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Abstract

Providing In-service Education at a Minimal Cost for Title XX
Early Childhood Caregivers Through a ConferenceWorkshop
Series, and Networking
Miller, Susan A., 1984: Practicum Report, Nova University,
Ed.D. Early Childhood Education Program
Descriptors: Child Caregivers/Conferences/Continuing Education/
Day Care/Federal Aid/Federal Programs/Information Networks/
Inservice Teacher Education/Linking Agents/Networks/Preschool
Teachers/Teacher Education/Teacher Workshops/Workshops

This practicum addressed che expressed weed and desire of
78 southeastern Pennsylvania Tftle XX early childhood caregivers
in 18 'centers an& their administrators for ongoing in-service
education after a two-year absence of training. In a review of
the literature, this educator found that due to recent funding
cutbacks nationwide, training services for educators had been
seriously curtailed or eliminated throughout the country, as well
as locally.

This educator's goals write: (1) to increase ongoing in-service
education fop the child care providers at a minimal cost to the
program; (2) for the 'gaff members to receive ideas which they '

would utilize in their cemiters; and (3) 'through networking,
according to their individual and program needs, for the day care
workers to share educitional information, techniques, and materials
related to the in- service sessions. In addressing these objectives,
this educator arranged for the voluntary participation'by the
staff members in a large., one-day, regional, university-sPonsored,
early childhood education conference and a monthly series of
eight, two-hour workshops provided free of charge by outside
consultants.

The results of this practicum indicated that the goals vele
attained by achieving and surpassing most of the standards of
performance. It was recommended by 100% of the -child care
respondents and the administrators that this in-service education
program continue.

I
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Chapter 1

Introduction

Educator's' Role, Responsibilities, and Work Setting

Kutztown University, the sixth largest university of fourteen

in the Pennsylvania State System, had "spring 1983 undergraduate

enrollment of

500 students..

approximately 5,000 and a graduate enrollment of almost

Resident studenes-qumbered 2,300. The majority of

the students listed their home residence as Berks, or neighboring
'444.

Lehigh, Schuylkill, and Carbon .counties, while a large number were

from the Philadelphia area. With' 325 faculty members, Kutztown

University offered-degrees in Bachelor of Arts, Bachelor of Science,

and Bachelor of Fine Arts as well as master degrees in eight

subject areas (Erdmann, Note 1).

Kutztown University begen in 1866 as Keystone Normal School,

a teachers' training college. As the result of Act 188 which wa

signed into law during the fall of 1982 by the Governor of Pennsylvania,

the state colleges officially became universities on July 1, 1983.

Prior to this, the university was referred to as Kutztown State College.

Although diversified in its goals today, Kutztown University

nevertheless was maintained as a center for the "preparation of able

1

4.



/".

2

and dedicated teachers" Kutztown, Note 2, p. 10). K tztown, had a

ratheer unique program in the State University System reby the

196 early childhood/elementary educition majors were a forded the

opportunity of dual certification (Fritch, Note 3). o graduate

early childhood courses were offered each year.

The university additionally responded to requests r off-

campus early childhood education undergraduate courses --tle Berks

41,

1

County Intermediate Unit Title XX child care workers and ead Start

staff memberd. One course each semester was taught in Re ding after

the staff members' working hours.

Founded just ever' 100 years ago, the Kutztown University

Laboratory School offered educational experiences on campus for

preschoolers, college students, and educattirk from the surroundings

area. Housed on the second floor at the Research and Learning
AO
Center, the Early Learning Center preschool suite was self-contained.

The fifteen 5-year-olds in kingergart,en attended for a f41-day,

five hour session. The 28, mixed-aged, 3-and-4-year-old nursery

children were pnpsent for a two hour, five-day-a-week morning or

afternoon program.

This educator, a prvious DirCtor of the Berks County Inter-

mediate Unit Title IV A Da4Care Program, as an Associate Professor of

Education at Kutztown University. Prior to designing and implementing'

the nursery program at the laboratory school, she taught the Itinder-

garter level children there for two years. She was ivvolved wtth
%

12
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the Early Learning Center, program for the past 11 years where she

was primarily responsible for the nursery children. Together, she and

Mrs. Sandr, Fisher, kindergarten supervisor, coordinated the open

classroom! in a team approach.
if

Other members of the Early Learning Center staff were two

student teachers each quarter. This educator' directly supervised

one student teacher's classroom experiences:

Five classroomdaidep,vnder the work-study program were hired- for

tan hours a week to assist children with learning experiences,

handle clerical matters, design art projects, etc. Part of this.

educator's job at the Early Learning Center was to plan and coordinate

the aides' duties.

Mk

Both educators cooperatively developed curriculum, budgeted for,

and ordered supplies, directed oriedation programs, coordinated schedules,

evaluated preschool and college students.progress, demonstrated lessona

and techniques, taught &ollege classes related to early childhood

topics, and acted as a resource for preschool parents. A part-time

coordinator, housed in another building, met regularly with the staff

to assist with some of the administrative tasks.

Additional college duties included serving on university-wide

and departmental committees: For the past eight years this educator

had been involved with the department sponsored Red Balloon Early

Childhood Education Conference. Over the years, she chaired most of

the committees for this conference. This year, she was the Coordinator

13
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for the Red Balloon Conference which serviced 658 early childhood

educators and university students in the southeastern Pennsylvania

and bordering states area.
1.

This educator gained experience, directing conferences when she

coordinated the department Bilingual Multicultural Conference for

students enrolled in the professional semester, student teachers, and

local educators. She also was responsible for organizing all -day

orientation sessions and'follow-up training for day care staff members

in a brand-new program when she was the Coordinator of the Title IV A

Rkkling School District Child Care Program.

The university encouraged its faculty tto offer community service

and act as consultants in their field. This educator had been a

jpaid early childhood consultant with the Urns of Reading-based

Ryan and Jones for Title IV A Day Care training `and Careers with

Children for Title XX Child 'Care in-service edncation' workshops. She

presented a variety of topics gratis to such audieLes as: local PTA

groups, Berks County Title XX.and Head Start staff members, the city of

Allentown Teachers' Association, child care workers at the state-wide

Pennsylvania Association of Child Care Agencies' Conference, teachers

a4 the regional New England Kindergarten Conference,/ndtearly child-

hood professionals and parents at the National Association for the

Education of Young Children Conference. In.a combined, partnership

program with the Berks, Carbon, and Lehigh County Intermediate Units

and the university, this educator offered in-service, "mini,"

extension courses to local teachers at both on- and .off- campus sites.

a

.
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This educator's primary concern was first to provide a sound

educational program for the preschoolers at the Early-Learning Center

and their fame/les based upon their individual needs. Her next

responsibility was to the many college students and local educators

who needed assistance wit4 observations, ideas, information, techniques,

materials, demonstrations, and evaluations. Finally, she had an

obligation to the university of reaching out into the community where

she acted as a consultant and served on committees to aid in clarifying

the role, ideas, and ultimate positive growth of higher education in

relationship to the needs of today's society.

) Description of the Cossaunityt
%

Kutztown University was located on the edge of Maxatawny Township

where it overlooked the Borough of Kutztown with its population of

4,040 residents (Berks County, June 1981). The 25.9 square miles

'of the rural township was bound by the Saucony and the Maiden Creek

flood plains. The township was situated in the easternmost Vortion

of Berks County, the eleventh most populated of 67 counties in at

Pennsylvania with 312,509 inhabitants (Berks County, June 1981).

This county of 864 square milpa was in the shape °a diamond.

boated in the southeastern part of Pennsylvania, Berks County was

56 miles northwest of Philadelphia. Sections of the Blue and South

Mountains, two ridges of the Appalachian Mountain chain, formed its

northern and southern boundaries with elevations averaging about 640

feet above sea level. The Schuylkill River and several of its main

triataries drained almost the entire county (Berks County, 1982).

15
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Approximately 50% of Berks County was devoted to agriculture. The

farmers raised mainly poultry and dairy products in this fertile Great

Valley of Pennsylvania. It was one of'the leading agricultural counties

in the state with its 2,110 feria (Berks. County, 1982).

Also an Important industrial county, Berks had 594 manufacturing

establishments. These companies employed 56,254, workers. The chief

`products manufactured were textiles, metals, and fOod.(Berks County, 1 ).

Reading was known as the "Outlet Capital" of the United States because

of the vast amount of clothing manufacturing that occurred in the area.

Nation-wide, the manufacturing division had shown a decrease in

both the number of establishments and level of employment. This was

also true in Berks C nty. The percentage of unemployment for the state

and county were id ntical for April of 1982 at 10.3%. This rate was
_dr

above that for the country, however, which was %.2% (Berks County, 1982).

The per capita income for Berks County in 1979 was $8,956 which was

comparable with that of the "state. The City of %eading,

the county seat located in the center of the county, had

which was

a 1977 per capita

income of $5,208. The 1979 Pennsylvania Personal Income Tax Returns

for Berks County showed a $11,181 median taxable income (Berks County,

3
1982).

Ranked ninth in the state, Betks had 119,937 housing units which

showed an 18% increase over the decade (Berks County, May 1981). The

median value for the housing units was $39,000 (Berke; County, 1982).

16
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The variety of housing in the caunry was enormous: large farms; 41.

small older homes in rural towns with generqstores; trailer parks

and individual trailers; largwand small new developments in former
1

)11i

farm fields; private estates; prefabricated, town houses; apartments;

and city row homes.

The county's largest municipality, Reading, which was located 16

miles from Kutztown Udiversity, had a population of 78,686. Other

municipalities in Berks County included 30 boroughs, none exceeding

6,500 in population, and 44 townships. Approximately half of these

boroughs were within the Reading urbanized area. The population for

inside urbanized areas was 173,450, whereas the rural count was 123,607

_
(Berks County, 1982). '

k
The predominate group in Berks County was white with 297,637

individuals. Persons of Spanish origin were the next largest group

with 9,013 people. Blacks were ranked third with 7,722 individuals

0 (Berks County, 1982).'

rfe Swedes first settled this area (Seltzer, 1962); however, the

German "Pennsylvania Dutch" inflbence was the predominate culture today.

A nationally known Pennsylvania Dutch festival was held each summer in

Kutztown. The conservative, smaller towns and older sections of Reading
2

were characterized by spotless streets of attached homes in a German

architectural style. The Pennsylvania Dutch dialect was spoken in many

stores and by numerous adult residents, particularly in the rural areas.
ft,

4



The figures in Appendix A related directly to this pratcm which

dealt with the Berks County Child Care Program administered by the

Pennsylvania regional school district, Intermediate Unit 114. The

1980 population data listed 18,917 children under 5 years of age with

(7f

urther breakdown of 17,187 white, 1,391 Hispanic, and 703 Black

youngsters (Berks County, 1982). Ninety percent of the Black and

2''
t

Hispanic children resided in the tity of Reading (Berks County, May 1981).

Specifically, under each age category there were the following

number a children in Berks County: 4,045 under 1 year; 7,604 between

1-2 years; 7,268 between 3-4 years; 3,690 at 5 years; 3,775 at 6

years; and 12,809 between 7-9 years. In the Berks County population
4

projections for 1990 and 2000 there were large increases in number

for this particular young age level (Berks County, 1982).

The Berks County Intermediate Unit child care center staff members who
.

received in-service education as a result of this practicum taught a

total number of 482 children: 95 infant/toddlers, X01 preschoolers,

and 86 school-age children. A waiting list for center care of 97

youngsters existed (Wunder,-Note 4). According to the Berks County

population projection figures, the waiting list would only grow unless

this program was expanded.
4

In order to have been eligible for this child care program funded

by Title XX monies, the child's mother had to be working or'engaged

In some type of training (Schaeffer, Note 5). The parents in the

4)
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program supported their families locally in such occupations as

picking in the mushroom houses in rural Tempkt, sewing garments

in the city of Reading, or twisting pretzels in a factory in

suburban Shillington.

. Financial considerations according to family income were varied,
4

however, as the total BCIU program figures showed for the,children

eligible for free or reduced-price meals according to the criteria

set forth ip the National School Lunch Act. In November 1982, 140

children were not eligible, 165 childreriwere eligible for reduced-

price meals, apd 295 were eligible for free meals in the BCIU Child

Care Program. According to the guidelines which were effective thru

June 1983; in order to receive free meals the income or a Tamil of

four had to be below $12,090 and below $17,210 for reduced-price meals

(Zettlemoyer, Note 6). In 1977 the median family income for a family

of four in Berko County was $16,718 (Community, 1979).

The 78 BCI staff members worked in 18 different centers dispersgd

throughout the county (Schae&fer, Note 5). Fourteen centers,were

located in various sections of the city, whereas four were in rural

areas in scattered parts'of the 864 square mile county. The centers

were housed in churches, a hospital, a city housing authority building,

an armory, and schools. Obviously the centers served diverse populations

with a variety of rural or urban, as well as cultural, influences.

What all of this data meant was that each child, family, staff

tmember, and center had a different ducational need and focus. It was

eke

!I
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up to this eduCator to take into account all of the varied backgrounds

and information noted here as she assisted the stafrmembers in

developi4 a network during the coordination of thetrain-service

education.

a..
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. Chapter' 2

Study of the Problem

Description of the Problem Situation

The Berks

administrative

County Intermediate Unit #14 was a state-funded,

subdivision that mediated between the Pennsylvania

State Department of Education in Harrisburg and the local schoo

ledistricts. It coordinated such activities as vocational schools and

special education services (Lytle, 1977, p. 267). The BCIU #14

gpon4ored the Berks County Intermediate Unit Community Preschool and

Child Care Programs. It was responsible for budgeting funds for the

, 18 Title XX Day Care Centet: Programs with,state block grant monies

that were channeled from the.state of PennsylAnia to the Berks

County Commissioners to the Berks County Intermediate Unit

(Rightmire, Note 7).

The Title XX Amendments to the Social Security Act providing for

day care assistance were passed in January 1975 (Hastings, 1982; Prosser

& Haberkorn, 1976). Prior to this, the BCIU Child Care Program was

supported by funds from Title IV A of the Social Security Act.
J.

On August 13, 1981 Public Law 97-35, The Omnibus Budget

Reconciliation Act' of 1981, was passed under President Ronald Reagan's

administration. This act provided for a reduction of outlays for the

federal years 1982-1984 spending programs under the House and Senate

L
11
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jurisdiction (Legislative, 1982 a). A portion ofithe act, the

"Title XX - Block Grants to States for Soci41 Services," had as its

purpose the consolidation of federal assistance to the states into a 1
<

single grant (Legislative, 198 b).

This dct had a serious impact and reduction on the state funding

of the BCIU Title XX Child Care Program (Fisher, Note 8; RIghtmire &

Schaeffer, Note 9). For,example, with the elimination of the state-
*

r--' Nip

.matching requirement of 25%, the states no longerfopted to spend

money on Title XX services (Morgan, 1981, p. 34). Also, nationally

"the single largest day care program, Title XX, was cut from $3.1

billion to $2.4 billion" (Goodman, 1983, p. 9).

These national and state funding cuts filtered down to the local

BCIU Child Care Program with disasterous results. Budget reductions

of $200,000 were imposed on the local 'Title XX educational program'

(Appendix B) . 4ne immediate problem of the financiAl cutbacks wab

a loss of training for the day care staff. No ongoing in-service education

was provided for the 78 Title XX center teachers or 12 substitutes

(Rightmire & Schaeffer, Note 7).

In the early 1970s the state contracted with a consulting firm,

Careers with Children, to provide the training for all state-wide

Title XX Day Care Programs (Miller, Note 10). On July 1, 1981,

Careers with Children, after almost 10 years of educational in-service

to Pennsylvania Title XX Day Care personnel,ceased to exist. When

the state realized the impact that the Omnibus Reconciliation Act was

24')
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about to have on funding, it tettinated the Careers with Children

training contract. This left a void in professional, outside

training for the BCIU Child Care Program staff members, (Schaeffer,
t

Note 5).

The local BCIU program did not receive additional funds from the

Berks County Commissioners to hire their own outside consultants.

Other urgent budgetary matters, such as center consumable supplies and

worn-out, unsafe center equipment received a priority rating over

teacher training requests (Rightmire, Note 7).

The only training the staff received from the outside since the

demise of Careers with Children in 1981 was a water safety program

offered by the American Red Cross (Schaeffer, Note 5). At the staff members'

request, this training session was designed to assist those teachers whose

children were involved with a summer swimming program.

The staff members who were interested in the water safety topic.

were required to attend the education sessions at the Red Cross

Administration Building in Reading at the end of the school day. The

location was-not convenient for all of the child care providers. The

time was not appropriate either as many of the teachers were tired at

the end of the day. Some of the staff had completed their working

hours by 1 o'clock and found it inconvenient to wait for a late

meeting. Other staff members cited dinner-time family responsibilities

as a drawback to these sessions (Schaeffer, Note 5).

23
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Also in 1981, the Edudational Coordinator for the BCIU Child Care

Program, Sue Hoyden, resigned (Appendix B). Part of the job description
4111

of the Educational Coordinator was to orient new staff and substitutes,

as well as to provide educational training for the staff members already

teaching in the program. She was required tg coordinate the services

//
of outside consultants as related to the staff's needs and requests

for in-service education (Schaeffer,'Note 5).

At this time, on the local level, the BCIU Child Care workers were

r

involved in Pennsylvania Social Service Union contract negotiations.
*

Since additional funding was not available in the budget for salary

increases of any sigAificantgamount, it was determined by the negotiating

team not to replace the Educaticgarl Coordinator. Instead, the salary

from her position was dispersed to the staf to increase their salaries

(Schaeffer, Note 5).

This local situation related to the national scene. New child

care regulations were issued in March 1980 (Almy, 1981, p. 228) to

replace the Federal Interagency Day Care Requirements (FIDCR). These

regulations which were incorporated into Title XX of the Social Security

At in 1975 were postponed until July 1, 1981 as the result of a

provision of the Omnibus Reconciliation Act of 1980 (Collins, 1983,

pp. 6-7). The new FIDCR regulations included a very important

requirement that the states were to provide training both for family

day care providers and center staff. The states were mandated "to

establish and implement a plan for making trainingraining avallab all

caregivers serving Title XX children" (Snow, 1982, p. 108).
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Subsequent' action by Congress further postponed the
effective date of the child care regulations, until in 1981,
through the amendments to Title XX of the Social Security
Act set forth in the Social Services Block Grant legislation,
any federal child c
Chilircare service
now comply with app
(Collins, 1983, P. 7).

ulations were effectively eliminated.
out with block grant funds must

e standards of state and local laws
%,-

As the state of Pennsylvania ant the local BCIU did not have any

specific requirements or standards for educational training, it was
0

difficult for the BCIU Child Care Program staff and administrators to

place a priority rating on in-service education. When they requested

fundin training, the BCIU gave consideration-to more urgent items

first. In this light, without training standards, it made sense to a

negotiating committee to''eliminate one job in order to increase the

salaries for many personnel (Schaeffer, Note 5).

After the loss of the Education Coordinator's position, an attempt

at informal in-service education was undertaken by the BCIU program

nurse. She presented sessions at the various centers concerning first

aid. They were considered most helpful by the staff. Training

efforts by other staff members were not forthcoming, however, because

of their already heavy schedules and involvement with their own program

duties (Schaeffer, Note 5).

Lynn Schaeffer, BCIU preschool supervisor, in lieu of 'a program

Edu&ational Coordinator, engaged 6Wormal orientation sessions with

each new staff member. Unfortunately, the networking and exchange of

information and ideas that came about wle group training on a more

25



S

16

organized basis did not occur on a one-to-one basis. Much of the

new staff members' orientation came about as on-the-job training and

was not as consistent as,the Preschool Supervisor hope4,for it to

be (Schee f fer ,'Note ,5)

With the disbanding of the state-wide Careers with Children

in-service educational consulting firm and the elimination of the BCIU

Child Care Program Educational Coordinator's position, training for-
.

the BCIU child care providers was v ually nonekistent. When this

educator, a past BCIU Title IV A Day CarelProgram director, discussed

a graduate course assignment for Nova University on April 7, 1983

with Karen Rightmire, present director of the BCIU Title XX Child

Care Program, she expressed grave concern over the lack of recent,

formal educational training for her staff. As a result of continued

discussions with the staff members and administrators, the problem

that this educator wished to ad ress in this practicum was that due to
1\1

funding cutbacks, ongoing in -sere ce education for the teaching staff

members had not occurred in the Berks County Intermediate Unit Child

Care Program for over two years.

Evidence of the Problem

Qn April 18, 1983 this educator met at the BCIU Child Care

. Program Administration Building in Reading, PA with Karen Rightmire,

director, and Lynn Schaeffer, preschool sitiervisor, specifically to

ronduct an interview with them to discuss how the funding cutbacks

2G
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effected recent in-service education for their staff members. They

both stated that the administration and staff members considered

the loss of educational training services a serious problem.

Mrs. Schaeffer related that while visiting the child care

providers in their centers during the fall she discussed the present

training situation with them. APthat time she asked for suggestions

how to increase educational training. All of-the day are workers

agreed that they needed some kind of educational training (Schaeffer,

Note 9).

j

The Preschool SUpervisor reported that soothe staff members wished

in-service training on special topics, such as how to reduce specific

center noise. Other teachers wanted general information on such

subjects as arts and crafts activities. New staff members appeared

to have different training concerns from the child care providers

who had been with the program for 10 years. There was not any

particular agreement concerning the type of trainAg or topics for

in-service. Mrs. Schaeffer felt there was presently a definite need

for coordination of in-service education (Schaeffer, Note 9).

In December, Mrs. Schaeffer wrote a memo to all centers requesting

the submission of the names of volunteers who would be willing to

represent the day care workers at a series of "Exchange Meetings".

She anticipated that these sessions which would be held on the third

'Wednesday of every month at the BCIU Administration Building would

enable the centers to share ideas, needs, concerns, resources, and materials.

27
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In January she received the names of seven staff members and

one administrator, ',Mama Turpin, coordinator of preschool centers,

who wished to serve on this "Education Committee." In Febrtiary, a

memo was sent to each, center asking them to submit three to five

topics concerning their needs that they wished to have presented at

the March Exchange Meeting for possible in-service education sessions.

During the March Exchange Meeting, the suggestions concerning the

)

staff's needs were consolidated, cross-referenced, and prioritizi'd .

(Appendix C). The committee representatives felt that the folldWing

number of topics related to these categories: parents - 4, children -.3,

curriculum - 9, staff - 4, and community - 2. Information and ideas in

Y'

curriculum areas appeared to be a priority need of the ehild.care

staff members.

In-service topic suggestions from the venter staff were as follows:

1. Rude Parents

2. Location Staff Relations

3. Switzer Activities

4. Nap Time Difficulties

5. Community Resodrces

6. Ethnic Experiences for the Young Child and Teachers

7. Problem Children

8. Child Safety in Center

9. Parent Expectations

10. Feelings about Single Parent Families

II. Substitutes and Professional Behavior

28
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12. Parent Involvement

13. Holiday Art Work

14. Musical Interest Center

15. Physical Education, Gymnastics

16. Teaching Reading

17. Activities for Advanced Children

18. Computer Activities

19. Large Group Projects and Activities

20. Team Communications ,

21. Problems of a Multi-age Center (

22. Developing an Appreciation fbr TheirCommunity

23. Workshops

Two particular items were specified on the March Exchange Meeting

minutes (Appendix C) for discussion at the April meeting under the

topic of "STAFF". They were the sub-topics team communications And

workshops. Educational training and sharing informationtontinued to be

a concern of this coffimittee representing the BCIU Child Care Program

workers.
%

This educator met with the Education Committee during their

Apra] 20, 1983 Exchange Meeting. Five members were present including

the one administratoc and a member of this educator's previoui; staff.

This group verbally related their regret in hiving had no ongoing

training for approximately 2 years. The committee cited buget cutbacks

2J
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at all levels and the curtailing of the Careers with Children training

as major causes of their in-service deficit. They also specified the

unfortunate loss of the Educational Coordinator's position at contract

negotiations. In addition, the committee members indicated that with

the deletion of 3 teachers, 13 assistant teachers, 1 verse, 3 caseworkers

and 1 statistical worker, as well as a decrease in hours from full-time

to part-time for 8 assistant teachers from November 1981 to July 1982,

the staff members felt overburdened (Appendix B). These child care

providers mentioned that it was impossible because of large numbers

of children at the centers and schedules that were already too full

to attempt their own in-service training as they once thought they

might do.

These child care workers were most candid as they made suggestions

as to how this practicum would benefit their staff and program. They

explained that in-service workshops had to be relevant to their needs

and "not thi same old thing that they had heard before." The

committee made it clear to this educator and the administrator present

that they felt an urgent need for training in specific areas, but that

they felt overworked and would tolerate having their time wasted

by inappropriate in-service education sessions.

As the committee discussed their educational needs, their distress

with center situations came across strongly to this educator. :Several

teachers felt they had never been trained to work with large groups

14;
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of youngsters, as many as 30 to 40, at one/time. They related that

the staff felt a real sense of frustration when working with multi-age

levels. The staff found it difficult to pt curriculum areas to

wide age spans. ARother source of contention was how to cut down on

constant noise.in large, open-space centers.

The Education Committee members who were volunteers representing_

the program staff 'emphasized they needed answers to thitse pertinent

prolems They relatal that they had not received training in two

years to assist them in gaining a background in order to develop

strategies for solving them. A sense-of couveyed over

and over-by the members as they discussed general center situations

and genuine concerns.

At this point, the committee was able to analyze their colleagues'

suggested - service topics along with a list of administrators'

Concerns that this educator obtaineddtwo days prior during an interview

(Rightmire & Schaeffer, Note 9). Considering both lists, the committee

refined their suggestions and felt some priority topics were:

Curriculum Related to Reading

le -
Problems - Assessment

Arts and Crafts (especially for the Summer)

Activities for Larger Groups

Multi-age Centets (anxthinz related to dealing with multi- ages!)

Room Arrangements

Discipline

0 31
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Children with Special Needs

Learning Styles

Although they felt that ongoing eduCational training was most

important, the committee had not determined how they would go about

obtaining it without funds, leadership, or released time from busy

schedules. In exchange for much-needed, free educational in-service,

the committee agreed to commit their program staff to this educator's

practicum as we worked together in a partnership.

During the April 18, 1983 interview 0.th the two administrators,

they established the fact that the Careers with Children consultant

'Contract was canceled on the state level on July 1, 1981 as a result

of federal financial cutbacks. This ended the funded training for this

staff. They added that "pers9nalized" training for specific program
#

topics was therefore, also eliminated. During the Caieers with Children

era, the BCIU Child Care Program had been allowed to hire their own .

consultants and then bill the firm for the service rendered. Th

center staff members, as docuwente4 by recent requests for training

that had to go unanswered, sorely missed this prioritized in-service

training tailored exclusively for theft specific needs (Rightmire

& Schaeffer, Note 9).

Lynn Schaeffer, preschool supervisor, explained was verbally

agreed by the various center staff members in stee fall during her

visits that they felt the need for current training. Some of the older,

previonsly-trained staff volunteered to help train the more inexperienced
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staff. The lack of training for the hewer staff in particular was

seen as a definite pxoblem by the staff and administrators. Out of this

4
concern, the Exchange Meetings and Education CoSmittee were born during'

gle

the spring semester (Schaeffer, Note 9).

Karen Rightmire, director, emphasized that various levels of

training were needed for the staff, particularly after two years with-

4

out any educational training. She felt the void left by the termination

Hof the Careers with Children contract did not allow for the individual-

ization of topicsmentioned to them by the staff. The two administrators

compiled the following in-service education suggestions based on their

own observations and staff requests:

P.!)

1. Room Arrangements .

Related to Center Noise
2. Learning Styles

3. Multi-age Levels in the Classroom

4. Staff Relationships

5. Staff Supervision

ir
6. Child Development Levels

7. Positive Language Development

8. Creative Discipline

9. Curriculum Development for Individual) Needs

10. Prereading Materials

11. How to Develop a Varied Curriculum

12. "A Bigger Bag of Tricks"

13. How to Organize a Curriculum

110



14. How to Provide More Gross Motor Activities in a Small

City Space

15. Noncompetitive

Mrs. Rightmire and

24

Gameg (Rightmire & Schaeffer, Note 9).

Mrs. Schaeffer made 'arrangements for this

educator to meet with the Education Committee in order to discuss

their in-service education needs and document the problem from a

staff point oi view. They both expressed their gratitude that this

educaiOr would be %killing to coordinate training free for their staff
9'

as their schedules and administrative duties did not allow them the

necessary time to write grants to fund training services.

On June 11, 1983 this educator again met with 'Mrs. Schaeffer

to gather additional background information concerning this problem.

The Preschool Supervisor fully explained.the loss of the Educational

Coordinator's position during union negotiations in order to disperse

this salary for staff raiies. During the contract talks in the summer of
a

1981, the more experienced, trained staff suggested that they would be

willing to provide an educational training program for other staff

members on a volunteer basis in order to make up for the Illk sof the

services provided by'this person. Although these staff members had

good intentions' l't the time, this training never came into fruition

because of Jack of coordination and involvement with their own center

duties. As a result, the BCIU Child Care Program child care workers

did not have their requests met for in-service education for over two

years (Schaeffer, Note 5).

34
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Analysis of thelProblem

The Berks County Intermediate Unit Title It Child Care Program

personnel were accustomed to having training for the staff provided by

stateor federal funds from the program's inception. Once the training

funds were decreased,4he program staff and administrators who were used

to receiving the in-service education automatically did not make a

concerted effort to obtain funds or free training. Instead, with

additional constraints placed upon them by state compliance regulations,

as well as staff cutbacks, they simply became more overworked, more

frustrated, and found less time to solve this problem (Schaeffer, Note 5).

In the early `70s, week-long training sessions occurred for

most of the" staff before the fall semester began. These "mini"

conferences, held in the immediate proximity of most of the child

care providers' work settings,were coordinated by the BCIU Educational

Coordinator and the Assistant Educational Coordinator. The training

was provided by federal monies which were awarded to the state. These

funds were then contracted to the consulting firms of Ryan and Jones

and later Careers with Chijdren who provided the in-service training

(Miller, Note 11).

The following description of such a training session appeared in

the Readia Times, on August 20, 1974.

Approximately 200 persons are participating in a 5-day in-
service training program for the Berks County preschool
education and child care programs. The sessions started
Monday in the YMCA.
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Martha V. Woodward, administratoi, said Monday that those
attending include teachers, assistant teachers, drivers,
cooks, day-care mothers andsome auxiliary staff personnel.

Theosessions wIll end Friday afternoon at 3:30 (Training).

Substitutes were obtained for the BCIU center staff to enable

them to attend most portions of these in-service sessions. In the

early '70s, the staff realized that attendance at in-service

training sessions was a way to advance up the "career ladder" and

thus become promoted (Miller, Note 11). Participation in in-service

education was seen as a positive way to advance the field of child

care, as well as oneself professionally.

During the early portion of the past decade this type of in-service
4

education was automatically provided to the staff as an integral pait

of the program. They were never required to put forth a great effort toy,

receive it. In a similai1 manner, funds we*e always in the budget' for

the administration to see that training was available or that a

consultanting firm under state contract would provide the necessary

in-service education (Rightmire, Note 7).

Also, in the very early days of the BCIU Child Care Program, the

staff would receive reimbursement for tuition if they enrolled in

college courses. Transportation and texhkook allotments were paid

for the aides. If necessary, substitutes were also provided for the

child care workers if they were taking a college class (Miller, Note 11).

Approximately one third of the present child care staff, excluding

permanent substitutes and substitutes, were teaching in the program

36
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prior to 1980. These staff members remembered when educational oppor-

tunities were offered to them as an ongoing part of the program in

order to help them improve their role as educators. It was, therefore,

difficult fo -'me of the staff to wish to becomeLhighly:involved

in providing the in-se e training for themselves when the

16. ;membered it as a "right", provtded and paid for by.the program.

In some ways they' were resentful, as they were already required to

shoulder extra work and dispersed sc1edules in order to meet the

state compliance guidelihes for coverage with a reduced staff

(Schaeffer, Note 5).

It was interesting to note the years of teaching experience in

the program held by those staff members who volunteered to serve on the

Education Committee and participate in the Exchange Meetings. The

teachers' number of years of service was as follows: 17, 13, 13, 11,

6, and 4 (Schaeffer, Note 5). The one aide representative had 1 year

experience. Three teachers were part of this educator's staff when

she directed the BCIU Child Care program during 1971-1972,

Paradoxically, the older, more experienced, previously trained

staff volunteered for the Educational Committee because they were

aware of the importance of in-service education. They realized that ttiey

were also In a position to assist some of the more inexperienced and .less

trained staff with the educational program (Schaeffer, Note 5). It was

noted that there were not staff volunteers from the more recent group

of teachers with less than 4 years of experience. Also absent on this

committee were assistant teachers and permanent substitute volunteers.
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According to figures available, one third of the staff, excluding

permanent substitutes, was hired prior to 1980and two thirds of the

staff hired between 1980 and 1983 (Schaeffer, Note,5). Thirty staff

members were employed after the demise of the Careers with Children

contract and elimination of the BCIU Educational Coordinator's

position. Mrs. Rightmire and Mrs. Schaeffer were concerned with the

discrepancy in the'levels of the educational training in the program.

With such a wide span of "needs it was difficult for them, as adminis-

trators, to know where to begin to place the emphasis for in-service

training without A coordinator or funds (Note 9).

On the one hand, the program had a number of staff who remained

with the BCIU over the years, despite the lack of large salary

increases, because they were dedicated to working with young children

and well trained. On the otheehand, there was a great turnover of

new staff who gained experience with the program and then left because

the salary was low or they were frustrated without pertinent, current

training (Rightmire & Schaeffer, Note 9).

During the same time that the Careers with Children training

program was disbanded because of budget cuts and the Educational

Coordinator's position was eliminated due to finances related to

salary negotiations, the state imposed some specific regulations on

the BCIU Child Care Program (Schaeffer, Note 5). In order to comply

with the state guidelines for center coverage, it became necessary
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to spread the already reduced staff over wider ranges of time. One

result of this compliance was that the staff had even less time to

meet together.

This scheduling span at the various centers from 6 A.M. to 5:30 P.M.

made it awkward for the administrators to approach outside consultants

about providing training for the staff on program-w/de basis

(Schaeffer, Note 5). tf consultants were wil ing to assist with the

training as voluneeers, they were normally onl able to present one

session because of their own personal time schedules (Miller, Note 10).

It would then be up to the staff and administrators to see that the

child'care providers who were unable to attend-in-service sessions

received the information'.

Time constraints also affected the more' experienced, trained

staff who stated at the time of the contract negotiations that they

would be willing to provide educational in-service sessions for the

newer, less trained child care workers.' They did not, however,

have the time they assumed they would to plan the training or

1
organize materials. Time to develop a training session with a

staff member at another center was virtually impossible. The staff

members conveyed to Mrs. Schaeffer in the fall that they felt over-

(burdened by urge numbers of children at the centers and would no

longer attempt the training commitment as promised duritig the contract

talks (Schaeffer, Note 5).

3;3
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This was not the first time, however, that budget cuts had

almost changed, or deed modified, the enrollment and funding for

the BCIU Child Care Program. In a statement from the Redding Tines:

"It was in 1973 that eligibility Shifts.on the state andffederal

_levels nearly caused the exclusion of over 200 county children'before

the proposed regulations were altered" (Ruling, 1975, p. 23).

Allocationti back in 1975 as specified in this local

newspaper article:,

Shifting state funding guidelines are again putting the
squeeze on Berks'County's Preschool Education and Day Care
programs. This time, up to /59 children face expulsion.

Causing the problem is the state's method of apportioning
its $6.3 million 1975-1976 child care budget, according
to county program directors, Donna Hutchinson and Karen
Rightmire.

The Northeast region, Which includes Berks County, has had
its allocation cut.to 8 percent from 18 percent of the total
figure, they said.,

That means that Berks County is facing a loss of roughly
$400,000 from its proposed 1975-.1976 budget of $2, million,
the directors said (Ruling, 1975, p. 23).

Also in 1981,"the BCIU's preschool special education program

was in trouble of the usual type, budget cutbacks. Faced with a

45 percent reduction in federal funding" (Bickhart & Innis, 1982,

p. 1) transportation and several staff positions were terminated.

Lynn Brown, of the BCIU Family Centered Resource Project recommended,

however, "that ongoing in-service training be provided for staff in

all aspects of special education to assist them in their expanding

roles" (Bickhart & Innis, 1982, p. 2).
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It appeared that the latest funding cuts, often referred to as

"keaganomics ", were simpl)* the straw that broke the camel's back in

relation to gitaff in-service training in the BCIU Child Care Program.

These child care providers and administrators felt overwhelmed, as

they had to take bver additional duties b cause of a reduction in

staff, while at the same time they expanded their schedules and cared

for larger numbers. of youngsters. They had not found the time or

. energy to provide their own training or look for.funding for in- service

education. Hopefully, they would follow the training recommendations

Lynn Brown had for his BCIU staff and this practicum would assist

them with solving some of their in-service education problems.

Relationship of the Problem to the Literature

According to the 1981 Bureau of Labor Statistics, a reco#

was set with 8.2 million preschool children having mothers4o worked

outside the home (Goodman, 1983). These statistics showed that 452 of

all preschoolers in a 43% increase from the year had

A
mothers who worked. Cared for by people otter than family members

and enrolled in some type of early childhood program were 532 of the

3 to 5 year olds (Announcing, 1984; Hobart, 1981, p. 9). During

this year, 18.4 million mothers in the work force had children under 1

18 years of age. This As an increase of 632,000 compared to 1980

(Newsfront, 1982, p. 372). Verzaro-Lawrence (1982) reported that

with the increase of mothers entering the labor force by 1990 there

would be an estimated 23.3 million youngsters under age 6 whose mothers

iwould work. She related that 10.3 million children wou d need care.

J
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The National Association for the Education-of Young Children

Governing Board at its November 1981 meeting documented and adopted

a position statement which stressed the importance of staff qualifications

which, were related to child care. As a result of surveys, they

discovered that parents, as well as others, believed an important

factor in the quality of child care was early childhood/child

development training (Public, 1982). Whitbread (1979) reported also

that working mothers preferred child care services for their children

in centers with trained personnel. The National Day Care study found

that "caregivers with education/training relevant to young children

deliver better care with somewhat superior developmental effects for

children" '(Ryopp et al., 1979, p. 3). With the projected increase

in the need for child care by trained staff, an important issue, the

training of child care providers who were involved in caring for other

people's children, emerged TieiseTrtng, 1979).

The NAEYC (1983) in describing components of high )luality early

childhood programs responded that "just as children develop, teachers

develop, and one of dike best means for fostering teacher development

is through in-service education" (p. 57). Definitions of in-service

education, however, were quite dissimilar frojkone source to the next

which presented a problem for those funding it, providing it, receiving

it, and evaluating it (Edelfelt, 1981; Lansdowne & Jennings, 1981).

M'assanari (1977) noted in a discussion of in-service education, "We

42
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are in a state of confusion ... there is no common language about it.

Different definitions exist depending on who define it. Its purposes

vary widely" (p. 41).

After reviewing the literature, this educator found three

definitions that clarified the meaning of the term in-service education

as related to this practicum. Rogus (1983) defined in-service's-Els

"one of a series of planned instructional programs made available to

a specified group(s) of professional staff mhbers for purposes

of promoting participant growth and increased job competence" (p. 9)..

Dale (1982) believed that the function of in-service education was
0

"improving skills; implementing curricula, procedures; expanding

subject matter knowledge; planning and organizing instruction; and

increasing personal effectiveness" (p. 31). Lastly, the Commission

on Inservice Education of the Association of Teacher Educators

(Alley, 1979-1980) gave this definition of in-service in its report:

"programs of education and/or training for pre-school to grade 12

professional personnel for the purpose of enhancing their skills,

knowledge, or ability to perform the role and function to which they

are currently assigned" (p. 16).

Burrello and Orbaugh (1982) believed "in-service education is an

absolute necessity if schools are to develop their most important

resource, their people" (p. 385). Swenson (1981) agreed that "in-

service education and staff development programs represent the most

promising possibility for improving our schools" (p. 2). Good lad and

Klien (1974) felt that "for the schools to change, the people in them
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must change" (p. 116). Lieberman and Miller (1979) concurred that it

was with "teachers, those presently in-service, that there is the hope

and the possibility for an improved educational future... which

depends on the formulation of new kinds of staff development programs .

P

and activities" (p. viii). The essence of in-service education then,

Hausen (1980) related, was "assisting individuals to consider change,

providing opportunities to implement change and analyzing the consequences

of growth" (p. 68).

The critical importance of teacher in-service training was

backed by a strong consensus of professional opinion reported Powers

(1983) after an extensive review of the literature. Mercer, Forgnone,

and Beattie (1978) stated, as did Egbert and Kluender (1979), that

preservice education or a training period was not enough to prepare

or maintain a person in their profession. A conviction was held by

Ryor, Shanker, and Sandefur (1979) that in-service had the potential

for a significant positive impact on current school program quality.

In-service education to be of value had to respond to several

needs. The first was personal enrichment which would assist the staff

member in increasing personal effectiveness. The second was professional

renewal which exposed'the teachers to new ideas which would stimulate

them towards developing new skills and areas of competence. Recent

changing societal conditions and values such as educating the handi-

capped or bilingual/multicultural child had altered program
.11Mta.

expectations. "Shrinking budgets and shrinking,staffs often result
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in modified and/or added expectations of the continuing personnel"

(Collins; 1981, p. 13). In-service training was important for effective

staff implementation (Swenson, 1981). For the third need of career

development, in- service would provide training which allowed the child'

care providers to expand their professional responsibilities and

competencies. Lastly was the improvement of professional performance

in the job-related areas in which teachers felt growth was needed

(Burrello & Walton, 1980).

There was widespread agreement concerning the possible potential

for in-service education, which had been a component of Eeacher

education for over a century (Skrtic, Knowlton, & Clark, 1979). The

literature pointed to past inadequate provislons for bringing this

potential into fruition, however (Powers, 1983; Stephens & Hartman,

1978). "Inservice suffers from shifting needs, periods of begnign

neglect, fads, and marginal resources" (Burrello & Orbauph, 1982, p. 385).

Unfortunately, in- service hestorically had been considered a rather

haphazard, weak component of teacher education which was lackidg in

conceptual framework as well as being uncoordinated, unsequenced, and

without a basis in learning theory. With this dubious past, skepticism

was involved when it came to funding in-service education (Browder, 1983;

Edelfelt & Lawrence, 1975; Joyce, Howey, & Yarger, 1976; Lansdowne &

Jennings, 1981; Powers, 1983; and Skrtic, et al., 1979).

Rogus (1982) related that national and state studies shoved

administrators, teachers, and college faculty were less than satisfied
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with in-service programming. This was echoed by Wagstaff and McCullough

(1973) who reported critically that American Education neglected in-

service training and that it was not effective. In 1980, Wood and

Thompson nkiteratei these sentiments stating in-service efforts were

irrelevant and wasted both time and money.

Of great interest, however, was that the data asse6bled over

the past decade indicated most teachers and administrators saw in-

service education as of the utmost importance- to improve practice

and programs (Browder, 1983; Wood & Thompson, 1980). "The importance -

effectiveness discrepancy,is, in part, a refction of the low priority

in which staff development is held in most local districts. Even in

the best of times, school systems have seldom budgeted substantial

funds for professional growth" (Rogue, 1982, p. 15).

In-service credibilityowas beseiged by other problems.

Edelfelt predicted in 1974 that "inservice education of teachers will

be the major'focus in teacher education for the next decade" (p. 250).

He was correct. By 1981 there was a monumental increase in the number

of journal articles over this period and state plans for in-service

had been developed in every state. Mazzarella (1980) and Edelfelt

(1981) noted, however, that there was not a national system for

collecting and reporting data to answer questions about in-service

effectiveness. A majority of the publications were evaluation reports,

not true research. Due to the failure A- implementing adequate

evaluation it became difficult to request in-service funding when the

effectiveness of in-service education was undocumented (Browder, 1983).
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In-service education sponsored by professional organizations

presented yet another problem. It was not standardized and was

offered in variou4forms such as conferences, workshops, and training

sessions, as well as many time frames. Educators elected how much they

would participate or whether they would become involved at all.

Participants were seldom rewarded with certification that they took

part in the professional development (Edelfelt 6 Gollnicks, 1981). Since

professional in-service as elusive and atypical there was consequently

little recognition of these activities in the professional literature

(NCSIE Bibliography, 1979).

Putting in-service efforts into historic perspective, they were

primarilyofocused on the public schools. Preschool and early

childhood needs were relatively new to the in-service education field.

For over a decade, programs such as Head Start survived by developing

their own in-service training (Verzato, 1980,7: 34).

41my (1981) related,
t

Considering the generally minimal educational requirements
for entry into the day care field, the low status of the
work and the demands it places on the worker, the importance
of in-service training seems as obvious as the difficulties
to be encountered in providing it. Despite problems,
considerable ingenuity and enthusiasm are going into
in-service endeavors (p. 235).

The development of effective in-service education was hampered

by problems that were indigenous to the very nature of day care. Almy

(1981) cited several barriers to in-service training. The majority

of the centers were open for 12 hours on a 6 o'clock to 6 o'clock basis.
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Staff members often worked six- or eight-hour shifts with only nap
P

time designated as a "free" period or planning time. The early

k
morning workers would end their shift as nap time was beginning,

however. One child care previderhad to be with the children at all

times, so meetings had to be without that particular staff member.

"Funds are not available for hiring substitute staff or for

compensating staff, for meeting ou side of regularly scheduled hours.

In addition, the presence of substitute staff may be disruptive.to

the children" (Almy, 1981, p. 235). Ideally, in- service activities

needed to be held during the staff members' normal working hours

(Burrello & Orbaugh, 1982).. Programs held at the end of a long working

day, or during,a weekend at the staff's expense had their potential

for success diminished (Sportsman, 1980.

Still other problems stemmed from the staff's diversity. Various

child care workers required training atdifterent levels (Almy, 1981).

Those ff members who. had legitimate early childhood training might

have obtained it in a high school vocational program, community

college, or held a Bachelors degree in child development (Almy, 1981;

Peters, 1979, and Verzaro, 1980). Yet other staff members might have

completed the federally endorsed competency-based program, the Child

Development Associate Credential (Klein, 1973; Verzaro-Lawrence, 1982).

Life experiences such as parenting and volunteering were also con-

sidered when potential competence was evaluated (Cogan, 1975).

4&

4
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Staff turnover appeared to be inevitable in early childhood

programs. To maintain the prograrquality, orientation of staff members

was essential. They had to be familiar with the center goals and

philosophy,as well as management and daily activities (NAEYC, 1983).

On the other hand, many staff members chose to stay with the program and

remained in the same position for many years (Sportsman, 1981). Some-

times when people cared for youngsters over a period of time, they had a

mixed receptivity to in-service training. It was viewed by some

"as an insult or unwarranted interference with private transactions,

while others have questions and ,oncerns they are eager to discuss"

(Kilmer, 1979, p. 17). Almy (1981) said that because of the staff members'

diversity "often they lack motivation for and understanding of in-

service training" (p. 235).

The day care program director rarely had the time or resources

to organize in-service training. This person was often not knowl-

edgeable about the many possibilities for in-service. Almy (1981)

-- related that funds were seldom-provided for this type of extra

assistance.

(-
An additional problem for day care programs was that frequetily

they Wire monitored by a patchwork of groups such as federal agencies,

state departments of welfare, and other organizations that were

responsible for funding (Warnot, 1977). These licensing or funding

agencies often required in-service education, but did not provide guide-

lines for carrying out training. "If the agency that stipulates the

49
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training activities fails to recognize their accomplishment or

to provide reinforcement, centers will take the requirement lightly or

ignore it" (Almy, 1981, p. 235).

Training funds for child care providers appeared and disappeared

as political commitments changed. The economic-political climate of

the nation or states dictated whether or not there would 1Z"Itm441a4e

funds. "Those directly served by child care workers continue to rank

extremely low on our society's list of priorities. Thus, funds for

child care worker training tend to materialize later than those for

other programs, and to disappear earlier". (Ouderkirk, 1982, p. 150).

The 1960s were characterized by a strengthened
commitment to equality of societal access and opportunity,
coupled with a renewed faith in education as a vehicle for
social improvement. One focus of the 1970s was the emphasis,
on the provision of new educational options for children with
special needs... Implementation of these trends was aided
by increases in private and public funding for research,
programming, and training (gerzaro-Lawrence, 1982, p. 25).

During this time, federal funds for day care and Head Start programs

were available for income-eligible youngsters (Savage, 1981).

Early intervention was seen as a means of working towards eliminating

poverty.

The philosophy that gave rise and support to such a
broad and varied ariay of staff development initiatives at the
national level in the sixties and seventies appears to be giving
way to a philosophy in the ,.eighties that purports that the
federal government should not be in the business of either
funding or operating staff development programs" (Collins,
1981, p. 14).

Together, the Congress and the administration decreed the federal

government should not have as much control over the funds passed

on to the states for education (Rosenay, 1981).
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On October 1, 1982 nearly 33 educational programs were con-

solidated into block grants as the result of the "Omnibus Education

ReconciltTbion Act of 1981" which was approved by Congress (Collins,

1981). This signaled "the emergence of the latest theme in federal

education policy: a reduction in detailed regulation and expansive

support levels of current federal progams" (Berke & Moore, 1982,

p. 333). In President Reagan's "new federalism" approach to funding

the various social programs, a great percentage of the erating costs

were transferred to the state and local boards (Frazier 1982; New,

1982; Savage, 1981).

Dial (1981) noted that "the consolidation of Title XX programs

into block grants, coupled with the 25% aggregate reduction from

1981 in human Services provision, will be Wt notabli in day care

programming, staff training, and salary subsidy" (Steiner, 1982, p. 1).

Morgark (1981) also related that day care, a service needed by children

which was almost entirely contingent upon Title XX, already was a

block grant for social services having other categorical mandates

in various state and federal legislation. Day care had to further

compete on the state level for b10(k funding along with a large

number of other human services (Lewis, 1983). Now that federal

Vrequirements no 1 r )r applied for day care, states selected their own

funding standards which set minimums for quality and maximums for

funding (Morgan, 1981, p. 34).

1
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A recent study conducted by the National Institute of Education

discovered that the new federalism caused a loss of state support

for education in local school spending. This was also reiterated by

the U.S. Conference of Mayors who-charged "that education services

are currently being, reduced in most cities around the country as a

result of the federal spending cuts" (New federalism, 1982, p. 6).

These mayors further cited layoffs as an immediate effect of the

reduction of federal aid.

In 1978, with a new emphasis on teacher education, 60 teacher

centers were funded with monies from the federal Teacher-Centers

Program to provide in-service education to teachers. However, as of

July 1982, one hundred teacher centers which received their major

source of allocations from the federal government had their cate-
r

gorical assignment of funds terminated as they were disbursed through

the block grant program under the Education Consolidation and

Improvement'Act of 1981. The majority of the teacher center policy

boLt-ds devoted a great deal of-time, as well as thought, to developing

other sources of funding. They'explored "local possibilities, state

funds, block grant money and other feder funds, and foundation

support. Most policy board members and teacher center staff have little

experience in grant seeking", however (Edelfelt, 1982, p. 390).

During an interview with Lucy Biggs, coordinator of the

national Head Start program, training efforts were discussed. For

52
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the year 1984 she hoped that 29,000 youngsters would be added to the

Head Start program, as well as increasing the budget from $912

million to $1.05 billion. However, she stated,"As the 1984 budget

recommendation has gone forth, it does 'show a decrease in training

funde (Brickman, 1982, p. 9). The rationale behind this training
4

cut was that the priority was for expanded services to children.

Training,monies, therefore, had to be shifted and reduced by 45-

50%. Assistant Commissionet Biggs expected training needs to be met

by linking into various systems in the state and community.

Ferver (1981) summed up the major problem addressed by this

practicum when he stated, "It is so typical, but ironic nonetheless,

that just at a time when the educational world seems ready to do

a job with inservice education and professional staff development,

we hit a fiscal crunch where it seems tht everything that isn't

absolutely essential must go" (p. 23). He a related the sentiments

of the Wisconsin Staff Development Network w h expressed that "It

seems to be coming to a matter of positions or inservice training.

It is obvious that we will have to choose to keep positions" (p. 1981,

p. 24).

Major shifts in funding under the Reagan Administration were

signaled by such things as regulatory reforms, program consolidations

and budget cuts (Leonard, 1982, p. 600). Americans' ambivalence

about paying for in-service education was evident. Since it was

difficult to gauge the ultimate benefits of In-service, its merits
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were calculated by measuring outcomes of secondary importance. "By

then arguing about who should pay for inservice education on the basis

of our simplifications, we tend to misconstrue or discard one of the

few means available to us to achieve our real objective of good

schooling for all children" (Case, 1981, p. 111).

Education Department Secretary Terrel Bell emphasized that

although funding cutbacks were painful, they were necessary to restore

the nation's economy. He "anticipates that many of these reductions

in federal funds will be offset by increased state, local, and

individual contributions or by more efficient use of funds"

(Administration's, 1982, p. 510).

Unfortunately, Bell's.solution was not born out in an August

1981 report by Clotfelter and Salmon. They implied that there would

be an expected 3% decrease in individual contributions to educational

organizations between 1980 and 1984. This was because the wealthy,

who were the most important source of educational gifts, would be

affected by an increased "cost of giving" as a result of lower tax

rates (Leonard, 1982, p.

Although the economic realities of the child care profession

A/made it difficult to demand excellent pre-service training, the

importance of regular in-service was agreed upon by educators as an

essential component of a quality program (NAEYC, 1983). Pofahl and

Potaracke (1983) warned that the same financial restrictions that

limited purchasing necessary materials for youngsters also rendered

it hard to employ edecationally qualified staff, as well as hindered
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the provision of regular staff training. They Worried that in this

state of affairs day care would simply become a warehousing of children.

Ouderkirk (1982) suggested that educators attempting to locate

a way to finance in-service training. should look to sources that

were ,independent of state and federal fiscal policies. He specified

that funds from thesc'sources to begin in-service programs. ere

helpful, but plaps to takes these training programs self-sustaining

were essential. Ouderkirk emphasized that there would be little

government money available for at least the next few years for child care

worker training, although the need for training would still exist.

It appeared that the intricacies of day care. itself, as well

as the very minimal educational and training background of so many

child care providers made in-service education so important.

"However, aside from Title XX funds, no longer available, and

occasional grants from cities or foundations, money for train \ng

is difficult to isecure. The nature of the day care worker's time

commitments,coupled with low salaries and lack of other incentives

make in-service training difficult to accomplish" (Almy, 1981, p. 238).

1
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Chapter 3

Anticipated Outcomes and Evaluation Instruments

Statement of General Goals

This practiaum was designed to increase ongoing in- service

education for the Berks County Intermediate Unit child care staff

members at a minimal cost to the progrfm. It was hoped,as a result

of in-service educational sessions from consultants, that the staff

members would receive ideas::whicbt they would utilize in their centers.

Through networking,'it was expected that the BCIU child care staff

members, according .to their individual and program needs, would share

educational information, techniques, and materials related to the

in- service sessions.
1

These objectives would be accomplished through voluntary staff

participation in A regional, early-childhood education conference

which'would be held at Kutztown University. Another means of

accoMplishi4 these objectives would be the provision of monthly,

two-hour, in-service educational workshops by outside consultants'

developed around topics suggested cooperativelyby the staffmembers,

educational committee, and administration. These workshops which.

would occur at the BCIU Administration Building would be attended by

at least one representative from each center. Through networking, the

staff members in attendance at these sessions would share related

information with the others present, as well as later on with the

thild care workers unable to participate.

46
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Table 1

Performance Objectives

The following goals were projected for this practicum:

E ected Behaviors Assessment Instruments Standards of Performance

1. The staff members, as a
result of ongoing, in-
service offerings, will
increase their in- service
education at a minimal
cost to the program.

r
)

4

a) The staff members will respond
to statements en the infor-
mation questionnaire
(Appendix D, items 8 and 11)
and post-evaluation questionnaire
(Appendix J, items 1-2).

Oft

b) Staff members' attendance will
be checked at the conference
registration desk (Appendix C).

0
c) The staff members will respond

to an item in a questionnaire
sent to them after their
participation in the conference
(Appendix F, item 21).

41

sio

a) 75% of the permanent staff
respondence will indicate
on the post-evaluation
questionnaire (Appendix J,
items 1-2) that they have
increased their in-service
education by at least one
activity since their response
on their information question-
naire (Appendim-D, items
8 end II).

b) 15% of the staff members wIll
participate in the conference
according to registration
figures (Appendix E).

c) 75% of the respondents will
indicate on the questionnaire
that they have inerebsed'their..
in-service education by
participating in the conference
(Appendix F. item 21).

4.
+,1

5



Expected Behaviors

Table.I (continued)

Assessment Instruments Standards of Performance

d) Attendance records will be
kept and tabulated for each
workshop session (Appendix G).

e) The staff members will
respond to items on thi
post-evaluation queition-
naire (Appendix J, items
3-7).

f) The administration will
respond to items on the post-
evaluation questionnaire
(Appendix K, items 3-4).

5:1

d) At least one representative
from each center will attend
the workshops for 75% of the
sessions according to the
sign-in sheet tabulations
(Appendix G).

e) 75% of the permanent staff
respondents will indicate on
questionnaire items that they
increased their in-service
education at a minimal cost
to the program through attending
at least two of the offerings
.(Appendix J, items 3-7).1

f) All four program administrators
will indicate on questionnaire
items (Appendix K, items 3-4),
that 75% of their permanent
staff increased their in-service
education at a minimal cost to
the program.

OD



Expected Behaviors

2. The staff members, as
result of in-service
educational sessions from
consultants, will feeeive
ideas which they will utilize
in their centers.

4

Table 1 (continued)

Astiessment Instruments

a) The staff members-will respond
to items on a queStionnaire
Nopendix .1?, items 1-9) sent
to them after their partici-
pation in the conference.

b) "The Staff members will respond
to items on a questionnaire
00pendix }l, items 9-13) at

the end of, each in-service
workshop.

c) The staff members will respond
'to items on the post-evaluation
questionnaire (Appendix J,
items 8-10).

Standards of Performance

a) 75% of the responding staff
members who participated in
the conference will indicate
for 5 out of'9 of the items
on the questionnaire that they
received ideas from consultants
which they will, utilize in
their centers (Appendix D,
items 1-9).

b) 75% of the staff members
who attended each in-service
workshop will indicate for
3 out of 5 of the items on
the questionnaire that they
received ideas from the
cossultant(V which they
will utilizdFin their centers
(Appendix H, items 9-13).

c) 75% of the responding staff
members who attended a minimum
of two in-service offerings will
indicate for 2 out of 3 of the
items on the questionnaire
that they received ideas and
utilized them in their centers
(Appendix J. items 8-10).

S
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Ex ected Behaviors

Table 1 (continued)

Assessment Instruments Standards of, Performance

3. Through networking, the
staff members will share
information, techniques,
and materials related to
the in- service education
sessions according to their
individual and program needs.

I

a) The staff members. will respond
to items on a questionnaire..
(Appendix F, items 10-20)
sent to them after their
participation in the
conference.

b) The staff members will respond
to items on a questionnaire
(Appendix H, items 14-18) at the
end of each in-service workshop.

c) The staff members will respond
'to statements on the post -
evaluat ton questionnaire
(Appendix J. items 11-15) .

a) 75% of the staff respondents
who participated in the
conference will indicate
for 6 out of 11 of the items
on the questionnaire that they
networked with other educational
personnel at the conference
(Appendix F, items 10720)..

b) 752 of the staff members who
participated in each work-
shop will indicate for 3 out
of 5 Of the items on the
questionnaire that they were
involved with the networking
process during the workshop
(Appendix H, ittms 14-18).

c) 75% of the staff members
who responded will indicate
for 3 out 5 of the items
on the questionnaire that
in-service education infor-
mation, techniques, and
materials were shared through
networking (Appendix J. items
11-15).

Ln0
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Expected Behaviors

Table 1 (continued)

Assessment Instruments Standards of Performance

48,

d) The consultants will respond
to statements on a questionnaire
at the end of their workshop
session (Appendix I, item?
10-12).

e) The administrators will respond
to statements on the.post -
evaluation questionnaire
(Appendix K, items 5-9).

d) All eight consultants will
indicate for 2 out of 3 of the
items on the questionnaire that
the participants were engaged
in networking during their
workshop session (Appendix
I, items 10-12).

0 All four program adminis-
trators will indicate on the
questionnaire (Appendix K,
items 5-9) for 3 out of 5
items that the staff members
were involved with sharing
in-service information,
techniques, and materials
through networking. "5"
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Description of the Evaluation Instruments

To determine whether or not, as a result of ongoing in-service

offerings the staff members wild increase their in-service education

et a minimal cost to the progr , six evaluation instruments would

idesigned and utilized by this educator. It was planned that .

written information qUestionnaires (Appendix D) and post-evaluation

questionnaires (Appendix 3) containing 4tatements which required

,

that multiple choice type and "yes/no" r!sponses be placed on IBM

4 score sheets would be administered to the staff members. The child

care workers would he given the chance to list written suggestions

on the questionnaire forms.

The information questionnaires with appropri.te cover letters
1

(Appendix D) would be mailed to all BCIU Child Care'Program workers

at their home addresses on September 1, 1983 prior to the Red Balloon

Conference and start of the in-service education workshop series.

Lynn Schaeffer, preschool supervisor, recommended that all'individual

correspondence be sent to the staff members' home addresses as center

mail was frequently not delivered if it had to be routed through

another organization's mail. Self-addrevsed, stamped envelopes would

be provided toi, that the child care staff members would be able to

return the completed questionnaires to this educator by October 1, 1983.

6''t
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The post-evaluation questionnaires (Appendix J) would be mailed

to the staff members' home addresses. They would be sent out on

May 8, 1984 immediately following the eighth and last in-service

education workshop session. The accoipanying cover letters would

_instruct the child care workers to return their completed questionnaires

to this educator in the enclosed self-addressed stamped envelopes no

later than May 22, 1984.

After October 15, 1984' the child care providers who participated

in thd4conference would receive at home written evaluation questionnaires

which would request that "yes/no/did not ettend" replies be marked on

IBM score sheets (Appendix F). These conference questionnaires would

allow fOr several open-ended statements to be written on the corms.

Included., With the cover letter's would be self-addressed, stalked

envelopes for the conferees to send the completed questiohnaires to this

educator by October 31,1083.

The administrators' written post evaluation questionnaires

(Appendix K) world consist of multiple choice questions and "yes/no"

responses with places for.commenta. All answers would be communicated

directly on the' questionnaire forms. The questionnaires would be

mailed to the four BCIU Child Care Program administrators' offices
A .

immediately preceding the last in-service workshop offering on May 8,

1984. Stamped em.4;lopes, self-addressed to this educator would be

included. -with the cover letter which requested the return of the
. -

evaluation materials by May 22, 1984.
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Records of staff members' attendance at the Red Balloon Conference

(Appendix E) and in-service workshop session sign-in sheets (Appendix G)

would document an increase of in-service education. A member of the

Red Balloon Conference Registration Committee would be assigned to

specifically register thek BCIUAIld- Care Program participants. This

individual would be responsible for checking these staff

members' names on the attendance forms previously prepared by this

educator. At each in-service workshop the center representatives

would be required to sign their names under their particular center

upon arrival at the session.

Items on the written conference questionnaire (Appendix F) and

the staff post-evaluation questionnaires (Appendix J), both described

In the preceding section, would determine whether or pat the staff

members, as a result of in-service educattonal sessions from consulants,

would receive ideas which they would utilize in their centers. A third

written evaluatitin instrument (Appendix 104 also designed by this

edu'cator, would be hand distributed to all attending staff members at

the conclusion of each of the eight in-service workshops. Before

leaving the session they would be required to respond to multiple choice..

questions, as well as to mark "yes/no" answers on IBM score sheets.

An opportunity would be afforded the participants to offer written

c.;$1w.geLaismc at. Well on their questionnaire sheets.

6 3



55

In order to resolve whether or not through networking the staff

members shared information, techniques, and materials related to

the in-service education sessions according to their individual and

program needs, evaluation instruments designed by this educator

wouldbe provided for the staff members, consultants, and

administrators. The staff members would'respond to written items on

the conference questionnaires (Appendix F), the in-service workshop

questionnaires (Appendix H), and the post-evaluation questionnaires

(Appendix j). These thrle staff evaluation instruments were described

fully in previous paragr.Ihs;

At the completion of her in-service workshop session, each

consultant would be handed a written questionnaire (Appendix I)

designed by this educator. it would consist of "yes/no" responses

to b#1106ecked on the questionnaire form. Provisions would be made for

written suggestions as well.

This educator did not feel that it was necessary for the respondents
I

to remain anonymous. She wished to convey an openness, as the partici-

pants becgme involved in networking. The staff information questionnaires

(Appendix D), conference questionnaires (Appendix F), and post-evaluation

questionnaires (Appendix J) would receive corresponding code numbers

simply for ease in recording staff. responses as they were returned

to thi!.; educator.

All IBM score sheets that were mailed to this educator would have

to he copied on duplicate sheets by this educator's office aide
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(Appendices D, F; and J). It would not be possible for folded IBM

answer sheets to be processed through the computer. Mrs. Gladys

Kline, Early Learning Center secretary (Note.12), carefully researched

the expense of sending the cover letters and questionnaires to the

staff members in manila envelopes in order not to be folded. She

estimated the cost of enclosing additional self-addressed, stamped

manila envelopes for the questionnaires which were to be returned.

She concluded that this would be an unnecessary burden on the depart-

ment postage budget. Mrs. Kline suggested that it would be feasible

to send out the information in the less expensive business-sized

envelopes, then have an aide copy the.responses on the relatively

inexpensive IBM score sheets. The secretary felt that this would

take care of the problem of computer scoring those forms not completed

with a No. 2 pencil.

Description of Plans for Analyzing Results

It was planned that the data from the assessment instruments would

be analyzed upon completion of the practicum implementation and

presented in percentages in tables. If the standards of performance

appeared to meet the criteria for puccess, the conference, workshops,

and networking would he continued as a vital part of the BCH Child

('are In-service program.

Cihce this practAcum would deal with large numbers of participants,

the tespohse- from the information questionnaires (Appendix I)) , the

7



57

conference questionnaires (Appendix F), the staff in-service workshop

evaluations (Appendix H), and the staff post-evaluation questionnaires

(Appendix J) would be scored by the Kutztown University Burroughs

computer. Dr. Thomas Seay, professor of computer services, (Note 1'3)

met with this educator to discuss the appropriate format for the

teacher-designed questionnaires which would be computer-scored.

Dr. Seay would be available as a consultant to interpret the final

results of the computer-scored information. All other materials

(Appendices E, G, I, and K) would be hand-scored by this educator.

If portions of this practicum did not appear effective, special

attention would be paid to the comments made by the staff, adminis-

trators, and consultants for improvement. Suggestions concerning

positive aspects, as well as weak areas, would be incorporated into

the planning for future in-service endeavors. They would be carefully

analyzed to see if these in-service efforts would be cottinued,

eliminated, or presented differently.

7')ti



Chapter 4

Solution Strategy

Discussion and Evaluation of Possible Solutions

While researching in-service education solutions for a child

are program with limited funds, this educator discovered several

options worth considering. One particularly worthwhile suggestion
,

was the use of telephone instruction as an alternative educational

delivery system for teacher in-service.

Blackhurst (1978) related that "the most readily accessible

telecommunication system is the nation's telephone system" (p. 30).

He telt that its versatility allowed for transmitting lectures and

information, as well as teleconferencing. Henniriger (1981) noted

that parents and teachers often'used the telephone as a means

of successfully introducing immediate, two-way communication

(Steiner, 1982 (b). P. 3) 4

Parker, 4isreetpr of the University of Wisconsin Extension

Instructional Communication System, concluded that the two-way

telephone system had several strengths:

It is a truly continuing education medium °pull for all;
it is a time and money saver for those who instruct
courses; and for those who attend; it can reach entirety
new audiences in the state; it can reach isolated
pr,,te,;tsi,,n:tls; and it can he a vehicle for universities
and other institutions to share resources (1971, p. 46).

S ii
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Summarizing a research project concerned with teleconferencing

Nilles, Carlson, Gray, and Hanneman (1976) discovered several positive

aspects of this approach. They found that because telecommunication

allowed exchanges across geographical differences, it was superior to

face-to-face contact. These researchers learned that exchanges were

encouraged in rapidly changing situations through telecommunication.

Particularly relevant to this practicum, telecommunication "permits

meetings which might not be possible without such a system" (p. 179).

Studies by Arndt (1973), Hershey (1977), and Peterscin (1970)

showed that telephone-based instruction was a viable delivery system

in terms of cognitive outcomes that were measurable. Hershey's

study (1977) specifically substantiated that there was great merit

in university-based teacher in-service education using telephone

instruction as a delivery system.

In essence then,

a telephone network is a relatively simple technology,
easily understood and maintained, which facilitates the
reaching of new audiences who may not be able to travel
the distances to college campuses. it can serve the
specialized interests of very small clusters of people at
many locations and can also reach isolated professimials who
might be in an educational vacuum" (Hershey, 1977, p. 214).

Utilizing a telephone network, much like a large party line,

Parker (IWO reported his studies showed a cost of approximately 25C

rs,16. I 4? " out 4` t . t hough this cf 1qt tank Int n af rc tint the

telephone rental of the system and station equipment payment, the

instructor's time and co;,t of materials were not included in thle:

e..;tlmate.
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From a cost point of view, it appeared that the telephone

network system might be an effective way of conducting in-service

education for the BCIU Child Care Program sessions on specific

topics for individual centers or a cluster of centers. Each

4
center already had a telephone hookup in place, so only the tele-

communication network would need to be set up for predetermined

dates. Consultants who would agree to donate their time on a

volunteer basis to address the special topics'Lsuggested by the

BOIU staff members would be located by this educator. Almy.(1981)

cited the importance of call-back arrangements which provided

for the clarification of questions.

After his work with the Statewide Educational Eitension Education

,Network, Parker (1977) pointed out several limitations Ihich related

to conducting the 'BCIU in-service educational sessions in this

manner. He indicated that "it is difficult to make a listening

p..10

group a 'group' and that instructors have some initial difficulty

in getting discussion started. The third obvious difficulty is the

inability to transmit visuals" (Blackhurst, 1978, p. 29). Through

the Kill Education Committee's comments (Note 14), it was made clear

to this educator that the staff members wished*practical, hands-on

in-service experiences which would certainly he missing in this

telet(mummilation method as related by Parker.
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Another problem of this delivery system was that of scheduling.

The only, possible time during working hours that the BCIU center staff

members would be able to be together for an in-service program was

during nap time (Almy, 1981). It was already difficult in many

centers to isolate a quiet area in which the children might sleep.

An additional noisy area wind need to be located which would allow

the consultant to relay information by telecommunication network

and enable the staff to verbally respond. This would produce an

inhibiting atmosphere, especially if the children were -aroused and.

needed the child care providers'. attention.

It would be possible to eliminate some of the aforementioned

.

problems if each consultant were asked to be at a specified telephone

number at the university throughout a particular week during certain

I.
hours to answer individual staff member's questions concerning his/her

area of expertise. Fortunately, every BCIU center was located within

the toll free telephone calling area of the university which would

keep this a cost free delivery sietem.

On the other hand, while individual calls would be practical,

they would also exclude staff communication and networking. This was ,

one of the priorities specified by the BCIU Education Committee

(Appendix C). 4

if would he AN imposition to ask (osultanN, who %Jeff* donating

their time free of charge to be available for several hours each day

during a week, so that all individual questions would he answered.

7f;
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Staff members would easily become frustrated and not pursue their

questions if they received constant busy telephone signals while

attempting to contact the particular consultant. Center schedules

and other duties would only allow the child care providers time to

try the call once or twice. An alternative would be highly organized

telephone scheduling for each center by this educator as the coordinator.

This would, however, discourage the informal, spontaneous interaction
a
. hoped for b'y the Education Committee, ECIU Child Care Program

administirtors,'and this educator.

Anothe7potential solution gleaned from the review of the

litergture for possible in-service education programs was the use of

video tapes (Weinberg et al., 1983; Hutchins et al., 1971; VanWagoner,

1978). The Kutztown University television studios were located in

the same building that houted the Early Learning Center. For this

reason, this educator was exposed to the video world on a daily basis.

The prospect of utilizing video tapes as a means of producing

in-servicp education sessions for the BCIU Child Care Program staff

members-appeared to be a most realistic idea.

One way of presenting video tape workshops to the child care

staff would be to request various consultants to produce programs

in their areas of proficiency. These video tapes would he developed

at the univelsity studios acco ding to a schedule convenient for

both the consultants and the technicians. Under the university
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student work-study program there would be no charge for the

technicians' services if this educator were tcroversee the project.

If the consulttnts donated their time, there would not be any

personnel cost for this method of in-service education.

Several in-service programs used video tapes successfully.

Powers and Healy (1982) described a nation-wide in-service training

project for physicians who served handicapped children which

utilized video tapes to foster discussions and examine mainstreaming,

as well as controversial therapies. Brout and Krabbenhoft (1977)(

reported that The Red Hook Family Day Care Training Program presented

video tapes concerning a variety of child care aspects in both English

and Spanish in order to accommodate cultural differences. Video

tapes were an important part of Lehane and Goldman' (1976).. external

studies program tailored to the specific in-service needs of Ohio day

care staff members. ,Goldsmith (1979) used a series of 10 TV programs

effectively in a Rhode Island state-wide in- service workshop series

for over 100 family day care providers.

Besides prdducing video tapes for in-service purposes using

specific local consultants, many fine commercial video tapes were

available to rent or borrow. The National Video Clearinghouse

11980) listed 268 distributors in the non-entertainment section who

provid,.d tApes for instructional, training, and informational programs.

Powers (1983) felt that it was not practical to pay for high-

priced consultants when educators were able to he exposed to leading
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authorities by ordering video tapes. He gave a positive review to

a series produced by the Association for Supervision and Curriculum

Development. A program on learning styles, prepared by Dr. Rita

Dunn, was concerned with a topic specified by the BCIU Child Care

Program administrators and Education Committee as one of their

priority in-service subjects. Powers was impressed with "some of

the effective uses that can be made of video tape productions

to encourage faculty development at a reasonable cost" (p.12).

In Pennsylvania the Department of Education provided many

in-service programs which involved the use of a variety of video tape

resources. These projects included concept tapes which featured

experts in the fieltl, on location classroom-action tapes, and

interview tapes. The' PDE encouraged districts to become involved

with these video tape in-service programs and advertised them in

their monthly, free, state-wide newsletter (Walter, 1983, b). If

copies of specified in-service programs were desired on tape at no

charge, it was possible to send blank video tapes to the

Telecommunications Center in Harrisburg, PA where they would be

reproduced for a particular program's use (Walter, 1983, a).

Certainly this would be an inexpensive method of securing

in-service information for the BCIU Child Care Program workers.

The. only (4,' involved would be providing the initial blank tapes

if the consultants were filmed at the university studios, or the

tapes were sent to the state department to he duplicated. The

cost of renting commercial tapes was nominal.
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Every child care center had its own television set, so viewing

the video tapes in each building would be a possibility.

Unfortunately, however, a problem indicated by Blackhurst

would occur. If the video tapes were broadcast from the Kutztown

University television studios, a special cable hookup would be

required for the program to be received. This would prove to be

costly.

The BCIU audio visual' department had video tape equipment

which might be loaned to each center on a rotating basis in order

for the staff members to view the in-service tapes. The center

drivers would pick up and deliver, the tapAng apparatus. This would

require complicated monthly scheduling, however.

A consideration suggested by Hutchins et al...,(1971),was that

one person at each site would need instruction on how to properly

operate and care for the technical equipment. Blackhurst (1978)

reported .that "many potential users ....have negative. attitudes

towards the use of the technology required" (p. 37). Also, according

to Hutchins et al. (1971), it would be necessary to provide a lock-

able, secure area in which to store the VTR in each building..

Separate center viewing would greatly out down on idea sharing

/between BCIU child Care Program staff members. The same scheduling

pr,,blems that would arise during the telephone delivery system would

otfur for this video tape solution at the individual sites.
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The child care providers would be able to send center

representatives monthly to a central location where they might view

the video in-service education series. This would allow for the Ap

desired exchange of ideas among the various program staff members

(Appendix C). A disadvantage to this, however, was disclosed by

.Blackhurst (1978). He noted that the child care providers would be

unable to interact with the consultants, thereby personalizing

their in- service experience. With such a wide span of training

and years of experience within the BCIU Child Care Pruram, it would

be difficult for general video tapes to answer the in-service needs

of the staff meadbers without'the,consultants present to clar:ify

and extend the information.

Description of and Justification for_Solutions Selected

Snow 119E2) related that betause it would be necessary to train

many "people with the limited amount of funds available under the

Title XX program the most important concern in day care training

"during the next few years may be.the identification of the most

cost effective delivery models" (p. 119). With present shrinking

%budgets, as well as an emphasis on educational accountability,

Wallace and Wideman (1977) and Weinberg et al. (1901) predicted it

was inevitable that schootka, agencies, state departments of

education, professional organizations and higher education must
.

a

cooperatively work together. As a mean'ol increasing in-service

L. A
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training for the BCIU child care staff Members at a minimal cost

to the program, thid educator wished to propose the following solutions:

the child care providers would voluntarily take part in a universjty

sponsored early childhood education conference; the staff member,

would-participate in monthly workshops cooidinated by this university

education professor; and these workers would become involved,&n an

information. network:

Hanes, et al. (1982) disclosed that colleges of education

throughout-.the nation were facing decling enrollments. John Erdmann,

Kutztown University registrar, testified this had occurred in this

educator's. work setting (Note 1).

Wilen and 1.indsvatter (1.978) maintained there were several

reasons-Why inservice programs became an important concern of

colleges of education. They cited the following factors: "the

reduction in teacher turnover in the K-12 sector, the resulting

stabilization of school staffs who have completed all state-mandated

training, and the increased emphasis on accountability of teacher

efforts" (Verzaro, 1980, p. 34). --

As the number of students selecting the field of education

continued to decrease, Verzaro-Lawredce (1982) suggested that

in order "to survive and thrive in this new era, schools of

education must make critical decisions about thir current efforts"

(p. 26). Hite (1978) was most discerning as he explained,
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Professors now have the time to help school people
assuage their concerns. They have the inclination,
too. Even after dismissing all the staff unprotected
by tenure, schools of education still can t keep
their tenured teacher edudation faculty fu ly'
occupied -On the assignments' they,carried in; the
sixties. At e,ast some education faculty pr.sOnnel.,
are willing to consider, seriously, differeni. roles

) ts
androsponsibilities. The major new role is 64at of
field-base teacher educator (pp. 51-6). \\

Drummond (1978) felt that education dolleges had a win to

survive. He believed that campus-based faculty members would

'change. In doinggo, they would need to direct their energies and
4

time towards designing and developing resources for teacher in-service

education.

At Kuttftown University, much df the aforementioned had beenthe

plight cif the education college and its faculty members. Following

a national trend cited by Miller et al. (1979), the upper scades
1

of'the college laboratoFyschool were eliminated over thfee Years*

4
ago. The previous laboratory school faculty members were dispersed

4 across the campus to admissions, coaching, and other positions for

which they were untrained. Miany faculty members were assigned to

teach juniorlmmester, field-based courses in the surrounding

public schools.

With the loss of education students each semester and an

atbsUld el k t 4>f eth14 at 14>n faculty

de a

membeteat Kutztuwn University, the

nratinn and the chairman of the department .

tary education directed the staff members to "create"
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*jobs for themselves wherever they could -- on campus, as well as

*off Thv.education faculty members were strongly encouraged to submit

ideas for off campus courses, as well. as in-service programs.

',Developtng ;ies with the local IUs was looked upon favorably by the

adiainistration.

Verzaro-Lawrence (1982) related that "schools of education may

have something unique and important to offer the field of early

childhood education. Within our faculty are persons who care for

children and who are committed to excellence in the training of

America's teachers" (p.. 29).

Yarger, Howey, and Joyce (1980) reported that in-service

courses for more than a million educators were &ought annually

by education professors. Increasing numbers of schools of higher

education were conducting off-campus in-service activities according

to Seldih (1982). This was demonstrated by such field-based university/

public school in-service training projects as: Central Mbio Project

Breakthrough (Cooper & Hunt, 1978); Project INSTEP (Fink A Brownsmith,

10:), .end Thv StAre University/Detroit Public School

inser ultim (orisortlum (Wallace & Wideman, 1918).

N\str...ii (14; found that when agent les and institutions did

oipp-f filc (h (Are services due to

iI. k f t ti- trier -rsouu, public programs

.m" iil,tiAtpC tt-;".Ing support system..

tiaks College and
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thAasadena, California Community Family Day Care Projeyt; Bank

Street College of Education, New York City; the Department of Family

and Consumer Resources, Wayne State University, Detroit Mihigan;

and the University of Massachusetts - Based Support System for Home

kty Care Services.

It appeared then, for this university-based educator to act

as a coordinator for a field-based in-service workshop series, as

well as regional, university sponsored early childhood conference

for.in-service personnel, that she as acting to find a solution to

both the higher education and BCIU Child are Program problems.

Hanes, Wangberg, and Yoder (1982) summarized the considerable ben*fits

of a university/school district partnership. They related that the

districts obtained high-quality in- service training from instruction

to technical assistance. This partnership afforded the education

college an oPortunity for involvement in outreach activities. This

in turn enabled the staff members to try their theories in the field.

In an effort to increase in-service education for the BCIU

child care staff members at a mirlimal cost to the ptegram, the

)
following solutionAere proposed. The staff members would receive

and share Information coordinated by this educator through voluntarily

attending t 1..p.s at an early childhood conference at Kutztown

University, and/or h', participating in monthly workshop sessions at

the BUIU Administration Building, and /cat tbrough bec oming involved

Io Ili I wt,r k i with tJt fti du, cit,Irs 01 4 Id Ski t S fol lows:
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1. The Red Balloon VIII Early Childhdbd Conference (Appendix L) --

an annual, regional, one-day conference held at and sponsored

by Klatztown University consisting of:

A) Two nationally known speakers

1) Pr. Anthony Campolo--"Disappearing Childhood in Today's World"

2) Pr. Louise Bates Ames--"Preventing School Failure"

B) Seventeen, one-hour workshops presented twice by each

consultant on such topics as:

1) Centering and relaxation activities

2) A learning settings idea exchange

3) Activities for gifted young children

4) Methods to prioritize personal/profesgional goals

5) Helping children develop self control

6) Math concepts/materials

7) 'infant- toddler observation techniques

8) Television's influence on children

9Y Humane education

10) Teacher-made games to teach thinking skills

11) Movement/management/motivation strategies

12) Reading success

1 l) (reativity

14) Mit r °nip?? t r app 1 ica t ion

1'0 How to publish articles

1(,) Arts and crafts for toddlers

11) Considerations involved ln grade plarement

elf
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C) Five types of exhibits

1) Commercial exhibitors

or
2) Kutztown University early childhood student instructional

centers

3) Idea exchange

4) Kutztown University Curriculum Center materials

5) In-service teacher displays

2. In-service education workshops--monthly, two-hour sessions which

would be held at the BCIU Administration Building

A) Eight topics would be covered as follows:

1) "Learning Styles"

2) "Preventing Problems If Possible"

1) "Effective Discipline".

4) "Literature and Children"

5) "The Sound of Music--The Early Years"

b) "Microcomputers and Young Children"

1) "Games YES! Equipment NO!"

8) "Summer Arts and Crafts"

L

3. Networking the sharing of ideas, resources, information and

materials with others at the conference, during workshops, at

the (enters, and in the field in general.

Om I er en( e.

Involving the BCIU staff members in the Red Balloon Conference

appear ed to be a low-cpst way in which to enable many child t are

I
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workers to become exposed locally in one day to a large number of

people, resources, information and materials in early childhood

related fields (Lansdowne & Jennings, 1981; Why,1983, p. 31).

VanderVen (1979) asserted that "the field of child care in the

last four or five years has seen an escalating amount of planned

professional interaction in the form of child care aonferences"
Abe

(p. 148). This was evidenced by the 8-year-old Kutztowq Uni ersity

Early Childhood Conflrence (Calendar, 1983, p. 28); the Pen ylvania

Association of Child Care Agencies Conference which, also, originated

in the mid-1970s (Calendar, 1983, p. 27); and the 1-year-old Ne

England Association for the Education of Young Children Conference.

VanderVen (1979) believed this pointed to "not only acceptance
ti

of the concept of professional educatitn, but the recognition that

it is essential for personal growth in professional practice and
,

for total advancement of ttie field" (p. 199).

Besides serving as a gathering place for discussion of profes-

sional concerns, Gray (1982) felt "conventions are valuable ways

to motivate, educ te, and inspire" (p. 46). Johnson, a consultant

to t he Nat i,,rta 1 School Boards Association. declaied that goals for

a convention wen increasing skills gd knowledge, as well as

)niipet t-,i, c , Wh I I e Xp,111(1 I fly, one' S a( quaint mice.: (S*.fichlr 198 f ) .

The Est' Vflt Wt k shop was seen by Bet dine , et 'al. 918)

A. All important means (0 information extbanKe and development

l;tiliriug this lomat, p.roup ot individuals
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prepared a program of events, both didactic and performance based,

which resulted in the participants leaving with a new set of

professional skills and knowledge" (p. 49). Usually a workshop

A
session lasted from one to three hours and involved a degree of

participation from the audience. Lansdowne and Jennings (1981,

p. 276) found that most consultants encouraged questions or

comments from the conferees in order to keep the presentation relevant

to their needs. ,Berdine et al. (1978) noted, unfortunately, the

literature revealed little empirical data "to document the effectiv9-

%

ness of the conference workshop in teaching colleague professionals

new skills or knowledge" (p. 49).

The literature did, however, place great emphasis on the ease

11

with which a conferee was able to meet others in tle field in order

to trade information (Edelfelt, 1981; Palmer) 1983 Sender, 19E3).

Conferenre workshops were specified by Boucouvalas and Cooke (1982)
4

as a method of "goal-setting, stkategizing, identifying and

contacting resources, and building support groups". Sender (1983)

stated that by selecting worksho4s dealing with problems in the

konferee's work setting, the child care provider was afforded an

opportunity to relate to others attracted to this topic because

the: were iavolved in similar situations.
.011,

A pr.o suggestion made by Williamson and ElfmAn 11982)

cAmveruiny, annual professional organization coutereures which were
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partially devoted to current issues was to have several teachers

from one district attend these conventions. After the conference,

these staff members would make presentations on pertinent topics

to other faculty. In this way, the teachers had the responsibility

for directly impacting on their own staff development.

E4elfelt and Gollnick (1981) concluded that annual conferences

"foster informal exchange and they build networks through which

educators learn a great deal" (p. 9). According to Andel (1982)

and Peters (1980), just as important as the organized sessions were
4

the informal conversations, communication with session presenters,

and introductions to people who would act as resources. With some

assistance from a upport network, or group, or individual, as

well as a little 1f-initiative, a conference would become an adult

learning experience emphasized Boucouvaias and Cooke (1982).

The initial reason Why this educator selected this particular

solution was that by Fehrua7 1983 no one had Mplunteered to serve

dS the coordinator for the Kutztown University Red Balloon VIII

Larly Childhood Conference. After the 7th year of this annual

conference, there was a strong pbssibility that it would be

canceled due to a lack of campus leadership. Previously, tbe

Vut i.town State Col lep,e rahoratory School directorslitoordinated this

contetente as part of their assigned administrative duties. With

losinv of the K.S.C. Laboratory School and present quarter-load

rvdtt(ti(milwt serm...ster for the coordinatlhn of the Early 1J,artriny.

Cvntvt, well as other teaehlngtieltlef-:, "hurnAint" developed.

:10
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Dorothy Moyer, past conference coordinator, initiated several

unsuccessful organizational meetings in late 1982 and early 1983.

These attempts were followed by a commitment questionnaire from

Dr. Moyer. The dean of the college of education made a verbal appeal

for conference leadership to the facultyomembers during a February

1983 department meeting. In agreement with Palmer (1983), this

educator felt there needed to be considerable involvement in the

conference from the early childhood college students and in-service

teachers. Witiuthe idea in mind of aiding the university in order

to continue the conferen06, while changing the organizational format

to skirt the staff burnout problem, this educator agreed to voluntarily

coordinate the Red Balloon VIII Conference.

Key Kutztown University faculty members listed their preferences

for chairing various conference committees on a written questionnaire

from this educator during March 1983. Sevelity-six college students

volunteered to serve on, or co-chair, committees with the faculty.
roam.

*hese students demonstrated their interest by filling out question-

naires after being personally contacted .by this educator during

their classes and Kutztown University Association for the Education

of Young Children meeting In March 1983.

Reque.ts were made through ap,ropriate, local, educational

newsletters and by sending letters to teachers and administrators

in the field in an attempt to seek their participation in the

cc,nferen.e. These edwators were invited to contribute exhibits

(
. 1



and workshop presentations, serve on committees, and act as

facilitators to the conference consultants. Ford of the

Community Chests of America noted the importance of "attempting to

shift from gatherings primarily of the paid professionals to meetings

in which volunteers, hoard members and other leaders take a prominent,

if not leading, part" (Conferences, 1956, p. II).

As the coordinator of the conference, this educator determined

that anyone assisting with the conference would be allowed a waiver

of the registration fee in gratitude for their service (Conference,

1980, p. 31); For this reason, this educator was able to propose

this low-cost, in-service education solution to the BCIU Child Care

Program administration and Educatiob Committee. The registration

fee of $14.00 would be waived for staff members willing to present ,

exhibits or introduce workshop consultants. The administration

felt that it would be possible for the program to pay the $6.00

1un(heon fee for those parti(ipating staff members who desired to

hear the luncheon speaker, Dr. Louise Bates Ames. The Fddcation

Committee, with approvAl from the administration, agreed that it

was highly possible for the child care staff members to, become

involved with the Red Balloon VW Conference in return for

444

e,...p,,,rotte to ina t vice cducat Ion at the ,onforence at a niiiiimal

«ist to the BCH!, Program (Boyl, 1981, p. r)3; SWel 1 SEM , 1981, p.

9 )

77

ti
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There were many advantages to this in- service education solution

for the BCIU child care workers. During a period of only one day,

in just one location, these child care providers would be exposed

to: two nationally recognized speakers' viewpoints; a wide variety

of resources at 17 workshops; ideas at many commercial, student and

in-service teacher exhibits; and opportunities for information

exchanges with over 650 people in early childhood related fields.

Many of the topics which would be covered at the conference were

in the areas specified on the Education Committee's list of assessed

needs (Appendix C) and subjects of concern to the BCIU administration.

The staff members would not have to travel far from their centers

to attend this well-established, regional conference--20 miles at

the most. The conferees would be able to further cut costs if they

elected to form carpools in which to travel to the conference.

The conference would present a relaxed day for the staff members,

as they would not need to worry About substitute coverage at their

centers on a Saturday. Exhibitors would be instructed...to display

ideas that were successful at their centers, as well as presenting

with other staff members with whom they were comfortable. .The

emphasis would be' on making this a pressure-free experience as they

,-,hard prat t with others (Appendix M) .

Mindful of the discrepancies in the staff members' experiences,

this 40nivrence would offer valuable information for the novice, as
4

well as the matute child care provider. Katz (197/) felt that
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teachers in their third or fourth year were especially receptive

to experiences at conferences and that the more mature teacher needed
S

the opportunity to participate directly in conferences (pp. 10-11).

Possibly the greatest advantage of this solution would be the

many possibilities for networking. Before the conference, the

staff members would need to discuss with the administration and their

fellow colleagues what they hoped to accomplish at the conference.

This would require them to have a framework in mind, as suggested

by Boucouvalas and Cooke (1982) and Sroufe and Goldman (1978;.p. 611).

Sendor (1983) indicated that prior arrangements would need to be made

in order for the child care workers to meet other educators at the

conference who would be part of an unofficial network. Introductions

to new resources would take place at this time through oheContacts.

Besides the speakers, workshops, and exhibits, there would be

time for informal contacts scheduled at the conference. An early

mornIng-lcoffee and mid-morning vegetable/cheese snack would allow

a flexible time for the conferees to meet with one another and

exchange ideas according to Andel (1982). Palmer (1983) reported

hat the catered luktc-heon on the conference site would provide yet

another opportunity for informal meetings. The exhibitors

1,,,,J1d he provided with free time in order to hear the consultants

and for social opportunities, as well as time periods devoted to

yiewiny the exhibits (Conference, I 60, p: 24).
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The workshops would. offer many chances for networking. Because

of the' limited number of participants in each session, people would

have an opportunity to interact with the consultant arld Other conferees.

The child care providers would select workshops concerning !topics of

.

interest to them. In turn, the session would attract others

interested in the subject. Sendor (1983) related that it would be

possible for the child care workers to meet Various participants

after the session to elicit further information. Of course the BCIU

staff members who elected to introduce consultants would have the

special privilege of contacting them prior to the conference. These
ib

facilitators would have the opportunity to establish a close

personal relationship with the consultants throughout the day, as

well as in the years to follow.

The Red Balloon VIII Conference would have a special exchange

built into the program for all conferees who wished to contribute

and explore ideas, materials, and resources, as mentioned by Cray

(1982, p. 48). The Idea Exchange.(Appendix L) would enable each

person to bring a sample of a favorite activity, display it, and

receive a packet of contributed ideas several weeks after the

(-onference: This would he in addition to the in-service teacher

evhibit t,, whikh the BCIU staff members would be invited tn share

their workable ideas with the other opferees,

9;)
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A benefit of this solution would be, as the BCIU child care

providers participated in the conference, their involvement would

bring them directly into the mainstream Of the conference (Conferences,

1956, p. II). When they returned to their centers,. they. would

share their experiences and learnings with their colleagues. It

would be possilie for thetiAto bring taped sessions back to their

centers. BOucouvalas and Cooke (1982) explained that this would allow

the conferees to react with the other staff members in order to

expand their discussions. Thesi conference participants would be

able to act as resource persons in their program situation

(Conferences, 1956, p. 20) which would hopefully bring about the

stiff communication indicated as a major concern by the Education

COMmittee #Appendix C).

'Workshops

ef%
The w kshop, as a means of in-- service education, goes back as

far as 1936 when "the first regularly organized educational activity

(4.-signated a workshop... was conducted at Ohio State University"
I

(Moffitt, 1963, p. 25) . In; the 1950s, literature reviews showed

workshops were the most popular form of in-servicr education

4s.

(Conducting, 195b; Parker 41, Golden, 1952). Studies reported in the

1980s by Fainsworth (1981) and Yarger, et al. (1980) indicated that

pIIru and element iry teat her`; still prioritized workshops as

the number one in-service education method. In agreement with the

9t;
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findings in the literature, the BCIU child care staff members desired

III
.

receive in-service education through workshops. This was noted by

4t e staff needs assessment and topic of discussion at the Education
Committee meeting (Appendix C).

The following definition of workshops related well to this

practicum:

A series of meetings, usually four ormore two-hour
sessions, that puts emphasis on individualized study
within a group and with consulting teachers. Individual
needs are the basis for choosing the problem to be solved.
The significance of this Method is that the indiyidual
tudent solves his own problems withite .help of.the
group and the instructor, and'leaves'Ehe workshop with a
plan of9 action that he believes will.fit his given
situation (Conducting, 1956, p. 7).

Educators, such as Houston (1978), Lawrence (1974), and Skritic

(1979), described,effective in- service workshop efforts as being

P.. 4
characterized by active involvement in a nonthreatening environment

in which new materials were implemented, is wg11 as productive and

creative thinking skills increased. Friedstein (1980)"explained

ideas for a successful workshop. He stated that: ."a good workshop

starts where the learner is and takes the learner farther; a good

workshop offers a chance for growth; a good workshop helps in

communication; and a good workshop permits the learner" (p. 345)

to invest mnIe of himself.

Cvrtain characteristics made the workshop a valuable method of

in-survice education Moffitt (1963) believed. He listed the following:
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1. It emerges to meet the.existing needs of the participants.;
2. .It provides expert assistance (commonly from higher.

institutions);
3. It is flexible and consequently can be adapted to many

diverse groups and situations;
4. It provides for the pooling of information and sharing

of experiences;
5. It develops both individual and group skills in attacking

new problems;
6. Ielistrengthens working relations with others in different

status assignments (p. 26).

This educator felt after discussions with the BCIU Child Care

Program administrators and Education Committee,during the spring of

1983 that the preceding characteristics would make a workshop series

of tight, monthly, two-hour sessions a salable solution for the

program's in- service education needs.' Certainly, a workshop series

would respond to the Education Committee's cowern for staff communi-

cation and hands-on experiences as the workshop participants became

actively involved in the sessions and networked with others.

Snow (1982) reviewed and summarized 10 demonstration in-service

training programs for day care workers which were affiliated with

higher education. Two pi-ojects in particular were related to the

solutions selected for this practicum. The University of Arizona

(Wetzel, .1969) successfully sponsored-small group workshops for

teacher aided from federally supported day care centers. The Other

program, which was coordinated by the College of William and Mary

(Haulman, et al. , 1975) , utilized a training strategy for the 100

day care personnel of 10 workshops, three hours/week, presented atd
edsily accessible locations.

'V*
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Wilson (1977) suggested that in-service workshops should be
.

moved off campus to locations which were convenient for the staff

members. The importance of offering the program in the most

centrally located region for rural in-service was emphasized by

Costa (1979). Swenson (1981) related the strong partnership

between the university and the schools in providing on-site district

in-service offerings.designed to meet the specific needs of the

staff members.

A study by Yarger, Brannig.4n, and Mintz (1980)-thowed that

"teachers are more likely to enroll in extension campus courses

than in main campus ones with distance from home an important
40

consideration" (p. Farnswortlet( (1981) research further

supported that in-service programs should be conducted at the school

campus where there appeared to be more of a commitment to use the

Information gained during the workshop.

As suggested by Boyle (1981) and Miller (1982), the

administrators offered a large, bright, comfortable meeting rbom

with many possibilities fOr flexible* arrangements at the BCIU

Administration Building as a suitable location for the workshop

series. They agreed to take care of the room reservations and

equipment provisions, as advised by Friedstein (1980). This

building with excellent parking. facilities was centrally located

f(,r the majority of the child care centers. The location was a
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common ground for the program personnel, as it was a pace familiar

to the staff Members where they frequently attended meetings and

picked up equipment. 'irf relation to the solution of the problem of

providing low-cost in-service education, there would be no charge

for this facility or the equipment4

In addition to providing a proper location for a workshop

series, Powers (1983) stated that it would be equally important to

determine the appropriate time for the sessions within the staff

.members' schedules. It was strongly felt by Burrello and Otbaugh

(1982), Edelfelt (1977), Lodge (1980), and Wilen and Kindsvatter

(1978) that in-service education had to be a part of the teaching role

with time set aside during the traditional school schedule for

educator's to learn. Cooper and Hunt (197g) specified'that it should

not be a requirement for staff members to give up their free time for

ongoing in-service workshops.

Swensen (1981) reported that released-time was being provided

by increasing numbers of school districts for in-service training.

In the Vallejo School District, part of the success of the in-service

workshops was attributed to releasing the teachers from classroom

duties in order to attend the sessions. Sklansky (1980) felt this

release trom classes during prime tic* indicated to the Vallejo

staff members that the workshop information was important.

It was suggested by Swedmark (1978) and Snow (1982) that

(me tt) twu hours was an appropriate time length for workshops.
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During this time the staff members would be able to discuss and share

ideas without becoming fatigued or losing interest. A New Jersey

school superintendent, Byrne (183),-related that his staff members

found selecting worksh4ps spread over 10 sessions to be a highly

workable arrangement.

At the April 1983 meetings with the BCIU Child Care Progri6

administrators and Education Committee members, it was clearly felt

by both parties that it would be possible for at least one repre-

sentative fro"' each center to be given released-time in order to

attend a workshop session during the daily program while the

children napped. The various, staff members at each center would .

arrange to provide coverage for each other since substitutes were

no longer able to be hired /for in-service education released-time

due to budget cuts. The participating staff members would bring the

11111e

workshop information back to th nter to share with the other

child care providers.

It was agreed that the sessions would be of a two-hour duiation

from 1:30 to 3:30 p.m. This was felt to be sufficient time to

explore the topic and share ideas without being overwhelming.

Teachers would not be too tired at this time, or involved with

persottA family- obligations.

In order to maintain consistency, Mondays were designated as

the workshnp afternoon. The BCIU Head Start staff members were made

aware of this imponding in-service workshop series. They requested
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Co send volunteers to the sessions. As Monday afternoon was

already:, the specified Head Start training day, the BCIU Child

Care Program Education CoMmittee and the administrators felt Lbdt

this day of the week would be a-good choice for both programs.

Working around the seasonal and holiday schedules of the staff

members and consultants, it was agreed that monthly workshop

sessions would be most appropriate. This schedule would allow the
5

workshop participants time to share and implement many of the

ideas before the next session.

Studies by Brim and Tollett (1974) and Wilen and KIndsvattet:

(1978) stressed the importance of involving eddcators in the

planning stages of their in-service workshops in order to insure

later success. Verzaro (1980) specified this was critical "in early

childhood where the needs and perceptions of the potential inservice

candidates may be so diverse" (p. 35). The Rand Corporation's

four-year study further indicated that dftere the specific needs of

the_individual learners were addressed, the best training occurred

(Ma7Arella, 1980).

As suggested by Boyle (1981) and Bryne (1983), the BCIU Child

Care Program staff members at each center were requested to indicate

their priority in-service topics to the Education Committee during

a 1983 gpring needs assessment (Appendix C). It was specified

of the March 1983 Education Committee meeting that the workshop

delivery method was the preferred in-- service means to be discussed
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at the April session (Appendix C). Utilizing these topics, as well

as those also Auggested by the program administrators (Rightmire &

Schaeffer, Note 9), this educator contacted consultants who would be

willing to conduct workshops free of charge. This action was taken

based on Mangieri and Kemper's (1983) article, as well as Johnston and

Yeakey's (1977) research, which concluded those workshops planned

jointly by administrators and staff members were the most effective.

In agreement with Skrtic et al. (1979) and Hansen (1980) this

educatOr.believed that teachers needed options in their In-service

activities, as well as content, in order to. select informatOn.

critical to their needs. She determined it would be necessary to

send the staff members informational questionnaires in order to

enable them to have specific input into their wort hop series

(Appendix D).

An impor%ant aspect of in-service education workshops was the

careful selection oft the consultants. Emphasizing this, Swedmarlt

(1978) believed "the success of a.program might well depend on the

trainers' ability to present material' and lead discussions effectively''

(p. 5,4)". Mangier! and Kemper (1983) reported that the consultants

should "possess a large 'repertoire of methods and techniques for

Achieving the goals and objectives of the inservice program" (p. 29).

The Hand Corporati6n study showed the best consultants were those

who Aided the participants in learning ways to solve their own

pr,,blems, rather than solting the problems for them (McLaughlin &

"4,4r,;11, 1978, p. 78).

103



0

t-

89

Joyce, Howey, and Yarger (1976) described a study concerning

preferences of in-service trainers. In this study, 1,000 educators

responded that "over 20 perent preferred university personnel;

about 20 percent preferred teachers; about 15 percent preferred

consultants" (p. 3). Reilly and Dembo (1975) found many staff

members appeared to be most comfortable with experienced

teachers and more inclined to take advice from them. It was

felt by Swedmark(1978) that if trainers from the outside were

utilized the participants would attach a special importance 'to the

workshtps because of the quality of their expertise. According

to Bookman (1973) and Powers (1983) "traditionally, university

personnel have served as primAry delivery agents for inservice

programs" (p. 437). Drummond (1979) suggested considering a variety

of training personnel including private consultants, classroom

teachers, and university personnel.

As the coordinator of the in-service education workshop series,

this educator would be able to gather the predetermined needs of the

staff members and administration through assessments (Appendix C;

4(
Note 9) and questionnaires (Appendices D and N). Mangieri and

Kemper (1983) related that she would be able to relay this information

to the consultants by.telephone conversation, personal contact,

and through written comments (Appendix 0). Byrne (1983) implied

that the Education Committee would, also, be able to maintain

contact with the teaching staff members and further communication

between the workshop consultants and child care providers.
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Each workshop consultant was selected by this univetsity-based

educator because of her expertise in an area specified by-the BCIU

chilbcare providers and administrators. In an attempt to locate

consultants with the varied backgrounds specified in the Joyce,,

aet al. (1976) and other studies this educator utilized the fo wing

personnel, some having dual experiences (Appendix D): Dr. Janice

Kulp (Kutztown University early childhood professor and former

early childhood classroom teacher); Mrs. Mimi Gavigan.(Albright

College home economics professor and family therapist); Ms. Beverlyn

Brightbill (family life educator); Mrs. Doris Burkhart (early

childhood classroom teacher, educational consultant, and former

Obnnsylvania State University instructor); Mrs. Ina Grapenthin

(Kutztown University assistant professor of music and teacher of

young children's musical workshops); Mrs. Sandra Fisher (Kutztown

University assistant professor of education and kindergarten teacher

at the university laboratory school); Mrs. Susan Miller (Kutztown

University associate profess of education, nursery teacher ih

at the university laboratory schodl, and former Title IV A Day

Care director); and Mrs. Helen krizan (university laboratory school

preschool parent and former art teacher).

In order to emphasize the concept of networking as a solution

to this problem, all of the workshop sultants would, also, be

involved in the Red Balloon VIII Early Childhood Conference in

some way. They would participate as workshop presenters,
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exhibitors, facilitators, or committee chairpersons. This would

provide a carry-over, as they shared resources, and ideas with

staff members who, also, attended the conference, or networked with

those who did.

In order to meet the criteria of providing in-service education

with limited funds, all the consultants when apprised of the situation

by this educator volunteered their services at no charge. They were

professionals who felt in this to of financial cutbacks that this

was a way in which they could make a contribution to the field.

Extending the network, this educator would expect to return the favor

gratis for any of these consultants.

Four of the workshop presenters had been paid consultants for

the BCIU program and/orpareers with Children consulting firm

which provided in-service education in the past. Dr. Kulp, Mrs.

Burkhart, Mrs. Miller, and Mrs. Fisher were already familiar with

the program goals. These consultants had a reputation with 'the

staff members for providing quality, pertinent workshops with input

from the child care providers.

Holly (1982) discovered that teachers in a Michigan study ,

"generally found value in self-chosen, informal, participatory

activities. They particularly preferred activities that allowed

them to work with other teachers, from whom they often felt

Isolated" (p. 418). This was born out in the Rand Corporation

Study which disclosed that the most successful in-service education

allowed for "hands-on" training, as teachers tried new

lot;
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techniques while having the freedom to ask the consultants for
1

assistance (Mazzarella, 1980). Yarger, Brannigan, and Mintz's

study (1980) of Syracuse teachers showed that the workshop format,

was popular with an emphasis on content.

As proposed by Bookman (1973), the coordinator for the in-

service education project would encourage the staff members to become

inquisitive, active participants in the workshop sessions. Jensen,

Betz, and Zigarmi (1978) advised that the child care providers

be given the opportunity io e1eCt to attend specific workshop offerings

related to their interests, as well as their centers' needs. It

would be possible to make these choices for maximum workshop involvement

as a total center staff during each center's regular, weekly planning

session (Appendix II).

During a 1980 Title XX child care providers' in -servi

education training program which was sponsored by Illinois university

Scriven and Baldridge (1982) noted. "surveys showed that child care

workers needed training in: A41) child growth. and development, (2)

working with children with special needs, (3) developing classroom

activities, (4) planning for a total program, and (5) working with

parents" (p. 69). These training requests corresponded with those

!row the BCIU staff memher;; and/or administration (Appendix C;

Note 9). All of these topics would be covered at least in part

during one, or more, BCIU workshop sessions.

0 7
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It was possible forthe education faculty members' research

contributions to the field of early childhood education to be

extended into the in-service education workshop training efforts.

This would be the case when Dr. Janice Kulp involved the participants

in the materials and resources related to her practical study of

Dr. Rita Dunn's investigation of learning styles during the first

workshop (aVerzaro-Lawrence, 1982). Dr. Kulp's workshop presentation

would respond to requests by the administration and staff members

ot

for information that would' help "reduce numbers of discipline problems

that result when youngsters are taught through materials or stfategies

that complementihelr styles" (Dunn, 1983, p. 496).

Teaching students to have responsible behavior,was a problem

seen by teachers at all levels. Frequently requested workshops

this topic were reported by Adams (1982) and Sparks (1982). Because

of the great interest in this subject, two workshop sessions,

"Preventing Problems If Possibfe" and "Effective Discipline", would

be coordinated by a team of family therapists. The same workshop

participants would be requested to attend both sessions for consistency.

This would follow Smith and Siantz's (1978) suggestion that when

inservice goals were concerned with the acquisition of new skills

and behaviors, it was important to provide an oppcirtunity for feedback.

The fourth workshop which would deal with literature and children

would involve activity-based experiences. Mrs. Burkhart was noted

for utilizing a most effective workshop technique cited by Houston

108
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and Freiberg (1979) .of engaging the staff members in direct'

.participation. She agreed with Williamson's stateIent that "the

art of teaching literature to the young is to structure the

experiences, to develop understandings and, appreciations while

maintaining the sense of spontaneity, pleasure, and sheer exuberance

which comes-Kam sharing 1 rature" (1981, p. 30).

During the fifth workshop, "The Sound of Music - The Early

Years", Mrs. Grapenthin_indicated that she would utilize a live
J

demonstration of techniqueb, strategies and materials. This

method was found to contribute to learner comprehension by Rutherford

and Weaver (1974). She would, also, provide material4 for the

workshop participants'to create their own musical puppets which

they would share with their.children as they learned to

pleasurably respond to and make music. This effective technique

was described by MCDonald and Ramsey (1978) and Nye (1975).

The sixth workshop would be held at she Kutztown University

Early Learning Center because of the availability of the micro-

computers located at that facility. - This preschool laboratoty

site would be used for a hands-on demonstration of microcomputer

curriculum activities successfully engaged in by the students.

practical teaching methods of Intl-Wm:lug young children to

microcomputers would be shared by the kindergarten teacher, Mrs.

Fisher (Nystrom, 1977). Edmonds and Goodlad noted that effective

schut/1s "keep teachers up to date on educational instruction and

)3
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technology through in-service training" (Hush, 1983, p.

The Troy Michigan School District provided an'example of successful

hands-on microcomputer workshop experiences for staff members,

administrators, parents, and children (Computer, 1983). This

particular workshop would satisfy the BCIU Education Committee's

request for practical, 1i anc4-on experiences in an effort to keep

the staff abreast of current trends as advised by Seiner (1983).

According to Powers (1983) "on-site development of materials is

an effective procedure, allowing maximum personalization,of materials

and providing teachers with input into design and utilization" (p. 438).

For the seventh workshop, this educator would expect to conclude her

active involvement session, "Games YES! Equipment - NO!",.with

the development of a group booklet of gapes successfully useci'at the

various centers and shared by the participants-1, This would parallel

a games booklet prepared by this consultant with early childhood

educators from New England .-(Appendix Q) and senttto all BCIU staff

members who returned their information questionnaires (Appendix D).

As suggested by Miller (1982) the completed BCIU games booklets

w",ld be mailed, as a reward, to all child care providers who sent

back their post-evaluation questionnaires (Appendix J). This follow-

up would be a part of the networking process.

A specific request from the Education Committee'and administrators

411

was for workshops that would deal with activities for multi-ages. This

games session would, also, address )the physical education and large-
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group activities topics. As proposed by Bogdanoff and Dolch (1979),

the child care workers would participate in, share, and learn to

develop games to "match the chMdren's abilities, interests, and

cultural backgrounds as well as the program's curriculum goals"
as.

(p. 45). The gamelike activities would assist the staff members

as they helped the youngsters evolve ways to learn about themselves

and their friends, as well as the world about them.

The last workshop., "Summer Arts and Crafts", would follow a

"show and tell" format suggested by Cooper and Hunt (1978) with the

content focused on materials and techniques. The participants would

be given the opportunity to manipulate materials and expldre new

b

) ways to use inexpensive and "junk" media. Eliaon and ,Jenkins (1981)

and Seefeldt (1980) implied that art, activities of this type would

allow the children an outlet to express themselves freely in unique,

nontraditional ways. In keeping with the "summer" theme, many of

the workshop projects would be appropriate for outdoor experimentation

in a relaxed atmosphere.

The Adult Education Association of the United States stated that

"a workshop, then, depends for its success on the sharing of resources

for the solution of common problems" (Conducting, I956,6p. 42). This

organization felt that an important workshop goal was to "develop a

sense of shared interests and problems and a climate of mutual respect

1
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and understanding among members in which each is willing to help and

/

be helped by the others" (p. 20). Allen (1951) further emphasized

that the human relations aspect emerged as a major value of the

workshop method.

In the Vallejo School Disctict, Slglansky (1980) asserted that

a key to the success of the workshops was an involvement of the

administration right from the beginning. Teachers and administrators&

Al
both attended workshops together. In this way, bonds of trust were

encouraged. Staff members and administrators developed a network,

as jointly they learned new ideas, talked, and shared each other's

concerns.

In the BCIU Child Care Program in-setvice education workshop

series the staff members and administrators would be involved in both

tPg assessment nd planning of the workshop topics. They would

select the worksho s they wished to attend (Appendices D, N, P)

alter discussing their choices with their colleagues. During the

workshops, many opportunities would be afforded the participants

to network with each other and the consultants. After the sessions,

the staff members and administrators who attended the workshops

would be expected to share the information, techniques, and materials

ac carding to their individual and program needs.

It appeared that the two-hour, monthly workshop series of

eight sessions would meet the criteria set forth by the BCIU

administration, the Education Committee and this 'educator for the

1 12
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solution of the problem. The workshops would be absolutely free, as

the consultants would not charge a fee, nor would there be any cost

for the facilities. All materials to be duplicated would be handled
IP

at no charge by this educator's aides.

The workshop format desired by the Education Committee (Appendix

C) would be provided, as would the "hands-on" experiences specified.

by the group. The provision for staff communication would take place

during the workshop selection process, at the sessions, and when the

participantA returned to their centers to share information. As

was emphasized by the Education Committee, the consultanCs would

provide practical, pertinent ideas and materials during the

workshops.

Netw rkin

Cusi k (1981) explained that Barnes rought about the popularity

of the term "network" when he began to analyze Norwegian social

relations. Barnes (1977) defined a network as "a set of points, some

of which are joined by lines. The points of the image are people or

sometimes groups, the lines indicate which people interact with each

other" (p. 237).

Rosenfield (1980) described a network model designed as a

tea, her resour(e center for New .York City teachers of the gifted

and talented with inpdtr,\from university faculty members. She saw

the network concept as "a paradigm that has potential to contribute

1 1 3
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to educational systems with limited resources" (p. 75). This was

compared to the ideas of Sarason et al. (1977) who explained that

a network was:

an informal association of individuals; one of the
major purposes of which is to help.its members explore
and pursue ways by which they could use each other in
mutually productive ways. Participation is voluntary
and the network has no money to give to anybody (p. 91).

In the Aquarian Conspiracy which described personal and social

transformations in the 1980s, Ferguson (1980) related that networks

provided enrichment with a mutual support and cooperation in order

to effect change. She,felt networks "connect those with complementary

skills, interests, goals [and] promote the linkage of their members

with other people, other networks",(p. 214). Information in the

network moved in a nonlinear fashion.
//

Cohen and Lorentz (1977) implied much of life's accomplishments

occurred because of informal arrangements exploiting connections

between people. Actions and ideas were circulated amore and within

people networks which caused the engineering of a human interaction

process. These researchers strongly felt that the designing of

,eople networks was just in its infancy. They expressed hope that

government agencies and educators would seize the opportunity for

4

utilizing networking as a method of advancing vast national objectives.

This would be one of the hoped for objectives of this practicum.

During the conference and the in-service workshops it was expected

that stiff members, administrators, and consultants would share
0

1 1 4



a.

F-

resources in the network fashion thus described. Upon returning

to their centers with ideas, the participating staff members would

continue to network with their colleagues.

Having defined networking, certain characteristics should be

described. Rosenfield (1980) noted that the organization of a

network was horizontal without an official hierarchy. Second,

. "each member potentially has something to contribute and something

to receive" (p. 75). Third, not permanent, and therefore flexible,

networks were able to change at any tithe according to the members'

needs cited Cohen et al. (1977), Rosenfield (1980), and Simon and

Belz (1980).

The network allowed its members a psychological support that was

mutually beneficial as they exchanged information according to Gray,

(1982) and Simon And Belz (180). Devaney (1981) maintained that

affective characteristics of the network were "encouragement,

reassurance, commiseration, understanding of problems, recognition

that there are people ... who share similar beliefs, stresses, and

satisfactions" (p. 492).

Cohen and Lorentz (1977) declared one of the most notable aspects

of a network was that it was voluntary. Devaney (1981) related,

"thus both takers and givers in the network are participating because

they want to

was vital to

, not because it is required" (pp. 502-503). Voluntarism

the networking system. Simon and Belz (1980) testified
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that thig. voluntary identification and utilization of resources was

participation at its very best, as networking facilitated self-

directed learning.

Another characteristic which related explicitly to the

solution of this practicum was that a successful network did not

need to involve the exchange of money. This was indicated by

Fergison (1980) and Sarason et al. (1977). Rosenfield (1980)

reported that it was possible to deal with others in a network,

in a barter-type of relationship. Devaney (1981) and Simon and

Belz (1980) sair the network as-a grassroots type of movement'and

inexpensive means of communicating. Devaney (1981) discovered that

networks were used by participants to gain "secure trusted,

immediate, and practical information; examples of the innovation,

and advice, with minimal effort and expense" (p. 787). In Cohen

and Lorentz's (1977) networking experiences, they found it was a

way to reduce per capita cost because of the'inherent volunteerism.

All of the preceding characteristics were reasons why networking

would be an excellent solution to the problem. The "giving and

taking" of ideas would occur in the workshops, at the various

conference activities, and later at the ceters, as individual and

program needs were met and underwent change. All participation

in the in-service activities would be strictly voluntary'from the

selet4on process tp the level of involvement during, and after,

116
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the sessions. Concerning financial matters, most spec kfically in

the form of a barter, the conference registration fee would be

waived for those staff members who volunteered to be a part of the

Red Balloon VIII. Because there would be no charge for any Of

the workshop facilities and the consultants would volunteer their

time, the sessions would be free to all BCIU child care providers.

While studying the success of male executives, Hennig and Jardim

(1977) uncovered the "old boy network" phenomenon. They defined

this as "a.subtle, active system of support which dependent on

friendshkps, persuasion, favors, promises, and connections with

people who already have influence" (p. 39).

It was pointed out by Javonovich and Tanguay (1980),

Pancrazio and Gray (1982), and Secrest (1983) that it would be possible

for colleagues who worked within a.retwork to search for others

with a specific professional speciality. Mapping techniques within

the network would become "the basis of a plan for generating

working contacts that will help the network achieve particular goals

and purposes", suested Cohen and Lorentz (1977, p. 2).

As the coordinator of the in-service project and network

system, 'Cohen and Lorentz (1977) related that it would be this

educator's role to assist in identifying "situations which nbed the

help of professionals and recruit these professionals for the task"

(p. 1). In order to bring together different talents and assist

them to devOop, this educator would need to be the liaison person
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between the various BCIUchild care network members, and the

BCIU network and the outside consultants.

Much like the "old boy network", this educator asked personal

and professional friends the favor of providing voluntary in-service

education in areas of their expertise for the BCIU.staff members.

In some instances she was "calling in" professional favors, while fat

other requests she promised the consultants reciprocal services for

No
their classes or pet projects. These consultants volunteered free

of charge.to become involved is both the Red Balloon Conference

and the workshop sessions in order to strengthen the network system

through an awareness of the total in-service education project.

Burrello and Walton (1980) and Holly (1982) stated that it

was critical for teachers to identify and become involved in their

educational training needs. When the activities were designed by

4t

the consultant4 and the coordinator, they had to incorporate the

desires of the participants. A shared environment had to occur for

networking to take place, emphasized Hansen (1980) and Hunt (1978).

Since networking involved an exchange, Pancrazio and Gray (1982)

maintained that help should be acknowledged and a commitment made

to assist others within the network. For it to be successful,

Cruickshank et al. (1979) and Skrtic et al. (1979) felt that

teachers within this type of in-service experience needed

encouragement to generate, develop, share, and revise their ideas.
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Above all, Gardenswartz and Rowe (1982) advised that opportunities

must be provided for colleagues to interact and receive feedback

from each other.

According to Cohen and Lorentz (1977), it would appear that

the greater the number of members in a particular network, the more

"ways in which the talents of these members can be classified, the

higher the number:of interconnecting links, and the more systematic

the direction of the flows that connect the links--the more powerful

is the potential of the network" (p. 2). Participants would soon

find instances for sharing and collaborating beyond the simple topics

focused on by the 'network, disclosed Devaney (1981).

Gardenswartz and Rowe (1982) pointed to the important role

communication played in staff development programs. They felt that

staff members must have an interaction with and feedback from others

in order to fulfill their potential. Commulicating easily and

frequently about professional issues with others in the network was

stressed by Devrey (1981). Mitchell (1973) clearly identified

networks "as communication links which act as vehicles for the flow

of information" (Simon & Belz, 1980, p. 23).

Networking would provide the BCIU staff members and administrator

with a means of continual involvement in their in-service education.

The staff members relayed their needs to the Education Committee,

who in turn commissioned this educator ty locate appiopriate in-service
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consultants who would address these concerns. The BCIU administrators,

likewise, offered their suggestions and gave their consent to this

practicum. The BCIU staff members and administrators, on an

individual basis, were given the opportunity on the workshop question-

naires (Appendices D and N) to refine and specify their explicit

concerns which would then be forwarded to the appropriatedefonsultants

by the coordinator. These educators were given the chance to list

how they wished to share in the workshops (Appendices D and N)

and/or participate in the Red Balloon Conference (Appendix 1.1),

The consultants would be instructed by this educator to

encourage the participants to interact and share information during

the workshop sessions (Appendi40). Informal idea exchanging would,

occur over refreshments, provided free of c arge by the BCIU at the

beginning of each session and during a mi -point break.

At the conference the participating B IU volunteer staff

members would be information "givers and takers", as they manned

their in-service teacher exhibits. When they networked with other

conferees during the exhibits, they would extend their linkages

thrOughout many early childhood programs in southeastern Pennsylvania.

Any staff member who introduced a consultant at the conference

would have an opportunity to personally and naturally share ideas

with this professional as he/she made the initial telephone contact,

aided him/her in setting up, and discussed ideas over luncheon.

As the session facilitator, the staff member would assist the

conferees In communicating their needs and resources.
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sharing would occur during the informal

Besides the obvious networking that would occur in the conference

workshop sessions selected by the staff members according to their

needs, important info sharing

moments. The Red Ball, reference schedule was designed in such

a way as to allow individuals and =tall groups to gather and _explore

ideas over coffee and Danish pastry in the early morning, during

two exhibit sessions, at the late morning vegetable/cheese snack,

and at the small luncheon tables.

When the conference and workshop participants returned to their

centers, the networking cycle would continue as feedback would be

given to those who were unable to attend. It was expected that the

shared rsourfes would trigger suggestions and ideas from the center

staff members who would react to the in-service information.

Many in-service education programs across the country utilized

networking as an integral part of their plan. Costa (1979) described

a rural, California school district which emphasized collegial

relations as an essential portion of its in-service pfogram. Devaney

(1981) reported that the Teachers' Centers Exchange in-service model,

supported by the National Institute of Education, found the network

energized and expanded "each participant's natural network of personal

contacts while preserving each participant's impetus, expression

of need; and contribution of resource" (p. 488).

Rick Goldman, Nova University, was involved with leading a

networking task force for The Conference-Research Sequence in Child

121
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Care Education at the University of Pittsburgh. This project

accentuated the significance.of a communication network that would

"solicit information and feedback from a national audience which

can then be integrated into outcomes useful to the continuing

development of the child care field" (Porter i Rubenstein, 1981, p. 270).

Two family day care home in-service training models incorporated

networking into their programs: Tbe Ramsey County Family Day Care

Training Model in Minnesota held several -sessiOns in its series with

a group of providers in order to assist them in becoming acquainted

with fellow child care workers with whom they would be able to

develop continued, supportati've relationships (Kilmer, 1979). During

New York City's Red Hook Family Day Care Training Program workshop

the "providers shared their knowledge and experiences in similar

sitdations, mutually profiting from one another's past successes

and mistakes" (Brout 6 Krabbenhoft, 1977, p. 50).

In this educator's sta of Pennsylvania, a sister university,

Bloomsburg, entered into an in-service partnership with the Line

Mountain, Shamokin and Midd-West School districts. Serving as

consultants to these local school systems, the university faculty

brought workshops to the teachers. Kirkpatrick (1983) disclosed

that this network was viewed as highly successful by the superin-

tendents who felt the partnership was most realistic.

A major network goal would be to encourage individual expression,

self- and mutual-help. Networks operate on the assumption that the

1 o
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the staff members would be both givers and takers and that the

network would help to bring out each Person's uniqueness. Cohen and

Lorentz (1977) noted that networks would'not require any special

expenditures. With this in mind, it would appear that the solution

of networking would meet this practicum's objectives and succinctly

address the problem.

Calendar of Plan of Action - 1983

1. February 23 - Appointed Coordinator of the Kutztown
University Red Balloon VIII Early Childhood-
Elementary Education Conference by tile Dean of the j

College of Education.

2. March and April - Obtained workshop consultants
and speakers for the Red Balloon Conference.

3. April 15 - Received approval from Dr. Dorothy Moyer,
coordinator or the Kutztown University Early Learning
Center, to proceed with plans to provide in-service
education for the BCIU Child Care Program staff
members.

4. April 18 - Approval given by Lynn Schaeffer, BCIU
preschool supervisor, and Karen Rightmire, BCIU
preschool director, to provide in-service training
to the child care workers.

5. April 20 - Approval given on behalf of the staff members
by the BCIU Education Committee to provide in-service
training to the child care workers.

6. May 2 - Invitations mailed to BCIU staff members to
participate. in the Red Balloon Conference in order
to receive free in-service education (Appendix N).

,\
7. May 3 - Meeting wItHr Ills. Ann Cimino and Dr. Clinton

Burket, Red Balloon Conference In-Service Teacher
Exhibit co-chairpersons.

8. May 4-10 Arranged for consultants for BC111 in-service
workshop series.
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4.

9.- May 14 - Meeting' with Mrs. Sally Knappenberger and
Ms. Nerrine Middleswarth, co-chairpersons of the Red
allB loon Facilitator Committee.

10. May 26 - Workshop consultants approved by the BCIU
Child Care Program administrators and Education
Committee representing the staff members.

11. May 27 - PPQ approved by Nova University Practicum
Reviewer, Dr. Georgianna Lowen.

12. June 16 -.Met.with Dr. Thomas Shea, Kutztown University
computer specialist, concerning evaluation materials.

13. June 29 - Confirmation letters sent to workshop
consultants (Appendix R).

14. July 10 - Return date for consultant information form.

15. July 22 -.Conference in-service teacher exhibit memos
sent to BCIU administrators (Appendix S).

0 16. July 25 - Mailed Red Balloon Conference in-service
teacher exhibitor or facilitator reminder requests
(Appendix T).

17. August 24-30 - Personal telephone calls madeto all
centers to encourage staff to paiticipate in the
conference and to explain the workshop series.

18. Sept. 1 - Cover letters, information forms, and workshop
Selection sheets sent to staff members (Appendix D)
and administrators (Appendix N).

19. Sept. 2 - Center workshop selection. forms eent to all
head teachers (Appendix P).

20. Sept. 15 - Conference programs, registration arms,
and letters of instruction sent to BCIU conference
participants by Mrs. Susan Miller, coordinator, and
Ms. Ann Cimino and Dr. Clinton Burket, In-service
Teacher Exhibitor co-chairpersons (Appendix U).

21. Sept. 27 - Reminder notices for information and workshop
planning questionnaires sent to BCIU staff (Appendix V).
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22. Oct. 1 - Return date for staff members' and
administrators' information and planning
questionnaires. Game bobltketa sent to staff members
upon receipt of questionnaires (Appendix Q).

23. Oct. 5 - Follow-up telephone calls made to centers
for workshop questionnaires.

24. Oct.)15 - Red Balloon VIII Conference at Kutztown
University. Participation at sessions/activities;
involvement as facilitators or exhibitors; signing
of BCIU staff attendance form- (Appendix E).

25. Oct. 17 -Workshop consultants sent information letters
(Appendix 0).

26. Oct. 17 - Conference questionnaires sent to BCIU)
conference participants (Appendix F).

27. Oct. 31 - Conference questionnaites returned.

28. Nov. 7 - Beginning of eight, monthly workshops held
at the BCIU Administration Building, Reading, PA
iron 1:YD"lw 2:30 p.m.

Information pertinent to each workshop session:
Publicity flyers mailed one month prior.to each
workshop (Appendix W);
Participants signed an attendance sheet (Appendix G)
and completed an evaluation form at the end of each
workshop (Appendix H);
Each consultant received a thank you letter and
evaluation form after her session (Appendix I);
Tabulated workshop evaluations were mailed to each
consultant (Appendix X).

29. Nov.7 - "Learning Styles", Dr. Janice Kulp.

30. Dec. 5 - "Preventing Problems If Possible", Mrs.
Mimi Gavigan and Ms. Beverlyn Brightbill.

1984
4

31. Jan. 23 "Effective Discipline ". Mrs. Mimi Cavigan
and Ms. Beverlyn Brightbill.

A 32. Feb. 6 - "Literature and Chtldren", Mrs. Doris Burkhart.
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33. March 6 - "The Sound of Music/The Early Years", Mrs.
Ina Crapenthin.

34. April 2 - "Microcomputers and Young Children", Mrs.
Sandra Fisher. Held at Kutztown University from
2 - 4 p.m.

35. April 16 - "Games YES! Equipment - NO!", Mrs.
Susan Miller.

36. May 7 - Concluding workshop in seri "Summer Arts
and Crafts", Mrs. Helen Krizan. Sta f members'
(Appendix 3) and administrators' (Appendix K) post-
evaluation questionnaires hand delivered to those present.

37. May 8 - Staff members' (Appendix J) and administrators'
(Appendix K) post-evaluation questionnaires mailed.

38. May 22 - Return date for post-evaluation questionnaires.
Game booklets sent to staff members who returned
questionnaires (Appendix Y).

39. Summer - Data compiled and practicum report written.

Report of the Action Taken

The outline for the calendar of the plan of action was

followed as specified.' The problems that occurred in the actual

implementation of the proposed practicum solution were minor. It

would appear that any reader who wished to duplicate this project

could do so successfully without significant changes.

Kutztown University faculty members and administrators were

involved with the planning and decision-making process from the

inception (McPeak, 1983). On February 23, 1984 Dr. Henry Van,

dean of the College of Education, approved the appointment of this
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educator as the coordinator of the Red Balloon VIII Early Childhood

Conference. He indicated his willingness to assist in any way in

order to "get the balloon off the ground".

The,clEarly Learning Center Coordinator, Dr. Dorothy Moyer, gave

her support to the total project in the spring and cleared the

way for implementation with the university administration.

Specifically, she'agreed to handle all finances for the conference

and to supervise the preschoolers:with Mrs. Sandra Fisher,

kindergarten teacher, while this educator coordinated the in-

service sessions off campus at the BCIU Administration Building.

Key people in the cooperative effort betweenitztown

University and the BCIU Community Child Care Proiram were Mrs.

Karen Rightmire, preschool director, and Mrs. Lynn Schaeffer,

preschool supervisor., On April,18, 1984 they gave permission

for.this educator to provide in -s rvice trashing for the child

care workers and acted as liaisons throughout the project.

Other BCIU Child Care Prbgram administrators who assisted with the

in-service training were Mrs. Ramona Turpin, preschool coordinator

and member of the Education Committee; Mrs. Pauline Jackson,

replacement for Mrs. Turpin while she was on maternity leave;

and Mrs. Joanne Reinheimer, family/preschool coordinator. The

administrators were involved with the practicum in the following

ways: arranging the schedules for the day care workers to attend
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the sessions; reminding the personnel of the in-service dates and

encouraging them to attend; explaining the networking ?rocess;

describing the workshops to the staff members; supplying refresh-

ments; being available at the sessions to give credibility to the

project; responding'to the requests from the staff members for

additional information and/or materials after they attended the

in-service offerings; and providing feedback to this educator

after each session.

These administrators' interest a d dedication to the project

irolwas as great as this educator's ent siasm. They, also. believed

in the value of in-service education for their staff members.

While this educator was primarily responsible fpr dealing directly

with the consultants, the adminig(rators were in charge of

4
dilmunicating with the child /care workers.

In April, this educator met with the BCIU Child Care Program

Education Committee to discuss their in-service training

requirements based on the expressed needs of the day care workers

(Appendix C). At this time approval was given on behalf of the

staff members by the BCIU Education Committee to provide in-service

training to the child care personnel. This training was to

consist of the staff members' involvement in the Red Balloon

Conference, a workshop series, and networking. The educator

promised to obtain consultants who would address the topics
I

requested by the child care providers.
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During March, April, and May, as the coordinator of the

conference and the workshop series, this educator procured

consultants, keynote speakers, and exhibitors. Some were of

national importance, while others were known regionally or

locally.

Many of the conference consultants were,paid an honorarium

by Kutztown University. Several Nova University and Kutztown.

University colleagues, however, entered into the, spirit of net-
,

working and provided their consultant services for'the conference

and workshop series at no charge (McPeak, 1983). All of the

workshop consultants contacted personally by this educator

agreed to address for free a topic specified by the BCIU Child

Care Program workers and administrators.

This educattir met in April with Mrs. Gladys Kline, conference

and part-time Early Learning Center secretary. Together, they

designed and developed conference and other pertitfent materials

110
such as: publicity flyers; cover letters and questionnaires for

the BCIU Child Care Program staff members and consultants;

conference informational folders; and evaluation instrumtnts for

this practicum.

Mrs. Kline and/or her office aides typed, duplicated, and

collated all of the materials for this practicum. She numbered

each questionnaire and prepared the mailing packets with IBM

I2
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sheets and self-addressed envelopes. Mrs. Kline tabulated the

responses received from the BCIU staff members and sent them

their "reward" booklets for returning their evaluations. Her

expertise-at obtaining self-addressed stamped envelopes, or

rushing an order through the university print shop was invaluable.

Mrs. Kline was the campus liaison person for the day care personnel

and consultants when this educator was off campus during the

summer, or after her regular working hours.

May meetings were held with the Kutztown University faculty
0

members who volunteered to serve as chairpersons of the conference

rr

in-service teache exhibit and facilitator committees. This

educator discus ed the networking process with these professors

in order to enable them to assist the BCIU staff members with

this concept when they communicated with them.

Invitations were td be sent out from the BCIU Child Care
0

Program administration office on May 2 to all staff members.

This letter encouraged them to palaciPate in the Red Balloon

1411

Conference in order to receive free in-service educatio

(Appendix M). The child care providers were requested to act as

facilitators for consultants, or to present exhibits to

share with the other conferees.

When only one staff member had returned the conference

request by the May 17 confirmation date, it was obvious that

Liu
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there was a communication problem. While conversing with a

staff member that this educator knew well, she discovered that

.the invitations had been sent out in the BCIU inter-program

mail only a few days prior to the return request date. As a

k.
stilt, this educator determined that it was wise to mail all

future communication directly from her own office at the university

in order to control the date that the information would be

received by the staff members.

During a telephone conversation canceling the scheduled May

18 Education Committee meeting, the preschool supervisor offered

the following possible reasons why the staff members had not sent

back their responses: "they were waiting to return their forms

to the central office with their time cards; they felt pressured

to think up exhibit ideas in a hurry for a commitment so far in

advance; and with the staff reductions, they had more children

than ever and less time to gather ideas" (Schaeffer, Note 25).

At the rescheduled Education Committee meeting, Mrs. Schaeffer

indicated that she called each center personally to encourage the

staff members to participate in the conference. The excuses

previously suggested were given as the reasons for not returning

thc conference involvement forms.

As the spokesperson for the other staff representatives present

;t the Education Colimattee meeting, Mr. Ed Chimenko, one of this
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,educator's former staff members, explained that the coordinator

of this in-service project was caught in the middle of an unpleasant

situation. He related that the teachers' union was negotiating

with the administration for a new salary agreement. As the

4eachers felt the salary offer was inappropriate, they were not

willing.to do anything for the administration at the time. This

educator's conference participation invitation was sent from the

central office; therefore, it was,interpreted as another request

from the administration (Chimenko, Note 16).

This educator emphasized to the committee members that sh

had followed their instructions and procured workshop series

consultants who would address the topics specified on their needs

assessment. She advised the committee that the conference

speakers were, also, dialing with the areas of interest indicated

by the staff members. This in-service coordinately reminded the

committee that in return for her providing low-cost in-service

training for the BCIU Child Care Program Ataff.members, they had

obligated the child care providers to become involved with the

con ftrence.

The Education Committee members maintained that the teaching

staff members were "too burned out" to arrange for exhibits.

They were afraid that they would not be able to present any good

Ideas (Chimenko, Note 16).
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This educator testified that the conference almost was not

held this year because of lack of leadership. She noted that the

conference coordinator did not receive pay for that voluntary

position. e explained that this educator, also, taught children

and worked with parer the sane as the BCIU child care providers,

in addition to her other dutiebit the university. This educator
P

disclosed that only 13 out of 45 faculty members responded to the

conference questionnaire requesting assistance. She was, therefore,

operating the Red Balloon conference with the help of 70 volunteer

university students.'

The Education Committee members were able to relate to this

dilemma. They made a firm commitment that.the BCIU child care

workers would provide eight exhibits for the Red Balloon Conference.

The work shop consultants were approved at this May 26 meeting. This

was the last time that this educator met with this committee which

disbanded due to union negotiation difficulties.
,1.

At the end of July, the BCIU administrators and staff members

were sent reminder notices concerning their participation in

the conference (Appendices S and=T) . By August 18 this educator

had received only one response in writing. Now that she had

returned from a two month absence from Pennsylvania, it became

Imperative for her to contact each BCIU child care center

personally by telephone during the last week in August. The

commitment for eight exhibits was reached at this time.

133



119
a

Many staff members indicated that they would have liked to

become involved with the conference; however,Saturday was a

difficult time for them. Several individuals worked a second

job on that day, while others had family commitments.

On June 29 all of the workshop consultants were sent con-

firmation letters. As none of the consultants returned the forms

to this educator at her out-of-state summer address by the

requested date, Mrs. Kleine, Kutztown University secretary, made

personal calls to each individual in mid-July. This established

an important pattern for this practicum. This educator discovered

the necessity of herself, Mrs. Kline, or the BCIU administrators

making personal contact with the spnsultants and staff members as

a reminder before events and after mailings for maximum effectiveness.

Dr. Thomas Shea, Kutztown University computer specialist,` met

with this educator in June 1983 to discuss the computer scoring

of the evaluation instruments. When all of. the questionnaires and/or

evaluation responses were eventually received, it was determined

by this educator that the number was small enough each time for

the items to be hand scored. This meant that a wait for computer

time during June 1984 was eliminated. Respondents were able to

write their scores on the 1BM sheets with pens or pencils, as this

wools] not have an affect on the computer. This decision meant that

the IBM forms could be folded and a university aide would not

have to recopy sheets that had been mailed in order to be computer
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scored. Lastly, hand scoring the responses meant that the consultants

and this educator received immediate feedback.

'Cover letters, Information forms, and workshop selection

sheets were sent to the home addresses of all the staff members

(Appendix D) and to the office for the administrators (Appendix N)

during the first week of September. Tl se items fully described,

the workshop series and explained the conce t of networking.. Each

center head teadher received a special oche ling form in the mail

in order for his/her staff members to sign up for their preferred

selections according to the center's and individual's needs

(Appendix P).

Due to the low number of returns, reminder notices were mailed

home to all staff members (Appendix V). Personal follow-up telephone

calls were made to each center by this educator on October 5

requesting the return of the questionnaires and schedules.

In keeping with the theme of networking, a game booklet was

sent to each responding staff member as a "reward". With such

frequent mailings, Mrs. Kline utilized zaroxed mailing labels for

each individual.

One month before the conference a program, registration "form,

and letter of instruction was sent to the BCIU conference

participants by this coordinator and the 1n-service Teacher

Exhibitor Committee co-chairpersons (Appendix U). It was not

necessary for the Facilitator Committee co-chairperson to send an
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infoimation letter, as the child care providers did not select

this particular oion.

The BCIU administrapers explained to their staff ambers during

a staff meeting that no one would receive reimbursement for Red

Balloon Conference fees. The only way that staff Members could

attend, unless they paid their own registration, was through

4
'involvement with t conference.

Two weeks prior to the conference, three staff members

expressed a desire to participate in a conference activity, thereby

receiving free in-service education. As the program information
et

had already been printed, this educator suggested that these

individuals contact the Idea Exchange Committee chairperson. She

needed assistance displaying materials that the conferees brought

with them (Our, 1983). The Idea Exchange Committee members would

collect the self-addressed stamped envelopes and idea cards from

the participants. SelOcted materials would be duplicated and

exchanged by mail after the conference (Appendix Z). This

involvement proved to be a most appropriate networking activity

as the BCIU child care providers were placed in a position to receive

and give information.

Five days before the conference several staff members had not

yet determined theimworkshop selections. When this educator

personally called these individuals she discovered that they were

overwhelmed about participating in a large conference and required
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guidance in planning their activities that day. Many workshop

sessions were closed; halever,the conference coordinator assigned

first chalets to the staff members wherever possible. This

educator encouraged staff members from the same center to attend

different sessions and network when the returned to' their center.

When the BCIU child care providers arrived at the Red Balloon

Conference, they were greeted warmly by the conference secretary,

Mrs. Kline. Registration folders for these special participants

were located at an individual table. A sign in Aeet 'for documentation

purposes was provided.

The BCIU child care providers arranged their exhibits from 7-8

a.m. on the day of the Red Balloon Conference. Kutztown University

students were available to assist the child care workers set up

/)
their displays. The In-seryice Teacher Exhibit chairp ,(sons

directed the participants to their designated display table where

their requested equipment was located. From 8-9 a.m. and 11:10
4,

12:10 p.m. (Appendix L), the staff members had an opportunity to

exchange ideas with other conferees at the exhibit area and/or idea

exchpge (Emmens/1984). As the conference coordinator, this

educator made a point of interacting with the staff members at each

exhibit and personally thanking them for helping to create such

a successful conference display.

Throughout the day, this educator checked to see that the BCIU

staff members and administrators were involved with networking
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during the workshops they had selected, refreshments, eichlibits, and

luncheon. She frequently made suggestions to the child care
./

workers and arranged for introductions to assist them in extendingC

their experiences. It was an excellent way for this educator to

professionally get to know the staff members that she would be

working with for the next seven months.

After the conference, numbered questionnaires were mailed to

all BCIU participants. A follow-up telephone call by this educator

and a mailing of duplicate questionnaires was required. The majority

of the responses finally reached this educator two months after the

conference. Immediately after the Red Balloon Conference, each BCIU

participant received a personal handwritten thank you note from the

conference coordinator.

Four weeks before the workshop series, this educator contacted

Mrs. Ramona Turpin, preschool coordinator, to ask her assistance

in persuading the head teachers at 10 centers to return their master

workshop schedules in order for this educator to give feedback to

the workshop consultants. Two weeks before the first workshop

session, this educator personally called the head teachers at their

centers to request the information and answer any questions they
.0ft

might have. All of the teachers emphasized that they were looking

forward to attending the workshops. They cited the following reasons

for not returning the master schedules: the center staff was-not

permanent and it was impossible to assign personnel to workshops on
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a long range basis; it was,was difficult for all the staff members

to find the time to meet together to determine who would attend

each session; many staff members did not hive a'car and needed to

locate transportation to the BCIU Administration Building; or the

forms had been misplaced.

In October, the workshop consultants were sent letters from

this educator sharing infoftation concerning the BCIU staff members'

expectations for the various workshops (App ,4dix 0). She reiterated

the consultant's role in the networking process. A month's notice,

for the duplication of materials was requested. This educator

conveyed her desire to assist the consultants in any way.

Beginning with the November 7, 1984 workshop, certain standard

procedures were followed for each of the eight monthly workshops:

1. One month prior to the workshop a colorful publicity
flyer designed by this educator's aide was sent to
the home address of every person who signed up for
the session. A flyer was mailed to each center,
as well (Appendix W),

2. Altlfiaterials to be reproduced for the consultant were
duplicated by this educator's aide one month in
advance (Appendix AA).

3. Two weeks before the session the consultant was
personally contacted by this educator to discuss
audio-visual needs and room arrangements.
Questions concerning the BC1U staff meters'
involvement and requests were answered at this time.

4. Mrs. Lynn Schaeffer, preschool supervisor, was
then given the information from the consultant
so that she was able to place a work order for
the room arrangements and desired equipment.
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5. Beginning with the fifth workshop, an adminis-
trator from the-BCIU central office called
each day care.center the day before the session
as a reminder.

6., A,BCIU secretary set up the refreshments one hour
,before the session so that early arrivals had the
opportu4ty to socialize informally.

7. ThisIseducator and a BCIU administrator arrived
one hour prior to the session to assist"the
consultant with arrangements.

8. This educator placed name tags and an attendance
sheet (Appendix G) on a table near the door. She
asked a staff member or administrator to act as
a greeter when people signed in.

9. The session began at 1:30 and lasted for 2 hours.
t themidpoint, the participants were encoura4ed
o network during a refreshment break.

10. he consultant was introduced by this educator.
As the coordinator of the session, she acted as
a liaison person between the. participants and the
consultant.

11. At the end of the session the staff members were
provided with an evaluation questionnaire
(Appendix H).

12. The consult ant received a general thank you
note and evaluation form after her session
(Appendix 1).

13. This educator assisted with the cleanup of the
facility and helped the consultant transport her
materials to her car.

14. Tabulated workshop evaluations were mailed
to the consultant the day after the session
(Appendix X). This educator included
a personal, handwritten thank you note to
the consultant expressing her gratification,
as well as that of the staff members, for
providing such relevant in-service training
at no charge.
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15. A personal letter of appreciation was written
to any consultant's administrator who allowed
the person to present the workshop. The
consultant's involvement was praised and the
successful evaluation shared (Our, 1983).

A slight deviation from this procedure occurred during the sixth

workshop which was held from 2-4 p.m. at the Kutztown University

Early Learning Center. Maps were sent to each participant along with

a computer printout publicity flyer (Appendix W). The location of

the microcomputer session allowed the child care providers an opportunity

to observe another preschool setting and network with the Early

Learning Center staff members.

The first three workshops involved the participants through

discussion. During the first session, which was related to

learning styles, the consultant encouraged the staff members to

discuss their styles which were determined after they had examined

their responses on a learning style inventory. Workshop participants

shared pertinent comments about the relationship of their teaching

styles to their children's learning styles. Small roundtable

discussions concerning center discipline problems and possible

solutions were an effective technique during the second and

third workshops (Kirk, 1983). The consultants personalized their

responses for each grnu4p after they trained the day care workers

how to work through practical step-by-step strategies (Appendix AA).
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The fourth workshop dealing with literature, the fifth

session relating to music, and the seventh meeting concerning

games all involved the child care providers through active

participation. They acted out ideas and were required to give

verbal responses. Excellent suggestions were shared in an informal

atmosphere.

Both the sixth and eighth sessions provided handslon

experiences for the workshop participants: During the micro-

computer workshop the consultant demonstrated materials while she

imparted factual information (Appendix AA). The staff members

were encouraged to utilize the microcomputer hardware and software

after the presentation. rn a similar manner, the consultant for

the last workshop showed the day care workers techniques for

using the art media (Appendix AA). She then motivated the staff

members to create a wide variety of art projects to share with

their fellow providers when they returned to their centers.

During the seventh workshop, this educator acted as the

consultant. She involved the participants at the end of the

session by requesting them to contribute one of their favorite

games for a booklet (Appendix 1'). These ideas were later

compiled by this educator and typed by an aide. This cooperablve

effort was mailed to each child care worker who returned the

post-evaluation questionnaire. This booklet was an extention of

netwg,rking and the sharing of ideas between staff members of

various centers.
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Special preparations were required for the last workshop.

Several organizational meetings with the art consultant were

necessary in order to discuss the objectives and format for the

session. This educator and the consultant assembled the requisite

art materials from the Kutztown University Early Learning Center

supplies.. The equipment was organized into specific boxes to

facilitate the arrangement of materials for the many hands-on

arts and crafts experiences during the workshop.

Elaborate, personal arrangements had to be made for this

Jest consultant to feed her infant prior to her presentation.

A private room at the BCIU Administration Building was provided

in order
0

for this specialist's husband to care for their baby,

as well as their 4-year-old son, during the session. Nicholas,

the preschooler, added much to the workshop when he spontaneously

visited with the participants an4/shared his methods of creating

various art projects!

At the February workshop, the actual number of permanent

Title XX day care workers attending was low. One reason for the

poor attendance could have been the snow warnings which were

announced over the radio for late in the day.

Another possibility for the minimal participation by the

child care providers might have been the tack of follow through

by the administration. Karen Rightmire and JoAnne Reinheimer,

BCIU administrators, related to this educator after the poor
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attendance by the Title XX staff members at the fourth work-

shop that they "felt the wrong prople had signed up for the

sessions" (Rightmire & Reinheimer, Note 17). These administrators

requested a copy of 'this educator's master schedule for all of

the remaining workshops. The day care supervisors wished to

channel the staff members whom they felt needed the training

most to attend the workshops.

Upon receipt of the master attendance schedule for the

workshop series, Mrs. Rightmire personally called the centers before

the sessions and insisted that at least ene person from each

center participate in the 'workshop offerings. She recommended

that the new,staff.members, or those unfamiliar with the topic

receive the educational training.

Several events precipitated a change in the composition of

the personnel in attendance at the workshop series after the

January session. The BCIU Child Care Program utilized the services

of 11 Foster Grandparents. According to Marie Kase, program

coordinator, "the purpose of the Foster Grandparent Program was

to provide part-time volunteer opportunities with a stipend to

income eligible individuals, age 60 and over, who give supportive

person-to-person services to children with special needs"

(Kase, Note 18). As of January 31, 1984 (Coffin, Note 19) the

RCM Child Care Program became responsible for providing four

hours of in- service training to the Foster Grandparents from
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February to May. This training had to be certified on the Foster

Grandparent in-kind contributLn forms. For this reason, many

Foster Grandparents were sent after the January session to

participate in the workshops as the Title XX center representatives.

On January 29, 1984 an advertisement was placed in the

Reading Eagle announcing the'opening of a second BCIU day care

facility in Antietam (Openings, 1984). By March 5 a third day

care program was opened at this center. Three additional BCIU

Child Care Program centers increased their enrollment as they

offered day care services to the private families on a waiting

list (Schaeffer & Reinheimer, Note 17). At this time the United

Way doubled theAontribution to the BCIU from $30,000 to

$60,587 to provide "units of day care for working parents'

children either ineligible for government funding or unable to

pay private care" (Programs, 1984).

What these changes in the program meant to this practicum was

that additional staff members were hired to carry out the

teaching responsibilities in the BCIU Child Care Program. Seven

of these new staff members were substitutes who became permanent

personnel. The BCIU administration and experienced staff members

felt that it was logical that the recent child care providers

be afforded the opportunity to participate in the educational

In-service training workshops during the second semester.
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This turn of events necessitated that this educator inform

the last four workshop consultants that they would be interacting

with a large number of untrained foster grandparents and new day

care workers. At the same time, experienced staff members whose centers

had been converted from preschool levels to multi-age levels, as

well as trained Head Start teachers, would be present in the

audience.

This educator's role was enlarged as she attempted to act as

a linking agent, specified by Hood (1982), in order to facilitate

the networking process for a group with such vast levels of

experience. The concept of sharing ideas during the workshops,

as well as afterwards with fellow staff members at the centers,

was verbally explained to the participants by this educator at

the beginning of each session. This explanation was important,

as many members of the audience had not been involved with the

program on a permanent basis when this in-service project was

initiated. They'needed encouragement in order to feel comfort-

able as they gave and received information from the consultants

and their colleagues.

Whenever possible, this educator attempted to personalize

relationships as she spoke to the participants by name and

introduced them to other child care providers during refreshments.

As suggested by Hamilton (1984), she constantly reminded the

staff members how much their efforts were valued and praised
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their contributions. This educator located materials such as

teacher idea books and musical- records in order to extend various

participants' experiences at the workshops. She would bring 11/

these resources to the next session so that they would be

.

forwarded to the requestors by fellow center staff members.

(
On May 7, 1984.at the last workshop in the series, this

educator requested that Lynn Schaeffer, preschool supervisor,

distribute the post-evaluation questionnaires (Appendix J) to

all the staff members who had received the pre-evaluation

questionnaires. These questionnaires had been previously coded

and prepared by this educator and her secretary. This educator

felt this person -to- person delivery system insured that she would

obtain a minimum number of completed questionnaires before the due

date. The administrators were given their post-evaluation

questionnaires (Appendix K) at this time, also. The staff members

who completed the forms, as well as the Title XX administrators,

received their games booklets at this last session in return for

their prompt response, as Nggested by Miller (1984).

The. Foster Grandparents and Head Start staff members in

attendance who did not participate in the post evaluation for

this practicum were issued the games booklets as a thank you from

this educator for their support and interest. These participants

were not given post-evaluation questionnaires as they were hired

by non-litle XX programs.
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Mrs, Gladys Kline, Kutztown University secretary, mailed

the remaining Title XX staff member's coded questionnaires and

self-addressed stamped envelopes to their homes on May 8. This

educator determined that although the seven substitues who were

hired as permanent staff members after January were not original

participants in this practicum, it would be valuable to receive

their comments. As a result, coded post-evaluation questionnaires

were mailed to their homes. Their enthusias ;ic response was

overwhelming, as the majority returned their comments immediately.

Typical of the response to all of the previous questionnaires

during this practicum, the answers from the permanent staff members

for this final evaluation were likewise initially disappointing in

quantity and quality. The questionnaires for this entire pro44ect,

although necessary, turned out to be costly for the university. They

were time consuming and produced delays for this educator.

Fortunately for this educator, the questionnaires and all

other materials were allowed to be sent out through the university's

bulk mail (Our, 1983). She was not, therefore, required to spend

her personal funds for postage and mailing supplies. Often, after

follow-up telephone calls to remind staff members and consultants

to return their conference, workshop, and evaluation forms in

the self-addressed stamped envelopes paid for by the university,

this educator discovered that she needed to mail duplicate

materials to the in-service education participants.

14
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On May 16, this educator contacted Mrs. Schaeffer to remind the

child care providers to respond with their quettionnaires by the

May 22 return date. The child care supervisor indicated that

she would announce this at a staff meeting to be held on the due date.

As only a minimal number of questionnaires had been returned by
4

mail, this educator felt obligated to%call each person who had

responded on the pre-evaluation questionnaire. She spoke with

the head teach'ers at the centers to ask then to encourage their

staff members to return their comments.

In the instance that someone wished to replicate this

practicum, this educator would like to share several meaningful

discoveries. Once the Education Committee was dissolved, this

educator quickly learned the importance of involving the

administration wherever possible to act as a linking agent between
e

the staff members and the coordinator of the project, as suggested

by Hood (1982). Open channels of communication were necessary'

to enable the project to be a positive experience for all

parties, externally, as well as internally.

Early in the practicum this educator found out that it was

imperative all correspondence be sent from her office. In agree-

dent with Nocks (1982), this educator determined that she should

not depend upon other sources which were inclined to produce

delays.
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Lastly, she realized by the staff members' verbal admissions

at the workshops that they desperately wanted and needed in-

service education. These child care providers were so ovetworked

and frequently shifted from center to center, however, that they

required constant, personal promptings from this educator about

everything. She concurred with Hamilton (1984) who stated,.

"Communication waa'a key to holding an active and successful

network, including specific instructions, along with continual

reminders" (p. 27).

The child care workers proved to be a friendly, caring

group who were most appreciative of the in-service activities

and networking process once they actually'became involved. One

experienced staff member summed up the in-service educational

network when she stated on her post-evaluation questionnaire,

"It provided additional ideas and inspiration to all--those with

minimum credentials, as well as those wha have stagnated through

years of repetition. It was beneficial because it gave people a

chance to share ideas and'information."

A new teacher related, that she "liked the in-service

coordinator's and the consultants' positive approach to everything!"

She "appreciated their time, effort, and concern for the day care

program" and hoped "that they would continue this wonderful in-

service education."

ft
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Chapter 5

Results, Conclusions, and Recommendations

Presentation and Analysis of Results ,.

As previously stated in Chapter'3, this practicum was designed to

increase ongoing in-service education for 78 Berks County Intermediate

Unit child care staff members at a minimal cost to the program. Due

to funding cutbacks, ongoing in-service education had not occurred

for these Title XX day care workers in over two years.

It was hoped that these southeastern Pennsylvahia child care

providers, as a result of free in-service educational sessions from

consultants, would receive ideas which they would utilize in their 18

early childhood centers. These ideas would be obtained through

voluntary participation in a regional, early childhood conference

at Kutztown University and a monthly series of eight, two-hour workshops

held at the pm Administration Building. Through networking, it

was expected that the staff members would share information,

techniques, and materials related to the in-service education sessions

according to their individual and program needs.

The first objective of this practicum was that "the staff members,

as a result of ongoing, in-service. offerings,will increase theiVr

ia-service edo.ntion at a minimal cost to the program." This goal.

was met, as indicated by most-, but not all, of the standards of

performance.

136 .
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The impaCt of,the in-service offerings was assessed by

requesting the 78 permailent staff members to respond to items on the

post-evaluation questionnaire (Appendix J, items 1-2) which would

indicate that they increased their in- service education by at least

one activity since their response on the information questionnaire

(Appendix D, items 8 and 11). Thiety-four information questionnaires

were returned by mail to this educator. Twenty-six of the original

permanent staff members who responded on the information questionnaire

replied Co the post-evaluation questionnaire items.

A standard of performance for this objective was that 752 of the

original permanent, staff resporidents would increase their in-service

education by one activity as a result of their involvement with this

practicum. As'shown in Table 2, this objective was achieved by 100% of

the responding child care providers and superseded by 612 of these day

care workers. .

It was significant to this educator that 21 out of 26 respondents

on the post-evaluation questionnaires (Appendix J, item 1) indicated

that one of the activities by which they increased their training was

through attendance at an in-service workshop session. An additional

three child care providers maintained their in-service educational

training through workshop attendance.
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Table 2

Increase in In-service Education Activities

by Staff Members

Number of
.Activities
Increased

Number of
Staff Members
Who Responded Percentage

1 10 38

2 6 23

3 5 19

4 3 12

5 2 7

A positive response was considered to be one in which 152 of

the staff members participated in the Red Balloon Early Childhood

Conference according to the registration figures (Appendix E).

This goal was exceeded as 17 staff members, or 212 of the child care

workers, were involved in the conference. This affirmative response

was reached only a few weeks before the conference. This educator

offered the child care providers a great deal of encouragement in order

to enable them to feel self-confident enough to participate in the

conference. Therefore, as the conference coordinator, the favorable

Involvement was extremely gratifying personally to her, since the
r

conference was the initial in-service education activity.
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In addition to the staff members' participation, two of the

four administrators attended the conference. They related positive

comments to their staff members concerning the exhibits which the child

care workers had provided. Their presence lent a special air of

credibility to this in-service education endeavor.

Twelve conference participants out of 17 returned their conference

questionnaires by 'nail to this educator. It was considered a favorable

response if 75% of the respondents indicated on the questionnaire

(Appendix F, item 21) that they increased their in-service education by

participating in the conference. The affirmative reply from these

participants was an overwhelming 1002.

It appeared that these staff members became truly involved with the

conference activities. When asked, "Would you participate in the

conference again next year?" (Appendix F, item 22), 1002.of the

respondents related that they would again take part. Several of the

day care workers volunteered to serve on commIttees.for the 1985'
46

conference. One staff member indicated that he wished to present a

workshop session. Two teachers suggested speakers for the Red

Balloon IX Conference.

It was hoped that at least one representative from each center

would attend the workshops for 75Z of the sessions according to the

sign in sheet tabulations (Appendix (0. This goal was not reached,

however, as can he seen in Table 3. Only six centers out of 18

attained this standard of performance.
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Table 3

Center Workshop Attendance

Number of Number of Centers
Workshop. Attending the Percentage
Sessions Sessions of Sessions

8 1 100

7 2 88

6 3 75

5 3 63

4 4 50

. 3 2
/

38

2 0 25

1 1 13

0
111

0

Attendance at the workshpp sessions was inclined to fluctuate

as .illustrated in Table 4. Many variables had to be taken into

account for the decline or increase in enrollment at each session.

For example, the low attendance at the fifth session was related to

local snowstorm warnings for that afternoon. Often, an emergency

would Arise at a center and a staff member could not be released to

Atend a semsion. Due to illness, staff members' and substitutes'

schedules were not able to be rearranged to accommodate workshop
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participation. In several instances, the child care providers who

originally signed up to. represent a center were moved to teach at

another Center where scheduling conflicts arose.

Beginning with the fourth workshop, four Foster Grandparents

represented their centers twice and two Foster Grandparents

participated in a session once. Commgncing with the fifth workshop,

two recently hired day care workers attended sessions twice, while

five new staff members became involved with one workshop. This meant

that from the fourth session to the eighth session, various centers

were represented 19 times by new staff members who were not a

part of the program at the inception of this practicum.

As shown in Table 4, the administrators made a concerted effort

to attend the workshops and lend their support to this in-service

project. The only time the administration was absent from a session

was during the sixth workshop which was held away from the BCIU

Administration Building at Kutztown University.

A
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Table 4

Staff Attendance at Workshops

Session Number

Number of Number of
Attending Attending

Staff Members Administrators

16 3

2 13 1

3 .10 1

4 6 1

5 19 3

6 15 0
4

7 17 2

8 18 3

Results from the post-evaluation questionnaires (Appendix J,

items 3-5), indicated that 75Z, or 22 out of 28 respondents, increased

their in-service educatI through attending at least two of the

offerings. This participation exceeded the standard of performance of

78%. All of the 28 responding original, permanent staff members

took part in at least one in-service activity. These day care workers

replied 1007 that as a result of the ongoing in-service offerings

they had Increased their in-service education (Appendix J, item 6).

One hundred percent of the respondents on the post-

evaluation questionnaires (Appendix J, item 7), answered affirmatively
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that other than the Red Balloon Conference luncheon, there had been no

cost to the BCIU program for their in-service education in connection

with this specific project. Three staff members stated they had

attended other conferences and a YMCA workshop for which the BCIU

Child Care Program reimbursed them their fees. Therefore, the goal of

a minimal cost for in-service education during the practicum was

reached according to the child care respondents.

The post-evaluation questionnaires were mailed to this educator by

the administrators with a response rate of 100%. Unfortunately, the

portion .of the standard of performance which stated that "all four

program administrators will indicate on questionnaire items (Appendix

K, items 3-4) that 75% of theirpermanent staff incrbased their in-service

education" was not met. After reviewing the cpnference registration

form (Appendix E) and the workshop sign-in sheets (Appendix G), the

administrators were able to determine that 64Z, or 50 out of the 78

original, permanent staff members attended at least a minimum of one

in-service offering.

While working closely with the BCIU child care workers, this

educator became aware of their multiple problems as they attempted to

make arrangements in order to participate in the in-service education

events during their daily schedules. She came to realize that the 642

pdrti( ipation rate was admirable. Her specified standard of performance

of 75Z participation could only have been realized if, as was suggested

by several child care providers on the post-evaluation questionnaires,
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substitutes had been available to staff the centers during the

workshop sessions. Many noble staff members who attended thesessions

began their day at 6:00 a.m. and were extremely tired by 3:00 p.m.

when they completed the workshops.

All seven new staff members represented their centers during at

least one workshop session. On the post-evaluation questionnaire

this enthusiastic group of untrained day care workers expressed their

eagerness for a continuation of in-service education sessions. This

educator realized that their in-service involvement was brought

about partially by personal encouragement from the administration,

as well as their own desire to gain ideas which would assist them

in their new vocation.

;

Concerning the other portion of4he standard of performance

that educational in- service was provided to the' staff members at a

minimal cost to the BCIU Child Care Program, the foui administrators

agreed 100Z with this statement (Appendix K, item 4). All of the

administrators attested that the only fee involved was $102.00 for

the luncheon for the 17 day care workers who participated in the

Red Balloon Conference.

This educator estimated that the Red Balloon Conference

registration fee of $20.00 would have cost the program $340.00 for

the 17 child care providers. At the current local rate of $150/session

for the 8 consultants, their fees would have amounted to $1,200.00.

The total cost to the BCIll Child Care Program for this portion of the

in-service education would have been $1,540.00. These figures did

A

15!)
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not take into account.this volunteer in-service educational

coordinator's salary; the basic workshop materials supplied by the

Early Learning Cenr; and the mailing expenses and secretarial

assistance provided by Kutztown University. It appeared that the

in-service education costs were indeed minimal for the BCIU Child

Care Program.

The second goal, "the staff members, as a result of in-service

educational sessions from consultants will receive ideas which they

will utilize in their centers", was realized, This was confirmed by

the highly favorable responses in all three standards of performance..

All 12 responding conference participants related positively to9

specific items on the conference questionnaire (Appendix D. items 1-9).

The child care providers responded 100% to 5 out of 9items that

they received ideas from consultants which they would utilize in their

centers. This percentage was higher than the 75% originally specified

by this educator.

In addition to their 100% favorable response, these day care

workers contributed the following affirmative comments about the ideas

that they obtained at the conference:

"I received a renewed overall positive attitude towards early

childhood education!"

"The workshopb reinforied my beliefs and feelings. They made

me feel more secure in dealing with parents."

"I learned exciting things to do with resources and resource

people."
r

1 t;
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The data in Table 5 showed that the standard of performance of

752 was far exceeded for each of the eight workshops. It was

originally hoped by this educator that 75% of the staff members who

attended each in-service workshop would indicate for 3 out of 5 of

the items on the questionnaire that they received ideas from the

consultant(s) which they would utilize in their centers (Appendix H,

items 9-13).

Table 5

Workshop Evaluation Responses Concerning Ideas

Workshop Session
Number

Percentage of Staff
Members Who Responded

Favorablya

1 81

2 100

3 100

4 100

5 100

6 80

7 100

8 100

(

dA favorable response was considered 3 out of 5 items.

1G1
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It should be noted that the third, fourth, fifth, and seventh

workshops received 100% positive responses from the participants for

5 out of 5 items. This educator felt that the outstanding evaluations

for this portion of all of the worksholaNas a tribute to the planning

and expertise of the consultants. Not only did these educators volunteer

their services at no charge, but they presented their topics in a

highly professional manner that was relevant to the needs of these

specific day care workers. These excellent appraisals certainly

reflected their professionalism.

The workshop participants were extremely complimentary with their

comments concerning the consultants and the ideas they received.

Several examples of these favorable statements on the workshop

evaluations were:

"I enjoyed it very much--the time went too fast."

"I would like to take a course with this consultant. Her ideas

were excellent."

"Thank you for helping me to understand computers. Now I

know what people are talking about!"

11 took this afternoon as a sick day so that I could attend this

session and the center would still be covered'. I was not' disappointed!"

"The program was well done, very organized, informative, and

GriP
enjoyable."

"Good refresher workshop--reminded me how creativity in a teacher

can help those dull moments."

162
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"Very good ideas--great creativity! moev art--please!!!"

A similar positive response was given on the post-evaluation

questionnaire (Appendix 3, terns 8-10) by the staff members who

attended a minimum of two in ervice offerings. These 22 child care

) providers agreed 100% with 3 o t of 3 items that they received

Ideas andutilized them in their centers. This far surpassed this

educator's criteria of 75% of the .resPondents replying affirmatively

for 2 out of 3 of the questionnaire items.

The third objective for.this prac6icum stated, "Through networking,

the staff members will share information, techniques, and materials

related to the in-service education sessions according to their

individual and program needs." This goal was attained as indicateu by

the favorable responses given in the five standards of performance.

The impact of the networking process at the conference was

assessed by asking that 75% of.the 12 staff members who responded

on the conference questionnaire reply in a positive manner for 6 out

of 11 of the items (Appendix F, items 10-20). These respondents who

participated in the conference met the criteria exactly with a 75%

response.

The conferees related on their conference questionnaires that

they networked with other educational personnel at the conference ins

;,cam of the following ways:

"During the commercial exhibits I talked to the presenters and

learned how to use new materials."
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"I talked to other teachers in my workshop about circle time

with children ages 3-6."

"I asked the consultant questions about games for the Spanish

speaking children we have at our center."

"I entered into a small group discussion during my second workshop

about helping children with self-control."

"I was talking to people standing next to me during refreshments

and sitting next to me during the workshops."

4, "During the luncheon I was sharing ideas from my center with people

from other centers."

As the conference coordinator, this educator was in a position

to hear many compliments from conferees, faculty members, consultants,

and educators about the BCIU Child Care Program's exemplary in-service

teacher displays. Fifteen Title XX child care providers were

professionally involved with networking as they shared their exhibits

with other early childhood educators. Some of the unique, yet

practical, displays were concerned with: pixie Cup science projects,

mobiles,, camping, multi-age day care, community helpers, fun foods,

and making learning games (Apperidix L).

Three other day care workers acted as,linking agents when they

gave and received information while they assisted with the Idea

\-,..Exchange. One individual mentioned how valuable it w for her to

help the exhibitors set up their materials. In this way, she was

able to neiwork with these educators, as she personalized how to

___.

utilize their ideas in her own center.

a
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The data presented in Table 6 disclosed that the standard of

performance of 75% of the staff members who participated in each

workshop indicating for 3 out of 5 of the items on the questionnaire

(Appendix H, items 14-18) thatrthey were involved with the-networking

process was surpasseckfor all eight workshops. The third, fourth,

and seventh sessions.received 1002 favorable responses for 5 out of 5

items on the workshop evaluation. During these three particular
0

workshops, the child care providers were continually involved with

discussions or actual participation which would account for the

extremely positive responses'. -

Table 6

Workshop Evaluation Responses Concerning Networking

Workshop Session
Number

Percentage of Staff
Members Who Responded

Favorablya

81

2 100

100

4 100

5 100

100

100

8 100

nA f4vordtde re.qounse was considered 3 out of f.) items.

4
I 6 0
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The item on the workshop evaluations (Appendix H, item 16)

which received the largest number of negative replies, 22 out of 114

possible total responses, stated, "I shared techniques, information,

andThr materials with the consultant(s) and the other participants."

The workshop participants' responses might be related to the same

lack of_self-confidence that the day care workers showed when they

did not volunteer'at first to become involved with the Red Balloon

Conference exhibits. This educator discovered that the staff

members regmfred a great deal of positive encouragement in order to

feel comfortable in pesotially sharing their ideas. Additionally,

at times this educator felt that the day care providers were tired

after working all day. Frequently they were content to sit and listen,

rather than to become aaffCely involved in the sessions.

The 75% standard of performance was exceeded. 100% of the 28

original permanent staff respondents confirmed that for3 out of 5 of

the items on the post-evaluation questionnaire (Appendix J, items

11-15) that in-service education information, techniques, and materials

were shared through networking. Two questionnaire items (11 and 15)

received 100% responses, while another two iteml (12 and 13) were

responded to affirmatively by 26' out of 28 of the respondents. The

recently hired staff members' replies were very similar to those of

the more experienced dav care workers. These exceptionally positive

responses would seem to demonstrate the feasibility of networking as

1 low cost method of exchanging' in-- service educational information

for these tiCIU Title XX child care providers.
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All 34 respondents declared that they felt "networking was a

simple, beneficial way to share and exchange program information and

resources." One new teacher remarked that, "It was nice to see the

other center staff members at the workshops and hear their reactions

and ideas."

A conference participant specified that she "shared conference

notes with others at the center who attended different workshops."

An aide mentioned.that she liked to "receive ideas firsthand

from experienced people who know what works."

A teacher related that she felt a benefit of networking was

that "not everyone in a center can attend all the sessions,, but

information is disseminated to everybody this way."

A positive evaluation was considered to be one in whlyri all

eight consultants indicated for 2 out of 3 of the items on their

workshop questionnaires (Appendix 1, Items 10-12) that the participants

were engaged in networking during their workshop sessions. This

goal was exceeded as seven of the consultants responded affirmatively

for.'3 out of 3 of the items, while the other consultant replied

favorably for 2 out of 3 of the questions.

Janice Kulp, the consultant fut. the first workshop, related

that "the group of participants showed interest in the topic presented

And ri-sponded willingly." Dr. Kulp expre.:sed An opinion that she WA'.

sure "as the workshbp series proceeds, these child care providers

wi ii he,uvw an enthusiastic, supportive wimp!"
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Another consultant noted that she "observed a great deal of

interest by the participants in what others were doing--obviously,

networking seemed to be critical to them." These comments were

representative of the enthusiastic feedback which was generated by

the workshop consultants.

Each of the workshop consultants had participated in the Red

Balloon Conference in some way, as a facilitator, presenter,

exhibitor, or committee chairperson. This appeared to strengthen

the network between many of the child care providers and the

consultants who were involved in this in-service project together

since the initial educational activity.

so

The last standard of performance was accomplished and superseded.

For a favorable response, all four program administrators were to

indicate on their post-evaluation questionnaires (Appendix K, items

5-9) for 3 out of 5' items that the staff members werspinvolved with

the networking process. Two administrators replied positively for

5 out of 5 items, while the other two answered with a 4 out of 5

confirmation.

All of the administrators agreed that they wished "to encourage

networking as a simple, beneficial system for the program staff

members to exchange and share resources" (Appendix K, item 10) .

The fu1 lowin,, reasons were offered for this de, ision:

"F.A.;y and inexpensive."

"Co t is minimal and ideas that ate exchanged between staff

members carry more credibility."

f:s
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"It provides the staff an opportunity to learn from each other."

"In times of funding losses, networking is a most effective

and inexpensive way to provide staff training."

In summarizing the staff members' and the administrators'

evaluations concerning this low cost, ongoing in-service educational

program, the results were overwhelmingly positive. Every administrator

(Appendix K, item 11) and responding child care provider, (Appendix J,

item 16) emphasized that they would "like to have the in-service

education sessions continued next year."

The administration felt that "the in-service training fostered

growth and development at all levels." Karen Rightmire, BCIU Child

Care Program director, reiterated "that the staff training not only

increased the staff members' effectiveness, but also boosted morale."

A member of the Education Committee conceded that the in-service

educational riptwork "afforded the freshman staff an opportunity

to pick up essential information." Another veteran teacher declared

that she `'particularly liked receiving new ideas and being reminded

of old ones." A recent college graduate and inexperienced teacher

thought that it was "a practical way to continue to broaden your

educat ion."

With such supportive comments from the staff members and

administrator, maw,. of the consuItants volunteeKed to provide

additional workshops. In an extent ion of the networking process,

staff members hive iontinued to contact this educator for information

and t.,sources.

1;:,0
16 Vo
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Conclusions

The results of this practicum indicated that the three goals were

attained by achieving all but 11/2 of the 14 standards of performance.

Specifically, these 11/2 standards of performance dealt with attendance

at the workshops. Although the incidence of participation in the

workshops was not as high as originally anticipated by this educator,

the reasons given by the staff members for this were confirmed in

the review of the literature.

The BCIU child care providers disclosed on the evaluation forms

and during conversations with this educator thk it was often difficult

for them to rearrange various schedules at their centers in order to

provide adequate supervison for the youngsters while they took turns

attending the in-service workshops. Also reported by Garner (1980),

several centers found it impossible to coordinate the staff members'

schedules; there fore, a minimal number of representatives, or none

at all, were sent to the sessions. Responses from a survey of over

1,000 educators taken by a teachers' union in England agreed with the

BCIU staff members that teachers were "often reluctant to take in-

servile courses because their absence from the classroom would place

an extra burden on their colleagues" (Garner, 1980, p. 9).

in a study that discussed in-service training for day care

per,. nnel in Virginia, Hangman et al. (1915) echoed this educator's

concern that "no matter how worthwhile the training sessions may be

participants will not get much from them if they arc not present

t

the trAining sessions" (p. 01). During Goodwin and Prussu's (19 /i)
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survey of instructional staff members in Philadelphia's early

childhood education programs, which included Title XX child care workers,

"approximately two-thirds of the teachers and aides across the programs

stated that they would like more release time for staff development

4 during the school day" (p. 21). This reiterated the sentiments

described by the BCIU day care workers. Burrello and Walton (1980)

and Edelfel.t (1977) emphasized that the issue of released time was an

in-service dilemma that required changes itLattitude and scheduling

by both staff members and administrators.

Many of the BCIU day care workers indicated on their post-evaluation

questionnaires that they would have attended more workshops if the

sessions have been held at varied times. Almy (1981) proposed drawing

from models in the health care field where hospital training was

offered at various times of the day. For the staff members whose daily

schedules ended at 2:00 p.m., or began at 3:00 p.m., the workshops

were given during their non-working berets. In the teachers' union

survey reported by Gardner (1980) and the description of in-service

models suggested by Cooper and Hunt (1978), it was specified that

staff members should not have to utilize their free time to attend

in-service offerings.

VP,

During a study of federally-mandated in-service programs undertaken

Po.j;14- ud Sleeter (1981), the teachers advised that the planners

c TI :icier their time ronstraints and energy levels. Decker and

Decker (1916), Sportsman (1981) , and Swedmark (1978) warned that

171
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in-service sessions should not be conducted at the end of the day

when the teachers were tired and less enthusiastic. The BCIU Child

Care Program hours were widely spaced for the various centers. Some

centers began at 6:00 a.m. and ended at 6:00 p.m., while others

started at 3:00 p.m. and finished at 11:00 p.m. It would appear that

an adjustment to the fixed scheduling of the workshops would need to

be taken into account for maximum staff participation at future sessions.

The second semester hiring of new, permanent staff members,

many of whom had been substitutes, had not been anticipated by this

educator when she requested that the BCIU child care providers

complete their workshop selection sheets in the fall. Nor, was she

aware at the onset of this practicum of the second semester mandated

training requirements for the Foster Grandparents. There was a
I.

possibility that a higher peicentage of the original, veteran day care

workers would have attended the workshop sessions if they-had not

given their turn to the less experienced personnel.

The literature indicated that these seasoned staff members

might not have continued with their interest in the in-service

offerings, however. Marshall, Maschek, and Caldwell (1982) discovered

in their Missouri study that the needs of individual teachers were

subject to change over a short period of time. Their data disclosed

thAt 157 of a particular group of educators changed theft miods about

in-servive topics by 15 months.

I"
)
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McLaughlin and Marsh (1978) testified that

for many teachers in the Rand study, the passage of
time on the job seemed to diminish their capacity to
change and to dampen their enthusiasm for innovations...
In particular, the professional-development needs of
experienced teachers are different from those of new-
teachers. For example, the workshop approach that may
be useful for teachers still mastering the classroom
craft is not sufficiently relevant or challenging to
more experienced teachers (p. 84).

It would appear then, that it was in the best interest of all

parties that many of the more experienced day care workers allowed

the new child care providers to attend the sessions in their places.

The BCIU staff members who were recently hired and the untrained

Foster Grandparents were most enthusiastic about the in-service

workshops. This was noted by their keen participation and positive

responses on the evaluation forms.

This eagerness was predictable according to the developmental

stages foc teachers specified by Katz (1977). She stated that during

the first year, the staff member "needs support, understanding,

encouragement, reassurance, comfort, and guidane. She needs

instruction in specific skills and insight into the complex causes

of behavior" (p. 8). For the BCH! child care providers who had some

experience as substitutes, Carrie Cheek, trainer for the National

Training of Trainers' Program for Early Educational Equity (Note 20),

and Kat/ (1917`) related that it was important for the consolidation

stage teacher to participate in mutual exploration and idea exchanges

with colleagues.
t
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A Phi Delta Kappa commission surveyed 1,300 educators involved in

existing staff development-programs (King, et al., 1977). "in

reporting highly regarded inservice programs, the most frequently

recurring descriptors.were: 'voluntary,' developmental,"relevant,'

'well - planned,' timely,' 'adequately financed,' 'professionally

implemented,' evaluated,' 'cooperatively planned,' 'responsive,'

'realistic objectives' released time,' and 'challenging" (p. 687).

With the exception of the phrases "adequately financed" and "released

time," all of the other items were attributed, also, to this in-

service endeavor by the BCH] child care proyideir; the administrators,

and the consultants.

Swenson (1981) asserted that the intrinsic rewards of learning

ways to improve their teaching motivated teachers for more than

something of extrinsic value. Yarger, Howey, and Joyce (1980)

concluded that out of a desire to become better teachers, most

educators participated in in-service education activities.

It was obvious from the data that the participants in this

practicum valued their in-service educational training highly.

All of the respondents expressed a strong interest in becoming

involved with another in-service program which must be viewed as the

highest praise for this endeavor.

This sentimcta was born out across the nation in recent studies

and newspaper reports. A large scale evaluation of the in-service

training program in Montgomery County, Maryland indicated that 972
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of the staff members with all levels of experience felt that additional

training would be beneficial, disclosed Wolf (1982). In a July 1984

report to the National Governors' Association meeting, the Task

Force on Education for Economic Growth learned that in-service

education was so important in Massachusetts that a program paid the

way for 10,000 teachers and administrators to attend training programs

which were developed by the schools (Ordovensky, 1984). On the

local level, as part of the Wave IV Long Range Plan for School

Improvement which was mandated by the Commonwealth of Pennsylvania,

the Kutztown Area School District elected to utilize in-service

education with released time for the teachers as a means of

implementing its goals (Miller, Note 21).

Collins (1981), director of the National Council of States on

In-service Education at Syracuse University, agreed that a genuine

belief in the value and importance of continuing professional

development existed. He asserted that "even with the movement to

deemphasize, if not totally eliminate staff development as a federal

priority, it would appear that there will continue to exist a strong

national conviction and a strong national belief in the necessity

of staff development" (p. 19). The need for in-service education

programs had long beenjecognized, emphasized Kirk (1983). He

explained that because learninp was a continuous process, In-service

edu, at ion was an excellent method ol Improving and updating instruction.

A

If
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The Red Balloon Conference appeared to be a most effective way

of providing in-service education, not only for the BCIU child

care providers, but for other regional early childhoodieducators,

as well. The attendance for the 1983 conference was 658, nearly

double that of the 375 figure for:the 1982 Red Balloon Conference.

This certainly indicated the need felt by teachers in this south-

eastern area of Pennsylvania for up-to-dolte in-service education.

This recent increase of interest in attending conferences ill

order to obtain in-service educatibn seemed to be a phenomena

across thd nation. When this educator was invited to present a

workshop at the'Capital Area Association for the Education of Young

:Children 1984 spring conference in Harrisburg, PA, the Program

Chairperson,.Wendy Wingate, telephoned her one week prior to the

conference to request that she provide two sessions. The

registration figures denoted an increase from 60 to 90 conferees

(dingate, Note 22). The New England Kindergarten Conference held

in goston, MA experienced an enlarged enrollment of participants

who desired cAeni in-service educational information.

Moyra Troupe, assistant conference coordinator, documented that the

attendance figures rose from 2,000 in 1982 to 2,700 in 1983 (Note 23).

In the Update conference report of the Association for Supervision

and Curriculum Development it was disclosed that "convention

speakers and over 4,200 attendees reflected a new level of commitment

and a greater sense of urgency about American education" (Conference,

1984).
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According to the data, the BC1U child care providers were most

positive about receiving ideas from the Red Balloon Conference

consultants that they would utilize in their centers and share th

their colleagues. The literature reinforced this as an outcome of

successful conferences. As a result of a series of drive-in

conferences in Washington, Hite (1982) found that "93% of the

respondents felt the conferences were professionally relevant to

them and their districts [and] 98Z of the respondents planned to'

share information ... with others.in'theirdistricts" (p.12).

The impact of the networking process at the Red Balloon

Conference was viewed by the WM day care workers as highly beneficial.

Many conferences, such as the combined-music, MENC, and early

childhood, ACEI, conference held at Brigham Young University in

June 198.4. (Announcing, 1984) and .a A-series of national and

internatiorial environmental education conferences (Disinger, 1984),

also, had as thir objective the piovision of an opportunity to

bring educator@ together' it order to exchange.information on a

personal level.

s'

%
In concurrence with the goals of the Red Balloon Conference,

the advertisement for the 1.984 NAEYC Conference specified that

"NAEYC has long believed that it is important to relieve the isolation

felt by
4
early childhood professionals. We have acted by providing

a safe, stimulating environment in which to wilt.... is, is a forum

conducive to networking at all levels" (LA's, 1984). Hopefully,
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the Red Balloon Conference would continue to offer this opportunity

locally for the BC1U staff members. VanderVen (1979) pointed out

that the development of an informal conference climate "suggested

not,only acceptance of professional education, but the recognition

that it is essential for personal growth in professional practice

and for total advancement of the field" (p. 149).

The workshop approach proved to be a highly successful method

of providing in-service education to the BCIU staff members. This

was found to be true, also, by Macauley (Kirkpatrick, 1983), who

viewed workshops as one of the most valuable tools in a school

district/university in-service partnership program in Bloomsburg,

PA. In a study which assessed characteristics of in-service day

care training in'the United States, Snow (1982a) identified workshops

as the second most frequently used delivery model,.the most popular

and well received training strategy, and the most effective training

strategy.

Kirk (1983) related that tfie workshop had become an established

part of the educational scene la this county as a means of in-service

education. He felt strongly that "the potential of the'in-service

workshop is great.... The workshop has greatly revitalized the whole

concept and practice of in-service education.... The workshanD seems

tot be one of the more promising procedures for effe(ting worthwhile

and lasting, improvements in the teaching-learning process" (p. 26).

1 7 b
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The &CU day care workers indicated in their, evaluations that
£

they realistically gave and received ideas during the workshop

sessions,.as well as later when they returned to their centers.

Other organizations and educators, also, utilized this networking

iprocele as a means of sharing workshop infomation. In six locations

across the nation, Alpha Gamma Delta sorority successfully held

The Leadership Conferences, better known as TLCs, which were workshops

designed fOltbe members. to learn and, share ideas in an informal

atmosphere (Leadership, 19§4). Almy (1981) cited the increase of

"cluster" workshops in California where one trainer worked with day

0
care staff members from seve ral centers. On thy basis of a question-

naire which favored the workshop as an in-service education procedure,

Stone concluded that "where a technique affords opportunity for a

A
large amount of teacher participrion, favorable opinion tends to

increase" (Kirk, 1983, p. 4).

Part. of the success of this low cost in-service endeavor was

because the BC1U staff members Wire willing to share their own

resources both during the workshops and later at their centers.

When. the day care workers acted-as linking agents, this eliminated

the necessity of expensive consultants having to provide follow-up

qe!4sions at individual centers. Adviee in a leadership pamphlet on

ting workshops aptly st ated , "In a workshop , everyone has a

ibut ion to make -it can be discovered and linked to the needs

()I others" (Conducting, 1956, p. 41).
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As requested by the administrators and all of the 8CIU child

care providers who responded on the post-evaluation questionnaire, this

educator expected to continue to provide And arrange for free in-
k,

service workshops. On May 15, 1984 she received special training

from the National Training of Trainers' Program for Early Equity

(Cheek, Note 20). This training enabled her to obtain current

information, resources, and techniques in order to involve the staff
%

members in ildem-sharing lwand networking on this important topic during

the first, fall workshop.

The data showed that networking was an important outcome of the

KID educational in-service program. Ferguson (1980) concurred that

networking was able to take place effectively through both conferences

and workshops. In a review of the role of linking agents in school

improvement conducted by th'e Far West Laboratory for Educational.

Reseacch (Hood, 1982), strong evidence was .offered for the linking

agent strategy.

Suggs (1984) cited in a firsthand report of a new approach to

fritil:q. by dif-J ')(ape's trainers in a Los Angeles County Head Start

h- e eff,,tt th,4t ,-aipport network was created as a result of

17kc wa-s, aIL). Indicated by the BCIU day care workers,

;!.3r t' t h +? ape a very cohesive group during

tra-diw itultinued "Att. 10c.tf And information"

"h ,,titttmir pc11, by teachers in

it 'tonal cha.ge.

tvdvrally-mandated
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A review of the literature accentuated the reasons for the success

of the BC1U in-service networking process. After a comprehensive I'

examination of the research, Lawrence and Branch (1978) identified

a number of patterns of effectiveness during in-service projects.

Two of these examples specifically described what had been accomplished

during this practicum:

1. School-based programs in which teachers participate
as helpers to each other and planners of inservice
activities tend to have greater success in accomplishing
their objectives than do propmns which are conducted
by college or other outside personnel without the
assistance of teachers.

2. Inservice education programs in which teachers share
and provide mutual assistance to each other are more likely
to accomplish their objectives (p. 247).

Ferguson (1980) related that networks appeared to fulfill the high-

touch need for belonging in today's modern society. The BC1U child

care workers implied this, as well, in their evaluations.

Devaney (1981), Johnson (1980), and Mollenhauer (1984) agreed

that the communication involved in the giving and taking relationshipsa

of networking was critical for its effectiveness. Naishitt (1984)

clearly kointed out "t hat networking is a verb., not a noun. The

important part is not the network, the finished product, but the

proress of getting there--the communication that creates the linkage,;

h r wei" I 4' mid 1 4 people" (p.

in a 1977 newsl et ter distributed by the hint at ion Development

Center in Newton, MA, Cohen and Lorentz announced that "the planr-ring

and tie of people networks is still in its inl ;u fp. 1).
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By 1984, Megatrends: Ten New DirectionA Transforitin& Our Lives,

had been listed on the New York Times best seller list for 60 weeks.

This..insightful book by John Naisbitt devoted an entire chapter to

networking.

The current popularity of networking in all areas was seen

across thq nation in the folic/Wing names: the Network of 'Performing
s

and Visual ArtS Schools, a linking system among 40 specialized schools

(Performing, 1984); the National Network, Inc., a service for runaway

youths; and the Chicago Rehabilitation Network,.a linking agency for

neighborhood housing. Recently, this. educator's abstract was sent

out over SpecialNet, a nationwide, computer message system for.

special educators.

In 1982 Hood analyzed the trends and implications of the

importance of linking agents and the proven effectiveness of their

assistance in the school improvement process. He pointed out that

government support was far less certain than in the 1.970s. He

.stressed that educational agencies at all levels would need to determine

together how. they would maintain assistance networks. He raised the

issue, "If networks can face and respond effectively to the critical'

needs of sthools in the 1980s, there will continue to be an important

role for linking agents to serve in school imptovement efforts" (p. it)).

Blank (1983a) and Dail (1981) expressed a concern that the use of

feckrd funds to support .day care services had never become an

04,2
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established national policy. Recent federal budget cuts placed

an additional strain on day care programs which already received

inadequate public support.

This practicum dealt specifically with the BCIU Child Care ProgrAm

which had its funding reduced as a result of the Title XX Social

Services Block Grant. In a 1983 national survey conducted by the
eer

Children's Defense Fund, Blank (1983b) reported that "the over 21Z

cut made in Title XX in 1981 has triggered equivalent or greater

cuts in the states' child care systems" (p. 28). She documented that

presently, "over half the states have made changes that threatened

the quality of care" (p. 29). In particular, 24 states reduced funds

for the training of day care workers. Snow, et al. (1981) four' at

. a network of Title XX funded in- service training programs for child

care workers in North Carolina had been terminated due to federal

funding cutbacks.

As of June 1984, the picture for obtaining additional funding

from the government looked bleak. The Washington UpdLte in the yourT

Children journal related the following information to itN readers:

"I egislation to increase the ceiling on funding for the Title XX

Social Srvis Block Grant and the Dependent Care Tax Credit are

stalled and unlikely to he passed during this session" (1984, p. 81).

Thi edmator's C(111KreSSitniiii RepresentatiVe, Gus Yatron, sent

her information that indicated it was Imperative, however, that

ear 1.y c hi ldhood prim at ors continue with ttwir ettorts as chi Id advotates

(Yat con, Not e 24) : tinder t he Admlui st t at ion's FY84 t budget ,
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"Head Start training and technical assistance spending would have been

reduced by almost 50Z" (Fowler, 19041 p. 5). Head Start advocates

strongly opposed this decrease. As a result of their...concern, the

language in the House and Senate Labor-HMS- ducation FY84 appropriations
6-

report& maintained the FY83 level for Head tart training.

On. the state level, in Massachusetts the Child Care Coalition

met on February 15, 1984 to approve, /with one exception, the basic

substance of tt11 Governor's budget recommendations for day care.

Because no money had been included for training, the CCC agreed to

advocate for the inclusion of $400,000 to be used for day care

training (Greenfield, 1984).

Hite (1982) and Snow (1982a) stressed that tducators had 'to continue

to be innovative as they searched for funding for in-service training

programs now that it appeared the era of federal funding had ended.

Snow specified'that "it will also be important.to identify the most

efficient and effective ways of providing training services with fewer

dollars withont sacriiicing quality" (p. 16) .

In accordance with Cohen and Lorentz (1977) and Simon and Betz

(1 980) , this educator felt the data showed ehat networking was a

resourceful solution to provide low cost, effective in-service. Cohen

and rent t 111,, Ined t h.at i it had been the; r t'exper i evict, with net

that the v o Inrrtccrisnr itihrt cult in them irvrin it s far more 0, be

a,,omplished than c in be accomplished by the added , paid personnel

rvquitd to carry out most federally supported educational programs" fp. 4).
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As the result of recent social, economic, and political influences,

American colleges of education were searching for alternative ways

in which to survive, according to Lytle (1977, Manning (1984),

Sportsman (1981), and Weinberg, et al. (1983). Many c'blleges,

including Kutztown University, became increasingly responsive towards

providing community outreach activities and moving into the in-service

area. An example of this was a survey of North Carolina's Community
eme

and Technical. Colleges undert4en by Snow et al: (1981) whPth

documented that all'of the responding institutions were interested

in supplying resources which would meet the need that day 'care centers

had for continuous in-service training during this time of diminished

federal funding.

t

After their successful in-service project, Pofahl and Potaracke

(.1983) highly recommended that day care centers and nearby universities

1411adevelop cooperative arrangements among themselves to provide services,

materials, and workshops. According to the evaluations from the BC1U

staff members and. adminlstratofs, as well as the consultants, the

networking that or with all of the involved educators during

this university sponsored in-service endeavor was a most positive

pxpericm e which they wished to be continued. Fortunately for the

tfirld tdit providers, the consultants were professionally wiPlling to

otter f.tme workshops, or trade their services tor the, promise of

It,

hy t his i'dliC;lif tt for theft spec ial pro je(

11.iwt,vul, this educator was in agreement with

Pi?wt-n-, (198 i ) who explained that "t radii ional ly, universtt y .per slam(' I
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have served as primary delivery agents for inservice programs. In

both organization and operation, however, the university has frequently

failed to fully support these efforts" (p. 437). Ferver (1981),

Fankratz (1979) and Verzaro (1980) related that there were few

incentives from the university for faculty members to contribute

their time on a contipual basis to in-service,...activities. Hite (1982)

raised the issue that "the university's reward structure tends.to

penalize faculty who put a large amount of time and energy into field-4

based instruction" (p. 21). Both Hite and Verzaro (1980) decried

4

that faculty members who spent much of their time providing in- 0

service education, rather than publishing or serving on college

committees, often were not recognized when it came time for tenure

and promotion

Pankratz (1979) asserted that universities needed to explore

new structures to reward faculty members who assumed intense in-

service responsibilities, such as coordifiating the Red Balloon Conference.

Kersh (1979) implored the administration to treat in-service participation

within a faculty mmber's teaching load, rather than on an overload

basis when faculty schedules were determined.

When a volunteer coordinator for the 1984 fall Red Balloon

iowcrence was, not torthcoming by Joly, in an utiprecedented,

tinanti(ipated move, the Kutztown University administration an t;unced

that they would otter a three credit load reduction to a fa.

mcmlwr interested in directing the coWerence (Marple, Note 25).

This effort on the part of the university administratfon to continue

St;

el
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this profesgional in-service educational event was made after they

considered the following factors: the overall outstanding evaluations

of the 1983 conference; the huge increase in the number of conferees

from the previous year; the large amount of phone calls from local

educ ?tors requesting 1984 conference information; and the excellent

public relations that the university enjoyed with the educators as

they participated in an event on campus.

In order for the Red.Balloon Conference to endure, exchanges and

collaboration Among diverse groups who shared common interests, such

as faculty members, e)rly childhood students, administrators, and

professional educators in the field would be necessary, as specified

by Ferver (1981) and Weinberg, et al. (1983). There existed a strong

possibility that this early childhood conference would be combined

on campus with much smaller reading and microcomputer conferences.

If this was the case, as suggested by Vejzaro (1980), interdisciplinary

communication within the university would occur which would further

extend the networking process.

Networking w:v; and would remain the key to the sweess of this

low roct 1n-service educational project for the BC1U child care

providers. The day care workers would continue to receive traininp. as

they participated in the conivrenie and work,;hops where they shared

t he ir inf mat i()ri wit ('them. dur exhi t t !..t.:s ions, and

aftvtward,, ;It their centers. The faculty member and other profs!,ional

«.41n ,,r , wh'' t ( ,%!1Stli t W(til Id I end t r 411,iiit t

AS f)htaitl new idea!, from the part it ipants. ltrttft°tis and college

('
its
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students would continue to act as vital linking agents when they

offered their services as conference committee members, or facilitators.

This educator and the administrators would carry on as information

givers and receivers. As Marilyn Ferguson (1980) noted, structurally,

and of great importance, each individual was and would continue to be,

at the Renter of the network.

This educator concurred with Verzaro (1980) that the opportunity

for the university to enter into this area of in-service education for

early childhood day care workers presented an exciting challenge. The

BCIU child care providers responded with appreciation and enthusiasm

throughout all aspects of this project once they became involved.

In conclusion, James Collins of the National Council of States

on In-service Education aptly advised:

To meet the challenge before us and to fulfill our
professional responsibilities to society, we cannot
falter. We must renew our efforts to develop a
profession that is.built on the conviction that
the children of our society deserve, nothing less
than professional educators who care enough to
foreT.pr seek improvement of themselves and of their
educational system (1981, p. 19).

or

A
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Recommendations

If anotlle'r-educator wished to implement this in-service

educational endeavor, the following, suggestions would be recommendations

from this educator, the staff members, the administration, and the

consultants:

1. All communication would come directly from the in-service

education coordinator's office. The manner of initial communication,

as well as the follow-up, would be made as personalized as possible.

An allowance would be made for sufficient time between receiving

information and the event' or required response.

2. Workshop sessions would be scheduled at staggered times

thkughout the year. This would all different child care providers

to attend the offerings without overburdening the same staff members

every time to care for the children at the centers.

3. Certain workshop sessions would be provided according to the

experience level of the day care workers. This would enable the

inexperien(ed sraff members to partake of basic ideas, while the

veteran child care providers would explore in-depth concepts.

1 S9
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Dissemination of the Practicum

Portions of this practicum were disseminated in the subsequent

I
manner:

1. This educator's workshop, "Games -YES! Equipment -NO! ", was

presented as follows:

a. At the Delaware State Council for Exceptional Children

Conference in Newark, DE in March 1984.

b. During the course "Instructional Strategies for Early

Childhood Education" at Kutztown University, Kutztown, PA in July 1984.

2. Discussions concerning this in-service project were held

with early childhood doctoral students at Nova University's 1984

Summer Institute at Palm Beach, FL.

3. A description of the network4ng process utilizing Nova

University students and professors as consultants or facilitators

.during the Red Balloon Conference and workshops was featured in tNe

.spring 1984 Nova University Network News.

4. Articles which explained the BCIU microcomputer workshop

were published in local newspapers, The Reading Times and The

Kutztown Patriot, in April 1984.

Portions of this practicum will be disseminated as follows:

1. This educator's in-service workshop, "(times -YES!,

Equipment-NO!", will he shared with preschool parents in the

Schuylkill Valley District, Leesport, PA during March 1985. This

will be an extension of networking with Doris Burkhart, consultant

for this educator's practicum...

VP )
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2. The workshop, mfgames-YES!,'Equipment-NO!", and a discussion

of how to obtain low cost in-service education through networking

will be offered to the City Read Start Program, Reading, PA during

the fall of 1984.

3. A proposal to provide a conference workshop about this

low cost in-service networking concept will be submitted to the

following organizations:

a. The Pennsylvania Association for Child Care Agencies

b. The New England AssOeiation for the Education of

Young Children

lb
c. The National Association for the Education of

Young Children,

d. The Pennsylvania Council for Exceptional Children

e. The New England Kindergarten Conference

r
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Appendix A: Number of Children Enrolled by Sex,

Population, and Income

TITLE XX

MALE MALE MALE FOXE FEMALE
WHITE BLAGK SPANISH\ WHITE BLACK

Centers:
Toddlers 19 9 _ 7 21 9
preschool 105 50 27 94 39
School-age 27 8 4 33 7

.Spec. Needs 1

Sub-total 151 67 38 t49 55

Day Care:
Infants 1 1

Toddlers - 7 3 5 5 1

Preschool 12 2 5

14 9

Sub-total 34 3 8 19 1

I

TOTAL 185 70 46 168 56

Over Income 63 5 52

248 75 46 220 5

June 1983

211

FEMALE MALE FEMALE
SPANISH ASIAN ASIAN TOTAL

42 4 1

r)



OVER 'INCOME

June 1983

St. Joseph:

MALE

WHITE
MALE

BLACK
MALE FEMALE

SPANISH WHITE'

4
FEMALE

BLACK

FEMALE

SPANISH .TOTAL

Infant 13
Toddlers 2 3 .

Preschool 10 1. 14
School-age 2

Sub-total 24 1 32 %.

Centers:
Intants 1

Toddlers 4 2 2
Preschool 28 1 13 2
School-age 2 3

Sub-total 34 3 18 2

Family Day Dare :
Infants 2 1
Toddlers 1 1 1

Preschool
S choo 1 -age 2 I

5 2 1

TOTM, 63 5 52 3

i

ID
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Appendix B: Staff and Budget Reductions 198

BRIO COUNTY PRESCHOOL EDUCATION AND CHILD CARE PROGRAM

Total Staff Losses From July 1, 1981 to July le 1982

November 1981 July 19'1982 Total

3 Teachers 3
4

7 Assistant Teachers 6 Assistant Teachers 13

1 Nurse 1

1 Education Coordinator 1

2 Family Day Care Mothers 4 Family Day Care Mothers 6

3 Caseworkers 3

1 Statistical Worker 1

TOTAL 28

In Addition:

8 Assistant teachers went from full time to part time.

17 Family day care mothers went from full time employees to
contracted service providers with loss of fringe
benefits and a substantial reduction of income.

4 Budget reductions from 1981-1982 df $200,000



Appendix C: Exchange Meeting Minutes 199

Minutes of Exchange Meeting held March 2, 1983 in Room C-326, Antietam:
s..

4

Explanation of Exchange Meetings

Introduction of attending staff

Topics:

Rude parents
Location staff relations
Summer activities
Nap time difficulties
Community resources i
Ethnic experiences for the young child and teachers
Problem children
Child safety in center
Parent expectations
Feelings about single parent families
Substitutes and professional behaviOr
Parent involvement
Holiday art work
Musical interest center
Physical education, gymnastics
Teaching reading
Activities for advanced clekldren
computer activities
Large group projects and activities
Team communications
Problems of .a multi-age center
Developing an appreciation for their community
.Workshops

Grouping of activities;

Parents: 1, 9, 10, 12
Children: 4, 7, 8
Curriculum: 3, 6, 13, 14, 15, 16, 17, 18, 19
Staff 2, 11, 20, 23
Community: 5, 22

Out next Exchange Meeting will be April 6, 1983.
STAFF. This topic will include the following sub
staff relations, (2) substitutes and professional
c4mmunications, (4) workshops.

Our topic will
topics: (1) location
behavior, (3) team

Our May Exchange- Meeting topic will be Summer activities.

rh

3/1/83

21 t;



Appendix D: Staff Information and

Planning Questionnafte: 200

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
September 1, 1983

7:

Be sZ Availal)le

Dear Child Care Provider,

By way of introduction,
with preschoolers, student
parents at thirEarly Learn
childhood parents and teach

I am 4- char at Kutztown University who works
s, early childhood college students and

`IAlso present workshops for early
is year I will be coordinating the Red

Balloon Early Childhood Conference at Kutztown University at which many of
you have volunteered to- introduce.consult4nts and present in-service teacher
exhibits.

Presently, I am a graduate student at Nova University. In the past, I
was the Director of the Title IV A Day Care Program (before Title XX) and
enjoyed working with many of you. At this time, I would like to combine the
past and the present. After speaking with Karen Rightmire and Lynn Schaeffer,
I was informed by them that federal cutbacks necessitated the elimination of
your program's in-service elucatjApnal trainini:. For my graduate project, I'
spoke to your representatives on the Education Committee about
free workshops concerning many of the topics you submitted to th . The
Education Committee and the administrators agreed and helped with suggestions
and plans for the following monthly workshop sessions:

Wcrkshop 4 Date

1 Nov. 7 "Learning Styles"

2

3

4

5

Topic/Title

Dec. 5 . "Preventing Problems
If Possible"

Jan. 23 "Effective Discipline

Feb. 6 "Literature and
Children"

Mar. 5 "Music"

6 . Apr. 2 "Microcomputers and
Young Children"

7 Apr. 16 "Games - YES!

Equipment - NO!" Assoc.

21

Ccnsultant

Dr. Janice Kulp A
Prof. - Early Childhood
Kutztown University

Mrs. Mimi Aberg Gavigan
Family Therapist
Ginsberg Associates

and
Ms. Beverlyn Brightbill
Family Life Educator
Reading

Mrs. Doris Burkhart
Primary Teacher
Schuylkill Valley Dist.

Mrs. Ina Grapcnthin
Asst. Prof. of Music
Kutztown University

Mrs. Sandra Fisher a,

Asst. Prof. Early Chrldhood
Kutztown University

Mrs. Susan Miller

Prof. Early
Childhood
Kutztown University

'
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Worksho Date Topic/Title COnsultaLt

8 May'T "Summer Arts and Mks. Helen Krizan

Crafts" PreSchool Parent/
Former Aft Teacher
Early Learning Center

t*Workshop #6 will be held at the Early Learning Center, Kutztown .University
from 2:00-4:00 p.m.

All workshops, except the computer session, will be held do I4onda§s
from 1:30-3:30 at the' Berke County Intermediate Unit Administration Center.
I understand that it will be impossible for everyone to attend all of the
workshops because of your teaching schedules and center responsibilities.
Would you, therefore, Aimee discuss with your fellow teachers during planning

time when you are all together who will represent your center at each work-
shop. Karen Rightmire, Lynn fthaeffer And the Education Commitbee felt that
each center could work out coverage fox: the staff member (more than one persg6n

is welcome to attend by the wait) to irk released time during the school day

to take part in the.session(s) that they selected.

The enclosed workshoip selection! has a place for you to add your
suggestions concerning specific ideas, information, and techniques that you
would like to have the consultant(s) cover during the workshop(s) that you
have chosen. In your planning, if it is at all possible, could the same person
attend toth sessions (Dec./Jan.) on behavior as they will be related.

AP
Hopefully, each staff member will become ietle4Sed in "networking". This

is sharing and exchanging ideas and resources while giving mutual support to

each other/ It will be up to the staff members attending the Red Balloon
Conference and in-service workshop to network with other participants during

the sessions, as well as when they' return to their own center.

I am ericlosing a self-address , stamped envelope so that you mey return

the information to me by October 1 h, order for me to compile your selections.

A master list will be sent to each center for your scheduling. As a way of

showing my appreciation to you for returning these materials, I will network ,

with you and send you a booklet developed by ether early childhood teachers of
games requiring no equipment for you to play with your children as soon as I

receive your information. Your responses will be most helpful in planning
the best possible fin- service program for you. Than) you for your assistance.
Please do not he.stitate to call me if you have any questions or suggestions
(683-4281 or 4258).

Microfilmed From
Best Available Copy

SAM: ill

Enclosures

Sincerely,

4

/42e411- ')tej
Susan A. Miller
Associate Prof. of Elem. Ed.

2 I
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ileturn by October 1,1983

Directional Please gill it the appropriate information.

Names

Center Address:

Center Phone amber:

From
lours of ark:

Beat Available Copy
W me Address:

He Phone Numbers

Directions: Please check the appropriate response(s) on the enclosed INN
Sheet with a No. 2 pencil.

(Example: If your response to question 1 is 2, you d fill in
the IBM sheet as follows -- 1 2 3 4 5

0 Mil
1. The title which best describes your present position. (1) Teacher

(2) Assistant (3) Aide (4) substitute (5) Administrator

J

2. Years with the 8CID Child Care Program. (1) 0 - 1 (2) 1 - 3 (3) 3 -
(4) 5 - 10 (5) 10 - 20.

3. T o t a l years off' teaching e x pe r i e n c e . (1) 0-1 (2) 1 - 3 (3) 3 -
(4) g - 10 (5) 10 or more.

5

4. Age level(*) you are presently working with. (1) Infant (2) Toddler
(3) Preschool (4) School-age (5) NUlti-age.

5. Your Age. (1) 18 -21 (2) 21 30 (3) 30 - 40 (4) 40 - 50 (5) SO - 60.-

6. Your sez. (1) Female (2) ale.

7. Your level of schooling (1) Elementary / Junior High (2) Sigh School
(3) Associate Degree - 60 Collage Credits (4) Bachelor's Degree or
more than 60 College Credits (5) Masters Degree.

8. Have you attended any Of the following during the past year?
(1) Conference (2) College pours* (3) GED course (4) Professional
Meeting -- Es. The local Aiwociatlan for the Education of Young
Children (5) In - service Workshop Session.

Specify: (Es. - Conference -.PACCh, Course - Intro. to Early Childhooe
Education, Kutztown University)
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9. Did you attend the Med Balloon Early Childhood Conference at Kutztown
State College last year? (1) Yes (2) No.

1
10.. Have you ever attended the Bed Balloon Early Childhood Conference at

KUtztown State College? (1) 0 times (2) 1 time (3) 2 - 3 times
(4) 4 - 5 times (5) more than 5 times.

11. During the past year have you read any of the following? (1) Journal

(2) Educational newletters (3) *Idea* books (4) EdUcetional theory
or textbooks (5) Magazine or newspaper articles related to your work.

Examples:

12. Bow often Co you read any of the above materials? (1) Never (2) Once

a day (3) Once a week (4) Every few weeks (5) Monthly.

13. Do yce feel that you are up-to-date concerning early childhoot and
other educational information? (1) Yee (2) 143.

14. Would you be interested in receiving free in- service education?
(1) Yes (2) So.

15. which format(s) would you prefer for your in-service sessions?
(1) Conferegte workshop (3) Videotapes, films. (4) lAscture
(5) Newsletters.

16. Which consultant(*) would you like to have offer the in- service
sessions? (1) Early Childhood University professor (2) Administrator
(3) Teacher from your program (4) Teachet from outside your program
(5) specialist in the area (Ex. Family therapist).

Microfilmed From
E3ost.Avallable Copy

2,0 c
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Center:

IN-SERVICE WORKSHOP PLANNING FORM

204

IReturn by October 1 I

Directions: Please check the sessicAlthat you are interested in attending
by the workshop number listed in the cover letterr.

Cj.1 ri
Ei 2 CI 6
ET_ 13 CI 7r--i4 ci 8

Please suggest ideas, information, techniques and materials that you would
like to have the consultant(s) for each workshop share:

Workshop

Ideas and materials you will share:

Workshop 11_j

Ideas and materials you will share:

Workshop I 7;3

Ideas and materials you will share:

*Use the rest of this sheet if you will be attending additional workshos.

A

Microfilmed From
Best Available Copy
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RED BALLOON VIII EARLY CHILDHOOD CONFERENCE

SIGN-IN FORM FOR BCIU CHILD CARE STAFF

CENTER EXHIBIT/WORKSHOP CONSULTANT

Microfilmed Eros
3e5t Available
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Appendix F: Conference Questionnaire 206

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
October 17, 1983

Dear Child Care Provider:

Oft

Thank you so much for your. participation in the Red Balloon Conference.
Having personnel who work with youngsters every day be actively involved
with the conference this year added a very positive note to the conference
message, "Reaching Out to Children." Your assistance was greatly appreciated
by the planning committee, other conferees, and me personally.

In order to evaluate bow helyful this conference was fciyou, would you
take a few minutes to fill out the enclosed evaluation sheet. Please use
the IBM answer sheet. I will be Using this information as well for tart of
my graduate project concerning the in-service educational itorkshOps that I
am coordinating for the BCIU Child Care Program during the school year.

A self-addressed, stamped envelope is enclosed for your use. Please
return the evaluation form by Ottober 31, 1903.

SAMIgk

Sincerely,

Susan A. Miller
Conference Coordinator

Microfilmed From
Best Available Copy
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Name:

Center:
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Red Balloon Conference Evaluation (Staff)

!Return by October 31

Directions: Please fill in all appropriate items on the attached
IBM score sheet with a No. 2 pencil.

At the following conference sessions/activities I received ideas
from "consultants" (besides the "experts," r-vple like yourself if you
presented an exhibit) that I will utilize in my center.

Yes No Did Not Attend
1. In-service teacher exhibits (1) (2) (3)

2. Student learning centers (1) (2) (3)

3. Idea exchange (1) (2) (3)

4. Commercial exhibits () (2) (3)
5. University Curriculum

Re e Center (library) () (2) (3)

b. Works #1
Tit lc

(1 ) (2Y (3)

7. Workshop #2
Title (1) (3)

8. Keynote speaker 11) .(2 (3)

9. Luncheon speaker (1) (2) (3)

PAL list some of the ideas you received:

I "networked" (made contact with and/cr shared information, tech-
niques, and/cr materials) with ether education
during the following sessions/activities.

Yes
10. In-service teacher exhibits (1)

11. Student learning centers (1)

12. Idea exchange (1)

13. Commercial exhibits (1)

14. University Curriculum
(1)

Resource Center (library)
15. Workshop #1 (1)

16. Workshop 12 (1)

17. Keynote speaker (1)

18. Luncheon speaker (1)

19. At registratif -ri
(1)

during refreshments
20. During the Luncheon (1)

personnel at the conference,

IR, Did Nut Attend
(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(2)

(3)

(3)

(3)

(3)

(3)

(3)

(4)

(3)

(3)

(3)

(3)
1.

Microfilmed From
Aviti fable Copy
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How did you netwnrk? Please give examples.

208

I
21. Do you feel that participating in this conference increased your in-

service education? (1) yes (2) no

22. Would you participate in the conference again next year?
(1) yes (2) no

ifs

117
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TOPIC:

CONSULTANT:

DATE,:

10312KSHOP#:

Appendix G: In-service Workshop
Attendance Sign-in Form

IN-SERVICE IORKSHOP ATTENDANCE SIGN-IN FORM FOR

BCIU CHILD CARE STAFF

209

1....
TOTAL 0 OF PARTICIPANTS:

CENTER: Antietam Day'Care

Staff: Administrators:

Position

1.

2.

3.

claiT5pr Berks Heim Multi-Age

Name

2.

2.

3.

Position

rIIMOmw1.=nxewsf=e...wrwe.alwrwe.ArmrIP.VNNII/Iel.ew

CENTER: Lois Brace Center

Name Position=11111
CENTER: Brandywine Center

Name Pnsitir'n
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-2-

CENTER: 1st Presbyterian I

Name Position

1.1.

CENTER: 1st Presbyterian II

2.

3.

Position

CENTER: Glenside Center

Position

1.

2.

3.

.1.`

8.

CENTER: Hope Day Care

Name Position

1.

2.

3.

CENTER: Pauline Jackson Center I

Namc Position

2.

3.



CENTER: Pauline Jackson Center 11

Name

1.

2.

3.

211
-3-

Position

CENTER: IN-Tech Day Care

Name Position

CENTER: St. Joseph Hopp. ECEC

Name

1.

2.

3.

Position

41,

CENTER: St. Luke's Center

Name Position

1.

2.

3.

.111

CENTER: St. Mark's Toddler

Name Position

1.

2.

3.



CENTER: St. Stephen's Center

Name

-4-

212

1.

2.

3.

CENTER: Eleanor Springer Day Car

Nate Position

1.

2.

3.

1

CENTER: West Reading Center

Name Position

1.

2.

3.

CENTER: Wilson Day Care

Name Position

2.

3.

MirniAt r (tV n .

7

229



Appendix H: Staff In-service Workshop Evaluation 213

IN- SERVICE WORKSHOP EVALUATION (staff)

[Return after this session .1

Directions: Please fill in all appropriate items on the attached
Dam score sheet with a no. 2 pencil.

1. This is w4kshop number (1) 1 (2) 2 (3) 3 - (4) 4.

2. (Continued) This is workshop number 4) 5 (2) 6 (3) )7 (4) 8.

3. I have participated in the'Vellooing number of workshops
(1) 1 (2) 2 (3) 3 (4) 4.

4. (Continued) I have participated in the following number of workshops
(1) 5 (2) 6 (3) 7 (4) 8.

5. I have taught for the following numbLr of years (1) 0 - 1 (2) 1 - 3
(3) 3 - 5 (4) 5 - 10 (5) 10 or more.

6. My level of schooling is (1) Elementary/Junic& High (2) High School
(3) Associates degree of 1-60 credits (4) Bachelor's Degree of more
than 60 credits (5) MaSter's Degree.

7. The title which best describes my present position is (1) Teacher
(2) Assistant (3) Aide (4) Substitute (5) Administrator

8. Age level(s) I am currently working with (1) Infant (2) Toddler
(3) Preschool (4) School-age (5) Multi-age.

9. This workshop increased my knowledl'e on this topic? (1) yes (2) no

10. The knowledge /skills I gained from this workshop will be useful in
my work aty center. (1) yes (2) no ,0 4

I4,. .)
11. The workshop activities/ideas were relevant to my needs at my center?

ID (1) yes (2) no

"Ig I
VC 12. I discovered different techniques, information and/or materials that

I would like to try out at my center? (1) yes (2) no..., tri
44r.

i? < 13. The objectives/goals of this workshop were clear enough for me to
(.) 0-1' relate to my center program. (1) yes (2) no4... 0

14. This workshop involved me in some way. (1) yes (2) noLW

C

15. There was an opportunity for the consultant(s) and the participants to
interact with each other. (1) yes (2) nr

16. shared techniques, information, and/or materials with the consultant(s)efta
the other participa4s. (1) yes (2) no

17. I found the group sharing wcxkable ideas beneficial. (1) yes (2) no

18. I felt a sense 0 "fellowship" with the other staff members and the con-
sultants as infmaation, techniques, and/or materials werelokhared through
networking. (1) yes (2) no

if

C.mxnents or SivpPsti,ins:

2.1a)



Appendix I: Workshop Consultant Questionnaire 214

EARLY LEARNING CENTER
KUTZTOWW UNIVERSITY
KUTZTOWN, PA 19530

TO: Will Child Care Workshop Consultants

FROM: Susan A. Miller

In-service Workshop Comitmair

SUBJECT: Workshop Evaluation

DATE: November 1, 1983

First, a very special thank you for your pro ssional part in presenting
an educational in-service workshop for the BCIU Ch ld Care staff members. I

know they received and shared many ideas during session. Your involve-
ment was most appreciated by the staff, Education Committee, administration
and me.

The staff has an opportunity to evaluate each session. If you would
like a tabulates copy of your workshop evaluation, I would be happy to send
it to you. I would welcome any reactions that you might have.

When I act as a consultant, I often wish that I had an opportunity to
evaluate the pre-workshop organization, facilities, participants' involvement,
etc. In order to make your session and future sessions more relevant, it
would help the planning committee if you would complete the following evalua-
tion form.

In case you do not wish to complete the evaluation immediatelytollowing
your session, I have included a self-addressed, stamped envelope for your
use. Your candor is appreciated.

gk

Microfilmed From
Best Available Copy

2:11
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IN-SERVICE WORKSHOP EVALUATION (Consultant)

Directions: Please check the appropriate response for each item.

1. Consultant:

2. Workshop title:
ti

3. Date:

4. Were you made aware of the objectives of this practicum
yes rind

5. Were you pipvided with information concerning the participants'
needs/interests?

Elyes r---:nc

6. Were all necessary a rangaments made for you by the in-service educational(
prod coordinator?
1......._ yes rino

7. Were the facilities satisfactory?
yes =Ina

8. Was the equipment you requested provided?
=.; yes r"--) no

4. Were the materials you requested duplicated?

ELTAYes L..1 11°'

10. Was the staff receptive to your ideas, informati techniques and/or
materials?

LI Yes TIno

11. Did the participants ask relevant questions relating your presentation
to their needs and programs?

1-1/ Yes 17-I nc'

12. Did the staff share ideas and/or resources with each other and with you?
yes

13. Comments or suggestions:

'

i.. A.:1,



Appendix J: Staff Post-evaluation Questionnaire 216

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUPICZXONN, PA 19530

May 8, 1984

.
Dear Child Care Prtvider,

A

It has been a very rewarding experience for me to work with you as an
individual and as a grbup of educators. I ha an opportunity this past
year to renew old acquaintances and meet many Rew early childhood specialists.
You received ideas and you shared ideas. Observing 4nd listening to you
it was obvious that you were a-spacial group of people who believed in young
children and your work with them.

lek

In order to determine the effectiveness.of the total in-service educational
sessions I will need to gather information from you. If were helpful
for you, please let me know. If something was not worthwhile,' please telj, me
that, too. The consultants were impressed with your program and your ideas.
If you feel these in-service workshops and the Red Balloon Conference were
an important part'of your education and "networking" then your evaluation
responses will assist me, your Education Crmmittee and administrators in
planning for more offerings next year.

The form should take less than 10 minutes
.
to complete. I have included

a self-addressed, stamped envelope for your response which should be returned
no later than May 22. To conclude this project with networking, will send
..04you a booklet developed by all of the BCIU child care staff Who ticipated
in my April workshop on "Games -YES! Equipment -N0! " as soon as I receive your
completed evaluation form. The game ideas are superior (Lout then that is to
be expected from such a "superior" staff!).

It's truly been a pleasure aing associated with ymi. If I can ever be
of assistance to you in any way with early childhood information, please feel
free to contact me.

SAM:gk
Enclusurus

Sincerely,

Susan A. Miller
Associato Prof. of Elem. Ed.

233

tvlirrof
Best Avpilable Copy
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EVALUATION OF THE IN-SERVICE EDUCATIONAL NETMORK (Staff)

Return by May 22j

Name:

Center:

Directions: Please check the appropriate resi..nse(s) on the enclosed
IBM scsaxe sheet with a No. 2 pencil.

1. Which of the following have you attended this pait year?
(1) Conference (2) College Course (3) GED Course (4) Professional
Meeting (Ex. the local Association for the Education of Young Children)
(5) In-service workshop session.

Please specify: (Ex. Conferences-PACCA, Red Balloon)

2. During the past year, have you read any of the following/
(1) Journals (2) Educational newsletters (3) *Idea" books
(4) Educational theory or textbooks (5) Magazine or newspaper
articles related to your work,

Give Examples:

3. Did you participate in the Red Dallocn Conference? (1) yes (2) no

4. How many in-service workshops did you attend? (1) 0 (2) 1 (3) 2
(4) 3 (5) 4

5. (Continued) How may in-service workshops did you attend? (1) 5

(2) 6 (3) 7 (4) 8

6. Co aced to last year, do iou feel as a result of the ongoing in-
service offerings (Red Balloon Conference, Workshops) that you have
increased your in- service education? (1) yes (2) no

7. Other than the Red Balloon Conference lunch, has there been any oost
to the WILT program for your in-service education? (1) yes (2) no

Explain, if yes:

8. Did you.actually.use the knowledge and skills that you gained from the
conference and /or workshops sessiont in your center program?
(1) yes (2) no (3) did not attend.

9. Were the conference and/or workshop activities relevant to your needs,
at your center? (1) yes (2) no
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10. Did you utilize the practical su4gestions, information, and

resources that you obtained during the in-service sessions in
your program? (1) yes (2) no (3) did not attend

11. Did you share information, techniqus, and materials that you
gathered while participating in the conference and/or workshop
sessions with other center staff members? (1) yes (2) no
(3) did not attend

12. Did other center staff members respond to your in-service infor
mation and exchange ideas with you? (1) yes (2) no

13. Did the staff members representing your center share information
techniques, and materials when they returned to your center?
(1) yes (2) no

14. Did you and/or your center staff exchange ideas and materials
related to the in-service topics with child care workers in
other centers? (1) yes -(2) no

ta, 15. Did you feel that "networking" was a simpl', beneficial way to
share and exchange program information and resources?
(1) yeS (2) no

Why or Why not?

16. Would you like to have these in-service educational sessions
continued next year? (1) yes (2) no Why not?

Topics for future in-service:

What you liked most about this A-service educational network:

What you liked least about this in-service program:

Other comments and suggestions:

2:3
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EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530

May 8, 1984

Dear

A very sincere thank you for all your help with this educational
in-service practicum. Your support and suggestions have been most
beneficial.

I would appreciate it if you would take a few mcments to complete
this evaluation of the total project for me. As on administrator, your
input is most valuable. This information will help me to determine your
thoughts in the effectiveness of this educational in-service network.
It will also assist in planning for future in-service endeavors.

A self- addressed, stamped envelope is enclosed for your responses
which should be sent to me by May 22. I have greatly enjoyed the
association again with your staff and program. Please do not hestitate
to contact me if I can be of further assistance to you.

SAM: gk

Enclosures

Sincerely,

su.pa a tu4,
Susan A. Miller
Asscciate Prcf. of Elem. Ed.

Microfilmed From
A4,9itable Copy
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EVALUATION OF THE IN-SERVICE EDUCATIONAL NETWORK (Administrati)

Name:

Position:

) Return by May 22 I

Directions: Please check the appropriate responses.

I. I participated in the Red Balloon Conference.
( !Yes

2. I attended the follows number of workshops.

10 !MI. r 12 11:14
1

;5 i6
17 10 1

3. After observing staff participation and reviewing the conference and
werkshop attendance Sheets, I believe that 75% of the permanent staff
increased their in-service education.

L Yes No
4. The cost to.the BCIU Child Care program for in-service education was

min imn 1.

) !Yes iNo

In-service estimated costs to the_erogram were as follows:
1. $6.00 X )for Red Balloon Conference lunches
2. Refreshonts for workshops
3.

4.

5.

6.

;1 'Total

5. BCIU Child Care staff members shared ideas, information, resources
and materials with ether early chi/dhocd personnel by providing ex-
hibits for the Red_Ballocn Conference.

;Yes !No
6. The staff shared ideas am.; materials with each other and the con-

sultants during the u2rkshop
I ;yes iDid Not Attend

7. The child care providers who attended the in-service sessions relayed
inf,rmti n to other center staff upon their return.

1 Yes
8. Center staff exchanged ideas related to in-service topics through

networkinl.
Yes r N.,

9. As a result of ideas received during in-service offerings, the staff
has requested further inf,rmation, materials, or resources from the
administration.

'Yes
I

Microfilmed From
Best Available Copy
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10. As an administrator, I wish to encouraue "netvcrking" as a simple
beneficial system fcr the ro;ram staff to exchange and share
resources.

I_ ) Yes { iNo
Why. cr Why tact?

11. I would like to have the in-service education sessions continued
next rar for the staff.

1

Why
I No

Why or y Not?

Future topics:

Comments and Suggestions:

4
,.ticrofilmed From

.s>,._1A Available Copy



Appendix L: Red Balloon VIII

Conference Program Information

THE
RED BALLOON
VIII

"Reaching Out To Children"

222

A Preschool and Elementary Education
Conference at Kutztown University

SATURDAY
OCTOBER 15, 1983

Sponsored by
The Department of Education

and the
Student A.E.Y.C.

23 9
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RED BALLOON VIII

8:00.9:00 am

8?45-9:00 am

9.00.1000 am

10 10 11 10am-

11.10- 12 '0 pm
Commercial &
Idea Exchange
Curriculum Ma

Microfilmed From
Res( Available Copy

REGISTRATION Beekey Budding
Upper Leibby

COMMERCIAL EXHIBITS &
STUDENT INSTRUCTIONAL CENTERS
IN-SERVICE TEACHER EXHIBITS
IDEA EXCHANGE
COFFEE & TEA RECEPTION Beekey Budding

Upper Lobby

PRE-CONFERENCE MUSIC Schaeffer Auditorium
Mrs. Ina Grapenthin, Assistant Professor of Music
Kutztown University

OPENING SESSION 4-- Schaeffer Auditorium
GREETINGS: DR. LAWRENCE M. STRATTON, President
KEYNOTE SPEAKER: DR. ANTHONY CAMPOLO

National lecturer, author, and
television personality.
Chairperson
Sociology Department
Eastern College

TOPIC: "DISAPPEARING CHILDHOOD IN
TODAY'S WORLD"

WORKSHOP SESSION #1
(Consult Program)

EXHIBITS Beekey Building
Instructional Centers
and In-Service
tenets Myrtle Burris, Supervisor

Curriculum Center, Rohrbach Library
{Open from 11 00 am 5:00 pm)

COFFEE, TEA, AND SNACKS Beekey Building

AUTOGRAPH SESSION Dr Louise Bates Ames
Ms Ellen Booth Church

2,40



I 12 15 1 15 WORKSHOP SESSION #2
(Consult Program)

11 5-3.00

224

LUNCHEON South Dining Halt
(Shuttle Bus Available)

SPEAKER: DR. LOUISE BATES AMES
Author, national lecturer & television 'guest
Co-director
Gesell Child Development Institute

TOPIC: "PREVENTING SCHOOL FAILURE"

WORKSHOP SESSIONS

Attend first and second sessions according to numbers recorded'onyour registration tag.

1 "CALM, COOL, AND CENTERED COPING FOR KIDS" Relaxa-tion and centering activities for children and teachers to use atschool and at home
Consultant: Or .Mary Ellen Sapp, Associate Director, Ed.D. Pro-gram in Early Childhood, Nova University, Fr. Lauderdale, FL.

2. "BRIGHT IDEAS" An idea exchange focusing on the areas of
learning settings, equipment, and materials.
Consultant: Ms Jerry Matthews, Mental Health Professional,
Genesee County Mental Health, Flint, 'Ml.

3. "ACTIVITIES FOR YOUNG GIFTED CHILDREN" Exploration of avariety of home and school activities to meet the social, educa-
tional and creative needs of gifted young children
Consultant: Dr Iris Lash, Project Director, Vermont Network forthe Gifted, Shelburne, VT.

4 "EFFECTIVE TIME MANAGEMENT: ACCOMPLISHING PROFES-
SIONAL AND PERSONAL GOALS" Methods to discriminate and
prioritize professional and personal goals, and suggestions for accomplishing them will be considered.
Consultant: Dr. Judy M. Burgess, Coordinator, Child
Development' Child Services Laboratory, The Pennsylvania State
University, University Park, PA.

5 "HELPING CHIL6REN DEVELOP SELF CONTROL" The develop
ment of appropriate rules and effective consequences within an
environment that is structured for children's strccess
Consultant Ms Mimi Aberg Gavigan. Co director, Ginsberg
Associates, Allentown, PA

Microfilmed From
?,)z Available Copy
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"MATH: AVOIDANCE OR ADVENTURE?" Exploration of early
math concepts and the role of inexpepsive teacher-made
manipulatives and activities in forming these concepts.
Consultant: Mrs. Jody Kenny, Lecturer, Education Department,
St. Michael's College, Winooski, VT

7. "OBSERVATIONAL TECHIQUES IN AN INFANT - TODDLER
GROUP" A Piagetian approach to the individualization of learn-
ing for infants and toddlers in a group setting can be accomplished
through the use of observational techniques.
Consultant: Mrs. Judith A. Peterson, Coordinator/instructor Early
Childhood Program, Reading Area Community College, Reading,
PA.

8. "HOW T.V. IS CHANGING OUR CHILDREN" 'A powerful look in-
to television in the home and in the school. America's #1 cur-
riculum.
Consultant: Dr. William W. Sharkan, Superintendent, Northern
Lehigh School District, SAstington, PA.

9. "FOUR LEGS. ONE GOAL", An overview of the need for humane
education and its specific application for the elementary
classroom.
Consultants: Mrs. Abbey O'Dor, Center Director, South Mountain
Children's Center,. Allentown, PA. and Ms. Deborah Reinhard-
Mertz, Humane Education Coordinator, Lehigh County Humane
Society, Allentown, PA.

10. "LEARNING THINGS OPEN-ENDED TEACHER-MADE
MATERIALS THAT TEACH THINKING SKILLS" A hands-on
workshop presenting all new ways of looking at teacher-made
games to use with 3 to 6 rear olds. (Materials based upon the
consultant's book. Learning Things.)
Constiltant Ms. Ellen Booth Church,-Assistant Professor of Early
Childhood, State University of New York, Farmingdale, NY.

1 1. "MANAGE, MOTIVATE, AND MOVE" A presentation of froc-
k tical hands-on strategies to aid the teacher in managing a

classroom with maximum effectiveness and minimum disciplinary
action to promote a stimulating learning environment where
children are motivated to practice their skills.
Consultant: Mrs Doris Burkhart, Classroom Teacher, Schuylkill
Valley School District, Leesport, PA.

r 12 "PREPARING CHILDREN FOR READING SUCCESS: HOW
TO" Practical strategies and techniques for the classroom

> teacher and the parent to foster the reading habit.
V dire Consultant: D. Anthony D. Fredericks, Reading Specialist,
1.? Catasauqua AreaSchool District. Catasauqua, PA

14.4
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A

13. "HELPING CHILDREN TO THINK MORE CREATIVELY" A
discussion of the divergent thinking processes and ways to pro-
mote these creative thinking in the classroom.
Consultant: Mrs. Nancy M. Rush, Coordinator, Early Childhood
Education, Calvin, College, Radnor, PA.

14. "CLASSROOM APPLICATION OF THE MICROCOMPUTERS" A
presentation of teaching techniques for computer readiness skills,
computer literacy skills, and the application of microcomputers in
the elementary classroom.
Consultant: Mr. David A. Grim, Elementary Education Teacher-
Microcomputer Training Instructor, Parkway Manor School, Allen-
town, PA.

15. "TELL YOUR STORY! A HOW-TO. HANDS-ON WORKSHOP FOR
TEACHERS" Tips on how to turn a good idea into a good article.
and how to sell that article to a publisher.
Consultant: Ms Nancy-Jo Hereford, Associate Editor INSTRUC-

.4
TOR magazine, IICT York, NY.

16. "ARTS AND CRAFTS FOR THE TODDLERS" Practical, educa-
tionally sound craft ideas will be shared.
Consultant: Ms Dorothy A. Owen, Head Teacher, Parent-Child
Development Center, Edinboro University, Edinboro, PA.

17. "A LONG TERM LOOK AT THE TRAGEDY OF
OVERPLACEMENT" A discussion of maturationally sensitive
screening instruments on which to base a decision regarding
kindergarten retention andtor grade placement. A look at the long
term effects of misplacement in the K-1 years. Suggestions for
communicating placement decisions to parent in ways that elicit
their support. Consideration of the question of acceleration of
gifted students
Consultant: Mr James Grant, Teaching Principal, Temple Public
School, Temple, NH

INSUPONOWIIIMiMOSM1~~alimsemmwvaiwreusmo~aumWoommoiananumws
THE IDEA EXCHANGE

On a 3" x 5" file card, write a description of your favorite program
activity. Include your name, address, and the age level the activity is
appropriate for If possible. bring along a sample of your idea for display
at the Red Balloon VIII Conference Leave your card and sample at "The
Idea Exchange" in the In-service Teacher Exhibit Area If you would like
a copy of several of the ideas submitted sent to you after the con
ference, please bring a self addressed. stamped envelope !business
size. 4'. x 9 "I with you

BEST COPY AVAILABLE,

2 '3
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BEST COPY AVAILABLE

THE ELEMENTARY EDUCATION PROGRAM
AT KUTZTOWN UNIVERSITY

The Elementary Education Program at KU prepares students for
teaching in nursery. kindergarten, and grades one to eight in elemen-
tary and middle schools. The Early Childhood Concentration, Reading
Concentration, Special Education Programs, as well as concentrations
in approximately fifteen other areas of study give our students the op,
portunity to develop two specializaons. The university prides itself in
a program that produces intelligent, well-prepared, humanistic
teachers. The students receive a solid background in the an( and
sciences, as well as professional and special studies: They ere expoAed
to frequent, in-depth experiences with children, particularly through
the junior professional semester program ark' a semester of student
teaching experience.

The Early Learning Center provides -an individualized educational pro-
gram for children at the nursery and kindergarten levels. The Center
functions as a laboratory for students in the elementary education cur-
riculum Mrs Susan Miller and Mrs Sandra Fisher, Early Learning
Center faculty, also provide demonstration and observational ex-
periences for in-service teachers and other personnel involved in the
education of young children.

CONFERENCE COMMITTEE

Workshop Facilitators and Committee Members represent faculty and
students in ttie Departments of Elementary Education, Special Educa-
tion. Audio Visual Education, Art Education, Music Education, Library
Science Education, and Physical Education. Special frmcds of the
university have, also, graciously .given of their time. Thank you for your
assistance in making this conference possible.

Susan A. Miller
RED BALLOON VIII
Conference Coordinator

Thank You For Attending RED BALLOON VIII
Be Sure To Return Your Evaluation Sheet I
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ROOM CHANGES
t.

RED BALLOON VIII CONFERENCE
October 15, 1983

Kutztown University

ROOM ASSIGNMENTS

Session # Room Topic

3 209-211 Beekey "Activities for Young Gifted Children.4--

15 203 Beekey "Tell Your Story!"

SCHEDULE

11:10 A.M. - 12:00 Noon

12:00 Noon

Exhibits

Coffee, Tea, and Snacks

Autograph Session

1:00 P.M. Workshop Session 02

1:00 P.M. - 3:00 P.K. Luncheon

Speaker: Dr. Louise Bates Ames

24



KUTZTOWN UNIVERSITY
XUTZTOWN, PENNSYLVANIA

THE RED BALLOON VIII CONFERENCE
Saturday, October 15, 1983

SE'SS ION NUMER AND TOPIC:

1. "CALM, COOL, AND CENTERED - COPING FOR KIDS'

2. "BRIGHT IDEAS"

3. "ACTIVITIES FOR YOUNG GIFTED CHILDREN"

4. "EFFECTIVE TIME MANAGEMENT: ACCOMPLISHING PROFESSIONAL

C
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AND PERSONAL GOALS"

5. "HELPING CHILDREN DEVELOP SELF CONTROL"

6. "MATH: AVOIDANCE OR ADVENTURE?" tiv

7. "OBSERVATIONAL TECHNIQUES IN AN INFANT-TODDLER GROUP"

8. "HOW TV IS CHANGING OUR CHILDREN"

9. "FOUR LEGS, ONE GOAL"

10. "LEARNING THINGS - OPEN-ENDED TEACHER-MADE MATERIALS
THAT TEACh THINKING SKILLS"

11. "MANAGE, MOTIVATE, AND MOVE"

12. "PREPARING CHILDREN FOR READING SUCCESS: HOW TO"

13. "HELPING CHILDREN TO THINK MORE CREATIVELY"

14.- "CLASSROOM APPLICATION OF\THE MICROCOMPUTERS"

ROOM:

267813

26988

203BB

205BB

ig1-263BB

101BB

113BB

117BB

215BB

AUDITORIUM
LOWER LEVEL,
ROHR. LIB.

211BB

271BB

ROOM 4
LOWER LEVEL
ROHR. LIB.

15. "TELL YOUR STORY1 A HOW-TO, HANDS-ON WORKSHOP FOR
TEACHERS"

209-211BB

16. "ARTS AND CRAFTS FOR THE TODDLERS" 103BD

17. "A LONG TERM LOOK AT THE TRAGEDY OF OVEFPLACEMENT" 2078E

(over)



KUTZTOWN UNIVERSITY
KUTZTOWN, PENNSYLVANIA .4

THE RED BALLOON VIII CONFERENCE
Saturday, October 15, 1983

EXHIBITS: ROOM:

COMMERCIAL EXHIBITS (AUTOGRAPH SESSIail)
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1st Floor
STUDENT LOUNGE
ZEKEY BUILDING

STUDENT INSTRUCTIONAL CENTERS 223BD-

IN-SERVICE TEACHER EXHIBITS 224DB

STUDENT SOCIAL STUDIES PROJECTS DISPLAY pALB

IDEA EXHANGE , 2nd Floor
1 REGISTRATION LOBBY

DEEREY BUILDING

CURRICULUM MATERIALS CENTER 2nd Floor
(11:00 AM - 5:00 PM) ROHRBACH LIBRARY



WORKSHOP

1

2

3

BEST COPY AVAILABLE
FACILITATORS

FIRST SESSION

Dr. Ann Gun2ry
Professor, Health & Physical Ed.
Kutztown University

Ms. Margaret Weibel
Associate Prof., Art Education
Kutztown University

Mrs. Helen Gingrich, Director

Wonderkgy Learning Center
Blue Bell, PA

4 .Mrs. Sally Knappenberger A

Assistant Prof., Elementary Ed.
Kutztown University

5

6

7

8

Miss Millicent Wansel
Classroom Teacher
Radnor School District

Mrs. Sherry Shoemaker
Special. Education Teacher
Berks Co. Intermediate Unit

./
Miss Camille Giordano
Early Childhood Ed. Student
Kutztown University

Mrs. Dolores/Kirschner
Education Coordinator
Berks co. I.U. Head Start

MT1s. Jane MacDcnald
Basic Skills Rc:snurce Teacher
Tams River Schozls, N.J.

10 Miss Virginia Colella
Early Childhocd Ed.' Student
Kutztown University

11

12

13

Miss Corrine Zylel
Early Childhood Ed. Stui'ent
KAzt-wn Univvl-nity

Dr. John Wood
Profess-)r, Education
Kutzvwn University

Miss Annia Wood
Early Chil1h-,:y1 Ed. Student

Kutzt,wn University

Over)
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2 3 4 1

SECOND SESSION

Dr. Ann Gundry

Ms. Margaret Weibel

Dr. Elizabeth Liddicoat
Professor, Elementary Ed.
Kutztown University

Mrs. Sally Knappenberger

Dr. Charles Marple
Chairperson, Elementary Ed.
Kutztown University

Dr. Robert Dornish
Professor, Education
Kutztown Univrsity

Mrs. Christine Bradley
Teacher, Calvary Christian

Pre-School
Laureldale, PA

Miss Rebecca Smith
Graduate Ass't., Elem. Ed.
Kutztown University

Ms. Lori Werley
Family Service Worker
Berks Co. I.U. Head Start

Miss Nerine Middleswarth
Assistant Prof., Elem. Ed.
Kutztown University

Dr. Perl, Briere
Prof., Ability Develop. Prog.
Kutztown Univcrity

Mrs. Georgia Ctv,micky
President, Al1cut,v1; Si inch
Assoc. of American University
Women

Miss Lori McDanicl
Early Childh-KA Ed. Student
Kutztown University
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WORKSHOP FIRST SESSION SECOND. SESSION

14

15

16

17

Keynote Speaker

Dr. Susan M-(n
Asscciate Professor
Speech/Language Pathclogy
Kutztown University

Mr. Ray Dalfonso
Assistant Professor
Speech/Language Pathclogy
Kutztown University

Miss Michelle Kantor
Red Balloon Conference Aide
Kutztown University

Mrs. Lynn Wetzel
Early Childhood Ed. Student
Kutztown University

Dr. Susan Mum

Mr. Ray Dalfonso

Mr. Eldon Katter
Chairperson, Art Education
Kutztown University

Dr. Alma Schlenker
Professor Emeritus
Kutztown University

Dr. Anthony Campolo )Mrs. Connie Fritch
Assistant Professor of Education
Kutztown University

Luncheon Speaker

Dr. Louise Bates Ames - Mrs. Sandra Fisher
Assistant Prof. of Education
Kutztown University

BEST COPY AVAILABLE

2
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IN-SERVICE TEACHER EXHIBITORS

Marianne Becker, DiaLL L. Fichthorn, Emily M. Seelig & Lori Marks
Wilson Center Daycare
Topic: Dixie Cup Science Projects

Mildred Wert
12th & Marion Elementary School
Topic: Alphabet Puppets & Alphabet Cards

Kathleen Jacobs & Alice Olexa
Bekshire Heights Elementary Head Start
Topic: Fun Foods

Jacqueline Jones and Debra Wierzbicki
1st Presbyterian Church Day Care
Topic: Mobiles

Vicky Smith

Anitetam Day Care Center
Topic: Community Helpers

Kathleen Harp
Pauline Jackson Center I - Community Child Care
Topic "Learning Games You Can Make"

Ken-Johnson, Tammy Marshall, Kay Murray
Community Child Care Program
Topic: Camping

Helen Krizan

Kutztown University Early Learning Center
Topic: Arts and Crafts

William Conner, Thomas AbLott
Sheckler Elementary School
Topic: Computers

Brad Cressman and Robert Hassler
Sheckler Elementary School
Topic: Television

Betty Benner & William Nothstein
Sheckler Elementary School
Topic: Art and Music

Diane D. 14z)ne

Annapolis, MD
Topic: Creative StorytellinF

Ruth E. Blom
Topton Elementary Schoc,1 District
Toile: Jot Management Chart - "Apple Tree"



Lynette Smith, Cathy Sweeney
Schnecksville Elementary School
Topic: Learning Center Materials

Gloria Berger
Andrew Maier Elementary School
Topic: Paper Tawel Puppets

Louise Kelm
St. Joseph Hospital
Early Childhood Education Center
Topic: Multi-Age Day Care - A Day Care in Action

Robin Reber
Schuylkill Valley Primary School
Topic: GOOD

Valley

234
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COMMERCIAL EXHIBITORS

Goldencraft

Art E Doris Burrows
526 School Lane
Swarthmore, PA 19082

Childcraft Education Corp.
Don E. Rower
682 Red Oak Lame
Kinnelon NJ .01405

New Direction, Press
Dr. Anthony table
R.D. 4, Box 343
Newton, NJ 07860

Educational Performance
c/o R.D. 4, Box 343
Newton, NJ 07860

Feed 6 Read Bokstore
Richard Smith
218 W. Mein Street
Kutztown, PA 19530

Discovery Toys
Norma Jean Bye
224 Hill Road

Wernersville, PA 19565

Kurtz Bros.
Del Bonawitz
560 Colonial Ave.
Souderton, PA 18964

Teacher's Pet
Jessica Johnson
725 N. 4th Street
Allentown, PA 18102

Developmental Learning MIterials
Robin Rothe
2183 Cast Village Road
Holland, PA 18966

2 5
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CONFERENCE COORDMATOP

Susan Miller

EVALUATIONS AND FINANCE

Faculty/Staff Coordinators

Dorothy C. Moyer
Gladys A. Kline

STUDENT CONTACT

Star! Coordinator

Mary A. Miller

WORKSHOP LEADERS

Faculty Coordinators

Nerine Middleswarth
Sally Knappenberger

Student Coordinator

Lori McDaniel

Student Committee Members

Corrine Zydel
Rebecca Smith

COMMERCIAL EXHIBITS

Faculty Coordinator

Floyd Stauffer

STUDENT COMMITTEE MEMBERS

Anne Haggerty
Josie Busa
Carol Ann Kotz

=TETON UNIVERSITY
Rutstewnv Pennsylvania

(ONNIITEES

Donna Forti
Joan Campbell

SERENDIPITY AND STUDENT HOSPITALITY

Faculty Coordinator

Diane Brubaker

Student Coordinators

Lisa Golob
Connie Suckwalter

236

Student Committee Members

Tracy Mil bard Doni Kibler
Ann Leininger
Christine Evangelista

PUBLICITY/PRINTING

Faculty Coordinators

Raymond Dalfonso
Kelley Neyhart

Student Coordinator

Monique Bosley

Student Committee Members

Hillary Porter Karen Spruth
Hancie Jane Robinson

LUNCHEON/REFRESHMENTS

Faculty Coordinator

Jane Richards

0 1-;
4.., I, 4.)

Student CoOrdinator.

Denise Deriacavage

Student Committee Members

Mika Tsugawa
Celeste Mills
Leslie Kulha
Anne Lukas
Daine Felix
Susan Smcluk
Holly Mc Goverp

Deborah Eischer
Emily Eberly
Cheryll Deerin
Sharon L. Ricciardi
Joyce Zielinski

&

BEST COPY AVAILABLE



BEST COPY AVAILABLE

ROOM ARRANGEMENTS

Faculty/Staff Cocrdinetors

Sus an PC.cn

Judy Fritch
David Peterson

Student Coordinator

Kristin Rash

Student Committee Members

Diane Robatta
Joy Egard
Patricia Gallagher
Leota Davies

REGISTRATION AND MAILING

Faculty/Staff Coordinators

Dorothy. C.: Moyer

Gladys Kline

Student Coordinators

Michelle Kantor
Barbara Johnson

Committee Members

Faculty - Harry Marring

Staff - Ann Marie Smith
Students

-2-

Chris Horvath Beth Isley
Karen Opdyke Susan Huml
Margie Hughes Martha Richie
Karen Leymeister Chris Lightcap
Lori Standhardt

STUDENT LEARNING CENTERS

Faculty Coordinator

Janice Kulp

Student Coordinator

Shelby Kimmelshue

e
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Student committee Members

Anne Rich
Jill Hoffman
Susan Smith

Carol Pfenninger
Lynda Reppert

IN-SERVICE TEACNERS' EXHIBITS

FecvltY Coordinators

Clinton Ourket
ABC

In-Service Teacher Coordinator

Mildred pert

Student Coordinator

Lori Moyer

Student .ossaittee Members

Jean Foley
Jill Fetter
Susan Class

Lorie !Gateman

Gloria Geer

AUTOGRAPH SESSION

Faculty doordinator

Dennis Strasser

Student Coordinator

Virginia Colella

Student Comodttee Members

Libby Fellows Lori Zimmerman

IDEA EXCHANGE

Faculty Coordinator

Joyce 'Lauber

Student Coordinator

Julie Green

Committee Members

Lori Swaney
Vivian Weller
Ellen Davies

Anne AcFaddeit
Jolene regler



KUTZTOWN UNIVERSITY
Kutztown, PA 19530 '

RED BALLOON VIII
EVALUATION FORM

238

PLEASK SUBMIT THIS EVALUATION AT THE COMPLETION OF THE CONFERENCE.

Use the following rating scale: 53:Outstanding; 4sVery Good; 3sAcceptable;
2=Limited Value; lgUnsatisfactory.

I. The Conference .

Comments

A. Keynote Speaker:
Dr. Anthony Campolo

t

B. Lunctt;77Fiaer:
Dr. Louise Bates Ames

. tt

....

C. Workshops
First: #

Secon :

Commercial Exhibits

E. n-Servge Teacher
Exhibits

F. Student Learning Centers

A vanced -egistration .

1

.

H. Registration i

I

1

I. Luncheon i

1

I .

1,J. radii:FM & Arrangements i

K. Scheduling of Activities
i

II. Comm,mts and4Suggestions for FUture Conferences:

A. Future Speakers-

B. Future Workshop Presenters-

C. Tuturt. Cnmmercial or In-Service Teacher Exhibits -

BEST COPY AVAILABLE



D. Idea Exchange -

E. Other Comments -

-2-

239

III. General Information:

A. My position is: Administrator ClassroamTeacher

Specialist Parent Student Pre-School Educator

Consultant

B. My area of specialization is:

C. Years in position:

D. Location of place of employment: County of

State of

E. Education: 7-12 H.S. Assoc.

Ed.D

F. I would attend a conference nest year: Yes

Bachelor N.Ed:

G. I a0 interested in presenting a workshop nextraer: Yes No
(if yes, please give us your name, address, and tel nuiEW.1

H. I am interestel
next year:
(If yes, please

Anference planning. cmimittee forin being n the cr

Yes No
give us your name, address, and telephone number.)

IN CASE YOU FORGOT TO RETURN THIS EVALUATION, OUR MAILING ADDRESS IS:

RED BALLOON VIII
252 BEEKEY BUILDING
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530

THANKYOUTHANKYOUTHANKYOUTHAMOUTHANKYOUTHANKYOUTHANKYOUTHANKYOUTHANKYOUTHASKYOUThANK

fo
r

tsESi Copy AVAILABLE



Appendix M: Conference Participation Invitation 240

liuttiownMateCone*,

Dear Child Care Provider,

%X' v4, !' It r 2

May 2, 1983

This special invitation is extended to you to participate in
the Red Balloon VIII Early Childhood and Elementary Education
Conference to be held on October 15, 1983, at the Kutztown University
of Pennsylvania campus. This year's theme, "Reaching Out to Children,"
is something I know your staff makes an effort to do every day. Dr.

Louise Bates Ames of the Gesell Institute, our luncheon speakeZ, will
address the topic "Preventing School Failure." The keynote speaker,
Dr. Anthony Campolo, will discuss "The Family Today." There will be
fifteen workshops to choose from, covering such topics as: "Arts and

Crafts for Toddlers," "Effective Discipline," "Developing Creative
Thinking in Children," "Games That Make Learning Pun," 'How to Write
for Publication," "Effective Time Management," and "Math: Avoidance

or Adventure."

This October the planning committee would like to have included
in ttle conference many of the innovative, exciting things that you are
doing in your classrooms and centers with children, parents, and staff.
We would like to have you individually, or as a center staff, set up
a display at the Red Balloon. This exhibit might be children's art
projects,' manipulative materials you have created, activities related'
to a special unit you enjoyed with the children (dinosaurs, tries to the

bakery, etc.), successful fund raising ideas, ways to tell stories,
etc.

The exhibit sessions will be from 8:00-9:00 and 11:15-12:15. You
would be free to enjoy the speakers and workshop sessions during the
rest of the time.

Another way that you could assist with the conference would be by
introducing a workshop consultant for one of the speaker's sessions.
All introductory materials would be gathered and prepared in advance
by the Consultant's Committee. Your responsibility would be to briefly
introduce the consultitnt to the workshcT, participants and act as a
hc:sttess) by meeting the person at registratinn or escorting them to
lunch.

2 5 /
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If you would be willing to assistn either of these two ways,
I would alTreciate it if ycu wrul,'_ please respond on the enclusel
information sheet. I realize that due to funding cutbacks, the
formal educational training sessions for your program has been limited
during the past three years. In return for*your help with the
conference, arrangements have been made to waive the registration fee
for you. Karen Rightmire and Dolores Kirschner have agreed that the
Child Care Program will pay the luncheon fee for any staff members
willing to assist with the Red Balloon, In exchange for "your" ideas,
the committee promises you "new" ideas after attending the conference!

If I can answer any questions, please do not hestitate to contact
me at 683-4281, 683-4258, or 683-7459. Karen Ri:ghtmire, Lynn Schaeffer,
Ramona Turpin, Dolores Kirschner, or Joan Houck/will be able to offer
suggestions to you, as well. Please rettirn the forms to Karen
Rightmire or Dolores Kirschner by Tuesday, May 17, 1983. Thank you
for your cooperation. I'm looking forward to seeing you all at the
Red Balloon!

SAM:gk

Sincerely, 44

a >1.11tol
Susan A. Miller
Conference Coordinator



RED SALLOCN CONFERENCE
KUTZTOWN UNIVERSIITY OF PENNSYLVANIA

KUTZTOWN, PA 19530
May 2, 1983

In-Service Teacher's. Exhibit Informatipn

Name:

242

Title:

Center

Center Telephone Number:

Programs (Head Start, Family Day Care, etc.)

Howe Address:.

Horne Telephone Number:

Topic of Exhibit: (Ex.- "Alphabet Puppets")

One Sentence Description of Exhibit: (Include age levels if appropriate)

Equipment Needed: (Ek. -Table, extension cord, etc.)

Workshop Facilitatcr

Nome:

Title:

Center Address:

Center Telephone Number:

Program: (Head Start, Family Day Care, etc.)

Home Address:

-
Yes, I would like to introduce a workshop consultant.

Wme Tclephonc Number:

Topics I am interested in (Ex.-Art, Music, Discipline, etc.)
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Appendix N: Administrators' Planning 243

and Information Letter

EARLY LEARNING CENTER
rtrrziroww UNIVERSITY
KUTZTOWN, PA 19530
September 1, 1983

-WA

Dear

At this time I am sending each BCXU Child Care program staff member
a copy of an information form, a workshop selection sheet, and a cover
letter explaining the in-service education practicum and their role in
it. I am enclosing a copy of these materials for you as well.

I wouldaappreciate it if you would also fill out an informittion sheet.
Research studies have shown that in-service education sessions are more
effective if administrators not only take part in the needs assessment, but
become involved in the offerings as well. Your participation in the workshops
lends a credibility to their worthohileness and importance in staff develop-
ment. Along with the other administrators would you please select several
sessions that you would like to attend and indicate them on the attached
workshop session signzup sheet. If possible, could you arrange to please
have one administrator at each of the eight workshops.

You have offered ,ouch assistance .with the planning of these in- service
educational offerings. I do wish to thank you for your help. I am enclosing
a self-addressed, stamped envelope for ydur response. Please contact me ifI v.an do anything else to make. this practicum suctessful for you and, your
'staff.

SAM:gk
Encic,sures

Sincerely,

Ste, Q. ThAkt-
Susan A. Killer
Assoc. Pref. of Elem. Ed.



Appendix 0: Consultants' InforMation Letter

EARLY LEARNING CENTEh
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
October 15, 1983

Dear

244

I have received the Berks ounty Intermediate Unit child care staff
comments concerning ideas that they .hope you will share with them about
your topic to make yOur workshop more relevant to their individual and n
center need#. I am also enclosing a copy of the evaluation form for thd
workshop qieision so that you will be able to see some of the goals that

. I have set" for the wrkshops.

Ultimately, it is hoped that the staff members will become involved
in the concept of "networking" (sharing and exchajging ideas and resources
while giving mutual support to each other) . As you well know, because of
federal Cutbacks, these child care workers have not received ongoing in-
service education in over two years. The days of everyone receiving training
at one time while substitutes man the centers have disappeared. I would
like for you, as a consultant, to encourage the workshop participant(s)
representing their center to interact with the information you present and
share their-ideas and resources with the others in attendane.

Later, it will then be up to these workshop participants to go back to
their centers where they will further explore, share, and utilize your and
the other center representatives' ideas with their immediate program staff.
If this goal is realized, it will be a positive, inexpensive way of\helping
to solve this prrigram's educational, in-service dilemnal .I will thank you
in advance for your part in this network. 0

Each workshop will be of a two hour duration. Please try tc: lc:we
sufficient time at the beginnim; and end of your session for interaction,
discussion and Sharing of reeirces.

If you need directions to the BCIU Administration Building, let me know.
Alstli, send me any materials that you wish duplicated at least one synth in
advance. I will be contacting you closer to your presentation dote about
other details. Please do not hestitate to call me if I can be of assistance
in nny way.

SAM:.0.

Encl

Sincerely,

Sus-in b. Millcr

Asps ciat. Prpf. (4 Elem.



Appendix P: Workshop Scheduling Information

EARLY LEARNING CENTER
KUTZTOWN UNIVERSITY
KUTZTOWN, PA 19530
September 1, 1983

Dear 4

As the head teachiar for your center, I am requesting your help with
the scheduling for the DCIU in-service workshop series for your program
staff. When they have met together and decided who will represent your
center at each session, would you please enter their names and position
on the master center scheduling forms which I have enclosed. Would you
Chen matl one Copy to me in the self-addressed, stamped envelope. Keep
the other copy for your records.

According to the ideas Apbmitted for workshops by each center and the
topics selected by the Education Commkttee it looks to'be a very interesting
in-service series. The consultants are looking forward to Sharing ideas with
your fellow staff members. I am also excited about working with the Title
)0( program once more.

Thank you for your assistance with this sdheduling. I am looking
forward to seeing you at the Red Balloon Conference and/or the workshops.

Sincerely,

Skkottiv.
Susan A. Miller
Associate: Prof. of Elem. Ed.

SAm:gk
Encirisuros



CENTER:

ITN-SERVICE WORKSHOP DULE FOR 1 246

Held Teacher:

Address:

Phone Number:

All sessions except 06, will be held at the BCIU lichainistratico Building
frcn 1:30-3:30 p.m.

Workshop I Date Topic Staff Attending Position

1 Nov. 7 "Learning 1. 1.

Styles" 2. 2.

3. 3.

2* Dec. 5 "Preventing . 1. 1.

Problems" 2. 2.

3. 3.

3* Jap. 21 "Effective

4

1.
Discipline" 2.

3,

1.

2.

3.

Feb. 6 "Literature" 1. 1.

2. 2.
3. 3.

5. Mar. 5 "Music" I. I.

2. 2.

3. 3.

6.** Apr. 2. "Micro- 1. 1.

Computers* 2. J 2.

3. 3.

7. Apr. 16 "Gq.mes" 1. 1.

2. 2.
3. 3.

I

8. May 7 "Arts and 1. 1.

Crafts" 2. 2.

3. 3.

*If p,,ssible, please send the same staff members to lx,th as the sessions
nre related.

**Will be held from 2:00-4:00 P.M. at the Kutztimn University Early Learning
Center.

PLEASE RETURN THIS SCHEDULE BY OCTOBER 1, 1983 TO:

Susan A. Miller
Early Learninl Center
KutztJmn University
Kutztown, PA 19530



Appendix Q: Games Booklet

Sent in Response to

Intormattou Questionnaire

Games, YES! Equipment, NO!

Sharing Session

247

New Englafid Association for the Education of Young Children
Boston, MA

April 23, 1983

41.

Presenter-
Susan A. Miller

Kutztown University of Pennsylvania
Kutztown, PA. 19530



248

Name: Craig Wronski
Address: Cranston Head Start

Cranston, RI

Game: "Shake-up!"

Develops: Listening skills
Body awareness'
Gross motor skills

Ages: All

Directions:

In a circle or line of children:

Sing: "Herz. comes (nine) going to town. ire comes (same name)
fooling around." ''Now (same name) Shake-up!, Shake-up! That's
enough!" (sit down)

The child whose name is called waits until.s/he hears "Shake-up", stands
and dances, jumps, spins, shakes, etc. until s/he hears "that's enough!"
Then s/he sits down. Repeat the game song with the next child.

Name: K. Harris

Address: Cape Elizabeth, ME

Gam
/'

es: "Tickle games"

Develops: Positive feelifts
Body awareness

Ages: Presch- I, K, 1

\Directions:

Microfilmed From
6t:Ist Available Copy

(1) Round and ',nuns the garden,
(Trace the pattern un the chill's palm)Like a telly bear.

One step, two steps -7
Tickle y(u under there! (tickle under the arm),

(2) Can you keep a secret?
I (1-41't believe you can.

Yeti mustn't lau'h,
Y,u mustn't smile,
But (1') the hest ylu cnn:

(Trace a circle on the chil.!'s
hand, keep n very straight face,
but direct eye c(mtnct.)

(C4, ,! fur cheering up a glum child!)

As T.1
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Game: "Loud Noise/Quiet Noise"

Develops; Auditory discrimination
Imagination
Reproduction of Sound

Ages: All

Directions:

:Teacher names loud and quiet noises. EXAMPLES: Loud: chain saw, angry

lion, motorcycle. Quiet: Baby chicks, gentle breeze

The teacher names a loud noise. The children make the noise either
individually or as a gr_lup.

Then the teacher does the same with a quiet noise.

The children may make iuggesti.Ins.

This is a good gnme for rainy days. It allows for discharge of energy with a
control mechanism (shifting to quiet noise).

Variation:

Can also be done with movement (angry walk, happy walk, etc.)

Name: Kerry George
Address: RFD 2, Box 33

Bow, NH 03301 (603-224-8909)

Game: "Silent Simon"

Develops: Vi*sual awareness
Body awareness
Coordination fine and gross m.tor skills

Ages: All

Directions:

Children stand in line or circle. Teacher or child does an action (with'ut
saying a ward:)

Example - shIlkinv, hands. Children c py. Acti,,n is silently chang,k,l.

Example itappin s foot. Children watch nni copy. A great quiet
transiti41 activity.

-2-

4
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Name: Kerry George

Address: RFD 2, Box 33
Bow, NH C3341

Game: "1st, 2nd, 3rd (etc.)

Develops: Spatial awareness
Ability to follow directions
"Ordinal numbers"

Ages: lst grade and older

Directions:
4

Any number of children (from 3 -10 children) stand in a line. Teacher says
Will the first child go to the end of the line." 'Will the third child go
to the head of the line." "Will the fourth child go to the end of the line.

AIL

Their position is constantly changing so they have to be aware of wiwther they are
1st, 2nd, 5th, last, etc.

Name: Jain Pounds
Address: Hamilton School

470 Danbury Rd.
Wilton, CT

Game: %la' T'day" (Song)

Develops: Positive feelings
Singing ability
Togetherness

Apes: PreschA, K, 1

Directims: eo

Have the children sine: "We're glad today, we're Flnl to2ay Lr our

We're glal tAay. Think TA1 nur

The children are asked one at a time what they would like to sing about. The

whole group sings each child's choice. (Snmetimea the teacher will genernlisq,

EX: If the child names a friend, we will sing "for our friends").

-3-
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Name: Lynne M. La$ianca Name: Debbie ?finery

Address: Community College of Rhodc. Island Address: Rainbow Rompers
83 RollinE. Hill Lane

Southington, CT.
1-203-621-7946

Came: "Animal Walk"

Develops: Gross motor coordination
Discrimination of how animals mwe
.Reproduction of slued
Creative 4ramatics

Ave: Preschool

Directions: The teacher

The teacher names 3n animal and then acts it ut with the children fbalowing.

F,r example: An elephant - lean forward with arms togehter.forming a trunk.
walking in lumbering manner. Children can take turns being the leader.

Variations:

The very young can name an animal, but will need help in how to act it out.

(Teacher can suggest: a frog hyps - can you squat and 134 like a frog ?) .

Older children could act out an animal and have others guess what it is.

Ask the children what sound the animal makes. Have them move like the animal

and make the sound.

Name: Dawn Hayes
Address: Family Day Care, Inc.

276 Washinpton St.
Br,okline. MA 02146 (617) 738-0703

Came: "Three Blue Pige.ms" (Song)

Develops: Language
Numbers
Foll wing 4irections

Ages: 2 - 6

Directions:

Hive 3 children sit in a line. Each one is a "blue pigeon." The rest of
group sings: "3 Lille pige)ns sitting on the wall. 3 blue pigeons sitting on the

wall." THEN - "The first flew away, Aww." (1st child "flies away" to

lesignate "nest"). Sing "2 blue pigeons". etc. Crintinue with "the sec-mi.

thin flew immy, tome

T, have pi -eons clue back, sinp: "The first flew back, yeah!" "1 blue

pigeon sitting on the wall. etc." Continue until all pipe-ms have returned.

-4-
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Name: Cindy Opaluch
Address: P. 0. B.,x 339

KinRst,n, RI 02881;

Game: "Name Game"

Develops: Reviews names of children in the group
Rhythmic skills

Ages: All levels

Directions:

While sitting in a circle allow each child in the gaup in turn to do some kind
of movement. The others will repeat the movement while saying the name chant:

name name, name name name...
long long short short short

If the chili is shy nb:..ut doing a movement, the group can copy the way he is
sitting, his smile, etc.

Variations:

For older children, make the Fame cummulltive. Can also be done standing
for larger mwements.

Name: Barb Collamore
A:!,!ress: Freeport Chili Care Services

Freeport, ME 04032

Game: Nho is ft?"

Develops: Recpgrati,n -f perslts
Self-esteem
Visual and anflitJry discriminntirm

Ilentity

Ages: All

Directions:

xl for transitirmal pert . >'.s. Descrne child's clothing, hairstyle,
cd-rs. family memtliers, parents' place tlf w rk, favf,rite activity, special
skill/talent, or anything specifically connected to that child anti his/her.
uniqtwness as a human being with value.

-5-
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Name: Denise George

14 Address: West &Oen Head Start
227 Elm St.
West Haven, Conn. 06516 (202) 932-5221

Game: "What would you do if....?" (Word game)

Develops: Help children to think about people, places, objects, or events
Helps 'teacher to get information from children on how they

are thiiking and feeling.

Ages: All levels

Directions:

The teacher will ask: What would you do if you were (name) for the day?

Also, this is good to include parents, friends, grandparents, Santa Claus,

or any person(fictionor nonfiction) that is being talked about in class.

Variations:

What would you do if your electricity went out? (Use other utilitieq.

What would you do if you were a table, chair,.tree, flower, rain, snow, etc.

Name: Cynthia Curtis
Address: Little Red Schoolhouse

Amherst College
Amherst, MA 01002

Game: "Sound Story"

Develops: Listening skills
Mem)ry
Reprtducti.n of a particular Bound
Participation

ARes: Preslph,D1, but older ones enjoy the sillyness of the story an1 can

make variatims.

Directions:

I have particular stories if anyone wants to writ& to me, but you can make up

y"ur :awn. A grA example is barn yard animals. Clpose children to be the

lifferent bef,re telling the st.,ry (several :an be one souni). Prnctice

thiz sJunls aheal (c ,ws - ducks hank, NI*, etc.). Then as y u tell the

st-ry, the chil! makes the sound when you get to the enimal in the story.

"Once up 'n n time, an old laly left the city t'_; find tie quiet of the c.untry.

But it w's t» quiet 8-), she blupt a c-n+ (aIo--). It vas such a lwely

VeriatiJna:

/ Can vary t- use with st 'ries to have scary silly s,un.4.s.

-6-
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Name: Fran Putnam
Address: The Evergreen PreSchool

43 New Haven Rd.
Vergennes, Vt. 05491

Game: "Touch Blue"

Develops: Listenin skills
Color discrimination
Cooperation

Ages: Any age

Directions:

254

This is a circle pme. The leader says "Touch Blue" Everyone gets up and touches
something blue. It can be on another child, in the room, etc. Continue with
"touch brown, touch wood, touch rough, touch hair, etc." Ind with "touch
bottoms on the flier." You can pick a child to be the leader.

This game is Tits of fun.and allows children to move around, giggle, and
feel successful! ...

Name: Denise M. Butler
Address: Children's Village

55 Wheeler St.
Cambfidge, MA 02138 (617) 492-1990

Game: "I Hear"

Develops: Listening Skills/Auditory Discrimination

Age(s): PreschtD1 and ab-ve

Directi3ns:

Similar CG "I Spy." I hear with my little ear, wymathing that...."
Ex.: Starts with the same sound

Ends with the same sound
Rhymes with the same sound



Name: Rayw'r Rensh5w
Address: Puss'n 8.)Jts Nursery Sch:q.-1

178 Sayles Ave.
Pawt., RI 02 860

Game: "Matching T.,nes"

Develops: Auditory discrimination
Reproduction of sound patterns
Small motor

Directions:

so`

255

Teacher sines animal sounds on different tones such as: bee -haw --

cockabodle doo. Children fz.11aid matching tones] Repeat for accuracy if

necessary.

Variations:
4F.

Sing their own names, on different tones. Also, clapping different rhythms

with names.

Name: Carol_KelIey CJsta
Address: 60 College Ave.

Arlington, MA

Game: "Tick-Tick.-Tick"

Develops: Auditory discrimination

Ages: All - level can be a4justed

Directions:

Chacse one child to si\ in the circle. Choose another child to go anywhere

in the room are say in loud v3ice "Tick-Tick-Tick". The chili in the circle

with his/her eyes closed must point 'with a finger where the noise is coning

fr3m. If s/he guesses right s/he can change places with the other child

and make the "Tick-Tick-Tick".



Came: "Machines"

Develops: Grow c )oper st ion
Individual ideas
Aiding sound to movement

Ages: 4 and older

Directions:

Can be done in smell groups. Have children act out a familiar household
machine. Use body to be moving parts. Add the sound that the machine
makes. The rest of class guesses what it is.

0

Z56

Variations:

Let them make up whatever they wish (Ex: candy ball machine).

Make machine child by child: let one pakee motion and adds a sound.
2nd one hitches on with a different motion

and 'sound
3rd one etc. etc. %sail a huge machine develops

Nam Ellie Mattheitis
AdPress: :Green Meadows

'Hooksett,,N.H.

Game: Association Game

DeveloPs: Creative 'thinking
Visual awareness
Gross and fine motor skills

Xs:,53 -uP
Directions:

. Divide the group.in .two. Pick a theme. (Eirazaple: Beach). Tell each group
the theme. First 'group acts nuc related movements: throwing frisbees,
poMcting shalls.'tanning, swimming, building sand castles, etc. A few
or. the whole group acts each venveacint put, whs le the. other group tries to
guess what they ar' doine.

et, 4'

TF'



NAbe: Hilary Snell
Address: Windham/Willimantic

Chill Care Center
Willimantic, CT. 06226

Game: "Changing M ti,ns"

Develops: Gross mot-r skills
Visual awareness skills

Ages: All

Directions:

tit

257

The elliss is in a circle (sitting or standing). One child is chosen to
be "it". "It" leaves the room. A "leader" starts a motion whichthe other,
children f711 -'w. "It" returns to the circle. The "leader" changes
mItions (clapping,snaning, etc.) as often as s/he pleases. "It" has 3
guesses tJ find wh.D is the "lewder ".

After 3 guesses the "leader" becomed the new "it". . This game is'played until
all have had a chance to be "it" and the "leader".

Game: "One Finger" (song)

Develops: Fine and gross Mot-or skills
Sequential memory
Body awareness

Ages: All- the level of difficulty can be adjusted with the variations.

Directions:

(1) One finger, one thumb keep moving
(2) (Repeat)

(3) (Repeat)

(4) And we'll all be happy an gay.

One finger, one thumb, one hand keep moving
Repeat
Repeat
ani we'll all be happy and gay

hands,

----)ne 8613

tbrD PIMS
one leg

tsc Pecs
up, sit down

(*y.0 can conFel-Tro-y:,ur -Mn tune!)

1)
4., .1

4

a
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Name: Liz Zaleski
Address: Robertson School

Cross St.
Coventry, Ct. 06238 (203) 742-7341

Gone: "A" my, name is

Develops: Sequential memory
Alphabetical order

Age: Grade 2

Directions:

The teacher begins: A my name is Alice. My husband's nme is Alan.
We live in Albtny, and we sell Alas. B etc. Co aro d the circle with each
child using the next letter of the alphabet and same f at.

Variations:

Can be used on the playground with ball bouncing, puttink leg over ball at
thee given word .

a

Clap or snap fingers for the givezoiford.

4

Carmen Angftro
ress: 22 ATalon Rd.

WestBrfd. CT 06119

Game: "Gr,ssip" A

Develops: Auditory diScrimination
Reproduction of sound
Meshy

4

Ages: All levels. Difficulty can be adjusted.

rt

4.

?

'For young childegb: Make a circle. Pick a leader. The leader will whisper a
wrd to the ehild next to him. This child will whisper what he heard to the
child next to him. Whisper only one time. This goes on all around the circle
till it

1

c'Imes back t:) the 'lender. Repeat it out loud. Allow other children to

/
be lea ers.

/

...,

Varintlns:
/

' F'Qr 'l.

;144Pt
t

a Bente
,

Ad'', a wird to what yiu heard.

ldren: the amine pattern, but insteaA'of a word make it

)
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Name: Lynne Rowlan4
A'Aress: Ste-0 by Step Preach 4

505 W. Hamilton Ave.
Linw-)od, NJ 08221

Came: (singing game) "10 Creen.B)ttles Hanging on the Wall"

Devel)ps: Numerical order (reverse)
Subtraction skills
Aulitory memQyy
Sequencing

Ages: Kindergarten and older

Directions:

10 children are chosen to stani against a wall. The group site in front

to help sing.

Sang: 10 preen battles hanging on the wall.
10 green Nottles hanging on the wall.
If 1 green bottle should accidentally fall,
Th4'd be 9 green bottles hanging on the wall (etc.)

Varinti/ns:

The children hold up 10 fingers and decrease them along with the "10 bottles".
\'

10 fat sausages sizzling in the pan.
10 fat sausages sizzling in the pan.
and if one went "pop"' ani .the other went "SSS",
There'd be 8 fat sausages sizzling in the ,pan.

Game: "All 1421e flf HInOs"

Devvl :pa: 1.-!nr.uaRE:

El)); movementA

All

4. Df rF tt

Thk chillrer f 11 w w r ' .11 vem,::1#4 "I cll male '1 hinges from my hca!
t my '.n- 111k hI I !4,!:. If fi parts. (Example: "fr no my Y1.14!.vr, m

t my e Iws' They lay )n the F1 sienl the morwifipd h-y

-11
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Name: Meliss:. Kenn, !y

Ai ress: Beth ShA.T1 Nursery Sch, 1
Fsmela an!
Pram. Mass. .01701

Game: "IWh, Is Missing?"

Develops : Mem..ry

Attenti:m and sequencing skills (remembering the order of
the children)

Getting to know each other

Name: R.1!)!, Grp ran

A._:dress: Foxbox,, MA

ARt.'!: 3 anl up

Directions:

The teacher chooses one guesser who goes out of the room for a moment.
An ;then chile is chosdn hide out of sight in the roam. The original chill
is cane! back in ani is asked "Win is missing?" If s/he can't guess, small cluem,:;
can be Riven by the children in the circle. EX. - It's a boy. He has brawn
hair, etc." The child who is hiding is the next guesser and a new hider is
ch)sen.

Variations: 4

Have ma.e, than one child hide or use objects and play what's missing.

Name: Martha JAnsi_n
Address: 17 Arlingt,n St.

Evevett, MA) 02149

Caine: "What cF.n y ,u d with---?"

Develips: MemJry

Ages: 411

Directiins:

The teacher asks each chili what can be d- me with a particular object.
EX.: What can be dnli with A newspeyet? Child replies - tear it, cut it,
paint it, r 41 it, etc.



a
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Name: Barbara B'b'
le0dress: Trinity LearninF Center

333 Linc,In Street
Sac , Maine 347172

Game: "Here Is a 13,x" (finrer play)

Dsvel.ps: Fine mot 1- skills

Imaginaticr
Audit&pry discrimination
Reproduction of sound

Ages: All levels

Directions:

Here is a tlx. (h)11 up hand)
Put the lid. (with other hand)
I w-mler whatever inside is hid?
Why it's a (name something that makes a sound)
Without any doubt-T.-

Open the lid and let him come out.
(Children make the sound of whatever is namea)

Variations:

Let each child name an animal and have the others make the sound.

Name: Pat Mucci
Address: 543 Heminway St.

Marlly)r',,, Mass. 01752

Game: "Pass S. mething"

Devellps: Creativity
Lan-uaae
Empathy

Agos: Al

Di rerti n

Chil'rt are seltel in a circle. Teacher pretenis t') hV hAlina telmethina

in her nns. She peeks in t., see what it is. I have a lalytufs in my hnnl,

tut it' n mnFic .'ne and when I pass it to child's name) it will chance int)

what ev-r he wints it to ho. Then he can pass s7methinF on to the next chill.

Variati418;\

011er chfldren: Use all animals. Chi siren must hold them carefully rani

vr perly.

-14-



Name: Michelle Trudenu
Address: Toddler Program

Pine Acres Country Day School
60 Prospect St.
Franklin, ME.

Game:, Finger Play: "Mr. Brown an.1 Mr. Green"

2n2

Develops: Sequential mem-lry

Memory. through a variety of mIdalities: visual, auditDry an!
kinesthetic

Clordination and control of mnall hand and finger muscles

Afps: 3 and over

Directions:

(Hold hanls el/se,

thumbs tucked

insi-!e)

One day Mr. Brown came out of his h/use.
He went up. the mountain anl down the
mountain. He knocked on Mr. Green's door.
But no one was home. So he went back up the
mountain ar0. down the other side. He opened
his door; went in and closed his d.;-,r.

(Repeat with Mr. Green)

(Finger mwements may The next day they bath came out of their
houses went up the m)untain and met. Th2y...

he imprwisei (add what you like) . Then said. "g a ".

They went down the mountain, into th
appropriate to st3ry houses api went t.i bed.

acti2ns.)

Name: R,bin Walker
Al!ress: Child Care Center Inc.

14 S. Williams
BurlingtIn. VT 05401

Game: "Peanut Butter" (S/ng)

Develips: Repr.ductiln of sr/unl patterns
Cr )up awarqness
'Jody wareness
Audit .ry Oiscriminatiln

All

Direct

"Peanut ',:utter" (suns- t.') "Al uettn ")

Peanut' ',utter, we like peanut Sutter. Peanut butter, that's the stuff LT. us;
iChild's name), I,,y,u lae peanut butter on your part) ? Ex.; Peter,

do you 111(1.: peanut butter on your knees?) (Child recipmds ani tsuch..-!, p%rt)
N., I 1' n -t 111( ;,enflut buttvr on my knees:

4)r"%,
A.0 .1



Name. Jean Potter
Arlinet 11 Heights Nursery Sch.,-,1

Arlingt ,n, MA 02174 617-643-5571

Game: "Little White Daisies"

Devel ps: Auditory discriminati2n
Self awareness
Crass m ,t)r skills

Agts: All

Directi.,ns: Children make circle on floor and sing:

g(Silly is ch,sen t, sit in millie)

Sally is her first nmme, her first name, her first name,
Sally is her first name, mmnnE. the little white daisies.

(Sally thinks of mwement to do such as jumping, up and down)
This is what she like to do, likes to do, likes to do
This is what she likeedo do, among the little white daisies.

Game; "The Li 'n Hunt"

Develops: Sequence
Mem ,ry

Listening_ skills
coorCinatiin

Ages: All
$

Directions:

1

"We're goinp Jn a lien hunt. 4et your boots on. Cet y-,ur hat Are you
ree'ly? Let's pJ:" (Slap knees sound of f)r)tsteps). Have the chi ren
repeat ylur tr)r-"s m,,tinns. 'ph nJ! I see A river - a wile river can't
g) ever it, can't r;') under it, can't go around it - so we've got tokRo right
thr)ugh it .t nottni). Phew! we made it!" Walk again (slap knees)
"I see a tell tree" - (climb up), I see a muddy swami," - (slap hands),
"I see tall crass" ,-- (rub hands) , "I see a skinny bridge" - (hit chest).

At en! - "I see 2 eyes,.2 biu scarey -- I think it's a
(run !.irk thr-u;:h all lungle with n.,)pr,)prlate hand mAiJns).

Come t err! "Phew: We mne.e it Oh 1,1 k, it was only n pussy cat. We were
ncnre! f n,thinu!"

16-



Appendix K: Consultants' Information Form 264

K111:101r11 Sink ( 44410P
d ,

June 29, 1983

Dear

Thank you for agreeing to present a session to the Berks County Intermediate that
Community Child Care program staff in order to increase their in-service educational
training. As you know, due to funding cutbacks, these child care providers have not
received formal in-service training in over two years. Your willingness to provide
a workshop session for these educatorlis greatly appreciated.

To assist you with your planning, I am enclosivg a list of priority in-service
topics suggested by the Berks County Intermediate °rat Community Child Care admin-
istrators and staff.

It is most convenient for the staff to meet at the Berks County Ietermediae Unit
Center which is housed at 2900 St. Lawrence Ave., Antietam Valley Shopping Center,
Reading, PA on Monday from 1:30-3:30. If it is workable within your schedule, .could
you be agreeable to presenting your workshop session
on ? If this arrangement is not possible for you, plepse indicate
this on the information form and a new schedule willtbe cooperatively diScussed.

A maximum number of participants at each session, including 15 Head
will be approximately 30. These child care providers may work with todd
schoolers, and/or after school-aged (K-3) children.

Start teochers,
.<s, pre-

%

I will make the room arrangehentsfor,you through the I.U. office. If you need
to have special materials reproduced will you allow me one month advance preparation .'

time and I will be happy to handle this for you. Please list any additional materials/
equipment on the information form.- 4

If I can assist you in any way, pleast contact me during July and August at:

R.'2, Lake Dunmore
Brandon, Vermont 05733
(802-247-6753)

rmrinq the suh,g,1 year my telephone number is: 683-4281.

The staff 4nd administrators are most excited about receiving in- service training
again after such a long time without it. The 141inning educatlonal training session
for many of the perks County Intermediate Unit Community. Child Care staff will take
lie Auring the Red Balloon Conference of which you al-.° have agreed an impor-

tant part. The ultimate Boar of this in-service training program is the devel,,pment.
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of an educational network. It will be impossible for each teacher to atte7id every
workshop session. It is therefore expected that the staff, who will rotate their
attendance according to their interests and needs, will return to their centers where
they will share ideas and resources from the sessions. Thank you for your professional
role in this project.

SAM:gk
Enclosures 0-

Sincerely,

Susan A. Miller
Associate Prof. of Elem. Ed.

oggreaumt...
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CONSULTANT'S INFORMATION FORM

*Please use the self addressed stamped envelope tG return this form by
July 10, 19831

NAME:

TITLE:

BUSINESS ADDRESS:
410

0 TELEPHONE:

44.

HOME ADDRESS:

HOME TELEPHONE:

WORKSHOP DATE: Acceptable Nc,t Acceptable

Suggestions:

7-

WORKSHOP TITLE:

WORKSHOP DESCRIPTIOV: !A sentence or .two to send to workshop participants
in a publicity flyer.)

.

Materials Jr Equipment N (bi.., slide pr(jector, ctc.)

Materials t() be repr'iduced: Yes Nt

COMMENTS:
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SUr.;GEf;TED IN-SERVICE TOPICS (ADMINISTRATION)

1. Room Arrangements 3
Related to Center Noise

2. Learnine Styles
3. Multiage Levels in the Classroom
4. Staff Relationships
5. Staff Supervision
6. Child Development Levels
7. Positive Language Development
8. Creative Discipline

,9. Curriculum Development for Individual Needs
10. Prereading Materials
11. How to Develop a Varied Curriculum
12. "A Bigger Bag of Tricks"
13. How to Organize a Curriculum
14. How to Provide More Gross Motor Activities in a Small City Space
15. Noneompetitive Games

SUGGESTED IN-SERVICE TOPICS (STAFF)

1. Rude Parents
2. Location Staff Relations
3. Summer Activities
4. Nap Time Difficulties
5. Community Resources
6. Ethnic Experiences for the Young Child and Teachers
7. Pr.blem Children
8. Child Safety in Center
9. Parent Expectations

10. Feelings about Single Parent Families
11. Substitutes and Prclessional Behavior v

12. Parent Inv..tvement
13. Hf4iday Art W.rk
14. Musical Interest Center
15. Physical Educatir, Gymnastics
16. Teaching Reading
17. Activities fur Advanced Children
18. $4omputer Activities
19. Large Gr up Prjects and Activities
20. Team Ccamuvicltir.ns. ,...,..,

21. Pr-blems ,.f n M
. A

lti-i.ge Centt!r

(it2. ocvelpinq an teciaticAl or Their CrAturUnity

23. w-rksh.es



Appendix S: Conference In-service

Teacher Exhibits Memo

Kiilzloirn State Cone*

SUBJECT: Conference In-Service Teacher Exhibits

TO: Karen Rightmire, Lynn Schaeffer, and Ramona Turpin

FROM: Susan A. Miller 5.00N

Red Balloon Conference Coordinator

Date: July 22, 1983

268

I am enclosing a copy of the letter sent to all BCIU Child Care
Center head teachers. I would appreciate it if you would a}so try to,
generate some enthusiasm for staff participation in the conference
exhibits. Please explain to them again that the conference activities
will be the beginning of their in-service education for the year. Thank
you for your assistance.

Please contact me if you need additional information at:

R. 2, Lake Dunmore
Cottage 041
Brandon, VT 05733
(802) 247 -6753



Appendix 1: Conference Exhibitor or Facilitator Request 269

411"4/-

Kutztown Stale Co
1114, .

Dear

July 25, 1983

'nee.
Joey*.

I am sending this publicity flyer for the Red Balloon VIII Early
Childhood Conference to be held at tutztown University on October 15 for
you to share with your center staff. I am also enclosing some in-service
teacher exhibit forms for you to use with your center staff if you or your
center should decide (and the conference committee sincerely lopes you willf)

to present a display. Karen Rightmire, Lynn Schaeffer, Ramona Turpin, or
members of your Education Committee should be talking with you about the
possibility of exhibit ideas.

I understand that because of federal cutbacks to your Title XX program,
your staff has not received in-service education in over two years. In

exchange for presenting a display at the Red Balloon Conference I would like
to offer you a $14.00 free registration so that you may come and enjoy the
speakers, workshops and other exhibits in order to gain new ideas for your
program. The BCIU has agreed 12) pay the $6.00 luncheon fee for you if you
participate in the in-service teacher exhibit at the conference.

Please do consider attending the conference--it will be fun, you will
meet many early childhood educators just like yourself, and you will gain
and share lots of information and resources relatedvto your.york. Send

the ekhibitferms to me in fhe enclosed self-addressed, stamped envelope.
If you have questions, contact the Red Balloon Conference secretary, Mrs.
Gladys Kline, at 683-4258. She will be glad to help you.

Sincerely,

Ski.a1A;VG PAaje__
Susan A. Miller
Conference Coordinator

SAM:,jk



RED BALLOON CONFERENCE. 2

KUTZTOWN UNIVERISTY OF PENNSYLVANIA
4 KUTZTOWN, PA 19530

May .2, 1983

In-Service' Teacher's Exhibit Information
....

Namy:

Title:

Center Address.

270

Center Telephone'Number:

Program: (Head Start, Family Day Care, etc.)

Home Address:

Hone Telephone Number:

Topic of Exhibit: (Ex.-"Alphabet Puppets")

One Sentence Descripti1 of Exhibit: (Include age levels if appropriate)

Equipment Needed: (Ex.-Table, extension cord, etc.)

Qm7-2,, Facilitat:-..:r

Yes, I would like to introduce a workshop consultant.'

NIme:

Center Address:

Center Telephone Number:

JD.

Progrnl: (}fad Start, Flmily D. CI e, etc.)

:,(1(17t:ss:

H( me Telephone Number:

Topics I Imintc.rusted in: (Ex.-Art, Music, Discipline, etc.)



4

Reaching Out to Children

Workshop Topics:

* :%Te II Your Story! or Publication"

* "Arts and Crofts

* "Learning Things. ke Learning Fun"

* "A Long Term Look at, ac en t"

"Manage-Motivotan'

271

13

* "How to ic-- re Cr, 'ye Child"
ab a

* "C`

* "Effec .on t:

* '`Ob for Te
Settin

Plus

40.

*( Sessions o ay Re ding M ers Gifted
Ass

* C er

*. Idea Exchange

* Learning Centers

* Author Autograph Sessions



Main Speakers

Keynote
Dr. Anthony Campo lo
Choir on, Sociology
DepaRIPIRent-Eastern
Colleges

Topic: "Disappearing
Childhood In
Today's World"

f,

Luncheon"
r. Louise Bates Ames

Co-Director Gesell Child
Development Institute

Topic: -Preventihg
School Failure'

Watch for Registration
Information (n September

`2,..')

BEST COPY AVAILABLE

The
RED 13aPoork.
VIII.

A Conference for
Pre-School and

Elementory Education
of

Kutztown University

Saturday
October 4 5th. 1983

Sponsolici by
the Deportment of Educotton

and the
5tocient A F. Y C 2 j()

P.)



Appendix U: CQnference Participants'

Letters of lAstrucEion

Kutztown State Colt*
I

SUBJECT: 'Red Balloon Exhibits

TO) In-SerVice Then Exhibitors

FROM: Ann Mary Cimino and Clinton Burket

273

10
-13

Thank you ever so much for agreeing to share your exhibit at
the conference./

Setup time for your exhibit will be between 7:00 and 8:00 A.M.
at Beekey Building 223-224 on October 15, 1963. The Exhibit Area

will be open' to the conferees to browse at 8:00 A.M.
.

We hope you will attend,the conference sessions. The fee of $14.00

is waived as our way of saying thank you. The luncheon fee will

be $6.00. If you hive not done so, please return your registration ,

Wm and- a check far $6400 if you plan to have lunth with us.
1)

Thank you, again. We look forward to seeing you on'October 15.

September 15, 1983
AMMgk_ I

2 !I t

'am



4

Kutztown State( 'A*

41.

SJBJECT: Conference fees

Tp: Berks County I.U. Head start Staff Exhibitors
for the Red Balloon Conference

PROM: Susan A. MillerNOA
Coordinator

DATt: September 16, 1983

Thank you again for volunteering to share your materials at the
conference! Please write on yoxii registration form - EXHIBITOR.
Note that your $6.00 luncheon fee will be paid by the BCIU.

Pick up your registration folder on October 15 at the table for
exhibitors, consultants, etc. '-Please sign-in on the special' sheet
for BCIU staff members. 4s,

SAM:qk

AA"

46



RED BALLOON VIII Conference Registratiqo - 1983

Name

Home Address

City State Zip

Home Phone

Position

Address

City'State Zip

Business Phone

Fee Total Conference $20 00
Amount Enclosed $

Maw P checks payable to Kutztown University--
RED BALLOON VIII:

Name

Home Address

City State Zip

Home Phone

Position
4

Address

City State Zip

Business Phone

CHOICE OF WORKSHOPS. 275

List the workshop number given in the program
'Please indicate alternate Choices

First Sec ond Thud F (H.'t!, ii!t) Sixth

S

Every attempt will be made if at all possible, to honor
your choices-`if received by October 1 Workshop choices
will berassigned by the date your registration is received.
No confirmation of registration
Registration deadline October 7

Mail to: Red Balloon VIII Conference
Beekey Building, Room 252
Kutztown University
Kutztown, PA 19530
(215) 683 4258

Conferenalbristration - 1983

a

Fee - Total Conference - $20 00
Amount Enclosed $

Make cher: k s payable to Kutztown University

RED BALLOON VIII

Name

Home Address

City State Zip

Home Phone

Position

Address

City StareZip

Conference Registration - 1983

4

Bus -tess Phone

Fee Iota; Conreence
Arnow t Et.c,itAed

Make the( ks payable to Kutztown University

Ir

$ 2 0 00

CHOICE OF WORKSHOPS

List the workshop number given in the program.
'Please indicate alterrtate choices.

First r Second Third Fourth Fifth Sixth

Every attempt will be made, if at all possible, to honor
Your choices if received by October 1 WorkShoD choices
will be assigned by the date your registration is received.
No confirmation of registration.
Registration deadline-- October 7:

Mail to Red Balloon VIII Conference
Beekey Building, Room 252
Kutztown University
Kutztown. PA T g530
1215) 683-4258

. CHOICE OF WORKSHOPS

List the workshop number given in the program.
'Please indicate alternate choices.

First Second Third Fourth Fifth Sixth

Every attempt will be made, if at all possible, to honor
your choices if received by October 1 Workshop choices
will be assigned by the date your reg,stration is received
No confirmation of registration
Registration deadline - October 7

Mail to

9 (14)
,"' '71)

Red Balloon VIII Conference
Beekey Building Room 252
Kutztown University
Kutztown, PA 19530
(215) 683.4258
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Appendix V: Reminder Notices for Information 276

and Planning Questionnaires

September '7, 1983

To all BCIU Child Care Staff -

If you have not already done so - please return your in-service workshop

questionnaires TODAY to -

Susan Miller
Early Learning Center
Kutztown University
Kutztown, PA 19530

If you can not find Your questionnaire materials, please contact me

at 683-4231 hawcen 9 2 mr nt 6n? 7459 after 3:00. I'll be happy to send

you cinuther copy.

The Workshops will be -

"Learning Styles" (November 7)

"Preventing Prrblems If Possible" (December

"Effective Discipline" (January 23)
}/

"Literature and Children" (February 6)

"The Sound of Music/Early Years" (March 6)**

"Microcomputers and Young Children" (April 2)

"Games - YES: Equipment NO!" (April 16)

"Summer Arts and Crafts" (May 7)

** New date - a Tuesday!



Don't forget -

4
onfe.re-n e

277

When you return your questionnaires, I will send you 30 more gare

1 iko the frAlowinq for you to usa with your children at your center:

Game: "Silent Simon"

Develops: Visual awareness
Body awareness

'Coordination - fine and gross motor skills

Ages: All

Directions: The children staid in a line or a circle. (This may
also be played with an individual child). The teacher or the child
who is the "leader" does an action (without saying.a word!) Example -

Shakes both hands. Children copy. Action it silently changed to
foot tapping. This is a great quiet transition activity..

Thanks in advance: Hope to see you at the Red Balloon and many of

the in-service worksho7s!!

1

I

(-1

Susan A. tither

2 9



Appendix W: Workshop Publicity Flyers 278

IN SERVICE \A/ORKSHOPI
for

Commuity ;ki Care. Woc Kers
w
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kkOvihowp. University
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2 it,
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1.

CONSULTANT SANDRA FISHER
-ASSISTANT PROFESSOR OF ELEMENTARY EDUCATION

ITOPIC 'MICROCOMPUTERSINTRODUCTION AND APPLICATION WITH YOUNG XHILDRENL

DATE APRIL 2,1984
I

TIME 2-4 P M

LOCATION EARLY LEARNING CENTER
RICKENBACH RESEARCH AND LEARNING CENTER
KUTZTOWN UNIVERSITY

ANY QUESTIONS CONTACT SUSAN A MILLER 683-4281 OR 683-7.459

3r) i
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Appendix X: Consultants' Evaluation Form 287

Kutztown University

SUBJECT: Workshop Evaluation

Td: , Workshop Consultant

FROM: Susan A. Miller, Workshop Coordinalpr WY\

DATE:

t

I am encloging the evaluations from your workshop session with the BCIU
Title XX Child tare providers. I am also including a copy of the evaluation
questions used by the qtaff to assist you in interpreting their responses.

Thank you again for your presentation!

Yes NO Total

9

10

11

12

13

14

15

16

17

18

Comments:

4

Totall of staff attending session

Total # of staff respondents

BEST COPY AVAILABLE

% of the staff respondents indicilted for at least 3/5 items (#9-13)

that they received ideas from the consultant that they could utilize in their

centers.

% of the staff respondents indicated for at least 3/5 items (#14-18) that

they were involved in networking.

, 3 05



Appendix Y B.C.I.U. Games Booklet 288

REM COUNTY wancEDIAls vinT capionry MILD CARE PROGRAM

"Ganes -YES! Equipment -N01"

Sharing Session

April 16, 1984

Susan A. Mallet, Presenter
tutstovn Dnivepsity
Eutstomn, PA 19,530

Name: Eileen Tester
Center: Hope Center

Game.: "Who'A under the Elanket?"

The Game Develops: memory
observation
auditory discrimination

Age(s): 4 abd up.

As

Directions: ate child is to go to another part of the room and turn

away from the group. Teacher selects a child and puce

him in center of circle under blanket. Then child that

As it returns to group and asks questions to find out

Identity of child under blanket.

Name: Louise rein
Center: St. Joseph's ECEC

Game: "Where is (child's nemerl-
16.

Develops: listening skills
auditOry discrednation
self-concept (awareness of name)

Ages: All- I especially use this with our infants es 3 nos. to 1 yr.)

Directions: Teacher sings (to tune of "Thumbkin') "Where is Andy?

Where is Andy? Sere he is. Here he is. (point to child)

Haw are you today Andy? Very well I thank you. Have

a good asyN

Variations: Can be done with a blanket over child's head. Child

removes b ?anket when he wants tot

Works well when there are 3 cbildred crying and only 2 staff people)

306

BEST COPY AVAILABLE

'11,4



Name: lay Hurray
Center: Pauline Jackson Toddler

28 9

Gam: Cooperative' Musical Chairs

Develops: iuditory skills 1
Sharing

Directions: Proceed with musical, chairs tht usual way. When a

child does not find a chair she/he must sit on some-
one's lap. The game continues until all children are
sharing one chair by sitting (or leaning) on each
other's lap.

Name: Frances Carter
Center: Eleanor Springer

Game: Game of colors

Develops: Color identification
Visual awareness

.
Directions: ,Cut diffeient colors of paper into smell circles.

Have the children form a circle. Take a colored

circle and pin it on a child. Turn the child around.

Let another child guess what color is on the child's

beck. The child with the circle turns around and

around.

Name: Shirley Guldin
Center: Brandywine

Game: "I Found a Peanut"

Develops: Visual awareness
Auditory discrimination

.Directions: The leader hides something (a Peanut). The children

I should be instructed to use their eyes only and not

touch the hidden object. While "it" looks fguitl:e

hidden object, the leader begins singing "I a

peanut.", When "it" comes near the peanut the group

sings louder% When "it" sees the peanut she/he responds

with the sobg. Let the children take turns putting

things around the room.

BEST COPY, AVAILABLE



Name: Charlene Wilcox
Canter: Lois Brace

Come: Follow the Leader (variation)

Develops:

Directions:

visual awareness
motor skills

290

Children sit in circle. Teacher makes a motion (make a

fist or 'wbatever). First child does this and adds another
motion (stamps foot). Second child does first two'motions

end adds another. Continue around the circle.

Name: Kathleen Harp
Center f Jackson Center'

Game: Can you find its

Develops: Visual perception.

ages: All

Directions: ,
Sit children in a circle. Show them a shape-cut from

paper. Explain that this is the shape they will be look-

ing for. Then taki one child away from the titcle. Tape

the -shape to one of the children seated in the circle.

TheA bring the child back to the circle and see if he can

find the hidden shape.

Name: Kathleen JaCoba
Center: Wilson Head Stert

Game: "Jack-in-the-Box"

Develop: Listening skills

Directions: The leader. says "Jack in the box." (The

down). The leader says "Jack out of the
children stand up). The leader repeats,
ing in or out twice in a row.

\

chiUren stoop
box." (The
sometimes say-

-AIST COPY AVAILABLE



Game: "Loud and Soft"

Develops:

Directions:

291

Auditory discrimination
Awareness of relationships

Children sit in circle. Bide small item somewherek
in the circle(could be placed on one of the children).
One child bides eyes. Class says"ready" when item
is hidden. "It" enters circle. Children clap
hands. As "it"-comes closer to the hidden item,
claps get. louder. As "it" moves away from item,
claps become softer. When "it" finds item, laps
stop.and someone else takes a turn.

Name: Sue Guldin
Center: Brandywine Grade 1

Gait: "Let's. Draw"

9

Develops: visual awareness, fine motor skills

Directions: On chalkboard or tablet, allow a child to begin
drawing pert of a.picture. (Maybe a line or two).
Let the children in the group guess what the drawing
is. Continue to add parts of the drawing while the
group guesses. Keep going until the picture is
complete or the group guesses what the picture is.

Name: Cheryl Colunbo
Center: St. Mark's Toddler Center

Game: Identification of objects in the room.

Develops: Listening
Identification skills

Directions: The teacher asks such questions as:
Where is Laurie's desk?
Where is the door?
Where are the cots stacked?

Give each child the opportunity to leave his /her
spot in the dircle to point out the object in the
room.

Variation: Can be used with body parts.

BEST COPY AVAILABLE



r
Name: Ann Sailak
Center: Pirst Prebyterian I Toddler Center

Game: "Going on a Bear Hunt"

Develops: Motor skills.
Memory
Visual and Auditory skills

Directions: The teacher and the aildreh should sit in
The children will join in with the teacher
tells the story (clapping hands and knees,'
a tree, going over the hill, going through
The children use,lots of hand 110t10111.

C

4

:11

292

circle.
as she
climbing
the watet).

as.
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vildea F-..,chanftf"

Red Balloon VIII Conference
Kutztown University
Kutztown, PA 19530

October 15, 1983

1. Grace N. Andre
43 Hearthstone Drivt;

,,Reading, PA 19606

presch:)cl teacher - Wyomissing Institute of Pine Arts
3 yr. olds

c

"Gt:t 4c.quaintec1 Book" , .

1. One pa& for each child in
clans. Fill in blanks by
askin6 el-ildren (done as a
Aroupp one page a day)

2. Fut book together.'

3. Each child has opportunity
to take book home. - Then
keep look in room. - At end
of the year, each child
takes his/her page home.

Las7:pfp.j.

V;Er.hanicrIburg Learning (Enter
Heller .& High Strectr-
1?:(chaniOsburg, 17055

Topic: Fall Colors
Age: 3 -year olds
Mat,rialn: corn cob F1 (dried), paints, brushes, corn eTh

1

NAME PICTURE
OF

HAIR CHILD
aditm.

EYES

I

FAVORITE COLOR

FAVORITE FOOD

I AM HAPPY WHEN...

IN SCHOOL I LIKE TO.

Apply different colors of tcmpr.:ra paint to corn cobc.
roll thm and paint. Use corn cob holders on t!Be. (--As

of ccrn makrr: it riot so messy, Happy corn cLI;

3 I 1

BEST COPY AVAILABLE



REST COPY_AVAILABLE
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1 :;_ f:
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"..;tt3r1 on a' Pumpkin Tace"
ar,c 3
Cut g large pumpkin shape from heavy orange! felt. Sew on
_large buttons whre the eyes, nose, and mouth should be.
"Cut.eyes, nose, and mouth shapes from black felt and slit
each in the center to form a button hole. Make a variety
of facial features in different shapes. Children button
thL shaltF onto the pumpkin and create their own jack-o-
ipnttrn. This activity_ is c.rentivt. and nlpo rifvciCp

the c.hild'rl rkil1F-,

4. Slndy Seibold
15/14n.v:thorw: Rd.
Wr. Hills, PA 19606

To encourage a positive image and develop self-esteem,
each week a child is chosen for IThild of the Week" or
"Personality of the Week." Classmates ask this child
all Ports of questions - favorite food, toy, sport, likes
7,7.a dislikes, 3 wishes, career, best friendr, etc. I

write' an pxpc.rienee story (to inclu e child's responses)
and it hangs in our classroom for t e entire week for
classmates to read. Child brings a photo and it is
attaoLtd to the story. .At the end of the week the child
takes tLP sta.ry hnmr. to share with amily and friends.

407 Wcf:t ?r,Dar'. ct
Tamaq11:-, 1 a2;7,

itl Feely Box Gam,
pre. school

box,.bow, pine cone, cotton (other appropriate
materials

To.

- 0,i1 drin will 1)(' to u; of
tp guts; what the- obj,_cIs

- childrr,n will 1Parn to follow directions anl to
takr: turns.

(-3n, side of the box is opr-n. Another_ rif! of
to:.has a hole small enough for a hard. Piaci 1.-!-_f

toy. on, a chair. PIA the otjects in th box Th,

will touch and look at ear..1: e-}

cLild will sit bPhind the .:!hair on th' oor
thr, side of tlf, box. The child b(hirc the

312
Continu(-1
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-

1. hir/h r hand in tL( box and pickFl .tp an ob;;cet.
c:,ildrn will clap tits it hands if thk.. child glacsf...(s

co'rr,ctly, or shake th(Ar head: if the gucss is incorrect.
TLL "Eu:sscr" will continue until s/L.:, describes tlif, correct
otjcc-t.

E. Grace. Carroll
35 E. Main Street
Kutztown, PA 195'f,0

Art Activity for Thanksgiving-

.-1ES I COPY AVAILABLE

children will make a turkey from a potato

Y.atcrials: potatoes, construction paper shapes for fcathc-rs,
Construction paper shapes for turkey Padr,
toothpicks to stick feathers into potato

I-rooccdvwc; Take 6 feather3 and thread them through +he
toothpicks. Take the toothpicks and stick
the, fvut1Arr +nnthilioR in the potato.

7. Jillith Armen Pyle
661 Webster Ave..
Allentown, PA 18103

"space. Helmets"
e

Ag(s
Materials needed - white paper bags (appx. 6"x12"),
yellow lightening bolts cut out of construction paper,
L'1,:-'1"2 cut out of white construction paper or silver foil.

C' At approyimat.ly five in,-,hes off bottor. of bag so baF_.,
rests on child's shoulders.

Cut oval or ro-,,z,d hole in front of bag

Lct children p111r- or paptellVbtening bolts and stars ontheir hflmuts.

P Txl,orah Burke
1127 L4berty St.
All=:.ntown, PP.

a, 1,vEl: 4 yr. - kind.

!Jiv and molf:1 flay dough:
p7..rtr flour

1 part salt
,-

foor; colorirP

continued

I
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Allow children to m.tf dour!, with their hardr, Add water
Sprtad wax paper on the table and let they

cl,ildrL roll dough to 1/4" thickncss. Haw each child
prcrs one hand firmly into dough with fingers closed.
Tract around it with a sharp pencil. Write each child's
name on the print. Cut out with a knife. Place the
print on a baring sheet. Bake at ',50 for. nO tn.4O minutes.
Watch so tl-lry Onnit get brown. On01.

Cftrol Ftert
N;t.chAniesburg f,parningTputor
Keller and str..00iJ
McPbnnivohurg, PA 17u55

How to hang a mobile-

Take a long piece of yarn. Put straws on the yarn.nnd
form a triangle. Hang your mobile off the ptraws.

10. Jcal Gehrke - Little People's Nursery School
113,, Wayne St.
Robt.ronia, PA 19551

Pre-K - 1st grade

"Feely Handellas"

We explored our sense of touch by fingerpainting and
doing handprints. We also sent notes home to parents asking
them to help their chi crlook for objects having various
texturer (ex: cotton ba ls, sandpaper, velvet material,
etc.) After enjoying Rob.rt Tallon's story Handella,
the chil:'.ren created their own Handel la:- (or in some
ca:-.tr, Handelmers!) with the "fecly items" brought from
hoc,-. The "feely Handellas" were as unique and special
a: the clillren in our class due to their creative imag-
inations and the variety of texture objects each had
Isiong/A from "homP.

BEST COPY AVAILABLE
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ovorturLed boat for steps, carpet,runner,
plastic bubble packing material taped to
floor at end of runner.

Children 'form a line, climb steps, run along carpet,
jump on plastic bubbles for a pop-pop-pop!

12. Julie Kenemann
Kutztown
Kinelergarten

Title: Shape Santa's Face
Age: 5-?
Materials: construction paper (red, green, white, blue,

maxilla), glue, scissors
Des,ription of activity: This activity deals with shapes.
The shapes included ate the rectangle, square, triangle,
and circle. The child will cut a circle out of manilla
pil..per to use as Santa's face. From the red paper, cut:
a fairly large triangle for. Santa's hat, a small square

0 for the nose, and a rectangle for the mouth. From the
white papE r, cut: a fairly large triangle for a beard,
two small rectangles for eyebrows, and a bigger rectangle
for thy.' moustache. From the green paper, cut a circle to
b used as,a pom-pom for the top of Santa's hat. From the
blue paper, cut two small circles for the eyes.

Aftcr everything is cut out, paste the shapes in their .

Tvop,r p..nitiong Lo makr, SnntaIR face.

BEST COPY AVAILABLE
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( 'Ai GaWri) Gina
by '-efccv Ps4-notogcol Services Organizational Consulting & Training interpersonal Skiis Training

St S.SiCr"

PREVENTING PROBLEMS

Of the problem situations that occur in our relations with
children, many are predictable. If a problem is predictable,
you nein take a positive approach and arrange the event or
environment in order to' prevent the problem. Structuring
means planning so that a person will be more likely. to be
successful. Remember, nothing is as successful as success! I

STRUCTURING

1. Identify situations where problems have occurred.
2. Decide how you want things to work out ;what do you

want instead of the problem behavior).
3. Identify ways to avoid or solve the problem

- what could go wrong?
-are there built in methods to encourage success?
-do you want to dtscuss the plan with the child?

4. Instruct tue child about what he can expecf'and what you
expect.

5. Have alternate plan!
6. Praise the child when he does what you want%

4 1C.

NOTES

31f;

BEST COPY AVAILABLE

7,,t1Te! :}cryle--,!:)wr% PA 18917-1 215 348 2424
7,-Irricris West suite 2D 638 lardley-Newton Pd New. town PA 18940 215 96R 7766
;rate 4(12) 3131 Coii..ge Heights Bouieviad Allentown. PA 18104 215 435 3111



Bevertyn Brightbill. A.B.

Child and Family Management Counselor
RD #7116 Reading, PA 19606
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(215) 779-8781 Parent Management Skills
Family Communrcations

Play Sessions
Filial Sessions

Organizational Training

LIMITS

Limits are guidelines which establish.boundaries in which children are
free to make certain choices and decisions. A child is more likely to
control himself and be responsible when you let him know how far'he can
go by clearly stating, then enforcing limits. Limits are often necessary
to protect the safety of the child or others and to protect property.
1. Set only those limits which are important enough to be enforced every

single time they are broken.

2. Repeat the limit over and fiver again if necessary.
3. Make sure the child knows exactly what you expect of him.
4. When the child does what you've asked, praise him for doing so.

CONSEQUENCES'

A consequence occurs as a result of .a broken limit. If a limit has been
stated several times and the child has neglected it after several warn
ings, build in a consequence appropriate to the broken limit.
1. Limits should be stated positively and specifically.

2. Let natural consequencet follow a broken limit whenever possible.
3. When natural,consequences don't work or apply, move on to logical

consequences.

4. If logical consequences don't work, move op to an unrelated con-
sequence. However, children learn best to be responsible for their
actions when they experience natural or logical consequences which
are related to their behavior.

5. Whether the consequence is natural, logical or unrelated, it should
be no bigger or more severe than necessary to make the point.

6. Make sure the children haven't outgrown the need for the limit.

7. The consequence which scares children may appear to be the most
effective, lot often it will cause resentment, anger, withdrawal
or acting out against you.

NOTES

A
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I wonder whet family does !het doen't reed together?It's like not knowing cash therte friends.

Annie Duff

It is important for adults to %Ike literature pert of Shildree's lives.

300

-11001ke can *lei eirnific.nt role in the lives of ebildren, but the extent to
wilIzh they do decenne spotire4 upon adults

.1bere le s greet storshoude of literstur to ehere with children, but the wecith
could go unused if saults dial regard their responsibilities

,The responsibility lies first with parents, but is shared by ell whose work
reaches Childs en.

.ChDdren need to by exposed ewriy throrgh liatetsing to and viewing books of
1/terry quality.

. Long te2o; e children learn to reed, the:: Should have many experiences with Stories
and prima. read or to2d to them by loving and enthusiestli edulr.s

.Plsin enC simple picture hooks, books of objects to nem*, eerier' of pictures;
the uncomplicuted tosses, of nursery rhymes ere isoortsnte If you miss this

ith Children, awmething is lest that oennot be repined.

.The very beat situation for /eyeing /aloud sod ehering a book to vith the young
ohild on the adult's !et. vith the ionic in front of both. EVentually, Om child
lervea the lac, but is siwsye close by the adult one ihe book. Then the child
will Goon booker look ft thou, talk out loud stout them, recite sulh of the text
from savory. He may nit yet recognise words, but be hes leernad that reechg its
fun, enjoyable. and copier sheosible.

:This lap techuioue brisge epeciel reletioositip of close physicel contsetr eseily
shared visual focus; end adult *speech spoken directly into the child's eer.
Furthermore, it stimwiletes meaningful conversation, and enlarges understanding.
But, moat importsnt1, it Londe melt worth. a

Using and reeziinE 'woks in the lap ere the first step', in learning to reed. A
chile wno flee hid t1 lep technique at hose COACT to school ready to leer's to
reeri (or elre-dy leading).

.Cnild este ct..tare cr..; mast provide the leerninis of tae lap techr.10;:s
for those uhileren .no never had a lap fcr reeding.

1111. 0- Om.

For those child/A..1 .e.o come 10 canters and school having the lei. technique at homes
the learning* o" 'he lap should continuo. The curriculum should be lull of reining
aloud end lap ell vnaera using books and poetry es mativators for talking, singing,
dancing, m3virr, drmatizing, drawing, peinting,,conetyucting, creating, and using
the imagination

Fortunate are tiaore childremmitho knee 'A Lap to it Or; erd Much Moro !I'

°Uori 13yrirhart, Esirly Leernirs/Lengusge Arts Consults/A
Morp' Grove food

SeSSIOn #11 Bcz 8(4, F. D 5
44: kohnton, PA 41540 (215) 777.200u
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pir,e, g/rvtisetienr To You Pro2411,. firs E.

Jack in the box
site so 'till
eon*t you come out?
Yea, I will.

IM

Here's e La 11

And her e's L boll A

Arid e great big bail I see
Let's elint the"

1 - a - 3. J

I'll point to the Light,
And then to the right,
I'll saint to the left
Mid now - I'll point to mycelf.

)1y bendy upon my head I piece,
On my chouldere, on ay face
At my weiet end by my side
/rid now behinzi them I will bloc
Then I will rife the-a wry up high
And let ty livrola fly, fly, fly
Then clop, c1rp, chip
And 1 - 2 - 2
Soo how ouiet trey cen'be.

I like to rake the lessee
In greet big hump
Then, I step Peck
Bend both my knees
And jump.

.111...
Beret colee

hopphop,hop
See hit este
See his yet
See his pore

bunny

30 I

Point to the right of as
Point to the loft of as
Point up 'Love so
Point sown Lelow
Light- left, up,
and'oown to stowl

Like s leaf or s feather
In the windy winay werther
I will whirl 'sound
And twirl around
And ell fell down together

May up in on apple tree
Two little oppies loosced et 9e ,

I shook the tree es herd SE I could
Dawn fell the apples
jfiLlAtkthey were good.

1011.11.M.O..110t..!

here's .e bunny with sere so funny
Here's hie bole in the ground
With *eery noise he beer(
Up go hie este

And POP, be jumps into his boles in the ground.

go flop, flop, flop.
go blink, Ltitt11, bit *
go twit*, trfrt, twink.......

See ey Lir rnd perry eyee
Look out now
A big turoriee
'BOO'.

Sobilo-yoLble who is that?
Turkey gobaer big one fat
Sobr.le -gobble what doer, he sey?
Don't act te Thankeriving Lay...... 41111.

15-
here coves e seuirttl
With s Garay tail
He's ftiskinz ell ground
And every day
Us stelae awry
The nuts that be het found

Five little indiene in s teepee
Slee?ine euletly as czar vs
*Along come' the chief end whet ao you think?
Up julped tb. Indians - ouick re c wink.

41110.. eg.

The funny clown ir casing to town
He turns groom!
And fell, right down.

The eters shovel twists his Long neck aroutd
And bites oft great bi_ piece of ground
lie swings it stoune. with a buto?ity bump
And spits it ell out with a d.aspity Gump.

40.10 WINIIM

Rere's hill ell covered with snow
liere's my sled ono sway I go
I walk to the tope I //DAMAO stop.

Then "ZOOA" down the bilk I sp.

-.J.

When you sold e "dentine
That's the time for run
Push it under surf th tha door

Mpg the Loll Ind tun.
(Wrirints Wry basket-henr It on the door

)-------_ knob).

Microfilmed From
Best Available Copy
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Poerar You

A Little P1.",

TWow 1IlItle baby
His name is Tiny Tim
I put him in the, bathtub
To tea:-% hi71 1,(.44 to sw im
He dranl: uy Ell the water
Hh Ptf L, c3/ th roe;
He to est the betl.vt
But it v..Alldn't go down his throat.

(unaL.thored folk verse)

Pussy Wi].low
Mose your eyes
And do not peek.
And I'll rub spring
Across your cheek

- Aileen. Fisher

§11r trl_1!R
When I woke up this morning
I saw a big surprise
So much snow
I could hardly believe my eyei.

-Anonymous'

e fog come
on little eat 'Rapt.

-Carl Sandburg

122212.
our after hour
In meny places,
People git
Making 'ices.

-W.a. Smith

have a dog
I have c cut
I've gct a frog
Insith, my hat.

-1,-vld McCord

I'm Glsd
Irm gid the sky is painted blue.
I'm glad the earth is painted groan.
With such a lot of nice fresh air
All sanwiched in between.

-Unknown

NewShoes
Thai; new sh es in the Fall-time
And new nes in the Spring.
Whenever I wear my new shoes
I always have sing. '

Fromi Mc - Mrs. P.

IIx
The pickety fence
The pickety fence
Give it a lick it's
Thr pickety fence
Give it a lick it's
A clickety fence
Give it E. lick it's
A lickety fenze
Give it a lick
Give. it a lick
Give it a lick
With a rickety stick
Pickety
Pickety
Pickety
Pick

302

-David McCord

Suing (Dancing A Poem)

I'm shouting
I'm singing
I'm swinging through the trees
I'm winging sky high
With bhe buzzing black bees.
I'm the sun:
I'm the moon
I'm the dew on the rose.
I'm a rabbit
Whose habit
Is twitching his nose.
I'm lively
I'm lovely
I'm kicking my heels

crying "come dance"
To fresh water eels
I'm racing through moiadcws
Without any coat.
I'm a ambling lamb
I'm a light leaping goat
I'm a bud
I'm a blmDm
I'm a dove on. the wing
I'm running on r.)oftrips
And welcoming spring!

-Kiwis Ruskin

Mix A Pancake
Nix a pancake
Stir a pancake,
Pop it in the pan;
Fry the pancake,
Toss the pancake,
Catch it Af you can.

-Christina Dosseti

Microfilmed From
Best Available Copy
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Sandra Fisher
Kutztown University
Session #6

Pupils

1. frerch Fram:Is. 2e-,ey Jacobs, ij 11i Moulds. Zr..:-A) Sclizch-4.et.

Co.r.mIterpr2voznini. L IC.. ALlyn tad 81-.),e, In .,

Beaten, Mass., 19&':. (Plea Tetrherls Guide) . .

2. Ma7rapodi M.sryann Howe:d Mkriaho Canaan. Flo-
grar4.Naon the ns-ao. Undo, FP.n.:sc, Inc., M.Y.

3. 144, Lyrae. 1L Workina Vith Cmputcra. Trillium PreF.a, R.T. 1983.

4, lire, Jew.. Hy Prielle..-The 4ter. T.S. Denial's' 6 Co., Inc.,

Minacewl.s.s Minn. 1961. 0
I. '\

, N-.-..../ -\___J )
.

5. laze, Jean tnd Marien 8a/ey. !iy_lcaliat_picture Dicziorar%
T.S. Denism 6 Co., Inc., hinrxepolie, Mini. 1981.

6. UnHolia, Royal. C.cr.7!:asn:cs...._212212if and Othy-e sera.
Sterling Swift Pub . Terse. Ina.

Yearley Inetru-c.lcu B,.elcs

1. Lipecomb Susan tut! Misrorek. bleach. BASIC FUN: Com.Silre Ganes.,

Puizles, and PrOblnlj2n111E642122EFite. Avon Boakm, N.Y. 1982.

2. al-is Tealler!se Guide and Arts_w4tima Book to Azeoftfts*v
"cmwsrA-Are DerJeon and Co., Inc. MIntrutpnlis,
Minn. MI.

3. Rife, Jena and Sandy WO:nous: Cow Airs are Fan. T.S. Denison 6
Co., Ice., Minneapolis, Einn:11i8

4. Vanllorn, Royal. TesrMra nteritmantilin3 to lids im.1 0:be!
.!sesne:411. Szerlr.g Sbrig . Co., Aeons, Texts.. (1A2-80.

&wit. TAS-60 Color Cecput.er)... 10.

Gerard C:1112ELtrp3k7

1. Ahl, David. ....2.ilafEEE2Irer Gamma. Worknau Publ. Co., N.T. 1978.

2. Ably David. 'A:re /Iasi,: Computer Cameo. 11Orkmilin Pau. Co., N.T. 1979.

3. Robett nod George Sezheres. 111.2D

yA221912243:2pd ed. BrevAs/Cculo

4. Cavanaugh, Ann.* The CEpai'.er Primer: A
Trailum Prete, NJ. 19 3.

An.,IetroduitlESrEm!n
6o.,,Monterti Calif. 1982.

Ottie For Giieed

5. Couurn, Peter, Peter Patzn, Raney WiLtrta Thunas Snyde7, Btnicl
Watt, Cheryl Winer. Prn:tica3 Guloc to Coo..nters to *t.oa.
Addition-We stey Fubi. Co., Reading, itera. 982.

ead. diA.4.011101111ft114 . ...... . A - W... Pow.. ow "ob.
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Born; Carla end Janes Poiret. Ater Literary: Problev- Solving

arylimtssE. Sterling Swat. Austin, Texas. 1981.

7. Bremer; Beverly. Studantsllse tars: Lea Activities
for . ltt.stox Publ. Co.; Inc. Beaton. Va. 19C3.

S. Lathrop. Ann and Bobby Goodson. Courseware in _the Classroom.
Addison-liezley Publ. Co.. Read.ing, MISS 1983.

9. McDermott, Vern and Diana Fisher. BASICS St
Computer Science Press., Rocktille, Md. 1982. '(Plus Teacher's
Guide).

10. Killer. Joan. Ruth King Chaya sad Debra Santora. BASIC Pr ram'
for the Classroom Teacher. TOcher'sCollege Press. N.Y. 1 .

11. Ilahigien. J. Victor and William Bodges. Announcing: Coduoter
Games for ausinest, School, and Oboe. iiiirep Publ. Inc..

Cambridge. Mama. 1980. (OUHW) Level II Basic).

12. Rice, Jean. Teacher's quids 6 Activity Book to Accoayany
Friel*, the C.oupster.14 TL Illendsoa & Co., Inc. klmneapolia. Kids.

1981.

13. Steiner. Margaret. -SO For the na Sauetr Enrich/ .

Ohaus, San Jose. 3 ..

14. Willie. Jerry and Marl Miller. Computers for Borarybody.
Dilithimm Prom.. Beavertall. Worm- 194,1

15. Willis, Jerry and William Donley. Jr. 11411IngL Jelly to a Tree.

Middy. Press., Beaverton. Wagon. t9$1.

16. Zahinati. Michael. Introduction to 80 Level II Basic and

Computer Programming. Prmati N.J.

4'
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Name: Susan A. Miller SeSSOV% 4111
Address: Early Learning; Center

Kutztown University of Pennsylvania
Kutztown, PA 19530 (215) 683-4281

Gine: "Pattern Clap"

The Game Develops: Sequential memory
Memory, through a variety of modalities: visual,

auditory and kinesthetic
Auditory discrimination
Reproduction of sound patterns
Coordination and control of small hand and

finger muscles
Body awareness

,Age(s): All-The level of difficulty can be adjusted with the
variations.

-Directions If the teacher and one child are playing, they should
sit opposite each other. If a group is playing,
everyone should sit in a circle.

For the joungest -The teacher sh6uld begin very simplYst*
a two pattern clap. Have the child(ren) duplicate
the pattern. Vary it with a passe or soft/loud
clap. Add another clap. Then vary the pattern
of the three claps. AllowIthe child(ren) an
_opportunity to be, the "leader."

NFor older children-(1) Have the "leader" continue
until the group's frustration level is reached.
Begin again with a new pattern., (2) Have each
person in the circle take a turn repeating the
pattern, adding one more clap and passing the
pattern on to the person on the right. See
how long the pattern can be duplicated. Then
start again!

41
Vnit ; At 11.11e* (1) AA" a finger snap, knee tap, or other body action

to the pattern.
(2) Sing a la-18-111 pattern instead of clapping..

I

32:i
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A "Br Bagger" Workshop
by 'Helen Krizan

Early Learning Center
Kutztown State College
Kutztown, PA 19530

"Arts and Crafts for Summer Pun"

Sew*.

..1111

Microfilmed From
Best Available Copy
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Place textural otject under paper and rub with a crayon until
ob:ect appecrs.

Sandpaper

When drawing is complete, cover it with sandpaper. Using a warm
iron p until you see the wax come thru. Lift paper to fee
the print.

Crayon Resist

Make a drawing. Paint over it with watercolor. The wax of the crayon
will resist the paint.

Ccristrtion'P.per

quillinE

Cut several narrow strips. Fold, and/or roll one strip at a time.
Dip bottom edge of strip in glue and place an paper.

Origand Pur_p_st

1. 'Air: a 9 x 12 sheet fold length vise in thirds. Li

2. Fcld in fourths with ends meeting in the adilile. f=t
+A1

3. in hrlf with ends on the outSide.

L. Fcld features. To work,'place thumb and fingers through opening.

Hniku E: 7A

Cut 2" strip. Fold back ani fsrth. Attach each end to a 2;"
cariboart! square. Fill the bock with words or pictures.

..111/M.1

Mcsr.ic 11::k Marker

Usinc a role punc'., cut out several little circles. Cut a small
strip 13" x 7". Wherever a circle is to be placed, put a little

glue on the strip. Cover each dot of glue with a circle 1

using an c;ier. sv.fsty pin.

Geometric M sic

Cut a variety of geametric shapes. Glue on paper or arrange shapes
t= f=rr a Iicture then glue dawn.

325
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Di; strin:- in ;:_int an! place betwoen a piece cf folded paper and
strinz wile h_l!ing on to paper.

-2-

4

308

Fold in half. Alcnz one si:1e cf the crease, sprinkle a fey
dro-ps Cf paint cf each c_icr use!. Fold raper in half again and
1-ress with tan!. ("pen ialer. The blcttec paint might resemble
sevcrE.1 things (butterfly, flower). Cut out blotto 'ehape and mount
on anzther pie ce. cf paper.

Hen.: Prints

Usinr pvster paint ?het is not tcs vet (just stick) dab fingers, first,
cr .;f.the hr-n! and press them gently cnto- ;Alper. Let dry an-4
then aid V. make pictures.

From the Kitchen Printmen?

Prints can be mnle from several things found in the kitchen by
dipping bottom side it a gate of paint and pressing cn a sheet
cf pa.T.Er several times.

Prints can be mnde 1)Y-using:

C' :kie cutters 4

Veizetables (cut in half). Pctetc (designs can be carved)
S1,_nr s (cut in an interesting shape) ,

MEat eys(c..ft into a stape with scissors cr by pressing a
czAit.deatter thi-u)

wral a few 2-;:ter bards ar:und a riece of wood. Dip bcttca side
In a plate cf Int an! press onto paper.

S57..1 Straw rintinz

Dab :Dr. sevtraa little p:s:is of
P etraw, the cf

thc 1.1_147. paint lD:k like

Microfilmed From
Best Ava Rabid Copy

paint with a brush on paper. Using
paint. (Details can be adle to
flowers or firev:rks.)

Dau Pjer Watercrl7r

Soak paper in water. (Blot up any pools cf water). Paint. Add
salt cr. different areas f.)r a =cloy effect.

326
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Net..irt 4

sticks, ne:,dles etc.

T;ssu Falcr

Eleac!-1

Tt.re tier us er.-;un! a ;lain in:ex car!. Di; a Q-ti intb.a
eball:w dish 3f chlc.r:x :.leach a cIlly tissue paper. Whereverthe Q-ti; has tcuzhel. the ra;.-er it will turn white carically. Alscvmrks with ct.:17rcf cL-nstruction paper.

r-P

Mat a c7,11a7c ty zlver vnri:cus 1".:c.res usinc a brush dinedin either blae starch cr vaerE2 e:wn wt to blue. Make a c.:11 Lee

F1.7.wLrE

T
Fr.rer Plat=e
Cler bcttle

Or utilize clear s2stact =sj er usir the sticky site insteaa
cf gl:Je cr stc.rch. c3ver the laci. with paper or more
ec,ntact paier.

F.1..4 six sq:;t_rt. pf.ecec cf tissue paper
in nr.1f. (:) Snit insi2e ccrners an!

Ln2 tie lire cleaner amuni the
ly EL;nratinc sheets alrt.'

Sauare Text....xes

acc.:,raian style (a) Fcll
outsi:le en. s. (c)

ti idle tight. Make ificver

Microfilmed From
Best Available Copy

Ctt several 1" sqarcs cf tissue parer. Wrap ar.:und en! of a pencil.
wits. 7sIt.r ar7-nf glue. Preps gently cn pal.cr
ru1e!_F.:inz



Frcn:. the Kitc!-t.--.

Bref2

favnrite re* is: 2 C. Fl
I C. Salt
2 7.ELlad Oil

C. Watt::-

Mix in.-redients and knead into a nice mediut dough./
f:r c: or. glaze, =ix 1 egz white and 1

BrLsh ever tr-zmod' d7,urh piece. Bake at 350° 10-30 min
n eize cf t.e :tject.
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Microfilmed From
Best Available Copy

ILinge tc make:

hanc:inr:s

rackets - mak
Fill with alun

fi

Gan add focd-
I. voter.

. depending

l insert hairpin(s) and take righ t in for hangers.
En ctlong she and fold b:ttor. half up f r pocket.

.inu= f:41 for baking and remove afterward. Put in
: .

fl:wers.
.

Wind:lw han:..inFs.- use c.-.;-,king cutters. For the:es, add crushed
lifesavers t:, cut kzles fcr.stained glass vin1cv effect.
Fes1s - take ball and stick a pencil through it for t h:le.

Decoratipr Tiis

In treed dc..-h art, water is the same as glue. If you add anything,
always &._1. cf water vtere you want to attach the piece.

Use dyel pasta.

Use your finger tips for borders.
Make different textures y using common otjects such
as pa.,,rclics, keys, utensils, etc.

Use imaiinati:n1

Paper Flate Hslers

Cut :nc plate it half. Decorate cne plate half and ancther full ;late.
Put the tw: plates toFether to f:rr a pocket. Using a hole punch maLe
hies ar7ur.1 r:unded edces cf tcth plates. Lace the two plates
tc,gether with yarn. A. a striar across the back for hanging.

Pasta

Yr_sta ea% shakin:-.1t in color and rulbing alcohl. in a
plastic bat:7.

Pasta idear:

Make Jewelry: Necklaces, rin.7s, etc.
Une tc de::ratE lrcat
Make eLllares on papJer cr paper plates.

Cffee Filters

Fold into eiahtheci and dip each corner into fool color diluted with
vtite v.:negar. For a snowflake effect cut small triangles into folded
filter before dying. 328
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Nat ...re Cra

Sett!:, ar7: Leclvf.

a) Sv:zw BCY - Pr2;nt or line a shallow box
. box into sections using cardboard
eLC section wit'. an interesting display
loLves.

Collaee - Arrange sticks, seeds and/or leaves to make a picture
c71;TZresting design on paper. Glue down and let dry.

311

with paper or neterial.
or paper strips. Fill
of sticks, seeds and

Pet rocks - Mahe imarinative
Jr ag4 stcrE take. Use thin
Decorate sits. secr.dns, dried

pets using amocth stones glued on to a
tip felt tip r%rkers to add features.
flowers, eta,.

A

Pressed - Press flowers between slt-ets cf newspaper weighted
i. .:-w: by h%.Elry toaks far N week, char...zing nevsps.per occasionally. Arrange
cr paper ar.:1 sc...-.;re with a few drcps of g1..1E. iver flowers with clear
contact paper.

Things tc,

Ncte PE.yer

W.rk
Greeting Card
Pendant

Treasres fr:m tip.: Trash

Ean4cliie (vith the leather lock)

Microfilmed From
Best Available Copy

First c.vtr t.x with tv:. layers cf xesking tape. Ada rd layer but
th:s ...Jr.: in s=11 torn pieces. a leather lock, cc, r with shoe

w.4inz :ff the excess. Let Dry. Far glossy finish, coat with
p:lyntr mediun (glcssy).

a) C.I.:IaEe

Cxt

vstere
e.F.

) FiKurZrE

1ef.71F cl

rile

cn ridE

material ar_.u.

V

*go
scraps using pinking shears. Use blue starch cr
glue to attach the material scrn:s tc desired surface
can paper, etc.)

1

fsrm fo t- six petal hx.ps. Dip the
f each 1::p in a of glue and then 'lace
sf scr ;. Let Dry. Cut sff excess

eacl. :;. fl:wer twist stems cf fzur
lix inv. me Eten a..3 shape petals with y:.x.fingers

17'.M.-q. 7M or tutton for flDwer center.

c=tt:n ends in different ccilcrs cf tool coloring
Let Dry. Arre.r.;-( Q-tics in an interesting. design or
g:uc ilace. 9 ti

lc" ti

4 vinegar.

icture aLd .
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a) Sc t -rt

312

Un:inc sr ass.:rted array c: b7.xes andnther miscellane::us materials,
let ycur child use his/Ler inattinaticn in ccastructiong robots,

mnsters, etc. Use glue or tape whenever needed.

t) Cardhcard Belief

Cut several cmall shales a thick cardboard. Arrange shapes into
an intereetine design cr picture on a larger sheet cf cardboard.
Glue and let dry. Ccver relief with eluminum foil and gently
rut: the relief side until the sher.es ap;.ear. (Opticnal - cover
relies with black paint an? rub eft' crly raised surfaces.)

c) Pee; Hole Bcx

Cut a spy hole in the end cf the box. Cut a puther of openings
in the lid for lira. Decorate the sides cf the box first with
ps:)er, paint, etc. Create a scene inside using a variety of
materials.

Ecc Cart:ns

e) Cart:n Creature

Make imaginative creatures using individual or several 'egg pockets."
Add iraricus materials such es pipe cleaners, paint, sequins, etc.

b) BuIlle Pipes

Insert straw in the side of egr pocket. Fill pocket with a_little
bit cf water with liqui3 soap and blow bubtles. Optional
decurate 1-.i;e: with sequins, etc.

c) Picture Frame Lift

Make a pretty ILicture frame by covering the frame with foil.
Decorate with markers cr gale materials on.- kttach picture
in the mine.

Pes7urce 7.fuide

St-_,res

a) Kutztown State CzalerT B:,oisatc.re (Next to Early Learning Center)
Sale in May

t) rick Mick (East)
Pr a1 and 7th Sts.
Pr'%YlE, PA

Catalcg (;5-6051)

c) Utrech
S;ruce oad

Ccllece of Art
Philadcllhia, PA (p46-7798)

3 3 0
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