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1. Study Background and Goals

+
.

It Is general!y acknowledged that students In the secondary schools of the
United States sre exposed to very I[ittie Instruction In the arts. §imi-

larly, with the exception of those courses which are Inhtegral parfs of an

academic progrem (e.g., English, history, and foreign language) cxposura to

the humanities Is |imited In the nation's secondary schools.

There have been a number of explanations offe.ed for *he lack of emphasis or.
the arts enu on the humanities In America's educational system. According
to some, the status of arts and humanities education In America's schools Is
a8 reflection of the comonl&' held bellef that the study of these areas Is
not necessary to prepare students for further education or for success In
the job market. Arts and humanities are frequently seen as antlithet!cal to
the back-to-basics movement with [ts narrow conception of curriculum.
thors view the Increased emphasls cn mathematics and sclence as detrimental
“to the future of arts ahd humanities education, '

The view that the arts end the humenities are not an Integral part of the
education of the nation's youth has been challenged. The Col lege Board, the
National Commission on Excellence In Education,* and the Carnegie ‘Foundation
have all stated the lmpor‘fance of these subject areas In.the overal
educational experience. The College Boerd and the Carnegle Foundation have
suggested that the arts be Identi¢led as one of the basics In a core
curriculum and that the principlies assocleted with the humanities be
sftirmed as concepts essential for understanding one's cammunity and the
worid,

What has been needed t0 support sny new Impetus In arts and humanitlies edu-
cation |s contemporary Information on te status of arts and humanities In~
struction In the nation's scho~is. Information has been needed on gecondary
school arts and humanities of . and the levels of student participation
In these courses. in ad. . Information has been needed on the
characteristics of schools offering arts and humanities Instruction and on
the types of students who have chosen +o study In these sress.

) / x v
Q ‘
‘ y



The Nationasl Center for Education Statistics (NCES) of the U.S. Depariment
of Education confracted with Evaluation Technologles Incorporated to design
and conduct an analysis of arts and humanitles education, The general

objectives of the analysis were to:

e identlfy current arts and humanities course of ferings and student

enrol Iments I U.S. secondary schools;

AY

e Identify those school characteristics assbc\ia?ed with course
offerings and course enrol Imerts in the arts and the humanitlies;

e Def ine the arts and humanities course-takiig patterns of sacondary

cchool studenis;

e Determine ne characteristics of students who took more than the
average amount of coursewurk in the arts and the humanitles; and

e Determine the occupational and educational aspirations of students
who took more thaa the average amourt of coursework [n the arts

and the humanities.

2. Qfferings and Enroliments In the Arts and Hunanltles

Over 18,600 (94.1 percent) of the 19,725 secondary schools In the United
States offered one or more courses in the arts during the 1981-82 school
year. Schools offered a total of 223,000 course tities in the arts, with an
average of 11 d!sﬂncf course titles offered per school. These courses
varied In lengtt from one-quarter of a year to one full year.

The arts program most commonly offered was music [see Figure 1]. Music
Instruction was of fered by over 90 percent of +he secondery schools. Elghty-
tive percent of the schools of fered Instruction In the fine arts, while
nearly one-half of all schools of fered crafts and dramatic arts Instruction.
Luss than one-third of the schools of fered creative writing, graphic and
" commerclal arts, dance, and design courses.

xi
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Humanlt!es courses were offered at 19,700 schools (99.9 percent) during the
1981-82 schoo! yesr. Over 90 percent of the schouls of fered humanities
courses other than English and foreign I[anguages. A total of 495,000
course titles were offered in the humenities. The average number of unique
course titles in the humanities per school was 25. Agaln, course length
varied from one~quarter of a year to one full year.

Humanities offerings at nearly every school Included English and history
[see Figwe 2J. in addition, oer two~thirds of all schools of fered
foreign |anguages, rhetoric and composition, and anthropology and cultural
geography. Cultural appreciation courses such 8s music aporeciation and art
appreciation were offered at about 40 percent of the secondary school s,
while less thon 20 percent of the schools offered mul ti-disciplinary and

Inter~disciplinary svudies, philosophy, and rel iglon courses.

A majority of the estimated 3,268,000 1982 high school seniors (69 parcent)
had enrollied In at least one arts course between their freshman and thelr
senior years. The highest enrol Iments were in music and fine arts [see
Figure 3]. About one out of three students enrolled In these programs at
some point In their high school careers. Over 12 percent of the students
enrolled In the dramatic arts and almost 14 percent enrolled iIn crafts

COur ses.

Over a mil!ion more students enrolled In one or more humanities courses than
enrolled In the arts. As expected, the highest enrol iments In the humani~
ties were In English and history [see Figure 4]. Only three percent or less
of the senlors had enrolled In a philosophy or rellgion course.

3. WMWMWIM
1lcs

Arts and humanities offerings varied considerably from school to school .
some of the major findings regarding differential course availabllity were:

e Arts ocourses were of fered by 95 percent of the public and Cathol Ic
schools and by 86 percent of the other private schools. Catholic
schools wers more |lkely than other schools to offer philosophy,
religlon, foreign languages, and anthropology &nd cultural

geogr aphy.
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® Schools with 1,500 students or more were more | Ikely than smailer
schools to offer Instruction In dance, dramatic arts, graphic and
commerclal arts, and crafts. With respect to the humanitlies, the
larger schools were more |lkely to offer courses In foreign
languages, anthropology .and cultural geography.

e Schools In the South were less likely than schools In other
reglons to offer Instruction in dramatic arts, design, crafts, and
creative writing. Schools in the North were more likely to offer
courses In foreign language, anthropology and cultural geography,
and cultural sppreciation courses. Fine arts courses were of fered
more In the North and West than In ‘the South.

® Rural schools were less llkely than others to offer courses In
most of the arts program sreas. In the humanities, rural schools
were less Ilkely to offer courses In foreign languages, anthro-
pology and cultural geography, and cul tural appreclation.

® In general, the percentage of schools offering arts courses
decreased as the percent of students In & college preparatory
program decreased. .

e The percentage of schools offering Instruction In the arts weas
higher among schools with a gifted-talented program.

@ Multi-discipl inary and Inter-disciplinary studles, foreign
languages, rhetoric and caomposition, and anthropology and cultural
geography courses were less often avallable when the percent of
disadvantaged was 25 or more.

® Multi-disciplinary and Inter-discipiinary studies, philosophy and
rellglon, and cuitural sppreclation courses were offered more
frequently In schools where more than 75 percent of the students
general ly went on to col lege.

Enrol Iments In the arts and humanities, Ilke course offerings in these
areas, were higher In schools with certain characteristics, In particulesr,
a higher percentage of publiic school students than of Cethollc school
students took one or more arts courses over thelr high school cereers. A
higher percentage of private school students than of public school students
enrol led In philosophy, religlion, end foreign languages. Students sttending
urban schools were more |lkely than others to have taken at least one art
course. Rural schools had the lowest enroi Iments In foreign [anguages.
Schools In the northern and southern regions of the country had 8 |ower
percentage of thelr students enrotled In the arts. Other findings relating

arts and humanities enrol iments to school characteristics included:
xvii
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® The percentage of students who took at [east one art course did
not vary by school size.

e The percentage of students who took forelgn ianguage, anthropology
and cultural geography, or rhetoric and camposition Increased with
the slze of the school.

® Schools In the South had the lowest percentage of their students
enrolled In philosophy and religion, anthropology end cultural
geography, and culturas! appreciastion courses.

® Foreign language enroliments were relatively higher In schools
where the percent of students In a college freparatory program was
high.

® There were foew differences In the arts enroi iments between schools

with and those without a glfted and talented program. ~With
respect to humanities courses, however, schools which offered a

gifted and talented program had higher enroliments In foreign
languages and anthropology, but lower enroliments In history and

rhetoric and composli tion.

® Schools with 10 percent or more black students had the lowest
enrol Iiments In musfc and crafts courses.

e The percentage of students who enrollied In one or more arts or
humanities courses for the most part did not vary by the percent
of s udents from non-English spesking homes or the percent of
students who were classifled as dlsadvantaged.

e EnrolIments In foreign |anguage courses and rhetoric and
camposition courses tended to be lower In schools which had a
hligher percentage of disadvantaged students,

® The percentagse of students who took at least one art course was
not strongly related to the percentage of graduates of that school
vho tYypically went on to college. Enrol iments In certaln
humanities courses were related to thls characteristic. For
example, In schools where 75 percent or more of the graduates
generally went on to college, 82 percent of the students enrol |ed
in foreign [anguages. In the other schools, the percent taking
forelgn |enguages was between 37 and 59,

5. AStudent Particlpation and Concentration In the Arts and Humanjtlies

Over thelr high school careers, the average student earned two credits iIn
the arts and six and one-half credits In the humanities. Arts credits
represented about 6 percent of the total credits that students earned and
humenities credits about 30 percent. Students earned less than one credit

xviii
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(.58 credit) in the arts for every credit earned In mathematics and .74
arts credit for every sclence credit esrned. The ratios of. humanities
credits to mathematics and sclence credits were about three to one.

An erts concentrator was defined as anyone who earned more than 3 credits In
art. A humanities concentrator was dofinud 8s snyone who earned 4 or more
credits In humanitles disregarding the first 4 credits In English and the
$irst 2 credits In foreign languages. (Had this exclusion not been Invoked,
virtually everyone would nave qualified as a humanities concentrator).

About 13 percent of the 1982 seniors (432,000 students) qualifled ss arts
concentretors and about 17 percent (500,000 students) @8s humanities
concentrators. About 8 percent and 9 percent were mathematics concenireators
and sclence concentrators, respectively.

Approximately 16 percent of +he arts concentrators also concentrated In the
humani ties, while about 8 pércent of the arts concenirators were mathematics
concentrators as le\ and 9 percent were science concentrators. Twelve
percent of the humanities concentrators were also arts concentrators, 21
percent were also mathamatics concentrators, and 20 percent were also

sclence concentrators.

Certaln characteristics of secondary school students were related to
concantration In the arts and the humanities. Some of the more Interesting
findings were:

e The overall grade averages of methematics and sclence con~
centrators were higher than those of the arts and humanities con-
centrators although this latter group had higher grade averages
than did students In general.

® About 6 percent of the arts concentrators and 19 percent of the
humanitles concentrstors met all of the graduation requir ements
recommended by the National Commission on Excel lence In Education
except those concerned with computer sclence and forelign
languages. In general, students who met these requirements were

. {@ss |lkely to enroll In one or more arts courses over thelr hign
school careers.
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@ Both arts and humanities concentrators scored higher on tests de-
signed to measure reading, vocabulary, and mathematics sklils than
did students as a whole. Humanitlies students scored higher than
arts students on these tests.

© A siightly hlgher perc...tage of female students than of male
s*udents were Arts concentrators.

-

o Students from higher socloeconomic backgrounds were about one and
one-half times more |lkely to concentrate In the arts, end atout
two and one-half times more |lkely to concentrate In the humani-
tles than students from lower socloeconomic backgrounds. Students
vere six times more |lkely to concentrate In mathematics or
sclence If they came from more privileged famlly backgrounds. It
Is quite possibie that many lower SES students attended schools
vhere courses In these areas were less generally avallabdle.

e Concentration In the arts and the humanities was twice as common
among white students as among black students., The dlfferences
with respect to mathematics and sclence concentration were even

higher.

® White students, while consti*uting 73 percent of the Student
population, accounted for 80 percent of all concentrators In the
arts, humanities, methematics, and sclences. Black students
accounted for the {owest percentage of the concentrators.

e Students fram rural and urban areas were less | lkely than suburban
students to concentrate In the humanitles, mathematics, or the

sclences.

® Overall, both arts and humanjties concentrators spent more time on
homework than students as a whole and less time working at jobs
outside of school. Humanities concentrators spent fewer hours per
day watching telaision than students as a whole, while arts
concentrators watched about the same amount of television as the

Jerzrat student population.

® For the most part, the posisecondary plans of arts concentrators
and humanities concenirators were about “he same as those of
students In general, However, & higher percentage of humanitlies
concentrators than students In general expected to attend s four-

year college or universlty.

® The educational expectations of arts concentrators were about the
same as those of the student population as a whole. Humanitles
concentrators, however, were less Ilkely to view high school &s
the end of thelr formal education and were more |lkely to expect

to earn an advanced degree.

o The Job aspirations of arts and humanities concentrators were
simliar to those of students in general. Humanlties concentrators
differed from other types of students, however, in thelr aspire-

tions for professional Jobs.
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6. Data Seurces

As part of Its ‘ongltudinal studlies program, the National Center for Educa-
tion Statistics sponsurs the Nigh School and Beyond (HS&B) study. The HS&B
First Follow-up study provided detailed Information on the school axper -
ences, attitudes, activities, future plans, personal motivations, and selec~
ted background characteristics of a nationally representative sample of
1980 sophomores who graduated by 1982. In addition the sfudy suppl led
information on. the pollicies, educational facliitie. ‘. -se offerings, aml
other characteristics of the 941 schools attended by the students In the

sampl e,

Together, -the school and student data bases provlide Jnfomaﬁon sul table
for addressing Issues surrounding secondary education in the arts and the
hmanlﬂes.p The HS&B data on the course offerings of secondary school s
made It possible to Identify the number and types of .courses offered In
these areas. Data provided by school administrators pemlﬁod the identi-
tication of the school characteristics presumed to affccf arts and
humanities curricula, Trarscript date from more t+han 13,000 graduating
senjors wore used to estimete course enrol iments and “o ldent!fy the course-
+aking behavior of students enrolled In arts and humanities cCourses. Mor e~
over, deta on students' school and extra-school characteristics and
experiences provide. a base of information for developing a profile of
students enrolled In arts and humanitles courses.
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¥ CHAPTER 1

INTRODUCT 1ON

4

Educators acknowletdge that ‘there Is very [Ittie arts and humanities educa-
tion In the secondary schools of the United States. For example, In &
recently released report, the Carnegle Foundation “for the Advencement of
Teaching states thet only J5 $ercent of high,school students are enrolled In
forelgn lenguage study. The Cernegie report aiso Indicates that the per-
centage of Ligh school faculty-tesching courses In the arts snd the humani- .
ties has deciined sinte 1966. Thé percentage of - teachers involved In
foreign |anguage Instruction has declined from 6.4 to 2.8. Simllar deciines
were observed In music education (4.7 percent to 3.7 percent) and In soclal
studles (15.3 percent to 11.2 percent). The only subject areas to show ar
Increase were English end art. The percentege of high school facul ty
teaching English Increased from 18.1 percent to 23.8 percent, and art, trom

2.0 to 3.1 poﬂ:en'l'.1 - -

-

According to 'experfs in this srea, these Iincreases In &7t end English
taculty do not represent 8 helghtened awareness among students of the Impor~
tence of the arts and the humanities In thelr educational careers.? A large
number of students complete high school with little or no formal Instruction
In the arts. o ' ) )

~ Educators héve offered a variety cf explanations for the |ack of emphasis
on the arts and the humanities In the American educational system. Some of
the more prevalent explanations fcund. In recent essays and discusslons of
the arts and the humanities Include the following:

S - e

counters with the arts. Support for this sssertion, which vas

\s

1/ . Ernest Boyer, Carnegle Foundation for the Advancement cf Teaching, High
School, New York: Harper and Row, October, 1985,

2/ LeursH. Chapmen, Instant Act, lnstant Culture: Ihe Unspoken Pollcy for
Q AmsoICAD M._m York: pohnbla Unlvorslfy, 1082.
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documented by a 1975 Harris Poll, Is represented !n people's atti-
tudes that, for example, art is play; art Is a technique one can
learn in a one-iime workshop; art Is a talent that one cannot
learn; or that art Is simply what one ilkes. There Is |ittle un-
derstending that art, |ike mathematics, is a discipline with its
own history, curriculum structure, and eval uetion principles. In
fact, Elsner and Goodlad malintalin, art Is essential to optimal
concept formation and therefore to the optimal cognitive and af-
fective development of children.’

™

® Humanities @s a course of study (s regarded as more ac.ropriate
for college than for high school students. Since the objactives

are broad and ~'.e.content of the humanitlies difficult to define,
studying the humanities might require flexibility in the cholice of
teaching materials and projects. Communities feel more comfort-
able supporting students' efforts In acquiring definable skills In
high 3school and would prefer that students save less clearly

def ired courses for college.

e Comnunities belleve that school res: -ces and teachers should be
directed towards those skills which will be tested, Since the
humanities and the arts per se are not festured in the traditional

" achievement and aptitude tests In a high school student's career,
there Is (Itvie Impetus for school districts to commit resources
to these subjects, Consequently, there Is |ittie support for
teachers who wish to delve Into these subjects w,th thelr

students,

< .-

to~-basics movement. In the foreword to Elsner's Cognitlion and Cur~
rlculum, Louls Fischer of the Unlversity of Massachusetts is crit-
ical of the bsck-to-basics movement because of Its narrow con-
ception of curriculum, "This movement Is supported by the |imited

conception that Intelligence only Includes verbel and mathemetical
reasoning and that the arts are based on emotions and embodied In

2/ Chapman, .Lns:fnn:tAcL Anstant Culture, p. 7. 27
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those who are talented." Both Fischer and Eisner believe that the
arts sre a necessary complement for thinking. Elsner makes the
more radical argument that the senses play 2 tundamental role In
concept formation.*

e There Is Insuftticient political pressure for the Inclusion of
humanitles In the schools and a lack of liberal arts requirenents

in_ teacher certification programs. The Commission on the
Humanities In their report entitled, Ihe Humanities [0 Amariian

Life , 1isted ten recanmendations that they fel+ would Improve the
status of the hwmanities Including politicai pressure at the
‘local, state, and federal levels 10 makq t.e humanities a priority
In the schools, bringing the skiils of professional and |earned
societies to the sghwls, and requiring |Iberal arts training of

all feachers.s

The "green book", Academic Prep for College: What Students Nead
10 Kncw and Be Able to Do," by the College Board identifies tha
arts as one of the six basic academic subject areas to be mastered
by high school students If they Intend to succeed In college.6 The
National Commission on Excellence In Education In & 1983 report, A

Reform, callied Yor
a strengthening of high schoo! graduation requirements, Inclucing
those In the humanities area.7

Eillot W. Eisner, Cognition and Curriculum: A Basis for Deciding Mhat
10 Teach, New York: Longman, 1982, ,

Richerd Lyman, Ihe Humanities in American Life, Berkeley: University
of Californie Press, 1980, p. 28.

Col lege Board "Academic Preparation for College: What Students Need to
Know and Be Able to Do"

NI

Nationai Commission on Excellence In Education, A NMation at Rlisk: Ihe
Imperative for Eduducational Reform, Aprii, 1983.

3
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In order to increase student fralning In the humanities, houqever[
teacher training will also have to be strengthened, 8s noted In
the recent report by Hilda Smith, Director of the Councll of Chief
State School Officers.®

immmmeummxms_mcu;m Recently those concerned

with the weak status of the humanities In the schools have
suggested that a program be established to I[dentify outstanding
programs In the humanities, similar to the National Diffusion
Network program that both cites outstanding programs and provlides
training for others In those programs. According to Patricia
ford, one such mode! has recently been establ ished by Philadelphia
business and private founc.tions which collaborated to provide
2.25 mi'llon dollars to promote the humanities In Philadelphla

public SChOOlS.g

e Taxtbooks may be oyt of datea. The American Academy of Arts and

Sclences reported that this Is one problem contributing to the

weakness of humanities in the schools 10

e fEducation ip the arts and humanities Is not seen as a serlous
enterprise. The summer, 1983 Issue of Daedalus was devoted to
*The Arts and Humanitles In America's Schools." Editor Stephen

Graubard noted In the preface:

"For most public schools In America today, such Instruction (in
the arts) Is deemed a luxury, avel.able as ar elective option for

B8/ Hitds Smith, Director, Council of Chief State Schoo! Offices, Humanlitles
and State Education Agencles: Policles, Bmsnmﬂns and Prospects
Reported, 1983.

9/ Peatricie Ford, Education Week, February 1, 1984.

10/ "The Arts and Humanities In America's Schools, " Daedaius (Journal of the
Merican Academy of Arts and Scliences), Vol 112, No. 3, summer, 1983,
pp. 211-228. _) i
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those who think It might sult thelr educational purposes to take
such 8 course . . . . It Is tsken for granted tnat competence In
math and sclences is important . . . Tner= Is no comparable alarm
. . . sbout the faliure of American youngsters to take Instruction
in the arts. The arts are thought . . . to be frills that can be
dispensed with, perticularly In & time of econamic stringency. "

Two contrary arguments may be suggested here. The first was made
by Graubard., He maintained that the view taken ‘by public schoo!s
Is "not the view taken by certain-of the best private schools In
the country . . . . Instruction in the arts Is thought to be an
absolutely essential part of that preparaﬂon.‘ It Is a serious

enterprise for the best of these schools. il p second argument was
advanced In Coming to Our Senses, which revieved the signlficance
of the arts for education saying that words were but one
transmitter of Information; "the fect Is, we send and receive &
torrent of other lnfoﬁeﬂon through our eyes, our ears, our skin,

and our palate, n2

o C r 8 DA
reexamined. The Paldels Proposal recammended that all students be
exposed to a common three-strand curriculum which incl udes the
humanities.'”> The Arts Task Force of the National Conference of
State Legisiations issued a report entitled, Arts and the States.
in 1981 recommending state action to ensure that arts were inclu-
ded In the curriculum for all s'I'mieurrs.N

11/ Stephen Graubard, editor, Daedalus, summer, 1983,

12/ Thomes Quinn and Chery! Manks, Caming to our Senses: Ihe Signiticance
of the Arts for American Education, New York: McGraw-HIl| Book Co.,
1977, p. 3.

13/ Mortimer Adler, Jhe Paldela Proposal: An Educational Manifasto, New
York: Macmliilan Publising Co., Inc., 1982.

14/ Larry Briskin, complier, Arts and the States, a report of the Arts Task
Force, Nationesl Conference of State Legisiatures, Denver, Col cardo,

1981,
5
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o The Increased emphasis on math and sciences g he axpense of the
humapities. The Commission on the Numenities In thelr 1980 study,

* JThe Humanities In American Life, cited “the need to Interrelate
the humanlties, social sciences, sclence and technology™ . . .
rather than to persist In creating the Impression that %. . .
humanities and science form two separate cultures, nelther Intel-
ligible to the other."'”

In the midst of this climate, there has been a call, from three respected
sources, for more education In the arts and humenities. The Col lege Board,
the National Commission on Excellence In Education, and the Carnegie
Foundation have all Identified these sreas as Important to the overall
education of the nation's youth, The College Board and the Carnegle
Foundation went so far as to recommend thet the arts be identified as one of
the basics In a core cur'rlculum. The principles associated with
humanities education were affirned as concepts for understanding the world
and one's community through the study of foreign languages, history, social
science, and cammunity Involvement,

What has been needed to support any new Impetus In arts and humanities
education is current Information about secondary school Instruction In
these subject aress. In addition, Information Is needed on the schools
offering courses In these areas, and about those students choosing to study
the arts and the humanities In high school.

1.1 An Analysls of Course Offerings and Enrollments In the Arts and the
Humanltles

Recognizing the need fcr detailed Information on the status of the arts and
the humanities In secondary education, and the abillity of certain data
col lected by the National Center for Education Stetistics (NCES) to help
moet this need, the NCES contracted with Evelustion Technologies incorpo-
rated (ETI). to design and conduct an analysis of these subject areas. The
genersl objectives of the analysis were to:

13/ Richard Lyman, The Human!ties In American Life, Berkeley: University of
Callfornla Pross, 1980, p. 28. .
6
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o ldentify current arts and humanities course offerings and enroll--
ments In secondary schools In the Unlted States;

e ldentify those school characteristics that are assoclated with
course offerings and enro|iments In the arts and In the humani-
tles; )

o&ﬂne the course-taking patterns of arts studen's and humanities
students In secondary schools; '

e Determine the students' school experlences and extra-school expe-
riences that are related to their arts and humanitles course-

taking behavlor.

e Determine the occupational end educational asplrations of students
concentrating In the arts and In the humanities.

1.2 Data Sources

Data to Investigate the course offerings and course enroliments of U.S.
public and private secondary schools and the parﬂclpgﬂon of secondary
school students In arts and hwumanities courses were avallable through
several surveys sponsored by the U.S. Department of Education, National
Center for Education Statistics. Particularly useful were the data
col lected by: |

o The 1982 High Schooi and Beyonc (HS8B) Course Offerings and Course
Enrol Iments Survey;

o The 1982 High School and Beyond Transcripts Survey;
o The 1980 High School and Beyond Base Year Survey; and

o The 1982 High Schoo!l and Beyond First Fol low~up Survey.
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Data from the HS&B Course Offerings and Course Enrol iments Survey were used
to ldentify the number and percentage of schools offering courses In arts
end humanities. The course enrol Iment dats obtained In this survey were not
complete enough (l.6., the response rate was t00 low) fo'provlde a basis for
estimating national enroliments, Thérefore, tfranscript data were used for
this purpose. Use of the transcript data also maede It possible to relate
course~taking behavior to student characteristics In order to describe arts
and humanities concentrators, | ‘

it should be noted that enrol iment data bssed on transcripts are not
precisely comparable with "pure" enrol Iment data for a school year. Trans-
cript data cover four years of study by each student. The two types of data
are equivalent only to the extent that the freshmen, sophomores, and juniors
of 1981-82 took the same courses that year that the HS&B seniors had taken
when they were freshmen, sophrcmorefs, and Juniors.

Data provided by school administrators In response to |tems on the HS3B Base
Year and First Follow-up school questionnalres permittec the Identiflcation
of school characteristics that were related to course offerlngsA and course
enrol Iments In the arts and the humanities. Base year and First Follow-up
student questionnalre dats provided a bas: of Information on students’
school and extra-school 'experlences for developing a profile on arts and
humanities concentrators, ~

1.3 Report Organlzation

.
The remalnder of this report Is organized Into flive chapters end @ fecr;)n-
cal appencix. Chapter 2, entitied Key Study Definitions, presents defini-
tions both at the conceptusl end operational level, of such key terms as
"arts,” "humanities,™ and %erts concentrators® and ®"humanities concentra-
tors." Chapter 3 presents an overview of the study 'ftndlngs pertaining to
course offerings and course enrol iments In the arts and humani|ties. Chapter
4 describes offerings In the arts and humanities as related to school char
acteristics. Chapter 5 describes anroliments In the arts and humenities as
related to school cheracteristics. Chepter 6 focuses on students and Is
concerned primarily with describing th characteristics of students who

8
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concentrated In arts and humanities. The Technical Appendix presents brief
descriptions of the sample designs, data sources, data adjustments,
procedures for calculating standard errors, and a complete |ist of the
courses, by 6~digit codes, which were oncompassed under the vario.'s arts and
humanities Instructional programs. ~
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CHAPTER 2

KEY STUDY DEF INITIONS

Prior to the anslysis, several concepts central to the study were def Ined.
in particular, conceptual and operational definitions of the arts and the
humanities, snd arts concentrators anq humanities concentrators were devel-

oped. Our definition of each Is presented below.

2.1 Arts and Humanltles

In order to examine the status of the arts and the humanitlies In secondary
schools In the United Stetes, It was necessary to reach agreement on a
definition of each. The legisiation which established the Netiona! Endow=
mont for the Arts and the National Endowment for the Humanitles reveals
the difficulty of clear!y differentiating rhe arts and the humanities.

The Faderal leglsiation for the Humanitlies Endowment reads:

The term 'humenities' Includes, but Is not |imited to, the study
of the following: languages, both modern and classical; | inguls—
tics; |lterature; history; Jurisprudence; philosophy; archaeo-
logy; comparative relligion; ethics; the history, criticism, end
theory of the &rts; those aspects of the social sciences which
have humanistic content and employ humanistic methods; and the
study and application of the humanities to the human environment
with perticular attention to the relevance of the humanities to
+he current conaitions of national llfe.

The Arts Endowment goals and policlies Inciude the statement that:

*

Art ... Is to be understood In Its broadest sense ... with the
full cognlzance of the pluralistic nature of the arts In Amerlica,

10
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I+ Is clear from both statements, that the arts and humanities are Intended
to bé very broad, Indlvidually, they r.wer a wide range of subject areas
and activities. Consequently, the boundaries separating studies In the arts
and the humanitles from those of otner disciplines sre not always clear.
Also, the subject area boundaries separating the arts from the humanitlies
are not slways easily ldentiflable. These two features compound the
problems of defining the arts and the humanities.

For the analysis to produce meaningful and policy relevant flindings, both
the arts and the humanitlies had to be uniquely defIned. The National Center
for Education Statistics (NCES) determined that subject-asrea speclallsts
would be needed to Identify common and unique elements of the iumanities and
arts disclplines and to advise In the operationalization of these el emants
In terms of course programs and courses. Panellsts were selected from among
national and local leaders In high schoo! and university level education and
In educational policy development, Three Federal agencles were represented:
the Netional |Institute of Education; the Department of Education; and the
National Endowment for the Humanltles. Other experts In the flelds of arts
and humanities education came to the panel from one state unlversity, two
publ Ic schoo! systems, and one county level education agency.

The panelists and ETI staff convened to: (1) develop abstract definitions
of the arts and the humanities; (2) Identify courses which should be flagged
as arts or humanlities; (3) establlish Important course-taking patterns and
the operational lzation of these paf're.rns; and (4) develop a set of research
questions framed In the High School and Beyond data.

The panelists continued to be avaliable to fleld questions concerning the
analyses. _In instences when, for example, recommended messures were not

~ supported by the avallable data, members of the pane! were consul ted,

I+ was the consensGs of the panel that the feature which most cleerly dis~
tingulshes the arts and the humanities Is the end product of the course of
study. The arts as a discipline focuses on performence and. production. The

11
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humanities, on the other hand, focuses on apprecietion, analysis, and
theory. The following definitions reflect this performance/appreciation
standard for distinguishing the two areas of study.

e Arts -~ Study In the arts Involves a performance or product which
represents skiil, Interpretation, and aesthetic Judgement on
the part of the Individual. ' ‘

e Humanitles -~ Study In the humanities Involves the apprecistion of
the critical values and contributions of a variety of people and
cultures to clvilization. The humanities Include communication

concerning these contributions:  the analysis, theory, history,
phliosophy, and |literature Involved In the study of the achlieve-

ments of both Individuals and soclety.

Study of the arts In secondary schools Includes coursework In the following

Iinstructional programs:

e Dance

e Drametic Arts

o Design

® Graphic and Commerclal Arts
e Crafts

o Fine Arts
- @ Muslic
e Creative Writing.

Humanitles studles In secondary schools Include coursework In:

® Multi-disciplinary and Inter—discip!Inary Studies

o Pt llosophy ¢

@ Rellglon

e Forelgn Languages

® History

@ Anthropology, Cultural Geography, and Ethnic end Area
Studles a

: e English and the Study of Literature

e

12
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® Rhetoric and Composition
o Cultural Apprecliation (e.g., music and art appreciation).

The quantitative nature of the plenned esnelyses required that all key
concepts be operationally defined In terms of the avallable survey data.
In practice, this meant transiating the conceptuallzations of the arts and
the humanities Into the Classification of Secondary School Courses (CSSC)
codes. ' These codes were used to Identify Instructional program sreas and
speciflc courses on the HSB offerings and enrol Iments and student trans-

cript data flles.

The treatment of the arts and the humanities In the CSSC, and the broad
definitions found In the |lterature, required reconcilliation at the outset
of the Investigation. The broadness of the CSSC definition of humenitles
preciuded the selection of a single two-diglt program area code to represent

the humanltles.

in order to capture the richeness and varlety of the humanities In the
secondery school setting, It was necessary to ldentify & subset of courses
currently found In varlous program areés of the CSSC to constitute the
"humanities.® For example, foreign [anguage, phllosophv-f and rellgion
courses were axamlned to determine whether or not they should be consldered
as humanitlies courses. Oourses |isted under these program areas that’
conformed to the establ Ished def inltion of humanitles were grouped to form &
general humenities currlcul um.

A concern In operationally defining the humanlties was that, should Engl Ish
and foreign {anguages be Included, the resulting measures of offerings and
enrol iments In the humanities might be deceptively large and lead to the
tinding that practically all students In secondary schools were humanities

concentrators.

16/ Evaluation Technologles Incorporsted, A QClassification of Secondary
School Courses, Washington, D.C.: National Oenter for Education

Statistics, 1982,
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While recognizing the possible effects of doing so, It was declded that
foreign languages and English should be treated as humanitles. Forelgn
languages were Included because of the cultural appreciation component of
high school courses In these subjects. English was included because of the
difficulty of separesting the appreciation (e.g., | Iterature) from the
mechanical (e.g., grammar) camponents of Engllsh courses. Othar humanitles
"gfey areas," such as communications, urban studies, and sociology were
treated both operational ly and analytically as non-humanities courses.

A "grey area" emerged In the arts as well, spaciflical ly with regard to archli~
tectural coourses. It was decided that they are outside the agreed-upon

definition of the erts.

Arts jcourses were operationally defined as those which concerned dance,
drmq’f.lc arts, design, graphic and commercial arts, crafts, fine arts, music
and /creetive writing, Humanities Instruction was defined as Including
h Itles and the soclal sclences, multidisciplinary and Interdisclpilinary
studlies, philosophy, rellgion, forelign -languages, history, anthropol ogy/
cultural geography, English anc the study’ of | 1terature, rhetoric and compo-

sition, and cultural appreclation courses.” -

2.3 Definition of Arts Concentrators and Humanities Concentrators
1
’.
Tha conceptuel and opwaﬂonal définitions of the arts and the humanitles
provided a foundation, ‘for definihg concenfrafors In these two aress. For
the purposcs of this sfudy, arts concentrators and husanitles concentrators
were differentiated from other fypes of students by their patterns of course
*l'nklﬂg.'8 The key dimension of student course~taking was the Intensity of

participation. Intensity of participation refers to the amount of time

11/ A detallied list of the courses Incliuded under each of these program
areas Is contained In the Technicel Appendix.

18/ The Arts and Humanities Advisory Panel ldentifled the courze-taking
patterns that were used to define arts concentrators and humanities

concen*rators. ,
14
o .
ERIC 39

A




spent studying In a subject area. [t could be measured In terms of the
number of courses taken In & perticular sres, the number of credits earned

(or attempted), or the number of credits earned reiative to the total

credits attempted trroughout the student's high school career.

The basic measure of Intensity used to define arts concentrators and human-
Itles concentrators In this study was the number of credits earned In one or
more of the Instructionsl programs (e.g., dance, fine arts, foreign lan-
guages, history, etc.), In the arts, or In the humanitles. More specif i~

cally, arts and humanities concentrators were defined by the number cf these

credits earned In excess of the typlical number eerned by most students.

In tabulating the number of credits earned In the arts or the humenities
only those courses In which the student recelved a passing grade were
counted. It was therefore not possible for a student to be defined -es en
arts or humanlties concent-ator when he or she had taken 8 course mul tiple
times, but had not recelved a passing grade. At the same time, this ruile
" permitted students to recelve all of the credits earned for & single course
(e.g., band) they took more than once provided they recelved a passing grade
each time. ‘

Based on the Intensity of students? particlpation, arts concentrators and
humanities concentrators were operational ly defined as follows:

) Ar_fs concentrators-~students who earned more than 3 credits In. any
combinetion of courses In the arts area.

o Humanitles concentrators—-students who earned 4 or more credifs In
the humanitlies disregarding the first 4 credits In Engllish and the
first two (2) credits In foreign languages. This exclusion was
necessary so as to preciude a finding that most students were
humsnities concentrators.
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While Intensity of participation wes used as the basis for def ining
student concentration, other dimensions of perticipation were of concern,
particulerly, diversity. Diversity was operational ized by ocounting the
number of Instructional programs In the arts or In the humanities In which a
student had taken courses.

2.4 Mathematics and Science Concentrators

The Increased Interest and publlc discussion regerding mathematics and
sclence education In the U.S. school system led to the decision to Incor=
porate measures of these two flelds of study Into certain of the analyses.
Specifical ly, student transcript date were used to deflne student concentra—
tors in mathematics and sst:lem:e.'9 These two types of concentrators were
compared with the arts and punanlﬂes concentrators on a number of char-

acteristics.

For purposes of this s.udy, mathemetics and sclence concentrator: were

defined as follows:

e Mathematics Concentrators —- Students who earned a total of 4 or
more credits In methematics, including one or more credits In the
upper-level courses for college preparatory students’ (e.g.,
probabiiity, trigonometry and solld geometry, al gebra and
trigonametry, and sfaﬂsﬂcs), or In courses for glftgd-talented
students (e.g., |lnear aigebra and caiculus).

/

o Sclence Concentrators —- Students who earned at least one cred:t

each In blology, chemistry, and physics. .

-

-

. 19/ Evaluation Technologies incorporated Is performing & separate study of
student particlpatiqn In mathematics and sclence. For more Information
on the mathematics and sclence definitions and groupings used In the cur-
rent study, contact the Longitudinal Studles Branch of the Netional Cen-
ter for Education Statistics.

s
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CHAPTER 3

OFFERINGS AND ENIQLLMENTS IN THE ARTS AND THE HUMANITIES: OVERVIEW
This chapter presents a generallzed overview of our research tindings and
Includes date~based answers to the following questions:

e What arts and humanities courses sre offered In U.S.
secondary schools? Which courses ere offered most and
least frequentiy?

e What Is the ratio of arts and humanitles course of ferings
to the course offerings In the total high school curri-
cula? To mathematics and sclence course offerings?

e What |Is the enrolliment In arts and humanitlies courses?
Which courses have the highest and. lowest enrol iments?

® How do the enroliments In arts and humanities courses
compare w!th the enrol Iments In other program areas, such
as mathematics and sclence?

3.1 Course Offerings

The ovaruhelmlng majority of U.S. secondary schools offerec one or more
courses In the arts and In the humanitles during the 1981-1982 school year.
A total of 18,600 secondary schools (94.1 percent of the total) offered
coursework In the arts. The corresponding number for humanities courses was
19,700 schools or 99.9 percent of the total (see Table 1).

The extent to which the different Instructionsl programs within the arts and
the humanities were offered varled considerably. The arts program most
commonly avallabie was music, which was offered by over 90 percent of the
school ¢ Course offerings In muesic Included band, orchestra, ensemble,
chorus, harmony and camposlition, arranging, and conducting.

17
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Eighty—-five percent of the schools provided thelr students with the oppor-
tunity to take fine arts courses and nearly half offered crafts and dramatic
arts courses. Less than one-ﬂ;lrd offered Instruction in creative writing,
graphic and commerclal arts, dance, or design. Design was offered by only 4
percent of the schools. Examples of design courses Include graphic design,
theater makeup, and theater |ighting fundamentals.

The humanities offerings at nearly all schools included English and history.
Over two-thirds of the schocls offered thelir students Instruction in foreign
languages, rhetoric and composition, and In arthropology/culturs: geography.
Cul tural appreciation classes (e.g.; music appreciation and art apprecia-
tion) were taught at nearly half of all high schools, whiie less than one-
fifth of all schools offered Instruction In the courses |listed In the CSSC
under humanities and social sclence (e.g., humanities and American humani-
ties), pnnosophy,/'rellglon. or multi-disciplinary and Inter-disciplinary
studles.

The total n r and percentage of schools offering courses In the humani-
ties were Also calculated after excluding English and forelgn |anguage
courses /rom the analysis In order to explore the concern that thelr
Inclusi in the previous ‘analysls might have produced Inflated figures for
offer.ngs In the humanities. When the number and percent for the intact
catugorles were compared with those for the humanities categuries purged of
E.glish and foreign languages, the differences were |less than one percent;
over 99 percent of the schools offered humanities instruction In other than

1

English and forelign |anguages. .

A

A total of 223,000 courses were offered In the arts during the 1981-1982
school year in 19,726 U.S. secondary schools. This ylelded an average of 11
courses per: school. The total number of humanities offerings was over twice
as large (495,000) for an average of 25 courses per school (see Tabie 2).

Among the various programs in the arts domaln, music had the most extensive
offa-lnés. A total of 93,000 music courses were offered for an average of 5
per school. There were 62,000 fine arts courses offered In 1981-1982 for an

19
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average of 3 per school. Crafts and dramatic arts had the third highest

number of cowses with schools offering an average of one In each. The
ranaining four arts Instructional programs were not commonly offered.

Among the 495,000 courses offered In the humanitles, 181,000 were in English
or the study of literature. The average school offered n:.ne courses of this
type. Foreign language Instruction was the second most common humani ties
offering. Foreign language courses for all schools totaled 144,000; the
asverage number found In secondary schools was seven. Four - courses In
histoary, two In rhetoric and composition, and two In anthropol ogy/cul tural
geography were ususl. Inte~-disciplinary and multi~disciplinary studies
courses were the |east often of fered.

When we fook st the overall picture within the arts and humanities, It’can
be concluded that schools ord'lnarlly offered two or more courses In haif of
the humanities Instructiona! programs and two or more courses In one=fourth
of the arts programs. The number of humanities courses offered was about
twice the number of arts courses of fered.

Table 3 presents the ratlos of secondary school offerings in the arts and
humenities to secondary school offerings In mathematics and science. On
the average, schools offered 1.3 courses In the arts for every one course
of fered In mathematics and 1.7 courses In the arts for every one science:

aourse.zo

Almost three courses were offered In the humanities for every mathematics
course. Approximately 3.7 courses were Offered in the humanities for each
course of fered In the sclences.

3.2 Course Enrollments

In addition to providing Information on the number and percent of schools
offering courses In each of the arts and the human! ties Instructional pro-

20/ Since the length of high school courses and the number of credits
assoclated with courses vary by subject area and school, caution shoul d
be exercised when Interpreting these findings.
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grams, Table ! presents estimates of the mmber and percent of students who

. took courses In each of these programs during their high school careers.

These estimates apply oniy to the secondary school students who were still
enrolied In school In Spring 1982 or had alreedy graduated.. Students who
had left school between the HS&B Base Year Survey In 1980 and the First
Fol low=-up Survey In 1982 were not Included.

Approxll;a?e!y 69 percent of these students had taken one or more courses In
the arts. This represents over 2,250,000 students. [n contrast, 99 percent
of these students had taken at least one course In the humanities over thelr
four~year high school career-. |

Among the arts Instructional programs, fine arts and music had the highest
enrol iments. About one In three students took courses In these programs.
Dramatic arts, (12.5 percent) and crafts (13.8 percent) programs had the
next highest enroliments. The area with the smallest enrol iment was design
with less than one percent of the students taking courses In this program.

Over one millilon more seniors took humanities courses than took arts
courses. As axpected, the largest humanities enroliments were In English
and history. Almost all students (98.1 percent) had teaken In at least one
Engl Ish course by thelr senior year. Another 43 percent had taken a course
In rhetoric or composition. Over 91 percent of the students enrolled In a
history course, and about 38 percent enrolled In one or more Courses in the
area defined as “anthropology, cultural geography, ethnic and areas studies.”
Phiiosophy and religion courses were taken by 2.2 percent and 3.3 percent of
the students, respectively.

Table 4 presents the ratio of the enroliments In the arts and humanities o
those In mathematics, In sclence, and to those In all courses. Unllke In
the other enrol iment tables, students were counted as many times as they en-
rolled In a course |lsted within a subject erea. Thus, If a student took
five humanities courses, he or she was counted flive times for the humeni-~
tles.

Overall, arts enrol iments accounted for about 10 percent of total course
enroliment. Humanities enroliments, on the other hand, accounted for sbout
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30 percent of all course enroliments. Humanities enrol iments were almost
three timos as high as those In ﬁafhmaﬂcs, and four times as high as
sclence enrol iments. Arts enrol iments were 70 percent of mathematics en-
rol iments, and 94 percent of science enroliments. Humanities enroliments
were four and one~third times higher than those of arts courses.
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CHAPTER 4
OFFERINGS IN ARTS AND HUMANITIES AS RELATED TO SCHOOL CHARACTERISTICS

In order to understand the secondary school arts and humanitles curricula,
course offerings In the Instructional programs of each subject sres were
further analyzed. The focus of this analysis was on Identifylng the charac-
teristics of schools that offered courses In the varlous arts and humanities
Instructional programs. The characteristics of schools that offered courses
In each Instructional program were compared with characteristics of those
schools that did not offer courses In that program,

In carrying out these analyses, certaln Instructional programs that were of~
fered by only a small percénfage of schools were combined with related pro-
grams. For example, "multi-disciplinary and Interdisciplinary studies" was
conso! [dated with "humanities and soclal sciences." 21 "Design™ was consol |-
dated wlith "dramatic arts." Finally, "philosophy® was combined with
rel lglon.

As wiil be seen below, the ordering of Instructional programs by the number
of schools offering them was mu:h the same whether the schools were consid-
ered as an undifferentiated total ity or whether they were grouped into sub-
sets on the basls of various shared characteristics. For the most pert, 8
high percentage of secondary schools offered courses In music and fine arts
while a lower percentage of schools offered courses In graphic and commer~
clal arts. In the humenities, a high percantage of schools offered Engl ish,
history, and foreign languages, while @ lower percentage of schoois offered
phliosophy and religlon, and multi-disclipinary and Inter-discipilinery
studles,

While the oarder of Instructional programs by the number of schools offoring
them was relatively constant, there were variations, as a function of school

21/ Throughout the report this combined program Is referrec io ts multi-
discipiinary and Inter-disciplinary studlies.
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characteristics, In the percentage of schools offerlng'spoclflc Instruc-
tional programs.. The fIndings reported below highlight these di f ferences.

All estimates presented In the tables that follow were derived fram sampl es
of schools and students. Consequently, they will vary somewhat from the
valuss that would have been obtained had a comp'ete census of the popula-
tions of schools and stucents been conducted. Procedures for measuring the
‘variebliity of the estimates reported In the tables are outlined In the
Technical Append!x. '

"All of the differences described In this report, unless otherwise Indicated,
are at least two times the standard error of the difference and therefore
are statistically significant. It Is recommended that the resder interested
In other differences displayed In the tables calculate thelr standard error
to0 reduce the chance of misinterpreting the findings.

¢.1 School Type: Public. Cathollc. or Other Private

It Is generally assumed that the education provl!ded by public and private
schools Is qulite different, In order to examine these differences HS&B
schools were grouped Into three categories: public, Catholic, and other
private. The percentage of schools In each of these categories that of fered
courses In the arts and the humanities were then compared with one another
(see Table 5).

The majorlty of schools, regardless of type, offered at {east ons course In
both the arts and the humanities. Arts courses were offered In 95 percent
of the public and Cathollc schools and In 86 percent of the other private
school 5.22 Che or more courses In the humanities were offered by virtually
every U.S. secondary school.

Ofterings In certain of the arts programs differed by school type. Other
private schools were less |ikely than public or Catholic schools to oftfer

- 22/ Estimates for other private schools may be less accurate than others
because of the smail sample size and a 0w response rate.
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Table 5: Percontago of School s Offoring Ccurses In Aris and Humunl1los Instructional Programs,
by Typp of School: 1961-82 - |

~JType of Scheol
Instructional Publ ic Cathollc ’ Othor Private
Program | .
- : Ne 15,9007 1.500 2,300
Arts 9.2 94.9 86.3
Dance 11.5 ‘ 12.0 10.4
Drumatic Arts and Dosign 48.3 52.0 50.3
Graphics and Commerclal Arts 18.9 12.3 5.1
Crafts 48.1 49.3 a1.1
Fine Arts 86.2 79.8 79.3
Music 9.1 85.8 86.3
Croative Writing 33.4- 32,1 9.3
[tles 99.9 100.0 100.0
Multi-Disciplinary and Inter~ 18.3 18.7 25.8
Disciplinary Studles .
Philosophy and Relliglon 10.9 : - 61.4 37.9
Forelgn Languages 84.4 100.0 086.3
History 97.4 90.8 100.0
Anthropology and Cul tural 69.0 81.8 68.5
Geogr aphy . '
EnglIsh and The Study of 2.9 100.0 100.0
Literature T '
Rhetoric and Compos!ition 75.9 73.8 - 92.9
Cyl tural Appreclation 36.2 45.2 48.8
i : -— ——
|
! 5 4

a8/ Schoois rounded to the ncarest hundred.
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courses In graphics and commerclal arts, and creative writing. The |argest
of these differences was for creastive writing which was offered In 9 percent
of the other private schools compared with roughly one-third of the publlic
and Cathol Ic schoo!s.

The largest differences In offerings as related to school type were In the
areas of phliosophy and rellglon, anthropology, foreign languages, and
rhetoric and composition. Cathol Ic schools were more Ilkely to offer
courses In phllosophy and rellglon than were elther public or other private
schools. Simllariy, Cathollc schools reported offering courses In forelgn
languages and anthropology snd cultural geogruphy more often than did the
othe:s. Rhetoric and composition was offered by a higher percentage of the
other private schools than by publ Ic and Cathollc schools.

4.2 School Size, Reglon, and Urpaniclty

School size, reglon, and urbaniclty were examined to determine whether or
not these characteristics had any Influence on the tfypes of arts and
humanitles programs offered to students. JSchools were grouped Into one .of
three size categorles depending upon thelr total enroilment: (1) less than
500 students, (2) between 500 and 1,499 students, and (3) 1,500 or more stu-
gents. \"-.‘.Schoo!s were also classified Into four reglons--North, South, North
Central, and West-- and according to whether they were located In an urban,

8 suburban, or & rural setting.

Schoo! slze seemed to be .elated to course offerings In all program aress of
the arts. The genersl pattern In Table 6 was for schools with 1,500 stu-
dents or more to be the most |lkely. to offer Instruction In dance, dramatic
arts, graphic and commerclal arts, i:reaﬂvo writing, and crafts. Fine arts
and music.were offered by about equa! percentages of the |argest school/gn and
of schools with 500 to 1,499 students; @& lower percentage of the schools
with under 500 students offered these oourses. The blggest difference
between the smaller schools (less than 500 students) and the other schools
was In relation to the dramatic arts and design program area offerings.
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Tablo 6: Porcontago of Schools Offoring Couruos ln Arfs and llumanl flos Instructional Programs, by
Schoo! Slize: 1981-02 .
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Music 82.9 97.2 98.3
Y Creative Writing 18.9 37.3 54.9
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' Disclpl Inary Studles '
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Forelgn Language 74.9 96.4 98,4
History 08.2 95.7 - 97,5
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Geography ' ‘
English and The Study of 100.0 100.0 09,2
Literature
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Only 31 percent of the smaller schools offered Instruction In this program
ares compared with 59 percent of schoois in the middle category and 86 per-
cent of the larger schoo!s.

In four of the elght humanities Instructional programs, multi-disclpilnary
studles, foreign |anguages, anthropology, and rhetoric and composition, the
percentage of schools that offered courses Increased as the number of stu-
dents In the schools Incressed. The percentage of schools offering Instruc-
tion In history and Engl ish was about the same regardless of the size of the
school. Cultural appreclation courses, on the other hand, were most often
offered by schools with over 1,499 students.

The schools In the South differed most from schools In other reglons of the
country (see Table 7). Schools In the South were least Ilkely to offer
Instruction In dramatic arts/design, crafts, and crestive writing. A
significantly higher percentege of schools In the North and West offered
filne arts courses than schools In the South. Western schools were more
Ilkely than schools In other reglons to glve instruction In dance. Forelgn
languages, anthropology/cultural geography, and cultural apprecliation
coursds were found more often In the North than In other reglons. Anthro-
pology and cultural geography were less avallable In the South.

Rural schools were less |lkely than elther urbsn or suburban schools to
offer courses In most of the arts and humanitlies programs (see Table 8).
However, rural schools were simlier to schools In urban and suburban areas
In their muslic, history, and English offerings. A smaller percentage of
rural schools offered foreign languages, anthropology/cul tural geography and
cul tural appreciation courses.

4.3 mmmns_mmmm_mm_sﬂm_&mm

Schools were grouped according to the peroenfagé of thelr students who were
In an academic program, as reported by school offlciais. Arts and humani-
ties offerings were compared for schools with different percentages of thelr
students In an academic program in Table 9.
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Table 7: Porcontago of Schools Offoring Courses In Aris and Humanltles Instrucilonal Programs,
. by Feglon: 1981-02

e e e = Reglon ____ S
Instructional Nor1ih South Nor th ‘Central ] West
Program | o . __
e e 2l 324002 L _ 6,900 _ L 6,100 13,200
Arts 97.3 88.9 97.8 24.9
Dance 6.8 8.7 8.1 28.5
Dramatic Arts and Design 62.1 31.9 49.1 70.7
Graphic and Commerclial Arts 29.3 8.7 18.2 17.8
Crafts 68.4 22.4 54.8 64.8
Filno Arts 2.6 74.6 as.1 93.6
Music 3.2 83.3 95.3 91.8
Creatlive Writing 39.4 15.9 39.4 39.5
Humanl ties 99.6 100.0 100.0 . 90.8
Mul11-Dlsclplinary and Inter- 20.9 9.1 18.2 32.9
Disclplinary Studlies
Philosophy and Rellqgion 27.7 7.5 15.8 33.7
Forelgn Languages 97.5 77.5 88.6 86.3
History 89.3 97.8 99.6 99.6
Anthropology and Cultural | 85.7 59.3 73.7 68.8
Geography
Cnglish and The Study of 99.6 100.0 100.0 ©0.8
Literaiure
Rhetoric and Composition 72 .1 76.1 80.9 81.2
Cuttural Approclatlion 58.3 31.7 34,2 30.5
5Y

8/ Schools rounded to the nearest hundred.




Table 8: Percentagoe of Schools Offering Courses In Arts and Humani1ies Instructional Programs, -
by Urbaniclty: 1981-82

B andeand

- - e - e e —e - —— e ———

e e e e e - WEDBRIC Y, .-
Instructional Urban Suburban Rural
Program . R - - e
- N 320007 7,000 AN 9.700
Arts ' 94 .4 97.6 91.5
Dance 25.3 15.6 4.1
Drimatlc Arts and Deslign 6.5 64.9 32.1
CGraphlc and Commerclal Arts 19.5 26.3 9.0
Crafts 54.6 62. 34.2
Fine Arts : 91.9 89.0 19.7
Music 91.4 : 90.1 89.7
Creative Wrlting 28.7 40.9 20.6
Humanltles , 99.3 100.0 100.0
Mul 11-DIsclip!inary and Inter- 25,2 28.6 10.7
Discipi Inary Studles
Philosophy and Religlon 25.1 25.0 10.4
Forol gn Languages 2%.6 97.8 17.4
History 28.5 95.6 97.9
Anthropology and Cultural 74.0 77.2 63.4
Goography .
English and Tho Study of 9.3 100.0 100.0
LLIterafure _
Phetoric and Composition 87.9 78.8 73.8
Cul tural Appreclation 4i.h 48.5 8.2

A Ot it O . — A N 4 Ty g G Sl et Sl St ot Uk g 1t Ul Sl . il S ¢4 ML A AP e o e At Nt D+ it S Sl il o AN i Bt et U e it o A Al b bl R

9/ School s rounded 10 1he rearost hundred.
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Table 9: FPorcentage of Schools Offering Courses In Arts and Humanltlos Instructional Programs,
by Porcont of Students In an Acadomic High School Program: 1981-82

— Porcont. of Students In Academic High_School Program

Instructional
Progr am 0 to 33 34 to 66 67 or Groeater
Nl 68,1007 5.800___ | 4,400 —
Arts 91.1- 96.9 98.2
Dance ' 11.5 11.7 11.3
. Dramatic Arts and Deslign 40.2 54.9 59.0
Graphlic and Commerclal Arts 13.9 21.2 14.4
Crafis 36.4 59.0 52.8
Fine Arts 80.5 90.0 89.6
Music 83.4 96.2 95.9
Creative Writing ' 24.8 36,3 78.1
Humanitles 99.8 100.0 100.0
Mulfl-Dlsclpllnary and Infer- 16.3 18.4 27.4
‘Dlscliplinary Studles
Philosophy end Rellglon 10.9 9.4 44,6
Forelgn Languages 75.2 94.5 95.6
History 98.7 95.3 96.4
Anthropology and Cul tural 62.0 75.8 80.1
Geogr aphy
English and The Study of 9.8 _ 100.0 100.0
Lite -ature
.Rheioric and Composition ‘ 74.5 78.3 . 64.8
Cul tural Appreclation 30.6 36.4. 58.2
(|

8/ Schools rounded to the noarest hundred.
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Arts offerings tended to decrease when the percentage of students in an
academic program dropped below one-third of 1tne student body.  This
relationship was quite strong for dramatic arts and design, crafts, fine
arts, ond music courses but was less pronounced with regard to the other
three orts areas. ’

Six of the elght humanities Instructions! programs showed a pattern of fewer
offerings In schools with a lower pe: centage of academlc students. The ex-
coeptions were history and English which were taught In more than 95 pbrcen*t
of the schools regardless of the percentage of students In an acadun'lc high
school program. Foreign languages were offered by 95 percent of the schools
where over a third of the students were in an academic program. In con-
trast, forelgn languages were offered by only 75 percent of the schools
which had less than a third of thelr students In an academic program. Phi-
losophy and rellgion, and cultural appreclation classes were taught most
of ten when over two~thirds of the students were engaged In academic study.

4.4 Avaliabllity of a Glfted-Talentecd Frogram

Schools which operated a gifted-talented program were more |lkely than
others to provide courses In most arts and humanities Instryctional pro=-
grams. The percentage of schools reported In Table 10 that of fered dance,
dramatic arts and design, graphic and commercial arts, and ph1losophy and
religion was almost twice as large for schools with 8 gl f ted-tal ented
program. The popularity of a few areas remained essantially unchanged, In-
cluding: music, creative writing, foreign |anguages, history, and rhetoric
and composition.

4.5 Student Body Characteristics
Several student body characteristics were included In this analysis:
percent Hispanic, percent black, percent from non-English speaking hames,

and percent ciassifled as disadvantaged.

in general, the percentage of schools offering courses In the arts and
humanities was highest when the percentage of Hispanics and blacks were each
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Table 10: Forcontago of Schools Offering Courses In Arts and Human!1les Instructional Programs,
by Availablilty of a Giftad-Talented Program: 1981-82

- —r . o o= e

—eeeem e O1 f10d_= Taleonted Program_Avallabllity

Instructional _ .
Program - _Not_ Aval ;,ablu e _Avallablo
—— e - e N 3,600 —— 10,200
Arts 92.5 94.9
Dance 6.6 14,7
Dramatic Arts and Deslign 35.1 60.0
Graphic and Commorclals Arts 10.9 22 .4
. Crafts 43.0 52.0
Fino Arts 78.9 89.2
Music 2.1 91.1
Creative Wrifilng 8.3 33.6
Humanltles 100.0 99.9
Multi1-DisclplInary and Inter- 14.5 21,07
UiscliplInary Studles AN
Phllosophy and Reflglon 1.9 22.0 -
Forolgn Langnages 81.7 89.7
History 99,7 95.4
Anthropology and Cul tural 61.7 76.4
Geography
Engl ish and The Study of 100.0 99.9
Literaiure
RhotorIc and Compositlon 7% .9 79.9
Cultural Appreclation 26.9 46.5
63

38/ Schocls rounded to the nearest hundrod.




oetween one and nine percent. In other wards, all-white schools and schools
with 10 percent or more Hispanics or blacks tended to offer fewer arts and
humanities courses. Dance offerings Increased with an Incressing percentage
of Hispanic students (see Table 11). Rhetoric and composition offerlings
also tended to lacrease with an Increasing percentage of Hispanic students.
History courses were offered by most schools reg: -dless of the minority com-
position of thelr student bodles.

Most of the arts and humanitlies Instructional programs were offered by a
higher percentage of schools where there were studeats from non-Engllsh
speaking homes. As the percentages In Table 12 Indicate, few dissimliari-
tles were uncovered for music, history, and English Instruction,

With the exception of dance, arts Instruction was most generally available
when the percent of the students who were classifled as belng disadvantaged
was between | and 24 (see Teble 13). Humenities rourses were less !ikely to
be avallable when 25 percent or more of the stu.ents were disadvantaged for
the following four Instructionsl programs: multi-disciplinary and Inter-
disciplinary studles, foreign |snguages, rhetoric and composition, and
anthropology and cultural geography. There was & negative assoclation
between the number of phllosophy and rellglon offerings und the percentage
of dlsadvantaged students.

4.6 Percent of Graduates Expected ta Enter (ollege

Arts and humanitlies offerings were different for schools with varying per~
centages of thelr graduating class expected to enter college (see Table 14).
Courses In dramatic arts and design were less frequently avallable In
school s where the percentage of students expected to attend college was |ess
than or equal to 25 percent than when 'l'f exceeded 75 percent. This was not
true, however, for dance Instruction and for crestive writing. The percent-
age of schools that reported offering dance Instruction was unrelated to the
estImated percentage of students who would enter college. Graphic arts and
commerclal arts were offered more often by those schools wlith the hlighest
percentage of thelr students expected to enter college.
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Tabie 11: Porcantago of Schools Offering Coursos In Arts and llumanliles Instructional Programs,
by Porcont Blaock and Porcent Hispanic In tho Student Body: 1981-82

— — e _—
Instructional . Percent Black e e—~-..Rorcent_|Uispanlc
Program 10 or 10 or
b—Py 122 | _Greater.__|_ ___0 1-9__]. Greater.
- e e e e e N2 0,400 16,9001 _ 4,300 __1_11,200_1_5.300_ 1 _2,400 _
Arts 9.8 98.5 91.3 90.2 99.0 99.7
Dance 6.7 . 16.0 . 14.7 8.0 13.6 23.9
Drematic Arts and Design 37.5 65.9 49.1 37.7 7.6 55.2
Graphlc and Commercial Arts 10.7 23.3 16.7 12.6 23 .3 16.4
Crafts 40.9 60.4 44.6 39.5 65.1 50.1
Fine Arts - 79.5 92.9 85.1 81.3 94.0 84.2
Music 89.5 90.9 88.9 86.7 94.7 94.6
Crcatlve Writing 24.9 36.9 30.0 24.7 2.5 27.4
Human|ties 100.0 100.0 99.5 100.0 100.0 99.1
Multi-Disciplinary and Inter- 14.4 27.9 17.7 16.1 26.7 19!
Disciplinary Stud'es
Philosophy and Rel igion 13.6 27.2 14.6 13.6 26.0 23.0
Forelign L anguages 82.5 94 .4 83.4 81.5 9% .6 88.5
History ‘ 96.6 97.8 97.2 96.2 29.3 96.6
Inthropology and Cultural 64.6 78.8 66.4 65.0 83.6 61.3
Geography
Engl ish and The Study of 100.0 100.0 99.5 100.0 100.0 99.1
Literature
Rhetorlc and Composition 73.1 81.4 81.9 73.6 80.5 90.2
Cul tural Appreclation 31.4 50.3 37.3 34.4 52.5 31.5
65

a8/ Schools rounded to the nearest hundred.




Tablo 12: Poicuntage of Schools Offering Courses In Arts and Humanltles Insi-uctlonul Programs,
' by Porcent of Students from Mon-Cngl Ish Speaking Homes: 1981-82

Porcont ot Students_from Nen=[ngllsh Secakl ng_llomes ..

Insiructional 0 Groater than 0
Program e e e er e 2 g = et e |
- e Ne T OO 8,700
Arts 91.4 97.0
Dance 8.1 15.0
Drematiic Arts and Design 39.2 60.8
Graphlc and Commerclal Arts 11.5 23.4
Crafts 36.3 61.6
Fino Arts 79.4 090.8
Music 87.7 94.0
Croative Writing 24.5 37.5
Human! tles 100.0 99.8
Mul ti-Disciplinary and Infer- 15.0 25.1
Discipl inary Studles
Phljosopy and Religlon 12.1 25.0
Forelgn Languages 79.7 95.0
iHistory 97.0 97.4
Anthropoiogy and Cul tural 62.4 78.6
Geography
Engl ish and The Study of 100.0 99.8
Literature
Rhetoric and Composition : : 72.5 85.2
Cultural Appreoclation o 28.5 49,2

- ——— e i St e o Bl oot A O P it AP g P AP A el G o (G Ml kol - AP AT P W A Bk N D W o OO P

8/ Schools rounded to 1he ncaresi hundrod. 6o
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Teble 13: Percontago of Schools Offering Courses In Arts and Humanlties. Instructional Programs,
- by Percont of Siudents Dlsadvantagod: 1981-82

r'-.—-

Percont of Students Classiflod as Disadvantaged
instructional 1 ' 25 or
Pr oyrom . 0_ - 1=9 10-24 Greater

el ool 5,300 4,300 3,300
Arts 89.8 97.0 97.7 92.6
Dance 12.3 10.4 ' 13.9 10.3
Dramatic Arts and Design . A2.3 "+ 60,2 55.3 36.8
Graphic and Commerclials Arts 1.1 22.1 23.7 12.7
Crafts 35.7 55.2 6'.6 34.3
Fine Arts . 75.7 9.2 89.3 8:.4
Music 82.2 9.1 95.3 85.3
Creative Writing 25.6 42.3 34.9 21.7
Humaniiies 100.0 1.20.0 100.0 99.4
Mut t1-Discipl Inary and Inter- 20.6 27.6 17.5 10.9
Disclplinary Studles
Philosopy and Rellglon 29,2 16.6 13.4 6.7
Foreign Languagos 85.6 9.8 86.2 75.1
History 98.1 97.6 96.4 99.3
Anthropology and Cul tural . 65.7 75.8 70.1 60.0
Geogr aphy '
Cnglish and The Study of 100.0 100.0 100.0 99.4
Lideraiure
Rhetoric and Composition 78.9 86.9 74.3 7.9
Cul tural Appreclation 38,1 46.9 37.1 32.5
Y.rq
)

8/ Schools rounded to the nearest hundred.
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Table 14: Porcontago of Schools Of fering Courses In Arts ang lumanltles Instructlional Programs,
' Ly Percont of Craduaies Expected to Enter College

. __.TIcrcent_of Graduates Expected to Enter Colicge . .
Instructional 0 to 25 26 to 50 [ 51 to 75 76 to 100
Program N - JP— .
- N= 3,600 8,200 1. — 4,400 3,300
Arts 9.1 96.3 93.4 93.6
Dance 11.5 9.2 11.6 _ 17.1
Oramatic Arts and Deslign 35.5 47.0 61.0 52.1
Graphlc and Comagr-clal Arts 15.2 17.1 22.1 46 .8
Crafts 34.9 48.8 55.7 46.8
Fine Arts 15.3 87.9 89.6 82.7
Music 12.7 93.5 92.5 2.3
‘Creative Writing - 24,6 32.7 36.8 23.0
Humanl tles 99.4 100.0 100.0 100.0
Mult1-Disclplinery and Inter~ 6.3 17.6 23.3 31.6
Discliplinary Studles
Philosophy and Rellglon 11.3 11.5 17.7 40.8
Forel gn Languages 74.5 86.3 86.6 95.9
History , 98.2 96.5 98.1 97.3
Anthropaloogy and Cul tural 64.6 o7.4 18.2 70.0
Goography
Engl1sh and The Study of 00.4 100,6 100.0 1000
Litorature ’
Rhotor ic and Composition 66.3 74.3 87.0 86.5
Cul tural Appreclatlion 29.5 37.3 38.4 49.8

L A e T A A i— — ————

- R - . - -

8/ Thosze porcentages were ostimatcs made by a school wlih respoct to 1he 1980-81 graduating ciass.

b/ School s roundod to 1he noarcsui hundred.
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Except with regard to English, history, and anthropoiogy, humanities courses
were more generally avallable when the percentage of students going to coi-~
lege emo&dod 75 percent. Multi-disciplinary and inter-disciplimary studlies
courses, phllosophy a~d reilgion courses, and cultural appreciation courses
were offered most fraequently by those schools characterlzed by above 75 per~-
cent of thelr students expected to entor college after high school gradua-
tlon. Schools with between 51 and 75 percent of thelr students golng to
college were more |lkely to offer anthropology “ and cul tural geography
courses than were schools wlith the lowest college attendance rates, while
schools with a majority of their students (51 percent or more) expected to
enter ocollege were most |lkely to offer instruction In rhetoric and compo-
sition.

4.7 Characteristics ot Schools Offering Greater than the Average Number of
Arts and Humanities Courses

Additional analyses were carried out to determine what school character-
teristics were related to the difterential number of offerings in the arts
and in the humanlties across schools. For both the arts and the humani ties,
schools were grouped Into one of two classes——(1) those offering the na-
tlonal average number of courses In these areas or less and (2) those offer-
Ing greater than the national average (mean) number of courses In these
areas. These two classes of schools were tabulated with the same school
characteristics used In “he preceding analysis of arts and humanities offer-
Ings. The analysis was replicated for both the arts and the humanities.

About 40 percent of the public schools offered greater than the average
number o “oth arts and humanities courses (see Table 15). The percentage
of other private schools that did so ranged from 31 percent for the humani-
tlies to 35 percent for the arts. Cathollc schools showed the most dist!nct
pettern. Three~f!fths of these schools were above average In the number of
humanities courses offered while somewhat less than one~third were above
average wlth respect to the number of arts courses offered.

The percentage of the schools reporting higher than the usual number of
course offerings in the arts and in the humanities Increased with the size

42



' /

BEST COPY AVAILADIE

!

L

Talile: 15: Tercentage and Nimler of School s Of ferIng Greater 1han the Nallonal
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of the student body ‘(see Table 16). For example, 16 percent of the schools
with less than 500 students offered greater than the national average number
of humanities courses as compared with 87 percent of the schools with 1500

- éfudenfs | or more.

The highest percentages of schools reporting greater than the mean number of
courses In the humanities were found among schools in the northern and wes-
tern regions of the country, while the lowest percentages for both arts and
humanities were found In schoois In the South (see Table 17). Slightly
under one-fourth of the schools In the South offered greater than the
average number of arts and humanities courses, while ® majority of the
schools In the North and West offered more than the national average number

of courses In these areas.

Ditferences In offerings as a function of the urbaniclty of the school are
displayed in Table 18. While over one-half of urban and suburban schools
offered high numbers of arts and humanities courses, only one fifth of rural
schdols did so.

The percentage of schools with above-average numbers of offerings In the
arts and humanities was greater when over one third of their students were
In an academic program, These findings are presented In Table 19,

The avallablility of a gifted-talented program within a school was related to
higher levels of arts and humanities course of ferings (see Table 20). Among
schools having such a program, nearly half offered more ttran the average
number of arts and humanlities courses. Among schoois lacking such a pros
gram, the corresponding percentage was about 29.

The data In Table 21 suggest that when there were no black or Hfspanlc stu-
dents, only 25 to 30 percent of the schools had high numbers of courses
avalliable In the arts and humanities. Minority student body percentages of
ore to nine were assoclated with double the percentage of schools offering
larger numbers of courses. Schools with 10 percent or more Hispanic stu-
dents were less |lkely than those with a 1-9 percent Hispanic enroliment to
of fer above average numbers of courses in both the arts and the humanities.
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Talle 16:

\ Progr am
Caleguny

BEST CGPY AVAILAGLE

Percontoge and Mwmber of Schools Offering Grealer than tho
Hatlonal Average Numbor of Courses In Aris and Humanlilos,
by School Size: 1981-02

et . d— - N w M G ek ae e MBS Bt Wt MRS e WA W e G S R e A W TR WS G

e e O S 2G e e

| = o e o o -

Loss than 500 Sludonls 500 to 1499 Studenis | 1500 or Moro Students

-~

Arts

thmanlidilces

o . L —— e

a——

15.5 . %3.9 89.6
(1,500)° (3,800) (2,400)
16.3 55.2 86.7
(1,600) (3,900) (2,300)
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Table 17: Porcentage and Numbor of School s Offoring Greater 1han tho

Natlonal Averago Numbor of Courses In Aris and lHumanl{les,
by Reglon: 1981-82

T o o - - @ ¢

T T Reglon T
Program Nor 1h . Soulh Horih Central West
Category
B Aris 57.17 23.5 40.8 51.6
(2,000)° (1,600) (2,500) (1,700)
Himanliles 69.5 23.7 35.8 51.3
(2,400) (1,600) (2,200) (1,700}

T S R ki . W o - . 4m e = aah et i o e
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a/  Schools rounded 1o 1he ncarcs! hundrod,




Table 18: Forcenfage and Humbor of Schools Offoring Grealer than Tho
Hallonal Average Number of Courses In Arts and Humoanlilos, by
Urbanicliy of School: 1981-02

o N 7 1 )
Program Urben Suburban Rural
Catcqgory
Arts 54.6 3 57.1 21.9

(1,700) (4,000) (2,100)
Humaniiles 53.2 58.6 22.3
(1,600) (4,100) (2,200)
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A/  Schools rounded 1o 1he neares! hundr ed.,
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Tabtle 19: Percontage and Humbor of School s OfforIng Groaler than 1hoe Nallonal Aver age liumbor of
Courses In Aris and lhmanllios by lercent of Students 'n an Academlic ligh School
Program: 1981-02

G 4 P G WP MY v & e aS.m ke A A R NP R s G " W SR aF A ¢ M e S b o e AT e rmar th me W an e AR B S N G A G P W et B 30 ot R W T A0 asmae - an —

e oo Percemt_in_an.Academic Program_ .

— - e o

Proqrim
Calegury 0 10 33 34 10 66 | 067 or Greater
Arts 29,2 51.5 43.4
(2,500) (3,000) (1,800)
Muman (11 05 | 27.0 19.0 52.5
(2, 300) , (2,800) (2,200)
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Table 20: Porceniago and Mimber of Schools Offering Greater than 1he
Nailonal Avcrage thmbor of Courses.in Aris and Himaniilos, by
Avallabliily of a Glfled-Talented Program: 1981-82

-

e __Gl400d_=.Talentod Progrom Avallab ity .
Progr am
Category Nol Avallable Availahie
Aris 29,5 47.8
(2,500)° (4,900)
liumanliiles 28,6 49.6
(2,500) (5,100)

- -

o/ Sehools rounded o 1the ncares!t hundred.




Table 21: Terceniage and Mumber of Schools Offering Crealer fhon 1he
Nallonal Averaqge Mimber of Couwrses In A bs and llmanliles, by

#/} Ferconl Black and Tercent spanlc’ In the Sludenl Body:  1961-02
Proa im e ercenl Black _ | _Pereepd_dtlspanic
Caleqory ) 10 or 10 or
0 1-9 Crealoer 0 1-9 Crealer
Nis 26.2 3 52.5 7.5 . 29.2 61.7 40,7
(2,200m)° (3,200)  (2,000) (3,300)  (3,200) (1,000)
Himani 1les 724.8 56,2 7.4 30.1 60.1 3.5

(2,100) (3,100) (2,000) (3,300) (3,200) (1,000)
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Among schools which had no students from non-Engl ish speaking homes about 25
percent offered more than the average number of courses In the arts and
humanities (see Table 22). Among schools which did have at least some stu-
dents from non-Eng!ish  speaking homes, the percent was almost twice as
large.

The percentage of schools with above asverage numbe: of offerings In the arts
and the humanities was about one-third when there were either no disadvan-
taged students enroiled In the schools or when over one-fourth of the
student body was classiflied as dlsadvantaged (see Table 23). Otherwise,
about one-half of the schools offered arts and humanities courses In excess
of the national average. |

The percentage of school§ that provided greater than the nationa| average
number of arts and humanitles courses was lowest when the percentage of
students eapected to enter college was less than or equal to one~fourth of
the graduating class. When 5| percent to 75 percent of the student body
were expected to enter college, the peroen':t of these schools that reported
large offerings In the arts and the humanities Increased to about 60. There
was no difference between the percentage of schools offering above the
national average number of courses and schools wlth 26 to 50 percent and 76
percent or more of thelr students expected to enter college (see Table 24).
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Table 22: Porcontago and Mumbor of Schools Offering Groater 1han 1he
Natlonal Averago Numbor of Courses In Aris and Humaniilcs, by
Forcent of Studénls from Hon-Cuql 1 sh Speaking Homes: . 1981.-82

A - ot it o ¢ it et wve r---—-—-—-—-... ST 4 ot - ——— . - n.an - o o - -

e e POrcent of. Studenis fr Hon-Cngl ) sh. secak Ing_liomes.

- Progrim 0 Grealer 1han 0
Category
Arits 29.8 55.6
(2,700)° (4,900)
thmani 1 ies 25,2 57.8
(2,600) (5,000)

o/ Schools rounded 10 the ncarest iy o,
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Table 23: Percontage and Humber of Schools Offerling Greater than 1ho
Hatlonal Average tmwbor of Courses In Aris and Humaniiles, by
ercent of Studenis Dlcadvanlagods  1981-62

) F.;_ _—_- l;crc‘&hmf'.:': of. 51 tucﬂl‘}l_i-s- bﬁ?ﬁﬂj cd as DI qadvan! agcd--: —
Progr om - 725 ot
Calcqory ) 1-9 10-24 Greater
Arts 28.5 53,4 47.0 30.3
(1,140) (2,800) (2,000) . (1,000)
amanliles 31,7 51,4 19.0 20.7
(1,584) (2,700) (2,100) (1,000)

4w e A—— - - . e vt S an v AE G NP A Em Er e R RN o v o T Ve P R e et S e e o A . A —— | ep e -

\

&/ Scheols rounded o Tho nearest hondred,
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Table 24:

SRR D MM GBS i o at w0 B & b em e e——n— W RN SR et e .. © eeae - - - -

Porcenlago and Humber of School Offortng Greafer 1han tha

Hallonal Aver age Humbor of Courses In Aris and Human) ies, by 4
Percent of Graduailng Cluss Expecled 1o Enfer Coltege:  1981-82°

T e e ek e S Mt e e mraps o T v amana me O ehe A et ae -

- Percent of Graduallng Clogs. Expecied fo fnter. Colleae

Pr cgr am 0 lo 25 76 10 50 51 10 75 76 1o 100

Caleqory

Aris 21.3, 8.7 57.9 36.3
(600) (3,200) (2,600) (1,200)

Human!1lns 19.7 %6.3 50,1 45.8
(700) (3,000) (2,600) (1,500)

o/

i e e m e sae e e e v e O M e emi e 4 4 % oew e gt v o vm e m awm m

These percentages wero on! Imates made by a cchool wlih respect to Ihe

1980~81 aradualing class,

L/

Schootl s rounded to tho nearocl hundr ed,
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CHAPTER 3
BlR(l.LIEN'i'S IN ARTS AND HUMANITIES AS RELATED TO SCHOOL CHARACTERISTICS

Since Information on school characteristics was avallable only for those
students who had alresdy graduated or who were still In school at the time
of the First Follow-up Survey, fransfer students were exciuded from the
snalyses reported In this chapter. The enrol Iment data reported here are
based on the HS&B transcript file and have been expanded to represent popu-
lation values. This chapter presents Information on enrol iments In arts and
humenities as related to a variety of school characteristics.

5.1 School Typa: Public. Cathollc. or Other Private

A majorlty of the students In public, Cathollic, and other private schools
enrolled In one or more arts courses at some point In thelr secondary school
careers (see Table 25). Overall, the enroliment level In the arts was sig-
niticantly higher In public schools than In Cathol Ic schools.

There were significant c(lfferences In the enroliments of publi Ic, Cathollic,
oend other private school students for four of the seven arts instructional
programs. Other private schools had a higher percentage of students enroll~-
ed In courses In dramatic arts and design (22 percent), fine arts (48.5
percent) and music (40.5 percent) In comparison with publ Ic and Cathollc
schools. Publlic schools, on the other hand, had a significantly higher en-

roliment_In crafts than did Cathol Ic schools. Almost 14 percent of the stu-

dents attending public-schools had enrolied in cra;Hs, as compared with 9
percent In Catholic schopls. The other private schools enroliment in crafts
was 18 percent.

There were .no significant differences In the overall percenteges of public
and private school students taking one or more courses In the humanities
over the span of thelr high school careers. Private schools dld, however,
have 8 higher per~entage of seniors takling philosophy and reilglon, and for-
elgn language courses than did publlic schools. Among the prlxafe school s,
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‘Table 25: Porcontago of Students Who Had Enrollod In-Arts and Humanitlos Insiructional
Progrims, by School- Type: 1981-82 :
T o ___School_Type -
. [ 4
instructional Progrum Pul Il Cathot!lc ‘ Othor Private®
S SIPN SN -
| .
i Ne 2600 V19 I 83
] L3
Arts 69.0 '64.2 71.5
Dance 2.4 2.9 2.7
Dramatic Arts and Design 17.6 9.3 22.0
Graphlics -and Commerclial Arts 2.0 0.6 0.5
Crafts 13.8 9.2 18.3
Fins Arts 36.3 29.3 48.5
Music 32.5 24.3 40,5
Creaflve Writing 7.0 9.9 5.7
Human!ties 99.9 100.0 100.0
Mulfl-Dlﬂclpllnary and Inter- 3.7 6.9 9.1
Disciplinary Studlies
Philosophy and Rellglon 2.1 36.4 24.7
Forelgn Languages 49.3 85.6 73.5
History . 91.8 87.4 99.3
Anthropology and Cu! fural 38.2 43.0 32.7
aphy
English and The Study of 9.3 98.7 100.0
Literature
Rhetor!ic and Compos!tion 43,2 44.4 44.8
Cul fural Appreclation 5.8 16.0 11.5

—

— A — o — -~

1

- —

8/ ‘Estimaies for ofther private schools may be iess accurate than those for public or Catholic
schools because of small sample slzoé and a fow rUSPONSe rafc.

h/ Students In thousands.
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" Cathollc schools had the higher percentage of fﬁelr students enrol led™in

4

both of these humanities Instructional programs. ror example, 86 percent of
the students In Cathollc schools had enrolled In forelgn |anguage as com-
pared with 73 percent of the students In other ;:rlvafe schools. Only 49
percent of the public school students had eprolled In a forelgn |anguage
course. ' ‘ '

CatholIc schools also had the highest enroliments I[n anthropology and
cul tural gsography, and In ethnic and areas studies. Sixteer. psrcent of the
students attending Cathol Ic schools took at least one course In cultural
appreciation, while less than 6 percent of the public school students did
SO.

Cathol Ic schools had the lowest enroliment In the history area. Eighty-
seven percent of the students attending this fype of school had enrolled In
a history course. Over 99 percent of the other private school students took
h.ls'rory and 92 percent of the publlic school students took this type of

cfourse.
5.2 School Size, Reglon, and Urbanlclty

There was no significant relat'onship between schoo! size and the percentage
of students taking arts courses In ganeral. Between 67 axd 70 percent of
the s*tudents Ir all schools took at least one arts course (see Tabie 26).
However, schoo! slize was related to enroliments In certaln arts programs.
Increased school slze was associsted with' a higher percentage of senlors
isking courses in dance, dramatic arts and design, graphic arts and commer-
clal arts, and crafts. In rontrast, schools with less than 1,500 students
had a higher percentage of thelr students enrolled In music than did the
| arger schoois., |

In the humanities, the percentage of students who enrolled In courses In
forelgn [anguages, anthropology an¢ cul tural geography, and rhetoric and com-
position Increased with the size of the school. Philosophy, religlion, and
history enrol Iments decreased as school size Increased. One program ares,
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Tablo 26: Percenlage of 1982 Iiigh School Sonfors Cnrolled In Arts and Humanl{lcs Insirucilonal Progrim.,
by School Size :

: . e aChoQl Slze —_ _—
Instructional B B
Proar am l.Less than 500 - 1499 1500 or More
e 200 _Students 1 _Studenls ____|___ Students
N — e 4427 L3 L 1,065
Arts 67.7 68.1 70,0
Dance 0.9 1.1 4.8
Dramatlc Arts and Deslgn 10.7 11.2 15.3
Graphic and Commercial Arl. 0.7 1.5 2.8
Crafts 11.0 11.7 17.1
Fine Arts J9.1 35.5 37.6
Mysic 36.7 "35.6 28.4
o Creative ¥riting 6.6 7.1 7.3
Humanitios 100.0 99.9 99.8
Multi-Dlsctp! inary and Inter-

Disclpl Inary Siudles 3.8 3.8 4.5
Phllosopy and Rellglon 9.7 5.4 2.8
Forelgn Languages 40.0 52.5 57.7
Hlstory 94.3 LI 92.0
Anthropology and Cul tural

Geogr aphy 34,5 37.6 41.0
English and The Study of

Literature 99, 99.4 98.9
Rhetoric and Compos!tion 35.2 42 .6 47.5
Culvural Appioclailion 8.4 4.7 8.3

85 3 e — e s
o/ Students In {housands. \
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cul tural apprecistion, had Its highest enrol Iments In schools with less than
500 student: and In those with 1,500 students or more.

The enroliment In arts differed by ragion of the country (see Table 27). In
the northern and southern reglons sma!ler percentages of students had taken
one or more arts courses during their high school careers. Regional differ-
eicces were also evident with respect to specific arts programs. Schools In
the West had the h!ghest enroliments In dance, dramatic arts and design,
crafts, and creative writing, while those In the North Central region had
the highest enrol iment in music.

Student enrolliments in the various humanities programs also varied by re-
gion. Schools in the South had the lowest percentage of their students
enrolled In philosophy and rellglon, anthropology and cul tural geography,
and cultural appreclation courses. Schools In the South, along with north=
err. schools, had relatively low enroliments in mul ti=discipl inary and inter~
discipl inary courses, and In rhetoric and composition.

Schools in urban, suburban, and rural envircnments differed in terms of the
percentage of tnelr students who enrolled In certaln arts and humanities
courses (see Table 28). In general, a righer percentage of the students who
éffended an urban school enrolied in an arts cour-e at some point In thelr
high schoo! career. Urban school students were also more |lkely to have en-
rolled In a fine arts course thar thelr suburban and rural counterparts.
Rural students, on the other hand, were least ilkely to have been exposed to
dance, dramatic arts and design, &and crafts.

Rural students were als. least |ikely to have enrolled in a foreign | anguage
course. Only 40 percent of these students had enrolled In foreign |anguage
instruction as compéred with 56 percent of the urban students and 59 percent
of the suburben students. Both rural and urban schools had a lower percen-
tage of their students enrolled in antnropoiogy end cultural geography, and
rhetoric and composition than did suburban schools. Suburban schools had
t+he lowest history enrolliments.
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Table 27: Porcontage of Students Who Had Enrolled In Arts and Humaniiles Insiructional Programs,
by Roglon: 1981-82

Reglon
Instructional Program Nortl) L Soufh North Central West
N= 003° 890 __ 820 463
Arts 65.6 62.1 73.2 77.9
Dance . 1.5 1.8 5.9
Dramatic Aris and Dosign 11.4 8.4 13.6 20.9
Graphic and Commorclal Arts 2.3 1.3 2.0 2.1
Crafts 11.3 7.7 15.0 25.7
- Fine Arts 36.7 34.3 39.1 37.8
Music 31.3 28.8 37.2 30.5
Croative Hrlflng 5.2 4.1 8.8 12.7
Human!tlos , 99.7 100.0 100.0 99.7
Mul ti-Disclpl Inary ond Inter~
RlisclplInary Studles 3.7 2.4 4.5 7.0
Philosopy cnd Rellglon 6.8 2.4 5.9 6.4
Forolgn Languagos ‘ 67.8 43.6 45.9 9.0
History 81.2 94.9 94.8 95.6
Anthropology and Cul tural
Ceography 57.8 28.6 34.4 43.0
EnglIsh and The Study of
Literature * 99.0 99.4 . 99.6 98.9
Rhetoric and Compos!tion 31.8 29.4 59.0 56.0
Cultural Approclation 10.3 3.7 6.8 6.4

" 8/ Students In thousands.




Table 28: Percentage of Students Who llad Enrol led In Arts and llumanitles Instructlonal Programs,
by Urbanicity of Schcol: 1981-82 ' i

—...Urbanicity of Schoo
Instructional Program . : Ur_bag - Suburban Rural
N 282 U P\ 1. 899

Arts 73.9 68.1 66.5
Dance 3.3 3.3 0.5
Dramatic Arts and Do Ign 14,2 14.6 8.5
Graphic and Commerclal Arts 2.7 1.8 1.4
Crafts 14.7 15.0 10.7
Fine Arts 43.9 35.1 35,1
Music 33.4 29.5 " 35.5
Creative Writing 6.6 7.5 6.9
Humanlties 100.0 99.8 100.0
Mul11-Disclipl Inary and Inter-

DIsclpl inary Stvdles 2.8 5.6 2.5
Phllosopy and Rellgion 4.5 6.8 2.8
forelgn Languagos 56.4 58.8 40,1
‘History 94.0 89.5 93.7
Anthropology and Cul tural
~ Geography 36.7 40.9 35.3
Engl Ish and The Study of

Literaiure 99.0 99.2 99.7
Rhetoric and Composition 40.2 45 .4 42.0
Cul tural Appreclation 9.4 7.0 4.3

- —— - - ep tuma on

a/ Students In thousands. 8Y
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5.3

Schools with a high percentage of students in an academic (col lege prepara-
tory) program, as expected, had a higher percentage of students enrolled In
human!ties courses. The snalogous relationship with respect to arts courses
and plecement In an academic program was not clear. Findings pertalning to
academic program participation and arts and humanities enrol Iments are pre~
sented In Table 29.

Students in schools where between 34 and 66 percent of the students weré In
an academic program were less |lkely to have enrolled In a8 course In dance
than were sﬁaden?s who attended schools with a higher percentage of academic
students. These latter students were more Ilkely to enroil in dramatic arts
and design courses than were students from schools with less than 34 per cent
of the students classified as col lege preparatory.

Enroliment in forelgn language courses Increased with the percentage of
students In an academic program. In low academic placement schools (0-33
percent) 42 percent of the students snrolled In forelgn language courses.
Fifty-twc percent of the students who attended schools with between 34 to 66
percent of the student body In an academic program studied foreign
languages. Where academic program participation was 67 percent or higher,
74 percent of the students enrolled In a foreign language course.

Enroliment In the courses !isted under the grouping "cultural appreclation”
was highest where 67 percent or more of the students were in an academic
program. Rhetoric and composition course enrol lmenfs were higher whan aca~ '
demic program participation was between 34 and 66 percent.

5.4 Avallsbility of a Gifted-Talented Program

As can be seen in Table 30, there 's no strong relationship between the size
of arts enroliment and the avallabil Ity In the school of a program for gift-
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Table 29: Porcentage of Students Who had Eprolled In Arts and Humanltles instructlonal Programs,
by Percent of Studonts in an Academic High School Program: 1981-82

PercanQL_mmcnjﬁ_J.rLAgadmlsJﬂgn_sgm_Enmm_—
Instructional :
Program e e 0 to 33 34 10 66 67 or greater
_N: Lomd 1L 539
Arts 6R.7 69.3 68.0
- Dance 2.1 1.9 4,6
Dr ematic Arts and Design 10.5 13.5 14.5
Graphic and Commerclal Arts 2.2 1.8 1.4
Oratts 13.5 13.9 12.7
Fino Arts 8.9 35.5 37.4
Music 50.6 33.3 , 32.9
"Creative Writing 7.1 7.5 6.1
Humanltles 9.8 99.9 99.9
Mul +1-Discipl Inary and inter-
~ Disciplinary Studles 2.7 4.8 5.6
Pt 1losopy and Reilgion 2.1 5.0 14.3
forelgn Languaces 1.5 52.4 73.6
History 93.% 90.6 90.6
Anthropology and Culiural
Geogr aphy LY B 40.5 39.0
Engt Ish and The Study of '
L 1terature 99.% 99.4 99.4
Rhetoric and Composition 39.8 47.3 40.1
Cul tural Apprecistion 5.3 5.2 10.9

8/ Students In thousands.
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Table 30: Porcenfage of Studonis Who Had Enrol lcd In Arts and lumanl{los Instructlional Programs,
by Avellablliity of a Gifted-Talented Progrem: 1981-82 ‘

*

——— At bt e -~

v —— GClftad-Talented Program.
Instructional Program NQLQLIQS&:-Q Of fared
N -939 1,839
Arts 70.1 67.9
Dance 1.1 3.1
Dramaiic Arts and Deslign 11.6 13.3
Graphlc and Commerclal Arts 1.5 1.8 -
Crafts 11.6 14.7
Fino Arts 39.9 35.1
Muslc 35.0 30.8
Crcative Wrliting 1.8 6.7
Humanl{les 99.9 99.9
Mul +1-Disclpl Inary and Inter-

DiscliplInary Studles 3.1 4.6
Philosopy and Rellglon 5.1 4.8
Forelgn Lanquages 44,7 56.7
History 94.9 9.0
Anthropology and Cul turai

Geogr aphy 31.5 A1.8
English and The Study of

I.LH{eraiure - 99,7 69,1
Rhetoric and Composition 46.4 41.7
Cultural Appreclation 5.1 6.9

8/ Students In thousands.




od and talented students. Small differences beiween these 1wo classif ica~
tions of schools are evident with respect to crafts, fine arts, and music.
Fine arts and music enrol iments were fower but crafts enrol iments were high—
er In schools with this type of program.

With respect to the humanities, the presence of a gifted ang talented
program was assoclated with higher enroliments in foreign flanguages and
anthropology but with lower enroliments In history, and rhetoric and
compos] tion,

5.5 Student Body Composition

..\\
Enrol Iment levels In the arts and humenities were compared by selected
characteristics of the schools! student bodles Including: percent bl ack,
percent Hispanic, percent dlsadvantaged, and others. The flindings of these
analyses are presented In Tables 31 through 33.

Schools with no black students and those with greater than 9 percent of
thelr student populations composed of black students had a | ower percentage
of thelr students enrolled .In dramatic arts and design than did schools with
between 1 and 9 percent black student body members. Schools with 2 higher
percentage of black students (10 percent or.more) also had the lowest en-
rol Iments In music and crafts. '

In schools where the percent biack was between 1 and 9, certain humanities
courses had higher enroliments than was the case when schools had a percent
black above or below this renge. This was true with respect to multi-discl-
pl lnary and Iater-disciplinary studies, philosophy and relligion, and foreign
languages. Enroliment In rhetoric and composition was highest when the per-
cent black was zero and |owest when the percent black was 10 or higher.

Schools with no Hispanic sfudehfs had & lower percentage of students en-
rolled In the arts fhan did schools with some Hispanic students. Schools
with no Hlépenlc students also had a |ower percentage of students enrolied
In dance and crafts as compared with schoois with 10 percent or more Hispan-
Ic students. In comparison with those schools with 10 percent or hligher
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Tablo *1: ' Parcentago of Studonts Who Htad Emollod In Arts and ‘tumant 11es Instructional Pi..yrums, by Porcont
Black and Percont Hispanic In tho Student Body: 1981-02 .

— — e et e = e — _— e e et o =
: b - —-— Percent. Black —- .---Percent Hispanfe . __ ___
Instructional Progrum 0 1-9 . 10 or 0 1-9 10 or
e | e |__ Greator - SIS Greater
S | .~ S0 0038 90 1,308 1,069 | 2008
Arts ' 69.6 69.4 67.5 66.6 70.8 70.8
Dance 2.3 2.5 2.6 1.6 2.7 5.0
Drimatic Arts and Design 12.2 14.3 1.5 10.4 15.1 14.6
Graphlc and Commnrclal Arts 2.0 1.4 2.6 1.2 2.2 3.7
Craf ts 13.5 15.1 12,2 11.3 15.0 17.0
Filne Arts 36.6 35.2 38.2 35.7 36.9 38.8
Music 34,5 32.2 30.4 34.7 30.9 27.9
Creative Writing e.o 7.7 5.9 6.5 8.2 7.2
o Humani ties 100.0 99.8 99.9 99.9 100.0 99.5
o Mul1l-Disclplinary and Inter-

DiscliplInary Siudles 3.3 5.9 2.8 2.9 5.6 3.8
Philosophy and Rellgion 3.8 1.7 3.4 3.6 6.8 5.9
Forelgn Languages 43.9 59.6 51.9 44.7 58.7 60.3
History 91.8 2.1 93.% 90.0 92.3 96.3
Anthropology and Cul tural

Gooqrarty 39.7 39.6 35.4 39.3 38.0 35.0
Engl Ish and The Study of

Li{erature 99.9 99.2 98.9 99.4 99.6 98.1
Rhetoric and Composition 49.8 42.6 37.5 40,1 48.0 41,1
Culiural Appreclation 5.2 6.8 7.7 4.5 8.3 9.0

- - TN D MR 8 PR amh B A S0 ear AP P ke wu AT N A e W e B A A - r———y D (D at M g TE ah o e i b a ok b
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Hispanic enrol iments, & higher percentage of the students In schools with no
Hispanic students were enrolled In music courses.

Schoois with no Hlspahlc students also had lower enroliments In most of the
humanities Instructional programs. The percentage of students who had taken
one or more Gourses In rhetoric and composition was lowest In schools with
no Hispanic student body members an In those schools with 10 percenf or
more of the sf,udenf body of Hispaulc origin.

‘ l
o |
By and larg"q,' enrol iment rates In the arts and humanities were not related
to . the parcﬁrraga of stucents from non-tEngllish speaking homes (see Table
32). Excepﬂbns were dramatic arts and design, and crafts, which had higher
enrol Iments when there were at iesst some students from non-Engl Ish speaking

homes. The reverse pattern heid for music. With respect to humenlities, two

_-programs showed higher enroliments when there were some sfuﬁenf§ from non-~

Engl Ish speaklng homes. These were forelgn i1anguages and cuf tural “epprecia-
tion. ' 1,,
S

In general, arts enroliments were not strongly related to the peroé\’r'age of
the siudent body classitied as disadvantaged (see Table 33). Theke was a
tendency for enrol Iments In dramatic arts and design courses to be lawer In
schools with 25 percent or more students classifled as dfsadvantaged. With
respect to the humanitias, enroliments In philosophy and rellgion, aind in
forelgn languages 'rended to be highest In schools with no dlsadvanfageq sfu-

dents.

.~

5.6 W@MM

The percentage of a_school's students that expected to enter college was not
strongly related fo fhe peroonfaga ot  tudents who: took at least a siagle
course In the arts, I-bvever, fﬁ-ls sihw characterisiic was related to the
enroliment In one arts Instructional progrem. Schools where the college-
going rate was 75 percent or more had 8 higher percentage of students who
had studled dramatic arts and design than did schools with less than 51 pe;'-

cent of their students expected to gu to college (see Table 34),
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'BEST COPY AVAILABLE

Table 32: Porcentage of Sludents Who Had wnrollod In Arts and Humanl Hos Instructlonal Programs, by the
Porcent of Studonts from Mon-Lngllsh Spoakkng Homes:  1981-07

T T IS P Mmer et s o et e e St r Mt e W e T e T et et m B e P o A ot ot —ror e ot . om v wrone O B ow e m—— i - o ———— T ol ottt e o et et v

e - Porceni. of Sludends from Nen-Cngllish Spcohing Homos

Instruction  ‘rogram e e @ | .. Greater. than 0 N

- SRRSO SRRRU | N AU P LTI RSB JY-C7) A
Arts 67.0 69.7
Dance 1.2 3.4
Drimailc Arte and Deslgn 10.4 14,2
Graphlc and Commorcial Arts 1.5 2.2
Craf ts 10.9 15.3
Fine Arts 36,1 36.9
Music 34.% 30,3
Creative ¥ri1ing 1.7 1.3
o Humanltlos 100.0 99.8

Mul ti-Disclplinary and Inter-

Disclplinary Studlos 3.3 4.6
Phi{osopy and Rellqglon 3.9 6.0
Forolgn Languages 44 .1 58.4
ilistory . 92.2 91.4
Anthropology and Cul tural -

Gaogr aphy 30.7 39.8
Engl Ish and The Study of

Literature 99.4 99.2
Rhetorlc and Compoas!tlon 11.0 44.6
Cultural Approcliation 5.1 7.6

7
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Table 33: Percontago of Sludents Who Hlad Emiollod In Aris and Human! 11cs Instruct Tonal Programs, by

Porconl of Students Dicadvantaged:

O N Bt G W 8 B o NS P P Pt o SF ot v mw m—a— A v o W .- -

Instructlional Progrum

T o ¢ e v W v W 4k MM me s e ar W s e w b ow  m

Arts

Dance

Dramaiic Arts and Deslgn
Graphic and Commcrclal Arts
Crafis

Fino Arts

Music

Creative Writing

Humanitlies

Mul11-Disclipl Inary ond Infer-

Di<ciplinary Siudlics
Philosopy and Religlon
Foreign Languagos
Hictory
Anthropology and Cul fur:al

Ceography
Engl Ish and The Study of

Liferature .
Rhelew ic and Compostilon
Culiural Appreclotion

S T b dn i Be b ek At G md At i ow wh ad A ap v ae -

g/ Studenie In thousands.
Q
ERIC

A ruiToxt provided by ER

10681-62

et e e e PEECRPE Of . Student . D sadyaniaged —— et e
._____“-O.a_-__ e X0 1024 ___|.._._Greater_than 25 ___
N T L L DT B e T sa

69.9 "70.1 69.8 65.6

3.1 2.7 1.6 3.2

13.9 14.2 12.9 9.3

’.5 ) ?15 I.ﬂ '08

15,1 15.1 13.0 11.0

35,9 37.9 3%.7 38.1

35.9 31.9 33.6 28,3

8.9 7.8 7.3 5.7

09,9 100,0 09,7 100.0

7.3 4.7 3.5 1.7

16.0 4.6 3.4 1.4

62.5 55.0 51.0 43,27

a3.6 20.1 1.3 94,0

36.4 37.4 39,2 38.7

29.5% 99.8 8.6 9.4

44,2 51.0 43,0 34.9

7.0 6.9 4.7 8.0

e 4w e & e s e = e o o em e s 8 . e



BEST COPY AVAILABLE -

Table %4: Pereenlage of Students ¥ho Had Cowol 1ed In Mts ard HHmanl iles Ins
by Percont of Graduales Crpecled to Tl Culloq-:
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The Iink between Instructional progrem enroliments and the percentage of
graduates going to coliege was s'tronw with regard to the huwanitlies. En-
rol iments In the cour sos grouped to form the multi~disciplinary and Inter-
disciplinary studies proya and In the courses Included under cultural
spprecistion were higher In schools where 75 percent or more of the gradu-
stes were expected to enter college. Forelgn language enrol Iment clalmed 82

porcent of the students in the former type of school as compared wlith

between. 37 and 44 percent of the students In the latter type of school.

RhetorIc and composition had the lowest enrol ment when |ess than 26 percent
of s students were expected to continue on to college. Twenty-nine per-
cent ot the students In such schools enrolled In courses In this Instruc-
tional program, whilo over 40 percent of the students in schools with higher
college placement rates enrolled In at least one course from the humanitles
area.
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CHAPTER 6
OHMRACTERISTICS OF ARTS AND HUMANITIES CONCENTRATORS

This chapter Is concerned primarily with a description of the characteris-

-tics of those students who oconcentrated In the arts and those who concen-

tfrated in the humanities. The first few pages address certain more general
questions regarding student perflcfpaﬂon in the arts and humanitles.
Overall, this chapter Is organized around the fol lowing questions which were
developed In consul tation with the Arts and Humanities Advisory Panel.

o What are the numbers and types of arts and humanities
courses taken most frequentiy?

® At what point .in high school Is course work In these
areas most prevalent?

e What Is the average number of credits earned in the arts
and In the humanities? What Is the ratio of arts end

humanities credits to all credits earned during a
student's high school career? How do these values
compare with ttose far mathematics and science?

@ What is the average number of credits earned In the arts,
humanities, mathematics, and sclence by students. n
college preparatory, general, and vocational programs?

o What Is the number and percentsge of secondary school
students who concentrute in the arts and the humanities?

Do students who concentrate in the erts or the humanities
take courses predominately In one subject area, o do
they take courses in different subject areeas?

¢ How do the grades earmned In arts and humanities courses
compare with the grades earned In other courses? In par-
ticular, how do they compare with mathamatics and sclence
course grades?
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o How do arts and humanities concentrators compare wlth
other students on tests of cognltive ablilty?

e In what types of extracurricular activities do arts and
humanities concéntrators participate? ]

¥

® Whet are the soclo-demographic characteristics of arts
and humanitles concentrators? How do they compare wlth
other types of students?

e Do arts and hménlﬂes concénfrafcrs spend more time on
homework? At outside jobs? Watching TV?

® Whet sre the Immediate »:2 long-range educational plans
of arts and humanities concentrators? What Is the lowest
level of education that they would be satisfled with?

® Wnat are the occupetionsal plans and aspirations of arts
and hunanities concentrators?

® How do the socio-demographic characteristics of arts and
humanities concentrators who plan to go to college com-
pare with those who do not Intend to go? What type of
high school programs do these students participate In?

6.1

On the average, students earned abduf 6 percent of thelr total high school
credits In the erts, 11. percent in mathematics, and 9 percent In sclence.
Approximetely one~third of thelr credits were earned In the humanities (see
Table 35). |

The number of credits earnsd In the arts and humanities was compared “w ! th
the number esrned in methemetics and sclence. For each credit eerned In
mathematics, students earned .58 credit In_the arts and for each credlt
earned In sclence, they esrned .74 credit In art.
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Tuble 35: Ratlo of Credils Earnod In Arts and Himanlilos' lo ;
Mathematlcs Crodlts, Scionco Croadils qmd Tolal .
CCrodiis: 1981-07

- ~Lrearam _Category,
Program [
—Lalggory | _Mathematlos L 3clenco__|__Totyl Credits__
Arts T .74 ‘- 06
Himanl1ilos 2.76 3.99 -3
Mathematlcs | ———— ———— A1
Sclence - ——— .09
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The differential between the credits ssrned In the humanities and those
earned In mathematics and sclence was larger. About three humanities
credits were esrned for ‘each mathematics credit. Four credits In ﬂtg
hunanities vere esrned for each credit earned In the sciences.

Overall, students who perticl pated In the relevant program earned about two
credits In the arts and six and om=~half credits In the humanities over
their high school careers (see Table 36). About two and one-half credits
were a8l so earned In mathematics and two credi ts were earned I n science.

Students, whether Ina general, academlc, or vocaﬂonal high school progrem,
esrned about the same number of credlfs In the arts. Academic students
earned aimost two credits more In the humanities than did general education
students and over two humanities credits more than did vocaﬂonal educat! on
students,

Table 37, presents the number of credits esrned In the different arts and
hunanities Instructional programs by grade lev.i. From the percentages
presented In this table, It Is possibie to determine at what point In

students! hlga schoo! careers %arious types of subjec*ts are llkely to be
studled.

For arts as & whole, the percentage of credits earned In each%*o( the four
years of high school Is falrly constant. However, certeln types of courses
ere more |lkely to be taken In the later yeers of high school. For exampls,
one-third of the credits In dramatic arts and design courses were earned by
eleventh and iwel fth grade students, while only 12 paircent of the dramatic
erts and design credits were esrned In the ninth grade. A simller pattern
wes found far crsoative writing. Music credits remalned falrly stabie over
the four-year perlod.

The total number of credits earned In the humanities dropped off notlcesbly
during the last year of hlm school. The |argest declines In subject asres
credits durlng the last yeer of high school were assoclsted with forelgn
languages, history, end anthropology and cultural gesography. Credits In
history reached thelr peak during the Junior yeer. Cultural appreclation
and muiti-discipliinary and Inter-disciplinary studies program credits
increased durling the senior yeer.
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Teble 36: Average ftumber of Credits Earned In the Arees of Arts, Humenitles, Mathemetics and Science, by High *

School Frogram. 1981-82

brea ~High Scheol Program *
Ceneral Acedemic Yocational _ALL Students
Arts | 2.1 2.1 1.7 2.0 .
Humeni ties 6.0 7.7 5.6 6.5 )
Mz thematics - 2.1 3.1 1.6 2.4
. ’”
Sclence 1.7 2.7 1.5 2,0

8/ These figures represent the averace number of credits eerned ln each ¢rea for only those students who fook

one or mcre courses In the aree,
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6.2 Student Coocentratign

Using the definitions of student concentration in the arts, humeni+ies,
mathematics, and science presented in Chapter 2, HSEB transcript date were
ommined to determine the percontage and number of student concentrators in
each of these subjJect sress. The resuits of this amalysis are shown In
Tabie 38. |

About 13 percent of the students surveyed in 1982 had concentrated in the
arts during thelir secondary school careers. Thus, approximately 432,000
students were arts concentrators, having earned more than three credits in
one or more of the arts Instructional programs.

Seventeen percent of the 1982 high school seniars earned sufficlent credits
in the humanities to be classified as humanities concentrators. There were
over one~-half milllon humanities concentrators among the 3,265,000 students t.
surveyed In 1982,

in contrast to arts and humanities concentrators, 277,000 students (8.5
percent) concentrated In mathematics. The number of students concentrat!ng
in science totaled 306,000 (9.5 percent).

Table 39 presents the findings of an analysis directed towards Identifying
the extent to which students concentrating In one study area also concen-
tfrated In another area. Nearly 16 percent of the arts concentrators also
met the requirements of humanities roncentration. A lower percentage of the
orts concentrators met the requirements for being defined as a concentrator
In mathematics (7.6 percent) or science (8.6 percent).

Twelve percent of the students defined as humani ties concentrators were al so
def ined as arts concentrators. A higher percentage of the humanities
concentrators were mathematics (20.9 percent) or science (20 percent)
concentrators than were arts concentrators.

About 12 percent of the mathematics and sclence concentrators also concen-
trated In the arts. Forty-two percent of the mathematics concentrators ful-
til1ed the definition of a humanities concentrator and 36 percent of the
science concentrators also concentrated In the humanities.
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Tabie 38: Percentece end Number (Thousends) of Students Concen-
trating In the Arts, Humani ties, Mathemetics, and
Sclences: 1981-82

Area of Concentration

Percent N
Arts : 13.2 432
H-=anlties 16 .9 552
Vathematics .5 277
Sciences 9.4 306
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Table 39: Porcenfeoe and Number (Thcusands) of Students Concentrating In the Arts,
Humani ties, Mathematics, and Sciences, Who Also Concentrzted in Another of

These Arees: 1981-82

Addi tional , ~ Aregz of Copcentration
Aea of
Concentraticn Arts Humenitles Mz themetics Sclence
Arts - ——— 12.3 ' 11.8 12,1
' ( 68) ( 35 ( 37)
Humanl ties 15.7 — | VTR A 36.1
( 68) ( 116) ¢ 111)
Mathemetics 7.6 ‘ 20.9 ——— . 42.6
- ) « 33) ( 116) . ( 150)
» Sclence . 8.6 20.0 7.6 - -—ee
© . ( 37 ( 111) T 130) : - &




In addition to classifying students In terms of the intensity ot their par-
ticipation, as: was done when def ining concentrators, the diversity of thelr
perticipation In the arts snd the humanities was examined. Diyersity
relates to the number of different Instructional progrms In uhlch students -
‘earned credit (see Table 40).

Forty-cne percent of all students earned thelr erts credits In a single
~Instructional program.  Nineteen percent studled In two instructionsl
progras. while 6 percent studlied In ﬂ\m Instructional programs.,

Among the erts concentrators, about 38 percent earned all thelir arts credits
In one Instructional program, while 37 percent earned all their arts credits

In fwo programs. Nineteen percent studieu In three programs, while 6 per-

cent studled In four or more programs.

“Study in the humanities was more diverse both for humenities concentrators
and for students es p whole then for other types of concenfrators. Nesrly
63 percent of all students earned their humanities credits In three to four
different progras. Twenty-one percent esrned all thelr humanities credits
in two lnsfrucflonal programs, 13 percent In five or more programs, and only
2 percent in 8 single program, . ©

~ Elghty-seven percent of the humanities concentrators earned credits In three
to tive different Instructional progrems. The larg'osf percentage of humanli~
tles students (39.6 percent) earned thelr credits In four different areas of
study. Only 4 percent of the humanities concentrators earned eli their
credits In two Instructional programs, while 9 percent earned credits In six
or more areas. '

A sorlos of analyses identifled the cherscteristics of students who concen~
trated in the arts and those who concentrated In the human!*les durlng high
school. The analyns focus-q on various measures of student achlevement and

u—/
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Table 40: Porcenteges of Arts and Humanities Concentratcrs end of All Students Who -
. Eerned Credits In Sreciflied Numbers of Instructional Progrems
tumber of
instructional
Froorams in Which Arts Humenl ties Ft1 Students
mnm_u.ete_i.rnﬂﬂ fa.n::n_cai_o_s Loncertrators
© Pris - (= 432)° (= 3,:57)"\
0 0.0 33.5
1 38.1 20.6 \
2 36.7 '9.0 - o
3 19,1 5.7
4 , 5.1 'l'
5 . 0.9 0.2
6 cr "'Ore c.' 0.0
& Humanities ' (N= 552) (N= 3,268)
-0 ‘ 0.0 0.9
’ - 0.0 ‘09
2 4.3 «1.5
3 23.3 33.9 °
4 i 39.6. 28.8
P - 25.5 -10.6
6 ' 8.1 2.0
7 cr More | | 1.2 0.3
{ ' &
8/ Students In thousands. f 114 7;»
1
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student activities. Also examined were the social background characteris~
tics of arts end humanities concentrators and thelr post-graduetion plens
and asplrations. _ | » |

6.4.1 Average Grades In Arts and Humanities Courses

Table 41 presents the percentage of students earning different letter
grades In erts and humanitles courses. The table-presents for comparison
purposes the grades of students In mathematics and sclence courses.

About 61 percent of 'l'he students had a B or beﬁer grade averagse In the erts
courses In.which they had enrolled. In contrast, 26 percent of the students
averaged @ B or better In humenities courses. The percentage of students
earning ‘@ B or higher s&verage In mathematics (26.7 percent) wa= slgnlfl-
cantly lower than In the arts. The same was true for science (32 per‘oenf{,\
Eighteen percent of students averaged an A In the arts courses they had
enrolled In as compared with 1 percent for humanities courses, 3 percent for
mathematics courses, and 4 percent for sclence cour ses. -
Table 42 smartzes the overal|l grade averagas of arts, humanities, mathema- .
tics, . and sclence concentrators. A higher percentege of the mathematics:
(69.6 percent) and sclence (66.8 percent) concentrators had an overal grndy
average of B or higher than elther concentretors In the ar.s (41 percent) or
humanities " (41.9 percent). However, @ significantly higher percentage of
both erts and humanitles concentrators hed a B grade average or above as

compared ulfh the general student population (28.6 percent),

6.4.2 The "Ney Basics”

The Nationae! Commission on Excellence in Educetion recommended that all high -
school gradustes ta e a minimum of four yearé of Engilsh, three years of
mathematics, three years of sclence, fwo years of socisl studies, end one-
hal f year of computer sclence. For those with plans to attend coilege, the
Commission aiso recommended two years of foreign |anguage. These courses are

referred to by the Cammission as the. "New Basics."™

»

23/ Naﬂoml mrssfon on Excel lence ln Education, A Natlon at Blsk: Ihn
J.mm.lﬂ.tt Wm p.24.
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Teble 42: Overall Grede Averages of Stucdents by Ares of Concentration: 1981-82 -

Overal | . ‘ ' Area of Concentration <
Grade .
Avereage ' Prts Humznl tles Mathomatics . Sclence Al 1 Students

A | 0.4 0.4 1.1 1.2 0.3
A- 15.5 17.5 . 36.3. 32.5 , ¢.9
B 25.1 24.0 2.2 3341 18.4 , ~
B - 28,7 25.6 22.9 34 26.8 |
& ¢ 22.5 22.0 6.0 8.6 7.7
c- " 7.5 9.0 1.5. 1.3 14.6
) 0.5 1.5 0.0. 0.0 2.4
D- 0.0 0.0 ,_ 0.0 0.0 0.0
F 0.0 0.0 0.0 0.0 0.0
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Table 43 presents the percentages of arts, “humanities, nfhmﬁu. and
science concentrators who met these requirements. About 6 percent of the .
arts and 19 percent of the- humanities concentrators met all bet the forelgn

. language requirement. The percentages of arts, humanities, mothematics, and

science mnfrafa's who met these requiresents differed slmlflunﬂy.z‘
When the forelign lmguago requirement was lncludad, 14 percent of the human-
Ities concentrators met the bésic requirements, The percentage of the arts
concentrators meeting thess rcqulr-enfs was only 3 percent.

- -

Table 44 presents the percentages of students mesting the "New Basics"

- requirements (excluding foreign language) who had taken different types of

arts and humanities courses. Students who met the requirements were |ess
Ilkely to have teken an arts course during thelr high school career than
students who had not met the requirements. Among the arts Instructional
programs, studentz who met the requirements were less |lkely to have
enwolled In fine arts and crafts. |

With respect to the humanitles, students who met the requirements of the
*New Bacics” were also less |lkely to have taken certaln courses. Speclific-
ally, » iower percentage of these students took courses In rhétoric and com-
position and anthropology and cul tural geography.

6.4.3 Cognitive Test Scores

As pert of the 1980 HSSB Base Year Survey and the 1982 Flrst Follow-up
Survey, students were administered cognitive tests In reading, vocabulary
and mathematics. The sversge of the three stendsrdized scores were grouped
by' quantiles, refiecting whether a student's average score fell In the
lowest, second, third, or highest quertiie of the distribution of sil stu-
dont scoros for ﬂne purposes of this amlysls.z"’

24/ The Computer Sclence requirement was deletec because O few of the

students had the opportunity to earn computer science credit.

25/ Test scores were standardized so that the welghted distribution of scores
would have a mean of 30 and a standard devietion of 10. For more inform=
ation oncthe tests and the composite scale used here see Schaol and

m mmmmmu Elle User's
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Students who concentreted In the humsnities performed somewhst better on
these tests than did arts concenfrators, end both arts and humanities
concentrators had higher mean scores than did the total student population
(see Table 45). While about one-third of the arts concentrators scored In
fhe' highest quentile, over ore-half of the humanities concentrators did so.

6.4.4 Extra-Curricular Actlvitles

HSSB students were asked to respond to & serles of I[tems concerning thelr
participation In various extra-curriculsr sctivities (see Table 46). As
compared with the total secondary ghool popul ation, a higher percentage of
both arts and humanities concentrators perticipated In debating and drama,
honorary clubs, school subject-matter clubs, and student council/govern-
ment. Arts concentrators and humanities concentrators were also more |lkely
+o be Involved In the production of a school newspaper or yearboék. '

Arts concentrators participated more In youth community organizations and In
church activities and yéufh groups than did the general population of
students. Al so, students cbncohfraﬂng in the arts participated more In art-
related sctivities such as band/orchestra, chorus, end dance. In all of
these activities, the participation of humanities concentrators more closely
resembli ed that of the general student population. |

Humanities concentrators particlpated more often than arts concentrators In
honorary clubs end In the production of & school newspaper o yearbook.
They were also more |ikely to be Involved in varsity sports and athletics.

6.4.5 Sex, Socloceconomlc Status and Race/Ethnlcity

Differences by sex In the percentsge of students who concentrated In the

. arts, hmanlﬂes.lnafﬁaaﬂcs'a- sclence were not |large. Differences
. related to race/ethniclity and socliosconomic “status, however, were much’

larger (see Table 47).

A . -

There was a siight tendency for more females than males to be Involved In

the arts ard the humenities, and for more males than femsles to concentratc

In sclence. Students from high SES famliles were sbout one and one-half

]
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i;TaMe 4%: Percentece end Nuwber (Theusands) of Students Whose Oomposi te iecebutary, Vorbdel, ematics Test Scores Fetl iInto

the Lcwes?, Second, Thire, emd Highest Juartiles, by Arez of Concentration: 1981-82 T~ .
Test Sccre ‘ s e e e e — AP L Qt_Corgantraticn - At
—artie iy e e e e e e AL e e e ERAMT RS Stuconts
Lewest Cuertite 12.9 8.4 2.5
( 2 ( 45; ¢ 607)
Second Cuertile 25.4 6.7 4.1
« 94) ( &6) (€ 715)
Third Quertite 7. 23.? .3
( 109} (i ( 37%)
Highest Quartiile X%.6 51.2 29.1
( 143) ( &*4) { 85%)
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BEST COPY AVAILAGLE

Yedie 46: Percentage and Number (Thcusands) of Students who Hadg Participated in Scecified Extra~-Curricular Activities,

< by Area of Concentfrstion: 1381-52 o _ sy
' , Arex of Congeasret’on - : At ‘
Extre-Curricular Activities R . | st WS e NI ties Stugaents
e Poreeny i e e Oerqens : b | Percent - LV
. : s
Yarsty Athletics 20.2 125 | 39.% 2 34.6 1,099 ' ,
Cthar Athietic Tesms 40,3 166 48,2 253 40.6 1,253
Cheerleacing, Pep Club s £ 13,3 12 5.7 a6 . ‘
Petarirg cr Ofend | 24.9 1ch KK e 12.9 L : o
Eanc cr Crenestre ' a.7 19, | 12.7 - 67 1.2 az8 |
Cherus or Canc. : 4. 179 1.2 121 138 523
Heoty Clubs 8.5 e 19.2 101 19.2 8
Honcrars Clubs : - 2.2 £6 et 133 16,1 ®n - il
@ Scocor ‘ievspaper/Yesrtoos 21.6 £9 ;8. 149 17.9 Y
s.-.ni;ol Subject-‘latter Clubs 9 100 7.9 147 20.8 R 31
S?u‘“nf Council/Ccvernment : o I} 54 1.0 ‘_|g| 16.1 @88 " _}
‘vocénonal tducztion Clcts - 18.7 _ 77 o 12.3 - R 3.8 : 716
Youth Cormuridy Orgenize-icns 1.8 - &7 : !9.f -0 101 16.5 499 _ *:
'Omrc't Activities/Youth Growos . 418 157 .o 6.8 e 6.4 1,100
Junicr Achievement : 6.0 25 ' 5.2 27 - .6 e O %
Service cnmiwm Service 18.8 77 ‘- 2.6 119 9.7 418 ‘
Activitles .- o —_— _
Sercrities/Fraternities . Zea g o -d5 14 , - 2.9 79
. - ' _ ‘ - .

.
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Teble 47 Permfogn and m-ber tThmsam! of Swawgm muMMaﬂcs. and Sclence.

- bv Sax,' Soclceccnomic sum. anc Rece/Ethnict tys wst-ez
Aree cof o Sex —_Sociceconealc Status ‘ Eace/Sthalcity )
Cor.centration Male Female tow Micdle Hi gh white Black Hispanic/Other
Arts - 10,7 16.2 .1 N ' ' '
: , . ! . n, | Ty, 6.3 . 18,7 X ‘
. ¢ 167) ( 243) « 7 ( vy (1.9 ( 349) B:m ('25:: - - -
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¢ 2479 ¢ 2e0) ¢ g (oo (2% C a0 A e
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’ﬂmmd two and ‘one=hal f ﬂm wore thy 10 conconfrm in the arts and |

ln-anlﬂu. mpuﬂvgly. then were low mlmtc stotus sfmnn.m The
difference wes more pronounced tor uﬂsmﬂq and sclence sﬁrc students

. were sbout six times as (lkely fo be concentrstors [f. ﬂwy cno ‘from more

prlvllognd fnlly backgrounds than lf ﬂny had not.

Ourall. fho level of concentr ated w‘tlclpaﬂon of white studam's ves: al=.
‘most twlice that of black students and about one and one-hali times that of

the Hispanic -and other. soclal/ethnic group students. Differences wers,
sgaln, more pronounced with regerd to mathematics and sclence than arts and
humanitles. | - | | .

The ‘perspective of the snalyses can be shifted to examine the percentage of

concentrators who possessed various 'soclqo-dnogrnphlc characteristics (see
Table 48). - Relative to their representation in the total student popule~
tion, msles were overrepresented among science concenirators, and under-
recresented emong arts and humsnities wneohfrnws. " The reverse pattern
was found for fomal 6 students. In terms of aoclmlc status, the arfs
domain was domnated by nlddlo class students, while concentrators ln the

_other three study ereas were about oqual ly divided between the middle and

‘the high SES groups. High SES ‘students were dlsproperflmfoly represented
In all four sress of concentration. Low SES students were underrepresented
In all four areas, particulariy In nfh-aﬂds and sclence.

l\.

leferms by race/ethnicity were also fouml. White sfudenf's produulnahd.
accounting for 80 percent or more of all - concentrators in the tour study .

‘aress, though they represented 73 percent of the pfudonfpgpullﬂm.' The

Hispanic/other group weés second In size, representing from sbout 9 to 13
percent of concentrators, and black students were the swal lest group. White

students represented o somewhst higher percentsge of the mathemstics snd
sclence concentrators than they did of the arts and husanitles concentra-
tors. There were no slgnlfleam dlffcrms In program conconfraﬂon
behun black students and mmnlclofhar ﬂudonﬂ. ) .

26/ The composite soclceconomic status score used in the snalysis Is m-c E

on the following five consitutent elements: (1) father's occupation, (2)
father's education, .(3) mother's education, (4) family Iincome, and (3)
houssholid material possessions. For more detalied Information on this

' composite messure, mmanwmsmmm‘

Elrst Follow-iip umh Dats Flie lsac's Manual, pp. 62-64.
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\Table 48:  Percentage ond Number (Thousands) of Students Possessing Yarious Demogrephic Cherecteristics,
by Area of Concentration: 198182 ’ " 4 oo ’
Demcgraphic Acea ot Concantration | Al
Cheracteris'lcs Acts Humanitias - - Msghematics Scleace _ ________ Studests
Parcent N Percert N —— Perceny | —Peccear N Paccant N
" son. . ; ‘ |
vate 8.6 16 . a7 247 3.6 149 61.5 188 @4 1,612 L.
Fenele 6.4 20 ¥5.3 %09 6.4 129 - 38.9 118 0.8 1,604
".loc‘tqnccm!c Status o . ’
Low 1.8 19 5.7 es 7. 19 8.4 25 232 18
Mccle 507 135 . 42.2 2% a3 119 5.2, 1% 9.8 1,%0
. Hign 309 1 . 82,2 1% 46.6 131 45,3 . 148 - 292 72
. Rgce/Ethnicity ' | s
© 7 white .8 349 . 19.7 s 6.3 29 PO 23 126 2,37 '
L Bleax 6.9 30 1.6 & . 8.4 42 4.8 5. 11,3 30 »
«  Misganic/Cthar 12.% 53 12.7 70 9.! by ) 9.2 F. I 16.1 -7 ",
: )] £
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6.4.6 Iypa of Community

Ancther charscteristic exsmined was the fype of community In which the
schools M by the students were located (see Tadle 49). &-Illﬂn
were chrochrlzd es urben, suburben, or ru-nl .”m ond rural’ lehcol m—
- dents were rather sinfiar in their distribution ucross “aress of Wra-

tion. = Suburben students, however, were neerly hla ai |ikely urban or
MJ@ In the

rursl students to be meth or sclence concentrators.
~ arts d1d not very by the type of community in which @ school wes. ocated.

6.4.7

" Overall, srts.and humanities concentrstors spent more time on homework than
did students In general {éee Table 50). Approximetely 53 percent of the
arts concentrstors and 64 percent of the humenlties concentrators spent In
~excess of three hours per wesk on homework as compered with about 50 percent
of the votal student popuiation. | | |

.For both arts and humenities concentrators, the most popular response option |

(to - the question about homework) was *Flve hours or mure per. week." The
percentage of students who gave this response was higher for “humsnities
students then for arts students (44 percent versus 31 percent).

The differences hﬂnn arts and humanities concentrators' petterns of
television watching weré not grest (see Table 51). About one-third of esch

a2 Vg nis Detiha 2 A
PRI e W 8 T N0
) R IR i
. R

D . w
B TR -5

" uatched between two and four hours of television on weekdays, end fewer than

21/ Urden communities included -following community types: & sedium-
sized clity (50,000 ~ 100,000 le)s a lerge city (100,000 - 500,000
pecpie); and & major metropoliten. center (over 300,000 pacpie). Subure
ben communities Inciudeds & suburb of s medium=sized city; a suburd of
a jarge clity; and s suburd of a anr setropol Iten center.  Oommunities
were characterized as rurasl If M wore olther: a rural o farning
community or ‘a small city or towp of fewer then 50,000 pecpie that wves
not » suburd of a larger clty. / , o
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Table 50; Percentoge snd Mwmber (Thouyssnds) of Students Spending Vericws Amounts of Time Per Week on Namswork,
/ " by Ares of Concentration: 1981-82

t

~ Hours Fer Week Spent —Area ot Copcentration . At
Lons then 1 18.3 5.5 n.9 h
. im ( 88 (679
Betwesn 1 and 3 ' 28.6 19.6 : 0.7 .
_ ¢ 129 € 106) € 500) .
_ Nore than 3, Less than 5 21.8 ’ 20.1 9.9 |
( o) ( 10€) . (62%) -
flive cr ore 31.4 A4 .9
: ' . : £ 132) N a1 1) K37
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mm 91: Percentage end Mimber (Thousands) of Students Snnqlng Verious Amaunts of Tise Watching fdulslm,
by Area of Concentrgtion: mu-az )

; ' ————Prea ot Concentration . ALl .
tiours Fer Day on Weekdays Arts e Mpsanities Atglenty

Spant Matching Iglevision —

Less than 2 | %.7 53.4 4.4
( 193) _ ( 281) . €1,351)
\\ -
Hore han 2 but Less , 34.0 B TR . M.6
Then 4\ 140} { 1€6) €1,0%2)

‘\,

Four or vore"\\' 19.3 54 2.0
: ¢ e0) ¢ 798) ¢ 638)
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one~fifth watched four or more hours on an average weskday. - Slightly more

humanities concentrators than arts concenfrators reported fow ( fower. ﬂum'

two hours per dny on weekdays) levels of teievision viewing. In cn-pur!\

with high school students In general, arts concentrators watched sbout Q',

same while humlﬂa mmms watched less television.

The majority of both arts and humsnities concentrators spent less then 22°

hours per week working at Jobs outside of school. Both types of concen-

trators also spent fewer hours working than did students as a whole (see

Tablie 52).
6.4.8 Post-Gradustion Plans and Expectations

Students were asked about thelr plens and expectstions regarding verlous
activities and pursults In which they might engage Immediately after

graduation and long after they left high school. Arts end humanities |

concentrators wers compared In terms of the activities that they planned for

the first yeer after gradustion; the kinds of educational achievements that

they cxpocfod in thelr lifetimes; the lowest Iovel of educationa! attelnment
that they wou! d- be sotisfled with, the kinds of Jobs which they expected to

.have when they were 30 years old; and (for collogo bound arts and Mpanlﬂes :

concentrators) the fleld of study In which they oxpecfed to enroil.

For the most pert, the post-graduation piens of arts concentrators and
humanities concentrators were rather similer fo each other and to those of
the general student populstion (see Tasble 53). A lsrger percentage of
humanities concentrators did, however, pian to attend a four-yesr colliege or

university as compered with the poreonfages of srts concentrators and of -

students In general (45 percent versus 34 and 30 peranﬂ.

Regerding postsecondery educational expectations, eorts comm'ﬂwi end.
husenities concentrators did not differ greatly from each other or from -
students In pmral (see Table 54). Somewhat more arts than humenities

concentrators oxpoc'l'ed 10 obtaln no education beyond high school (13 percent
versus 9 percent). The eorrospondlng percentage for all students was 18.
Simliarly, more arts than humanities students expected to obtain some

‘. 135  - .




Tadte $2: Percentage and Number (Thousands) of Students Spending Various Amuunts of Time Working for Pay at Thelr Most
Recent Job, by Area of Concentraticn: 1981-82

Mours Per Week Spent : ————Arex ot Ccacentration At
Borking. - fris Humanitles Stucents
One to 14 Nours 83.2 ' 2.1 34.0
' | ( 146) ¢ 120) = ( 853)
Fitteen t0 21 Hours 7.9 - .8 ) 29,1
: 94 ¢ 119) « 112)
_ Twenty=Two to 34 Hours 19.7 22 24.9
| ( 67 « 9 ( 600)
Thirty~Five or More Hours . 9.2 8.0 12.3
« 39 : ( % | ( 300)
i
]
[ 4
[ 9




Vable 33: Percentsge and Number (Phousands) of Students Expecting to be Engaged In Yerlous Activities During the First
Year After Graduation, by frea of (Concentraticon: 1981-82

— — -~

) Area of Coogentration - ALY .
Retivity Arts Humanities AL L —
Fercent Rl v Farcent N Percent N
Work 10.9 274 69.7 34 69.% 1,973
Apprenticaship 6.9 s 5.2 % 7.4 210
M1 itary Service _ 2.6 18 4. 20 5.6 169
Nomenmeher 6.9 26 .4 17 6.5 1£8
Yocetionel/Teshnical ' 9.9 38 5.4 B ¥ 1.2+ 37
Courses, Trdie or :
Eus:ness Schcol . -
3
Scecemic Courses, Junlor 12.5 48 1n.4 52 11.3 321
er Community Colfege
voceticnal/Tecnnical 4.3 17 3.4 17 £.6 153
Cour ses, Junior or C«‘
Community College TN
" Four-Yesr College or - 3.1 137 e 22" 30.4 863
« Universlty . N
Mer {Travei/no plans) : 33.;' 125 N.4 145 2.2 &t

/ | |
137 :




Tadie 54: Percentage and Number (Thousands) of Students Expecting Various Kinds and Levels of Postsecondary
' Education, by Area of Concentration

— o AsaofCmcentration W

' Acts tiasnitins dents
Educatjonal Expectations —Pergenyt - Paccent N Per. it M
Less than High School Greduetion 0.2 0.8 0.2 0.8 05 16
High School Graduotion ' 13.5 54 9.3 a7 18.2 933
Yoceticral, Trade or Business 1.5 30 4.0 20 8.3 282

Sehc 1 after High School -
Less than 2 Years

Yocstions!, Trade or Business Co11,2 as 6.6 33 12,3 361
School after Nigh School -
Two or More Yeors

"Cotlege ~ Less then 2 Years 3.4 13 1.8 9 3.0 89

Cellege ~ 2 or Vore Years 15.1 60 14,6 74 15.5 433

Col tege Completion = 4 cr 8 1n.9 112 30.7 1%6 25.3 683
Year Caree ’

' i‘sﬂr's Degres or Eguivaient 15.3 53 17.8 L 11.0 322

Ph,D., M.D. or Other Advanced 7‘9. 3 15.2 7 8.0 259

Professionsi Degree

-y
o
co




vocationa! educatitn training (19 vérsus 11 percent). Both sets of students
were more |lkely than students In general fo aspire to a 4 or 5 yeer college’

degree (28 and 31 percent versus 25 percent). About one-third of husanities
students ' expected to earn an advanced degree. One-fifth of the arts
concentrators hed this expectation.

In rcsponbo to & quesﬂon as to the lowest level of education with which
ﬂ\oy mlq be saﬂsfled, humanities concentrators tended to alm higher than
srts concentrators (see Table 355). For example, about 19 percent of the
humanities students would be satisified with only a high school diploma as

compared with 29 percent of the arts students. Correspondingly, the per-

centages who would be satistied with nothing less than a 4 or 5 year college
dogree were 34 and 22 for humanities and arts students, respectively.
Analogous percentages with respect to advanced degrees were 14 and 8.

Arts and humanities concentrators and students in general shared similar job
aspirations (see Table 56). " An exception was thet the percentage of

students who expected by age 30 to heve a professionsl job requiring an
advanced degree, such as physlclan. iawyer or dentist, was 17 for humenities
concentrators as compared with about 10 for arts concentrators and for
students In general. '

When arts and humanitlies ooneenfrafa-s were compared with respect to their
intended fleld of study In college, \only a few differences emerged (see
Table 57). Humanities students were nor\Q likely than arts students to study
business (20 percent versus 14 porcanﬂ.\ﬂof surprisingly, arts concentra-
tors were far more [lkely than hmnl'l'les\ oconcentrators to study art and
music (18 percent versus 4 percent). RN

The coliege plans of arts and husanities concentrators were further examin-
ed In relation to the student's sex, race/ethnicity, sociceconomic status,
and high schoo! program (see Table 58).

The percentage of arts and humanities concentrators planning to attend
college did not differ significantiy by sex, |.e., msle and female concen-
trators were equally llkely fo state that they planned to sttend college.
¥ith respect to both men and wamen, more humanities concentrators than arts
concentrators planned to attend col lege.
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.Table 33: Percentsoe end Number (Thousands) of Students Reporting Yerious Levels of Education as the Lowest with Which They
Would be Satisfied, dy Area of Concenfration: 1(961-82

Lave! of Education Ares of Concentration Al
/’ ——Arts .. Humdnjtles Students
: Percent N Pergent —_—N Fercent N _
Less than High School 1.7 6 1.4 7 1.7 48
Creaauation )
High Schcol Gradustion 29.1 112 18.7 92 33.9 950
Vocationsl, Trade cr Business 7.4 28 2.6 ) - 14 5.8 162

Scheol af ter High School ~
Less than 2 Yesrs

Vocetional, Trade or Buslness 6.8 5 5.2 g ) 8.7 244
Scheol sf ter High School -
Two or More Years

Cot fece -~ Loss than 2 Yeers 6.4 2% 4.6 3 4.4 125

Ccliege - Two or More Yaars 7.5 68 20.0 99 16.6 266

ol 1ege Completion - 4 or 5 23.3 i) 33,7 167 , 21.2 594
Year Cegree .

Master's Degree or Equiveient 6.6 s 9.8 48 = 160

FhD., B0, or Other Advanced 1.4 s 4,0 1e, ~ o0 . 57

Ceqgree _ -

- e - — -

: | PAY




Todle %6: Percentege end Number (Thousands) of Students Expecting Various Jobs or Occupations Whea 39 Yesrs Old,
’ by Area of Coecontration: 1981-82

Occusation Area of Coacentrztion . Al
Acts Humeniilgs Atudents,

— Percant N Percent N . Percent N
Clericai ‘ 6.8 28 ' 4.8 1 8.7 264
Cr ot tsman 5.2 22 3.2 ” 7.3 224
Farmer, Farwm ¥enager - 2.0 8 1.0 5 2.0 60
Kormmeker . 3.8 16 2.5 13 2.6 79
Lebcrer 0.9 ‘ 0.6 o 1.5 &
Meneger, Aceinistrator €.5 = ' 10.3 54 e.0 26
Miltary 1.4 6 1.8 10 B 2.2 a8
Ocsrative 1.1 4 2.4 ] 13 - 3.z 9
Professionel - No 35.2 145 32.9 169 7.0 e
' Acvenced Degrees _ .
Professicnal ~ Acvenced 10.0 42 16.9 89 9.9 302

Decree _ ‘
Fropristcr or Owrer 2.6 n 6.0 o 46 140
Protective Servi - 1.8 7 1.8 10 1.9 %9
Sales 2.1 8 ' e 1.8 10 1.9 9
Schcol Teacher 6.3 » 3. 17 3.4 104
Service 5.0 ] 2.3 12 1 123
Technical S 9.1 38 . 109 51 nz e
Net Working 0.4 2 TV 0a 2 06 2




Tadle 57: FPercentage and Number (Thousands) of Col !

by Ares of Concentration: 1981-82

ege-Bound Students Pleaning +0 Enroli in Yerious Flelds of Study,

Field of Study

Agriculture

Architecture and Engineering

Art end Mysic

Blolcgical Sclences, Hoalth
Occurations, and Meszl th
Sciences

Eusiness

.Comunications

Cocmputer and infcrmation
Sclences

fducation

Engtish end Foreign
Lenguages

Ethnic Studles

Home Econonics end Yoce~
tional/Technical Studles

inter-Disclipi Inary Studies

Mg themetics end Physical
Science

Philosophy and Religlon
Preo-Frofessional

Faychclocy and Social
Sciences

Other

_ Area ot Contentration ALl
Arts _Humanities Students
Baggent . M Fergent N Pergyot N
2.0 6 1.3 F 6 2.4 9
8.1 2% 9.0 38 10.6 217
11.8 36 11.0 ® 12.0 245
14.2 4 29.0 8 21.2 432
5.7 1" 5.2 22 3.3 67
5.5 17 7.3 " 30 8.3 168
4.4 14 3.6 .15 4.0 8t
4.3 13 4.8 2 2.3 48
0.1 o 0.0 0 0.1 1
. 19 8.7 20 9.1 184
0.2 1 0.2 1 0.1 2 .
1.8 6 3.6 15 2.3 a
0.9 3 0.6 2 0.3 7
4.8 15 8.6 % 5.8 119
6.4 20 9.2 59 5.3 108
7.2 22 6.6 28 6.4 131
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Tobie %3: Percentage and Numder (Thousands) of Arts and Humanities Concentrators and
- of All Studants Who Planned to Attend a 4-Year Ccllece, by Sex, Race/Ethni-~
city, Socioceconamic Status, Migh S.hool Frogram, and Ares of

Concentration
' —_— _Are3 ot Concentration
Demographic _ At
Characteristic Arts Humani tles . Students
Sex
Maie 35.1 8.2 20,3
( 47 . ( 94) ( 39%)
Female 34.7 &7 .1 51.4
( 83%) ( 1532) ( 464)
Rece/Ethnicity
white L X 455 308
( 114) (1-9 ( 663
Rieck 41 .6 0.9 4.9
o~ { 9) ( 1 ( o8)
3 .
Hispanic/QOther 19.9 41,4 24.9
. ( 9} ( 23 {10h)
Soclioeconamic Status .
Hich 48.8 *6.2 4.2
{81 (11 ( 847
Middle 31.8 40.1 7.4
( 61) { 8% ( 386)
Low (LN 30.5 ) C18.0
( "11} ( 23 (122}

High Schcol Progrsm

Generat 21,7 ' 24.7 : 21.3
( 34 { 28) I
Academic $2.% 57.6 51 .4
( 90 ( 189) ( Se7)
Yocational 12.7 ) 1%.3 11.3%
t N ( 8 ( 8%

o ————— —— e b ¢ o —— .
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For both black and white srts concentrators and black and white humanitles -
concentrators, the percentages of students planning to attend college were
greater than was true of students In general. For Hispanics and others,
this relationship held - for humanities concentrators but not for arts
concentrateors, |

High schoo! students' plans to attend college Incressed with soclosconomic
"status. This pattern held regardiess of the area of concentration. In all
SES categories, however, arts concentrators were less |lkely than humsnities
‘concentrators to state that thelr postsecondary pians Included college
attendance.

“As would be expected, students In an academic (college preparatory) high
school program were far more |lkely to aspire to a college education than
those In a general o vocational program. This general statement held fruel
both for arts concentrators and humanities concentrators.

. Expectations of attending a 4-year college were positively correlsted with
the education level of the students' fathers and mothers. This held true
for both arts concentrators and humanities concentrators (see Table 59).
Consistent with Information presented In earller sections of this report, at
all levels of parental education, humanities concentrators were more |lkely
then arts concentrators to anticipate colliege attendance.
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Tadle 59: FPercentoge end W (Thousands) of Smu Ptenning tc Attend A 4-Yeor Oollqe. by Father's and Mother's
‘ Education snc Arca of Qoncentration: 1981-82

AN

Father's Education Mother's Education , N

High Vocetional Some  Completed Post—Gred- 'mgbv' Yocational Some Conpieted Fost-Grad
School Trede o College 4 or 8 © vate Col~ School Trace o Coliege 4 or 9 wate Col-

Student's .Gredu- Business Year iere Cegree Gradu- Euysiness Yeer {ege Degree
Mes cf etion School "Cot lege or Equiva~ ation Schocl . College or Equiva~
Loncentration = cr Less . : Regree _ Jent _Qr_Less Degreg  lent
~ts ' ) 4.5 3.8 42.9 53,3 51.2 24,5 36.9 a.5 $1.2 52.9

« 41) ¢ 19 ( 222 ( 280 « 2% ( 43) ¢ 1M (300 (200 «( 18)
Fumonities 37.7  45.8 5.5 54.9 57.9 6.9  45.8 4.4  61.3 7.0

C 67 ¢ 11 € 30 &y (5 €719 (2 (a4 ( &)y ( 2)
#1) Students 22.8 7.0 3.0 $H.0 . % 2.7 3.8 2.8 52.1 52.2

o C30x) £ 71) { 122 (141) £126) _( 362) ( 90) £162) ¢ -22) _( 18)
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TECHNICAL APPENDIXES

A. SOURCES OF THE DATA - /

/ _
Dete for the eanelysis of sscondary school course offerings and enrol inents
in the arts and In the humanities came fraa the sophana'e oohort of the High
School and Beyond msaa) Study sponsored by NCES. Two components of the

HS&B First Follow-upxSurvey provided ‘deta on 1981-82 courss offerings and

enrol Iments. The of ferings and enrof Jments component provldod dats on ssc-

‘ondery school arts anckhmanlﬂos o ings, while the 1962 HS$B franscrlpfs K

collection provided data which were used to estimate enroliments In arts and
humanities murus. The data on the characteristics of sscondary schools

and of secondary school sl'udlnfs came from the responses to the school and
‘student questionnaires administered during the HSEB Base Year end First .

Follow=-up surveys.

Al of the HSEB samples were designed to provide national estimates. The. |
sample designs of these surveys are described In the fol | ol ng secﬂons.’

1L More detailed Informetion on the sampie designs of the HS&B surveys as
well as infarmation on thelr data collection procedures and other survey

f-atures Is provided In:

C. Jones, S. Knight, H. MWiillams, M. Bu.z, |. Crawfoard, and B.
Stephenson,

2 b Chicago, I11inolss
National Opinlon Research Center, ‘-1983

G\Icam.llllnolss Naﬂonal !nlm Resoard: tbnfor. 1903

C. Jones, M. Clarko. H. Mllllns. l. Crawtford, B. Stephenson, d R.
TOdf‘ﬂmu' 11G0 001 _A0d bavond 1950 Sonhamo - QT D v

' Nations! Oanfer fa' Education Sfaﬂr
tics (NCES 83-214), 1983,

C. Jmas. M, Frankel. R. Toarangoau, He Iulllllaas. F. O'Brlon. Higb

'l 1 Inol 83 umma Opl nion Ressarch Conter, 1963
A-1
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A1 High School and Beyond: Semplc Desigas

_A".l,l Base Yesr Survey Sample Design P

Base yesr date for the HSSB study were collected In 1980. A highly strati-
fied, fwo-stage probabiilty sample was used to select over 58,000 high
school students (over 28,000 ssniors and over 30,000 sophamares) from over
1,000 publ ic and private secondary schools. Over 1,000 schools were selec~
ted during the first stage of the design with a probabliity proportional to
the estimated enrol Iment In their 10t end 12th grades.? During the second
stage of sempling, 36 senlors and 36 sophamores were selected In each

. school, except In those schools with fewer than 36 senicrs or 36 sophamores.

In the latter schools, all elligibie students were drawn in the sample. This
report utillzes only data from the sophamore cohort members.

A.1.2 First Follow~up Survey Sample Design

[

The HS&B First Follow-up Survey sample design retained the essential

"features of the 1980 Base Year design. That is, It was s multi~stage,

stratifled, probabi i ity sample with schools selected during the first stage
of sampling, and students selected during stage two. Listed beiow ere the
Impor tant features of the 1982 First Follow-up sanpl, design:

ST / ’

@ All schools selected as pag;f'/of the Base Yesr Survey were con-
tacted far participation in the First Follae=Up Survey unless they
had no 1980 sophomores, hsd closed, o had merged with other
schools In the base year sample.

@ 1980 sophomores stil| enrolled In thelr 1980 schools were retalned
with certalnty, resulting In approximately 30,000 1980 sophomcres
- belng Includsd In the sampl . |

2/ This selection criterion was not used unifarmiy across ail strata in the

sample design. in cortain sampie strate (e.g., schoolis with jarge
minoridy enrol iments), study requirements resulted in an oversempl ing of
schools. For moare informetion on the Base Year Survey sample design,
see M. Frankel, L. Luane, D. Buonanno, and R. Tourangeau,

Rapart, Chicago, I11inois: National Opinion Research Center, 1981,

A-2
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o 1980 nﬂ;mo cohort students who were no longer asttending thelr

base yeer schools (l.e., dropouts, early graduates, and thoss who

had transferred as Individuals to 8 new school) were subsempled.
A.1.3 Course Offu'lngi_ and Course Enrol Iment Survey Sample Design

Secondary schoo! course offerings and enrol iment deta were col lected from

“those schools selected as the first-stage sampling units In the Base Yeer

Survey In which 1980 sophomores ware still enrolled during the ‘1981-82
ecademic yeer. Of the more than 1,000 schools included In the Base Year

Survey, 975 schools had a 104h and/or 12th grade in 1960 and were In contin-

wous exl stence through the 1981-82 scademic yesr (l.e., they had not closed,

or merged with other schools since the 1980 survey). School sdministrators -

at the 975 schools were asked to 'provldo Information on the courses offered
st thelr schools during the academic year and the enroliments In these
cour ses.

A.1.4 Transcripts Survey Sample Design

The sample for the HS& Transcripts Survey was selected from among the 1980
sophomares who were el igible for the First Follow-up Survey. Priar to
selecting the sample, 1980 sophcmores were stratified according to a number
of student and school-level characteristics. The strata were pertitioned
Into one of two majar groups with different student selection probebliities:
one contalned poll;:y-relevauf subgroups (e.g., students from private
schools, base yesr nonrespondents, high schievement biacks, and high
achlevement Hispsnics), and the other contained all of the remalning
sophamore subgroupings (e.g., other blacks, other Hispanics, and all other
students). | '

All students In the pol icy=relevent subgroups were selected wiih certalnty,
resulting In 12,987 students belng Included In the survey sample. An
addi tionsl 5,440 sophomores were selected from the ramai ning subgroups, with
a sslection probabl|ity equal to approximetely .32. A fotal of 18,427

members of the 1980 sophomore cohort were selected for participation in the

HSE8B Transcripts Survey.
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B. OFFERINGS AND ENROLLMENTS SURVEY NONRESFONSE AND NONRESFONSE ADJUSTMENTS
—Llsfs of courses of fered l-n' fh"'a 1961-82 school yesr were suppl l;d by 941 (97
‘percent) of the schools selected far participation In fhe HS& Offerings and
Enrol Iments Survey.

Data on course anrqllments were recelved from only 762 (78 percent) of the

el igibie schools. In sddltion, 97 percent of these schools reported | ncom=
plete emroliment values for the courses they offered durlng the school
year. Roughly one-third of the schools reported enrol Iment data for 80-90
percent of the courses they reported offering, and another one=-third of the
schools reported enrol iment data for between 0=-59 percent of thelr courses.
Only 63 (4 percent) of the 1,516 unlque course titles that were reported as
bolng offered by one or more schools provided complete enrol Iment data.
Approximately 72 percent of the cour ses lden'rlfled by schools had between 40-
100 percent missing enrol iment data.

An adjustment for nonresponse fo the request for course offarings ‘dats was
ldcorporafed Into the 1981-82 estimates of cour se of ferIngs. Thls was
accompl Ished by adjusting the case weights for ﬁte; respondi ng schools. Case
welghts were multipl led by the ratio of the sum of the wvelghts for ¢l sam-
pled schools to the sum of the welghts for the responding scl'\ools.3

The nonr esponse rate assocliated with the school-reporfed enrol iments data
undoubtedly would lead to biased estimates |f these data were used In the
analysls. To prevent this, It was docided to use student transcript date to
estimate course enrol iments. The approaches to using these data and thelr

" Impact on the study are elaborated upon in Section C of this append! x.

The ievel of nonresponse to the HS&B Transcripts Survey closely resembi ed
the level of nonresponse to the Offerings and Enrol Iments Survey's request
for course offrlngé data. Ninety-one percent of the schools responded to
the request for student transcripts., Schools provided 15,941 (88 percent)
of the 18,152 transcripts requested.

&/ This adjustment was equal to 19,725.6/18,806.2. Thus, all estimates of
ﬂu number of schools offarlng courses were Inflated by a factor of

1.04869.
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The case welghts for the iranscripts date were adjusted to teke info account !"

differential rates of response far a number of school 'lypes and student
statuses. The average nonresponse Jusfwonf factor' was 1. 13.4

C. ESTIMATION FROCEDURES

The goals of the snalysls ;c'e to ldentify: (1) the arts and humanitles

" courses offered In U.S. secondary schools, (2) the emroliment levels In.

these courses, (3) the characteristics of schools that relate to arts end
hunani ties course offerings and course enroliments, (4) arts and humanities
student concentrators, and (5) the individual characteristics of students
that ere related to concentration In the arts or In the humanitles.

\slnce the goals of the study were directed towerds understanding course
Jfferings and ursg enrollnerrfs In U.S sscondary schools, esﬂma}os"

‘expanded to represent all or some portion of the mational populaﬂon of
school s and students. The procsdures used to produce the esﬂpafes found In
the study tsbles sre described below. |

«

C.1 [Estimates of Course Offerings | _

All es’flmfes ~f the number of courses offored by secondary schools, the
everage number of cour ses offeyed, and the mnber and percentage of schools
that of fered courses were based on data supblled by the schools responding
to the HS&B Course Offerings and Course Errol Iments Survey. These estimates
represent the entlire population of 19,72,6 secondary schools. To aocouml' for
fbe absence of offer‘fngs data f 34 of the 975 schools surveyed, all
estimates of course offerings were adjusted by a factor of 1.04889. This
factor repreSented the ratio of the sum of the sampling welghts of the 975
sampled schools to the sum of the sampiing welghts of the 941 responding
.-school s.

L
4 - [

The number of schools that of fered Iinstruction In an arts and in a2 humenl-

- tles program srea (e.g., dance, crafts, forelgn language, snd history) was’

computed by teking the welghted sum of the schools reporting thet a course

4/ For more Infarmetion on this adjustment see High and Beyond Iran-
scripts Survey (1882): Dats Flie User's Manual, ppA\i2-17.
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(or courses) listed In the program area was offered during the 1981-82
school yeer. Since Instructional programs represented aggregations of indi-
vidusl courses, esch schoo! was counted only once for each instructional
program listed In the tablies. Thus, the number and percentage of schools
that offered instruction In a specific progrem, unless otherwiss noted,
fransiates to the number and percentage of schools that offered one or more
of the courses represented by'fho program area.

C.2 Emmm.mm
As noted In Section B above, 1981-82 course enrcllmerf data were missing for
an mcoopfably large percentage of the ocourse ﬂﬂes reported by the sam-

pled schools. Therefore, the decision was made to estimate course enroll-
ments from deta collected by the HS&B Transcripts Survey.

The decision to use HS&B Transcript Survey data In place of the school-
reported enrol Iments altered the meaning of the course enroliment figures.
Rather than Indiceting the number and percentage of secondary school stu-
dents enroli4c in the courses grouped to form the arts and humenities In-
structional programs durln% the 1981-82 school year, the estimates contalned
In the tebles represent the number and percentage of 1982 senlors who en-
rollec in one &r more courses In the Instructional programs over their sec-
ondary school c'q\r'eers.

The use of the 1;-anscrlp1 data was restricted In certeln ways for the dif-
" ferent analyses. The overall estimates of Instructional program enrc!merts
(see Table 1) were besed on the number of courses In the program aress that
appeared on & student's trenscript. All courses appearing on the transcript
were counted towards measuri:q Instructional progras enroliments. Students
who had taken courses In an lnsfrucﬂonal program .were summed to estimate
the enrol iment fax a program. S'fudonn who dropped out of school subsequent
to the 1980 HS&B Base Yesr survey were deleted from this snalysis. Thus,
the estimstes apply only to the subpopulstion of students who hed attended
high schoo! for four years. _ * g
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The anslysis of the arts and humanities course enrollments as related to
school characteristics (see Tables 25 through 34) required the ellmination
f transfer student data from the analysis. The decision not to use trang-
fer student trenscript deta was a function of the Information that was
avaliable on these students' schools and the assumptions that would need to
be made If these deta were used. Since the estimates of Instructional pro-
gram enrol iments were related to school characteristics, Individual school .
attribute data were required. These data were not avaliasble from the frans-
for schools; thus, the only school date avaliable for snalysis were those
reported by the original 975 HS&B schools. Therefore, If transfer student
data were used It would have to be assumed that the characteristics (e.g.,
total student enroliment) of the schools that students transferred fo were
the same as the characteristics of ffie schools that they originally atten-
ded. It would also have t0 be assumed that transfer students had the oppor-
tunity to take the same types of courses In each school. The validity of
these assumptions was problematic for the analysis of the Instructional pro-
gram enrol iments In speclific types of schools.

C.3 Estimates ot Student Concentration-

The 1982 HS&B Traqscript Survey was the source of date used to estimate the
number and percentage, of students concentrating. in the arts and in the hu~
manities. Cata fr survey were slso used to estimate student concen-
tration in mathemat!

and the sélancas.

As described In Chapter 2, concentration In the arts, hu;nlfla;, mathema-
tics, and sclences was operationally defined by the number of credits a stu~
dent earned in certein courses. Only credits ear_ne.d In courses where a stu-
dent received s passing grade were tabulated to establish whether or not &
student had concentrated In a particular area.s

5/ Since the credlt systems of schools vary ccnsiderably, course credits in
the HSSB Transcript Survey date flie have been standardized using the
procedirés of the Nationa! Loongltudinal Survey of Labor Force Behavior.
The standardized credits (SCC) In the data flle are defined by:

$SC = CC/SC0
Where CC = Course credit esrned by the student
. SO0 = Number -of credits offered far completion of a one-year
course in & particular school.
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Estimates of the number and percentage of student concentrators were expand-
ed to represent the population of secondary school students. However, the
estimates apply oniy to the estimsted 3,266,132 1980 sophomores who were
enrolled In school In the Spring of 1982, or had graduated urly.' The esti-
mates do not apply to those 1980 sophomores who dropped out of school priar
to the Spring of 1982, '

Dropouts were excluded from the analysis of student concentration In the
arts, humanities, mathematics, and sciences because of the problems they
create far the interpretation of non-concentrators. With dropouts removed
from consideration, non-concentrators represent only those students who had
comp| eted hlgﬁ school or who had been enrolled In high school ®or four
years, but had not earned the number of credits required to be defined as a
subject area concentrator. |

. D. STANDARD ERRORS

Each of the 1982 HS&B samples represent only one of many that could heve
been selected using the ssme sample design specifications. Estimates de-
rived fram these different samples would vary. Standerd errors for the
estimated totals and percentages measure the precision of these estimates,
l.e., the variation of ali the estimates around the thecretical, complete-
coverage valves. The standard errors, fogether with the sample estimates,
may be used to deflne confldence Lntervals, l.e., ranges that would Include
“the comparable complete-coverage valve for a specified percentage of all

possible samples. For example, the complete-coverage vaiuve would be In-
Cluded in the range from two standard errors above to two standsrd errors
below the estimate far about 95 percent of all possible samples.

No standard errors were reported for the estimates presented in the tables
In Chapter 3 and 4. Methods for approximating the standard errors of the
estimated totals and percentages presented In the tabies are described In
the fol lowing sections. '

\
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All of the ‘estimates of the number and percentage of schools offering
courses In the different Instructional programs used school-reported date.
The standard error (SE) of 8 percentage (p) estimated from & simple random

sample (SRS) of n schools from the fotal populaﬂon of secondary schools (N)
Is approximately:

SE = DEFTVT = n/N) (p) (100-p)/n

(p)

DEFT Is a correction factor used to compensate for the effect of ﬁ.e school
sample design. Since the schools In the 1982 HS&B study were selected using
a disproportionste stratified sample design, simple random semp! Ing formul as
will underestimate the variance and standerd errors of simple stetistics
such as percentages. For the school-based estimates reported In the tables,
the DEFT correction factor Is 1.75.

For example, with 941 schools supplying course offerings data,
the standard error of the weighted percentage of schools offerlng dance

coursas In 1981-82 Is:

SE, , = 1.75 W1 - 941/19,726)(11.4)(8..6)/941 = 1.76 percent

(p)

The standard error of the estimated number of schools offering a course Is
computed by muitiplying the stendard error of fhe estimated proportion
(SE /100) by the number of schools In the populaﬂon of U.S. secondary
school s. There were 19,726 secondary schools In 1981-82,

Using the same example, the standerd error of the number of schools offering
one or more courses In dance In 1981-82 Is 19,726 x 1.76/100 = 347 schools.

Equation 1 mey diso be used to spproxiwate the standard errors of the estl-
mated percentages or totals for the different subclasses of schools (e.g.,
publlc versus private schools or schools with different percentages of min=
orlty representation). The appropriate subciass n to use in these calcule~
tions are found In Table A.1. The population of the subclass (N) cen be
found In the tables In Chapters 3-5 of the report.

A-9

154



Standard errors of the estimated number and percentage of 1982 seniars who
enrolled In one or more courses In the arts and humani ties [nstructional
programs may be approximated using Equation 1.5 Since different tables (n
the report are based on different subsamples of students It Is Important
that the appropriate sample sizes (n) be used In caiculating thess approx!-
mations of the standard errors. |

Table 1 estimates of the number and percentage of 1982 senlicrs wha took one
or more courses In the arts and humenities Instfructional programs during
' ﬂrelr high school careers were based on the responses of 13,972 students who
par ‘Icipated In the franscript survey and vho had not dropped out of school
since base year datas were collected.

Estimates reported In Tables 25 through 34 were based on the responses of
those students particlpating In the transcript survey who were still atten-
ding thelr original base yeer school (or had graduated early). Thus, el imi-
nated from these estimetes were studeants who had dropped out of school or
had transferred to another school. The total and subclass sampie sizes (n)
on which these estimates were based are reported in Table A.2.

Estimates of student concentrators were computed using the responses of

those students who had not dropped out of school since the 1980 HS:B Base

. Yeor Survey. Table A.3 contalns the total and subclass sample slzes used to
" compute these estimates.

As was the case with the standard errors of the school~based estimates, sim~
plo random sample formulas will underestimate the error associated with to-
tais and percentages. To compensate for the effects of the HSEB sample
design, all standard errors of estimates derived from the student date
should be multiplled by a factor of 2. '

&/ Exact standard errors using the method of balanced ropeaf repl Ications,
are aval|able through N(ES. .

A-10.
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Teble A.1s Numters of Schools In the Sample, for the Major Subciasses Used In the
Course Cfferings Tables |

- .
Total Schools | 041
Type of School
Public | 835
Privete Catholic 75
Private Non-Cathcl ic . 31
Region | ' Y
Korh _ 199
South 2¢3
torth Centreal : 53
West , 186
Urbenizetion.
Urben 256
Suti-tan ’ , 426
Ruréel ' _ ' 259
Pece/Ethricity of Stucent Eocy Compositian
Bleack
0 Percent Elack . 240
1-S Peccent Black 228
10 Percent Bleck or Greater . . 323
Hispanlc
0 Percent Klspanic 363
1-0 Percent Hisperic 317
1C Percert Hisparic or Greeter 212
Percentace cf Fensle Students
0-49 Percent Femele 290
£0~1C0 Fercent Femezle 610
Percentage of Students from Non-Engl Ish Speeking Homes 3
. 0 Percent frc~ Non-English Speaking Homes 379 !
50~100 Fercer. from Non-Engl Ish Speaking Homes - 562
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" Schools (Contlinued)

Percentage of Graduating Class Golng to College

0-25 Percentzge of Gradueting Cless Going to 'College

26-50 Percentege of Greduating Class Golng to College
51-75 Percentage of Gradueting Class Golng to Collége
76-1C0 Percentage of Gredueting Class Going to College

Curricule: Distribution cf 12th Grade In Spring, 1980
Academic

0-23 Percent
34-56 Percent
67 Percert cr Greater

Ceneral

0-33 Percent
34-66 Fercent |
67 Percent or Grezter

Gifted - Telented Frogrem

Nc+ offered
Offerec

Percentege of Disadventaced Students

C Fercent

1-9 Percent

10=-24 Percert

25 Percent cr Grezster

Totel Hich Schocl Memterskhip

Less trhan 500 Students
EC0 tco 1499 Students
1200 or More Stucents

133

.- 396

277
125

IR
ol

324
1€7

4C7
259
187

133
74
228
21E&

124
413
374



Table A.2: Numbers of Students in the Semple, for the Msjor Subclesses
Used In the Course Enroliments Tables

.
Total Students ' 13,972
Type cf School:
 Public 10,143
Privete Catholic 2,154
‘Frivate Non~Cathol ic ' 73
Region .

- North ~— 3,106
Scuth 3,892
Nerth Centreal , : ' 2,55z
West ‘ 2,44;

Urbenlzqflon
Urben 3,043
Suturten €, 622
Rural 2,364
, . /
Race/Eftnicity of Student Eody Ccmposition
Black
C Percenrt Elack 3,329
1=-9 Percent Eieck: - &,B4f
10 Percent Elack or Grester . 4,206
Hisgenlc
0 Percénf.Hlspanlc 4,7 EE
1-9 Percent Hispanic A kel
10 Percent Hispanic or Greater 3,00F
Percentege of Femele Students
0-49 Percent Female 7,503
£0-1C0 Percent Female 5,029
Percentege of Students from Non-Eng! Ish Spesking Homes
0 Percenf,frcm Ncn-Engl Ish Speeking Homes 4,404
50-100 Percent from Non-English Speaking MHomes 8,049
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SchoolJ((Conflnued)
Percentege of Graduating Clqsé Going to College

0~25 Percertege of Gredueting Class Going to College

26-50 Percentage of Graduating Cless Goirg to Collece
51-75 Percentage cf Graduating Cless Golng to College
76~100 Percentage of Gracueting Class Going to College

Curricula: Distribution of 12th Grace in Spring, 1980
Acacemic

0~33 Percent
34-€6 Percent
67 Percent or Greeter

General

0=-33 Percent
34~€EE Fercent
67 Fercent or Grester

Giftec~-Talented Program

Nct offered
Offered

Percertaged of Disacventecec Studernts

0 Percent -

1-9 Percent , St

1C~-24 Fercent (

25 Percent cr Greater , \\
Tctel High School Memtership '\\

Less than 5C0 Students - . .

500 to 1499 Students

1500 or Mcre Students

59
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1,503
¢, 110
2,830

2,466 .

&,3'7
£,231
3,551

2,892

2,312

2,322

£,222

£,359

<,542
3,881
2,954
2,761

2,362
€,061

4,568
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Tetle A.3: Numbers of Students In the Sample, for the Major Subclasses Used .

In the Student Concentration Tables

-
Total Students 13,972
Arts Concentration
Student Concentrators 1,622
Sex
L, Male €65
Femele 657
Race/Ettnicity
White 1,128
Black . e A S —
Hispanic/Other 340 -
Socloeconomic Status
Lew 357
Middle 70
High 479
Father's Highest Level of Educetion
High School Graduation or Less €9
Vccatliona!l, Trece or Business School 136
Some College 205
Cempletion of 4 cr 5 Year Degree 174
Fost-CGreccuate College Degree or Equivelent <04
Mother's Michest Level of Education
High School Gradueticn or Less 761
Vocational, Trace or Business "chool 167
Sorr2 Collece 240
Cornletion of 4 cr 5 Yeer Degree 1€7
FPost-Greduate College Cegree or Equivalent 113
Curriculs
General 263
Acecdemic 755
Vocational 242
Q ’T"" ‘ ) 160
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'Hu-anlfloj Concentratcrs
Student Congentrstors
Sex

A Male
\ | Female
'\~ Rece/Ethnicity
White

Bleck
Hispanic/Cther

Soclceconomic States

Low
Miccle
Migh

Fether's Highest Level of, Ecucation

High School Crecuetion or Less

VYecaetione!l, Trece or Euslness.School
- Some Ccllece

Completion of & cr £ Yeer Degree

Fost=Grecuate Ccllege LCecree or Egquivelent

Mcther's Highest Level of Ecucation

Kigh School Gracueticn or Less
Vocaticnal, Trece or Business Schocl
Some Ccllege

Completion of 4 ¢r 5 Year Decree
Fost-Gracuate College Decree or Ecquivelent

Curricule

‘e —

Genere!l’

Acadenic
Vocational

Math Concerntration

i
Student Concentrats-s

Science Concentraticn

Student cbncqnfrafors
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1,646

3,177

2531

- 2,076

3N
720

557
1,217
1,312

1,089
260
°4
469
€3¢

1,332
2€0
4EE
466

33

£25
2,169
*317

1,556
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Male
female

Socloeconomlc Status
Low
Micdle
High
Race/E+hnicity

White
Black
Hispanic/Other

Cbﬁmunlfy Type
Qrban

Suburbden
Rure!

Y
.
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The subject areas, arts and humanities, were subdivided Into |nstructional
programs. The secondary school courses which constitued the Instructionai
programs were classiflied according to the codes for the Class!fication of
Secondary School Courses (CSSC). The CSSC was original ly developed for use
In coding transcripts of students participating In the National Osnter for
Education Statistics' longltudinel High School and Beyond study. This

. nationwide Inventory of high school courses Ident!fles each course with a
sIx=-digit numerical code. Each subject area and Its subdivisions are
Iisted. The appropriate CSSC codes and thelr tities fol low.

ARTS

Dance

50.0300
50.0311
50.0311
50.0312
50,0312
50.0312

50.0313

50,0313
50.0313
50.0314
50.0314
50.0314
50.0321
50,0322
50.0323

50.0324

50.0311
50.0322
50.0333
50.0344
30.0341
50.0342
50.0343
50.0344
30.0351
50.0352
50.0353
50.0354
50.0361
50.0371
50.0371
50.0381

k)

Dance, Other

Modern Dance for Beginners 9
Rhythm and Dance 9

Creative Dance 10

Modern Dante for Beglinners 10
Rythm and Dance 10

Modern Dance for Beginners 11
Creative Dance 11

Rhythm and Dance 11/
Creative Dance 12 ~

Modern Dance for Beglinners 12
Rhythm and Dance 12

Modern Dance 9, Intermed!ate
Modern Dance 10, Intermediate
Modern Dance 11, Intermediate
Modern Dance 12, Intermediate
Dance 9, Advanced

Dance 10, Advanced

Dance 11, Advenced

Dance 12, Advanced

Performing Dance Group 9
Performing Dance Group ‘10
Performing Dance Group 11
Performing Dance Group 12
Ballet and Jazz for Beginners 9
Ballet and Jazz for Beglinners 10
Bal let and Jazz for Beginners 11
Ballet and Jd2z for Beginners 12
Folk Dance

Ethnic Dance

Square Dance

Asrobic Dance

A-18

o 189



Dreretic Arts |

Cesign

50.05C)

50.0511°

50.0511
.05
50.05]2

§0.0512
£0.0512
5C.0512
50,0513
50.C513
50,0513
50.0513
50.0513
£C.C513
5C.0%512
.«C. 051‘0
£0.0514
£Q.0514
50.0514
5G.C514
5C.0514
£2.0521
£0.0521
50.084°

S0.C5€1

£0.060
&C, 0521
£0.0622
5C,0622
50,0623
50 Cess

EN,7632

50,5900

. Theater Ar+ts 1

Dremetic Arts, Cther
Acting Funcamentzls 9

Stececraft 9

Ac*ting Funcementels 10
Prematics 10

Stece Design eng
Pley Procuc+icn 10
Stegecreft 10
Acting Funcamerteis 11
Acting Werkshep
Drematics. 11 "
Stececraft 11

Theetre Prciects 1i

+ege Craft 1C

Fley Producticn 11

Thezter FrcZucticn 11

Drevetics 1z

Fcting Furcerentels 12

Fley Procucticn 12

Theezter Frcjecws 12
Jrtececraft 12

‘Theeter Wernshes 12

Imorcvicaticn and Mime

"Ple:swriting

Treater Precticum Centrect

Cre-=z, ere;e'dEr Stucy
Filrm Arts, Ovner
Phectceranhy 1C

Fﬁcfuf’ﬁ'ﬁy 11, Elementery

Visuzl Ccr"ceifzcr

Phcrecgrephy 12, Elementery
Phctegrephy 11, Acvance?
Frctcgraphy 12, Advence:s

Visuel end Ferformming Arts, Cther

- Design, ther

Grepnic Design

- Treater Mekeup

Lichting Funcementals, Thezter

Grephic &nd Ccmmercial Arts

0&.Ci2!
48.0211
48.021)
48.0212
50.0800

Fashion Desicn anc 1lustreticn
Advertising lesign

Commercieil Ar+ 1

Ccrrercial Art 2

Graphic Arts Technolcay, O*Per

A-19
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Crafts

Fine Ar+:s

59.0213 Cratts 9
50.0213 Creative Crafts 9

“s0. qz14 Creative Crafts 10

50.0214 .Crafts 10

50.0214 :Home Decorative Cratts 1
50.Qz14 Appliec Art 10 o
$0.0215 Applied Art 11

50.0215 Hcme Decorative Crefts 2
5C.C215 Crafts 11

£0.0215 Creative Crefis 11

50,0216 Crafts 12 g

50.0216 Creative Craf+s 12

£0.0215 Applled Art 12

50.0221 Design Crafts 11, Advenced
50.0221: Creative Crafts;11, Advencec
£0.0227. Crafts 11, deaﬁced
£0.0222 * Crafts 12, Indvences

50.0237  Deccretcr Crafts

50.022t. Enemeling

£0.0Z251 Art Meteis-

50,0281 Jewelry

50.02€3 Cerenmics 9 .

£0.C254 (Ceremics 10

5C.0254 Pottery 10 .

53.0265 Ceremics 11

50.02£2 Pcttery 11 |

£0.02¢6 Ceremics 12 |

50.02£€ Pottery 12

2C.C271 Art Textiles), Fibter Design
£0.0271 Textile Destén

50,0271 Weeving end Qyelrg

£0.0281 Modei BUI‘dIﬂ?
50.02%1 Printer's Ink
50.02¢1 Printmeking \’

|

| \
£0.0700 Fine Arts, Other,
50.07C3 Art, Generel \
50.0705 Ar+s end Crafts Studio
50,0703 Fine Arts Studio -
£0.0703 Stucdio In Art |
50.0703 Stuc¢lo Art Laboreforv
50.07C3 Survey Mecia ‘
50.07C¢ Art 9 \
50.0708 Art 1 : \
50.070% Art 2 . |
50.0706 Art 11 '

50,0706 Art 2 : \

50.0707 Art 4 '
50,0707 Art 12 \
50.0708 A?ﬂ 1, Independent Sfudx

A-20
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Mue

ic

50.0709
50.0709
50.0711
50.0711
5:.0712
5(.0712
5C.0713
50.0713
50.0714
50.0714
£0.0714

50.0714

50,0714
50.07:5
50.0716
50.0717
50.6717
50,0717
50.0718
£0.0719
50.0720
50.0720
56.0720
50.0720
50.0729
50,072
50.0722

50.0723

50.0723
5C.0723
50.072¢4
50.0724
=0.C724
50.C725
50.0726
50.0730

50.Q9C0
50.0907
50.09C8
56.0909
50.0910
5C.00911
50.0911
50.0912
50.0916
50.0917
50.0918
50.0919
50.0919
50.0920
50.0920
50.0921
50.0922

Art 2, Independent Stucy
Senfor Studlo

Art Services 10

Scheol Beautification 10
Art Services 1!

School “aauvtificatlon 11
Art Services 12

School Beautification 12
Drawing

Drawing anc¢ Cclor
Drawing Techniques
Drewing and Pzinting

Two Dimensione! Cesign

Painting 1

Painting 2

Wetercolor Peinting
Waterccler 1

Weztercclcrs end Airbrush |
Cartooning

Murel Peinting

Plestic Ar.s

Wood e&nd Stche Carvlnc
Three Dimensione! Cesicn

"Sculpture

Three Dimensionre! Art

S$'Ik Screen .

Assemblecs

Design

Cclcr enc Design

Procduc+t Deslign

Ficure Creawing

Life Drewing

Portraiture

Calligraphy

Art Fistcry end Apprecie-icn
Artist In Resicdence Procranm

Music, Other

Bandg O N

Band ©, A:z- =nced

Band, Concart -

Band, Marcaing

Band, Symphcric

Senlor Bznd Front
Orches+ra ~

Orcresira ¢

Orchesira ¢, Advenced
Orcheetra 10

Orchestra 11

Concert Orches+ra
Orchestra 12

Symphonic Orchestra
Instrumental String Cless
Brass and Percussion Class

A-21
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Muglc (Cont'd)

\

£0.0623
50.0623
50.0924
50.0925
50.0925
$0.0925

£0.052¢5

. 50,0928

£C.0c27
5C.0¢z¢%
50.0922
50.0930
50.09%1
50,0971
50,0922
5¢.0%33
50.0¢24
55.0939
50.0940
5C.0621
£0.0942
50.0943
50.0%&

5b0~-44’.

5C.Ce2£
5C.Cc&7
£C.0947
ﬂc ﬂg L)
50.0947
£0,0927
5C.0947
50,0947
5C.0227
50,0023
50.C94E
5C.0949
50.09489
50.0950
50.0950
50.09%1
£0.0922
50.C¢2
53. 0065
50.06¢5
50.0e63
50.066°
50.09€6
50,0966
50,0966

Brasswind
Wind Ensemble
Woocdwind Cless

Electrcnic Muslc, Irtroducticn

Music on Stzge

Jezz Ensemtle
Ensemtle, Irstrumentel
Stece Banc

Gultar, Beginnlng
Guitar, Intermediate
Guitar, Advenced
Hangbells
Pieno 1
Keybcerd
Pilano 2
Orcan
Music LessC
Chorus 9
Cherus @, Advenced
Chorus 10

Chorus 10, Adverces
Cherus 11
Cterus 11,
Cherus 12
Cherus 12, Acvencec

Fep Reck Encsemtle

Corcert Chorsle

Bertershep Octet

Chemper Singers

Glee Club

Macdricei Singers

A Capelle Cheir

Voca! Ensentle

Eer Traininc &nd Sic‘f canging
Voice Cless

Harmony end Conpceifton
Composition, Mus.iczl
Orchestration

Arrenging

Conducting

Music Theory

Musicianshiyp

Americen Mysica! Thesater
Mueslic Theater

Jozz end Stege Ensemble
Theeter Music Workshcp

Music Reeding and Conference
Music, !ndependent Stucy
Symphony &nd Lecture Series

Appllec

Agvarcec

A-22
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Crestive Writing

FUMANIT IES

23,0500
2.0511
23.0511
23.0512
23,0312
23,0513
23.0521

Creetive Writing, Other

Creative Writing 10

Creative Writing 1

Creative Writing 2, Norkshop
Creative Writing 11

Creative Writing 12

Creetive Writing, Incepencdent Stucy

Humenlities and Soclel Sclence

50.0400
30,0411
30,0411
30.042%

-3C.0421

3C.0431
3C.0441

30.0451

Multi=discipl inary

30.05C0
3¢.0700
30,0711
30.0711
30.0721
20.9%C0

Philosophy

38.01C0
36,6111
3€.0111
38,0111
38.C121
38,0131
38,0131
36.C131
38,0141
38,0151

Humanlities
Humenitlies
People end
Humenltlies
Hurenities,
Humenitles,
Humenlities,
Mumenitles,

and Sociel Sclience, Other

Their Cul ture
of Western Ctv!l!zeffon
Evropesn
Arericen
African
heer East end Fer Eest

and Inter-Clsciplinary Studies

Pesce Studles, Other

Women's Stucles, Other

Wormen In Amerlcen Society.

Women's Stucies

Women's Stucles In Literature
Multi/Interdicipl inery Studies, Other

Philosophy. Cther

Systems of Philosophy

Philoscphy Semirar

Phllosophy

Ethlics

Engl Ish Language, Logclic and Reesen
Cleer Thinking

Loglic '

Eplstemics

Scclal Justice Issuves

168
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Religlon

38.02C6
38.0206
38.0206
38.0208
32,0210
38.0210
38,0211
38,0212

Comperetive Rel igion end Fhllosoph!cal
Comperetive Religicn
Eastern Rel igious Thought

Systems

. Rellglons of the Eest from Hincuism to Zen

Rel igious Development In the WesT

‘Western Relligicns

Rel Icion &nd Literetire
Rellgion, Introcduction

Foreign Lencueces

16.01C0
16,0111
1€.C121
16.0123
1£.0122
1€.0122
1€.0123
16,0123
1€.0124
1€.02CT
16.0211
16,0212

16.03C?

16,0311
16.0312
16.0312
16,0221
16.0222
1€.0323
16,0324
16.032°%
1€.0321
1€,0322
16.0333
16.0334
16.0325
16.0341
16.0242
1€.03:3
16,0344
16.0345
16.03%51
16.0352
16,0353
16.0354
16.0355
16.04C0
16.0411

1€.0421"

Hawal ien

Foreicn Lancuaces, Multiple Emphesis, Other
Foreicn Lancuece, Exploratory

Enclich 2s & Second Lenguage 1

TESOL, Eecirrning

Enclish es e Seccnc Languece 2

TESOL, Irtermeciete

Enclish as & Seccnd Lenguege 3

TESCL, AcvenceC |

Enclish es & Seconc Lencuegs, Skills Leb
Africen (Non-Semi+ic) Lercueces, Cthrer
Swehill 1

Swahill 2

Asletic Lancueces, Cther

Certorese 1

Cantcnese 2

Cartcrese 3

Mencerin 1

Mencerin
Mendarin
Mandarin
Vencerin
Japenese
Jeperese
Jeperese
~apanese
Japenese
Hawal i 2an
Hewailan

Hewailen
Hawei lan
Korean 1
Korean 2
Korean 3
Kore=n 4
Korean 5
Belto~Slavic Lencuaces, Cther
Ukralnian 1 -

Russian 1

aUVNUVMHBEUVWUN-aULnINEN

anguage and Cul ture
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Forelgn Lancueges (Cont'd)

16.0422
16.0423
16,0424
16.0425
16.0426
16.0427
16.C421
16,0422
16.0433
16.0441

16.0442.

1€,0443
1€.0224
16.C600
16,0671
16.0621
1€.0702
16.CEC

16.C52C
1€.05:3
16.0513
16.0514
16.02°4
1€.021°
16.0515

1€.051€°

16,0576
1€.0517
1€.0217
1€,0818
1€.0518
1€.C2°3
1€.0519
16,0521
16.0521
16,0522
1€.0522
1€.0521
16.0232
16,0533
16.054
16.0542
16.0543
16,0900
16,0903
16.0903
1€.C204
16,0504
16.0605
16.C9C5
16.0906
16.0906

Russien 2
Russien 3
Russian 4
Russien 5
Russien € :
Foreign Language Contrect, Russien
Czech 1 :

Czech 2

Czech 3

Polish 1

Pollsh 2

Polish 3

Pollsh 4

Greek, Other .
Mccern Greek for Scrvivel
Mclern CGreex 1

Intic lancueces, Cther

Irenien Lenguegss, Ciher
Germaric Lenguages, Ctner

Gerrmen 9

German 1

Gerren 2

Germen 19

German 11

Cerman 2

Gerren 12

Germen 4

Germen 5

Germer, Acdvzrncec Plecement
Gernen Fiel.-Zesed Experlence
Germar, Feecing enc Conference
Germen, Incdepencent Stucdy
Fcreigcn Languace Centract, Germen
Ncrse 1

Ncrwegien 1

"Ncrwegian 2

Norse 2
SwecIsh
Swedish
Swed lsh
Yiddish
Yidcdlish
Yiddish
Itallc
French
French
French
French
French
French
French _
French 12

%

@ LVIN — BN —

nguages, Otter

e
1
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Forelgn Langusges (Cont'd)

16.0907
16.0907
16.0908
16.0908
16.0908
16.0908
16.0909
16,0910
1€.0913
16.C913
16.0914
16.0914
16.0915
16.0915
16.0616
16.05° 6
1€.0917
16,0917
16.091€

- 16.C916

16.0¢20
16,0920
16.092C
16,0921
16.0921
16.0922
16.0922
16.0923
16.3923
16.0924
16.0¢24
16.0925
16,0925
16.0927
1€.0928
16.0529
16.0930
16.0932
1€.0023
16.0623
16.0933
16.0934
16.0934
16.0935
16,0955
16.0935
16,0936
16.0936
16.0937
16.0937
16,0938
16.0928

French 5

French, Advanced Plecement
French Reading &nd Conference
French Fleld-Based Experience
French Seminar

French for Travelelers

Forelgn Language Contract, French
French, Conversztions!

Italtan 1

Itallan 9

Itelfan 10

Italian 2

Itallan 3

Italien 11

{tellan 12

Itelien 4

Itellen, Advenced Placement
Iteilan S5

Itellan Fic!d-Based Experlence
roreign Langusge Contract, Itallen
Latin Graffiti for Anybody
Latin 9

Latin 1

Latin 2

Letin 10

Letin 11

Latin 3

Latin 4

Latin 12

Letin, Advenced Plecemenf

Latin 5

Foreign Lancuzge Con rect, Letin,
Portuguese
Portuguese
Portuguese:
Portuguese
Portuguese
Spanish 8
Spenish, Beglnn!ng

Spanish 1

Spanish 9

Spanish 2

Spanish 10

Spanish 3

Spanich, Intermedizte

Spanish 11

Spanish 4

Spanish 12

Spanish 5

Spanish, Advanced Placement
Spanish Semirar .
Spanish Fileld-Based Exper!ence

W Il N —ed
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16.0939
16.0939
16,0940
16.0940
16,0941

16,0942
16,1000
16,1120
16.111
16.1112
16,1113

15,1112

1€.9%00

History

45.08CQ

45,0807

45.0807
45,0807
45,0808
45,.080¢
£5.081¢C

45,0810

45,0811
&s.cen
45,0811
45,0812
4S.0812
45,0813
45.0814
45,0814
45,0814
45,0815
45,0816
45.0816
45,0615
45,0817
45.0617
45,0818
45,0615
45,0618
45,0819
4%,.0820
45.0821
4% ,0822
45.0823
£.0824
45,0824
45,0824
45,0825%

Fereign Langueges (Conf;d)

Spenish, lndebendenf Study
Foreign Langusge Contract, Spenlish
Spanish for Spanish Speskers

.. Spanish fcr Natlive Speekers

Spanish for Travelers

Spanish, Job Releted

Sparish, Commerclel

Native Americas Langueges, Cther

. Semitic Languages, Other

Hetrew 1
Hetrew 2
Nebrew 3
Hetrew 4
Fcreign Lencueges, Other

Histcry, Other

United States History, Stete end Local
Stete History encd BGcvernment

Stete History

United Stetes Histcry, S?efe, Advenced Plecement

Americaen History, Baslic

Americen HMistcry encd vicric¢ Beckgreound
Amerlcen History

Age of Discovery

Founding of Americe

United Stetes Hietery !

Mocern American History

United Stetes History 2

United Stz-es History, Honors
American History, Advercecd Plscerment
American History, College

Unitec Stetes History, Advanced Placement
Westward Movement

Americen History, Contewporary
Twentlieth Century America

Twentleth Century Americe, Survey
Twentlies and Thi. tles

Roaring 20's and Depressed 30's
America, Pcst War World

America Since 1945

United States History, Recent
Nineteen Sixties

Nineteen Seventies

Reform ir Americen History

Americar Inquiries

Histceric Events, Unlites States
American Wars, Causes end Effects
American Wars and Diplomacy

World Wars -

Civil war
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digtcry (Cent'd)

25,0625
45,0827
45,0828
45,0829
45,0830
4% ,Q8"
c g2
45,0831
€. 0834
45,0835
£5,CE75
45,0635
45,083
45,035
28,( 38
45, CE38
45,0837
4% Q€77
£5,083%
25,0872
€.0822
45,0640
£5.CE20
45,0821
45,052
45.05:2
45,0822
45, 0€4%
£5,0822
25,0884
45,0845
45,0626
45,0827
45,0828
45,0648
45,0628
45,0829
45,0549
45,0850
45,0851
45,0852
45.08%3
45,085¢
45,0854
45,0855
45,0856
25,0855
45,0857
45,0858
45,0859
A%, 0860
45,0861

Civil war, Reconstruction an¢ Industriellenm

War and Mocern Consclousness

Worid War. 11

United States MIlitary History.1
United States Milltary History 2
United States History, Field S*tudy
Ner+h Americsn Histcr,

Mexican History

South American History

Histcry of Werld Clvitizeticn

Eye on the ¥erld .

Survey of World Studles .

World History end Culture

Werld Histery

Wcrld Gengrephy anc¢ Werid Cultures
Worid History, Ccllege

Mcdern Werld Civilizetion

Worl¢ History, Mcdern

Current Werld Histery

world Cfvill‘e?ion, Twentleth Century

Worid Civillzeticn, Twentieth Century, Honcre

Western Clvilizeticn ©

Werild Civlilizeticen 9

Werid Clvilization 6, Hcrners
Western Civillzaticn 9, Foners
European Histcr

Western Clvillization, HieTcry
Esrly Western Civitizetice

Wectern Clvilizeticn, Acvences P! ece*s

Werid¢ History, Advenced
Ancient encd Classicel werlc
Ancient Greek History

Rcrme &nd Her Empire

Anclent History and Midcle Aces
Arcient Worlc¢ Histcery
Develcpment of Clvilizaticn
Early World History

English History

Engllsh History, Horors
French Revoluticn, Honors
Mcdern Europe

Europeen History Mid-tineteenth Through Mic-Twentieth Centuries

European History, Twentieth Century

Twentieth Century Eurcpe

Eurcpean History, Advenced Feadlings

European History, Mocern, Advenced Plecement

Western Clviiization, Mclern
Third World Histery
Africen History

Africa, Middle East anc Latin Arerica

Latin American History
Middle East History

Py
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Mistory (Cont'd)

Isrsel, History.

45.0862
45.0863 Eestern Civiilization
45,0864 Far East, History
45,0865 Aslien History, Modern
45.08€6 Pacific Lands, History
45.0867 Russien History
43.08€€ World Leaders, Past and Present
£5.0865 Historical Research
Anttrogology/Culturel Geography ’—'—‘\)
£5.02C0 Anthropology, Other
45,0211 Anthropology
45,0221 Comparstive Cultural Patterns
45,0221 Cultural Plurelism
45,0227 Muylticulturel Ecucetion
45,0231 Anthropolcgy, Myth end Maclic
45,0241 Culture! Anthrcgology, Research
45,0704  Geography
45.07C4 Cultural end Physical CGeogrephy
45.0704 World Geography
45.07C9 Man and His Environment
45,0709 Humen and Cultural Geogrephy
05.01C0 Area Studies, Other
05.01C1  Ares Studles
05.01C2 2*merlican Studies, Besic
05.01C3 :mericen Studies, Acecemic
05.01C3 American Histcry and American Character
0==2103 American Studlies, Regents
£.01C3 American Stucdles, Geners!
05.01C4 Americ~i Soclial Chenge
05.0104 America's People and Problems
€5.0104 Contemporery Americs
05.01C4 Factors thet Mace America Great
05.C1C5  American Stucles, Honcrs
05.0106 New England Studles- - -
05.0107 01d South
05.01C8 American West
05.0108 American Frontiers
05.0108 How the West Wes Wen
05.0108 Wlld West
05.01C9 Southwest United Stetes
05.0110 Anglo Americz
05.0111 North America end Cyrrent Events
05.0112 Nor+h encd South Americs
05.0113 Latin America end the Cerlbbesn
£.0113 Latin American ‘
05.0113 Letin Amsricen Stucles
05.0113 Mesoamerica
05.0113  South. America
. 05,0114 Worid Cultures 1
05.0114 World Studles 1
05.0115 VWorld Studies 2

";[7h4 oz



05.0115
05.0116
05.011€
05.0117
05.0118
05.0118

- 05,0119

05.0119
05.0119
c5.0119
cc.0119
05.0120

05.0120°

05.012!
05.0121

.0121

£.0122
05,0122
05.0123

$.0124
5.0125
05.01Z5
05,0125
C5.0127
05.0127

- 05.0127

05.0127
05.0127
05.012€
€5.0123
05.0122

£.0131
05.0132
05.0133
05.0123
02,0123
05.0123
05.0133
05.0124
C5.0135

,05.0136

03,0127
05.0138
05.0138
¢2.0128
05.0138
05.0138

£.0200
05.0211
05.0211
05.0211
03.0211
n5.0211

Anthropology/Cul tural Geography (Cont'd)

Worid Cultures 2

World Cultures, Honors
World Studies, Honors
Comparetive Worid Cultures

‘European Culture Studles, Basic

Western Eurcpe cn the Move
Eurcpe end Current Events
Eurcpe Culture Studies, Genereal
Eurcpe Culture Studlies, Regenfs
Western Man

western Europeen Culture Studles,
Europeany Culture Studles, Honers
Western Evropeen Culture Studies, Honors
Develicping World

Develcping hetlons

Emerc Ing Natlcns

Africen Cultural Ares

African Aree Studles

Africe er¢ Scutt Amsrica

Asier and Africer Cultural Studlies, Eeslic
Asizn and Africen Culturel Studles, General
Asian end Africen Culturel Studles, Regents
Aslien anc Africen Cultural Stucdies, Honors
Asian Studies .

East Acien Studles ‘
Chines:s and Japenese Cultures
Oriertel Cultures

Orient, Lend cf Mystery
History of China

Asie, Africe &nc Miceast
Africe end Micd!e Eest
Miccle Eastern Stucdles
Micdle East, War of Survivel
Making of Modern Russle
Soviet Union

USSR

Russien end Slavic Sfudles
Soviet Area Studles

Soviet Union and China

Acacdemic

Soviet Unlon and Afrc American Develcping Naticns

Histery of Russie

Neclected Werld

Global Perspectives

Globel Issuves

Glodal Studles

Global Educaticon

Worlid Problems

Ethnic Studies, Other

American Intercultural Heritege
Minority Groups In the United States
Minorities

Minorities In United States History
Mlnorifles in America

a3 175
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05.0211
05.0211
05.0211
05.0221
05.02>1
05.0231
05.0221
05.0221
05.0251
05.02>1

£.0z41
05.02%1
05.0251
03,02%1

£.0271
€5.0271
05.02¢81
05.02¢1

- 05,9600

Enclish and

25,C10C
23,0108
25.C105
2X,01C8
23,C107
22.01207
23.C1C8
23.01C6

23,0109

22,01C9
23,0110
23,0111
23,0111
23,0112
23,0112
23,0113
23,0113
23,0114

23.0114

23,0115
'& ):! 5
23.0116
23,0117
25,0117
23,0117

. 23.0118

23,0118
23.0113
23.0119

Anthropology/Cultural Geogreghy .

Muliti Ethnic Cultures

Minor ity People

United States Cultures:

Ethnic and Family Feritage
American Bleck History

Afro Americen Culture end History
Afro Americen Studles

Black Studles

Bleck History

Bleck Experience

Eccnonics of Afro Arericeas
Ame:r fcen Indian

Indiens cf Nor+h Americas
Jewish Histcrical Significance
Mexicen American Studlies

Mexicen American Herltece
Hawzligns

Hawellen Culture Stucies, Mocern
Ares and Ethnic Studles, Citer

the Study of Litereture

Encllish,

Enclish
Encllsh

Qther Cenerel!
1, Below Grece Leve!
9, Eeslc

Ccnmunice*icn €xills, Non Cv!!e'e

Engllish
Enclish

English’

Englich
Enclieh
Englisn
Enclish
Engllisn
Englisn
Engclisa
Enclish

Enclich 11

Englich
Encllish
English
Enclish
English
Enclish
Englisn
Engllsh

English,

English
English

1
9, Ave-ece

1, Heners

9, Honcrs

10, Besic

2, Below Grade Level
;O, Averzge .

2, Henors N
10, Honors )

3, Below Grade Level
, Basic

11, Average

3

3, Honors

11, Honcrs

12, Beslc

4, Below CGrace Level
4

12, Aversge
Advenced Plecement
4, Heners

12, Honors

Modern Classical Literature
World Literature
Rensissance Litereture

Man In 8 New Wcrld

a-476



English and the Study of Literature (Comf'd)

23.0120
25.0120
23.012%
23,0122
23.0122
23,0122
23,0122
25,0123
23,0124
23,0125
23,0125
23.0125
22,0125
23,0127
25,0128
23,012¢
23,0129
zZZ.013
22,0135
23,01
23,0122
22,0123
23.013:

2.0125
22,0125

© 27,0135

< D126
z..0126
23,0127
25,0128
23,0138

23,0138 .

23,0129
23,C1:¢
23,0139
23.014C
23,0141
23,0141
22,0142
23,0143
23,0144
23,0144
23,0145
23,0146
23.0146
25,0146
25,0147
23,0148
23,0149
23.0150
25,0151
25,0122

Man snd Nature

Romanticism

Reallsm

Big Books of the 20th -Century
Contemporasry Fiction
Litersture, Cconiemporery
Twentleth Century Literature
Irlsh Literature

Ruessian Literatire .
Bitle es Litergrure

_ Literature of the Bible.

Herces, Gods snd Monsters
Mythology and Fable
Mythology end Folkicre
Drame, Introducticn
Worid Dreame

Plays, Mccern Survey
Novels .
Short Story

Shert Nerrative
Shert Fitticn
Mysteries

Poetry

Rock Poetry

Americen Humcr

Humer

Let's Laugh
Blogrephy

Femoue Personelities
Non Ficticn

Ficticrn and Fentecsy
Sclience Fiction

Literature of the Mystericus

Themes in Literature

Mccdern Journelictic Literetcre
Wezr anc Peace

Literature of Humen Velues
Ethnic Literature

Minority Literature

Women'In Literature

Sports Through Literature
Occult Literature '
Supernstural Literature
Protest Literature

Adoclescent Ficticn

Books end the Teenage Peecder
Youth end LIiterature

Herces

Utoplas

Death

Nobel Prize Authors

Seminar In an Author

Eng!Ish, Rezl Life Protlem Solving,

A-32
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Eng!ish and fhefoudy of Literature (Ccnt'g)

23,0153

23,0153
23,0153
23.0153
23,0153
23.01%3

‘2%.0'¢3
23,0152
23.01%4
23.0154
23,0154
22.C1%4
23,014
22,0209
23,0211
22.0211
23.03C)
23,031
22,0311
23.0720
23.0711
23,0711

35,0711

30711

23.0711
23.071
23.0721
-4.07°1
3,071
23.0721
23.0731
25.0721
23.07%1
23,0741
23,0751
23.0751
23,0761
23.0761
22.0"TN
23.0781
23.0803
23.0811
25.0e11
23.0811
23.0811
23.0821
23,0821
23,0821
25,0821
23.C841
22.0851

Effbcflve Reacing

Best Sellers

Reading, Individuel 1zed

Reading, Independent Stucy
Reacing for Plessure

Regding and Conference «
Literzture, Individuzl 1zec
Reedirg Labcratcry

Ccilece Writing

Writing and Fdseerch

Reseerch Technlque

Research Procass

Reseerch PapeF

Fesearch end Writing the Term Peper
Cleseirs, Other

Ciassical Mythology

MyTtholocicel Literature, GCreek end Rcman
Comparative Litergture, Other .
Comparztive Literature
Comperiscns In Litarature
LCitersture, American, Other
American Viriters

Arerican Literature

American Experience

Selected Americen Authcers
Portralt of an American

Afro Americen Litereture

Bieck Literature

Literature ¢* Black fmerica
Americen Drezm In Litereture
American DIlemme

Americen Cultural Patterns
American Philcsophy In Literature
American Heroes

Folklore, American .

American Indian Literature
Indlan | iterature

Reglone! Writers

Stete Writers

Frontier Literature

Western Literature

Mexican American Liverature
Literature, Enclish, Otter

British Literature, Conventlions end Exgerirents

= :*ish Literature Survey

b- «ground of Modern Eritich Literztuire
~_or British Writers

Asc:' ‘Of Man

Political intrigue anc Murder
Shakespeare

Mcderr British Wrivers

Victerian Literature

Satire, Modern British
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23.0412
23,0412

23.0412

23.C413
23,0413
23.0214

S5C.CE%1
50,0611
50.0611
=C.06811
=c.0e12
£3.07z¢
[ o ""T"':'

svel L

4o -
£2.072¢

£T.0023
50.C73i
5C.0722
20.C554
20.0854
EN AT

-'-e D B

50.06:7
5C.0957
£0.0957
5C.09%7
5C.0058
2e.0ege
20.0¢f8
=C.0e%9
5C.0¢56
50.0¢€50
50.0¢52
5C.0¢41
50.09£2
50.0¢62
50.Cc€3
50.0963
=J.0%€4

\ ! B
Rretcric end Composition (Cont'd)

Languege Stricture 12
Etymol ogy
Word Clues .
Wordsearch
Handwriting
Permenship
In*terperscral Commuricaticon

i

Cultire! Apprecietion

Dreme, History
Film Study
Film Appreciaticn

Film Criticism

Lancueze of the Cinema

Fres end tre Masters
Bleck Fire Arte

Mexizo, Fine Arts

Elculture! Art

E+=nic Art Histery

Art g A Multicultural Stucy
Music His*try 8

Muslic Threugn +he Ages

Music Histery ©

Certemperery Mue.c ©

Pep Fusic History ¢

Fcp Music History 1C
Centemperery Mysic 10

Music Hlis*cry 10

Music History 11

Music Literature 11
Contemgcrary Mysic 11

Pop Music History 11

FPop Music Histcry 12
Certenporery Music 12

Music Histcery 12

Mcusic Literatire v
Traditional Mysic 9, Survey
Music Literature 10
Trecitional Music 10, Survey
Tragitional Music 11, Survey
Music Literature 12
Traciticnal Music 12, Survey ,
Music Aporecietion ;
Adventires In Lis*ering

Folk Mysic, Ethnic
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