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This guide, intended to help clarify P.L. 94-142 and its implementing regula-
tions, has been designed for regular classroom teachers who have had little experience
in working with special edWeation students but who may soon have one or more of
these children in their classes or school. ' '

The purposes of this guide are to:

® outline and summarize those provisions
concern 1o the classroom teacher;

® address some of the questions regarding P.L. 94- 142 that have been asked
by classroom teachers;

® increase teachers’ sensitivity to the needs of handluapped students;

® facilitate a team approach to the development of Individualized Educatfon
Programs (IEPs); . ©o

e help teachers and students sce handicapped children as havmg)ersonal
needs and aspirations similar to their own;

. ® provide highlights of the regulations implementing P.L. 94- 142 pcrl.'lnent

to teachers in a ready-reference format; and

® provide sources of further information on P.L.94-142 as it relates to the
classroom teacher, mainstréaming, classroom activities and organization,
and parent/teacher relations.

-

The guidc is written to clarify the federal regulations. State and local education
agencies (School Districts) have additional guidelines relating to the impleientation
of P.L. 94-142. (Sce p.5 fo“r)uurces of these guidelines.)

P.L. 94-142 which are of most

«
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"INSTRUCT lONS Carefully read each of the.following t&n statements and then indicate whether or not TRUE-FALSE TEST
you believe the m’m to be true by circling either “True” or “False. o . ~ FOR TEACHERS

REGARDING
PUBLIC LAW 94-142

1. P.L.94-142 regulations make prowsmn for frce appropnate educanon to all handicapped youth who |

are in need of special education. . . : TRUE,  FALSE
. \
2R, 94-142 regulations require each handicapped child to be educated with non-handicapped * | - ¢
children. ) _ X ‘TRUE FALSE
3. PL.94-142 rcgulatlons stipulate that an Individualized Education Program (IEP) must be in effect , _.)
before special education and related services can be provided to a child. . TRUE FALSE o
4. PLl.. 94-142 regulations_state that a child’s Individualized Education Program (IEP) must encompass C .
all academic areas. TRUE,  FALSE
5. P.L. 94-142 regulations prowde a standard method for writing Individualized Education Programs o ‘
.(IEPs) that must be met by each State. TRUE' *FALSE o

6. PL. 94—142 regulations stipulate that if parents, after being duly notified, choose not to participate
in the development of their child’s Individualized Education Program (IEP), a School District can

proceed without their presence. " TRUE FALSE

7. P.L. 94-142 regulations require States to provide profcssnonal and support personnel with inservice - T
training in special’education. - _ ) ' TRUE FALSE : ,_i

8. PL.94-142 regulations state that teachers wnll not be held accountable if a child does not reach his/ _ /
her annual goals and objectives. ' e TRUE - FALSE = .

9. P.L. 94-142 regulations allow any pasty dissatisfied with the results of a due process hearing with I e ™
which they were connected to make an appeal. : : \ TRUE. FALSE

10. - Under P.L. 94-142 regulations, both States aid School Distsicts are entitled to federal funds based, | 6

in part, on a formul@llconcemed with the number of children between the ages of 3 and 21 who actu- ‘ .
ally receive special education and related services. : ' TRUE,” FALSE

’

KEY: (L) o @ W WL W9 W@ Wy () e W) T "(IL) T
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Pulﬂlmc Law /‘MJAP lts l}:ukgmuha and l’ﬁrpow“ T

" Pablic Law 94.142 s a federal-law passed by the

’ 04th Congess “a$ its 142nd" picce of lcgislatlon Signed

lm!’uutlon for AII Handlupped (hlldrcn Act of 1975,
'Ilns~|.1w amends the lduumon far the Halldl(,.lpp(,d
Act (EHA), Part B A sectmn rcganhtfg State grants in
the’ educatidn of the handlcapped fsscntnally, P.L.
94- 142 is a, “hmdmg bill” designed to assigt the States -
. andy “as such, may be Jimplemented drffcrently in each -
: St,ﬁc P.L. 94-142 is based .on a ntmber of (ongres
signal f’lndmgs, Qr undcrstandmgs P
. ® There are. more thin’ eight million -handi-
* capped children in the U.S. today; - '
‘.. ®-The special educational needs of such dul
"+*_dren are not being fully met; <

]

 -iren’in the U.S. da not receive apperrmtc
N cducational services; .
' Ore million of the handlcapped chlldren
_in, thé US. are excluded entirely: fram the
S ’puhlu school wystem and will not go through .
o he cducation process with -their peers;
'&‘hui -are many handicapped children partic-
handicaps are undetected: "
"Because of the lack of adcquate services
within the public school system , tamihcs )
are ofton forced to find services outside
the public school system, often at great
distance from thelr residence and-at their
o OwWn expense;
Dévelopments in the trammg of teachets and
in (ImgnmtiL and instructional proeedures,
. have advanled - fo the point that, glven‘
_ - appropriate funding, State and local educa-
tional agencies can and vl provide gffective
special education,; ,
e State and local education agcncics have g
responsibility to provide education for al|
handicappcd children, but present ﬂnancial
rcwurccs arc inadequate; and

[ . . »

mu) law on November 29, 1975, it is dlso knpwn as the -

More. than half of "the, handicapped chil- .

ipating, in regular school programs - whose = °
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ft ikfm the; nauuna'l interest that the federal
gmrcmmbnt }mmt ‘Staté and locad etforls to
-pro¥ide’ progriiis ‘to. meet “the education
needs’ of handicapped children in order to.
" assudi; cqual protccuon under law.

-

. Pubm Liw 94-142 addresses itself - speullcﬂlly
to thesé Loncems and dcfines handlcappcd children as;""
mentally fetarded, hard of hearing, deaf, Speech im-
pajred, visually handlcappcd seriously emotlonally dis-&

turbed, orthopedically imipaired, other health impaired,
-deafrblind, multi-handicapped, or havmg'spemﬁc learn-*

fing dlsﬂbllltm° The purpose of P.L. 94-142 is;

~ architectural changes that would affor
mjnvlduals the same aueesnbmty to’ publlc programs

to assure that all handicapped children

have available to them free appmpnate
publlc education,

to assure thyt the rights_of handicapped
children and theis parents are protected,
to provide financial hssistance to States and
localities for the education of all handl-
capped children, and -

to’ assess and assure the effectlveness. of
offorts to educate handuapped children,

< »

[RERZ I §

v

"PL. 94-142 s u)mplemenlcd by Section 504 of -

* the Rehabilitation Act of 1973 Just as P.L. 94-142

~ addresses itselt to the cducaponal needs of handicapped

- individuals, Section 504 deals W|th the phymal accessi-
bility of buildings and public, 'programs "to-the handi- .

capped.

“Sectidn 504 requires. instit

ns to effect
handicapped

non-handicapped ‘individuals. Both Section 504 and '

the subsequent enactment of P.L. 94-142 work towapd™
effeotively mlegratmg handicapped -individuals into the '
" mainstream of American life.

However, these laws are 'by no means a magic
wand. Even though both are presently being imple-
mented and progress is being made, the majority of
handicapped individuals are still excluded from many
facets of Amencan society.

~

’ . J
) B . .
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AL SECTION ONE:

WHATS * ol

PL, 941427 -

“* WHAT ARE THE
REGULATIONS
FOR ITS

. IMPLEMENTATION?
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The Regulations lor lmplcmcntmg P.L.94-142: Major Provisions -

Realizing O?Xc‘ 4142 -would Have 2
lh(. C(lULdtl()l

nnpdu on
ol Education (US()I*,) took steps to insure that the regulations
torimplemegting the law would be the result of p
After more than a year of

ic input.

extensive public  participation,
regulatfons were cmnplctcd .md publicized in  the Federal
Register!  August 23, 1977, “pdhes 4246442518 (45 CER Part
I21a). Additional regulations: related to the evaluation of learning
disabilitics were published in the Federal Register, December 29, 1977,
pages 65082-65085.

These regulations specify thc mcthods that States andocal cduca-

won agencies (School Districts®*) must use in implementing the law

< if they are to receive federal funds under P.1. 94-142. The scope of the
regulations encompasses all arcas of the law, and alth()ugh all arcas
are ol some impyrtance to the classroom teacher, there are seven
provisions which are crucial to a teachgr’s understanding of the law:
These provisions are:

I. Free Appropriate Public Lducation (FAPE)

2. least Restrictive Environment (LRE)

3. Evajuation/Placement -

4. Individualized Education Program (1EP)

5. Personnel Development

6. Procedural Safeguards (Due Process)

7. Funding,

A summary of cach of these provisions and its implications is
given below. In the parentheses following cach summary will be the
page mumbers referring to the regnlations as found ip Appendix A of
this Guide.

Fyee Appropriate Piiblic Education, (FAPE). Simply stated, P.L.

94-142 makes provision for free appropriate education at all levels of

schooling for all handicapped children who are in need of special educa
tion and ‘related services. The law specilies a Seplember 1, 1978, dead-
line tor providing this service to handicapped children 3-8 years of age,
and a September 1, 1980,
provided these’ stipulations are not

%

inconsistent” with current St

*Hereafter, the term School District will be used in place of “local
cducation agency™ for they are, in most cases, synonymous. Sce
A-30 for a comprehensive definition of “local education agencices.”

* 4
¢
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the

deadline for humlicupped children 3—25
te’

« powerful _ : _ g :
atanrye oo . . . Ny . . N . ALY Ny Ny Vres-
h.| Micapped ynuMmtmn ide. the U'S Offke- - Ateness of a program for a given child is one that meets the require

.

v

h . . " - + . .
laws or court orders. Free is defined #s at public exagnse, under public

supervision and direction, and without charge to parents. The appropri-

ments ol that c]fild’ﬁ*lmlbvi(lll.'ﬂilfwl Edugation ngunﬁ and is carried
out in the Least Regtrictive EnvirMniment. (See below)

By “related scrvices™ the law means transportation and those
developmental, corrective, and other suﬁportivc services as are required
to assist a handicapped child to benefit fron zcial education. These
services incinde 5p(‘.¢ch pathology and .mdmlnby‘ psychological services,
physical and occupationab therapy, recreation, carly identification and?
assessment ol disabilities in children, counseling services, and medical-
services for diagnostic or evaluation purposes. Also included are school
health services, social wurk services in schools, and parent counseling
and aining. (A-29, A- 14)

'l,cgst Restrictive Environment (ERE). The law states that each
hapdicapped child must be educated with non-handicapped children to
the maximum extent appropriate to that child. )

The appropriateness of a learning environment for a handicapped
child would be determmed by the severity and effects of the handi-
capping condition as well as by the nature and quality of the learning
cnvironment. For, example, placement ol a hearing-impaired child
might be dependent upon degree of hearing loss, langnage development
(cg.. vocabulary, lipsreading ability, speech ability, and reading level),
and by lactors of personal_and social development as well as the
ability of supplementary media,

avail-
special teachers, or othér environ-
mental factors which .might be necessary in order to provide the special
cducation and related services stipulated in the child’s Individualized
Education Program. ‘

The law goes on to say that wpcci,nl classes, scparate schooling,
or the removal ol handicapped children™from the: regular cdumuonab
cnvitonment may occur énly when the nature or scvcnty of the par-
ticular handicap is such that cdmal(mn within a regular classroom “‘with
the use of supplementary aids and services cannot be achieved satis-
factarily.” Placement in the school which the handicapped child would
attend if not handicapped is preferred, but consideration is given to any

‘harmiul effect this placement would have on the handicapped child

and the quality of services received.
In addition, the School District shall insure that a continuum of
alterndtive placements is available, ic., instruction in regular classes,

9.




special classes, special schools, home instruction, and instruction in
hospitals and institutions, as well as supplementary services, such as
resource room or itinerant mstruetlon to supplement regular class
placement:

cedless to say, there will be some tension between the concept
of LRE and determipation of appropriateness, for there are those who
believe *“‘muainstream” place‘ments in th¢ regular classroom and school
are appropriate for cven severely handicappéd children. A clearer
definition of “appropriate” will occur in time. (A-46)

Evaluation/Placement. Before any evaluation is bcgufl, written
parental permission must be obtained after the parent has been fully in-
formed of all information relevant to the evaluation activit)". (See
A-31 for content of notice.)

A full and individual evaluation of the handigapped child's educa-
tional needs yust be made before the child is placed in a special educa-
tion program. This evaluation must be made in all areas related to the
suspected disability, including, where appropriate, health, vision, hear-
ing, social and emotional status, general intelligence, academtcperforn-
ance, communicative status, and notor abilities. This evaluation, which
must not be racially or culturally discriminatory, provides the basis
for determining cligibility and developing an edueatlonal program for
that child. . . .

The evaluation is performed by a multfdisciplinary team of
professionals designated by the School District ‘after parental permis-
sion has been granted. Though the examinations and procedures em-
ployed in this assessMent are designated and reguldted by cach State
and School District, the School District s responsible for the follow-
ing conditions concerning ¢ xaminations and evaluations: -

® all tests and evaluations must be provided and administered

in the native language of the child unless it is clearly not
feasible to do so;

® tests and evaluations must be validated for the specific

purpose for which they are used; »

® tests must be administered by a trained professional in ¢on-

formance with the instructions given by the producer pf the
test; and

® all tests must be selected and ddministered so as not to be

racially or culturally discriminatory.

Also, no single procedure is to be used as the sole criterion for determin-

ing an appropriate education program.

an

-

Once this assessment in f()rmati(}; has been gathered and analyze(i,
the child’s placement is determined by the IEP team. (See below.) (A-45).

Individualized Education Program (IEP). The IEP is one pro-
vision of the law which directly affects classroom instruction. It rep-
resents the most appropriate educatlonal program for each exceptional
¢hild, y

* The law requires specific items to be inclugied in all IEPs. The
implementation methods and the detail with which these items are
spelled out will vary from staté to State however, the followmg in-
formation must be included: ’

® present educational performance level of the child;

® the annual goals set for the child; including a statement on

short term instructional objectives;

e a statement of the specific special education and related

services to be provided to the child and the extent to which
the child will be able to participate in a regular educationa’ .

program;
e the projected nitiation date and anticipated duratlon of -

special educatioR services; and

® an evaluation schema (appropriate objective criteria, evalua-
tion- procedures and schedules for determining, at least -on
an annual basis, the achievement of* short term instruc-
tional objectives). ' _

The 1EP, based on the child’s evaluation, must be developed,
reviewed, and revised by a team which includes a representative of the
public agency, such as the. school principal, the child’s teacher, one or
both of the child’s parents, and the child, where appropriate. If the
handicapped child has been evaluated for the first time, the 1EP team
must also include a member of the evaluation team or some other
person, possibly the child’s teacher or the principal, who is familiar
with the evaantien procedures used and ‘the interpretation of their
results. : t

The law reqlures the schedulmg of planning meetings at times
mutually agrecable to both parent and teacher. Furthermore, the
School District must insure that parents understand .the proceedings-
of the meeting. (Such arrangements might include the use of an inter-
preter for deaf or non-ﬁ\glish speaking parents.) These meetings may
be“scheduled at any time prior to the beginning of the school year (in
most instances they will be ‘scheduled in the Spring) for children con-
tinuing in a special education program.

" d - .
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A notice indicating who will be in attendance and the purpose,
time. and location of the meeting must be sent to the parents in suf-
ficient time to provide: them the opportunity to attend. If the child’s
patents cannot be identified or if the child is a ward of the State, then
the School District has the responsibility«of selecting and assigning a
surrogate parent to the child. This individual assumes parental re-
sponsibility for all matters relating to the identification, evaluation and
educational placement of the (.hlld dlld the provision of a free ap-
- propriate public education. ’

October 1. 1977, was the first deadline for the development of

IEPs for cach child. The beginning of cvery school_year thereafter
marks the duce dad for their revision. The development of 1EPs for
students new to the District or newly identified a$ eligible for special
education prograins must be completed within thirty days of their
cnrollment. The law stipulates that [EPs must be in effect before
spectal education and related services are provided to a child. (A-46)

Personnel Development. Each State is réquired by law to establish
procedures for needs assessment to determine the number of qualified
- personnel available in-the State, to provide professional and support
personncl with inscrvice training in special education based on the
findings of the needs assessment, and to acquire and disseminate
significant information to teachers and administrators of programs for
the handicapped. (A-39)

Procedural Safcguards. Also referred to as the right to due process,
this provision outlines the procedure to be follpwed when a parental
or School District gricvance cxists. In the event of such a gricvance
regarding the appropriateness of the child’s educatjon, identifying
information, evaluations, or educational placement, the law provides
~for an impartial due process hearing involving the parent and the
School District to be conducted by someone not employed by or af-
iliated with the School District. A written notice must pe given Lo the
parcnts of a handicapped child a reasonaple time before thé School
- District cither proposes or refuses to gffect ehanges in any of the afore-
mentigged areas. Either party involved in the hearing has a right to: be
accompanied and advised by legal counsel and others; present eviden
confront,” cross examine and compel attendance; and pr'ohibiw
certain circuinstances, the introduction of evidence. In additio
parties arc entitled to a written or recorded verbatim record of the hear-

< ‘

ing and to written findings of fact and decisions. In some states thi§
impartial hearing is taken dircctly to the State level. o

A parent or School* Districy dissatisfied with the results of this
heating muy make an appeal to the State educational agency, who will -
then condugt an impartial review and make a deciston. 1f this second
appeal is not satisfactory to all jnvolved, any R rty has the right to
brihg a civil action in - a State or U.S district nurt\ll a lawsuit is
initiated hy a parent, it would probably he hrnught dg(um! the Sthool
District and not the classroom teacher. However, thls does not prcdtlde
the parent from hrlngmg a personal lawsyjt, (A- 4’)

l'undmg. Under PL. w both States and School Districts
arc entitled to federal funds™ased on a formula which multlphcs ‘the .
number of children between the ages of 3 and 21, who actually receive
special cducation and related services, tlmcs an annually increasing
percentage of -the average funds spent, per pupil, in U.S. public ele-
‘mentary and sccondary schools. '

The annual increasing percentage is:
1978 5 percent

1979 - 10 percent

1980 20 percent - .
1981 30 percent

1982 - thercafter 40 percent .

During fiscal year 1978 the State and School Districts will both
be entitled to 50 percent of funds distributed by the formula. In
fiscal year 1979 and thercafter, 25 percent of, the funds will be al‘ |
located 1o States and 75 percent.to School Dls'mts School Districts'«
can use these funds only to -pay the “extra costs” of special cducation
(i.c., costs above a 'compglted minimum amount to be spent by the
districts in providing special education arid related services ta handi-
capped children). 1t should be noted, however, that although the
law provides a formula for the amount of funds to be allotted ahd the
distribution of funds available, this does not necessarily fnean that all
necded funds will be forthcoming,.

The following restrictions have been imposed for federal alloca-
tion purposes only: : .
® no moie than 12 percent of the nunﬁicr of all children
ages 5-17 in the State may be coymded as handicapped;
® no handicapped children who are counted and alrcady




\

funded under Section 121 of the Elementary and Sec-
ondary Act of 1965 (also referred to as Title I, funding for
compensatory education) can be counted for allocation of
funds. . *

In no way do these restrictions place a limitatign on the number of
children identified as handicapped by the State or School District for
their own purposes, or on the federal mandate to provide all handi-

<apped children with a free appropriate education. {

To quality for assistance in any fiscal year an active *“child fifd
program must be instituted. Such a program must involve: the identi-
fication, location, and evaluation of all handicapped children, regardless
of the severity of their handicap; and the determination of which chil-
dren are or are not currently receiving needed special education and
related services. [The classtoom, teacher should be a key person in this
process. It should be noted this program is not limited to young chil
dren, but seeks all handicapped mdnvnduals cligible for services under
the law. (A-50) . &

re

o

Other T()pics Covered by the Regulations &

* In addition to the seven provisions discussed, additional arcas”

covered by the rcgulau’ons include: : .

® the establishment of a full cducdtlonal opportunity goal
for all handicapperl children ages birth'through 21 (A-34)

® the annual count ol handicapped children ages 3-21 whoare
receiving special education and related service (l‘()r' alloca-
tion purpe¥es (due by April | of each year) (A-50)

®. priogitics in the use of funds under P.1.. 94-142 (A-35)

the proper use of funds under P.1.. 94-142 (A-36)

¢ mecthods to' guarantee public participation in the review of
the Statc annual program plans, and on the State advisory
panel (A-39) :

® children placed in or rcfcrrcd to private schools (A-47)

® policies and procedures to protect the confidentiality of
personally identifiable mlofmati(m and data (A-49)

o

/ 4
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Sources for ()btammg a Copy of P.L. 94-142 and It Regulations

il
» |

A

ments is listed hclow In addmon, Appendix A of this guide” contams

~ highlights of “the Implementing Regulations for P.L.94-142; _however,

i you are concemed about the IegAhty of a pdrtuular issue, refer to
the Regulations.

L] . ]

" "Public Law 94-142;94th Congress, 5.6
November 29, 1975 |
An Act

Send $.45 to: “Superintendent of Documents
“U.S. Government Printing Office
Washington, D.C. 20402 _

The Federal Regulations for the lmpleméntation of Part B of N
: the Education of the Handicapped Act
(also referred to as the Regulations Implementing P L. 94- 142)

Wrue to: Thomas B. Irvin, Policy Officer-
Division of Assistance to States
Room 4926
Bureau of Fducation for the Handicapped
“"Donohoe Building
400 Maryland Avenue, S.W.
Washington, D.C. 20202

. State Guidelines . B

Contact your local School District Office or
State Department of Fducation. (There may be a small
charge for obtaining a personal copy of these guidelines. )

—

© P 94-142 will havé an impact on American education nation-
wide. It'is important that classraom teachers avail themselves of a copy
of the law, the regulations, and both the State guidelines and local

Schoot District plans. Information for obtaining each of these docu-

School District Plan . :

Contact your local School District Office




k. Q. Does this law mean

~that all handicapped children .

~will be educated in regular

) classes?

2. Q. Does this law mean
that [ will have h&h’('appcd
children in my*®ssroom?

o 2Q. Will bx?sting special
cducation programs he
di.s'('ngfinucd?

» K

4.Q. How is
“appropriateness” o f publip
education determined?

R}

a

S, Q. Does the 1P cover
all arcas of schooling for
a child?

Q

ERIC

Aruitoxt provided by Eic:

] .
s :
ﬁi"%' -

The follawing discussion is based on the questions classroom teachers most frequently
ask regarding P.1.. 94-142. RS

t . ‘

A. No. The intent of the law is to provide a regular classroom sctting only to the

cxteny that it is appropriate to the handicapped child. For some children, education

M a special fagility or a self~contained special education classroom may be the least
' rcstr\lgtivccnvir‘onmcnt/uppropriutc. . .

A. Not oecessarily. Towever, an increase in the number of handicapped children

recejving regular instruction as astesult of this law could mean the addition of a num-
- ber pf handicapped pupils, to your class and/or school. - .

s ”

. A. No. The implementation of F1: 94-142 should not cause existing special educa-
tion programs, including self-contained classes, to bhe discontinued. Rather, the-law

insurcs a basic right to education for all handicapped children nationwide which may

uecéssitate the creation of new special cducatiouapr()grums, such as resource rooms or
itincrant spegial education programs, as a means ol meeting the needs of handjcapped
students.

A. “Appropriateness” refers to the minique requirements of the individual child.
The process involved in determining appropriateness is made within cach local S¢hool
District and determinations are suited to cach student based on his/her need. Before
a handicapped child is found eligible for a special edncation program, a comprehensive

specialists as part of an appraisal process. This information, plus peitinent background
data, is used collaboratively by a team composed of the teacher, the p:pcnt. a qualificd
representative of the Sclool District (e.g., a special education professionat), and the
child, when appropriate, to determing placement in a least restrictive environment and
to produce an Individualized Education Program (IEP) for cach child. (See p. 3 for a
discugsion of this team and others who may comprise ‘it.) The IEP represents the
best?(i.c., most appropriate) program for meeting the child’s needs, (See discussion
unddi question one of this Section.) ) ' \

, .

A. The TEP is a specially designed course of study for the handicapped child. How-
ever, Ihisj‘cmlrsc of study is designed only with respect to those arcas in which the
child neckls modification of the repular education program and, theretore, does not
" necessaily’ cover all arcas of schooling, Fou example, a junior high school student
might be confined to a wheelchair, This condition would affect the form and type of

L En 13 |

include existing special education programs. Furthermore, the law could*conceivably”

assessment of all arcas related to the child’s suspected disability is made by a team of

SECTION TWO:

HOW WILL
P.L. 94-142
AFFECT THE

CLASSROOM .
TEACHER?




8

-

#. Q. [ have never written
“ an [EP before. What
_information should

be included?

A

: - 7.Q. WIll.lhe classroom
" teacher ever write a complete
1EP by him/herself?

8 Q. How mlich invnlvchwnl
does the iclassroom teacher
have in developing an’ 11:P?

-9. Q. Will programming
Jor special education
require more time of me?

7

10. Q. Can I make referrals
of students for testing?

11, ().,Wh’l('h individuals are authorized
to receive the evaluation results?

&

physical education the child would receive and, consequently, would be incorporated into the IEP. This
same child, however, could conceivably perform without special aids or supports in a regular course of
study. The IEP involves those parts of a student’s curriculum which are altercd from a regular program
because of hls/her need for special education.-

-

\

A. Federal law speriﬂeﬁ\lat this information must be included in all IEPs: ' ‘
® present educational pcrtormame Igvel of the (,hN
® the annual goals éet for the child includintg a statement on short term instructional objectives;

® . statement of the specific special education and related services to be provided to the child dnd the
extent to which the child will be able to participate in a regular educational program;

® projected initiation date and anticipated duration of special education services; and’ o
® the appropriate objective criteria, evaluation pracedures; and schedules for determining, at least on
an afual basis, the aphievement of short term instructional objectives. X

4

o~

A, You will be responsible for writing an IEP only if a student's handicap necessitates special education in' |
_your area of instruction. It is, thérefore, unlikely that the writing of an 1EP will be solely your responsi-

bility. . A
A. Your level of involvement will vary. If you are part of the IEP team, your input will always be solicited
in regard to handicapped children in your class since you will have valuable insight regarding the child's
functioning. This input becomes cruciil in wituati(un where a student’s handicap necessitates special educa-

tion in your area of instruction. However, in some cases the child may be placed in your classroom after an
IEP in which you have not been involved has been drawn up. You should be involved in the review and

‘revision ol this TE l’

v

A. To the extent to which teachers do not currently consult with parents, do not participate in program
planning, etc., more time will be' required. Remember, however, it is likely that you will be developing an
HEP Tor only thosce areas in which you will provide special education services. ‘Thus the 1EP would be
viewed as part of a teacher’s classroom preparation. I the future, this area may be addressed by local
teacher organizations in labgr/management negotiations,

,
)

A. Yes. As a classroom teacher you are aprimary soyrce for child referrals. For the proper procedures for
reforring a child for evaluation, check with your immediato supervisor.

+

A. You, any other school personnel involved with the formulation ()f the IEP, the child’s parents, or any
represontatives authorimd by the child’s parents.

' ) s N ‘M



12. Q. As a classroom teacher
will [ be involved in-
making placement decisions?

13. Q. What if | disagree
with the placement
“‘decision or (1P developed?

14. Q. The law says that p personally
identifiable informatiornt regarding

a child is to be held in strictest
confidence. Is this also true for gon-
personally wdentifiable information

regarding a child?

3
15. Q. If-I have a handicdpped child
\ in my classroont, will more people
want aceess to that child'’s records
than to the records of my
non-handicapped students?

16, Q. Must parents henotifi
and given an opportunity
toattend the m('t'lmg in which
their child’s 1P is developed?

17 Q. Who makes these
contacts; What kind of
contacts must he made}

18.Q., What if parents want
to participate hut cannot
) attend the meeting?

n

ERIC

Aruitoxt provided by Eic:

-

A. This depends. You will participate in the placement decision to the extent that you were involved in
reviewing the results of the child’s evaluation or developing the ll P, In any case Jblhc child 1s placed in
your classroom, you w1|l take part i the review of the pl(ncmcnl decision,

.

A. Sometimes a teacher miy disagree with parents or with the judgments of other school personnel, In

" sueh a case, the teacher should not compromise professional judgment. The question of due process on
‘behalf of teachers may be a subject with which the local teacher organization watl be of some assistance.

El
v

*

A. The law docs not address itself to thig point spgeifically. In certain situatipns it is common for institu-
ttons to release certain kinds of raw data when written forms expressing need and jntent are submitted by
the requesting agency. Typically, in such cases cxisting written policies regarding the release of data are.
used as guidelines. While it is strongly advised that no information be released whenever there exists even a
minimal possibility of data being identifiable, as a general rule you should check your State and local

“guidclines regarding issues of contidentiality.

A. Yes. The handicapped child is likely to have more people involved in his/her total education program.
Therefore, more people will want to look at the handicapped child’s education records. Remember, how-
ever, that only ‘those individuals authorized to receive education records have access to the child’s records.

¢
-

o
I

A. Yes' It is mandatory that parents be informed and invited to be present for development of the 1EP,

-

A. The School District is responsible for designating somcone to make these contacts. Though it is not
stipulated by law. in many instances the School District will delegate this responsibility to the teacher
where this assigmment would not be against local teacher organization agrcmncnls Parents must be notified
as to the purpose, time ,'cw:nion of the meeting. This notice must be given carly enough for them to
be able to make arrangements to attend.,

o .
A. 1f they cannot attend the meeting, their involvemont should be assured through other means, such ag
conference telephone callg or home visits.




R 1"} Q. What if parents
will not participate
in developihg an [15P?

- 20. Q. Doces the classroam
teacher run g greater

s risk of being sucd as a
result of having a handi-
capped child in the class?

- -

21. Q. What il the child
does not dchicve the
projeted annual goals
and objectives? What is
my liability?

22. Q. Is the clgssroom

teacher responsible for
Sfinding and providing the
vmeul suppor( services and
aids Hecessary for effoctively

. implementing the 1:P? ’

r

"~ A, If parents choose not to participate in devclopmg of an IEP, a,.genual meeting must take place in their

absence. In such cases the School District must have records of attempts to, arrange a mutually agreedy on
time and place with the parent. These records should include: .

® uctual and attempted telephone Lalls and their results, , .
- ' ¢ N

® copies of correspondence sent and responses received, and

P

® visits made and their results. :

.

A. All teachers are currently working in a situation where they could be sued for one*fhing or another. ‘
However, teaching a handicapped sfudent will not place more of a legal burden on you in this regard.

Lven if the presence qf a handicapped child in your Llassroum should increase the risk of a legal suit, the -
level of a teacher’s liability does not increase.

Furthermore, bear in mind that fthe handicapped child you teach i not a hélplegs child, jus{ an individual
in need of different types of support measures. Your sensitivity might have to be"heightened and your level

‘of effort Gnd responsibility” might increase also; but the task should not be viewed as a danger for you. The

hal\dicapped child .4 a student above all else. For example, your liability for medication weuld be no

different than for any other students. The same holds true with segiard td children-in transit from one class
to another or with accidents that might occur on school grounds. -

A. Neither the teacher not the School District are to be held accountable for certifying a projected growth
level if it is not attained hy the child. The annual goals and objectives stated in an IEP are not legally bind-
ing. The IPP team must make “good faith efforts” to assist the child to attain the annual goals and objec-
tives stated in the 1EP; however, the attainment of these goa)s and objectives ismot mandatory -

However, sc¢hools are béing sued at the current time because children do not achieve as expected through
attendarice. This is a situation that will exist until the courts settle this matter. Therefore, in terms of the
handicapped child, nospecial liability has been added beyond fundamental issnes being addressed right now

with general education. Your local teacher organization should be able to offer legal assistance on such

-
matters. ' &»

.
.

A. Every teacher has a professional responsibility for providing all sorts of assists to children. While it is
possible that you nay be designated to provide certain services which are already in your repertoire.of pro-
fessional skills, in most instances you will not be called on to provide spocial services.

Moreover, ay the teacher of- a handicapped individual, you can insist on the proper support services for that
child. The Law states that, once it is determined that a chjld is in need of particular services, it is the
obligation of the School District to-designate an individual to provide those services. It i# the responsibility
of the teacher to notify the School District in sBme official form if necessary alds are not available: (Al-
though this latter more formal noliﬁcatiun is rarely done now, it might be that tcachers will have to in-

creasingly go on record in this arca in the tuture.) For your own protection, you should keep an updated
record of these requests for assistance.




23. Q. Will the taw also

. affect the handicapped
child’s participation in

_activities?

24. Q. How will the architecture
of tha school be adjusted to
make the school, accessible

"to handicapped children?

-
. 14

. . : .
© 25. Q. 1 already have handicapped
children in my classard staff
development hasn’t even beett
mentioned. What do I do?

26. Q. Will I have to start

learning special skills like

~ bratlle or sign language?
g

‘27 Q. What should I do
with a handicapped child
who just can’t cope in the
regular classroom setting?

|

A

* ments until permanent ehanges can be made. For example,
. you teach a child who uses a wheclchalr-in a school without

IS . .

A. Yes. In rc[';ur(l to extracyrricular activities the law makes specific mention of prodiding these ““non-
academic services in as integrated a setting as possible.” Included ih these activitics are athletics, recreational
d(,llVltlt,b “special interest groups, dub» and student employmen't The intent is to provide extracurricular
activities as part of a handicapped youth's education and to encourage handicapped youth to participate in
these activities. Consequéntly, as with regular classroom instruction, extracurricular activities is an area in
which theré may be an increase in the number of handicapped students.

v ‘ ’
- N . $

Af“lhm issuc shonld be raised at the time of plaeemenl or as soon as pomble thueafter Under Section

504 of the Rehabilitation of the Ii’andlg,apped Act, instltulinns are required to make the necessary thanges

to accommodate handicapped individuals. Speak to your school administration to make temporary adjust-

mps. The School District is obligated by law

to provnde permanent‘nw()nlmodatlons in the future for all hangdicapped students.

s
-

A. Speak .to your special education supervisor. lndlcatelzv'hat you will be limited in" ability to meet the
nceds of the handicapped children assigned to your cfassroom until staff development is given. Staff
development is an obligation by law that the State and School District bave to you and the ‘children you
teach.¥Fach state is required to submit a personnel development plan to the federal government, and,
furtherinore, this plan is a public document available upon request. Your local teacher organization might
be of assistance to you in obtaining needed personnel development; consult them regarding Yyour needs.
The law suggests, and many teacher organizations advocate, providing incentives (e.g.; salary increase,
graduate credit) for teachers who participate in personnel development. Inquire gbout this also.

in addition to availing yourself of the personnel development to be provided by law, teachers should also
take part in planning this development Through participation in this plannmg you help insure training that
is most pertinent to your needs.

A. In gencral, the answer is no. However, as the result of a due prowess hearing, the hearing officer may
require the School District to provide a teacher or teachers with special skills. To meet this requiggment, the
School District might ask you to acquire a special skill. In such a case, all’services must be f_&lmd, paid for,
and/or provided by the State and Sobool District. In fullfiling this responsibility the special skills necgssary
for various education programs wilt be provided by individuals already tyained in those-special areas. How-
cver, should you be asked to undertake this responsibility, your local teacher organization might be able to
advise you in this rospect. Teachers shonld not be asked to pay for these requirements themselves,

r

.

A. If a child is having difficulty in your classroom, the child's program should be questioned. You may

- need mggestions and help frog a special education resource teacher or master teacher concerning, different

strategies that can be tried with the child. Such changes should be part of an IEP review. Qnly after all
resources have bgen exhausted should the actual placement be reviewed.

17 .
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ur class might be moved to the first floor if:




28. Qy How do 1 mianage
if ' my class size is too large
" asa result of instructing
«qn increasing number of
handicapped students?

“

Y , ,

/ .

» ¢
'
." )
¥
s
-
s

J \) .

ERIC~ '

A. Some School Districts have provisions tot class size in the collective bargaining agreement. Check with
your local teacher organization to see if such an agreement exists for your School District. A few School
Districts employ a weighting system in which the number of regular students in a classroom is reduced in

proportion to the number of handicapped students in that class. Check to see if this system is being used

in your area. Teachers employed in areas where neither of these systems exist should address’ themselves

to their supervisors fegarding class size. L : .
. .
”~ , .
- .
» \"‘ ‘
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Q. How can I better
, understand handicapped
students?

ACTIVITY A-L

™
Objective:
Materials:
Procedure:
£
Gog
T

ACTIVITY A-2

Objective:

Materials:

Procedure:

M

"'

4 ® methods used for giving directions to students

™o

v

A. You can better understand handicapped students by role-playing a handicap,
reading gbout the lives of handicapped individuals, and visiting a special educatlon

class. !
Role Play: A Handicap ¢ <
To expericnce a physical handicap ‘ t 2

Special equipment (designated below) to produce a particular handicap

§

- (‘reate a handicap in yoursell by:

fully or partially covering the lenses of a pair of glasses

using earplugs which totally or partially block your hearmg

putting your wntidg arm in a sling

borrowing a-school wheelchair and using it to pursue your ‘day’s activities
reading only materials written at the second grade level »
combining any two of the above .

Sit in a colleague’s class which has a curriculum similar-to your own. Note all areas .

which adversely influence your undgrstanding of the lesson. Give attention to:
e the physical layout of the classroom, your position in it, barners/obstacles

® activitics required in class and your abl’rrtyf‘to“(to’ﬂiem
o student distractions and outside influences

Expericnce one full day as a person with a handicap. Try not to limit your normal
activities but note those you had to alter or eliminate. Kees}z journal of these experi-
ences. )

Reading: Lives of Handicapped lndividuals B \ I 4

s / n
'Io become famlliar with the experiences common to handicapped individuals in to-
day's society

One or more books from the bibliography below

' '
Listed below are some informative stories describing various handicapped individuals
and . those who have worked with them. Most of these books can be found in local

bookstores and many are available in paperback form. A short abstract is included
for each. |

~ Read- the ahstfacts of ‘each book and choose gne you would like to rcad in depth.

For greater understanding, choose a book frgm each catogory.

»

“

WHAT ACTIVITIES
WOULD HELP
THE CEASSROOM
TEACHER
PREPARE TO
'IMPLEMENT
P.L. 94-142?

*»

N ‘o
SECTION THREE:
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.

On the Personal Experiences of a Handicapped Person and His/Her Family
’ ’

¥

A

Axline, Virginia M. Dibs: In Search of Self. Eoston: Houghton Mifflin Company, 1

1964.

A case study of a young boy with emotional problems and how he is hglped
through psychotherapy. ’

.

‘ - ! .
Bowe, Frank, and Martin Sternberg] I'm Deaf Too: Twelve Deaf -Americans. Silver
Spring, Md.: National Associatiop of the Dcaf, 1973. K |

“Twelve short biographical sketches of prominent deaf people in America.

. .

[y

\

Clarke, Louise. Can’t Read, Can’t Write, Can’t Talk Too Good Kither: How To Rec-
ognize apd Overcome Dyslexia in Your Child. New York: genguin Books, 1977.
A personal accosfmt of the struggles of a bright determined child and his family
to understand and cope with his severe language disability. This book alerts
‘parents, teachers, and professionals to the problems of dyslexia and its impaet
on the development of children. This theme is stressed fds narrative. traces the.

accounts of one child from infancy to eighteen years gnd the communication
and educational barriers he faced.

Greenberg, Joanne. In This Sign. New York: Holt, Rinehq'}t and Winston, 1971,

An interesting, fictional work about the life of a deaf girl done by the author of
the book 1 Never Promised You A Rose Garden. - g

¥

Melton, David. When Children Need Help. New York: Thomas Y.Crowell Company,
. 1972, ‘ ' .
A personal account by the father of a hrain-infured child who explores the situa-
tions and atiitudes he encounters in raisihg, and seeking medical help for, his

who have various handicaps and how they search™for help and knowledge. It
voices the feelings of many parenis who are baffled by professional practices,
the attitudes of friends, and the stigmas on their children, and it tells how to get
help. ) .

1\ child. In easily readable form, it covers the problems of parents with children

¥
L S .

\

Murray, Dorothy Garst. This Is Stevie's Story. New York: Abingdon Press, 1976.

The story of the identification and development of a mentally retarded boy and
haw his parentsswork to accept the circumstances and deal with their attitudes
toward mental retardation. A personal narrative of (hc boy’s physical, nujntal.
ahd rocial development, it shows the attitudes of society toward the mentally
retarded and the additional problems parents must face in confronting these

attitudes. . ’
' -
. 20
- b *
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Aruitoxt provided by Eic:

<

%l

Rubin, ‘Theodore Isaac. Lisa and David/Jordi. New York: Ballantine Books, I‘)62’4’

Stories of children with various handicapping conditions. The world of the mental-
ly retarded and the emotionally disturbed child is tllustraled as well as the crises
their families experience.

Virich, Sharon. Elizabeth. Ann Arbor, Mich.: The University of Michigan Press, 1972.

The story of the development of a blind child from birth to school age including
“the nmumerous questions her parents wsught to answer, such as why normal develop-
ment is so much harder for a blind child to achieve? The book explains the dis-
coveries these parents make from their years of inquiry and presents views from
both the parental and professional side of this physical handicap, giving prac-
- tical means of enhancing early development (n blind children.

* On liducators’ Experiences in Teaching llandicaphcd Students

(drdwell Alice M. Out of the Silence: A Book for the Pamlllcs and Friends of Hear-
ing Handicapped Children, Sydney, Australia: Alella Books, 1970.

A book written to help educate parents, friends, and neighbors to the needs of
deaf and hard of hearing children. Written from the teacher’s point of view, it
presents ways of educating parents and developing early training progragis at s
home for hearmg impaired. children. This book -also covers autistic and multi-
handicapped children who have lost the ability to hear. It examines the' prvblcms
ofany (Iuld with a hearing loss and shows ways others can. help

(lohien, Martin E, Bets Wishs, Doc. New York: Arthur Fields Books, Inc., 1974,

The experiences af various types of learning disabled students and their, struggles
b0 return to the regular classroom as narrated by the director of a schoqb for
learding disabled students. The procédures used by a specialized staff in working
through a student’s problems are shown. This book provides a good understaml—
ing of the learning disabled and their academic dilemmas.

Craig, Eleanor. P.S. Your Not Listening. New York: Richard W. Baroh, 197,).

The story of a group of emotionally disturbed children and the teacher who
accepted the assignment of this “unteachable’’ group. The teacher recounts her
bewilderment and frustrations such as “How do you teach long division to a chitd
who helicves that the banana in his lunchbox is alive and trying to escape?’’
The true account of o%g teacher’s experience with five very lost children,

llcrn(lory James. The Way It Spozed: To Be. New York: Simon andSchl;ster, 1968.

An plementary classroom of “culturally-deprived’ students “‘teach’ their instruy-
tor/how to survive in a big city school system. The problems of labels and stereo-

types are explored.

. ‘

"‘3

, 3
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ACTIVITY A-3

w  Objective:

Materials:

Procedure:

-

%

Levy, Harold B. Square Pegs, Round Holes: The Learnin ng-Disabled (,hlld in the C1883~ .
room and at Home. Boston: Little Brown and Company, 1973.

The narrative of the experiknces of one child with minimal brain dysfunction
including the difficulties his parents experience at home before turning to pro-
fessional help and the professional channels the parents investigate in'trying to
determine their child’s probfém and the final diagnosis. Written by a physician,
it explains the reasons for this child’s behavior and how- to work gffectively with
this child at home and.at school. The book stresses the need-for treating ‘the

’..' child in ways that are educationally effective but otherw:se as normal as pos.ﬂble
. '

J*\\lebn Kenneth. Yes, They Can-A Practical Guide for Teaching the Adolescent
. Slow Learner. Toronto, Canada: Methuen Publications, 1974. .

Divided into two sections: Part A explains in narrative form the characteristics
of advlescent slow learners, the failure cycles-they develop, their self-contepts,
and present methods of teaching them; Part B is written specifically for the teach-
er to use A planning practical classroom activities for these s{udents It is an
mformanve guide written in .nmple termmology

Personal E ce: WOtkingJiﬂl Handicappéd Students

Y
To.gain some farfiliarity with handicappe(}L.students and their speétql instructional
needs : e :
None ,

’

Request a professional visitation day to work as a paraprqf'essiomil in a special educa-
‘tion class. If you do not know a special education teacher, ask the special education
supervisor to provide you with the appropriate contacts and background informa-
tion for your visit.

s

T

Q. How can I become aware A. You' can become aware of the role of parents and professionals under P.L. 94-142
W of the role of parents and | “by becoming more familiar with IEP guidelincs and forms, role playing, planning an
professionals under P.L. 94-142?

in-service program and support services.

ACTIVITY B-1 | 'Reading: IEP Guidelines and Forms ‘ ‘
Objective: To hecome familiar with the guidelines and forms for Individualized Education Pro-
: grams
Matcrials: A copy of your State guidelines on P.L.. 94-142 .

A copy of your State/School District IEP form
Al ¥

22 " .'




Procedyie:

":'A_C'l"lVlT_.Y B2

Obje,g,uve:

Matetmls:

!

¢

ACTIVITY B-3

Materials:

Procedure:

“Proedure: -

© Objective: -

Participants:

- . . . ’ . T
" Request a Lopy ut your S‘late s guidelines on P L. 94- J42 and an [EP form from your
principal, supuvnsor pra specwl education teacher. 4

1
As you read thu guidelines, f¢fer to the IEP form. Make note of any agds of concern

or questions. Request time to meet with your principal or supervisor to review your
questions. :

L]
+

Review./ Analysis: IEP Requirements
N s
To become familiar with State/School District IEP forms .

. . . i1
A copy of your State’s guidelines on writing IEPs _ ,d"
A copy o_f your State/School District IEP form KB

Pretend you have been given only this information oq 2 new student: name/uga/ '

School District/present level of performance. ,Review your TEP forms and make. a

list of all additional information you would be required to have in otder to completc :

the [EP. Beside cach item on your list, write the source(sy(e.g., pchOnnel materials,
wrrwla) you would utilize to completc that item. ,
:

Role:'Play;-Prineipal’s Position R . * ’ ) S

'.Tn increase sensitivity to the role of the pnnupal in assqnng compliance with P. L
1 94-142 : :

Two"orﬁh ree

Sltuation A parent calls the: pnncipa] ‘wnhout previously COntacting the teacher, to

* coiplain and ask for intervention, Th¢ teachef is grouping the parent’s shild with.a ’

“handicappcd kid” for lbssons The chikl has' not complainod about this 'pituaUOn

Rolc Play: . . i . o
I. Unact the conversation bctween the principal andrpntcnt in which the princi
pal expresses understanding of the parént’s concerns arid the-need for a mect-
ing with the teacher to clarify the realities of the situation,

B +
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ACTIVITY B4

Objective:

Materials:

Procedure:

ACTIVITY B-5
Objective:
Materials:

Pr(_)cedutés:

+

2. Enact the meeting of the principal, parent, and teacher, with the principal
as moderator. Begin with the parent’s statement of complaint. Have the
principal explain the reasons for the placement, then call upon the teacher
to explain how the students function with the current grouping. Give the

parent opportunities/to raise specific objections, then have these answered.
. _ .

Outlim;: Indervice Training

s 4 v

Lo . i :

To mcrease sensntivnty to the role of the principal in assuring compliance w1th staff
development requnrements of P.L.94- 142

A cop¥ of your State guidelines on P.L. 94-142 ' T

’ \ -

As a school principal, you are aware that regular classroom teachers could have handi-
cappeg students in their cldsses in the future. Knowing that yoursstaff desires to under-
stand more concerning their role, outline the content of a one-day workshop on
P.L. 94-142. Refer to the State guidelines to find areas where teachers may have ques-
tions. List the areas where téachers need more infotmation. For example
® How to write short-term objectives ,
® Steps for referrmg a student for evaluation

Simulation: ldentifying and Referring a Student

To idéntif)’ procedures for referring g%‘for sgecial services T )

A copy of your State’s rcgulationslguidclige; on P.L.94-142

You have a student in your reguiar class who is having difficulty learning, is easily
frustrated, and’ frequently crgates discipline problems. You are concerned and feel
this student needs special assistance.

¢

How do you go about referring this student for evaluation to determine if special
services are needed? S
e Briefly list the people you would contact and why.
® Outline the background data you must provide to support your recommep-
dation. »

¢

co»
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ACTIVITY B-6 °

Objective:

Materials:.

Participants:

Procedure:

ACTIVITY B-7

Objective:

aterials:

_ type of student.

» ¢ »

Role Play: Scheduling Conflict - ’

- te

. - ' .
To develop awareness of teaching demands and scheduling requirémcnts. -

. : ‘
None . \'___,__,,_,/

+ °
Two
Situation: A classroom teacher reviews the weekly mathematics lessons every Friday

afternoon: Part of this review includes a mathematics contest with awards. A handi-
capped student, who excels in mathematics, has won regularly and looks forward to

" these weekly reviews.

This student has just been scheduled for speech therapy on Fnday aftcmoons The-
speech therapist is llmerantrdnd only available at this time.

Role Play: Enact the scene in which the student presents the classroom teacher with
the problem of the schedule conflict. Have the student explain why he/she wants
to be in the'mathematics contest and.wjy he/she has to go to the speech therapist.
Have the teacher resolves the situation. (Remember: the speech thcraplsts schedule
cannot be altered.)

~

: i’
Study: Support Services for Handicapped Students -

To identify the support services and/or support aids needed_by handicapped students
for inclusion in the regular classroom and to identify the Ways in which a teacher
might modify classroom instruction to meet the needs of handicapped students.

A copy of your State regulations or guidelines on P.L.94-142

A listing of local special education services and aids

Read yoWir State’s regulationg/guidelines for providing support services and aids fo
handicapped students in the regular classroom. Check your State’s definitions and
listing of support services or aids. If additional definitions or lists are needed, consult
your supervisor or principal.

Using this information on support services and aids, list ones you would gonsider
essential in instructing the following studeats in your course. Then list the ways in
which you might modify your own classroom instruction to meet the needs of each

k]




5. severe speech -

v Support “Support ) ‘lnstructional
AStudent With: Services Aids . Modifjcations

1. partlahhearing with ,
aid . T
2. full use of arms and
hands but confined to ) .
a wheelchair ’
3. a very low reading '
" level :
4. partial sight who _ N~ .
can’t road texts’ : {

impediment

Ly

D

P ’
Q. Ilmxﬁl prepare my

students for mainstreaming?

,i\CI‘lVlTY C-1
Objective:
Y
Materials:

Procedpre;

~

“A. You can prepare your students for mainstreaming by dlscussmg individual dlf
ferences, showing a film about a handicap, having students prepare research reports
on handicapped persons or role play thelr reactions to handicapped persons, and invit-

ing a handicapped speaker.

Discussion: Individual Differences or Handicaps?
To help students examine their perceptions about handicapped individuals

Chalkboard and chalk or large chart and felt pen

. ) '
Write the word “handicapped” on the chalkboard or chart. Ask your students to
define “handicapped.” List the words that the students suggest. Ask the students why
they associate each word with the term ‘“‘handicapped.” List their reasons on the
chalkboard or chart. i ’

List the following examples of physical or mental conditions on the cha@;m,d.

¢

Conditions Areas of Possible Difficulty . *
I. nearsightedness ) (b«coming a pilot, driving, watching movies/T.V.)
2. color-blindness . _(choosing clothes, learning colors, reading thaps)
3.  facial birthmark (becoming a photographer’s model)
4. flat feet (walking, participating in sports, choosing stylish shoes) *.

26 .,
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ACTIVITY C-2

Objective:
." '
Materials:

Procedure:

»

5. left-handedness (sitting at some desks, using some scissors, tools, or
’ machines, writing with ink, eating in close quarters)
(talkmg. getting jobs, using the telephone, fuling con-
" fident with strangers)

(buying clothes, sitting in small chairs and on buses)

6. stuttering

7. large body

Discuss with your students how er when each condition would be a handicap. Elicit
the Areas of Possible Difficulty from the students, then write them on the board.

* (Possible responses are listjd in parentheses).

Have the students expand this list of conditions. Allow -ﬂme for students to relate
examples of personal experiences with a condition and how it affected them. Discuss
the uniqueness,bf all persons and how the people around you, or the situation, deter-
mines wheth€¥ or not a condition is a handicap. Ask the question *“Is Wilt Chamberlain
handicapped? If so, when and in what ways?” Elicit the idea that a handicap in some
situations may be an asset in others . .

Special Note. Gear this drseussron to the age and maturity of the students.

(\

~

Film: Leaning about Handicaps

To help students become familiar with hdndicaps and their influence on pcoples
lives, to reduce stereotypes and myths abbut handicappcd individuals.
2
Film projegior, screen
One film from ljst’ . : - .

o
LY *

* Present to your class one or more of the following nationally available films about

people with handicaps. The age group suggested jor each film is given, but you will
want to preview each film to judge’its appropriateness for your students. A follow-up
discussion is suggested for your students after seeing the film. Check your school and .
local media department for the availability of thesg and other films.

’

' Films for Students

Being--21 mrnutes/color/l973/A C.I. Films Inc.

A young man, paralyzed in both legs, confuses frfendshlp Jor pny (intermediate/
sgcondary) -

.

The fears and suspicicq% of the retarded. A commentary by parents of the
mentally retarded and retarded adults in society. (intermediate/secondary) -

L]

Child of the Universe—_-30 mms/color/l‘)n/l{obin Miller, ® 1

Q7




»

The Curb Between Us 15 minutes/color/1975/Arthur Barr Productions.

A disabled adolescent as he rebuilds his life after an accident. (intermediate/
sccondary)

A Day in the Life of Bonnie Consolo 16% minutes/color/ 1975/ Arthur Barr Produc-
tions.

p'
flow a woman without arms managet her life, showing her mgvnmus rclj-suf

fccncwacondnry)

Even Love Is\Not Enough--colorfi975/Parents’ Magazine Filims, Inc.

A collebtion of four sets of filmstrips: Behavioral and Emotional Disabilities,
Physigll Disabilities, Intellectual Disabilities, and Fducational and Language.

ilities. Fach sct contains five full-color filmstrips, either an Lp record or
cassettes, script books, and a discussion guide.

The Exceptional Child- 51 minutes/black and wliitc/l‘)(y?/llB(' Time-Life Films.

Bright to less gifted special students and how they cope in school. (secondary)
- ]

He Comes From Another Room -28 minutes/color/1973/National Audiovisual Center.

The transition of two emotjonally disturbed students to rcgular classes in the
third grade. (secondary)

‘The Invisible Handicap - 15 minutes/color/1976/Carousel Films.

A 60 Minute” program on problems of learning disabilities. (intermediate/
secondary)

l.co Beuerman 13 mmutes/uolor/1969/(,entron y - .

How a man, physically handicapped since birth, uvvrcamc advémry and his
philosophy of life. (intermediate/secondary) ’

Like Other People 37 minutes/color/1973/Perennial Education.
A narration of the social, emotional, and sexual needs of physically handicapped

youdg people. (secondary) .
A . R
A Matter of Inconvenience .10 minutes/color/1974/Stanficld . '
How blind and amputec individuals refuse to accept ste Hlustrates the
difference hetween a disability and a handicap. (intermedia ondary)

Mental _l{g‘;taf'dati()n: The Hopeless 25 minutes/color/1973/(;xfor(l Films.

Rebuts traditional prejudices and misconceptions about the mentally rcrar_ded.
(intermediate/secondary) :

-

Mimi 12 minutes/black and white/ 1972/Billy Budd Films.

A young paralyzed woman's account of her life and relating to others. (inter-
mediate/secofidary) . )

L N .
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ACTIVITY C3

Objective:

Materials:

Procedure:

Not Without Sli&ht 19 minutes/color/1973/ American Foundation for the Blind.

Defines major types of visual impairments and their causes, depicting the world
through the eyes of several types. (intenmediate/secondary)

The Person Within - 29 minutes/color/1968/Pictorial Productions.

The training that enables a deaf teenager to succeed in a regular high school
program. (sccondary)

Readin’ and Writin® Ain't Everything 26 minutw/colonr/l‘)7S/Stan.fi(.ld House.
The personal accounts of young mentally retarded adults and three families

wWith mentally retarded children. It emphasizes the need for acceptance and
understanding. (secondary)

Sit Down, Shut Up, or Get Qut- 58 minutes/color/1971/Filns, Inc.
A bright kid with behavior problems reacts wtlh his parentsfteacher/peers.

(mtermcdnatc/sccondary) -

Some of Our Sdloolmatw are Blind” 20 minutes/color/1960/Hollywood Film Enter-
pmu d
A public elementary school that includes blind students. (intermediate/
secondary) ’ '

They Call Me Names 22 minutes/color/1972/BFA Educational Media.

How mentally deficient young people perceive the world in which they are told
they are “‘different.” (intermediate/secondary)

lnumph of Christy Brown - 60 mmutes/hlack and white/1971/Indiana Uchmty

“An Irish author and painter and the cerebral palsy handicaps he overcame.
(intermediate/secondary)

Books: Learning about Handicaps

To help students Become familiar with handicaps and their influence on people’s
lives, to reduce stereotypes and myths about handicapped individuals

Copies of selected titles from the foMmwing list of books on handicgppfl ¢ ditions
ung handicapped individuals '

Present to your class the following list of books or selections from this list that you
feel would be appropriate. Students may use this list for their own selective reading,
for reports, and/or for background information for a future class discussion. This list
and its anotationk are adapted from) Coping: Books About Young People Surviving
Special Problems by Maiy DeWitt Billings, published by the Office of Education,
US. Department of Health, Education, and Welfaro, available from the Superintenient

©
A
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of Documents, U.S. Government Printing Office, Washington, D.C., 20402. (Stock No.
'017-080-01783-1) The total list includes 92 titlgs for children from preschool to

young adult levels dealing with mental health, physical handicaps, and family life in
the 20th century.

Carlson, Dale. Triple Bpy. New York: Atheneum, 1977. 'I72p

The recovery of a young boy with a split personality through the aid of under-
standing frj\a nds, profeuional help, and his own strong will, (sccondary) '

<

Corcoran, Barbara. Axc-Time/Sword-Time. N(,w York: Atheneum, 1976. 201p.

A young g:rls realization that, Hespite her reading disability, she has important
confributions to make to the war effort. Set during Werld War I1. (sccondary)

r

lwen, Robert B. Getting It Together: A Guide to ModernsPsychological Anal¢sis.
New York: Watts, 1976. 127p.

The most common neuroses, their causes, analyses, and cures, A self-help gtude
(secondary)

kY

Gill, Derek L. T. Tom bulhvans Adventures in Darkness. New York: McKay, 1976,
|06p :

The vlury of a blind boy, the barriers he breaks and the victories hc wins. (ele~
mentary/secondary) .

MacC racken, Mary. Lovey: A Very Special Child, Philadelphia: Lippincott, 1976.
189p.

The true story of an 8-year-old emotionally disturbed girl's slrugglc toward a
normal life. (secondary)

Parker, Richard. He Is Your Brother. Nashville: Nelson, 1974, 98p.

The struggle of an autistic boy and his family’s effort to help him. (upper
clomentary)

_ Rodowsky, Colby F, What About Me? New York: Watts, 1976. 136p.

The story of a young gir]'’s struggle between her love for her mongoloid brother
and the feelings of reseAtment that he provokes in her and the profound effect
of his death. (secondary)

.

Spence, Eleanor. The Devil Hole. New York: Lothrop, 1976. 215p.

An Australian family ‘comes to grips with the fact that the ‘youngest boy in
their family is autimc. (zecondary)

’

"

»
Windsor, Patricia. Mad Martin. New York: Harper, 1976. 119p.

A boy, emotionally handicapped by living In isolation for many ygars, learns
friendship, trust, love, and hate. (elementary).
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ACTIVITY C4

4 Objective:

Matcrials:

Procedures:

Wolf, Bernard. Annas.&ﬂunt World. Philadelphia: Lippincott, 1977. 48p. -

A photo essay showing a young girlxborn deaf, learning to function normmlly
without normal lwarmg and the peo)’lJ and machines that help her. (eleme::z'ry)

Zindel, Paul. Pardon Me, You're btcppmg on My Eyeballl New York: Harper, 1976.
262p.

Two emotionally disturbed voung people meet during group therapy and end
up helping each other in spite r)f themselves. (secondary)

Research Report: Handica[:ped Persons - a

To, help students become aware of the (.()ntnbutlons made by mdividuals who were
handu.dpped

Chatkboard and Lhalk chart paper and felt pcns or dltto paper and péncils for stu-
dents. .

-

On a chalkboard, chart, or ditto present the following list of handicapped persons
both living and dead. (Do not list the handicap.) Tell the students that each of these
persons has a handicap.” Ask.each student to select one person and research his/her life
for a report (cither oral or written). Each research report should include: -
® The nature of the handicap and how it occurred
- ® How the handicap affected the person’s education, home life, friends, job
® What prqbﬁt/ms were encountered as a result of the handicap

e What arc/were the accomplishments, contributions, goals, and/or future
hopes of that person

: $
' Suggested Persons for Research Reports
Ladwig van Becthoven, deaf Aldous lluxlcy‘.biind -
Elizabeth Barrett Browning, spinal - James Stacey, amputee (arm/leg)
injuries (bedridden) - Stevie Wonder, blind T
Ray Charles; blind Al Capp, amputce (leg)
Jose Feliciano, blind ' ‘
Athletes -
Dave Bing, blind (one eye) Carlos May, minus a thumb
Tom Dempsey, birth defoct (qtuﬁlp Roy Campanella, paralyzed (neck down)

foot and arm) - Wilina Rudolph, childhood polio




ACTIVITY C-5

_ Objective:
Matcrials:
. Participants:

Procedure:

bl S

ACI‘IWI’Y Co6

Objoctive: '

- George Wallate, paralyzed (waist down)

lnventbrjchie}lﬁsts

" Lewis Braille, blind
Thomas Edison, deaf

Politicians -

Winston Churchill, speech impediment
Robert Dole, withered arm

Daniel Inouye, amputee (arm)

Franklin D. Roosevelt, paralyzed (both legs)
Morris Udall, blind (one eye) '

Other

Max Cleland, multiple amputee
" Helen Keller, deaf-blind

Role Play: Redctions to Handicaps
!

To increase students’ sensitivity to the rights and feelings of handicapped individuals
Nonc . : ' ™,

At least two students
7

Have your students role play some of the situations lsted below. Vary the role players
to include both sexes. Allow different groups of students to plan and role play the

. same sitbation.

Situations:

® A student in a wheelchair has dropped hisfher books in the middle of a

srowded hall hetween classes.

® A partially-sighted student is holding up the lunch line by (choose one)
“(a) slowly counting the correct change, (b) finding the corrcot silvorware or
(¢) studying the menu choices.  *
A student with crutches is blocking the aisle of the bus when it arrives at
school.
You are paired with (choose one) (a) a student with partial sight to do some
library work or (b) a student with cerebral palsy, who walks awkwardly, for
relays in gym.
During recess, a student with cerebral palsy asks to join your baseball team.
A deaf student in youtr gym class is (choose one) (a) put on your basketball
team for jntramural competition or (b) (Iocmt hear the instructions to do
a series xercigses with-a partner.

Speaker: Haudicapped Visitor

‘T'o help students get to know a handicapped individual
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Materials:

_Procedure:

»

ACTIVITY C7

Objective:

Materials:

]

-

i :

Any cquipment requested by the chosen speaker (c.g., slide projector, podium, chalk-
board, etc)) - ‘

Rescarch your community service agencies to leamn the names of handicappey indi-

viduals who would be willing to speak to your class. Agencies that you might contact

through the white pages of your telephone directory are:

® Under the name of your city/town: a. Mental Health Center; b. Rehabilita-

tion Scrvices; ¢, Board of Education. .

® Social service agencies listed under the name of the hzﬁ\dicap (e.g., blind,

montally retarded, cerebral palsy, deaf, cpilepsy). ‘

® Under the name of your state: a. Department of Labor and Industry, Voca-

tional Rehabilitation Burcau; b. Welfare Department, Handicapped; ¢. In-

_/\ formation. ]

Determine the items you want the speaker to discuss
® Explaining “the handicap .in terms appropriate to the students age levels

® Telling the students about job expericnces--adjustments to duties, require-
ments, and daily activitics '

Discussing the cffects of the handicap on types of education, jobs, family, etc.
e Lxplaining ways of interacting with others, personal experiences '
® Answering students’ questions
1) N
A day or so before the visit, tell the students who will be speaking and why the speak-
er is coming. Plan with them a list of questions they would like to ask. Discuss and
cvaluate the purpose of cach question with the students.

After the visit you may want the class members to write a short paper on the handicap
that was discussed. Thcy should tell how this handicap affects daily activities and what
adjustments can be made by the handicapped individual and by those around him/her.

\

-

Research Investigation; Accessibility

To help students become aware of physical barriers to persons in wheclchairs which

may cxist within their school
&

Chalkboard and chalk, chart paper and felt pens, or ditto
Paper, or ditto copics, and pencils for students
Tape measures and/or rulers




Procedures:

Protractors or other ingtruments to measure angles
Wheelchair (optional)

Use chalkboaff, chart, or ditto to present thefoll‘)wing partial list of recommended
building specifications for wheelchair use. Discuss the probable reasons for all these
specifications, then ask students to survey their own school buildmg to se¢ which
specifications are now met. .
|. passageways at least 3’6" wide *
2. doorways at least 2°10” wide
3. ramps, with a grade of no more than 8%, or elevators#if it’s necessary to
move from one level or floor to another o
4. clear access of at least 3’6" on both sides of alldoors .~ v,
. floors that don’t change level or have thick mats or carpcts
6. switches and other controls, including telephones and fire alarms, no higher
than 4’0" above the floor and with clear floor space below them to allow
close approach by the wheelchair
7. 2'6” clear knee space under all desks, tables, work spaces, and washbasins

wn

8. toilet stalls measuring no less than 5°0”x5°0" or 3'0"'x6°0"
9. spaces 2'6" wide and 4’0" long in clear view of all activities in assembly
areas
10. water fountains with spouts no higher than 2’ 10” from the floor .

Students should report their findings and discuss changes which are needed to enable a
persqn in a wheelchair to use the building.

.

An opti#hal and highly desirable activity would be to test the students’ findings. Have
one student follow his/het daily s¢hedule using a wheelchair Students should make
note of all obstacles that are found and all cases in which the student must leave the wheel-
chair to perform a task. These findings should be compared with the results of . |
the students’ original survey.

AN e
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A. General Provisions

and Definitions

Purpvse of Regulations
(8§ 121a. 1)

*

Applicability to State, Local,
and Privqte Agencies
*8 121a.2)

Iree Appropriate Publie
Iiducation (FAPLE)
(§121a4)

»

Handicapped Children
' (8 12la5)

\

.

Include
(8 121a.0)

Intermediate Fducational
Unit (1U) (8 121a.7)

~The purpose of these regulations'is:

NOTE: Subpart A covers the purposes and applicability of these rcéulations aym
cludes definitioats of statutory terms and other definitions related to these térms

® to insure that all handicapped children have available to them a free appropriate
public education (FAPE) which includes special education dnd related services to
meet their uniqugpeeds;

® {0 insure that t 9@ ight$ of handicapped children and their parcnts are protected;

® to assist States F i ,ﬂ‘ localities to provide for the education of all handicapped chil-
dren; and g .

® to assess and inst

v

¢ the effectiveness of cﬁ'orts to educate those children.

These regulations apply to:

@ cach State which receives Federal funds vhder P.L. 94-142; -

® cach public agency within the State that is involved in the education of handi-
capped children (e.g., State educational agency (SEA), local educational agency
(LEA), Departments of Mental Health and Welfare, State School for the Deaf,
State correctional facilities); and

® cach handicapped child who has'been referred to or placed in private schools by a
public agency.

-

’

Definition of Statutory Terms

“FAPLE" means special cducation and related services which:

are provided at no cost to parcnts;

mect standards set by the State;

include preschool, clemnentary and secondary school education in ‘the State, and
are provided as part of an lnleldUﬂllILd cducation program (IEP),

The term “handicapped children” means thldrun who are in need of spe(’l education
and related services because they have becn cvatuated as:

® ncntally retarded ® orthopedically impaired

® hard of hearing ’ : ® other health impaired e
® deaf ® deaf-blind

® gspeech linpaired ® nulti-handicapped

'@ ‘visually handicapped . _ ® having specific learning disabilitics
® scriously emotionally disturbed ) . -
NOTE: Sce §121a.5(b) for specific definitions for each impairment.

The term “include’ means items named are not all of the possible items that are
covered, whether like or unlike the ones named.

An inteninediate educational unit is any public agency other than a School District
which_is supervised by the State, is established by State law to provide free public

APPENDIX A

HIGHLIGHTS OF
REGULATIONS
IMPLEMENTING
P.L.94-142




Local Iiducational Agency(LEA)
(§121a.8)

Native Language
(8121a.9)

Purent
(8 121a.10)

Public Agency
(§121all)

Qualified .

. (§121a.12)

Related Services
(§121al3)

"

- normally used by that person, or in the case of a child, the language normally used by the parents of the child.
: - .

-

related services.

cducation on a tegidnal basis, and provides speclal education and related services to handicapped children in
the State. : ! a

-

" A local educational agency is a public board of education or other public authority that is recognized in a State
as an administrative agency for its public clementary or secondary schools in a city, county, township, school
district or other subdivision, or combination of school districts or counties, For the purpose of these regulations,
the term “local educational agency’ includes intermediate educational units,

Where used with reference to a person of limited English-speaking ability, “native language’’ means the language

, |

NOTE: The regulations allow tor the following exceptions:

1. When there is a difference between the language used by the child and the parent, all direct communication
with the child should be in the language normally used by the child. (This is lmportant durmg the evaluation
of the child.)

2. When the person is blind or deaf or has no written language, the mode of communication- should be that
normally used by the person (e.g., sign language, braille, or oral communication). !

The term “parent’” means a parent, a guardian, a person acting as a parent of a child {c.g., grandparent or step-
parent with whom a child lives, as well as persons who are legally responsible for a child’s welfare), or a surto-
gate parent who has been appointed by a public agency. (See A-33 Surrogate‘[’arents,)

Public agency includes the State, School Districts, mtermedmte units and other political subdlvmons of the State
which are responsible for providing education to handicapped children.

-

The term ‘“‘qualified’’ means a person has met State approved or recognized certification, licensing, registration
or other comparable requirements which apply to the area in which he or she is providing special education or

v

The term “‘related services”” means transportation and such developmental, eor@ctlve and other supportive serv-
ices as are required to assist a handicapped child to benefit from special education, These servlces include:

® speech pathologg and audiology ® counseling services

® psychological services ® medical services for diagnostic or evaluation purposcs
® physical and occupational therapy ® school health services ~
® recreation . ® social work services in school
® carly identification and assessment of ® parent counseling and training

disabilities in children ' . ,
NOFP -

. The list of related services is not exhaumve and may include other services if they are requlred to assist the
handicapped child to benefit from special education (e.g., artistic and cultural programs, art, music, and dance
therapy).

2. Only those services deemed necessary to assist the child are required to be provided.

3, There are certain kinds of services w,lﬂch might be provided by persons from varying professional backgrounds
and with a varlcty of operational titles, depending upon requirements in individual States (e.g., counsellnu

\

' ¢
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Special EMation

(8 121al4)

© Physigal I'ducation®
§ 121c.14(b)
(2))

\ +
Vocational Education
(8§ 121a.14(h)
(1))

State
{8 121ual5)

Parental Consent
{8121a.500)

Ivaluation

(8§ 121a.500)

L}

Personally Identifiable
Information {PH)
{8 121a.500)

. ® adapted bhysical cducation

‘services might be provided vi)y social workers, psychologists, or guidance counselors; and psychological testing
might be done by qualified ﬁsychological examiners, psychometrists, or psychologists). ‘

The term *special education™ means spcchially designed instruction, provided at no cost to the parent, to mect

the unique needs of a handicapped child, .
R ]
Special education includes: '

® instruction in hospitals and institutions *
® vocatjonal education instruction
® related services as defined above

® classroom instruction .
® instruction in physical cducatio
® home instruction ™

The term “‘physical education” means the development of: : “ -

® physical and motor fitness :

& ‘fundamental motor skills and patterns ' <
® skills in aquatics, dance, and indjvidual and group games and sports (including intramural and lifctime sports)
Physical ﬁucarion includes: d )

® movement cducation
® motor devglopment -

® special physical education

The term “‘vocational education’ mecans organized cducational.programs."which are directly related to the prep-
aration of individuals for paid or unpaid employment, or for additional prcparation for a career requiring other
than a baccalaurcate or advanced degree.

Vocational education includes industrial arts and consumer and homemaking education programs.

The term “State™ means gach of the fifty States, the District of Columbia, the Commonwealth of Puerto Rico

N 14
Guar, American Samoa, the Virgin Islands, and the Trust Territory of the, Pacific Islands.

gt ' . N
I'he term *‘parental consent’ means: e

® the parent has been fully informed of all information relevant to the activity 'for which con3ént is sought,
(A parent must be informed in his or her native language or other mode of communication);
® the parent -understands and agrees in writing to the carrying out of the activity for which consent is sought
and the consent describes that activity and lists the records (if any) which will be released and to whom; and
® the parent understands that the granting of consent is voluntary and may be revoked at any time,

The term “‘cvaluation” means the use of specific procedures uscd selectively with an individual child to determine

whether the child is handicapped apd the nature and extent of the special education and related scrvices that
the child nceds. ’ : \

The term does not incfudg basic tests administered to, or prpcedures used with, all children in a school, grade, or
class, . ' ’

A ' . ,
\ ‘ . - . ¢
Personally Identifiable Information includes: . S ’
® the name of the child, the child's parent, or other family member; . .
® the address of the child; ‘ . .
® a personal identifier (e.g.,-child’s social sccurity number or student number); and .
»
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Public Expense
(8§ 121a.503 (a)(2) (il)

Independent Educational Evaluation

(§121a 503 (a)(3) (i)

At No Cost
(8 121a.14 [b)
(1))

[)¢ struction of Information
(5 121a 560)

Fducation Records
. " (8§ 1214.560)

Participating

Adgency
(8§ 121a.560)

Indwidualized Education
Program (1EP)
(8 121a.340)

L Kirst Priority Children
(8 121a.520 (a))

Second Priority Children
(§ 121a 320(a))

Direct Services

(8§ 121a.370 (b)(1))

Support Services
(8§ 121a370(bh)
(2))

" Private School Handicapped
32 Children (8§ 121a.450)

-

® 3 list of personal characteristics or other information which would make it possnhle to |dent1fy the cluld with
reasonable certainty.

-

The term ‘‘public expense’ means the public agency either pays for the full cost of a service “or msures that thé
service is otherwise provided at no cost to the parent.

Al

S

The term “independent educational evaluation” means an evaluation conducted by a qualified exammer who is
not employcd by the public agency which is regponsible for the educatxon of the Chl.ld being evaluated.

The term “at no cost” means that special education programs and-related s!vmes will be provided withou't charge
to the parent (including the cost of a residential school). This does not pféclude, however,/incidental fees which )
are normally charged to noh-handicapped students and their parents as part of the regular educ,atmn proy”axﬁ

u .

N , /

The term “destruction” when uSed in rclatnon to educatiom\records mw ﬁhysncal /destrucnon omcmovalrof
personal ldcntlflers from educational records so that mformatlo 13 no longcr pt,rsonally 1dent1fiablc. S T

s

The term “‘education rccords means those records w ch are’ dxrcctly re[atcd to 9 student and ,m'e maintained by‘-
an educational agency or mstntutlon or by a party actitig: for thc agcncy Or msututlon PO _ , I _."

The term “participating agency" means any agency bt institution Whtch c'ollects 'm‘ainta‘ms or uséé'pehom'ny"
dcntlflablc information covcred« by these regulatlons- or any asency or mstitutlon from whu.h such mformation_
obtamed :

The term “individualized education program™ means a written statement for each handicapped child that pro-
vides, among other thmgs, a prescription for thc specific special education programs and related services for

each child.
The term “‘first priority children’” means handicapped children who are not receiving any education at the present
time and for whom the State must make ayailable a FAPE.

"

The term ‘‘second priority children!” means handicapped children, within cach disability, with the most severe
handicaps who are receiving an inadequate cducation at the present time.

\
@ 1

The term “direct services” means services provided directly to a handicapped child by the State, by contract,
or through other arrangements. N

The term “‘support services’ means services which include:

® implementing the comprehensive system of personnel dTvelopmcnt'
® recruitment and training of hearing officers and surrogate parents, and

® public information and parent tram% activities relating to a free. appropnate public education for handj-
capped children

The term * ‘private school handicapped childregd’ means handicapped children enrolled in private schools or favil-
ities who are not placcd or referred by public agencies.

.
s




Impartial Hearing ()]'ﬁfer .
(B 121a.507) ;-

S urrpga to Pqnor!

(§ 1214;-;51241 i

'he te mpartial hsanng ottiwr means a ncutral or unbiased person selected by the public agency to conduct
--ﬁuigrmcm hcad;\g nnd td mnkc ad objective decision on the basis of information and evidence presented dur-
ig'theheating: L :

e e, s;ﬁmgm _paant" rcfem to an individual appointed by a public agency (in the abacnce of the child's

-_n‘a‘tuml part;_t_fﬁi_} iél 3afcguard n chlld’s nghxs in all matters related to the |dcnt|f|catlorievnluatlon and place-

S .and Local Appl;canons

Lo I’ubh’rfllc'aririy Before-

Adopting An Annual Program
Plan (§ 121a 280)

. Notice to the Public

(8 121a.281) .

Opportunity to I’a'rti("ipau’
K (8 121a.282 (a))

Review of Public Comment
(§121a.283)

Publication and Availability
of Approved Plan(§ 121a.284)

-'"B tate Annunl .Pmsram Pians i

-"-_'-;Nc)"'rp*i‘qub‘ﬁu'rt B

mi,lu.des 8pt<mﬂc feqmrements rclatmg to:
" tHe- contents of thy’ Statx; annual -Program plan which must be submitted annually and adherod to in order to

|-+ recéivetunds under P.L. 94-142, .
® the contents of the School District applications for usc of funds under P.L. 94-142, .
‘@ participation by the Bureau of- Indian Affmn Department of the Interior, and '

: 0 . public partlclpanon prtor to the State" s adoption of an annual program plnn

For the pur-poseof thls documcnt only the section relating to public participatiog hés been included.

.

- Prior to zrdoptmn of an annual progrnm plan, the State must:

- ® provndc an opportunity for comment by the !cncrnl public . '

@ make the plan available to the general publlc
® hold public hearings N

The Statc must provide notlcc tQ the general publu, of the public hearings.

[

. The notice must be published in newspapers or othcr media with circulation adequate to notjfy the general

'pubhc about the hearings.

The State must conduct the public hearing at times and places that gﬁu interested parties throughout the State a
reasonable opportunity to participate. The State must mghke the plans available for comment at least 30 days
following the date of the notice to the public.

Before adopting an annual program pldn, the State must review and consider-all public comments and make any
necessary modifications in th% plan. : O ,

'
L)

After the U.S. Commissioner approves an annual program plan the State must notify the public of its approval
and make the plan available to any interested person.

]

»

- Ao

C. Services

< e

NOTE: Subpart C contains regulations govcmingvthc required major service components. {'hese include:

3

® individualized education program (IEP)
® direct services by the State -
® comprehensive system of pomsonnel development

® (reo hppropriatc public education (FAPE)
® full educatignal opportunity goal
® priorities in the wse of Part B funds




Timelipes for Providing Free
. Public Education (1'APE)
(8§ 121a.500)

Public and Private
Residential Placement

(§ 1210302

Proper-Functioning of Hearing
Awds (8§ 121a.303)

Full KEducational Opportunity
(roal (8§ 121a.304)

Program Optioris
(8 1214 305)

*

Free Appropriate Public Education ' . ‘ .

The regulations require that:

® by September 1, 1978, each State must insure that FAPE is avallablc to all handicapped chxldrbn ages 3-18
within the State, and

® by September 1, 1980, cach State must insurc that FAPE is available to all handlcapped children ages 3-21.

This requirement docs not apply to age groups 3-5 and 18-21 if it is “inconsistent’ with State laws and court

orders which govern the provision of free public education to handicapped children in that State.

If placcinent of a handicapped child in a public or private residential special education program is necessary, the )

-program, including nonmedical care and room and board, must be providéd at no cps‘to the parents.

This reqummcnt applies only to placements wlmh are made by public agencies for educational purposes and.
includes placemcnts in State-operated schools for the handicapped (eg State school for the deaf or blind),
’ t

Each public agency mypst insure that the heanng aids worn by deaf and hard of hearing chlldren in school are
functioning properly. :

Fach Stateé must insure that cach public agency cstablishes and implements a goal of providing full educatnonal
opportunity to all handlcapped chlldren served by that agency.

N()ll

. In mceting the full educational opportunity goal School Districts are encouraged to-include artistic and cul-
tural activiti¢s in programs.

2. To understand the full impact of this provision, the distinction between the terms “free approprmte public
education’ and “full educational opportunity goal’’ are outlined below:

Free Appropriate Public Education (FAPE):

'® inust be nade available to all handicapped chtldrcn within the specific mandated timelines and age ranges

and
® nust include special education and felated services which are provided in accordance with an IEP.

Full Educational Opportunity Goal: . N

® s an all encompassing term and, therefore, is broader in scope than FAPE;:

® covers all handicapped children ages 0-21;

® includes a basic planning dimension (including making projcctions of estimated number of handicapped cRil-
dren); }

® permits caJ\ agency to establish its own timetable for meeting the goal; and

® calls for the provision of additional facilitics, personnel, and services to further enrich a handicapped child’s
educational opportunity beyond that mandated by the FAPE requircments.

The term “goal” means an end to be sought. While an agency may never achieve its goal in the absolute sense,

it must be committed to'implementing this provision and must be in compliance with the policies and procedures

in the annual programn plan. Fmally, this provision DOES NOT rchcvc the-agency from its obligations under the

FAPE requirement.

Each public agency must insure that handicapped children have available’to theni the variety of educational pro-

grams and services available to non-handicapped Lhnldrcn including art, music, industrial arts, -consumer and

homemaking education, and vocatlonal education. .
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Provision of
. Nonacademic Services
(8 121a.306)

Physicat Education
(§121a.307)
L]

Regular Physical Education

bpct mI Physical Educatiofs
(§ 121a.307(c))

l’hy/f/al Iiducation Services
. InSéparate lacilities
“(8121a 307(d))

Priorities

(§ 121a.321d)

Programs for Iirst Priority
Children During School Ypar
1977-1978(8§ 121ua.322)

- (8§ 121a.207h)

Y

B
(3

\

. l*ach handicapped child must be afforded the opportunityo partlupatc

_Prifrities in the Use of Funds Rcceiycd Under P.L. 94-142

§ ' ‘

Each public agency must take steps to provide all handlcapped children with an equal opportunity to participate
in nonncademic and extracurricular services and activities.

-

Nonacademlc and extracurricular services and actlvities may include:

counseling services . T’ )
athletics - . -

transportation g
health services

recreational activities -
special interest groups or clubs sponsored by the public agency !

referral to agencies which provide assistance to handicapped persons '

employment of students (including both employment by the public agency and assistance in makmg outside
cmploymcnt available) .

-

Physical cduwtion (PE) services, either in.the regular PE program or m a Specially dcsngned PE program, must bc
made available to every handlcappcd child receiving a FAPE.
a

jn the tegular PE program available to
nornhandicapped children unless: g

® the child is énrolled full-time in a separate facility or
® the child needs specinlly designed physical education, 8s prescribed in thc chﬂd ] le

“If a specnally designed PE program is prescrib¢d, the public agency must provide the services directly or make

arrangements for it to be provided through other public or private programs.

If a handlcappcd child-is enrolled in a separatc fauhty, the public” agency must insure that the chilgd receivos .

appropriate PE gervices. , )

o
’

NOTE: The gcncral intent of the provisions in this section is to require cach State and bchool District to establish
priorities with regard to the use of funds received under P.1.. 94-142

]

» Each State and School District must use funds received under P.1.. 94-142 in the following order of priorities:

1. to provide FAPE to first priority children (i.e., children not receiving any education), including identification,
location, and cyaluation of these children,

2. tg' pravide FAPE to scgond priority children (i.c., children with the most severe handicaps who are receiving
an inadequate cducation), including the idcntificution, location, and c&'aluation of these children.

If a major component (e.g., qualified teacher) of a first priority clnld 8 educational program is not aVailablc for
school year 1977-1978, the public pgency must-

® provide an interim program for the child and ' B

& develop an IEP for full implementation no later than September 1, 1978,

11



Services to°Other Children
_.‘ (§ 121a.323)

State Responsibility
(§121a.341)

When Indtvidualized Fducation
Program Must Be in Iffect
(8§ 121a.342)

o

1P Mectings
(§ 171a.343)

2 A .

Meetings for Newly ldentified
Handicapped Children
(8§ 121a 343 (c))

»

IS

N

)

Part B funds niay be used for training or other support services by the State or School District In school yetu’l
1977-1978, only if all first priority children in the State have been placed and have available to them at least an |
interim program of service. - (1 S )

' {
If the State or School District is providing FAPE to all of its flrst priority children, thcn P.L. 94-142 funds can
be used to provide FAPE: .

® to handicapped chlldren who are not receiving any education an}who are in agc groups not covered in the'
" State (c.g., 3-S and 18-21),or j
® to second priority children, or !

® to both these groups.” 7 ) ’ i
. / \ .
‘Individualized Education Program . o . LN

J

K . .

NOTE: The general intent of the provisions of this section of the regulations is to ensure that an IEP is develop)-
ed and implemented for each handicapped child who is:being provided with special education and related set-
vices by a public agency (including other State agencies such as the department of mental health and wclfarq)
cither directly, by contract ¢or through other arrangements, - o |

SE . . . . |
The State must insure that: ' |
® Liach public agency develops and implements an IEP for each of its handicapped children and
® an IEP is developed and {igblemented for each handicapped child who is placed in or referred to a private

school or facility or is enrofled in-a parochial or other private school and receives services from a public agcncy

On October 1, 1977, and at the beginning of each school yegr thcrcal‘tu each public agency must have in effeét
an IEP for every handlcapped child who is,gewlvmg special ed@ceation from that aaomy . |
An IEP must be in cffect bcfore special education and selected sosvices arg provided and must be mmmented
a8 soon as possible (i.e., with no undue delay) following the IEP meetings.

NOTE: It is expected that an IEP will be implemented immediately following the IEP meetings with the follow-

ing exceptions: ,

I. when meetings occur during the summer or a vgcation period, or

2, when there are cnrcumqtances which require a short delay (e.g., working out transportation arrangements).
However, THL RI: CAN BE NO UNDUE DELAY IN l’l{()VlDIN(. SPECIAL ll)U( ATION AND RE LATFD
SERVICES TO THE CHILD. ) . o

In gencral, each public agency is responsible for initiating and conducting mcetmp,q fqr the purpose of develop-

ing, reviewing, and revising a handicapped child's IEP.

’

For handicapped children currently being sorved and in need of special education during school year 1977-1978,
a meeting inust be held carly enough to insure the development of an IEP by October I, 1977.

For all other handicapped children (i.e., new handicapped children .initially cvaluatc‘ld after October |, 1977),

a mecting must be held within 30 calendar days alter it has been determined that thc child necds spouial aduca-
tion and related services.
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Review Meegings
(8 121a.343(d))

Participants in
IEP Meetings
(8 121a 344)

Parent Participation
at the 1P Mcetings
(8§ 121a.345(a))

Notice of IEP
Meetings to Parents
(8§ 121a,345(b))

b

*

A mocting must be held at least once a year to review and, if appropriate, revise each child’s IEP.

NOTE: The timing of these review meetings could be on tho anniversary date of the last IEP meeting, but this is
left to the discretion of tho agoncy .

The public agency inust insure that at cach IEP meeting the following participants are included:

® a representative of the public agency, other than the child’s teacher, who is qualified to provide, or supervise
the provision of, §pecial education’

the child's teacher

one or both of the ¢hild’s parents

the child, when appropriate .

other mdnviduah at the d¥fetioh-of the parcnt or agency

For a handicapped child who has becn evaluatcd for the first iime the meoting must also include:

® a menmber of the evaluation team (o.8., speeuh language pathologist for a child whose pnmary handicap is a
specch {inpairment) or

® a rcpresentative of the public agency (e.g., the child’s teacher) who is knowledgeable about the evaluation pro-
cedures used and is familiar with the results of the ecvaluation.

v

NOTE: ’

1. For deciding which “teacher” should participate in IEP meetings, the following guidelines are suggested:

(a) For a handicapped child who presently is receiving special education, the “teacher” could be the child’s
special education teacher. If the child’s handicap is a speech impairinent, the “teacher” could be the
speech-language pathologist.

(b) For a handicapped child who is being considered for placement in special education, the “‘teacher” could
be the child's regular teacher, or a teacher qualified to provide cducation in the type of program in which
the child may be placed, or both.

(¢) If the child is not in school or has more than one teacher, tho agency may designate which teacher will
participate in the meeting.

2. It is suggested that either tho teachor or thc agency representative be qualified in the area of the child’s sus-
pected disability.
3. It was the intent of Congress that IEP ‘mectings generdlly be sman since having i’lugc group of people at an

IEP ineeting may be uhproductive and very costly and could essentially defeat the purpose of insuring active.
open parent involveinent. L

b -

To insurt that one or both of the parents of the handicapped child are present at cach IEP mecting or are afford-
ed the opportunity to participate, the public agency must: v

- b
® notify parents of the meeting carly enough to insure that they will have an opportunity to attend and
® schedule the mectings at 2 mutually agreed.on time and place (e.g., after school hours if necessary). °

L)

The notice to parents must*idicstc:

'
® purpose ® Jocation J
® timc ® who will be in attendance

If neither parent can attend, the agency must use other methods to insure parent participation, including indi-
vidual or conference tolephono call.
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1P Meeting
Without Parents
(8 121a.345(d))

Interpreter for Parents
at [P Meeting
(8 121a.345(c})

Providing Copies of TEP
to Parents(8 121a.345(/))

Content of the IEP
(§ 1210.346}

1:Ps for New Private
School Placements
(8§ 121a.347)

H<Ps for Current Privdte Sohool

Placements (6 121a.347(a)

Reviewing and Revising Py
at Private Schools

(§ 121a.347(b))

Responsibility for Full Compli-
ance with Regulations

. (§121a.347(c))

1EP Accountability
(8 121a.349)

!‘*\

An TEP meeting can be conducted without a parent if the agency has taken what::ver steps are necessary to in-
form the parent of the importance of the meeting but is still unable to convince the panéht to attend. In this
case, the agency must keep a record of all attempts to arrange a mutual time and place such as:

® dctailed records of telephone calls made or attempted and the results of those calls
® copies of correspondence sent to the parents and any responses received, and
® (ctailed records of visits made to the parent’'s home or place of employment and the results of those visits.

M |

The public agency must take whatever action is necessary to insure that the parent understands the proceed-

" ings at a meeting, mcluding arranging for an interpreter for parents who are deaf or whose native language is other-

than UInglish. .

Copies of a child’s TEP must be made available to parents on request.

The IEP of each child,must include:

® g statement of the child’s present levels of educational performance;

® . a statcincent of annual goals, including short term instructional objectives;

® 4 statciment of the specific special education and related services tp be provided to the child and the extent
to which the child will be able to participate in regular educational programs, )

® the projected dates for initiation of services and the anticipated duration of the services; and

® appropriate objective criteria and evaluation procedures and schedules for determining, on at least an annual
"basis, whether the short term lnstructnong object\ves arc being achieved. :

P

Before a handicapped child is placed in or refg¢rred to a private school or facility, the public agency must:

® jnitiate and conduct a meeting to develop an IEP and
@ insure that a representative from the private school or facility attends the meeting. If the representative cannot
attend, other methods (e.g., individual or conferencé call) must be used to insure participation.

An IEP must be developed for cach handicapped child placed in a private school or facility by the public agency
prior to October 1, 1977, —~

After a,child is placed in a private school or facility: '

® meetings to review and revise 1EPs can be imtinted and conducted by the private school AT THE DISCRE-
TION OF THE PUBLIC AGENCY and

® the public agengy must insure that parents and an agency representative aro involved in any decision about the
IEP and agree to any proposced changes before those changes take place.

The public agency and the State arc responsible for insuring that the private school or facility is in full compli-

ance with these regulations.
A h 4

If a child does not achieve the growth projected in the nnnu.nl goala and objectives stated in an 1EP, NOTHING
IN THE STATUTE OR IN THESE REGULATIONS HOLDS THE PUBLIC AGENCY, TEACHER, OR OTHER
PERSON ACCOUNTABLE.

NOTE: The IEP is not a legally binding do;ument and as such the public agency and teacher are relieved from the
guarantee that the child will progross at the speclfied rate or achicve the growth projected as stated in the IEP.

[ F

44

-

P T U T



L

Scope of the Personnel
Development System
(§ 121a.380)

I’arrlripan'o;l of Other

Agencies and Institutions in the
Development, Review, and
Annual Update of the System
(§ 121a.381)

. Annual I’vrsgmncl 'Nm'ds
Assessinent (8 121a. 382(b))

Inservice Tralhing
(8§ 121a.382(c))

On the other hand, this section of the regulations .

@ docs not relieve agencies from making “good fuith efforts’ to assist the child in achieving the obJS';%vc; and
gouls statedsn the IEP and

® docs not limit the parents’ right to complain and ask for revisions or to invoke duc process procedures if the
parent feels such good faith efforts are not being made.

Since participation of teachers (and other agency stnff) in IEP mcctinas is 4 statutory requirement, collective
bargaining agreeinents and individual annual contracts may have to be runugotiated to cover employee participa-
tion in the development and review of IEPs. However, for purposes of these regulations, colléctive bargaining is
an area which is considered to be solely within the authority of the public ngency and its employees (and their
user representatives, if any) and; therefore, is not covered by these regulations. Where collective bargaining agree-
ments must.be modified to deal with additional duties and compensation for after hour activities, the public
agency inust negotiate for modifications which comply with th? statute and regulations.

{

~ Comprehensive System of Personnel Development . ) ‘

NOTE: As a condition of receiving funds under P.L. 94-142, a State must include a description of programs and
procedures for the development and implementation of a comprehensive system of personnel development in its
annual program plan. The State is responsible for the implementation of all components of the systems

A comprehensive systein must include:

@ inservice training of general and special edfication instruction, rolatedwﬁvlc’es, and support personncl (based
orr the results of an annual.needs asscssmerft)

® procedures to insure.that all personnel infolved in carrying out the requirenients of these regula}ions moet the

definition of being **qualified;”

® cffective procedures for ncquiring and {isscminating to teachers and admijnistrators of programs for handi-

* capped children significant informntion rived from cducational research, derhonstration, and similar pro-
jects, and for adopting promising educational practices and materials devcloped through those projects.

The State must insure that all public and private institutions of. higher education, and other agencies and organiza-
tionsN(including representatives of handicapped, parent, and other advocacy organizations) in the State which have
an intdgest in the preparation o6f personnel for the education of handicapped. children, have an opportunity to

participate fully in the development, review, and annual updating of the wmprchomivc system of personnel

development, .

The State must conduct an annual needs assessmont to determine if a sufficient number of quﬁllﬁcd personnel °

arc available in the State. . ‘

- "v
The result of the nceds assessment must indicate the need for: . N
® new personnel and _ o ‘r

® tetrained personnel.

The State must insure that ongoing inservice trainting programs are available to all personnel who are engaged

in the education of handicapped children and that these programs include:

® the use of incentives which insure participation by teachers (e.g., released time, pnyment for participation,
options for academic credit, salary step credit, certification ronewal, or updating professional skilis); r

.
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' . ! Personnel
Development Plan
(8§ b21a.385)

i '
.

A‘dopn'(m of
Educational Practices
(§ 121a.385)

\

Kvaluation and M#ﬂnﬂng
of the System of Prsonnel

Development (§ 121a.386)

Techpical Assistance to Local
40 Kducational Agencies (8§ [21a.387)

“
T

v

@ the involvement of local staff; and

® the use of innovative practices which have been found to be cffective.

The State’s annual program plan must: '

°® dcscnbc the process used in dctcrmmmg the inservice training needs of personnel cngaged in the cducation of +
handicapped children;

® identity the areasin which training is needed (e.g., individualized education programs, non- discriminatory tewng,
least restrictive environment, proccdural safeguards, and surrogate parents);

® specifly the groups requiring training (cg, speécial teachers, regular teachers, administrators, psychologists,
speech-language pathologists audiologlsts physical education teachers, therapeutic recreation therapists,
occupational therapists, medical personnel, parents, volunteers, hearing officers, and surrogate parents);

® describe the content and nature of training for each area in which trainmg is needed; :

® doscribe how the training will be provided in terms of:
® gcographical scope (e.g., Statewide, regional, or local) and
® staff trainipg sources (e.g., college and umve(sity staffs, State and local educational agency personnel, and

non-agency personnel);

e specifly the funding sources to be used;

® specify the time fraine for providing the training; and A

® specily procedures for effective evaluation of the extent to which program objectives are met.

.

The State's personnel development plan must: )
® describe the r.esults of the nceds assessment with. respect to identifying needed areas of training (e.g., 1EPs,
non-discriminatory testing, least restrictive environment, procedural safeguards, and surrogate parents),
® assign prioritics to the identified neoded areas of training; and
e identify the target populations for personnel development, including:
® general educatipn instructional personnel, T v
special education instructional personnel,
administrative.personnel,
support personnel, and
other personnel (¢.g., paraprofessionals, parents, gurrogate parents, and volunteers).

The State annually must adopt: ’
® a statewide system designed to adopt, where: appropriatc, promising educational pmctices and materials proven
effective through réscarch and demonstration. .
® a thorough reassessment of educational practices u%ed in the Statc; and
® 'thc identification of Btatc, 16cal, and regional resources (human and materigal) which will assist in meeting the
ate's porso nncl proparafion needs. . .

v
N [

The State annually must: . .

® include proudu:cs for ¢valuating the overall effectiveness of the system of pemonnel development am the
procedures for adiinistration of the system and

® undortake monitoring activities to assure the implementation of the squm of personnel development.

‘Lhe State must provide technical assistance to School Districts in their nupluncntatmn of the State's comprehen-

sive system of personnol deyclopmmt

o

» ‘ AN .'\




i o

D. Private Schools NOTE: Subpart D covers regulations govcmlna the State s finnnolnl and adnunlstntlve msponliblllﬁos rolated
. : t{o: : .

i ® handicapped children placed in or referred to private schools by public ngencies
' ® handicapped children: whose parents choose to educate them ln privatc schools oven if a FADE h mndo avail-
able by the State.

. %

| - - . .
] . .

; Handicapped Childrcn Placed in or Reforred to Private Schools by Public Agencios .

Responsibility of States Fach State must insure that a handicapped child who is placed in or referred to a- private school by

(8 121a401) . & public agency: : -
(8121 “‘{02) ® is provided special education and related sorvlcos in accordanco with the child’s 1EP, at no cost to the' pare!m.
: v A ) ‘
: ® has all of the rlghts of & handicapped child who is served dnroctly by a publlc agoncy in a public school or
: mstntution w _ : , -
N o "T')To insure the implemontatlo_n of a child’s TEP and protection of rights, the State muat:
£ 71 e monitor compliance through on-sito visits, parent questionnaires, and written reports; ,
: -® disseminate copics of applicable State standards to each private school; and .
; .' ® provide an opgprtunlty for private schools to partlclpatc in the dcvolopment of Stato ntmdnﬂls which apply
. i @ tothem . L e :
j . G- | . - - b
. /\ " - © B . )
: i Handicapped Children Placod in Private Schools by Puonta s et : w
Placement of Children i " If the State makes a- FAPE available and the parents choose to place the child in a prl‘inte school, the public
Private Schools by Parents agency is not required to pay for the child’s education but is rcqnimd to make spocial educatlon md related -
(§ 121a.403) services available. ‘ ] . s
: ; \ - . .
Responsibility of State The State must insure that provisions are made for the participation of private school handlcapped children in :
i(§ 121a.451) “the ¢ducation programs assisted or camed out with Put B funds by making spOClll educatlonr and related lorvicu -
, available to them. ‘ . . &
o~ 'LEAIResponsibility Each, School District must provide gpecial education-and related servicos to private achool hmdlcupped chll-
S v (8121a452) dren rosldingin the jurisdiction of the district. . - v _
Determination of Neelis, *The needs of private school handicapped children, the number w.ho will participate, ‘and the Gpes of services- .

Number of Children, and provided to them by the School District must be determined aftcr consultation with persons knowledgeable u
Type of Services (8 121a.453) to the needs of these children. .
' *Service Arrangements Services to private school handicapped children may bo provlded through such arrangcments am . a

(8§ 121a454) | o ual enrollment,

® c¢ducational radio and TV, and
.o - : ® .mobile educational service and equipment.

»

.




Differences in Services “The School District may provide services to private schoei handicapped children which are different from services
(8 121a.455) provided to public school children if: ‘ -

!
® the differences are necessary to meet the spgcial needs of the private school children and
{ ® the services are comparable in quality, scope and oppurtunity for partkcipation to those provided to public
school claildren with needs of equal iniportance. .

Personnel Public school penonnel may be made available in other than public school facihties only to the extent necehlary
(8 121a.456) toproVide required-services not normally provided by the private school. -

' Each State and School District providlns services to private school handicapped children must maintain continu-
ing ad ministrative control and direction over these services. ’

v Services provided in private schools with P.L. 94-142 funds may not include:

® payment of salaries to teathers or other employees‘of private schools except for services performed outside
their regular hours and under public-supervision and cogtrol or
@ payment for construction of private school facilities. \

Equipment Equipment purchased with P.L: 94-142 funds may be placed on private school premiaes for a limited period of
(8§ 121a.459) time, but the public agency must retain title and ad ministrative control over all equiprpent

The public agency must keep records of and accounts for the equipment and maurg that the equipment is used
solely for the purposes of the program. '

Prohibition of Segregation of Programs carried out in public facilities involving participation of both public and private school handicapped
Publi¢c and Private School Children children may not icTude classes that are separated on the basis of school enroliment or religious affiliations of
in Public Facility (8§ 121a.458) the children.

-\

- -

E. Procedural Safeguards | NOTE: Subpart.E sets forth procedural safeguards including:

® due process procedures for parents and children relating to the identification, evaluation, and piacement of a
handicapped child;
protection in procedures used to evaluate the handicapped child;
procedures to insure placement of handicapped children in the least reatrictive environment;
confidentiality of personally identifiable information collected, maintained, or used by agenties; and . /
procedures of the U.S. Qffice of Education (USOE) for notifying the State of the following action '
@ disapproval of a State's annual program plan, :
j ® withholding payment from a State, and 4
® waiving requirements regarding suppiementary and supplanting Part B funds

For the purpose of this do(;xment, the provisions related to procedures of the USOE are not covered. '
. ! r

. Due Procedd Procedures for Parents apnd Children

N
{seneral Responsibility of Public Each State must insure that each public agency establishes and impiemen'ts due proces#’procedures for parents
Agencies (‘ 1214.501) '| and children which.comply with these regulations.
Paronts’ Right to Examine ,hl Paren(s of"a handicapped child must be perhiitted to inspect and review all education records with respect to the

Education Records (8 121a.502) identification, evaluation; and educational placement of their child and the provision of a FAPE to that child.

1]
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" Parents’ Right to Obtain
an Independent Educational
Evaluation (§ 121a.503)

Hearing Officer’s Request for an
Independent Evaluation

(8 lZla.SOJ‘d))

Prior Notice to Parents

Content of Notice
(8 121a 50-.5‘)

Parental Consent
(§ 121a.504()))

¥

Procedures Where Parent Refuses
Consent (8§ 121a.504(c))

(8 1210.504{q)) '

[ 2

3

If parents of a handicapped child disagree with an evaluation of the public agency, they have the nght to obtain
an independent education evaluation at public expense or at their own expengg

If the parents obtain an independent cvaluation at their own expense, the results of the evaluation:

® must be considered in any decision regarding the FAPE of thﬁhlld and
® may be presented us evidence at a due process hearing,

If a hearing officer requests an independe/nt ‘evaluation as part of a hcaring, the cost must be at public expense.

v

*

v

Parents of a’handicapped child must be notified in writing ““a reasonable time’’ before'the bublic agency:

® purposes to initiate or change the identification, evaluation, placement of thc thild, or provision of a FAPE
to that child or

® rcfused to initiate or change the identification, evaluation or placoment of the child, or provision of a FAPE
to that child. . -

n

The notice must include: ' . . - o
® a full explanation of all procedural safcgunrds available to the parents;

® 3 d;?'lption of the action proposed or refused by the agency, an explanation of why the agency proposes or

refySes to take the action, and a description of any options the agency considered and the reasons why those
options were rejected ;

® a description ‘of each evaluation procedure, test, record, or report the agency used as a basis for the proposal
or refusal; and

® a description of any other factors which are relevant to the agency's proposal or refusal,
The notice must be: ‘

® written ih language understandable to thic general public, and

° provldcd in the native language of the parent or other mode of commumcntlon used by the parent, unless it
is clearly not feasible to do so.

If the native lapguage or other mode of communication of the parent is not a written language, the State, or
School Distgjct must take steps to insure: ‘
® that the nptice is translated orally or by other means to the parent in hjs or hernative language -or other

mode of coyymunication, o

® that the par nderstands the content of the notice, and
® that there is W

en evidence that these rgquirements have been met.

“Parental Consent’’ must be obtained before:

.

® conducting a preplacement evaluation and
L] mmnl placement of & handicapped child in a program providing special edm.atloh and related services.

()m,c the child is placed, any changes in the child's special education program are¢ subject{only to requirements

~ covering “prior notice'’ and not to ‘“‘parental consent."” - »\

" If a parent refuses consent, the public agency must:

® follow procedures of State law covering parcental consent before evnlqntion (e.g., issue court order authorizing



v )

)mparlial Due Process
Hearing (§ 121a.506)

Impartial Hearing Officer

.
).’k

(§ 121a.507)

) Rights at a Hearing

(§ 121a.508)

. .Hearing Decision
and Right (o Appeal
(8 121a.509)

Administrative Appeal
Procedures - Impartial
Review (8§ 121a.510)

impartial Review
Decision and
Right to Appeal
(§ 121a 510(c))

Civil Court Action
(8 121a511)

evaluation) or, -
® in the absence of an exnstmg State law, follow due process procedures described in these regulations.

A parent or a public educatxonal agency may initiate a hearing on matters regarding a public agency's proposed
plan to initiate, change, or refuse the identification, evaluation, educational placement, or provision of a FAPE.

At the parent’s request or when a hearing is initiated, the public agency must inform the parent of any free or
low-cost legal services or other relevant services available in the jrea.

\

A formal due process Ming must be conducted by an impartial hearing officer. (See A-32, Impartial Hearjng
Officer.) , | -

&

Any party to a hearing has the right to:

® be accompanied and advised by counsel and by indmduals thh special knowledge or training with respect to
the problems of handicapped children; .. -

® present evidence and confront, cross-examine, and compel the attendance of witnesses;

® prohibit the introduction of any evidence at the hearing that has not been'disclosed to that party at least five
days before the hearing; .

® obtain a written or electronic verbatim record of the hearing; and

® obtain written findings of fact and decisions. {The. public agency must transmit those findings and decisions,
after deletmg any personally identifiable information, to the State advisory panel.)

Parents involved in hearings must be given the right to: &W

® have their child present, and

® have the hearing open to the public. )
¢ .

A decision made by a hearing officer is final unless it is appealed by a party to the hearing.

Only a person who is a party to a heanng conducted by a public agency has the right to an admimstratlve appeal
conducted by the State. .

- : o \
If there is an appeal, the State must conduct an impartial review of the hearing.

The reviewing officer conducting the -impar_tial review must:

® examine the entire hearing record; m} . . .
insure that the procedures at the hearing were congistent with the requirements of due process, A
seek additional evidence if necessary,

afford the parties an opportunity for oral or written argument, or both, at the discretion of the reviewing
official;

® make an ind¢pendent decision on completion of the review; and
® give a copy of written findings and the decision to the parties. .

]

The decision made by the reviewing officer is final, unless a person brings civil court action

A civil court action may be brought by any person aggrieved by the hearing officer’s decision who does not have
the right to an administrative appeal or by any party aggrieved by the degision of a reviewing officer. .



Timelines and
Convenience of
Hearings and

" Reviews

(8§ 121a.512)

ild's Placement Status
Durig Any Administrative
dicial Proceedings
(§121a.513)

. L.

Surrogate Parents

Responsibilities
ofa Surrogate Parent
(§ 121a.514(e))

Non-discriminatory
Testing and Fvaluation
Materials and Procedures
(§121a.530()))

Preplacement Evaluation
(8§ 121a.531)

(8121a.514) ,

.

The public agency must insure that not later tian 45 days after the receipt of a request for a hearing:

® afinal decision is reached in the heafing and :
® a copy of the decision is mailed to each of the parties. :

The State must insure that not later than 30 days after the receipt of a request for an impartial review

® a final decision is reaehed in the review and -
® a copy of the decision is mailed to each of the parties.

&

I3

A hearing or reviewing officer may grant specnfic cxtensions of time beyond the time periods specified above at
the request of either party.

Each hearing and each review must be conduged at a time and place which is reasonably convenient to the parents
and child involved. . _ -

-The child must femain m his or her present educational placement pending any admmistrative or Judicial pro-,

ceeding unless: .

§

® the public agency and the parents agree otherwisc, or
® the complaint involves an application for initial admission to public school. in thm case the child, with the
consent of the parents, must be placed in the public school program until the completion of all the proceedings.

NOTE: While the placement may not be changed, this does not preclude the agency from using its normal proce=

. dures for dealing with children who are endangering themselves or others.

Each public agency rhust insure that the rights of a child are protected when: . /

® no “parent” can be identified, _
® the whereaboutsof a parent cannot be discovered after reasonable effort, or
® the childisa ward of the State. >

v

If one of the above conditions exists, the public agency must assign an indivndual to act as a surrogate for the

parents (see also A-33). . v . ’

The gurrogate parent may ropresent the child in all batters relating to:

® the identification, evaluation, and cducational placement of the child and : K
® the provisions of a FAPE to the child. ’ '

Protection In Evaluation Procedures

NOTE: Each State must insure that each public agency establishes and implements procedures Wthh meet the
requirements of this section, . .

Testing and- evaluation materials and procedures used for the cvaluation and placement of handicapped children
must be selected and administered so as not to be racially or culturally discriminatory.

Before a handieapped child is placed lnitiahy in a special education program, a full and indhnduaI evaluation of
the child’s education#l needs must be conducted.




Evaluation Procedures

(§\l\<a. 532)

.
3
LAY i

Placement Procedures
(8§ 121a.533)

. Reevaluation
(8§ 121a.534)

\ ~

sf Restrictive
nvironment
(§ 12]a.550)

L ea

. . S

%

States and School Districts must insure, at a minimum, that the following evaluation procedures are adhered to:

I. Tests and other evaluation materials:

® ‘are provided and administered inthe child’s native language or other mode of communlcatlon unless it is
clearly not feasible to do so; .

® have been validated for the specific purpose for which they are used;

® are administered by trained personnel in conformance with the instructions provided by their producer

2. Tests and other evaluation materials includé those tailored to assess specific areas of educational need and not
nmierely those which are designed to provide a single general intelligence quotient.

3. Tests are selected and administered to ensure that the test results accurately reflect whatever factors the test
purports to measure (e.g., the child’s aptitude or achievement level) rather than reflecting the child’s impaired
sensory, manual or sp,eakmg skills (except where those skxlls are the factors which the test purports to mea-
sure).

4. No single- proeedure is used as the sole criterion for determining an appropriate educational program for a
child.

other specialist with knowledge in the area of suspected disability.
6. The child is assessed in all areas related to the spspected disability, including, where appropriate, health, vision,

hearing, social and emotiondl status, ghneral intelligerrce, academic performance, commaunicative status, and
motor abilifies.

-, . ) . - : .
In intetpreting evaluation data andﬁiym;l(ing placement decisions, each public agency must: ‘
® draw upon information from
mendations, physical condition, social or cultural background, and adaptive behavior;
® insurc that informagion obtained from all of these sources is documented and carefully considered,

® insurc that the placement decision is made by a group of persons, including persons knowledgeable about the
child, the meaning of the evaluation data, and the placement options; and

I

"® insure that the placement decisfon is made in conformlty with the least restrictive requirements. o

If a dctermmatlon is made that a child is handicapped and needs special education and related servlce an IEP
must be devclo})ed

Each State and School District must insure that: Vo

® cach handicapped child’s IEP is reviewed at lcast.once annually, and

® a full evaluation of the child is conducted every three years or more frequently if conditions warrant or if
the child’s parent or teacher requests an evaluation. . '

o

Least Restrictive Environment

Fach public agency must insure: .

~ ® Tg the maximum extent_appropriate, handicapped children, including children in public or private institu-

tions or other care facllitlea are educated with children who are not handicapped, and .
’0 that special classes, separate schooling, or other removal of handicapped children from the regular educational
\, environmen} occurs only when the nature or severity of the handicap is such that eduocation in regular classes
\with the use of supplomentary aids and services cannot be achieved satisfactorily.

A

4

" 5. The evaluation is made by a multxdnscnplmary team or group of persons, mcluding at léast one teacher or'

variety of sources, including aptitude and achievement tests, teacher recom- -




Continuum of Alternative
Placements Available

(§ IZIam

Least Restrictive Plac mm’nls
(51 le 552)

Nonacademic and
Extracurricular Settings
(8 121a.533)

Children in Public or
Private Institutions

(§ 121a.55%)

Technical Assistance and
Training Activities
(8§ 121a.555)

{

Nolice to Parents
Regarding Records

(§121a.560(a))

-

*

Each public agency must insure that a dontmuum of alternative placements is available to meet the needs of handi—
capped children for special education and related services, - 75

The continuum of alternative placements include (by order from least resttictive to most restrictive)

-

® jpstruction in regular classes : ® homae instruction ,
® special classes . ® instruction in hospitals and institutions

Provisions for supplementary service (e.g., resource room or ltinerapt instruction) muatjalao be made available
*in conjunction with regular claqs placement. .

Each public agency must insure:

® that each handicapped chlld s educational placement is determined at least annually, is based on his or heér .

IEP, and is as close as possible to the child’s home; '

® that various alternative placements are available to the extent necessary to' implement the 1EP for each handi-
‘capped child; '

® that each handicapped child is educated in the school which he or she would attend if not handicapped unless
the child’s IEP requires other arrangements; and

® that in selecting the least restrictive environment, consideration is given to any potent;tal harmful effect on the
child or on the quality of services which he or she. needs, . .

’ B ~

Each public agency must insure that each handicapped child participates with nonhandlcapped children in
nonacademic and exfracurncular services and activities (e.g., meals, recess periods, recreatlonal activities, clubs,
athletics) to the maximum extent appropriate to the needs of that child.

Fach public agency must make arrangements with public and private institutions to'¢nsure that, to the maximum
extent appropriate, handicapped children are educated with nonhandicapped children and that the least restric-
tive environment is selected for each handicapped child.

Each State must carry out activities to ensure that teachers and administrators in all public agencies:

® are fully informed about their responsibilities for implementing the requirements related to least restrictive
environment, and .
® are provided with technical assistance and training necessary to assist them in their effort.

.

Confidentiality of Records

-

The State must give adequate notice to fully inform parents about the State’s policxes and ‘procedufes to identify,
locate, and evaluate all Lhildr(,n who are handicapped including: "

®a description of the extent to wlnch the notice is given in the native languages of the various population groups

in 4he State;

@ g description of the chlldremwhom personally identifiable informathr(is maintained, the types of informa-
tion sought, the methods the State intends to use in gathering the information (including the aqun,es from
whom information is gathered), and the uses to be made of the information;

® » summary of the policies and procedures which participating agencies must follow regarding storage, dis-
closure to third parties, retention,‘and destruction of personally identifiable information; and

’
A2 . {

"
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' Publication of Notice
(8 121a.560(b))

> Access to Records-
Right of Purents
(8 121a..562}

' Agency's Record of Access
(8 1214.563)

Records on More than
One Child (8 121a.564)

3
List of Types and Locations of
Education Records (8§ 121a.565)

Fees

Am c’mlmc'nl of Rec or(lv
at Parent’s chuml
(8§ 121a.567)

(pportunity for a Records
Hearing (§ 121a.568)

Result of
Records Hearing
(8§ 121a.569)

(8 121a.566)

F

»~ ?

® a dcscription of all the rights of parents and children regarding this information (including the rights undpr;he

Pamlly Educational Rights and Privacy Act of 1974 and.implementing regulations), , Y ’:"
Before any major identification, lpcation or cvaluation activity, the notice must be published or annbunﬂcd in
newspapers or @ther media with circulation adequate to notify parents throughout the State. "

-

Each agency which collects, maintains, or uses education records must permit parents to inspect and review

records relating to their child. . °

The agency must comply with a parent’s rc:rl}est without unrfecessary delay and before any 1EP meeting or
hearing, but in no case more than 45 days after the réquest. 3

A parent's right to inspect and review education records includes: ‘ T

® the right to be given explanations and interpretations of the records,
® the right to request copies of the record, and
® the right to have a representative inspect and review the récords. .

An agency may presume that the parent has authority to inspect and review records relating to his or her child

unless it has been adviscd that the parent docs not have the authority under applicable State law governing such

matters as guardianship, separation, and divérce.

0

Each agency must keep a record of all partics obtaining access to education records {except parents and autho-
rized employces of that agency), including the name of the party, date of access, and purpose.

If any education record” includes information on more than aic child, the parents of those children have the
tion.

Each agency must provide parents, on request, a list of the types and locations of cducation reéo,rds collected,
n\aintaincd, or used by the agency. : .

v

'

right to inspect and review only the information relating to their child or to be informed of that specific mforma- :

An agency may charge parentd a fee for copies of records if the fce doces not effectively brcvcnf the parents from -

cxcrcismg their right to inspect and review those records.

An agency may not charge a fee to search for or to retrieve information.

A parent who believes that information contained in-their child’s records is inaccurate or misleading or violates
the child’s privacy rights has the right.to rcquest that the information be amended.

The agency has the right to decide whether to amend the information within a reasonable period of time after ~

receipt of the request. .
If the agency refuses the parent’s request to amend the information, it must inform the parents of the refusal,
advisc parents of their right to a records hearing, and, if requested, provide an opportunity for a Rearing,

-If, as a result of the hearing, the agency decides that the informatlon should be amcnded it must do so and in-
form the parents of its action in writing. *

If the agency decides that the information should not be amended, it must inform parents of thoir right to place
a statement in the record rcgarding any reasons for disagreging with the agency.
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. . Hearing Procedures
(8 121a.570)
|4

Parental Consent and .

L Personally Identifiable
- Information (§ 121a.571)

Safeguards to Protect
the Confidentiality of

Information (§ 121a.572)

9

Destruction of Information
(8 121a.573)

]
Children’s Righls
(§121a.574)

a 2

* Personally Identifiable.

-

t
.

A records hoarmg must be conducted according to procedures undcr the lamlly l'duqtlon Rights and Privacy
Act of 1974, o A B S

4

Parental conscnt must be obtained before personally identifiable information (P11) is:

L gf{qclqscd to anyone (unless authoriged to do so under the Family Education Rights and Privacy Act) or

~ ® uged for any purpose other than inceting the requirement of those rogulatlons

The State must include policies and p_roccdurcs in tts annual program plan which are used if a parent refuses to

.provide consent. .

Fach participating agency must protect the confldentlahty of Pl at collection, storage, dlsclosure and destruc-
tion stages.

One official at-each partlctpating agency must assume responsibility for insuring the confidentiality of any PII.

All persons collecting or using PIl must receive trainipg or instructioneregarding the Statcs policies and pro-

cedures to ensure confidentiality of PII. - \ .

Each participating agency must maintain a current listing of the names and positions of those employees wiﬂ'ﬁﬁ
the agency who may have access to PII.

The public agency must inform parents when PIl is no longer needed to ‘providc educational services to the child.

If the parents request, all PII which is no longar needed must be destroyed except for the student’s name, ad-
" dress, and telephone number, grades, ‘attendance record, classes attendcd grade level completed, and year com-
pleted, which’may be maintained permanently.

The State must include policiu; and procedures in its anpual program plan regarding the extent to which chil-
dren are afforded rights of privacy similar to those affor}iod to parcnzs taking into consideration the age of the
thld and type of sevetity of dlsablllty

NOTE: Under the Family Educational Rights and Privacy Act of 1974 (45 CFR 99.4(a)), the rights of parents
regarding records are transferred to the student at age 18.

F. State’ Administration

Establishment of
a State¢ Advisory Panel
A (8§ 121a.650)

0

- NOTE

*

: Subpart IF covers regulations governing:

® the responsibility of the State for all educationalgfrograms
® ‘the State’s use of P.L. %4-142 funds for State administration
® the establishment and functions of a State Advisory Panel on the education of handfcapped Lhildren

For purposes of this document, only’the provisions related to the State Advisory Panel have been highlighted.

w

fiach State must establish a State Adwisory Panel on the education of handicapped children.

The pancl nust be &')lhppfm(l of persons involved in or concerned with the education of handicapped children
and must include at least one representative from cach of the following groups:

® handicappeg individuals
® teachers of handicapped children

® parcnts of handicapped children
® State and local educational officials

" @ special gducation progrdm administrators a , ' .

<7
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‘Advisory Panel Function

(§121a.652)..

Advisory Panel Procedure
(8 121a.653)

)

~ o

The State advisory punel must: . : ~ .

® advise the SEA of uninet educational needs of handicapped children within the State; ‘

® comment publicly on the State annual programn plan and related rules and rt,gulatlons and the procedure for
distribution of Part B funds) and

® assist the State in developing and reporting information and evaluations to beé used by the U.S. Commissioner

*of Education in carrying out his duties to cvaluate thgeffectiveness of State efforts and impact of pro\grams.

‘ ‘ . o ‘

. The panel inust meet as often as necessary to conduct its business.

By July 1 of each year, the panel must subinit and make public an annual report of its activities and suggestionsd

to the State,  — >~

Official minutes must be kept on all mccﬁnﬁs and made¢ available to the public.

Interpreters and other necessary services must be provided at panel mectings for the bencfit of members and
participants. (The State may pay for these services.) : Y

The panel must serve without comperisation, but the State must reimburse panel members for reasonabflc and
necessary expenses for attending mectings and performing dutices (¢.g., travel and lodging expenses),

.
LY - .
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G. Allocation of
Funds and Annual Report

v 7 | "
NO'TE: Subpart (; covers regulations governing: )

® the allocation of P.L. 94-142 funds to'the State in accordance with tﬁc State entitlement formula

of Children Served - (§121a.700 121a.710)
® the State's Annual Report of the number of handloappcd.(.lul(lrcn ages 3-21 served in the State for allocation
purposes (§ 121a.750- 121a.754)
For purposes of this document, the provisions for Subpart G have not been highlighted.
. Other Things To Know About chulatlom Implementing P.1.. 94- I42
1. -Relationship Between Regulations lmglumnting P.L. 94-142 and chulatlons Under bectlon 504 of the
Rchabilitation Act of_i97} |
The regulations under qcctlon 504 of the Rehabilitation Act of 1973 (45 CFR Part 84; May 4, 1977, published
at 42 FR 22675, deal with nondiscrimination on the basis of handicap and basically require that recipients of
federal funds provide equal opportunitics to handicapped persons. Subpart D of the Section 504 regulations
(*‘Preschool, Elementary, and Secondary lducation“) contains gequirements very similar to those in Regula-
r _ tions Implementing P.1.. 94-142. :

.

However, Section 504 adds a wh%cw diménsion to the federal requircments and enforcement of educa-
tion for handicapped childrep. If a State or LEA does not apply for federal funds under P.L. 94-142, it would
not have to meet the rcqulrcmcnts such as submitting annual program plans or developing IEPs for each handi-
capped child. However, since section 504 prohibits discrimination against the handicapped, any state providing
c?lucati(m to all normal children but not to all handicapped children would be violating section 504, and
EW's Office for Civil Rights (OCR), the enforcement agency, could cut off all fcderal funds to the State.
Therefore, rogardless of a State's decision not to tako funds under P.1.. 94-142, it still faces much the same
requirements under Section 504. '
2. Availability of Incentive Grants tq States for Preschool Handicapped Children

Federal assistance to States is available under P.1.. 94-142 for providing special education and related service
to handicappced childrep ages 3-5. A State-is eligible to receive a grant if its annual program plan has been ap-
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» .
proved by the U.S. Commissioner of Education and H special education and related services arce being provi
to any handicapped child ages 3-5. Each handicapped child ages 3-5 who is counted as being served will gener-
ate a $300 ¢ntitlement.
. Sanctions Impased for Noncompliance with B.1.. 94-142 .
Funds received under P, 94-142 will be cut off to a given State by the U.S. Commissioner of Education if
that agency 1s in substantial noncompliance with any major requirement of the law. In such an instance, the
Commussioner must also cut off funds for programs specially designed for handicapped children under:
® Part A of Title I of the Elementary and Secondary Education Act
® Title I1 of the Elementary and Secondary Education Act .
® The Vocational Education Act -,
The U.S. Commissioner may also order the State to cut off flow-through funds to a given School District if it
is found to be in noncompliance with the law,
J
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Teachers and P.1..94-142

—

~

Baltard,

|

oseph, Jean N. Nazzaro, and Frederick J. Weintraub, P.L. 94-142, The
EdWation for All Handicapped Children Act of 1975. Reston, VA: The Counoil
for Exceptional Children, 1976.

A multimedia packet designed for educators and parents. The packer includes
three captioned filmstrips, three audio cassettes, a copy of P.L. 94-142, a ques-
tion and answer booklet, und a printed copy of each ﬁlmslrip script with cor
relations to the section of the public law it covers and references to additional
sources of Information. The filmstrip provides an introduction and overview
of P.L. 94-142, an overview of the roles and requirements of the State and local
educational agencies; and implications for parents and teachers, their rolcs and
responsibilities.

Gullaudet College Alumni Association. P.L. 94-142 and Deaf Children: A Special Issue

Hyer, Anna L. “The View of P.L. 94-142 from the Classroom.” Volume 7

ltp

of the Gallaudet Alumni Néwsletter. Washington, D.C.: Alumni Office, Gallaudet
College, June 1977.

A layman’s introduction to and analysis of P.L. 94-142. Written for parents,
it analyzes the re§uirements of assessment, developing IEPs, and the concept

of least restrictive ¢nvironment in terms applicable to all handicalppﬁ'hil—

dren and provides information uscful to teachers and School District yrac-
tical applications of the law. Ways of meeting the educational needs deaf
students in regular classroom settings are also discussed.

.

strug-
tional Technology and the Fducation of All Handicapped Children:. A Collec-
tion of Papers by Seventeen Fducators on Spme lmpjncations of PL. 94-142.
Columbus, OH: National (lenter oan\Icaﬁ%nal Media and Materials for the
Handicapped, July, 1977.

A discussion of the concerns of classroom teachers in regard to Pl 94-142,
including changes in their roles, teacher reactions to this change, NEA and AlI'T
views of the law, and areas in which teachers need support in order to success-
fully implement this legislation. These arcas are both inservice and preservice
training; clearer definjtions of least restrictive environment, individualized pro-
gram, and the nature of parental involvement; reassessement of teacher load
requirements,; familiarity with support Jcrvlces. and a more adequate program
of funding.

. 94-142 and Teachers.” Today's Education. Washington, D.C.: National Educa-

tion Association, Nov./Dec., 1977,

A brief summary of the implications of P.I. 94 142. The article outlines how
P.L. 94142 will affect classroom teachers, what good effects it will’ have, what
modifications are needed to make it work, and how teachers can work with
their local assoclations to get the best results from P.L. 94-142 and to bring

about any necessary changes in this law. ' y
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“Statement of the American Federation of Teachers, AFL-CIO, before the Senate Subcommittee on the Handi-
capped Regarding Oversight on P L. 94-142." American Federation of Teachers, July 25, 1977. ,

L Y

A summary of the AFT position as presented-to the above group. Thelr position is that, in order to provide
the free and appropriate education mandated in P.1.. 94-142, séveral issues must be considered in develop-
ing the implementing regulations. These issues deal withyimmediate funding of 40% per child rather than.a
phase-in period, use of only annual goals and long term objectives in the IEP, a period longer than 30 days
after the start of the school year to implement the IEP, and expansion of due process to include the pos-
sibility of teacher-initiated hearings.

-

Torres, %ottic (ed.). A Primcer on Individualized Education Programs for Handicapped thldrcn Reston, VA:
- The Council for Exceptional Children, 1977, ,

Short articles to serve as a practical guide to the development and implementation of IEPs. The articlés
are organized in sequential order to provide information on development, implementation, and monitoring
of IEPs. Geared to the many questions and the areas of concern to teachers, it includes a sample format of
an IEP, examples of teacher inputs to 1KV meetings, an explanation to teachers oﬂcaslreslrtcltve en vlron-
ment, and examples of classroom lmplemcnlarlon of IEPs.
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Mainstreaming

R Y

— - —

Birch, Jack W. and Maynard C. Reynolds. Teaching Exceptional Children in All America’s Schools- A First-
Coursc for Teachers and Principals. Reston, VA: The Council for Exceptional Children, 1977,

A texthook [nr rvgular and special education teachers in working as partners to educate handicapped and
gifted children. The book covers the procedures of assessment, parent participation, and planning educa- -
tion programs. Fach chapter discusses a type of exceptionality, current educational practices, and pre-
ferred teaching methods. Current trends and issues are also included. Fach chapter can be developed into a
training unit with suggestions for teacher learning activities and resources.

.
Birch, Jack W. Hearing lmpaircd Children in the Mainstroam Minnecapolis, MN: Leadership Training Institute/

Special Education, University of Minnesotay 1975. .

Discusses aspects of mainstreaming the hearig-impaired student. The introduction gives the state of the art
of mainstreaming of all exceptional studerits. Teachers and all educators are familiarized with the world-of
the deaf and the terminology of this exceptionality, Also, a brief history of deaf education and the influ-
ence of hearing on education is presented. The majority of this book deals with making mainstreaming
work and illustrating numerous successful programs for deaf students in the regular class.

Birch, Jack W. Mainstreaming: Educable Mentally Retarded Children in Regular Classes. Reston, VA: The Council
for l‘xccptlonal Children, 1975.
Dese rlpllom of mainstreaming programs used 0/[0: tively in six s¢ fllml districts. Direc t('d toward classroom
teachers, spectal educators, school administrators, and inservice trainers, the book includes information on
the role of personnel, methods of organization, preparation of facilities, organization of programs, methods
of involving parents, and suggestions for inservice training sessions.




Gerheart, B. R. and M. Weishahn. The Handicapped Child in the Regular Classroom. St. Louis, MO C. V. Mosby
Company, 1976.
An answer to the expressed needs of regular classroom teachers xegarding what is nceded for the han-
dicapped student and how the student may be best helped. Overviews of different exceptionalities are
presented along with teaching strategies, scrvices, roles of involved personnel, teacher preparation, and
relevant legislation. The book stresses the importance of good personal Ryteraction of regular and special
© education staffs and shows the influence of a teacher’s attitudes toward ktGndicapped students on the level
of performance in learning situations of the student. It also discusses the present educationgl services
available for various types of handicapped students and the benefits and liabilities of each type of service.

- Appendices list resources for captioned films for the deaf, national organizations and services for the handi-
) capped, sources oy materials for visudlly impaired, and a pupil behavior rating scale. .

*INFOPAC No. 9: Mainstreaming. Washington, D.C.: National Education Association, August 1975, .
- An information package directed toward NEA lcaders to help teachers understand mainstreaming. Included
are a collection of articles on mainstredming, sources for additional information, state law information, and
an annotated bibliography.

Jones, Regiald .. and Frank B. Wilderson. Mgmstreammland the Minority Child. Minnéapolis, MN: Leadershlp
Training Institute/Special Education, University of Minnesota, 1976.

Articles from a wide range of sources presenting their views on special education of haxdicapped children
from culturally- different backgrounds. Experts in the field address relevant teaching Mrategies, rcla\ed
legislation, and special needs, such as in the area of testing and evaluation.

. Jordon, June B. (ed.). Teacher Please Don’t Close the Door The Exceptional Child in the Mainstream. Reston,
VA: The Council for Exceptional Children, 1976.

An examination of the roles of the parent, special teacher, regular teacher, dlagnomcian principal, and

others involved in placing exceptional children. The book emphasizes the use of a team approach in

deteemining the correct placemcnl and describes ways of involving ham}wapped students (n the setting’
- appropriate for them.

Lott, 1. A., Jr., B. J. Hudak, and J. A. Scheetz. Strategies-and Techniques ror‘Mamstrcamiﬂ: A Resource Room
Handbook Monroe, MLl Monroe County Intermediate School District, 1975.

A manual for resource room teachers, regular classroom teachers, and administrators for dealing with the
implementation of mainstreaming. Included are resource room models, information on types of diagnosis,
personnel involved, interview techniques, inservice training, staff relations, individual instruction, and
program cvaluation. Methods of administering informal tests are provided as well as forms for evaluation
of all aspects of the mainstreaming program, "

Martin, Gilenda J. and Mollic Hoben. Supporting Visually Impaired Students in the Mainstream: The State of the
Art. Reston, VA: The Council for E xceptional Childron, 1977.
Answers to questions frequently asked by classroom teachers about mainstreaming, for the visually impaired. .
Questions (nclude: How much assistance should be given to the visually impaired? Ilow will he/she function
socially? What should the classroom teacher’s expectations be? The authors draw on their own experiences
as vision teachers as well as on exemplary mainstreaming programs for the visually impaired which have
heen ingaxistence for ten years or more.

) ' )
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Reynolds, Maynagd C. (ed.). Mainstreaming: Origins and Implications. Reston, VA: The Council for Exceptional
Chijdren, 1976. B T )

/ A collection of papers presented at the Dean's Projects Conference, a gathering of 59 Deans of-various
institutions of higher education who were participating in projects for improvement of preservice teacher
training. The topic of mainstreaming was approached from a societal perspective. The papers address such
questions as: What are the recent educational developments from which the mainstreaming concept. has_
emerged? Where does education stand now in terms of individualizing? And where does it need to change
inorder to serve a new student populations which will come with mainstreaming?

Reynolds, Maynard C. and M. ). Davis (eds.). Exceptional Children in Regular Classrooms. Minneapolis, MN:
Department of Audio-Visual Extonsion, University of Minn¢sota, 1971, . '
A discussion of the needs of exceptional children in the regular classroom. These articles are designed to’
answer questions prevalent among teachers and parents. Included are the rationale for mainstreaming,
types-of assistance the classroom teacher may require, and some fodels of mainstreaming programs which
have heeneffective. ' )

Watson, Marjorﬁ. Mainstreaming: The Educable Mentally Retarded. Washington, D.C.: National Education
Association, 1975. : . , : ‘
An overview of the development of classroom -instruction for the educable mentally retarded, including
bhackground information, planning concepts, and practical applications for all educators. The book includes
a chapter explaining the causes and characteristics of mental retardation. Primary focus is placed on the
integration of the retarded into the regular classroom with descriptions of syst¢ms and activities that have
proven effective. Written for agll school levels, the final chapter outlines a completely mainstreamed ele-
mendary education program for the mentally retarded.

.
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Classroom  Activities/
Organization

Aicllo, Barbara (ed.). Making It Work: Practical Idcas for Integrating Exceptional Children into Regular Classes,
Reston, VA: The Council for Fxceptional Children, 1975,
A very useful and practical guidebook for a teacher setting up a resource room. The book addresses such
practical issues as scheduling students, making contact with the rest of the faculty, roles of those involved
in the mainstreaming process, tvpes and reviews of criterion referenced tests, .and models of successful
mainstreaming projects. :

ibliography of Secondary Materials for Teaching Handicapped Students. Washington, D.C.: President’s Commit-
tee on Employment of the Handicapped, Aug./Sept. 1977.

An annotated bibliography of materials dealing with the delivery of spectal education, vocational education,
and industrial arty services to handicdpped individuals. Individual items are identified as pertaining to the
following areas: vocational education, {pdustridl arts, pre-vocational education, carcer education, special
cducation, work-study, vocational rehabilitation, evaluation and testing, and miscellaneous,

Champagne, D. W, and R. M. Goldman. Handbook for Managing Individual Lenrning in the Classroom. Engle-
wood Cliffs, NJ: Educational Technology Publications, 1975. . ' '
A consumahle workbook for classroom teachers that provides activities which lead to individualization
within the classroom. It provides $he regular teacher with methods of room arrangement, contracting with
students, training students as tutors, recordkeeping, reporting to parents, and evaluating the program. The
formdt allows a teacher to plan as helshe reads this hook since forms am’ charts dve provided for use in each

step of the development of an individualized program.
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Charles, C. M. Individualizing Instruction. St. Louis, MO: C. V. Mosby Company, 1976.

. An overview of methods used to individualize classroom instruction. Some of the topics covered arglearn-

. ing centers, diagnostic-prescriptive téachihg, and modularized instruction. Ideas for coordinati g, the

programs of the regular and special educators are given as well as tips on scheduling resource lime, managing
instructional funds, and evaluating programs.

®

Parent/Teacher Relations

(‘,ordon. Sol. Living Fully: A Guide for Young People with a Handlcap, Their Parents, Theiy Teachers, and
Professionals. New York, N.Y.: John Day Company, 1975, .

A practical and innovative book on overcoming problems caused by attitudes and belavior toward handi-
capped’ persons. It provides practical assistance for handicapped persons and their families in achieving
their fullest” potential at home, school, work, and in marriage. Valuable to teachers and other professionals
in understanding their influence on the emotional and social development of a handicapped person.

Kroth Roger L. Corhmunicating with Parents of Exceptional Children: lmprovm&l’arent-Teacher Relationship.
Denver, CO: Love Publishing Cotnpany, 1975,

An easy-to-read test on effective parent-teacher interaction, (ncluding ways to lnma%eerings get in-
formation, and learn from parents without causing stress: Sample case studies and suggegted methods for
increasing communication are| presented. Emphasis is on solving problems with parents and enabling them
to reinforce the child’s educational program in the out-of-schqol hours. Good referencés for the téacher
are mduded throughout the book, including a bibliography of non-technical books on exceptiorfal children.

Southwest lducauonal I)evelopmcnt Laboratory. Workmg with Parents of Handlcapped Children. Reston, VA:
The Council for Exceptional Children, 1976. :

A manual designdd to help teachers understand and work with parents of young children with various
disabilitics. Numerous methods for involving parents in activities at home and at school are given. Addi-

tional resources include forms for parent interviews and a lelwgraphy ofadditional sources for the teacher
to use. . L
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