to learn. (1.4.1)

*Co 0 X E.
. it

in

Lij
X
.6

O

W
C C3

1
cp ce
t 8

SZ (A
.

M

. . .

1

.
,

B13., My child was referred and" tested%as soon as a problem
was suspected. (2.1.2).

, 4 -

. .

B14.. The yearly Individualized
Education Program and annual
review meetings consider
information such as test
infornjation the Individual-,
lied Iducation Program and

. teacher reports. (2.5.1)
40.

F

.

.

,

0.

'

h

.

.

...B1 The 'yearly Individual ized ,

Education,Program meeting
"; considers tihether or not my

child shopnl continue in
.- 'special education. (2.5.2) .

.

.
.

.

.
.

,

.-816. The *yearly Individualized
EducationPflogram meetings
consider the need ifor. changes.in my child's classroom
iristructitifs. (2.6.3)

,

.

..
.

.

.

.

0

.

.

.

B17.. The yearly Individualized
. Education Program jneetings c'

cOnsider the kneed for .
changes n my child'si i mh'.

N..t,l, :elated services (e.g.,
4:.'14:" speech therapy, counselim

':'11 ;h sical thera 2.6.4
.

r

..,

.

'

.

,

.

.

.

.

,
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INSTRUMEN1. B: Parent Survey

TABLE SHELL

% of Satisfactory or Better Responses by Exceptionality, Student Setting & Level

)0.

Questions .

.

B18. The yearly Individualized
Education Program meetings
consider whether my child is
getting.the right special b

help. (2.5.5)

%...

.

..

.....

,.1"..

-,

.

`,N

.,

.._

B19. The re ular school programs
.

,

4
,

.

.

help my c ,d.in the way he/
she behaves and gets along
with others. (3.2.1)

,

lik B20, The re ular school programs

C _
.

-

,

.

,

help my child's school work.
(3.3.1)

-----
B21. The conferences, phone calls

and letters from,the school
help the school and me
work together. (3.4.1)

. /.. -,

6

.

-g-

r

-4-. _

-,

____ ._B22. The school keeps me informed
.about my child's progress.
(3.4.2) ,

. .

0

.

.

o
J123. The school asks me for infor-

,mation about planning my
michild's school program.
(3.4.3)

.

,

d

NI

B24. The school uses the infor
mation that. I give them to
plan my child's program.
(3,4.4) I_kr

-------.,..

0

.

. .

.

.

4 I

.

1
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INSTRUMENT C: Special Education Teacher Survey

TABLE SHELL

% of Satisfactory or Better Responses 4y Student Setting & Level

,
. Questions .

.

4° 6-"E

4n

,

----x

25

ILI
c)

V)
Cl. Reading competencies are attained commensurate with

students' abilities and handicapping conditions.
(1.1.1)

C2. Langu.te arts' competencies are attained commensurate
with s dents' abilities and handicapping conditOns.
(1.1.2)

.

C3. Math compe enc are Attained commensurate withp
students' abilities

. d handicapping conditions.
(1,1.3)

.

,

. ,

C4. Science competencies are at'.ined commensurate with
students' abflities.and handic:oping conditions.
(1.1.5)

.

l

._

.

$
o .

V *C5. Social studies commte cies are atta ed commensurate
. with students' abilities and handicapp pg.corielitions.

(1.1.6).
. .

.

C6. Cultural arts competencies are attained commensurate.
pith students' abilities And handicapping conditions.
'11.1.7)

.

.

.

C7. Vocational education competencies are attained '
commensurate with students' abilities and handi:.,
capping conditions. (1.1.4)

.

.
,

.

,,
.

.

.

.

1 J

C8. Self-help skills/life'skills competencies ate
attained commensurate with students' abilities and.

handicapping
.

.conditions: (1.1.8)
.

.

,
,

.

.

V. 1 140
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INSTRUMENT C: Special Education TeacherlSurvey

ABLE SHELL
la

% of Satisfactory or. Better Responses by Student Setting & Level

' Questions .
.

68, 1"-
wwks.., - ng

Gn
& uN t1/1

-,
m ,

t.

La
ul

C9. P6sical education/health education competenciet are
'attained commensurate with students' abilities and

. handicapping conditions. (1.3 .8) ,

.

-.

,

.

.
.

.

,

.

C10. The special education program contributes 'to the
'develo nt of students' positive work habits'.
,(1.2.

- .
.

. .

.

Cll. Ihe. special education program contributes to the .

development of poSitive attitudes towards self.
(1.3.1). .

°

.

.

.\\
. .

.

.

.

\

C12. The special education program contributes to the .

development of positive attitudes towards others.
! (1.3:2) .-1 .

..
.,

.,

4...

.

. .

4

.

.

.

1C13. The special education program contributes to students
-,desire to learn. (1.4.1)

. .

\ ,

. .

C14: Students who are included in regular education
benefit socially. (3.2.1) , .

. .

.

.

...,. ,

t15. Stu nts who are included in.regularLeduCatioil pro-
grad benefit academically, (3.3.1) .2;1

44

.

.
.

.

. °

.

.

C16. 'Parent and professionals make responsible referrals
forithose students who are suspected of needing
special .ducation. (2.T.4

.

. .

. i

4.4
.

,........

Cu. 7 Children Who may be in need of special education are
. referred f individual screening as early as should

be ex'ected. .(2.1.2)
,,

. .

.

. .

.

,
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INSTRUMENT C: Special tducation Teacher Survey

TABLE SHELL

% of Satisfactory
or Better Responses by Student Setting & Level

.

.

Questions
.

tiCI
tej le

CO cr7_3

W ).4
C..1 CX

W C-4S

te)

W .

..,2 W Od
NY

C13. The mass screenings or sweep screenings are effective
in identifying those students who should recejye

.

further.screening or evaluation. (2.1.3)

.

.

.

.

.

.

.

C19. The pre-referral initial conferences provide effec-
tive alternatives to spectal education which allow
students to succeed in reular education. (2.1.4) .

.
.

_

.

,

.

.

..

C20. The referrals accurately reflect the needs identified
by the screening data.and information from the persons
referring the student. i2.1-.6)

.1

,
.

.

.

.

.

V.

to
C21. The evaluation/re-evaluation addresses the needs

identified in the referral and/or other relevant,
. data. (2.2.1).

.'

.

C22.' The techniques' used in conducting
evaluation/re-evalu-

ation take4intO account such student considerationsas age, disability, and native language. (2.3.3)

.

.

.

,

C23. The Individualized Education Program statements of
present level of performance .are'derived from actual
.formal and informal assessment data. (3.1.1) ..

.

_.

,

,

,

.

.C24. The Individualized Education PrograM annual goals
and short-term objectives' are based on identified

, needs..(3.1.2)
..

.

,

.

,

,

.

,,

.

' .1.

.

.

.

.

----1--C25. The evaluation oriteri idlilhe Individualized ..

Education Program objettives are clear and usable.:
(3.1.3)

.. t
.
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INSTRUMENT C: Special Education Teacher Survey

TABLE SHELL

% of Satisfactory or Better Responses by Student Setting b Level

. .

Questions
.

.
4 I I--

CD 0
gi o.,4

(...7 IX

tet.8.

,n
E & v) v)

...,

lc 5...1
UJ .

uwof.C26. The appropriate types of regular education classes
are prOvided, considering assessment data. (3.1.4)

.
,

0--- -
C27. The appropriate types-of:special education.(e.g.

classes for learning disabled, mentally handicapped)
are provided, considerinTassessment data. (3.1.5)

.

.

,

. -

.

.

.

C28. The appropriate types of related services are provided
considering assessment data. (3.1:8)

..
,

1
.

.

C29. The appropriate types of.vocational education are
1 provided; considering assessment data. (3.1.7).

.

.

.

.

.

-..,

..

b

..C30. The appropriate amounts of regular education are .,

provided, considering assessment data. (3.1..0)

.

.

.

.

C31. The appropriate ,amounts of special education are
provided,. considering-assessment data.'(3.1.9)

..,

%

.

-.4.

C32 The appropriate amounts of related services are
provided,. considering assessment data.' (3.1.10)

.
,

.

,
. .

.

.,.

C33. The appropriate amounts of vocational education
.

services are provided,. considering. assessment data.
'-

.. ,(3:1.11),

.

. .

.

,y

.

,tom

.

C34. The school:.-has sufficient pOrsonal contact with
. parents regarding progress OT their children. (3.4.2)

.

/
.//

.

.

.C35.i Infor;mation :supplied by patents is used in decision
making.. (3:4.4)

,

d ,,, , /
/ ,

*
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INSTRUMENT 0: Regular Education Teacher Survey

TABLE SHELL

% of Satisfactory or Better Responses by Level

.

Queitions etC

6 t3.I 1
'27.

tui
LLI

2ti
Dl.

.

-

Reading competencies are
attained commensurate
with students'(abilities
and handicapping condi-
tions. (1.1.1)

.

02. ; Language,arts compe-
4temctes are attained

commensurate with stu-
dents' abilities and
handicapping conditions.,
11.1.2)

, .

,

.

.

03. Math competencies are
attained commensurate
with students' abiliti
and handicapping con-
ditions. (1.1.3)

.

.

.

D4. Science competencies are
attained commensurate

.

with students' abilities
andhandicapping con-'
ditiohs. (1.1J5)

.

.

D5.
.

Social studies compe-
tencies are attained

commensurate with b

students' abilities and
handiEapping conditions.
(1 .1 . 6)

.

...............ft

,

4

a

Questions
- 6 (13

,..J I.

Z
ti
Li t-u)

VI -

06. Cultural_Ats competencies
are attained commensurate

. with students' abilities
and handicapping condi-

.tions. (1.1.7) .

.

,

.

,-

D7. Vocationbl education com-
petencies are attained
commensurate with students
abilities and handicapping
conditions. (1.1.4)'. , ,

.

.

,

.

Self-help skills/lite-
skills competenciet' are
attained commensurate
witk studenti' abilities
and handicapping condi-
tions. (1-.1.8).

.

.

.

.

D9. Physicalleducation/
health education compe-
tencies are attained
dommensurate with stu-
dents'-abilities and

--:: handicapping conditions.
(1.0.81N.

,

,

,

.

--------4,----,------6------
010. Thes:special education pro-

.

granicontributes to the
development of students'
positive work habits.
(1.2.1)



INSTRUMENT.D: Regular Education Tgtcher Sur&

TABLE SHELL

% of Satisfactory. or Better Responses by Level

.

, .Questioni,%.
.

.

:r
u.,
....I

U.I

(...)

Li.,

In
011. The special education

program contributes to
the development of posi-
tive,attitudes towards
self.. (1.3.1)

_

.

D12. The special education
program contributes to
the development of posi-
tive attitudes towards
others. (1.3.2) .

013. The special education
program contributes toE.

students: desire to.
learn., (1.4.1)

,

014. Students who are included
in education
ro rams benefit socially
3. .1)

015. Students who, are included
in regular education prow
grams benefit academ-
ically. (3.3.1)

.

D16.
i

/The Mass screenings or
vs, sweep screenings are

: effective in identifying
IA(1 , those students who
L"s`J, should receive further

screentng orevaluation.
''°', (2.1.3) ,,l'

Questions 6
0

.

4.4
Id
VI

D17.
4

Pre-referral conferences
provide effective alternt.
atfves to special educa-
tion which allows students
to succeed in regular
education. (2.1.4)

,

.

D18.
-

Observations prior to
referrals contribute to
.decision making in the
evaluation process.
(2.1.5) .

,

.

.

1:119.

'

The evaluations and re-
evaluations provide clear,
relevant information
which assists in enabling
the school-based/adminis-
trative placement commit-
tee to make depisions

regarding insfructional
services. (2:.4.3)

.

020. The Individualized Edu-'
cation Program annual
goals and short-term

objectives are based on
identified needs. (3.1.2)

.

021. The evaluation criteria
in Individualized Edu-
cation Program objectives
are clear and.,Usable.

,
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INSTRUMENT D: Regular EduCation Teacher Survey

TABLE SHELL

% of Satisfactory or Better Responses by Level

1

. Questions
,

6 8
-.I I-*

-j
IA)

2
to

D22. The appropriate types of
regular education classes'
are provided, considering
assessment data. (3.1.4)

i . 1
D23. The appropriate types of
.

. special education (e.g.,
classes for learning dis-
abled, mentally handi-
capped) are provided,

considering assessment
data. (3.1.5) .

.

,

D24.' The appropHate types of

)
related services (e.g.

, speech therapy, counsel-
, ing, physical therapy)
--:.are provided, considering

assessment data. (3.1.6)
.

\..)

.

.

D2 The appropriate types of
vocational education
services,are provided,
considering assessment

.60, data. (3.1.7) , .

...

,

D26 The appropriate amounts
of regular educatioeare
provided, considering
assessment data.,(3.1.8)

.40

ttt 9

\ i 41
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,
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Questions
- ,

:c.
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3E
1.0
-.I
U.1
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D27. The apprOpriate amounts
of special education are
provided, considerina
assessment data. (3.1.9)

D28. The appropriate amounts of,.
related services are pro-
vided, considering assess-
ment data'. (3.1.10)

--,----4

_

.

f

--------------
D29.6---The appropri4te amounts of

vocational education ser-
vices are provided, con-
sidering asses$ment data.
(3.1.11)

t---
D30. The schools make suffi-

cient,personal contact
withharents regarding

-..nrogress of their chil-
dren. (3.4.2) .

D31. Parents are asked to pro -

vide information regard-
ing the placement and

. educational nlanning for
their children. (3.4.3)

________-..,..-..........--............_,.........



INSTRUMENT E: Related Services Staff Survey

TABLE SHELL

% of Satisfactory or Better Responses by Level

Questions
J
gt

.01.c 1
La.1 CD
--I h-

=
LAJII
LsJ

li.J
LI

V)

El. The special education

program contributes to
the development of posi-
tive attitudes towards
self. (1.3.1)

£2. The special education

program contributes to
the development of posi-
tive attitudes towards
others. (1.3.2)

pr £3.

. .

The special education

program contributes to
students' desires to
learn. (1.4.1)

£4. Specilt1 education stu-
dents included in reg-
ular education programs
benefit socially. (3.2.1)

.
,

,

E5. Parents and professionals
'make appropriate refer-
rals for those, students
who are suspectecilf
needing special educ-
ation. (2.1.1)

,

.

.

7.

M
"

I

Children who may be in
need of special eOucation
are referred for indivi-
dual screening as early

as,shOuld be expected.

.

kt

w

Questions :c1a h-
4.1 C,I I--

as1
41.1

(...)
Lai
to

E7. :lass screening or sweep
screenings are effective
in identifying those' stu-
dents.who should'receive
further screenings or
evaluations. (2.1.3) . .

.

E8.
,

Pre- referral initial con-
ferences prOvide effective
alternatives to special
education which allow stu-
dents to succeed in re -
ular education. (2.1.4) .

,

i

.

,

E9. Observations prior to
.

referrals contribute to
decision making in the
evaluation process.
(2.1.5) .

t

E10. Referrals accurately
reflect the needs identi-
fied by the screening

i

data and information from
the persons referring the
student. (2.1.6)

.E11.

.

The evaluation/re-evalu-
ation addresses the needs
identified in the Teferral
and/or other relevant
data (2.2.1)
..,

t
.

,

.

.

.
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TABLE SHELL

of Satisfactory or Better Responsp by Level

Questions
II )Q_

..4.1 I-
LAj
W 2

IA
E12.' Referrals provide .- useful

information that assists
ill theeselection of evalu-
ati.on instruments and
techniques. (2:3.1)

.---

E13. All needs...identified in v

referrals are addressed
by evaluation techniques.'
(2.3.2)

.

..

%

%

E14. The techniques used in
conducting evaluations/
reevaluation take into
account such student
conslderations as age,
disability, and native

. language. (2.3.3)

L

,

.4-. - -

:.

,

_

. . -

,'t..::

=

,______

E15. The evaluattQns and re-
evaluations ftovide clear
relevant education infor-
mation sufficient for' 1Fk

determining eligibility
of students for special
education. (2.4.1)

E16. The evaluations and re-
eval6ations provide clear,

1,.. 5 relevant information
which assists in enabling

', the school-based commit-
'tee/admtnistrative place-
men t committee to make

,_..2

ktOSTA/AL490112111L121412L...2...-.;-,

.

,

,

- -4.

/I

.4

Questions
4

%d 1.-

-I I- LAI InE17. The evaluations and-re-
evaluations providetclear,
relevant information which
assists in enabling the

school-based committee/
administrative placement
committee to make decisions
,regardin4-instructiOnal.

services. (2.4.3).,

.

.

.

.

.

,

- .,

.

,

.

eibe
E18. The evaluations an 4 -

evaluations provideclear,
relevant-information .

which assists in enabling
the

school-basedcomhittee
administrative olatement
committee to make deci-

.'. sions regerding'related
,i .sei.vices,. (2.4.4)/,.'.:services,.

.

..

k 4

f.

E19. The annual reviews thor-, ,

'oulhlyexamine such infor7... ,mation as evaluation data,'the IndividualitekEdw-
ation,APrograms, and "7

. teacher reports. (2.5:1)

.
.
-.*

,

.
,

.

,

E26, The.annual"reviews
I thorn

.

'A -ougKly examineatudents'
pontinng qligibility ..%
for special education...,
(2.5.,?).'

,

.

.

.&

,,

,

,
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% of Satisfactory or Better Responses.by Level
0

Questions
...i
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t.1
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E21. The annual reviews thor-
, oughly examine the need

for changes in students'.
instructional services.
(2.5.3)*

E22. The annual reviews thor-
oughly examine the need
for changes ih students'.
related services. (2.5.4)

E23. The annual reviews thor-
oughly examine the con-
tinued appy'opriateness of
students' placement.
(2.5.5)

124. The Individualized Educ-_
ation Program statements
of,nresent level of
performance are derived
from actual formal and

. informal assessment data.
(3.1.1)

.

,

.

u.

E25. The Individualized Educ-
ationProgram annual

.

goalt and short-term
'

objectives are based on
. identified'needs. (3.1.2)

.

,,.

,.

Questions Nn .
.-J 1.--

tki
UJ

2
U)

E26. The evaluation criteria' in
the Individualized Educ-
ation Program objectives
are clear and usable.
(3.1.3)

, .

.

E27. The appropriate types of
r%gular education are.
provided, considering
assessment data. (3.1.4)

E28..

.

The appropriate types of
special education (e.g.,
classes for learning dis-
abled, mentally handi-
capped) are provided, con-
sidering assessment data.
(3.1.5)

4

.

E29. The appropriate types of
related services are pro-
vided$ considerinn assess-
ment data. (3.1.6)

.

..

E30.

.

'.(3.1.7)

The appropriate types of
vocational education ser-
vices are provided, con-
sidering assessment data.

,

,

.

..

.
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TABLE SHELL

%-bf Satisfactory or Better Responses by Level

_ Questions
,

. .

...,

cc

.-.3 I--

1.5-

Lii V)74

E31. The ,appropriate amounts'
of c..egular education, are
providedoconsidering

1 assessment dita. (3.1..8)

,

V f
g

.

E32. The appropriate amounts
of special education are
provided, considering
assessment data. (3.1.9.)

.

.

E33. The appropriate amounts
of related services are
provided, considering.
'nstssmeht da4a. (3.1.10)

.

.
.

.

E34/
The appropriate-amounis
Of vocational educatiOn

, services are provided,
considering assessment
data. (3.1.11)-

...

E35. The schools make iuf-
ficient personal contact
with parents regarding'
progress of their chil-
dren. (3.4.2)

.

_...

4

14.
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INSTRUMENT F: Administrator Survey

TABLE SHELL

of Satisfactory or Better Responses by Level

Questions
-J
cC

nt-::.J I--

.
2..
I.f-1
Li

.

Vin
Fl. Parents and professionals

c make responsible refer-
-.rals for those students
whq are suspected of
need An special education.

,

.

F2.1 The obsekcotions' prior to
referrals. *tribute to
decision making in the
evaluation process.

.
(2.1,5) ( \

,

F3. The referrals accurktely
reflect the needs identi-
fied by, the screening \
data and information frolL
the persons referring
the students. (2.1.6)

i-.0

\

\

.

*.

.

1

F4. The evaluations and re-
evaluations provide
clear, relevant education
information sufficient'
for determining eligi-
bility of students for
special education.
(2.4.1)

, .

,

........._......

V
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,..

gm.

4

Questions 4< i-*W 0-.I I

T

3E:
Lt.!

IJJ

1

(-)
LAJ
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F5. The evaluations and re-
* evaluations provide clear,

rel6ant information
which assists in enabling
the school-based commit-
tee/administrative place-
ment committee to make
placment decisions.
(2.4.2)

. ..

_.

,
.

F6. The evaluations and,re-' ,

evaluations provide clear,
relmilyant information

which-assists in enabling
the school-base committee/
administrative Placement

.I, committee, to make deci-.

sions regarding instruc-
tionaj services.. (2.4.3)

.

F7. The evaluations and re-
evaluations provide clear,
relevant Information
which assists in enabling
the school-based commit-
tee/administrative place-
ment committee to make
decisions regarding
related services (e.g.,
speech therapy, counsel-
ing, physical therapy).
(2.4.4)

........:-.....................................-----............,................a81...,

,
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% of Satistory or Better Responses by Level

4

Questions

40
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n C--.)
...1 s-

..1
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..

.

tZs'

vs

.
F3. The appropriate types of

regular education cTasses
are provided, considering

.assessment data. (3.1.4)

F9.
------

The appropriate types of
special education (e.g.,
'clas'ses for learning
disabled, mentally handi-
capped) are provided,

. considering assessment
data. (3./1,5)

,

.

.

.rio. The appropria e types of
reTated services,(e.g.,
speech therapy, couhsel-
ing, physical therapy)
are provided, considering

''. , assessment data. (3:1.6)
,

.

.

F11. The. appropriate types of
vocationaV education are
,provided considering
assesstent data. (3.1.7).

. .

.

F12. Communications from the
school to parent /re
conducive to building

positive relationships.

162, ,(3.4.1) .

,
.

4

.4...........L..-1.....

.

,

...

4Questions 88 (..)

J I- W VI
. UJ

F13. The schools make suf-
ficient personal contact
with parents 'regarding,, .

.

progress of their chil-
dren. (3.4.2)

. 4-.

F14; Parents are asked to pro-
. t

,vide information regarding
the placement and educ-

.

ational plading for
their children. (3.4.3) .

..

4.

F15. Information supplied by ,
parents- is considered in
decision making. (3.4.4).0

4,

163.
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INSTRUMENT G; Student Survey

TABLE SHELL

% of Yes Responses by Exceptionality, Student Setting -81 Level

Questions
nto c%. CP CI C.5

Fir. IIL
I IA.II/)

4G1.,. I often do thin4s in school
with my classmates who are
not receiving special help.
(3.2.1)

.

.

0

.

.

.

..

G2. My school makes me feel 'good
about myself. (1.3.1) -

G3. fine many of the people in
,....., my school. (1.3.2)" .0P

.

Mir

.

.

.

G4. I feel that it is important
. that'll)/ school work is

.finished on time. (1.2.1)
uN

.

.

.,

.

G5, . 1 tikejmyself. (1.3.1)
,

,
,

G6. I like school. (1A.1)

G7. I do my schoolwork the vest
: 1 can.'(1.2.1)

G8. il like my classmates. (1.3.2)
..

G9. . School makes me want to.-
learn. 1.4.1) .

.

.

(IL

G10. I get chosen to do thingt
in school with my classmates
whware not receiving
special help. (3.2.1)

.
.

,

ill
,

,

.

,

, ,

4i
%

,

1
.
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