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Abstract )
Providing In-service Education at a Minimal Cost for Title XX
Early Childhood Caregivers Through a Conference,‘uorkshop
Series, and Networking
Miller, Susan A., 1984: Practicum Report. Nova University,
Ed.D. Early Childhood Education Program
Descriptors: Child Caregivers/Conferences/Continuing Education/
Day Care/Federal Aid/Federal Programs/Information Networks/
Inservice Teacher Education/Linking Agents/Networks/Preschool
Teachers/Teacher Education/Teacher Horkshops/Workshops

This practicum addressed the expressed meed and desire of - -
78 southeastern Pennsylvania Title XX early childhood caregivers
in 18 centers and. their administrators for ongoing in-service
education after a two-year absence of training. In a review of
the literature, this educator found that due to recent funding
cutbacks nationwide, training services for educators had been
seriously curtailed or eliminated throughout _the country, as well
as locally

This educator's goals wete: (1) to increase ongoing in-service
education foe the child care providers at a minimal cost to the
program; (2) for the gtaff members to receive ideas which they ¢
would utilize in their centers; and (3) through networking,
according to their individual and program needs, for the day care
workers to share educational information, techniques, and materials
related to the in-service sessions. In addressing these objectives,
this educator arranged for the voluntary participation by the
staff members in a large, one-day, regienal, university-sponsored,
early childhood education conference and a monthly series of
eight, two-hour workshops provided free of charge by outside
consultants.

The results of this practicum indicated that the goals wepe
attained by achieving and surpassing most of the standards of
performance. It was recommended by 1002 of the child care
respondents and the administrators that this in-service education
program continue,

»
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« Chapter 1

. Introduction

~

L}

Educator's ‘Role, Responsibilities, and Work Setting -

Kutztown University, the sixth largest university of fourteen -

in the Pennsylvania State System, had a”s ring 1983 undergraduate
. P ‘ derg

enrol lment of approximately 5,000 and a graduate enrollment of almost
{
500 students. Resident studegth-qumbered 2,300. The majority of

) / ,
the students listed their home residence as Berks, or neighboring

( Lehigh, Schuylkill, and Carbon counties, while a large number were
: t . * ‘ -
from the Philadelphia area. With 325 faculty members, Kutztown

University offered degrees in Bachelor of Arts, Bachelor of Science,

& .

Kutztown University began in-1866 as Keysedng Normal School, R

and Bachelor of Fine Arts as well as master degrees In eight

subject areas (Erdmann, Noté 1).

a teachers' traiping college. é? the result of Act 188 which w%}

signed into 1law during the ‘fall of 1982 by the Governor of Pennsylvania,

the state colleges officially became universities gn July 1, 1983.

Prior to this, the university was referred to as Kutztown State College.
Although diversified in its goals today, Kutztown University

nevertheless was maintained as a center for the "preparation of able
prep

J - 1
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and dedicated teachers" 2Kutztown, Note 2, p. 10). K tztown.had a

ratheffunique program in the State University System reby the ) I

196 early childhood/elementary education majors were afforded the

opportunity of dual certification (Fritch, Note 3). TMo graduate ,

early childhood courses were offered each year.
The university additionally responded to requests flor of f-
campus early childhood education undergraduaté courses b the Betks /

County Intermediate Usit Title XX éhilgi care workers and Head Start

the staff members' working hours. ' . &
- Fouuded just Gve;-IOO years ago; the Kutztown UniVersity

Laboratory School offered educational experiences on campus for -
preschoolers, college students, and educatdrg from tl}e surrounding »
area. Hsused on the'second floor at the Research and Learning
Cénter, the Early learning Ceuter preschool suite ﬁas self—conéained.

The fifteen 5-year-olds in kingergarten attended for a full-day,
five hour session. The 28, mixed-aged, 3-a‘nd--4—year-old nursery
4 childrew were ppsent for a two hour, five-day-a-week moruing or
afternoou program.
This educator, a preuious Director of the Berks County Inter-
mediate Unitk Title IV A Day‘ Care Program, was an Associate Professor of
Educat ioun z;lt Kutztowr‘: University. Prior to designing aud implementiug

L)

the nursery program at the laboratory school, she taught the kinder-

gartei, level children there for two years. She was i‘ixvolved with
L]
‘.&.
\ )

12
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* the Early Learuing Center program for the past i years where she

i -

was primarily fesponsiple for the nursery children. Tbgether, she and
~ Mrs. Saudqg Fisber,.gzndergarten suéervisor.'coordinated th; open
qlagsroor'in'p tean apprdaéh. .
Other members of.the Eérly?Learning Center staff were two
s ? -

student teachers each quarter. This educator’ directly supervised

-

one student teacher's classroom experiences;
Five classroom;aiqggzunder the work-study program were hired- for -
ten hours a week to assist children with learning experiences,

-

haudle clericgi matters, desigu art projects, etc.l Part of this.
educator's job at the Early Learniug Cen;er was to plan‘and coordinate
the aide;' duties. | .

Bstb ed0c§tors cooperatively developed‘g;rriculum. budgeted for,
and ordered supplies, directed oried{ation programs, coordinated schedules,
évéluated preschopl and college students'.progress, demonstrated lessong
and techuiques, taught 3ollege classéé relaéed to early childhood‘
topics, and acted as a resource for preschool parents. A part;time
coordinator, housed in another building, met regularly with the staff
to assist with some of the administrative tasks. |

Additioual collége duties iugluded serving on university-wide
aud departmental committees., For the pa;t eight years this educator
trad beeu {uvolved with the department spousored Red Balloou Early

Childhood Education Conference. Over the years, she chaired most of

the committees for this couference. This year, she was the Coordinator

13
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: for the Red Balloon Counfereuce which serviced 658 early childhood

educators and umiversity students. in the southeéstern Pennsylvania
and borde;ing states area. “
Th{s éducatqr gained éxpefience.directing confereiuces when she
coordinated the departﬁént Bilingual Multicultural Confeéeuce for
’ students enrolled {n the professional semester, student Eeachers, and*

L]

local educators. Shg aiso was responsible for organizing all-day A
orientation sessions aud follow-up traiuing forlday care staff ne;bers
'ln a brand-new program when she was the boordiuator of the Tit;e IV A
Réhging School District Child Care Program. .
The universigf encouraged its faculty,to offer community service
aud act as consultauts in ghgir field. This educator had beeu a
1paid early childhood consuttaég with the firms of Read&ng*basea
Ryan and Joues for Title IV A Day Care training{énd Career;'with
Child}en for Title XX Child Care in-service educatioﬁ workshops. Shé
presented a varigty‘of toplcs gratis to such audie%ces as: local PTA
groups, Berks County Title XX.?ud Head Start staff members, the city of
Allentown Teachers' Associatiom, child care workers at the state-wide
Penusylvauia Association of Child Care Agencies' Conference, teacﬁers
al the ;egional New England Kindergarten Confereuce, And early child-
hood professiouals and parents at the Nationa} Association for the
Educatiou of Youmg Childresn Conference. 1In.a éom%ined, partuership
program with the Berks, Carbou, and Lehigh County Intermediate Units

and the university, this educator offered i{n-service, "mini,"

exteusion courses to local teachers at both ou- and .of f-campus sites.

1
i

14



@ ) | 5

-
. -

This educator's primary concern was first to provide a sound
educational program for the preschoolers at the Early Learning Center
and their fami%ies baséd upon their individual needs. Her next
reSponsfbility was to the many coliege students and local educators
who needed assistance with observations, ideas, information, techniques,
materials, demonstrations, and evaluations. Final}y, she had an
obliéation to the university of reaching out into the community where
‘she acted ‘as a consultant and served on committees to aid in clarifying

. -
the role, ideas, and ultimate positive growth of higher education in

relationship to the needs of today's society.

d ) Description of the Community®

)
V4

Kutztown University was located on the edge of Maxatawny Township
where it overlooked the Borough ofJKUtztown with its population of
4,040 residents (Berks County, Juﬁe 1981). The 25.9 sq;are miles
"of the rural township was bound by the Saucony and the Maiden Creek
flood plains. The township was situated in the easternﬁost portion
of Be¥ks County, the ele;enth most populated of 67 counties in *
Pennsylvania with 312,509 inhabitants (Berks County, June 1981).

This county of 864 sqlare miﬁpa was in the shape of*a diamond.
Located in the southeastern part of Pennsylvania, Berks County was
56 miles northwest of Philadelphia. Sections of the Blue and South
ﬁountains, tﬁo ridges of the Appalachian Mountain chain, formed its
northern and southern boundaries,.with elevations averaging about 640

feet above sea level. The Schuylkill River and several of {ts maln

tributaries drained almost the entire county (Berks County, 1982).

15
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Approximately 507 of Berks County was devoted to agriculture. The
farmers raised maiq}y poultry and'dairy products in this fértile Great
Vallay of Pennsylvania. ‘It was one of ‘the leading agricultural counties
in the state with {its 2,110 famms (Berks County, 1982). »
Also an\Important industrial county, Berks had 594 manufacturing
establishments. These companies employed 56,254 workers. The céief
products manufactured were textiles, metals, and food. (Berks County, iiiﬁ). .
Reading was known as the "Qutlet Capital” of the United States because
of the vast amount of clfthing manufacturing that occurred in the area.
Nation-wide, the manufacturing division had shown a decregse in !
both the number of establishments and level of employment. This was
also true 1; Berks Coynty. The percentage of.unemployment for the state
< and county:were identical for April of 1982 at 10.3%. This rate wasa/
above that for the\country, however, which was'Q.2Z (Berks County, 1982).
, The per capita income for Beryé.County in 1979 was $8,956 which was
comparable with that of the.%tate. The City of Reading, which was
the county seat located in the center of the county, had a 1977 per capita
s
income of $5,208. The 1979 Pennsylvania Personal Income Tax Returns
for Berks County showed a $11,18] median taxable income (Berks County,

) LI
1982).

Ranked ninth in the state, Betks had 119,937 hnusiné units which
showed an 182 increase over the decade (Berks County, May 1981). The

med{an value for the housing units was $39,000 (Berks County, 1982).




7

'The variety of housing in the coundg vas enormous: large farms;

~

‘ N
small older homes in rural towns with genera&;stores; trailer parks

and individual trailers; large’ and small new developments in former
. : \ p .
farm fields; private estates; prefabricated town houses; apartments; .
y

and city row homés.

" The counity's largest municipality, Reading, which was located 16
miles from Kutitowﬁ Ur'iversity, had a popu}ption of 78,686. JOther
municipalities in Berks éounty inciuded 30 boroughs, none exceeding
6,500 in population, and 44 toﬁnships. Approximately half of these
ﬁoroughs were wiﬁhih the Reading urbanized area. 'Thquopulation for
inside urbanized area; was 173,450, whereas the rural count was 123,607

-

(Berks County, 1982). .
R
The predominate group in Berks County was white with 297,637

individuals. Persons of Spanish origin were the next largest group

.
-

with 9,013 people. Blacks were ranked third with 7,722 individuals "‘i>
(Berks County, 1982).*

yﬁz Swedes first setfled this area (Seltzer, 1962); however, the
German "Pennsylvania Dutch" influence was the predominate culture today.
A nationally known Pennsylvania Dutch festival was held each summer in
Kutztown. The conserv%tive. smaller towns and older secfions of Reading
were characterized by spotless streets of attached homes in a German
architectural style. The Pennsylvania Dutch dialect was spoken in many

&

stores and by numerous adult residents, particularly in the rural areas.

s

-4
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The figurés in Appendix A related directly‘:o t£is prgét;:hm which
dealt with the Berks County Chfld Care Program administered by the
Pennsylvania regional school district, Intermediate Unit #14. The
1980 population data'ligted 18,917 childré; under 5 years of age with
urther breakdown of 17,187 white, 1,391 Hispanic, and 703 Black
///fZZhgsters (Berks Count&. 1982). Ninety percent éf the Black and .
“/LHispanic children‘residgd in the éity ?f Reading (Berks County, May 1981).
| Specifically, under each age category there were the following
number af children in Berks Coumty: 4,055 under 1 year; 7,604 between
1-2 years; 7,268 between 3-4 years; 3,690 at 5 years; 3,775 at 6
years; and 12,809 between 7-9 years. In the Berks fbunty population ~
projections for 1990 and 2000 theré were large increases in number

for this particular young age level (Berks County, 1982).

The Berks County Intermediate Unit child care center staff members who

Al

received in-service education as a result of this practicum taught a
total number of 482 children: 95 infant/toddlers, 301 preschoolers,

and 86 school-age children. A waiting list for center care of 97
oy

youngsters existed (Wunder,-Note 4). According to the Berks County
~n

e

66pulation projection figures, the waiting list wbuld only grow unless

this program was expanded.

*
4

In order to have been eligible for this child care pregram funded
by Title XX monies, the child's mother had to be working or’ engaged

in some type of training (Schaeffer, Note 5). The parents in the

A

.
0
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program supported their families locally in such occupations as

\ picking in the mushroom houses in rural TempM, sewing garments /
J in the city of Reading, or twisting pretzelg in a‘factory in
suburban Shillington. :E{ - )

Financial considerations according to fa?ily income were varied,
however, as the total BCIU program figures showed for the childrén
eligible for free or rezuced—price meals according to the criteria
set forth ip the National School Lunch Act. 11 November 1982, 140
children were not eligible, 165 childreﬁzwere eligi‘le for reduced-
p;ice meals, apd 295 were eligible fo; free.ﬁealsvin the BCIU Child
Care Proéram. According to the gujdelines which were ;ffective thru
June 19%3; in order to receive free meals the ipcome fsf“zf;;;Iiy of
four had to be below $12,090 and below $17,210 for reduced-price meals _

’

(Zettlemoyer, No;e 6).‘ In 197} the median family income for a family
’ of four in Berks County was $16,718 (Community, 1979). .

The 78 BCIY staff members worked in 18 different centers disperséqﬁJ/)
throughout the' county (Schaedfer, Note 5). Fourteen centers, were ’
located in various sections of the city, whereas four were in rural
areas in scatte;ed parts of the 864 square mile county. The centers
were house& kn churches, a hospital, a city hnus%ng authority building,
an armory, and schools, Obviously the centers ser;ed diverse populations
with a variety of ;?ral or urban, as well as cultural, influences.

What all of this data meant was that each child, family, staff

member, and center had a different tducationa! need and focus. It was

: (.

ERIC 14y
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up to this educator to take into account all of the varied backgrounds

and information noted here as she assisted the staff'megbers in

. T
-

developisg a network during the coordination of their in-service

education.

“a
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. - Chapter 2

Study of the Problem '

Description of the Problem Situation

The Berks County Intermediate Unit £14 was a state-funded,
administrative subdivision th;:‘-ediated between the Pennsylvania '
StateADepartment of Education in Harrisburg and the local fsc:‘hooz>
districts. It coordinated such aétivities as vocational schools and
special gducation.seyvices (iyfle, 1977, p. 237). The BCIU #14

sponsored thé Berks County Intermediate Unit Community Preschool and

Child Care Programs. It was responsible for budgeting funds for the

. 18 Title XX Day Care Center Programs with state block grant monies

that were channeled from the. state of Pennsylélnia to the Berks
County Commissioners to the Berks Céunty Intermediate Unit

(Rightmire, Note 7).

The Title XX Amendments to the Social Security Act proyid;ng for
day care assistance were passed in January 1975 (Hastings, 1982; Prosser
& Haberkorn, 1976). Prior to this, the BCIU Child Care Program was
supported by funds from Title IV A of the Social Security Act.

| S, |
On August 13, 1981 Public Law 97-35, The Omnibus Budget

a4

Reconciliation Act ‘of 1981, was passed under President Ronald Reagan's
administration. This act provided for a reduction of outlays for the
federal years 1982-1984 spending programs under the House and Senate

L

11 ’

21
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jurisdiction (Legislative, 1982 a). A portion ofl&he act, the
"Title XX - Block Grants to States for Socigl Services," had as its
- purpose the consolidation of federal assistance to the states into a
single gfhnt (ﬁééislagive, 1982 b).
This act had a serious impact and reduction on the state funqsng ﬁ*:f
of the BCIU Title XX éhild Care Program (Fisher, Note B; Rightmire & °
Schaeffer, Note 9). For.example, with the elimination of the state-
b r~ . - . »
-matahing requirement of 257, the states no longer’Gpted to spend ~
money on Title XX services (Morgan, 1981, p. 34). Also, nationally ~
"the single largest day care program, Title XX, was cut from $3.1
billion to $2.4 billion" (Goodman, 1983, p. 9). | ' .
These national an& state funding‘cuts filtered down to the local
BCIU Child Care Program with disasteroué results. Bu&get reductions |
of $200,000 were imposed on the local‘fitle XX educational prograﬁ'
(Appendix B). Hne immediate problem of th:: financidl cutbacks‘wah .

" a loss of training for the day care staff. No ongoing in-service education

was provided for the 78 Title XX center teachers or 12 substitutes

L
4 ~

(Rightmire & Schaeffer, Note 7).

~

In the early 1970s the state contracted with a consulting firm,
‘Careers with Children, to provide the training for all state-wide
Title XX Day éare Programs (Miller, Note 10). On July 1, 1981,
Careers with Children, after almost 10 years of educational in-service

to Pennsylvania Title XX Day Care personnel,ceased to exist. When

the state realized the impact that the Omnibus Reconciliation Act was

~
~ , '
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about to have on funding, {s tefhinated the Careers with Children \

training contract. This left a void in professional, outside
- h P

training for the BCIU Child Care Program staff members (Schaef fer,

Note 5). l ) . - ®

The local BCIU program did not receive additional funds from the »

y , :
EfBerks County Commissioners to hire their own outside consultants.

Yy ’
Other urgent budgetary matters, such as center consumable supplies and

worn-out, unsafe center equipment received a prlority rating over

teacher training requests (Rightmire, Note 7).
The only training the staff recei;ed from th;:outside since the

demise of Careers with Children in 1981 was a water safety program

offered by the American Red Cross (Schaeffer, Note 5). At the staff members'

request, this training session was designed to assist those teachers whose

children were involved with a summer swimming program, ¢

Thé staff members who were interested in the watef safety topic ‘
weré required to attend the education sespions at the Red Cross
Administration Buflding in Reading at the end of the school day. The ’

location was-not convenient for all of the child care previders. The
time was not approprlate either as many of the teachers were ;1red at
the end of the day. Sowe of the staff had completed their working
hours by 1 o'clock and found it inconvenient to walt for a late

meeting. Other staff{ mambers cited dinner-time famiiy responsibilities

as a drawback to these sessions (Schaeffer, Note 5).

23
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Aléo in 1981, the Edydatié;al Coordinator for the BCIU Child Care
Prog;am; Sue Hovden, resigned (Appendix B). Part of the job description
of the Educat;onal ;;q;dinator was.to orient new staff and substitutes,
.as well as to provid; educational training for the staff members aiready

teaching in tﬁe program. She was required tqQ céggdinate'the services
of outside consultants as relgteq‘to the staff's needs and requests °
for iq—service education (Schaeffer, Note 5). |

At this time, on the local le;el, the BCIU Child Care workers were
involved in Pennsylvania Social Service Union contract hegotiations.r .
Since additional funding was not available in the budget for\;alary
increases of any sigﬁificanf'amount, it wvas determined’b§ the negotiating
team not to replace the EducatidﬁAJ Coordinator. Instead, the saiary
from her position was dispersed to the staff to increase their salaries
(Schaeffer, Note 3).

.This l:cal situation related to the national scene. New child
care regulations were issued in March 1980 (Almy, 1981, p. 228) to
replace the Federal Interagency Day Care Requirements (FIDCR). These
regulations which were incorporated into Title XX of the Social Security
Act in 1975 were postponed until July 1, 1981 as the result of a
provision of the Omnibus Reconciliation Act of 1980 (Collins, 1983,
pp. 6-7). The new FIDCR regulations included a very important
requirement that the states were to provide training both for family
day care proviaers and center staff. The states were mandated ''to

establish and implement a plan for making 't)raining availaw all

caregivers serving Title XX children" (Snow, 1982, p. 108)7

ERIC | 24 (
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Subsequent’ action by Congress further postponed the
effective date of the child care regulations, until in 1981,
through the amendments to Title XX of the Social Security
Act set forth in the Social Services Block Grant legislation,
any federal child c ulations were effectively eliminated.
Child~care servicesnd out with block grant funds must
now comply with app € standards of state and local laws
(Collins, 1983, p. 7). e :

+

As the State of Pennsylvania and the local BCIU did not have any

-

spec@fic‘tequirements or standards for educational training, it was
difficult’ for the BCIU Child Care Program staff and administrators to
place a priority rating on in-service education. When they requested °
fundiné»ﬁd? training, the BCIU gave considerq;ié;-to more urgent items
first. In this 1ight, without training standards, it made sense to a
negotiating committee to eliminate one job in order to increase the
salarfes for many personnel (Schaeffer, Note 5). \

After the loss of the Education Coqrdinator'é position, an attempt
at informal in-service education was undertaken by the BCIU program
nurse. She presented sessions at the various centers concerning first
ald. They were considered most helpfu} by the staff, ?raining
efforts by other staff members were not forthcoming, however, because
of their' already heavy schedules and involvement with their own program .
duties (Schaeffer, Note 5).

Lynn Schaeffer, BCIU preschool supervisor, in lieu of "a program
Edutational Coordinator, engaged {n Informal orientation sessions with
each new staff member. Unfortunately, the networking and exchange of

intormation and ideas that came about wﬂ%h group training on a more
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" *\organized bésis did not occur on a one—to~oheibasis. Much of the h
‘ . y ¢ D » »
new staff members' orientation came about as on~the-job training and

was not as consistent as the Preschool Supervisor hopeqd, for it to

be (Schaeffer,’;otp‘S).

' -

L]

With the disbandipg of the state-wide Careers'with Children
in-service educational consulting firm and the elimination of the BCIU
Child Care Program'Educational Coordinator's position, training for-

[
the BCIU child care providers was virfually nonekistent. When this

educator, a past BCIU Titié IV A Day Care Wrogram director, discussed
algraduate course assignment for Nova 6niversity on April 7, 1983

with Karen Rightmire, present director of the BCIU Title XX Child

Car; Program, shg éxpreséed grave concern over‘the lack of recent,
formal ﬁ?ucationglltraining for her staff. As a result of continued
discussions with the staff members and administféto;s, the problem
‘that this educator wished to adgress in this practicum was that due to
funding cutbacks, ongoing in-sefbice education for the teaching staff

members had not occurred in the Berks County Intermediate Unit Child

Care Program for over two years.

Evidence of the Problem

On April 18, 1983 this educator met at the BCIU Child Care
Program Administration Building in Reading, PA with Karen Rightmire,
director, and Lynn Schaeffer, preschool sdpervisor, specifically to

-

. conduct an interview with them to discuss how the funding cutbacks
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effected recent in~-service education for their staff members. They
both stated that the administration and staff nembefs consid;red
the loss of eduFational training serviges a serious problem. f

Mrs. Schaeffer related that while visiting the child care
provideré in their centers during the fall she discusséd the present
training éitqation with thén. Aégthat time she asked for suggescions
how to increase educational.training. ‘A1l of .the day care workers
.agreed that they needed some kind of educational training (Schaeffer,
Note 9).

The.Preschoéllsupervisot reported that sote staff members :ished
in-service training on special topics, such as how to reduce specific
center noise. Other teachérs wvanted general infornatibn-on such
subjects as arts and crafts activities. New staff members appeared
to have different training concerps from the child care providers
who had been with the program for 10 years. There was not &any
particular agreement concerning the type of traini)g or top;cs for
in-service. Mrs. Schaeffer felt there was presently a definite need T
for coordination of in-service education (Schaeffer, Note 9).

In December, Mrs. Schaeffer wrote a memo to all éenters requesting
the submission of the names of volunteers who would be willing to
repre;ent the day care workers at a series of "Exchange Meetings”.

She anticipated that these sessions which would be held on the third

'hednesday of every month at the BCIU Administration Building would

enable the centers to share ideas, needs, concerns, resources, and materials.
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In January she received the names of seven staff members and
one administrator,'Ramona Turéin, coordinator of preschool centers,
who wished to serve on this "Education Committee." 1In Febrdary, a
memo‘was sent to each center asking them to submit three to five
topiés concerning their needs that they wished to have presented at
the March Exchaqge Megting for ;ossible in-service education sessions.

During the March éxchangelMeeting, the suggestions concerning the
staff's needs were consolidated, cross-referenced, and prioritizéﬁ;i:
(Appendix C). The committee reéresentatives felt that the folldbingr
number of topics related to these categories: parents - 4, children -.3
currizulum - 9, staff - 4, and community - 2. Ingornation and ideas in
cupriculum areas appeared to be a priority need of the child care "
staff members.

In—sefvice’topic'sﬁggestions from the center staff were as folluﬁsﬁ

1. Rude Parents o
2. Location Staff RelatYons
3. Summmer Activities ' i
4. Nap Time Difficulties
5. Community Resources
6. Ethnic Experiences for the Young Child and Teachers
7. Problem Children .
8. Child Safety in Center
9. Parent Expectations

10. Feelings about Single Parent Families

11. Substitutes‘and Professional Behavior

28



*y

19

12. Parent Involvement

13; Holiday Art Work T ’

14. Musical Interest Center

15. Physical Education, Gymnastics

16. Teaching Reading

17. Activities for Advan?ed Children

18. Computer Activities

19. Lagge Group Pr&jeqts and ﬁctivities

20. Team Communications | i

21. Problems of a Multi-age Center /

22. Developing an Appreciation for Their| Community

23. W?rkshops

Two particular items were specified on the March Exchange Meeting
minutes (Appendix C) for discussion at the April meeting under the
topic of "STAFF'. .They were the sub-topics team cohnun%cations,and
workshops. Educational training and sharing informatioﬁ‘tbntinued to be

a concern of this céimittee representing the BCIU Child Care Program

workers. St
‘ f
This educator met with the Education Committee during their
Apridl 20, 1983 Exchange Meeting. Five members were present including
the one adwinistrator and a member of this educator's previous staff.

This group verbally related their regret in hgving had no ongoing

training for approximately 2 years. The committee cited buget cutbacks

2y
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at all levels and the curtailing of the Careers with Children training
'as major causes of their in-service deficit., They also specified the
unfortunaté loss of‘Fhe Educational Coordinator's position ag contract
« negotiations. In addition, the committee members 1ngicated that with ‘
the deletion of 3 teachers,.IB assistant teachers, f nurse, 3 caseworkers
"and 1 statistical worker, as well as a decrease in hours from full-time
to part-time for 8 assistant teachers from November ]98] to July 1982,
the staff members felt overburdened (Appendix B). These child care
providers mentioned that it was impossible because of large numbers
of children at the centers and schedules that were already too full
to attempt their own in-service training as they o;ce thought they
might do.
These child care workers were most candid as they made suggestions
a; to how this practicum would benefit their staff and program. They
explained that in-seryice workshops had to be relevant to their needs
and "not thg same old thing that they had heard before.” The
comnittee made it clear to this educator and the administrator present
that they felt an urgent need for traiging in specific areas, but that
they felt overworkéﬁ and would’gyt tolerate having their time wasted
by inappropriate in-service education se€ssions.
‘ As the committee discussed their educational ngeds. their distress

with center situations came across strongly to this educator. Several

teachers felt they had never been trained to work with large groups

. -

J0
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,
of youngsters, as many as 30 to 40, at one/ttne. They related that ‘L

the staff felt a real sense of frustration when-working with multi-age
levels. The staff foﬁnd it difficult to E’ppt curriculum areas to
wide age spans. Agpther source of contention was how to cut down on
constant noise .in large; open-space centers.

The Education\Committee membe;s who were voluntéers representing _
the;progtam staff emphasized they needed answers to thedse pertinen§
proﬁ}emsf They relat@® that they had not received training in two
years to assist them in gaining a background in order to develop
stratggies for solving then.‘ A sense of frustration'tﬁs copYeyed over

-

and over .-by the members as they diseusséd general ceﬁter situations

ar;d gen;xine concerns. \ | \ ‘

' At this point, the committee was able to analyze their colleagues'
suggest;dmervice topics‘along with a list of a&nin‘istrators'
c¢oncerns that tﬁis educator obtained,&wo days prior during an intervieﬁ
(Rightmire & Schaeffer, Note 9). Considering both lists, thé committee

of refined their suggestibns and felt some priority topics were: '

Curriculum Related to Reading

® Probleys - Assessment

Arts and Craf&s (especially for the Summer)

Activities for lLarger Groups

Multi-age Centets (anything related to dealingﬂwith multi-ages!)

Room Arrangements .

Discipline
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Children with Special Needs

Learning Styles .

Aithough they felt that ongoi&g educational t;aining was most
important, the committee had not determined how they wouid go about

: &

obtaining it without funds, leadership, or released time from busy
schedules. In exchange for much-needed, free educational in-service,
the committee agréed to commit their program staff to this educator's
practicum as we worked together in a partnership.

During the April 18, 1983 intervieizgith the two administrators,

they established the fact that the Careers with Children consultant

-contract was canceled on the state level on July 1, 1981 as a result

of federal financial cutbacks. This ended the funded training for this
staff. They added that "perqpnalizeé;-training for specific program
topg!g was therefore, also eiimigated. During the Careers yith Children
era, the BCIU Child Care Program had been allowed to hire their own .
consultants and then bill the firm for the service rendered. Th
center staff membérs, as documented by recent requests fof training”'
that had to go unaﬁswered, sorely missed this prioritized in-service e
training tailored exclusively for their specific needs (Rightmire
& Schaeffer, Note 9).

l.ynn Schaeffer, preschool supervisor, expli::;g,‘t was verbally
agreed by the various center staff members in 4 }§® fall during her

visits that they felt tﬁg need for current training. Some of the older,

previously-traiged staff volunteered to help train the more inexperienced

\
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staff. The lack of training for the hewer sgaff in particular was
seen as a definite ptéblem by the staff and administratpré. Out of this
concern,~the.EiE;ange Meetings and Education Committee were born ;uring
the spring semester (échaeffer. Note 9).

Karen Rightmire, director, emphas%zed that various levels of
training were needed for the staff, particularly after two years with-
out any educationadl training. She felt éhe void left by the termination

“of the Careers with Children contract did not allow for the individual-
ization of topics mentioned to them‘by the staff. The two administrators
compiled the following in-service education suggestions based on their
own observations and staff requests: )

1. Room Arrangements

Related to Center Noise

2. Learning Styles

3. Multi-age Levels in the Classroom

4. .Staff Relationships

5. Staff Supervision ' R

6. Child Development Levels

i

7. Positive Language Development

8. Creative Discipline

9. Curriculum Development for Individuaﬂ Needs
{U. Preread ing Materials |
11. How to Develop a Varied Curriculum

12. "A Bigger Bag of Tricks”

13. How to Organize a Curriculum

33 .
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14. How to P{évide More Gross Hétor Activities in a SmQII
ﬂ , City Space

15. Noncompetitive Ganés (Rightmire & Schaeffer, qgte 9).

Mrs. Rightmire and Mrs. Schaeffer made‘arrangemeAts for this
educator to meet with the Education Committee in order to discuss
their 1n—service.education needs and document the problem from a
staff.poiqt o{ view. ‘Th;y bbth_e;pressed their gratitude that this
educator would be willing to coordinate training free for their staff

”~~ .

. . as their schedules and admi:isfrative duties did not allow them the
necessary time to write grants to fund tra;ning services.
On June 11, 1983 this edutator again met with Mrs. Schaeffer
to gather additional background'informatipn concerning this problem.
The Preschool Supervfsor fully explainedfthelloss of the Educational
Cdgrdinator's;pos;tiqn during union negotiations in order.to disperse

-

this salary for staff raises. During the contract tallf's in the :ummer of
1981, t;e wmore experienced, trained staff suggested that they would be
willing to provide an educational training program for other staff
members on d volunteer basis in order to make up for the s of the
services provided by this person. Although these staff members had

good intentions &t the time.‘this training never came into fruition
because of Jack of coordination and involvement with their own center
duties. As a result, the BCIU Child Care Program child care workers

did not have their requests met for in-service education for over two

vears (Schaeffer, Note 5).
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Analysis of théﬁProbl@n
The Berks épunty Intermediate Unit Title ix Child Care Program
\ { personnel were accustomed to having training for the staff provided by
state -or federal funds from the program’'s inception. Once the trainimg
funds were decreasedzqﬁ?e progrﬁm staff and administrators who were used
. to receiving the in-service education automatically d;d not make a '
concerted effort to obtain funds or free training. Instead, with
additional constraints placed upon them by state compliance regulations,
as well as staff cutbacks, they simply became more overworked, more
frustrated. and found less time to solve this problem (Schaeffer, Note 5).
In the earl; '70s, week-long training sessions occurred for
most of the staff before the fall semester began: These "nini".
conferénces, held in the immediafe proxiniiy of most of the child
care providers' work settings,were coordinated by the BCIU Educational
Coordinatér and the Assistant Educational Coordinator. The training
was provided by federal monies which were awarded to the state. These
funds were then contracted to the consulting firms of Ryah and Jonés
and later Careers with Children who provided the in-service training

~ )

(Miller, Note 11). . )

.

The following description of such a training session appeared in
the Eﬁﬂgiﬁﬂwziﬁff' on August 20, 1974.

. Approximately 200 persons are participating in a 5-day in-
service training program for the Berks County preschool
education and child care programs. The sessions gtarted

Monday in the YMCA.
P

-~ ¢
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Martha V. Woodward, administrator, said Monday that those

attending include teachers, assistant teachers, drivers,

cooks, day-care mothers and;some auxiliary staff personnel.

The *sessions w;ll‘end Friday afternmoon at 3:30 (Training).

Substitutes were obtained for the BCIU center staff to enable
them to attend mos; portions of these in-service sessions. In the
early '70s, the staff realized that attendance at in-service
training sessions was a way to advance up the "career ladder” and
thus become promoted (Miller, Note 11). Participation in in-service
educétiéh was seen as a positive way to advance the field of child
care, as well as oneself professionally.

- .

During the early portion af the past decade this type of in-service
education was automatically provid;d to ;he staff as an integral paft
of the program. They were ﬁ;ver required to put fortﬂ‘a g;eat effort to,
receive it. In a similar’ manner, funds wege always in the budéet‘ for
the administration to see that training was available or that a
‘consultantiﬁg firm under state contract would provide the necessary
in-service education (Rightmire, Note 7); o~

Also, in the very early days of the BCIU éhild Care Program, the
staff ;ould receive reimbursement for tuition if they enrolled in
college courses. Transportation and kexéhook allotments were paid
for the aides. If necessary, substitutes were also provided for the
child care workers if they were taking a college tlass (Miller, Note 11).

Approximately one third of the present child care staff, excluding

permanent substitutes and substitutes, were teaching in the program

-
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prior to i980. These staff members remembered when educbtional oppor-
tunities were-offered to them as an ongoing part of the program in
order to help them improve their role as‘educators. It was, therefore,
difficult fo me of the staff to wish to become\highly;involved
inAprovidingF::i\;;j;SPV4Qﬁ training for themselves when the
‘ -~ ?émembered it as a "right", provided and paid fLr by-thé pquzam.
In some ways they were resentful, aﬁuiygy were already r;quired to
shoulder extra work and dispersed.scﬁedules in order to‘meet the
state compliénce guidelines for coverage with a reduced staff
~ - \%Schaeff&r, Note 5). ' ' ” (
It was interesting to note the years of teaching eﬁferience in
the program held by those staff members who volunteered to sér#é on the
Education Committee and participate in the Exchaage Meetings. The
teachers' number of years of service was as follows: 17, 13, 13, 11,
6, and 4 (Schaeffer, Note 5). The one aide représentative had 1 year
experience.' Tﬁree teachers wére part of this educator's stéff when
she directed the BCIU Child Care progr;;-during 1971-1972,
Paradoxically, the older, more experienced, previously trained
- staff volunteered for the Educational Commit:ee because they were
aware of the importance of in-service education. They realized that tﬁéy
were also in a position to assist some of the more inexperienced and yess
trained staff with the educational program (Schaeffer, Note 5). It was

noted that there were not staff volunteers from the more recent group

of teachers with less than 4 years of experience. Also absent on this

committee were assistant teachers and permanent substitute volunteers.

37
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According to figures available, one third of the staff, excluding
permanent substitutes, was bired prior to 1980 and two thirds of the
staff hired between 1980 and 1983 (Schaeffer, Note.5). Thirty staff
membeis were employed after the demise of the Careers with Children
confract and elimination of the BCIU Educational Coordinator's
position. Mrs. Rightmire and Mrs. Schaeffer were concerned with the
discrepancy in the levels of the educational training in the program.
With such a wi_de span of ‘needs it was difficult for them, as adminis-
trators, to know where to begin to place the emphasis for in-service
training without a coordinator or funds (Note 9).

On the one hand, the program had a number of staff who remained
with the BCIU over the years, despiteé the lack of large salary
increases, because they were dedicated to working with young children
and well trained. On tﬁe other ‘hand, there was a great turnover of
new staff who gained experience with thé program and thén left because
the salary was low or they were frustrated without pertinent, current
training (Rightmire & Schaeffer, Note 9).

During the same time that the Careers with Chiidren training
program was disbanded because of budget cuts and the Educational
Coordinator's position was eliminatéd due to finances related to
salary negotiations, the state imposed some specific regulations on

the BCIU Child Care Program (Schaeffer, Note 5). In order to comply

with the state guidelines for center coverage, it became necessary

-~
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to spread the already reduced staff over wider ranges of time. One
result of this compliance was that the staff had even less time to
meet together. ’ ;JJ\

This scheduling span at the various centers from 6 A.M. to 5:30 P.M.
made it awkward for the administrators to approach outside consultanté
about providing training for the staff on pxogram~w}ée basis
(Schaeffer, Note 5). 1If consultants weté willing to assist with t?e
training as volunééers, the; were normally only able to present ong
session because of théir own personal time schedules (Miller, Note 10).
It would then belup to the staff and administratorg to see that the
child’care providers who were unable to attend-in-service sessions
received the information.

Time constraints also affected the more ‘experienced, trained

’ .
staff who stated at.the time of the contract negotiations that they

‘ w;le be willing to provide educational is—service sessions fo;\the
newer, less trained child care workers. They did not, however,
have the time they assumed they would to plan the training or
organize materials. Time to develop a f;aining session with a
staff ‘member at another center was virtually impossible. The staff
members conveyed to Mrs. Schaeffer in the ﬁi}l that they felt over-
burdened by {@rge numbers of children at the centers and would no

v

longer attempt the training commitment as promised during the contract

talks (Schaeffer, Note 5).
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\ This was not the first time, however, that budget cuts had
almost changed, or ;.deed modified, the enrollment and funding for

the BCIU Child Care Proggﬂp,ﬁ In a statement from the Reddiqg¥T£ies:‘

"It was in 1973 that eligibility shifts on the state and/fedele
_levels nearly caused the exclusion of over 200 couﬁty children before
the proposed ;egulations were altered” (Ruling, 1975, p. 23).
Allocations wea;’CUC back in 1975 as specified in this local
newspaper article:
Shifting state fundi;g guidelines are again putting.:he ‘
squeeze on Berks County's Preschool Education and Day Care
programs. This time, up to 159 children face expulsion.
Causing“the problem is the state's method of apportioning

its $6.3 million 1975-1976 child care budget, according
S to county program directors, Donna Hutchinson and Karen

w Rightmire,

The Northeast region, Uﬁ}ch includes Berks County, has had

its allocation cut to 8 percent from 18 percent of the total

figure, they said. :

That means that Berks County is facing a loss of roughly

$400,000 from its proposed 1975-1976 budget of $2 million,

the directors said (Ruling, 1975, p. 23).

Also in 1981, "the BCIU's preschool special education program
was in trouble of the usual type, budget cutbacks, Faced with a
45 percent reduction in federal funding" (Bickhart & Innis, 1982,
p- 1) transportation and several staff positions were terminated.
Lynn Brown, of the BCIU Family Centered Resource Project recommended,
however, "that ongoing in-service training be provided for staff in

all aspects of special education to assist them in their expanding

roles" (Bickhart & Innis, 1982, p. 2).

oy,
<
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It apbéared that the latest funding cuts, often referred to as
"Reaganomics’, were simply the straw that broke the camel's back in
relation to gtaff in-service training in the BCIU Child Care Program.
These child ;are providers and administrators felt overwhelmed, as
they had to take bver additional duties bgfause of a reduction in
staff, while at the same time they exbanded the%; schedules and cared
for larger numbquAof ybuﬁgsters. They had not found the time ;r
energy to provide their own training or look for.funding for in-service
education. Hopefully, they would follow the training reconnendatiqns
Lynn Brown had for his BCIU staff and this practicum wou.ld assist /

them with solving some of their in-service education problems.

Relationship of the Problem torghg'Litetature . é}
According to the 1981 Bureau of Labor Statistics, a recgpd

was set with 8.2 million preschool children having mothers‘c;o worked

outside the home (Goodman, 1983). These statistics showed that 457 of

all preschoolers in a 437 increase from the '‘preceeding yea; had M

mothers who worked. Cared for by people other thgn fanilf menb:;s

and enrolled in some type of early childhood program were 53% of the

3 to 5 year olds (Announcing, 1984; Hoba?t. 1981; P- 9). During

this year, 18.4 million mothers in the work force had children underl{

18 years of age. This s an increase of 632,006 compared to 1980

(Newsfront, 1982, p. 372). Verzaro-Lawrence (1982) reéorted that

with the increase of mothers entering the labor force by 1990 there

would be an estimated 23.3 million youngsters under age 6 whose mothers

would work.. She related that 10.3 million childreh wou{d need care,

J
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The National Association for the Education' of Young éhildren
Governing Board at its November 1981 meeting documented and.adopted
a position statement which stressed the importance of staff qualificetiens
whichvwere-:elated to child care. As a result of surveys, they
disc;vered that parents; as well as others, believed an important
factor 1in the‘qualit§ of child care was early childﬁood/child
development training (Public, 1982). Whitbread (1979) reported also
that working mothers preferred child care services for their children
ig ceeters with trained personnel. The National Day Care‘etudy found
that "caregivers with education/training relevant to young children
deliver better care with somewhat superior developmental effects for
. ‘ children" (Ryopp et al., 1979, p. 3). With the projected increase
in the need'for child care by trained staff, an important issue, the
t;aining of child care providers who were involved in caring fer other
people's children, emergedﬂif5§§E?Iin;, 1979).

The NAEYC (1983) in descfibing components of high juality early
childhood programs responded that "just as children develop, teachers
develop, and one of tﬁb.best uﬁans for fostering teacher development
is through in-service education" (p. 57). Definitions of in-service
education, however, were quite dissimilar frog one source to the next
which presented a problem fo; those funding it, providing it, receiving

it, and evaluating it (Edelfelt, 1981; Lansdowne & Jennings, 1981).

Massanari (1977) noted in a discussion of in-service education, "We
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are in a state of confusion ... there is no common language about {t.
Different definifions exist depending on who define it. 1Its purposes
vary widely" (p. 41). ,

After reviewing the literature, this educator found three

definitions that clarified the meaning of the term in-service education
e ———— .

as related to this practicum. Rogus (1983) defined in—servicE\EENNNM\\N\\\\\\\\\\
"one of a series of planned instructional programs‘made available to
a specified group(s) of professional staff méabers for purposes
of promoting participant growth and increased job compétence“ (p. 9)..
Dale (1982) believed that the function of in-service education was
"improving skills; implemeating c;rricula, procedufes; expanding
subject matter.knowledge; planning and organizing instxuction; and
increasing personal effectiveness" (p. 31).  Lastly, tﬂe Commission
on Inservice Education of the Association of Teacher Educators
(Alley, 1979-1980)Agave this definition of in-service in its report: -
"programs of education and/or training for pre-school to grSde 12
professional‘personnel'for éhe purpose of enhancing their skills,
knowledge, or ability to perform the role and function to which they
are currently assigned" (p. 16).

Burrello and Orbaugh (1982) believed "in-service education is an
absolute necessity if schools are to develop their most important
" resource, their people" (p. 385). Swenson (1981) agreed that "in-
service education and staff development programs represent the most
promising possibility for improving our schools" (p. 2). Goodlad and

Klien (1974) felt that "for the schools to change, the people in them
/\
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m;s; change' (p. 116). Lieberman and Hiiler (1979) concurred that it °
was with "teache;s, those presently in-service, that there is the hope
and the possibilizf for an improved educational future... which
depends on the fofmulation of new kinds of staff development programs
and activities" (p.;viii). The essence of in-service education then,
Hausen (1980) related, was "assisting individuals ﬁo consider change,
providing opportunities to implement change and analyzing the consequences
of growth" (p. 68). ,

The critical importance of teacher in-service training-was
backed by a strong consensus of professional opinion reported Powéts
(1983) after an éxténsive review of the literature. Mercer, Forgnone,
and Beattie (1978) stated, as did Egbert and Kluender (1979), that
preservice education or a training period vas not enough to prepare
or maintain a person in their professioqf A conviction was held by
Ryor, Shanker, and Sandefur (1979) that in-service had the potential
for a significant positiQe impact on current school program quality.

In-service educationlto be of value had to respond to several
needs. The first was pérsonal enrichment which would assist the staff
member in increasing personal effectivenéss. The second was professional
renewal wﬁich exposed the teachers to new ideas which would stimulate
them towards developing new skills and areas of competence. Recent
changing societal conditions and values such as educating the handi-
~—

capped or bilingual/multicultural child had altered program

expectations. "Shrinking budgets and shrinking staffs often result

~

14
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in modified and/or added expectations of.the continuing personnel”
(Collins, 1981, p. 13). In-service training was important for effective
staff implementation (Swgnson, {?81). For the third need of career
development, in-service would provide training which allowed the child;
care providers to expand their professional regbonsibilities and
competencies. Lastly was the improvement of professional peffornancg
in the job-related areas in which teachers felt growth was needed
(Burrello & Haltoh, 1980).

There was widespread agreement concerning ;he p;ssible potential
for in-service education, which had been a component of feacher
education for over a century (Skrtic, Knowltom, & Clark, 1979). The
literature pointed to past inadequate provisions for bringing this
potential into fruition, however (Powers, 1983; Stephens & Bartman,
1978). "Inservice suffers from shifting needs, periods of begnign
neglect, fads, and Qarginal resoufces" (Burrello & Orbaugh, 1982, p. 385).
Unfortunately, in-service hi%térically had been considered a ;hthet
haphazard, weak component of teécher education which was lackidg in
conceptual framework as weil as being uncoordinated, ansequenced. and
without a basis in learning tﬂéory. With this dubious past, skepticism
was involved when if came to funding in-service education (Browder, 1983;
Edelfelt & Lawrence, 1975; Joyce, Howey, & Yarger, 1976; Lansdowne &
Jennings, 1981; Powers, 1983; and Skrtic, et al., 1979).

Rogus (1982) related that national and state studies showed

administrators, teachers, and college faculty were less than satisfied
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with in-service programming. This was echoed by Wagstaff and McCullough
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(1973).who reported critiéally that American Education neglected in-~
service training and that it was not effective. In 1980, Wood and
Thompson rg#terate* these sentiments stating in-service efforts were
irrelevant and wasted Soth time and ;oney.

Of great interest, however, was that the data assembled over

*

the past decade indicated most teachers and administrators saw in-
/
service education as of the utmost importance to inprove practice
and programs (Browder, 1983; Wood & Thompson, 1980). "The importance -

ef fectiveness discrepancy. is, in part, a refRection of the low priority
_ ,

-

in which staff developmént is held.in most local districts. Even in
the best of times,_school systems have seldom budgeted substantial
funds for pro%essi;nal growth" (Rogus, 1982, p. 15).

In-service credibilitywas beseiged by other problems.
Edelfelt predicted in 1974 that "inservice education of teachers will
be the major focus in teacher education for the next decade"™ (p. 250).
He was correct. By 198] there was a monumental increase in the number
of Journal articles over this period and state plans for in-service
had bee; developed in every state. Mazzarella (1980) and Edelfelt
(1981) noted, however, that there was not a national system for
collecting and reporting data to answer questions about in-service
effectiveness, A majority of the publiﬁations were evaluation reports,
not true research. Due to the failure of imp lement ing adequate
evaluation it became difficult to request in-service funding when the

effectiveness of in-service education was undocumented (Browder, 19813).

v
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In-service education sponsored by professional organizations
preéented yet another préblem. It was not standardized and was
offered in varioug forms such as conferences, workshops, and training
sessions, as well as many time frames. Educators elected how much they
would participate or whether they would beco-e-involveQ at all.
Participants were seldom rewarded with certification thaﬁ they took
part in the professional development (Edelfelt & Gollnicks, 1981). Since
professional in-service was elusive and atypical there was conséﬁuently
little recognition of these activitie? in the professional literature
(NCSIE Bibliography, 1979).
Putting in-service efforts into historic perspective, they ;ete
primarily focused on the public schools. Preschool and early
‘childhood needs were relatively new to the in-service educatioﬁ field.
For over a éecade, programs such as Head Start survived by developing
their own in-service. training (Verza%o, 1980, p. 34).
Almy (1981) related, -
8 Considering the generally minimal educat;onal requirements
for entry into the day care field, the low status of the
work and the demands it places on the worker, the importance
of in-service training seems as obvious as the difficulties
to be encountered in providing it. Despite problems,
considerable ingenuity and enthusiasm are going into
in-service endeavors {(p. 235).
The development of effective in-service education was hampered
by problems that were indigenous to the vefy nature of day caré. Almy
—

.., (1981) cited several barriers to in-service ttaining. The majority

of the centers were open for 12 hours on a 6 o'clock to 6 o'clock basis.
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Staff membe:f often worked six- or eight-hour shifts.with only nap
time designated as a "free" perlod or planning time. The early
morning workers would end their shift as nap time was beginning,
however. IOneJ cl“x‘ild care provider had to be with the children at all

times, so meetings had to be without that particular staff member.

"Funds are not available for hiring substitute staff or for

‘ compensating staff, for meeting outside of regularly scheduled hours.

In addition, the presence of substitute staff may be disruptive to
the children" (Almy, 1981, p. 235). 1Ideally, in-service activities

needed to be held during the staff members' normal working hours \ Cﬁ

. (Burrello & Orbaugh, 1982). Programs held at the end of a long working

day, or during-a weekend at the staff's expense had their potential
for success diminished (Sportsman, 1981), ”

Stil] other problems stemmed from the staff's di;ersity. Various
child care workers required training at ‘different levels (Almy, 1981).
Thosengaff members who had legitimate early childhooditraining might
have obtained it in a high school vocational program, community ‘ \

college, or held a Bachelors degree in child development (Almy, 1981;

Peters, 1979, and Verzaro, 1980) Yet other staff members might have

_completed the federally endorsed competency-based program, the Child

-

Development Associate Cfedengial (Klein, 1973; Verzaro-lLawrence, 1982).
L.ife experiences such as parenting and volunteering were also con-

sidered when potential competence was evaluated (Cogan, 1975).
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Staff turnover appeared to be inevitable in early childhood ’
programs. To maintain the p;ogfhn'quality, orientation of staff members
was essential. They had to be familiar with the center goals and
philosophy,as well as management ané daily activities (NAEYC, 1983).

On the other hand, many staff members chose to stay with the program and

\ remained in the same positiog for many years (Sportsman, 1981). Some-
times when people cared for youngsters over a period of time, they had a
mixed receptivigy to in-service training. It was viewed by some
"as an insult or unwarranted interference with private ttansactions,
while others have quest;ons and ioncerns they are eager to discuss"
(Kilmer, 1979, p. 17). Almy (1981) said that because of the staff members'
diversity "often they lack motivatiqn for.and understanding of in-
service :rain%ng" (p. 235).

.

The-day care program director rarely had the time or resources
. to organiz; in—service training. ?his person was often not knowl-
edgeable about the many possibilities for in-service. Almy (19813
~ related that funds were seldom provided gor this type of extra
assistance. . ' )

_ An additional problem for day care programs was that ffequensly
they w®re monitored by a patchwork of groups such as federal agencies,
state departments of welfare, and other organizations that were
responsible for funding (Warnot, 1977). These licensing or funding

agencies often required in-service education, but did not provide guide-

3 lines for carrying out training. "1f the agency that stipulates the
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training activities fails to recognize their accomplishment or
to provide reinforcement, centers will take the requiremeni lightly or
ignore it" (Almy, 1981, p. 235).

Training funds for child care providers appeared and disappeared
as political commitments changed. The economic-political climate of
the nation or states dictated whether or not there would BE‘Evaélaﬁge
funds. ‘Those directly served by child care workers continue to rank
extremely low on our society's 1list of priorities. Thus, funds for
child care worker training tend to materialize later than those for
other programs, and to disappear earlier™ (Ouderkirk, 1982, p. 150).

The 1960s were characterized by a strengthened

commitment to equality of societal access and opportunity,

coupled with a renewed faith in education as a vehicle for

social improvement. One focus of the 1970s was the emphasis,

on the provision of new educational options for children with

special needs... Implementation of these trends was aided

by increases in private and public funding for research,

programming, and training (Verzaro-Lawrence, 1982, p. 25).
During this time, federal funds for day care and Head Start programs
were available for income-eligible youngsters (Savage, 1981).

\
Early intervention was seen as a means of working towards eliminating

poverty.

The philosophy that gave rise and support to such a
broad and varied array of staff development initiatives at the
national level in the sixties and seventies appears to be giving
way to a philosophy in the eightieq that purports that the
tederal government should not be In the business of either
funding or operating staff development programs" (Collins,
1981, p. 14).

Together, the Congress and the administration decreed the federal
government should not have as much controel over the funds passed

on to the states for education (Rosenay, 1981). .

e
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On October 1, 1982 nearly 33 educational programs were con-
solidated into block grants as the result of the "Omnibus Education
ReconcilfaMon Acf of 1981" which was‘approved by Congress (Coli!ns,
1981). This signaled "the emergence of the latest theme in federal
education policy: a reductioﬁ in detailed regulation and expansive
support levels of current federal progams" (Berke & Moore, 1982,
p. 333). Iﬁ President Reagan's "new federalism” approach to funding
the various social programs, ; great percentage of thé\gperating costs |
were transferred to the state and local boards (Frazier] 1982; New,
1982; Savage, 193}).
. Dial (1981) noted thiat "the consolidation of Title XX programs
into block.grants, coupled with the 257 aggregate reduction from
1981 in human services provision, will be félt notably in day care
programming, staff training, and salary subsidy" (Steiner, 1982, p. 1).
Morgaw_(lQBl) also related that day care, a servicg needed by children
which was almost entirely contingent upon Title XX, already was a
block grant for social services having other categorical mandates
in various state and federal Yegislation. Day care had to further
compete on the state level for bldfk funding along with a large
number of othér human services (Lewis, 1983). Now that federal
requirements no 109532 applied for day care, states selected their own
funding standards which set minimums for quality and maximums for

funding (Morgan, 1981, p. 34).



3
we

) 2

A recent study conducted by the National Institute of Education
discovered that the new federalism caused a loss of state sﬁpport
‘for education in local school spending. This was alfo reiterated by
the U.S. Cdnfe}ence of Mayors who-charged ''that education services
are currently being reduced in most cities around the country as a
| result of the federal spending cuts" (New federalism, 1982, p. 6).

These mayors further cited layoffs as an immediate effect of th?
reduction of federal aid. . .

In 1978, with a new emphasis on teacher education, 60'teacher
centers were funded with monies from the federal Teacher Centers -
Program to provide in-service education to teachers. However, as of
Jﬁly 1982, oﬁe hundred teacher centers<§hich received their major
source of allocations from the federal govermment had their cate-
gorical assignment of funds terminateé'as they were disbursed through
the block grant program under the Educatioh Consolidation and
Improvement ‘Act of 1981. The majority of the teacher center policy
boards devoted a great deal of- time, as well as thought, to developing
other sources of funding. They explored "local possibilities, state
funds, block grant money and other fedem, and foundation
support. Most policy board members and teacher center staff have little
experience in ;rant seeking", however (Edelfelt, 1982, p. 390).

During an interview with Lucy Biggs, coordinator of the

national Head Start program, training efforts were discussed. For

-
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the year 1984 she hoped that 29,000 youngsters would be added to the

A

Head Start program, as well as increasing the budget from $912
million to $1.05 billion. However, she stated,"As the 1984 budget
recommendation has gone forth, it does show a decrease in training
funds" (Brickman, 1982, p. 9).' The rationale behind thié training
cut was that the priority was for expanded servi;;s to children.
Training monies, therefore, had to be shifted and reduced by 45-
‘502. Assistant Commissionet Biggs expected training needs to be met
by linking into various systems in the state and community.

Fervér (1981) éummed up the major problem addressed by this
practicum when he stated, "It is so typical, but ironic nopetheless,
that just at a time when the educational world seems reédy to do
a job with inservice education and professional gtaff development,
we hit a fiscal crunch yhere it seems that everything'that isn't
absolutely essential must go" (p.‘23). He al related the sentiments
/ of the Wiscoﬁsin Staff Development Network which expressed that "It

seems to be coming to a matter of positioqs.gz inservice training;
It is obvious that we will have to choose to keep positiomns" (p. 1981,
p. 24). J

Major shifts in funding under the Reagan Administration were
signaled by such things as regulatory reforms, program consolidations
and budget cuts (Leonard, 1982, p. 600). Americans' ambivalence

about paying for in-service education was evident. Since it was

ditficult to gauge the ultimate benefits of in-service, its merits
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were calculated by measuring 6utco‘es of secondary importance. "By
then arguing aboutlwho should pay for inservice education on the basis
of our simplifications, we tend to misconstrue or discard one of the
few means available to us to achieve our real objective of good

¢ schooling for all children" (Case, 1981, p. 111).

Education Department Secretary Terrel Bell emphasized that 0
although funding cuébacks vere painfu%, they were necessary to restore
the nation's economy. He "anticipates that many of these reductions
in federal funds will ba offset by increased state, local, and
individual contributions or by more efficient use'oﬁ funds"
(Adminis:ration's, 1982, p. 510). K\

Unfortunately,’ﬁell's_sblution was not born out in an August
1981 report by Clotfelter and Salamon. They implied that there would
ﬁe an ex;ecte¢ 37 decréase_in individual contributions to educational
organizations between 1980 and 1984, This was because the wealthy,
who were the most important sourceA?f educational gifts, would be
affected by an increased "%ost of giving" as a result of lower tax
rates (l.eonard, 1982, p. 60@)..

Although the'economic fealities of the child care profession

/made it difficult to demand excellent pre-service training, the
importance of regular in-service was agreed upon by educators as an
essential component.of a quality program (NAEYC, 1983). Pof;hl and
Potar;cke (1983) warned that the same financial restrictions that
limited purchasing necessary materials for youngsters also rendered

it hard to employ educationally qualified staff, as well as hindered

1
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the provision of regular staff training. They worr;ea that in this
state of affairs day care would simply become a warehousing of children.
Ouderkirk (1982) suggested that educators attempting to locate
a way to finance in-service training-shouié look t§ sources that

were independent of state and federal fiscal policies. 'He specified

that funds from thesg sources to begin ;n—servicé programs were {’,—M\'

helpful, but plaps to make these training programs self-sustaining
were essen;ial. Ouderkirk emphasized that there would be 1it£1e
government money available for at least the next few years for child care
worker training, although the Qeed qu training would étill exist.

It appeared that the intricac;es éf day care. itgelf, as well,

as the very minimal educational and training background of so many

- -

child care providers madé in-service education so important,
"However, aside from Title xx‘fuﬁdsﬂ no lpnger available, and
.occasional grants from cities or foundations, money for trai#\eg
is difficult to ‘secure. The nature of the gay care worier's t ime
commitments coupled with low salaries and lack of other incentives

make in-service training difficult to accomplish" (Almy, 1981, p. 238).

\
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Chapter 3

.

Anticipated Outcomes and Evaluation Instruments

Statement of General Goals

This practioum was designed to increase ongoing in-service
education for the Berks County Intergediate Unit child care staff
oembers at a mininal cost to the program. It was hoped, ‘as a result
of in-service educational sessions from consultants, that the staff
members would receive ideas ‘which they would" utilize in their centers.
Through networking, 1t was expected that the BCIU child care staff
members, according,xo their individual and program needs, would share"

educational informa;ion, techniques, and materials related to the

in—service sessions. -

LI

] .
These objectives would be accomplished through voluntary staff

participation in a regional. early .childhood education conference
which- would be held at Kutztown University Another means of. |
| accomplishing these objectives would'be-the provision of mbnth}y.
too-hOur, fn—setsice educational workshops by outside;consultsntsd'
developed afonnd tOpics suggested cooperatively. by the staff.menbers,
eoucatiOnai comm;ttee, and administration. These'eorkshops.whtch,,
would occur at the BCIU Administration Building would be attended by C
at least one representative ttom eacb center. Through networking, the
statf members in attendance at these sessfons would share related
information with the others present, as well as later on with the
thild care workers unable tu particlpate,
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Table 1

Performance Objectives

The following goals were projecied for this pr}cticum:

Expected Behaviors Assessment Instruments _ Standards of Performance
1. The staff members, as a a) The staff members will respond a) 75T of the permanent staff
result of ongoing, in- ° to statements en the infor- respondeanys will indicate
service offerings, will mation questionnaire - on the post-evaluation -
increase their in-service (Appendix D, 1tems 8 and 11) questionnaire (Appendix J,
education at a minimal and post-evaluation questionnaire items 1-2) that they have
cost to the program. (Appendix J, items 1-2). increased their in-service
\ education by at least one
- activity since their response
on their information question-
naire (Appendis-D, items
8 gnd 11), e,
b) Staff members' attendance will b) 157 of the staff members wlll
be checked at the conference participate in the conference
d registration desk (Appendix C). according to registration
figures (Appendix E).
¢) The staff members will respond c) 752 of the respondents will
to an item in a questionnaire indicate on the questionnaire.
sent to them after thelr that they have increused thefr- *
participation in the conference in-service education by
(Appendix F, item 21). participating in the conference
(Appendix F, item 21).
2w\
s
~3
5/
073
*
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Table. 1 (continued)
FExpected Behaviors | Assessment Instruments . Standards of Performance
d) Attendance records will be d) At least one representative
kept and tabulated for each from each center will attend
workshop session (Appendix G). "~ the workshops for 751 of the

sessions according to the
sign-in sheet tabulations
(Appendix G).

e) The staff members will e) 752 of the permanent staff
' respond to items on th respondents will indicate on
post-evaluation question- questionnaire items that they
naire (Appendix J, items increased their in-service
3-7). ' education at a minimal cost
' to the program through attending
g at least two of the offerings
(Appendix J, items 3-7).°
f) The administration will f) All four program administrators
respond to items on the post- will indicate on questiomnaire
evaluation questionnaire Ttems (Appendix K, items 3-4),
h (Appendix K, items 3-4),. that 75Z of their permanent

staff increased their in-service
education at a minimal cost to
the program.

8Y



Table 1 (continued)

P
a

Expected Behaviors ] Assessment Instruments Standards of Performance
2. The staff members, as a a) The staff members will respond ' a) 75 of the re;;onding staff
result of in-service . to items on a questionnaire . members who participated in »
educatienal sessions from (Appendix F, items 1-9) sent the conference will indicate
consultants, will receive . to them after their partici- “for 5 out of 9 of the items
ideas which they will utilize pation in the conference. on the questionnaire that they
in their centers. ' ' received ideas from consultants
‘ which they will utilize in
¢ { -their centers (Appendix D, i
: items 1-9). :
’ b) "The staff members will respond b) 75 of the staff members
. -2 to items on a questionnaire who attended each in-service
Gﬂﬁpendix H, ftems 9-13) at workshop will indicate for
the end of each in-service 3 out of 5 of the items on
workshop.. the questionnaire that they

received ideas from the
consultant(y which they
will utilizé in their centers
(Appendix H, items 9-13).

¢) The staff members will respond c¢) 75 of the responding staff

& ‘'to items on the post-evaluation members who attended a minimum
questionnaire (Appendix J, ‘ : of two in-service of ferings will
items 8-10). indicate for 2 out of 3-of the

items on the questionnaire
that they received tdeas and

. : , utilized them in their centers
(Appendix J, items 8-10).
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Table 1 (continued)

N
Expected Behaviors Assessment Instruments Standards of Performance
. 3. Through networking, the a) The staff members will respond a) 757 of the staff respondents
staff members will share to items on a questionnaire ,, who participated in the
information, techniques, - (Appendix F, {tems 10-20) conference will indicate
and materials related to sent to them after their for 6 out of 11 of the items
the in-service education participation in the on the questionnaire that they
sessions according to their conference. networked with other educational
individual and program needs. personnel at the conference
: - ; _ (Appendix F, items 10-20).
b) The staff members will respond b) 757 of the staff members who
' to items on a questionnaire . participated in each work-
(Appendix H, items 14-18) at the shop will indicaje for 3 out
end of each in-service workshop. of 5 of the items on the

questionnaire that they were

involved with the networking
& process during the workshop

(Appendix H, ftems 14-18).

¢) The staff members will respond c) 757 of the staff members

*to statements on the post- who responded will indicate
' evaluat fon questionnaire for 3 out 5 of the items
' (Appendix J, items 11-15). f/ on the questionnaire that

in-service education infor-
mation, technlques, and
materials were shared through
networking (Appendix J, items
11-1%).
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Table 1 (continued)

Expected Behaviors Assegsment Instruments Standards of Performance
d) The consultants will respond d) All eight consultants will
to statements on a questionnaire indicate for 2 out of 3 of the
at the end of their workshop items on the questionnaire that
. session (Appendix I, itemp the participants were engaged
10-12). in networking during their
' workshop session (Appendix
z 1, 1items 10-12).
e) The administrators will respond e) All four program adminis-
to statements on the post-— trators will indicate on the
evaluation questiomnaire ' questionnaire (Appendix K,
(Appendix K, items 5-9). ’ items 5-9) for 3 out of 5

items that the staff members
were involved with sharing
in-service information,
techniques, and materials
through networking. =
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Description of the Evaluation Instruments

To determine whether o§ not, as a result of ongoing in-service
offerings the staff members ;§Pld increase their in-service education
at a minimal cost to the progrég, six evaluation instruments would
S} designed and utilized by this\educator. It was planned that .
written information qbestio;naifeél(Appendix D) and post-evaluation

)

quest ionnaires (Apﬁendix J)'contaiﬁing %tatements which required
that multiple choice type and "yes/no" r%sponses be piaced on IBH‘
score sheets would be administered to the! staff members. The child
care workers would'be given the chance to list written suggestions
on the questionnaire forms.

. The information qyestionnaires with appropri?xe cover letter;
(Appendix D) would be mailed to all BCIU Child Care Program workers

at their home addresses on September 1, 1983 prior to the Red Balloon
Conference and start of the in-service education workshop series.

Lynn Schaeffer, preschool supervisor, recommended that all'individuél
correspondence be sent to’the staff members’' home addresses as center
mail was frequently not delivered if it had to be routed through
another ogganization's mail. Self—addressed,‘§tamped envelopes would .
be provided so that the child care staff‘members would be able to !

v

return the completed questionnaires to this educator by October 1, 1983.

6/
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{ The post-evaluation questionnaires (Appendix J) would be mailed
to the staff members' home addresses. They-would be sent out on
May 8, 1984 immediately following the eighth and last in-service
educatioﬁ workshop session. The aﬁcoﬁpanyiﬁg cover letters would
instruct the ch;ld care workers Eo return their completed qﬁestionnaires

to tﬁfs educator in the énciosed sélf-addressed stamped envelopes no

later than May 22, 1984, ) | -
. . . ¥
After October 15, 1984 the child care providers who participated

in thd.conference would receive at home written evaluation questionnaires

.

which would request that "yeS/no/did not attend" replies be marked on

IBM score sheats (Appendix F). These conference questionnaires would

allow fér several open-ended statements to be written on the gérms.

.9 : _ . ,
Included. with the cover lettérs would be self-addressed, stamped

~

'\ envelopes for ;be conferees to send the completed questiohnaires to this
educator by October 31, 1983.

! The administrators' written post evaluation questionnaires

- : /
™~ (Appendix K) would consist of multiple choice questions and

"yes/no_"

responses with places for'commeﬁgé. All answers would be communicated
directly on the 'questionnaire forms. The questionnaires would be
mailed to the four BCIU Child‘Care Program administrators' offices
immediately preceding ;he laét in-service workshop offering on May 8,
1984, Stamped env‘e':ll.upe'.s. self-addressed to this educ‘at.nrguld be
included-with the cover letter which requested the return.of the

.

evaluvat fon materials by May 22, 1984.
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Records of staff members' attendance at the RedlBalloon Conference
(Appendix E) and in—sérvice workshop session sign-in sheets (Appendix G)
would document an inc;ease of in-service education. ‘A member of the
Red Balloon Conféience Registration Committee would be assigned to
specifically register thé-BCIU‘ghild-Care Program participants. This
individual would be responsible for shecking tﬁese staff"
memqgrs' names on the attendance fsrms previously prepared by this
educator. At each in;servicé workshop the center representatives
would be required éo sign their names undet;their particular center
upon arrival at the session. .

Ltems on the written conference quesfionngire (Appendix F) and
the staff post-evaluation ques£ionnaires (Appeﬁd%le), both described
in tﬁélprecediﬁg.segtion, wouid deternine whether or pet thg stéff
members, as a fesult of in-service educattonai séssions fromfﬁonshiquts,
.would receive ideas whichithey ;ould utilizé in_thei; céﬁtéts. A ﬁhird't"
written.evaluatidn instryment (Aﬁpendix R)¢ also'&eéigneq by fhis.“
educator, would be hand distributed to all attending sta{f members at
the conclusion of each of the eight in-service workéhéps:‘ Before |
.IeavLAg.the session they would be required‘to respond to Qultiple choice -
que;tions. as well as to mark "yes/no" answers on IBM score sheets.

'

An opportunity would be affourded the participants to offer written

Suppestions as well on their questionnaire sheets.,

singp
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In order to resolve whethe: or not through networking the gtaff
members shared information, techniques, and materials related to |
the {n-service education sessions according to their individual and
prégram needs, eyaluation instruments designed by this educator
would -be provided fﬁr thg staff members, consultants, and 9
administrators. The staff members would respond to wriften items on
‘the confgrence questionnaires (Appendix F), the In-service workshop
questionnaires (AppendixAH), and the pdét—evaluatioh questionnaires
(Appendix J). These thré&e staff evaluation instruments were described
fully in previous parpgrd?hs;

At the coﬁpletion of her in-service workshop session, each
consultant would be handed a writte? quesgionnaire'(Appendix 1)

designed by this educator. It would consist of "yes/no" responses

to thfﬂécked on the questionnaire form. Provisions would be made for

written suggestioné‘as well.

This educator did not feel that ig was necessary for the respondents

to remain anonymous. She wished to convey an openness, as thg partici-

pants became involved in networking. The staff information questionnaires

(Appendix D), conference questionnaires (Appendix F), and post-evaluation
L)

questionnaires (Appendix J) would receive corresponding code numbers

simply for ease in recording staff responses as they were returned

to this educator,

All IBM score sheets that were mafiled to this educator would have

to be copied on duplicate sheets by this educator's office aide

o /
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(Appendices D, F, and J). It would not be possible for folded IBM

answer shee?s to be processed through the computer. Mrs. Gladys .
Kline; Earl&lLearning Center secretary (Note, 12), carefully researched
the é#pense of sending the cover letters and questionnaires_to the
staff members in manila envelopé;'in order not to be folded. She
estimated the cost of eﬁcloéing additional self-addressed, stamped
manila envelopes for the questionnaires which weré to be returned.
She concluded that this would be an unnécessary beren on the depart-
ment postage budget. Mrs. kline suggested that it would be feasible
to send out the iﬁformation'in the less expensive business-sized
envelopes, theﬁ'havg an aide copy the responses on the relatively
inexpensive IBM score sheets, The secretary felt that this would

take care of the problem of computer scoring those forms not completed

¢ o

with a No. 2 pencil.

Description of Plans for Analyzing Results -

It was planned that the data from the assessment iﬁstnuments would
be analyzed upon ébmpletion of Ehe practicum {mplementation and
presented in perce;téges in tables. If the standards of performance
appeared to meet the criteria for.success; the conference,'workshogs,
and networking would be continued as a vital part of the BCIU Child
Care In-service program.,

Since this practfcum would deal with large numbers of partic{pants,

the response. trom the {nformation questionnaires (Appendix D), the

~3
| %
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conference questionnaires (Appendix F), the staff in-service workshop
evaluations (Appendix H), and the staff post—evaluation questionnaires
(Appendix J) would be scored by ihe Kutztown University Burroughs
computer. Dr. £homas Seay, professor of COnpgfer services, (Note 13)
met with this educator to discuss the appropriate format for the
teacher-designed questionnaires which would be computer-scored.

Dr. Seay would be available as a consultant to iﬁterpret the final

results of the computer-scored information. All other materials Y
(Appendices ﬁ, G, I, and K) would be hand-scored by this educaﬁo;.

1f portions of this practicum did not appear effective, special
attentio; would be paid to the comments ma&e by the staff, adminis-
trators, apd consultants for improvement. Suggestions concerning
positive aspects, as well as Qeak areas, would be incorporated into
the planning for future invservige endeavors. They would be éarefully

analyzed to see if these in-service efforts would be coffinued,

eliminated, or presented differently. -~
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Chapter 4

Solution Strategy

Discussion and Evaluation of Possible Solutions

While researching in-service education solutions for a child
care program with 1imited funds, this educator discovered several
options worth considering., One particularly worthwhi le suggest ion
was the use of telephone instruction as an alternative educational
delivery system for teacher in-service.

Blackhurst (1978) related that "the most readily accessible
telecommunication system is the nation’s telephone system" (p. 30).
He telt that its versatility allowed for transmitting lectures and
information, as Qeli as teleconferencing. Henniﬂger (1981) noted .
that pa;;nts and teachers often used the telephone as a means
of successtully introducing immediate, two-way communication
(Steiner, 1982 (b), p.w3). <

Parker, {(rer{pr of the University of Wisconsin Extension
Instructional Communication System, concluded that the two-way
te lephone system had several strengths:

ft is a truly continuing education med{um open for all;

it is a time and money saver for those who instruct

couyrses; and for those who attend; {t can reach entirely

new audiences in the state; it can reach {solated

protesciongls; and it can be a vehicle for universities

and other Institutions to share resources (1977, p. 46).

58
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Summarizing a research project concerned with teleconferencing
Nilles, Carlson, Gray, and Hanneman (1976) discovered several‘positivé
aspects of this approach. They founq that because telecommunication
allowed exchanges across geographical differences, it was superior 4o
face~to-face contact. These researchers learned that exchanges were
encouraged fn rapidly changing situations through telecommunication.
Particularly relevant to this practicum, telecommunication "permits
meetings which might not be possible without such a system" (p. 179).

Studies by Arndt (1973), Hershey (1977), and Peterson (1970)
showed that telephone-based instruction was a viagle delivery system
in terms of cognitive outcomes that were measurable. Hefshey's
study (1977) specifically substantiated that there was great merit
in university-based teacher {n-service education using telephone
instruction as a delivery system.

In essence then, ~

a telephone network is a relatively simple technology,

easily understood and malntained, which facilitates the

reaching of new audiences who may not be able to travel

the distances to college campuses. It can serve the

specialized interests of very small clusters of people at

many locations and can also reach isolated professiouals who

might be in an educational vacuum" {Hershey, 1977, p. 214).

Utilizing a telephone network, much 1ike a large party line,
Parker (1977) reported his studfes showed a cost of approximately 25¢
o s.rmlv;'f contact hour. Althoupgh this cogt took into arcount the
telephone rental of the system and statfon equipment payment, the

fnstriuctor's time and rodt of materials were not ineluded in thie

et fmats,
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From a cost point of view, it appeared that the telephone
network system might be an effective way of conducting in-service
education for the BCIU Child Care Program sessions on specific
topics for individual centers or a cluster of centers. Each
v center already héd a telephone hookup in place, s0 only the tele-
communication network would need to be set up for predetermined
dates. Consultants who would agree to donate their time on a
- volunteer basls to address the special topics“suggested by the
BEIU staff members would be located by this educatér. Almy (1981)
cited the importance of call-back arrangements which provided )
for the clarification of questions.
After his work with the Statewide Educational Extension Education
« Network, Parker (1977) pointed out se;eral limitations which related
to conducting the BCIU in-service educational sessions in this
manner. He Indicated that "it is difficult to make a listening
group a 'group' and that instructors hav;,some initial difficulty
fn getting discussion started. The third‘obvinus difficulty is the
fnabil{ty to transmit visuals" (Blackhurst, 1978, p. 29). Through
the BCIU Education Committee's comments (Note 14), it was made clear
to this educator that the statf members wished‘sractical, hands-on

fn-service experiences which would certainly be missing in rthis

telecommunicat ion method as related by Parker.
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Another problem of this delivery system was that of schedulihg.
The only, possible time during working hours that the BCIU center staff
members would be able te be together for an in-service program was
during nap Ezme (Almy, 1981). It was already difficult in many
centers to isolate a quiet area in which ghe children might éleep.
An addit{ional noisy area would need to Se located which would allow
the consultant to relay information by telecommunication network
and enable the staff to verbally regpoﬁd. This would produce an
inhibiting atmosphere, especially if the children were ‘aroused and.

A

needed the child care providers’.httentioh. ;
!

It would be possible to eliminate some of the af&rementioned
problems if each consultant were asked té béiat a specified telephone
number at the university throughout a paﬂ%ic;iar week during certain
hours to~;nswer individual staff member's questions concerning his/her
area of expertise. Fortunately, every BCIU center was located within

the toll free telephone calling area of the university which would

keep this a cost free delivery syétem. .

.~

On the other hand, while individual calis would be ﬁ}actical.
they would also exclude staff communication and networﬁing. This was .
one of the priorities specified by the BCIU Education Committee
(Appendix ). !
. »
Pt would be an Imposition to ask consultants who were dunat ing

their time free of charge to be avallable for several hours each day

during a week, so that all individual questions would be answered.
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Staff members would ;asily become frustrated and not pursue their
questions {f they received constant busy telephone signals while
attempting to contact the particular consultant. Center schedules
and other duties would only allow the child care providers time to

try the call once or twice. An alternative would be highly organized

L}
-

telephone scheduling for each center by this educator as the coordinator.
This would, however, discourage the informal, spontaneous interaction
hoped for by the Education Committee, ﬁCIU Child Care Program
administ‘gtors,"and this educator.

Anothef'potential solution gleaned from the review of the

‘literature for possible in-service education programs was the use of

videoAtapes zWeinberg et al,, 1983; Hutghins et al., 1971; VanWagoner,
1978). Thé'Kutthwn University television‘studios were located 1n.
the same bu}lding thatizﬁu;ed the Early Learning Center. For this.
reason, this'educafor was exposed tb the video world on a daily basis.
The prospect of utilizing video tapes as a means of producing
in—servigg education sessions for the BCIU Child Care Program staff
members ‘appeared to be a most realistic idea.

One way of presenting video tape workshopg to the child care
staff wéuld bé to request various consultants to produce programs
fn their areas of proficiency. These video tapes would be developed
at the universfty studios according to a schedule convenient for

»’

both the consultants and the technicians. Under the university

G

7/ N
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student work-study program there would be no charge for the
technicians' services if this educator were to'oversee the project.
If the cagsultgnts donatéd their time, there would not be any
personnel Eost for this method of in-service education.

Several in-service programs used video tapes successfuliy.
Powers and Healy (1982) described a nation-wide in-service training
project for physicians who served handicapped children which
'utilized video tapes to foster discyssions and examine mainstreaming,
as weli as controversial therapiesf Brout and Krabbenhoft (1977){
reported that The ;ed Hook Family Day Care Training-;;ogram presented
video tapes concerming a variety of child care aspects in both English
and Spanish in order to accommodate cultural differencgs.'.Video
tapes were an important part of Lehane and Goldman's (1976). external
studies program tailored to the specif#c in-service needs of Ohio day
care staff members. Goldsmith (1979) used a series of 10 TV programs
effectively'fh'; Rhode Island state-wide in-service workshop series
for over 100 family day care providers,

Besides producing video tapes for in-service purposes using
specific local consultants, many fine commercial video tapes we;e
available to rent or borrow. The National Video Clearinghouse
(1980) listed 268 distributors in the non-entertainment section who
provided tapes for fastructional, training, and Informational programs.

Powers (1983) felt that it was not practical to pay for high-

pricved consultants when educiators were able to be exposed to leading
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authorities by ordering video tapes. He gave a positive review to
a series produced by ﬁhe Association for Supervision and Curriculum
Dchlopﬁent.. A program on learning sty;es, prepared by Dr. Rita
Dunn, was concerned with a topic specified by thé BCIU Child Care
Program administrators and Education Committee as one of their
priority in-service subjects. Powers was impressed with “some of
the effective uses that can be made of video tape productions
to encourage faculty development at a reasonable cost" (p.12).

In Pennsylvania the Department of Education provided many

g

in-service programs which involved the use of a variety of video tape
resources. These projects included concept tapes which featured
experts in the field, on location ciassroom—action tapes, and
interview tapes. The PDE encouraged districts to become involved
with these~video tape in—sérvice programs and advertised them in
iheir monthly, free, state-wide newsletter (Walter, 1983, b). 1If
copies of specified in-service programs were desired on tape at no
charge, it was pussible to send blank video tapes to the
Telecommunications Center in Harrisburg, PA where they would be
reproduced for a particular program's use (Walter, 1983, a).

Certainly this would be an inexpensive method of securing
in-service information tor the BCIU Child Care Program workers.
The only cast involved would be providing the initial blank tapes
£f the consultants were filmed at the ;niversity studios, or the .

tapes were sent to the state department to be duplicated. The

cost of renting commerc {al tapes was nominal.

7Y
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Every child care center had its own television set, so viewing
the video tapes in each building wsuld be a possibility.
Unfortunately, however, a problem indicated by Blackhurs£’(l978)
would occut; If the video tapes were broadcast from the K;tztown
University television studios, a special cable hookup would be

required for the program to be received. This would prove to be

/

costly. : -

¢

The BCIU audio visual ‘department had video tape equipment %

4 .

which might be loaned to each center on a rotating basis in order

-

for the staff members to view the in-service tapes. The center
drivers would pick up and deliver the taping apparatué. This would
require complicated monthly scheduling, however.

. q <. . .
A consideration suggested by Hutchins et al. (1971) was that

one person at each site would need 1n;tructioéﬂbn ﬁow to properly

- operate and care for the technicai equipment. Blackhurst (1978)
reported .that "many’potential users ... have negative'aititudeg
towardé the use of the technology iéquired"“(p. 37). Also, accérdiﬁé'
to Hutéhins et al. (1971), it would be necessary to providé a'lock;‘
able, secure area in which to store the VIR in each building.

Separate center viéwing would greatly cut down on idea sharing

I///between BCIU Child Care Program staff members. The same scheduling

»"

problems that would arise during the telephone delivery system would

oteur for this video tape solution at the Individual sites,

[

b ()
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)
The child care providers would be able to send center

representatives monthly to a central location where they might view
the video in-service education séries. This would allow for the ip

desired exchange of ideas among the various program staff members

M

(Appendix C). A disadvantage to this, however, was disclosed by

: ‘Blackhurst (1975). He noted that the child care providers would be
unable to interact with thekéonSultants, thereby personalizing
thelr in-service experience. With such a wide span of training
and years of ekperience withtn thé BCIU €hild Care Prqgrém; it would
be difficult for general video taéés to answer‘tgé in-service needs
of the stgff méﬁbers without'the-coﬁsultanés ﬁreéent to clafify

and extend the information, . .

Description of and Justification fog*Solgtions-Selected'

3 »

. Snow (1982) related that betause it would be necessary to train

he 3

mahy "pedple with the 1imited amount of funds available under the . o

L

Title XX program ... the most important concern in day care training
Lo L ‘ during the next few years may be the identification of the most
L > . cost.effect;ve delivery models” (p. 119). With present shrinking,

ﬂbudgets. as well as an emphasis on educational accountability,

- Wallace and Wideman (1977) and Weinberg et al. (1983) predicted it

o

was inevitable that schoobds, agencies, state departments of

education, professional organizations and higher education must
’ ® L)
cooperat fvely work together. As a means of increasing in-service .

1 1

P . N . Ed

. : - \ ¢
4. ~I A - .
* ’
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/
training for the BCIU child care stdff meémbers at a minimal cost /
!

to the pfogram, this educator wished to pfopose the following solut{;ns:
&
 the child care .providers would voluutarily take part in a univets}&y

sponsored early childhood education conference, the staff membeﬁﬁ
WQuld«participatg in monthly workshops cooﬁdinated by this univ@rsity

education professor; and these workers would become involved 4n an

K inforﬁation.netuprk:

Hanes, et al. (1982) discioséd that colleges of education
throughout  the nation were Facing Jecling enrollments. John Erdmann,
Kutztown University tegistrar, fest;fied this had occurred in this

. \-
educator's work setting (Note 1).

- -

Wilen and Kindsvatter (1978) maintained there were several

réésoﬁs"why inéservize programs became an important concern of
colleges of education. They cited the follouing factors: "the
- reduction in teacher turnover in the K-12 sector, the resulting
séabilization of schooi staffs who yave completed all state-mandated
tfaining, and the increased emphasis on accountability of teacher
efforts" (Verzaro, 1980, p. 34).

As the number of students selecting the ffehiiﬂ'educaiion
continued to decrease, Vérzaro—Lawreﬂce (1982) suggested that
in urdeg’"to survive and thrive in this new era, schools of

education must make critical decisions about thelr current efforts”

(p. 26), Hite (1978) was most discerning as he explained,
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Professors now have the time to help school people
‘assuage their concerns. They have the inclination,
too. Even after dismissing all the staff unprotected
by tenure, schools of edycation still can™\t keep
their tenured teacher edudatfion faculty f:&ly
occupled- 6n the assignments they carried in the
sixties. At least some education faculty p rsonnel. |

. are willing to consider, seriously, different roles

)y wand rgsponsibilities. The major new role is éha( of
field-based teacher educator (pp. 5+6). \\

Drummond (1978) felt that education colleges had a will to

'

survive. He believed that cgmpus-baséd faculty members would

L ]

change. -In doing. so, they would need to direct their energies and

o v )
time towards designing and developing resources for teacher in-service

§

education. - )

)

At Kusgtown University, much Jf the aforementioned had been the -
"y ' plight Sf the education college and its faculty members. Following
a national trend cited by Miller et al. (1979), the upper grades

. / .
of the college Iaboratoiyrschool were eliminated over three years *

& ! ago. The previous iabotatpry school facul;y memher;‘ﬁere dispersed
: o across the caﬁpus to admissions, coaqhing,.and other positions for
— ~ which thev were untrained. Many facsfty members were assigned to-

. tearh jugiorﬁpémesten field-based courses in the surrounding

public schools,

With the loss of education students each semester and an

abmndagc e of educat jon taculty member® at Kutztown University, the

e
e

RBucation and the chairman of the department

Q 1 of el:i"tary education directed the staff members to "create"

\ RN ;

R o .
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5 ' ] N
: 'jobéjfor themselves wherever they could -- on campus, as well as
lv S - offy Thé.education faculty members were strongly encouraged to submit
N . 2

. f ¢

' : '
{deas for off-campus courses, as well as in-service programs.

f:lDeveloptng ties with the local IUs was looked upon favorably by the

+

N a&ﬁiniﬁtration. ‘ ‘ e
. " % Verzaro-Lawrence (1982) related that "schools of education may
haye‘something 2nique‘and important to offer the field of early
‘chiidﬁood educatfon. Within our faculty are persons who care for
e h children and who are committed to excellence in the training of
A J?fl ;America's téachers" (p. 29).
Yarger, Howey, and Joyce (1980) reported that in-service
courses for more than a miilibn educators were taught annuaily
by educat fon professors. Increaéing numbers of schools of higher
education were conduct ing offlcqmpﬁs in-service activities according
) to Seldin (1982), This Qas demonstrated by such field-based university/
public school in-service training projects as: Central @io Project
Breakthrough (Coéper & H&nt, 1978); Project INSTEP (Fink .& Brownsmith,
v W77, and the Wavre Stare University/Detroit Pubiic School
. ¢ dnservi oo Corrdculum Consortlum (Wallace & Wideman, 1978),
Nystrowm (1Y - found that whgn agenc fes and Institutions did
S oo diay w0 appee s tas home day care services dué to
I ARTE BN NTEND PR a ko crainec ersonnel, public programs
cedeer e o™ Ly i tiated L Uroicoing support system.,

TR St ; 2 W e e e thaks Gollepe and

Cr
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the ((’asadena, California Community Family I‘)‘dy Care Projeqt; Bank

.
. *

Street College of Education, New York City; the Department of Family

[

and Consumer Resources, Wayne State University, Detroit Mgkhigap;
and ghe University of Massachusetts - Based Support System for Home
fdy Care Services.

It appeared then, for this university-based educator to act

as a coordinator for a field-based in-service workshop séries, as

.

well as regional, university sponsored early childhood conference
for* in-service personnel, that she was acting to find a solution to ™~
both the higher education and BCIU Child Care Prégram problems.
Hanes, Wangberg, and Yoder (1982) summarized the considerable ben&fits
of a university/school district partnership. They related thal the
‘districts obtained high-quality in-service trafning from instruction
to technic;} assistance., Thlg partnership afforded the education
college an oﬁ$nrtunity for involvement in outreach actlvities. This
in turn enabled the staff members to try their theories in the field.

[n an effort to increase tn-service educat fon for the BCIU
child care statf members at a miwimal cost to the prgg:um, the

. A

following solut fons Were proposed. The staff members would receive

and share {nformstion coordinated by this educator through voluntarily

* B .

attending activit{gs at an early childhood conference at Kutztown -

University, and/or by partici{pating {n monthly workshop sessions at

. .

the BOIU Administrat{on Building, and/or through becoming involved

: S

fo networking with ather educators or consultants as fol lows
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1. The Red Balloon VIII Early Childhobd Conference (Appendix L)--
an annual, regional, one-day conference held at and sponsored
by Kutztown University copsisting of :
A) Two nationally known ;pe;kers
1) Dr. Anthony Campolo--"Disappearing Childhood in Today's World"
! 2) Dr, Houise Bates Ames—-"Preventing Séhool Failgfe" .
B) Seveqteen; one-hour workshops presented twice by each
congulfant on such topics as: -
l)LCenteriné and relaxation activities
2) A learning settings idea exchange
3) Activities for gifted youné children
4) Methods to prioritize personal/profe;gional géalé
5) Helping chiidren develop self control
. 6) Math‘concépts/materials
. 7 1ﬁfant—toddler observation techniques
8) Televiéionfs inf luence 05 children
9y Humane educat fon
10) Teachér-made games to teach thinking skills
11) Movement /management /mot ivation strategies
12) Reading success -
I Promoting creativity
') 14) Microcomputer application
}5) How to publish articles
16) Arts and crafts for toddlers

17) Considerations involved dn grade placement
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) Five types of exhibits
1) Commerc{al exhibitors
2) Kutth:L University early childhood student instructional
centers
.
3) Idea exchange
4) Kutztown University Curriculum Center materials
5) In-service teacher displays
2, In-service educatfon workshops--monthly, two-hour sessions which
would be held at tﬁe BCIU Administratipn Building '
A) Eight topics would be covered as follows:
1) "Learning Styles"
- 2) "Preventing Problems If Possible” b
1) "Effective Discipline” |
4) "Literature and Childrén?
5) "The Sound of Music--The Early Years"
6) "Hic:ncomputers and Young Children"
7) "Games - YES! Equipment - NO'" (
8) "Summer Arts and Crafts" .
3. Nvtwnrking4;the sharing of ideas, resources, informatfon and
materiais with others at the conference, during workshops, at
the centers, and {n the field In general.
(onference

Involving the BCIU statf members in the Red Balloon Conference

appén:vd to be a low-cpst way in which to enable many child care

’ »

s

or
-
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wurgcrs to become exposed locally in one day to a large number of
people, resources, information and materials i{n early childhood
related fields (Lansdowne & Jennings, 1981; Why,1983, p- 38).

VanderVen (1979) asserted that "the field of child care {n the

; , last four or five years has seen an escalating amount of planned
N e v
professional interaction in the form of child care ponferences"
L

(p. 148). This was evidenced by the B-year-old Kutztowg Uniyersity
Early Childhood Cunfsrence (Calendar, 1983, p. 28); the Pen ylvania
Association of Child Care Agencies Conference which, also, originated

in the mid-1970s (Calendar, 1983, p. 27); and the l-year-old New

H

Fugland Associatfion for the Education of Young Children Conference.

VanderVen (1979) believed this pointed to "not only aEceﬁtance

of the concept of professional educat i®n, but the recognition that
. : it is essential for personal growth in professional practice and

for total advancement of the field" (p. 199).

.t

Besides serving as a gathering place for discussion of profes— -

. .
sinnal concerns, Gray (1983 felt "conventions are valuable ways
L Y .

te, and inspire” (p. 46). Johnson, a consultant

to motivate, educ
to the Nat fonal [School Boards Associat fon. declafed that goals for
a vunvvntinnAwere }nvreaslng skills %Qd knowledpe, as well as
competetoe, while J-x;|,at|(1 Ing one's acquaintances (Sendor, 1981,
The conterence workshop wis seea by Berdine, et ul. (1978)

asoan important means ol informat fon exchange and development

ol skriisas Gtibizine this format, "a proup ot individuats

b5
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prepared a program of events, both didactic and performance based,
which resulted in the participants leaving with a new set of
professional skills and knqwledge" (p. 49). Usually a workshop
session lasted f{om one to three hours and involved a deggea of
participation from the audience. lLansdowne and Jennings (1981,

p. 2}6) found that most consultants encouraged questions or

comments from the conferees in ;rder to keep the presentation Felevant
to their nseds. + Berdine et a{; (1978) noxfd, unfort%nately, the
literature revealed little empirical data ;to document the effectiv;-
ness of the cwnigrence workshop In teaching colleague professionals
new skills or knowledge" (p. 49).

The literature did, however, place great emphasis on the easg

with which a conferee was able to meet others in tife field {n orderA

-

]
to trade I[nformation (Edelfelt, 1981; Palmer, 1983] Sendor, 19%&3.
. . . N
Conterence workshops were specified by Boucouvalas and Cooke (1982)
e
as a4 method of "goal-setting, st&ategizing. identifying and - ‘ id

contacting resources, and bullding support groups'. Sendor (1983)

stated that by selecting workshoﬂs dealing with problems in the '
X

conferee's work setting, the child care provider was afforded an
opportunity to relate to others attracted to this topic because
L 3

Ad ]
ther were favolved in similar s{tuat fons.

A prdvtk(ul suggest ion made by Willfamson and Elfman (1982)
1

concerning annual professional organization couterences which were
o«

¢

84 - . -
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partially devoted to current issues was to have several teachers
from one district attend thesé conventions. After the cgnference,

N these staff members would make presentations on pertinent topics
to other faculty. 1In this way, the teachers hhd thelresponsibility
tor directly impacting on their own staff development.
Edelfelt and Gollnick (1981) concluaed that annual conferences
"foster info?mal exchange and they build networks through whiiP
educacoys‘iéarn a great deal"” (p. 9). According to Andel ({982)
and Peters (1980), jus;'as important as the organized sessions were

. ,
the informal conversations, communication with session presenters,

4
" and introductions to people who would act as resources. With seme
’ F 4
assistance from a gupport network, or group, or individual, as
‘ “well as a little izlf-initiative. a conference would become an adult

-

V—Iearéing experience emphasized Bodgouva%as and Cookée (1982). s
The inftial reason why this educator selected this particular
solution was that by Febru(;y 1983 no one had vwlunteered to serve
as the coordinator for the Kutztown University Red Balloon VIII
karly Childhood Conference. After the 7th year of this annual
conference, there was a strong possibility that it would be
canceled due t.n a lack of campus leadership. Previously, the
- .

Fatstoan State College Taboratory School directors @oordinated this
conter en e'.;ls part of their assigned administrative duéies. With
the «losing of the K.5.C. l.dbnrat:)ry School and present guarter-load
reduct ion/per semester for the coordinatibn of the karly lLearnding
Conter, as well as other teaching ddties, "burnqut” developed.

()
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Dorothy Moyer, past conference coordinator, igitiated several
unsuccessful organizational meetings in late 1982 and early 1983.
These attempts were followed by a commitment questionnaire from
Dr. Moyer, The dean of the college of education made a verbal appeal
for conference leadership t§ the facultymembers during a February
1983 department meeting. In agréement with Palmer (1983), this
educatg; felt there needed to be considerable involvement in the
conference from the early childhood college students and in-service
teachers. With;tﬁe idea in mind of" aiding the university in order
to continue the copferenoé, while changing the organizational format
to skirt the staff burnout problem, this educator agreed to voluntarily
coordinate the Red Balloon VIII Conference.

Key Kutztown University faculty members listed their preferences

-

for chairing various conference committees on a written questionnaire
from this educator during March 1983, Sevektywsix collegé students
volunteered to serve on, or co-chair, committees with the faculty.
——

Shese students demonstratad their interest by filling out question-
niaires after being personally contacted by this educator during
their classes and Kutztown University Association for the Education
of YnQng Children meeting in March 1983,

Regquecta were made through appropriate, l("('nl, educat fonal
newsletters and by sending letters to teachers and administrators
in the fiﬁg&i In an attempt to s;vk their participation in the

conterence, These educators were {nvited to contribute exhiibits
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and workshop presentations, serve on committees, and act as
facilitators to the conference consultants. Ford of the
Community Chests of America noted the importance of "attempting to
shift from gatherings pfimarily of the paid professionals to meetings
in which volunteers, board members and other leaders take a prominent,
it not leading, part” (Conferences, 1956, p. 11).

As the coordinator of the conference, this educator determined
that anyone assisting with the conference would be allowed a waiver
of the registration fee in gratitude for their service (Co;ference,
i980, p. 31)." For this reason, this educator was able to propose
this low-cost, in-service education solution to the BCIU Child Care
Program administration and Educatioh Committee. The registration
fee of $14,00 would be waived for staff members willing t; present .
exhibits or Introduce workshop consultants. The administration - *
felt that it would be possible for the bfogram to pay the $6.00
Tund heon feeAfor those partfcipating staff members who desired to
hear the luncheon speaker, Dr. louise Bates Ames. The Education
Committee, with approval from the administration, agreed that jt
was highly possible for the child car.e staff members to become
involved with the Red Balloon VII! Conference i{n return for .
1S ASIRENTY NUNE BE fn-(.(CJiu- education at the conference at a minimal )

cost to the BCLU Propram (Boyle, 1981, p. 53; Swensen, 1981, p. 3.

J2
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There were many advantages to this in-service education solution
for the BCIU child care workers. During a period of only one day,
in just one location, these child care proQiders would be exposed
to: two nationally recognized speakers' viewpoints; a wide variety
of resources at 17 workshops; ideas at many commercial, student and
in-service teacher exhibits; and opportunities for information
exchanges with over 650 people in early childhéod related fields.
Many of the topics which would be covered at the conference were
in the greas specified on the Education Committee's list of assessed'h
needs (Appendix C) and subjects of concern to the BCIU administration,

The staff members would not have to travel far from their centers
to attend this well-established, regional conference--20 miles at
the most. The conferees.would be able to further cut costs 1f th;y
elected to form carpools in which to travel to the conference.

The conference would present a relaxed day for the staff members,
as they would not need to worry about substitute coverage at theit
centers on a Saturd;§. hxhibitors-would be instr&cted.to disblay
ideas that were successful at their centers, as well as presenting
with other staf!{ members with whom they were comfortable. .The |
emphasis would be on making this a pressure free experience as they

*

Stared practical ideas with others (Appendix M) .
-~

‘

Mindtul ot the discrepancies in the staff members' experiences,

this conference would otfer valuable informat ion for the novice, as
|

well as the mature child care provider. FKatz (1977) felt that
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teachers in their third or fourth year were especially receptive
to experiences at conferences and that the more mature teacher needed

[}

the opportunity to participate directly in conferences (pp. 10-11).
_A £l

Possibly the greatest advantage of this solution would be the

many possibilities for networking. Before the conference, the !

staff members would need to discuss with the a&@inistration and their
fellow colleagues what they hoped to accomplish at the conference.
This would require them to have a framework in mind, as suggested
by Boucouvalas and Cooke (1982) and Sroufe and Goldman (1978,.p. 611).
Sendor (1983) indicated that prior arrangements would need to be made
in order for the childﬁcare workers to meet other educators at the.
conference who would be part of an unofficiai network. Introductions
to new resouréés would take place at this time through éld‘éontacts.
Besides the speakers, workshops, and exhibits, there would be
time for informal contacts scheduled at the conference. An early
morning coffee and mid-morning vegetable/cheese snack 9;11d allow
a flexible time for the conferees to meet with oné anothér and
exchange ideas accurding to Andel (1982). Palmer (i983) reported
ﬁthnt the catered lugcheon on the conference site would provide yet
another npporfln\itv for informal meetings. The.exhibitnrs
wonld be provided with free time in order tn. hear the consultants

and for social opportunities, as well as time periods devoted to

viewing the exhibits (Conference, 1950, p. 24).

3
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The worksﬁops would. offer mépy chances for néfworkingi Because
of théflimited number of participants in each seésion, people would
have an opportunity ;o interact.with the consultant and ‘other conferees.
fhe child care providers would select workshops conceéhing Lopics of
interest to them. In turn, the session wogld attract othé;s
interested in the subject. Sendor (1983) related that it would be -
possible for the child care workers to ﬁeet,Various participants
after the ggssion to elicit furtger information. Of course the BCIU
staff members who elected to introduce consultants wéuld have the’
special-privilege of contacting them prior to the conference. These
facilitators would have the opportunity to establish a close
personal relationship with the consultants throughout the day, as
well as in the years to follow.

The Red Balloon VIII Conference would have a special exchange
built into the program for all conferees who wished to contribute
and explore ideas, materials, and resources, as mentioned by Gray
(1982, p. 48). The Idea Exchange.(Appendix L) would enable each
person to bring a sample of a favorite activity, display it, and
recefve a packet of contributed ipeas several weeks after the
conference.  This would be in addition to the in-service teacher

exhibit to which the BOIU statf members would be invited to share

their workable ideas with the other copferees,

.

9. ~
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A benefit of this solution would be, as the BCIU child care
providers participated in the conference, their involvemept would
bying them directly into the mainstream of the conference (éonferenées,
1956, p. 11). When they returned to their centers,  they would
share their experiences and learninge with their e;lleagUES. It
would be possihée for thedhto bring taped sessions back to‘their
centers. Béucouvélas‘aﬁd Cooke (1982) explained that_this would allow
the conferees to react with the other stéff members in order to
expand their discussions. These conference pa;ticipénts would be
able to act as resource persons in their program sigua;ion

(Conferences, 1956, p. 20) which would hopefully bring about the

. staff commuiticat ion indicated as a major concern by the Education

"

Committee $Appendix C).

‘Workshops
_;;;\;b(kshop, as a means of in-service* education, goes back as

. L 4
tar as 1936 when "the first regularly organized educational activity

designated a workshop... was conducted at Ohio Stat® University"
* ! -

Moffite, 1963, p. 25). In;the 1950s, literature reviews showed

I .

workshops were the most poqular form of in-service education

i -
(Conduct ing, 1956; Parker & Golden, 1952). Studies reported in the
198OS by Fainsworth (1981) and Yarger, et al. (1980) indicated t bt

principale and elementary teachers still prioritized workshops as

the number one in-service education method. In agreement with the

/
Wy

9y .
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findings in the literature, the BCIU child care statf members desired
1:" ‘ receive {n-service education through workshops. 'This was noted by

-
-~

t‘e staff needs assessment and topic of discussion at the Education
Committee meeting (Appendix C).
[ )

The following definition of workshops related well to this
practiéum:

A series of meetings, usually four or more two-hour

sessions, that puts emphasis on individualized study

within a group and with consulting teachers. Individual

needs are the basis for choosing the problem to be solved.

The significance of this method is that the indiyidual

Studént solves his own problems with the help of.the

~ group and the instructor, and'leaves the workshop with a

plan ofgaction that he believes will fit his given

situation (Conducting, 1956 p. 7).

Educators, such as Houston (1978), Lawrence (1974), and Skritic
(1979), described . effective in-service workshop efforts as bging
. - ' ' :
characterized hy active involvement in a ndnthreatening environment
in which new materials were implemented, as wgll as productive and
creative thinking skills increased. Friedstein (1980) explained
ideas for a successful workshop. He stated that: ."a good workshop
starts where the learner is and takes the learner farther; a good

'

workshop offers a chance for growth; a good workshop helps in
communicat fon; and a good workshop permits the learner” (p. 345)
to invest moye of himsell.

Cgrtain characteristics made the workshop a valuable method of

(n-service education Moffitt (1963) belleved. He listed the following:
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I. It emerges to meet the-existing needs of the participants;

2. .1t provides expert assistance (commonly from higher :

institutions);

3. It is flexible and consequently can be adapted to many

diverse groups and situafions;

4. 1t provides for the pooling of information and sharing

of experiences; )

5. ‘It develops both individual and group skills in attacking

new problems;

6. It®strengthens working relations with others in dif ferent

status assignments (p. 26).

This educator felt after discussions with the BCIU Child Care
Program administrators and Education Committee 'during the spring of
1983 that the preceding characteristics would make a workshop series

)
of eight, monthly, two-hour sessions a suit@le solution for the
program's in-service education needs.’ Certainly, a workshop series
would respond to the Education Committee's copcern for staff communi-
qaéaon and hands-on experiences as the workshop participants became
actively involved in the sessions and networked with others.

Snow (1982) reviewed and summarized 10 demonstration in-service
training programs for day care workers which were affiliated with
higher education. Two projects in particulgr were related to the
solut fons selected for this practicum. The University of Arizona
(Wetzel, '1969) successfully sponsored- small group workshops for

t

teacher aide§ from federally supported day care centers. . The other

~

program, which was coordinated by the College of William and Mary -

(Haulman, et al., 1975), utilized a training strategy for the 100
day care personnel of 10 workshops, three hours/week, presented at
easily accessible locat fons.

AN

e

I8
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Wilson (1977) suggested that in-service ;orkshops should be

/!moved of f chmpus t;A;;::tidns which were convenient for the staff
«+ " members. The 1mp6rtance of offering tﬁf program in the most
centrally located region for rural in-service was emphasized.by
Costa (1979). Swenson (1981) related the strong partnership
between the university and the scﬁools in providing on-site district
in-service offeriqgs(aesigned to ne;t the specific needs of the
staff members. )

A study bkaaqget, Brannigan, and Mintz (1980)-Bhowed that
"teachefs are more likely to enroll in extension campus courses
than in main campus ones with distance from home an important
céSLideration" (p. 71%). Farn?worth'{ (1981) research further
supgorted that in-service programs should be conducted at the schqpl

* campus where there appeared to be more of a commitment to use the
information gained during the yorkshop.

As suggested by Boyle (1981) and Miller (1982), the
administrators offered a large, bright, comfortable meeting room
with ﬁany possibilities for flexible'arfangements at the BCIU
Adminggtration Building as a suitable location for the workshop
series. They agreed to take care of the room reservations and
equipment provisions, as advised by Friedstein (1980). This

building with excellent parking facflities was centrally located

for the majority of the child care centers. The location was a

) ) 99
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common ground for the program personnel, as it was a p(ﬁcq familiaf
to the staff members whey% they frequently attended meetings and
‘picked up equipment.i,i; relation to the solution of the problem of
pﬁoviding low-cost in-service education, there would be no charge
f&r this faéility or the equipment@

» In addition to providing a proper location for a workshop
series, Powers (1983) ;tated that it would be equally important to
determine the appfopriate time for the sessions within the staff

.members’' schedules. It was strongly felt by Burrello and Orbaugh

(1982), Edelfelt (1977), Lodge (1980), and Wilen and Kindsvatter

(1978) that in-service educatign had to be a part of the teaching role
with time set aside during the traditional school schedule for
gducators to learn. Cooper and Hunt (1978) specified’that it should
not be a requirement for staff members to give up their free‘time for
ongolng in-service workshops.

Swensen (1981) reported that released-time was being provided
by increasing numbers of school districts for in-service training.
Iﬁ the Vallejo School District, part of the success of the in-service
workshops was attributed to releasihg the teachers from classroom
dut fes In order to attend the sessions. Sklansky (1980) felt this
release trom classes during prime timp indicated to the Vallejo
statf members that the workshop information was important.

[t was suggested by Swedmark (1978) and Snow (1982) that -

t

one to two hours was an appropriate time length for workshops.

Luy
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During this time the staff members would be ablg to discuss and share
ideas without becbming}fa;igued or losing interest. A New Jersey
’school superintendent, Byrne (1983), related that his staff members
found selecting workshAps spread over iO sessions to be a highly
workable arrangement.

At the April 1983 meetings with the‘BCIU Child Care Progrém
administrators aﬁh Education Committee meméers, it was clearly felt
by both parties that it would be possible for at least one repre-
sentative f;gp each center to be given released-time in order to
attend a workshop session during the daily program while the

.
children napped. The various. staff members at each center would .
arrange to provide coverage for each other since substitutes were
no longer aBlg to be hiredffor in-service education released-time
due to budget cuts. The éarticipating staff members.would bring the
workshop information back to th’enter to share with the other
child care providers;

It was agreed that the sessions would be of a two-hour dyyation
from 1:30 to 3:30 p.m. fhis was felt to be sufficient time to
explore the topic and share ideas without being overwhelming. .
Teachers wnulz not be too tired at this time, or involved with
personal family obligations,

In order to maintain consistency, Mondays were designated as

the workshop afternoon. The BCIU Head Start staff membert were made

awire of this fmpemding in-service workshop series. They requested

1ii g

.
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to send volunteers to the sessions. As Monday afternoon was -
. . ’

already. the specified Head Start training day, the BCIU Child

Care Prégram Education Committee and the administrators felt chat.

this day of the week would bé a-good choice for both programs.
Working around the seasonal and holiday schedules of the staff

members and consultants, it was agreed that monthly workshop

sessions would'be most appr?priage. Thi; schedule woul& allow the

workshop participants time to share and implement many of the °

' [}

ideas before the next session.

Studiés by Brimm and Tollett (1974) and Wilen and Kindsvattér

’

(1978) stressed the importance of involving edudcators in thg

planning stages of their in-service workshops in order to insure
later success. Verzaro (1980) specified this was critical "in early
childhood where the needs and perceptions of the potential inservice

candidates may be so diverse'" (p. 35). The Rand Corporation's

four-year study further indicated that OMere the specific needs of

' the.individual learners were addressed, the best training occurred

(Maiyérella, 1980).

As suggested by Boyle (1981) and Bryne (1983), the BCIU Child
Care Program staff members at each center were reéquested to indicate
thelr priority in-service fopics to the Education Committee during
a 1983 8pring needs assessment (Appéndix C). It was speéified

af the March 1983 Education Committee meeting that the workshop

delivery method was the preferred in service means to be discussed

)

1i)p
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at the April session (Appendix C). Utilizing these topics, as well
as those also éuggesced\by the program administrators (Rightmire &

Schaeffer, Note 9), this educator contacted consultants who would be
o,

willing to conduct workshops free of charge. This action was taken

R

based on Mangieri and Kemper's (1983) article, as well as Johnston and

Yeakey's (1977) research, which concluded those workshops planned
jointly by administrators and staff members were the most effective.

In agreement with Skrtic et al. (1979) and Hansen (1980) this

educator ‘believed that teachers néeded options in their im-setvice

-activities, as well as content, in order to. select informat*bn'
L Y

critical to their needs. She determihed it would.be necessary to
send the staff members informational questionnaires in order to

. _ , , .
enable them to have spécific inpﬁt‘into their wqrgéhop series
(Appendix D). |

An impor‘ant aspect of in-service education workshops was the
careful selection of' the consultants. Empﬁasizing‘this, Swedmark
(1978) believed "the success of a.progrém m;ght well depend on ﬁhe

. - . :

trainers' ability to present material and lead digcussions effectively"
(p. %). Mangieri and Kemper (1983f reported that the consultantg
should "possess a large repertoire of methods and techniques for
achleving the goals and objectives of the inservice program' (p. 29).
The Rand Corporati&n study showed the best consultants were those
who atded the participants in learning ways to solve their own

¥

problems, rather than snl‘ing the problems for them (McLaughlin &
¢

2

Marsh, 1978, p. 78). !

- 113
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) joyce, Howey, and Yarger (1976) de;cribed a study concerning
preferences of in-service tra;ners. In this study, 1,000 educat&rs
responded that "over 20 percent preferred university personnel;
about 20 percent preferred teachers; about 15 percent preferred
{ consulgants" (p. 3). Reilly and Dembo (1975) found m;ny staff
mgmbers appeared to be most ;omfortab}e with experienced
teachers and more inclined to take advice from them. It was
felt by Swedmark(1978) that if trainers from the outside were.
utilized the part;cipants would attach a special importance:to the *
. workshbps'because of‘the qﬁality of their expertise. According
to Bookman (1973) énd Powers (1983) "tradiéionally, universitv
personnel have served as primAry delivery agents for inservice
programs" (p.'437). Drummond (1979) suggested considering a va;iety
of training personnel including private cénsultgnts, classroom
teachers, and univ;rsity personnel. .

As the coordinator of the in-service education workshop series,
this educator would be able to gather the predetermined needs of the
staff members and administraéion thrpugh assessments (Appendix C;
Note 9) and questionnaires (Appendices D and N). Hangieri and
Kemper (1983) related that she Qould be able to relay this information‘
to the vunsulgants by, telephone conversation, personal contact,
and through written comments (Appendix 0). Byrne (1983) implied
that the Education Committee would, alsc, be able to maintain
contact with the teaching staff members and further communication

5
between the workshop consultants and cLild care providers,

\

104 .
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Each workshop consultant was sblectéd by this univelsity-based
educator because of her expertise in an area specified by the BCIU
chil.care providers and administrators. In an attempt to locat‘é
consultants with the varied backgrounds specified in the 3oyce,,
et al. (1976) and other studies this educator utilized the folgbwing
personnel, somé having dual expeyiences (Appendix D): Dr; Janice
Kulp (Kutztéwn University early chﬁldhood préfessor and former
early childhood classroom teacher); Mrs. Mimi Gavigan (Albright
- College home econemics professor and'family therapist); Ms. Beverlyn
Brightbill (family life edu;ator); Mrs. Doris Burkhart (early
childhood classroom teacher, e&qcational consultant, and £orper
PEnnsylvanfa State University i;structpr); Mrs. Ina Qrapenthin
(Kutztown University ‘assistant professor of music and ieacher of
young children's musical workshops); Mrs. Sandra Fisher (Kutztown

,
University assistant professor of education and kinderé;rten teacher
at the university laboratory school); Mrs. Susan Milyer (Kutztown
University associaté'profes§91 ?f education, nursery teacher .
at the university labofatory schodl, and former Title IV A Day
éare director); and M%s. Helen Xrizan (university laboratory school
preschool parent and former art teacher),

In order to emphasize the concept of networking as a solution
to this problem, all of the workshop cohsultants would, also, be

fnvolved in the Red Balloon VII1 Early Childhood Conference in

some way. They would participate as workshop presenters,
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exhibitors, facilitators, or COmmitteé chairpersons. This would
provide a carry-over, as they shared resources and ideas w;th

staff members who, also, attended the conference, or networked with
those who di&.

In -order to meet the criteria of providing in~service'education
with limited funds, all tge consultants when apprised of the situation ’
by this educator volunteered their services at no charge. They were
professionals who felt in this tfme of financial cutbacks that this '

was a way in which they could make a contribution to the field.
Extending the network, this educator would expect to return the favor
gratis for‘any of these coﬁsultants.

Fout of tﬁe workshop presenters had been paid consuitants for

/7the BCIU program and/or‘pareers with Children consulting firm
which provided in-service education in the past. Dr. Kulp, Mrs.
Burkhart, Mrs. Miller, and Mrs. Fisher were already familiar with
the program goals. These consultants had a reputation with ‘the
staff members for providing quélity, pertinent workshops with input
from the child care providers.

Holly (1582).discovered that teachers in a Michigan study .
"genérally found value {n self-chosen, informal; pariicipatory
activities. They particularly preferred activities that allowed
them to work with other teachers, from whom they often felt
isolated”" (p. 418); This was born out in the Rand Corporat ion

Study which disclosed that the most successful in-service education

allowed for "hands-on'" training, as teachers tried new

ERIC | 106
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techniques while having the freedom to ask the consultants for

\ .
assistance (Mazzarelle, 1980). Yarger, Brannigan, and Mintz's

study (1980) of §§racuse teachers showed that the workshop format‘

. ' A S

was popular with an emphasis on content.
As proposed by Bookman (1973), the coordinator for the in;
service education project would encourage the staff members to become
indﬁisitive, active participants in the worgshbp sessions. Jensen, ——-\\\~‘
Betz, and Zigarmi (1978) advised that the child care providers
be given the‘oppogtuni;y ’o eleét to attend specific workshop offerings (J .
related to their interests, as well as their centers' needs. ;It
would be possible to make these choices for maximum workshop involvement
. as a total center staff during each Een:er's regular, weekly planning
session (Appendix P). |
During a 1980 Title XX child care providers' ‘in-g_ervit
educatiop'training program whigh was spoﬁ%ored by #0 I11inpis university
Scriven and Baldridge (1982) noted "surveys showed that child care
workers needed training in: 1) child growth and development, (2)
working with children with special needs, (3) developing classroom
activities, (4) planning for a total program, and (5) working with
parents” (p. 69). These training requests corresponded with thoée
from the BCIU staff members and/or administration (Appendix (;
Note 9). All of these topics would be covered at least {n part

during one, or more, BCIU workshop sessions. .

~
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It was possible for-the education faculty members' research .

contributions to the field of early childhood education to be

extenéed into thé in-service education workshop training efforts.

This would be the case when Dr. Janice Kulp fnvolved the participants -

in the materials and resources related to her practical study of
Dr. Rita Dunn's investigation of learning styles during the first -

workshop (¥erzaro-Lawrence, 1982). Dr. Kulp's workshop presengatio;//’/'

would respond to requests by the administration and staff members

-

for information that would help "reduce numbers of discipline problems

that result when youngsters are taught through materials or sttategies

that complement

.t:hed.r styles" (Dumn, 1983, p. 496). : @

Teaching students to have responsible behavior,was a probleﬁ
seen by teachers at all levels. Frequently requested workshops g“
this topic were reported by Adams (1982) a;d Sparks (1982). Because
of the great interest in this subject, two workshop sessifns,
"Preventing Problems If Possible"” and "Effective'Discipline", would
be coordinated by a team of family thergpists. The same votishop
participants would be requested to attend both sessions for consistency.
This would fo;aow Smith and Siantz's (1978) suggestion that when
inservice goals were concerned with the acquisition of neé skills
and behaviors, it was important to provide an opportunity for feedback.
The fourth workshop(which would deal'with literature and children

would involve activity-basea experiences. Mrs. Burkhart was noted *

for utilizing a most effective workshop technique cited by Houston

! )
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- - . and Freiberé (1979) of engaging the staff members in direct’
N .participation. She agreed with Williamson's statedlent that "the

«

-

art of teaching literature to the young is to structure the
« .

experiences to develop understandihgs and appreciations while

maintaining the sense of spontaneity, pleasure, and sheer exuberance
e

which comes“f/bm sharing lityrature" (1981, p. 30).
During the fifth workshop, "The Sound of Music - The Early

Years', Mrs. Grapentninjindicated that she would utilize a live
4 R - -

,demonstration of techniques, strategies and materials. This |

.

method was found to contribute to learner comprehension by Ruth;rfond
“and Weaver (1974). She would, also, provide materials for thn
workshop participants to create their own musical puppets which

they would share with thei;.children as they learned to

pleasurably respond to and mak; nufic, This effectivé technique

was described by McDonald and Ramsey (1978) and Nye‘(1975)i - ‘//”h-

The sixth workshop would be held at tfhe Kutztown University |

Early Learning Center because of the availability of the micro-

computers located at that facility.f This preschool laborato®y

site would be used fon a hands-on nemonstration of microcomputer .

curriculum activities successfuily engaged in by the students.

simple, practical teaching methods of ingrbduciug young children to
microcomputers would be shared by the kindergarten teacher, Mrs.

Fisher (Nystrom, 1977). édmonds and Goodlad noted that effective

schoolys "keep teachers up to date on educat ional Instruction and

‘ 11y



A

95

technology through in-service training" (Huéh, 1983, p. 28).
The Troy Hichigan School District provided an ‘example of successful
hands-on microcompﬁter workshop experiences for staff members,
administrators, parents, and children (Compu;er, 1983). This
particular.worgshop would satisfy the BCIU Education CGMnittee's
request for practical, g;ndﬁ—on experiences in an effort to keep -
the staff abreast of curren; tfends as advised bylﬁepiner (1983).

According to Powers (1983) "on-site developmeﬁt of materials is
an éffective procedufe, allowing maximum personalization:of materials
and providing teachers with input into design and utilization" (p; 438).
For the seventh workshop, this educator would expect to conclude her

active involvement session, "Games - YES! Equipment - NO!", with

the development of a group Booklet of games successfully used at the

various centers and shared by the participants, This would parallel

-

a games booklet prepared by this consultant with early childhood

educators from New England~ (Appendix Q) and sentito all BCIU staff
members who returned their inforﬁation questionnaires (Appendix D).

t
As sugges;éd by Miller (1982) the completed BCIU games booklets
"091d be mailed, as a reward, to all child care providers who sént
back their post-evaluation questionnaires (Appendix J). This follow-
up would be a part of the networking process.

L

A specific request from the Education Committee ‘and administrators
. 6 .

was for workshops that would deal with activities for multi-ages. .This

games session would, also, addressf&he physical education and large-

1i0
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« group activiti;s topics. As proposed by Bogdanoff and Dolch (1979),
the child care workers would participate in, share, gnd learn to
develop éames to "match the chﬁi&ren's abilities, interests, and
lfultural backgrounds as well as the program's curriculum goals"
(p. 45). The gamelike éctivities would assist the staff'members
as they helped the youngsters evolve whys to learn aboqt‘themselves
and their friends, as well as tﬁe world about them.

F

. ' fheilast workshop, "Summer Arts and Crafts", would folloy a
"show and tell" format sugpested by Cooper and Hunt (1978) wi;h the
content focused on materials and techniques. Tﬁe participants would
be given the opportunity to manipulate materials and expldré new
! ' ) ways to use Iinexpensive and "jhnk" media. Eliagon and Jenkins (19813
and Seefeldt (1980) implied that art activities of this type would
allow the children an outlet to express chemselveﬁ freely in unique,
nontraditional ways. 1In keeping with the "summer" theme, many of

-

the workshop projeéts would be appropriate for outdoor experimentation
in a felaxed atmospherei )

The Adult Education Association of the United States stated‘that
"a workshop, then, depends for its success on the sharing of resources
for the solution of common problems"” (Conducting, 1956,'p. 42). This

organizat fon felt that an lmportant workshop goal was to "develop a

sense of shared interests and problems and a climate of mutual respect

‘ - 111
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and understand;ng among members in which each is willing to help and
(\\ be helped by the others" (p.‘EO). Allen (1951) further emphasized
that the human relations aspect emerged as a major value of the
workshop method. ‘
In the Vallejo.School Disctict, Sklansky (1980) asserted that
a key to the success of the workshops was an involvement of tha
administration right from the begi;ning. Teachers and administfatoriﬁg
both attended wbrkshops together, In this wéy, bonds of trust were
encouraged. Staff members and administrators developed a network,

. ¢
as jointly they learned new ideas, talked, and shared each other's

goncerns. :

In the BCIU Child Care Program in—sé;vice education workshop
series the staf{ members and administrato;s would be involved in both
the assessment §nd planning of the workshop topics. They would

" select the workshobps they wished to attend (Appendices D, N, P)
alter éiscussing thelir choices with their colleagues. During the
workshops, many opportunities would be aifofded the par;icipants
to network with each other and the consultants. After the sessions,
the staff mémbeif and administrators who attended the workshops

would be expected to share the informatfon, techniques, and materials

according to their Individual and program needs.

,
[t appeared that the two-hour, monthly workshop series of

eight sessions would meet the criteria set forth by tﬁe BCIU

administration, the Fducation Committee and this educator for the

112
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solution of the problem. The workshops would be absolutely free, as
the consultants would not'charge a fee, nor would there be any cost
for the facilities. All a?terials to be Guplicated would be handled
at no cﬁarge by this educator's aides.

The workshop fofmaf desire; by thelEducation Committee (Appendix
C) would be provided, as would the "hands-on" experiences specified
by the group. The provision for staff' communication would take place
during the workshop selection process,';t the sessions, and when the
participanté returﬁed to their centers to shére information. As -
was emphasized‘by the Education Committee, the consultants would

provide practical, pertinent ideas and materials during the

workshops. -

Cusick (1981) explained that Barnes Erought about the popularity
of the term "network” when he began to analyze Norwegian social
rélations. .Barnes (1977) defined a netwdrk as "a set of points, some
of which are joined by lines. The points'of the image are people or
somet imes groups, the lines indicate which people interact.with each
other”" (p. 237).

Rosenfield (1980) described a network model designed as a
teacher resource center for New York City teachers of the gifted

. «

and talented with inp&?\from university faculty members. She saw

the network concept as "a paradigm that has potential to contribute

' ]
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to educational systems with limjited resqurces" (p. 75). This was

1

compared to the ideas of Sarason et al. (1977) who explained that
a network was:

an informal association of individuals] one of the
major purposes of which is to help. its members explore
~ and pursue ways by which they could use each other in
[//// mutually productive ways. Participation is voluntary'

"

and the network has no money to give to anybody (p. 91).

> ‘
- In the Aquarian Conspiracy which described personal and social

transformations in thé 1980s, Ferguson (1980) related that networks
provided énrichment with a mutual support and coopéra;ion in order
to effect change. She felt networks "connect those with complementary
skills, interesgs.’goals {and] promote the linkage of their members
with other people, other networks"'(p. 214). Information in the
network moved in a nonlinear fashion. '/j
Cohen and Lorentz (1977) implied much of life's accomplishments
occurred because of informal arrangements exploiting connections
between people. Actions and ideas were circulated amon} and within
people networks which caused the engineering of.a human interaction
s process, fhese researcﬁe{g strongly felt that the designing of
. people networks was just in its infancy. They expressed hope that
povernment agencies and educators would seize the.opportunity for
utilfzing networking as a method of advancing vast ;atlonag ovb jectives,
This would be one of the hoped for objectives of this practicum.

During the conference and the in-service workshops it was expected

that staff members, administrators, and consultants would share
0

L
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resources in the network fashion thus described. Upon returning
to ;heir centers with ideas, the participating staff members would
continue to network with their colleagues.

Having defined networking, ce;tain characteristics should be

described. - Rosenfield (1980) noted that the organization of a

network was horizontal without an officifl hierarchy. Second,

. "each member potentially has something to contribute and something

to receive” (p. 75). Third, not permanent, and therefore flexible,

networks were able to change at any tiﬁe.according to the members'
needs cited Cohen et al. (1977), Rosenfield (1980), and Simon aﬁd
Belz (1980).

The network allowed its members a psycho}ogical support that was
mutually beneficial as they exchanged information according to Gray
(1982) and Simen and Belz (1980). Devaney (1981) maintained that
affective chaiaéteristics of the network were "encouragement,
reassurance, commiseraéﬁpn. understanding of problems, recognition
that there are people ... ?ho.share similar beliefs, stresses, and
satisfactions” (p. 492).

Cohen and Lorentz (1977) declared one of the most notable aspects

L4 *

of a network was that it was voluntary. Devaney (1981) relgted,
"thus both takers and givers in the network are participating because

they want to, not because it is required"” (pp. 502-503). vVoluntarism

was vital to the networking system. Simon and Belz (1980) testified

\
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that this- voluntary identification and utilization of resourées was .
participation at its very best, as networking facilitated self-
directed learning. \' .

Another charactéristic which related explicitl; to the
solution of this practicum was tﬁat a successful network did not
need to involve the exchange oflmoney. Tkié was indicated by
Fergis&n (1980) and Sarason et al. (1977). Rosenfield (1980)
‘reported that it was possible to deal with others in a network.
in a barter-type of relationship. De§aney (1981) and Simon and
Belz (1980) sav the network as a grassroots type of moégment’and
inexpensive means of communicating. Devaney (1981) discovefed that
networks were used by participants_to gain “se;ure @rusted, : .
immediate, and practical informationm, g*@ﬂpies of the innoQation,
and advice, with minimal effort and Fxpense" (p- 787). 1In Cohen
and Lorentz's k1977) networking expeffenceé; they found.it was a
way to reduce per capita cost béééuée of the'inherent’volunteer%sm.

A1l of the preceding characteristics were reasons why networking
would be an excellent solution to the prdblem. Thé "giving and
taking' of ideas would occur in the wofkshops, at the various
conference activities, and late} at the cegters, as individual and
program needs were met and ungerwent change. All participation
in the In-service activities would be strictly voluﬁtary'frum the )
selettgpn process tp the level of involvement durdng, and after,

4

-
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the sessions. Concerning financial matters, most specifically in
the form of a barter, the conference registration fee would be
waived for those staff members who volunteered to be a part of the
Red Balloon VIII. Because there would be no charge for anylaf
the work§gop facilities and the consultants would volunteer their
time, the sessions would be free to all BCIU child care providers.
While studying the success of male executives, Hennig §nd Jardim
(1977) uncovered the "old boy network" phenomenon. They defined
this as "a -subtle, -active systeﬁ of support whichAis‘Aependent on
friendsh&ps? persuas;on, favors, promises, and connections with
people who already have influence” (p. 39).
It was pointed out by Javonovich and Tanguay (1980),
Panerazio and Gray (1982), and Secrest (1983) that it would be possible
for colleagues who worked within a.neéwork to search for others
with a specific professional speciality.‘ Mapping techniques within
the.network ;;uld become ”th; basis of a élan for generating
working contacts that will help the network achieve particular goals

-~

and p;rposes". suéﬁested Cohen and Lorentz (1977, p. 2).
As the coordinator of the in-service project and network
__ system, Cohen and Lorentz (1977) related that it would be this
]\vdurntor’s role to assist in identifying "situations which nbed the
help of professionals and recruit these professionals for the task”

(p. 1). 1In order to bring together different talents and assist

them to develop, this educator would need to be the liaison person

1ty
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between the various BCIU- child care netwérk members, and the
BCIU network and the outside consultants,
\

Much like the "old boy n?twork", this educator asked personal
and professional friends the favor of providing voluntary in-service
education in areas of their expertisé for the BCIU.staff members.

In some instances she was "calling in" professional favors, while fot
other requests she promised the consu&tants recipr;cal services for
their classes or pet projects. These consultants volunzeered fré:'
of charge.to become involvéd in both the Red Balloon Conference

and the workshop séssions in order to strengthen the network system
through an awareness of the total in-service education project.

Burrello‘and Walton (1980) and Holly (1982) stated that it
was critica} for teachers to identify and become involved in their
educational training needs. When the activities were designed by’
the consultantd and the coordinator, thei‘had to iﬂcorporate the
desires of the participants. A shared environmént had to occur for
networking to take place, emphasized Hansen (1980) and Hunt (1978).

Since networking involved an exchange, Pancrazio and Gray (1982)
maintained that help should be acknowledged and a commitment made
to assist others within the network. For it to be successful,
Cruickshank et al. (1979) and Skrtic et al. (1979) felt that

teachers within this type of in-service experience needed

encouragement to generate, develop, share, and revise their ideas.
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i Above all, Gardenswartz and Rowe (1982) advised tﬁét opbogtunities
must be prévided for colleagues.to interact and receive feedback
. from each other. '

Accﬁfding to Cohen and Lorentz (1977), it wouldvappear‘that
the greater the number of members in a particular network, the more
"ways in wHich.the talents of these-members can be classified, the

Hhigher the number of interconnecting-links, and the more systematic f
the direction of the flows that.connect the links--the more powerful
is the potential of the network" (p. 2). Participanté would soon
find instanées for sharing and éollaborafing beyond the simple topics
focused on by the network, disclosed Devaney (1981).

Gardenswartz and Rowe (1982) ﬁointed fo the important role
comﬁunication played in staff development programs. ‘They felt_that
staff members must have an interaction with and feedback from others
in order to fulfill their potential. Connnurzlcating easily and
frequently about professional issues with others in the network was
stressed.by Dev?ney (1981). Mitchell (1973) clearly ident%;ied
networks "as communication links which act as vehicles for the flow
of information” (Simon & Belz, 1980, p. 23).

Networking would provide the BCIU staff members and administrators.
with a means of continual fnvolvement in their in-service education,

The staff members relayed their needs to the Education Committee,

who in turn commissioned this educator Ef locate appropriate in-service
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€ .
consultants who would address these concerns. The BCIU administrators,
likewise, offered their suggestions and gave their comsent to this
pfacticum. The BCIE staff members and administrators, on an
individuéf‘basis, were given the opportunity on the workshop question-
naires (Appendices D and N) to refine and specify their explicit
concerns which would then be forwarded to the appropriate'égnsultants
by the coordinator. These educators were given the chance to 1list
how they wished to share in the workshops (Appendices D and N)
and/or participate in the Red Balloon Confgrence (Appendix M)

The consultants would be instructed by this educator to

encourage the participants to interact and share information during
the workshpp‘sessions (Appendixe0). Informal idea exchanging would.
occur 6ver refreshments,provided(ftee of charge by the BCIU at the
beginniné of each session ;nd during a mid-point break.

" At the conference the pérticipating BCIU volunteer staf; 7 )
members would be infofmation "givers and takers", as they manned_
their in-service teacher exhibits. When they networked with other
conferees during the exhibits, they would extend their 1inkages }r
throughout many early childhood ﬁrograms in Southeastern Pennsylvanigl

Any staff membef who introduced a consultant at the conference
would have an opportunity to personally and naturally share ideas
with this professional as he/she made the initial telephone contact,
aided him/her in setting up, and discussed ideas over luncheon.

As the session facilitator, the staff member would assist the

conferees in communicating their needs and resources. '

A 20
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Besides the obvious networking that would occur in the conference

warkshop sessions selected by the staff members according to their

needs, important info sharing would occur during the informal
-~ . -

moments. The Red Ball nference schedule was designed in such

—
~

a way as to éliow individuals and small groups to gather and explore
ideas over coffée and\Danish pastr; in the early morning, during
two exhibit sessions, at the late morning vegecable/cheese snack,
and at the ﬁnall luncheon tables.

When the conference and wérkshop participants returned to their
centers, the networking cycle would continue as feedback would be
given to those who were unable to attend. It was expected that the
shared resourges would trigger suggestioné and ideas from the ceﬁtef
staf f members who would react to the in-service information.

Many in-service education‘proérams across the country utilized
networking as an integral part of their plan. Costa (1979) describéd
a rural, California school distriét which emphasized collegial
relations as an essential portion of its in-service pfogram. Devaney
(1981) reported that the Teachers' Centers Exchange in-service model,
supportéd by the National Institute of Education, found the network h
energized and expanded "each participant's natural network of personal
contacts while preserving each participant's impetus, expression
of need; and contribution of r;;og;ée" (p. 488).

Dick Goldman, Nova University, was involved with leading a

networking task force for The Conference-Research Sequence in Child
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Care Educstion at the University of Pittsburgh. This project
accentuated the significance'%f a coa;unication network that would
"solicit information and feedback from a national audience which
can then be integratéd into outcomes useful to the continuing |
development of the child care field™ (Porter & Rubenstein, 1981; P 270)."

-.?yo family day care home in-service training models incﬁrporated |

networking into their programs. Tbe;lalsey County Family Day C#re
Training Model in Minnesota held several wessioms in its series~v1th
a group of providers in order to assist them in bécoﬁing acquainted
with fellow child care workers with whom they would be able to
develop continuved, supportative relatfonships (Kilmer, 1979). ‘D#r;ng
New York City's Red Hook Family Day Care Training Progrﬁn vorkshop
the "provideri shared their knoiledge and experiences in similar

sitfations, wutually profiting from one another's past successes
and mistakes' (Brout § Krabbéﬁhoft, 1977, p. 50). *

In this educator’s stakg‘of Pennsylvania, a sister university,:
Bloomsburg, entered into an in—gervice partnership with the Line
Mountain, Shamokin and Midd—West School] districts. Serving as
consultants to these local school systems, the university faculty
brought workshops to the teachers. Kirkpatrick (1983) disclosed
that this network was viewed as highly successful by tge superin-
tendents who felt the partmership was most realistic.

A major network goal would be to encourage individual expression,
Y

self- and mutual-help. Networks operate on the assumption that the
) ]

\
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the staff members would be both givers and takers and that the

network would help to bring out each person’s uniqueness. Cohen and

Lorentz (1977) noted that networks would”not require any special
13 \ .

expenditures. With this in mind, it would appear that the solution

of networking would meet this practicum's objectives and succinctly

address the problem. 5’ ) 4
| ~ /

Calendar of Plan of Action - 1983

1. February 23 - Appointed Coordinator of the Kutztown
University Red Balloon VIII Early Childhood-
Elementary Education Conference by the Dean of the J
College of Educationm. '

2. March and April - Obtained workshop consultants
and speakers for the Red Balloon Conference.

3. April 15 - Received approval from Dr. Dorothy Moyer,
coordinator of the Kutztown University Early Learning
' Center, to proceed with plans to provide in-service
education for the BCIU Child Care Program staff
members. '

4. April 18 - Approval given by Lynn Schaeffer, BCID
- preschool supervisor, and Karen Rightmire, BCIU
preschool director, to provide in-service training .
to the child care workers.

5. April 20 - Approval given on beﬁzlf of the staff members
by the BCIU Education Committee to provide in-service
training to the child care workers.

6. May 2 - Invitations mailed to BCIU staff members to
participate in the Red Balloon Conference in order
to receive free in-service education (Appendix N).

7. May 3 - Meeting witH/ks. Ann Cimino and Dr. Clinton
Burket, Red Balloon Conference In-Service Teacher

Exhibit co-chairpersons.

8. May 4-10 - Arranged for consultants for BCIU in-service
workshop series.

123
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1.
12.
13.
14.
5.
16.
17.

18.

19.

20.

2.

- May 19 - Meeting with Mrs. Sally Knappenberger and
sz Nerrine Middleswarth, co-chairpersons of the Red
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Balloon Facilitator Committee.

May 26 - Workshop consultants approved by the BCIU
Child Care Program administrators and Education
Committee representing the staff members.

May 27 - PPQ approved by Nova University Practicum
Reviewer, Dr. Georgianna Lowen. ,
June 16 - Met with Dr. Thomas Shea, Kutztown University
computer specialist, concerning evaluation materials.

June 29 - Confirmation letters sent to workshop
consultants (Appendix R). '

July 10 - Return date for consultant information form.

July 22 - Conference in-service teacher exhibit memos
sent to BCIU administrators (Appendix §).
. &,

July 25 - Mailed Red Balloon Conference in-service
teacher exhibitor or facilitator reminder requests
(Appendix T). "
August 24-30 - Personal telephone calls made to all
centers to encourage staff to participate in the
conference and to explain the workshop series.

Sept. 1 - Cover letters, information forms, and warkshop
Selection sheets sent to staff members (Appendix D)
and administrators (Appendix N).

Sept. 2 - Center workshop selection forms sent to all
head teachers (Appendix P).

,
Sept. 15 -~ Conference programs, registration forms,
and letters of instruction sent to BCIU conference
participants by Mrs. Susan Miller, coordinator, and
Ms. Ann Cimino and Dr. Clinton Burket, In-service
Teacher Exhibitor co-chairpersons (Appendix U).

Sept. 27 - Reminder notices for information and workshop
planning questionnaires sent to BCIU staff (Appendix V).
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22. Oct. 1 - Return date for staff members' and
administrators’' information and planning
questionnaires. "Game bookletsg sent to staff members
upon receipt of questionnaires (Appendix Q).

23. Oct. 5 - Follow-up telephone calls made to centers
for workshop questionnaires.

24. Oct.) 15 - Red Balloon VIII Conference at Kutztown
University. Participation at sessions/activities;
involvement as facilitators or exhibitors; signing
of BCIU staff attendance form (Appendix E).

25. Oct. 17 -Workshop consultants sent information letters
(Appendix 0).

26. Oct. 17 - Conference questionnaires sent to BCIU,
conference participants (Appendix F). SRR

I
27. Oct. 31 - Conference questionnaitres returned.

28. Nov. 7 - Beginning of eight, monthly workshops‘held
at the BCIU Administration Building, Reading, PA
from 1:30*« 2:30 p.m.

Information pertinent to each workshop session:
Publicity flyers mailed one month prior to each
workshop (Appendix W); ,

Participants signed an attendance sheet (Appendix G)
and complegted an evaluation form at the end of each
workshop (Appendix H);

Each consultant received a thank you letter and
evaluation form after her session (Appendix 1);
Tabulated workshop evaluations were mailed to each
consultant (Appendix X).

S
29. Nov.'7 - "Learning Styles", Dr. Janice Kulp.

30. Dec. 5 - "Preventing Problems Lf Possible", Mrs.
Mimi Gavigan and Ms. Beverlyn Brightbill.

Y

1704 . y

31. Jan. 23 - "Effective Discipline', Mrs. Mimi Gavigan
and Ms. Beverlyn Brightbitil.
y .
“ 32. Feb. 6 - "Literature and Children", Mrs. Doris Burkhart.
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33. March 6 - "The Sound of Music/The Early Years", Mrs.
Ina Grapenthin.

34. April 2 - "Microcomputers and Young Children", Mrs.
Sandra Fisher. Held at Kutztown University from
2 - 4 p.m.

35. April 16 ~ "Games - YES! Equipment -~ NO!": Mrs.
Susan Miller. . \

'36. May 7 - Concluding workshop in seriqs. "Summer Arts
and Crafts", Mrs. Helen Krizan. Staff members'
(Appendix J) and administrators' (Appendix K) post-
evalyation questionnaires hand delivered to those present.

37. May 8 - Staff members' (Appendix J) and administrators'
(Appendix K) post-evaluation questionnaires mailed.

38. May 22 - Return date for post-evaluation questionnaires.
Game booklets sent to staff members who returned
questionnaires (Appendix Y).

39. Summer - Data compiled and practicum report written.

Report of the Action Taken

>

The outline for fhe calendar of the plan of action was .
" followed as specified. The problems that occurred in the actual
implementation of the proposed practicum solution were minor. It
would appear that any reader who wished to duplicate this project
could do so successfully without significant changes.

Kutztown University faculty members and administrators were
involved with the planning and decisionﬂmaking process from the

inception (McPeak, 1983). On February 23, 1984 Dr. Henry Ryan,

dean of the College of Educatlon, approved the appointment of this

.

%
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educator as the coordinator of the Red Balloon VIII Early Childhood
Conference. " He indicated his willingness fo assist in any way in
order to "get the balloon off the ground”.

TheAtarly Learning Center Coordinator, Dr. Dorothy Moyer, gave

her support to the total project in the spring and cleared the

way for implementation with the univefsit; administration.
Specifically, she ‘agreed to handle all finances for the conference
and to supervise the preschoolérs;with Mrs. Sandra Fiéher,
kindefgarten teacher, while this educator coordinated the in-
service sessiops off campus at the BCIU Kd;in1stration Building.

-

Key people in the cooperative éffott betweenf‘utztown
University and the BCIU Community Cgild Care Program were Mrs.
Karen Rightmire, preschool director, and Mrs. Lynn Schaeffer,
preschool gupervisor. On Aprildls. 1984 they gave permission
for .this educator to provide in—s?rvice traihing.for the child
care workers and acted as lialsons throughout the project.
| Other BCIU Child Care Program administrators who aséisted with the
in-service trainiqg were Mrs. Ramona Turpin, preschool coordinator
and member of the Education Committee; Mrs. Pauline Jackson,
replacement for Mrs. Turpin while she was on maternity leave;
and Mrs. Joanne Reinheimer, family/preschool coordinator. The

administrators were involved with the practicum in the following

ways: arranging the schedules for the day care workers to attend

[y
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the sessions; reminding the persomel of the in-service dates and
encouraging them to attend; explaining the networking process;
describing‘the workshops t; the staff members; supplying refresh-
ments; being available at the sessions to give credibility to the
project; responding to the requests f;om the staff members for
additional information and/or materials after they attended the
in-service offerings; and providing feedback to this educator
after each session.

These administrators' interest and dedication to the project
was as great as ;his educator’'s enthﬁgiasm. They, also, believed
in the value of in-service education for their staff members.
While this educator was primarily responsible f@r dealing directly
with the consultants, the adminig{ratOts were in cﬂatgé‘of

dknunicating with the chilgi’care workers. .
In April, this educator met.with the BCIU Child Care Program
Education Committee to discuss their in-service training
requirements bdsed on the expressed needs of the day care workers
(Appendix C). At this time approval was given on behalf of the
staff members by the BCIU Education Committee to ﬁrovide in-service
training to the child care perﬁonnel. This training was to
consist of the staff members' involvement 1in the Red Balloon
Conference, a workshop series, and networking. The educator
promised to obtain consultants who would address the topics

)
requested by the child care providers.

»
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During March, April, and May, as the coordinator of the
conference and the workshop series, this educator procuréd
consultants, keynote speakers, and exhibztors. Some were of
national importance, while others were known regiéﬁally or
locallf. he

Many oé the conference consultants were paid an honérarium
by Kutztown University. Several Nova Uﬁiversity and Kutztown-
University Eolleagues, however, entered into the spirit of net-
working and ’provided their consultant se!:\-vices for ‘the conference
and workshop series at no charge (McPeak, 1983). All of the
workshop consultaﬁts contacted personally by this educator
agreed to address for free a topic specified by the BCIU Child ‘
Care Program worke;s and administrators.

This“educatér met Iin April with Mrs. Gladyé Kline, conferencé
and part-time Early Learning Center secretary. Toéether, they ’
designed and developed conference and.other pertiﬂént materials
such as: publicity flyers; cover letters aJE questionnaires for
the BCIU Child Care Program staff members and consultants;
conference informational folders; and evaluation instruments for
this practicum. |

Mrs. K}i;\c' and/or her office aldes typed, dupl‘tcaled, and’

collated all of the materials for this practicum. She numbered

each questionnaire and prepared the mailing packets with IBM
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sheets and self-addressed envelopes: Mrs. Kline tabulated the
responses receiQed from the BCIU staff members and sent them
their "reward" booklets for returning their eval&atioﬂs. Her
expertise -at ogfaining self-addressed stamped enveléﬁes, or
;ushing an order through the university print shop was invaluable.
Mrs. Kline was the campus liaison person for the day care personnel
and consultants when this educator was off ?ampus during the
summer, or after her regular working héurs.

May meetings were he%ﬁ vith the Kutztown Univers;ty faculty
members who volunteered to ser;; as chairpersons of the conference
in-service teachey exhibit and facilitator committees. This .
educator discuségf the networking provress with these professors
in order to enable them to assist the BCIU staff members with
this concept when they communicated with them.

Invitations were to be sent out from the BCIU Child Care
Progf;m adminjistration office on May 2 to all sqaff.members. :
This letter encouraged them to patﬂcibate in the Réd Balloon
Conferénce in order to receive free in-service educatim‘
(Appendix M). The child care provider; were requested to act as
facilitators for consultants, or to present exhibits to
share with the other conferees.

When only one staff member had returned the conference

request by the May 17 confimmation date, it was obvious that
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there was a Eommunication probleQ. While conversing with a

staff member that this educator knew well,‘:Ee discovered that
) A

. the invitations ha& been sent out in the BCIU 1nter-program

™,

mail only é few days prior to the return request date. As a
‘iﬁfult, this educator determined that it was wise to mail ali
future communication directly from her own office at the university
in order to control Ehe”date that the information would be
received by the.staff members. . |

During a telephone conversqtion Eanceliné the scheduled May
18 Education Committee meeting, the preschool subervisof of fered
the following possible reasons why the staff members had not sent
back their responses: ''they were waiting to t;turn their forms
to the central office with their time cards; they felt pressured

to think up exhibit ideas in a hurry for a commitment so far in

advance; and with the staff reductions, they had more children

‘than ever and less time to gather ideas' (Schaeffer, Note 25).

At the rescheduled Education Committee meeting, Mrs. Schaeffer
indicated that she called each center personally to encourage the
?
staff members to participate in the conference. The excuses

.

previously sugpgested were given as the reasons for not returning
the conference Involvement forms. )

As the spokesperson for the other staff sepresentatives present

at the Education Committee meeting, Mr. Ed Chimenko, one of this
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1

,educator’s former staff members, explained that the coordinator

of this in-service project was caught in the middle of an unpleasant

situation. He related that the teachers' union was negotiating
with the administration for a new sélary agreement. As the
;e;chers felt the salary offér was inappropriate, they were not
willing.to do gnything for the administration at the time. This
educator's confeérence participation invitation was sent from the
central office; the;efore. ic'was,interpreted as another request
from the administration (Chimenko, Note.lb).

This educator emphasized to the committee members that sh{l'
had followed their instructigns and procured wqushop series
consultants who would address the topfcs s;ecified on their needs
assessment. She advised the committee that the conference‘
speakers were, also, dealing with the arsas of interest indicated
by the staff members. fhis in-service coordinator reminded the
committee that in return for her providing low-cost in-service
training for the BCIU Child Care Program gtaff members, they had
obligated the child care providers to become involved with the
conference.

The Education gommittee members maintained that the teaching
staff members were "too burned out" to arrange for exhibits.

They were afraid that they would not be able to present any good

ideas (Chimenko, Note 16).

r
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This educator testified~£Eat the conference almost was not
held this year because of lack of leadership. She noted that the
conference coordinator did not receive pay for that voluntary

position. e explained that this edUcator,'also, taught children

and worked with pare the same as the BCIU child care providers,

in addition to her other gutiesvét the unive;;ity. This educator
disclosed that only 13 out of 45 faculty members responded to the
conference questibnn;ire requesting assistance. She wﬁs. therefore,
operating the Red Balloon conference with the help of 70 volunteer
university students. |

The Education Committee members were able to relate to this
dilemma. They made a firm commitment that'thg BCIU child care
workers.would provide eightrexhibits for the Red Balloon Conference.
The workshop consultants were approved at this May 26 meeting. This
wasAthe last time that this educator met with ;his committee wﬁich
disbanded due to union negotiation difficulties.

At the énd of Juiy. the BCIU administrators and staff members
were sent reminder notices concerning their participation in
the conference (Appendices S and-T). By August 18 this educator
had received only one response in writing. Now ihat she had
returned from a two month absence from Pennsylvania, it became {
imperative for her to contact eac; BCIU child care center

personally by telephone during the last week in August. The

commf tment for eight exhibits was reached at this time.
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Many staff members indicated that they ‘would have liked to

become involved with the conference; however,Saturday was a

®

- difficult time for them. Several individuals worked a second

job on that day, while others had family commitments.

On June 29 all of the wofkshop consultants were sent con-
firmation letters. As none of the consultants returned the forms
to this educator at her out-of-state summer address by the
requested date, Mrs. K}ine, Kutztown University éecretary. made
personal calls to each individual in nid—July.' This established
an important psttern for this practicum. This educator discovered
the necessity of herself, Mrs. Kline, or the BCIU administrators
making personal contact with the cpnsultants and staff members as
a reminde; before events and after mailings fér maximum effectiveness.

Dr. Thomas Shea, Kutztown University conpﬁter specialist,’' met
with this educator in June 1983 to discuss the computer scoring
of the evaluation instruments. When all of the questionnaires and/or
evaluation responses were eventually received, it was determined
by this educator that the number was sngll enough each time for
the items to be hand scored. This meant that a wait for computer
time during June 1984 was eliminated. Responden;s were able to
write their scores on the IBM sheets with pens or pemcils, as this '
woulgl not have an affect on the computer. This decision meant that
the IBM forms could be folded and a university aide would not

have to recopy sheets that had been mailed in order to be computer
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scored. Lastly, hand scoriné the responses meant that the consultants
and this educator received immedfate feedback.

‘Cover letters, information forms, and workshop selection_\ﬁx\
sheets were sent to the home addresses of all the staff members
(Appendix D) and to the office for the administrators (Appendix N)

during the first week of September. These items fully described,

the workshop series and explained the concept of networking. Each -
center head tgaéher received a special scheduling form in the mail
in ord?r for his/her staff members to sign up for their preferred
selections according to the center's and individual's needs
kAppendix P).

Due to the 15w.nunber of returns, reminder notices were mailed
home to all staff members {Appendix V). Personal follow-up telephone

L
calls were made to each center by this educator on October 5

requesting the return of the questionnaires and schedules.

In keeping with the theme of networking, a game booklet was
sent to each responding staff member as a "reward". With such
frequent mailings, Mrs. Kline utilized xeroxed mailing labels for
each individual.

One month before the conference a program, registration form,
and letter of instruction was sent to‘the‘BCIU conference
participants by this coordinatér and the In-service Teacher

Exhibi%or Committee co-chairpersons (Appendix U). It was not

necessary for the Facilitator Committee co-chalrperson to send an

o™
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informat ion letter, as the child care providers did not select
this particular o;&on.

The BCIU administragers explained to their staff q%mbers auring
a staff meeting that no one would recgive reimbursemenf for Red
Balloon Conference fees. The only way that staff demﬁers could
attend, unless they paid their own registration, wa; through
"involvement with t?é conference. .

Two weeks prior to the conference, three staff members
. expressed a desire to p;rticipate in a conference activity, therebf
recéiving free in-service education. As the program information
had alreadi‘been print;d, this educator suggested that these
individuals contact tﬁe_ldea Exchange Committee chairperson. She
needed assistance displaying materials that the conferees brought
with them (Our, 1983). The Idea Exchange Committee members would
collect the self-addressed stampéd envelopes and idea cards from
the participants. Sele@cted materials would be duplicated and
exchanged by mail after the conference (Appendix Z). This
involvement proved to be a most apptépriate networkiné activity
as the BCIU child care providers were placed in a position to receive
and give information.

Five days before the conference several staff members had not
yet determined theinr workshop selections. When this educator

personally called these individuals she discovered that they were

overwhelemed about participating in a4 large conference and required
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guidance!in planning their activities that day. Many workshop
sessions were élbsed; h&%ever,the conference coordinator assigned
first choicgs io the staff members wherever possible. This
educator encouraged staff members from the same center to attend
different sessions and network when thé‘\returnéd to their center.

When the BCIU child care»provideré arrived at the Red Balloon
Conference, they were g%eeted warmly by the confereﬁce secretary,
Mrs. Kline. Registration folders for these special participants
were located at an 1&51vidual table. A sign in s.eet Yor documentation
purposes was provided. .. “ .

The BCIU child care providers arranged their exhibits from 7-8
a.m. on the day of the Red Ballgon Conference. Kutztown University f
studénts were available to assist the child care workgrs set up
their displays. The In-seryice Teacher Exhibit chairgsfbons
directed the participants to their designated display table_wherg
their requested equipment'was located. From 8-9 a.m. and 11:10--
12:10 p.m. (Appendix L), the staff mémbers had an opportunity to ) ‘,
exchange ideas with other conferees at the exhibit area and/or idea
excﬁﬁﬂge (Emmeng;fl98;). As the confgrence coordinator, this
educator made a point of interacting with the staff members at each
exhibit and personally thanking them for helping ts create such
a successful conference display.

Throughout the day, this educator checked to see that the BCLU ) -

staff members and administrators were involved with networking

i

. | |
J
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during the workshops they had selected, refreshments, exhipits, and
luncheon. She frequently made suggestions to the child care
workers and arranged for introductions to assist them in extgndiné(
~their einriences. It was an excellent way for this educator to
p;ofessionafly get to know the staff members that she would be
working with for the next seven months.

After the conference, numbered qﬁestioénaires vere mailea to
all BCI& participants. A follow-up telephone call gy this educator
’ané a mailing of duplicate questionnaires was required. The‘méjority
of the respbnses finally reached this educatbr two months after the
conference. Immediately after the Red Balloon Conference, each BCIU
participant received a personal handwritten thank you note from the
conference coordinator. )

Four weeks before the workshop series, this educator contacted
-Mrs. Ramona Turpin, preschool coordinator, to ask her assistance
in persuading the head teachers at 10 centers to retarn their master
workshop schedules iﬁ order for this educator t0'éive feedback to
the workshop consultants. Two weeks before the first workshop
session, this educat;r pers:nally called the heaé teachers at their
centers to request the 1nformatioﬁ and answer any questions they
might have. All of the teachers emphasized that they were looking
forward to attending the workshops. They cited the following reasons

for not returning the master schedules: the center staff was.not

permanent and it was impossible to assign personnel to workshops on

A
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a long range basis; it was was difficult for all the staff members
to find the time to meet together to determine who would attend
each sessien; many staff members did not have a car and needed to -

N locate transportation to the BCIU Administration Building; or the
forms had been misplaced.

In October, the workshdp consultants were sent letters from
this educator sharing information concerning the BCIU staff members'
expectations for the various workshops (Appeddix 0). She reiterated
the consultant’s role in the networking process. A month's notice

for the duplication of materials was requested. This educator

conveyed her desire to assist the consiltants in any way.
Beginniné with the November 7, 1984 workshop, certain standard
procedures were followed for each of the eight.-onthlj'vorkshops:

1. One month pfior to the workshop a colorful publicity
flyer designed by this educator’s aide was sent to
the home address of every person who signed up for
the session. A flyer was mailed to each center,
as well (Appendix W).

2. Al¥ materials to be reproduced for the consultant were
duplicated by this educator's aide one month in
advance (Appendix AA).

3. Two weeks before the session the consultant was
personally contacted by this educator to discuss
audio-visual needs and room arrangements.

Questions concerning the BCIU staff mefbers’
involvement and requests were answered at this time.

4. Mrs. Lynn Schaeffer, preschool supervisor, was

then given the information from the consultant

so that she was able to place a work order for
the room arrangements and desired equipment.
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5. Beginning with the fifth workshop, an adminis-
trator from the-BCIU central office called
each day care .center the day before the session
as a reminder. :

6. A BCIU secretary set up the refreshments one hour
.before the session so that early arrivals had the
opportunity to socialize informally.

7. Thisleducator and a BCIU administrator arrived
one hour prior to the session to assist “the
consultant with arrangements.

8. This educator placed name tags and an attendance
sheet (Appendix G) on a table near the door. She
asked a staff member or administrator to act as
a greéter when people signed in.

9. The session began at 1:30 and lasted for 2 hours.

t the'midpoint, the participants were encouraéed
o network during a refreshment break. -

10. he consultant was introduced by this educator. -
As the coordinator of the session, she acted as
a liaison person between the parficipants and the
consultant.

11. At the end of the session the staff members were
provided with an evaluation questionnaire
(Appendix H).

12. The consultant received a general thank you
note and evaluation form after her session
(Appendix 1). ®

13. This educator assisted with the cleanup of the
facility and helped the consultant transport her
materials to her car.

14, Tabulated workshop evaluations were mailed
to the consultant the day after the session
(Appendix X). This educator included
a personal, handwritten thank you note to
the consultant expressing her gratificatfon,
as well as that of the staff members for
providing such relevant in-service training
at no charge.
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15. A personal letter of appreciation was written
to any consultant's administrator who allowed
the person to present the workshop. The

consultant's involvement was praised and the
successful pvaluation shared (Our, 1983).

4

A slight deviation from this procedure occurred during the sixth
workshop which was held from 2-4 p.m. at the Kutztown University
Early Learning Center. Maps were sent to each participant along‘with
a computer printout publicity flyer (Appendix W). The location ;f
the micr&computer session allowed the child care providers an opportunity
to observe another preschool setting and network with the Early
Learning Center stafﬁ members.

The first three workshops involved the participants through
discussion. During the first sessjion, which was related to
learning styles, the consultant encouraged the staff members to
discuss their styles which were detérmined Efter they had examined.
their responses on a learning style inventory. Workshop participants
shared pertinent comments about the relationship of their tgaching'
styles to their children's learning styles. Small roundtable
discussions concerning center discipline problems and possible
éolutions were an effective technique dufing the second and
third workshops (Kirk, 1983). The consultants personalized their

responses for each group after they trained the day care workers

how to work through practical step-by-step strategies (Appendix AA).

14]
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The four;h workshop dealing with Iitérature, the fifth
session relating to music, and the seventh meeting concerning
games all quolved the child care providers through active
participation. They acted out ideas and were requiréd to give
verbal responses. Excellent suggestions were shared in an informal
atmosphere. |

Both the sixth and eighth sessions provided hands-on
experiences for the workshop participants. During the micro-
computer workshop the consultant demonstrated materials while she
imparted factual information (Appendix AA). The staff membe;;
were encouraged fo utilize the microcomputer hardware and software
after the presentation. In a similar manner, the consultant for
the last workshép showed the day care workers techniques for
using the art media (Appendix AA). She then motivated the staff
members to create a wjdg variety of art projects to share with
their fellow providers when they returned to their cehters.

During the seventh workshop, this educator ;cted as the
consultant. She involved the participants at the end of the
session by requesting them-to contribute one of their favorite
games for a booklet (Appendix Y). These ideas were later
compi led b; this educator and typed by an aide. This cooperatdve
effort was mailed to each child care worker who returfhied the g
post-evaluat ion questionnaire. This booklet was an extention of

networking and the sharing of ideas between staff members of

various centers.
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Special preparations were required for the last workshop.
Several organizational meetings with the art consultant were
necesséry in order to discuss the objectives and format for the
session. 'This educator and the consultant assembled the requisite
art materials from the Kutztown University Early Learning'CenFer
supplies. The equipment was organized into specific boxes to
facilitate the arrangement of materials fér the many hands-on
arts and crafts experiences during the workshop.

Elaborate, personal arrangements had to Be made for this
last consultant to feed her infant prior to her presentétion.

A private reoom at th BCIU Administration Buildiné was provided
in ordea’for this sp?cialist's husband to care for their baby,

as well as their 4-year-old son, during the session. 'Nicholas,
the preschooler, adéed much to the workshop when he spontaneously
visited with thg participants and/shared his methods of creating
various art projects!

At the February workshop, the actual number of permanent
Title XX day care workers attending was low. One reason for the
poor attendance could have been the snow warnings ;hich were
announced over the radio for late in the day.

Another possibility for the minimal participation by the
child care providers might have been the lack of follow through

by the administration. Karen Rightmire and JoAnne Reinheimer,

BCIU administrators, related to this educator after the poor
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attend;nce by the Title XX staff members at the fourth work-
shop that they "felt the wrong prople had signed up for the
sessions" (Rightmire & Reinheimer, Note 17). These administrators
requested a copy of this educator's master schedule for all of
the remaining workshops. The day care supervisors wished to
channel the staff members whom they felt needed the training
most to attend the workshops.

Upon receipt of the master attendance schedule for the
workshop seriés, Mrs. Riéhtmiré personally calleddthe centers before
the sessions and insisted that at least ene person from each &‘ﬁ’
center participate in thé'vorkshop offerings. She recommended
that the new.staff members, or those unfamiliar with the topic
receive the educational training.

Several events precipitated a change in the composition of
the personnel in attgndance at the workshop series after the
January session. The BCIU Child Care Program utilized the services
of 11 Foster Gréndparents. According to Marie Kase, program
coordinator, "the purpose of the Foster Grandparent Program was
to provide part-timeé volunteer opportunities with a.stipénd to
income eligible individuals, age 60 and over, who give supportive

Y
person-to-person services to children with special needs"

(Kase, Note 1B). As of January 31, 1984 (Coffin, Note 19) the
BCIU Child Care Program became responsible for providing four

hours of In-service training to the Foster Grandparents from
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February to May. This training had to be ce;tified on the Foster
Grandparent in-kind contributiop forms. For this reason, many
Foster Grandparents were sent after the January session to
participate in the workshops as the Title XX center feptesentqtives.
OniJanuary 29, 1984 an advertisement was placed in the

Reading Eagle announcing the'opening of a second BCIU day care

facility in Antietam (Openings, 1984). By March 5 a third day
care program was opened at this center. Three additional BCIU
Child Care Program centers increased their enrollment as they
offeted.day care ser§1ces to thé private families on a waiting
list (Schaeffer & Reinheimer, Noie 17). At this time the United
Way doubled thgigizontribution to the BCIU from $30,000 to
$60,587 to provide "units of day care for working parents'
children either ineligible for govqrnmené funding or unable to
pay p;ivate care" (Programs, 1984)."

What these changes in the program meant to this practicum was
that additional staff‘members were hired to carry out the
teaching responsibilities in the BCIU Child.Care Program. Seven
of these new staff members u;re substitutes who beca;e permanent
personnel. The BCIU administration and experienced staff members
felt that it was logical that the recent child care providers

be af forded the opportunity to participate in the educational

in-service training workshops during the second semester.
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This turn of events necessitated that this™educator inform
the last four workshop consultants that they would be interacting
with a large number of untrained foster gfandpafents and new day
care workers. At the same time, experienced.staff members whose centers
had been converted from pggschool levels to multi-age levels, as
well as trained Head Start teachers, would be present in the
audience.

This educator's role was enlargéd as she attempted to act as
a linking agent, specified by Hood (1982), in order to facilitate
the networking procéss for a group with suéh vast levels of
experience. The concept of sharing ideas dur;ng the workshops,
as well as afterwards with fellow staff members at the centers,
was verbally explained to the participants by this educator at”
the beginning of each session. This explan;:;on was important,
as many members of the audience had not been involved with the
program on a permanent basis ghen this in-service project was
initiated. They needed encouragement in order to feel comfart-
able as they gave and received information from the consultants
and their colleagues.

Whenever possible, this educator attempted to personalize
relationships as she spoke to the participants by name and
introduced them to other child care providers during refreshments.

As suggested by Hamilton (1984), she constantly reminded the

staft members how much their efforts were valued and praised
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their contributioﬁs. This educator located materials such as
teacher idea books and musical records in order to extend various
participants' experiences at the vorksﬁops. She would bring }P
these resources to the next session so that they would be
forwarded to the requestors by fellow céatei staff memberé.

On May 7, 1984 at the last workshop in(the series, ghis
educator requested that Lynn Schaeffer, preschool supervisor,
distribute the post-evaluation questionnaires (Appendix J) to
all the staff members who had received the pre-evaluation

questionnaires. These questionnaires had been previously coded

and prepared by this educator and her secretary. This educator

E

felt this person-to-person delivery system insured that she would
obtain a minimum number of completed questionnaires before the due
date. The administrators were given their post-evaluation
questionnaires (Appendix K) at this time, also. The staff members
who ¢omp1eted the forms, as well as the Title XX édministrators.
received thelr games booklets“at th;s last session in return for
their prompt response, as Qgggested by Miller (1984).

The Foster Grandparents and Head Start staff members in
attendance who did not participate in the post evaluation for
this practicum were issued the games booklets as a thank you from
this educator for thelr support and interest. These participants

were not given post-evaluation questionnaires as they were hired

bv non-Title XX programs.
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Mrs. Gladys Kline, Kutztown University secretary, mailed
the remaining Title XX staff member's coded questioﬁnaires and
self-addressed stamped envelopes to their homes on Hai 8. This
educator determinéd that although the seven substitues who were
hired as permanent staff members after January were not original
participants in this practicum, it would be valuable to receive
their comments. As a result, coded post-evaluation questionnaires
were mailed to their homes. Their enthusiasgic response was
overwhelming, as the majority returned their comments immediately.

Typical of the response to all of the previous questionnaires.
during this practiéqm, the answers from the permanent staff members
" for this final evaluation were likewise initially disappointing in
quantity and quality. The questionnaires for this entire pri‘fCt'
although necessary, turned out to bé'costly for the univergity. They
were time consuming‘and produced delays for this educator.

Fortunately for this educator, the questionnaires and all
other materials were allowed to be sent out through the university's
bulk mail (Our, 1983). She was not, therefore, required to spend
her personal funds for postage and mailing supplies. Often, after
follow-up telephone calls to remind staff.menbers and consultants
to return their conference, workshop, and evaluation forms in
the self-addressed stamped envelopes paid for by the university,
this educator discovered that she needed to mail duplicate

’
materials to the in-service education participants.

14§
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Qn May 16, this educator contacted Mrs. Schaeffer to remind the
child care providers to respond with their qu¥stionnaires by the
May 22 return date. The child care supervisor indicated that
she would announce this.at a staff meeting to be held on the due date.
As oniy a minimal number of questionnaires had been returned by
mail, this educator felt obligated to.call eac; person who had
responded’ on the pre-evaluation questionnaire. She spoke with
the head teachers at the centers to ask then to encourage their
staff members to return their'cowments.

In the instéﬁce that someone wishéd to replicate this
practicum, this educator would like to share several meaningful
discoveries. Once the Education Committee was dissolved, this
educator quickly learned the importance of involving the
administration wherever possible to act as a 1inking agent between

¢
the staff members and the coordinator of the project, as suggested
by Hood (1982). Open channels of communication were necessary
to enable the project to be a positivé experience for all
parties, externally, as well as internally.

Early in the practicum this educator found out that i£ was
imperative all correspondénce be sent from her office. In agree-
ment with Nocks (1982), this educator determined that she should

not depend upon other sources which were inclined to produce

delays,
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Lastly, she realized by the staff members' verbal admissions
at the workshops that they desperately wanted and needed in-
service educatiog. These child care providers were so ovetworked
and frequently shifted from centér to center, however, that they

P 4 required constant, personal promptings from this educator about

everything. She concurred with Ham{lton (1984) who stated,

"Communication was a key to holding an active and successful
network, including specific instruc:;ons, along with continual
' reminders" (p. 27).

The child care workers proved to be a friendly, caring
group who were most appreciative of the in-service activities
and né:working process once they actually "became iﬂvolved. One
experienced staff member summed ué the in-service educational
network when she stated on her post-evaluation questionnaire,
"It provideé additional ideas and inspiration to all--those with
minimum credentials, as well as those whé have stagnated through
ﬁears of repetition. It Fas beneficiai because it gave people a
chance to share ideas andkinformation."

4 A new teacher related that she "liked the‘in-service
coordinator's and the consultants’ positive approach to everything!"

She "appreciated their time, effort, and concern for the day care

program” and hoped "that they would conmtinue this wonderfui in-

-

service education."
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Chaptei 5

Results, Conclusions, and Recommendations

Presentation end Analysis of Rggg&fs )

As previously stated in Chaptet'3,'this practicum was designed to

increase ongoing in-service education for 78 Bérks County Intermediate
Unit child care staff wembers at a Qinimal cost to the éfogram. Due

\ to funding c&ébacks. ongoing in-service education had not occurred
for these Title XX day care workers in over two years.

It was hoped that these southeastern Pennsylvéhia child care
providers, as a result of free in:service educational sessions from
consultants, would receive ideas which they woulé utilize in tgeir 18
early childhood centers. These ideas would be obtained through
voluntary participation in a regional, early éhildhood conference
at Kutztown University and a monfhly series of eight, two-hour wo;kshops
‘held at the BCIU Admiﬁistration'Building. Through networking, it

.
was expected that the staff members would éhare information,

techniques, and materials related to the in-service education sessions

according to their individual and program needs.

"The first objective of this practicum was that “the staff members,
as a result of ongoing,tin—serQice.offerings«will increase theilk
in—service edu atlon at a minimal cost to the program." This goal.
was met, as indicated by most, but not all, of the standards of
performance.
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. The impact of the in-service offerings was assessed by

requesting the 78 permanent staff members to respond to items on the
pdst-evaluatiun questionnaire (Appendix J, items 1-2) which would
indicate that they'increaéed their in-service education by at least
one activity s;hce their response on the informatisn questionnaire
(Appendix D, items 8 and 11). Thifty-four information questionnaires
were returned by mail to this educator. Twenty-six of the original
permanént staff members who responded on the information questionnaire
reﬁlied to the post-—evaluation questionnaire items.

A standard of performance for this objective was that 75Z of the
original permanent staff respondents would increase their in-service
education by one ;ctivity as a result of their involvement with this
practicum. As’'shown in Table 2, this objective was achieved by 1007 of
the responding child care providers and superseded by 612 of these day
care ;orkers. ~ |

Itlifs sfgnificant to this gducator that 21 out of 26 respondents
on the post-evaluation questionnaires (Appendix J, item 1) indicated
that one of the activities by which they fncreased their training was
through attendanre at an in-service workshop session. An additioﬁal

three child care providers maintained their in-service educational

training through workshop attendance.
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Table 2
Increase in In-service Education Activities

by Staff Members

Number of Number of

Activities ) Staff Members
Increased Who Responded Percentagg
1 10 38
2 6 : 23
3 5 19
4 3 12

A positive response was considered to be one in which 15X of
the staff members participated ithhe Red Balloon Early Childhood
Conference according to ghe registration figures (Appendix E).
This goal was exceeded as 17 staff members, or 217 of the child care
workers, were involved in the conference. This affimative response
was reached only a few weeks bef;re the conference. This educator
offered the child care providers a great deal of encouragement in order
to enable them to feel self-confident enough to pérticipate in the
copference. Therefore,“as the conference coordinator, the favorable
involvement was extremely gratifying personally to her, since the

P

conference was the initial fo-service education activity,
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In addition to the staff members' participation, two of the
four administrators attended the conference. They related positive
comments to thelr staff members concerning the exhibits which the child
care wquers had provided. Their bresence lent a special’air of:
credibility to this in-service education endeavor.

Twelve conference participants out of 17 returned their conference
questionnaires by mail to this educator. It was ceonsidered a favorable
response if 75 of the respondents indicated on the questiomnnaire

\\ f (Appendix F, item 21) that they increased their in-service education by
participating in the conference. The aféirnative reply from these
participants was an overwhelming 100Z. -

It appeaf;d that these staff members became iruly involved with the

. conference activities. When asked, "Would you participate in the

"conference again next §ear?" (Appendix F, ite;'ZZ), 100X .o0f the

Jespondents related that they would again take part. Several of tﬁe
day care workers volunteered to serve on committees for the 1985
-t
conference. One staff member indicated that he wished to present a
- workshop session. Two teachers suggested speakers for the Red
Balloon IX Conféerence.

It was hoped that at least one representative from each center
would attend the workshops for 757 of the sessions according to the
sipgn in sheet tabulations (Appendix (). This goal was not reached,
however, as can be seen in Table 3. Only six centers out of 18

attained this standard of performance.

i B .
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Table 3

Center Workshop Attendance

Number of Number of Centers
Workshop . Attending the Percentage
Sessions Sessions of Sessicus
8 ' 1 | 100
7 2 88
6 3 . 75
5 3 63
4 4 50
3 2 / 38
2 0 25
1 1 13

Attendance at the workshgp sessions was inclined to fluctuate
as illustrated in Table 4. Many variables had to be takem into
account for the decline or increase in enrollment at each session.
For example, the low attendance at the fifth session was rgléted to
local snowstorm warnings for that afternoon. Ofte;. an emergency
would arise at a center and a staff member could not be released to

dttend a sessfon. Due to illness, staff members' and substitutes'

schedules were not able to be rearranged to accommodate workshop
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participation. ‘In several instances, the child care providers who
originally signed up to. represent a center were moved to‘teach at
another tenter where scheduling conflicts arose.

Beginning with the fourth workshop, four Foster Grandparents
represented their centers twice and two Foster Gfandparents
participated in a session once. Comm;ncing with the fifth workshop,
two recently hired day care workers attended sessions twice, while
five new staff members became involved with one workshop. This meant
that from the fourth session to the eighth session, various centers
were represented 19 times by new staff members who were not a
part of the program‘aé the 1ncep£ion of this practicun.

As shown in Table 4, the administrators made a concerted effort
to attend the workshops and lend their support to'this in-service
project. The only time the administration was absent from a sessioﬁ

was during the sixth workshop which was held away from the BCIU

Administration Building at Kutztown University.

Fi
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Table 4

Staff Attendance at Workshops

Number of : Number of

Attending . _ Attending
Session Number Staff Members Administrators
y . 16 3
2 ) I3 1
3 : 10 1
4 6 1
. 5 19 3
) 15 ' 0
‘ 1]
7 17 2
8 18 3

Results from the post-evaluation questionnaires (Appendix J,
items 3-5), indicated that 757, or 22 out of 28 respondents, increased
their in-service educatiodn through attending at least two of the
offerings. This participation)exceeded the standard of performance of
78%. All of the 28 responding original, permanent staff members
took part in at least one in-service activity. These day care workérs
repiied 1007 that as a result of the ongoing in-service offerings
they had increased their in-service education (Appendix J, item 6).

One hundred percent of the respondents on the post-

evaluation questionnaires (Appendix J, item 7), answered affirmatively
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that other than the Red Balloon Conference luncheon, there had been no
cost to the BCIU program for their in-service educatfon in connection
with this specific project. Three staff members stated they had
attended other conferences and a YMCA worksﬁop for which the BCIU
Child Care Program reimbursed them their fees. Therefore, the goal of
a minimal cost for in-service educa;ion during the practicum was
reached according to the child care réspondents.

The post-evaluation questiéﬂnaires wvere mailed to this educator by
the administrators with a response rate of 1002. Unfortunately, the
portion -of the standard of per%ormance which ;;ated that "all four
program administrators will indicate on questionnaire items (Appendix
K, items 3-4) that 757 of their.permanent stafflincrbased their in-service
education” was not met. After reviewing the cpnference registration
form (Appendix E) and the workshop sign-in sheets (Appendix G), the
administrators were able to determine that 64, or 50 out of the 78
original, permanent staff members attended at least a minimum of one
in-service offering.

While working closely with the BCIU child care workers, this

{
educator became aware of their multiple problems as they attempted to

make arrangements in order to participate in the in-service education
events during their daily schedules. She came to realize that the 64%
participation rate was admirable. Her specified standard of performance

o ' of 75% participation could only have been realized if, as was suggested

by several child care providers on the post-evaluation questionnaires,

AN
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substitutes had been available to staff the centers during the
workshop sessions. Many noble staff nenbé}s-who attehded thewsessions
began their day at 6:00 a.m. and were extremely tired by 3:00 p.m.
when they éompleted the workshops.

All seven new staff members represented their centers during at
least one workshop session. Oﬁ the post-evaluation questionnaire
this enthusiastic group of untrained day care workers expressed their
eagerness for a continuation of in-service education sessions. This
educator realized that their in-service involvement was brought
about partially by personal encouragement from the administration,
as well as their own desire to gd3in ideas which would assist them
in thefr new vocation.
Concerning the other portion of%;he standard of pe;forﬁance
that educational in-service was provided to the'stafg members at a
minimal cost to the BCIU Child Care Program, the fou§ladministrators
agreed 1007 with this statement (Appendix K, item 4). All of the
administrators attested that the only fee involved was $102.00 fo;
the luncheon for the 17 day care gorkers who participated in the
Red Balloon Conference. *
This educator estimated that the Red Balloon Conference
registration fee of $20.00 would have cost the program $340.00 for
the 17 ¢hild care providers. At the current local rate of $150/session
for the'a consultants, their fees would have amounted to $1,200.00.

The total cost to the BCIU Child Care Program for this portion of the -

fn-service education would have been $1 ,540.00. These tigures did

-
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not take into account,.this volunteer in-service educational
coordinator's salar&; the basic workshop materials supplied by the
Early Learning Cen%ir; and the mailing expenses and secretarial
assistance provided by Kutztown University. It appeared that the
in-service education costs were .indeed ﬁinimal for the BCIU Child
Care Progranm,

The second goal, "the staff members, as a result of in-service
educational sessions from consultants will receive ideas which they
will utilize in their centers”, was realized. This was confirmed by
the highly favorable responses in all three standards of performance. _

All 12 responding ;onference participants related positively to
specific items on the conference quéstionnaire (Appendix D, items 1-9).
Thase child care providers responded 100Z to 5 out of 9 -items that
they received ideas from consultants which they would utilize in their
centers. This percentage was higher than the 75 originally specified
by this,educator.

In addition to their 1002 favorable response, these day care
workers contributed the following affirmative comments about the ideas
that they obtained at the conference:

"1 received a2 renewed overall positive attitude towards early
childhood education!"”

"The workshops reinforced my beliefs and feelings. They made
me feel more secure in dealing with parents,"

"I learned exciting things to do with resources and resource

B
people.”

16
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The data in Table 5 showed that the standard of performance of
752 was far exceeded for each of the eight workshops. It was
originally hoped by this educator that 75% of'Fhe staff members who
attended each in;;ervice workshop woulh indicate for 3 out of 5 of

.Mthe items on the questionnaire that they received ideas from the
consultant(s) which they 60u1d utilize in their centers (Appendix H,
items 9-13), .
Table 5

Workshop Evaluation Responses Concerning Ideas

Percentage of Staff

Workshop Session Members Who Responded
Numbgr Favorably?®
- 1 81
2 | 100
3 | 100
4 ( . 100
. 5 100 (
6 : 80
7 100
8 A 100

4A tavorable response was considered 3 out of 5 items.
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It should be noted that the third, fourth, fifth, and seventh
workshops received 100% positive responses from the participants for
5 out of 5 items. This educator felt that the outstanding evaluations
for this portion of all of the workshoé:\ﬁas a tribute to the planning
and expertise of the consultants. Not only did these educators volunteer
their services at no chérge, but they presented their topics in a
highly professional m;nner that was relevant to the needs of these v
specific day care workers. These excellent appraisals certainly
reflected their professionalism.
The workshop participants were extremely complimentary with their
comments copcerning the ;onsultants and the ideas they recei;éd.
Several examples of these favorable statements on the workshop
évaluatiogs were:
-k‘ "I enjoyed it very much--the time went too fast."
"I would like to take a course with this consultant. Her ideas
were excellent."
"Thank you for helping me to understand computers. Now I
know what people are talking about!"
///"1 took this afternoon as a sick day so that I could attend this
session and the center would still be covered. I was not disappointed!"
"The program was well done, very organized, informative, and

. %

enjoyable."”

-

"Good refresher workshop--reminded me how creativity in a teacher

can help those dull moments."

162
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"Very good‘ideas-great creativity! Horf art--please!!!f
A similar positive régponse was given on the post-evaluation
-questionnaire (Appendix J, Ytems 8-10) by the staff members who
- attended a minimum of two in-\service offerings. These 22 child care
‘)providers agreed 1002 with 3 oyt of 3 items that they received
ideas and-utilized them in their\centers. This far surpassed this
educator's criteria of 752 of thé,res*ondents replying affirmatively
for 2 out of 3 of the questionnaire iégms. |
}

The third objective for this practiicum stated, "Through networking,
the staf{ members will share information, technidues, and materials
related to the in-service education sessions according to their
individual and program needs.” This goal was %Ftained as indicatea by
the favorable respohses given in the five standards of performance.

- The impact of the netwotking process at the conference was
assessed by asking tha£‘752 of .the 12 staff members who responded
on the conference questionnaire reply in a positive mamner for 6 out
of 11 of the items (App;ndix F, items 10-20). These respondents who
participated in the conference met the criteria exactly with a 75Z
response. i
The conferees relazed on their conference questionnaires that

.

they networked with other educational personnel at the conference in_
]
some of the following ways: /

"During the commercial exhibits I talked to the presenters and

. learned how to use new materials."”

e 163
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"I talked to other teachers in my workshop about circle time
with children ages 3-6."

"1 asked the consultant questions about games for the Spanish
speaking children we have at our center.”

.1 entered into a small group discussion during my second workshop
about helping children with self-control.”

"I was talking to people standing next to we during refreshments

}

and sitting next to me during the workshops.”
4, "During the Euncheon 1 was sharing idea; from my center with people

from other centers."

As the conference coordinator, this educator was in a position
to hear many compliments from conferees, faculty members, consultants,

» : . .

and educators Ebout the BCIU Child Care Program’'s ekemplary in-service
teacher displays. Fifteen Title XX child care providers were
professionally involved with networking as they shared their exhibits
with other early childhood educators. Some of the uniqﬁe, yet
practical, displays were concerned with: Dixie Cup science projects,
mobiles, camping, multi-age day care, community helpers, fun foods,
and making learning games (Appendix L).

Three other day care workers acted as linking agents when they
gave and received i;formation while they assisted with the Idea |
Exchange. One‘individual mentioned how valuable {t waQtigr her to

hélp the exhibitors set up their materials. In this way, she was

" able to network with these educators, as she personalized how to
e

utilizc théir ideas in her own center.

164 S
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The data pre;ented in Table 6 disclosed that the standard of
gerformancé of 752 of the staff members who participated ip each
workshop indicating for 3 out of 5 of the items on the questionnaire
(Appendix H, items 14-18) thatr they were involved with the'networking
process was surpassed{ for all eight work;hoﬁs. The third, fourth,
and seventh sessions.received 100Z favorable responses for 5 out of 5
items on thg workshop evaluation. During these three particular
;orkshdps, the child care providers were continually involved with
discussions or actual participation which would account for the
extremely positive responses. . ‘

Table 6

Workshop Evaluation Responses Concerning Networking

Percentage of Staff

Workshop Session Members Who Responded h
Number ©o. Favorably? .
z ' L T\
2 100
3 100
4 , 100
5 100
6 100
7 100
H 100
o e e e
A favorable response was considered 3 out of 5 items.
v

1 {; ,) -
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The item on the workshop evaluations (Appendix H, item 16)
which received the largest number of negative replies, 22 out of 114
possible total responses, stated, "I shared techniques, information,
;nd7dr materials with the consultant(s) and the otéer participants."”
The wérkshop participants' responses might be related to the same %
lack of.self-confidence that the day care workers showed when they
did nog volun;eer*at first to become involved with the Red Balloon
Conference exhibits. This educator discovered that the staff
members required a great deal gf positive encouragement in order to
feel comfortable in pe&sodally sharing their ideas. Additionally,
at times this educator felt that the dax care providers were tired
after working all day. Frequently they were content to sit and listen,
. rather than to become ad‘!g;iy involved in thé sessions.

The 757 standard of performance was-exceeded. 100 nf‘the 28
original permaneét staff respondents confirmed that for.3 ou; of 5 of
the items on the post-evalhation questionnaire (Appendix J, items
11-15) that in-service education information, techniques, and materials
were shared through networking. Two questfionnaire items (11 and 15)
received 1002 responses, while another two itemg,(IZ and 13) were
responded to affirmatively by ﬁbfout of 28 of the respondents. The
recently hired staff members' replies were very similar to those of
the more experienced dav care workers. These exceptionally posit {ve
responses would seem to demonstrate the feasibility of networking as
a fow cost method of exchanging in-service educational information

for these BCIU Title XX child care providers.

13
Leg (
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All 34 respondents declared that they felt "networking was a
simple, beneficial way to share and exchange program information and

resources. "

One new teacher remarked tha;, "It was nice to see the
other center staff members at the workshops and hear their reactions
and ideas.,”
A conference participant specified that she "shared conference
notes with others at the center who attended different workshops."
An aide mentioned.that she liked to "recei;e ideas firsthand

from experienced people who know what works."

A teacher related that she felt a benefit of networking was

- that "not everyone in a center can attend all the sessions,. but

informatfon is disseminated to everybody this_gay."-
A positive evaluation was considered to be one in Whiih all
eight consultaqts indicated for 2 out of 3 of the items on their
workshop quest;onnaires (Appendix I, 1teﬁs 10-12) that the participants
were engaged in networking during their wbrkshop sessions, This
gual was exceeded as seven of the consultants responded éffirmutively
for 3 out of 3 of the items, while the other consultant replied
favorably for 2 out of 3 of the questions. ,
Janice Kulp, the consultant for the first workshop, related
that "the group of partiribants showed fnterest in the topic presented
and rvaponded willinglyv.” Dr. Kulp expresaed an opinfon that she wae

sure "as the workshop series proceeds, these child care providers

will become an enthusiastic, supportive group!”

167
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Another consultant noted that she "observed a great deal of
interest by the participants in what others~were doing-—obviously,
networking seemed to be critical to them."” These comments were
representative of the egzhusiastic feedback which was generated by
the workshop consultants.

Each of the workshop consultants had participated in the Red
Balloon Conference in some way, as a facilitator, presenter,

exhibitor, or committee chairperson. This appeared to strengthen

L4

the ne;wotk between many of the child care providers and the
consultanzs who were involved in this in-service project together
since the initial gducational actiViCy;

The last standard of performance was accomplished and superseded.
For a favorable response, all four program administraters were to
indicate on their post-evaluation questionnaires (Appendix'K, items
5-9) for 3 out of 5 items that the staff members wers involved with
the networking process. Two administrators replied positively for
5 out of 5 items, while the other two answered with a 4 out of 5
confirmation.

All of the administrators agreed that they wished "to encouragé
netwurkiﬁé as a simple, beneficial system for the program staff

~ members to exchange and share resources” (Appendix K, item 10).

The followingy reasons were offered for this dericion:

"Fasy and inexpensive.'

"Cast s minimal and fdeas that are exchuanged between statt

members carry more credibility.”

165
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"It provides the staff an opportunity to learn from each other."”

"In times of funding losses, negworking is a most effective
and inexpensive way to provide staff training.”

In summarizing the staff members' and the administrators'
evaluations concerning this low cost, quoing in-service educational
program, the results were overwhelmingly positive. Every administrator
(Appendix K, {tem l1) and responding child care provider, (Appendix J,
item 16) emphasized that they would "like to have the in-service
education sessions continued next year."

The administrgtion felt tha; "the in-service training fostered
growth and development at all levels." Karen Rightmire, BCIU Child
Care Program director, reiterated "that the staff training not only
increased the staff members' e{feétivaness. but‘also‘boosted morale.”
- A member of the Education Committee conceded that the in-service °*

educational petwork "af forded the freshman'staff an opportunity
to pick up essential information.”" Another veteran teacher declared
that sheiﬁparticularly liked receiving new ideas and being reminded
of old ones." A recent college graduate and inexperienced teacher
thought that 1t was "a practical way to continue to broaden your.
education.” |

With such supportive comments from the st‘nf'f members and
administratora, many of the consultants volunteered to ;;rnvidv
additional workshops. In an extention of the networking process,
staft members have contfnued to contact this educator for informat ion

and resources.,

§e , Iﬁ.‘}
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Conclusions

The results of this éracticum indicated that the three goals were
- attained by achieving all but 1% of.the 14 standards of performance.
Specifically, these 1% standards of performance dealt with attendance
at the workshops. Although the incidence of pérticipation in the
mworkshops was not as high as originally anticipated by this educator,
the rea;ons given by the staff members for this were confirmed in
the review of the literature.

The BCIU child care pro;ide;s disclosed on the evaluation forms
and duriﬁg conversatiéns with this educator that it was often difficult
for them to rearrange various schedules at their centers in order to
provide adequate supervison for the youngsters while they took turns
attending the in;service workshops, Also reported by Garner (1980),
several centers found it impossible to coordinate the staff members'
schedules; therefore, a minimal number of representatives, or none i
at all, were sent to the sessions. Responses from a survey of over . //
1,000 educators taken by a teachers' union in England agreed with the
BCIU staff members that teachers were "often reluctant to take in-
servide courses because their absenCﬁ from the classroom would place
an extra burden on their colleagues" (Garner, 1980, p. 9).

In a study that discussed in-service training for day care
pereonned In Virginia, Haonlman et al . (1975) echoed this educator's
cnnrv:n that "no matter how worthwﬂile the trafining sessions may be,

participants will not get much from them if they are not present

at the trafalng sessions” (p. 38). During Goodwin and Prusso's (1977)

171
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survey of instructional staff members in Philadelphia's early
childhood education programs, which included Title XX child care workers,
"approximately two-thirds of the teachers and aides across the programs
stated that they would like more release time for staff ﬂevelopment
during the school day" (p. 21). This reiteridted the sentiments
described by the BCIU day care workers. Burrello and Walton (1980)
and Edelfelt (1977) emphasized that the issue of released time was an
in-service dilemQé that required changes 1n attitude and scheduling
by both staff members and administrators. ' |

Many of the BCIU day care workers indicated on their post-evaluation
questionnaires that they would have attended more workshops if the
sessions have been held at varied times. Almy (1981) proposed drawing
from models in the health care field where hospital training was
offered at varipus‘times of the day. For the stiaff members whose daiay
schedules ended at 2:00 p.m., or began at 3:00 p.m., the workshops
were given during their non-working hedts. Inwthe teachers' union

survey reported by Gardner (1980) and the description of in-service

models suggested by Cooper and Hunt (1978), it was specified that

statf members should not have to utilize their free time to attend -
in-service offerings. <™
During a study of federally-mandated in-service programs undertaken

Is

by By le and Sleeter (1981), the teachers advised that the planners
concider their time constraints and energy levels. Decker and

Decker (1976), Sportsman (1981), and Swedmark (1978} warned that
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.

in-service sessions should not be conducted at the end of the day
when the teachers vefe tired and‘iess éﬁthusiastic. The BCIU Child
Care Program hours wete widely spaced for the various centers. Some
tenters b;gan at 6:00 a.m. and ended at 6:00Ap.m., while others
started at 3:00 p.ﬁ. and finished at 11:00 p.m. It would appear that
an adiustment to the fixe&vscheduling of the workshops would need to
be taken into account for maximum staff participation at future sessions.

The second semester hiring of new, permanent staff members,
many of whom had been substitutes, had not been anticipated by this
educator when she requested that the BCIU chiid care providerF
complete their:workshop selection sheets in the fall. Nor, was she
aware at the onset of this practicum of the second semester mandated
training requirements for the Foster Grandparents. There was a
possib;zity that a higher percentage of‘the originai. veteran day care
workers would have attended the workshop sessions if they-had not
gi;en their turn to the less experienced personnel,

The literature indicated that these seasoned staff members
might not have cbntinued with their interest in the in-service
offerings, however. Marshall, Maschgk, and Caldwall (1982) discovered
In their Missouri study that the needs of individual teachers were
subject to change over'a short period of time. Tho‘ir data disclosed

: ¢

that 757 of a particular group of educators thanged thelr miods about

in-scrvice topics by 195 months.
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McLaughlin and Marsh (1978) testified that

for many teachers in the Rand study, the passage of

time on the job seemed to diminish their capacity to

change and to dampen their enthusiasm for innovations...

In particular, the professional-development needs of

experienced teachers are different from those of new.

teachers. For example, the workshop approach that may

be useful for teachers still mastering the classroom

craft is not sufficiently relevant or challenging to

more experienced teachers (p. 84).

"It would appear then, that it was in the best interest of all
parties that many of the more experienced day care workers allowed
the new child care providers to attend the sessions in their places.
The BCIU staff members who were recently hired and the untrained
Foster Grandparents were most enthusiastic about the in-service
workshops. This was noted by their keen participation and positive
responses on the evaluation forms.

This eagerness was p}edictable according to the developmental
stages foy teachérs specified by Katz (1977). She stated that during
the first year, the staff member "needs support, understanding,
encouragement, reassurance, comfort, and guidante. She needs
ingtruction in specific skills and insight into the complex causes
of behavior” (p. 8). For the BCIU child care providers who had some
experience as substitutes, Carrie Cheek, trainer for the National
Training of Trainers' Program for Early Educational Equity (Note 20),
and Kotz (1977) related that it was important for the consolidat ion
stage teacher to participate in mutual exploration and idea exchanges

.2

with colleagues.

173
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A Phi Delta Kappa commission surveyed 1,300 educators involved in
existing staff development.programs (King, et al., 1977). "In
report&ng ighly regarded inservice programs, the most frequently
recurring descriptors were: ‘'voluntary,' 'developmental,' 'relevant,'
'well-planned,' "timely,' 'adequately financed,' 'professiohally
implemented,' 'evaluated,' 'cooperatively planned,' 'responsive,'
'realistic objectives' 'released t;me,' and 'challenging'" (p. 687).
With the exception of the phrases "adequately financed" and "released

time,"” all of the qther itemslﬁgre attributed, also, to this &?—
service endeavor by the BCIU child care proyidefET the administrators,
and the consultants.

Swenson (1981) asserted that the intrinsic rewards of learning
ways to improve their teaching motivated teachers for more than
something of extrinsic value. Yarger, Howey, and Joyce (1980)
concluded that out of a desire to become better teachers, most
eduéatofswparticipated in in-service education activities.

t 4 It was obvious from the data that the participants in this
practicum valued their in-service educational training highly.

All of the respondents expressed a strong interest in becoming
involved with another in-service program which must be viewed as the
highest praise for this endeavor.

This sentiment was born oul across the nation in recent studies

and newspaper reports. A large scale evaluation of the in-service

training program in Montgomery County, Maryland indicated that 977
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of the staff members with all levels of experience felt that additional
training would be beneficial, disclosed W;lf (1982). 1In a July 1984
report to the National Governors' Association meeting, the Task
Force on Education for Economic Groﬁth learned that in-service
education was so importaﬁt in Massachusetts that a program paid the
way for 10,000 teachers and administrators to attend training programs
which were developed_by the schools (Ordovensky, 1984). On the
local level, as part of the Wave IV Long Range Plan for School
Improvement which was mandated by the Commonwealth of Pennsylvania,
the Kutztown Area School District elécted to utilize in-service
education with released time for the teachers as a means of
implementing its goals (Miller, Néte 21).

Collins (1981), director of the National Council of States on
In-service Education at Syracuse University, agreed that a genuine
belief in the value and‘imﬁortance of continuing professional
development existed. He asserted that "even with the movement to
deemphasize, if not totally eliminaté staff development as a federal
priority, it would appear that there will continue to exist a strong
national conviction and a strong national belief in the necessity
of staff development” (p. 19). The need for in-service education

programs had long beenJIecngnized, emphasized Kirk (1983). He

explained that because learning was a continuous process, in-service
edu atfon was an excellent method of improving and updating instruction.
v
175
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The Red Balloon Conference appeared to be a most effective way
of providing in-service education, not only for the BCIU child
care providers,-but for other reéional early childhood educators,
as well. The gttendgnce for the'1983 conference was 658, nearly
double that of the 375 figure.forjthe 1982 Red Balloon Conference.
This certainly indicated the need felt by teachers in this south-

eastern area of Pennsylvania for up-to-ddte in-service education.

o~

This recent increase of %nterest in attending conferences %?
order t§ ob:ain.in-éérvice education seemed to be a phenomena |
across the hét;éﬁ. When this educator was invited to present a
workshop gt‘thé'Capital Area Association'fér the Education of Young

;Childrén 1984 épring conference in Harr;sburg, PA, the Prégram'

Chairberson,ZWendy Wingate, telephoned her one week prior to the

- -

conference to request that she provide two sessions. The
registration figures denoted an iécrease %rom 60 to 90 conferees -
(Wingate, Note 22). The NeQ England Kindergértgp Confergncg held

! in Bostnﬁ, MA éxperienéed an_eniarged enrollment.of participaﬁts
who desired cuétenf in-service educatipnai informafiqnl
Moyra Troupe, assis&ént conference coordinatof, documented that the
attendance figures rose from 2,000 in 1982 to 2,700 in 1983 (Note 23).
In the Update conference report of the Association for'Supervision )
and Curriculum Developmvnf it was disclosed that "convention
speakers and over 4,200 aitendees reflected a new level of commitment

<
and a preater sense of urgency about American education” (Conference,

1984) .

| | 174
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According to the data, the BCIU child care providers were most
positive about receiving ideas from the Red Balloon Conference
consultants that they would utilize in their centers and share i&th
their colleagues. The literature reinforced this as an outcome of
successful conferences. As a result of a series of drive-in
conferences in Washington, Hite (1982) fonnd that "937 of the
respondents felt the conferences were professionally relevant to
them and their districts [and] 98I of the respdndents planned to;
share information ... with othe;gsin'their‘distriets" (p.12).

The impact of the networking process at the Red Balloon

Conference was viewed by the BOIU day care workers as highly beneficial.

- 3

'; Many conferences, such as the combined music, MENC, and early

childhood, ACEI, conference held at Brigham Young University in

S

June 1984 . (Announcing, 1984) and a- series of national and '

‘international environmental education conferences (Disinger, 1984),

also, ‘had as their objective the pfovision of an opportunity to

bring'edneeéorg'togetherjih‘nrner'to exchange information on a
personal leve}; : | v

In concurrence with the goals of the Red Balloon Conference,
the advertisement for the 1984 NAEYC Conference specified that
"NAEYC has long believed that it is important to relieve the isolation
felt by'eerly childhnoé‘professionals. We have acted by providing

a safe, stimulating enviromment in which to megt.... 1t is a forum

<2 ) . ‘
conducive to networking at all levels" (LA's, 1984). Hopefully,

PR
M
1y
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the Red Balloon Conference would continue to offer this opportunity
locally for the BCIU staff members. VanderVen (1979) pointed out
that the development of an iﬁformal conference climate "ghggested
not oonly acceptance of professional education, but the reéognition‘
that it is essential for personal growth in proféssional practice
and for total advancement of the field" (p. 149). ,

The workshop approach proved‘to be a‘highly successful method
of.providing in-service education to the BCIU staff members. This
was found to be true, also, by Mdacauley (Kirkpatrick, 1983), who
viewed workshops aslone of the most valuable tools in a school
district/university in-service partnership program in Bloomsburg,

PA. 1In a study which assessed characteristics of in-service day

care t;aining in ‘the United States, Snow (1982a) identified workshops
as the second most frequently used delivery model, .the most popular
and well received training gtrategy, and the most effective training
strategy. ’

Kirk (1983) related that the workshop had become an established
part of the educational scené in this county as a means of in-service
education. He felt strongly that '"the potentia‘ of the ‘in-service
workshop is great.... The workshop has greatly ;evitalized the whole
concept and practice of in—servicg;education.... The workshdp seems

tof%c one of the more promising procedures tor effecting worthwhile

and lasting improvements in the teaching-learning process” (p. 26).

175
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The BCIU day care workers indicated in their evaluations that

i

they realistically gave and received ideas during the workshop A

sessions, as well as later when they returned to their centers. '

. Other organizations and educators, also, utilized this networking

" procegs as a means of sharing workshop information. In six locations
Process _ P

across the nation, Alpha Gamma Delta sorority successfully held ~

¢ »
The Leadership Conferences, better known as TLCs, which were workshops

*

. designed fpr the members to learn and. share ideas in . an informal

d atmosphere (Leédership, 195&). Almy (1981) cited the increase of

"cluster" workshops in California where one trainer worked with day
care staff members from several centers. On the basis of a question-
<) * 0
naire which favored the workshop as an in-service education procedure,

s
-

Stone concluded that "where a technique affords opportunity for a

large amount of teacher participmtion, favorable opinié% tends to

~ ~

& f - increase" ‘Kirk, 1983, p.-d). : o

A Part of the success of this low cost in-service endeavor was

because the BCIU staff members wQFE willing to share their own

, .
resources both during the workshops and later at their centers.
?

-

e
When.thé'day care workers acted-as linking agents, this eliminated

the necessity of expensive consultants having to provide follow-up

sessions at individual centers. Adviece {n a leadership pamphlet on
v
Wt Iny workshops aptly stated, "In a workshop, everyone has a

pibution to make--it can be discovered and linked to the needs

'\ at others" (Conducting, 195, p. 41).

q: N\ -

Ric 17
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&

\
As requested by the administrators and all of the BCIU child

care providers who responded on the post-evaluation questionnaire, this
educator expected 'to continue té.provide,and arrange for free in-
service wPrksh:;s. On May 15, 1984 sbe received special training
from the National Training of Trainers'.Program fér Early Equity
(Cheek; Note 20). This training enabled her to obtain current
information, resources, and techniques in order to involve the staff
members in fJ;a—sharing'and networking on this important topic d%ring
- the first, fall workshop. . ‘ ~
The data showed that networking was an important outcome of the

BCIU educational in-service program. Ferguson (1980) conCUrred that
networking was able to take place effectively\through‘boﬁﬁ confefences
and workshops. 1In a review of the role of linking agents in school
improvement éonducted by the Far West Laboratory for EducPt;onal‘
Reseagch (Hoéd, i982), strong evidence was.offered for the linking
agent strategy. “ _ )

~Suggs (1984) cited in a firsthand report of a new‘approach to
troinlag by ﬂicﬁ‘wgupv's trainers in a Los Angeles County Head Start

fe o effare thar o Support network was created as a result of

the trainiay. As was, alen, fndicated by the BCIU day care workers,

S, sttt ot har e i Pecame a very cohesive group during
the tronooduy and oo continued to - bre jdeas and informat ion'

) e cutoome wa valoed a0, g well, by teachers in
o [ LI Y]

D a0 o tederal ly-mandat ed

e gt ional char ge.
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A review of the literature accentuated the reasons for the success
rd

of the BCIU in-service networking process. After a cémprehensive *
examination of the research, Lawrence and Branch'(l978) identified
a number of patterns of effectiveness during in-service projects.
Two of these examples specifically described what had been accomplished
"during this practicum: .

1. School-based programs in which teachers participate

as helpers to each other and planners of inservice

activities tend to have greater success in accomplishing

their objectives than do programs which are conducted

by college or other outside personnel without the

assistance of teachers.

+ 2. Inservice education programs in which teachers share

and provide mutual assistance to each other are more likely

to accomplish their objectives (p. 247). '

Ferguson (1980) related that networks appeared to fulfill the high-
touch need for bé]onging in todéy's wmodern society. The BCIU child
care workijs implied this, as well, in their evaluations.

Devaney (1981), .Johnson (1980), and Mollenhauer (1984) apreed
that the communication invglved in the giving and taking relationships
of networking was critical for its effectiveness. Naisbitt (1984)
clearly pointed out "that petworking is a verh, not a noun. The
important part is not the network, the finished product, but the
provess of getting there -the communication that creates the Unkages

-
betwess people and clucters of people™ (p. 219).
in a 1977 newsletter distributed by the kducation Development

Lenter in Newton, MA, Cohen and Lorentz announced that "the plunﬁlnn

and deigning of people networks is still fo fts fonfancy” (p. 1),

[ %1
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By 1984, Megatrends: Ten New Directions Transforfting Qur Lives,

had begn listed on the New York Times best seller list for 60 weeks.

Thisxinsightful book by John Naisbitt devoted an entire chapter to
networking.

The current popularity of networking in all areas was seen

Y

across thg nation in the following names: the Nétwork of:berfo;ﬁing
and Visual ;fts Schools, a linking system among 40 specialized schools
(Performing, 1984); the Nation§1 Net;ork, Inc., a service for runaway
youths; and the Chicago Rehabilitétion Network,.a linking agency for
neighborhood housing.- Receptly, this. educator’'s abstract was sent

out over SpecialNet, a nationwide, computer message system for,
special educators.

In 1982 Hood analyzed the trends and implications of the
importance of linking ageggs and the proven effectiveﬁess of thelir
assistance in th; scﬁool improvement process} He pointed out that
gnvvrnmént gﬁppqrt was far less certain-than in the 1970s. He
- stressed that edgtational agencies at all levels would need to de&erﬁ}ne
together hﬁw‘&hoy would maintain assistance networks. He raised the
issué} "If networks can face and respond effectively to the critical’
needs of schools in the 1980s, there will continue to be an important
role for Tinking agents to serve {n school imptovement efforts” (p. 19).

Blank (19834) and Duail (1981) expressed a concern that the use of

tederal funds to support day care services had never become an
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established national policy. Recent federal budget cuts placed
an additional strain on day care programs which already received
inadequate ﬁﬁblic support.
This practicum dealt specifically with the BCIU Child Care Progréim
which had its funding reduced as a result of the Title XX Social
Services Bl;ci Grant. In a 1983 national survey conducged Ly the

¢ '

Children's Defense Fund, Blank (1983b) reported that "the over 21%

‘
cut made in Title XX in 1981 has triggered equivalent or greafer
cuts in the states: child care systems" (p. 28). She dOCUmenigd that
presently, "over half the states have made changes thaf threatened
the quality of care” (p. 29). In particular, 24 states reduced funds
for the training of day care workers. Snow, et al. (1981) founﬁnat
. a network of Title XX funde@ in-service t;aiqing programs for child
care workers in North Carolina had been terminated due to federal
funding cutbacks. )

As of June 1984, the picture for obtaining additional'funding
trom the govermment looked bleak. The Washington Updgte in the Young
;hild(gE iuurnﬁ} related the followlng information to its_ readers:
"Tegislation to in?reuse the ceiling on funding for the Title XX
Social Se%vives Block Grant and the Dependent Care Tax Credit are
stalled and unlikely to be passed during this session” (148&, p. 81).

Thic educator's Congressional Representative, Gus Yatron, sent

her information that indicated it was fmperative, however, that

eat ly childhood educators continue with their eftorts as child advocates

(Yatron, Note 2&}1 Under the Administration's FY84 Head Start budpet,
’ ( .

1%
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"Head Start training and tthnicai assistance spending would have been
reduced by almost 507" {Fowler, 1984, p. 5): Head Start advocates
strongly opposed this decrease. As a result of theif;concern, éhe

language in the House and Senate (Labor-HHS-Education FY84 appropriations
reports:maintained the FY83 Ievel\for Head 9tart training.
™~ o~

On. the state level, in Massachusetts the Child Care Coalition

with one exception, the basic

/
/

substance of th} Governor 's budget recommendations for day care.

met on February 15, 1984 to approve,

Because no money had been included for training, the CCC agreed to
advocate for the inclusion of $400,000 to be used for day care
training (Greenfield, 1984). ..’

Hite (1982) and Snow (1982a) stressed that Bducators had to c&ntinue
to be inngvative as they sSearched for funding for in-service tﬂ%ining
prngramq‘now that it appeared the era of federal funding had ended.

Snow specified ' that "}t will also be important to identify the.mnst

efficient and effective ways of providing training services with fewer
. . . 2 ” b
dollars without sacrit§icing quality” (p. 16).

[n accordance with Lohen and lorentz (1977) and Simon and Belz
(1980), this educator felt the data showed fhat networking was a
resourceful solution to provide low cost, effective in-gervice. Cohen

&
and Lorents maintained that {t had been their "experience with net -
working, that the volunteerism inherent in them permits tar more to be

accomplished than can be éu';umplishcd by the added, paid personnel

required to carry ont most federally supported educational programs' (p. 3).

I%.4
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As the result of recent social, economic, and political influences,

American colleges of edgcation were searching for alternative ways
in which to survive, according to Lytle (1977.4Manning (1984),
Sportsma? (1981), and Weinberg, et al. (1983). Many cblleges,
including Kut;town University, became increasingly responsive towards
providing comﬁunity ou;reach activities and moving into the in-service
area. An example of this was a survey of North Carolina's Community _

and Technical Colleges undertaken by Snow et al: (1981) whikh

ducumenfed that all of the responding Enstitutions were interested

vin supplying resources which would meet the need that day care centers

- .

had for continuous in—serﬁice training during this time of diminished
federal funding.

After their successful in-service project, Pofahl and ?o:aracke
(f983) highly recommended that day care centers and nearby universitdes
develop cﬁuperative arrangements among themselves to provide serv;cés,
materials, and wnrksﬁops. According to the evaluations from the BCIU

' .

staftt members and. administratofs, as well as the consultants, the

networking that occurred with all of the fnvolved educators during

)
this university sponsored in-service endeavor was a most positive

experience which they wished to be continued. Fortunately for the

. ‘ 2 .
chPLl care providers, the consultaonts were professionally w#lling to
of fer bree workshops, or trade their services tor the promise of

sessfons by this edncator tor their special projects,

.

£
I o patados, however, this edocator was it agreement witis

+

Powers (1983) who explained that "traditionally, universit 10T Sone |
1 Y Yy i

1‘5.‘:
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have served as primary delivery agents for inservice programs. In
both organization and operation, however, the university has frequently
fai{ed to fully support these efforts” (p. 437). Ferver (1981),
Pankratz (1979) and Verzaro (1980) related that there were few
incentives from the university for faculty members to contribute
their time on a contipual basis to in-service»activities. Hite (1982)
raised the issue that "the university's reward structure tends.to
penaligz faculty who‘put a large amount of time and energy into field-'
~~ based instruction” (p. 21). Both Hite and Verzaro (1980) decried
that faculty members who spent much of their time éroviding in- 8

. service education, rather than pubiishing or serving on college

committees, often were not recognized when it came time for tenure

and promotion 5

-

Pankratz (lé?g) asserted that universities needed to explore
new structures to reward facult; members who assumed intense in-~
service responsihilitiesﬂ such as Cnnrdihatﬂng the Red Balloon Conference.
Kersth (1979) implored the admi:.xistration to treat in-service participation
within a faculty member's teaching load, rather than on an overload
basis when faculty schedules were determined.

When a volunteer coordinator for the 1984 fall Red .Baﬂuun
Conterence was not tortheoming by July, in an 1xlwfe(‘(*(l£'r1twl,
unanticipated move, the Kutztown University administration angtiunc ed
that they would ofter a three credit lodd reduction to a méﬂ

. member anterested in directing the conderence (H;lr;)i;-, Note 25).

L

This eftort on the part of the university administratfon to cont inue

I'5¢
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this professional in-service educational event was made after they
considered the following factors: the overall outstanding evaluations
of the 1983 conference; the huge increase in the number of conferees
from the previous year; the large amount of phone calls from local
educgtors requesting 1984 conference Information; and the excellent
public.relations that the university enjoyed with the educators as
they participated in an event on campus.

In order for the Red Balloon Conference to endure, exchanges and
collaboration among diverse groups who shared common interests, such

L\ .

as faculty members, egrly childhood students, administrators, ?nd
professional edﬁcators in the field would be neéessary, as specified
by Ferver (1981) and Weinberg, et al. (1983). There existed a strong
possibility that this early childhood cunference would be combined
on campus with much smaller reading and microcomputer conferences.
If this was the case, as suggested by Vaxéaro (}980), interdisciplinary
communicat ion wighin the university would occur which would further
extend the networking Froc‘i;::.s.

Networking, was and would remain the key to the success of this
low roat in-service educational project for the BCIU child care
pr'ovidlerﬁ. The day care W().rkers would continue to receive training as

they participated in the conferenie and workshops where thev shared

their informarion with othere during exhibits, 1n the sessions, and

abterwards at their centers. The faculty members and other professional
.
eedoe atars wheo g tedd s canagltante wonrld lend theia evpertice, g wieell

as obtain new ddeas from the participants. Protescors and college

»
. ‘
]

Lo TNy K
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’
students would continue to act as vital linking agents when they
of fered their services as conference committee members, or facilitators.
This educator and the administrators would carry on as information
givers and receivers. As Marilyn Ferguson (1980) noted, structurally,

R and of great {importance, each individual was and would continue to be,

at the &enter of the network.

This educator concurred with Verzaro (1980) that the opportunity
for the university to enter into this area of in-service education for
early childhood day care workers presented an exciting challenge. The
BCIﬁ child care providers responded with appreciation gnd enthusiasm
, throughout all aspects of this project once they became involved.

In conclusion, James Collins of the National Council of States

.

on In-service Education aptly advised: . LT

To meet the challenge before us and to fulfill our
professional responsibilities to society, we cannot .o
falter. We must renew our efforts to develop a
profession that is .built on the conviction that

, ' the children of our society deserve nothing less
than professicnal educators who care enough to
forever seek improvement of themselves and of their
educational system (1981, p. 19).

L I . I t‘&j
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Recommendat ions \

If anoggér’éducator wished to implement this in-service
educational endeavor, the following,suggesti;ns would be recomendations
from this educator, the staff members, the administration, and the

( consultants:

1. All communication would come directly from the in-service

education coordinator's office. The manner of initial communication,
J as well as the follow-up, would be made as personalized as possible.

An allowance would be made for sufficient time between receiving
information and the evegt'or required response.

2. Workshop sessions would be scheduled at staggered times
thjyughout fhe year. This woul& allow different child care providers
to attend the offering% without ov;rburdening the same seaff members \
every time to care for the children at the centers.

3. Certuin workshop sessions would be provided according to the
experience level of the day care workers. This would enable the
%nvxperienrud staft members to partake of basic ideas; while Ehe

veteran child care providers would explore in-depth concepts.
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Dissemination of the Practicum

4

Portions of this practicum were disseminated in the subsequent

4
manner:

»w £

1. This educator's workshop, "Games-YES! Equipment-NO!'", was
presented as follows: .
a. At the Delaware State Council for Exceptional Children
Conference in Newark, DE in March 1984.
b. During the course "Instructional Strategies for Early
Childhood Education" at Kutztown University, Kutztown, PA in July 1984.
2. Discussions concerniné this in-service project were held
with early childhood doétoral students at Nova University's 1984
Summer Institute at Palm Beach, FL.
\‘*\‘ 3. A'description of the networking process utilizing Nova

University students and professors as consultants or facilitators

. during the Red Balloon Conference and workshops #as featured in the

-~
0

spripg 1984 Nova University Network News. -

4. Articles which explained the BCIU microcomputer workshop

were published in local newspapers, The Reading Times and The

Kutztown Patriot, in April 1984,

e .

Portions of this practicum will be disseminated as follows:

I. This educator’'s in-service workshop, "Games-YES!,
Equipment-NO!", will be shared with preschool parents in the
Schuylkill Valley District, Leesport, FA during March 1985. This
will be an extension of networking with Doris Burkhart, consultant

for this educator's practicum.

' I 50

AN
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2. The workshop, "Gameg—YES!,'Eguipment-NO!", and a discussion
of how to obtain low cost in-service education through networking
will be offered to the City Head Start Program, Reading, PA during
the fall of 1984.
P 3. A proposal to provide a conference workshép asogt this
low cost in-service networking concept will be submit;ed to the : .
following organizations:
a. The Pennsylvania Association for Child Care Agencies

b. The New England Association for the Education of -

Young Children

g 4

The National Association for the Education of
Young Children.
d. The Pennsylvania Council for Exceptional Children e

e. The New England Kindergarten Conference
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Appendix A: Number of Children Enrolled by Sex,

' Population, and Income

. TITLE XX - ’
June 1983
MALE MALE MALE " FEMALE FEMALE FEMALE MALE FEMALE
. WHITE BLAGK SPANISH' WHITE BLACK - SPANISH  ASIAN  ASIAN  TOTAL
Centers: , ' . :
Toddlers 19 9 . 7 C 21 9 4 :
Preschool 105 50 27 - 94 39 28 ‘s 1
School-age 27 8 4 33 7 5
Spec. Needs 4 ) _ . 1 1 .
| ) ' | | | §ES
. . Sub-total 151 67 " 38 149 55 38 L 1 g u‘g
. ‘ ~ . ‘ E‘ A8
=~ O
Fami{ly Day Care: 3
Infants 1 1 1 e
Toddlers - 7 3 5 5 1 2 ¥ - B, E
Preschool : 12 , 2 5 ~ 1 \\\5\\\ s
School-age 14 9 . 1 ' § 8
. . . : ' 8
Sub-total 14 . 3 8 19 1 4 ® §
. . - ‘ ::
- &
TOTAL 185 70 46 168 56 : 42 4 1 572
: ' / ‘ <
w
Over Income 63 5 L 52 ,‘ 3 _ &
248 75 46 220 5 42 4 1 f'
\
.
’ ©
o
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St. Joseph:
Infant .
Toddlers
Preschool

School-age

Sub-total

Centers:
Infants
Toddlers
Preschool
School-age

Sub-total

Cpmee

e

Family Day are:

Infants
Toddlers
Preschool
School-age

TOTAM,

OVER "INCOME
. Y
June 1983
\ { ol
MALE MALE MALE FEMALE FEMALE FEMALE
WHITE BLACK SPANISH WHITE® BLACK SPANISH “TOTAL
* -~
11 13 .
2 5 3 .
10 1. 14 '
1 ‘ 2
24 1 32 - T
4 2 2 ‘ -
28 1 ‘ 13 2. .
2 3 P
34 3 18 2 $
»
2 1
1 1 1 v
2 ) S L | .
5 1 2 1
63 5 52 3
1
’ . ) —
O
-3
4 .
, AR
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Appendix B:

Staff and Budget Reductions 198

BERKS COUNTY PRESCHOOL EDUCATION AND CHILD CARE PROGRAM

v !

. y Total Staff Losses From July 1, 1981 to July 1, 1982

November 1981

-

3 - Teachers

7 Assistant Teachers

1 Nurse

1 Education Coordinator’

2 Family Day Care Mothers

In Addition:

July 1, 1982 Total
' 3
- . ‘ ¢+

6 Assistant Teachers 13
1

1

4 Family Day Care Mothers 6
3 Caseworkers l 3
1 Statistical Worker _ _lL
TOTAL 28

B Assistant teachers went from full time to part time.

17 Family day care mothers went from full time employees to
contracted service providers with loss of fringe

§
(

benefits and a substantial reduction of income.

.

’

* Budget reductions from 1981-1982 &f $200,000
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s Location staff relations

Appendix (: Exchange Meeting Minutes 199

Minutes of Exchange Mgfting held March 2, 1983 in Room C-326, Antietam:
Explanation of Exchange Meetings
Introduction of attending staff
Toéics:
" Rude parents 0

Summer activities )

Nap time difficulties

Community resources " ’/,
Ethnic experiences for the young child and teachers
Problem childrén

Child safety in center

Parent expectations

Feelings about single parent families
Substitutes and professional behaviodr

Parent involvement

Holiday art work

Musical interest center

Physical education, gymnastics

Teaching reading

Activities for advanced cildren

computer activities /

Large group projects and activities

Team communications

Problems of .a multi-age center

Developing an appreciation for their\commumity
_Workshops

Grouping of activities;

-

Parents: 1, 9, 10, 12

Children: 4, 7, 8

Curriculum: 3, 6, 13, 14, 15, 16, 17, 18, 19
Staff 2, 11, 20, 23

Community: 5, 22

Out next Exchange Meeting will be April 6, 1983. Our topic will

STAFF. This topic will include the following sub topics: (1) location
staff relations, (2) substitutes and professional behavior, (3) team
communications, (4) workshops. *

Our May Exchange Meeting topic will be Summer activities. b

rh
3/2/83

v

21t
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Appendix D: Staff Information and

?‘ Planning Questionnajre- 200
EARLY LEARNING CENTER

KUTZTOWN UNIVERSITY

KUTZTOWN, PA 19530

Sept@llbe? 1, 1983 ,\'?'C‘r‘..s?'grr’:’:, f".: {\\”‘
’ Best Availasle L. v

? s

. Dear Child Care Provider,

By way of introduction, I am & feachdr at Kutztown University who works
with preschoolers, student: s, early childhood college students and
parents at thé“Early Learn . ‘I°2l1so0 present workshops for early
childhood parents and teach is year I will be coordinating the Red
Balloon Early Childhood Conference at Kutztown University at which many of
you have volunteered to introduce. consultants and present in-sexrvice teacher
exhibits. ,

" N\

Presently, I am a graduate student at Nova University. In the past, I
was the Director of the Title IV A Day Care Program (before Title XX) and

- enjoyed working with many of you., At this time, I would like to combine the b
past and the present. After speaking with Xaren Rightmire and Lynn Schaeffer,
I was informed by them that federal cutbacks necessitated the eliminaticn cof

- your program's in-service efucatdonal trainin:. For my graduate rroject, I
spoke to your representatives on the EBducation Committee about my rdinating ,
free workshops concerning many of the topics you submitted to th The
Education Committee and the administrators agreed and helped with suggesticns
and plans for the following monthly workshop sessions:

Wcrkshop # Date Topic/Title Ccnsultant le _
’ ] I . iy
1l Nov. 7 . "learning Styles” Dr. Janice Kulp ‘q&
- - Prof. - Early Childhood
Kutztown University
2 Dec. 5 . "Preventing Problems Mrs. Mimi Aberg Gavijan
I1f Possible"” Family Therapast
. . Ginsberg Associates
- and
3 Jan. 23 "Effective Discipline Ms. Beverlyn Brightbill
' Family Life Educator
Reading
4 Feb. 6 "Literature and Mrs. Doris Burkhart B
Children” ‘ Primary Teacher

Schuylkill Valley Dist.
5 Mar. 5 "Music” Mrs. Ina Grarenthin
' Asst. Prcf. of Music
Kutztown University

6 . Apr. 2 "Microcomputers and Mrs. Sandra Fisher

Young Children™* Asst. Prof. Early Chfldhood
Kutztown University
7 Apr. 16  "Games - YES! ) _Mrs. Susan Miller
Bquipment - NOI® Assoc. Prof. Early
Childhood

Kutztown University
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) - - Yy
,
Workshop # Date Topic/Title ) Consultarnt -
8 May "7 “Summer Arts and Mrs. Helen Krizan )
Crafts” PreBchool Parent/

Former Ayt Teacher
Early Learning Center

r *Workshop #6 will be held at the Early Learning Center, xutztoun Oniversity
from 2:00-4:00 f.m. ‘

All workshops, except the computer session, will be held on Mondajs
from 1:30-3:30 at the Berks County Intermediate Unit Administration Center.
I understand that it will be impossikble for everyone to attend all of the
workshops because of your teaching schedules and center responsxbilities.
Would you, therefore, glease discuss with your fellow teachers during plafning
time when you are all together who will represent your center at each work~
shop. Karen Rightmire, Lynn Sthaeffer and the Education Commitbee felt that
each center could work out coverage for. the staff megber {mcre than one per
is welccme to atten? by the way!) to tbe released time during the schcol day
to take part in the session(s) that they selected.

The enclcsed workahop selection;tblﬁ has a place for you to add your
suggestions concerning specific ideas, information, and techniques that you
would like to have the ccnsultant(s) cover during the workshop(s) that you
have chosen. In your planning, if it is at all possible, could the same person
attend toth sessions (Dec./Jan.) on behavior as they will be related.

V-

Hopefully, each staff member will become net¥eived in "networking”. This
is sharing and exchanging ideas and resources while giving mutual suppcrt to
each cther. It will be up to the staff members attending the Red Ballcon
Conference and in-service werkshop to network with other participants during
the sessions, as well as when they return to their own center.

I am encleosing a self-addxesskgé stamped envelope so thet you mey return
-the infcrmaticn to me by October 1 order for me to compile your selections.
A master list will be sent to each center for your acheduling. As a way of
shcwing my aprreciation tc you for returning these materials, I will network

/

with you and send you a booklet develrped by cther early childhood teachers of .

games requiring no equipment for you to play with your children as soon as I
receive your informaticn. Your respcnses will be most helpful in planning
the best pcssible 4n-service program for you. Thank you for your assistance,
Please dn not hestitate tc call me if you have any questions or suggestions
(683-4281 or 4258).

Sincerely,

Microfilmed From o
‘Bost Avallable Copy < & gy

Associate Prof. of Elem. Ed.

saM: gk

Enclosures

21y '
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INFORMATION WINET
.

.  [FeEars By Sotaber T, 19T

202

Pirections: Tlease £i11 14 the agpropriate information.

thr AMdress:

Centar Phone Nunber: — - Microfilmed From
Bours of Work: Best Available Ccpy
Bome Address: ' - ' :

Bome Phone Number: _

Directions: Please chack the appropriate response(s) on the enclosed IEM

. Sheet with a No. 2 pancil.

(Exasple: If your responss to question 1 is 2, you 1d £411 in

the IBM sheet as follows -~ 1 2 3 4 & o
' | N REREY :

The title which best describes your present position. (1) Teacher
(2) Assistant (3) Atide (4) Substitute (S) Administrator - _
Years with the BCIU Child Care Program. (1) 0 -1 (2) 1 - 3 (3) 3-5
(4) S - 10 (5) 10 - 20. '

Total years of teaching experience. (1) 0-1 (2) 1 -3 (3) 3 -5
(4) 5 - 10 (S5) 10 or more. :

Age level(s) you are presently working with. (1) Infant (2) Toddlexr
(3) Pr@school (4) School-age (5) Nulti-age. ' :

Your Age. (1) 18 -21 (2) 21 - 30 (3) 30 - 40 (4) 40 - 50 (5) 50 - 60.
Your sax. (1) Pemale (2) Male. |

Your level of schooling (1) Elementary/Junior Righ (2) High School
(3) Associate Degree of* 1 -~ 60 College Credits (4) Bachelox's Degree or
more than 60 College Credits (S5) Mastaer's Degree.

Have you attanded any of the following during the past year?

(1) Conference (2) College conrse (3) GED courmse (4) Professional
Meeting -- Ex. The local Association for the Education of Young
Children (5) In -~ sexvice Warkshop Session. )
Specify: (Ex. - Conference - PACCA, Course - Intro. to Barly Childhood"
: Bducation, Kutztown University) !

i

<1y
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’ T

9. Did you attend the Red Balloon Barly Childhood Conference at Kutstown
State College last year? (1) Yes (2) No. -
N
10.. Bave you ever attended the Red Balloon Early Childhood Conference at
: Kutztown State College? (1) O times (2) 1 time (3) 2 - 3 times
/ (4) 4 - 5 times (5) more than S5 times.

11. During the past year have you read any of the following? (1) Jourmal
(2) Educational newletters (3) "Idea”™ books (4) Educational theory
or textbooks (5) Magazine or newspaper articles related to your work.

Examples:

] 12, How often <o you read any of the above materials? (1) Never (2) Once
. .- . a day (3) Once a weck (4) EBvery few weeks (5) Monthly. -

" 13. Do ycu feel that you'arb up-to~date concerning early childh and
other educational information? (1) Yes (2) No.

14. Wwoulé you be interested in receiving free in-aorvice education? .
138 Yes (2) ¥o.

[ 4
15. Which t’omt(l) would you prefer (or your in-service sessions?

(1) Confereee (2) workshop (3) Videotapes, films.(4) Lecture
(5) uewslotterl.

16. Which consultant(s) would you like to have offer the in-service
sessions? (1) Early Childhocd University professor (2) Administrator
- {3) Teacher from your program (4) Teacher from outside your ;.roqram
(S) Specialist in the area (Ex. Family therapist).

!

Microfilmed From
) Bast,AyaNable Copy

Q r . f
ERIC <l >
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I3

IN-SERVICE WORKSHOP PLANNING FORM

Return by October 1)

Center:

-~

Directions: Please check the sessiorfithat you are interested in attending’
by the workshor number listed in the cover letter.

Cia s
2 ' \__16

. 13 9 )
S s L o8

Please suggest ideas, information, techniques and Qate_rials that you would
like to have the consultant(s) for each workshop share:

workshop # | -

Ideas and materials you will share:

Workshop #{ |

. :.
”\l

Ideas ané materials you will share:

wWorkshop # ]:]

Ideas and materials you will share: ’

*Use the rest of this sheet if you will be attending additicnal wcrkshops.
. _

4

. Microfilmed From
- Best Avallable Copy
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RED BALLOON VIII1 EARLY CHILDHOOD CONFERENCE
SIGN-IN FORM FOR BCIU CHILD CARE STAFF

NAME CENTER EXHIBIT/WORKSHOP CONSULTANT

— —————

— Microfilmed From
— . 363t Available Cony

Q ‘.);)’) .
32 i




Appendix F: Conference Questionnaire 206

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOMN, PA 19530

- October 17, 1983 ~

Deaxr Child Care Provider: =
Thank you so much for your participation in the Red Balloon Conference.

Having personnel who work with youngsters every day be actively involved

with the conference this year added a very positive note to the conference

message, "Reaching Out to Children.” Your assistance was greatly appreciated

by the planning committee, other conferces, and me personally. )

In order to evaluate how helpful this conference was fm) you, would you
take a few minutes to £ill out the enclosed evaluation sheet. Please use
the IBM answer sheet. I will be using this information as well for part of
my graduate project concerning the in-service educational workshops that I
am coordinating for the BCIU Child Care Program during the school year.

A self-addressed, stamped envelope is enclosed for your use. Please
return the evaluation form by O¢tober 31, 1983.

' )
Sincerely,

: T AT\

Susan A. Miller
Conference Coordinator

SAM: gk

Microfilmed From
Best Available Copy
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Red Balloon Conference Evaluation (Staff)

Return by October 31

Name:

Center:

Directions: Please fill in all appropriate items on the attached
IBM score sheet with a No. 2 pencil.

At the following conference sessions/activities I received ideas
from "consultants” (busides the "experts,” pecple like yourself if you
presented an exhibit) that I will utilize in my canter.

Yes No Did Not Attend

1. In-service teacher exhibits (1) (2) 3)
2. Student learning centers . (1) (2) (3)
3. Idea exchange (1) (2) (3)
4. Commercial exhibits (1) . (2) (3)
5. University Curriculum 3 '

Rewlizg Center (library) .(1‘)— ‘2). (3
b. Works #1 .

Title N (1) (2) : (3)
7. Workshop #2

ritle (1) Q) (3)
8. Keyncte speaker /( (2 (3)
9. Luncheon speaker Q1) (2) (3)

p18Be 1ist some of the ideas fou received:

I “netwcrked” (made contact with and/cr shared information, tech-
niques, and/cr materials) with cther education personnel at the conference
during the following sesszons/actxv:xties.

Yes - No Did Nut Attend
10. In-service teacher exhibits (1) (2) (3)
11. Student learning centers - (1) (2) : (3)
12. Idea exchange (1) (2) (3)
- 13. Commercial exhibits (1) (2) (3)
14, University Curriculum
Resource Center (library) (1) (2) (3)
15. workshop #1 (1) (2) (3)
16. Workshop $2 , (1) (2) (1)
17. Keynote speaker (1) (2) (3)
. 18. Lunchecn speaker (1) (2) (3)
19. At registraticn ~r¢
/ during refreshments , (1 (2) (3
20. During the Luncheon (1) (2) (3)

Aicrofilmed From
Best Avallable Copy
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How did you netwsork? Please give examples.

1

21. Do you feel that parficipating in this conference increased your in-
service ecucation? (1) yes (2) no -

22, Would you participate in the conference ajain next year?
(1) yes (2) no ‘
. - , {

Microfilmed From
’ st Avallable iy
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s . Appendix G: In-service Workshop
Attendance Sign-in Form 209
IN-SERVICE WORKSHOP ATTENDANCE SIGN-IN FORM FOR

BCIU CHILD CARE STAFF

TOPIC:
- CONSULTANT: )
ﬂ DATE: ! )
WORKSHOP# :
TOTAL & OF PARTICIPANTS: Staff: ddministrators:
‘
CENTER: Antietam Day Care
Name Position
—~ |
1. "
N\
2.
3.
cmr@( Berks Heim Multi-Age
Name Position
1.
2. '
k
. o
CENTER: Lois Brace Center .
Name Position ‘ ,
1.
5
2.
3 - _—
|
CENTER: Brandywine Center
Name Position )
f
1.~ -
2- L""‘"“',as;j.:“‘: .;‘. F\*“ ’ ‘.i“.l
PRI PP ‘s, .
3 »

226
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-2-
CENTER: 1st Presbyterian I
Name Position
1. \
1
2.
3. [
CENTER: 1st Presbyterian II
LT‘ Name Position ‘
A . F
1.
2. B
| 3.
IL ' .
CENTER: Glenside Center
Name Position
]
1.
2. —
L J
3.
=
CENTER: Hope Day Care
Naxe Position
1. N +
2.
3. '
CENTER: Pauline Jackson Center 1
Namc Position
1.
2. -
3 -
\
€Yy
/3 l’



CENTER: Pauline Jackson Center I

211

Name Position
1.
2.
3.

;
CENTER: Vo-Tech Day Care

Name Position

1.
( -
2, .
3. , -
' CENTER: St. Joseph Hosp. ECEC .
Name Position
»
1. !
>
/ 20 -~
3.
s
CENTER: St., Luke's Center

Name: Position
1.
2. ~
3. _

Lo =y
4
CENTER: St., Mark's Tnddler

Name Position
1. B
2. o

o 3. .

20y
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..4..

CENTER: St. Stephen's Center

Name rgsition

l.
2. N\
\
3. —
CENTER: Eleanor Springer Dayke\
¢ Nafte : Posieion r | !
1. |
(| 2
3. N
1, -
CENTER: West Reading Center
Name | Pcsition .
1.
2.
3. A
CENTER: Wilson bay Care —
Name . Fcsition
| 'y
2. )
3. o
— D — —
Aémm'\b'\ rn\' ion '
} - J —
4
i s - “”'"“T;"‘




Appendix H: Staff In-service Workshop Evaluation 213

IN-SERVICE WORKSHOP EVALUATION (Staff)

Return after this session.

Directions: Please fill in all apbropriate items on the attached
IDM score sheet with a no. 2 pencil,

1. This is wekshop mumber (1) 1 (2) 2 (3) 3. (4) 4.
b
2. (Continued) This is workshop number 1) 5 (2) 6 (3))7 (4) 8.

3. I have participated in the"ftsﬁowing number of workshogs
(1) 1 (2) 2 (3) 3 (4) 4. -

4. (Continued) I have participated in the following number of workshops
(1) 5 (2) 6 (3) 7 (4) 8. ‘

. 5. I have tauzht for the following numboir of years (1) C -1 (2) 1 -3
(3) 3-5 (4 5-10 (5 1C or more.

6. My level of schooling is (1) Elmntary/aunic:r High (2) High’School
(3) Associates degree of 1-60 credits (4) Bachelor's Degree of more
than 60 credits (5) ter's Degree.

7. The title which best describes my present position is (1) Teacher
(2) Assistant (3) Aide (4) Substitute (5) Administrator

8. Age level(s) I am currently working with (1) Infant (2) Toddler
(3) Pre-school (4) School-age (5) Mul ti-age.

9. This workshop increased my knowledde on this topic? (1) yes (2) no

10." The knowledge/skills I gained from this workshop will be useful in
my work atfﬁy center. (1) yes (2) no ’ ‘

11. The workshop activities/ideas were relevant to my needs at my center?
(1) yes (2) no

12. I discovered different techniques, information and/or materials that
I would like to try out at my center? (1) yes (2) no

13. The objectives/goals of this workshop were clear enough for me to
relate to my center program. (1) yes (2) no

-

Best Avallable Oy

E}
Q
&
@
E
P
S
S

14. This workshop involved me in some way. (1) yes (2) no

15. There was an opportunity for the consultant(s) and the participants to
interact with each other. (1) yes (2) nc _ '

4

16. I shared techniques, information, and/cr materials with the consultant(s)ahé
the other participatds. (1) yes (2) no

17. 1 found the group sharing workable ideas beneficial. (1) yes (2) no

18. I felt a sense Bb "fellowship” with the other staff members and the con-
sultants as information, techniques, and/or materials were'ﬁhared through
networking. (1) yes (2) no /

Coxunents or Swivegti. ns:

2.0
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-

( EARLY LEARNING CENTER
KUTZTOW:N UNIVERSITY
KUTZTOWN, PA 19530

TO: BCIU Child Care Workshop Consul tants

A FROM: Susan A.Miller SAM : R
b In-service Workshop Cogqultaatsr -

SUBJECT: Workshop BEvaluation

DATE: November 1, 1983

First, a veryfpecial*thank you for your profljessional part in presenting
an educational in-service workshop for the BCIU Chfild Care staff mombers. I

know they received and shared many ideas during session. Your involve-
ment was most appreciated by the staff, Education Committee, administration
and me.

.

The staff has an opportunity to evaluate each session. If ycu would
like a tabulated copy of your wcrkshop evaluation, I would be happy to send
it to you. I would welcome any reactions that you might have.

When I act as a consultant, I often wish that I had an opportunity to
evaluate the pre-workshop organization, facilities, participants’ invclvement,
etc. 1In order to make your session and future sessions more relevant, it
would help the planning committee if you would complete the following evalua-
tion form. .

\ In case you do nct wish to complete the evaluaticn imediately"followinq
your sessicn, I have includecd a self-addressed, stamped envelope for your
use. Your candor is appreciated.

. ( R

Microfilmed From
Best Availlable Copy

Q 2:}1
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12.

13,

- 215
IN-SERVICE WORKSHOP EVALUATION (Congultant) .
Directions: Please check the appropriate response for each item. ES
1. Consul tant: '
2. workshop title: N o
3. Dates ~
4. Were you made aware of the objectives of this practicum /
! yes ! {no
5. WMere you pxovided with infomtmn concemmg the participants'
needs/interests? _
] yes T inc ‘
6. Were 2ll necessary a[ rangements made for ycu by the in-service educational
ptoject coordinatér? _
1 yes [ lno . .
7. Were the facilities satisfactory? )
. l . yes | "~ /no .
8. Was the egquipment you requested provided?
[ .yes | jmo
9., Were the mpterials you requested duplicated?
[ jyes L, { no ]
10.

Was the staff receptive to your ideas, informati techniques and/or
materials? _
R T o

Did the participants ask relevant questions relating ycur presentation
to their needs anc programs?

[ /yes [ Inc
Did the staff share ideas and/ur resources with each other and with you?
r‘_ jyes T_::"no

Comments or suggestions:

Aicrafilmod Fropn

Y
£y

ont A
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Appendix J: Staff Post-evaluation Questionnaire 216

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY

KUTZJOWN, PA 19530
May 8, 1984

-

. Dear Child Care Prtvider,

It has been a very rewarding experience fcr me to work with you as an
individual and as a grdup of educatcrs. I hadyan opportunity this past
year to renew old acquaintances and meet many early childhood specialists,
You received ideas and you shared ideas. Observing gnd listening to you
it was cbvious that you were a.special group of people who believed in young
children and your work with them. - >

In order to determine the effectiveness of the total in-service educational
sessions I will need to gather information from you. If - ideds were helpful
for you, please let me know. If something was not worthwhile® please tel) me
that, too. The consultants were impressec with your program and your ideas,
If you feel these in-service workshops and the Red Balloon Conference were
an important part 'of your education and "networking”™ then your evaluation
responses will assist me, your Elucaticn Ccomittee and administrators in
planning for more offerings next year, ’ .

The form should take less than 10 minutes to complete. I have included
a self-addressed, stamped envelope for your response which should be returned
no later than May 22. To conclude this project with networking, I-will send
you a booklet developed by all of the BCIU child care staff who ticipated
in my April workshop on "Games-YES! Equipment-NO!" as soon as I receive your
completed evaluation form. The game ideas are superior (but then that is to
be expected from such a “"superior" staffl).

It's truly been a pleasure bbing associated with you. If I can ever be -
of assistance to you in any way with early childhood information, please feel
free to contact me. .

Sincerely,

/&c«tdﬁ/d Al

Susan A. Miller
Assaciato Prof, of Elem., Ed.

SAM: gk
Enclusures .

Microfiimert Frm
Best Avfiﬂable Copy

« 233,



217
EVALUATION OF THE IN-SERVICE EDUCATIONAL NETWORK (Staff)
{ Return by May 27
Nanme:
‘ ‘ Center:

Directions: Please check the aprropriate resp.nsc(s) on the enclosed . .
IBM gcore sheet with a No. 2 pencil. (

. 1. Which of the following have you attended this pakt year?
(1) Conference (2) College Course (3) GED Course (4) Professional
Meeting (Ex. the local Association for the Education of Young Children)
4 (5) In-service workshop session. ’ v

Please spécify: (Ex. Conferences-PACCA, Red 3alloon)

2. During the past year, have you read any of the following?
(1) Journals (2) Educational newsletters (3) "“ldea" books
(4) Educational theory or textbocks (5) Magazine or newspaper
articles related tc your work.

kd

Give Examples: ' -

3. Did you participate in the Red Dallocn Conference? (1) yes (2) no

4. How mapy in-service workshops did you attend? (1) 0 (2) 1 (3) 2
(9) 3 (5 4 b
. 5. (Continued) How may in-service workshops did you attend? (1) 5
(2) 6 (3) 7 (4) 8

6. Compared to last year, do You feel as a result of the ongoing in-
service offerinys (Red Ballonn Conference, Workshops) that you have
increased your in-service aducation? (1) yes (2) no

-,y

7. Other than the Red Balloon Conference lunch, has there been any aust
to the BCIU program for your in-service education? (1) yes ({2) no

Explain, if yes:

é. Did you- actually .use the knowledge and skills that you gainéd from the
conference and/or workshops sessions in your center program?
(1) yes (2) no (3) did not attend.

9. Were the conference and/or wbrkshop activities relevant to your necds,
at your center? (1) yes (2) no

234
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10. Did you utilize the practical ouégestidns, information, and
resources that you obtained during the in-service sessions in
your program? (1) yes (2) no (3) did not attend

11. Di2 you share information, techniqués, anc materials that you
gathered while participating in the conference and/or workshop
sessions with other center staff members? (1) yes (2) no

- (3) did not attend

12. Did other center staff members respond to your in-service infor-.
mation and exchange ideas with you? (1) yes' (2) no

"~ 13. Did the staff members representing your center share information
techniques, and materials when they returned to your center?
(1) yes (2) no . : '

X,

14. Did you and/cr your center staff exchange ideas and materials
related to the in-service tcpics with child care workers in
other centers? (1) yes -({2) no

-~ 15. Did you feel that "networking” was a sinplfﬁ beneficial way to
share and exchange program information and resources?
(1) yes (2) no

Why or why not?

16. Would you like to have these in-service educational sessions
continued next year? (1) yes (2) no Why not? :

Topics for future in-service:

———

What you liked most about this iﬁ-service educational network:
¥ . ) .

What you liked least about this in-service program:

e m—ma . ae e mmma oo PR - _— . - A i o e i mgtma . .

Other comments and suggestions:

f 235
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Appendix K: Administrators' Pogt-evaluation Questionnaire 219

EARLY LEARNING CENTEK
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530

'~ May 8, 1984

. -

Dear -

A very sincere thank you for all your help with this educational
in-service practicum. Your support and suggestions have been most
beneficial.

~

I would appreciate it if you would take a few moments tc complete
this evaluaticn of the total project for me. As an administrator, your
input is most valuable. This infcrmaticn will help me to determine your
_thoughts in the effectiveness of this educational in-service network.

It will also assist in planning for future in-service endeavors.

A ‘self-addressed, stamped envelope is enclosed for your responses
wiiich should be sent to me by May 22, I have greatly enjoyed the .
association again with your staff and program. Please dc not hestitate
to contact me if I can be of further assistanhce to you.

Sincerely,

o Q- Wolle

Susan A. Miller
Asscciate Prcf, of Elem, EC.

SAM: gk
Enclosures

Microfilmed From
Doat Avallable Copy

<16
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5

EVALUATION OF THE IN-SERVICE EDUCATIONAL NETWORK {(Administraticn)

Return by May 22

Name:

Position:

Directions: Please check the appropriate responses.

1.

2.

3.

-

I participated in the Red Balloon Conference.

i__lYes I o ) ,
, I attended the following number of workshops. ?
Lot (T2 Tis g fa s e 719708 7

After observing staff participation and reviewing the conference and
workshop attendance sheets, I believe that 758 of the permanent staff

increased their in-service education.

~ =
l : Yes : 'No

The cost to .the BCIU Child Care program for in-service education was
minim~l, B

——

[ Tives (Mo
In-service estimated costs to the program were as followB:
1. $6.00 xr for Red Balloon Conference lunches
2. Refreshments for workshops
3.
4.
5. ~
6.

BCIU Child Care staff members shared ideas, informaticn, resources
and materials with cther early childiocd pers-nnel by providing ex-
hibits for the Red Ballocn Conference.

{ iYes | 1m0
The staff shared ideas an: materials with each cther and the con-
sultants during the wirkshop sessizns.

{7 )Yes i Nz i __Jpid Mot attena

. The child care providers who attended the in-service sessions relayvi

inf .rmati . n to other center staff upon their return.

t . _WYes ¢ ‘WNo
Center staff exchanjed idecas related tc in-service topics through
networking, el
‘Yes oo e

As a result of ideas received during in-service offerings, the staff
has requested further inf rmation, materials, or resources from the
administration.

} ) iYes {ﬁﬂe

Microfilmed From
Best Avallabie Copy
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11.

221

As an administrator, I wish to encouraye "netwcrking®” as a simple
bepeficial systiwm fcr the program staff to exchanje and share
YesOurces,

}. )Yes (~f]uo

why Cr Why N-t?

I would like to have the in-service education sessions continued
next year for the staff.

_"J:es L"_\No
Why or Why Not?

~ Future tapics:‘ '

Ccmments and Suggestions:

«tiecrofiimed Frém
thest Avaliable Copy

v

£ e
ot .



Appendix L: Red Balloon VII1l 222

Conference Program Information

sy o

()
- G RED BALLOON
' vil

v “ReachinglOut To Children’’

" A Preschool and Elementary Education
Conference at Kutztown University

SATURDAY
OCTOBER 15, 1983

Sponsored by
The Department of Education
and the
Student AE.Y.C.

234
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8:00.9:00 am
/
8:45-9:00 am
9.00-10 00 am

10101+ 10 am -

11:10-12 'O pm -

223

" - RED BALLOON Viii

14

REGISTRATION — Beekey Buiding
Upper Logbby

COMMERCIAL EXHIBITS &

STUDENT INSTRUCTIONAL CENTERS

IN-SERVICE TEACHER EXHIBITS

IDEA EXCHANGE

COFFEE & TEA RECEPTION — Beekey Building
: Upper Lobby

PRE-CONFERENCE MUSIC — Schaeffer Aud;tonum Cf)
Mrs. ina Grapenthin, Assistant Professor of Music
Kutztown University

OPENING SESSION — Schaeffer Auditorium

GREETINGS: DR. LAWRENCE M. STRATTON, President

KEYNOTE SPEAKER: DR. ANTHONY CAMPOLO
National lecturer, author, and
television personality.
Chairperson
Sociology Department
Eastern Coliege

TOPIC: 'DISAPPEARING CHILDHOOD IN

TODAY'S WORLD"

WORKSHOP SESSION #1
{Consuit Program)

EXHIBITS — Beekey Building

Commercial & Instructional Centers
idea Exchange and in-Service
Curriculum Materisls — Myrtie Burris, Supervisor

Microfilmed From
Dost Available Copy

Curriculum Center, Rohrbach Library
{Open from 11 00 am - 5:00 pm}

COFFEE, TEA, AND SNACKS — Beekey Builiding

AUTOGRAPH SESSION — Dr Louise Bates Ames
Ms Elien Booth Church

s i s e £



224

1215 115 WORKSHOP SESSION #2
{Consult Program)

1.15.3.00 - LUNCHEON — South Dining Hall
{Shuttle Bus Available)
SPEAKER: DR. LOUISE BATES AMES
J Author. national lecturer & television ‘guest
' / : Co-dwector
Gesell Child Development Institute
TOPIC: "PREVENTING SCHOOL FAILURE*

WORKSHOP SESSIONS

Attend first and second sessions according to numbers recorded-'on
Your registration tag -

1. ""CALM, COOL, AND CENTERED — COPING FORKIDS" R’etaxa-
tion and centering activities for children and teachers to use at
schoo! and at home
Consultant: Or Mary Elten Sspp, Associate Director, £d.D. Pro-
gramn Early Chitdhood, Nova University, Ft. Lauderdsle, FL.

2. "BRIGHT IDEAS'° An idea exchange focusing on the areas of
learning settings. equipment, and materals.
Consultant: Ms Jerry Marthews, Mental Hsaith Professionasl,
Genesee County Mental Health, Flint, M/,

3. "ACTIVITIES FOR YOUNG GIFTED CHILDREN" Exploration of a
vanety of home and schoo! activities to meet the socia!, educa-
tional and creative needs of gifted young chiidren
Consuitant: Dr /us Lash, Project Director, Vermont Network for
the Gifted. Shelburne, VT. .

4. “EFFECTIVE TIME MANAGEMENT: ACCOMPLISHING PROFES.
SIONAL AND PERSONAL GOALS" Methods to discriminate and
prionitize professional and personal goals, and suggestions for ac-
comphishing them will be considered.

Consultant: D;. Judy M. Burgess. Coordinator, Child
Development 'Child Services Laboratory, The Pennsylvania State
Ursversity, University Park, PA.

¢
5 "HELPING CHILOREN DEVELOP SELF CONTROL® The develop
ment of appropniate rules and effective consequences within an
environment that is structured for children’s success
Consultant. Ms  Mimy Aberg Gsvigan. Co director, Ginsberg
Assocrates, Allentown, PA

Microfilmed From
3,0 Avallable Copy
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“"MATH: AVOIDANCE OR ADVENTURE?"" Exploration of early
math concepts and the role of inexpensive teacher-made
manipulatives and activities in forming these concepts. P
Consultant: Mrs. Jody Kenny. Lecturer. Education Deparrmenr
St. Michael’s College, Winooski, VT.

~OBSERVATIONAL TECHIQUES IN AN INFANT-TODDLER
GROUP’' A Piagetian approach to the individualization of learn-
ing for infants and toddlers in a group setting can be accomplished
through the use of observational techmiques.

Consultant: Mrs. Judith A. Peterson, Coordmnator/Instructor Early
Childhood Program, Reading Area Community College, Reading,
PA.

HOW T.V. IS CHANGING OUR CHILDREN"’ A powerful look in-
to television in the home and in the school. America’s #1 cur-
nculum.

Consultent: Dr. Willlam W. Sharkan, Supefmrendenr Northern
Letigh School District, Slatington, PA.

“*FOUR LEGS. ONE GOAL’’; An overview of the need for humane
education and its specific apphcation for the elementary
classroom.

Consultants: Mrs. Abbey O'Dor. Center Director, South Mountain
Children’s Center,. Allentown, PA. and Ms. Deborah Reinhard-
Mertz, Humane Education Coordinator, Lehigh County Humane
Society, Allentown, PA.

“LEARNING THINGS - OPEN-ENDED TEACHER-MADE
MATERIALS THAT TEACH THINKING SKILLS'® A hands-on
workshop presenting all new ways of looking at teacher-made
games to use with 3 to 6 year olds. (Materials based upon the
consultant’'s book. Learning Things.)

Consultant: Ms. Ellen Booth Church,-Assistant Professor of Early
Childhoad, State University of New- York, Farmingdale, NY.

“"MANAGE. MOTIVATE, AND MOVE™ A presentation of ptac-
tical hands-on strategies to aid the teacher in managing 8
classroom with maximum effectiveness and minimum disciphnary
action to promote a stunulating learning environment where
children are motivated to practice therr skills.

Consultant: Mrs Dons Burkhart, Classroom Teacher, Schuylkill
Valley School District, Leesport, PA.

“PREPARING CHILDREN FOR READING SUCCESS: HOW
TO'' Pracucal strategies and techniques for the classroom
teacher and the parent to foster the reading habit.
Consultant: Or. Anthony D. Fredericks, Reading Speciaiist,
Catasauqua Area School District. Catasauqua, PA

225
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13. “HELPING CHILDREN TO THINK MORE CREATIVELY A
_ . discussion of the divergent thinking processes and ways to pro-
w mote these creative thinking abilities 1n the classroom.
Consultant: Mrs. Nancy M. Rush, Coordinator, Early Childhood
Education, Cabrini Colege, Radnor, PA. _ ,

14. “CLASSROOM APPLICATION OF iHE MICROCOMPUTERS® A
presentation of teaching techniques for computer readiness skills,
computer literacy skills, and the application of microcomputers in
the elementary classroom.

Consultant: Mr. David A. Grim, Elementary Education Teacher
Microcomputer Training Instructor, Parkway Manor School, Allen-
town, PA. -

15 “TELL YOUR STORY! A HOW-TO. HANDS-ON WORKSHOP FOR
TEACHERS® Tips on how to turn 8 good idea into a good article.
and how to se!l that article to a publisher.

Consultant: Ms Nancy-Jo Hereford, Associate Editor INSTRUC-
- TOR magazine. Ney York, NY.

16. “"ARTS AND CRAFTS FOR THE TODDLERS'® Practcal, educa-
tionaily sound craft ideas will be shared. '
Consultant: Ms Dorothy A. Owen, Hesd Teacher, Parent-Child
Development Center. Edinboro Umversity, Edinboro, PA.

17. A LONG TERM LOOK AT THE TRAGEDY OF
OVERPLACEMENT'® A discussion of maturationally sensitive
screening instruments on which to base a decision regarding
kindergarten retention and/or grade placement. A look at the long
term effects of misplacement in the K-1 years. Suggestions for
communicating placement decisions to parenfs in ways that elicit
their support. Consideration of the question of scceleration of
gifted students
Consultant: Mr James Grant, Teaching Principal, Temple Pubhc
School. Temple, NH ‘

W
W

THE IDEA EXCHANGE

On 8 3" x 5 file card, write & description of your favonite program
activity. Include your name, address, and the age leve! the activity s
appropniate for If possible. bring along 3 sample of your :dea for display
at the Red Balloon V1l Conference Leave your card and sample at " The
idea Exchange’’ in the in-service Teacher E xhibit Area it you would hike
a copy of several of the :deas submitted sent to you after the con
ference. please bring a se!f addressed. stamped envelope (business
size. 4 x 9':"") with you .

BEST COPY AVAILABLE
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BEST COPY AVAILABLE

THE ELEMENTARY EDUCATION PROGRAM
AT KUTZTOWN UNIVERSITY

The Elementary Educetion Program at KU prepares students for
teaching in nursery. kindergarten, and grades one to eight in elemen-
tary and middie schools. The Early Childhood Concentration, Reading
Concentration, Special Education Programs, as well as concentrations
in spproximately fifteen other areas of study give our students the op-
portunity to develop two specmhzﬁms. The university prides itse!f in
8 program that produces intelligent, well prepared, humaristic
teachers. The students receive 8 sohd background in the arts’ and
sciences, as well as professional and special studies: They gre expoged
to frequent. in-depth experiences with children, particularly through
the junior professional semester program arfd a8 semester of student
teaching experience. :

The Early Learning Center provides an individualized educational pro-
gram for chiidren at the nursery and kindergarten levels. The Center
functions as a laboratory for students in the elementary education cur-
riculum Mrs Susan Miller and Mrs Sandra Fisher, Early Learning
Center faculty, also provide demonstration and observational ex-
periences for in-service teachers and other personnel involved in the
education of young children. '

CONFERENCE COMMITTEE (

Workshop Fazilitators and Committee Members represent faculty and
students i~ the Departments of Elementary Education. Specia! Educs-
tion. Audio Visual Education. Art Education, Music Education. Library
Science Education., and Physical Education. Special frmpds of the
university have, also. graciously given of theirr time. Thank you for your
assistance in making this conference possible.

Susan A. Miller
RED BALL OON viil
Conference Coordinator

Thank You For Attending RED BALLOON Vil
Be Sure To Return Your Evaluation Sheet ! 1 !

244
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RED BALLOON VIII CONFERENCE
October 15, 1983
Kutztown University

ROOM ASSIGNMENTS

S/

Session # Room Topic

3 209-211 Beekey "Activities for Young Gifted Children™

15 203 Beekey “Tell Your Story!"

SCBEDULE

11:10 AM, - 12:00.Noon , Exhibits
' Coffee, Tea, and Snacks
Autograph Session

12:00 Noon ~ 1:00 P.M. Workshop Session #2

™

1:00 P.M. - 3:00 P.NM. Luncheon )
Speaker: Dr. Louise Bates Ames

Q 245
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KUTZTOWN UNIVERSITY (
KUTZTOWN, PENNSYLVANIA

THE RED BALLOON VII1 CONFERENCE
Saturday, October 15, 1983

'\\Essxon NUHBER AND TOPIC: ROOM:
1. *"CALM, COOL, AND CENTERED - COPING FOR KIDS" 267BB
2. “BRIGHT IDEAS" ' " 269BB
3. “ACTIVITIES FOR YOUNG GIFTED CHILDREN" 20388
4. "EFFECTIVE TIME MANAGEMENT: ACCOMPLISHING PROFESSIONAL

4 , AND PERSONAL GOALS"™ - - 205BB
5. "HELPING CHILDREN DEVELOP SELF CONTROL™ | 261-2638s
6. “MATH: AVOIDANCE OR ADVENTURE?" _101BB
7. "OBSERVATIONAL TECHNIQUES IN AN INFANT-TODDLER GROUP" 113BB
8. “"HOW TV IS CHANGING OUR CHILDREN" 1178B
9. "FOUR LEGS, ONE GOAL" : | "~ 215BB

10. "LEARNING THINGS - OPEN-ENDED TEACHER-MADE MATERIALS
THAT TEACH THINKING SKILLS®

11. “MANAGE, MOTIVATE, AND MOVE" AUDITORIUM
LOWER LEVEL,
ROHR. LIB,
12. “"PREPARING CHILDREN POR READING SUCCESS: HOW TO" . 217BB
13. "“HELPING CHILDREN TO THINK MORE CREATIVELY" 271BB
14. - "CLASSROOM APPLICATION OF | THE MICROCOMPUTERS" ROOM 4
: LOWER LEVEL
_ - : - ROHR. LIB.
15. "TELL YOUR STORY! A HOW-TO, HANDS-ON WORKSHOP FOR
TEACHERS" 209-211BB
16. “ARTS AND CRAFTS FOR THE TODDLERS" 103BD
17. A LONG TERM LOOK AT THE TRAGEDY OF OVERPLACEMENT" 207BB

(over)

Qo . 2‘1."; )
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KUTZTOWN UNIVERSITY -
KUTZTOWN, PENNSYLVAMIA

THE RED BALLOON VIII CONFERENCE
Saturday, October 15, 1983

EXHIBITS: a ' ROOM:

COMMERCIAL EXHICITS (AUTOGRAPH SESSION) 1st Floor
' STUDENT LOUNGE
DEEKEY DUILDING

STUDENT INSTRUCTIONAL CENTERS © 223BD"
IN-SERVICE TEACHER EXHIDITS | 224D
STUDENT SOCIAL STUDIES PROJECTS DISPLAY - 1¥érB

IDEA EXHANGE . | ‘ . 2nd Floor
' g ' REGISTRATION LOEBY
BEEKEY BUILDING

. CURRICULUM MATERIALS CENTER - and Floor
(11:00 AM - 5:00 PM) ROHRBACH LIDBRARY
¢ ']
4
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v ]
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WORKSHOP

1

10

11

12

13

BEST COPY AVAILABLE

FACILITATORS

FIRST SESSION

" Dr. Ann Gunlry

Professcr, Health & Physical Ed.
Kutztown University

Ms. Margaret Waibel
Associate Prof., Art Education
Kutztown University

Mrs. Helen Gingrich, Director

Wenderkqy Learning Center
.Blue Bell, PA

.Mrs. Sally Knappenberger a
Assistant Prof., Elementary Ed.
Kutztown Upiversity

.Hiss Millicent Wansel
Classroom Teacher
Radnor School District

Mrs. Sherry Shoemaker
Special Education Teacher
Berks Co., Intermediate Unit

Miss CamiXle Giordano
Early Childhood Ed. Student
Kutztown University '

Mrs. Doloreg/xirschner
Education Coordinator
Berks Co. I.U. Head Start

Mis. Janc MacDenald
Bgsic Skills Resource Teacher
Toms River Schools, N.J.

Miss Virginia Colella
Early Childhocd Ed. Student
Kutztown University

Miss Corrine Zydel
Early Childh:od E2. Stulent
Kd%ztrwn University R

Dr. Jchn We.od
Professor, Educatinn
Kutzt-wr University

Miss Anna Wood
Early Childh-o? E4. Student
Kutzt-wn University

(Over)

24y
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SECOND SESSION

Dr. Ann Gundry

Ms. Margaret Waibel

.Dr. Elizabeth Liddicoat

Professor, Elementary Ed.
Kutztown University

Mrs. Sally Knappenberger

Dr. Charles Marple

Chairperson, Elementary Ed.

Kutztown University

Dr. Robert Dormish
Professor, Education
Kutztown University

Mrs. Christine Bradley

Teacher, Calvary Christian
Pre-School

Laureldale, PA

Miss Rebecca Smith
Graduate Ass't., Elem., E4.
Kutztown University

Ms. Lori Werley
Family Service Worker
Berks Co. I.U. Head Start

Miss Nerine Middleswarth
Assistant Prof., Elem. Ed.
Kutztown University

Dr. Perle Briere
Prof., Ability Develop. Prog.
Kutztown University

Mrs. Georgia Chomicky
President, Allent wn Brapch
Assoc. of American University
Women

Miss Lori McDaniel
Early Childhncd Ed. Student
Kutztewn University
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WORKSHOP ' FIRST SESSION SECOND. SESSION

14 Dr. Susan M-cn Dr. Susan Muon
Asscciate Professor
Speech/Languave Pathclogy
Kutztown University

15 Mr. Ray Dalfonso Mr. Ray Dalfonso
Assistant Professor

- Speech/Language Pathclogy
Kutztown University

16 Miss Michelle Kantor ' Mr. Eldon Katter
« Red Balloon Conference Aide Chairperson, Art Education
Kutztown University Kutztown University
17 Mrs. Lynn Wetzel Dr. Alma Schlenker
Early Childhood Ed. Student Professor Emeritus
Kutztown University L,\ Kutztown University
~~

Keynote Speaker

Dr. Anthony Campolo =~ pMrs. Connie Fritch L)
Assistant Professor of Education

Kutztown University

Luncheon Speaker

Dr. louise Bates Ames - Mrs. Sandra Fisher
Assistant Prof. of Education
Kutztown University Y

BEST COPY AVAILABLE
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IN-SERVICE TEACHER EXHIBITORS

Marianne Becker, Diarnc L. Fichthorn, Emily M. Seelig & Lori Marks
Wilson Center Daycare
Topic: Dixie Cup Science Projects

Mildred Wert
12th & Marion Elementary Schoonl
Topic: Alphabet Puppets & Alphabet Cards

Kathleen Jacobs & Alice Olexa
Bekshire Heights Elementary Head Start
Topic: Fun Foods

Jacqueline Jones and Detra Wierzbicki
ist Presbyterian Church Day Care
Topic: Mobiles

Vicky Smith
Anitetam Day Care Center
.”\ Topic: Community Helpers

Kathleen Harp
/ Pauline Jackson Center I - Community Child Care
Topic "Learning Games You Can Make"

Ken-Johnson, Tammy Marshall, Kay Murray
Community Child Care Program
Topic: Camping

Helen Krizan
Kutztown Unjversity Early Learning Center
Topic: Arts an2 Crafts

Hilliam Conner, Thomas Abbott
Sheckler Elementary School
Topic: Computers

Brad Cressman and Robert Hassler
Sheckler Elementary Schocl
Topic: Television

Betty Benner € William Nothstein
Sheckler Elementary School
Topic: Art and Music

N Diane D. Long
Annapclis, MD
Topic: Creative Storytelling

Ruth E. Bloom

Toptun Elementary Schax:l District
Tojic: Job Management Chart - "Apple Tree"

&>
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Lynette Smith, Cathy Sweeney
Schnecksville Elementary School
Topic: Learning Center Materials
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Gloria Berger
Andrew Maier Elementary School
Topic: Paper Towel Puppets

Louise Keim

St. Joseph Hospitadl

Early Childhood Education Center

Topic: Multi-Age Day Care -~ A Day Care in Action

Robin Reber ‘
Schuylkill Valley Primary School
Topic: GOOD REWS!
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COMMIRCIAL EXHIBITORS

Goldencraft

Art £ Doris Burrows
$26 School Lane
Swarthmore, PA 19083

Childcraft Education Corp.
Don E. Shawver

682 Red Oak Lane

Kinnelon, NJ 07405

New Directions Press
Dr. Anthony DiNola
R.D. 4, Box 343
Newton, NJ 07860

Educational Performance
c/o R.D. &, Box 3u3
Newton, NJ 07860

Feed £ Read Boikstore
Richard Smith

. 218 W. Main Street
Kutztown, PA 19530

Discovery Toys

Norma Jean Rye

224 Hill Road
Wernersville, PA 1955

Kurtz Bros.

Del Bonawitz

S60 Colonial) Ave.
Souderton, PA 18364

Teacher's Pet
Jessica Johnson

725 N. &th Street
Allentown, PA 18102

Developmental Learning Miterials
Robin Rothe

2183 Last Village Road

Hollend, PA 18966
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CONFERENCE COORT INATOK

Susan Miller

EVALUATIONS AND FINANCE

Faculty/Staff Coordinators

Dorothy C. Moyer
Gladys A. Kline .

STUDENT COWTACT

StafY Coordinator

Mary A. Miller

WORKSHOP LEADERS

Faculty Coordinators

Nerine Middleswarth
SAlly Knappenberger

Student Coordinatdy

lori chaniel

Student Cormittee Mambers

Corrine Zydel
Rebecca Smith

COMMERCIAL EXHIBITS

Faculty Coordinator

Floyd Stauffer

STUDENT COMMITTEE MEMBERS

Anne Haggerty ponna Forti
Josie Busa Joan Campbell

Carcol Ann Kotz

SERENDIPITY AND STUDENT ROSPITALITY

Faculty Coordinator

Diane Brubaker

Student Coordinators

Lisa Golob
[l{llc Connie Buckwalter
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fStudant Committee Meabers

Tracy Millward Doni Kibler

Ann Leininger
Christine Bvangelista

PUBLICITY/PRINTING

Faculty Coordinators

Raymond Dalfonso
Kelley Neyhart

Student Coordinator

Nonique Bosley

Student Cosmittee Members

Rillary Porter

Karen Spruth
Rancie Jane Robinson '

LUNCHEON /REF RESHMENTS

raculq Coordinator

Jane Richa}ds‘

Student Coordinator -

Denise Deriscavage -

Student Committee Members

Nika Tsugawa
Celeste Mills
leslie Kulha
Anne Lukas
Daine Felix
Susan Smcluk
Bolly McGovern
Déborah EBischer
Emily Eberly
Cheryll Deerin
Sharon L. Ricciardi
Joyce Zielinski

BEST copy AVAILABY £
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ROOM ARRANGEMENTS

" Student Committee Members

Paculty/Staff Cocrdinetors

Anne Rich Carél Pfenninger
Susan M-on Ji1l nzimth Lynda Reppert
Judy Pritch ‘

David Peterson IN-SERVICE TEACHERS®' EXHIBITS

Student Coordinator

Faculty Coordinators

Kristin R
Astin Resh a Burket

Student Committee Members Aon Cimino

Diane Rcbatta - In-Sexvice Teacher Coordinator
Jcy Egard

Patricia Gallagher ' Mildred Wexrt

lecta Davies ¢ sinator

REGISTRATION AND MAILING

Lori Moyer
Faculty/staff Coordinators

Student Cormittee Hubc{s
Dorothy C. Moyer

. Jean Foley Lorie Kaufman
glpdys Kline Jill Fetter Gloria Ceer
Susan Glass

Student Coordinators

AUTOGRAPH SESSION

Michelle Rantcr
Bagbara Johnscn | raculty Coordinator
. Camitt?e Menmbers

Dennis Strasser

Faculty - Harry Berring Student Coordinator
Staff - Ann Marie Smith
Students Virginia Colella
Chris Horvath Beth Isley '
udent Coommit Membe
Karen Opdyke Susan Huml st t tee T8
Margie Hughes Martha Richie Libby Fellows Lori Zimmerman
Karen Leyrmeister Chris Lightcap ¢
Lori Stdndhardt IDEA EXCHANGE
STUDENT LEARNING CENTERS Faculty Coordinatorx
Faculty Coordinatcr Joyce Lesherxr
-
Janice Kulp student Coordinatox

, Julie Green
Student Cocrdinatox

Coomittee Members

Loxi Swalley Anne McFadderh
Vivian Bleiler Jolene Degler
Ellen Davies

Shelby Kirmelshug

Q0
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Kutztown, PA 18530

RED BALLOON VI1II -
EVALUATION FORM

PLEASE SUBMIT THIS EVALUATION AT THEL COMPLETION OF THE CONFERENCE.

Use the following rating scale: S5=Outstanding; 4sVery Good; 3sAcceptable;
sLimited Value; lsUnsatisfactory.

! , . , -

I. The Conference 5 4 3 2 : 1 ‘ Comments

A. Keynote Speaker: t :

Dr. Anthony Campolo : :

P —
A ]

e 3

ﬁ».]

B. Luncheon Speaker : - !
Dr. Louise Bates Ames , |

C. Workshops t

g First: #
-
‘ Second: #
: D. " Commercial Exhibits

"~ E. In-Service Teacher

' Exhibits

F. Student Learning Centers
i
o G. Advanced ﬁegiétration ' - L

H. Registretion

I. Luncheon

J. Facilities & Arrangements

SN [YSNIUURURY SN S

K. Scheduling of Activities '
s . i

I1. Comrents and Suggestions for Future Conferences:

A. Future Speakers-

- B. Future Workshop Presenters-

C. Future Crrmercial or In-Service Teacher Exhibits -

~ BEST COPY AVAILABLE
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D. 1d4es Exchange - _
E. Other Comments -
III. General Information: ’
A. My position is: _*_Adminiamtor _____Clam Teacher
_____Specialist _;_Pmnt _____Student ___ Pre-School Ed;aeator
___ Consultant
B. My area of specialization is: ’
C. Years in position:
D. Location of place of employment: County of
' _ State of
E. Education: 7-12 __:__H.S. ____Assoc. ____ Bachelor M.Ed.
E4.D
F. I would attend a conference next year: _  Yes _ _ #o
G. 1 aib interested in presenting a workshop Dext year: Yes No

(1f yes, please give us your name, address, and telepbone number.)

’
H. I am intereste?! in being cn the conference planninr c-omiittee for
next year: Yes No ’
(If yes, please give us your name, address, and telephone number.)

IN CASE YOU FORGOT TO RETURN THIS EVALUATION, OUR MAILING ADDRESS 1S:

RED BALLOON VIII

252 BEEKEY BUILDING
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530

THANKYOUTHANKY OUTHANKYOUTHANKY OUTHAN KY OUTHANXYOUTHANKYOUTHAN KYOUTHANKY OUTHANKY OUTHANK

r
s

BESI GOpPY AVAILABL
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Appendix M: Conference Participation Invitation 240

Imtvlmrn State College

'-."b}‘[i',"‘g'i‘(l

May 2, 1983

Dear Child Care Provider,

This special invitation is extended to you to participate in
the Red Balloon VIIXI Early Childhood and Elementary Education
Conference to be held on October 15, 1983, at the Kutztown University
of Pennsylvania campus. This year's theme, “Reaching Out to Children,"
is something I know your staff makes an effort to do every day. Dr.
Louise Bates Ames of the Gesell Institute, our luncheon speakey, will
address the topic "Preventing School Failure.” ~The keynote speaker,
Dr. Anthony Campolo, will discuss “The Family Today." There will be
fifteen workshaps to chocse from, covering such topics as: “Arts and
Crafts for Toddlers,” "Effective Discipline,” "Developing Creative
Thinking in Children,” “Games That Make Learning Fun,” "How to Write
for Publication,” "Bffective Time Management,” and "Math: Avoidance
or Adventure."

. This October the planning committee would like to have included
in the conference many of the innovative, exciting things that you are
doing in your classrooms and centers with children, parents, and staff.
We would like to have you indivicdually, or as a center staff, set up
a display at the Red Balloon. This exhibit might be children's art
projects, ‘manipulative materials you have created, activities related-
to a special unit you enjoyed with the children (dinosaurs, trié% to the
bakery, etc.), successful fund raising ideas, ways to tell stcries,
etc.

The exhibit sessions will be from 8:00-9:00 and 11:15-12:15. You
would be free to enjoy the speakers and workshop sessions during the
rest of the time.

Ancther way that you cculd assist with the conference would be by
introducing a workshop consultant for one of the speaker's sessions.
All introductnry materials would be gathered and prepared in advance
by the Consultant's Committee. Your responsibility would be to briefly
introduce the consultant to the workshop participants and act as a
host {ess) by meeting the persoun at reqxstratlrn or escorting them to
lunch.
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If you would be willing to assist\in either of these two ways,
I would aprreciate it if you weull please respond on the encloserl
information sheet. I realize that due to funding cutbacks, the
formal educational training sessions for your program has been limited
during the past three years. In return for your help with the
conference, arrangements have been made to waive the registration fee
for you. Karen Rightmire and Dolores Kirschner have agreed that the
Child Care Program will pay the luncheon fee for any staff members
willing to assist with the Red Balloon, In exchange for "your" ideas,
the committee promises you “new" ideas after attending the conference!

If I can answer any questions, please do not hestitate to contact
me at 683-4281, 683-4258, or 683-7459. Karen Rightmire, Lynn Schaeffer,
Ramcona Turpin, Dolores Kirschner, or Joan Houck/will be able to cffer
suggestions to you, as well. Please retqfn the forms to Karen
Rightmire or Dolores Kirschner by Tuesday, May 17, 1983. Thank you
for your cooperation. I'm looking forward to seeing you all at the
Red Balloon! )

Sincerely, 24

JMUAJ a n

Susan A. Miller
" Conference Coordinator

SAM: gk
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RED BALLOCN CONFERENCE
KUTZTOWN UNIVERSSTY OF PENNSYLVANIA
KUTZTOWN, PA 19530
May 2, 1983 -

In-Servize Teacher's Exhibit Information

L -

v

Name: : ) \g
Title: - . _Tx_
\
\

Center Addrirs:

X

Center Telephone Number:

¥

Program: (Head Start, Family Day Care, etc.) =
Home Address: ‘ |

Hore Tclephone Number:

Topic of Exhibit: (Ex.-"Alphabet Puppets") ‘

e

One Sentence Description of Exhibit: (Include age levels if apptopriate)

4
-t Y -~ o i .

Equipment Needed: (Ek.-Table, extension cord, etc.)

Workshop Facilitatcr

b

Yes, I would like to introduee a workshop consultant.

Names o

Title:

Center Address: -

Center feleéhone Numbex: g

Program: (Head Start, Family Day Care, etc.) "

Home Address:

Home Telephone Number:

Topics I am interested in: (Ex.-Art, Music, Discipline, etc.) _

—— s e o o e e av o ——

—_—— e — e e e _— - . © et — St mat e et tem—— = iy = ¢ S .yt m——



Appendix N: Administrators' Planning 243

and Information Letter

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530

September 1, 1983

f

At this time I am sending each BCIU child Care prog:am staff member
a copy of an information form, a workshop selection sheet, and a cover
letter explaining the in-service education practicum and their mole in
it. I am enclosing a copy of these materials for you as well.

\

I wouldiappreciate it if you would also f£ill out an information sheet.
Research studies have shown that in-service education sessions are more
effective if administrators not only take part in the needs assessment, but
become involved in the offerings as well. Your participation in the workshops
lends a credibility to their worth yhileness and importance in staff develop-
ment. Along with the other administrators would you please select several
sessions that you would like to attend and indicate them on the attached
workshop session sign¥up sheet. 1If possible, could you arrange to plaase
have one administrator at each of the eight workshops.

You have offered much assistance.with the planning of these :Ln-sarvice
educational offerings. I do wish to thank you for your help. I am enclosing
a s¢lf-addressed, stamped envelope for your respchse. Please contact me if°
I £an do anything else to make. this practicum mcfessful for you and, your
ntaff

‘ Sincerely,

Susan. A, Miller
‘Assoc. Prcf. of Elem. EQ,

" SAM: gk . ]
Enclosures .

i) ’



- Appendix O: Consultants' Information Letter 244

L EARLY LEARNING CENTEK
’ KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
October 15, 1983

Dear

I have reccived the Berks‘tounty Intermediate Unit child care staff
comments concerning ideas that thcy hope you will share with them abcut
your topic to make your workshop more relevant to their individual and
center needi. I an also enclesing a copy <f the evaluation form for th

%, workshop gession s¢ that you will be able to see some of the gcals that
I have set for the w.rkshops.
L .

Ultimately, it is hcped that the staff members will become involved
in the ccncept of "nctworking™ (sharing and ex ing ideas and resources
while giving mutual support to each other). As ycu well know,; because of
federal &utbacks, these child care workers have nct recgived ongcing in-
service education in over twe years. The days of everyone receiving training
at one time while substitutes man the centers have disappeared. I would

. like for ycu, as a consultant, to enccurage the workshcp participant(s)
P representing their center to interact with the information yocu present and
. share their. ideas and roscurces with the others in attendance.

Later, it will then be up tc these workshcp participants to go back tc
their centers where they will further explore, Share, and utilize your ahd
the other center representatives' ideas with their immediate program staff.
If this gual is realized, it will be a positive, inexpensive way ofy helping
to sulve this program's educational, in-service dilemnal . I will thank you .
in advance f-r your part in this network. #

Each workshop will be of a two hour duration. Please try to leave
suf ficient time at the beginning and enl of your session for interaction,
discussicn and sharing of resources.

If you need directions to the BCIU Administration Building, let me know.
Algg, send me any materials that you wish duplicated at least one minth in
alvance. I will be cuontacting you closer to your presentation dite abrut
other details. Please do not he?titate te call me if I can be of assistance
in Aany way. d

Sincercly,

Susan ;.. Millcr
Ass ciate T'r £, oof Elem, E«i.
Y
SAM: k
Encl suro

<t i *



Appendix P: Workshop Scheduling Information 245

EARLY LEARNING CENTER

. KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
September 1, 1983

-Deay

As the head teachbr for your center, 1 am requesting your help with
the scheduling for the BCIU in-service workshop series for your program
-staff. When they have met toggther and decided who will represent your
Center at sach session, would you please efiter their names and position
on the master center scheduling forms which I have enclosed. Would you
then mail one copy to me in the self-addressed, stamped envelope. Keep
the other copy for your records.-,

According to the ideas submitted for workshops by each center and the
topics selected by the Bducation Committee it looks to be a very interesting
-service series. The consultants are looking forward to sharing ideas with
your fellow staff members. I am also excited about working with the Title
XX program once more. ’

Thank you for your assistance with this scheduling. I am locking
forward to seeing you at the Red Balloon Conference and/or the workshops.

‘ Sincerely, Co

Susan A. Miller )
Associate Prof. of Elem. EQ.

SAM: gk
Enclngurcs

L3

l) .
Q A.{)&j
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lM?N—SERVICE WORKSHOP scd%nuns FOR A_J 246

CENTER :

Hc:d Teacher:

Address:

Phone Number:

All sessions except #6, will be held at the BCIU Administration Building
from 1:30-3:30 p.m. ‘

Workshcp #  Date Topic Staff Attending Position

1 Nov, 7 "Learning 1. ' : 1.
' Styles"” 2. 2.
3. 3-
2* Dec. 5 “pPreventing .. 1. ' 1.
: Problems” - 2. 2.
3. 3.
kL] Jap. 23 "Effective 1. . 1.
Discipline” 2, 2.
3, 3.
4 Feb. 6 "Literature” 1. 1.
2. 2.
k 3.
5. Mar. 5 “"Music® 1. 1.
2. 2.
3. 3.
6. "% Apr. 2 “"Micro— 1. -1,
Computers” 2. A 2.
3 : 3.
7. . Apr. 16 "Ggmes"” . 1,
o ’ -2, ' 2.
3. 3.

L 4
8. May 7 "Arts and 1. - 1.
Crafts” 2. 2.
3 3.

*I1f pssible, please send the same staff mambers tr; bo.th as the sessions
are related, .

**Will be held from 2:00-4:00 P.M. at the Kutzt-wn University Early Learning
Cunter,

PLEASE HETURN THIS SCHEDULE BRY OCTOBER 1, 1983 T0:

Susan A. Miller
Early Learning Center
Kutztcwn University
Kutzt-wn, PA 19530

2.1




Appendix Q: Games Booklet 247
Sent in Response to

Informat {on Quest {onnaire

Games, YES! Equipment, NO!

' Sharing'Session

New EnglaBid Association for the Education of Young Children
Boston, MA
April 23, 1983

Presenter-
Susan A, Miller .
Kutztown University of Pennsylvania
Kutztown, PA. 19530

-,
-
s

¢
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Name: Crafig Wronski
Address: Cranston Hoad Start ’
Cranston, RI

Game: "Shake-up!"

Develops: Listening skills M
Body awzreness'’
Gross ootor skills

Ages: All
Directions:

In a circle or 1line of children:

Sing: "Heri coucs _(nawne) going to town. Here comes (sape name)
fooling around. ‘Now (same pame) Shake-up!, Shake-up! That's
enough!" (sit down)

The child whose name is called waits until s/hc hears “Shake-up", stands
anl dances, jumps, spins, shakes, etc. until s/he hears "that's enough!"
Then s/he sits down. Repeat the game song with the next child.

Name: K. Harris

Address: Cape Elizabeth, ME

Géaes: "Tickle games"

Develnps: Positive feclips 2
B>dy swarcness Mﬂcmmmed Ffom

-

hres: Presch.-1, K, 1 -{:;{gf,g Ava“ab'e Cep‘{
{

Directions: LR

(1) Round and round the garden,
Like a telly bear. '
One step, tw» steps -~ .
Tickle ycu under there'! (tickle wnlder the arm)n

]
(Trace the pattern un the chili's palm)

(2) Can you keep a secret? (Trace 2 circle on the chil!'s
I d&m't believe you can. hand, keep n very straight face,
Y/ u austn't laugh, but direct eye contact.)
Y u mustn’'t smile, Y,
But d» the best yu can! ’ ¢

(G ! fur cheerfop up A glum child!)

o

75
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Game: "Loud Noise/Quiet Noise'
Develops. Auditory discrimination
Imagination

Reproduction of Sound
Ages: All

‘Directions:

. Teacher names loud and quiet noises. EXAMPLES: loud: chain saw, angry
lion, motorcycle. Quict: Baby chicks, gentle breeze

The teacher nemes a8 loud noise. The children make the noise either
individually or as a group.

Then the teacher dces the same with a quiet noisc.
The children may meake Euggescinns.

This 18 a good geme for rainy days. It allows for discharge of energy with a
contrcl machanism (shifting to quiet noise)

_ Variation:

Can also be done with movement (angry walk, happy walk, etc.)

Nawe: Kerry George . ‘
Address: RFD 2, Box 33 ! D
Bow, NH 03301 (603-224-8909)

Game: '"Silent Simon"
Develops: Visual awareness

Body awar¢ness’

Coordination - fine and gross motor skills
Afes: All

Directions:

Children stan! in line or circle. Teacher or child does an action (without
sayinpg a word!l)
Example - shzking hands. Children c~py: Action is silently changel.

Exrmple - iappinq a foort. Children wateh an! copy. A great quiet
transitin activity.

Q 2’:9' .
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Name: Kerry George
Address: RFD 2, Box 33
Bow, NH 0330)

Game: '"lst, 2nd, 3rd (etc.)” -

Develops: Spatial awareness
Ability to follow directions
"Ordinal numbers’

Ages: 1lst grade and older

Directions: \
A .
Any number of children (from 3 ~-10 children) stand in a line. Teacher says
"Will the first child go to the end of the line.” 'Will the third child go
to the head of the line.” "Will the fourth child go to the end of the line.”

Their position is constantly changing 82 they have to be aware of wilwether they are
I1st, 2and, 5th, last, etc. ‘

Name:” Jagn Pounds
~ Address: Hamilton Schonl
470 Danbury Rd.
Wilton, CT

Game: ''Gla! Today" (Song)
~ Develops: Positive feelings
‘' Singing sbility

. Togetherness

Apes: Preschil, K, 1

Directi ns: -~
HBave the children sing: "We're glad today, we're glal tolay for our .
We're gla’ today. Thank you for nur .

The children are asked one at & time what they would like to sing about. The
wvhole group sings each child's choice. (Sntetimes the teacher will penernlizg,
EX: If the child names & friend, we will sing "for our friends').

S—

<

{ P
8?]‘
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Name: Lynne M. LaBianca Name: Debbie Minery
Address: Comounity College of Rhod¢ Island Address: Rainbow Roopers

x 83 Rolling Hill Lane
Southington, CT.
1-203-621-7946

~

Game: "Anim~l Walk"

Develops: OGross motor coordination
Discrimination of how animals move
Reproduction of s>und

" Croative dramatics

Age: Preschool

’ Directions: The teacher

o

The teacher names an animal! and them acts it sut with the children following.
F.r example: an elephant - lean forward with arms togehter. forming a trunk,
“ walking in lumbering manner. Children can take turns being the lealer.

"Variations:

The very young can name an animal, but will need help in how to act it out.
(Teacher can suggest: a frog hips - can you squat and hop like a frog?)

¢

Older children could act cut an animal and have others quess what it is.

Ask the children what sound the animal makes. Have thom move like the animal
and make the suund. "

>
Name: Dawn Hayes
Address: Family Day Carc, Inc.

276 Washineton St.
Br -~kline, MA 02146 (617) 738-0703

Game: '"Three Blue Pige'ms"” (Sonr)

Develops: Lanpungce
Numbers
Foll wing directions

Ages: 2 - 6

-

Dfrections:

Have 3 chillren git in a line. Each one 18 a "blue pipeon.” The rest St

group sings: "3 Llue pired>ns sitting on the wall. 3 blue pigeuons sitting on the
wall.” THEN - "The first flew away, Awww." (1st child "flies away" tn a
1esipnated "nest’). Sins "2 blue pipeons”, etc. Crntinue with "the secHnd,
thir! flew awey, Awww''...

4

T, have pireons come back, sing: "The first flew back, yeah!” "1 blue
pigeon sitting on the wall, etc.” Continue until all pipe-ns have returned.

—4- 3
<y
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Namc: Cindy Opaluch
Address: P. O. Box 339
Kineston, RI 02881

Canc: 'Name Game" *

DevglJps: Reviews nanmcs of chiliren 1n the proup
Rhythmic skills

Ages: All levels
Directions:

While sitting in a circle allow each child in the group in turn to dv some kind
of movemant. The >thers will repeat the movement while saying the name chant:

naDe npame, name nsme name

——

i 4 & o 1

long long short short short

1f the child i{s shy =bout doing a movement, the grouwp can copy the way he is
sitting, his smile, etc.

Variations:

»

For older chiliren, make the rame cummul~tive. Can also be done standing
for larger m-vements. -

/

Name: Bard Conllmmore
AZ’ress: Freeprrt Child Care Services
Fraeport, ME 04032

Game: "Who is it

Develops: Recoeniti n of persous
Self-esteonm
Visu1l and auditory discriminsticn
Ilentit
en y 1y -
Ares: All
Directions:

GHd frr transitional perf.!s. Describe child's clothing, hairatyle,

c lrs, family members, parents' place »f whrk, favorite activity, special
skill/talent, or anything specifically conmected to that child ani his/her
uniqueness as a human being with value.
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Name: Denise George
“  Address: West Haden Head Start
227 Elm St.
Wust Haven, Conn. 06516 (202) 932-5221

Gamo: "What would you do £f....?" (Word game)

Develops: Help children to think about people, places, objects, or evonts
Helps ‘teacher to get information from children omn how they
are thisking and feeling.

Ages: All levels
Directions:

The teccher will ask: What would you do if you were (name) for the d‘ay?
Also, this is good to include parents, friends, grandparents, Santa Claus,
or any person(fiction or nonfiction) that is being talked about in class.

Variations: ‘
: /
What would you do 1f your electricity went ocut? (Use other util:lc:lesl.

—_p—

What would you do if you were a table, chair, trec, flower, rain, snow, etc.

1]

Name: Cynthia Curtis

Aldress; Little Red Schoolhouse
Amherst College
Amherst , MA 01002

Game: "Scund Story"

Develops: Listening skills
Memory
Repriduction of a particular sound
Participation

Ages: Preschsol, but >lder ones enjoy the sillyness of the story and can
maike variatins.

Directions:

1 have particular stories if anyone wants to write to me, but you can make up

your cwn. A g example is bern yar? onimals. Choose children tu be the
1{fferent s amls bef.ore telling the story (several :an be one souni). Practice
the suunils aheal (c ws - muo, ducks - honk, honk, etc.)., Then &8s y u tell the
st-ry, the chil! mekes the sound when you get to the enimal in the story.

"Once wn a time, an old laly left the city t- finl ®e quiet ~f the ¢ mtry.

Bur it was t,> quiet s>, she bought a cw (mr--). It veg such a 1.vely sgound L ."

Variations:

¥ Can vary t.. usc¢ with st.ries to have scary or silly s unls.

b \)‘ ~6— ) "
<l




Name: Fran Putnam

Address: The Evergreen PreSchool
43 New Haven Rd.
Vergennes, Vt. 05491

Gamc: "Touch Blue”

Develops: Listening+skills
Color discrimination
Cooperation

Ages: Any age
Directions:

This 1s a circle ggme. The leader says "Touch Blue" Everyone gets up and touches
something blue. It can be on another child, in the room, etc. Continue with
"touch brown, touch wocd, touch rough, touch hair, etc."” End with "touch

bottoms on the flocr." You can pick a child to be the leader.

'This game is luts of fun and allows childres to move around, gigple, and
feel successful! . >

Name: Denise M. Butler
Address: Children's Village
55 Wheeler St.
Cambfidge. MA 02138 (617) 492-1999

Game: "I Hear"

Develop;: Listening Skills/Auditory Discrimination

Age(s): Presch:»nl and sb-ve

Directions:
Similar cc "I Spy."” I hear with my 1ttle ear, something that...."
Ex.: Starts with the same so>und

Ends with the ssme sound
. Rhymes with the same sound

o
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Name: Raynr Renshaw

Address: Puss'n Bouts Nursery Schocl
178 Sayles Ave.
Pawt., RI 02860

Gamc: "Matching T.ones"

Develops: Auditsry discrimination -
Reproduction of sound patterms
Small motor

Directions:

Teacher sincs animal s-~unds cn different tones such as: hee-hew ~-
cocke1sodle doo. Children f-11ow matching tonezj Repeat for accuracy if
necassary. '

*

Variat ions: - ‘ i . : %

Sing their own names on different tones. Also, clapping different chytims
with nanes. : -

Name: Carol Kelley Costa
Addrcss: 60 Collepe Ave.
Arlingtong HA K

Game: "Tick-Tick~Tick"

Develops: Ayditory discrimination

Ages: All - level can be adjusted ‘ : ’

Dgrectisns:
Choose one child t» sft io the citcle. Choose another child to go anywhere
fn the ro-m an? say in loul vioice “Tick-Tick-Tick". The chill in the circle
with his/her eyes closed must point with a finper where the noise is coming

from. If s/he guesses right s/he czn change places with tha other child
and make the "Tick-Tick-Tick''. :

-

¥ €Y 4=
\> . . ,)"‘ ;

Fowr




. Game: Association Game

256

Gam:: '"Machines™

Develcps: Group cooneration
Individual ideas
Alding suund to movement

Ages: 4 and older

P

"Can be? done in smell groups. Have children act out 2 familiar household
machine. Use body to be moving parts. Add the sound that the machine
maokes. The rest of class puesses what it {is. \

Variations :

Directions:

Let them make up whatever they wish (Ex: candy ball machine).
Make machine child by child: 1st one makeéi motion and adds a sound.
- 2nc- coe hisches on with a different motion
and ‘sound ' ‘ .
3rd one etc. etc. umtil a huge machine develops

-~

Namg: Ellie Matthets .
AdJress: ; Green Meadows ' _ S
: “Hookgett, .N.H. ) ’

Develops: Creative thinking

Ca Visual awarenass , L.

Gross and fine motor skills , AN
¢ ) . 1] ) . _' . y ‘ .l N
A\qes:- 3 = up ,‘ . . n' . ¢
Directions: | ‘ -

. Divide the group.in two. Pick a theme. (Exsmple: Beach). Tell each group
the theme. First Rroup acts out related movgments: throwing frisbees,

B \ collbeting 'shells.'tanning. swimning, building sand castles, etc. A few

or- the whole group acts each mwement put, while the. other group tries to
gueas what they are doinp. ' '

AT

-
- .
3%
4
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Nape: Hilary Snell
' Adiress: Winzham/Willimantic
Chill] Carc Center . -y
Villima'lt.ic. CT. 06226

Game: "Changing M ti .ns"

Develops: Gross mot-r skills
Visual awareness skills »

-

Ages: All
Diracticns: '

The clnass {s in a circle (sictinﬂ or standfng). One child is chosen to

be "{t". "It" leaves the roum. A "lcader" starts a motion which the other
children follow. "It” returns to the circle. The "leader” changes
motions (clappine, snapping, etc.) as often as s/he pleases. "It" has 3
gpucsses to find who 1s the "lealer".

After 3 puesses the "lesder" becomes the new "it”. . This game is'played until
"‘ all have had a chance to be "t" and the "leader". .

JOUE
.

Game: 'One Finger" (somp)

' Develops: Fine and progs mot-r skills
' Sequential memopy
ot Body awareness . *

. .
Ages: All- the level of difficulty can be adjusted with the variations.

Directions: [

* -~

(1) Dn., finger, one thamb keep moving

{2) (Repeat) ' ,
(3) (Repest)
v (4) And we'll all be happy an! gay.
One finger, one thunb. one hand keep moving \
. Repeat
Repeat

anl we'll 211 be happy ani pgay .
-—tw> hands -

----Ine afwm

~~==<tW) ArmS

——--——-—---—gtanl up, eit diwn
(*y.u can tiéfe Uy your wn tune!)

-10-
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Name: Liz Zaleski

Address: Robertson School )
Cross St. ’
Coventry, Ct. 06238 (203) 742-73%1

Game: “A" my name is
Develops: Sequential memory .
Alphabetical order '

Age: Grade 2
Directions:

The teacher begins: A my name is Alice. My husband’'sliname 1s Alsn.
We live in Alb®ny, and we sell Apples. B etc. Go aro d the circle with each
child using the next letter of the alphabet and same fdpmat.

e

»

Variations:

Can be used on the playground with ball bouncing. puttind leg over ball at
the, given word. ’

Clap or snsp fingers for the given 4yord. .\\‘x

- 4 rf")

. L]
»
N >

. : Carmen Angf&ro
. ‘Address: 22 Ayalon Rd,
! : v West Brfd. CT 06119

Game: 'Grssip” ‘ -
t . , 7
Develops: Auditory discriminztion , h
& / Reproduction of sound _ . a
Hetn-_;ry

" Afes: All levels. Difficulty can be adjusied.

~—Directi._ns: F

Fug_ynqu,childtﬁh Make a circle. Pick o leader. The lcader will whisper a

~ wrd to the chil® next to him. This child will whisper what he heard to the
) chil? next t» him. Whisper unly one time. This goes on all around the circle
till i¢ comes back to the lenler. Repeat {t out loud. Allow other childreo to
be le?z;rs.

!

F51low the smme patterm, but instead of a worl make {t

1 Ad?! a w.rl to what y.u heard.

e




Name: Lyone Rowlant

A'lress: Step Ly Step Presch 1
505 W. Hmilton Ave.
Linowood, NJ 08221 &

Game: (singing game) 10 CGreen.Bottles Hanging on the Wall'

- DQV¢1\pS:‘ Numerical order (reversc)
Subtraction skills

Aulitory mempry
Sequencing
{

[ 4

ﬁées: Kindergarten and older

Directions:

10 children ere chosen to stani against a wall. The group sits in front
t> help sing.

1 4 -
Song: 10 green bottles hanging on the wall. o
10 green bhttles hanging on the wall. ~
If 1 green bottle should accidentally fall,
ThShg'd be 9 green bottles hanging on the wall (etc.)

Variations:

The children ho1d up 10 fingers and decrease them along with the "10 bottles”.

\ .
10 fat sausages s{zzlinp in the pan.
10 fat sausages sizzlins in the pan.
and 1f nne went "pop' ani.the other went "SSS",
There'd be 8 fat sausages sizzling in the pan. .
2
Game: "All M~ie »f Hingea”
\
Devel ips:  Lonsuaqe
B)'.y miivenent &
Avea:r ALl
Dire t1 .n«
The childrer f 11w w ' » vemonrs "1 11 mate f hinges frm my hca!
toomy ents.” The Chil'on ten' (ffir.o. bo'y parts., (Example: "fr m my finpers
tomy el ws' . They Iay n the £f1 0.0 an Lent the apecified hady pures.
b
12 f
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Name: Meliss: Kenne'ly Name: RobY Groran
Adlress: Beth Sh:1.m Nursery Sch. 1 Allress: Foxbax ., MA
Famela R al
Fram. Mass. . 01701
o~ L 4

Game: "Wh. Is Missine?"
Develops: Mem.ry ) )
Attention and sequencin: skills (remembering the order of
the children) o
Getting t» know each other

Age: 3 an! uwp
Directions:
The teacher chooses me guesser who goes out of the room for a moment.

An .ther child is chosch to hide out of sight in the room. The original child
1s calle! back in anl 1s asked "Who 1s missing?” If s/he cen't guess, small cluesi_.

can be given Ly the chiliren in the circle. EX. - It's a boy. Ha has brown N
hair, etc.” The child who 1s hiding is the next guesser and a new hider 1s
chosen.

Variations: ] “

/ Have more than cne child hide or uge objects and play what's missing.

Name: Martha Johnstn
Address: 17 Arlingt n St,
‘ Evevett, MAY 02149
Game: "What cen you 3. with-—-2"
Devel.ps: Memory
Ages: All
. Directi .ns:
The teacher asks each ¢hil! what can be done with a particular object.

EX.: What can be d'ne with a newspaper? Child replies - tear {t, cut 1t,
paint {t, r.11 {t, etc.

—

-13-
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Name: Barbara B)b}

Aldress: Trinity Learrning Center
333 Linc1ln Street
Sac ., Moo 24072

<

Game: ‘Here Is a Box" (finrer play)

Devel.ps: Fine mot .r skills
Imaginaticn
aucitury discrimination
Reproduction of sound

Ages: All. levels . .

Directivns:
‘. ? .
Here is a twx. (hold up hand) ‘
Put on the 1i{d. (with other hand) ~

1 w~nder whatover inside i1s hid?
Why 1t's a (neme something that makes a sound)

Without any doubt!
Open the 144 an! let him come out. :
(Chil'ren make the sound of whatever is nameld)

Qpriations:

Let each child name an animal and have the others make the suund.

| I

Name: P2t Mucci
Address: 543 Heminway St.
Marlhori, Mass. 031752

Gam¢: '"'Pass S.dething |
Develops: CreatiQity

Lan~uaac
BEapathy

\}

Agus: Al]

Directing:

Chil'rdn are seate!d in a circle. Tencher pretenls to be holiing g methine

fn her hanls. She peeks In t see what 1t 1s. 1 have a ladytug in oy hant,
tut 1t'é a magric one nnd when I pass it to (child’'s name) it will chanpe int)
what evdr he wants it to be. Then he can pass sooething on to the next child.

Varlati,ns:\

+

Oller ché{{{gﬁ; Use all animnls. Chillren must hold them carefully anl

pr perly.

-14-
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Nat»: Michelle Trulcau . 202
Address: Todller Program

Pine Acres Country Day Schocol

60 Prospect St.

Franklin, Ma

Game: Finger Play: '"Mr. Brown anl Mr. Green"

Deveclops: Sequential mem-ry
Memory, through a variety of wodalities: visual, auditory an't
kinesthetic
Cyriination and control of small hand and finger muscles

A%es: 3 and over *

Directions:

(Hold hanis close, One day Mr. Brown came out of his house.
He went up the mountain ani down the
thunbs tuckel mountain. He knocked on Mr. Green's door.
But no one was home. So he went back up the
insi-le) mountain an’ Jown the other side. He openel

his 4oor, went in and closed his dyor.

~

{(Repeat with Mr. Green)

(Finger movements any The next deay they buoth came out of their
houses went up the mruntain anl met. Thoy...
be improviged (add what you like). Then said, "g e'.
. They went down the mountain, into th
aﬁprnpriatg to story A houses apd went to bed.
actions.)

Name: Robin Walker
Al'ress: Child Care Center Inc.
14 S5, Williams i
Burlineton, VI 05401 - N

Game: "Peanut Butter' (Song) -

Develups: Reproduction of sound patterns
Cr up awareness
w1y awareness
Aulfit .ry dMscriminati n

Ares: Al

Directi .ns:
"Peanut Jutter” (sunc t- "Al uetta")

Peanut’ ‘mtter, we like peanut bSutter. Peanut butter, that's the stuff f.r us;
(Child’s name), 4.,y u like peanut butter on your ___(bly part)? EX.. Peter,
d you ke peanut butter on your knees?) (Child respmis anl t uches hody pourt)

N, I b nt ke peagut butter on my knees!

s )

Q . N £y g,

ERIC R
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Nance. Jean Pntter
Allress: Arlincton Heishts Nursery Schonl N
Arlingt 'n, M1 02174 617-641-5571

Gam.: '"Little White Daisfes"

Devel ps: -Audithrry discrimination
Self awaronoss
Gross mtoy skills

Ages: All -
Directi-ns: Children makc circle on floor and sing:

‘(8211y 1s chssen t sit in midile)

Sally is her first neme, her first name, her first name,

Sally 1s her first neme, among the little white daisies.
(Sally thinks of mement t> d> such as jumping up and down)

This is what she likes\to do, likes to do, likes to do

This {s what she likes”do do, among the little white daisies.

Game: ""The L4 »n Humt"

Develcps: Sequence
Mem. Ty - : /
Listeninp skills
' courdination

Ages: All

Directians: )
"We're geinp omoa 1ion hunt. --pet your boots on.  Get your hat on.  Are you
reaty? let's pol™  (Slap knecs t~ sound of footsteps). Have the chiliren
repeat your wor's ant motions.  "Oh nu! 1 see a river - a wide river can't
> ver it, can't &5 under it, can't go arounl it - 8o we've pot to. ro right
throuph {t.! (swimmin: motion). Phew! we made it!" Walk again (slap knees)
"I see a tall tree” - (climb un), I see a muddy swamp” - (slad hands),

"1 see tall vrass” - (rub hands),"I see a skinny brilge” - (hit chest).

At en! - — "I gees 2 ¢yes, 2 bie scarey cyes —— I think 1t's a 1ion!"”

(run btark thr..ush all of jJungle with appropriate hand motions).

Come t . en'! - "Phew! We made it Oh 1» k, it w2s only A pussy cat. We were
seare ! f nothine!”

t

- 16~




Appendix K: Consultants' Information Form 204

kul"lm;jn smq ( 0&';.:('

barg o,

June 29, 1981

Dear N 9

Thank you for agreeing to present a session to the Berks County Intermediate Unit
Community Child Care program staff in order to increase their in-service educational
training. As you know, due to funding cutbacks, these child care providers have not
received formal in-service training in over two years. Your willingness to provide
a workshop session for these educators is greatly appreciated.

To assist you with your planning, 1 am ‘enclosipg a list of priority in-service
topics suggested by the Berks County Intermediate Unit Community Child Care admin-
istrators and staff.

\ .

It is most convenient for the staff to meet at the Berks County Iptermediate Unit
Center which is housed at 2900 St. Lawrence Ave., Antietam Valley Shopping Center,
Reading, PA on Monday from 1:30-3:30. If it is workable within your schedule, .ould
you be agreeable to presenting your workshop session
"on ? If this arrangement is not possible for you, plqase indicate
this on the information form and a new schedule will' be cooperatively discussed.

~

A maximum number of participants at each session, including 15 Head Start teachers,
will be c¢pproximately 30. These child care providers may work with toddlers, pre-
schoolers, and/or after school-aged (K-3) children. \

I will make the room arrangedbnts for you through the I.U. office. If you need
to have special materials reproduced will &nu allow me one month advance preparation **
time and I will be happy to handle this for you. Please list any additional materials/
equipment on the information form. - !

4 \
I1f I can assist you in any way, pleasf contact me during July and Auqust at:
\ R.*Z, Lake Dunmore
N Brandon, Vermont 05733
: (802-247-6753)
L 4

Huring the schoel year my telephone number is: 683-4281.

The statf and administrators are most éxcited about receiving inh~service training
again after such a long time without 1t. The béqinnan educational training session
for many of the Bprks County Intermediate Unit Community. Child Care staff will take
pluve during the Red Balloon Conference of which you alo have agreed to be an impor-
tant part. *The ultimate gnal of this in-service training program 1s the development
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& e

of an educational network. It will be impossible for each teacher to attend every
workshop session. It i1s therefore expected that the staff, who will rotate their
attendance according to their interests and needs, will return to their centers where
they will share ideas and resources from the sessions. Thank you for your professional
role 1n this project.

Sincerely,

Susan A. Miller
Associate Prof. of Elem. Ed.

SAM: gk
Enclosures e

-
"

e
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>

CONSULTANT'S INFORMATION FORM

*Pleasc use the self addressed stamped envelope tc return this form by
July 10, 1983/

NAME :

TITIE:

BUSINESS ADDRESS:
- *

< TELEPHONE ; ~

HOME ADDRESS:

HOME TELEPHONE: - -

y - A —_
WORKSHOP DATE: o Acceptable ' Not Acceptable -/27(

suggestions:  / . ) ‘

¢ WORKSHOP TITLE:

WORKSHOP DESCKIPTION: /A sentence cr two to’ send to workshop participants
* in a publicity flyer.) L

Materials or Equipment Neeﬁﬁgz Mbles, slide pr: jector, ctc.)
) .

mMaterials to be reproduced: Yes No
COMMENTS: e e e e e et e
A
. $
~
- /
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11.
12,
13.
14,

15'..
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10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

20.-

21.
Z2.
23.
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SUGGESTED IN-SERVICE TOPICS (ADMINISTRATION)

] A en
oam Arrangene ts js Related to Center Noise

Learninc Styles

Multiage Levels in the Classroom

Staff Relationships

Staff Supervision

Child Development Levels

Positive Language Development

Creative Discipline

Curriculum Development for Individual Needs
Prerecading Materials

How to Develop 2 Varied Curriculum

"A Bigger Bag of Tricks"™ ~
How to Organize a Curriculum

How to Provide More Gross Mctor Activities in a Small City Space
Noncompetitive Games : . /

SUGGESTED IN-SERVICE TOPICS (STAFF)

Rude Parents

Location Staff Relations

Summer Activities .

Nap Time Difficulties

Community Resources

Ethnic Experiences for the Young Child and Teachers
Pr:-blem Children

Child safety in Center

Parent Expectations /

Feelings 2bout Single Parent Families

Substitutes and Professianal Behavior »

Parent Inv-}vement

Holiday Art wirk

Musical Interest Center .
Physical Educati-n, Gymnastics

Teaching Reading

Activities for Advanced Children

%anmter Activities

LArge Grraup Pro.jects and Activities
Team Commur.icaticons. \\\ )3
Pr-blems - f a Mplti-rge Center

Level ping an Aggxcciatimn or Their Community

W -rksh' ps ‘//ﬁ

~%



" FROM:

Date:

Appendix S: Conference In-service

Teacher Exhibits Memo

Kutziown State College

*ta

Conference In-Service Teacher Exhibits
Karen Rightmire, Lynn Schaeffer, and Ramona Turpin

Susan A. Miller SAM
Red Balloon Conference Coordinator

July 22, 1983

I am enclosing a copy of the letter sent to all BCIU Child Care

Center head teachers.

exhibits,

Pleasc contact me if you need additional informztion at:

I would appreciate it if you would a¥so try to ,
generate some enthusiasm for staff participation in the conference

Please explain to them again that the conference activities
will be the beginning of their in-service education for the year. Thank
you for your assistance. '

-

R. 2, Lake Dunmore
Cottage #41
Brandon, Vr 05733
(802) 247~6753

\ "

L
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Appendix T: Conference Exhibitor or Facilitator Request 269

) Kutztoren State College ~®«

PRI B R

July 25, 1983

Dear

I am sending this publicity flyer for the Red Balloon VIII Early
Childhood Conferencc to be held at {ntztoun University on October 15 for

you to share with your center staff. I am also enclosing some in-service
teacher exhibit forms for you to use with your center staff if you or your
center should decide (and the conference committee sincerely ﬁopes you willf)
to present a display. Karen Rightmire, Lynn Schaeffer, Ramona Turpin, or
members of your Education Committee should be talking with you about the
possibility of exhibit ideas.

I understand that because of federal cutbacks to your Title XX program,
your staff has not received in-service education in over two years. In _
exchange for presenting a display at the Rec Ballpon Conference I would like
to offer you a $14.00 free registration so that ycu may come and enjoy the
speakers, workshops and other exhibits in order to gain new ideas for your
program. The BCIU has agrced T pay the $6.00 luncheon fee for you if you
participate in the in-service teacher exhibit at the conference.

Please dc consider attending the conference--it will be fun, ycu will
meet many early childhood educators just like yourself, and you will gain
and share lcts of information and rescurces related to your.work. Send
the exhibit: furms to me in the enclosed self-addressed, stamped envelope.

If you have questions, contact the Red Balloon Conference secretary, Mrs.
Gladys Kline, at 683-4258. She will be glad to help you.

Sincerely,

Susan A. Millerx
Conference Cooxrdinator

SAM: -k

f{ .,
fj‘)h
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; T .’ RED BALLOON CONFERENCE. .|
KUTZTOWN UNIVERISTY OF PMSYL\{ANIA
- ® ~ KUTZTOWN, PA 19530 '
: £ May 2, 1983
'] i \ _ - [}
l_I_r_x:Serv;ce' Teacher's Exhibit Information '
I
Name: . - . ' . -
Title:
Center Addresss. . o
Centcr Telephone “Number:
Program: (Head Start, Family Day Care, etc.)
Home Address:
Hore Telephone Number:
Topic of Exhibit: (Ex.-"Alphabet Puppets”) | .
i

A

One Sentence Deséripti% of Exhibit: (Include age levels if appropriate)

Equipment Necded: (Ex.-Table, extension cord, etc.)

Workshop Facilitatcr

e s e - e e e -

_______Yes, I would li;:e to introduce a workshop consultant.’

Nwe: - | _

'I’it?g : . L _ I
Center Address: o \\ _

Center Telephone Number: \ - B o

Prograr: {Head Starf, Family Day Ca)e, etec) o
"Home Address: e e o
H me Telephone Number: L ‘ e

Topics I 1 interested in: (Ex.-Art, Music, Discipline, etc.)

———— s g e — e ——

,
[ ) ~
‘}\ .
L’ S,’ .J
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— Reaching Out to Children —

D
Workshop Topics:
*‘ “Tell Your Story! HOw to Writd\for Publico'tion”
* “Arts and Crafts{for Todd!ers”
* “Learning Things) --Gomés that Mpke Leorniné Fun" / |

. S \/ y
* "A Long Term L&Ok at"OVEr Placemsent

* "Manage-Motivatg

* "How to l3gisg omive Child”

- . - - o e e e e o im e e tn e fl e e a e . a e EIE RN A it I B

Sessnons ON ' ers — Gifted —
Ass

* |dea Exchange ‘

Q

~* Author Autograph Sessions S

* Learning Centers



. ' . X X
- Main Speakers - | ,, & f;
‘ 3 :;'“!\)

Keynote s X
Dr. Anthony Compolo L °
,Chosr'on Sociology 5
Depart™ent- Eostern O
College‘ : . -

Topic: Dlsoppeonng |

Childhood In C
Today's World” ' The -
. . R&D‘Bolloon
. ‘ Vil
! : - ‘

Luncheon” ’ . | - )
Ar. Louise Bates Ames | O | | |
Co-Director Gesell Child | v - ApCog\:ﬁrer;ce for

' Development Institute SR * " Pre-School and

Elementary Education
: at
Topic: Preventing Kutztown University -
School Failure”
Saturday
October 4 Sth, 1083N
Watch for Registration / - Y :
Information in September " Sponsomed by
BEST COPY AVA"—'ABLE e The 'Depo‘rtmpnt of Education
Iy . ‘ Y | and the

oo [ , Student ALY C 241



. ' - Appendix U: Conference Pargicipants'
. ' ' ‘ N Lettef; of Iastruction
‘ - Kutztowen State College
i R R L " ' '

v

: SUBJECT: 'Red Balloon Exhibits "

. TO: In-Service *a,eher Exhibitors : . .
' L. ".- -
FROM: Ann Mary Cimino and Clinton Burket !

Thank you ever so much for agreeing to share your exhibit at
. the conference./ . :

. 1 4
' Set up time for your exhibit will be between 7:00 and 8:00 A.M.
at Beekey Building 223-224 oh October 15, 1983. The Exhibit Area
will be open' to the conferees to browse at 8:00 A.M. » /

We hope you will attend the conference sessions. The fee of $14.00
is waived as our way of saying thank you. The luncheon fee will
be $6.00. If you have not done so, please return your registration .

@ and a check far $6.00 if you plan to have lunch with us.
', - .

" Thank you, again. We look forward to seeing you on October 15.

-

September 15, 1983 !
AMCY gk, . )

291

L3




C S §

Kutztowen State College

SUBJECT: Conference Fees

™: Berks County I.U. agd Head Start Staff Exhibitors )
‘ for the Red Balloon Conference

FROM: ‘Susan A. Miller Sam
‘ Coordinator

DATE: September 16, 1983 . )

.

Thank you again for volunteering to share your materials at the
conferencel Please write on your registration form -~ EXHIBITOR.
Note that your $6.00 luncheon fee will be paid by thc BCIU.

. N\
Pick up your registration folder on October 15 at the table for
exhibitors, consultants, etc. "Please sign-in on the special sheet
for BCIU staff members. ’ ~
.
E4
SAM:gk
. .
K
1 ;
-
L4
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RED BALLOON Vit Confersnce Registration - 1983
Name ) A o o
Home Address N

CnylStatu Zip

Home Phone ) . - ]
Pés:tron T e
Address _ , L -

Cy'State Zip . . . . -

Busmess Phone . _ .

Fee - Tota! Conference — $20.00
Amount Enclosed $

Mak e checks payable to Kutztown University-

CHOICE OF WORKSHOPS 275

¢ [

List the wirkshop number given in the program
*Please indicate alternate chowces

Fust  Second Thed Fourt Fdeh Sixth

N

Every attempt will be made f a! all possible. to honor
your choices it received by October 1 Workshop choices
will bevassigned by the date your registration is received.
No confirmgtion of registration

‘Reg:stration deadline — October 7

Red Balloon Vill Conference K
Beekey Building. Room 252 .
Kutztown University

Kutztown, PA 19530

{215) 683 4258

Matl to:

RED BALLOON Vill.  ConferenciRugistration — 1983

Name . o . o - _

Home Address _ _ . _ . _ e

~ City State Zip . .

Home Phone

Position _ . . _ .. _.

¢
Alddress ——

City State Zip R

4

Business Phone _ _

Fee - Total Conterence — $20 00

- Msil to:
. ﬁ

CHOICE OF WORKSHOPS

List the workshop number given in the program.

*Piease indicate alterrate choices.

First "Second Thid Fourth Fifth  Sixth

Every attempt will be made, if at all possibie, to honor
your choices if received by October 1 Workshop choices
will be assigned by the date your registration is receved.
No confirmation of registratian. '

Registration deadline-— October 7.

Red Balloon Vill Conference
Beekey Building, Room 252

Amount Enclosed § _._ . . _____ Kutztown University '.52
e onvaite 1o K Kutztown, PA 18530 s

* 3

] (]

RED BALLOON Vill Conferencs Registration — 1983 CHOICE OF WORKSHOPS ?f-)’
N ' L
ame L e e U, - m

Home Address e =
Crity Stare Zip o . .
Home Phone e

Position . R 4

€ . ‘

Addressy R
City State 2w , . .

'l
Bus ~ess Phone -

Fee - Totai Conference $20 00

»

Amourt Erclused $
)

a .
MC:M cher ks payabie to Kutztown University

IText Provided by ERIC

«L1st the workshop number given in the program.
*Piease indicate alternate choices.

First  Second Thud Fourth Fifth  Sixth

Every attempt will be made. f at all possibie. to honor
vour choices f received by Octuber 1 Workshop choices
will be assigned by the date your reg:stration is receved
No confirmation of registration

Registration desdiine - October 7

Red Balioon Vit Conference
Beekey Building Room 252
Kutztown University

Kutztown. PA 19530

(215) 683-4258 .

Mail to

293



2

i

y Appendix V: Reminder Notices for Information 276

.and Planning Questionnaires

Sentember 77, 1983
To all BCIU Child Care Staffv-

. If you have not already done so - please return your fn-service workshop

quecstionnaires TODAY to - \

Susan Miller

Early Learning Center
Kutztown University ’
Kutztown, PA 19530 )

If you can not find your questionnaire materials, please contact me

at 683-4211 hetween 9 2 nr at 6R2 7459 after 3:00. I'11 be happy to send

you anuther copy.

- ‘7

The Workshops will be -

“Learning Styles” (November 7) \\\\,
. "Preventing Prrblems If Possible® (December *)
) "Effective Discipline” (January 23) /
/S

(

N

“Literature and Children" *(February 6)

"The Sound of Music/Early Years" (March 6)**

"Microcomputars and Young Children” (April 2)

Equipment - ND!™  (April 16)
"Summer Arts and Crafts” (May 7) |

"Games - YES!

** New date - a Tuesday!




' ‘ 277

Drn't forget -

) The Red
",( 1r~:3 !It‘c)rﬁ ) i

7 I Conﬁ;"bﬂte
{ | \Q“*Cbet jon

When you return your questionnaires, I will send you 30 more gare

jdoas like the following for you to usa with your children at }0ur center:

Game: "Silent Simn* | * ~

Develops: Visual awareness
Body awareness
'Coordinatinn - fine and gross mtor skills

Ages: ATl N
Directinns: The children stand in a line or a circle. (This may
also be playad with an individual child). The teacher or the child
who is the "leader” does an action (without saying_ a word:) Examnle -
Shakes both hands. Children copy. Acticn 1§ silently changed to

foot tapping. This is a great quiet transitfon activity..

q

4

Thanks in advance. Hnne tn ses you at the Red Balloon and many of
) /

e

ST Ml

Susan A. Miller

-the in-service workshoos!! -

ERIC | P 295



BEST CORY AVAILABLE

Appendix Ww: thoprliinl}

IN-SERVICE WQQKSHOPJ

Commum&y Chi ldCowe. WorKec‘s

Uate Noyéimbar 7, 1933 . N
Time + 1:30-3:30 pm.
LO atie: BCIU AC}M'NS*(‘G‘LOT\B\A\A.:J
 Tlinerant Rogm
lcpc Leqmmg Styles
Consoliants Dr. Jamc& kulp
Kutztown Umvzrsdy
Cloestions: Conlact Susan Miller )
| 633-4281 o 633- 1459
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CONSULTANT SANDRA FISHER ‘ .
'ASSIST&NT PROFESSOR OF ELEMENTARY EDUCATION

¢ TOPIC 'ngROCOHPUTERS-iNTRODUCTION AND APPLICATION WITH YOUNG CHILDREN"®

DATE APRIL 2,1984 . , ‘
. £ ‘
TIME 2-4 P M . - o .
LOCATION EARLY LEARNING CENTER ‘ S C
. RICKENBACH RESEARCH AND LEARNING CENTER

XKUTZTOWN UNIVERSITY "

ANY QUESTIONS CONTACT SUSAN A MILLER 683-4281 OR 683-7459

-

31)]



Y

-

Kutztown State

\ 0"‘: Mas i~
1 (o.g5a i-vng&me
| I LA
2 4 Lo~ . Leun
LY R, tamovi, 1
¢ fhas in
hd S 2 W g
& (et g rean .
9 Beie. Na [
0 jahmon He't
1 '(\nm'- rrat
12 Sout {hnng Hal :
13 Deate s MNat.
Y4 Becr hall
4 A3 Carage
16 Meating Plane
17 Resier Hats
18 Arsstone Mot
A9 Adeercature Hoadgin,
. 20 Keenp Special £ Sucation Boeding
21 Mamnsengm e Bouguy
22 Grad.ete conte-
24 Cnm Scwenve Buddn,
24  Boehn Scaence B,
b &) S haetter Audt g, ~
2 Shaade Stid
2% Pipagr nt s Regagienc e
28 Spansh hous Y
2 N th Student ( eneer
0 Rotbach Lebrars
3t Ut cand eaco Building
<§b Kebenbech Lrartning ( sete:
3 Qeere foucation Budnng
3o fvtie Haly
»
‘-—-7 “To Bastny
L
&0
<C
—d
§
<
-z
>
(o W
O
L
o E
>’ - e
P oISV - X Y n
A A RS _ L . L
o ‘SEmpws map by et Sowmowski B8 - s ,"’"' ' =
.,

’

. - 3“2 : .- o L E
DR LT GCP. S RN - NN 1 IPNE AT iy e B

- vy

- A . x..,.-}-

-



. @ SE U @,& LD @ a@

N T

PR *"é’ab NEYMIAY @ »\QQQ%R@V\ e

@C\@@J}wwba Sysor, b Miver

/\<cr>cxaxe, !,/.-n(e,sgr L_f Ele rwm‘c\r)
QL fc"\ Yy

" vtz 'tqv A L \;\’ufs {7
c@:@@a,é% " Games - Ye,s Vo iu\rmeﬂt '\;o

LN ;*.‘"-.

@g’éd @o  fAocl b 1a8Y

- - BEST COPY AVAI':"
Qimmes 13- 30 ‘

f e - e - -,____.____\‘-_

D@@@é%@); g T4 me_ro.n’(, 'TéaCher S Roow, A
' b. C U Adwm vns{mthh b.A\ N\S

Am estions comtact Sugan iMiler
’Z@B"—’mﬂ@e 3@‘?

303




CRILD eARE.

P}D "\\ DQ[\ '\ LV
O ‘\ @ o P,
AN RS f,yoxf 25 }O
€
,D |
L @ '\1}‘\\)‘5{ %8 I'l gb\" u"(-;r'n
@ ;0""‘" A o ﬁt"{ “Tea Jna -
[ S E’J Y P,__,tnu\a \_g‘n{.er Faru\*
{‘%@)@‘é@)o Sumrner Acts ognd Crefts” ﬁ
et ~
NI
M@ May 1, 1384
| h | BEST COPY AVAILABLE
~N ‘ B S
- WBER@S 13on3 30
UDCA’LRE)& \__,Q'\\,‘Q‘ I k!i S e A Y ‘T-‘i".;':'f\.:',r';; .E’OC}N\ -
5 I U 'q lr\ ms...«:‘an tzul'!\'ﬂ .'A'
i 'éj é .
|
V|
AV ods SNSRI " “~ P ) A
MW] G Guy o st T2ty /~~."1L§;__') DI

(:\I; T ,V\ ~ /) :\; o T
24 i, 2R S ST UYLy




Appendix X: Consultants' Evaluation Form 287

Kutztown University .

kotztoon: FA N5 4 .

SUBJEDT : Workshop Evaluation

T0: . , Workshop Consultant
FROM: Susan A. Miller, Workshop Coordinappor nyfY\
DhTEE

. 1 am enclosing the evaluations from your workshop session with the BCIU
Title XX Child Tare providers. I am also including a copy of the evaluation

) questions used by the staff to assist you in interpreting their reepénses.
Thank you again {9: your presentationl
. _ Yes 7 NO ~ Total i}
.9 J ‘ |
e ———— e -,‘ - e —— - — - -
10 :
S - —

11 o ' - L
12 - AL

. : ) | S -
13 . -
14" [ L ! ’

b
15 ; ) L
i ]
16 d
. _4_, —
17 ' ) _
18 Al e
Comments:
BEST COPY AVAILABLE
_ Total '# of staff attending session .

Total # of staff respondents . Fi

% of the staff respondents indicatced for at least 3/5 items (#9-13)

——

that they reccived ideas from the consultant that they could utilize in their
centors.,

i % of the staff respbndents indicated for at lcast 3/5 items (#14-18) that
they were involved in networking.

. 315



Appendix_Y:' B.C.1.U. Games Booklet i 288
o BERKS COUNTY INTERMEDIATE UNIT COMMUNITY CHILD CARE PROCRAM

“Canes ~YES! Equipment -RO!"
Sharing Session
April 16, 1984

Susan A. luller'. Presenter
Kutstown Univepsity
Kutgtowm, PA 19530 @

Name: ERileen Teater
Center: Hope‘Center

Came: "Who's under the Elanket?"

The Came Develops: memory
~ observation
auditory discrinination

Age(s): & ahd up.

*  Directions: Que child 1s to go to anotbher part of the room and turn
suay from the group. Teacher selects a child and puts
him in center of circle under s blanket. Then child that
ss it returns to group and asks questioms to find out
identity of child under blanket. :

-

Name: Louise Keinm
Center: St. Joseph's ECEC

Cane: ''Where is (child's nmme)'?-

Develops: 1istening skills '
suditory discrmination
self-concept (avareness of name)

Ages: All- I especially use this with our mfnnti‘es 3 m06. to 1 yr.)

Directions: Teacher sings (to tune of "Thumbkin') '"Where is Andy?
there is Andy? Bere he is. Here he is. (point to child)
"How are you today Andy? Very well I thank you. Have
a good day"i 4

Variations: Can be dope vith a blanket over child's head. Child
removes blanket when he wants tof

Works well when there are 3 childred crying and only 2 staff peoplet!

P '

I 4

| BEST Copy A_"VAN-ABL&

@~ 3 () () .JF”N




Name: Kay Murray : v
Center: Psuline Jackson Toddlcr
289

Gane: Coopcrutive Musical Chairs

Develops: Auditory skills h
Sharing

Directions: Proceed with musical chairs the ;:hal vay. When a

' ch;ld does not find a chair she/he must sit on some-
one's lap. The game continues until all children are
sharing one chair by sitting (or leaning) on each
other's lsp. ~

Name: Frances Carter
Center: Eleanor Springer ’}

Game: GCanme of colors

_ Develops: Color identification
4, Visual awvareness

.  Directions: Cut different colors of paper into smell circles.
Have the children form a circle. Tske a colored
circle and pin it on & child. Turn the child around.
Let another child guess what color is on the child's
back. The child with the circle turns around and
around. /

Nampe: Shirley Guldin
Center: Brandywine

éune: "Y Found a Peanut”

Develops: Visual awareness
Avditory discriminstion

Directions: The leader hides something (a Peanut). The children
1 ghould be instructed to use their eyes only and not

touwch the hidden object. While "it" looks fgr the
hidden object, the leader begins singing ™1 a
peanut.” When "{t" comes near the peanut the group
sings louder. When "it" sees the peanut she/he responds
with the sobg. Let the children take turns putting
things around the room.

BEST Copy, AVAILABLE

307




Name: Charlene Wilcox
Center: Lois Brace 290
Game: Follow the Leader (varistion) |

Develops: visual awareness
motor skills

Directions: Children sit in circle. Teacher makes & motion (make a
) fist or whatever). First child does this and adds another
motion (stamps foot). Second child does first two motions
and adds another. Continue around the circle.

+ -
Name: Kathleen Harp
Center: Jackson Centerl
Game: Can you find it? .

Develops: Visual perception

ages: All
- .
Directions:  Sit children in a circle. Show them a shape-cut from
psper. Explain that this is the shape they will be look-
ing for. Then také one child ewsy from the efrcle. Tape
the. shape to one of the children seated in the circle.
Thed bring the child back to thé circle and see 1§ he can .
find the hidden shape.

Name: Kathleen Jatobs
Center: Wilgon Head Stsrt

Gape: VJnck-in-the-Box" .
" Develop: Listening skills -

rd

Directions: The leader says "Jack in the box." (The chiddren stoop
down). The leader says "Jack out of the box." (The
children stand up). The leader repeats, sometimes say-
ing in or out tvice in a row.

-3 COPY AVAILABLE
305



r

Game: “Loud and Soft"

A

i

291

Develops: Auditory discrimination :

- Directigns:

Avareness of relationships

Children sit in circle. Hide small ftem somewheregy

in the circle(could be placed on one of the children),
One child hides eyes. Class says"ready” vhen item

is hidden. "It" enters circle. Children clap

hands. As "it" comes closer to the hidden item,

claps get louder. As "it” wmoves away from item,

claps become softer. When "it” finds item, ﬁ}nps

stop and someone else takes a turn. .

Name: Sue Guldin
Center: Brandywine Crade 1

/ Came: "Let's Drav"

Directions:

Develops: visual svareness, fine motor skills

On a chalkboard or tablet, allow a child to begin
drawving part of a picture. (Maybe a line or two).
Let the children in the group guess what the drewing
is. Continue to a#dd parts of the drawing while the
group guesses. Keep going until the picture 1s
complete or the group guesses what the picture is.

Name:  Cheryl Columbo
Center: St. Mark's Toddler Center

Game: Identification of objects 1ﬁ the room.

Develops: Listening

Directions:

Identificntion skills *

The teacher asks such questions as:
Where is Laurie's desk?
" Where is the door?
Where are the cots stacked?
Give each child the opportunity to leave his/her
spot in the gircle to point out the object in the
room.

Varistion: Can be used with body parts.

-

BEST COPY AVAILABLE

314
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Name: Ann Smilak ¢
Center: First Prebyterian I Toddler Center

Game: "Going on a Bear Bunt"

Develops: Motor skills
Memory
Visual and Auditory skills -

Directions: The teacher and the childreh should sit in a circle.

The children will join in with the teacher as she
) tells the story (clapping hands and knees, climbing
' a tree, going over the hill, going through the water).
The children use lots of hand motions.

\!

‘ ’ 30




v Appendix Z: Idea Ei(change Book let 293 .

. o
' "Jdea Exchange"

J‘% : Red Balloon VIII Conference
: Kutztown University
Kutztown, PA 19530

- * October 15, 1983

-

1. Grace M. Andre
4% Hearthstoue Drive

. vwReading, FA 19606 ’
preschocl teacher - Wyomissing Institute of Fine Arts
3 yr. olds . .

PGt hegnainted Pook".

1. Cne page for each child in
clacs, -Fill in blanks by
casiting. erildren (done as a
£Lroup, One.page a day)

2. Put book together.

3., Each child has opportunity | FAVORITE COLOR
to take book home, = Then r FAVORITE FOOD
’ ~keep book in room, ~ At end e — —

of the year, each child ]
takes hlq/hgr page home. I AM BAPPY WHEN...

¢ L : IN SCHOOL I LIKE TO..

7. Retsie LasPogki
Verhanicsburg Learvniug Ceuter
Neller & High Sireetrs
liechaniesburg, A 17055

1opic. Fall Colors

hfe: D=year olds .

Materials: corn cobs (drlod), paints, brushkes, corn c~bY
Lold:org

Lyvly differcnt colers of tempora paint to corn cote.

Tiwer Tr0oll thir and paint. Use corn cob holders on the ends
of corn enlsn whick makes it ot so messy.. Happy cor:n ¢k
peinting!t

| BEST COPY AVAILABLE
. .31
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"Lutton on a rumpki Tace"
ar..c 3-%

Cut 4 large pumpkin chape from heavy orange fedt, Gew on

_large buttons whgre the eyes, nose, and mouth sheuld be,

" Cut.eyes, nose, and mouth shapes from black felt and slit
each in the center to form a button hele. Make a variety
of facial features in different shapes. Children button
the shayes onto the pumpkin and create their own jock-co-
Trntern, This activity. is ereative and aJPL'TWT}ﬁ develep
the onildtn hnttaning rkills, .

4. Snandy Seibold
15/ H”'y’.'f}lorn‘:‘ Rdc
Wyo. Eille, PA 19606

Q/ To encourage a positive image and develop self-esteem,
each wcek a child is chosen for "Child of the Week" or
Mrersonaiity of the Week." Classmates ask this child
all sorts of questions - favorite food, toy, sport, likes
and dislikes, 3 wishes, caweer, becst friendh, etec., 1
writc an experience story (to incluge child's responses
and it hangs irn our classroom for the entire week for
classmates to read Child brings a photo and it is
attartsd to the story. .At the end [of thLe week the child
takes the story home to shave with \familyv and friends.

Title: Feely Zox Game
Agcs: preschool
Muterizls: box, bow, pine cone, cotton (other approprizte
¢ matarials
OY jecbive o
T = T eYildren will be bl to use thedlr senge of toash

| LY guras what the oviccts are,
¢ = Treoochildren will learn to follow dircctions and to
talke turnce,

Teovverirtion: Ore side of the box ig open, Another sid~ of
the Toy has a hole esmall enough fo* a hard., Tlace 1ttr
oy orn a chair, DPut the Obu(“tﬁ ir. ths roxg. Tk«
ciil4rern will tourh and look at eack otrjc»'::t.
Teeooerild will git behind the ohair on the ooT
faucine the o301 side of the box. The child belina the

co:tinued

312
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4 Tyrye 4
glrniinu o

"Tec Ty Rowd

utc kis/kor rand in tho box and picks Bp an obicet,
~dr-n o will clzap thodir hands if the child gucsses

ctly, or shzke their heads if the gucsa is incorrect.

. "pFulcser" will continue until s/l deseribes the correct

€. Grace \('Ear-roll " ’ +£Si COPY AVA”.AB{.E e

25 E, Main Strect .
Kutztown, ©4A 19520 .t

Art fLetivity for Thanksgiviﬁg—
children will make a turkey from a potato - e

Materials: potatoes, construction paper shapes for feathcrs, s
construction paper slhapes for turkey heade,
tocthpicks to stick feathers into potato .

Procccdnre; Tane 6 fecathers and thread them through #he
teothpicks., Take the toothpicks and stick
the feuther tnathpick in the potéto.

“ : , :

. Tnlith Arn Pyle .
661 Webster Ave. :
Allentown, PA 18103

"Space Helnmgts™

Agen 2= |

Faterials necded - white paper bags (appx. 6Vx12"),
vellow lightening bolts cut out of conetruction paper,
olarg cut out of white construction paper or silver foil,

Cut approyimately five inchec off botton of bag so tac |
rests on child's shroulders, N

Cut oval or round Lole in front of btag -

* Let children pglus or paote 1iphtening bolts and stars on
tleir Lelmets,

8, ¥ boral burke
1127 Iaberty St.
Allentowr, A
afe levels 4 vr, = kinAd, .
Yix ang model play douph:
¢ prrte flour
1 part salt
i ;—7},31 ’.v.'f.'xt(‘.r \}l'i
foor rolorirs

ERIC . continued
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Ml dirizte - continue d ]

A

Allow clildren to miz dougl with their hande, Add water
cyavinely,  Spread wax paper on the table and let the
childrer 1011 dough to 1/4" thickness. Have cach child
rrece ong hand firmly into dough with fingers closed,

Troce around it with a sharp pencil, Write each child's
rname on the print. Cut out with a knife, Place the

print on a baking sheet. Bakc at 350 four 20 ta. 40 minutes,
Watch so they fdon't get brown., (aol.

Carol Ftert ,

Ntchanicgburg Tearring Center
Feller and High Stroets :
Ferhanicolmrg, PA  17U55

\

How to hang a mobile-

Teke a long picce of yarn., Put straws on the yarn.and
form a trienglc. Hang your mobile off the straws,

P

Jean Gehivke = Little Teople's Nursery School
113 ¥, Wayne St, ’
Robcsonia, PA 19551

Pre<K - 1et grade
"Feely Handellas"

We explored our sense of touch by fingerpainting and
doirng harndprints., We also sent notes home to parents asking
them to help their child™look for objects having various
textures (ex: cotton béigs, sandpaper, velvet material, .
etc,) After enjoying Robtrt Tallon's story Handella,
tlhe children created their owr. Handellars (or in some
care s, Handelmers!) with the "feely items" brought from
Yors, The "feely Handellas" were as unique and special
ar the clilidren in our class due to their creative imag-
irations and the variety of texture objects each had
bronght frrom home,

BEST COPY AVAILABLE
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Moterials: overturned dboat for steps, carpet runner,
4 plastic budbble packing material taped to
floor at end of runner,

Crildren form a line, climb stéps, run along carpet, -

jump on plastic bubbles foz a pop-pop-pop! . )
Julie Konemann )

Kutziowr é’

Kincergarten ’

Title: Shape Santa s Face

hges 5=7 .

Materials: construction paper (red, green, white, blue,
ma%illa), glue, scissors '

Doscriétion of activity: This activity deals with shapes,

The shares included ate the rectangle, square, triangle,
and circle, The child will cut a circle out of manilla
paper 1o use as Santa's face., From the red paper, cut:

& fairly large triangle for. Santa's hat, a small square “ ' *
for the nose, and a rectangle for the mouth From the

. white paper, cut: a fairly large triangle for a beard,

two small rectangles for eyebrows, and a bigger rectangle
for the moaqtach,. From the green paper, cut a circle to
be used as 2 pom-pom for the top of Santa's hat, From the
blu¢ paper, cut two small circles for the eyes.

After everything is cut out, paste the shapes in their
Trvoper penitions Lo nmake Santa's face,

BEST COPY AvaILABL

~ .
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Appendix AA: Workshop Handouts

(Aimi Gavign) e Glnsberg

Fomiy Thercpy e Psyenoiogical Services @ Organizatonal Consultng & Training o inteoersonal Skills Troining

Session #2

' ' PREVENTING PROBLEMS

 J
Of the problem situations that occur in our relations with
children, many are predictable. If a problem is predictable,
yYou can take a positfve,approach and arrange the event or
environment in order to'prevent the problem. Structuring
means plenning so that a person will be more likely. to be
successful. Remember, nothing is as successful as success! |

STRUCTURING 7

1. 1Idgntify situations where problems have occurred.

2. Decide how you want things to work out Iwhat do you
want instead of the problem behavior).

3. Identify ways to avoid or solve the problem !
~ what could go wrong?
-are there built in methods to encourage success?
-do you want to discuss the plan with the child?

L., Iastruct tue child about what he can expect and vhat you
expect. :

5. , Have alternate plant

6. Praise the child when he does what you wants

NOTES
. BEST COPY AVAILABLE
J16
e Grete: et Loyiestown, PA IR 215 348 2424
Qo e Tornmicas, West Suite 20 638 Yardiey-Mewtown Rd Newtown PA 1804() 215 Q68 774¢

ERIC Sute 404 3131 College Heights Bouievard. Allentown. PA 18104 215 435 3111



Beverlyn Brightbill, A.B. 299 )

E Child and Family Management Counselor

RD #7116 Reading, PA 19606 (215) 779-8781 Parent Management Skilis

Family Communicstions

Qession 3 rien Servn

Organizational Trairing
LIMITS

Limits are guidelines which establish -boundaries in which children are
free to make certain choices and decisions. A child is more likely to
control himself and be responsible when you let him know how far "he can
g0 by clearly stating, then enforcing limits. Limits are often necessary
to protect the safety of the child or others and to protect property.

1. Set only those 1limits which are impartant enough to be enforced every
single time they are broken.

2. Repeat the limit over and gver again if necessary.
3. Make sure the child knows exactly what you expect of him.
4. When the child does what you've asked, praise him for doing 50.

CONSEQUENCES

A consequence occurs as a result of.a broken limit. If a limit has been
stated several times and the child has neglected it after several warn-
ings, build in a consequence appropriate to the broken limit.

1. Limits should be stated positively and specifically.
2. Let natural consequences follow a broken limit whenever possible.

3. When natural .consequences don't work or apply, move on to logical
consequences.

4. If logical consequences don't work, move on to an unrelated con-
sequence. However, children learn best to be responsible for their
actions when they experience natural or logical consequences which

* are related to their behavior. '

5. Whether the consequence is natural, logical or unrelated, it.should
be no bigger or more severe than necessary to make the point.

6. Make suyre the children haven't outgrown the need for the limit.

7. The consequence which scares children may appear to be the most
effective, Wut often it will cause resentment, anger, withdrawal
or acting out against you.

NOTES

‘ 317




T em L me - memRr S 4 e v e o e s R L i T e —— s o ———— e e TN - SR S gy —————
. . - - - ) -

mw'\a-‘-!-.‘*m"" - ] e
‘ 1 vonder whet a Cenlily does\thet doesn't resd togothe:?
. It's like mot knowing «ech qther's friends.

' . /. =Aonis Duff 300
<Jt %e ‘haoﬂ.-m for edults to aake litersture & pert of children's lives.

.Book s can olsy 5. sirnificem role in the lives of children, but the extert to
whi:h they do cecenas eotire.y upon edults

.There i s grest storehoude o ut‘orsturo to shere with children, but the weelth
oould go unused if adults dis:egard their responsidilities

+The responsibility liee firet with gurents, Lut ie shared by all whose work
yesches childien.

:Children need to beo exposec @sriy through listening to snd viewing books of
€ livergry quslity.

.Long belcie childsren leura ¢5 resd, they should heve zsny exoeriences with $tories
80¢ pcens yesd o1 told to then by loving snd enthusiestic rdules

-Plsin end sinmple picture troks, books of ot jects to neme, seriss of pictuzes;
. the uncompliceted iokgas of nuresry rhymes ere imdortent. If you sies thie
ith children, scaething (s iost thst cenmot be regeined.

.The very bost situstion $or tercing emloud »nd sherinz s book iz with the young
child on the adult's 'ep with the bogk in front of both. Eventuslly, vhe child
lerves the lsc, but iv wlwsys ciose by the sdull end the book. Then the child
will o>en boocko, look ¢t theu, telk out loud stout them, recite mush of the text
from wesory. HNHe aoy nit yet recognize worde, but he hes learnnd tnst reeche is
fun, enjoywbtls, snd congrehensidble. |

:This lsp tecktuious briegs » spociel releticoulip of close physicel contect, essily
sher ed visusl focus: and sdult epeessh spoien directly iots the child’s eer.
Furtnersore, it stizuistes mesmingful converssticn; snd enlerges unaersterding.
‘But, »oat importeatly, it tailde eelf worth. ‘ ‘

. u.z}.g and zeaiin; books in the lap sre the firet etepe in lesrning to reed. A
child wao hes hsd ths lep technicue st hoze comer to echoal ready to leern to
reez (o1 elre-dy 1eading).

«Coild core centarg ind sirsuly oust provide the Jeernings of tne lap techrioue
for those childien «nd rever had 8 lap fer reading.

,~FQr those childse.s wi.o cono to cantere and echo0l having the la;. technique at home,
the lesrnings of “he lop should coniinus. The curriculun shoulc te tull of resaing
sloud snd lap extenders - using booKs eni poetry es motivetors <or telking, singing,
dencing, Tovin-, drimetizing, drewing, peinting, constructing, creating, snd using
the imsginetion

Fortunvte are thore childrenwttio hsve *A Lap %o 81t Or erd Much Nore !*

Uoris Burkhert, Esrly lLesining/Lenguage Arta Coasultent
Meole Grove fosd

Session ¥ ez ma, £ D 3
Mohnton, PA wo (215) 777..2000
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"Then, I etep vock

I

Fion-e: Pirve, Pomr-,

rrartizetiont To You Fron Mg - Hrs. E.

—— — A a——————

Jesck in the box

5ite so still

on't you coss out?

Yor, I will.

Here's ¢ Lall

And here's ¢ vell §

fnd o grect bip bail I ges
Let'e tount thes
1-2-3. B
Ny hence uoon my head I pleeco,

On ay chouidere, on my foco

At 3y welel pnd by wy slde

/nd now tehini thee | will hige
Then 1 wili redee thenw wey up high
And let ny tivemso tly, fly, fly
Then clog, clry, clsp

and 1 - 2 - 2 .

S8es how aulet they ¢rn cve.

I like to reke the leaves

In s grest big huap

Bend hotl =y knees
And juﬂ?-

e - - e

Here cojet ¢« bunny

hop,hop,hop :

Sec hig& eere po flop, flop, flop.
See hle eyer po Llink, Liing, piink
Bee his nore go twink, twink, twink.

See ay Lip rnd rcrry eyee

look out now

& big turoriee

lml.

GoLile-potlle who is thet?
Turkey pobiler big sna fect
Gobrle -gobule whot doer he soy!?
Don't ect tc Thenksriving Ley.

P . - e

111 point to the light,

And Lben to the right,

1'11 20int to the leoft

And now - I'11 poiot to ayrelf.

301

Point to the right of ae
Point to the leit 0of 2e
Point up ebove me

foint sown celow

Pight_ left, up,

and dovn to slow)

Like o lerf o7 » feather
In the windy winay werther
I will whirl eround

And twirl around

‘And sl fell down togethers

- g ap -

Wey up in on sople trae ‘
‘Two little opples looked et ze

I ehook the tree o# hreid 0 I could.
Dowan foll the apples

A MMthey wore good.

A ar o ab S an

Here's ¢ bunny with esse so funny
Here's his hole in the ground
¥ilh every noise he heore

Up go his eere _
And POP, be jumpe into his ho))o in the ground.

- 3

Hereo cowes e aguirrtl

with » cubhy tail

He's f1iskin: ell cround
v And every doy

He stor ee swry

The nute thet he hst founc

) ——

Five little Thdisene in s teepos
Sleediny euietly se cun oo

-

“Along comer the chiel enc whet ao you think? i /

Up jusoed the Indienc - oulck re ¢t wink.,
The funny clown it eollng to town
He turns s:0und -
And felle right down.
— - =
¥hen you send ¢ velentine

The stecn snovel txists hle long neck sroynd
And bLites off o grert bl plece of (roun:q\
He swinge it ertounc with e bum>ity bump

And spite it cll out with e cuspitly amap.
Here's » hill ¢11 covered with snow
Here's ay sled sna swey I po

1 wlk to the tops 1 sevex sto).
Then "2004" down the bil} 1 go.

o

Thst'e the tise fo1 fun

Push 1t undernecth ths doory

AMpg the Lell enc sun.

(voricnmt: Ney basket-henp it on the door

Y] .mb}‘

7 - ——— - -
L) ‘\
~
o

Microfilmed From
Best Avallable Copy
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A Little Buy,

Pcens To You From Mc - Mrs. B.

Y know a2 Tiitle baby The
His name 18 Tiny Tim The

I put hir {5 the bathtub

To tes.n hi~ how

He drani u, 811 the weter

Be rte t, €11 th:

He tri«u to est the detlivt
But it vouldn‘t go dovm his throat.
(unsi.thored folk verse)

Pussy Willow

Close your eyes
And do not peek

And If11 rub spring

Across your cheek

~hileer. Fisher

to svim The

I11 302
pickety fence
pickety fencs

Give it a 1ick it's

pickety fence

Give it a lick it's

co8; A clickety ferce

Give it ¢ lick it's
& lickety fern:s
Give 1t & 1ick

Give it 8 1lick

Give it a lick

With & rickety etick
Pickety

Pickety

Pickety

Pick

-David McCord

Sérprise
en 1 woke up this morning Spring. (Dancing A Poem)
I saw a big surprise . ' .
So much snow . ' i|: :2:;;;:8 .
I ¢ould hardly believe my eyes. I'm swinging through the trees
~Anonymous « I'm winging sky high
. . § With bhe buszing black bees.
!ﬁf fog comég T em She sun
I'm the moon :
on little éat Leet. I'm the dew on the rose.
~Carl Sandburg I'm & rabdit
Peon] 4 Whose habit
5222,2', Is twitching his nose.
our after hour 7/ I'm lively
In meny places, I'm lovely
People t / I'm kicking my heels

crying "come dance"

To fresh water eels

I'm racing through mded: ws
Without any coat.

Making ces. '

-W.. Smith 1'm
I have a dopg

I have c cat I'm
I've gct & frog I'm
Insids mv hat, . I'm
«lizvid McCord Itm
I'm Glsgo I'm
I'n glad the sky is painted blue. I'm

I'm glad the earth is psinted groen. And
With such & lot of nice fresh air
All ssniwiched in between.

e gemb.ling lamd

a light lesping goca
& bud :
a bl cm

& dove on. the wing
rurning on rooft-ps
welcoming spring!

-Kerla Kuskin

Mix A Pancake

Mix & pancakse

Stir a peancake,

-Unknown on
New Shoes
Y have new sh es in the Fall-time Pop
And new nes in the Spring. Pry

Wheriever 1 wear my new shoes

I elways have to

-

it in the pan;
the pancske, <

Toss the panacake,

sing. Catch it if you can.

Microfilmed From

~ Best Avallable Copy
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Pupils

1.

5.

6.

Tesr'be' Iastro-cicu Broeks
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’ : 303
) Sandra Fisher
Kutztown University

CONPUTPY ROKS Session #6

Freceh, Frencis. Zeney Jacobe, Qillia: Xoulde. lettd Schuzhzen.
Brgiraine Computer Progroawing, BATIC. Ailyn £nd Br-ow, In .,
Bcsten, Mase., 895¢. (Plvs Yercher's Guide).

Ma-rapods, Moryam, Howe:d Buldw, Meriato Cusmiun. Fra:ticing Pro-
- graxgiog on tae TRS~50. Randor Bousc, lnc.. N.Y. 1854. p

MNuss, Lycee., Kfds Working ¥ith Coeputers. !'r!lli:;n Preza, K.Y. 1983,

Rire, Jessu. Ny Mriend-The gq,nter. T.S. Deniem & Co., Inc.,
Hi.n_.ea,nohs, Migm. X%l . N
RN J ) (
Rize, Jmn scd Marien Ba!ty. }w €. 3pu-cr Picture Dic . fo:2ry.
T.5. Denison & Co., Inc., Mnﬂeapolie. Nich. 1981.

' !
VenHopn, Royal. Comporer Propramniez Por Kide and Ot!‘r v EBeg! cers. .
Sterling Swift Pubir. Co.-Avatip, Te-ar. 19.,2.

~

1. Lipecomh, Sussa cnd Msygare. 2uaafch. BASIC FUN: Coxpuizre Gere:,

Puzrles, and Problona Childrer Can Vrite. Avon Beoks, N.Y. 1982.
- ..

2. Rize, Joau. Tes:her's Cuide apd Activities Book to Ascomnauy ¢
NComputers-are Yus". T.5. Denjeon &nd Co., 1m-. Kinnaapnlis, ' .
Mino. 1994. | ;. | !

3. Ri-e, Jeun and Bandy 0'Cuanos ., Compaters are Fun. T.S. Denisor &
Co.. I.xn' mmp. 1“. xm. ﬁal_ .

4. VexHora, Royal. Tesrhiing Covputer Progycamwipy to Kids am‘! 0 :her
Bagfro::s. Bterlicg s\ufs Puil. Co., Avstis, Texcs. {12°-80,
2ople, YRS-80 Colox Computer). » .

Gera2vel Compuier Bcoks

!:n ‘htp David. ih;"':" m'h‘er Gﬁet. Workasn Publ. coo' N.Y. 19750

2. 1, Devid., M.re Basi~ Computer Cemes. Workoan Publ, Co., K.Y, 1979,

3. Mes5%, Robett aond George Setheres. BAS.J: As Intreduction o Cormuter
Progresmirg-2nd ed. Bracks/Cole Pub.. Co., Mouterzy, Caltf. 1982,

. 4. Csvsasugh, Ann.. The C-wpuier Priwei: A Comp'ete Ouide For Gified

Ceginners. Trilliwa Preer, HJ. 19:3.

5; Copurn, Peter, Perer K<lzea, Nsacy Moborta, Thudss Scyder, Demicl

» Watr, Cberyl Veiver. Pra:tirs]l Guicc to Com.uters jo Bducat.on.

Addtecn-Neeley Fubl. Ca., Reading, ¥ars. 1983
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6. Horm, Carin end Jases Poirct. Couwputer Literacy: Probler— Solving
' with Computars. Sterling Swify, Austia, Texas. 198).

7. Byncer; Bevarly. My Students Dse Computers: Leawning Activities
for Computer Literscy. -Reston Publ. Co., luc. Reston, Va. 1983.

8. Lathrop, Ano and Bobby Goodson. Conrscware in the Classroom.
Addisoo~Yezley Publ. Co., Reading, Kaus. 1983.

; ' 9. MNcDermott, Vern and Dicox Fisher. Lesrming BASIC Step by Step.
Coxputer Scicuce Press., Rockville, Md. 1982, - (Plus Teacher's
' ’ ' Guide). R - . )

_10. Miller, Joen. Ruth Kinz Cheys end Debra Santora. BASIC Progremm:
for the Clessroom Yeacher. Teacher'sCollege Press. N.Y. 1982,

t11. Nahigisn, J. Victor and ¥i1l{ew Hodges. Anncuncing: Cosvoter
Games for Busipess, School, end Bome. Winthbrap Publ. Inmc.,
by Canbridge, Mass. 1980, (IRS-80 Level II Basic).
: \

12. Rice, Jean. Teacher's gu_ldc & Activity Book to Accompany "My
Ftiqu the Conpeter.™ T.S. Degison & Co., Inc. Mimneapolis, Mido.
1”’. ' - "
e .
13. Sceimer, Margaret. %-80 Yor the Beginning Begimmer. Enrich/ .
Obsus, San Jose, e } .- :

16. Willde, Jerry and Merl Miller. Computers for Everybody.
Dilithive Press., Beavertom, Qregou. 1981.

‘ 15. Willgs, Jerry and Williss Denley, Jr. Bailing Jelly to & Tres.
\ . Dilithius Press., Beaverton, Qresgou. 1981. :

16. Zabinski, Michael. Introductiom to 80 Levsl 11 Basic and
Computer ngr’:-ing. Prenti ‘ 11, N.J. .

- 4 - f
- : . L : o .
A : :
e \[ . . ‘Y
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Name: Susan A, Miller SGQ&'M #'I
Address: Early Learning; Center
Kutztown University of Pennsylvania
Kutztown, PA 19330 - (215) 683-4281

Gane: ''Pattern Clap”

The Game Develops: Sequential memory
Memory, through a variety of modalities: visual,

: : auditory and kinesthetic
[ Auditory discrimination
Reproduction of ‘sound patterns
Coordination and control of small hand and »
finger muscles
Body awareness

h ' Age(s): All-The level of difficulty can be ldjusted with the
variations. ,

‘Pirectinns: 1f the teacher and ome child are playing, they should
sit opposite each other, If a group is playing,
everyone should sit in a circle,

For the youngest-The teacher should begir very simply'upl\
a8 two pattern clap. Have the child(ren) duplicate
the pattern, Vary it with a pause or soft/loud
, ©lap. Add another clap, Then vary the patterd
- of the three claps. Allow ,the child(ren) an
.opportunity to be the leader.

For vlder children-(1) Have the "leader" continue
until the group's frustration level is reached,
Begin agein with a new pattern. (2) Have each '
person in the circle take a turn repeating the
pattern, adding one more clap and passing the
pattern on to the person on the right. See

Lhow long the pattern can be duplicated. Then

start again!

*

<
Yavintiaes (1) A4’ a finger snap, knee tap, or other body action

to the pattern,
(2) Sing a la-la-1» pattern instead of clapping.

9D’
o " Lan
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A "quvqhBagger" Workshor
by Helen Krizan
Eariy Learning Center
’ Kutztown State College
/ ‘ Kutztown, PA 19530

"Arts and Crafts for Smmger Fun"

Sessron ¥3

Microfilmed From -
Best Avallable Copy

R | (i 24

Aruitoxt provided by Eic:



307

Cra- s
P W —

Mt tings ’

Flace textural ctject under paper and rub with a crayon until
obhlect appeers.

Sandpeper
When drawing is corplete, cover it with sandpaper. Usinc a warm

iron p urtil you see the wax come thru. Lift peper to ‘see
“the print.

~ Craycn Resist ¥

! -~

Make & drewing. Paint over it with watercolor. The vax of the crayon
will resist the peirt. A

Constr.stion Pomer

Quilling

Cut several narrov strips. Fold, and/or roll ome strip at a time.
Dip bottom edge of strir in glue and place on paper. ‘

Origemi Purpet

, 1. Usir: 8 G x 12 sheet fold length wise in thirds. D

2. Fld i fourths with enis meeting in the n.iddle.,;}’.f\‘
I N

-

3.. Fz1d in helf wvith ends on the outside. W?
L. Fcld featuree. To work, place thuxb and fingers through opening.

Keika PBock

Cut 2" sirip. Fold beck and forth. Attach each end to a 23"
cardboerd square. Fiil the bock with words or victures.
; ;

-

Mcscic Rozk Merker

Using a kole punch, cud out several little circles. Cut a small
strip 13" x 7", Wauerever e eircle is to be placed, put e little
12t «f glue on the striy. Cover eech dot of glue with a circle
using an cuern £ofely nin.

Geometric M-oseic

Cut a veriety cof geametric shapes. Glue on paper or arrange shapes *
to frm 8 picture thes glue down.

/ | ~od Eron . Microfilmed From
: Best Avallable Copy -
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; :~irt anl place detween 8 piece of folded paper and
Fwl string wnile holiing on to japer.

E..txcs ,

Tcld perer i balf. Alcns one sile ¢f the crease, srrinkle a few
drips of reint of each c.lcr usel, ¢12 reper in helf again and
rress with ren2. Open ysrer. The blotted ;zint micht resectle
severel things (butterfly, flower). Cut out blottc share and mount
on eniller riece c¢f faper.

Her© Prints

Using puster reint zhet is not tec wet (Just sticky) aesb fingers, Tirst,
<r eilc of -the heunl and iress thexs gertly opto payer. Let dry ani
tren e12 Cleteils t: make ;ictures.

&

Fror the Kitchen Printmeking

Prints can be mrle from several things foung in the kitchen by
€irring b ttox side ir a plate cf pairct and pressing cn a sheet
cf perer seversl tines, y

Prints can be rrle by using:

Crzkie cutters ‘

Vegetabtles (cut in hedf). Pctet: (designs cec be carved)

S;.nrgs (cut in ar irteresting shape) M

Meat greys, (cut irte & stape with scissors cr by rressing a
c::hia,eétter thru)

Pl ber Hewd Typiqoe ///

wrop 8 Tew rutter bands er:und e ypiece of wood. Dip bcttcm side
in a piete ¢ int end press ont- paprer.

Microfilmed From
Best Avallable Copy

Jeb or several littie pocls of paint with a Eruch on paper. Using
= £iraw, bl.w zut the pocls cf paint. (Details can be aile? to
mohke the Liiwn peirt 1otk like flcvers or firew:rks.)

Darc Parer Weterc:-l-r

Scak pajer in weter. (Bl:t up any pouls cf water). FPaint. Add
salt 1 2ifferent areas fur a snpcvy effect.

. 326
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Netury Proi-<in-

Eleech (n+

Tere tisfue jeler ercurl g ilein index cari, Di; 8 Q-ti: int¥\a
ghellow Cisl of ch):zrox Ylesch &.2 £7ly to tiseue yeper. Wherever
the Q=ti; hss tiucke the rerer it will turr white perically. Alsc
vorks with colores eonstructiorn reser.

w1
- % - !
Cllece - .

Meke 8 c2llere by cver lerzing vericus N:CI€S usins a brusk dirred

ia eitker tlue sterch cr wetere: d.wn vhite tlue. Make e callege

Wht
Q\ ~ -
Feler
: ‘ Ferer Piets
' . Cileer ;lestic hottle

Aumire= Foil 5 .

Or utilize cleser --ortect r37¢r using the sticky side insteaz
cf glas cr sterch. Ther Cover the tack with peper or more
contect pa;er. . )

Flowirs ' ' : )
&
¥212 eix eggicre piecer of ticsue peper mcourlian style (a) Fcia
=% ae2f. (:) Enip insiZe corrers and scallcr outside ends., (e)
Jrniild anl tie tize cleener aroun? the middle tight, Meke €lcwer
I¥ faotly sorerating sheets a;art.

Microfiimed From
Best Avallable Copy

Cut seversl 1" sgus
witr Tejer ar-oo: Fenoio,

H

res o7 tiseue pever. Wras arcund en? of e pencil -
23y ¢ ir glue. Press ~ently cor parer

receccing nencil,

"
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\ = - Microfilmed From

My favorite regise is: 2 C. F1 =
’ t & } ¢, sait Best Avallable Copy
c T.E:1ed 041 "
1 é. Weter ’

X _
Mix izfrelients and kneas? intc e nice mediur 2ough. 7 Can adl forld -
c~lcring for c:lzr., For giaze, =ix 1 eg; white en2'l 1. water.
srush cover trzed dsuch ziece. Bake 2t 352° 10-30 min. dejeniing

" “uosgize cf tl.e ztject.
ILings tc make: F

~ -

Well karrings £ insert Lairzin(s) a=d take right in for heangers.
rockets - mekd en ctlooz shspe ard £2013 bottom Lelf up £ r prexet.
Fi:l with aluninum £24i1 for beking end reccve aftervard. Put in
fl-wers. : ) '

Wirdow hensizes.- use cczking cutters. For sheres, a<d crushred
lifesavers tu cut k-les fcr steined gless winicw effect.

Fecds - reake drll fnd stick = pencil thrcugh it for e h-le.

Deccretinr Ti:s ’

In tren? dcu~h art, weter is the same es glue. If ycu adl anything,
. elweye $ut & 3t of weter where you want t- attech the piece. '
Use Qye? yaste, ’ '
Use your Tinger tips for =criers.
Meke different textures Yy using common otjects such
as peyercliye, keys, utersils, etc.
Use y-our imezinatizst .

Perer Flate H-ollers

Cat cre plate In half. Deccrete cne Fiete half an? apcther full plate.
Put the tw: pletes tcrethter 22 fovr pocket. Using & hzle punch male
hiies ar-und tne rounied edces cf toth Ilates. Lace the tw:s plates
together with yarn., A232 8 siring across the dack for hansing.

- Pegtg p

Festa can o be Jyel ty shekin-~ 4t in 42 coler acd rulding elezt-l in s
rlestic beg.

Fesia Idees:
* Mure Jewelry: Necklaces, rincs, etc.
 Use tc deccrete lrea? 2zuch.
Meke cilleres or p&per cr PLiEr rlates.

C-ffee Filters

“

Fold into eiah*_hsv ent i each corner into food color diluted vith @
white vineger. For a sancwvTlake effect cut‘small triangles int- foldeld
Q filter Yefore dylng. 328
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Natu-e Cre?:s A
) )
Stigke, Feexs, g-3 Lecvers

e) Stedow By - Print or line @ shallow box with paper or meteriel.
- Divide box irto seciicnt using cardboard or peper strifi=. Fill
€T seCvion v:th~§n interesting display of 6ticke, sceds and
. lceves. - .
) Ccllece - Arrange eticks, s=cds erd/or leeves to make B picture
or 1.?_;:‘es‘ting deeign on peapcr. Glue down ard let dry.

Pet Focks - Muke imapinetive pets using smocth siodes glued or to s
ierger store bege. Use thin tip felt tip rarkers to edd festures.
Decorete with eequins, dried flowers, etk.

Presced Fiowers - Presc flowirs betweern sbootd cf pewson er weighted
PP €
Cown By hegvy LOLKS for m oweek, chenging rewspuper occecisrnally. Arrange
¢o peper £nd secure with a fev drops of glue. q€ver flowers with cleer
cortact porer. .
ihings o rceze: <
N-te Furer : <_ .
512k Mork Microf"med ro
Creeting Cexd ': m

Perdant | ~ Best Avallable Copy

Tressires oo the Trast

th
(WS
&1

Eer ie Z:x (vith the lesther lock)

N

I

Firs: c.ver L.x with two loyers cf meckirng tape. Add/ayzxf;d iayer but

thie ime In smoll tern pieces. Tor a leestler lock, covkr with shce

polish wiring T the excess. Let Dry. For ¢lossy fipish, coet with
Poiyrer meddiun (gicssy). T
P".tFT;‘;- - ~
\ . -
e; Cio.ege ,
rl ‘“
Cxt =oteriel screps using pinzing sheere. Use blue starch cr
velere - lowr glue tc attach the -mterial scrzvs tc desdirel surfagg
€.¢

A

F. L SI¥, cAn pajer, ete.)
]

Velnf 1ij= cleerere, form foud t- six rvetal locps. Dip thre
bitiiz iZe of each loop in efslate of siue and thern yrlace
£ criel pCrp: 1

o . ikt Dry. Cut <ff excess
meleriel ar-und each 17:p. Tu forn fl-ver twist stems cf four
to iy petels dirte cne ster and shape petals vith y:;r,fﬁngers
.87 desire2. (ptinerle-glue Tom-1om cr tuttcn for flower cezter.

Q-TijE . !
|
L)
Jye czitin ends in Qifferent colers cof Yoci colcring pni vineger.
et Dry. Arrence Q-ti;s in an isteresting desist or ficture ezl |
giuc int:o jlace. .

324 ‘
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Boxes

&) Boux Scul;t.ure

Using an essirted errey € boxes and cther miscellenecus peterials,
let ycur child use his/ker incginaticrn in cirstructiong rodots,
arimels, m:nsters, etc. Use glue or tepe whinever neeldesl.

t) Carabzerd Relief | | 7N
{ \
Cut several srell shajes of thick cariboarl. Arranze shapes into
an irteresting design or picture on e larzer sheet cf caridbears.
Glue en2 let dry. Ccver relief with elucirum fcil anl gently
S rub the relief side until the sheres ersecr. (OrticnAl - cover .
re.lei with bleck peint ani rub eff crly reised surfaces.)

c) Peer Hole Bux

Cut a sy hcle in the ead of the box. Cut a purber of openings
in the 112 fer lizint. Decorste the sides cf the box first with
Faoer, raini, etc. Cree*e s scene insile usiug a veriety of
nateriels.,

Ers Cartoos

2) Cert-n Cresturc

Meke imeginetive creatures using indiviius! or seversl Yegg pockets.™
A223 varicus rclerials such es pipe cleaners, paipt, sequins, etc.

b) BPutlle Pines . (

Insert stravw ir the sice of egr pocket. Fill pccket with aiittle
tit cf water with liquil soap anl tlow budtles. Orticnal -
deccerete pie with sejuirs, etc. :

' B
c¢) Picturs Freoe Lidg C.

Meke & pretty ricture frame by covering the frame with foil.
vecorate with markers cr gule materials on. attach picture 0
ir the miidie. ,

Stores -

v &) Kutztown State Cillere Boosstore (Next to Early lLearcing Center)
Sale in Mey

¥) Tick Blick (East)

Prca? and Tth Sts, ' Mlcmﬂlmed From

Bzmsue, PA
Cetalzg (%€5-6051) Best Avallable CODY
¢) Utrech 130

8rruce e.z:ﬁ%cad
Pr.iladelgrie”Ccllere of Art
Fhiledclphia, PA  (QL6-T795)



