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This guide will hclp you understand Publl(, Law 94-142. The purposes of thls "
guide are to: ' ' 1
. ® outline the parts of the Law that are most important to’ pafaprofessmnals,
support staff, and volunteers whawork in the schools:
. ® answer some of the questions regarding Public Law 94-142 that have been
' asked by paraprofessionals, support.staff, and volunteers;
® increase sensitivity to the needs of handicapped students; ‘
® help paraprofessionals, support staff, and volunteers to see handicapped
~ students as having needs and hopes like those of nonhandlcapped persons,
and
®  give sources of furthetinformation on Public Law 94-147.

INTRODUCTION
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Public Law 94-142: Its Background and Goals

Public Law 94-14% is a federal law also known as '

the Education for All Handicapped Children Act of 1975
Special education is defined in the Law as:

W
specifically designed instruction, at no cost to , -

parents, to meet the.needs of a handicapped

~ child, including classroom instruction, instruc-

tion .in physical education, home instruction,

. and instructien in hospitals and institutions.
The key phrase in this definition is “specially designed
instruction .. .to meet the ufiique needs of a handicapped
child.” Special educatiom for many children, will not
be all of their education. The basic goals and expécted
outgomes of general education are also the basis for
special education. As such, special education is pro-
vided to a child not because he/she is, for ‘example,

entally retarded but because that chifd has an educa-
'ﬁonal need that requires special instruction. In fact,
Public Law 94-142 requires that, to the greatest éxtent
appropriate, handicapped children be educated with

children who are not handicapped. It also states that

special classes, separate schooling, or other- .removal of
handicapped children from the regular‘lasses may
‘occur only when education in regular classes with the
use of special aids and services cannot be achieved
satisfactorily. Public Law 94-142 was based on a number
of government findings or understandings as of 1975:

® There were m.ore than 8 million handicapped
. . children in the US.;
® The special educational needs of many df
’ * these children were not being fully met;
® More than half of the handicapped children
,in the LS. did not get thg right educational
] sérvnces
® One million of the handicapped children in
the US. were not in the pubdic school system
and did ‘not go through school with non- -
handlcapped classmates
® There were many handicapped chlldren in
regular school programs whose handicaps

“ «

were not recognized and who were there-

& ' fore not getting appropriate services;

P

® Because of the lack of services within the
publi¢ school system, families were often
forced to find serffices elsewhere, often far
L, from their 4fOmes and at their own expense,
® Public schools should provide education for
all handlcapped children, but there was not

enough money to do so; and

® [t is in the national interest that the federal

.government help schools meet the education
needs of handicapped children.

Public Law 94-142 defines handicapped children
as those who are:-ntentally retarded, hard of hearing,
deaf, speech impairedy visually: handicapped, seriously
emotionally disturbed, orthopedically impaired, other
health impaired, deafblmd or multihandicapped; or
who have specific. lgarning dlsabllmes The goals of

: the Law are: ’

. ® to prov1de a Free Appropnate Public Educa-
tion to all handicapped children,
® to protect the rights of handicapped children
and their parents, and
® to provide financial help to schools for the
education of all handicapped children.
Public Law 94-142 works together with Section

504 of the Rehabilitation Act of 1973. Section 504 .

requires equal accessibility so that handicapped pupils
can benefit from the same public programs as can
nonhandicapped 'students; for example, it calls for
physical changes in buildings such as modiﬁeq rest-
rooms, ramps, and widened doors for. the physically
handicapped. Both Section 504 and Public Law 94-142
work toward bringing handicapped people into the
mainstream of American education-and life.

Regulations for Implementing Public Law 94-142:

. Major Provisions ..

The Regulations lay out the methods' that school

districts must Use if they are~to get federal funds under

.
¢
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SECTION ONE:

WHATIS -

PUBLIC LAW 94-1427
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the Law. The Law re'quircs‘ful.l_ service to all handicappefl’ studgnts.
There are six topics that are important to the duties of paraprofessionals,
support staff, and voiuntcerg'.‘ig,‘ C

. Free Appropriate Public Educatian e
. Least Restrictive Environment = *
Evaluation/Placénient , ‘
. Individualizeh Education Program (frequent- .
ly abbreviated as [EP) ‘ L

S. Due Process T
* 6. Child Find - ‘

Each of these areas is summarized below.

£t —

4

: Free Appropriate Public Education. Public Law 94-142 calls for

a Free Appropriate 'Public Education at all levels of schooling for all
handicapped children needing special education and related services.
The Law.scts a September 1, 1978, deadline for giving this service to

handicappcd children 3 through 18 years of ‘age, and a September 1,

,

1980, deadline for handicapped children 3 through 21. “Frec” means at

public- expense, under public supervisiori and direction, and without
charge o parents. “Appropriate” means that a child gets a program that
meets the requirements of his/her Individualized Education Program
and that is carried out in the Least Restrictive Environment (see below).

By “related services” the Law means services needed to help a
handicapped child benefit from special education. They include: early
identification and assessment of disabilities in'children, medical services
for diagnostic or evaluation purposes, speeth pathology and audiology,

occupational “therapy, psychdlogical services, physical therapy, re-

creation, counseling, school health services, social work services in
schools, parent counseling and training, and transportation. (There is
still some confusion as to a-more exact definition of these services.)

. . '

* Least Restrigtive Environment, The Law states that cach handi-
. capped child mus‘bc cducated with nonhandicapped children as much
"as possible. . '

The most appropriate educational environment for a handicapped
child depends on the pature of the handicap as well as on the quality of
the setting. Two examples of Least Restrictive Environment placements
follow: - :

I

. 'to be educated with nenhandicapped students. For sojhe more severely

- school. An example followy: Ty T
oW .

Joanne is an 8-year-old of average ability Wh(_; has just beén )

moved from a self-contained léarning-disabilities ¢lass of 8. -

students to a fegular third-grade clas§room: cbntaining 24

students. However; she-seems at first overwhelmed by the larger . .

class.size and the greater casualness.” Ag a result, Joanne is
constantly out of her seat, walking aroynd the.room andgal}(irtg

to her classmates. e R

Although Joanne must now 1éar to stay in her seat and com-
Plete..a task, the regular third.grade ,classfoom is the most " -
appropriate placement for-her’sqcially and academically . for -
several reasons, She will benefit fronr the friendships she can
make with her regylar third-grade classmatgs; and herabilities
are more closely matched than in tlie former 5é4f£ontained' .
learning-disabilities class. In addition, her new clasgnfates will
gain an understanding ang appreciation” of, handicapped: -

students. , ‘

John is-a high schpol sophomore gf abo've-ayetg'ge ability.
Since he must use a wheelchair, John was not gllowed to attend
his neighborhood[g:h school. Therefore; wntil this.year, he
has- been forced %o<attend school.in' a “edurity educational
center in a class for physicaliy handicapped sttidents. .,

. The recent installation of rémps and*bathrooms 'r_nodiﬁ‘edl for -

’ the handicapped in this, meighborbrood high school hatwgmoved
barriers to John's getting.to classes, lunch, "aﬁ"(li,the'b'athﬂ on
John will now attend high'schgol classes with regular students. -
His neighborhgod high schoel is ‘most: apprapriate for John

. because he has the "academic- ability: 1o’ succeed there: in
addition, he can benefit social(l{"y‘ ‘and e'mp'tionally from friend- -
ships made in the neighborhood school. ~ ., , | | . .

o y 2 !

These examples show why it is desirable f’or‘hahaicap_pqg students

handicapped pupils, howefer, the l_ms"t'Rbpﬁrictive Environment: remains
a separate school of c:_énﬁr.-pf a felf-coftained tlasyroom 'in a public.
Michael is a 14-year-old s¢verely retarded youngster who has - -
~just been muved fromi a stafe institdtjon for retarded persons * °
" to a self-contained classrooi in a public schopl, He has'limited ™
speech, poor motor-coordination, and displays Some difficulty -
in feeding and dressing himself, Micltael’s sbcial dévelopment is

similar to that of a prifary sehool student’ He knows some of "«

-
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 his basic colors, can'count to 10, and is aBle to print Kis first
¢ 14
name. . . o A .

" For Mi, hael, the Least Restrictive Environment in his new
_public. school is 1 self-contained special education classroom. »
"« He does not have the-academic 6r sbeial skills to benefit from
v mstruatlon In a regulax claﬁsroom Michael ires mtensnve
' one-to-one and smaH -group instruction to learn new concepts
"or skills. Thus his tnstryctional needs can best be met in” a ’
self-contained cldssroom N . ; :

.

 The Law requlres that the school dlstn(,t make%u:e that a vanet,y

of other plgcements arg also available: instruction in regular classes, « .

special tlassese:special schools, homes, and hospltals and institytions.
. ' - .
Evaluation/Placement. Before any student’s evaluation is begun
the parents must be fully' informed about it and written parental péf-
mission obtamed -
A full evaluation of the handlcapped child’s educational needs
must be made befGre the child is placed in-a special education program.

The evaluation must deal with all aregs related 'to the child, including-

health, ability; and. performance The"evaluation, which must-hot be
influenced by racial or cultural factors is the basns for developing an
educatlonal program. *

Ve e, . ~

lndividualized Education Program (IEP). Every handicapped child
receiving special education must have a written 1EP. The 1EP directly
“affects the paraprofessnonals support staff, and Volunteers.

" The Law requires that the-following items must be ingluded in

all 1Eps: ™
.> @ the present educatlondl level of the Chlld
@ the’ annual goals set Torsthe child, including a statemenf 0
short-term instructional _objectives; ,
#® a statément. of the specific special eduCational and pelated -
‘ semces to be given to the child as wel) as to ‘what extent
g’ " the child will be in a regular program
. e the beginning date as well as the expected length of the
" special sgrvices; dnd }
~® a plan and a schedule for measuring, at least once a year,
*the achievemient of short-term objectives.
The‘ll*P based ~on the child’s testing and evaluation, must be
Wrtttcn rewewed' and remed by an: IEP team. Members of the team

o b4 » o
. M - a
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district mugt conduct a Child Find program to find handicapped children

0 “location, and testing of allsfandicapped children, regardless of the
\_;_/{everity of hangdicap; and the determindtion 6f whic

include: a representative “of ‘the schogdistrict,. such as the ‘school”
principal; the child’s teacher; one of both of the child’s parents; and

Lthe child; where .appropriate’ If the child has been tested for the firs
- time, the team must so include a member of the testing team or sone

other _person familial with the testmg and the results—possibly the

child’s teacher or the prmcnpql

School districts are required. ta set up IEP planning meetmgs at
times and places agre¢able to b rent(s) and teacher. The district

- must make stire that parents. understand what the megting is about.
' (Such arrangements might in¢lude the use of an interpreter for the deaf

.or non-English-speaking parents.) These meetings may be set at any
ti:me before the begmnmg of the school year (in mrost cases, m “the
sprmg) for chll en contlnumg a special education program. ) .
A written notice of .the meeting telling the purpose, time, location
and participants-must be sent ‘to the parents early enough to allow-
them to attend. The development of IEPs for students first starting in-
the special education programs my t be completed within 30 days of
their enrollment IEPs must be in effect before specnal educatlon aq_M
related servu,es are provided. : ‘
Due Process Due Progess outlines the procedure to be followed
when a parent or the school has a grievance or quéstion regarding the

" child’s education. A fair Due Process hearing involving the ‘parent and
" the district must be called and must be run by someone not hired by

or ‘connected with the district. _ . .
. : N

N

Child Find. To dua}ify for funds in any fiscal year the school .
and young adults. Such a program must involve: the identification,

ildren are or
are not currently receiving special education and Telated services. It
should be noted that this program is not limited to young children, but
seeks all handicapped persons ages birth through 21 years ellgible under
the Law, ¢

-

Other TOpl(.S Covered by the Regulatlons

~

In addition to the, six topics discussed, the Regulatlons also
address the following:

[N - s
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o a Full Lducatlonal Opportunity goal for all Ilandlcapped
children ages birth through 21;
. e the annual count of handicapped children ages 3#through *
21" who .are getting special education and related services.
. for funding purposes{due by April 1 of each year):
"® priorities in the use of funds under the Law; -+
® the proper use of funds.under the Law;, -, = ° s
® methods to guarantee public participation in the reviéw: of
the state annual program plans and on the state adwsory .
panel; . . .

° chxldren placed jn or referrerate schools; and

ol

» * ’ I
.

Q"_poiicie§ and procedures to_protect the confidentiality of
personal information and data about a child. -

Sources fp; Obtammg a Copy of Public Law 94- 142 and the Regula-
tions.

Public Law 94- 142 is havmg an impact_on American education.

It is important that pa&aprofessmnals, support staff, and volunteers

- understand the .Law. Appendix A of this guide contains highlights of
the Regulations for the laaw. If you need more information, contact

your admmlstrator ;

-
13




-

. ©. How can [ becomre
more sensitive to the nature
and needs of handicapped

-
students?

2. Q How can F learn to feel
more wmfortable about vari-

ous handtcappmg conditions?

3. Q. What is meant by the

© term “mainstreaming’’? ||

4. Q. Will handicapped
students be allowed to join
in general (extracurricular)

’ school actt‘vifies?

5. Q. How will Piblic Law
94-142 affect the way I do
' my job?

- ; ’ ’ »,
" The following discussion’jis Based on’ the questions paraprofessnonals support staff,*
and volunteers most frequently ask regardmg Publlc Law 94-142. . ,

0

A. There are many ways. Listed below are some suggestions:
. ® Ask teachers of handicapped students al.‘fout th&ir charges. 0
® Take Jtime to get to know the student behind the handicap. Once ygu get
to know a handicapped student, you realiz¢ that he/she i¢ like any other_
student, although with somewhat different problems. By getting: toknow .
* . a handicapped person, you can understand how the handicap “affects’
" his/her life.
. ® Ask the school llbIanan for materials about handlcapp d students.
® Speak to your administrator about the possnbllltw_f/aftendmg a workshop
¢ on the nature and needs of handicapped students. o

A. Perhaps the best 'way is to work with students with such handicaps. A number of

excellent films are also ‘available which your administrator or school librarign can help "

you obtaln Most people are uncomfortable only through unfamiliarity.

A. “Mainstreaming” requires’ that "handicapped students' be educated whenever
possible with nonhandicapped children. Removal of handicapped students from the
regular class occurs only when education in a regular class with the use of aids and
extra services cannot.be achieved satlsfactorlly Mainstream On-Call is a service that
offers free information on federal laws and the handlcapped It serves disabled persons
by answering questions about their nghts and by giving lnformatlon to anyone who
wants to learn about “mainstreaming.” Contact: '

! Mainstream, lnc.
1200 15th Street, N.W.

. Washington, D. C. 20005

(800) 424-8089°

-

. rh
A. Yes. The Law calls forsschools to provide sugh activities ““in as integrated a setting
as’ possiple." Included in the activities are: athletics, recreational activities, special-
interest groups, clubs, and student employment. These are to be a part of a handicapped

youth’s education. Handicapped students should be helped to join in such activities.
\ A

support staff,- nteers:
® BecabiSe mahy handicapped students are being placed with nonhandicapped -
students in regular classrooms, you may deal with ljandlcapped students
and their.parents more often. )

A. There are!everal-‘ ways that the Law-may affect the duties of paraprofessionals,

-y
‘.
-

SECT‘ON TYO:

e
HOW DOES 0
PUBLIC LAW 94442
AFFECT
PARAPROFESSIONALS,
SUPPORT STAFF,
AND VOLUNTEERS?
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6. Q. Will the school need to bé
. remodeled for handicapped pupils?

7. Q. What can I do to help non-
handicapped children understand
the needs of handicapped students?

8 Q. Why should handicapped
students get an Individualized
E'ducation Program (1P) when
regular ¢lassroom pupils do not?

9. Q. Do I have a role in drawing
up a student’s IEP?

l 0. Q. Will | havc more classroom
duties because of the 11P?

$

® Bus drivers and bus aides will need to become familiar with the methods and special needs—df
transporting handicapped students.

® You may become involved in more training activities. T;ammg or in-service activities must be '
given by the school to help you deal with the special néeds of handicapped students.” .

e Paraprofessionals who work directly with handicapped students may have to keep more written
records. This helps you to record what you have done and whether it worked.

" ® You may be working with handicapped students to help them develop such selfher skills as

walking, eating, and dressing. _ . :

“A. Under Section 504 of the Rehabilitation Act, schbols are required to make the necegsary physicﬁ'

changes to allow handicapped individuals access to programs. For example, you might be moved to the
first floor in a school without.ramps if you work with a child who uses.a wheelchair. In the future thi
school district is to maKe permanent physical changes for all handicapped students.

~
1

»

A. There are many thmgs you can do. Llsted here are a few suggestions: ' ;

e You may want to point out to nonhandlcapped students how they migh{ learn from the handl-
capped student, ‘

® You can be a model for nonhandicapped students by acceptmg handicapped students. Show
your enjoyment in worklng with them.

® When handicapped and nonhandicapped students aré working together, you can supervise so-
that the handicapped students are actively engaged and all students are having a good time.
e .If a nonhandicapped student asks questions about a handicapped student, answer the questions
honestly. Try to let the questioner know that the handlcapped student is a person with feelmgs

* just like everyone else. :

A. Because of their learning problems, handicapped students need special instruction. That’s what the
IEP tries to do: List the type and amount of specnal instruction each handicapped child needs. Nenhandi-
capped children can learn without special msbructlon ina regulaLclassroom The IEP does not deal with .
general instruction in a regular classroom.

+

A. The IEP must be developed by a team. The' team includes the handicapped chillld"s teacher, parent(s), -

someone who represents the school administeation, and the child if his/her participation is considered

fitting. If any team members feel that your participation would be of value, you may be asked to help

them draw up an IEP. For example, if you are working as a teacher’s aide, you may be asked to work with

a child to defelop a particular skill. Or, as a secretary, you may be asked to help a child in a-work/study
, office program and to suggest how the program could best be handled.

A. Perhaps. Paraprofessionals ‘working with handicapped students in the classroom may find the nature
of their duties changed. For example, you may be required to be familiar w1th the 1EP and to keep records -
of student progress.

V v:-‘
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A1. Q. Will I be held accountable

' for the student s achievernent
of !EP objectives?

12. Q. What kindkof information

ﬁ regarding handrcapped students is
confidential, jot available for

+ : general knowledge?

13. Q. Who is vresi)onsible* for

_ training 'me to carry out my duties
with handicapped students in the
classroom ? in the lunchroom?

¢ ~in busing?

45

°

a behavior problem?

15. Q. Since Bublic Law 94-142
makes the relationship between
educational personnel and parents
of handicapped students much
closer, does my role with parents
. change?

. 16. Q. How can | learz to deal
¢ better with the parents of handi-
capped students?

* 14. Q. How do I understand and. °|
handle'a handicapped student with

to see which fnaterials and methods were successful. Records also téll future teachers what Kinds of pre-

Complete and grrect records of astudent’s performance on given tasks allow parents and school pe,rsonne!
viously unsuceessful activities are to be avoided.

'\] ! ‘ '
" A. No. Neither you nor the school district is to be held accountable if a studeIlt does not reach the [EP
objegtives. The IEP annual goals and objectives are not legally binding. However, all school personnel must

make “good faith efforts” to help the child to reach the goals. o ¢ !

-
'
» v

A. lt is important that all who work with handlcapped students respect the stud.ents prrvacy and not talk
casually about them. Information that is to be held strictly confidential inclades: specialists’ reports, such
as medical records IQ scores, achievement scores, family-background data, socral or developmental h1stones
and dny personal letters/notes between parents and school personnel -

A. The state mus{ assure that ongoing in-service trainipg programs are open to all pe'rsonnel who work
with handicapped children. These programs should:

e provide the paraprofessionals, support staff, and volunteers w:th some sort of reward for
participation (Tor example, relesse time,money, academic credit, salary step credit, certification
renewal, or updating skills); : ¢ -

® involve the local staff;and

® use new practices that have been found to help others with your responsibilities.

A. There are many'ways to handle a student with a behavior problem. Some are bette;r to use at certain
times and some wrth certain students You may request your district to provide some trainrng in behavior
management. Evpéy school district has a policy regarding the management of student behavior. In addition,
it _may help tof spend time observing a special educator working with a handicapped child with similar
behavior problems. Your cooperating teache& or building administrator may be able to arrange for you to
see a film or read some materials on behavior management.

“A. You may be in contact with parents more frequently than in the past. However, you will be doing the

same job. There may be the added duties of keeping erttcn records and sitting in on meetings of school
personnel and parents.

¥

A. You can do this by listening carefully td what the parents of handicapped students say and answering
"their questions if you are able. If the parent(s) is difficult to deal with, it is best to go to the child’s teacher

_or to the school administrator and ask that person to talk with the parent(s). Remember that parents of

handicapped children have many mor)e problems than do other parents. Usually, it is best to hear o\ut the

- | 13 | . _ 1‘»\\
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17. 0. Wiil 1 have to learn addi-
tional special skills, like braille or
sign language?

k.

" 18. Q. Do I run a greater risk of .

being sued as a result of working
with a handicapped Student?

19. Q. Do | have the right to not
work with handicapped students
without losing my job?

20. Q Sﬁce we who work with

. sederely/profoundly handicapped
children must perform more -

custodial tasks thar' do other
paraprofessionals, will we receive
higher salaries?

-

ﬂT

.

i

problems and get the right person to respond. Remembér that the classroom teacher is responsible for all
instruction, and the director of transportation responsible for all transportation aspects.

A. Perhaps. To carry out%n Individualized Education” Program, the school district may provide a teacher
or tutor with special skills. These special skills will be provided by those already .trained in those areas.
There is%he possibility that some paraprofessionals will need to learn special skills like braille and to. be-
come familiar with some mechanical devices. For example,;-{éacher aides may have to know how to handle

a wheelchair, or bus drivers may have to know how to h%!dle-lifts for transporting wheelchairs.

a

A. No. School personnel have always been at a possible risk of being sued for one thing or another.

‘Teaching a handicapped stident will not increaseé that risk. Keep in mind that handicapped students are

not helpless. They simply need different types of support. Usé the same Judgment in dealing with them that
you use in handling nonhandicapped students. l\f however, you know you will be dealing with a child who
has a specific problem, such as a child who sometimes has seizures, find out how to cope with the situation,
If you are unable to help ih some emergency, get someone, such as a school nurse, who can help.

A. This circumstance is \probaBly covered by your union contract. See your union representative for
information about your rigl,‘lts. - ' '

*

~

A. - It is not likely. Hjgher salaries would probably be blocked by taxpayers’ resistance to increased school
spending. There is also a large market of unemployed teachers who are willing to take paraprofessional
positions in schools. However, some school districts have given higher salaries to the paraprofessionals who

work daily with severely/profoundly handicapped students. Lo |
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Q. How can I begmne more
sensitive to'the nature and
needs of handicapped

-

students?
ACTIVITY A-1
Objective:

+  Materials:

Procedure:

ACTIVITY A2

Objective:

I
Materials:

Procedure:
el

A. You cando this by simulating a handicap, by viewing films that describe handi-
capping conditions, by observing a special education classroom, by reading about the

lives and accomplishments of handicapped individuals, and by discussing with co-

workers your reactions to various handicapping conditions.

Simulation: A Handicap
To experience a phyéical"hatiicap

Equipment needed to p'rod‘ ce¢ a temporary physical handicap as suggested below
Create a temporary physical handicap in yourself by:
. covering your eyes with a blindfold or covering the lenses of a pair of glasses;
- using earplugs that blpak hearing; * , ' ‘
“trying to write with )}our armin a sling; .

borrowihg a wheelchair from the special education department and using, it
“in your daily activities; o ’

communicating to friends for a day without speaking; and

® combining any two of the above conditions. .

Spend a full day experiencing one of the suggested handicaps. Try not to limit your
normal activities, but note those tha} you had to change or eliminate. Keep a journal

of these experiences. \ .

-

" Media: Viewing Presentations which Describe Handicapping Conditions and Their

Impact on the Handicapped Person
To become more familiar with experiences common to handicapped persons ‘

One or more media packages from the followirg list; film projector and screen; or
slide projector, cassette player, screen

Listed below are informative films/slide shows describing various handicapped in- -

dividuals and the problems they face in atténding schools, getting jobs, using transpor-
tation, and getting along with nonhandicapped individuals. Most of the films/slide
shows are available at no charge or-for a minimal rental fee. Information on how to

obtain these media packages is supplied. /
Read the descriptions of each media package and decid®which interest you. Speak to
your librarian, media specialist and/or resource center staff about how you can obtain
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“the medla you want. Make .;l:rdngements to view them with a group at your school if

possible. After viewing, a disdwssnon could provide useful 1ns1ghts

. . T RY
,-I a, .

Barnes, E. Children leam. tOEether -the integration o handlqapped chlldrep into
schools. Syracuse, NV;. Human Policy Press, 13 es, 1978. P

This slide show, \ltra accompanying script, presenrs the history of excluswn and )
segregation.faced bv«,hhndxcapped children and the recent efforts to combat such
injustices. el .

., L ’ ) \KW«‘ ' 'r

Biklen, D., & Bagdan,R &ndlca ism. Syracuse, N. Y Human Pohcy Press 139 slldés
and cassette tape' 978

This color slide sho’w explains how prejudices -and dlscnmmarion are uséd"
dgainst people with handicaps. { o
\ .
b .

The curb between us. Pasadena, Calif.: Barr Films, 16 mm_, 15-1/2 min., 1975

Following an ayitomobile accident, a young man must begin to, ad]ust to life in
. ‘a wheelchair.

David, Wilmette, I11.: Films, Inc., 16 mm., 19 min., 1974.
* David, a teenager with a hearing loss, learns -communication skills that enable
him to enjoy an acttve school and commumry life.

’

A day in the life of Bonnie Consolo. Pasadena, Calif.: Barr ProdUctlons, 16 mm.,
16-1/2 mm 1975.

Bonnie, @ woman born without arms, appears as a well adjusted adult who
capably manages her life thhm her family.

&

A different approach. Manhattan Beach, Calif.: South Bay Mayor’s Committee for
FEmployment of the Handicapped, 16 mm., 21 min., 1978.

R
Comedy and familiar Hollywood faces set the stage for a refreshing look at the
“nlight” of handicapped people trying to work in Bur society. Topics such as
equal employment opportunity. working relationships, feellngs and misconcep-
tions regarding the handicapped are presented.

.

.

Feeling good‘ comes first: lntcgra*irng handicapped and nonhandicapped children.

1.08 Angeles: Salvin School Parent Gloup, 16 mm., 10 min. 1975.

In a unique program described during this film, handicapped and nonhandicapped
students learn to live together. ,




ACTIVITY A-3

Objective:

Materials:

Procedure:

9 E s

_video cassett;s 2- 1/2 hr., 1979.

This delightful ﬂve part f Im series, degigned for the young, is veell worth atten-
tion by adults. The fIms/casseftes which are each about 30 minutes Iong, use
- Muppet-type puppets to introduce mainstreaming issues. Each addresses a
' dtfferent aspect of integrating handicapped childreninto the schoolenvm)nment

Mogher tiger, mother tiger. Los Angeles Franciscan Communications anter. 16 mm.,

11 min,, 1974. : . ./../, '
The film portrays how an angry mother. struggles to accept the‘yacr that ‘her
child is severely handicapped. A ‘;‘\ .

’ 1

' Now it’s mx turn. Austin, Texas&M\ill)r Productions, 16 mm., 12 min . ’]977

Al

(

PR dicapped chlldren are taught in regular school programs with modifications
an s'tlpport as needed !

»

-
They call me names. Santa Monica, Calif.: BFA Educatlonal Media, 22 min., 1972.

This film shows how mentally handic apped roung people see Ihe world i in which they
are viewed as “different.”

Who are the DeBolts and where did they get 19 kids? Santa Monica, Calif.: Pyramid
Films, 72 min., 1978.

This much praised film sensitively dep‘tcts the daily lives of the DeBolt family,
whose many adopteq children are _of various races and cultures. Coping with
different physical and social/emotional handicaps, this unique family displays
great courage and love for one another.

A
4 . 3

Personal Experience: Working with Handicapped Students

To gain more famlharity with handncapped students and their special instructional
needs

None

Request a professional visiting day to work or observe asa paraprofessignal in a special
education class. I you do not know a special education teacher, ask the specnal educa-
tion supervisor/admimstrator to help you make- the contacts and get background
information for your visit. You may want to discuss the experience with the teacher

you visited.

1T

Hubbard R. Special delivery. Mendocino, Cahf Lawren Productions, 16 mm or.
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"ACTIVITY A4

Objective:

Materials:

Procedure:

Reading: Lives imd Acco}nplishments of Handicapped Persons
To become more famlllar with experiences common to handicapped persons and to
learn about ﬂtelr accomphshments

One or more b'ooks from the Jist below ' ’
Listed belbw a;e‘books descnbmg handicapped mdmduals and those who have worked
with the Vanous accomphshments .of handicapped’ individuals in different careers °
are also p xtrayed Many of these books are in local bookstores and available in
paperback.. thers can be borrowed from a 'publtc or school hbtary

\\ AN h
Read the d&crlptl(ﬂs and choose a book that 1nterests you For a broader under-

standing, choose books describing different handicapping conditions. *

'Barnes, E. What’s the difference? Teaching positive attitudes toward people with

disabilities. Syracuse, N.Y.: Human Policy Press, 1977.

This book of classroom activities suggests almost 100 ways for school staff to
help students develop greater familiarity with, and understandmg of, thexr
handicapped peers. :

Bowe, F., & Sternberg, M. I'm deaf too: Twelve deaf Americans. Stlver Spring, Md
Nattonal Association for the Deaf, 1973. '

Twelve short blographles of accomplished deaf persons in America.

+ Braddock, G. C. Notable deaf persons. Chicago: Nattonal Fraternal Soclety of the

Deaf, 1975.

This book describes ncarly 100 deaf persons, from Blbllcal times to the'early
20th century, who became outstanding-artists, scientists, writers, educators and
religious leaders. . g

Butler B. Gift of gold. New York: Dodd 1973.

This is the story of a young woman who is blind, yet detérmined to become a ..
speech therapist. The opposmon that she meets whlle trying to achieve her goal
in college is presented.

Jacobs, L. The deaf adult speaks out. Washington, D.C.: Gallaudet College Pr'e3s, 1974.

Through personal experiences and extensive knowledge of the deaf comrrtumty,'
the deaf author describes educational, economic, and public-policy issues re-
garding deaf people. :

L
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Lawrence, M. The touchmark. New York: Harcourt, Brace, Jovanovich, 197S.

This -is a historical novel about a disabled girl who learns to overcome over-
protection and self-pity.

Meltén, D. When chikdren need help. New York: Crowell, 1972.

The father of a brain-injured child recounts situations encountered in raising and
seeking medical help for his child. Attitudes and prejudices are fully explored.

Ominsky, E. Jon O., a special boy. Englewood Cliffs, N.J.: Prentice-Hall, 1977. =~

This book illustrated with photographs discusses the early- development of a
mentally retarded boy who has Down’s syndrome. The family's reaction to his
C hangfcap is examined. '

]
Splaver, S. Your handicap—don’t let it handicap you. New York: Messner, 1974.

This book, addressed to young people With physical handicaps, presents a
+  positive outlook for their future life. .

Wolf, B. Don’t feel sorry for Paul. New York: Lippincott, 1974.

, A 7-year-old boy has physical handicaps (absence of fingers and toes) requiring
the use of three different types of artificial devices. A realistic view of his
handicaps is presented along with follow-up activities for readers.

-+ .

ACTIVITY A-§ Discussion: Reactions to Handicaps

Objective: | To increase sensitivity to the feelings of handicapped infdividuals an¥ to examine your
own feelings regarding these handicaps e

Materials: Chalkboard and chalk, or large pad and felt markers

Participants: At least two other coworkers

. i

Procedure: Write the word “handicapped” where all can see. Ask coworkers to define “hand}-

¢ capped.” List in clear view the definitions .that are suggested. Ask what the associa-
tion is between each definition offered and the term *“handicapped.” List the associa-
tion beside each definition. From this list, discuss when each condition defined would -

and would not be a handicap. A
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Q. How can I learn to better

}narlage behavior problems of .

+ s handicapped students?

ACTIVITY B-1

Objective:

— Participants:

Procedure:

Materials: _ None oo

* [

A. Several ways to do this are role- playing problem situations regarding handicapped
students, simulating a situation in which a handicapped student needs help, and work
ing with handlcapped students in a classroom.

-~

Role Play : Management Strategies for Use with Handicapped Students

To become \more aware of methods for managing the behavior of handicapped school
students ~

'

\

At least one other person »
Role play is a method used to act out situations. Participants play the parts of the
different people described in a particular situation. For example, one person could

" play the (¥t of a child showing an undesirable behavior; a second person could act

out the part that a paraprofessional, support person, or volunteer would take: addi-
tional role players ‘could take on parts of other students in the setting who are
affected by what is happening (for example, they may mimic the disruptive stu-
dent). The players could then.exchange roles so that each experiences the different
feelings and viewpoints of each character.

Role play some of the situations described below. Following the role play, discuss

Mdifferent ways of dealing with problem behavior. Describe what it feels like to mis-

behave, what kinds of frustration are felt in trying to resolve the problem, and what it
feels like to be affected by disruptive behavior. This activity may help you to modify
your own reactions to behavior problems. Remember to refer to your own school
district-policy regarding the management of student behavior. -
Situations: -
® Paul is 7 years old. He swears excessively. “Who the hell cares?” “Screw
learning to read.” Not only are these comments disruptive, but they are
“catching.” A few of the other pupils are beginning to see if they can get
4‘_ away with swearing. What wouldr an instructiontal aide do about Pauls
swearing?  *
" @ James is 9 years old. He is a bully and frightens the other children. Several of
his classmates are afraid to go to recess because he picks on them. How would
a playground aide go about reducing James’s aggressive behavior at recess?
. How would a classroom aide get him to be more cooperative and friendly
with his classmates?
® Michael and Judy are two 8-year-olds who have become friends. Though
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ACTIVITY B2

Objective;

Materials:

. Procedure:

»
ACTIVITY B3

Objective:

Materials:

Procedurez:

-

»
separated by several seats, they.frequently talk to each other and giggle
during work periods. This disturbs nearby students. What would a classroom

" aide do to reduce the number of times that Mjchdel and Judy disrupt the
class? s N

Role Play: Transportation of Handicapped Students
. ) ,

: -
To become more fgmiliar with methods for giving help to handicapped students on

.a bus

" Two other persons, blindfold, earplugs

Assign one person to the role of a handicapped student (for example, hyperactive,
deaf, blind, cerebral palsied). Have the other persons be the bus driver and the bus

_aide. Show how to stop and deboard a particular handicapped student from the bus.

Show how to manage a disruptive student on the bus. Pay attention to giving appro-
priate assistance for each type of ‘handicapped student. The role players can switch
.parts to experience the feelings of all three.

Simulation: Assisting a Handicapped Student in the School\Cafeteria

To become more aware of the kinds of help that can be given to a handicapped student

who has difficulties buying lunch in the school cafeteria
- B §

Several paraprofessionals, volunteers, or members of the support staff; paper; pencil

Situation: Pretend that a handicapped student has trouble every day choosing what to
eat for lunch. After deciding what to eat, he/she has a problem placing the food on'the
tray. The student consequently becomes frustrated and frequently throws the lunch

on the floor, creating a disturbance.

f_l“hink about tfgfollowing questions and discuss your solutions with your coworkers.
Try to develop a list of possible methods for managing the problem behavior.
e What can the cafeteria staff do to help the student through the lunch line
without a problem? Some possible solutions follow : ’ '
. — verbally organizing the food choices for the child;
- praising the student when he/she is able to make a luncheon choice;
~ helping the student in placing food on the tray;and
— asking a classmate to help the student buy lunch.
e Which school personnel should you contact for help in solving this problem?
® What procedures should you follow to obtain help for this student at lunch?

el
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' 'Q.- How can I become more
aware of how my role relates
to that of others in the school
in providing services to

handicapped Students?.

ACTIVITY C-1
Ob'jecti_ve:

Materials:

Procedure:

with the services that other -

A. You gn accomplish this by becomirng morg fa
school personnel offer and by finding ways to back them Ap.

B )

Observation: Support Services for Handicapped Students

L : . . e .
Y To learn more about support services provided to handicapped students

-~

- Paper and pencil, outline (below)

L1

Arrange with your supervisor to observe in one or more special education programs
(speech therapy, resource room, special education self-contained classroom) or to
observe one or more specialists wdrking with handicapped students. Note the kinds of
support that special education personnel and/or specialists give to the different kinds

of handicapped students. You may want to ask the staff member you observed about
the visit. :

Following your observation, either alone or with several coworkers, try to think of the
kinds of support needed by each studentyou observed. Then, note the kinds of support
youwould have to give the student if you were dealingwith him/her daily (for example,
on the bus, in the cafeteria, in the school halls, on the playground). Keeping this
information in mind, outline ways in which you in your role might support the
students described below: :

Kinds of Support Needed by *
the Handicapped Student

Changes Required.

A Student with: in Your Role/Services

complete loss of hearifig |-hint: support needed to follow
in one ear directions

'partial sight who cannot | hint: support needed to get
read normal print off school bus

severe speech problem hint: support needed to order o
- lunch
braces on both.legs hint: suppqrt needed.to use
. . bathroom

<

a very low reading level | hint: support needed to read
cafeteria menu




"ACTIVITY C-2 .

()b.jectivc:

Materials:

Procedure:

o

Case Study: TImproving Support Services for Handncapped Students through Coopera-
tive Efforts of All School Staff

To learn how to cooperate with other key school -personnel in working with handi-
Lappcd students

Paper, pencil or pen- ¥~

Situation. John is-a moderately retarded 11-year-old boy who has- recently been
partially mainstreamed in a regular fifth-grade classroom. Previously, John had attended
a special school for the educable mentally retarded. On most independent academic
“tasks he works inconsistently ‘at best, displaying a second-grade pecformance level
overall. John is cooperative with the teacher, always trying to please. When the teacher
is present and has time to individually attend to him, John is able to stay on task,
Without this help, John fails to complete most work assignments. Behavior problems
arise when he doesn’t: get extensive personal attention from school staff. During his
bus ride to and from school John has been involved in difficulties with other children.
He bumps other children or wanders on the bus. When changing classes, John
into other children and begins. arguments. During recess on the playground, John is
frequently teased, and he responds with fighting. At lunch he refuses to take food
unless a cafeteria worker personally serves it on his tray. This problem behavior
spills over into the classroom, with frequent tantrums causing the teadhcr to take
time toquiet John. With John’s academic skills far below those of his classmates, the

teacher feels (s)he miust.give him muc,h individualized instruction- WhICh makes” his
schoolmates jealous. :

Discuss this case study with your coworkers Try to develop answers to the following
questlons

e How can the hu§ driver help John obey thc bus safety rules?

® How can the cafetefia staff help John learn to buy lunch?

e How-: can the: playgr()und attendants her John get along with his classmates
at recess?

¢ How can the SLhOOl stat’f in general help John get from qne class to the next
without causing a disturbance in the balls? \

e How. can all school personnel cooperate to lmprove “John’s school life? Why

must all staff cooperate 1n helping John: suu.eed in his cducatlonal program?

N
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A. General Provisions

Purpose of Regulations '

(8 121a.1)**

*

Applicability to State,
Local, and Private Agencies

The purpose of these Regulations is: - _ ‘ = '

to ensure that all handicapped children have available a Free A ppropriate Public
Education, including special education and services to meet their particular needs;
to ensure that the rights of handicapped children and their parents are protected;
to help states and localities provide education for all handicapped children; and
to assess and ensure the effectiveness of efforts to.educate handicapped children.

> -

These Regulations apply to:

»

(§121a.2) ® cach state that receives federal funds under Public Law 94-142; .
’ ® cach public agency within the statethat is involved in the education of handicapped
children (for example, state educational agency, school district, departments of
mental health and welfare, state school for the deaf, state prisons; and
® each handicapped child who has been referred to .or placed in a private school by
a publrc agency. . - :
\ N »
A. Definition of Legal Terms
Free Appropriate Public A Free Appropriate Public’ Education means special education and services that:
Education ] ' . ’ _
(§121g.4) ® are provided at no cost to parents; ¢
® meet standards set by the state; .
® relate to preschool, elementary, and secondary school education in the state; and
® are provided as part of an Individualized Education Program. (See “§8121a. 34b for a

o,
.

Handicapped Children
v (8121a.5)

»

The term ;‘handicapped children”

description.)

means children who need special education and

services because they have been evaluated’as: :
mentally retarded " .®_ orthopedically impaired
hard of hearmg ® - other health impaired
deaf ® deaf-blind

® multiply handicapped
_® having specific learning disabilities

speech impaired
visually handicapped
seriously emotionally dlsturbed

NOTE: See §121a.5(b) for definitions of each handicap.

* This appendix summarizes the Regulations of Public Law 94-142. The left-hand column contains
section titles and numbers as written in the Regulations. In the explanatory right-hand column,
much of the “legalistrc" language has been translated into everyday English, and some minor

points have been dropped. The reader should realize' that the aim here is to accurately present i

the sense and intent of the Law, without getting lost in technical terms.

** The numbers in par parentheses are the legal Section citations. They allow -the reader to locate i in,

the Regulations of Public Law 94-142 the exact wording of the Law regarding a specific term.

TNt P

e L
]

" APPENDIX'A*

.‘i [

- HIGHLIGHTS OF
REGULALTION§
lMPLEMENTlNG

PUBLlC LAW 94—142

THE EDUCATION
FOR ALL
HANDICAPPED
CHILDREN

ACT OF 1975

[N

»

.




Plans and Local

B. State Annual Program

.

Y

. This section includes requirements relating to:

L4

® the contents of the state annupl program plan, which the stM ust submit annually and follow in order tq\o

Appltcﬁt?n’s receive funds under the Law,; . .
- ® the contents of school district applications for use of funds under the Law; *
’ ! ® participation by the Bureau of Indian Affairs, Department of Interior; and A
, ® public input to thg annual program plan before the state approves it, o
’ » . @ ' ‘ ~N
3 {
C. Services This section includes reggla}ions governing the required major aspects of services. These inctude:

, Timelines for Providing
I'ree-Appropriate Public
Education

(8121a.300)

Public and Private
. 1 Residential Placemeht
- (8121a.502)

Proper Functioning
of Hearing Aids (8121a.303)

Full l?ducarional
Opportunity Goal
(§121a.304)

® Lree Appropriate Public Education L

® the goal of Full Educational Opportunity !
.® priorities in the use of funds o ' N
+® Individualized Education Program (IPP)

® direct services by the state : .

'0, comprehensive system of personnel development

Free Appropriate Public Education : .

? . .
The regulations require that: i : ’

-~

'® by September 1, 1978, each state must ensure that Free Appr(;priate Public Education is available to all
handicapped children ages 3 through 18;and - -

® by September 1, 1980, each state must ensure that Free Appropriate Publlc Education is available to all
handlcapped chlldren ages 3 through 21.

If this requlrement is not in agreement with state laws and court orders that govern the provisiomrof free- publlc '
education to handicapped children in that state, it does not apply to ages 3 through S and 18 through 21.

If placement of a handicapped child in a public or private resnden.tlal special education progtam is necessary, the
program, mcludmg nonmedical careand room and board, must be provided at no cost to the parents

This requirement applies only to placements made by public agencies fr educational purposes.lt includes place-
ments in state-operated schools for the handicapped (for example, state school for the deaf ar blipd).

Each public agency must ensure that the hearing aids worn by deaf and hard-of-hearing children in school are
working properly.

Each state must cnsure that cach publlc agency cstabllshes and works towards a goal of provndmg Pul&[-duéa-
tional Opportunity to all handicapped children served by that agency.

To understand the iimportance of this last provjsion, the distinction between the terms “Free Approprlate l’ubllc_
Education” and “Full Educational Opportunity GGoal” are outlined below: -

Free Appropriate Public Education: 2

® must be made available to all handicapped children within the stated time lines and age ranges, and
® must include the special education and services provided in accordance with an Indmduallzed Education
Program.




\ ‘Program Options
, (81214. 305)

{ K ’ ' . Provision of
Nonacademic Service
(§121a.306)

“Physical Iiducation
(8121a.307)

Regular Physical
Kducation.
- (§121a.307b)

Special Physical Education
(§121a.307 (c))

. ,'N),nacadcmlc and extracurricular services and activities may include:
°

A

’ . i L} R ‘.

. ’

Full Educational @pportunity Goal: . -

®' s an all-encompassing term, broader in scope than Free Appropriate Pdblic Education;-.

® covers all handicapped clnldren ages O through 21, ¢
/ ® includes u basic planning aspect (including making estimates of numbers of handicapped children in the
future),

® permits each public agency o set its own timetable for meeting the goal; and
® calls for additional personnel and services to further enrich the handicapped child’s aduuatlonal opportumty
beyond that called for by the Free Appropriate Public Education requirements. - ~

The term *“‘goal” means an end to work towards. Wllllb a publlc agency. may never achicve fully the goal it must
strive to approach it and must comply with the related policies and procedures in the annual program plan.
Finally, this provision DQES NOT free the agency from its obligations uxyler the Free Appropnate Publi¢Educa-
tion requm,ment Lo o ?

. ] . o :
Each public agency must ensure that handicappedichildren have available the variety of educational programs and .

services available to nonhandicapped children, muludmg art, music, industrial arts consumér and homemakmg
education, and vocational education.

.
»

luch publi¢ agency must take st&ps to provide all handncapped chlldren with an equal opportumty to take part.
in nonacademic and cxtrauurncular services and activities. . »

W, A .,
counseling services

® athletics . -

-® transportation )

® health services . '

® rccreational activities - . .

- ® * gpecial groups or clubs : ] .

® referral to other agencies

® cmployment of students (including both employment by the public agency and assistance in linmg, up 0utsnde
employment) .

‘ - s

g

Physical education services, cither in the regular physical education program or in a specially désigned one, must
be made available to each handicapped child. ,
' ' ' L
Each handicapped child must be given the opportumty to take part in the regular physu,al eduoatnon progl’am
available to nonhandicapped children, with the exception of:

® the handicapped child enrolled full-ti a separate building; or . .
® the handicapped child needing spccimsigncd_ physical education, ag called for in his/her Individualized
Lducation Program.

»
-

i
v . \cv ' \

I a spee mlly designed phyqncal education pmgrnm is called far, the public agency must provide it dircctly ot

" make arrangements for other public or private prognum to provide it. * : v

-




Physical Education Services
~in Separate Facilities
(§121a.307 (d)).,

Content of the |EP
(8121a.346).

~

‘Scope of the Personnel
Development System
5 1212.380)

4

4

lf a handicapped. child is enrolled in a separate building, the public ngency must ensure that the chlld receives
appropriate physical education services. ¢

Individualized Education Program (IEP)

- THe Individualized Education Program of each child must include: o
® a statement of the child’s present level of educational performance;
® astatement of annual goals, including short-term inStryctional objectives;
® a statement of the special education and services 4o be provided to the child and the extent to which the chxld
can take part in regulaf educational programs;
® the planned dates for starting services and the expected duratlon of the services; and
e apprqpnate standards ¥nd evaluation procedures and schedules for determining, on at least an annual basis,
" wheéther the short-term instructional objectives are being met.

’

A4
(‘omprehenslve System of Personnel Development ol

-

As a condition of receiving funds under the Law, a state must include a description of programs Ad procedures
for developing and carrying out a comprehensive system of personnel development.in 1ts annual program plap.
The state is responsible for opcr@&mg all aspects$ of the system. .
Such a comprehensive system must include:

® in-service training of general and special education instructional, service, and support personnel (based"on the
results of an annual review of néeds);

o procedures toensure that all personn#thgarrying out these regulations satisfy the definition of “‘qualified”; and

o effective procedures for collecting and 1%guing to teachers and administrators important information found in
eucational pro;ects and for adopting p mlslng educational practices and materials dwveloped through those
projects.

E. Procedural Safeguards

Timelines and Convenience

of Hearings and Reviews
(§121a.512)

This section sets forth methods of protectigg those cavered by the regulations; for example,'l)ue Process (legal)
procedures (hearings/reviews) for parents and children relating to the identification, evaluation, and placement of
a handicapped child.

The public agency must ensure that not later than 45 days after the receipt of a r@qucst for ﬂrearing:

® 3 final decision is reached in the hearing; and
9. a copy of the decision is mailed to each of the patties.

The state must ensure that not later than 30 days after the receipt of a request for an impartial review:

LN

® a final decision is reached in the review; and

® a copy of the decision is mailed to each of the parltas f

. A hearing or reviewing omcer may exterid the stated deadlines at the request of either party,
Kach héaring and review must be held at a time and place reasonably convenient to the parents and child.
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Child’s Placement Status
During Any Administrative
or Judicial Proceedings
(8121a.513)

Surrogate Parents
(8121a4.514)

Responsibilities of a
Surrogate Parent

(§121a.514 (¢})

!

Nondiscriminatory Testing
and Evaluation Materialg
and Procedures
(8121a.530 (b))

- Preplacement Evaluation
(§121a.511)

Fvaluation }’m('(’dur(’s
(§121a.532)

‘,"

ERIC . o

Aruitoxt provided by Eic:

Jduirements.

»

The child must remain in his/her present educational placement pending any Due Process action unless:

® the public agency and the parents agree otherwise; or
® the complaint involves an application for first admission to public school; in this case, the child, with the
* consent of the parents, mnust be placed in the public school program until the completioncof the Due Process

action,
NOTE: While the placement may not be changed, the public agency may still use its normal procedures for
dealing with children who endanger themselves or others. et
n . .
Fach public agency must ensure that the rig,hts of the child are.protected when: g

® no “parent” can beidentified;
® the whereabouts of a parent cannot be discovered after rcasonnblc effort; or
® the thld is 4 ward of the state.

In these cases, the public agency niust assign an mdlvndual to act as a stand-in (surrogate) tor thc parents.

’ )
w

The stand-in parent may represent the child in all matters relating to his/her:

® identification, evalnation, and educational placement; and
® I'ree Appropriate Public Edutation.

Protection in Evaluation Procedures

NOTE:

Fach state must ensure that each publie agency sets up and carries out procedures that meet these re-

N °

Testing and cvaluation wygaterials and procedures used for handicapped children must not discriminate against
races or cultures, either in makceup or use. . .

7

Bofnn a handicapped child is first placed in a special education program, there must be a full and individual
evaluation of the child’s educationgd ccds . L&

States and school districts mm '

® ‘T'ests and other evaluation matuulq shall be:

provided and given in th(- child’s native language or in some nonverbal kind of communication unless it is
clearly not possible to do so;
proven reliable for the purpose for which they are used, and
administered by trained personnel who follow the instructions of the producer.
® ‘Tests amd other wulux?linn materjals shall inchide those tailored to assess specific areas of educational need
. (tor example, lunguup.c disability) and not muoly those designed to result in a single gcneral—intelligcnce
quotient.




Placement Procedures
(8121a.533)

Reevaluation
(8121a.534)

Least Restrictive
I'nvironment
(8 121a. 550)

Continuum of Alternative
Placements Available
(§121a.551)

-

(B 8 h

TN i

measure (for example, the child’s aptitude or achievement level) rather than yeflecting the child’s skill hnndk
caps (except where those handicaps are the factors which the test sets out to measure).

® Tests shall be of a nature to ehsure that the results accurately reflect whatever factors the test sets out tg -

® No single procedure shall be used as the sole factor in dctcrn{lmng an appropriate educational program fora

child.
® The cvaluation shall be made by a multidisciplinary group, inctuding at least one teacher or other qpcuﬂllst
with knowledge in the arca of the child's suspected disability. - )

® The child shall be assessed in all arcas related to his/her suspected disability, including (whuc uppromiate)
“health, vision, hearing, social and emotional condition, general intelligence, academic performance, communi~
cation level, und motor abilities. Cy

»

In interpreting evaluation information and in making placement decisions, each public agency must: 1 *

® draw upon information about the child from a variety of sources, including aptitude and achi¢vement tests,
teacher recommendations, physical condition, and social or«cultural background; : .

® -ensure that information obtained from all of these sources is reliable; .

® cnsure that the placement decision is made by a group that includes persons knowledgeable about the child,

. the meaning of the evaluation, the information about the child, and the placement possibilities; and

® c¢nsure that the placement decision is made in agreement with the Least Restrictive Environment requircl}wnts.
(See>8121a. 550 for definition of ‘‘Least Restrictive Environment.™)

If it is determined that a child is handicapped and nceds special education and services, an Individualized
Liducation Program must be developed.. "

-

Each state and school district must ensure that:

® cach handicapped child’s Individualized Education Program is reviewed at least ofice annually; and
® a full evaluation of the child is conducted every 3 years, or more frequently if conditions require it or if the
child’s pnront or teacher requests it,

Least Restrictive Kavironment (setting)

<

Fach public agency must ensure that:

® to the greatest extent appropriate (to an individual child), handicapped children, including children in public
or private lmtltutlom or other places giving special care, are educated with dllldrcn who are not handicapped,
and

® speciaf:lasscs, qeparate %honllng' or other separation of handicapped children from the regular educational
setting occurs only when a child’s handicap Is so severe that education in regular classes with gpecial services
is not useful for the child.

Fach public agency must ensure that a whole range of possible placements is available to meot the cducational
nceds of handicapped children. _ '

The range of possible placements include (starting with loast restrictive and moving to most restrictive setting):

® ins{ruction in rcgular classes . ‘ elll
® instruction in special classes
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Lcast Restrictive
Environments

(8121a.552)

‘N(mm'mlwnir and xtry-
curriculur Settings
(8121a.553)

Children in Public or
Private Institutions
(8121a.554)

® instruction in hospitals and institutions
® home instruction

Provisions for additional service (for example, resource-room help or instruction by a specialist) must also be
avatlable for handicapped children in a regular class.

Each public agency must ensure that:

® cach handicapped cHild's educational placement is reviewed and ‘decided on at least annually, is based on
his/her Individualized Education Program, and is as close as possible to the child's home;

® cnough chioices of plucoment are available to carry out the child’s Individualized Education Program;

@ cach handicapped child is educated in the school which he/she would attend if not handicapped unless his/her
Individualized Education Program requires other arrangements; and

® in sclecting the least restrictive setting, consideration is given to possible hurmful effects on the child or on the

quality of services he/she needs.

Each public agency must ensure that cach handicapped child joinsg with nonhandicapped children in nonacademic
and extracurricular services and activities (for example, meals, recess periods, recreational activities, clubs, and
athletics) to the greatest extent appropriate to the needs of that child.

Each public agency must make armngementq with public and private institutions to ensure that, to the greatest .
extent appropriate, handicapped children are educated with nonhundiwpped children and that the least restrictive
setting is-selected for each handicapped child.

30
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Aims Instructional Media Services (Producer). Meet Lisa, S min., 1973. (Film). Pub-
lished by Aims Instructional Media Services, Box 1010, Hollywood, Calif. 90028
(2]3)'245-18\0“. '

In this S-minute film a mother talks about her child, Lisa who is brain injured.

As the film opens, M is presented as a black-and-white line drawing. After we
sce, learn, and understand more about her, Lisa’s outline is filled in with color.
This fllustrates that she is indeed a person capable of doing many things. The
film shows some of Lisa’s problems and strengths. Despite her handicap, she can
do many things other children her age do. The film demonstrates that friendship,
love, and understanding are necessary for Lisa to feel worthwhile. This film
could be used to help integrate children with handicaps into a regular classroom
by making everyone aware of how much both groups have in common.

-

Caccamise & Norris. Ben's quiet world. Published 1975 by Alinda Press, P.O. Box 553,
Fureka, Calif. 95501, (707) 443-2510.

This delightful, quick-reading story is in booklet form. It is about fien, a young
bhoy who has many friends but cannot hear what they say. He is deaf and wears
a hearing aid. The story explains that the hearing aid does not cure his hearing

problem. Because he cannot hear, Ben cannot speak clearly. Instead of speaking, .
he wses his hands to do sign language and finger spelling. The book emphasizes .

that Ben can do everpthing else that hearing children can. The booklef provides
school staff with some easy-to-learn signs for wgrd: along with a chart showing
finger spelling. ‘ -

room: Suggestions for teachers. Published (n.d.) by American Foundation for

the Blind, 15 West Sixteenth Street, Now York, N.Y. 10011;(212) 9$24-0420.

This w‘:II'-wrlm'n booklet acquaints the reader with the visually hdndicapped
student. It hegins by discussing the wide variety of visual impairments, and then
discusses what to expect from visually handicapped stidents in different school
situations. Materials for use with visually handicapped students gre described, as
are possible adaptations to existing educational materials. The role of the re-
source teacher is explained. Ways of identifying undiagnosed visual problems are

Corn, Agl., & Martinez, I Whenﬁyou have a i/isually liandiquped child in your class-

- hriefly descrihed. Two appendixes define commonly used terms, and a third
appendix lists organizations that provide informat(«m for visually handicapped
people.

-

”

Cuninggim, W., & Mulligan, D. Ilgl{’)ing children learn at school and at home. Published
1979 by National School
Alexandria, Va, 22314,(703) 836-4880.

Thg handbook is written to help parents, teachérs, and school volunteers to
devglop cffective relationships with children while helping children bulld’ aca-
u .

-~

olunteer Frogram, 300 North Washington Street.

APPENDIX B

SELECTED
ANNOTATED
REFERENCES
PERTINENT TO

PARAPROFESSIONALS,

SUPPORT STAFF, AND

VOLUNTEERS AND
PUBLIC LAW 94-142
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* demic skills. The handbook is divided into three sections. “Effective Listening Skills’' helps parents and
volunteers improve their ability to listen to children and to communicate their caring. “Handbook for
Volunteers Who Help Children Learn” gives techniques for working with the problem learner and suggests
activities to help children succeed in academic tasks. “Activities to Enhance lLearning" suggests activities

- to improve perceptual skills, lists important terms and concepts, and gives ideas on Row to help older
students. This handbook helps the reader understand how chtldren learn. .1t also suggests ways to vrgamze4
the educational setting. .

A 3

l"all'chlld T. N. (Ed.). Mainstreaming series (11 vols.) Pubhshed 1977 by Learning Concepts 2501 North Lamdr,
Austin, Texas 78705;(512) 474-6911.

« This is a comprehensive series of books describing the educational needs of exceptional children,' each book
addresses one handicap. There are 11 books, all with clear, well-written text and cartoon illustrations. These
books improve the reader’s understanding of the exceptional child’s uniqueness. Practical suggestions help
the teacher work more effectively with the exceptional child in the ‘“‘mainstream” of the regular cIa.moom.
Titles include: Mainstreaming Exceptional Children, Managing the Hyperactive Child in the Class
Mainstreaming the Gifted, Behavior Disorders: Helpmuildren with Behavioral Problems, Mamstreami%rg ’
Children with Zeammg_DtsabiIittes, Mainstreaming the Mentally Retarded Child, Mainstreaming the Visua
Impaired Child, Mainstreaming the Hearing Impaired Child, and The Communicatively Disordered Child.
Other books focus on working with parents, the law, and developing an Individualized Education Program.

4Flynn,' P., Bluth, L., & Hamill, M. Transportation of hdndicapped children. -Published (n.d.) by Maryland State

Department of Education(Attention: Division of Special Education), P. 0. Box 8717, Baltimore-Washington
International Airport, Baltimoere, Md. 21240;(301) 796-8300.

An easy-to-Bnderstand booklet for bus driversand aides explaining procedures to be followed in transporting
handicapped children. Illustrations clarify the ideas. The importance of the bus driver and the aide in the
daily lives of handicapped schoal-age children is emphasized. Suggestions for dealing with special situations,
are outlined. Ways of helping physically handicapped children in getting on and off the bus are discussed,
A reference guide for people involved in transporting handicapped children is included.

-

Forrai, M. S., & Anders, R. A look at mental retardation. Published 1976 by Lem(ﬁublications, 241 First
Avenue North, Minneapolis, Minn. 55401 ;(612) 332-3345.

This easy-to-read book describes mental retardation and. how retarded. persons think and feel. Mental
retardation is explained as simply below normal intelligence. When people have trouble learning what most
children learn easily, they are called mentally retarded. Several causes of retardation are discussed. The
book emphasizes the mentglly retarded person's potential to learn to read and write, earn a living, and live
in the community. It also emphasizes that acceptance and encouragement greatly help them.

Horrai, M. S., & Pursell, M. §. A look at physncal handicaps. Published 1976 by Lerner Pubhcatxons 241 First
| AvenUe North, Minneapolis, Minn, 55401 ; (612) 332-3345.

This book describes problems faced by people with physical handicaps such as blindness, deafness, and
paralysis. [llustrations of the differences between short-term and lifelong physical handicaps are given.
Discussion of the help needed by the physically handicapped is included. The book emphasizes that while
such persons must adjust to their limitations, they can benefit markedly from encouraging and patient care.

\ ~
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" these children are emphastzed
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Gadson, R. J. What is special education? Published 1974 by New Rwders Press (Attentlon Publishing Divisidn of

lLaubach Literacy International), P. O. Box 131, Syracuse, N. Y. 13210 (315) 476-2131.

This booklet. written by a schoal coulselor, explains to-parents, students, and school workers what is meant
by the term “special education’. S[g-&tal education is provided for children who learn more slowly than
others. It discusses. how people differ in many waysand defines special classes as places where students can
get needed help. The booklet describes the role of the special class teacher and methods to help students.
Most important, the book decries labeling students for their entire lives- for example, as mentally retarded.
It emphasizes that with proper special education, these students can graduate from high school and become.
job holders in the community.

“Mulligan, D. Academic skill activities: How volunteers*can help the mildly handicapped child. Published 1979 by

[\Jational School Volunteer Program, 300 North Washington Street,Alegl(’andria, Va. 22314%(703) 836-4880.

This booklet describes how volunteers working with handicapped children can help the child feel successful
at learning. It explains the value of the volunteer’s role and suggests activities in which volunteers may try
to engage the-children. Board games, word games, and spelling games are presented as activities that help
make learning fun. Mathematics games are also described. All the activities are directed at the elementary
school volunteer, but the concepts could be used with older students A book list on how to make games&
tmludcd : ~

.

Rescarch & Development Complex at Buffalo State University College (Producer). Busing the handicapped child,
28 min., 1977, (Film). Published by New York State Fducation Department (Attention: SEIMC), Albany, ’

N.Y. 12224 (518) 474-2251. -

This informative two-part filmstrip series (with accompanying audio cassettes) discusses the important
role bus drivers play in the daily routine of handicapped school children. FEach part is 14 Minutes long, easy
to understand, and presents material in a sensitive manner. Part I outlines the overall responsibilities of a
bus driver with regard to the needs of the handicapped students. It explains such things as reactions to
-emergencies, acceptable bus behavior, communication with parents and teachers, importance of consistency

in methods of discipline, and punctuality. Part II examines the bus driver’s role in more specific situations
qas it divides children into two groups: those with physical handicaps and those with mental, social, or
."emotional handicaps. The presentation discusses the kinds of care required by the types of handicdps and

what to do if emergencies, such as setzurcs arise. Encouraging independent behavior and giving pratse to

-

‘ 7

Yohalem, D , & Dinamore, J. 94-142 and 504: Numbers that add up to educational rights for handicapped

dnldrcn Published I‘)78 by Childrén's Dt.fense Fund, 1520 New Hlampshire Avenue Northwest, Washington,
D. (. 20036,(202) 483-1470. &

This handbook presents the educational rights ofhandtcapped children with regard to two federal laws.

Public Law 94-142 ensures that all handicapped children are entitled to.a I'ree Appropriate Public K ‘ducation.
Section 504, of the Rehabilitation Act of 1973 is a civil rights law that Makes it illegal for any agency

receiving federal funds to discriminate against handicapped people. This handbook is clear and concise. An -

excellent legal outline begins the publication, The handbook also lists local, state, and national organizations
that help to obtain the appropriate education for handicapped children. The handbook should be a valuable
tool for parents as well as a guide for familiarizing school staff with federal regulations.

L4
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INSTRUCTIONS: Carefully reud each of the following }0 statements and-then indicate whether or not you:
believe the item to be true by circling either “True” or “False.”

~

*

l. %ubllt Law 94-142 Regulations provide for Free Approprlate Puth Education to all handicapped
youth who need special education.

- 2. P.L.94-142 Regulations require each handicapped child be educated with nonhandicapped children.

w

P.L. 94-142 Regulations state that an Individualized Education Program (IEP) must be in effect
before speual education can be provided to a child.

.

4. P.L. 94-142 Regulations state that a child’s Individualized Educatron PrOgram must cover all ac-
ademjc areas. . . '

5. P.L. 94-142 Regulations provide a standard method for writing lndrvrduallzed Education Programs
that must be met by each state.

6. P.L.94-142 Regulations state that if parents, after being notified, choose not to participate in the
development of their child’s lndmduallzed Education Program, a school district can proceed withou

them. # Y,

- 7. P.L.94-142 Regulations requrre states to provide professionaland supportstaffwrth in-service trammg
'in special educatron .

8. P.L.-94-142 Regulations state that teachers will not -be held accountable if a child does not reach
his/her annual goals and objectives. _ o ;

9. P.L.94-142 Regulations allow & parent or public education agency to make an appeal if dlssatlsﬁed

with the results of a due process hearing. . .

10. Under P.L. 94-142 Regulatlons both states and school districts are entitled to federal funds based, in
part, on a formula concerned with the number of chifdren between’the ages of 3 and 21 who actually
receive special education and related services.

?

Y —

TRUE-FALSE TEST

REGARDING

TRUE
TRUE

TRUE

TRUE

TRUE

TRUE .

TRUE

TRUE

" TRUE

TRUE

PUBLIC LAW 94-142

FALSE
FALSE

FALSE

FALSE

FALSE

FALSE

FALSE

FALSE

FALSE

FALSE

o
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A

Accountabihty, 7

B

Behavior management, 7, 14-15
Books for reference, 12-13, 26- 29
Bus aides, 5

Bus drivers, 6

Child Find program, 3

-Child(ren). See Handicapped

child(ren); N()nhandlcappcd
children
Classroom duties, 6-7 .

D

Due process, 3, 22-23

E

Education for All Handicapped
Children Act of 1975, See Public
Law 94-142

Evaluation/Placement procedures, 3,
20, 23-24, 25

Extracurricular activities, §, 21

F

Films on handicaps, listed, 9-11

Free Appropriate Public Education
(FAPE), 2,3, 19

Full qutdllon ()pportumty Goal,
20, 21

M R

Handicapped children
behavior management of, 14-15
defined, |, 19

and cxtracurricular activities, 5. 21.

and Free Appropriate Public
Education, 2

and Individualized Educational
Program, 3, 6, 22

learning to understand, §, 6, 9-13

learning to work with, 6, 14-17

and Least Restrictive .
Environment, 2-3, 24-25
mainstreaming of, 1, 2, §
and nonhandicapped schoolmates, b
physical education of, 21-22
program options for, 21
and school cafeteria, 15
and school staff, 17
services to, 2, 16-17, 20, 21
transportation of, 15
Handicaps
books about, 12-13, 26-29
" films on, 9-11
reactions to, |3
simulation of,.9
Hearing aids, 20
Heanngs and reviews, 22

Individualized Educational Program
(IEP), 3, 6, 22 ’
In-service training, 6, 7, 22 °

J : -

Job security, 8

L 2

Program options, 21

Public Law 94-142 '
activities to implement, 9-17
background and goals of, 1-4

effects on school staff of, 5-8 + -

regulations of, 19-25

R

Record-keeping: 6, 7
Reevaluation, 24

Rehabilitation Act of 1973, Scctlon :

504.. | )

L}

S

Salaries, 8

School building, 1,6 .

School cafeteria, 15

School staff, |7

Section 504, Rehabilitgtion Act of
1973, |

Services to handicapped children, 2,
16-17, 20, 21

Special education, 1. See also Free
Appropriate Public’ [:ducanon

Special skills, 8

T

[.east Restrictive Environment (I.RE), "

. 2-3. 2425
Liability. 8

M -

Mainstream, Inc.. 5
Mainstreaming, I, 2, §

N . t

. Nonhandicapped children, 6

P

Parcnts, 7-8
surrogate, 23

Personnel development, 22

Physical education, 21-22

Placement. See Evaluation/Placement
procedures

Testing Procedures. See

Evaluation/Placement procedures *

Transportation, 15
True-False test, 31
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