. : : ' * DOCUMENT RESUME )

ED 254 058 . : FL 014 680

AUTHOR Voght, Geoffrey M., Ed. _
TITLE . Proceedings of the EMU Conference on Foreign

Languages for Business and the Professions (Dearborn,
Michigan, April 5-7, 1984). Part II: Program
Overviews and Components. ot

PUB DATE Apr 84 o .
NOTE . +134p.;: For related documents, see FL 014 679-686. °
PUB TYPE Collected Works - Conference - Proceedings (021)
EDRS PRICE MF01/PC06 Plus Postage.

DESGRIPTORS Business Administration Education; College Faculty;

*College Second Language Programs; *Education Work
Relationship; Faculty Development; French;
Hospitality Occupations; Hotels; *Industry:
*International Trade; Internship Programs;
Interviews; Japanese; Language Proficiency:
*Languages for Special Purposes; Language Tests:
Majors (Students); Mandarin Chinese; Oral Language;
Program Descriptions; *Program Design; Program
Development; ScChool Business Relationship; Spanish:
Travel

ABSTRACT ) ' ’
Part II of the proceedings includes nine '
presentations. They are: "Business and Foreign Language Tie the Knot
at Nazareth Cqilege: A Four Year Program Model" (Octave G. Naulleau)s
"For an Actual Education in International Management" (Alain Eclache
and Georges Labet); "A Foreign Language Program for Majors in Hotel
and Restaurant Mahagement: Initiation, Recruiting, Funding" (Fannie
Scott Howard Tapper); "Languages for Travel Industry Managers: \
French, Spanish, Japanese, and Mandarin" (Kyoko Hijirida and Susan
Grohs Iwamura); "The Planning and Implementation of a Major in
Multinational Business and Foreign Language: A Case Study" (Barney T.
Raffield, III); "An Overview of the Language & International Trade
Programs at Eastern Michigan.University" (J. Sanford Dugan): "A
Foreign Language Program for Majors in Hotel and Restaurant L)
Management: The Traineeship” (Fannie Scott Howard Tapper); "So What
Can I Do for You, Young Lady? or Faculty Internships in the Business
Sector” (Joanne Spinale); and "The ACTFL/ETS Oral Proficiency.
Interview: A Speaking Test for Multilevel Language Programs" (J.
~"Sanford Dugan), (MSE) i

\J

@ ;
*********************************************************ﬁ*#***********

* Reproductions supplied by EDRS are the best that can be made *

* from the original Jocument. *
***********************************************************************

) ' L 4

1 v ) g




ED254058

. L
w
s FROCTEDINCS OF T} 108l EMU CONFEFRINCE ON
: WORETIGN LAMCUACES TOR RUSINFSS AND T™F PROFESSIONS
N
PART T1:
A .
PROGRA™ OVERVIFWS AMD COMPOANENTS
‘ &
G'Cbﬂ:(v m UO kt Fl -
/ -
. »
s o U.S. DEPARTMENTY OF EDUCATION
"PERMISSION TO REPRODUCE THIS . NATIONAL INST'FUTE OF FDUCATION
MATERIAL HAS BEEN GRANTED BY FOUCATIONAL RESOURCES INFORMATION
v CENTEH R
a . . The document hae tinpn opraduced as
e v ’l(lzll the peeson e arganzation
% y H X ongingtag o
eo y m Minac changes hae by pn IWUVO
: / U repratuction quahty
TO THE EDUCATIONAL RESOURCES ] . .. Famrs "“V"‘W Ot nppionecated e thig dogg
INFORMATION CENTER (ERIC)." ;;::;'”'"',"“'”"":l:l.'l'":"‘»wu'v et ol NIE
>
3
* ~
3 H
3R -
)y ' :
. 4
O ‘ * 4 2 v

ERIC ’ .




o~ )

PLOTHL DS ANT FORFETIGN LANGUACE TIL THF KNOT
AT NAZARKTH COLI FGE: A FOUR YEAR PROGRAy MODEL

)

N

Octave (7, Nsullesu

Nazareth Collepe of Rochester .
Rochester, NY 1);A10 -

R



. Business and Foreign Languages Tie the Knot
]
)

at Nazareth Collgge:- a- Four Year Progpram Model

: " - - -~ b
( .. . .

Countlessg artiﬁTes have been written about Americans' scandalous in-

¢

‘competence in foreign languages and its impact on our security and our

economy. Not speaking the language of our interlocutor or tryipg.toAreach
him through, a translator is an arrogant attitude which puts us in ludicrous
situations and costs us millions of dollars. ''"Body by Fisher" became
"Corpse by Fisher" in Flemish, Schweppes Tonic was advertised in Italy'as
"Bathroom Water"{ a laundry soap ad in Quebec pfomised users ''clean genii

tals." The President's Commission of Foreign Languhges and International

Studies underlines the "serious deterioration in this country's language

-and research capacity" and it continues "our lack of foreign language .

o
competence diminishes our capabilities in diplomacy, in foreign trade,

and in citizen comprehension of the world in which we live and compete."

/

We welcome the public support but we- should Hgt be naive and hope for
a sudden renaissance of language learning. TFor mapy students a {oreign

language is still and unnecessary.burden, a painful expérience with no

reward. _0 E - - ? : 3

In the late seventies we realized, at Nazareth College, that many :

students would continue their study of a foreign language if they had the

~

| | . .
opportunity of combining that study with a career-oriented disciplind.
. i

Furthermore, some of the international corporations based in Rochester, NY
o LI

w-

did point out that we trained excellent language experts, but withoutkany

business formation they were unemployable, "

a

When the Business - Languaée concentration proposal was pregented to

the Department for discussion and approval, the reaction was favorable.

’

The Business department was very cooperative and the proposal was apprerd

4- '
3
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' . '\Jﬁby the Curriculum Committee and the faculty bod&..
. 4 T, . . . S . R (.
X : . N .
/ - ~ -

" - Nazareth Coilege is an independent 1liberal arts collede for men and

women located in Rochester, New York. It was founded in 1924 to educate
women and became co-educational in 1973. The college has always empha-

sized career prepafation solidly based in liberal studies. The liberal

arts curriculum is compatible with preparation for such careers as busi-

ness administration, social work, nursing, etc.

1

{

&o -

We créated our Businé§§'language program to attract new studenps and
to idcrease the relévance o% foreign language study for the students who
did not want to teach. Foreseeing a greater need fdr language teachers
in the eighties, e maintained our traditional programs leading to a
teaching certification through our Ed;catibn Department, Thoqgh it appears
. that a great numbey of foreign lggguége teachers will be needed very shor£—
'ly in the State of New York, most of our students choose the Business lan-'

', hd
guage concentyation, v ' o

. When we designed the program we emphasized the significance of both

.

cultural and.linguistic\competence, the former being as impo&taht; if\ﬁot
more, as the latter. A few summers ago I spent one week at one of the
most important Frengh Advertising Agenciesz Publiéis. I was invited by
the Director to attend a meeting:between ihe American birector of Colgate
Palmolive France and the personnel of the, agency to discuss a new publi-
city campaign. The conversation waslconducted in French and in English. .
The American businessman explained his strategy té launch a new publicity’

campaign. . His plan was clear and exhaustive, and he was thoroughly under-

stood by his interlocutors. They indicated that such a strategy was

PR
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‘probably the best agproachQTor an American market, but that it would not
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be very effetctive in France. He would not listen and ﬁiiot of money was
spent to obtdin meager results. Understanding and speaking.fhe language
is %Qlecessary goal, but knowing and accepting the foreign culture is also

of the utmost importance. ' -

Our goals included the following:
- solid groundwork in basic grammar, vocabulary, and cur\ufq;
.~ introduction to commercial language, business conéebts and
. practices as needed for t;anslation, oral interpretation, cor
respondence, document evaluation, etc.;
- inFernshiﬁ with an idternational coagany'during one SQB@BfEr.
The demands are rigorous and amgunt almost to a double major for the student,
since he/she must fulfill most of the requirements of a business major as

well as most of the requirements of a language major.

Two options are available: a Management Science major with a concentra-

tion in modern foreign language, or a major in modern foreign language with

@ concentration in business management. Both programs are popular among

,
students. About half the students who major in a foreign language choose

to study in the business management concentratipn.

Students in both programs must gain competency in readiﬁg and conversing
as well as to be able to negotiate a business deal in a foreign language.

They axe en%puraged to spend a year abroad in a couhtry where the language

they are éthying is the natdive ‘tongue. Superior students in the fofeign

language—business programs have also been placed in internships in Belgium,

\

Spain and Germany. .
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Description of: the program

—— N o

I. ‘Freshman level

A\ M
A. Foreign Language, Intermediate level: a comphrehensive review of B

.

v
«

the principles of grammar. Practice in comprehension and conver-

sation through vocabulary Quilding and reading selected péssages ‘:

in the target language. This course is common to all the lbnguage
, _ programs.,
2 semesters: 6 credits
(" \ .
B. ' Econ8mics: Princip1e§7of Economics I, Macro: basic macro-economy

theory, structure and function of an economic system, nationak

income analysis; money and baﬁking; fiscal policy. A A

"1l semester: 3 credits

. Economics: Principles of Economics II, Micro: basic micro-economy

theory, supply and demand analysis, anélysis of the individual firm
and the individual consumer. Basic elements of international eco-
nomics. 3 - | (.f

1 semester: ?3 credits

II. Sophomore "level

A. Foreign Language: Advanced Composition and Conversation: systematic

review of grammar and composition. Analysig of literary selections, *
documents, reports, and professional articles. Practice in compo-
sition of reports, articles and original writing. The course en-
éourages general discussions on.basic topics. Special attention
is given to Vocabulary'and sentence structure. The class discusses
- and practices the forms requiféd by convention in soc;él and offi--
cial life. 'Topics_inciﬁde introductions, invitations, telephoni;g,
,7 R .
— . /
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polite con“grsation and formal}ties. . ,

v

. V2 semesters: 6 credits ‘ _ ]

B. Commercial language: An advanced language and area studies course

[

specializing in termidology of: bUSiness,.economic structures, import-
- export trade, reports and busidess correépondence. * In French and
Spanish this course prepares the studenf for the Chamber of Commerce
and- Industry diplomés. The course is taught exclusively in the tar-

get language. It includes the.writing and translating of business

* .

letters and other business-related documgpts, and comparativp studies

of the foreign and american economic systems.

o

2 seme$ters (required course) : 6 credits : ‘
Y . < )
C. Management: Principles of Nanagement: The fundamentals of organi-
' zation and administration planning, organizing, directing, coordi-
e - w

nating, and controlling contemporary business activity.

3

1 semester: 3 credits

D. Accounting: Principles of Accounting: Accounting principles amd
S N

practices, including worksheets, adjusting and clgsing entries,

controlling accounts. The student is also introduced to the voucher

system, systems control, payroll atcounting, partnership and cor-
. g '

poration accounting.
] ' 1 semester: 3 credits

- 7 II1. Junior level
' Our most important ingredient in our concentration is the Junior abroad. \»
4 We have established our own nine-months study year in France in colla-

. . ' \

boration with the Universite de Haute-Bretagne in Rennes, France. The

program is designed to furnish a total cultural and educational ex-
a'l:\ *

aims:

perience and to help the American -student achieve‘three basiéx
. . ' /. A

8 ' o
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a) fluency in the language .
" h) understanding of . the people and their cultq{e _,/{ . .

v c) a deeper awareness#both of hims of ﬁis own culture.
A fundament;; principle of] the progvég/jZf;:ni;lp e;ch participant build
m active life for himself in the community- independent of other Americans.
All courées are given.in the taFget language b§ native professors.
A speciallprogram for foreign students is provided as.well as the regu-
lar uﬁivérsity offerings.for.qualified indiv%guals. The core program
includes the folléwing basic courses Which vary in dégrees of complex— 
ity and intensigy: ' . | ‘.

- Laaguage - Composigion

- Conversation - Structu£a1 analysis

- Phonetics . - . ' .

e

- Literature

- Contemporary French Civilization and History

- Economics and Business |

- Tfanslatioﬁ
For the busihesé‘students special emgﬁasis is placed on divilizatién'f

"

and economics. ,
-

A. Civilizatjon and Culture: A study of contemborary political, economic
and-social institutions at the local, gepaftmental, artd national le-

velgs. The students will study the whole spectrum of the press.

.

Topits presented and discussed include:

IS

/
' "” The political parties, their-alliances andTprqgramsu
! " ’

I

- The study of the powers and functions of theﬂgdvernmenﬁ and of ,

the constitution. ' _ ' . : ,

e . . -

w

IS
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The local gqmﬁunities, their. functigns and powers, how they 0

~F

relate with the central governmerdt.

- Unionism in the economic social and political spheres of life.

y 1

, 2 semesters: ‘4 credits

Economics ~ Marketding. . )

i o

! . e "

{ .
i

. 4 P - \
- Basic economic vocabulary.

- The banking system and stock

~ The economic systemé, capitalism amd ,socialssm.

..

.~ ,The budgetary system on the national level. - 3
- Interactibn of the Common Market countries.

- —. Current events and their economic consequences. :

v

- The total system of interacting business activities, plénning,

1

pricing, promotion and distribution of goods and services to

#

L4
g

consumers.
., ~ :

éimi}ar programs are available in Germany and Spain. This summer

‘wé will pf&vide.fgf our sfﬁdents a Summer Prograﬁ in ﬁadrid in co-
operation with the EIS (Estudio internacional Sampere). The Elg'is

i language institﬁte, accredited by the Spanish Ministry-oé Eduéation.
.Iﬁe program is desig;ed for Spanish majors. Spanish and Buginess §r
Business Administra£ion majors; prdfessionals, pre-professiongls énd

those who ‘teach or plaﬁ to teach commercial/business Spanish. The

program emphasizes the language and vocabulary pertinent to the world

: of'internatibnal business, trade, banking, accounting, marketing,

h 1)

etC- . ' < . »
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The following courses are~offeredy . o ¥ - e 7
- . : ~ - S

; Conte@poraryA§Paq;sh languageﬂ sfressing grammar, composition and

conversation from beginner to adyancpd levels.

&
v
u

- Commercial/Business Spanish: conversational and written language

¢ for busipess administration and international trade students.
. ) ~ ’
The students can select a general survey course or concentrate on -

. one area of study such as Purchasing, Sales, Accounting, Marketing,

.

Banking, Tourism, Insurance, Administration, Public Relations,

.- . ' ] . .
etc. ‘ _

—“Bilinggal Commercial Correspondence: translating and writing of

t

o . 2
‘ ~ .
business letters, reports, resumes, marketing presenfations, etc.

¥

- Spanish for Managément: an in-depth study -of .Spain's economy,

busdness customs and practices.

~ _Bgﬁish Civilization: a study of national and international current
.. . 4 ] * E . )
events, as they affect Spain and the Spanish people. It includes

'

a %gTigs $f seminars on hisfory, economics, lléerature,‘golitical

science, sociology, etc. ' J

IV. Senior level

" A. Foreign Language: fTranslatioh and Interpretation:‘ Ah introductiéh

: ila
to translation and interpretation techniques through implementatfﬁg/xg‘

2a®
o,

of basic principles of applféd linguistics.and comparative stylféﬁ
tics. Practical training at various language levels in a bilingual
classroom atmosphere.

2 semesters: 6 credits B

11

’
| et S ‘_'\
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‘B.  Foreign Language: Literaturg: A literary panorama of the twentieth Q

' N - century through-the critical reading and analysis of repreéentative )

novels, dramas and poetry. ‘

] semester: 3 credits : .

C. _Statistics: Emphasizes. descriptive statistics, ppobabifity, corre-

lation, estimation and several types of hypothesis tests.

v
s

. .
» ® . & \
.

D. Internship: On the job experienge with a local business or organi-*
zation to gbserve manégement operation. The students are placéd'
- in mu1tihationa1 or interngti corporggiong.wher? they will be
given é-chance to bractice fheir kdbwledge of a fo?eign laqguage.
- They spend at leasf 12 hours per Qeek on the job, with SChédule and
location arranged by tﬂe internship coordinator in collaboration
with the Language Deﬁértment. _" .
\ This cominglFall two new businesé courses will be offgred:

International Marketing and International Finance. They will be

required for the Business-Language students.

[ ZEN = .

12
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Let me ‘share with you a standard format for the Laﬁguage/Business program.
. )
Some variations in the sequen®e of courses taken is poagible within this: S
i | ‘ . A ] N . K
i"model" degree program, but the essential ngﬁsarements (Core, Departmental "
it ' . '
and Special Field) must be held to.: . J ‘ s .
A Freshman Year :‘Sophomore Year ~
. . A ‘ ~
Courses | Credits " Cpﬁrses Credits : :
. » .
. English 6 o Humanities . 9 ’ *
. Humanities . 3 ! Commerdial Language 6 N .
3 « «Math/Science 3 Adv. Comp. & Conv. 6
Y " Intermediate Language ® ’ Mahageﬂbhg . 3 ) |
K EdonomiCs“?f 6., . . Accounting . 3 .
L _Science Coré . 3 Electives 3 '
»Ffeshman Seminar 3 '
.4 Junior Year Abrdad a// o Sendor Year .
. 4
Courses . Credits Courses * Credits
‘Humanities & 6 ' Transl’. & Interpr.’ 6
(Culture & Civ.) 6 Statistics 6
Language 6 Ligerature 20. ‘cent, 6
Economics 6 Business electives ' 6 .
Marketing 6 Electives 6 W
Liiterature 6 .

v In dddition to the major programs we offer a foreign }anguage concentation
to go with the Management Science Major. The sutdent must be at the inter-
M . » y .
mediate level to enter this program which requises.6 gﬁgdits Advanced Com-
. » “ ol r

1w M ‘ .
position and Conversation, 6 credits Commercial Foreign Language, 3 cre- v

—a

. dits Cudture and Civilization. Three'additionql credits at the 200 level

N

or the Foreign Language Literature 300’9;»b00 level are recommended. .

In all of these programs the core {s the business curriculum. Courses
. | . ) :
are requiYed in business and management, economic systems, money,; banking, e

business finance and marketing. The ®oreign Languages Dep;:%ment offers

a coordinated series of courses beyond the intermediate level that pro-

SR vide ‘the st@dent.with the linguistic skills ;nd cultural background(i;:éssary

IR T 13
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. % .,
to cope with the following needs! _ Y

~

1. adequate general language mastery in the four skills “n the targét

Y . - , ,
language. s
. . . N .
2. -a more specialized lexical and syntactic competence in the area of
2 I
budinegs, economics and management.

-

3. general cultural‘backgropnd with an emphasgis on contemporary
( aociql and economic factors. : '

4. intercultural sensitivity. ‘ K

! .
The Janguage core consigys.of four semester courses with a prerequisite

of third-year proficiency. e aim of the third and fou semester courses
ot
is to provide more advanced training in linguistic performance. To achieve-

thig goal the students spend one year abroad.

-

The laﬁéuage courses -fqrm an indispensable component of the program.
The typic&l monolingual student ehtering college will be involved with the

target language every semester in cpllege and will spend at least one se-

megster, preferably one year, abroad. .
- .

While the tbrust is”towards multi-national corporation, the major alse
) J

prepares students for other executive careers with various international

. \ _
agencies. ' 1
. 7

. The Rochester area executives say that foreigpAlanguage skills wLH(I

‘continue to be in demand in the coming years and- that the United States
'."‘%_ ? 1
businesses must send representatives to live in foreign countries and speak

the Tangqueé of those countries if they ari‘%o succeed against overseas

competitors. Jeff Merrill, manager of international sales finance at Harris

N Corporation, RF Communications:Division sayg: "If I;wefe Iwpking at two

- :
¥

14
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people who were equaliy qualified from a business standpoint, and one spoke
* ‘ . .

a foreign language, 1 would certainly hire the person speaking another

A -

languagé.” v , ' ' .

fﬁ*conclusion,.l would like to give you ai§%w guidelines to be used in

, 1. A clearly stated purpose with a narrative description of the. goals

823 objectives of the proposal, e.g. it responds to a specific canei?/g;e—

paration-need 6E students as described and verified et. al.

- .

The sponsors should present specific and verified data which will in-
dicate t@}.magnitude of the student interest. . Information supporting curri-

culgr responses on other campuses sgould be reported and documented.

L 4

Iﬁ'the proposal is a resbonse to a career .preparation need, the enploy-

ment market should be described using data secured.from experdienced place+~
: ’ :

men% officers and reports from state and federal agencies whose function it

is to project the employment market in standard categories. oy
¢ A -

2. The impact of the propos#t: If the teaching load igitd be assumed

byepresent faculty, it should be indicated how it would be absorbed by spe-

cific positions and what would be the effects upon current tcaching loads.

'If_new faculty position(s) are contemplated, they should be described
in terms of academic preparation, degrees held, field experience, previous

teaching experience, entering ’academic level to be assigned and related

<

matters, . *
e \ :

If the proposal invdlves interdiscipl inary teaching, or might do so in

‘the future, the results of consultations with departménts and instructors (

involved should bé reported. The degree to which existing faculty could

Jl
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bring special strengths to the proposal should also be outlined.

A

T
'

3. Library and Media Services, special facilities and equipment. The

.

data should‘be suf ficiently specific so that

cost-estimates for both start-
3

up and ‘amhual maintenance may be determined.

.

[

In our effort to reach out to the world of commerce and industry, we

might have to'wéé some "hard selling' techn%gués. If we expect our students

. 3 ' <
to enter the battlefield of busihess we, as teachers, should get acquainted

with the game and accept its rules.

-

Octave G. Naulleau
Nazareth College
of Rochester
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INTRODUCT 1 ON

l. The Cultural Gap

Not until recently, the West, particularly the United States,
was the leader -in international trade.

After WOrid,War I, Americans often had the best prices and

“

products -~ they could do business anywhere in the American style
because the demand for their products was high and because they

took advantage of the old "British Empire": English is the

»

trade language because Leaders in international trading 'speak English.

>

But now, we find that many products made outside the

-
,

UniFed States are often better than their American countefparts.
Turqher, most count;ies around the world want to be recognized as
indeéendent and fight to be‘considered as ;uch. As a £esult, other
styles of managing people and of tradiﬁé are gaining acceptance.
American methods are no longer the rule and knglish is no longer
the solé language of international businesé:

In a more highly competitive international workplace, we must

take seriously into account the cultures, values and priorities

of doing business in foreign countries. But how can we learn to
¢ . ) & 1\

perform well abroad, where people have many different points of
.view? To function successfully, we must observe and adapt to
cultural differences ,and we must keep in mind the following:

-- We are all creatures of culturce and culture is learned

' throughout life.
L
-- Cultural values are different.
- To succeed, we must learn and understand these differences.

Therefore we must ask questions, watch, read and listen.
Learning the everyday is the most important way to succeed

-/ 18 ¢

abroad!

-
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To# bridge the cultural gap, we must learn other languages so

.

‘Lhét valuable dnformation is*not lost in translation’ Phe best

\\
Ry

way};o learn is to learn direcfly'from the people of . the host
couﬁ?}y!

fpergfore, my purpose today will be to share our qpproach
at- EUA §6d_;he methods of three other schools from arounh the
world for ihplgmenting a new educational experience in international
management. %Our goal 1is to bring students abroad and to teach

I3

them business management concepts from the perspective of the

~

. . ] ' \
host countries, as they live and participate in the new culture.

To set the background, I'll firs't give you some thoughts
g . g ~ R i

about. international management practices. In affect, theoretical

Y

management techniques are almost the same‘everywhere. It is the
application of these techniques which is different and which takes
into account the cultural background. TI'll then focus on the need

to break down the most important barrier to a better understanding

of a country's character - ‘the language barrier. 1I'll,show you

-

how, for all these reasons, education requires a new approach to

»

international management.

»
.

In the next segment I will discuss our "Integrated International

Program" - the concept and the im lementatibn through several
g P p I
. ’ s

4

programs. lell;/fgéak about our intetnational sfructure -a consortium
of several. business high schoolgrﬁnd~univer§;ties world-wide, and 4.

I will emphasjze one example of our programs/ called "Management

Multindtional program - L984.W' This program provides, to a group of

25 men and women, international business practice'through six
Y :

. . {
months spent in San Francisco, two months spent in Tokyo (where they

~

are at this moment!) and two 'months in Geneva before returning

to PParis.

.. 19 I
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. X To conclude my speech, I'Ll discuss developmewtal projects

¢

aimed at a better understanding and respect of other countries.

2- : . ,'
< . V-

1. So What ‘Have We Noticed?

,‘( .
{ ) .

1. Theoretical Management Techniques are Almost the Same
' Everywhere. ' : :

When we look at theoretical management techniques, whether

they are,

¢
-~ Quantitative methods: operational research, computer
science, accounting...
4 -= Financé and control: audit, budgeting...
-- Business marketing: marketing mix, product research, v

distribution effect: ..
-- Production organization...
-- And so on and so forth,
we observé a cross-fertilization all over the world and from

/tountry to country. Every businessperson, in trying to be better

‘than the competition, has to look for new methods and to bring
into his company new methods that are working elsewhere. For
‘o instance, it 1is not possible to doubt the impact of the Japa%ese way

. of management on American companies - the introduction of quality
a 1.-
circles and the development of human resource .studies to better
the health and productivity of workers. ’ n
\h : : o S
But what is very interesting 1 this case is that Qhése

1

so-called "new methods" are, in fact, only the application to

[y

Japanese culture of .theories of work behavior developed in the

-
.

United States during the 1950's. These theories were developed 1in
opposition to Taylor's way of managing people. .

Similarly, the emergence of cbmputer science and other

» ¢

-quantitative methods are just the application of old theories %o

" | : | “ s, R0 | | ' o

IToxt Provided by ERI
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to new s« ituations. Certainly there is nothing more universal

: \ e :
than mgthemacici!or logic.. Again, we see a Cross fertilizatipn

of various caltures to improv@ upon traditional methods of

» .
Business Management .. , w ) ’
2. The Application of Business Management Techniques is i
, a Product of «he Cultural Background.

At this poideb then, the questions, are why the application of

.

another, and why certain methods succeed in oneXcountry and not

A s
the cultural foundations

~

in another. The answers are found in

from which these application methods arise:

3

-~- Why are quality circles a success in Japan? Beécause

d the structure of day to day life is based on conkensus
' and the willingness to always produce a high quaflity
product. ‘

P
\

—‘ Why is the sense of organization so recognized in
Germany? Becaule the language and the society 1is

SO structured, so straight and 'so clean.
. . A

-

-- Why are Americans so action-oriented? Because the
United States is a young country oriented towards
young people and business. (Why waste time in political
argumentation if you have more incentives and can

s

€arn money in business?) : .

»

And so on dhd so forth,

For the abpve reasons it appears to us that, although
theoretical management techniques could be learned anywhere,
the methods of their apblication can only be learned by

living: abroad and seeing first hand' how the theories are integrated

into the culture,
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irst Expression of a Country's Character.

3. Language i $ the F

*

In order to bring students abroad to learn busines%lmanagement

M a
A .

in an intiﬁhational character, we must break down the most important
barrier to the procesd of mutual understanding between forelign
countries: the language.

. Although it is possible to find textbooks and professors

~ who speak one's language, it defeats the purpose of Studying
. ‘R !

vabroad if one does not learn in the language of the host counctry.
To do-otherwise would merely perpetuate ancient errors and failures,.

‘and the goal is not obtained. Writers, professors and translators

are filters.’They can't be completely objective because they are

products of their own culture and they can't teach you the day-to-

day behavibr of the society which enables one to grasp techniques
y .

and apply them in the right way. Therefore, students of international

, , -~
business should learn a foreign language in high school.

2

. Moreover, if you want to trade with a foreign country, you

must Qnderstand the national\language - it is a question of respect,V
It you pnly Want to db business to make money, don't expect tg
méke.any friends.v Learning the language is more than an economic
éonsidera;’bn. It is'a human consideration!! Generally, the
businessperson who can Eonverse in ‘the language of his client will

be more successful than the oune who cannot .

)

4.. A _New Approach to Formation.

¢

+

.The grewth in the seventies of multinational industry has

rendered traditional educati

methods, particu&srly in the
area of business managemen lete. Therefore, we are trying .

to défine a newsapproach. We found that the traditional attoempt s

.3, _ 2&2..




. campus - a linguistic, economii;;>nd cultural pluralism., This is

£ .
at international "education (ingﬁrnhtional nternships and student
, : . . , : \

.exchange programs) led to a ﬁ4;ater accumulation of theoretical

. /

&

knowledge without ensuring a glbbal_cducation which was sufficienti’
- ' o

integrated. Educational research by senior managers, Deans, university
" / . a ) v
‘professors and others evolved in the directjon of integrated N '

-
' (5]

international programs. Thus, the conso;tium of "universitets ' o
libres internationales'" was born. ' The component members of the
consortium have the following shared characteristics: ' v n

i R :

A Y

-~ As 'universites,'

.

' they do researth and dnstruction,

-- As'ﬂjbfesﬂ'(open), they ensure and guarantee that they are
open with no restrictions as tb race, sex, religion or
fpolitfc§. ' ' )
-— As ”Hwernatnmalesﬂﬂ they don't work for one nation, but
" rather conduct research and teach on behalf of those future -
generations responsible for the economy of all countries.

Using a step-by-step strategy, the universities have concentrated
their activities in the field of Business, Management, They created.
‘ . . .

, . ‘
"Integrated International Programs'" with &hree fundamental priorities:

-- Accomplishment of the final stage of instruction by
successfud professional integration. /

-- Optimization of modern ~educational methods, not only on
¢

the theoretical acquisition level, but also on the level

of petsonal development (participation in associations, -

. personal projects, etc.). "
, & N
-- Internationalized training provided by the "Universal
Campus." (Herein lies the originality of our programs.
At the beginning of gach promotion, each campus -~ one .
European, one American and one Asian - 1is assigned to s,
that part of curriculum which is its. specialty.) . N

S

Over and above optimal professiogal integration, acquisition of
knowledge, know-how and seque al functional teaching, students

gain valuable ekquience through their exposuresto the world-wide

4

the core of the really international executive of tomorrow.

s

o i | ' 6.  ’.2361' . : C
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And now, in the second part, I'll be more specific in describing

our integrated international programs and the actual structure

"of the Multinatfonal Management Program of 1984. , \ .

4 - )

R - f ‘. .

©

Ip.a_Integ%ated International Programs.

The.intgntion of tHe'intégrateduintgrnatiopalJprpgrams at
the Uni?ersites Libtes Intefﬁationales, apart from that of enhanciné
\ ) . ! . |
. + . the traditional qhglities of a manager (i.e., self-confidence, |
the {1it7_§o atcept responsibility,_éxpertise in man;geﬁent
tech) iques), is to monitqQr the'student's growing internationay
awareness. We Qant to nurtureuiqnovatfve behavior and_the”
capacity toxndapt to changes in the socio-ecqnomig environment.
Thésé objectiyes shape the structure and contents of the teéching
. N _

v

programs, which oObserve two imperatives:

" 1. Correlation and Continuity of Subjects Taught.

There are three levels of courses taught: j

. : -
a. Foundation Courses:

’

-

*Re-establishment and development of the, intellectual ?nd

human capabilities of the student.
- rom

*Introduction to technical management tools.

-
.
v

A b. Core Courses:

*Cultivation and personal development. . . .

*Increased command of management techniques.
. <+

«
¢

c. Major Fields; . i n
*Self-confidence and assurance
*Management strategy -~ changing tendéncies

' 2., Teaching in Groups and Student Projects. ‘

~

The teaching . programs consist of courses in 'six major subjects:

a. Human behavior and group interaction.

- 4

o ' b, Quantitative methods_in management .
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be an innovator in the field of international

RIC:

I

: /86

. c. Economiqf.
» . ) : ‘
d. In depth management techniques. )

e. Politics, ®ylture and social science (where,:!:dents ‘ .
receive extensive, instruction in culture, civilization -, .
\ and lamguage). . . -
f. Personal initiative (I'1ll come back to this) .

- !

Pursuant to our definition of international education, our v *

1

bbjegtives can only be met with the participation of -a number

of business'high schools and universities around the worid. During

Great.BriEain,

the last year, our partners were located 1in Cermaﬁy,

av

Belgium, Frange,.Irerand, Italy, LUxembourg, Switzerland, USA, and
Japan. .
'
3. The MMP-1984. . - - .
The "Multinational Management Program-1984" is an intensive

‘ L
twelve month sfudy course in international business, It is the
only pr‘g‘ram in which twe}‘rty—five post-graduate men and women

spend six months in the United States (San Francisco, California)

and two months each in Japan (Tokyo), Switzerland (Geneva) and

e . }

'MMP graduates are awarded the

France (Paris). Upon completion,

¢

degree of International Master in Business Administration. This

program is offered by a consortium of four universitdes and business

European

ersity of America
_Situated in ‘the heart of. San Francisco, EUA is the only

Améfiqgn uhiversity‘with a program specifically, designed for

foréign students. .IEs'prestigious location and its faculty %2

specialists enable QyA to provide -a superlog,education and to

relations.

- - ” .
- B - A
:

FUQ programs teach modern and powerful con(eptb - traditional

S 25
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(methods of ﬁ%alysis and their application to discrete problems

presented 'in case studies.” This is ngd enough, however, because

the variables.a conditiops present in most strategic.éituatioqs

* can not be effectively captured qither o theory or in cases.n For:
tﬁis‘yeason, ;ach student 1s required to deéign ant cénduct an
extensive:personal project of practical %mplication. Furthermore,
EUA schedules a variety-of lecture; and field tfips in order to
ihtroduce students t.o legqeps in the bdsin;ss community; such ‘as
Apple Computer, Bechtel, Landor Associgtes, McKinsey Co.%-Rolm . »
- Corp?; Wells.Fargo Bank, Standard Oil Company,‘Xerox Corp., etc.
To round off the pfoggam; EUA.£equires courses in American History,
culture :nd political institutiéns.. Strong emphasis_ié placed on
the English language, especially business writiﬁg and reading.

< . N

B. The Japanese Center

Located in Tokyo, Interﬁational Management Universityldf Asia

is a prominent educational research and teaching facility whose
v . Y
v Y -

faculty 1is comprfsedcof both Western and Asian)professors and business-

’

persons. The IMUA program offers foreign students an original
training program whicl introduces them to the subtleties of the
AN ’ :
"Japanese way of management' and enables them to understand and
assimilate fts princip\les. _ ' *
D * Y )

Through seminars d "round tables," IMUA offers students a

unique look at the ecodomy of Asia. Students also visit local

o

and ‘international businesses, such as Honda Motor Company, Ltd.,

Sumitomo Corp., Sony Corp., Mitsubishi Corp., Mitsui Corp., etc. in Japar,
. and Sa%:ung Group, ﬂyhndai Heavy Industries Co., Ltd., etc. in .
» 4 ! ) © -

South 'Kbrea. A breakdown of ‘the cultural programs are as follows:

v l; | B * - 26




3 . . »
. JAPAN -- Jépanese Language Initiation

-- Japanese Culture:

*History & Civilization_
' *Family & Social Life =
v . "*Attitudes & Religiods

=~ Cultural Trips - v

*Kyoto
*Nara

, . SOUTH KOREA -- South Korean Culture -
C N L ¢ : '
-- Cu)tural Tour o e, )
- .~ *Seoul
» *Sorak Mountain

v - " . *Chunbuldong - °
P *Kyongju

e ,

C. The Swiss Center

ThrougB universites libres intefnationales, located in Geneva
(Switzerland's financial headquarters), it operates a program designed to offer‘

students courses on the three levels corresponding to three specific
" . dimensions of the Mutinational Management Program:

L e
N » v

1) The Multinational Dimension. PfBﬁ#%mg provide courses
In the international management of ~the firm: finance,

. marketing, strategy and multinational policies.
. ot ¢ ’

. They also provide instruction on the structure and
‘. © . rules of trade and financial international institutions:
' GATT, FMI, BIRD, BRI...

2) The European gimension. Instructional program includes:

f o a) 'CustomsAregulations; EEC; free-exchange, -
. cooperation.and competitiom; European agreements. '
"b) Structure and rules of poljtical, wconomic and
: professional european institutidng,

A L 'ﬁ..})"The French Dimen¥ion. ' The ULT curriculum also k?cuses
o ' . "on the”applicatidgn of theorectical management tdol's
v - . to aspects.of Frénqr.commeréhL Pyooat a | |

a) - TQChniqal-aspects andvmaﬁagément'of French export - ’

S _' L .
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companies.

.

b) Structure and rules of financial and trade
.. relationships between France and other countries.

J D. The. French Center.

The Institut Sdperieur de Gestion 1in Paris, France is the

s . Q

largest French center for graduate studies in business management . \\ (
Students at ISG examine 'specialized French managemeht techniques

through political and strategic approaches that are mindful of

L]

French institutional, political and legal restraints. A great

°

emphasis is placed on historical data and on the political environment.
, _ _. : <

4. The Personal Project. . i :

-

* I would like to describe the level of initiative exhibited by
, ‘ e %
PRt by outlining what a team

the students on their personal

of four students organized 2Broué'-EUA this past Februéry. The team

A} -

'R

organized a symposium on "The Impact of Cultural Elemerts on

A} J'\\\
International Business." Théyspeakers were from Bechtel, Landor
| . \ '
Associates and Going International. "The symposium was. very - °'

'successful and well organized. The speakers wvere excellent and
spoke on the following topics: A‘Comparative Approach to Engineering,
The Impact of Gultural Elements in the Perception of Product ﬁesign,

and The Impact of Cultural Elements on International Negotiations.
Going International aired a movie enzitled, :ﬁridging the Cultural
. ) ¢ L]
Gap." _
S, o \
This team worked very hard designing their project, eontacting

potential speakers, arranging financing, and finding a location for
the symposium. Not to mention the other assorted tasks necessary in

.

implementing this kind of a program« - They were requir
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) 7
and speak with a large number of American business men and women.
That is personal involvement, which is Yhe best way for French

students to learn how to do business with Americans!!

IIT. Development Projecﬁs. * _ ‘ . d

I would likg to share some personallobservatiﬁns on the f@tuge;

1. As I_gm deep}y convinced that all civiiizations are born,
grow to an adult age, and finally die, I tﬁiﬁk it isvbrefefa%le to
build a new civilization rather than be inVolved in the Aeath of
‘an old one. Perhaps it is not obvious that the focal point of
human civilizé;ionnmovés around tﬁe earth.im a special way. The
last focal poiqt from my v?ntage_point was Europe, and perhaps
'Paris. However, the theory is that thetfocal point of civilization
is moving wést, west of Europe. But in this mdvememx; the wealth
of hﬁmanity must be ﬁransmitted, and it 1is the duty of the Eurbpean

‘
countries to give to the west what they themselves hgve discovered.

Likewise it 1is the duty of the new countries to incorporagte into

the new order the informat'ion thus received: . _
, ) o
French students are encoﬁraged to come to the United States (their west,
~and also to learn the ways of Japan (thedr far west). All peoplé
are benefitted by this' (just look at the recent growth in teqﬁnology!).*’
But it is also important for American students and adults to come
back to Europe and to 1ncorpofate the best european ideés into -
the plan for tomorrow. My peisonal wish is to'shift the current back
» to european-ways of thinking so that we may attain more .cultural
balance. American - students should be}encouraéed to learn at least
one'ﬁuropean language in order to foster 1nterna§%5nal understanding.

I was very pleased to be involved in the symposium I mentioned before,

because it stressed the importance of foreign languages in businesdh

L d
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and the professions,
Having set the philosophical hackground; I think it is fairly
¢ clear to see that inladdition.to learning a foreign language,
American business students shquld be encouraged to study abrdad

and learn first-hand the cultural nuances of another country.

6ur program 1is currently,open to hoth_grdnps and individuals
who wésh to study business) in Europe.
2. Let me take us back to the realm of the p{\\thphical
"As we know day and night life and death, sd. human beings go through
dark and enlightened periods.! Although we have experienced a
ﬁfriOd of vast technological advancement, I thinkxye have known
Bentufies of darkness ‘and will continue to do so until all countries
are able to share in the progress at least at some minimum levell
Toeday's businesspersons must know european, amgrican and
japanese culture. However, the bhsinessperson of tomorrow will be
required to understand the main cultural componentslof the five

\
N{”. continents. Developing edutational centers world-wide will lead

o

disdover the other ones. Perhaps the future will be brighter as

ES
blending of. cultures by allowing students of one continent to

TN~

r%,ards all relations'betweénrpsople.

3. In the business managment fdeld we have developed a program
which .is not perfect but which enafurages French-speaking students
Ato open their minds to the cdlturés of the United States and Japan.

They are required ﬁo learn English and some Japanese. 1 hope

that we will have the opportunity to open new centers all over ‘the

s _
globe and that we will help to bridge the dangérous gap between

t

rich and poor 'countries. We would like to encourage all persons to

learn the languages of other countries. This is the first step

\

-

¢ '
o towards Ynternational understanding. .

30
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A Foreign Language Prqgram for Majors in Hotel and Reetaurant Management :
‘Initietion, Recruiting, Funding

The applied foreign langeage program described in"this paper
was born from the union ofbsimultaneouslyaoccurniné anHICOmpatible
interests of two celleges of the Ueiversitf of Houston: the Conrad
Hllton College of Hotel and Restaurant Managemeht (HRM) and the College
of Humanities and Fine Arts (HFA). However, long years were to pass
between earliest conception and full fruition of the program,

As early as l973, a éerman professor and L planned a 1PnChe°n meet -
ing with the Dean‘of HRM; to discussg informally the mere embryo of an
idea we had of a three semester credit hour team—taught course in French
Germdn, and Spanish which might be required of all majors in HRM. The
Dean was more t&an a little interested but the press of other projects
and lack of real interest on the part of the departments involved delayed
serious planning. 1In ensuing years, the‘HRM Dean's interest was seeonded
by that of hisg Associate Dean, and the French Department received -repeated
invltatfbns from HRM to propqse a course in French'for majors in the
College of HRM, Still, lack oftpersonnel and prior cemmitments prevented
the French Department from responding. finally, in 1978, a brofessor
in the'German_Department took up the challenge and planned and operated
three years of a program in Gerﬁan for HRM majors. By 1980 I had returned
to the French Depertment from a five-year administrative assignment and

accepted my cpairman's*reqﬁest to\zegin planning the French component
. s

hid

of the program.. Now, after almost three years of operation of ‘the French

/93
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i
program, the Spanish Departmenr is planning for implementation in‘Fall
1984 a third language option for students in HRM. This completes the
establishment of a foreign languageland contemporary c¢ivilization pro;
gram unique in HRM colleges in the United States.

The program has fron the beginningb&ncluded a full academio‘year

of intensive language training, in a ten semester credit hour introduc-

tory-level course which combines the language of hoth daily liﬁe and
<4 -~

.

professional bituations followed by a summersof work in hotels located -
in the country where the language heing learned is spoken. This summer

- $
practicum, or traineeship, which culminates the program, 1s an essential
part of the program's value to the HRM students. It is the most ef-
fective means of .giving the students immediate practice in the target
language. Further, the traineeship abroad glves them the opportunity
.to learn new methods of work in situ, to gain practical knowledge of
socio economic systems different from their own, and to become sensitive
to the attitudeg and customs of the peaple whose language they are learn-
ing and who later will likely he their cliefits or even their business
partners,

.

The impetus to develop.such a program arose from conditions that
have been changing considerably since the early 70's, its. inception being
due large%y to Ege/boapcrdence ;r new needs in the two colleges involved.
- In the College of HFA, language.departments were feeling the need to di-

. . P .

Qersify their offerings in order to keep enrollments stable. The College

of HRM was recognizing the need to train students for an industry be-

coming increasingly internatiaonal in scope. The true measure of the




success.of the program has, of course, heen the p;rfipipation of the
students, and they have enrolled despite the fact that the language - )
courses fulfill no specific requirement fof their degree in HRM. During |
the th;eéayearé of the G;rman program, a iotal of about 30.students
enrolled in the year-long language courgse; during this first three-
year cyclei 12 students had summer jébs in hotels in Germany. In Fall
1981, 29 students>enrolled in'the'Freﬁch course, and 'bere élacedlin
traineeships in France during Summer 1982, In Summer 1983, 11 students
were ih traineeships in French hatels, In Fall 1983, 40 students en-
rollea ;p the French coq;lf, with 16 qualifying for Summer 1984 trainee-
ships. The enthusiastic response of the students has been due to at
léast.three faptors: general interest in bhoth culturél and commercial
exchange, which implies knowiedge of fqréign languages; college stydents'
¢l
almost universal dream of living and working abroad during summer Vaca-
tion; and HRM students' growing interest in‘WOrking for international
hotel chains, |
Withgut the activé cooperation of the College of HRS, however,
recruiting students in numhers sufficient to justify the courses wquld
have been difficult, if nat impossihle, In&mid-spring of each_?ear,
language pJZfessora are inJited to visit several large lecture sect}bns
of HRM cqurses in order to puhlicize the language programs. The HRM

College distributes course descriptions to all interested students, alaong

with questionnaires designed to predict,enrollment in the language
) T 4

\

courses the following fall, Students filling out questiennaires are-
L,
sent additignal announcements concerning the. language cqurses ‘in the

early ‘registration mailings, and advisors in the HRM College distribute

34
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anilouncements during registration periods. By now, word-of-mouth pub- -
licity from former students 1is f11ling the classes; and articles and

Al

news stories in the ,various campus publications are further attracting

«f:

attention to the program. .

While the language depagtments have had sufficient personnel for

u

A .

Ehe basic costs of operatién of the language courses for HRM students,
certain expenses other than tﬂe-regular nine-month sala}ies héve_ex—
ceeded, and will continue to exceed, the normal resources of the de--
partments involved. By the time the French,qourse was belng planned

1in 1981, the Deans of HFA and HRM had agreed. that certain subplemental
funds should be made available to insure the proper development of the
program. For example, I had at that time l;ttle knowledge of business
and none of hotel management. In(qrder that I might become acquainted
with the French business climate and. with operations in the hotel
industry in France, and éo that I could gather materials for‘a langdhge‘
course that would emphasize skills and knowledge of iﬁmediate professional
value to the students, the two colleges jointly supported me for a
six-week stay in Par;s._ During that time, I participated in a seminar
organized by the dhamﬁer of Commerce and Industry of Paris, degigned

for French professors with é literary background interested in combining
forelgn lggguage and professional studies, Through .contacts arranged

by organizers of this seminar, and throqgh University of Houston intfo—
ductions, I was able to secure a numher of traineeships for 1982; and 1
obtained the rest during a second brief trip to France in Spring 1982,
which was also jointly funded by the two colleges., Additional funds from

the College of HRM have pald the annual cogt, of a councillor membership

35
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in the French-American Chamber of Commerce in Houston, some of whose

members have been helpful to us ip obt;ining traineeshipg for the students.
It had become appafent early on that sgch supplemental fundg--

for local contacts, for ﬁravel, for summer sélaries,-ﬁor released time-

¢ .

to provide for refining course materials--would continue to be neces- 4

i 4

sary, 1f the language brogrqm were to remain dynamic and current. All

J of us involved also helieved that, to strengthen the existing pilot g 3
t . .
program, ‘the following new Components were essential: an intensive
transitional course taught in the -country ofxthe“{arget language just

‘prior to the students' placemeyt.in hotel jobs; iiaison during the summer,

between the student trainee and his foreign emplo%sr, maintained by his

4

language professor and a professor from the College of- HRM; the option
“of a year's study in a héﬁel school abroad for students completing the
traineeéhip program; the opportunity for t¥e exchange of faculty'between

European hotel schools ahﬁ,{he College of HRM at &Egﬁﬁq}versity of Houston.
®

And so, for the pilot pragram to he sustained and eventually ex-

tended to include these new components for German,. French, and Spanish,

the two qolleges,-in conjunction with the development office of the
‘ </

. ¢ )
University of Houston, mounted in Spring 1982 a campaign to seek grants
from .the hospitality industfy and from Franco-American organizations

. . &
like the French-American Chamber of Commerce and the Alliance Frangaise,

This development program, directed by the College of HRM, has resulted so far
in only modest contributions to the operating budget of the French
program in Summer 1982 and in three summer scholardhips during each of

three summers, with the HM College itself also providing some scholar-—

ship assigtance. ‘From'Fall 1982 until the preseit, the maney necessary.

)
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for-kgeping-up contacts with hotel chains in Frapce and for maintaining
minimal summer liaison with the sﬁudenta and theit employers hag been
eked out of French Department funds and the private resources of the
French professors willing to épend their own time and‘moneylfdllowigg
through on these essential functions. A studeﬁt in last summer'‘s:
tralneeship program secured a scH%larship from the College of HRM suf-
ticient to allow him to speng, this year in;France for a year's study at
the hotel séhool in Strasboufg; bdg-furthgr student/faculty exchaﬁge
-remains iﬁ the discussion stage, awaiting fgnding.

Infinite financial resources would of course make our more am-
bitious, extended program easier to mount and operate, ‘However, money
is not the most important factor in beginning a progfam'like ours. ?er—
haps the single most important ingredient has been the sincere and abiding
belief held by the_administratioﬂ_of ;hé College of HRM in the value of

foreign languages in the education of all university students. Another

indispensable element has been language professors with an entrepfeneural

Py %

spirit comhined with detérmination and energy, It is.also essential that |

the colleagues of these professors share their conviction that in the

present climate of career-oriented higher education students ghould be

offered the opportunity of éombininé language study with preparation in

a professional field. In aqur experience, Eor sgch an opportunity to have

developed, it has heen of prime importance that the initial impetus

come as much from.thg professional callege as from thellangugge debart_
.ments. This 1s the situation necessary for recruiting students into

the language program; pnd when the language departments and the profes-

A Y

slonal college share the same educational philosophy and goals for the

students, a more creative, directly~app11cable program inevitably evolves,

37
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Moreover, the language teaching and learning ,process is eﬁhanced by

the eagerness of students who know from the outset that the acquisition . SN

v

of the new language is of more than academic interest. A program that ., o
holds the promise of international travel and 1Prk;aldng with broadened -
knowledge of the field in which they will make their careers is certain' ‘ {

-

to be pgpulated by highly motivated students. It 1s abvious that for a

<

‘program like this to develop, materidl resources in addldgon to the - -
1 Y l .

regular budgets of language departmencb are necessary; aﬁﬂ when- a prb—
fessional college is convinced of Lhe value of. language study to its

students, the additional support will be tound ‘both within ‘the Univer-
&8

sity and in the business community.

- It hds becoﬁe abundantly clear in recent years that American hotel

and restaurant managers‘are serving a growing international clientele, who
a are accuslomed to dealing with personnel capable of speakieg the major
modern languages and who are éensitive to the expectations of their foreign
clients. What is true of the hospitality industry is applicable to other
companies involved in international business, whé will also derive
major benefitshfrom-pfograms pe:eeived to help create an increasingly cos~
ﬁbpolitan environment. With internaFiOnal investments on the rise,
Americans in>all'as&ects.of b;sinees need the advantage of kmowing the
language of.the peopIe with whom they are negotiating and, along with .
the language, somethin; of thelr culture, their economic environment,
theif style of thinkidg and doing husiness. language depattﬁents must be
ready to respond to the call of professienal colleges to cooperete with
them in the breparatgin of their gfduates for imternational careers.

Fannie Scott Howard Tapper

Department of .French
University of Houston/University Park

C - | ' 0.9 38 | ‘
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LANGUAGES FOR TRAVEL INDUSTRY MANAGERS:
FRENCH, SPANISH, JAPANESE, AND MANDARIN

-

’ iNTRODUCTiON
4 -Students who choose to prepare for management'caregrs in
the travel industry frequently say their choice Wasvbased on
a desire to work with people from many countries.
Undergraduate progfams which include basic business courses -
and specific courses ‘in toufism and hospitality management

frequently do not include training in foreign languages.

. : The School of Tfével.Industry Managéﬁent (TIM)'at the .
Unive;sity of Hawaii decided to correct this omission.
However, additions to professional degree programs at the ’ -
Ly . undefgradu te level are difficult to justify begadse such
programs axe alrea@y extremely heavy academic'lddds.
Students m;st acduire not 6n1y the génefAl liberal “arts

education, but also the general professional education as

\\; well as a sub-specialization within the field.

°

Any element added tolfuch a program must be relevant and
. ' ok .
must focus on the specific needs of the students. In the '
I
~case of"foré{gn languages, the need was not difficult to =

/B T observe. A rapid review of the want ads in any Honolulu

eanewspaper shows a demand for Japanese-speaking personnel in

the travel business. Recruiters who come to campus to

. interview graduating seniors specifically aﬁk to talk to
‘ students who command languages other than Enélish. The '
ﬁh .

“y . . "

W
1)
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’

T relevance of 1earn1ng a forelgn langnsge to a career “in-

travel 1ndqgtry management therefore was .easyto demonstrate. .

‘.
" N . . s
.t

. Hav1ng satlsf1ed“€ge need" ﬁor releVence. the tIM School

. needed to determlne the gocus of the proposed language‘

Program. Tradltxonal language courses did not have ‘the o

i .
CEN s ~,

C required focus. Such courses spend»considerable time g LV." , .}‘,
- Q R Y ) ) ,
prepar1ng students for uses 8f the language whbch g0, beyond R .

) : .

~

’

’

L ﬂ';gJJ' the needs of TIM studentr but do not 1nc1ude vocabulary and : IR
e ! . . .

. y) *
o

- funct1ons wh1ch they do need. . .

INITIAL DAWELOPMENT

'.\.'..

“5 : Becanse the proposed language program was clearly ..
. 1nterd1801p11nary, its success has depended heav11y on. o T

. ‘cooperatlon and support from seyeral uhits at the Uniyersitx

-t "f. of Hawaii. Durihg the Bpring semester o£.1981, a committee.

‘was established to- plan the development of specxal foreign

¢

language courses for students 1n the School of Travel
. JIndustry Management. There was a cooperative. ef fort among

l)the Un1vers1ty of Hawaii Adm1n1strat10n 2)the Dean and

faculty of TIM, 3)the Dean of Languages, L1ngu18t1cs, and

*
*  Literature D1v1s1on and h)the EurOpean and East As1an .

Languages and Literature faculties. This cooperative
R . . .

B - - approach made it possible to offer experimental courses --—

'.,iFrench, Spanish, Japanese, and Mandarin -- f6r two years'

" beginning in the fall of 1982, , "~ "

.y

Ly
iy
A
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At the end of the Eirst trial period for the curriculum
(Fa11'1982 jvSpring 1983), the School of Travel Industry |
Managemént decided to require onélydhr~of forgign language
study for their majors.. Recently, ‘the School‘of Travél

~ v

Industry Management, the chairmen of the two language
: | -
departments, and the faculties teaching the experimental

3

courses have agreed to offer these specially designed foreign
language courses for TIM majors on a regulaf basis starting

the fall semester of 1984. Plans .are now under&ay to offer

special second year courses during the 1984-85 academic year.

i

OBJECTIVES OF TIM LANGUAGE COURAES.’
. e -
Four languages —-- French, Spdﬁish, Japanese, fnd
Mandarin -- were chosen because of the@f importan;e in
! .
“tourism; The first two are official languages of the World
- Tourism Organiéation (WTO) . 'Russfan,‘aléo an official WTO
llanguage, was considered less important to TIM students
becausé.EE:}s used mainly within thg borders of the U.S.S.R.
‘K. { and because Ruésian—speaking tourists do not comprisg.a ma jor °
market in worlﬁ tourism. Japanese is clearly a major
lanéuage in international toﬁrism. Mandarin was included in
thé TIM language program becausg the People”s Republic of
China is committed to developing its travel industry and has
determined that it will need assistance from fogeign

professionals. Furthermore, a growing number of American

hotel management companies are Planning to develop hotels in

t A

the PRC.

/
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. The initial goal/Sf all ‘four language courses was:
To enable é&uden 8 who. plan to work in
tourist-orient businesses to communicate

~and interact effectively with those they o
service through acquisition of a basic . :

~ understanding and knowledge ‘of another .
language and culture.l

This goal was written before the courses were taught,
EVefyone involved is now prepared to revise this goal so that
the projected rdnge of communication now includes fellow.

managers and subordinates. In the Mandarin class, for
¢ _ )

example, the final examination for the first semester has

taken the form of an interview between a job applicant -and
-\, Trestaurant manager. Each student had to participate in an
N / |
© interview twice, playing a different role each time,

L 3

s

Speaking and listening, the most difficult of the four

. 3 Iy
~ language skills, were stressed in -all classes. Reading and

. writin§ were treated differently in the French and Spanish

N .
classes from the way these skills were handled in Japanese

‘\. .
\ and Mandarin for the obvious reason that different fk
\ orthographies are involved in the latter. While the

inclusion of some reading and writing will be evaluated,

furthering oral/aural skills will continue to be weighted

’,

more heavily than reading and writing in the first-year ﬁi

courses. A more even balance is envisioned for the j ' \

second-year courses. B ~
- :

The cultural component of the courses seeks to develop
the ab111ty to indicate reasons for dome general

characterletlcs of tourlsts in terms Iof social customs, ways

- 13
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of tﬂinking, and values; abili;y to d;monatrdte an awareness
of cultural nuances in the language and in normal behavior;

ability to demonstrate an awareness of how social Qariables

. like age, sex, class, education, and occupation affect

©

1
language use,"
)

Curriculum QOverview

‘In this paper, the curriculum for the Japanese course
will be used as an example for discussion. The course.
content can be thought of as combining three ateas: Japanese

language, culture, and the specific area, in this case

"Travel Industry Managment." This concept can be illustrated

by the model below: Japanese

Language

‘ Japanesé fof TIM
The shaded area in the model represents'the general idea
behind thé course, indiéétiﬁgrthe integration of language,
culture, and business. The intention of the course is to
integrate language and culture for international business
personnel in.order that they may be be:fer prepared for the

business world.

.

Hkaditionally, curricula have reflected culture,

business, and the foreign language itself as separate

. 2%
domainsty, It has become apparent that this.is not a very

L}
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functional approach —— particularly not for language study
programns designed for Travel Industry majors. Rather,
elements of culture must be integrated into the Japanese
languagé‘curriculum and instructional materials must be

developed which will help students develop effective

communication in the environment of business, -specifically

the travel industry. . .

In developing this course, Hilda Taba“s curriculum
theory provides a useful theoretical framework. Taba
suggest§ that systematic curriculuﬁ development should follow
these steps:

1. Diégnosis'of needs,

2. Formulation of objectives.

3. Selection an%/giganization of content.

4. Selection and organization of learning

experiences.

5. DeﬁerminatiOn of what to evaluate and the ways and

L 4

means of evaluation,

Needs and objectives have been discussed above in regard -

to all four languages. To determine content for the Japanese
course, it was necessary to consider information on cultural
factors before developing a syllabus and materials. Such

 J ) .
factors concern both outbound tourism (behavior of Japanese

[

vigsitors in other countries) and domestic tourism (travel

’
’

industry structure and practices within Japan) . T
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4% sales tax. Local tourism personnel said Japanese

Vigitors Bureau. These statistics show a stéady influx of

‘Hawaii provides'a case in point for the study of the
behavior of Japane;§ visitors outside Japan. To Follect
information about Japanese tourists in Hawaii, inter?iews
vere conducted in order to identify needs or probiems in .
communication and cultural understanding between employees
and Japanese tourists in various situations. Some of the -
eultural problems mentioned were‘&ue'to the differences in ' '

social customs and concerned subjects such as tipping and the

.

i ez

visitors: .
-—-were confused by.the 4% state sales tax
-feigher forgot to tip or tipped unnecess;rily
\N\‘—were not accustomed to having to wait'to;be
seated by a hostess ’
f—woreﬁnight wear in public areas

. —-were polfte at times and yet rude at others

Additional information about Japanese travelers in

Hawaii can be obtained from studies completed by the Hawaii

1

Japanese visitors' to Hawaii over the past years. There were
690,400 visitors from Japan in 1981, representing 17.5% of

¥ .
the total visitors to Hawaii. Statistics also indicated that

Japanese visitors on the average spent about three times more

in total expenditures than travelers from the U.S. mainland,

-and almost nine times more in purchasing souvenirs than did

vigitors from the mainland.3

46
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Such expenditures %Pqica§e an important aépect of ‘
dealing with tourists from Japan. Thg langugge course
curriéuium must includewmaterjal which will provide stydents

!
with vocabulary and structurq\thAt allow them to explore this
area., qb one level, students need to know how ﬁo serve a
Japanese—speaking‘customer i a souvenir shop. 6n a more

sophisticated level, they need to be able to discuss this

aspect of the Japanese tourism market, for example, the types

of products which stores should stock as opposed to products

which Japanese tourists do not purchase., On yet another
level, students need to learn about the cultural traditions

which create the observed behavior.

-

One of these traditions is the Japanese practice
senbetsu -- giving friends or relatives a gift when they’
leave for a trip. This gift —- which is usually in the form

of money -- places an obligation on the  traveler to return

‘with appropriate souvenirs for those who -gave him/her gifts

before he/she left. Thus, shopping is a very important
concern for Japanese tourists. Giri ana on, or "soeial
Sbligatione and a sense of debt of gratitude” also play an
important role in the gift~buying custom. For. the traveler,
it is a‘goéd opportunity to repay his social obligation or
debt of gratitude to.his relatives, colleagues, or superiors

by bringing gifts from the place he visited.

This secularized custom originated from a religious

‘rite, In ancient feudal days, most of the Japanese were

».

-
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una%le to léave their_places of birth,. eicept to Qisit a
teméle for-a. special religious observance. Even that
' required the‘approval of'Fhe feudal lord. A person';ho was
allowed to visit a temple would Eét?rn with ‘food which had
been offered and blessed. The féod would be sﬁared with thé
Yo []
traveler“s family, relatives, and neighbors, Afterward,.it
became a cusgsm for travelers to return from trips with
something tofshare with the people who co)ld not go. Thus,
throughout Japan each pfefecture has produced unidue
souvenirs to attract Viiigors; It ig interesting to note
that the‘Cﬁineqe characters for the word omiyage or
"souvenir" mean_"ldéal products.," Toddy, it is sfill felt -
that locally produced souveni%ﬁ are the most appropriate. )
. ' Famous "n,;Iam'e-brand" products from Europe ‘are also very v
/ popular #n Japan, buf the“Japanese Eourist.certainly does not
'want to return home with "made in Jaéan" pfodhcts as

souvenirs. This is an important consideration for gift-shop
) proprietors in Hawaiiﬁ
Because of these social cusfoms,”the Japanese tourist
al;ays buys souvenirs when he or she travels, Travel and
souvenir buying cannot be separated for the Japanese. This
ﬁype of cultural sfudy has been included in order to
understand ;ome of the behavioral charaéteriptics of the

~N

‘ Japanese. :

In contrast to the adequate information on Japanese
tourists outside Japan, we have not yet collected as much

d. ’ \\\ :

A
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S data as we would like about the travel industry in Japan. To

' g‘collect ;k:h material, the curriculum developer observed

-
v
-

actual Japanese hotel management operations. An informal
' \l

survey of accommodations and services provided to ‘tourists , .

was made,
rd

CONTENT AND LEARNING EXPERIENCES

———

The.main purpose of these newly proposed courses wis to
aid Travel Industry Management majors in developing
ccmmunicatiye skills and intercultural capabilities required
for effective interaction with Japanese travel industry
management personnel and Japanese visitors in tourism-related

., businesses such as hotels, restaurants, and souvenir shops.

‘QTMis kind of language study ia substantiaiiy different =~ -
x from regular core courses_in its content and objectives.,
Whereas the regular language ccurse'is designed to provide
~ students with angeneral.background in the language skilla.of
reading, writing, listening, and speaking, the new courses ~
include material .specifically suited to students of.Traveli
Industry Management. It focuses mainly on communication. in
Japanese within the more specific scope of travel ipdustry
related topics, providing more specializedvvocabulary,
converaational abilit&, developing empathetic understandiné
of the characteristic Japanese patterns of behavior and

interpersonal skills to enable effective communication with

- Japanese-spea&ing'people while on the job. ' -

oo
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The biggest problem invdlved in the implementation®of

(.
H
i
!

.
‘
i

this course was the unavailability.of a textbook which
integraté@ linguistic and socio-cultural elements with the - i
specialized vocabulgry needed in the field of - W
taurism-oriented business. The University of Hawaiizgranfed
Educational Improvement Funds to the curriculum developers of
a;l four language courses so that they could Aevelop new text"
mate}ials.' Administration and fatuity members of the School
of Travel Industry Management were extremely helpful to ;hﬁf

language instructors in the selection of the course content.

The new textbook for Japanese, entitled Japanese. Language and

Culture for Business: a Tourist Industry Focus, includes such

lessons as "Greeting and Introductions," "Shopping," "Eating
and Drinking," "At the Hotel," "Telephoning," "Personal

Interaction with Japanese Touristi," etc.

-

Selection of language and cultural eleTents was-based on

.needs diagnosed and pssesaed\Q£ the beginning. Some of the

questions considered during thi; process were:

-=What skills should the students possess
at the e;d of the course?

~~What vocabulary would be functional for
certain job situations?

-=What situatioﬁ;'shoula be included as
classroom activities? |

Angwers to these questions were generated from needs

asgegssed previously. To make each lesson'qgherent and to

assure a systematic process of language learning, the




¢

material for each lesson was arranged in the following
. Jrra

sequence: useful expressions, conversation, vocabulary,

explanation, drills, exercises, simulation and skits, and '

-

pulturai exploration (identified as the cultural theme of the

; . lesson). ‘ : ~ . - ,
The content of each lesson can be viewed as a learning -
experience and can be rearranged in the instructional g
-procesa...Language learning is a series of phases that nee@s
to be explored thoroughly for maximum effectiveness. In this - &

- course, the teaching-learning process has been defined as a

particular and continuing aétivity involving a number of

A steps or operations. The proceéé is-conceived-as continuing

and more or less aeqﬁential in the sense éhat eachfactiviky
' _forms a logical base for the next. At the same time, the

process is cyclical, prégressing in a spirél movement , T~

;chieving small objectives at each stage. The following is

_the schematic learpfing process for each lesson of classroom

instruction. \

Presentation <> Explanation -> Drill ->
-> Application -> Evaluation ' e

Y (Simulation) : ‘ 7

. ¥ e
\ 7
. M -/'
,

The application stage is especially emphasized by

providing various simulated job-related situations for

role-playing and skit activities, Impromptu presentations
are encouraggd by providjng descriptions or.situgtions and
directing pairs of students as follows:

A. You are introduced to a bqsinees.person by one

of your absociateé. Both of you exchange your

¢

12 | '
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!

business ﬁarda (meishi) and’ converse for
a while. Remember, the meishi is serving
as ﬁhe medium. . .
B. Make-up‘a list of Hawaiian souvenirs and prices
to go with them. With one student pléying the

role of customer and the other the role of sales

clerk, simulate sales transactions in a souvenir

sﬁép. ] ’ :
C. You have made reservations at a hotel and/wish

to check in. The man at the front desk §sks you
~how long you will stay, tells you where your room

is, and give you your key.
_ - )
D. You would like to exchange some currency at

© your hotel. Ask if you can do that, and what the

current rate of exchfnge is. Ask for 10,000

v

Japanese yen. The man at the front desk will
tell you what the rate. is, and how many dollars

you can have.

L ou
»

In the case of example A above, students are proQided

background information on the cultural implications of i

I

Presenting the business card or "meishi." In addition to a
person’s name, the "meishi' usually provides other important

information. For example, it indicates his place of

\

occupation and the position he ‘holds. If one person is of a
: » .
higher social status, or holds a more respected position, the
‘ .
other is forewarned to use the appropriate language and
mannexs. Without this kind of background information about
. C A '
!
13
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the other.person, Japahese businessmen find the first meeting

8tressful and uncomfortable. Therefore, without a "meishi" o

to present, they feel unequipﬁéglto meet new people.. The
function of the Jépaneqe "meighi" is much more broadly
defined than the American’s name card which is strictly used

for further business réference.

Because the "meishi" makes explicit one”’s position in an
organization, its use reflects the Japaﬁese preference for
demonstrating one s ability to live and-work in a group.

]
With a minimum of gonversation, two parties meeting for the
first time will, with quiet ceremony, respectfully present
their cards for eval ion, allowing sufficient time for each
party to come to an understanding as to the exact position
and status each individual represents within his company.
The "meishi" in almost all cases serves to establish levels
df dominance and subordination within the developing

. ,

relationship, and also serves to outline area;lﬂf commonality
that -can be used to further strengthen the ﬁew relationship.
The~cus£om_of keeping coﬁveréation to the minimum during this

ceremony prevents social embarrassment that may result from

either boasting or ‘acting unduly servile,

"Meishi" also provides the opportunity of clearly
defining an individual‘s role and status within the society.
~In the event that a Tokyo businessman finds himself in the

embarrassing ‘position of "running short" while entertaining

Aclients, the presentation of his card to the club or

214
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restaurant manager serves the purpose of establishing the '~

il - .
individual's,identity a8 an employee of a well-known company T

i that will_subsequentlyf"make good" on the debt that has been'n

o M
incurred. The proprietor is often honored to serve the .

representative of such a well-known firm, and frequently

L}

correctly anticipates that extending the credit of the
establishment to the individual invariably.meahs continuing
patronage .,by the businessman and his associates at a later

time. ' : ®. '

b,

N o ' b
Understanding the cultural implications of the exchange

Ay
»

of "meishi" provides students with a context for the
P

4 -
.

linguistic material contained in the dialogs and drills.

These as well as the role-playing, simulation and skit

~

activities mentioned aLove are also included as a part of the

evaluation of the atudenﬁs' performance, in addition to .
- written quizzes. Communicative competence, cultural

understanding, and grammatical knowledge are ewpluated, since

. _
these areas are claimed as objectives of the course. As a .

-

final project, the class produces video taped skits as group

-1

efforts  in which they act out job situations in hotels and in

~

restaurants. They demonstrate in this production, their ' A

capability to perform basic skills of communication

on-the-job. ] ) N . ‘*

o
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DEVELOPMENT OF COURSES IN FRENCH; SPANISH AND MANDARIN

In the courses developed for French, Spanish, and

Mandarin, cultural considerations were appropriatély applied

i

to the curricula. In the French material, for example, a

»

section called "Notes Culturelles” illustrates levels:of

poiiteneae’as follows:

. D
L]
P

1. Comment défendre, interdire, prohiber quelque

- ‘e au public. -

k% PR . ] ’ . N
2. Pour inviter poliment le public a faire ou- ne v

pas faire quelque chose.

o . _ 3. Ou bien de 17impératif infinitif avec ou sans
g : e _ ¢ ,
/ v ' 8.V.p. . . . ‘ .

o ﬁT\SFoggules de politesse. 4 o _
. T o Using'different’hpproabhee,'511 four courses begin the

IS

BRI 4 . ¥

_ i " study of-. wr1tten materlal _appropriate to the travel industry.
e ®. : e t .
. . . Th1s materlal 1nc1udes bue1neee cards (eee d1scuas1on above)

correspondence, government forms, apd‘signe that one would "
find ip places such as hotels, travel agencies or airports.

' s« ’ A

~

L3
l.

Second level courses. for all four languagee are

e o “_" -.i' currently being deVeloped They wull be offered for the

. ’. . l flréthtlméta&r;hg the 1984-5 pcaﬁemic year. Writing:will »
. rééeivg somthaéimﬁgg émphas}s at the éegénp level than it
'recéivedﬁat;thé"firet level. Inthe ﬁ:ﬁaqrin course, for 1

Y

X

,\
by
<1




example, students are expected to recognize a set of words

related tq travel services, “This set is expanded throughout' .4

)

\ ‘ ' ' the sécond level course. Students will ﬁlsq learn to
.complete forms - such as a hotel registration_fogk\— using
s - simple biogfaphical information. Since French and Spagish.
"have phonetic writing systems, reading and w:iti;g objectives
will include a fuller fénge of business corresbondenée than -~

will be attempted in Mandarin and Japanese.

-
.

. e - Methodological considerations reflect the objectives of

>

the program.l As expressed by S.H. Ho, developer of the

£

'"Mandqrin course, sfudents will develop a "notion of language ‘ : .
. . as good manners' and will be able to use "appropriate
expressions as required by social demands."5 While the
courses ére des 1gW®d for future g?;vei industry managers,
‘ , they are also excellent vehigies for illustrating the unique
o | . . relatioﬁship between cultural value and linguisti§.
. expression,” As such, they prepare students for the “\
i_ - international and cross-cultural activity that is’ fundamental

_ . to the’touri?m industry. _
. ) < N .
( . N ' . - .

, >

EVALUATION RESULTS - , | |

et e s i o e e ey s w8 e e

-

Evaluatyon of the‘lgnguage courses is cbnducted at.the [, '
ehd of every semester. The students seemed to enjo& the

classes and generaii&‘felt that they accomplished what they

wanted to learn, Ipn reviewing the evaluations, especially, -

-

the students’ comments, it is important tJQLnderstand some

b

» characteristics of the TIM students. They are all @
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.undergraduates. Mahy worked in the travel industry before
entering the program; all must work in the indhstry to
cdmplete internship requirements for the B.B.A. 1in Travel
Industry Management. They tend to be career-oriented, a

: v v
trait that should be expected among students in any '
professional schotT. ~¥n. this context, one can understand’ the
interest of one student in learning "anything that can help

me in (the) hotel and restaurant (field)". (All quotations

come from the students” written evaluations ofthe courses.)

Starting with ﬁighly mo;ivated‘studénts 18 of" course an
ide?l point of departure. Such students, however, also have
very specific ideas ébéut what will help them achieve their
goals.~_To a large extent the courses ipcluded material that
coincided with student intereét. "One result that was not

o

discussed in the early planning but which the language

professors started to notice during the first semester was
that the students in thgse courses were 1earni;g much more 1in
certainfskill and.content areas than students in traditional
classes. four'are&éképpeared to develop différently in the
qEIM\language.gourse; from the development one could eipect in
traditiogpal 1anguage.classes.
l. Greater control of bagic-structures and of a greater
variety of structures. «n/
\ » Ny |
Motivation plays a major role in al learning
and the students in these classes were fiotivated to

' use the specific types of structures and vocabulary

that were being taught.

’
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Reduction use of certain forms or cértain
activities which were not useful tq conversation
resulted in greater coﬁceneration on those

. . )
forms and activities that were useful. This
- meant that moré_repetition of basic structures
was possible resulting in greater control. For
example, forms that were not‘taught but which
would be ta'ugh.t- ir; traditional first mcourses
are the literary tenses in French. An example of
an activity which was omitted in.the TIM language
course 1s .the learning of characters in the
Mandarin course. This activity requires a
significantiamount of time in traditional

.

classes. How much time should be allowed
, _ to this area in the Mandarin course for TIM
students 18 currently being comsidered.

2. Capability to converse meaningfully.

Because all use of language in TIM language

! . ] Lot . .
-classes was. restricted to situations that approxi-

> -
L4

mated real life, students were able to develop the

. ability to carry on meaningful conversationé;
The instructors report that students” control of
sp&ken language 18 better than that of students
who have completed a semester of traditignal
language teaching.

3. Greater confidenCe and ease in speaking.

Getting students to speak'up and reveal

g - 19
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what they know (or do not know) is a frequent
problem‘ip-language claasé;: Possible reasons
. o include common intepmests aﬁong the students
to feel (as one student wr;te)'like "participants
in the learning process."”
4. Greater understanding of the role of language

and culture in successful international
' ’ .7_"..'.0" :

~9

business pursuits,

Many of the students enrolled in TIM language
courses seem to be developing an awareness of the
crucial role of ianguage and culture in the
'po£ential for success of any business venture.

. ' . In a service industry such as tourism, failuré

to attYact and satisfy customers frequently ial
linked éo communication impasse. Since this

is true even when all parties speak the same 4 J
langdage,.it should be especially obvious when

patrons, 8ervice’personne1, and management do B ' '
not share the same linguistic and cultural

traditions, 'Student;lshould understand' the

nature of the problems that result where

such tiaditions differ; what they learn-}n ’

J - o the TIM language courses should suggest

remedies for such difficulties.

¥

DISCUSSION

Recent surveys show that a ma jority of language and
N /

business professors believe that traditional language courses
20
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do not meet the needs of business students very well,® On the
basis of a student need survey, thaoka,recommends that

’ tailofed coursés_shoﬁld be offered for business students from
the beginning level.’ Therefore, there is a necessity for a

curriculum of foreign language courses that meets the

. specific needs of the international business student.

One of the challenges of this new langu;ge progr#m in
the School of Travel Industry Management has been to develop
truly interdisciplinary courses. On one hand, the TIM
professors were not accustomed to thinking about the kinds of \\\\

conversations that go on in the travel industry, On the
e

other, the language proféssors expected to first design a

 grammatical curriculum'(a list of structure and vocabulary

»

items) and then to write bits of short dialogue to illustrate -

"pointb of grammar,

. . For the TIM language courses, they had to reverse thisn
process. First, specific situations were deéé;ibed. ‘These
inclgded pommunication in settings such as a travel agency or
a hotel and in coptexts such as cqQnducting an eﬁployment

interview or helping a client choose a tour. The next step

| &

,“yas to design dialogues to allow students to communicate in
these situations, The final step»wgs-identifying needed

structures and vocabulary. We tried various ways to bridge
=

-

&Vhe gap between disciplines. Texts uded for Travel Industry
Management courses were loaned to the language professors and

the TIM School arranged for the language instructors to take

A

“

o | 2
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a "field trip" to talk to managers at hotels. In addition,
T.1.M. professors commented on the course syllabi as they ”
were being designed and a number of meetings were held to

discuss progress., ' '

How well the language professows succeeded in capturing
% the reality of the travel industry is reflected in stude;:ZS\\ |
comments, such as, "p%actical," "appropriate," "relevent,"
"applicable," "gives just enough 80 you can hahdle yourself,"

and "Special content is very useful. Knowing one area well

is better than learning a lot and remembering nothing."
CONCLUSION

The curriculum development procedure described above
which started with identification of specific setﬁings is
crucial to the feasibility of special language courses,
especially at the introductory level for the international
business ;tudent. It must be recognized, however, that
complete studies of language as it is used in a specific
— .

sétting (a front desk at a hotel, for example) by a specific

group (elderly Japanese -farmers on their first trip outside

-..Japan) have not been done. Such research is probably beyond

the resources of those who design language courses in

academic settings. Nevertheless, the successful use of
) &

spetific functions of the target language as a basis for

L]

determining curriculum des{gn illustrates by example the fact

8

that language and experience are inseparable. “Students can

begin to observe in the. language clagsroom that language,

22
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significant as it is, is never isolated from the context of
experience. As one student wrote, "It is not only a learning
Process but also an experience to be 'able to participate and

~\§i§n valuable information about our target language."

v
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6. Christine Uber Grosse, "Attitudes Toward

Languages for Business at Two South Florida

Universities," Foreign Language Annals,
December 1983, vol. 16, p. 451.
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THE PLANNING AND IMPLEMENTATION OF A MAJOR IN MULTINATIONAL
BUSINESS AND FOREIGN LANGUAGE: A CASE STUDY
By Barney T. Raffield, III, Ph.D.
Chairperson, Business Administration and Economics
Department
Lambuth College
Jackson, Tennessee

INTRODUCTION

A Bachelpr of Arts degree program in Multinational Busines$
and Foreign Language was planned during the 1982-1983.academic
year a€ Millersville University of Pennsylvania for implementa-
tion during-the 1984-1985 academic year. THis degrée program
was‘desigﬁed-to enable the student to acquire a broad-based

knowledge of mul%;nationél business theory and practice, a speci-
f}c‘knowledge of businegs practices in a particular foreign

country, fluency in a particular foreign language, and a genéral

knowledge of a particular foreign cduhtry's culture. The first

phase of the degree program was designed to focus upon the German

language, yith subsequent implementation in Spamish, French, _

J paneSe, Russian, and Arabic. The degree program is to be
housed officially'Withiﬁ the Department of Economics “and Business
Administration and will be monifored by a.bi-departmental team
consisting of two members from each of the sponsbring depart-
ments. This committee will meet regularly on a continuing

basis to measure the progress of the program, to administer it

in conjunétiOn with the chairpersons Pf the sponsaﬁing depart -
ments, and to make such changes 1n the prograh Furriculum and

program poliaies as are deemed.nécesSary by the committee and

2a9
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o RATIONALE FOR THE GERMAN COMPONENT OF ﬁHﬁ DEGREE PROGRAM‘

As the nat;ons of the world have become more trade-1nter— ' .

4

dependent econom1c t1es between the German speaklng countr1es
..and the Un;tedAStates have’ bécome much stronger In recent
ilﬁ,d- yeans both the Federal Republlc of Germany and the Un1ted States
| ;_have s1gn1f1cantly lnc;eased the1r levels of trade and 1nvestmeht
'1h each other S country A good example of th1s phenomenon can
be found in the escalat1ng amounts of tour1sm between the two
ycount71es 0f special slgnlflcance to the Un1ted States gener- T
ally and to Lancaster County, Pennsylvan1a (where M1llersv1lle
| Un1vers1ty of Pennsylvanla 1s located), spec1f1cally, 1S the
fact that the number of West Germans v1s1t1ng the UnTted States.
1Yannually now exceedswthe numb&r of Amer1canshv1slt1nggthe Federal.‘
Republ1c Of Germany each year. R
Although the Unlted States rema1ns the world S lead1ng
exporter 1n volume Jts percentage of world exports has d1m1n1shed

s1gn1f1cantly over the past two decades and’ 1ts balancu

- ments has suffered accordlngly, Exacerbat1ng this probledy

M

the fact that - Amerws are poorly. quu1pped lln?stlcally-to
- -~--“—:§et the~compet1tion they: face-in- the world mar
) e

etplace. Singe o

o !

- e best bus1ness language to Speak is that oF one's customer
IR
"' . and since as slgndflcant number of ‘America's 1nternat1onal bus1ness

N V‘, cusfﬁhers are German—speak1ng, the ab1l1ty of an Amerlcan“buslnesse
o person to'conyerse fluently in German and to understand the.culture-
in wh1ch that language is based are 1mperat1ve 1f h1s/her company
i'«i?/_x 1s to,fimd,success in its 4nternat;onal trade with German- ]'

"y\'\ .




speaking countries. - Therefore, it is simply not enough for the
Americanjbus?ne;;BEPSOn to study.multinational business; he/she -
must also study the' German language and the Gernan culture. At
present, howeuer, fewer than a dozen programs which stress
language and cultural study to the‘same degree as multinational-
- s business exist at the undergraduate level 1n the United States
Among these programs are those at the Un1ver51ty of Connecticut,
Eastern Michigan University, and Pacific Lutheren Un1ver31ty.
Administrators of these programs-nave reported as much as a

“three-fold increase in the number of their foreign language -

v majors as a.result of their implementing a program such as the

one diecussed 1n thls paper. Surveys of current M111ersv1lle
University of Penns;‘banla studqnts and secondary school students
throughout the Commonwealth_of Pennsylvanla have indicated that
the implementation of a Multinational Bu§iness and German degree
_orogram'at Millersviile UniverSity'of Pennsylvania would more
L A — ' ‘than double.the.nUmber.of.students studying German at that
- | institution. “
| o M1llersv1lle University of Pennsylvania 1s located in a
geograph1q reglon where the amount of West German bu51nessee
and tourlsm is*well above the national average. Lgcal business-
T e Apeepie—haxeeiong recognized. the need for such a degree program
: as the one outl1ned in this.paper and haye frequently~1amented
over their inability to find college graduates with an ‘adequate
S backoround inﬁmultinational business and the German language:
. - o Frmm an academio perspective,~MillersvillefUniversity's
| | 1980 Institutional Self-Study Report:states that an important

aspect of the institution's mission is to preoare students for

’
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careers or'tontinued study at #dvanced levels. Both the faculty
of the Department of Econemics and Business Administration and
that of the Department of Foreign Language feel that a major in
multinational business and foreign language is a logical re- :
sponse to this goal’ Also,. the Amerijcan Assembly of Collegiate
Schools of Bus1ness, the accredltlng agency for busUness admini -
stration programs, emphasizes the need for business administration
faculty to introduce multinationalidimensions into their cur-
ricula to provide a more wholistic education to students of

business administration. ®uch a program as this one would

certainly address this issue of academic quality and currency.

«

1Yl

REQUIRED CURRICULUM FOR THE. MULTINATIONAL BUSINESS AND GERMAN"

. PROGRAM
‘Tthe mandatory Curriculum for the student majoring in Multi-
national Business and German consists of a total ot s1xty n1ne
semester hours, broken down in the following manner : thirty-
three semester hours taken in the Department of Economics and
Bus1ness Administration, thirty-three semester hours -taken in
the Department of Foreign Language, and three semester hours of
internship within the‘Lancaster County, Pennsylvania, business <
community. StUdents may also elect to spend their junior year
~abroad at Phillips. University in Marburg, Federal Republlc of
'\\\Germany. Such students will have the opportunity to undertake
t another three semester-hout internship in the Federal Republic
and will be instructed in the growth and development of the

West German %usiness communlty by the Department of Economics

¢ ( -
faculty of PWillips University. | '




Tbrinciples of Marketing

theory which the studept learns 'in

Business and German are as follows:
Phynciﬁles of Economicsll and Il..........
Economic SEALISTICS e cmeennnns Ceneteae e
Introductioq %o‘Quantitative Concepts.....
BUsineés Organization‘nﬂd Management......
Introduction to Accounting...ﬂ.......f.;..

Managerial Finance....... e e e

Multinational Accounting and Finance......
Multinational Management.............. L
Muitinational Marketing..... e e
Intermediate German 1 and IT..............
German for Business Majors I and II.......
Commercial German.............. R R
German Civilization F&r Business Majors...
Combosition and Oral Expression I and I®....
GerménVCivglizationJI and‘IL..; ...........

Translation and Interpretation............ P

3

Internshipfwith a Lancaster Co. business....

.6

" The specific requirements for the major in Multinationél

creditohours
credit hours

credit -hours

crgdit hours
credit hours
"credit houre

credit hours

credit hours
credit hours
credit hours
credit hours
crédit hdurs
cfedit hours
cfedit hounﬁ
credit hours

credit hours

5¥%dit\hQurs

credit hours

credit -hours

The philosophy behihd the mandatory;internship in the

»

2

United States aﬁd the elective internship in the Federal
Republic of Gerhany is that é»meaningful practical yexperience
in multinationdl'busineSS'fn.thé.UniﬁEd States, and penhaps.in'
"~ the Federal Republic as well, wQuid appropriately augment the
. the ciassfoom_and would .

serve to .instruct ‘him/her in the commercial operations and

233



436ciél, cultural, economic, and political dimensions of inter-
ﬁﬁtional trade. Internships within the Unitéd States woulé bq
:W;kestricted to those organizations having Internationai Depart-
'.ﬁ ments which are-involved in trade with German—ﬁpeaking'countries.
Such'intefnships would~Q§ coordihated jo;ntly'by'the Directbr
of Ipternational Operatioﬁs for Armstrong World Industries,
the Department of Economics and Business Administration at'
- ‘;;,Miilersville University, and the Director of Cooperative Eduéa—'
tion at Millersn}lle University. Internships within the Federql
Republic of Germaﬁy would.be provided within the Nesf German .
business community and would be coordinated through Phillips
UniverSity, the Department of Foreign Langﬁage_athillersville
University, and the Director of'C6g;erative Education at
Millersville UniVersity. |

RESOURCES REQUIRED FOR THE MAJOR

\\ The current German faculty injthe Department of Foreign
Language 1s adequate to handle the foreign language component
of the deghee program. One additional faéulty.member creden-

‘tialed in multinatiqhal busipe%s administration must be added

.. to the Department of Economics and Business Administration.

". 7 Mémbers of both faculties would be expected to participate in
~appropriate seminars and workshops which ‘are regularly offered
‘by such institutions as Eastern Michigan University, the Wharton
_Schpol of the Univérsity f Pehns;ivania, and Duisbufg Institute
in Cologne, Federal -Republic of. Germany. ‘Thé great majority‘Of
the coursework required for this major s already in place within

the two sponsoring academic departments. »

P o4
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A

That department is.currently understaffed in relation tq’number

~ CONCLUSION

-
N

A modest increase in_iﬁstitutional-funding of $1,500 to
$é,600 per year over a five year period has been'budgeted to
send th faculty mehbers per year to train at multinational
business and foreign language work;hops, to provide student
secretarial assistance,-and to underwrite the cost of specialized

literature and promotional materials necessary for program devel-

."bpment All other costs of the program can be met throuqh current

~and- future budgetary allocations to the sponsorlng academlc depart-

ments, with the exception of the requ1red additional faculty posi-

tion within the Department of Economiés and Business Administration.

The individual serving in this pos¥tion will also have the addi-

tional responsibility of teaching courses other than_those'asso-

ciated with multinational business accofding to the needs and

- wishes of the Department of Economics and Business Administratfion.

of student majors and in proportion to other academic depart-

ments within theinstithtion; the addition of another faculty

“member!will help to alleviate this situation as well as providing

a highly capable resource person for the Multinational Business

and Foreign Languagé degree program.

- O U i e e e+l e e

In planning and 1mplement1ng a degree program 1in Multlnatlonal
Business and Foreign Language, Mlllersv1lle University is pro-
viding an innovative and progressive educational opportunity
within the Commonwealth of‘Pennsylvania and the Middle-Atlantic
region. The interdisciplinary.nature of the program provides

the student witf an excellent opportunity by which to broaden

R 7y o




. 1
his/her education’and to increase his/herAmarketability‘in the
industri;I world. The impIementétionAOf this program has and
will necessitate minimal changes in the academic, financial,
.peréonnel, and physical operations of the host inétitution; and'
the:eventuél visibility of the brogram.should add considerable

stature to the university in upcoming years. Depending upon the °

[rg—

success of the German phase of the Multiqational Business and
Fdreign Language major, planners of this program hope to_add the
Spanish, French, Russian, Japanese, and Arabic .phases in the years
ahead. The excitement and academic stimulation involved in this
type of long—rahge plgnning shoﬁld provide the program developers

with the inpehtive they need to meet the challenge of implementing

and modifying this new major along Success#ulqpaths. ’ -

° . 175 '
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An Overview of the Laﬁguage'and International

Trade Programs at Eastern Michiian University
E 2

(A speech delivered at the E,M,U., Conference on Forglgn Lnngﬁages
for Business and the Professions, Daarborn,'MI, Saturday, 4april 7,
loel)

by J. Sanford Dugan, Ph.D,

The Larguage and International Trade programs at antern
£0-semester-
Michizan University couprise a / hour undergraduate major lead-

inzy to the B.A, and a 30 ~semester- hour graduate sequence leadlng

t® the MJ,A., Both were in;tiuted in 1978 and have been fully imple-

mented since about 19€0. The underzraduate progran ls offered 1in

French, German, and Spanish, wnile the graluate program includes

‘these three foreign lunzuagzes and English as a Second Lanzuaze.

Ovvrall Alrection anl admirnistratior s provlleu by thc Jdepart-

|
nert of Forfi 3. Lar yua tes and Billrgutl Stuldles and 1" COOTAlI‘uEM

amons the depurtments of'Economlcs, Forelgn Languazes, stozraphy, \

history, Political Sclence in thes Colle=e of Arte and Sclercecs | U

s and

various departnente 1n the Collese of Buqineqq. Since 1979, arnout
Sf“u&!n% ’

ZSAhUV( gradnated with the B,A, and £3 ulth tne M.A. Presently,

225 wnderiraduate and 175 graduate studerts are enrolled in the
i |
prograns wibth roughly equal distribution amony tne three forelan

languages and approxlmately 30 graduate students in the ESL section.
r . ' ’

‘he motivatlgn for establishinz the program six yearslago Was
rooted in the dramatic decline in enrollment experienced in the

early and mld-seventlies and a clearcut movement away from E.M.U,'

[
4

traditional role of training future teachers. Incentlve was

/

afforded in the form of a federal grant under Title VI of the

: Higher Education Act Other subisquent grants from governnent and

.
a

~
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‘prlvate sources8 have allowed maintenance of a boad- based program
uand the pursult of 1mportant additional innovations 1n the a;ﬁas
of 1nternatlona1 cooperatlve education exchange and the- prel(ml-
nary development of courses in applled languages for technologlcal
careers. | T

A ratlonale for the current programs.is found 1irn the¢ grow-

Anz need for American'ménufactufln; industrlc% to conpete effec-
tively 1in world markets and, on a more lofty plane, in the neei for
-all Americans to bgcomf more aware of L e motlvations anrd asplfﬁ— ’
tions =f sther cultures 1. tne glohal villaze =so that thﬁlbie and

'bvr&ficlé} relations wlth other countries m:y be-malntalned; In
splte of recent criticlesm which clal-s thl* oareerigﬁvivrdtluting
they traditional humanities curriculum, 1t 1o certainl: clear that
knowled re of onf's country's :lace ir relatiom to otHer countries’
1s a4 need of every cltizen and an 1mportan% part of the humanltleso -

fradition. \
. i

In the early planning stages of the programs extensive consultation with

area business representatives revealed that indeed, there existed an unmet need ' |

for people tralned in businesu procedures and _concepts and who had a for;hgn

language capability. These representatives made it clear. however, that the
ultimate decision in hiring a candidate would be based on that candidate's p;;-
paration and background in business; foreign language skills alone.were not
enough to secure an entry-level position. Combined with a strong concentratibn
in busineas and economics, however, a.foreign language skill was seen as a ,

definite assetfin a growing climate of internationalism and was predicted to offér

a distinct advantdge over the business preparation alone.

§
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For these reasons, as can be seen in the program outlines féﬁ\both the
M.A. and_the‘B.A. programs (see hahdouts), the principal emphasis is on prepara-
' tipn-inTbusiness and economics, but a strong component in foreign ianguage is-
aléc'rcquired. I shall begin by'discussing the undergraduate program and then
talk)_about the graduage program.
’ T
\ _ The first page of the undergraduate check sheet is a list of basic studies
requirements with a few suggestions on what best dovetails with‘the.progfam.
The LIT progrém comprises 60 semester credit hours out of the minimum 120 semester .
 credit hécrs normally required for the B.A. It has the status of a group major;
8o that a student majoring in LIT does not have to ccmplete a minor. .
-0f* the 60 ;emester'credit hours, 30 arg devoted to busicess and economics,
27 to language and area studies, and three hours:are awarded for ‘the completion
of a cooperacive work experience, which is a requirement ofAthe program.
In the business and economics component the main réquirement is the cori-
pletion of what is acceptedvas 1 minor in a operational area of business such
as marketing, inform;tion systems, management,-orcaccounting; Students who have
never had a course or any practical experience in business are encouraged to
t-ke a three-hour introductory'course which is desig;ed‘to give a grcund work

of'vocabulary in the area of blisiness and to present basic concepts of how

businesses function both internally and in relat}on to society as a whole. The

minor itself requires introductory courses in tAe main operational areas of busi-
ness and a concentration of course work in one of these areas. We Qbserve that
" many of our graduates tend to go into markoting, but the other options are not
“excluded. A aurvay of regional firma completed three years ago by Profesgors
John R. Hubbard and Robert Ristau indicated that,for those businesses in'theﬂ
nearby regiom, trairming in marketing seemed mcct favored.

" The minor in business is a 21- to 24-hour block of courses offered in the

ERIC - -- ) 9
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E.M.U, Cdliege of Business, which has gh; distinctigﬁ of being among the

20% of'business schools in the_cquntry that hold full accreditation awarded

by the American Assembly of Collégiate Schools of Business. .Ih order to main;_
tain its high standards, the Colleée of Business rééuirea'that students enroll-
ing in.couréés for the minor must be:jﬁniors. that is, must have completed

55 semester credit hours of basic studies course work. This has the result of
qncograging students to concentrate on foreign language credits early in their '
course of study, which poses the difficult problem of teaching business concepts

in the foreign language.
Besides the regular m1nor.hcourse in international marketing and a course

| in international economics are required. These providé specific application

of e pnomic theory and marketing strategy to;:he problem of competing for
business in a world market. They represent the capstone of the business component.,

,

In the foreign language and area studies component, students take a series
of courses designed tc gi::7:;.understanding of the cultural, social, political,
.and historical.heritage of a region outside the U.S. and to bring them toa
.certain level of proficiency'in one of the languages of that area. As can bg
seen, the foreign language course work accounts for 18 of the 27 semester dredit
hours in, this component, with the rest devoted to geography, history, and poli-
tical'science. A sufficienp n&mber of foréign language courses is avallable to
acbommodate _ students coming into the program at various leveié of proficiency
" from low to aHVanced. At the upper levele. these .courses are oriented toward Lf"
the vocabulary and concepts of business as practiced in the target culture. igf .g?
At present, a large portion of our undergrdauate population is concentrate§
Qin the 300- or Junior-leVQI foreign 'language for business courses. We have g:
‘under discussion a revision requiring that stydents take two additional courseéfg

e

at the 400 or senior level. This would have the effect of raising the levelct’
: . g . .Qg.

50
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. of language proficiency and would alao respond, to some ‘extent, to the problem \T\\T\
mentioned above where students take the courses in foreign languages for busi-
nesa-before compieting 1ntroductory courses in the operational areas of business.

r The final component of the underg;adhate program is the coope;ativs edu-
cation work experience, in which the student applies training in business adminis—‘
tration in an actual on;the-job setfinﬂfor a period of four mon‘hs.to a year.
Before discussing this further, I should like to turn brietly to the graduate

~prog%ram of study and then return-to the coop requirement, whlch is common to

both‘programs. A

?hc g;a&uate program is designed to give studonts a grounding in business
‘f} and cconomicsbas well as an understanding of commercial operations as carried
- ¥ out in the target country Cnce again, the business/economics core predominates,
with students taking five or six three-hour courses in this area. There is consider-
gble flexibility in dptermining an individual graduate student's program. since ’
the variety of backgrounds that may be presented 18 more diverse ihan that at
the undergraduate level. For instance, a person with a strong undergraduate
, background in economicgaill be encouraged to concentrate in businesc courses
while taking oné or two more ap clalized courses'in economics, and vice versa.
- In the langcage area, students are expected to take three or four courses.
Two of these concentrate on the vocabulary and concepts of business as carrted
nut in the target countries. In the case of French #nd Spanish, these courses
are designed to lead to the diploma examinations offered bv the Chamber of '
(cczp) (ccTm)
Commerce and Industry of Paris and the Chamber of Commerce and Industry of Madrh#
The third and fourth courses may concentrate in advanced syntax or in the
specialized vocabulary of technology. which 18 an area under developmonb and

j/‘*"\
which I shall apeak about shortly,

/ . 81
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All students in the\graduate and undergraduate programs are expected to
compleé% a cooperative. education 1ntexnoh1n or work assignment in a salaried

position yhere they will anply skills in business edminiatration. The rationaie'

for this is to allow the student to experience in a practical way the implemen-

tatien'of principles acquired in academic'e“asaes. lIn this way the student is
able to gain the confidence of using newly learnel theoreticsl skills in a
meaningful context and to become more qualified before entering a cereer.

The definition of the 1nternsh1p is . broadly construed to inciude salaried -

positiong/in whid¢h the activities May inciude some clerical functions but in -

which the majority of the time is devoted to areas of business administration.

These latter include ordering, bookkeeping, cash flow, work schedules, publicity,

hiring and firing, etz. The internship does not have to be language oriented. .
S

Rec@ntly, a student completed an internship as a management trainee in a food

store chain another was the manager of a donut shop. The length of the intern-

ship is a minimum of four-months full- time employment or the equivalent: part~time. )
Many internships are completed in the immediate region around Eastern |

Michigan University, but, for qualified students, there is the possibility of

being placed in an internship abroad. Since 1979, under the direction of Pro-

“fessor Raymond Schaub, Eastern Michigan qE:vereity has been exchanging interns.

~ with schools in the Federal Republic of Germany Shortly thereafter. exchanges

were eetablished with three centers in France and, more recently, with institu-

tions in Spain. To qualify for these placements, students must’ present a high

" level of competence in the foreign language and success in at 1eaat six upper-

division business courses, Any previous practical experience in business admini-
stration, although not a requirement, is considered to improve a candidate's

applicatiQn. As a way of*imProving communicative akille students can avail them-

selves of immersion programs offered.by E.M.U. in Quebec and Hexico.
4 N
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From the point of view ot & student entering either the 3raduate or. the
undergraduate program the three major componente. 1anguage bueinese/economice.

and the internship, may require-differing amounts of time to complete and mey L

be completed in—varying sequences. TypicelIy, however. undergraduates enter the

program'

L4

_second or third year. Thie completes their language requirement but they often

feel the need to continue taking course wdrk in the foreign language as a way
of keeping up their ekills. For those who wish to go on or who come-in at a
higher level there 18 the possibility of two—course aequence in business : b. =

language at the hOO or eenior level. _ o .o i- S _ :

A

Bot%-eequences lead toward ° business langUage exams. In French, the

3

300-1eve1 courges prepare students for the Certificat pratique of the CCIP .w_ T

'end“%he hOSET‘)el\:oursee lead to the Diplome euperieur of'the CCIP. In*spahish,

-

the sequences aré similar, with exams sponsored by the CCIM. ‘In German, the
» . P R ]

courses will sbon have. as an external goal the Dip13p~ Ttechaftsdeutsch based

on an exam which wil be appropriate for students compl ing the upper-level

) . e ) ) L . S
-courses, " R N . A ' R
v oa . \ e ., , | v - )

r "..." ’ '
The graduate stu@ent cen expect at leaek three eemesters of. course wdrk S

L ; ¢
S IEE and 8 four-moqth internship; It is expected that an enterﬂhg graduate student

) ehcw eome prevﬂpue undergreduate course w0rk in econOmice and/or bueineee and ﬁ

L 'y » .
o have 1anguagd proficiency"high enough to allow taking graduate-levbl cou‘reee.Q S
. : Y LI '

If there ib a deficiency in any of thjee areas additfonal couree work is '?.

- 2 SR . - ¥ 2
sl roquired for vemedietio . . a‘ - '4§;}, . ) e > "-)4{ i'

T T « .
‘ recenm eurvey of alumni of‘the prlgram is }n the proceee ‘of being enhlyned‘

. ..
o,'. g .

and prepered for publicqtion by Prore\hfre Reymond Schadb end Gobffréy Voght. uhw,”j h
e While I do not have ell the. deteile at hand. aome of the rewﬁlt ‘lfb Q£‘1“t°r°3t¢‘,??\

3 . : » ra o
. ] R .3 . ; f’f. oo i m‘! '

,
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\
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About 100 letters-were mailed. The reeponse rate was 35%. Of those reaponding.

more than 951 are employed For 60% of those responding, their job has some

kind of international aepect 70% eaid they use foreign language skills in their

i )

»

o o : N

I should like to'turn briefly to sone plans for the future before drawing

a conclusion. The present program has four aspecte. as follows: uggrading the

present program requirements (undergraduate , program development in new areas,

Ay

and two initiatiVee aimed at etabiliAtion. ,,First upgrading. At present, we
. have under. discussion a prepoeal to- increase the level of course work in language
in the undergraduate programa We feel that students coming out of the LIT pro:ﬁ\\\‘/

gram should have language proficiency at the ﬁbo 1evel. The eecond initiative

ia in' program development._ Under a Title VI (Higher Education Act) grant secured

n“)

8

.. funding.

';.\" . ! » . N v .

by Department Head John Hubbard, four faculty members have quarter released time

for two’ years to develop and implement courses in . language for ' techno-

logy. These will very likely become options in the LIT prograns. The final

two. undertakings are in the etabilization area; one is a recruitment campaign.
while the other is a. pursuit of endowment funding. At least once a month for

- the past*ﬁeveral years, Professor John Hubbard occaeionally accompanied“by
other faculty membere. visits area high echoole to promote our programs and keep
them,in the miﬁﬁe of counselors and prospective students The endowment pro-
ject is being embarked upon by Profeeeor Raymond Schaub, who will be on sabba-
tical leave for 1984-1985 with the goal of raising two million dollare in, order

to give the Language and International Trade programs ‘a secure base of permanent
, . . :
K D

4

ia wcakening the traditional role of the umanities in ehap%ng the intellectual

. '* : BN ) b , 84 [ ol




Dugan - BMU Overview ’ ,' 9
and .éthiéal §ives of_ the country'gtcitizena. The concern for g‘ai‘vning marketable
‘sk¥lls is seen as too narrow a goal. I feel that the programs that have been
aucceésful for us dolreapond to the need to prepare for a career but do not
‘betray é;; tradltion of molding the outlook of respoﬁsible citizens.' Meeting
the need for young people to become aware of their nation's role in the surround-
ing world-ys part of a humanities tradition that goes back to ant}quity. and it
is a basic part of our programs, Furthermore, the i?hk between: poor tradé
relations with bther countries and the outbregyf%f.hostilitieq is a lesson that
nations haVe had to relearn manxitimes over. most recently in the 1930'3. Now
that the potent;al consequence! g% global conflict are of a different order of .
: rhagﬂ;tude than ;) years ago.é seemg reasonable that progra;ns that,give students
at least an inkling of‘one)important aspect of international relations are serv;
# ' . '

ing the needs of the nation and may give some hope for a better future.
S :

~

-~
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Eastern Michigan University__/

LANGUAGE AND INTERNATIONAL T‘RAD&

Checlk Sheet for the B.A. M‘éjor

e

Name . ‘ Student Nurriber

——

v

I. Basic Studies (Courses recommended in keeping with the Bas1c -
Studies requirements outlined in the EMU Undergraduate Catalog.)

Group I: Language Area (Three Co{xrses required)
i

1. ENG 121 (If ‘your SAT score\is below 400 or your ACT
score is below 17, you must Xtake ENG 120 first.) -

2. SPH K21 or 124, \

3. The foreign language componexﬁ is satisfied hy your
major requirements, A

t

- Group II: Science.and Mathematics Area (Three courses..required)

1. .One lab science course in biology, chemistry, geography,
geology, physics, astronomy or psychology. |
2, A gecond lab science course or a course in mathematics, *
3. One elective course in Group IL.*

*Math 118 and 119 are re ﬁired/.for a minor in Business Computer
Systems or Production $ystems Analysis,

™ A
Group III: Sogial S"cieiéArea (Five courses required) .

J
1. PLS 112, 113 or 202, )
2. HIS 101, 102 or 105,
3, ECO 201 and zoz
4, GEO 110,

Humanities Area (Four courses required)

1., 2. Twn literature tourses in the English Department or
two intermediate (221, 222) or advanced foreign language
, literature courses, ‘.
3. One course in philosophy or religion, -

4, One coursgse in art, music or dramatic arts,

(Physical Education Requirement: Two semester hours in physical
education activity courses are required for graduation.)
. : ¢ ' '

»
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II. Reguirements for the Major ~ | , ' N

1

A. Business and Economics (Semester}hours required: 30)

1. With the advisor's approval, the student shall construct
a 21-24 hour program in business which will usually

A consist of a minor in an operational area: Accounting,

‘ Legal Assistant Program, Office Administration, Executive
.o Secretary Program, Business Computer Systems, Finance,
Industrial Technology, Management, Marketing, Production
Systems Analysls, etc. (We anticipate that, for most -of
our graduates, marketing will be the area of greggest
career potential.,) It is strongly recommended th%t all
students take BE 100 far ‘International Trade.

-

2. MKT 460 International Marketing (Three sem:ettter hours. o

Prerequ1s1tes MKT 360) P
3. ECO 370 Cemparative Econnmic.Systems (Three semester
: hours. Prerequisites: ECO0.201 and 202) Y
OR ' | .‘. . .o
s - ECO 480 International Ecnnomms (Threé semester hours.
' Prerequisites: ECO 201 and 202)
L)
4. Upper-level Electives in Business and Econemics: With
‘the advisor's approval, the student shall, if necessary, ?
take additional upper-level courses in business and eco- )
nomics to complete the 30 semester hours required,.
. "'B. Language and Area Studies (S;emevster hours required: 27)
1. _Languags (Minimufn:semeste'r hour‘s required: 18) -
. L R . * t
y French, German or Spanish 121 122 (Five semester -hours

each; Qpen to general students majors and minors.);‘

'French, German‘ or Spanish 221 222 and 233, 234 (Three

semester hours each; open te general students, ma_]ors

and minorus )

French; German or Spanish for Internatio Trade 361,

Y 362 (Three semester hours each: srequired Bf all ma'jors;
. open t6 qualified general students ‘and minors, )

NOT E: Incoming students with advanced proficiency (300-
level or above) shall take, after consultation with the
advisor, -361-362 and/or.446-447 and additional semester
. ' hours of 300- asd/or,400—leve1 language cnurs?a to
complete the 18 semester hours required,

87
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2, GEO/HIS 316 History and Geography of Modern Europe o
(Six semester hourB; offered in the winter semester of _

even-numbered years. ‘Prerequisites: Geography 110

- and History 101 (or 102 or 105,))
OR

) GEO/HIS 317 History and Geography of Spanish America
(Six semester hours; offered in the fall semester of even-
numbered years. Prerequisites: Geography 110 ‘and
History-101 (or 102 or 105,)) | ’
NOTE: Three- hours of GEO/HIS 316 or 317 may be applied
) to a major .or minor in H1story and Geography and to Group
» =: III of Basic Studles.
. 3. Political Science (Three sefnestei* hours).
, The student shall take 9ne course from the following list:
PLS 211 European. Pé)}j:tical Systems V
220 Comparative Legal Systems - . .
271 "Introduction to International Relations . v
341 International Law . 4
V. 342. International Organization ‘
» - 354 Government and Politics of Canada . -
) ; 367 Contemporary Political Systems of Latin America .. -
NOTE: The prerequisites for this course are,

T U PLS 112 and 210,

[

]

. 4 \
C. Field Experience (Semester hours required: 3). =

3
. FLA" 387 or 487 Cooperative Educati‘on in I.anguage and Inter-
national Trade (Three semester hours each)

OR

FLA 489 lnternship‘ﬁ Langug&e and International Trade (Three

semester hours) )

NOTE: Depending on the neturc of the work experience, the o

‘studengmay substitute three additional hours of internship or »

icooperative education experience for lower;level language ‘
) courses if he has dem’(‘inetrated prohciency at those levels; or o
- . he may substitute three additional hours for other courses CT

in the program in which hk has flemonstrated competence,

. The option will be determined in consultation with the advisor

on an individual basis, especially since seme students will
complete copperative education and internship positions (last- -
) ~ ing longer than one semester) in French-, German- and
. ‘Spanish-speakind countries, )

-~
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Eéstern Michipan University

MA in Languape and International Trade
L s

A . '

(Graduate hqurs required: 30)

The Department of Foreign Languages and Bilingual Studies, in cooperation

with the Collepe of Business, offers a Master of Arts in Language and Inter-
'hationallmrade which will integrate the study of modern foreign lanpuages and

cultures.with preparation in the field of international business, This MA

is designed to promote cultural awareness and sensitivity with reference to
oyy own society as well as to societies of other world regions, and to provide
stidents with the skills, knowledge, and understanding needed for competent
performance in an international environment. At least 30 hours of graduate-
level courses are required for graduation. ‘ .

Business and Economics Area Core Program '15-18 Semester FPours

-
Business: At least ségoe courses in business are required. The
following is a representative list from which appropriate courses
.can be chosen (consult the Graduate Catalog for prerequis}tes)'

. |

1

MKT;SlO Marketing (3 sem hours) . . . ‘
MKT&SZO Iﬁtérnational Business (3 sem hours) |
Md% 501 Maﬁagemeﬁt://qucepts, Principles, and Practice (3 sem hours)
MGT 576 Corpprate.S;cial Policy (3 sem hpurs)

- MGT 580 Management of Organizational Behavior.(3.§émrhoura)

Students who have had a bastc managemén and/pr marketing cours¢/must
substitute an appropriate course(s)- in consultation with : isor.
- Substitutes“could be chosen from among, the following courses (consult

the Graduate Catalog for prerequisites)-:

ACC 501 Accounting, Principles (3 .sem hours)

FIN 502 Financial Principles (3 dem hours)

FIN 540 International Finance (3‘semuhours)
': AﬁS'503 Legal environmment of Business ekxsem hours)

. ADS 530- Modern Commercial Law (3 sem hours) . . w3
. .

ORI 501 Introductory Probability and Statistics for Business (3 sem hours)

ORI .502 --Introduction to Computers and Programming (3 gem hours)
. T .
";_ggpnomiggz At least three courses in economics are required. This
1% a representative list from which appropriate courses can be chosen
(consult the Graduate Catalog for prerequisites): :

ECO 501 Npcroeconomic Theory and Polié& (3 sem hours) 6

ECo 502 Hicrbpconomic Theory and Policy (3 sem hours) t

- \ . 89 '" | ¥
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ECO 508 Intéﬁhational,Economics (3;sem hours)
ECO 575 The Economics of-Socialism (3 sem hours).
ECO 580 - International Trade: Theory and Pa@icy (3 sem hours)

ECO 581_ International lionetary Syssem (3 sem hours)
~ ECO 585 Economic Growth and Development (3 sem hours)r‘ N

L

ECO 506 Economic“Planning (3 sem hours)
| | - _ ¢
Language Area _ , 10-12 Serester Hours

Study is required in intengive foreign laﬁguage courses which include
cultural components (customs’ soclal, economic, and political structures:
economic geography® legal environment). '

a. Native English 'speakers with demonstrated proficiency in a foreign
language must elect, in consultatién with an advisor from the
Department of Foreign Lanpuages, 10-17 hours of courses for graduate

_credit in that language area.

¢

b. . lon-native speakers of English who have demons%rated English
proficiency with a score of 80 or above on the(lichipan Test of
Fnglish|Languape Proficiency (or equivalent) must complete 10-1"
hours o{bcourses for praduate credit in French, German, Spamish

-+ . or Business English for Interngtional Students,

c. lon-native speakegs of English who. have demonstrated only the minimal
English proficiency for admission to the Graduate School (a Michigan,
Test of Enplish Languapge Proficiency test score of 75-79 or equivalent)
will also be required to take six (6) hours of advanced English as a

. Second Language courses, in addition to completing 10-12 hours of
courses for graduate credit in French, German, Spanish or Business
English for International Studentgi

Cooperative Education

All students are required to complete .a cooperative educatién position
or an internship in a bysiness firm, provided an appropriute position

. can be found. Students for whom placemenas cannot be found are asked

to do an independent study or to take an appropriate course 1in
substitution for the co-op placement.’ '

International Cooperative Education Exchange I

- Y ~ . C * ’ ' ) .

7 Qualified students may be placed in salaried, cooperative education

’ traineeship positions in French, German or Spanish firms in those ‘
. countries for a minimum of qixteen,weeks. “The placements are

competitive and are conri&gent upon available positions.

\

\
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T - : " DEPARTMENT OF FORLICH LANCUAGES
o AD BILTICUAL STUDIES
. LAMGUACE AUD INTERAATIOUAL TRADE

! CO-OPEPATIVE LNUCATION REQUIREMEIIT

Introduction: For all students in Lanpuane and International Trade—nboth under—.
praduates and graduates--cooperative educatjon is a degree reauirement. The
reason for this requirement is that cooperative education can uniquely:enhance

-our gtudents’ education by givinp them the opportunity to apply, test and a
broaden their academic knowledge in an actual workine environmrent. and thereby
beeome better qualified to enter their professional fields after ysraduation,

- LIT najors must complete--either in the U.S. or abroad--at least one full co-op
placement for three degree credit hours: a second co- op placement may be con-
pleted for an additional three credit hours.

.

I1f, after a reasonable effort has been nade a co-op placement cannot be found,

the student may seek a substjitute activity, upon recomrendation of the LIT

D1rector. Substitute activities include an appropriate course or independent “b
study, or a volunteer assipnment in business administration. Any substitute ‘
activity rust be approved ahead of tlue by the student 5 advisor and bv the

LIT Director, - . o

I. Placemnent in the U.S\ e {t

° 4,
: 0

A. Description® a one-semester full-time work assignment (or enu1valent
. part-time) with predominant erphasis on using bus1ness/admin1etrative

. skills, : : ‘ }
. 1. Does not have to be lanpuare related or directly related to inter-
' national business.
. 2., 1If part-time, the time on the lob must add up to the equivalent .
v of a full«tlne assignment (40 hoursjfweek for one semester),
i 3. ob duties can include some clerical activities (filing, tvpin

efc.) or production activities (counter service. manufacturing,
etc.), but the major responsibilities rust be business adninistrative
in nature (e.g., scheduling, bookkeeping,. cash flow, ordering,

» personnel, advertising, data processing, etc.)

4. Some recent examples: manager, Dunkin Nonuts shon* head office
asgistant, EMU residence hall® manapement trainee, Seven-Eleven

store; trainee, custons brokerage firm. " e .
. B. Procedures L ' . \ T
| 1. Students are encouraged to locate placements for themselves.
- The Department of Foreisrn Languages. and Bilinpual. Studies, 219 N
. qAlexartder Music Building (487 -0130), the EMU Cooperative LEducation o
] ,. . Office, 210 Goodison (48 3721005), and the EMU Career Services ;
_ ~ " Center (487-0316), can provide assistance. . ‘
el 2., It is.helpful for students to make their pergsonal contacts = = )\ °
) ) (familles, friends, etc.) aware of their needs and of their :
. canabilities. “ ' .
- ] 3. Assignments must be apnroved by the LIT Director and by the EMU
s ' Cooperative Bducation Office.

4, Hormally, the student pbtains anproval before: bhrinninp an assirn~
' ment. A student’ workine o In an administrntive ‘position before
_ "~ starting the LIT prograt may abtain anproval 1f ‘tHe assignment Al
\ ' ?pets the co~op criteri | - C Vv

' \ y . . -
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5. An EMU .faculty member makes an on-site evaluation visit, consulting
- with student and student’'s supervisor, ¢
6. The faculty member obtains an evaluation ofgstudent's wvork by
employing firn and assicns a c¢rade for. the 2Z~op experience.

I1. International Cooperative Lducation Exchange

A. Qualified studénts are nominated for placement abroad.

b. Criteria of selection.

E}

1. Advanced languape proficiency,
a. Deternination is based on-

1) Professors' evaluation of oral and written work during
the academic year. . °

2) Vritten application.

3) oOral interview in the foreirn languare.

/

b. Students completiny lan~ruage courses at the 300- and 400-levels
vho have not yet lived in a country vhere the foreirn lanruare
is spoken may qualify, but we stronply reconmen& that students
have at least a minimal (6 yeeks) irmersion experience in the
language before applying. \ /

<

f

. - /

. 2. Higb achievement in at least 18 hours of businress jcourscs and
basic instruction in macro- and micro-econonics before start

of assipnment.

vy

3. Personal qualities, such as taturity, independence, self-reljance,
that will contribute to the successful completion of an assipnment.
The student should be avare that feelinps of alienation, loneliness;
and depression usually identified as; “culture shock,” are associated
with residence abroad. Uhile the experience of a previous stay
abroad is not required, it can be helpful in preparing the student
to benefit fully from an assignment. .

4, Significant previous work experience (usually of at least six-ronths’
duration), This is not an absolute requirement but is considered
“very helpful. “

L

5. . At least two semesters’ (eight months’) residence in courses in.the
" Departnent of Forelgn Languapes and Dilingual Studies.

, l'oiinations are made on a compotitive basis and ‘only if the review
cormittee determines thqt the candidate possesses the qualifications .
necessary for succeqsful conpietion of an as&ienment,

d U. Applicarions: See faculty advisor for forms 'and details, A

a
. - -

- - T . ’
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A Foreign Language Program for Majors in H 1 and Restaurant Management :
8 guag g J ote ‘n i aura abem n '7‘;.

i 7

The Traineeship
The two to three-month summer tralneeship in a hotel in Europe is
the raison d'8tre of the foreign language. program for majors in Hotel

L
and Rﬁ;taurant Management at the Universﬁty of Houston-University Park.

lmmediétely following a year-long ten semester credit hour langgage
course’, it is the powerful motivator necessary for rapid acéuisition
of basic skills in the térget language; at the same time, }t provides
‘thg-ocpasioh for continued improvement in the language and fof first~
hand knowlédge of the cultural setting of the language. Withput ic,
_ the language program for students in'Hotel and Resgaurént Management

Could not -exist; with it, the program provides,\as one student return-
: - , & '
a’ing from his traineeship in France hasg sald, one of the most

4

meaningful experiences of a university career.
N &

As far as we know, the University of Houston's language program fot
, .

majors in Hotel and Restaurant Management (HRM) is the first such pro-
y ’

gram of its kind in the.United States. While developing this new

program pas been an extremely interesting experience for all of us in-
. - ? Al

volved, the gding has been difficuLt'hnd uncertain preciseﬁg because,

for ea 'language, we ‘have had to pioneer in an ameaipitﬂerté unknown
N .

and arefcontinuing to navigate through unchardéd rocks and shoals. As
the Hilton College of HRM at the University of Houston has no foreign

: . - . /
language requirement for its majors, our first unknown was whether the

®
N

students would respond to the program. For six years now, they have Ln-

2

deed enrolled in the language courses, énd in increasing numbers, even

3.4_ o ‘

N

’




though for most students the course credPs have been in excess of

1

even the required outside electives. 1t is apparent to us that it is
: N

the promise of:a traineeship abroad, at the end of a long year of in-

tensive language study, which has- filled the courses. But how to ob-—»

" tain and organize and operate the trainceships has been another problem;

and here again, no tradition in the College of HRM of systematic and

regular internships abroad could show us the way. For all three languages
L}

-

in the program--German (1979 - 1981), French (1982 to the present),
and Spanish (beginning in summer 1985)--the languagu'professors have

taken upon themselves all deLaiUprerLaining to the internships. The

procedures described in this paper are those followed in organizing the
French traineeships, as it was those traineeships ‘which I was asked to
develop,

The first obstacle, in my case, was ignOﬁ?ﬂce. In spring 1981,

.
+

when T agreed to initiate the French component of the language program

for HRM students, I knew nothing about the hotel business and knew no
. . . . - ! »
one in the industry. 1 can say now that this problem, and all others,

have best been solved through personal contacts--my own and those of

-

-

other people with whom I have worked. These contacts, coupled with

o\
some formal study and on-~site observation (described elsewhere), have

been indispensable-in guiding me toward a speaking acquaintanﬁe'with

the hotel industry in France. 1t was forcugmt

deans of our Cdllege of HRM were members of the Cornell alumni network,

-as one of these alumni is general manager of a large hotel in Patris
belonging to the dnternatioval division of an American chain: This
. Vo

1
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.

hotel, 1 later'discovered, is distinguished for its excellent training.
program. The deans of the Collébg of HRM also had access ‘to anothet
important network, made up of hotel chains who customarilylrecruit"

students graduating ii Hotel and Restaurant Management at the UniVersity

op Houston. * The international office of one of these chailns forwarded
( > /‘ * .

+ introductory letters in my behalf to its large and prestigiéus hotek

in Paris.  The HRM College opened another door for me when they made

’ » P .

me their representative .on the council of the Houston chapter of the

French-American Chamber of Commerce, Throu % new g@c ualntance in thisg
2 frequalnt 0 thi;

’
A . . . N R .
organization, I met a family famous in ¥France ag caterers and chocelate

. F
. b d
- . s * ’
manufacturers, who were plann1ng§§t that time to open a rather large

+ 5
operation.in Houston. Anothe¢ French-American Chamber of Lommerce mem-

ber sent legters introducing me to the officers-in-a French chain with
a4 new hotel in Houston. A friend-of the chairman of the French Depart-
ment had just signéd a-contract for the Texas francﬁ:se of a chain of -

budget class French hotels, and his influence carried me into their

e » . . v

. W ! r - o
. large/French-operation. * This same péygon\is a franchisee of several

hotels in an American chain which, in its 1nternaﬁional_division, ha§

A

tour hotels in France; through him, 1 ha oductions to the general
manager of these hotels. Finally, the organifer of the ?E?&s Chamber

of Commerce and lndusLFy's seminar on the socio-economic situation in
’ o .
France which I attended in summer 1981 put me 1néf0uch, through fier
. .~ t
\ S
own family connections, with another French hotel chain which, coinci-
2, :

dentally, was building a hotel in Houston. ) #

ALl of these people have played a part in my contihuing-education, gy

. IR

I
.

<! .

s 0w, . & =
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N\
& <
or recycling proccs7, giving me the basic information necessary for
preparing students for traineceships in France. They all received me

’ ° ]

ot , . .
courteously, and all agreed enthusliastically to accept Anerican trainees. »= !

[

During the first summer, 17/ tfainceshiﬁs were available, with 45 in
M 1

the various hotel chains referred to above and 2 in the elegant and
i - 4
well-known restaurant managed by the caterers planning a branch opera-

tion in Houston. Their ready agreement ,to participate in our project

was due to a varlety of motivgtionsz Not the least important of these _ (:u .
’

-

was the fact that the program served'mgf mutual interests. " French in-

s

vestors in théyhospitality industry in the United States believed they
T

would benefit from Ehe existence vf a pool of American employees whom

=

“they had trained themselves. Furthermore, they would profit from the

more wide-spread acquaintance of their product which ?ooperation with
the University df Houston would bring. ihe American studgnté' ability
to communigage yith Ameriéan clightéle in their establishments in France
during the tourist season would be anéther advantage.

]However,kﬁthgh-the novelty of workidgk;iﬁh A@erican students in f
an American hotel managémenh\follege was appealing,(a very important b
factor in their decisidn to accept our traineds was tﬂat hotels and
restaurants in France are already accustomed to training students for
careéré in their industry. The ‘kind of exgenience we were proposing--
the oppoptunityeto léarn pew business pyactices in a foreign country
while perfecting the language of that cbuntry--that kind of eiperiénce

’ . . : .

Is built into the cufiiculum of European hotel schools, and the hotels'
céoperation is taken for granted. Language study is gequiréd by the

r
schools as a matter of course, as at least one forelgn language 1is ex-

’\k »

~ 7
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pected of employees 15:;:19 budget class hotcls, and higher quality ;o
hotels have perbonnhl speaking at 1edst two toreigp languages, of which
[ y

- ! -

one muat be English. " Phe best Kuropean programs in hotel management . -

,ndt)only o!fer but require traineeships abroqd, Hotel. schools in : o i.

#rance, Germauy, Switierland, t?e Netherlands, fgg examrle have on- .

going agreements wiLh hotel Chdinb in l'rdnce, who decide in about ydr(.h y

*

of EdLh year how many Lrainces they can dLgonmmddte in their various

3
‘hotelg(ﬂ Reciprocally, French students are blaced in hotels-in other d

L T
European countries as well as in the United States. 1t ib the hotel
Schoolb'who take the rcspon&ibility for ‘arranging the traineeships This

is not difficult, as the hotels; for their part,”feel that it is natural
I .
and desirable to participate in the education of their future employees. |,

.

Many a'hotézkgénager'has himself beeg a student trainée iﬁ a foreign
land, S | .

f all their énthwsiasm, French hotel chains recognized ghe;diffi—
culty. involved in legalizing the presence of American %rainees in their
hotels, as the t;aineés, like their Eur;pean counterparts,ghould be actuall%”’;,a;'

\

working in the various departments of the hotel and would be receiving
8 “h .

t
-~

a small stipend. The next step in setting up the traineeships, then,
Was getting in contact with the LentrL International d' htudiants et de

btagialreb (C.1.E.S. ), which would provide Lhe necessary legal framework

v

setting up the procedure for enrolling the students in the social se~

'
» D =

curity medical ooverége and for disbursing the stipend. The'fﬂnal step

L4
in the process was the preparation of the students' dossiers, which

certlfying the students' enrollment in 5ood standing at the Unive¥slty -

of Houston would allow them to abtain a -student visa issued by the

»




Consulate General of France. It is this visa, defining the students
as student trainees and ngt emp loyees, whicﬁ.permits the operation of

the traineeships. .

o . : / ‘
In the tirst year of the French trainceships, the.conditions of.

the traineeships differed slightly from company to company;’ but now,

2 T } .
atter two years' experience, we are able. to negotiate the same condi-
s - s . . Co -
tions for .each student participating, “he 1engpp of the traineeships
has been gstablishtied at two monthss beginning in mid June and endihg
in mid August. As our spring semester ends jn mid May, this schedule’
allows the students a month of travel, if they can afford it, before -
- N f - . N ’ v :
they bégin their work assignment. Experience has taught us to limit-
Lraineeships te hotel chains accustomed to 6perating training progtrams
f : \~ "

for students in European Hotel schools; these programs are well con-
#

v

celved and conscientiously operated. In larger hotels, students are
- ' ' ' .
assigned to the one or two departments they are most interested in,?j

4 !

while the smaller hotels provide experience in all quartmentg of th

-
~ - )
hotel. 1In all cases, a student's language QLGEl Is a factor in his -

Placement; and as his language imé;;ves, he is providedvmore occasions
to come in dir;ct contact with the hotel's clients. Students partici-
paté in the arqund-the-clock schéduring expected of all hotel employees.
They work the same number of hours as the rég;lgr hotel employees, with

two conseéutive days off out of seven. While- their stipend amounts to

3

no more than pocket money, they are provided full board and a room,

All but two or three each summer have been housed in the hotels where
-

they work. This is by far the best arrangement, from thg points of view

AN

—

not only of convenience but also of economy and sécurity. The only stu-

799 L
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dents who Kave left the traineeshyp program before the end of the
% " - . ¢
o - contracted time have been those not housed in the hotel’ where they were '

-

working. In 1982, three left the program within 2'weeks, and in 1983,
- 1Y : ) .

Cone lett within 2 days. In 1984, all sEudents’will have a room in the ) - T

hotol providing the traineeship, tor the two-month period of their

. . ¥ .
\ . L3 .,

training. No two students from the University of Houston program are ‘

v - assigned to the same hotel. The assignments for "1984 are typical-of .
’\
the other summers: gix students will be in Paris or the near environs

.

and ten will be in the provinces, scattered from Towrcoing to Mérseifﬂ§
) - :
‘and from Toulouse to’ Strasbourg. Studerts must bear .all cost of fran;\
. © Atlantic and personal travel; however, those who are placed outside .

, _ Paris are generally reimbursed fo£ travel between Paris and their

“assigned hotels, by the hotel chains themselves. This gesture is indica-
. [ &

= /

tive of‘Lhe'spirit of cooperation of the participating hotels.

fhe evaluation of a program like thié inevitably feveals that its
problems stem principally from insufficient or dimlnishing funding. Such ¢
a‘program requires not only initialobut>also continuing pl;nning with
the general managersland training managers of thetparticipating hotels
throughout the year. 1t needs to provide liaison and moqitofing dhring

. . <

the traineéshlps, in, order to minimize the prdblems of a cultural or- ®

logistical nature which can hinder adaptation to a new and difficult

work environment. It would benefit fr a pre-traineeship on-site

-
L]

transition course for the trainees, as well as from an exchange program
. as | . _ N

. f
. . ~ with a European hotel school. .t g

Financial problems aside, our program, though still embryohic, is

demonstrably an educXtional triumph. The long~-term goalé of the.@tudents

A Y

eaah xcar have included eventual émpldym&nt in a hotel company with v
: a . ,
, .. \!
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‘with the average rise in achievement score at 80, or almost the same

‘internatiqnql'intercsts; Their immediate goals for the traidﬁeship'

- 7’
q

period are the followigﬁt to "activate" anl improve the language

¢

they have spent the prévious nine months tearning; to become acquainted

- . Al

withkthe hotel and resggurant business as it is practiced in France,

-

. and with the French manner of getting work done; to make friqus among

their colleagueﬁﬁ and finally to travel, to learn as much as poussible

abvut the country, its people, thelr customs, their interests and PY, -
ties, the socio-economic framework of thelr lives. These are ambiti8s

goals for a thrge*mdnth perivd, and'they are realized oniy partially.

I

But no studgnt hasAreturned unchanged. from his French internship.

First of all, their ability to use and COmprehend the language hag
taken a su stantia@xleap during their traiheeships. In the _thrge years
of operati of the French program for HRM,méjogs, the students have
gained, duking the;n}ne—month academig course (discussed elsewhere),

an aversge f 90 pointsAon the College Board achievement test, with‘the

- .

"

individual scowes ranging from 30 to 160 points. After the summer in

France, a period of from two to three months, depending upon the students'
o

finanqial means, individual gains have ranged from 50 to 110 points,
. . {

*

rise as during the a mic year. We know that the_students experience

a gregat- deal of difffculty bothrllnguistically and socially during the

first month of thedT traineeship, saved, in the cases of those whbse
p -

French is weakest, by their knowledge of and experience in the hotel

" and restaurant business biack home. 1t is in the second month that they

. Y RO 3

canlbegih to interact effectively with their supervisors and fellow

. v \ A ’ A
employees and begin to achieve a part of their other less tangible

» -

.\ : | 101\9 \\f‘ ' AN
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N~

goals: knowledge of French business, French people and their modes .

of life, and of quuce itself. They return not only méze proficient\.
1}

in the.language they set out to practice on site, but also with a

’

. New consciousness of other people and other opportunities, of which ‘..

P g

they had had only dim intimations béfore their summer experience as

~
~

hotel management trainees in PFrance.

#

. Fannie Scott Howard Tapper
R Department of French : '

Uﬁiversity of Houston-University Park

a
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SN WHAT CAM I DO %0R YOU, YOUNC LADYy?
. o OR
FACULTY INTERNSHIRS IN THE PRUSINFSS SECTOR

4 \

Dr. Joenne Spinale

Coordinator
Department of Modern Languages
Rentley College
Waltham, MA 02254
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market of accountancy, financz,rCOmputer science

ran to the yellow pages. Searching under "A"Y T went frfom ”gbrﬂgivesﬁ

Lisa smilg and anledge of Qmergéncy, I requested to see the presideént

- After having taught French for ten year€ at a major Liberal Arts

o

university in the- Boston area, I accepted the ‘challenge of a new
position to create and direct the Modern-L-anguages Program at a small
private subursan business institution. The transition from one pro-

fessional context to another was relatively smooth, except-for a-

pf%]iminary case of ”cu]ture‘shock‘3~What does one do when one's
depaftmenta1 offerings are only non—#esﬁrieted e]ectf&es‘in-a buyer's
: manaézment; and " ' B
marketihg'majors? i ' 4 - ,;'
* There was one viable remedy! I"would make the "pﬁsiness coﬁ '

nection" and somehow acquire.the practical comhercial experience ;1d f‘ ". "
expertise needed to "fit" in an edﬁqgtiona] context cafening to
professibha]f}—orienteq studgnts. But, how? '

After brainstorping to the point of migraine one day, I 1mmed1ate]y

to "accordians” to “dccounting", finally finding "advertising,” a long-

timé fahfasy for me. Determined, I went to the first advertising

agency listed a]phabetﬁca]]y, armed anly with nerve, good intentions,®

. , - - ‘
& Crisp new copy of my resume. -

X

f'tht would 1 say?" I asked mys&lf, fearing the possibility of ‘ L

encou: tering a secretarizl cerberus at the recepticn desk. Widh a Mona

. of the’ agency.

)

"who s calling?" snapped the secretary dryly.
“Dr. Spinale," was my assertive reply, while slipping my Ph.D in |
ROmance Languagesuinto my back pocket momehtari]j,“and attempting to Iz Lo

»

appier @s a colleague of Marcus We]by, M.D. \ A

TS -
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"Oh, yes, yes!" stuttered the Secretary," jUst a second ... go
B right fn,..“ Shevassumed that my mission must Be of maJor med1ca1 o

. importance. Ah that ”Dr " in front of my mame was dece1y,nﬁ

’ Two minutes later, I waltfed into the predident's office. = T
’ © R.B., the g;esideﬁt, (wh@ could have eaji]ylpaseee for the -0 )
‘ Codfather), was much tgo preoccepied with a phone call to question or
’ dispute my presence in the inner sanctum, of ;o buzz.security to evict
me. What would 1 say to this’ pear-shaped-napoleonic ad executive?
"So whai-cén [ do foe you, young lady?" He, was speaking‘to me !
Mustering my courage, I'proceedeé with my plea? Y was a‘professgr
"///” and director of Modern Languages at'a business co]]ege,)with no, - hféi\, ' g

exper1ence 1n th1s realm, In. order to effect1ve1y 'sel1l" my subject IR
to students 1n good faith, 1 needed to know where my f1e1d of &pec1a]-
Lgat1on would e useful in the world of market1ng, pub11c ;e}at1ons, \7
. pronotions, and@%dvertising. I haﬁded him my resume. Would he allow me
to be a summer 1ntefn in his agency?
T w "I don't have the time"to reae‘your\Vita{ what do you haQe to .
offer?" he grunted. 1 felt as if he had stepped en my tongue.
withget a modicum of modesty, I looked the pres{dent.straight in
the eye @nd proc]aimeé as 1f ﬁeciting from the Girl Scoet handbook :
. -
B ©"D am 1ntef]igent, hard-working, ereative, and eager 40 learn!"
| ‘“Start tomorrow," were the two word; that I was bungry to hear,

- . . L 4

arid he was.grantihg;my wish to hy amaéement and de]igkﬁ!
’ ) ~what transpired during that summer changed my-entire‘self—imqge'
| and po]i’*ed my esteem in the eyes of my co]jépguei in busines’s
- . v . .

\
v




. "{3

d1sc1h\3nes [ was a "1uxury“ or an e]ective in the hallowed ha11s_
of bus1né35 stud1es, but I! had made an e?fort td learn -how to 11nk

w1th other departments at the‘co11ege Instead of ad\putcast, 1.

t
Y

bécame a, celebrity: o ‘ i
.2 . . . , .

Students were "sold" on Modern Languages by my sp1e]" about on-

'

the/Jﬁb exper1ence .and anecdotes on how I cou]d catch cu]tura]]y inac-

curate or o{fensﬁve market1ng m1stakes

ecause-of my foreign ranguagt

background, u1t1mateJy saving.money and ce for the agency.,

’
‘

In addttion to writing press releases, editing,advertising

campaigns,, and composing "spots” far radie and televisién,'r_masb, .

AY

. trained in the office by the President and the creatiye director to

. ‘ o
create and produce commerciats. My sen51t1v1ty and apt1tude for

Tanguage ‘enabled me to\become a master at “verba] vo]]exba]]\" Nords ‘
v . as <
and cross- cu]tura] 1ns1ghts wereAlmportant in. advertls1ng ; .as in
r . Al
academ1a Consequently, all of the agency's public relations accounts

~with ethnic overtones were automatically assigned to me!-

Three of my commercials aired on local television stations.

Students and co]]eagues who saw them, d1scussed the1r concept1on and pro-

duot1on w1th me at 1ength My professional expert1se surpassed the -w

. \
madtery Qf 1rregﬁ1ar_verbs. ‘ - R

“he president of the agency, who enerous]y gave me a chance, to
P entor ¢ gency g ) .

Tearn and explore a new world at the beginning of the summer was now

paying me for my services because I had become a valuable resource and,

at the bottom line, was actually making money for him and lending an
aura-of prestige to B.H., and M. Inc. as the resident "Janguage

: y- .

specialist.”
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-+ The fringe benefits, aéide from ego building nﬁléheer é]atioﬁ,

included countless invitations to media-sponso dwgoc1a1‘%ven}s,.a
marvelous means of introducgion to others An all ‘aspects of com-

N '

munications. g . *(\_,/ ) : -

When the-summer came to a close, it was Somewhat difficult to
/

calm doyri and resume the placid life-of a'pﬁbfessor. I had definitely,

~ changed and grown professionay. Jhe supreme compliment was the
R | | . S S
agency's offer to retain my services as a part-time consultant! Moi! =

-

My success,in the wild kingdom of an advertising agency prompted
me to cH.mB hi&, THe ne;<t summér, I talked my way. irfto an intern-. | "_’
f ship.fn’tﬁé'oggrageqzﬁ érena of_the promdtions.quqrtﬁent of Bosiun's
. WBZ radjb andﬁié]eyision (ngmggr”ggénin the ‘agpal!). What began as.a “-

nine to-five job'dreaming up-and processing upbeat coﬁtqsts, wriiing

. catcpy proacs ﬁﬁd press releasesy logging.radio traffic, and planning
commercials and advertisements, evolved inte d 5 a.m. to 5 p.m. day,
when the producer of the-Daye Maynard Show, a popular morning program,

invited me to assist in its co-production, It was an oﬂ?erul coukd not refuse!

3 ¢ ‘ “r

- ; . ') .
The:privi]eggd dua]tty of mv internship jssued job offers, invaluable

4 ’

“‘marketing experience, on-hands use of the computer as a radio production

" aid, access to a vast cormunications network in the northeast, and entry-.
b .

into the most. creative context of my professional 1ife. ™

/

My internships in advertising, radio production, promotions, and

pub]ic relations were instruﬁenta] in enabling me fo}gain Lredgbility ana“~
“respect in the eyes of both the business fécu]ty and students at Bentley
College, and in.increasing the enroliments in Modern Langpages 300%! 3
. PR -
. ~
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'Co11eaQUes'in‘foreign languages, do not.hesitate. to fulfill

-

your fantasies:-make the- "businbss connectioh”! Internships are -

-

noI'on]xxfor students. "Most empioyers would 'he happy to have

conscientious adults work for them, making a worthy contribution

-

. while 1earningw An internship is a valuable multi-dimensional

experﬁence that is conducive to adventure,- stimulation, personal’

_and prof ss1onaﬂ!ﬁeve1opment and the estab11shment of COntacts

Br1ng your experience back to your students and to your co]]eagues'

By the way, next summer, I wi]] be interning in teleyision.

The possibilities are limitless! '

- ,‘ .
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' ' - The ACTFL/ETS Oral Proficiency Interview:
L] .
' ’ A bpeaking Test.for Multilevel Lanﬁgabe Programs . =
“ *
{Revised version of a speach dellvered at the Lastcrn Michigan University
N [y /J\ g
. Conference on Languages for Business and the Professions, Dearborn, Michigan,
»
Saturday, April' 7, #1984) e . . " ) ,
by J. Sanford Dugan .
— ° v - N

' . . In a review of the history of language testing in this '=ntury,~Bernérd

v
°

Spolsky (1978) identifies three principal treﬁds, the prlescientific, the

. - ) . V . '
psychometric-structural ist, and the integrative sociolinguistid. In the N
q ‘ : L P .
pre-scientific trend, which dominated until 1952 and whicH/may still be used

.

as an informal measure in the classroom, the evaluation of language performance

was entirely a matter of the judgment of an expe®ienced teacher. Implied in

this account is the lack of %xstandardized procedure and terminology by which

;éters could identify levels of proficiency. 1In the early 1950's, Spolsky

5
continues, this approach was attacked as being unreliable; the reésults of )

¢

such tests were not readily reproducible..and; hence, suspect. The .psychometic- p

structuralist trend seeks to codtribute to language testing a scientific rigor .

2
‘ . ) . v ’
offered by techniques in psychology and a sound thecretical basis offered by

‘kboth psycholpgy and linguistics. These contributions, made over three decades .

« “
have beep significant, but problems remain. The demands of the scientific

approactf require the making of tests that have feproducible resﬂlts. This{i

[

is most Teadily achieved in the short-answer, mul tiple-choice format, whi(h
{

. - works well in the reading and listening modes but is less practical in the.

)

speaking mode and not feasible for composition and interview tasks. The




. . P

» s . 4

*
contribution of struttural ligglistic thLory is to define Languabe as an entity

. having perceivable andy hence, learndble pdtLerns. 1hese pattgrns sérve as dn

organizing basis for the scientifically constructed test and a guide for

*

generating the discrete-point itegs characteristic of Epg§1(tests. Spolsk§

hd

- » . ~ v "
notes that 'the psychometic-structuralist tredd does not fulfill entirely the

/7

dimensions of the” tasks required in LheAprefétféntific trend, which allows for

. face-to-face exchange and written compositions. But it does motivate those,

/ - [

working in that modeJEﬁ improve techniques in an effort to achieve greater

‘reliability. The third trénd identified by Spolsky, associated with ifj;pl study

"‘\Qz\i\fn B. Carroll, emphasizes the importance of the "communicative ef§fect" of

an utterahce and the necessity of approachin the "normal communicatdve
3 y Pt g

situation” in testing. The first part of this definition assumes that language

use is more than just the _Yotal of discrete parts of that tests shgdld tap the

n *

integrative ability that allows the 1;nguage user to manipulate language ef-
fectively. The second aspect of this trend emphasizes using the language in a

test situation parallel to that in which users normally perform. This involved

Qo

measuring_the candidate's overall ability to perform and allowing for varieties
+ ’ . . . " ,
of ways to handle a given specific situation.

ég education

In her extensive review of the Wistory of foreign langu
' ' v

Judith E. Liskin-Gasparro’ (1984 pp. 17-18) sketches an outline of what is known

about the discipline from antiqu1Ly to the present ‘ in passages on the teaching
of foreign languages in the United States T The twentieth centJ'y she points
out that the roots of the aural-oral method reach back prior to World War I1

to a project under the sponsorship of the American Council of Learned'Socieﬁies
and the Rockefeller Foundatiod. Th}s‘iﬁted%ive training méthod, which combines
explanations of language styucture by I|inguists and hours of drill and oral

practice with native speaker , -was apglied mainly to unégmmonly taught 1anguagef

and was adopted by the U.S. Armed Services during the World War 1I. Following

{ ~

. B AT

S
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. the War, what had become known as tWe "Army Method" was carried on in the
4 .
Foreign Service Ingtitute and in certain schools and universities.,’

Now, as | have pghdicated, the major contribution of the psychometic- -~
I e
. structuralist trend s a set of well establ ished, standardized ‘examinat ions, -~ o

whose relidbility and val idity are demonstrable, at least for the listening y

: : ' 3
, and reading skills. At the time this trend was being established in the early

« s

1959'8 steps were being taken that led to establishing a test for foreign

languages.speaking ability whose reliabilityﬁand validity are also high and

Y

Y, which is gaining wide currency today. This development, as described by Claudia

. : ] -
P. Wilds (1975), and Randall 1.. Jones (1975), occurred at the Foreign Service

Institute, a school responsible for traininglemployees‘of the U.S. Depar tment

“
of State for overseas assignments. The impetus, very practical in nature, was

!

the realization in 1952 that no inventory of foreign language skills existed 3

b)
for Department of State pé@sonnel. There was a clearheed for a standard

a

measure of the skills that would be used byﬁforeign éervice officers, namely
speaking and reading. The F.Sll. éought to develoé a method that would produce
consistent résults and a set of déscriptions that would indicaté clearly to the
potential employer, that is, the U.S. &ﬁmassy abroad, what were the capabiiities

*
of the prospective employee. 1t was these descriptions and a notion of the stages

N \

through which learners progress that were missing in the pre-scientific trend.

< ~

By 1956 th& oral interview test was being used in a practicable form, and in
S :

the summer of 1958 a mandatory testing program was instituted by the Department
of State. Other U:S. agencies sefiding employees abroad, such as the U.S.
Information Agency, the U.S. Agency for International Developmegt, and others?

followed suit. The number of languages tests given by government agencies by

1967 was on the order of 3,000 per year in 40 different languagess The folloy

year, an ad-hoc committee of those various government agencies, later to'be’

112 R
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2

as the interagency Language Roundtable, worked¥out a broad definition of

¢

L4 : °

flanguage behavior characteristics that applies to the.divefSe'1anguages,and

.rates performance at different levels (Jones, 1975, p. 1). ;

It was durting the 1960's that the F.S$.I. interview procedurg and rating >
?cale of oral proficiency began to move outside the government and into the
+ academic ‘'sector when the Educational Testing Service took over é%e task of

rat ing Peace Corps traigees. (Liskin-Gasparro); 1984, p. 22). VFollowing,that,
\ “ N ’ *
CE.T.8, developed pracedures and standards for certification in bilingual education

in various states with a lérge Spanish-speaking population. During those years

' N

the F.S.1. procedure was in continuous use in -government agencies. The major
; . by

. : )
impetus that has brought the procedure to the attention of academics throughout
- » v

\ ] -
¢ the country is a growing concern about a desire. to improve foreign languages

education. This was articdlated in the President,'s Commission Repbrt of 1979

s

'enf?tled "Strength Through Wisdom.'" That documeﬁt declared not only the g%?eral
lack sf proficiency in foreign languaées among the nations's populace but also;
the lack of wide}y accepted standards of proficiency. With the incentive of
grants from publi; and private sources ACTFL and ETS began to develop training

‘worksﬁops that ére designed to give partié@pants skills in‘yatipg samples of

speech and in eliciting)speech from candidates in a face—to—face intérview. It

was at one such workshop held in California last September that I received my

[N
training and the impetl(s to pursue interview testing. These workshops are

gradually disseminating the procedure into various parts of the country. Recently
ACTFL has announced approval .of funding fer three important:projects that are

aimed at the goal of egtablishigglwidely recognized pr?ficiency standards. Oneu

- 1is toAdevelop proficiency guidelines in Russian and other less commonly taught
languages. A second, supported by the FQnd for the Improvement Qf Post—SecondaryU
Education and the-EXXON Education Foundation, is to support the establishment

L%
of a Permanent Regional Center for Language at the University of Pennsylvania.

The.third, with support from the Department of Education, is to put into plaﬁe

Qo ’ " -0
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a proficiency-based component for teacher Lertitication in the state of Texas.

Jy (/7/ Another indication of the current recognition given to the procedure that

- is various]y called the FSI, DLL (Defense Ian yages Institute), or ILR .
% .

(Interagency Ianguage Roundtable) inLerviLw ishi use 1in research. A recent

-
L}

collection of articles on research in 1anguagejlearﬁihg edited by John W, Oller,

.
N\

A . Jr.;'givés a prominenirplggéto the ¥FS1 interview (Oller 1983). In another area, -

- the KIS has recently begun to offer the Test of Spoken English, a épeaklng test

&

that can be administered in language laborai;:jif throughout the Qorld; the
ng

candidates' tapes are then sent to ETS for s The criterion variable

’

used in developing the various parts of this test was the FSI interview.zgkhrther—

more, I have learned that high school students taking thé achievement test in .
- . ;m . B . .
a for%ign languape Will soon have to do a telephone interview in the language..

With the rapid advanged in telecommunlcations that have surprised expertb Lp

the‘ﬂast few year (Wellborn, 1984), the face-to-face interview on video may

)

become readily available sooner that we think.

v

Description of the Oral Proficiency Interview

+

From the point of view of an uninformed spectator the interview appears .
to be a conversation between two or, sometimes, three people lasting ten to* ¥

.« thirty minutes and usually including a role play in which the speakers participate

)

. 1in a spontaneous dialogue based on a randomly selected situation. From the point

. of view of The interviewee or candidate the interview may seem anything from

\

satisfying to agonizing depending upon what he or she perceives its Yurpose T&

be. If it is seen asxplacemenp procedure ioginded‘to determine the most ap-

-

propriate level of entry‘}ngo a foreign language program, it will probably seem

innocuous. If it is meant to decide a grade or eligibility for certification, ™%

o
4 Y

. it may seem more forbidding. During the course of the interYfiyg the candidate

L
° ’

should experience moments of discomfort when beif\ pushed beyond the ﬁighest

- ] - -
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a comparison between the descriptions used by the FSI and those adopted by ACTFL/

~ reaching a determination of the candidate's.level.

S

.

- hevel of'performance, but, at the end of the intervjew, ‘there should be an

e

ovérall feelin% of accomplishment. Yrom the point ‘of view of thg interviewer,

a well conducted interview proceeds under flode_control. . 1t has four cléarly

N\ N ’

defined phases;- edch question, while not determifed ahead of time, has definite

’

purpose designed to yield an overall rating of performance which is based on
descriptions of language behavior at vaf&Q:f levels. These descriptions,

mentioned above, are derived from a composite of observations that have occurred
’ \

over decades of experience with this‘procedure. ~
N _

‘During the course-of the interview the interviewer is involved simul taneously

in doing two things, eliciting sampies of speech behavior an¢“rating‘thgse samples

" to build up an overall rating at one of the various levels. . These tasks are-

intgyactive in that a prelimingry rating made early in the interview will
determine Lhe kind of questioﬁé tﬁat are‘asked,*and, conversely, thengestions
?ieldlresponses that may changg the rating as tﬁé interQiew progresses. The
interviewer develops the skill of estimating roughly the candidate's levél and

then adapting subsequent questions to elicit responses that will permit‘q‘hore
. 1 :

precise rating. '

19
o >

The‘deséription of the various levels is provided in the handout along with

ETS. Included also are three pages showing the functional trisection (functions,

-

content, accuracy), which is an abbreviated scale that aids the interviewer in |

7

’

| '
Figure One shows the phases of the interview. In the 4nitial phase a few
polite questions that almost any candidate should answer with no difficulty are
used to put tHe candidate at ease. . The interviewer will then ask progressively

more difficult questions‘in an attempt to make a first determination of the P

. & . ' .
("

4
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c.0n ’ .
candidate's.level. When thé candidate is answering comfortably at a given

o \ level, the interviewer then probes with higher level questgons trying to push

- i)

. ‘ ~
the candidate to a_‘oint where the latter can no lomnger use the language

Successfqély. When this point of linguistiéhbf%akdown is reached, the inter-

-

viewer usually comes back to quégtions at the highest sustained level and.should

. . +
alternate one or two more times between the point of lin

)

rd
the highest comfortable level in ordeér to establish atrue ceiling, beyond which

guistic breakdown and

the candidate. cannot function, and a true floor, where 'the candidate's speech
\ ’ ’ C ' : ’ W

-

is at one level but occasionally reaches into the next upper level. Although

there may be peaks into the next higher lével) there is no maiftained activity

~ L

at that level, and the ratihg must be at the loﬁer level. At some point the

intérvfewer will select.one-or two role play situations which have been typed-

»

"out on file'cards. The candidate reads the situation in Enélish (or his/hef o g

native tongue), and, then, interviewer and candidaﬁe‘engage in a-8pontaneous_,’“§255
2 ! R '
/ .

dialogue based on that situation. This gives the candidate an opportunity to

show skills in manipulating a conversation so that it is'not the interviewer

* who is always initiating a line of dicourse. "The final phase of the interview
always returns to a level and a topic that the candidate hﬁ%dles easily. In

this phase the‘interviewef has a final chance to make ad justments in<;§ua rating,
| . . e

and the candidate leaves with the feeling of being able to use th ‘language

succegsfully.

A}

Figure Three shows what applications the Oral Profici cy Interview might

\
- BN

have in business language programs. Opn the left are types'of tests. The inter-
view would not be particularly applicable as:a test of spéeific haterial Covefed,

as in an achievement, a mastery, or a progress test, The procedure would not

A v

work well as a diagnostic or aptitude test. For placement, however, it has

some value, except that it would be less practical for large-scale since it 1is




¢
\
~ very time consuming to adminster. As a‘proficiency test giving an overall
90 . . ) F
rating and description of how a candidate performs in speaking the language

it is'very appropriate. As such, it could be effectively used as an’exit exam
' ] . r

. é ‘ ’
for a language training program or to s¥reen, applicants for interships,

In the latter regard, it is useful to compare the oral proficiency interview

2

<.
with the oral interview of the various diploma examinations offered by foreign

~
a

,agencies. FigurkFour presents a comparison under four headings, . Procedure,
- \ t
Subject Area, Critieria, and Report. '
-

Under Procedure it is clear that only the ACTFQ/ETS interview permits a

. : \
one-on-one setting; the others require a panel of at least two or more evaluators.

- The single-evéluator set-yp has the advantage of flexisility but the disadvantage
" of possible bias. “

The subjéct area of the diploma examinations is specifically tied to
economics, ‘commerce, and business administration; to ‘that extent, they are more
in the drhievement test category. While the ACTFL/E;S procedure does nof specify
an area of exbertise, it does require, at the higher levels, that the candidaté
demonstrate the capaSility of functioning in a profess,onal field; the subject
mattér of questiéns could be oriepted toward the bus}ness area.

Under_the-heading of Criteria the ACTFL/ETS procedure offers moré specifics
in terms of linguistic behavior. The'descriptioﬁs provided by the agencies
sponsbring the diploma ekaminatioﬁs tend Lo define the language‘behaviorAin
terms of the fuﬁctions té be carried out, such as discuss a.current topic of
economic interest, or summarize the information in a given written text. Within
that definition they gsually accept performance that shows qffectiye communication,

—

The ACTFL/ETS functional trisecfion gives several points of detail describing

v

. ianguage behavior in function, context, and accuracy at four different levels.

Furthermore, these déscriptions grow out of the FS1 tradition, which is based on
‘ »




'
]

years of practical experience. -

Finally, in the area of the Report, the - diploma tests furnish certification

of peffdrmance,_while the ACTFL/ETS procedure has not yet been associated with

~

P .
'universéi'éertification. The diploma tests are a pass/fail affair, There is

no distinction of leJle, although one does give an overall gradedand all have

e

- a system of rating‘that allows distinguishing thpse candidates ého do especially
we}l. Furthermore, }hose oral exams are contingent qun succéss in the written tests;
scores.from the oral test are not admitted unless the qa@didaté passes the written
examination. The ACTfL/ETS procedure has no failing score and i§ hot zebéhdent on’
a written'tést. I should be emphasized t@at these rating are basea on a specific‘
description of linguistic behavier which is demonstréfed in the interview.

An iﬁporté;t question that needs to be explored is this;- what level of
the ACTFL/ETS scale corresponds to the three diploma level tests? No extensive -

' empirigél work on this has been reported. I might hazard a .guess that a student
at the Advanced.level, having adquately prepared the material(vogcabulary,
concepts, etc.) of the-syllabus; cquld pass the diploma. Whether an Intermediate

.

level student with equallx;sound preparation in the syllabus could success is-

-

problematical.. ‘ s ) o/

In conclusion, it 1; clear that the ACTFL/ETS Oral Proficiency Interview is

-

a well-grounded, useful procedure that has won wide interest in the academic

commu?’%y and has begun to gain acceptance as a standard measure ofe performance

in speaking foreign: languages. It offers the possibilify of becoming a firmly

1

estalished method for assessing skills in face-to-face situations demanding

L4

efféétihé speaking skills.
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: Figure 111 o> »
- . 3 *
' _ Uses for the Oral Proficiency Interview in a Business Language Program .
) ] : . , .' ’ v!& . '
Typical tyggﬁ of test . . Applicability'of the OPI
‘Achievement . not applicable ‘
Mastery . . not applicable -~
' Progress | . : not applicable g
B Y : ° a
Diagnostic - : not applicable
-y Aptitude o not applicable
. * Placement \ . B appropriate for indidivual
.l . ’ ' - - cases, less practical for
I . large-scale screening
i o : . ' |
- i .
Proficiency L“.
. déscribing speaking abilities ' . appropriate
. exit exam f : appropriate
screening applicants for - highly appropridte .
internships*
{
. ~ t
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L
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Figure 1V
A Comparison of Various Oral Tests - A . o
a . ) i ’ ‘ .
L Test _ Procedure Subject Area L . Criteria ¢ Report
ACTFL/ETS OP1 l on1; 10 to 30 Varies depending on . Functional trisection Not yet un rsal
- “(T1,G,S, etc.) minutes : , . o (4 level
. ¢ . . ° . . '
CCIM (Spanish) . Panel (3 on 1); 35 Commerce, current Effective communication =~ . Diploma* (including)
: minutes . topic ) \\ ¢ _ letter grade)
. . .
CCIP (French) - l on 1 times 57 hr. Economics, Commerce, Ef fective communcation Dipioma* (with
15 minutes Business Admin. | b mentions)
DWD Consortium o - . :
(5 groups) (German) 2 on 1 15 min, - Topic re]eﬁhnt to Ef fective communcation Diploma* (with
L : (15 min. prep.) : Business Adminstration - "distinctions)
IS ’ C ‘ ,
! . . -«
- * Contingent upon passing written part.
¥ :
| ) o
\ "’b
Y
—
\

-
)
31
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ACADEMIC (ACTFL/ETS) RATING SCALE

»

\

NO ABILITY IN THE LANGUAGE

/

Novice Low P

Unable to functidn. 1n*Lhe spoken language. Oral production is limited to
occasional isolated words. Essent1a11y no’ communication ability.

‘.
1 e

Novice Mid . s

Able to operate only in a very limited ®apacity within very pred1ctab1e
areas of need., Vocabulary limited to that necessary to express simple
.. "elementary needs and basic courtesy formulae. Syntax is fragmented
inflections and word endings frequently omitted, confused or “distorted and
the majority of utterances consist of isolated words or short formulae.
Utterances do not show evidencé of creating with language or being able to
7 " cope with the simplest situations. They are marked by repetition of an
interlocutor's words as well as by frequent long pauses. Pronunciation is
frequently unintelligible and is strongly influenced- by f1rst language.
Can. be understood only with difficluty, even by, persons such as teachers
who are used to speaking with non-native speaker's. )

»

Novice High ' ' .

Able to satisfy immediate needs using learned utterances. There is no
real autonomy of expression, although there are some emerging signs of
spontaneity and flexibility, There is a slight increase in utterance
length but frequent long pauses and repetition of interlocutor's words may
still occur. Can ask questions or make statements with reasonable
accuracy only where this involves short memorized utterances or formulae.
{' Most utterances are telegraphic and word.endings are often omitted,
comfused or distorted. Vocabulary is limited to areas of immediate
survival needs. = Can’ produce most phonemes but when they are combined in
words or groups of words, errors are frequent and, in spite of repetition,
may severely inhibit communication even with persons used to dealing with
such learners. Little development in stress and intonation is evident.

' Intermediate Low

Able to satisfy basic survival ngeds and minimum courtesy requirements.,

In areas of immediate need or on very familiar topics, can ask and answer
simple questions, initiate and respond to simple statements, and maintain
very simple face-to-face conversations. When asked to do so, is able to.
forrmulate some questions with limited constructions and much inaccuracy.
Almost every utterance contains fractured syntax and other grammatical
errorg..” Vocabulary inadequate to express anything but the most el mentary
needs. Strong interference from L) occurs in articulation, stress and
intonation. Misunderstandings frequently arise from limited vocabulary

and grammar and erroneous phonology but, with repetition, can gederally be,

EKK? . | | ( -15126




understood by native speakers in regular. contact with foreigners
attempting to speak their language. Little precision in information
conveyed'owin_g to tentative ‘'state of grammatical development and little or
no use of'modi(iers. '

. ’ e

intermediate Mid

«

Able to satis‘fy sorhe survival needs and some limited social demands. Some
evidence of grammatical accuracy in basic- construcions, e.g., " e
subject-verb agreement, noun-adjective agreement,- some notion of |
inflection. Vocabulary permits discussion of topicsobeyond basic survival
needs, €.g., personal history, leisure time activities. Is able to

formulate some questions when asked to do so. -

- . ] . . ”

Inter mediate High

A

Able to satisfy most survival needs and limited social demands.

Developing flexibility in a range of circumstances beyond immediate
survival needs. Shows spontaneity in language production but fluency is
very uneven. Can initiate and sustain a general ‘conversation but has little
understa@"%ding of the social conventions of conversation. The _ "
commoner tense forms occur but errors are frequent in formation and
selection. Can use most question forms. Whilé some word order is

‘established, errors still occur in more complex patterns,  Cannot sustain )
"coherent structures in longer utterances or unfamiliar situations.

Ability to describe and give precise -information is limited. Aware of .
basic cohesive features (e.g., pronouns, verb inflections), but many are
unreliable, especially if less immediate in reference. Extended discourse
is largely a series of short, discrete utterances.- Articulation is’

» comprehensible to native speakers used to dealing with foreigners, and can

combine most phonemes with Neasonable comprehensibility, but still has
difficulty in producing certain sounds, in certain positions, or in

certain combinations, and speech will usually be labored. Still has to
repeat utterances fr?que_ntly to be understood by the general public. ?ble
to.produce narration in either past or future. -

‘Adva nc'ed

Able to satisfy routine social demands-and limited work requirements. Can E
handle with confidence but not with facility most social situations
including introductions and casual conversations about eurrent events, as

“well as work, family, and autobiographical information; can handle limited work

requirements, needing help in handling any complications or difficulties.
Has a speaking vocabulary sufficient to respond simply with some
circumlocutions; accent, though often quite faulty, is intelligible; can
usually handle élementary constructions quite accurately but does not
have'thorough or confident control of the grammar,

(9
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Advanced Plus - ' : -

Able to satisfy mbst work requirements and show some ability to
communicate on concrete topics relating to particular interests and

special fields of competence. Often shows remarkable fluency and ease of -
speech, but under tension or pressure language may break down.
Weaknesses or unevenness in one of the foregoing or {in pronunciation
result in occasional miscommunication. - Areas of weakness range from
simple constructions such as plurals, articles; prepositions, and negatives
to more complex structures such as tense usage, passive constructions,
word order, and relative clauses. Normally ‘controls general vocabular)%

~with some ‘groping for everyday vocabulary still evident.

Superior s

3

Able to speak the language. with sufficient structural accuracy and
vocabulary to participate effectively in most formal and informal
conversations on practical, social and professional topics. Can discuss
particular interests and special fields of competence with reasondble

ease. Vocabulary is broad enough that rarely has to grope for a word;
accent may be obviously foreign; control of grammar good; errors virtually
never interfere with understandmg and rarely disturb the native speaker.

'
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ILR RATING SCALE

NO FUNCTIONAL ABILITY IN THE LANGUAGE

Level

0+

*

-Able to satisfy immediate needs using learned utterances.

There is no real autoriomy of expression, although there may
be some emerging signs of spontaneity and flexibility,

There is a slight increase in utterance length but frequent
long pauses and repetition of interlocutor's words still
occur. Can ask questions or make statements with reasonable
accuracy only where this involves shes#t-memorized utterances'
or formulae. Most utterances are -telegraphic and word -’
endings (both inflectional and non-inflectional) are often
omitted, confused or distorted. - Vocabulary is limited to
areas of immediate survival needs. Can differentiate mdst
phonomes . when produced in isolation but when they are °
combined. in words or groups of words, errors are frequent -
and, even with repetition, may severely inhibit communication
even with persons used to dealing with such learners.

"Little development in stress and intonation is evident;

b

\

Level

E

Able to satisfy basic survival needs and minimum courtesy

requirements. In areas of immediate nedéds or on very

familiar topics, can ask and answer simple questions, can
ask directions, initiate and respond to .simple statements,
and maintain very simple facdrto-face conversations.

 (Within the scope of very limited language experience can

understand simple questions and statements, allowing for
slowed speech, repetition or paraphrasée.) When asked to
do so, is able to formulate gome questions with'limited
constructions and “much inaccuracy. Almost every utterance
contains fractured syntax and other grammatical errors.
Vocabulary inadequate to express anything but thée most
elementary meeds. Strong interference from the native
language occurs in articulation, stress and intonation.
Limited vocabulary and grammar and erroneous phonology
frequently cause miaunderstandings on the part of the




T

himself understood to native speakers in regular contact
with foreigners. Little precision in information conveye
owing to tentative state of grammatical development and
little or no usé‘of modifiers. -

interlocutors. With repetition-such 4/peaker ‘can make )

-

Level
1+

Able to satiefy most survival negds and limited social demands.

Developing flexibility in a-range of tircumstances beyond

immediate survival needs.' Shows spontaneity in language
production but fluency 1s very uneven. Can initiate and
sustain a gefferal conversation but has little understanding
of the social conventions of conversation. 'Limited vocabu-
lary range necessitates hesitation and circumlocution The
commoher forms referring to present, past and future occur
but errors are frequent in formation and selection. Can use
most question forms. While some word order is established
errors  still occur in more complex patterns. - Cannot sustain
cohérent structures in longer utterances or unfamiliar situa-
tions. Ability to describe and give precise information is
limited. Aware of basic cohesive features (e.g., pronouns,

verb inflections), but many are unreliable, especially 1if less

immediate in reference. Accuracy in elementary constructions
1s evident although not consistent. Extended discourse is
largely a series of short, discrete utterances. Articulation
1s comprehensible to native speakers used to dealing with
foreigners, and can combine most phonemes with reasonable
comprehensibility but still has difficulty in. producing
certain sounds in certain positions, or in certain combina-

tﬁ;n::hjnd Speech will usually be labored. Still has to

_ repeat utterances frequently to be understood by the general

pubIIc ™\ Able to produce quite consistent narration in either
past or future.- -

o B »

L I

Level

‘ \

Able to satisfy routine demands and limited work requirements.

Can handle with confidence but not with facility moét social
situations including introductions ‘and casudl conversations
about current “events;, -as well as work family, and autobio-
graphical information; can-handle limited work requirements,
needing help in handling any complications or difficulties.
(Can get the gist of most conversations on non-technical
subjects (i.e., -topics which require no specializeéd knowledge.)
Can give directions from one place to another. Has a speaking
vocabulary sufficient to respond simply with some circumlocu-
tions; accent, though often quite faulty, is intelligible;

can usually handle elementary constructions quite accurately

~but does not have thOrough or confident control of the grammar.

\
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lLevel
) 2+

;& | \

Able to satisfy more work requirements and show some ability
to tommunicate on concrete topics relating to particular
interests and special fields of'competence. Often shows
remarkable fluency and ease of speech but under tension or
pressure language may break down. Generally (strong in either
grammar or vocabulary but not in both. Weaknesses or uneven-
ness in one of the foregoing or in pronunciation result in
occasional miscommunication. Areas of weakness range from
simple constructions, such as plurals, articles, prepositions,

- and negatives'to more complex structure such as tense usage,

passive constructions, word order, and relative clauses.
Normally controls general vocabulary with some groping for
everyday vocabulary still evident.

’

Level

Able to speak the language with sufficient.structural accurqu

-and vocabulary to participate effectively in most formal and

informal conversations on practical, social and professional
topics. Can discuss particular interests and special fields
of competence with reasonable ease. (Comprehension is quite
complete for a normal rate of speech.) Vocabulary is broad,
enough that rarely has to grope for a word; accent may be
obviously foreign; control of grammar good; errors virtually
never interfere with understanding and rarely disturb the
native .speaker. g '

t

Level
3+

T
1

Able to speak the language with sufficient structural accuracy

and vocabulary to use it,on some levels normally pertinent to

professional needs. Shows strength above the base level in

one or more but.-not all of the following: vocabulary, fluency
or grammar. May exhibit hesitancy which indicates uncertainty
or effort in speech or grammatical errors which limit the
level despite obvious strengths in pronunciation, fluency,
vocabulary or sociolinguistic cultural factors.

1

Level

Able to use the language fluently and accurately on all levels

normally pertinent to professional needs. Can (understand and)

participate in any conversation within the range of own personal
and professional experience taken for a native speaker, but

can responde appropriately even in unfamiliar situations;

errors of pronunciation and grammar quite rare; can handle
informal interpreting from and into the .language.
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Level
4+

A

Speaking proficiency sometimes equivalent4to that of a

well-educated native speaker but cannot sustain performance.

Weaknesses may lie in breadth of vocabulary and idiom,

"colloquialisms, pronunciation, cultural references or in
.not responding in a. totallylnative manner.

Level

Speaking proficiency equivalent to that of a well-educated
native speaker. Has complete fluency in the language such
that speech on all levels is fully accepted by educated
native speakers in all of its features, including breadth
of vocabulary and idiom, colloquialisms and pertinent

cultural references ‘ B E
: > '

»

Correlation of the ACTFL/ETS and giR Rating Scales

ACTFL/ETS ILR

Novice Low o & p
_Novice Mid | 0
Novice High - o/ | .
Intermediate Low ,¢1 '
Intermediate Vid - 1 -
Intermediate High 14 , /(//‘
Advanced ”, - 2 Y,
Advanced { 2/ s
Snperior : 3‘ p
" 34
" L
. b
n ( ! 5
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(I'ducational Testing Service. 175

|

FUNCTIONAL TRISECTION OF ORAL PROFICIENCY LEVELS
\ ] o )

K

Orel Proficjency

Testing Manual. Princeton, NW.J., 1007)
Proficiency .
Level -~ _J) Function Context Accuracy
(Tasks accomplished, (Topics, subjects Acceptability, quality
N . attitudes expressed, areas, activities. nd accuracy of megsage
tone convéyed) . and jobs addressed) conveyed)
5 Functions equivalent All subjects. Performance equivalent
(Superior) to an' educated na- to an ENS. -
_ tive speaker (ENS). Py
* Able to tailor lan- % A1l topics normally Nearly equivalent to an
guage to fit audience,. pertinent to pro- ENS. Speech is exten-
4 counsel, persuade, ne- fessional needs. sive, precise, appro-
(Superior) gotiate, represent a oo priate to every occa-
point of view and in- sional errors.
terpret for dignitar-
les. o
s
Can converse in for- Practical, social pro- Errors never interfere
mal and informal’ fessional and abstract with understanding and
situations, resolve topics, particular in- rarely disturhp the na-
3 problem situations, terests, and special tive spedker. Only
(Superior) deal with unfamiliar fields of competence. sporadic errors in basic
topics, provide ex- ' structures. . .iiiii.
planations, describe '
in detail, offer
, supported opinions,
and hypothesize. ) !
Able to fully par- Concrete topics such ~ Understandable to narive
ticipate in casual as own background, ' speaker not used to
conversations, can family, interests, dealing with foreigners
2 express facts, give work, travel, and sometimes miscommunicates,
(Advanced) instructions, describe current events. '
report, and provide -
narration abou
current, past d
future a@ivities.
Can: create with the Everyday survival Intelligible to native
: language, ask and topics and courtesy speaker used to deal—_
(intirmedi- ansver questions, requirements. : ing with foreignersy
participate in , ‘ "o
ate) \ &
a »  short. conversa-
tions.
b
0% No functional

ability

None.

Unintelligible.

e

>

*[]iﬂ:e Level is not discussed here.
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Sample Situations .
. . . o P “
‘ You are in Buenos Aires and you have to travel to Mexico o
| & City. You go to a.travel arent te inquire about travel 7 T
- rrangements, Ask the agent.: . - ‘
1. Thé best way to get there, F
< 2. How lone it takes,
3. How much it costs. "
0y Wher you can depart, ‘
5: The” hest way to get to the airport. - v
| ' .‘L ¥
. | . | o -
You call a friend. i ' :
' l, Invite him/her to an informal party for uaturday evening.
2. Tell him/her who will be there.'
3. Ask him/her to bring a couple of fr ends. -
li. Ask if she/he needs directions to get to your nouse. "
You boupht a pair of shoes. When you try them on again at
home, they don't fit and you.also de01de that you hate the
style. You go back to the store.
- 1. "xplain to the clerk why you want to return the shoes.
?. Tell the clerk you want your refund in cash, even
thoupg the store's policy is only to give credlt when
. N merchandise 43 returned.
We rcalize you may not have the exact vocabulary for this
situation, but dn the best you can to make yourself understood.

R

Your national soccer team 1s&nlay3ng apgainst an American
“tea m in the U,S, fepvinceg the man at the ticket window
of the stadium that he shgftld let you in even though he
-says that there are«no tifkets left.

We reslize that you mav not have the exact vocabulary for this
gituation, but do the"bést you can to make yourself understood.

.




