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This guide is intended to help clarify P.L. 94-142 and its implementing Regula’
tions for special educators, The purposes of this guide are to: '

® outline and summarize the provisions of P.L. 94-142 that are of most concern

to special educators; ¢ ‘
® address some of the questions regarding P.L. 94-142 that have bcen(sk\ei by
special educators;

® increase sensitivity to the needs of handjcapped students;

® cnable a team approach to the development of Individualized Education
Programs (1EPs); ,

b}
® help special educhors sec handicapped students as having persomgl needs and
aspirations similar to those of nonhandicapped persons; and "?

® provide sources of further information on P.L. 94-142 as it relates ty special
educators, service delivery, in-service training, “mainstreaming,” and parent/ 4
special’educator relations.
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The legishtive Imlmy outlined below regarding’

education for handicapped pensons is intended to give
the special educator a hlstorlml perspective for P.L.
94-142: .

r
e PI. I()-ipx?,}), provided a fcdcrldl land grant
to an *agylum” for the deaf in Kenfucky;

e P.L.45-186 (1879) authorized $10.000 to the
Amcrican Printing House for the Bln\\d to
produce braille materials;

e PL. 66236 (1920) extended vocalnonal re-
habilitation benefits from World War I veterans
to civilians;: =

e Pl 80-617 (1948) amended the‘( ivil Service
Act to remove disgrimination in hiring the
physically handicapped;,

® PI.83:531, the Cooperative Research Act of
1954, provided an initial $675,000 for education
rescarch for mentally retarded children;

e P.1.88-164, the’ Mentad Retardation Facilities
and Mental Health Construction Centers Act
of 1963, amended earlier legislation to include
funding for the training of ,personnel working
with all disabilities;

e P.L. 89313 (1965) providéd support for handi-
capped children in state-administered programs
hospitals, and institutions;

e P.1..90480 (1968) called for the elimination of

architectural- barriers to the physically handi-'"

capped; -
e P1L. 90°538, the Handicapped Children’s Early
« Assistance Act of 1968, established. experi-
mental demonstration centers for _the handi-
capped;
e P1l. 91230, the Education of the Handi-
capped Act, v>m written and incorporated into
’ the Flementary and Secondary Education Act
" of 1965;

- o Pl 92424, the Economic Opportunity Act
Amendments of 4972, mandated that 10% of
the emnrollment opportunitics in Head Start
programs be set aside for handlmppcd children;
and v

and Quie.

e P.I. 93.380, the Education Amendments of

1974, guaranteed due-process procedures in-

placement, assessment, and -testing of handi-
capped children.

In 1971, P.1..91-230 repealed Title VI of the Elementary

“and Secondary Education Act, replacing it with the

the Education of the Handicapped Act. P.L. 94-142 is
an amendment to Part B of that law, which authorizes
grants to the states to assist in initiating, expantding and
improving programs for the education of handicapped
children,

The Mathlas Amcndmcnt of 1974 authorized
$660 million to be made available to the states under

.Part B to initiate, expand and improve special education

programs. In addition, along with amendments offered
by Senator Stafford, it established certain. due:process
procedures, assurances qof confidentiality, and a tlme
table for full strvice delivery.

The Education for All Handicapped Children Act
was introduced by Senator Harrison Williams into the
93rd Congress on January 4, 1993, as S.6, and reintro-
duced ‘\\in the. 94th Congress by Senators Williams,
Randolph, and others on January 15, 1975. It was

.. intended to amend Part B.and to ensure the expansion

of the provisions of both P.L. 91.230 and P.E. 93-380.
O June 18, 1975, S.6 passed the Senate; on July 21,

975, its oompamon measure, HR. 7217, passed the
House, undet the leadership of Representatives Brademas
These measures received overwhelming
majoritics in both houses (Scnate 87-7, Housé 407-7).
The Senate/House conference reported out the Edu-
cation for All Handicapped ( hildren Act on Novem-
ber 14, 1975, On November' 29, 1975, President Ford
signed the bill into law as P.1.94-142, but not without
senous misgivings. Although the President’s main
objections were budgetary. he enticized the detaitand
complexity of administrative requirements that would
unnecessanly assert tederal control over tradinonal
state and local government functions.

¥ »
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Anticipating difficulties and the need for extensive planniug,
Congress mandated that full service delivery to children ages 3 thgough
18 would not take effect untit 19785 the -date for children ages 3 tirough
21 was set for 1980. This schedule was té allow states tiine to gear up
for compliance to.establish and to adjust existing state-level mandates
to the provisions of P.1.94-142.

Inaddition. a further step was required. The Regulations govring
the implementaghn of the Law had to be issued by the resppnsible

executive agency, the Burcau of Edacation for the Handicapped (BEN).

To carry out its responsibilities under P.L. 94-142, BEH undertook a
variety of public-information activitics designed to achieve three
purposes: -
@ toassist state and local education agencies toward compliance
by disseminating information about the law;

® to provide an opportunity for individuals and groups to voice
their concerns about implementation at state and local levels;

and
® to write regulations that would be reasonable, adequate, and
¥ consistent with the intent of P.L. 94-142 and with existing
© state-laws. .

O

-

’

~ From March through August 1976, BEH conducted or participated
in approximately 20 public meetings about P.L. 94-142 structured o1
both a geographic and special-interest basis: Approximately 2;0(}
persons attended. A serics of public meetings Were held for college and
university pcrsonncl whose institutions recceive training grants in special
education. BEH staff made presentations at”a number of national
conferences conducted by pbfessional associations, such as the Coungil
for bxeeptional Children (CEC) and the American Psychological
Association. In early June 1976, a national advisory group of approxi-
mately 170 persons, comprised of parents, advocates, handicapped
persons, representatives of teacher organizations, administrators of state
and local programs, and other professionals, was convened to write
concept papers on major topics in the law. These papers served as a
basis for the draft Regulations, issued December 30, 1976. The final
Regulations regarding the implementation of P.L.94-142 were developed
in light “of the comments received at public regioftal hearings held
throughout the country. The Regulations were promulgated Tuesday:,
August 23,1977, - '

N a
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"PL. 94-142:Mmund and Purpose\ ' children, but financial resources were SECTION. ONE:
' R inadequate ; and : '
P.L. 94-142 is a federal law passed by the 94th . ® It is in the national interest that the federal WHAT IS
Congress as ity 142nd piece of legislation. Signed into government assist state and local efforts to P.L.94-3427
law on November 29, 1975, it is also known as the provide programs to meet the education WH;\T ARF: THE
Education ‘for All Handicapped Chiflren Act of 1975. needs of handicapped children in order to GULATIONS
It amends the Education for thefHandicapped Act, assure equal protection under law. RER —
Part B, a section regarding state grants in the education P.L. 94-142 _addresng tself s;?eciﬁcally to these :V?Pl;EMENTATION"
of the handicapped. Essentially, P.L. 94-142 is a funding concerns and defines handicapped children as those¢ who ) :
bill designed to assist the states; as such, it may be are mentally retarded, hard of hearing, deaf, speech
implemented differently in each state, but always-in impaired, visually handicapped, seriously emotionally
accordance with the respective, state plan. The Law disturbed, orthopedically impaired, other health im- [, - .
was based on a number of Congressional findings or paired, deaf-blind, multihandicapped; or vgl:o have ' v
-understandings as of 1975: specific learning disabilities. The purposes .of P.L. '
® There were more than 8 million handicapped 94-142 are: i A:.
7 children in the United States; ® to ensure that all handicapped children have
® The special educational needs of many of ' available to them Free Appropriate Public
these children were' not being fully. met; Education,
® More half the handicapped children in -to ensure (hat% rights of handicapped
the United States did not recelvc appropriate children and theit parents are protected,
educational services;- to provide financial assistance to states and
. One*million of the handicapped children in localities for. the education of all handi-
the United States were excluded entirely or’ " capped children, and
in part from the public school system and to assess and ensure the effectiveness of
did not go through the education process efforts to educate handicapped children. - S
with nonhandicapped classmates; . . - o ' )
® There were miny childred with undetected In September 1973, the Vocational Rehabilitation ' .
handicaps participating in Jrcgular school Act (P.L. 93-112) was signed into law. Section 504 of
programs; . — that law provides that handicapped persons cannot be
® Because of inadequate services within the discriminated against solely on the basis of their handicap. - )
public school system, families wese often Thus Section 504 bgcame the first federal civil-rights
forced to find services outside the system, legislation tp protect and atdress the rights of handi-
often far from their homes and at tHeir capped persons. The language of Section 504 is almost
OWN expense . + identical to the comparable nondiscrimination provisions
® Developments ip the training of teachers and of Title VI of the Civik Rights Act of 1964 (applying to
wr . AN diagnostic and - instructional pmwd.mcs racial discrimination) and Title IX of the Education
have advancel§y to the point that, given
e . Amendments of 1972 (applying to sex discrimination:
appropriate tunding, state cdugdtmn agcngics “Nor otl lified handi d individual . . . shall,
(SEAs) and local education agencies - » otherwise qualified handicapped individual . .. sha
(LEAs) .can and will provide ecffective solely by reason of his handicap, be excluded from the
special education; A participation in, be der}ied the l{eneﬂts of, or be sub-
® SEAs and LEAs have a responsibility td jected to discrimination under any program or activity,
provide ‘cducation for all handicapped * _  receiving Tedoral financial assistance.”) f
o ) )




Besides Section S04 of P.L. 93-112, Sections 502 and 503 are of
interest to state gnd LEA personnel. Section 502 mandates the elimina-
tion of architectural barriers that make buildings inaccessible to handi-

“capped persons, and creates the Architectural and Transportation
Barriers Compliance Board. Section 503 states that any federal con-
tractor (with a contract in excess of $2,500) mwiigake affirmative
action to employ handicapped persons.

However, these laws are by no means a comprehensive magic  *

wand. Even though both are presently being implemented and progress

is being made in the schools, many handicapped individuals are still un- -

able to take part in a number of facets of American society -excluded
by architectural, zoning, diid transportation barriers.

The Regulations for Implementing P.L. 94-142: Major Provisions

Realizing that P.1.94-142 would have a significant impact on tl
education of handicapped youth nationwide, the U.S. Office ()fl*dug'c
tion (now the US. Education Department) took steps to ensure tha
the Regulations would be based on public input. After more than a year

" of extensive public participation, the Regulations were completed and
publicized in the Federal Register, Aughst 23,1977, pp. 4246442518
(4SCEFR Part 121a). Additional regulations related to the evaluation of
learning disabilitics were published in the Federal Register, December
29,1977, pp. 65082-6508S5. -

The P.1.. 94-142 Regulations specify the methods that SEAs and
LEAs (school districts*) must use in implementing P.L. 94-142 it they

are to receive federal funds under it. The Regylations encompass all

facets of the law. Although all areas are of some importance to the

special educator, seven provisions are most crucial to a special educator’s

understanding of the Law. These are:

Free Appropriate Public Education

Least Restrictive Environment

Evaluation/Placement B

Individualized Education Program (1EP)

Personnel Development '

Procedural Safeguards (Due Process)

Funding . L) )
A summary of each of these provisions and its implications

follows:

.

*Uerealter, the term “school district™ will be used interchangeably with *“‘local

education agency (LEA)” since they are, in most cases, synoniymous.
. ) i .

%

‘

, EC :

Free Appropriate Publig Education: Simply stated, P.L. 94-142
makes provision for Free Appropriate Public Education at all levels of
schooling for all handicapped children. &Ho are in need of special
education and related services. The Law specifies a September 1, 1978,
deadline for providing Qis service to hanflicapped children 3 through
I8 years 8f age, and a September 1, 1980, deadline for handicapped
children 3 through 21 --providedithese stipulations are not “inconsistent™
with current state laws or court orders. Free is defined as at public
expense, under public supervision aMrection,and without charge to
parents. An appropriate program. for a given child must mce{,thc re-
quirements of that child’s IEP and be carried out in the Least Rcstm,tlve
Environment (see below) : .. :

By related services the Law means transportanon and those
developmental, cmrechve and other supportive services required to
assist a handncappcd child to benefit from special educatlon.-ﬁ"hese
services include, but are not limitgd to, early identification and assess-
ment of disabilities irr children} medical services for diagnostic or
evaluation purposes, speech pathwogy and audiology, oceupational
therapy, psychological services, phystcal therapy, recreation, counséling
services, school health services, schodl social work services, and parent
counseling and training.

\

Least Restrictive 'Environmcnt The Law states that each handi-
capped child must be educated with nonhandicapped children to the
maximum extent appropriate to that child. This inclgdes the handi-
capped child’s participation in extracurricular activities with nonhandi-
capped students. <

The Law further states that special classes, separate schooling, or
the removal of hagdicapped clildren from the regular educational en-
vironment may ocfur only when the nature or severity of their handicap
is such that educgtipn within < regular classroom, ‘“‘with the use of
supplementary aids amd services, cannot be achicved satisfactorily @
Placement in the school the handicapped child would attend if he/she
were not handicapped is preferred. However, consideration must be
given to any potential harmful effeu of this placcmcnt on the child and
the quality of services. '

Thus the appropriateness of a learning environment Tor a handi-
capped child is to be determined by the severity and effects of the handi-
capping condition as well as by the nature and qoality of the learning
environment. For example, placement of a hearing-impaired child might
depend upon degree of hearing loss; language development (e.g., voca-

)
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bulary, lipreading ability, speech ability, and reading level); factors of
personal and social development; arid the availability of supplementary
- media, special teachers, or other supports to deliver the services stipu-
lated in the EP. . |

In addition, the school district must ensure a continuum of
alternative placements. This continuum includes instruction in regulgr
classes, special claises, special schools, homes, and hospitals and institu-
tions. It also includes supplementary services, such as resource-room or
itinerant instruction to supplement regular class placement.

Needless to say, there is some concern about the eoneept of
Least Réstrictive Environment and its relationship to appropriateness of
an education. Some believe that “mainstream” placements in the
regular classroom=and school are appropriate for even severely handi-
capped children; others support SECClal class placement for these
‘students. A clearer definition of “appropriate” will doubtless occur
over time. '

" Evaluation/Placergent. Before any evaluatlon is, begun thg parent
must be fully informe:;‘?what is planned and must give wﬂ%ﬁl per-
mission for it. -

A tull cva}uatidn of the handicapped child’s educational needs
must be made before the child is placed in a special program. The
‘evaluation must be'made in all areas related te the suspected disability,
including, where appropriate, health, vision, hearing, social and emo-
tional sta%ls, general intelligence, academic performance, communicative
status, an motor abilities. The evaluation, which ynust not be racially
or culturally discriminatory, provides the basis for determining eligi-
bility of and developing a program for that child.

The evaluation'is performed by a multidisciplinary team of pro-
fessionals designated by the appropriate school district administrator
after parental permission has been obtained. Though the examinations
and procedures of the assessment are designated and regulated by each
state and district, the district is responsible fbr the following conditions:

® All tests and evaluationsmust be provided and administered

in the native language of the child unless it is clearly not
feasible to do so;

® Tests and evaluations must hc validated for the specific

purpose for which they are used;

® Tests must be administered by a trained professional in

conformance with the instructions given by the producer of
the test;

‘ L4

® All tegts must be selected and administered so as not to be
_ racially or culturally discriminatory;
® No sipgle procedure is to be used as the sole criterion for
"determining an appropriate education program;and
® For students who may have a specific learnmg disability,
classroom observations must be made.
Once the assessment .mformatlon has been gathered aitd analyzed
individually by each member of*the evaluation team, the child’s pro-
gram placement is determined by the projected needs and reqmrpd

“y

services of the IEP developed by the team (see below). e

Individualized Education Program (IEP). The "1EP provision
directly affects the - special educator. It represents the appropriate
educationdl program for each exceptional child. (Khis program may

Nnvolve cohsidering an-extension of the traditional school year.) )
The Law requires specific items to be included in all IEPs. The
implemeffigtion methods and the detail with which ¥hese items are
spelled out\will vary from state to state; however, the following basic :
information yWust be included:
‘® present educational performance level of the child;
® the annual goals set for the child, including a statement on
short-term instructional objéctives; ,

® 'a statement of the specific special education and related
services to be provided to the child and fe extent to which
the Chlld will be able to participate m)a regular educational
progra

® the p o;ected\sinitiation date and anticipated duration of

special service§; and :

® an evalugtion plan (appropriate objectlve criteria, evalua-

tion procedures, and schedules for determining, at least on
an annual basis, the achievement of short-term instructional -
objectives.) ) ‘

The IEP, based on the child’s eval tiolﬁ\m'usf be developed,
reviewed, and revised by a team including a representative of the public
education agency, such as the principal; the child’s~teacher; one or #oth
of the parents; the child, where appropriate; and necessary others, ‘
where appropriate. If the handicapped cMs been evaluated for the
first time, the IEP team must also include a member of the evaluation .
team or some other person, posdibly the child’s teacher or the principal,
who is fgmiliar with the evaluation procedures used and the interpre-
tation of results. . . . .

The Law requires the scheduling of meetings at timg‘s and places

/
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ﬂﬂﬂ;xally, agreeable to parent and edupcator. Furthermore, thesschool”
district must ensure that parents understand the proceedings of the
meeting. (Such arrangements might include the use of an interpreter
for deaf or non-English- spedkm&parcnts ) .

A written notice mdlcatmg the attendance, purpose, time, and -
location of the meeting must e sent to the parents in time for them to

attend. If the parents cannot be identified or if the child is a. ward of -
the state, then the school district shall asspre the selecting and assigning
of a‘surrogate parent. This surrogate assumes parental responsibility for
all matters relating to the identification, evaluation, and educational
platcement of the child and to the provision of a Free Appl‘bpnatc-
Public Education. v .

October 1, 1977, was the first deadline for the development of
IEPs for cach handlcappcd child. The beginning of every school year
thereafter marks the due date for their revision; mectings may be
schcdulcd at- any time prior to the beginningof the school year (perhaps
staggered' throughout the year) for children continuing in a special edu-
cation program. The development of IEPs. for students new to the
district or newly identified as eligible for special education programs
must be cZ)mpletcd within 30 days of their enrollment. The Law
stipulates ghat 1EPs must be in effect before special education and
) fclat_ed SC/ziccs are to be provided.

Personnel development. Each state is required by law to establish
procedures for needs assessment, to determine the number of qualified
special education personnel available in the state, to provide professional
and support personngl with in-service training in special education
based on the findings of the needs assessment, and to acquire and
disseminate significant information to teachers and adninistrators of
programs for the handicapped. Special educators should be integrally.
involved in planning local in-service programs,

N
Procedural safeguartds (due process). This provision outlines the
procedure to be followed in the event of a school district grievance
regarding the appropriateness of a child’s education, identifying infor-
mation, evaluations, or educational placement. Thc aw provides for an
impartial due-process hcdnng involving the pare the school
district to be conducted by someone not employed by or affiliated with
the district. Parents must be n¢tified in writing a reasonable time before

EKC (v o
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" the district either proposes or refuses to effect changes ix any of the.

aforemcntl(@ed areas. Either. party in Xhe hearing has a right tmbé
accompamed and advised by legal wunsel and experts/others, present’
evidence, confront crods-exaimine, compel attendance, and prohibit
th mtroduclnopd)f any evidehce that has not been disclosed at least.
S days before the hearing. In addm@ both parties are, entitled to a
written or recorded verbatim record of ftﬁ’e. hedring and to written
findings of fact and decisions. In sorﬂg states this impartial hearing is*
taken directly to the state level; in others, conciliation, hearings are

encouraged at the district level tg deter the expenses of a formal‘due- )

process hearing. »

A parcnt ool dlstnct dlssatlsﬁcd with the ‘results of a
hearing ‘may appeal to the SEA, which then conducts an nnpartlal
review and makes a decision. If this second appeal is not satisfactory to
all, any party has the right to bring a civil action in a state or U.S.
district court. If a lawsuit is initiated by a parent, it may be brought

against the school district and/or the special educator.
4

Funding. Under P.L. 94-142, both states and school districts are
entitled to federal funds based on a formula that multiplies the’'number

. qf children ages 3 through 21 who actually receive special education

and related services, by gn annually increasing percentage of the average
funds spent, per pupil,in US. public elementary and secondary schools.

Annually Increasing Per-Pupil

School Year Percentage Authorization  Appropriatiop Amount
1977.78 5% $387 million  $315 milllon =~ § 70
1978.79 10% 775 million 465 million 156
1979-80 20 1.2 billion 804 million 211
198081 30% +2.32 bhillion 862 million -
- 1981-82 40% 3.16 billion - -

During fiscal year 1978, both state and school districts were
entitled to 50% of_fynds distributed by the formula. In fiscal year 1979
and thereafter, 25% of the funds is to be allocated to states and 75% to
school districts. Districts can use these funds only to pay the “extra
costs” of specfal education (i.e., costy above a computed minimum to
be spent in providing special cducatiih and related services). It should
be noted. however, that although the Law provides-a formula for the
amount of funds to be allotted and their distribution, this dg)cs not
ncccssanly mean that all needed funds will be forthcoming.

N,
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The following rcslmlmns have been imposed fgﬁ cderal alloca-
tion purposes only: . :

® no more than 12% of all children ages 5 through 17 in the
state mgy be,counted as hundicuppcd' and

® 1o handluppcd children who are counted and already
funded under Section 121 ok the Elementary and Secondary
Fducation Act of 1965 may be coumted for allocation of
P.L.94-142 funds.

children identified as Imndlupped by the state or school dlsmuyfor
their own purposes, or on the federal mandate to provide all handi-
ncapped children with a Jree Appropriate Public Education.

In order to qualify for assistance in any fiscal year, an active
Child Find program must be institited. Such a program must involve
the identification. location, and evaluation of all handicapped children
ages birth through 21, repardless of the severity of their handicap: and
the_determination of which children are or ar¢ not currently receiving
special education and related services. The special educator should be a
key person in the Child Find process. It should be noted that the
process is not limited to young children, but seeks all handicapped
lndmdu.}ls eligible for services under the Law. .

N

chcr Topics Covered by the Regulations

also call for: _
® thic establishment of a Full Educational Opportunity Goal
for all handicapped children ages birth through 21 ;
® the annual count, as of December 1, of handicapped children
ages 3 through 21 who are receiving specigt education and
related services for allocation purposes (Que by April |
of each year);
® priorities in the use of funds undcr P.1.94-142;
the proper use of funds under .1..94-142;
® methods to gnarantee public participation in the review of
the state annual program plans aml on the state advisory
panel; ‘ )
® procedures for students placed either by the school district
or the parent in private educational settingg:
® policies and procedures to protect the confidentiality of
Personally ldentifiable Inforntation and data about a child.

Q _ l >
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In no way do these restrictions place « limitation on lhc\’mmbcr of

In addition to the seven foregoing provisions, the Regulations

. . N/
Future ot' Special Education

-

a

Currently, special educauon is in a penod of dramatlclransnion
Old practices are being challenged, and traditional roles and functions

,drc undcrgomg redefinition. Tenns such as *“‘deinstitutionalization,”

) “

mamstreammg, right to education,” and ‘_‘dc(,alegqm.almn reflect
the success of advocacy for the handicapped. Shifts in our $ociety and
our schools have followed. Educatqrs need to be aware of the changes
that are likely to occur during the next 10 to 15 years, to understand
their implications for education, and to adapt for growth as well ‘as
survival. The following trends* may have a major impact on the future
of special education:

\| ® greater ihdividualization in the education of all students:
® an cxtension of the traditional school year;

® increased use of members of the commupity and resources

and agencies outside the school for instryctional purposes;

. ® cxpanded role of computers in student-data management

for evaluation, monitoring; and decision making; ,
® development of community centers to provide health,
evaluative, and counseling/educational services to handi-
capped clients with an emphasis on preschool and posl-
school severely handicapped clients; v
scientific/medical advances that will modify or prevent
certain handicaps resulting in new and different services/
programs/definitions for the changing handicapped popu-
lation; -
® an increase in alcoholism, drug abuse, psychological dlS-

orders, and environmental diseases due to the pressures of

our industrialized society;
® greater emphasis on teaching handicapped students more
prdductive use of leisure time and preparation for leisure-
related occupations;
increased demands for special cdmalion services by parents
.and advocacy groups, resulting in cooperative decision -
m.nkmg in special education programming,; .
more coordination between vocational rehabilitation and
special education services;

.

Selected from Dimensions of the Luture and the Challenge of C hange: A Report

of the 1978 Annnnl Meetlng of the Nntlnnnl Association of State Directors of

Special Bducation, New Orleans. March 1 1979,




TS

® increased prcénurc for voucher .plans in financing programs

for handicapped students, rosulting i m a possible resurgence . |

of private schools; !
increased pressure by teachers to have stipulated pupll
teacher ratios for h\ndicapped students in regular ¢lasses
-and to receive compensatory pay for conference attefdance
and IEP development outside regular sc{\ool hours;
more demand by vegular cldss teachers for specialized
training prior to placemenl of handicapped students in their
classroom,
ﬂcreased attention ko the standards for admissidn and re-
ntion of handlcapbed students in regular classrooms;and
® increased demand by adlmmstrators for a guaranleed
staff-pupil ratio.
In conclusion, it is readily evident that public schools will be
forced to expand their vervit.es to handicapped children. Other segments
of our society, both public and private, must also change tg accommo-

Appropriate Public Education in a nonrestrictive environment can no
longer be second-class citizens; they will-and should -demand post-
school training programs,. good jobs, adequate houging, and the many
amenities thatall of us have come to expect. *

" Because of the impact of P.L.. 94-142 on American education, it
is important that qpecml educators have a copy of the Law, the Regula-
tions, state guidelines, and local school district plans Information for
obldmmg these documents is listed in the next column. While
Appendix A of this guide contains highlights of the Regulationfs for
P.L.94-142, the Regulattons proper should be referred to if the'legality
of a particular issue is in question. v

W

i.

v i '

date Fandicapped citizeng. Handicapped individuals who receive a Free

Soufces for Ob_lainlni a’ Copy of P.L. 94-142 and Its Regulations '

-

/79

‘ Publhaw 94-142, 94th Congress, S.6
November 29, 1975
An Act

Send $1.10 to: Superintendent of Documents -
. S. Government Printing Ofﬂce
Wadshington, D.C. 20402 —

\

The Fedéral Regulations Tor the Implementation of Part B of
the Education of the Handicapped Act
(also rcferrcd to as the Regulations lmplcmentingPubUc Law 94- 142)

< Write'tox William D. Tyyrell, Policy Officer

- Division of Assistanceto Sta '
? Room 4926 N .
Bureau of Education for the Handicapped
Donohoe Building
, _4'()0__ Maryland Avenue, S.W.
Washington, D.C. 20202 J
: A
,’SL State Guidolines .
¥ BN ‘

Contact your local school district office or
state department”of education. (There may be a small charge.)

L —

Scheol District-Plan -

Contact your local school district office.

13 .




1. Q. How is “appropriate-
ness”" of public education
determined?

t

! 2. . What does an 1EP
look like?

. .

3.Q. Isan IEP written for
all arcas of a student’s
‘ schooling?

A

~

4. Q. Is the development of
an 1EP warranted fora
- student receiving minimal

speech instruction?
\

ERIC

Aruitoxt provided by Eic:

= \
B
’
v

The following discussion is based on the questions special educators aqost frequently
ask regarding P.L. 94-142.
;
A= Appropriatenedy” refers to the unique r&uimmc\nts of the individudl child.
It is Wetermined within tIQ\l,liA, and education choices are suited t3 em\studcnl
based &n his/her needs. Before a handicapped child is found eligible for a special
cducation program, a comprehensive assegsmént of allgaeas related to the child's
-suspected disallility is made by a team of specialists as part of fn_appraisal process.
This informatign, plus pertinent background data, is used collaboratively by a team
composed of the teacher, the parent, a qualificd representative of the school district,
and the child, when appropriate, to determine platement in the Least Restrictive
Environmeént and to produce an IEP. The IEP represents the most appropriate program
for meeting thg child’s needs. I
- -~
A. The format of the written IEP has not been specified by the Regulations. However,
the following content is required for each IEP: "
» & astatement of the child's present level of educational pcrforméncc;-
® “u statement of annual goals, including short-term instructional objectives;
® a statement of the specific special education and related services to be pro-
vided, and the extent to which the child will be able to participate in regular
educational programs;
® the projected dates for initiation and duration of services; and
¢ appropriate objective criteria and evaluation procedurés and schedules for
determining, on at least an annual basis, whether the short-term instrvonal
objectives are being achieved.

A. Not necessarily, although it may be. The IEP is a specially designed course of
study for the handicapped child. However. this course of study is dcsigneJ only with
respect to those arcas in which the child needs modification of the regular program;
therefore, it does not necessarily cover all areas of schooling. For example, a junior
high school student might be confined to a wheelchair. This condition would affect
the form and type of physical education, and such special provisions would be incor-
porated into the 1EP. If this same child could perform without special aids or supports
in a regular Enursé of study, that regular study would not be included in the IEP. The
IEP involves only thosL parts of-a student’s gutriculum which are altered from a regular
program because of his/her need for specinl{:l'ucnlion.

A. Speech services are considered specially designed instruction and thus. fall under
special education and related services. The child receiving spcéch instruction is con-
sideredd hadicapped and subject to all special education standards, among which are
the Regulations of P.L. 94-142. As a consequence, a child in need of speech services

SECTION TWO:

, HOW DOES *
PL. 4142
AFFYCT THE
- SPEQIAL

EDUCATOR?

.




v A S.Q. Isitappropriate to come

toun IEP conference with a
-, written I1P?

6. . Who is to be involved with
each student’s II:P planning?

’
-

7. (). Do all of the secondary
student’s teachers need to be
involved in the development of
an llpP?

8. . How do you get all involved
special educators together in
developing an II.P?

-

¥

9. (). What if parents want to
participate but capnot attend the
o 1P meeting?

s

must have an IEP. The 1EP for a child in a regular program but needing mihimal speech services 3n be

proyide education in the type of program in w‘uch the child may be placed™ is the speech teacheY/patho-
logist. Or the child's regular education teacher, speech teacher/pathologist serving as LEA representative,
and parent may comprise the IEP planining team, dependent upon the party identified as teacher and the
responsibility authorized to the speech teacher/pathologist. The speech techer/pathologist thus can in-
fluence who olse sits in on the team. Others, such as the principal, classroom teacher or school psychologist,
jneed not automatically become,involved, but they may be requested to participate in IEP planning at the
recommendation of the speech teacher/pathologist. ) C e

" developed by the specch teacher, the LEA representative, and the parent, since the “teacher qU\l\i\Fii to

]

A. No. The Regulations of P.L. 94-147 define the IEP as a written statement developed in any meeting"
with the LEA representative, the tcasher, and the parent. It is\gppropriate to come to the meeting with
prepared evaluation findings and recommendations, butJt must beqdde clear to all participants (parents,
dhild, LEA representative, teacher, and others) that the propoggdsetvicey-are only re¢ommendations, sibject
to team approval. ' ”

r e [
A. The IEP, based on thgchild's evaluation, must be developed, reviewed, and/or revised by a team that
includes a representative of the LEA, the child’s teacher, the child’s parent(s), and the student, where
appropriate. If the child has been evaluated for the first time, the I1EP team must include 8 member of the
evaluation team or some other person familiar with the eyaluation procedures and the.interpretation of |
results. In addition 4o these professionals required to pagticipate, it is advisable to involve LEA personnel
who can support the implementation of the IEP; e.g., the appropriate building administmtoh guldance
counselor, and receiving teachers can provide a realistic foundation for IEP planning.

-~

A. No. All direct-services f)crsonncl who work with a handicapped student should be informed about and
involved in implementing his/her 1EP. However, it is not necessary that all concerned parties participate in

" all 1EP meetings. The determination of how l.lil’ implementers become involved is left to the discretlon of

the LEA. Thus, involvement of IEP implementegs can be handled in a variety of ways so as to allot con-
ference time economically and efficiently among personnel.

-

b ] -
A. Because special educators must assuine rcsp(msif)ilitics for many different hanﬁicapped children, it is
often difficult to schedule mectings at times convenient t& all. This problem may be alleviated if one special
educator, such-as the child’s special education teacher or the specialist in the area of suspected disability,

assumes the responsibility of liaison with the others, coordinating and dissominating information.
B . 4

&

A. There should be an effort to make the time and location of the IEP meeting flexible so as to allow for

© parent attendance. If parents still cannot attend, their involvement should be assured through.such means as

conference telephone calls or homne visits.

¢ =




10. Q. What if parents choose not
to participaté in developing
/ an 11P?

-
-

L1 Q. When does the handicapped
studeht participate in the develop

12 Q. What if the student does
not achicve the projected anntal
gouls and objectives in an 11°P?
" What is my liability?

13 Q. What recourse do 1 have
SAf 1 disagree with an 1P that
has beenapproved hy hoth my
administrator and the student’s

r : parents?

14O What is the school’s liability
Jor failure to (It\liw'r serviees called
. Jor in the 11:P?

ERIC
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A. It parents, given the opportunity, choose not to participate in developing an 1P, the meeting must
take place in their absence. In such cases, the school district ‘nust keep records of attempts to arrange a
mutually agreed upon time and place with the parent. These records should inctude: -

® telephone calls attempted and completed and théir results;

e copices of correspondence sent and responses received; and -

‘® visits made and their results.

Where state faw fequites parental consent before a handicapped student is evatuated or initially pepvided
sp&c&nl cducation and related services, state procedures govern the public agency-in overriding a parent's
refusal to consent. In the absence of siuch state taw, the public agency may use the hearing procedures in
§121a. 500-12ta. 513 of P.L. 94-142 to dctermine if it may proceed without consent. )

A A handicapped student’s pmli.cipulinn tn an TEP meeting is not directly addressed by the Regulations.
When a child participates in an 1EP meeting has been left to the discretion of SEAs, LEAs, and parents.
Public agencies are asked ln'wullcnli(m'lo child participation, not ignore it. It is suggested that case-by-
case decisions be made iif this regard. ~ : .- ’ '

BEH has reported the lrmli()nul“ailcrtduncc of handifapped children at 1EP meetings as Follows: zero at the
preschool level, 13% at ages 13 through 15, and 25% at ages 16 through 2. . . ’ .

’

e~
'

A. Neither the teacher nor the schiool district is responsible for certifying a projected growth level for a
hindicapptd child. The TEP manual goals and objoctives are not legally binding. However, the 1EP team
Y . . ’
must make-**good (aish cftorts™ to assist the child to attain them,
‘ =y

~

Nevertheless, parentsthave a right to initiate dne-process procedures if they suspect that the 1EP is not being
adequately implemented. Educational personnel may be fequired to Socument their “goaod faith efforts.”
it addition, aurrent litigation in gencral education may have implications for special educdtipn. That is,
iiterate students who "have been graduated from high school are suing educational institutions on the
grounds that they have not achieved commensurate with schoa! attendance.

. ' .

It a question arises inff spegitic case, gontact your local teacher organization for advice or legal assistance,

7/

A No provisién hasebeen made in the Regulations for an edhrcator’s appeal in this circumstance. The

vdueator-may want to contact the local branch of the American Federation of Teachers (AFT), National

Education Association (NEA) and/or a local child-advocacy organization and register concern. AFT and

NEA are sensitive to this issiic and wie attempting to recommend pertinent changes in thé Regulations.
L Y . . :

A The school district is liable tor the dalivery of alt services specitied in an IEP. One purpose of the 1EP

is to provide a written commitment of resonrces needod to meet the needs of the handicapped chitd. In

this sense, the TEP can bhe regarded as an agreement to provide services. The only instance in which services
/ ,

N .




15. Q. What recourse do 1 have if

I feel that additional services are
needed for a handicapped student

: but my administrator indicates
that such services are not available?

16. Q). How can 1 posstly find time
to develpp 1EPs for the increased
numbers of special education
students in my speech prograni/
resource room?

»
17.Q. When does a resouree-room
program come under 1., 94-142
accountability?

18 Q. What is my liability for the
phvm‘ul safety of a handicapped
Student?

19. Q. What is my role in a due-
proce. \\yu'armg’

A

200 What is meant by the
term Cmainstreaming”?

Q .« .
ERIC

~. . . . oy . . ., A
specified on an ll:l’y.ccd not be provided is when the TEP is amended. In this dase, the services as delineated

on the amended [EP must be delivéred. N

A 1t is the school district’s responsibility to provide alk IEP services. Therefore, wheh attending the IEP
phlinning conference, you can state what services you feel a child needs. If both parent and LEA represen-
tative agree, then those services must be provided. If unavailable within the district, they must be prﬂ:d

If you and the parent agree upon services but the LEA representative ddes not, the parent can iniffate
dué-process procedures. However, if, after agreement by IEP team participants, you feel that additional
services are needed, but you are told that such services are unavailable and will not bd procured, your only,
recourse is to document your'request to the administrator. Sources of information thag may assist you can
We found in Section HE, Activity A-1, oflhla guide. -~ ’

A To .nvmd a baukln;, of IEPs to hc developed during the first Wchs of school in September, you mighty
be wise to preparc 1EPs Ior continuing students during the monlh, of June, reserving September for pre-

paring 1EPs for new studeits only. It is possible that some IEPs prcpﬁlrcd m\){mc may require minor revision

m'{%plcmbcr to adjusl for a student’s-une xpeetdd regression or progress over the sammer.

~
(4

A. I a resource-room program is supported by special education funding and/or is servicing handicapped
students, that program must meet the requirements of P.LY94-142. 1f it does not the LEA risks the with-
i~ - g . !
drawal of federal funds. , y .

+ . . - . N . . . .
A. The samme as that of any teacher for any student. When the physical safety of a child is in question, you
are expected to display reasonable and prudent judgment. If you are unable to provide'direct assistance,

seck appropriate personnel who can (¢.g., the school nurse).

L4
.

In the case of a handicapped child, you may be aware in advance of likely incidents. For example, an
epileptic child may suffer a seizure while in class, and the prudent teacher would do well to become in-
formed on how to handle this cvent. In addition, a substjtute should be made aware of any physical
probiems that might occur regarding handicapped pupils. ‘. v

A. Usually, the parent or the school administration initiates due-process procedures. Your role is usually
one of providing data that the hearing officer will nse to make a decision. You may be asked to provide
cvaluationadata and information supporting placement/programming recommendations, as well as clarifica-
tion of the specific 1EP planning process. For example, the special educator may be asked to provide results
of tests, interviews, and/or observalions, as well as docuwmentation concerning specific services provided,”
such as instructional records indicating the methods, the materials, and the extent of services.

~ .

A The term “mamnsticaming™ has been used tosindicate instructional placement of hfndicapped students

within the educational program of their nonhandicapped counterparts. However,
‘ ”

“inainstreaming’ has not




21. QO What procedures are avail-
able for determining the 1.cast

" 'Rvsm'(:%g' Environment (1.R1:)

approprie to cach handicapped

student?

* 22, Q. What does the handicapped

student need to succeed ina

regular classroom?

!
23.(). Does anything have to he
“mentioned in the IEP about the
handicapped student’s regular
class participation other than
its extent?

24. Q. How can I help (o prepare
the regular classroom teacher

N for Least Restrictive
Epvironment placements?

25. Q. Given the Least Restrictive

I'nvironment provision, is my
position as a special education
teacher in feopardy?

‘

m
+

Q
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been mandated by law. Rather, P.1.. 94-142 requires that handicapped students be placed in the Least
Restrictive Environment (LRE). The Least Restrictive Environment is the most appropriate placement for
a handicapped student, while “mainstreaming™ is the process of integrating handicapped pupils into regular
classrooms.

A. In light of the intent of the Least Restrictive Environment concept (i.c., to provide the same oppor-

* tunitics and experiences for a handicapped child as would be afforded his/her nonhandicapped peers), the

special educator must determine the minimum intervention needed to effect a satisfactory educational
program. This task may be addressed by a thorough evaluation of the child’s strengths, weaknesses, and
needs, with subscquent determination of how a regular program can’ be minimally modified to meet those
needs. A balance must be struck between what is least restraining environmentally and appropriate
educationally. .

A. 1t is impossible 1o specify. Generally, however, there should be a positive attitude on the part of
teachers and pecers as well as instructional and social integration. A further key factor is the availability of
support services and in-service training, lnstruclional. inlcgralion of the handicappcd stude

nesses may pr()m()lc success., »
. N )
A. Under §121a.346 of gheRegulations, the TEP content must indicate the specific spegfal education and
related services to be provided and the extent to which the child will participate in regular programs.
Geherally, then, the specifics of the IEP are limited to matters Lon(,crnmg the provision of special education
and related services and not to the total education. Thus, the nature of regular class participation need not
he specified in the TEP (qther than the extent of it) urfless that participation involves special education;
i.e., special instructional provisions to meet that child’s nfeds and/or rélated services.

.t
A Regular class teachers need to be familiar {ﬁilh the Least Restrigtive Environmens concept as well as
with the nmature and needs of their handicapped students. Wi addition, regular educators must know what
materials and which professionfls in the public agency afe available for support in implementing Least
Restrictive annron’nmt placements. Finally, opeft communication channels between regular and spcdal |

cducators, particularly between the sending and receiving teacher, are essential.

A NO. The implementation of P 1. 04 142 should not cause existing special education progranys, induding .
self-contained classes, to be discontinned. In fact, the Law could conceivably cause the creation pf new
spcddl education programs, such as resource rooms or itinerant special education prograins, as a means of
meeting the needs of handicapped studonts within the mandgged Tontinuum of services. However, many

-special educators will need 1o develop improved interpersonal skills as well as teacher-consultation abilities

to help regular edugators instructing handicapped students. That is, you will need to develop. an under-
N . N . ’ 4
standing of the parental perspective ag well as that of the teacher(s) working with a handicapped child.

-' 18




26. Q. Will I be compensated for
the extra time | spend with regular
class teachers in assisting them
with special resources/techniques
and in planning fox the integration
of handicapped students in the
Least Restrictive Environment?

27. Q. How can [ facilitate the
cooperation and communication
among special educators and
regular classroom teachers in
programming for handicapped
Students?

. 28. (). How can I facilitate com-
munication among all of the regular
. classroom teachers working with

" a secondary-tevel handicapped
student?

29. Q. What is the role of the
school nurse under P.1,. 94-142
regarding handicapped students?

20. Q. What @ the role of the
adaptive physicat education teacher

regarding handicapped students?

3

A. It is anticipated that individual public agencies will arrive at specific agreements with their teachers’

unions regarding your compensatior for “overtime’ in IEP planning and attending conferences. However,

effective use of paraprofessionalg and conference forms will free up your time for such activities during the

regular school day. '
{

. ’

¥ -

l\ ‘
\

A. Perhaps the key facilitator is the gdidance counselor/social worker. Their offices are the logical places
for confidential records and for multidisciplinary meetings. The counselor/social wotkershould establish
a sign-out procedure for all records and reports regarding handicapped students. The resource-room teacher,
appropriate case manager, or administrator can also help the communication process.

4

-

A. [ltis difficult to specify this for all school districts, However, a few ggneral suggestions follow: .
® All direct-services personnel who work with a handicapped student must be informed about
and involved in implementing his/her IEP. It may be helpful to point out to the regular teachers
that their cooperation will help meet this legal requirement. |
® Special educators or guidance counselofs may actas the liaison among regular edttcators instructipg”
the same handicappgd student.

o
A. There are many services a school nurse may provide to handicapped thldren f"espcually in light of
P.L.94-142, including the following:
® The school nurse may be involved in the early identification of ‘handicapped students, since it is
nccc“ary to assess a child’s physical health before attributing learning problems to a disability
such as mental retardation.
® The school nurse may be required to kecﬁ'mcdlcal records ofhan(lnappcd students and interpret
them to appropriate personnel.
® The school nurse may be involved in consultation with cduumonal personnel, parents, and/or the
students themselves. It may be necessaryy to explam medital conditions to interested parties as
well as tb point ‘out’ their educational aitd physical management implications. Thus, the nurse
might be asked to make gpecific recommendations during an IEP planning meeting.
® The school nurse may be asked to coordinate the implementation of specific medical recom-
mendations in the llzl’. e.g., the administration of medication. . .

A Acwrding to ?hc Regulations, if the adaptive physical education teacheris providing a specially designed
physical education program for a handicapped child, the IEP must include detailed information about that
physical education, including ptogram duration, goals, and objectives. Thus, the adaptive physical education
teacher might be agked to provide evaluative information about and specific recommendations for the
planning of that pro;\lm as well as monitoring information in the carrying out of that program. .

AN
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31.Q. What is the role of the
teacher compared with that of the
teacher aide in programniing

for handicapped students?

32, Q. How can the referral/
evaluation process be speeded up
once the student has been identi-
fied as possibly in need of special
’ education?

33 How can inappropriate
referrals for special education
services be prevented?

34. Q. What “related services"
must the LEA provide to handi-
cgpped students?

-

35. Q. How should related senﬁ‘(ﬂc
be described inan 1H1°?

*
- A These services include

K
v

carrying them out, Both are expected to show *“good fa

- A In general, the teacher is responsible for progrzm\i&; decisions and the teacher aide is responsible for

1" in fmplementing the 1EP,
<

N
4

. A, Using clear and pertinent referral procedures (as described in the answer to thc followmg qucstlon) as’

chI as preparing the child for referral and possible evaluation, help expedite the process. However, unless
state statutes spécify a minimum period between referral and evaluation, you have no legaFrecourse to
demand speedy evaluation. (There are two court cases pendmg. in New York and Mississippi, that nay set
legal precedent for this issue nationwide.) At tlrscnt time, no federal statute or regulation specifies a

minimum elapse of time between identificatioff of suspected handicap and évaluation, although specific
states may do so!?

. - : S,
A. 1tis difficult to specify, since situations vary greatly from school district to school district. However,
the referral process may be improved if (a)refuml procedures are established in the district and (b) teachers/
relevant education: rsonnel are given detailed written instguction about referral procedures or in-service
training. In addition, though referral forms are usually bnef in order to expedite the referral process,,
Moran* suggests components of a referral that may help screen out inappropriate referrals: i

® Accompany the referral by all readily available information to the person referring. ?
® Report attempted interventions and their effocts.s

® Formulate a statement of what the rcfcrrmgpa[ly warts to kndw in order to appropriately instruct
the student.

“tr;msp()rtuti(m and such developmental, corrective, and other supportive
services gs are required to assist a handicapped child to benefit from special education. These seryices imight
be any of the following: speech pathology and audiology, psychological services, physical and ogcupational
thcmpy recreation, garly identifjcation and assessment of disabilities in childrén, counseling services, and
-medlical services for 94dgnostu. or evaluation purposcs The Latcgory ztmm.ludcs ‘school-health services,
social work services in schools, and parent wunsclmg and training.” )
A. Related services, as defined in the Regulations are. those setvices ‘required to assist the'handicapped
child to benéfit from special education™; e g., transportation and support services such as speech pathology
and audlology The extent and duration of these services should be,provided in the IEP so that the resource
commitifent and the duration of specified services are clear to all TEP members. For example, if speech and
language. pathology services are to be provided, the 1EP should include a' statement indicating the number
and length of sessions per woek. 1

3
L] il

. -1
To date. BEH has not magle final the position that related services listed in the 1EP must include details

*Moran. MR, The tencher's role in ““”m“\% testing nad inteepretation of reports. Focus on Exceptional Children, 1976,
SR, 115, - ‘. ’ ¥

~ .

) - , i



¥’ - . . .
. ‘of how much of a given service will be providcd%ach week or in a given session. This position was taken in
c the draft IEP policy paper;, but it is llw to undergo some revision based upon comments that have been

received by BEH. $ '

36. Q. How car( I learn to work LA lnle.rpersonal skills, and the ability to facilitate communication, are essential. Your congerted effort to

better with pardhts of handicapped " avoid stereotyping phrents, and an ability to listen, will prove most hclpful in establishing rapport. In
students? | additdon, you should be able to communicate clearly in lay terms (e.g., dcﬁnmg technical terms such as

" dyslexia), showmg parents the instructional materigls to be used with their child, and so on. The intent of

. P.L. 94-142 is that there be a Tooperative dwlo%te among all interested parties for the benefit of the

handlcapped student .

’

37. Q. To what extent is the LEA A. - This is unclear and will require further clarification. One school district, ‘for example, appropriated
obligated under I’ 1.. 94-142 to $250 000 in 1979 for medically related services to handicapped pupils. While the Law-calls for!chools to
provide medigul services to provide medical services only in gonnection with diagnosis and evaluation, there 1 confusion between, on
| handicapped stydenis? the one hand, what constituted a mcdlcal service and;, on the other, what constitutes a health service and
o . T therefore is required as a “related service™; e.g., catheterization. Essentially, decisions can be based on the
o ' ‘ L . criterion that the mcdical service must bc directly related to the provision of special education. Further,
' o Y decisions should be spce;Q to eachi handicapped student. For further clarification, contact your SEA or
- s ~ local unlvcrsmcs (Saurces of information ufn be found in Scctlon I, Activity A-l, of lhlS ‘guide.) '
» . *
38.°Q. How can I identify which A lhcrc are cqscnllally clg,h[ federal forms required’ undcr P.L.94-142: .
" forms and activities are federal ~ e Projgam*Miministrative Review Forms . . .
raguirerments under I’/ 94-142, _® P.L.94-142 Child Count Forms : ,"\
Taml which are individuul state P1£89-313 fverage Daily Attendance F ontis \ N
) " réquirements? PeNormgnce And Financial Repoits . . > #

Pm am Plan Applications for Part B, EHA Section, ()l 1

Preschool Incentive Grant Application Forms for Part B, EHA  Scction 619
Local fiducation Agency Interview Guides :

State Education Agency Interview Guides

R

Federally required special education activities can be classified into five groups:

o identification activities ¢.g., the LEA establishing a systemn for the identification and evaluation of
private school students suspected of having handicapping conditions;

®  assessment activities e.g.. the LEA administering tests in the child's native language:.

® placement activities ¢.g., convening an IEP meeting within 30 days of determination that a child

/ : dlceds special education; ¢ ' ’ -

J 2 program-related activities e g carrying ont due-process procedures; and

f . ' ® monitoring activities c¢.g., taking corrective actions iwhen discrepancies are identified during
monitoring. . ' .o :

S ’ " .
. . o . 21 L
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39.Q. Who is r<’s[x}r:siblc for
assuring that in-service training
is heing delivered adequately?

3 . M s

»

.\.'..

40. ). What mechanisms are
available for receiving my input
in planning in-service programs?

41. Q. While the nuniber of special
“education students is increasing,
the funds for providing special
education sevvices are not. How
can I possibly program effectively
for more pupils with no more mone p?

42. Q). How can [ teach students
with severe[profound handicaps
when all my previous experience

has been With pupils with mild
b to m()dcrate'handfcaps.’

-
~

v

\

e

43. ). How do T handle the extremely
disruptive student {n the classroom?
g

44. Q. How can [ teach students
., with a variety of handicapping
“conditions when miy training is

with pupnls with a specific handicap?

u .
.

It is likely that other forms and/or activities not classified under the above categories would be an individual
stateggquirement. It in doubt, contact your regional intermediate state agency or SEA.

A The state must cnsure that ongoing in-scrvice training programs are available to allﬁnnel engaged
in the education of handicapped children. These programs should include the use of incentiVes for teacher
participation (e.g., released time, payment for participation, options for academic credit, salary step/credit,
certification renewal, or updating professioial skills), the involvement of local staff in planning and/the use
of innovative practices found to be effective. S / C
, , :

" A. You may use the IEP monitoring process to transmit your opinions regarding, in-service programs.

When the appropriateness of the 1EP and/or educational placement is being monitored, you cgn provide
feedback about issues that should be addressed in in-service programs as well as about possibl¢ methods/
techniques to use in the in-service training. Many states require ongoing in-service training as a/part of the
continuing education program for maintdining teacher certification .

A. You will need to explore the use and resources of volunteers, service organizations, and community
resources. Public agenci®® would be well advised to establish a comprehensivg_publicwelatiory’s campaign to
gain support for special education and understanding of the unique problems posed #y spégjal education
students, Public schools should enlist the support of museums, churches, librarics, senior citiz 8, Kiwanis,
Rotary. Lions, communi{y businesses--and most important, parents -in tackling the problems bf financial

support. % (\

A. "Behavior-management techniques and task analysis are probably the two additional areas of expertise
required of the forrer teacher of mildly. handicapped pupils who is now instructing severely/profoundly
impaired students. In addition, the teacher may face curricular and/or programming decisions new to
hinY/her. For example, instegd of modifying the general curriculum for the mildly.handicapped student, the
teacher of the severely/profoundly impaircd;studcnt may need to develop the curriculum; ey., the need
for self-help and vocational skills, the extent ‘of academic instruction, and so on. It is most important
that teachers of severely/profoundly impaired students hdve a solid understanding of the sequence of

-intended instruction within and across curricular areas. In some states that operate on a categorical model,

additional fraining/certification may be required for a teacher of the mildly handicapped to make the
transttion to severely/profoundly handicapped students. ) . . o

A. A policy for handling disruptive students should be developed by thc schogl/system on a c‘age-by-
case basis. There is no single option applicable to all cases. However, skill in behavior management is helpful.

14

‘

A. The same sound teaching strategies often prove appropriate with a variety of handicapping conditions.
The teacher must make an effort to upgrade his/her abilities to meet new professional demands. /-__:f
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45. (). What is the definition of

“learning disabilitics " for purposes

of evaluation and placement? |

46. . Are gifted and talented
students eligible for special
education funding/services?

v

A. Professnondls in the field of Tearning disabilities are currently attempting to develop a serviceable
working definition. The chulatlons define a “specific learning disability’ as a disorder in one or more of
the basic psychological processes involved in understanding or in using language, spoken or written, whnch
may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical
calculations. The term includes such definitions ‘as perceptual handicaps, bram injury, minimal brain
dysfunction, dyslexia, and developmental aphasia: The term does not include children who have learning
problemis which are,primarily the result of visual, hearing or motor’handicaps, of mental retardation, or
of environmental, cultural, or cumomu, disadvantage. :

A. Gifted and tzilcnted students are not cligible for special services funded under P.L. 94-142. Specific
concerns of gifted and talented students are addressed in the Gifted and 'Ialcntcd Chnldren s Act of 1978
P.L.95-561.

‘% . . r.

.

However, some states, ¢.g., Pennsylvania and North Carolina, have elected at the state level, to include -
gifted and talented students under special education. In these two states, then, gifted and talented students

are entitled to the special education services. Some other states, while not including gifted and taleated

students under special education, have chosen to nrake some of the provisions of P.L. 94- 142, such as the

IEP, available for gifted and talented students. Contact your SEA for provmons in your state.
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Q.. How can [ learn about the
various sources of help/ -

information available for
special educators?

ACTIVITY A-l
Objective:

-

Materials:

Procedure:

v

A. You can léarn about these sources by referring to the established “hot lines” for
education of handicappéd students and by becoming familiar with the publicatiq'ns
and media developed for special edugators. !

\

1
velopes, stamps .

Listed below are the rigmes and brief descriptions of agencies offering information* ¢

land referral services. Fo®more information, call or write the appropriate agency,
: ]

® American Federation of Teachers (AFT) < y
- Educational Issues Depgrtment .
1t Dupont Circle, N.W. ‘ . _— .

; Washington, D.C. 20036 :
: (202) 7974462 B \

//Ihc AFT, an international teachers’ uniow ides in-service for teachers in ¢
PL. 94-1M2 pragrams and educational paMpM&ts/brochures related to thy
Law. The union also ®ffers consultatioh to'its state zdgdo'cal'a iates as well
as to individual teache™on questions concerning the! implmntatiqn of %

\

P.L.94-142.
AN

® American Printing House ] th(Bling APHB)
P. 0. Box 6085 W ?dc&_*: NN
Louisville, Ky. 40266 1 i
(502) 895-2405

APHB is the nation’s largest publisher of literature, teaching aids, and text- -
books for the blind. Catalogs of its publications are furnished on request.
The Instructional Materials Reference Center maintains current files of
educational resources for blind and visually iinpaired learners.

® Association fer Children with Learning Disabilities (ACLD)
5225 Grace Street
Pittsburgh, Pa. 15236
(412) 881-1191 '

" ACLD is a national organization of parents, teachers, and concerned citizens

17 P.L.94-1427
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WHAT ACTIVITIES
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‘that works to develop research programming and supportive services for
learning-disabled children. It operates information and referral services.
through its loowl chapters across the country. "

® Association for the Séverely Handicapped
Information Department
1600 West Armory Way
“Seattle, Wash. 98119
(206) 283-5055

This agency provides referral information in locating services for the severely/

. profoundly handicapped of all ages. Publications include a nronthly news-
letter; a quarterly journal; and extensive publication lists of books, papers,
and articles. - . ’

® Boy Scouts of America (BS.A)
Scouting for Handicapped Division .

. North Brunswick, N.J. 08902 L
(201) 249-6000 '

B. S A. provides information and guidelines for organizing scout troups for
mentally and physically handlcapped youth. The B S.A. Education Relatjon-
shlps Service furpf'}les free hterature on request.

® Children’s Defense¥und - N )

Washington Research Project, Inc.

1520 New Hampshire Avenue; N.W.

Washington, D.C. 20036 3

(202) 483-1470

This organization provides long-range and systematic legal advocacy for-
children, especially in the areas of right to education, health care, and the
juvenile justice system.

o Committee for the Handicapped

venue, N.W
‘Washington, D.C. 36
(202) 223-4450 -

The Committee was cstablished in 1956 to promote closer understanding
and cooperation, worldwide, among disabled people. To this end, it acts as
liaison and’information center of services for handicapped persons.
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Council for Exceptional Children (CEC) e ¢
1920 Association Drive - :

Reston, Va. 22091
(800) 336-3728

. . 0 . . N
This organization’s purpose is threefold: to advoeate, in cooperation with

- state and federal government agencies, and to advance ‘education of all

types of exceptional children; to promote standards ior professionals gnghged-

-in educating exceptional children® and to publish a series of journals, bro-

chures, and other publications to strengthen and reinforce education of ex-
ceptional children. An information clearinghouse consisting of computérized

literature searches and a policy research cen‘tea (e.g., federal and state laws

and sggulations) is available for reference.

Girl Scouts of the U.S.A. (G\.‘S.A.) i « - .
Scouting for Handicapped Girls Program '

* 830 Third Avenue « N,
New York, N.Y. 10022 ' ”
(212)751-6900 - I\ ,

G.S.A. offers opportunities for handicapped girls to participate in the regular.
scouting program. Activities are adapted to suit the'abilities and Jimitations of

individgsthy, .

IRUC: Jaformatiof) and Research Utilization Center for Physical Education
and Récreation for the Handicapped

AAHPERD

1900 Association Drive

Reston, Va. 20091

 (703) 476-3460

-

IRUC - publishes periodicals on information and activities for handicapped
people. It maintains a library with vast reprint services and has available
pamphlets, topical updates, books, and resource listings.

o

Market Linkage Project for Special Education (LINC Services, Inc.)

829 Eastwind Drive R
Westerville, Ohio 43081 N
(614) 890-8200

. LINC is the marketing agent for comme&ial distribut-ion of BEH-contracted

products. Available to all through LINC are the annual marketing report,
semi-annual newsletter, brochures for developers about successful distribution
Plans, and a catalog describing available products. '

. [
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National’ Association of the Deaf (NAD) r
814 Thayer Avenue .
Silver Spring, Md. 20910 ; .
(301) 587-1788

NAD is chiefly a referral agency handling problems of deafrfess. It promotes
the welfare of deaf persons in education, employment, Legislation and
communication. _ C

|l

The National Association for Rctardedj&itiz,cns (N;\R_)
2709 Avenue E., East

Atlington; Fexas 76011

(817) 26|496l i a.

This voluntary organization works to improve the welfare of all retarded
persons by funding services to individuals and their families, improving «
institutional and community-trased care, ensuring legal rights, and improving
educational and employment opportunities. NARC operates at national and
regional levels; and algo has local units throughout the country.

The National Center for Law and the Handicapped, Inc. (NCLH)
1235 North Eddy Street
South Bend, Ind. 46617 .
(219) 2884751 AN

n

NCLH was eStablished to ensyre equal protection under the law for all handi-
capped persons through prggrams of legal assistance, research activities,
public education, and professional awareness. Its publications deal with the
legal and social rights of handicapped persons.

e

The National Committee Arts for the l'landicappcd
Attention: Ralph Nappi

1701 K Street, N.W. ' . ‘ . '
Suite 905

Washington, D.C. 20006
(202) 223-8007

This organization, through congressional, BEH, and private fungding, has sites
around the nation whose goal is to foster the growth of art:%m)grams for
handicapped individuals and youth. Publications include a newsletter pub-
lished six times a year, brochures describing special art festivals, information
and regources services, training and technical-assistance systems, media, an(y
products resulting from resedrch efforts.

¢
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e National Education Association (NEA)
Instruction and Professional Development
1201 16th Street, N.W.

Washiigton, D.C. 20036
(202) 8334000

The NEA Standing Committee on Instruction and Professional Development
recommends policies in jnstruction, professional development, and self-
governance, and suggests steps to increase practitioner involvement in all
matters related to instruction and professional development. The Commit{ee
identifies the needs of NEA members in areas including classroom manage-
ment, education of the handicapped, in-service education, and early child-
hood education. These data are partly the basis for resolutions recommended
to the NEA Board of Directors by the Committee.

¢ National Information Center for Special Education (NICSEM)
Univensity of Southern California’
Information Specialist . g ‘ \'
Research Annex; University Park
Los Angeles, Calif. 90007 :
(800) 421-8711 outside California area - -

- (213)741-5899 within California area

NICSEM serves primarily as an indexer of information about media and
materials for special learners. The data bases to disseminate products are in
print and via on-line computer search. A brochure describing services is being
developed. o _

® National Inservice Network
Indiana University
2853 East Tenth Street, Cottage' L
Bloomington, Ind. 47405
(812) 3372734

L A

. "
This agency operates two publicly available computer bases T8 run searches of
currend]ly operating BEH-funded in-service training projects that serve handi-
capped individuals. Also available are: newsletters, abstracts on projects,
brochures describing agency efforts, computer searches, and costs of approxi-
mately 200 products. ‘

. ' -

° Nntionkl Society for Autistic Children (NSAC)
169 Tampa Avenue
Albany, NY. 12208
(518) 489.7375 .

¢
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This organization, comprised Qf;)f parents, professionals, and interested lay

. persons, works to promote education, research, and legislation on behalf of
children with severe hehavioral disorders. NSAC operates an information and
referral servico, as well as a publications section. '

" ~ ® Regional Resource Centers (RRCs)

RRCs provide assistance to state education agcncles and, through them, to.
local education agencies to help meet their responsibilities under P.1L.. 94-142.

RRCs provide technical assistance through demonstrations of exemplary
scgvicc and through delivery of service in appraisal, individualized educatiohal
‘ programming, placement alternatives, implementation procedures, evaluation
. of child performance, and review of 1EP process. Contact is made via the

statcs‘which identify within-state clients requiring assistance.

. - <
ACTIVITY A-2 Investigation: Publications and Media Designed to Help Special Educators

Objective: To learn about some of the publications and media devcloped to assist special educators
in implementing P.L. 94-142 .
i Materials: Writing materials, stamps .
Procedure: Read through the reference list below and identify which materials might best meet

your needs. List the ones you would consider essential for your particular concerns.
Contact the listed source people or agencies to obtain information o%ordéring or pre-

viewing materials.
r

. : ® Accepting Individual Differences

' Content: K4 curriculum .
Target: Special and regular education teachers, children
Format:  Training packages

Source:  Dévelopmental Lecarning Materials .
: . 7440 Natchez Avenue "
) . Niles, Ill. 60648 _

> | Choices ,
Content:  Discussion of education in the Least Restrictive Envitonment

Target: General -
Format:  15-min. color film
- ‘ ' Source:  Division for Exceptional Children .

State Department of Public Instruction
Raleigh, N.C. 27611

[ l)c'aixning a Resource Room

_ Content:  Information describing Myout and design of a special education
24 ' < resource room, suggested materials




Target: Régula'r and special «edcation administrators, special education
. teachers

‘Format:  Filmstrip, tape, printed materials

Comment: Materials available on a Hmited basis

Source: Larry Gloeckler ‘

. New York State Department of Education

- 55 Elk Street . )
». Albany, N.Y. 12234

Due Process and Confidentiality Training Package -
Content:  Training in due process

Target: School personnel, teachers, administrators, school board members
Format:  Package of printed materials 8
Source: Larry Swift v .

School Dirc(,tog Association
200 East Union Avenue
Olympia, Wash. 98501

IEP Training Package ' /
Content:  Packaging and implementing IEPs
Target: All school persor:S:cl involved,in IEP development
Format:  Printed m aterial
Source:  Wayne Spe v'T , Special Services Supervisor

Special Servites Section

Old Capitol Building

Otympia, Wash. 98504

"

Informal Diagnostic Prescriptive Programming (IDPP) Workshop ,

Contént:  Ten competency-based modules: task analysis, error-pattem
analysis, systematic modification, learning methods, task analysis
of materials, matching learner characteristics with materials,
designs, digcovering what children can and cannot do, defining
the problem and referral procedures, and behavioral objectives;
information on modifying materials, IDPP process, how to plan,
develop, organize, and implement a workshop, communication
skills

Target: Traindks, special edycation teachers

Format: -Manuals and transpdrencies for 5-day participants’ workshops,
manuals for 2-day follow-up workshops for trainers, manuals
mmd videotapes for trainers - 3-day workshop

Source: Dena Goplorude
1332 26th Street
Drake University
Des Moines, lowa 50311

,
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o [earning Disabilities Teacher Consultant Handbook
Content: Guidelines' for role evaluation, integration, working with the
L multidisciplinary team, teacher conferences, in-sérvice training
Target: Administrators, persons acting as learning consultants
Format:  Handbook '
Source:  «Council for Excep{ﬁ)nul Children
Reston, Va. 22091
ERIC Document Reproduction Service No. ED 172 765

e Mainstreamin} the Visyally Handicapped

Content: Classroom "techniques for lncorporating visually handicappcd
students into the regular classrcom

Target: Regular and special education teachers, adminlstrators

Format:  Filmstrip, slides, printed materials

Comment: Materials available on a limited basis

Source:  Larry Gloeckler

-New York State Department of Education

55 Elk Street »
Albany,N.Y. 12234 ‘

® Managing Belavior: A Parent Improvement Program by Richard LMcDowell

Content: havior-management techniques

Target: rainers, parents

Format:  Kit: thrcé 15-min. filmstrips, three tapes, manual, parent log
books

Source: Research Press
Box 31778

Champaign, lll. 61820

e Media and the Message: A Teacher Training Program on P.L. 94-142 for
Special Educators and Media Specialists ¢
Content:  Six-session course to develop undemanding of P.L. 94-142, the
' needs of handicapped students, the use of media with handi-
capped puplils, and the dcw)olopm'ent of IEPs
Target:  Teachers, administrators, media specialists pro- and in-service
Format:© Tapes, printed material
Source: - Dawn Heller, Media Specialist
Riverside-Brookfield High School s
Ridgewood and Golf Roads ‘
Riverside Jll. 60546
or .
Sara McCracken, Director .
La Grange Area Department of Spocial Education
1301 West Cossitt Avenue
La Grange, Ill. 60525




o
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® Project STRETCH (Strategies for Training Regular Educators to Teach

Children with Handicaps)
Content:  Twenty modules for training lectures: questioning skills, learning

. centers, value clarification, classroom management, parent
» counseling, etc. )
Target: Regular educators, trainers

Format:  Training modules
Source: Hubbard
P.0. Box 104
Northbrook, Ill. 60062

P -

® Selecting Instructional Materials for the Handicapped
Content: Information describing selection criteria

Target: Regular and special education teachers )
Format:  Mixed -
Cominent: Materials available on a limited basis

Source: Larry Gloeckler
* New York State Department of Education
55 Elk Street
Albany,N.Y -12234

® Severe/Profound/Training Package
Content:  Training for the severely/profoundly handicapped &ludent
Target: Tedchers, support personnel, administrators
Format: . Package of printed materials
Source:  Val Lynch
Experimental Education Unit

University of Washington
Seattle, Wash. 98195

® Sex Education Information Packet
Target: Teachers of the handicapped student

Farmat: oklet
Comment: Materials avajlable gn 4 limited basis
Source:  Larry Gloeckler -

New York State Department of Education
55 Elk Street
Albany. N.Y. 12234 e

. Suundq Ar(mnd -
Content: Teaching specch sounds to the Ianguagc impaircd pupil
i Target: Teachers
Format:  Thirty 15-min® mms

27



Bruce Piland

Directot of Special Educatiop
Clover Park School District
14721 Murray Street, S.W.
Tacoma, Wasgh. 98439

® A Special Partnership: A) Teacher Training Program onP L.94-142 for Special
Educators and Media Personnel

Source:

Content: College course on training sessions on P.L. 94-142, handicapping
conditions, 'm¥dia services, roles of media specialists and special
educators, 1EPs

Target: Teachers, administrators, media specialists, trainers

Format:  Audiotapes, printed material, other media; six sessions

Source:  Joan Carson

Department of Specialized Educational Services
Illinois Office of Education

100 N. First Street “

Springfield, Ill. 62777

L
@ Target Behavior by Roger Kroth '

Content: Q-sort technique of screening children with adjustment problems
Target: Trainers, teachers, parents; children

Forphat:  Kit: Qsort behavior b cards, mahual, record sheets.
Soprce:  Edmark Associates

13241 Northup Way
Bellevue, Wash. 98005

+

Q. How can I develpp con-
sultant skills to help me in
my increasing professional
" involvement with regular

education teachers?

ACTIVITY B-1
Objective:
¢ , Materials:

Procedure:

N
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A. You can develop communication skills, learn about regular educators’ roles, and
use effective consultation techniques.

-
% .

1
Communication Skills "
To communicate effectively with colleagues .

None ‘ @

Try to do the following:

e Establish an environment conducive to open communication.
While @rowded tunchrooms and playgrounds are fine for informal greetings,

\!

"
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a serious discussion should be allotted sufficient time and distractions mini-
mized (e.g., no children in the room). ,

® [Express your views clearly and concisely.
Think about what you will say (e g., the issires you want to raise, the opinions
you want to express). When talking with colleagues, lead them to rephrase
your comments so that you can see if they understand.

» ® Listen to the views of others.

P : While it is important that you give your colleague time to talk, it is equally
important that you [isten to and understand what is being said. Try to re-
phrase your colleagues’ comments to clarify issues and make sure you under-
stand.

® At the end of your meetings, clarify points made and activities agreed upon.
It may be helpful to put some of the suggestions in writing for future re-

fcrenCe
ACTIVITY B2 | RolePlay / .
Objective: To develop an awareness of the roles assumed by regular educators
Materials: None
Participants: Three or more special educators
Procedurc:‘ You and othgg special educators can role play some of the situations listed below.

- Following the role-play situation, discuss feelings and perspectives in the simulation.

Situations:

® An IEP team meeting has been called. An elementary music teacher has been
asked to attend the meeting, along with a mildly. handicapped child’s special
education teacher, paregt, and prinicipal. The music teacher is unfamiliar with
the child and with his/her background.

® An IEP planning meeting has been called. A sécondary gjence teacher has
been asked to attend, along with the parent, mildly hanWicapped student,
resource-room teacher, and principal. The science teacher is unfamiliar with
the student and with his/her background. b

® A mildly -handicapped child has been “mainstreamed” into a junior high
social studies class. This child has been presenting learning ag well as discipline
problems for the social studies teacher. The child has contact with the follow
» ing staff rwmbers. resource-room teacher, counselor, and psychologist..
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ACTIVITY B-3

A Objective:
) Materials:
A , Procedure:

”

® A mildly handicapped student has been presenting behavior problems in the
lunchroom, which is monitored by the 12th-grade English teacher. The youth
attends a self-contained class for behaviorally disordered pupils. The student’s
guidance counselor has been in touch with the parents ooncerning behavior *
.problems that occurred previously in the classroom.

W
e

pon Techniques

To de@#op effective consultation techniques
None ' -
Try to do the following: _ .
® Become accessible to feachers. ’

If teachers are to discuss problems with you, you should be approachable,
available, and able to give.them time and attention.-

® Show an interest in the work and opinions of teachers.
Initiate informal discussions about their activities in the classroom, views
about teaching; and the like. These discussions may be conducted in informal
situations such as in the lunchroom, playground, and at the ditto machine.
You may also want to observe each teacher’s classroom environment. If
problems arise concerning a handicapped student’s placement it helps if you
know what the classroom climate is like.

® Make your role known to the teachers.
In your conversations with teachers, you may want to talk about the nature
_of your work, your activities, what you would like to do, and the kinds of
problems you've been involved with (remembering to kedp identifiable
information about a client confidential). If it i3 appropriate in your school
system, the more formal’ approach of an in servicez(:rkshop could deal with
such information. .

® When a teacher has a problem or needs assistance in implemcnting a program,
work with that teacher.
Make efforts to help start the implementation of a new program; show (not
just tell) the teacher what to do in the classroom,if possible. Be sure to
follow-up the progress of any implementation.

»

Q. How can I become familiar
with job opportunities for handi-
capped students as well as

" facilitate appropriate

30 vocaf;’onal/carccr education?

L3

A. You can refer to a comprehensive and up‘t'odate career/vocational reference.
library, contact appropriate agencies, and work with the vocational educator in your

school system.




ACTIVITY C-1

> Objective:

Materials:

Procecdure:

)

Reference Library: Vocational/Career Education

To become familiar with sources that will help facilitate appropriate vocational/career'.

education and job placement for handicapped students .

- Selections from the sources betow

- Listed below are annotated references arranged alphabetically by author. They were
selected to give you an overview of the nature and scope of materials. Read through
~and become familiar with them.

C . ) o C (X
'Bit'ter, I A., & Bolanovich, D.J, WARF: A scale for measuring job readiness behaviors.
American Journal of Mental Deficiency, 1970, 74, 616-620.

Presented in this article is a discussion of the need/ﬂﬁ;s that will indicate a
measure of work-related behaviors predictive of “satisfactory job adjustment.

!

Board of Education and Rehabilitatioh. A _handbook for developing progran\ns and
services for disadvantaged students. Springfield, Il.: Southern Illinois Uniyfrsity
- at Carbondale, 1975. . v

This book examines aspects: of vocational programs for disadvantaged students,
including the following: identifying students, career guidance, curriculum,
remediation/discipline, personal services, placement, and evaluation.

Brolin, D. Vacational evaluation: Special education’s responsibility. Education and
Training of the Mentally Retarded, 1973, 8, 12-17. :

In this article, a model secondary vocationgl evaluation and placement program -
is described. Also presented is a method to organize largc amotmts of vocational
evaluation data.

~ Chaffin, J. D., & Payne, J. S. Developing emplbyer relations jn a work gtudy program
for the educable mentally retarded. bducatlon and Trainu 0 the Mentally'
- L  Retarded, 1968, 3, 127-132. ’

This article describes tefhniques for recruiting employers, developing employer’s
+interests, and maintaining employer support for ¢ work-study program. The. )
techniques were developed as a result of 3 years' experience in the Kansas

Special l’ducation and Vocan'on Rehabilitation Cooperative Project. +

Clennon, 8. Training special students for employment Teaching Exceptional Children,
© 1975, 7(3), 106-107,

This article describes a program in which special education students learn about
job opportunities and develap job skills.

- v

i
T
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Colella, H. V. Career development center: A modified high school for the handicapped.
Teaching Exceptional Children, 1973, 5, 110-118.

The Career Development Center in Nassau County, New York is described. The
focus of the Center is to prepare handicapped adolescents to adapt to the
work environment.

Evenson, J., & Spotts, R. lmglefnenting Experienced-Based Career Education (EBCE)
for handicapped students: A mainstregming approach. San Francisco, Calif.:
Far West Laboratory for Educational Resehrch and Development, 1979.

This book presents the characteristics of the EBCE program. EBCE provides”

Students with a comprehensive alternative to regular high school. Academic
learning occurs in the community through projects that earn credits toward
graduation. The community activities also provide the career awareness neces-
sarego pursue future goals. EBCE has been Implemenred throughout the
coulry, allowing for local adaptations.

Griffin, G., Clelland, R., Pynn, M., Smith, J., & Adamson, G. The training of pro-

fessionals in vocational education for the handicapped: The consumer’s guide
series (Vol.*3). Washmgton, D.C. Bureau of Education for the Handicapped,
1978. '

.. This guide contains a Nst of training programs surveyed, products by state, and '

recommendations for personnel preparation in the area of vocational educarion
for handicapped people.

Hayden, J. G. A work experience program in rural areas. Teaching Exccptlonal Chxld~
ren, 1975, 7 (4), 130-133. .

A 2-year program in a rural area is described_, During the first year, students
develop work habits and attitudes. They work in a community-based job the
second year to learn specific skills, “

An introduction to career education: A policy paper of the U, S, Office of Education

(OE). Wastington, D.C.: U..S. Government Printing Office, [975. ~

This booklet presents a comprehen;cive conceptual statemegt on career education
and a description of the former OE’s interpretation o) the HEW (now U. S.
Irducation Department) policy on career education.

Lake, T. P. Career education: Elxemplaryﬂoxxams for the handicapped. Reston, Va.:
. Council for Exceptional Children, 1973. $

In. this book six different model secondary schoql programs are described, one
for deaf students and the others noncategorical. Names and addresses of people
to contact for further informarion about the programs are provjded.

Lance, W. D. Classroom techniques. Education and Training of the ,Mentally Retarded
1973, 8, 27-28. | »
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ACTIVITY C-2
Objective:

l\iaterials:

Procedure:

s

This article describes the Actual Life Pxperiencé Lab (ALE). Its focus is not to
develop a specific job skill but rather to introduce the'student to a number of.
tasKs that may prove valuable in a job. -+

McKmney, I.. A.,, & Seay, D. M. Development of individualized education programs
(IEPs) for the handicapped in vocational education, Columbus, Ohio: Natlonal
Center for Research in Vocational Education, 1979.

This- booklet is one of a series of 16 papers produced during the first year of‘
the National Center’s knowledge-transformation program. Topics addre d
include the following: .elements of the IEP; procedures for identlfying nd
diagnosing individual needs in relation to career goalsas well as the psychomotof
cognitive, and affective domains; and prescribing vocational education in the IEP,

Mindel, E. D, & ‘McCay, V. They grow in silence: The deaf child and h§ fam'il'y. Slﬂer
Spring, Md.: National Association of the Deafl, 1971, :

This book discusses the deaf person’s life; cduses of deafness; the child’s language;
and some vocational, educational, and psychological effects of deafness.

Morrison, L.. Job-skill checklist Pointer, 1975, 19, 200-201.

This‘article presents a checklist of job skills devlaped from job briefs provided
liy/a state employment bureau.

Investigation: Organizations and Agencies Providing Assthtance in Career/Vocational
Education

To learn about agencies and organimtions that can assist spccial educators irf imple- |
menting career/vocational education programs for handicapped students v

Writing materials, stamps

The following list ‘of agencies ahd 'ganivations provides information, referral services,
publication materials andfor pro®icts regarding career/vocational education. Read
through the list and identify those agencies/organizations that might best meet you
needs. Contact the appropriate agendes to obtain further information concerning ®
services and materials.

® American Vocational Association . ® Bureau of Adult, Vocational, and
1501 H Séreet, N.W. - Technical Education
Washington, D.C. 20062 * 400 Maryland Avenue, S Wr-
_ ' Washington, D.C. 20202
® American Personnel and Gaidance ® Bureau of Occupational and’ Adult
' Association ' Education
1607 New Hampshire Avenue, N.W. 400 Maryland Avenue, S.W. (ROB #3)

" Washington, D.C. 20036 . - Washington, D.C. 20202

LY
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@ Center for Career Development and
Occupational Preparation
Texas A & M University -
College Station, Tex. 77843 )

e Center for Studies in Vocational and
~ Technical Education
. 321 Education Building
1000 Bascom Mall
Madison, Wis. 43706 Y

Council of State Administrators of
Vogational Rehabilitation

1522 K Street, N. W., Suite 836
wésmngton D.C. 20005

e Comprehensive Employment and
Training Act
Bureau of Occupational and Adult
Education
400 Maryland Avenue, S.W.(ROB #3)
Washington, D.C. 20202

o Division of Vocational and Technical
Education
Bureap of Occupational and Adult
Education

« 400 Maryland Avenue,S.W. (ROB #3)
Washington, D.C. 20202

e Handicapped and Vocational Guidance

Program
Division of Vacational and Teclmlcal
Education
Bureau of Adult, Vocational, and "
Technical Education

- 400 Maryland Avenue, S.W.
Washington, D.C. 20202

e Materjals Development Center *
Stout Vocational Rehabilitation
Institute '
Menomonie, Wis. 547')1

e Midwest Re Jional Consortium of
Project Retool
Career Education for the Handicappod
"7 Haworth HaH; University of Kansas
Lawrence, Kans. 66045

39

[

National Advisory Council on Career
Education

311 Regional Office Building #3

7th and D Streets, S.W.

Washington, D.C. 20202

National Advisory Council on the
Education of Disadvantaged Children
425 13th Street, N.W,, Suite 1012

Washington, D\C. 20004

National Advisory Council on
Vogational Education

425 13th Street, N.W., Suite 412
Washington, D.C. 20004

National Association for Career
Education | .
Glassboro State College - o
Glassboro, N.J. 08028

e National Association for Retarded

Citizens

On-the-Job Training Project
2709 Avenue E, East
Arlington, Tex. 7601 |

National Center for Career Education
University of Montana

., "P.0O. Box 7815

Missoula, Mont. 59807

e National Center for Research in

Vocational Educgtion
The Ohio State University

" Columbus, Ohio 43210

National Rehabilitation Association

1522 K Street, N.W,

.Washington, D.C. 20005

President’s Cognmittee on En Jloyn\qn]
of thg Handigipped “

1111 treet, N.W.
.Washingtof, D.C. 20210

Rehabilitation Services Administration
Office of Human Development

330 Independence Avenue, S.W.

"Washington, D.C. 20005




ACTIVITY C-3

Objective:

" Materials:

Procedure:

Working with Vocational Educators

To develop working relationships with vocational educators to facilitate implementa-
tion of appropriate vocational/career education programs for handicapped individuals

None

Special educators can work with vocational educators to develop the strengths of
handicapped students in any number of ways. A few examples follow:

>

Developing and lmylementing the 1EPs of Handicapped Students
Special educators realize that career/vocational education is a necessary
component of many handicapped students’ IEPs. The special educator should

‘work closely with the vocational educator to develop an appropriate career/

vocational education program. It should be integrated with the rest of the
student’s educational program.

Identification and Assessment of Hx;ndicapped Studepts -
Career-development competencics for special education students involve more
than just the attainment of occupational skills. Daily-living and personal-

social skills also need to be developed. The special educator may be able to -

assist the vocational educator in determining students’ needs in each of these
areas, especially as they relate to vocational education.

Coordination of Student Data : , .

The special educator may be able to coordinate and disseminate relevant
student background information to ‘the vocational educator to assist him/her
in developing the vocational education component for the IEP.

Development of Sl)eciallzed Competencies

‘There are many competencies vocational ,educators may need«to develop,
particularly whén dealing with handicapped ‘students (e.g., developing IEPs
consistent with the requirements of.P.L. 94- l42\?nd creating instructional

sequences- based on task analysis). The special ‘educator may be able to-

these competencies as well as assist in implementing specific e

provide support services to the vocational educator in’the devg]gmp‘}aent -of
programs,

-

atfonal ‘

]

Q. How can I work success-

fully’with parents?

A. You can usc effective communicatioi and consultation techniques (set activities -
B-1 and B-3), refer to appropriate resources and agencies aé needed, and develop -
activities for use with parents (such as role-playing) that help them understand theig
child and their role in his/her educational development.

Yy —
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ACTIVITY D-1

Objective:

Materlals:.

Procedure:

~ Reference Library: Working with Parents of Hand]cnpbed Children -

To become familiar with references that will help you in working with parents
Selections from sources below ’

Listed below are annotaied references arranged alphabc'tically’hy' author. They were
selected to give an overview of the nature and scope of'materials. Read through them
and choose those that might help you.

Barsch, R. H. The parent of the handicapped child. The study of child-rearing practices.
Springfield, Ill. Charles C. Thomas, 1968.

This book is suitable for parents and teachers of handicapped children. Research
findings about daily 8xperiences within family structures are présented.
L3 »

Barsch, R. H. The parent-teacher partnership, Reston, Va.:
Children, 1969.

Council for Exceptional

The focus of this book is on how teachers ecan’cooperate with parents in pro-

gramming for handicapped children. -

[y

CEC Information Center on Exceptional Children. A selected guide to public agencies
concerned with exceptional children. Reston, Va.:. Councll for Exceptional
Children, 1974. .

*  This guide, appropriate for profemonals as well as parents, llm Q! agencles in
. the field ofspecial education,

Cof¥ept Media. Loss and grief. Irvine, Calif.: Author, 1977.

This audlovl‘mal kit {one manual, seven filmstrips, seven cassette tapes or records)
can be used'by teachers and parents. It presenls a variety of situations in whick
loss is experienced and depicts how individuals adapt to it. In addition, guidelines
are provided for interacting appropriately with a grieving person.

De los Santos, & Mycue E. Young children with handicaps: Part I. lmotional distur-
bance and specific learning disabilities: An abstract bibliography. Younlchildren
with handicaps: Part Il: Physically handicapped: An abstract bibliography. ogra
Urbana: University of Illinois, ERIC Cle aﬂnghouse on Early Childhood Educa-
tion, 1973.

“These bibliographies are appropriate for parents and professionals. l’rovided are
full bibliographic citations, annotated enfries. ERIC order forms, and informa-
tion.

Dovelopmental lL.earning Materials. Au.egting individual differences. Niles, .:
Author, 1977. .

~
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This curriculum is designed to help parents, teachers, and studénts accept
differences related to handicapping conditions at various age levels. -

. Emerick, L. The parent interview: Guidelines for students and practicing speech

clinicians. Danville, 111, Interstate Printers and Publishers, 1969.

This booklet is designed for professionals and focuses on the diagnostic inter-
« view with parents. ' , ¢

Epilepsy Foundation of America. Materials price list. Washington D. C.: Author, 1979.

This catalog provides infarmallon regarding plmphleu reprinls. paperback.

books; cassettes, slides, and films.

" Evans, J. A resource list agd anngtated bibliography for working with jﬁrents of

handicapped children. Austin, Tex.: Southwest Educational Dgvelopment
Laboratory, 1979.

This baoklet is a resource list of mareiials arranged by subject headlng and
annotated alphabetically by aurhor

o

Evans, J. Working with parents of handicapped children Reston Va.: Council -for
Exceptional Children, 1976.

This booklet is appropriate for anyone who works with handicapped children.
Information on the following s included: understanding parents’ feelings,
making meetings with parents more comfortable, helping parents to understand
their child’s problems, and learning resources available to parents. There is jiso
aSpanish version of the publication.

Fairchild, T. N. (Ed.). Keeping in touch with parents: The teacher's best friend.
Austin, Tex.: l.earning Concepts, l977:

This kit consists of a flimstrip, audio cassettd, leader's guide, participant’s
manual, and bhogk. It provides a 1-hour workshop for teachers, focusing upon
- the development of conference and C(,mmunicatron skills as well as effective
parent-teacher relationships.
! J

Gordon, 1. .. & Breivogel, W. F. Building effective home-school relationships.
Rockleigh, N.J.: Allyn & Bacon, 1976.

This hook describes the roles of vartous professionals in building good parent
relations and includes information about the following: designing home-learning
activities; selecting, recruiting, and training home visitors; and developing home/
school programs.

Hunter, M., Schucmar, 1., & Friedlander, G. The retarded child from birth to five:
A mulndnuplmury program for child and family. New York: John Day, T977.

This lmnk describes an approach toward, providing a comprehcmlve program for
young mentally retarded children and their parentd.

»
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Hymes, J. 1. Effective home-school selations. Sierra Madre, Calif.: Southern California
Association for the Education of Young Children, 1974,

This book is designed to help teachers develop better relations with parents.
The following activities are discussed: group meetings, conferences, parent |
involvement in school activities, home visits, and written commynications.

-

Idafter M. B. Workm& with parents of the handlcapped A resource guide. King of,
Prussia, Pa.: Eastern Pennsylvania Regional Resources Center, 1979.

The materials listed in this guide can be used in at least three ways; i.e., for
pargpytraining, for direct parent use, and/or for professional training.

Kroth, R. L., & Simpson, R. L. Parent conferences as a teaching strategy. Denver,
Color.: Love Publishing Co., 1977.

This book provides activities for building trust and sharing, communication
skills, and. techniques for evaluating and conducting parent/teacher confere.{mr:e.fJ

Idllic, D. L. Parent programs in child development centers: First chance for children.
Chapel Hill: University of North Carolina, 1972. (ERIC Document Reproduc-
tion Service No. ED 067 798)

This book presents a collection of six articles dealing with varlus aspects of
working with the parents of young hearing-impaired children. The topics dis-
cussed include: providing emotional support to parents, exchangin nformaﬂon
and planning parent involvement programs. A bibliography of pprent program
resources is included. ‘

Losen, S. M., & Dument, B. Parent conferences in the schools: Procedures for de-
veloplng effective pastnership. Ro&eigh, N.J.: Allyn and Bacon, 1978.

This book explores procedures.-for establishing partner relationships with parents
in order to assist in the early identification of handicapped children. Included
are the following topics: making contact, th evaluation and decision process,

and overcoming parent defensiveness.

L

McCollum, A. T. Coping with prplonged health impairment in your chilg. Boston,'
Mass.: Little, Brown, & Co., 1975.

v This book is an appropriate reference for parents of children afflicted with
ph‘mal disorders lasting 3 months gr more. It deals with béhavioral, emorlonal.
and social issues.

Noland, R. L. (Ed.). Counseling parents of the jll and hnndicappod Springfield, H1.:

Charles (. Thomas, 1971,

This book provides information for rhose who counsel parents of seriously ill
vr handicapped children. .




ACTIVITY D2 .

Objective:

Materials:

Procedure:

Rutherford, R. B., & Edgar, E. Teachers and parents: /\ﬁuide to interaction and
LOOQCI’MIOH Rocklengh,NJ Allyn & Bacon, 1979,

This book presenu guidelines for strengthening the teacher’s skills in working

with parents. One section is devoted to issues rehred to parents of exceptional

children.

Southwest Educational Development Laboratory. Parcntmg in 1977: A listing of
parenting materials. Austin, Tex.. Author, 1977. ,

This bibliography lists titles of \parentmg materials in 15 subject areas, one of
which is exceptional children.

Stewart, l C. Counseling parents of exceptional children. Lolumbus Ohio;
Merrill, 1978.

This text is designed for professionals. It discusses iXe applicalion of basic
counseling principles and procedures to parents of handic

Y

Research: “Hotlines” to Assist Parents of Handicapped Students

To learn about the agencies that provide assistance and publiwtions to parents of
handicapped students

Telephone or papgr, envelopes, stamps

Listed below are the names of agencies offering information, refegral services, advocacy

representatives, and publications dealing with topics of educational importance to the .
parents of handicapped students. For further information to guide you in directing

parents to appropriate agencies, contact:

® (Closer Look
The National Information Cenfer fot the Handicapped .
P.O. Box 1492« :
Washington, D. C. 20013
(202) 8334160

This agency assists parents in locating appropriate educational programs and
special services for their handicapped child. Its information packet outlines
procedures for dealing with various disabilities, and includes a list of special
education personnel to contact at state boards of education.

® Coordinating Coungil for Handicapped Children*
407 South Dearborn
Chicago, 11l. 60605
(312)939-3513




The Council’s purppse i§ to lmprove servicés to all handicapped children. It

-offers information and referral services to parents; assists-them in obtaining
diagnostic, therapeutic, and educational services; conducts parent-helper .

workshops; and publishes a variety of booklets and guides.

Family Servico Association.of America Q«SAA) _ ‘
44 East 23rd Street _

New York, N.Y. 10010
(212) 674-6100 ‘ S

FSAA, through its member agencies, provides counseling, family-life educa-
tion, and advocacy‘serviccs, It also has specialized service units that work
with-excoptional children.

Parent Education Project *

Special Education Department '

School of Education

University of Louisville

Louisville, Ky. 40208

(502) 588-6426

This agency offers conferefices and institutes for professiondls, and educa-
tional courses for . parents, regarding parent-school communication issues
and ehavior management.'It has developed a quarterly parent newsletter,

rehensive modules for use by professionals with parents, and public
service radio spots to alert the community to its referral “hotline” number.

i
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A. General Provisions
and Definitions

Purpose of Regulations
(8 121al)*

Applicabilir}/ to State,
Local, and Private Agencies
(§121a.2)

Lree Appropriate Public
I'dutation (IFAPE)
(§121a4)

Mandicapped Children
(§121a.5)

\
Include

Y8 121a6)

+

s/

NOTE: Subpart A covers the purposes and applicability of these Regulations and m-

cludes definitions of statutory and related terms.

The purpose of these Regulations is: o

® tg cnsure that all handicapped wfen have available a Free Appropriate Public
Education that includes special and related services to meet their needs;

® to ensure that the rights of handicapped children and their parents are protected;

® (o assist states and localities to provide for the education of all handlcappcd
chijdren; and

® (o assess and ensure the effectiveness of efforts to educate those children.

These Regulations apply to:

® cach state that receives federal funds under P.L. 94-142;

® each public ageéncy within the state that is involved ln the education of handicapped
children; e.g., state educational agency (SEA), local educational agency (LEA),
departments of mental health aind welfare, state school for the deaf, state correcl-
ional facilities; and

® cach handicapped child who has beor referred to or placed in private schools

by a public agency. '

Definition of Statutory Terms

e N
The term “Free Appropriaie Public Education” means special education and related
services that:

® are provided at no cos to parents, ‘
® mee! standards sct by the state;
® include preschool, elementary, and secondary school education in the state: and
® ‘are provided as part of an Individualized Education Program (IEP).

N

a

The tern “handicapped children” means children.who are in need of special education
and related services because they have been.evaluated as:

® nentally retarded . ®- orthopedically impaired

® hard of hearing ® other health impaired

® (eaf ' ® deaf-blind

® spedch ié:paired Vg ® multihandicapped

® vigually handicapped ' L havistpeciﬁclearning disabilities .
® seriously emotionally distirbed o,

NOTE: See 8§121a.5(b) for specific definitions for each handicap.

The term “include’ means that iicms nained are not all of the possible jtems covered,
which may be like or unlike the ones named.

*The numbers in parentheses are the legal Section citations. They allow the reader o locate in
the Regulations of Public Liw 94 142 the exact wording of the Law regarding a specific term.
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Intermediate Fducational " The term “intermediate educational unit™ is any public agency other thah a school district which is supervised
Unit (1U) by the state, is established by state law to provide free public education on a regional basis, and provides special
(8121a.7) education and related services to handicapped children in thefstate. e
Local Educational Agency The term “local educational agency” (LEA) is a public board of education or other public authority that is
(LEA) recognized in a state as an administrative agency for its public clementary or secondary schools in a city, county,
{8 121a8) township, school district, or other subdivision- or a combination ol school districts or counties. For the purpose
of these Regulations, LEAs include intermediate educational units, ‘ : '
Native Language Where used with reference to a person of limited English-speaking ability, “native language’ means the language
(§121a.9) that person normally uses, or in the case of a child, the language his/her parents normally use. . :

NOTL: The Regulations allow for the following exceptions:

. When there is a difference between the language used by the child and the parents, all direct communication
with the child should be in the language he/she normally uses (an important consideration during the evaluation
of the child). Similarly, all due-process communications addressed to parents should b in the language used by

N the parents.

2. When the child/person is blind or deaf or has no written language, the mode of egmmunication should be that
normally used by him/her(e.g., sign language, braille, or speech).
. *? ty
y : .
,  Parent The term “parent”™ means a parent, a guardian, a person acting as a parent (c.g., a grangiparent or stepparent with
(8§ 121a.10) whom the child lives, as well as persons Jegally responsible for the child’s welfare), or a surrogate parent appointed
by a public agency. ' .
Public Agv% The term “public ageney” includes the stale, school districts, intermediate cducational units and other political -
(8 121a11) subdivisions of the state responsible for providing education to handicapped children.
q ~ (] . B
Qualificd The ‘term “qualified”” means that a person has inet state-approved or recognized certilication, licensing, registra-
(8 121a12) tion, or other comparable requirements that apply to the area in which he or she is providing special education.
or related services. . . : .
< ‘
Relatéd Serviees “The term “related services™ means transportation and such developmental, corrective, and other supportive ser-
(§ 121a.13} vices as are required to assist the handicapped child to benefit from special education. These services include:
® speech pathology and audiology
. ® psychological services
® physical and occupational therapy !
- -® recreation
® carly identification and assessment of disabilitics in children
o (-ounsclimsscrviccs
- & medical services for dingnostic or evaluation purposes .
® school health services TN
® gocial work services in school "
® parcnt counseling and training
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. Audiology
(§121a. 13(b) (1))

Counsceling Services

(§121a.13(b) (2))

Early Identification
(8 121a.13(b)(3))

Medical Services
(8 121a.13(b)(4))

Occupational Therapy
(8§ 121a.13(b)(5))

s
Parent z unseling

and Training
(§ 12'1a.13(h} (6))

Physical Therapy

/ (§121a.13(b) (7))

,g’: ychological S('rvr'm'.r‘

¢

(§121a.19M) (8))

N

. counselors, or-vther qualified personnel,

’

NOTE:

1. The list of related services is not exhaustive (i.e., semces may also include such activities as artistic and cultural
programs, art, music, and dance therapy). , f

2. Only those services deemed necessary to assist the child must be provided. r

3. Opher kinds of services might be provided by persons from varying professional backgrounds and with a
variety of operational titles, depending upon requirements in individual states (e.g., counseling services might
be provided by social workers, psychologists, or guidance counselors; and psychological testing migm be
earried out by qualified psychological examiners, nsychometrrsts or psychologists). |

1]

The term “audiology™ includes: - .

e identifying children with hearing loss; ' i

® determining the range, nature, and degree of ﬁearmg loss, including referral for medical or oﬁrer profesr’lonal
attention for the habilitation of hearing; '

® providing habilitative activities, such as language habilitation, auditory trainmg, speech readmg (lip-reatling),
hearing evaluation, and speech conservation: !

® creating and administering programs for prevention of hearing loss; 7

® providing counseling and guidance of pupils, parents, and teachers regarding hearmg loss; and

® determining the child’s need for group and individual amplrfication selecting and fitting an appropnatc aid;

and evaluating the effcctrvcness of.amplification, . , ] /

The term “‘counseling services” means services provided by qualified social workers, psychologists, guldance

The term “‘early identification” means carrying out a formal plan for identifying a dlsability as early as possible
in the child’s life. ‘ ‘ t

The term “medical services” means services provided by a licensed physician to determine the chijld’s medically
related handicapping condition which results in the need for spccral ‘education and related services. )

The term * oceupational therapy” ineludes '

® improving, developmg, or restoring functions impaired or lost through illness, injury, or deprivation; .
® improving ability to perform tasks for indepéhdent functioning when functions are impaired or lost and
® pifventing, through early intervention, initial or further |mpmrm3nt or loss of function. ‘

! v

The term “‘parent counseling and training” means assisting parents in understanding the special needs of their
child and providing them with information about child development.

A}
’ !

The term “physical therapy” means services provided by a qualified physical therapist. . )

i ‘ / . o

The term *‘psychological services™ includes: ' ~

® administering psychological and educational tests, and oother assessment procedures. ,
® interpreting asscssmont requltq. :

w
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Recreation
(8 121a.13(b) (9))

School Health Services

(§ 121a.13(b) (10)) -

Socigl Work Services
in Schools
(8§ 121a.13(b) (11))

Spreech Pathology
(8 121a.131b) (12))

/
’ r
™ 7
Transportation

(§ 121a.13(b) (13)]

-

Special Fducation
(§121a.l 1)

/
@ preparing a social or developmental history on the handicapped child;

N

® obtaining, integrating, and interpreting information about child b*avior and conditions related to learning;
® consulting with other staff members in planning school progranms to meet the special needs of children as
indicated by psychological tests, Interviews, and behavioral evaluations; and ,

#® planning, managing and dehvcrmg a program of psychological Servues mcludmg psychologlcal-counsellng
for chlldrgn and parents. ,

| .
The term “recreation’ includes: : . . ' -7

® assessing and providing lelsure/extracumcular ’ctlvmes
® providing therapeutic recreation sérvices:an
® providing recreation programs in schools and community agencies, \{ .
The term-*school health services” means scrvi{ccs provided by a qi{'aliﬁ}dvschool nurse or other qualified person.
f . . .
N ; / i '

The term “social work services in schools® includes:

~

® - providing group and individual counseling for the child and family;
/Vvorking with problems inethe child’s environmentXhome, school, and community) that affect adjustment in
s . +

chool; and
® mobilizing school and commu% resources to ehafjle the child to receive maximum benefit from his/her
educational program. . i

) I . i
‘The term “speech pathology” includes: -

® identifying children with speech and/or language disorders;

® diagnosing and appraising specific speech and/or language disorders;

® referring children for medical or other professional attention necessary for the habllltatlon of speech ‘or
language disorders;

® ' providing speech and language services for the habilitation or prevention of disorders of communication; and

® providing counseling and guidance of parents, children, and teachers regarding speech and language disordets,

o8t . . ha B

The term “transportation” includeg;

® providing I‘} travel to and from s@ool and anong schools;
'® . providing for travel in and around sthool buildings; and

- ® furnishing specialized travel equipment (e.g., special or adapted buses, lifts, and ramps) as required for handi-

capped children.

- T
n

The term “special education” mcans specially desip,ned instruction, at no cost to the(parent to m¢et the needs of
the handicapped child. o -,‘\ //
. »

Special education includes:

”

® providing classroom instruction; ® providing instruction in hospitals and institutions,
& carrying out instruction in physical education; ® providing vocational education instruction; and
® providing home instruction; ® providing relatod services as defined above.

e
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Physical Education
(8 121a. 14(b) (2))

Vocational Fducation
(8 121a.14(b)(3))

State
(§121a.15)

Parental Consent

(§1214.500)

!

Evaluation
(8 /21a.500)

X

Personally [dentifiable
i Information (PI1)
(8 121a.500)

Public Fxpense

(8 121a 603(a)(3) (ii))

L}
The term *“physical education” means:

o dcvclop)ing physical and motor fitness;

® developing fundamental motor skills and patterns: and !

® training skills in aquatics, dance, and individual and group games and sports (including intramural and lifetime
sports). : P

-

P

Physical education includes: . : » ' : N

® providings al physical cducation; = _ ' : ..
® providing adapted physical education; . & N
® providing movement education; and ‘

°

fostering inotor development.

S

The term “‘vocational education” means organized cducational programs directly related tothe preparation of
-individuals for paid or unpaid cmployment, or -for additional preparation for a career requiring other than a
baccalaureate or advanced degree. bt — : : ‘

Vocational educatipn includes industrial arts and consumcr@nﬁ- homemaking educgtion programs.

’

The term “state” mguns each of the 50 states, the District of Columbia, the Commonwealth of Puerto Rico,
Guam, American S/‘}I{;a, the Virgin Islands, and the Wt Territory of the Pacific Islands.

~
:

The term “parental consent’ means that:

® the parent has been fully informed (in his/her native language or other mode of communication) of all infor-
mation refevant to the activity tor which consent is sought;

® the parent understands and agrees in writing to the activity for which congent is sought, and ‘the consent
describes that activity and lists the records (if any) which will be released and to whom; and : .

® the parent understands that the granting of consent is voluntary and may be revoked at any time. ¢

-

The term “cvaluation™ ineans the use of specific procedures used selectively with an individual child to determine
whether the child is handicapped and the nature and extent of the special education and related services that the

child necds. Y
» ,

The term does not include

ic tests adfuinistered to, or procedures used with, all children in a school, grade,
or class. Y :

The term “Personally Identifiable Inforination” includes:

[}

® the name of the child, the child’s parent, or other family member;

® the address of the child;

® 4 personal identifier (e.g., the child’s social sceyrity number or student number): and

® a list of personal characteristics or other information that would make®t possible to identify the child with

reasonable certainty, ' " ,

Ihe tern “public expense™ means that the public agency either. pays for the full cost of @ service or ensyres that

the service is otherwise provided at no cost to the parent. ) ’




$

lndependenf l'd usasiomal
) Evaluation

(8.121a.503(a) (3) (i)

At no Cost
(8 121a.14(b) (1))

e

.

Destruction of lnfo‘rmation
T (8121a.560)

Education Records
(§ 121a.560)

- Participating Agency
Q ({8 121a.560)
Individualized Fducation

Program (IEP)
L (8 121a.340)

The term “independent edycational evaluation” ineams an evaluation conducted by a qualified examiner who is
not employed by the public agency responsible for the education of the child being evaluated.

.

S ——
The term “at no cost” means that special education programs and“Telated services are provided without charge
to the parent (inc[uding the cost of a residential school). This does not preclude, however, incidental fees nor-
mally charged to nonhandicapped students and their parents as part of the regular education program.

The term “destruction” when used in relation to cducation records means physical destruction or removal of
personal identifiers from educational records so that information is no longer personally identifiable.

. €
« MOoel [

A~ The term ‘“‘education records” mgens those records directly related to a student and maintained by an educa-

\ional agency or institution or by a party acting for the agency or institution.

: oy N s
The term “paﬁicipating agency’ means any agency or institution that co1lects, maintains, or uses Personally
Identitiable Information covered by these regulations or any agency or institution from which such information
is obtained. . : :

I'd

The term “Individualized Education Program” (IEP) means a written statement for each handicapped child that
provides, among other things, a prescription for the specific special educatien~programs and related services
for each handicapped child. , ) '

]

B. State Annual Program
Plans and Local

\ T - ) - L4
NOTE: Subpart B includes specific requirements relating to: ’ ' .

® the contents of the state annual program plan which must be submitted annually and adhered to in order to

Time lines for Providin
Free A p(imprial‘e Public
Fducation (FAPE)
* (§121a.300)

Applications “receive funds under P.L. 94-142;
® the contents of LEA applications for use of funds under P.L. 94-142;
,® participation by the Bureau of Indian Affairs, Department of Interior; and
® public participation prior to the state's adoption of an annual program plan.
. > . B
C. Services , NOTE: Subpart C contains provisions governing the required major service components. These include:

1. Free Appropriate Public Education
2. Full Educational Opportunity (Goal
3. Priorities in the use of Part B funds
‘P—."

' FAPE: Free Appropriate Public Education

4. Individualized Education Program (1EP) ..
5. Direct services by the state '
6. Comprehensive system of personpel development

N

The Regulations require that:

® by September 1, 1978, each state must ensure that Free Appropriate Public Education is available to all
handicapped children ages 3 through 18;and

® by September |, 1980 each state must ensure that Free Appropriate Public Fducation is available to all handi-
capped children ages 3 through 21. ’




Public and Private

Residential Placement
(8 121a.302)

_ Proper Functioning of
Hearing Aids (8 1214.303)

Full Fducational
Opportunity (foal
& (§121a.304)

Proggam Options
/("; 121a.305)
, ,

‘\
Provision of Nonacademic

Service (8§ 121a.306)

+ in nonacademic and extracurricular services and activities.

This requirement does not apply to age groups 3 through S and 18 through 21 if it is “inconsistent’’ with state

laws.and court orders governi}g the provision of free public education to handicapped children in that state.
. . . . »

If placement of a handicapped child in a public or private residential special education program is necessary, the
program, including nonmedical care and room and board, must be provided at no cost to the parents.

This requirement applies only to placements that aré .made by public agencies for educational purposes and
includes placements in state-operated schools for the handlcappcd (e.g., state school for the deaf or blind).

I

Each publlc agency must ensure that the hearing aids worn by deaf and hard-of-hearing children' in school are
working properly

T

- Fach state must ensure that each public agency establishes and lmplements a goal of provndmg Full Educational

Oppqrtumty to all handicapped children served by that agency.
NOT[-- —

. In meeting the Full bducatlonal Opportumty Goal, LEAs are encouraged to include artistic and cultural

activities in programs, |
2. To understand the.full impact of this provision, the distinction! between the terms “Free Appropriate Public

Education’ and “Full l/wnﬁtlonal Opportunity Goal” is outlined below. :

Free Appropriate Public Education:

® must be made available to all handicapped children within the specific mandatcd time lmes and age ranges anﬂ
® must include special education and related servnces provided in accordance with an [EP.
Full Educational Opportunity Goal: ' ’ '

® isan all-encompassing term and thercfore broader in scope than Free Appropriate Public Education;

covers all handicapped children ages birth through 21;

® ificludes a basic planning  dimension (including making pro;ectlons of estimated number of handicappod‘
children);

® permits each agency to establish its own timetable for meeting the goal; and

® calls for the provision of additional facilities, personnel, and services to further enrich a handicapped child’s
educational opportunity -beyond that mandated by the Free Appropriate Public Educstion requirements.

The term “goal” means an end to be sought. While an agency may never achieve its goal in the absolute sense, it
must be committed to striving for the goal and must comply with the policies and procedures in the annualr
gram plan. Finally, this provision DOES NOT relieve the agency from its obllgatlong upder the Free Appropniate

Public Education requirement. 1 :

Each public agency must ensure that handicapped children have available the variety of educational programs and
services available to nonhandicapped children, including art, music, industrial arts, consumer and homemaking
education, and vocational education. ( :

»

Each public n‘fmlty must take steps to provide all handlcapped children with an equal opportunlty to participate

e




»

Physical Fducation
(§121a.307)

Regular Physical
Lducation
(§ 121a.307b)

2

Spelial Physical Education
(§121a.307(c})

Physical Education Services .

in Separate Facilities
(8 121a.307(d)})

Priorities

(8 121a.321 (d))

Y
& ~
Programs for First Priority
Children During School
Year 1977-1978
(8§ 121a. 322)

Nonacademic @#hd extracurricular services and activities.may include:

counseling services

athletics

transportation

health services

recreational activities

special interest groups or clubs spomored by the public agency
referral to agencies that .provide assistance to handunﬂcd persons _
ceinployment of students (including Both employment by the publlc agency and assistance in generating
outside employment) :

-

[ 22 BN 2 BN 2N 3% I 4

”

Physical educntnon services, either in the r'cg'ular physical education program or in a specially designed ﬁhysncal

~education program, must be made avaifable to every handicapped child receiving a Free Appropnate Public

l

tducation. }

, \ .
FEach handicapped child must be afforded the opportunity to participate in the regylar physical education pro-
gram available to nonhandicapped children unless :

i
[l

® the child is enrolled full-time in a separate facility; or :
® the child needs specially designed physical education, as prescribed in his/her 1EP.

; : j
If a specially designed physical education pvrogram is prescribed, the public agency must provide the services
directly or inake arrangements for them.to be provided through other public or private programs.

fo»

If a handicapped child is enrolled in a separate facility, thc public agency must cPsure that the child receives

appropriate physical education servnu,s
pprop phy ~_ !

.

Priorities in the Use of Funds Received Under P.L. 94-142 - ' ‘ -

NOTI:: The general intent of the provisions in this section is to* require each state anﬂl A to cstabllsh pnontles
with regard to the use of funds received under P, l 94-142.

1

Each state and school district must use funds received under P.1.. 94-142 in the following order of priorities:

® first, to provide Free Appropriate Public Educgtion to first-priority children (i.e., children not receiving any
education), including their idegptification, location, and evaluation; ahd

® sccond to provide Free Appropriate Public Education tggsecond-priority children (i.c., children with the
severest handicaps who are rcceivmg an inadequate education), including their identification, location, and

evaluiition. .
D

If a4 major component ((, 2., qualified teacher of a first-priority child’s education prograin) is not available for
school year 1977-78, the public ageney must:

@ provide an integiin program for the child; and
® (develop an 1EP tor full impl_cmcntutk?n no later than September 1, 1978,




Service to Other
Childrén
(8 121a.323) P

>

Application of Local
Educational Agency to
Use Funds for the Second
Priority (§ 121a. 324)

L]

State Responsibility
(8 121a.341)

When an Individualized
I'ducation Program Must
be in I'ffect

(8§ 121a.342) A

IEP Meetings
t§ 121a.943)

! .
~ ~

Part B funds may be used for training or other support services by the state or LEA in schoo'l.)"{‘e;dr 1977-78

only if il first-priority children in the state have been placed and have available at least an interidh’ program of

service, "

If the state or LEA is providing FAPE to all i.ts first-priority children, then P.L. 94-142 funds can be used to

provide FAPE to: . :

o handicapped children who are not receiving any education and who are in age groups not ¢Hvered in the state

(e.g., 3 through S and 18 through 21); or . _ T
® second-priority children; or N : ' v &
® both these groups. e ‘ -

v . \ «

‘An LEA nay use funds provided under Part B for second-priority cHildren if it provides assarance satisfactory to
the SEA in its application (or an amendment to its appfication) that: t ~
® .all first-priority children have a Free Appropriate Public Education available; '
® the LEA has a system for the identification, locatidn, and evaluation of handicapped children, as described in
- its application; and ‘ o
® whenever a first-priority child is identified, located, and evaluated, the LEA makesavailable a Free Appropfiate
Public Education., N

"
.

Individualized Education Program (1EP) o

NOTE: The general intent of the provisions of this scctign is to ensure that an [EP is dev}eloped and implemented
for each handicapped child who is being provided with special education and related services by a public agency

(including other state agencies such as the departinents of mental health and welfare) either directly, by contract,

or through other arrangements. ., “ . '

A

The state must ensure that: : -

® cach public agency develops and implements an IEP for cach of itg handicapped children, and ,
® an [EP is developed” and implemented for cach handicapped child who is placed_in or referred to a private
school or facility or is enrolled in a parochial or other private school and receives services from'a public agency.

On October 1, 1977, and at the beginning of ecach school year thcroa‘flcr, each public agency must have in effect
an IEP for every )landicappcd child who is receiving special education from that agency. '

An IEP must be in effect before special education and selected services are provided, and must be implemented
as soon as possible (i.e., with no undue delay) following the IEP meetings. |

NOTE: It is expected that an IEP will be implemented immediately following the 1EP meetings, with the follow- -
ing exceptions: . .

. when meetings occnr during the sumnmer or a vacation peribd; or L§

2. when there are citcumstances requiring a short delay (e.g.. working out transportation arrangements); however,
FHERE CAN BE NO UNDUE DELAY IN PROVIDING SPECIAL EDUCATION AND RELATED SERVICES
TO THE CHILD. ' ' :

i Y

In genceral, each public agency is responsible for initiating and conducting mectings for the purpose of developing,

reviewing, and revising a handicapped child's IEP, & . - ) :

’

s




° |
L] . L
. 14 *
. L L )
” " ' . .
sMeetings for Newly For*handicapped chilgren currently being Served and in needd special education during school year 1977-78,
Identified Handicapped a mecting must be held carly enough to ensure thedevelopment of an 115P by October I, 1977, .
_Children (8§ 121a.343(c})) & ..
' . For all other handicapped children (i ¢., iew handicapped children initially evaluated after October |, I")77) a

meeting must be held within 30 ulluld.lr days after it has been determined that lhc child needs spcual c(lucatlon
and related services,

\
Review Meetings A meeting nust be held at least once a year to review and, if appropriate, revise cach child’s 11D,

ol
(8 121a.343(d)) NOTE: The lmnng of these review mecetings could be on the anniversary date of the last 11P meclmg, but this

u is left to the discretion of the agency.
Participants in 18P The public agency must ensure that cach 1P mgeting includes the following participants: . K ¢
‘ (5 lg’l(a(,»’lf,;f;; ® . representative of the public agency, other than the child’s teacher, who'is qualified to provide, or supervise -

the provision of, special education;

the child’s teacher; '
one or both of the child's parents;

the child, when appropriate ; and .

other individuals at the discretion of the parent or agency.

FFor a handicapped child who has been evaluated for the first time, the meeting must also include:

. ® o member of the evaluation team (e.g., speech-language pathologist for a child whose primary handicap is a
' speech impairment), or ' * .

. ® a representative of the public agency (c.g o bhe child's teacher or some other person) who is knowledgeable |

about the evaluation procedures used and Wiur with the results of the evaluation,

NOTE: .

' - I. For deciding wlmh “teacher' or “other person” should participate in 1EP meetings, the following guidelines

are suggested . N _ \

® For a ¢hiltd currently receiving special educatjon, the teacher could be the child's special education teacher,
If the child’s handicap is a speech impairment, the teacher could be the speech-language puthologist.

® lor a child being considered for placement in special cducation, the teacher could be the child's regular

o teacher, or a teacher qualified to pggvide education in the type of pmgmm in which the child may be

. placed, or both, :

' ® l'or a child not in schogl or-with more than one teacher, the ugcncy may designate which teacher will
participate in the mccting

B . 2. Tt is suppested that cither the teacher or the agency representagive be qualified in the area of the child’s sus-
pected disability.

3.0t was thegintent of Congress that TFP meetings be small, since a I.lrgc gmup is often unproductive, wstly and

N adverge to the purpose of cmurmg active, open parent involvement,

Parent Iurtu ipation To engure that one or both parents of the chil(l are present at cach HFP meeting or are affgrded the opportunity
at the 1P Moo tings to participate, the public agency must:

“’%‘(é ! -lll, 14 5(ua)) ° nulity. parents of the meeting carly enough to ensure that they will have an opporfunity to attentt, and
i ’ @ schedule the meetings at a mutually agreed on time and place (¢ g., after school hours if nacossaty).
(4

ERIC ,

Aruitoxt provided by Eic:
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Notice of 1EP Meetings
to Parents
(8§ 121a.345(b))

HP Meeting
Without Parents
(§ 121a.345(d))

Interpreter for
Parents at II'P Meeting
(8 121a.345(e))

Providing (,'opic's‘.of e to
Parents (8 121a.345(f))

Content of the TP
(8§ 1214.346)

TEPs for New Private
School Placements
. > (8§ 121a.347)

TEDs for Current Private School
Placements (8 121a. 347 (a))

Reviewing and Revising
1EPs at 'rivate Schools
(8 121a.247(h))

The natice to parents must indicate:

® purpose : T
® time "’
® location
® who will be in attendance “ _ \

o . - . . , - . L
H neither parent-can attend, the agency must use other methods to ensure parent participation, including in-
dividual or conference telephone calls. _ '

An IEP meeting can be conducted without a parent if the agency hds taken the necessary steps to inform the
purent of the impertance of the meeting, but cannot convince the parent to-attend. In this case, the agency must
keep a record of all'attempts to arrange a mutually convenient time and place, such as:

® dctailed records of telephone calls made or attempted and the results of those calls:
'® copies of correspondence sent to the parents and responses received; and

® detailed records of visits to the parent's home or place of employment and the results of those visits, <
- B

‘The public agency must take whatever action is necessary to ensure that the parent understands the*proceedings
at a meeting, including arranging for an interpreter for parents who are deaf or whose hative language is other
than English. ' ) )

Copies of a child’s IEP must be made available to parents on request.

The 1EP of each child must include:

® .astatement of the child’s preseént levels of educational performance;,

® astatement of annual goals, including short-term instructional objectives; ]

® 4 statement of the specific special education and related services to be br\yt{ided/und the extent to which the
child will be able to participate in régular educational programs; - .

® the projected dates for initiation of services and the anticipated duration of the services: and '

® appropriate objective criteria and evaluation procedures and schedules for deterntining, on at least an annual
basis, whether the short-term instructional objectives are being achieved. ' )

\

Before a handicapped child 13 placed it or referred to a private school or facility, the public agency must:

® initiate and cohduct a m to develop an 1EP; and i
® cnsure that a representdtive from the private school or facility attends the meeting; if the representativp
cannot attend, ofher methods (c.g.. individual or conference calls) must be used 4o sccure participation,

. ! HHon

' /
An 1EP must be developed for each handicapped child placed in a private agency pr‘loﬁ%) October 1, 1977:

r

Atter a child is placed in a private school or facility

® mceetings to review and revise H'Ps can be initinted and conducted by the private school AT THE DISCRIE-
L TION OF FHE PUBLIC AGENCY ., and g :

® the public agency must ensnre that parents and anp agencey representative are involved in any decision about the
1P and agroe to proposed changes before those changes take place.

\ . L
a
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The public agency and the state are responsible for cnsunng that the private school or ldullly is in full com-
pliance with these regulations.
K

It a handicapped child is enrolled ina parochial or other private school and receives special education or related
services from a public agency, the public agency shall:

A
® initiate and conduct meetings to develop, review, and revise an TEP; and—~—
® cnsure that a representative of thecparochial or other private school pdtends each meceting.

NOTE - I the private school representative cannot attend, the agence
tion by the private school, including individual or conference telephone calls,

v o

¢

It a child does not achieve the growth projected in the annual goals and the objectives stated in an HEP,
NOTIHING IN THE STATUTE OR IN THESE REGUL All()N§ HOLDS THE PUBLIC AGENCY, TEACHER,
OR OTHER PERSON ACCOUNTABLLE.

NOTLE: The IEDP is not a legally binding document. For that reason the public agency and teacher are relieved
from the guarantee that the child will progress at the specified rate or achieve the growth projected in the IEP,
A}

.

On the other hand, this section of the Regulations:

® does not relieve agencies from making “good faith efforts’ to assist the child in achieving the objectives and
goals stated in the LEP; and
® does not limit the parents’ right to complain, ask for revisions, or invoke duc-procegss procedures if they

feel that good-faith efforts are not being made.

Since participation of teachers (and other agency staff) in TEP meetings is a statutory requirement, collective-
bargaining agreements and individual annual contracts may have to be rencgotiated tor cover employce parti-
cipation i the development and review of [EPs, However, for purposes of these Regulations, the collective-
bargaining arca is considered to be solely within the .mlhnnly of the public agency and its employees (and their
user representatives, if any), therefore, the arca is not covered by the Regulations, Where collective-bargajning
agreements must be modified to deal with additional duties and compensation for after-hour activities, the
public agency must negotiate for modifications which comply with the Statute and Regulations. ,

An SEA may not distnbute P11
priate Public Education for .I|| hunduuppcd children residing in the LEA service arca if the LEA, in any figcal

yc.lr : .

shall use other methods to secure participa-

s vnllllcd to less than $7,500 for that fiscal year (beginning with fmnl year 1979),

does’not submit an application that meets the requirement of P.1.. 94142,

1s unable or unwilling to establish an®maintain programs of Free Appmpri.llc Public E (Im ation,

is unable or unwilling to be cofsolidated with other LE Asin ordet to establish and maintain those programs, or
has one or more handicapped children who can best be served by a regional or state center designed to meet
the needs of those children.

In meeting the above requirements, the SEA may provide special education and related services directly, by

contract, or throngh other arrangements.

The excess-cost, requirements do not apply to the SEA,

[}

»

. 94-142 funds to an LEA . The SEA shall use those funds to ensure Free Appro- .
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Assessment

(8 121a.382(b))

In-service T'rdining
(8§ 121a 382(¢))

4 .
Comprehensive System of Personnel Development .

NOTE: As a condition of receiving tunds under P.1.. 94-142, a state must include a description of programs and
procedures for the developigent and implementation of a wmprchcnmvc system of personnel dcvclopment m
its annual program plan. The state is responsible for the implementation of all components of the system

A comprehensive system must includc‘

® in-service training of gcncrul and special education lnslruatlonal related-services, and support personn ased
on the results of an annual needs assessment),

® procedures to ensure that all personnel involved in carrying out the rcquu’cnunls of these Regulations meet
the definition of “qualified”; and

® cffective procedures for acquiring and disseminating to qpccml cducation teachers and administrators
significant information derived from educational research, demonstration, and slmllar projocts, and for adopt-
ing promlsmg cducational practices and materials developed through those projects.

. : ) . ‘ .
The state must ensure that all its public and privaté institutiogs of higher education, and other agencies and
organizations (including representatives of handicapped, pa " and other advocacy organizations) with an
interest in the preparation of personnel to educate handic children, have an opportunity to participate
fully in the development, ‘review, and annual updating of the comprehensive system of personnel development.

»
L}

. ;
The state must umduct an annual nceds x'lfsz:}ssmcnl to determine if it has a sufficient number of qualified per-
sonnel.

The result of the needs assessmegt njiist indicate the need for: . :

® ncw personnel
® retrained personnel

The state must ensure that ongoing in-service training programs are avallublc to all personnel engaged in the
cducation of handicapped children and that ghese programs include: .

® the use of incentives that ensure participation by teachers (e.g., released time, payment for participation,
options for academic credit, salary step credit, certification'renewal, or updating professional skills);
® the involvement of local staff; and y

» {
® the use of mnovatiu practices proven to be effective.

The state's“afnual program plan must:

® describe the process used in determining the in-service training necds of personnel engaged in the education of -
* handicapped children;

® identify the areas in which training is needed (e.g., indjvidualized education programg, nondiscriminatory
testing, 1.cast Restrictive Fnvironment, procedural wnfcguardq and surrogate parents),

® specify the groups requiring training (e.g., special teachers, regular teachers; administrators, psychadogists,
sprech-language  pathologists, andiologists, physiull ceducation luu.hcm therapentic recreation therapists,
occupational therapists, medical persoifnel, parents, volunteers, Iwurinu\nfhwm, and surrogate parents),

® (escribe the content and nature of training for each arca in which training is needed; s

;- - .
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® describe how the training will be provided in terms of (a) geographical scope (¢.g., statewide, regional, or
local) and (b) staff training sources (e.g., college and university staffs, SEA and LEA personnel, and non-
agency personnel); '

® specify the funding sourdes to be used; .

® specify the time frame for providing the training, and

® specify procedures for evaluating the extent to which program objectives are met.

The state’s personnel developmen! plan must;: ' /

® (escribe the results of the, needs assessment with respect to ncc‘ad areas of training (c.g., H:Ps, nondiscrimin-
atory testing, Least Restrictive Environment, procedural safeguards, and surrogate parents);
® assign prioritics to the nceded arcas of training; and
® identify the target populations for personnel development, including: .
' general education instructtonal personnel
special education instructional personnel
admmistrativepersonnel
support personnel
other personnel (e.g., p.lr.lpmh.wnn.lls parcals, surrogate parents, and volumccrs)

A -n

Each annnal program plan must include a description of the state's procedures for acquiring, reviewing, and
disseminating to general and special education imstructional and support personnel, administrators, and other
interested agencies and organizations (including parent, handicapped, and other advocacy organizations) signi-
ficant information and promising practices derived {rom educational rescarch, demonstrations, and otbﬂr pro-

jects. Y

Dissemination includes: . >

'

® making those personnel, administrators, agencies, and organizations aware of the information and practices;

® carrying out training leading to the development of innovative progrims and practices targeted on identified

X local needs; and

® using instructional materials and other media for personnel dcvclopmcnl and mslrucuonnl programming.
® I .

The state anmially must- R

heré to a statewide system for adopting, where appropriate, promising educational practices and materials

roven effective through rescarch and demonstration,

conduct a thnmughﬁuuc%mncnt of educational practices used in the stateyand .

® identify state, local, and regional resources (human and material) which will assist in meeting the state's per-
sonnel-preparation needs. . .

The stite annually must

® cusure procedures for evahiating the overall elftectiveness of the system of personnel dovelopment and the
administrative procedures, and
® undertake monitoring activitics to ensure the implementation of the system ot personnel development,

The state must provide technical assistance to LFAs in their implementation of the personnel-development
system,

I “ -




D. Private Schools

Responsibility of States
(5 121a.401)
(8§ 1214.402)

Placement of Children
, m Private Schools by Parents
(8 121a.403)

Responsibility of State
(§ 121a 451)

LEA Responsibility
(8 121a.452)

Determination of Needs,
Number of Children, and
Typeof Services (8 121a.453)

Service /Irrdm.u'nu:nt.t
(8§ 1210.454)

Differences in Services
(& 1210 455)

. R
NOTE: Subpart D covers provisions governing the state’s financial and administrative responsibilities related to:
. handicapped children placed in or referred to private schools by public agencies, and

2 handicapped children whose parents choose td educate theém in pnvatc schools even if a Free Appropriate
Public Education is made available by the state. )

Handicapped Children Placed 'ilor Referred to Private Schools by Public Agencics

. -.

Fach state must ensure that a handicapped child placed in or referred to a private school by a public agency:

® s provided spedial education and related services in accordance with the child's 11 P, at no cost to the parenty,
and
® has all rights of a handicapped child who is served directly by a public agency in a public school or instituﬁon.

To ensure the implementation of a child’s 1EP and the protection of his/her rights, the state must:

o monitnl compliance through on-site visits, parent questionnaires, and written reports;

® disseminate copies of applicable state standards to cach private school; and n)

® . provide an opportunity for private schools to participate in the development of state standards which apply to
them, :

Handicapped Children Placed in Private Schools by Parents ' .o

If the state inakes a Free Appropriate Public Education avallable and parents choose to place their child in a
private school. the public agency is not required to pay for that cducation. However, the state is still required
to make special education and related services available.

The state must ensure that provisions®arc made for the participation of private school handicapped children in
the education programs assistad by or carricd out with Part B funds by making special education and related
services available. .

Fach 1T FA must provide special education and related services to private school handicapped children residing
in the jurisdiction of the LEA.

The needs of private school handicapped children, the number who will participate, and the types of services
provided to them by the LEA must be determingd ufter consultation with knowledgeable professionals. -

e,

-.

Services to private schqol handicapped children may be provided through such arrangements as:

¢ dual enrollment T
® educational radio and TV >
® mobil¢ educational servite and equipment '

he LIEA may provide servicps to private school handicapped children which are different from wrvucq provided
to public school humliumpul children if- \ g

() . ~




Personnel

“T5 121a.456)

Equipment
(8 121a.459)

Prohibition of Segregation
of Public and Private School
Children in Public Facilities

(8 121a.458)

E. Procedural Safeguards

Public Agencies ( 5 121a.501)

N

Y /N G S

General Responsibility of -

A\ ' .

’

@ the differences are n®essary to meet the special needs of the private school children; and

® the services are comnparable in quality, scope, and opportunity for participation to those provided to public
school children with equal needs. '

Public school personnel may"be provided in other than public school facilities only to the extent necessary to

» previde required services not normally provided by the private school.

Each state and LEA providing services to private school handicapped children must maintain continuing admin-
istrative control and direction over these services. -

Services provided in private schools with P.L. 44-142 funds nay not include:

® payment of salaries to teachers or other einployees of private schools except for services perforined outside
their regular hours and under public supervision and comtrol, or
® payment for construction of private school facilities.
&‘\
Equipment purchased with P.L. 94-142 funds may be placed on private school premises for 8 limited timg, but
the public agency must retain title and administrative control over it. '

The public agency must keep records of and accounts for the equipment and ensure that the equipmenfis used
solely for the purposes of the prograin, '

Programs carried out in publie facilities involving participation of both public and private school handicapped
children may not include classes that are separated on the basis of school enrollment or religious affiliations of
the4childrcn, : ’

e —— o

n

NOTE: Subpart E gets forth procedural safeguards including:

1. due-process procedures for parents and children relating to the identification, evaluation, and placeinent of a
handicapped child; ' '

protection in procedures used to evaluate the handicapped'::hild;

procedures to ensure placement of handicapped children in the Least Restrictive Environment;
confidentiality of Personally Identifiable Information collected, ingintained, or used by agencies; and
procedures of the U. S. Education Department for notifying the state of the following action:

® disapproval of a state’s angpal program plan, '

®. withholding payment from a state, and

® waijving requirements regarding supplementary and supplanting Part B funds:

N b o

For the purpose of this document, the provisions related to the U. S. Education Department procedures are
not covered. . .

'

Dugc-Process Procedures for Parents and Children .
!
Fach state must ensure that each public agency establishes and implements due-process pn‘;cdures for parents

and children that comply with these regulations. | X

61 -
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Parents’ Right to Ixamine
All Education Records
(8 1214.502)

» F
Parents’ Right to Obtain
an Independent Fducational
Fvaluation (8 1214.503)

Hearing Officer’s Request
br an Independent Fvaluation
(8 121a.503(d))

Prior Notiee to Parents
(8 1210.504(u))

W

Content of Notice
(8§ 121a.505)

Parental Consent 4
(8§ 121a.504(h))
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Parents of a handicapped child must be permitted to inspect and review all education rcu,\s;s with respect to the
identification, cvaluation, and uducuuonal placement of their thld and to the provision a Free Appropriate
Public lducation.

... )
H parents of a handicapped child disagree with an evaluation of the public ageiRy, they have the right to obtain
an independent education evaluation at public expense.

If the parents obtain an independent evaluation at their own expense, the results of the evaluation:

® 1nust be considered in any decision regarding the Freo Appropriate Public ducation of the child, and
® may be presented as evidence at a due-process hearing. -,
It a hearing officer requests an independent evaduation as part of a hearing, the cost must be at public expense,

. . v . o '\ . " M
Parents of a handicapped child must be notified.in writing *a reasonable time" before the public agency:

® proposes to initiate or change the identification, evaluation, or placement d%hc chijd, or provision of a Free 7|
Appropriate Publi¢ Ilducation to that child; or

® rcfuses to initiaty or change the identification, evaluation, or placement of the child, or provision of a Free
Appropriate Public Education to that child.

-

The notice must includc:

® full explanation of all procedural safeguards available to the parents;

® . description of the action proposed or refused by the agency, an explanation of why the agency proposes or
refuses to take the action, and a dcscnptlon of any options the agency considercd and the reasons why those
options were rejected . v

® a description of each evaluation procedure, twt record, or report the agency used as a basis for the proposal
or refusal; and .

® a description of any other factors relevant to the agency's proposal or refusal. t ”

-

The notice must be:

® written in language understandable to the general public; and
® provided in the native language of the parent or other mode of communication used by the parent unless it
is clearly not feasible to do so.

“If the native lingnage or other mode of communication of the parent is not a wnttcn language, the state or LEA

must take steps to ensure that:

® the notice is translated orally, or by ()thcr means to the parent in his/I¥er native language or other mode of
communijcatjon,

® the parent understands the content of the nolicc'; and

® there is written evidence that these requirements have been met. :

'

| ]

Parental congent must be obtained before: ‘ Tt

® conducting a preplacement evdaluation, and '
® initial placement of a handicapped child in a program providing special Ldllulll()ll and related hchlLO'l.

-~

3
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Procedures Where Parent
Refuses Consent
(8 121a.504(c))

mpartial Due Process
: Hearing
' (§ 121a.506)

Impartial Hearing Officer,
(§121a.507)

Rights at a learing
(8§ llea..S()8}

IHearing Decision and
Right to Appeal
(8 121a.509)

Administrative A pheal
Procedures Impartial Review
(§121a.510)

-
Once the child is placed, any changes in his/her special education program are subject only to réquirements
covering prior notice and not to parental consent.

, ' f . + o)
If a parent refuses consent, the public agency must:

® follow procedures of state law covermg parental consmt before evaluatl‘e g., issue court order authorizing
cvaluation); or
® in the absence of an existing state law, follow dm-prouess procedures described in thcsc Regutations.
&
A parent or a public Lducdtional agency may initiate a hearing on malters regarding a public agency 's proposed
plan to initiate, change, or refuse the identification, evaluatlon or educational placement, or provision of a Free
Appropriate Public E ducutlon

At the parent’s request or when a hearing is initiated, the public agency must inform the par¢nt of any free or
lowncost legal services or other relevant services available in the area.
i . .

A formal duc-process hearing must be conducted by an impartial hearing officer.

-

v

Any party to a hearmg has the right to:

o 9 accompamcd and advised by counsel and by individuals with special knowledge or training with respect
to the problems of handicapped children;

® present evidence and confront, cross-examine, and compel the attendance of witnesses;

® prohibit the introduction of any evidence at the hearing that has not been disclosed to that party at least
S days before the hearing;

® obhtain a written or ‘electronic verbatim record of the hcarmg and '

® obtain written findings of fact and decisions. (The public agency must transinit those findings and decisions,
after deleting any Personally Identifiable Information, to the state advisory panel.)

Parents |M)Ivetl in hearings must be given the right to: _ .

. [ ] .
® have their child present, and  » ' . ) : N
® have the hearing open to the public. i

A dccisioh made by a hehring officer is final unless it is appealed by a party to the hearing.

Only a person who is a party to a hcaring,:conduétcd by a public agency has the right to an administrative appeal
conducted by the state.

If there is an appeal, tho state must conduct an impartial review of the hcariniz. '

.

The reviewing officer conducting the impartial review must:

® examine the entire hearing record; .
® censure that the procedures at the hearing wegPconsistent with the requirtments of due process,
® geok additional evidence if necessary




Civil-Court Action
(8§ 121a.511)

Time lines and Convenience
of Hearings and Rvevicws
(8 121a.512)

Child'’s Placement Status
During any Administrative
or Judicial 'roceedings

(8 121a.513)

?
Surrogate Parents

(8 121a.514)

Responsihilities of a
Surrogate Parent
(8 121a.514(¢)})

b = consent of the parents, must be placed in the pu

’
[y

® afford the parties an opportumty for oral or written argument, or both, at the dlscretlon othe reviewing
official, .

L muk&yn mdependcnl decision on completion of th?rcvnew and
® give a topy of the written hqgmgs and decision to the parties. .

The decision made by the reviewing (_)fficer is final unless a person brings civil-court action.

A civil-court action may be brought by any person aggrieved by the hearing officer’s decision who does not-have .
the right to an administrative appeal or by any party aggrieved by the decision of a reviewing officer.

The public agency must ensure that not later than 45 days after the receipt of a request for a hearing:

® a final decision is reached in the hearing, and i

® 3 copy of the decision is mailed to each of the parties.

The state must ensure that not later than 30 days after the receipt of a request for an impartial review: .

® a final decision is reached in the review, and  ° . 7

® a copy of the decision is mailed to each of the.par‘s. P

A hearing or reviewing officer may grant specific time éx’tens}oﬁk\ beyopd the periods specified above 4t the
request of either party. . : P

Each hearing and each review must be conducted at a time and placc reasonably convcmcnt to the parents and
child. :

The child must remain in his/her present educahonal placement pending any administrative or Judlual proceeéd-
ing unless: -

® the public agency and the parenh agree otherwise; or
® the complaint involves an application for initial gdmission to public school -in this case, the child, wnth the

> school p‘ogmm until the completion of all the proceed-
ings. ) v
NOTE: While the placenfent may not be changed, this does not preclude the agency from using jts normal pro-
Ledures for dealing with children who are endangering themselves or others. /

Each public agency must ensure thatThe rights of a child are protected when:

® no “parent” can be identified;

® the whereabouts of a parent cannot be digcovered after reasonable effort; or 2
® the child is a ward of the state. _ N
if one of the above conditions cxists, the puhlu, agency must assign an mdnvndunl to act as a surrogate for the
parents. <
‘,

The surrogate parent may represent the child in all matters relating to!

® the identification, evaluation, and educational placement of the child, and
® the provisions of a Free Appropriate Public Education,

64 o
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Placement Procedures
(8 121a.5371)

Reevaluation
(8 121a.534)
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4

Protection in Evaluation Procedures

. i .
‘NOTE: Each state must ensure that each public agency establishes and executes procedures that meet the re-
quircments of this Section, ,

_ Testing and evaluation materials and procedures used for the evaluation and placement of”h‘nmigapp'ed, children
must be selected and administered so as not to be racially or culturally discriminatory. ———

Before a hahdicapPed child is placed initially in a special education program, a full and individual evaluation of
the child's educational needs must be conducted.

»

States and school districts must ensure, at a minimum, that the evaluation procedures listed below are adhered to:

® ‘Tests and other ¢valuation materials shall be:
provided and uQminis(crcd in the child’s native language or other mode of communication unless it is
clearly not feasible to do so; ' ] , .
validated for the specific purpose for which they are used;and s,
administered by trained personnel in conformity with the instructions provided by their producer.
® ‘T'ests and other evaluation materials shall include those tailored to assess specific arcas’of educational need and
not merely those designed to provide a single general intelligence quotient. I
e Tests shall be selected and administered to ensure that the test results accurately reflect whatever factors’thol
test purports to measure (e.g., the child’s aptitude or achievement level) rather than reflecting the child’s
impaired sensory, manual, or speaking skills (except where those skill$ are the factors that the test purports
“to measure).
® No single procedure shall be used as the sole criterion for determining an appropriate educational program
for a child. .
® The evaluation shall be made by a. multidisciplinaty team or group of persons, including at least one teacher
Lor other specialist with knowledge in the area of suspected disability. ’
‘The child shall be assessed in all areas related to the suspected disahﬂi(y, includihg, where appropriate, health,
#sion. hearing, social and emotional status, gentral intelligence, academic performance, communicative status,
and metor abilities. !

In interpreting evaluation data and in making placement decisions, each public agfncy must:

® draw upon information from a variety of sources, including aptitude and gchicvement tests, teacher recom-
mendations, physical condition, social or cultural background, and adaptive clmvio’r,

o c¢nsure that information obtained from all of these sources is documented and carefully considered,;

e cnsure that the placement decision is made by a group of persons, including persons knowledgeable about the
child, the meaning of the evaluation data, and the placement options; and :

o cnsure that the placement decision is made in conformity with the Least Bestrictive Environment requirements,

7
If a determination is made that a child is handicapped and needs spcciaycduculi(m and related service, an 1EP
. .Uy
must be (lcvcl()‘vcli, : .

*

N

Fach state and 1.EA must ensure that: . J

e cach handicapped child's 1EP is-reviewdd at least once annually, anc !
e . full cvaluation of the child is conducted every 3 years or mopk frequently if conditions warrant ot if the
child’s parent or teacher requests an evaluation, ! . '

S o




Least Restrictive
Environment

(8 121a.550)

Continuum of Alternative
Placements Available
-~ (8§ 121a.551)

Least Restrictive
Placements
(8 12M.552)

Nonacademic and Fxtra
curricular Settings
(8 121a.553)

Children in Public or
Private Institutions.

(§ 121a.554)

. Technical Assistance and
Training Activities
(8§ 121a.555)
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" Least Restrictive Environment

Each public agency must ensure that: -

® to the maximum extent appropriate, handicapped children, including children in public or private institutions
or other care facilities, are educated with children who are not handicapped; and

® special classes, separate schooling, or other removal of handicapped children from the regular educational
environment occurs only when ﬂh nature or severity of the handicap is such that education in regular classes
with the use of supplementary aids and services cannot be achieved satisfactorily.

Iach public agency must ensure that a continuum of alternative placements s available to meet the neceds of
handicapped children for special education and related services.

The continuum of alternative placements include (by order from least restrictive to most restrictive):

® instruction in regular classes .

® special classes . '

@, special schools ( oo
® liome instruction ‘ s
® instruction in hospitals and institutions . ’ .

»

Provisions for supplementary service (e.g., resource-room or itinerant instruction) must also be made available

in conjunction with regular class placement,

. R |

. Fach public agency must ensure that: o

® cach handicapped child’s gducational placement is determined at least\annuully. is based on his/her IEP, and
is as close as possible to the child’s home;

® various alternative placements are available to the extent necessary to implement the HEP;

® cach handicapped child is educated in the school which he/she would attend if not handicapped unless the
child's IEP requires pther arrangements; and

® in sclecting the Least Restrictive Environneent, considefation is given to any potential harmlul effect on the
child or e, the quality of services he/she needs. y

* 5
. . Y s, . [ R Ay . . .
Fach public agency must ensure that each handicapped child p.ml\flpatew with nonhandicapped children in non-
academic and extracurricular services and activities (e.g., meals, %v‘teuss periods, recreational activities, clubs,
athletics) to the maximum extent appropnutc to the needs of that clild. -

y *
Fach public agency mud make arrangements with public and privat&institutions to ¢nsure that, to the maximum
extent appropriage. handicapped children are educated with nofhaicapped chidren and that the Least Restric-
tive Environment is selected for each handicapped child. {
\ . N ]
: |

Fach state must carry oul ac tlvmvs to ensure that teachers and .|dmmi<ztratom in all public agencies:

® are fully informed about their responsibilities for iniplementing t e requirements related to Least Restrictive
I'nvironments, and

- ® arc provided wjth technical assistance and tmin'wg necessary to assjst them in their effort.

| _.
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Notice to Parents
Regarding Records
(8 121a.560(a))

*

F

Publication of Notice
(8 121a.560(b))

Access to Records
Right of Parents
(§121a.562)

{

Agency's Record of Access
(§12 1(‘5 63)

Records on More than
One Child
(8 121a.5064)

. List of Types and .ocations
of I'ducation Records
(8 121a.565)

Iees (8 1214.566)

Confidentiality of Records

The state mus\t(”gi\{e adequate notice to inform parents fully about the state’s policies and procedures to identify,
locate, and evaluate all children who are handicapped, including: -

® a description of the extent to which the notice is given in the mative languages of the various population
- groups in the state;
a description of the chlldrp'on whom Personally Identifiable Information is aintained, the types of in-
formation sought, the methods the state intends to use in gathering the information (including the sources
from whom information is gathered), and the uses to be made of the information; |
*a summary of the policies and procedures which participating agencies must follow regarding storage, dis-
closure to third parties, retention, and destruction of Personally Identifiable Information; and
® a description of all the rights of parents and children regarding this information (including the rights under
the Family Educational R_ights and Privacy Act of 1974 and implementing regulations).

Before any major identification, location, or evaluation actiyity, notice must be published or announced in
newspapers or other media, with circulation adequate to inform parents throughout the state.

Fach agency that collects, maintains, or uses cduumon records mmust perimit parents to inspect and review records
rclatmg to their child. \_

ic agency must comply with a parent’s request wn}houl unnecessary delay and before any IEP mecting or

hearing, but in no case more than 45 days after the requc\syx .
LA

.

A parent’s right to inspect and review education records includes: :

® the right to be given explanations and interpretations of the records;

® the right to request copies of the records; and

® the right to have a representative of the parent inspect and review the records.

r

An agency may presume that the parent has authority to inspect ‘and review records relatipg to his/her child
unless it has been advised that the parept does not have the authority under applicable state law governing such

matters as guardianship, separation, and divorce. . ¢ ;
- /

Icach agchcy must keep a record of all parties obtaining access to educiition records (except parents and author-
ized employees of that agency), including the name of the party, date of access, and purpose.

If 'any education record includes information on more than one child, the parents of those children have the
right to inspect and review only the information relating to their child or to be informed of that specific in-
formation.

Fach agency must provide parents on request a list of the types and locations of education records collected,
maintained, or used by the agency.

4
/\( dmm.y may charge parents a fee for copies of records if the fee does not effectively prevent the parents from
ercising their right to inspect and review those records.

An agency may not charge a fee to search for or to retribve information.

w ) G ‘.“
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)
Amendment of Records at A parent who believes that information contained in the child’s.records js inaccurate or misleading or.violates
Parent’s Request the child’s privacy rights Has the right to request that the information be amended. .

(8 121a.567) I'he agenoy has the right to decide whether to amend the information wnth“u réasonable time after receipt of
s the request. -

!
!

\ ' ’ ' ”
Opportunity fora Records If the agency refuscs the parent’s request to amend the jnformation, it must inform the parents of the refusal,
Hearing (8 121a.568) .| advisc them of their right to a records hearing, ungl‘if requested, provide an opportunity for a hearing,
Result of Records Hearing If, as a result of th¢ hearing, the agency decides that the information should, be amended, it must do so arg

(§121a.569) inform the parents of its action in writing. !

If the agency decides that the information should not be amended, it must inform parents of their right to
place a statement in the record regarding reasons for disagreeing with the agency, _ ‘L

Hearing Procedures A records hearing must be conducted according to procedures under the Family lidQcation Rights and Privacy
(8 121a.570) Act of 1974, ’ . ,
Parental Consent and Parental consent must be obtained before Personally Identifiable Information is:
Personally Identifiable o disc i N . ST . .o :
Information (8 121a.571) isclosed to anyone (unless authorized to do so under the Family Education Rights and Privacy Act), or

® used for any purpose other than meeting the requirement of these Regulations.

The state must include policies and procedures in its annual program plan which are to be used if a parent refuses
to provide consent.

Safeguards to Protect the Fach participating agency must protect the confidentiality of Personally Identifiable Information at collection,
Confidentiality of Personally storage, disclosure, and destruction stages. . . i
Ide"“[mbl‘; gn%rlr‘r;a;:?(;r; One official at cach participating agency must assume responsibilify for ensuring the confidentiality of Personally -

ldentifiable Information.

All persons collecting or using Personally Identifiable Information must receive training or instruction regarding
the state’s policies and procedures to'ensure confidentiality of Personally Identifiable Information.

Each participating agency must maintain a current list of thé names and positions of employees within the
agency who.may have access to Personally. Identifiable Inforination. . '

The public agency must inform parents when Porsonally Identifiable Information is no longer neydcd to provide

N cducational services to the child. .
| r .

Destruction of Information I the parents request, all Personally Identifiable Information no longer needed must be destroyed except for the

(8§ 121a.573) student’s nanre, address, and telephone number, grades, attendance records, classes attended, grade level com-
Co pleted, and year completed; this latter data may be maintained permanently, -
. . 1

Children's Rights The state must ipcinde policies and procedures in its annual program plan regarding the extent to which children™

(8§ 121a.574) are afforded rights of privacy similar to those afforded to parents, taking into consideration the age of the child

and type or severity of disability.

1
NOTFE: Under the Family Education Rights and Privacy Act of 1974 (45 CFR 99. 4[a)) the rights of parents
/ . . regarding records are transferred to the student at age 18, .

. ‘ "
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Enforcement
(§121a.575)

F. State Administration..

c——"‘/\

’

Monitoring and Evaluation
Activities
(8§121a.601)

\-a-’l

Adopnon of | ( umplaint
Procedures
1§121a.002)

T

Fstablishment uﬁ a State
Advisory Panel
{§121a.650)

Advisory Panel Function
(§121u.042)

-

Q

P.L. 94-142 arc met. . ’
' ’ < > . ' : )
L <; e i .q._ql R el e — e Py
NOTIE: Subpart I covers provisioh‘s governing: ' ' '
® the responsibility of the state 'f()r all education programs, -

a ' ' -

The SEEA shall describe in its annual progrum plan the pollucx and'procedures (theluding sanctions) which the
state uses to ensuro that its polwles arid’ procedures are followed and that’ the requirements and Regulations of

® the state's yse of P.L. 94-142 tun(ls for state’s administration ; and
tlle establishment and funmom of a state advisory pangl on the education of lldndlt.lppbd children,

.

Lach SEAgshall undertake monitoring and ¢valuation activitiés to ensure compliance of all publie agencies within
the state. - .

. g .
Each state shall develop pr()ccduurvus (lmludlng specific tinte lmu\) for monitoring and cvaluating publlc agcncles
lnvolvcd in the education of handicapped children. The procedures must include:

~

e collection of data and reports;

® conduct of on-site visits, hd
® aidjt ‘of use of federal fuxﬁ and :

® comparison 8f a sampling of ln(llVl(lll,illch cducation progrums with the programs a tunlly provided,

’
-

Tiach SEA wlmll .ulopt effective procednres tor reviewing, lnvmtlgatlng, and uLtmg nany allcgdtlonq of substance
{inade by public agencies, private individuals, or organizations) of aumns takcﬁ by any public agengy that are
contrary to the requirements of P.L. 94-142. . “

In carrying out these requirements, the SFA shallg ' T
] (lmgn.ltc \puum individuals within the agency whoare rcsponqlhlc for implementing the requirements:-

® provide for négotiations, technical, uwstunw activitics, and other remedial uutmn to achieve compliance; and
® provide¢ for the use of sanctions, “ . .

-
’

Fach state must establish a state advisory pancl on thc cducation of hun(llcan%ed children. -

The panel must be composed of persons involved ln or concerned with the (‘(lmatlon of hnndluppcd children,
and must lllclp(lc at least one representative from cach, of the following groups:

-

® handicapped individuals _ )

e tcachers of handicapped children -
® gpedial education program administrators _ )
® rharents.qf handicapped children

¢ stale and locad éducational officials

The state advisory pancl mast: A o -
“advise the SEA of unmet cduu\tmnnl needs of hangicapped children within the state;

e comment publicly on the state annual program plnn and related rules and roajlnlmnq and the procedure for
distribution of Part B funds; and .

® adsist the state in developing and repotting information and evaluations to be used by the Secretary of Educa-

tion in evaluating the effectiveness of state efforts and the impact of programs.

. | : t.
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. ., ) s v +




Advisory Panel
' Procedure
(8121a.653)

v

G. Allocation of Funds
aind Annual Report of
Children Served

7 N S —_—

¢

'
M “

The pancl must mect ag often as necessary to conduct its business. . N

By July | of each year, the papel mlm submlt and make public an annual report of its clfutlvcncbb and its sug-

. gestiops to the state, .
()%mmuws mml 'be kcpl on all meetings and made av’lilublc to the public.

Intuprctus and other necessary services must be provided at panel meetings. (The state may pay for these
services.) .

The panel must scrve without pay, but the state m
cxpenses for attending meetings and performing duties (o

t reimburse pancl members for reasonable and mccessary
, travel and lodging expenses).

PN

NOTE: Guhparl G covers provisions governm*

1., the allocation of P L. 94- l42 funds to the slutc in accordance with the state entitlement formula (§121a.700a,
710); and

2. the state’s annual report of the numbu of hundu.appcd dnldren agos 3 through 21 served for ullowtnonpur-
poses (§121a.750- lZIa 754). ‘ . .

e

NOTE: Other Things to Know about chulahom Impluncnling P.1. 94-142

I. Relationship betwecn Rcgulations Implementing P.L. 94-142 and ngululiom Under Section 304 of the
Rehabilitation Act of 1973

The Regulations under Scction 504 of the Rehabilitation Act of 1973 (45 CFR Part 84, published at 42 FR
22675, May 4, 1977) deal with nondiscrimination on the basis of handicap, and basically require that recipi- -
ents of federal funds provide equal opportunitics to handicapped persons. Subpart D of the Section 504
Regulations (Preschpol, Elementary, and Secondary Education) contains rcqulrcmcnh very similar to t\lrse in

the Regulations nnpderﬂ;ng P.L.94-142. .

However, Scction 504 a new dimension & the federal requirements and cnl'orcgmcm rcgarding education
for handicapped children. |f arstate or LLEA-does not apply for federal funds nnder P.L. 94-142, it need not
meet the Act’$ requirements gsiuch as submitting annual program plans or developing 11P8). Hlowever, since
Scetion S04 prohibits discrimipation against the handicapped, any state pmvulmg education to all normal
children but not to al[”handimppod children would. be ipto facte violating Section $04. As a result, the Educa-
tion Department’s Office for Civil Rights, the enforcement agency. could cut off all federal funds to the state.
Therefore, even if a state decides not to take funds under P.L. 94-142, it still faces much the same require-
ments under Section 504.

2. Availability of lnwnllve Grants to States for Preschool Handicapped € hildren

Federal assistante to states is available nnder P.1.. 94-142 for providing special edncation and related services
~to handicapped children ages 3 through 5. A state is eligible to receive a grant if its annual program plan has
been approved by the Sccrcturg of Education and if special education and related services are bej

to any handicapped child ages 3 through S, Fach hunduuppcd child in this age group counted served'
will generate o $300 cnllllvmcm ’
1. Sanctions Imposed for Nonwmplmnu, with 1. 94- I4) N "
Rl
Funds granted to a shzvmdcr 1. 94-14) will be cut ()ff by the Sedretary of Education if the SEA is in sub-
a .

N




ERIC

Aruitoxt provided by Eic:

L]

stantial noncompliance with any major runuruncnt In such an instance, the Suuctury of I ducallon musl also
cut off funds for programs specially designed: for hiindicapped children under: :
[y ] ’

e Dart A, Title 1, Elementary and Secondary Education Act
e ‘I'itle 1L, Flementary and Sedondary Education Act
® ‘The Vocational Education Act

The Secretary of Education may also order the state to cut off flow-through funds to a given LEA if it is
found to be in noncompliance.

N
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Special Educators and

P.1.94-142

k3

Arena, J. How Lo Vwril.c an IEP. Published 1978 by Academic Therapy Publications,

20 Commercial Boulevard, Novato, Calif. 94947, (415) 883-3314.

This basic book contains lists 1o simplify the writing of goals }md objectives,

sequences in learming activities such as handwriting, and methods for instruction

such ds cross-age tutoring and learning stations. It briefly discusses tests and

observations to assess learning skills, parent inn,'lr\ljc:\ws, and due-procesy heqrings.
L4

lHagerty R, & Howard, '.l‘. How to make tederal mandatory special education work for

LT

: , i
Mcade. J. G. The rights of parents and the responsibilities of schools. Publisit 1978 .

you. Published 1978 by Charles C. Thomas, Bannerstone House, 301-327 [ast
Lawrence Avenue, Springfield, Il 62717, (217) 789-89380.

This book presents an overview of P.1.. 04-’142. It discusses funding models and
monitoring by the SEA, the LEEAand the identification of preprimary children,

and the involvement of the parents. The authors suggest a furtherre finement of

the definition of I'('urm'nx disabilities, allocations feor in-service training, and
increased personnel to teach ‘low incidence” handicapped students. The ap-
pendiv lists key members of )‘nnxn'u, agencies concerned with handicapped
pupils, and learning resource centers that help locate educational agencies to
-meet the 1980 mandate of providing programs for handicapped persons ages
g through 21.

by Educators Publishiung Service, 75 Moulton Street, Cambridge, Mass. 02138,

T (607) 547-6700. .

This book describes PL. 94142 and P.1.. 93 112, or Section” 504, in detail,
focusing on implications for parents of handicapped children. The book includes
full text reprints of both laws along with guidelines to federal policy interpre:
tations. There is a complete list of information centers on both national and
state levels, along with assoctations serving specific handicapped populations.
Also included is a bibllography of books and directories for parents and teachers
complete with publisher listings. Topics addressed in a question-answer format
include typical questions from teachers about the laws dnd questions on dyslexia
from parents, teachers, and dyslexics. This is a good reference book for those
who want to know how these laws and their amendments apply to specific cases.

s -

National 1 earnimg Resource Center of Pennsylvania. An int_qupb_tiqq_@o

 (pdividualized
cducation program plans in Pennsylvania: Guidelines for ;chool‘uﬁcﬁl"l‘ dcvclorp_
ment. Published 1977 by National Learning Resource Center o

443 South Gulph Road, King of Prussia, Pa. 19406, (215) 265-3706.

This basic guide presents sample formy and components for [P developiient
It gives the process for .‘h-n-nm’ninxr[}c‘n-nr educational levels, setting anhual
goals- and setting ,thurt term objectifes. Most helpful are the sample 1EPs for
resource room pupils, multiply handicapped students, specch students, hearing:
impaired pupils, visually impaired ¢hildren, and gifted students.

cnnsylvania,

»
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Schmd, R, E, Mon;aypcnny, J., & Johnston, R, Contemporary issues in special education, Published 1977 by
McGraw-1ill, 1221 Avenue of the Americas, New York, N.Y. 10020, (212) 997-12271.

* This is a collection of 36 articles in eight chapters. Each chapter has activities to help the reader meet the
study-guide’s objectives and prepare for fhe chapter's self-test. Chapters cover the Jollowing topics: the
law and special education; parent/professional communication; discipline and classroom management;

~teaching techniques for the severely handicapped child; secondary education for the exceptional student,
including vecational e¢valuation and work study, “mainstreaming’’; and sex education for the retarded-
student. - : .

’
*

e e e U S

Bauer, H. Beyond instruction "m‘ special education. Published 1977 by Academmic Therapy Publications, -20
Commercial Boulevard, Novato, Calif. 94947:(415) 883-3314.

This booklet owtlines the professional competencies needed by special educators as their role is changed fo
that of consultants by P.1.. 94-142. Topics include steps in the consulting process and a problem-oriented
record-keeping system. An appendix summarizes the federal laws that pertain to records’ privacy, classifi-
cation, and destruction.

"

- -

. . . . b 5 5 . . . v . . . .
Burcau of Education for the Handicapped (Ed.). IEP: Developing criteria_for the evaluation of individualized

cducation program provisions. Published 1979 by Research for Better Schools (Attention: Special Projects”

Division), 444 North Third Strect, Philadelphia, Pa. 19123, (21 5) 574-9300,

This compilation of articles centers om evaluation. 1t provides mdaeerial from which objectives and goals may
be extrapolated by the teacher and discusses the TEP from the orientation of the child regarding screening
instruments, referral, diagnosis, and instructional procedurey,.. The sequential process of 11:P development
is addressed. Sample 1EP forms are provided [\

)

. ’ ,' . . " y . . ] . /
Child Service Demonstration Center. Multi-media materials catalogue, Published by Child Service Demonstration

Center, Hillside School, Route 3, Cushing, Okla. 74023, (918) 225-1882.
This catalog describing curricular materials for sccondary learning-disabilities students {s written for pro-
fessionals working with these students The underlying premise s complete individualization to meet the
needs of each student enrolled (n the learning-disabilities resource room. The catalog is organized in sections
. by subfect. Materials represent four major currlcular areas: remedial, compensatory, affective and Poca-
tional. In addqtiun, games, periodicals, and hardware are included. A sepgrate section containg the pro-
festional mateNals and diagnostic tests used in such programs. There are 12 miajor categories within the
catalog, each of which is further defined (e.g., reading containg comprehension, word-attack skills, rate,
enrichment, etc. ). tach entry provides the publisher, information on readdbility, interest lgvel, and appro-
priate use. ) ’

, : | v

Cumnggim, W., & Mulligan, ). Voluntoers and children with special needs. Published 1979 by National $chool
Volunteer l'rugrum:'(NSVl')_ 300 North Washington Street, Alexandria, Va, 22314,(703) 836-4880,

This resource manual containg a wealth of muterials, inforthation, tdeas, and techniques for volunteers to

use to help children and teachers, The materials represent the perspectives of many schootl volunteer




programs and innovative school district practices. Of the four chalgtem the first gives an overview of the
subject, and each of the rgmaining three discusses a particular training project. The programs include

dewr® , kindergarten screening, g listener program, and programs to build basic academic skills. The manual is color -
coded for various readsr audiences (2.g., sections printed on white paper intended for school volunteer
coordinators and school administrators, those printed on blue paper for school volunteers, etc.) Appendices
include definitions of commonly used special education terms and NS VP information-bank entries.

v

. 1
t
, Foster, . D., Lewis, P.J., Tucker, D). J., Foster. R.W., & Gentry, B.. Skill acquisition program bibliography.
Published 1974 by Camelot Behavioral Systems, I. O, Box 3447, Lawrence, Kan. 66044,(913) 843-9 iss

This extensive bibliography contains comprehensive evaluation information on approximately 1,300
commercial quality instructional programs for training handicapped ,individuals. The listing s organized
according to behavioral objectives. The bibliography is designed to be used with the Came!ot Behavioral
Checklist, an evaluation instrument that identifies specifi¢c training objectives and provides a clagsification
u score corresponding to programs for cHanging specific behaviors. Used alone, this bibliography can serve
. ) . as a resource tool for organizing. teaghing programs by behavioral objectives. kach included program has
- been evaluated on the following busis\that it be published, commercially available, behavioral, empirically

\\. validated, and appropriate for dgvelopientally delayed individuals. ’ g .

.
' . F

. Fapter, R. W. Camelot Behavioral Checklist. Puplished 1974 by Camelot Behavioral Systems, P. O. Box 3447,
Lawrence, Kan. 66044, (913) 843-91 59— v . - '

) This checklist is designed for both adminlstrative and programming needs. It allows the evaluator to identify
) specific training objectives far an individual and pr%vide a summary or classification score directly based on
these objectives. The checklist consists of 399 behavioral descriptions grouped into 40 subdomains, groups
t : of behaviors seen as being similar. The subdomaihs are then grouped into 10 domdins on the basis of
s Y : similarity. After preliminary evaluation, using the checklist, appropriate training mgy be selected-
\\_.‘ . ) to improve specific behavioral deficits. An éxplanatory marnual accompanies the checklist.
]
| , -

\

IBM Publications, Box 24284, Louisiana State University, Baton Rouge, La. 70893; (504) 272-6600.
¢

. This booklet presents many charts, lists, and questionnaires for use in assessing student behavior. They
measure the learning climate, social relations, classroom norms, pupil-teacher Interaction, outside influences,
N parental Inj;uences, and self-concept. The use of these tools in diagnosing a classroom is illustrated. Lo

\ . . . v . ?
- D e

v } ’ ’ 7 ’ .
\ Fox, R. L., Barron, M., & Schmuck, R, Diagnosing classroom learning environments. Published 1966 by Zeppelin/

.

-

Maker, C. J. Providing programs for the gifted hafidicapped. Published 1977 by Council for Exceptional Children,

) 1920 AssocTationike Roston. Vo 21007 (ToREeT0 600 P

F ‘v The book discusses'the problems of defining and identifying the gifted handicapped in view of the research
/ , results on the use of standardifed 10 tests. It discusses the development, of a realistic self-concept, offers

' . suggestions on. how to identify these clients, presents programs that exemplify different educational

S approaches, and discusses specific methodolegy . for /he teacher. A section on agencies, organizations, re-

w source people, and an annotated bibliography is included. )

- . N
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Pope, 1., afdbook to [ rams, Published 1976 by Book-Lab, 1449 Thirty-seventh Street,

Brooklyn N Y 11218,(212) 85?-4140

This manual is written for those wishing to set up a volunteer tutoring program. Iis based on the author's
experiences in setting up such a program at Coney Island Hospital ih Brooklyn. Theguidelines are for use
in a school program but could easily be adapted toother situations. The well-designed manual is organized
into three divisions: Part 1 is directed at program planners, describing the technieal problems that tend to
arise when setting up such a program and some blackground on how to train the tutors. Part Il is an in-
depth discussion on the tutor-training program and its goals. This section, for both program planners and
the tutors who participate in the program, precisely describes the content of the training program. Part 111
is an appendix containing the numerous forms, press releases, letters, and questionnaires that keep a’ pro-
gram running successfully and improve communication among participants and the community.

. Sghrag, J. A lndnvnduallzed Pducallonal Prog.rammmg (IEP): A chlld study team process. Published 1977 by

Lcaming Concepts, 2501 North Lamar, Au'itm Tex. 78705,(512) 474-6911. e

This book is from the Mainstreaming S‘vnes using a cartoon format to describe lhe 1P process. It pfesents
three levels of development: The child study team develops general goal stqtements; teachers develop
specific objectives, resources, criteria fogachievement, and completion date; and ‘the child $tudy team,
conducts annual review. The child study tdm’s organization, training, and functions are discussed. '

Schumaker, J. B, & Sherman, J. A. Manawﬂchavnor Part 9: A home-based school achicwement system,

Published 1977 by H & H Enterprises, P. O. Box 1070-123. Lawrence, Kan. 66044 (913) §43-4793.

This manual provides a step-by-step guide to the use of the Daily Report Card Program. For children who
are chronically truant, who lack social skills, or who are academically defictent, procedures must be found
to remedy these difficulties. The Daily Report Card pro vides detailed infornation to parents regarding the
child’s classroom behavior. On the basis of this information, parents can award home privileges to those
children Whose academic and/or social performance improves. Parents and counselors {or other school slaff}
can form a team to use the Daily Report Card l}vogram Areport cakd is carried by the child to each glass,
academic and social achievement is noted, and the report card is then laken home for parents, who review
it and award points that can later be exchanged for privileges. In addition to providing a guide to the
Daily Report Card Program. the ook includes sample forms and a process for weaning the chlh{a/way from
the program once desirable results are maintained. \ . « R

' 1
' -

lemhcr Training Task Force of the'National School Volunteer I’mgram/National Fducation Association. Hand-
book for teachers: Lffectivg involvement of school volunteers. Published 1979 by National School Vol-
. Alnleer l’rogram, 300" North Washington Street, Alexandria, Va. 22314,(703) 836-4880. L

This handbook discusses the value of volunteers in the classroom. Volunteers are seen as the coworkers of
feachers who accept them and give them appfopriate guidance. Volunteers can help teachers with a variety
of tasBs and responsibilities, thereby allowing the teacher more NMme for students. The handbgook oulllne.l a
step-hy-step* method for mmr(mralmg school volynteers into the classtopm é&ffectively. The appendl(‘es

; SUggest ways that volunteers can assist in Ncmenlaryand ﬁe( ondary classrooms, ways of arlenting volunteers
to the classroom, ways to show appreciation Y the volunteer, and ways 1o evaluate volunteers. The in-
formation is useful for teachers who use volunleers as wol as for those who are considering lncorpvratlng
their services into the claumom J
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N Education Agency. A resource guide for the determination of learning disabilities (Rev. ed.). Published
1980 by Texas Education geney (Attention: Publication Distribution Office), 201 East Elevepth Street,

Austin, Tex. 78701;(512Y475:2268. S

©.This resource guide deﬂ/nes eligibility criteria for the determination of learning disabilities under P.1.. 94-142.
The guide is intended for use iy Texas, Jbut can be used by all special educational personnel with respon-
sibility for assessing pupils’ efucational functioning. Areas covered by the guide include clarifying the
coficept of learning disabilitiel determining the kind of data that must be collected in order to prgve the
presence & absence of a learfling disability, developing data-collection procedures, and interpreting data.
The role of the multidisciplinary team is outlined along with the importance of classroom observation, the
need for valid assessment instruments, and the requirements ‘for documentation of discrepancy between
intellectual ability and academic achievement. ' -

[ ~ —

- Materials for Use M ‘h

‘Severely/Profoundly

Impaired Students -

i N

.‘f

T

L

_

-.‘(‘?arrier, J. K., & Peak, T. Non-speech language initiation program (NON-SLIP). Published 1%
. . bprises, P.O. Box 1070, 946 Tennessee Street, Lawrence, Kan. 66044 (913) 843-4793.

. This is a comprehensive teaching ‘system for children who have previously failed to Ieguaxe through
iradmonql verbal programs--children severely or profoundly retarded and having unusual difficulty getting
started in learning communication skills. The kit includes a program manual, data sheets, sentence tray,
plastic word-symbol chips, program.instruction cards (for trainer), picture stimulus cards, and word cards
(for those who have ability to read but not to communicate). There are 14 phases of training. The program

Is not designed to teach a child all that there is to know dbout communication; rather, it is designed to
tedch-basie skills to prepare a child for entering other language programs. i

L3

Guess, D,,‘Sailor, W., & Baer, D. M. Functional speech and language trainthg for the severely handicapped (Parts
1-4). Published 19761978 by H & H Enterprises, P. O. Box 1070-123, Lawrence, Kan. 66044; (913)
843-4793, R

This four-part language training program for the severely handicapped is designed primarily for those who
lack language skills, whether they are called autistic,"brain damaged, or profoundly retarded. The manuals
gliminate the need for specialized facilities and can be used by téachers with little or no training ln‘:pe_‘cial
cducation. Fach manual consists of a series of individual training steps, 60 steps in total, which are cate-
gorized into the following content areas: Part I persons and things, steps 1-9, Part Il actions with persons
and things, steps 10-29; Part Il -possession and color, steps 30-42; Part 1V size, relation, and location,
steps 43-60. The manuals include examples of scoring forms and trials, with specific instructions in the
techniques for conducting training sessions and for recognizing student progress. The program is prescriptive
in organization yet flexible enough to meet individual student peeds.

f/ 9

-

Harris, §. 1.. Managing behavior. Part B: Teaching speech to a nonverbal child. Published 1976 by H & H Enter-
prises, P. O. Box 1070-123, Lawrence, Kan. 66044 ; (913&843-4793.

This hook presents systematic r«lnforcen‘:ent procedures to tegch nonverbal children the skills necessary
' for functional speech. The language Jrrogram is designed for use by parents, teachers, and others who work
with children but who have little or no professional training in teaching handicapped learners to talk.

Case reports are presented to clarify issues in the text. The techniquaes are presented in clear language in a
step-by-step, easy-to-follow sequence, Areas covered by the boojz include implications of ¥eing nonverbal,

‘ ) " .
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a summary of research in the field, use of behavior management, and the various stages of teaching the
language program. Expectations of the program and suggestions for follow-up training conclude the book.

Panyan, M. C. Managing behavior.. Part 4: New \&/jys to teach new skills, Published-1972 by H & H Enterpgises,
P. O. Box 1070-123, l,avyrence, Kan. 66044;(913) 843-4793. , Q

This manual describes behavior-modification procedures for teaching self-help skills to mentally retarded
individuals. It is designed for parents, teachers, attendants, nurses, and volunteers. The manual can serve as
a guide to develop specific programs to teach additional self-help skills and to modify existing training
programs. The manual is divided into six comprehensive sections that define and explain such topics as
behavior and behavioral teaching strategies, success measurements, training sessions, self-help programs, and
program design. A reference list of books, amcles and films on relevant behavlormodlﬂcanon issues is
included. N

.
®

Sontag, E., Smith, J., & Certo, N. Educational progr_ammn;g for the severely and profoundly handicapped.
Puhhshed 1977 by (‘ouncnl for Exceptional Children (Attention: Division on Mental Retardatloni "1920
Association Drive, Reston, Va. 22091 ;(800) 336-3728. '

This edited book contains papers describing programs developed for severely and profoundly handicapped
persons. The papers have been organized under topic headings, each of which falls into one of the following
categories: gervices, teaching strategies, the educational team, public education, and community reinte-
gration. The papers are written by educators, administrators, researchers, and professors in the fields of
special education, child development, mental returdation, and rehabilitation. The book presents a w:de
range of topics ofmleresl to those serving séverely and profoundly handlcapped lndlv:duals '

\ —_

Striefel, S. Managing bebavior. Part 7: Teaching a child to imitate. Published 1974 by H & H Enterprises, P.O.
Box 1070-123, Lawrence, Kan. 66044, (913) 84_3—4'793.

This manual presents a training program for developing motor skills in handicapped children. It is designed
for parents, teachers, institutional workers, and therapists who may or may not be familiar with behavior-
management principals, and can be used both insidg and outside the classroom. The focus of the masnual
is to establish or improve the imitdtive skills of handicapped children so they can learn more complex
social, speech, and motor skills. Flowcharts clearly outline program sequence, while review questions
ensure proper teaching of each imitation phase. Major training areas include use of reinforcement, analysis
of entry behaviors, selection of behaviors to be trained, training wbcedures for specific behaviors, oyer-
coming problem areas, and criteria for advancing clildren to higher training levels. L
] 4

* Career/Vocational
Education

P 1 —

Bolcher, J. & Field, F. (Producers). A different approach. Film. Pubhshed 1978 by South Bay Mayors’ Committee
for Employment of the Handicapped, 2409 North Sepulveda Boulevard, Suite 202, Manhattan Beach, Calif.
90266,(213) 545-4596.

This unique 22-min., 16 mm, film provides insight regarding the "plight" of handicapped people in our
society. Comedy and several familiar Hollywood faces set the stage for a different and refreshing approach
“to the sensitivk issue of equal employment opportunity for handicapped people. Three areas of concern

/
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\ are explored throughout the film: breaking down the barriers of prejudice Ngainst handlcappcd people,
encouraging the employment of handicapped people, and giving handicappeg people a* better self-image.
The central theme is that handicapped workers are a valuable commodity, Ahey may have certain limits,
as does every individuul, but are capable of productive employment. The film is well thought out, and the
testimonies of employers, handicapped workers, nonhandicapped fellow employees, and actorsfactresses
explore feelings, misconceptions, and representation of handicapped people. It is highly likely that any
other film about handicapped people deals with the subject of employability in quite this thanner. '

-

Brolin, D. (Ed.). Life centered career education. A competency based approach. Published 1978 by Councgl for
qu.ptlonal Children, 1920 Association Drive, Reston, Va. 22091, (703) 620-3660.

lhn curricylum guide presents 102 :ubwmpetenc‘e: from making correct change to identifying personal
values. liach competency is obtainable by u:ing suggested activities to meet the objectives. Publication |
flexibility permil;'f/w‘ivrduallzanon by the “mainstreaming'’ teacher. A comprehemive section lists in-

structional materigls, books, IEP forms, and rating forms.

-

Dahl, P. R., Appleby, J. A, & Lipe, D. Mamstreammg_gumk for vocational educators. Published 1978 by
Olympus. 1670 East l‘hlrteenth Street, Szllt Lake City, Ut?h 84105, (801) 583-3666.

This book gives examples of curriculum modifications and lists specific guidelines for choosing insttuctional
materials based upon learning style and type of exceptionality. Pictures illustrate equipment that modifies
training devices (e.g., stand magnifiers, operating levers). A chapter covers job placement including job
analysis and follow-up techniques.

Research for Better Schools. Is science a_possible career for you? Published 1978 by Research etter Schgols
(Attention: Special Projects Division), 444 North Third Street, Philadelphia, Pa. 19123;(215) 574-93

o This science career development program is especially designed for deaf students’in secondary school8-Jhe
materials include a teacher[counselor guide and captioned filmstrip that can be.used as the basis of a ¥day
career workshop -with follow-up activities or as supplementary lessons to be integrated into a scijnce
curm‘ulum Three sections of activities comprise the program and incorporate the filmstrip of scieRtist
role models. The first section helps studerits learn about their own interests and consider the role of scien-
tific work in society. In the f¢cond section informatlon about a variety of science careers is explored The
third section helps students actyally explore what is required to pursue a particular science care;r

*N

In-Service

12

‘Claugh, D. B, & Clough, B. M.

T

tilizing teachier aides in the classroomi‘l‘ublishcd 1978 by Charles C. Thomas,
27 Fast Lawrence Avenue, Springfield, I1l. 62717;(217) 789-8980.

This book presents sKills the teacher needs to use teacher aides in the classroont: e.g., to delegatg respon-
sihility, o assign-faxks, and to give constructive criticism. It suggests duties for the aide in apd out of the
(lﬂ"n)er The authors present forms to help in daily and weekly planning and forms for evaluation, give
stions on skill development in the areas of individualizing reading instruction and u:e of mullimedia,

e and distinguish between working with volunteer aides pnd pald aides.

A

s Bannerstone House, 30
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Cuninggim, W., & Mulligan, D. (Eds.). Volunteers and children with special necdsr. Published 1979 by National:
School Volunteer Program, 380 North Washington Street, Suite 320, Alexandna, Va. 22314,(703) 836-4880.

This manual contains training materials for three volunteer programs. The kindergarten screening includes
a description of a prescreening program, the language-leatning instrument, and activities to develop
lunguage. The listener program presents a description of a project to prevent emotional problems, a hand-
book of eﬁecn‘vc listening skills, and materials to administer the program. The tutoring programn trains
volunteers to understand how children feel as well as to teach them required skl'll.:'.

o

{ " Educatjonal Products Information Exchange lnstiiute. Teacher training in mainstreaming (EPIE Report Number
86m). Publisked [978 by EPIE Institute, 475 Rive?s.ide Drive, New York, N.Y. 10027; (212) 866-3600,

\\Thi.r booklet reviews 15 sets of materials for regular classroom teachers that are relevant to ‘mainstreaming."”’
A chart analyzes each set-and its components into three areas of concern: individuqll'zed instruction fe.g.,
teaching styles~hehavior management), handicapping conditions, and subject-matter areas. Each set of
materials is reviewed on the basis of infent; content, methodology, and evaluation of trainees.

g

-

Hall, R. V. Managinmllavior. Part |: The measurement of behavioﬂ Part 2: Basic principles. Part 3: Applications
in school and home. Published I97Lby“ﬁ & H Enterprises, P. O. Box [070-123, Lawrence, Kan. 66044,
(913) 843-4793. . o -

These three publications of the Behavior Management series (nine booksin the complete series) are designed
to give practical help to thase with clients displaying behavioral problems. The first book in the series -
" explains how behavior is recorded and analyzed in order to effect changes. Various measurement techhiques
are explained in detail. The second book explains the theory underlying operant conditioning and explains
how reinforcement, extinction, and punishment procedures are applied to human behavior. The third
. hook.contains examples.of actual behavior-management projects carried out inshome and school settings.
. Explanations of lcchni{ﬁws used successfully to control behavior are given. Those who use the approaches
outlined in the series can observe and measure as simply as possible the behaviors they wish to chunge.

They then learn to use consequences naturally available in home or school- to modify those behaviors.
' \ .

L lall, R. V. & Fox, R. . Responsive teaching and parenting transparency kit. Published 1973 by H & H Entet-
~~~prises, P. 0. Box 1070-123, Lawrence, Kan. 66044; (913) 843-4793.

This kit iv~en_instructional tool for presenting the behavior-modification model developed by R. V. Hall,
the Responsive Téaching and Parenting Model.  The kit contains over 60 transparencies and an instructor's
manual. It is designed f(}?‘pvrwn{ teaching the principles of behavior management to others. The four
studies included in the kit illustrate tive- use of various measurement techniques, baseline, applications of
reinforcement, extinetion and punishntent procedures, and other important behavior-management applica-
tions and procedures.

L]

Indiana University Developmentg Training Center. Assist. Publighed 1978 by Indiana University Developmental
Training-Center (Attention: Project {\SSIST), 2853 East Tenth Street, Bloomington, Ind. 47405; (812)
337-6508 Ext, 25. ) :

This student’s book and teacher's guide addresses paraprofesstonals who work with m_odcrately, se_‘ercly.

v’
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aud profoundly handicapped children. It delineates duties, and trains the paraprofessional in such areas as
classroom management,; making behavioral observations; task analysis; and academic, physical, and social
skills for specific handicaps. The book“trains.Lhe leacher for his/her role ay prograin manager, and-is de-

ugned for preservice and in-service training. R .

o’
+
1

larnvw B. Behavior management strategies for classroom application. Published 1978 by Research for Better
buhoolq (Attention: Special Projects Division), 444 North Third Street, Philadelphia, Pa l9l23 (215)
574-9300.

This comprehensive irmerviqe manual provides practical materials and suggested warkshop procedures,
including a master for handouts. The text is organized into four 2-hour training sessions: introduction to

rbehavior management, *basic intervention principles and procedures, reinforcement strategies and behavioral
observation, sample programs and intervention strategies.

Martin, R. Workshop Materials: Educational Rights of Handlcapped Children. Published 1977 by Research Press,
Publlc Law Division, 2612 North Mattis Avenue, Champaign, Ill. 61820;(217) 352- 3273,

This in-service training manual contains all the necessary.;malenals for conducting a 1-1/2 day workshop on
the law as it relates to the educational, civil, and residential rights of handicapped students. Topics addressed
by workshop materials include sources of law, eligible children, Free Appropriaté Pgblic Education, IEP,
Least Restrictive Environment, procedural safegum record keeping, and confidehtialgy

Peter, L. J. Individpal Instruction. Published 1972 by McGraw-Hill, 1221 Avenue of the Americas, New York
NY I0020 (212) 997-1221. .

This comprehensive text and its accompanying workbook provide a lhorough knowledge of the Individ-
ualization process. The materials have been highly effective for in-service and preservice programs. Topic.n
addressed in_ lhe hook include referral, observa n, diagnostic teaching, terminal ‘objectives, en route
objectives, s, reinforcers, concomitant development, evaluation, behavior disorders, and learning
disorders. ’ . '

oy

. o/
Umvemly of Michigan, School of Rducation. Video tralmng work%hop% ‘'on-child variancc Published 1979 by
C ounul for Exceptional Children, 1920 Association Drive, Reston, Va. 22091, Toll Trée t860)-336.3728. |

lhh~ in-service training package contains all the necessary materials for five 2-hour wark.vhops {i.e., six color
videocassettes, leader’s manual,” student text, and activity sheets). Successful work:hom have proven
to be especially useful for teachers working with behavior-disordered children in the regular classroom,
Fifteen examples of problem classroomn behavior are recorded on one videocassette, with the other five
presenting contrasting interpretations of such behaviors by experts in special education, psychology,
sociology and medicine. The different theoretical views ()/J;J'ehavmr varfance are reviewed within the six
self-instructional modules of the student text. There is ample material provided to the workshop Ieader(s}
for approprlale instructional management aml .vupplem ental activities. :

LN

N
\

University of New Mexico. The training of paraprofessionals in special education and related fields. Published

1977 by University of New Mexico Press, Albuquerque, N.M., 8713! (505) 277-2346. %

80 .
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This book provides information on training for paraprofessionalsin the United States by job title. It includes
short-term in-service as well as long-term preservice programs. Most are affiliated with a community or
junior college. FEach description includes the role preparation, requirements for admission, student aid,
staffing patterns, funding sources, evaluation, and dissemination. The book contains a list of publications.
available from the training programs and a bibliography of materials about rraining.

P

Whesler, A. H. & Fox, W. L. Managing behavior. Part 5: A gulde to writing instructional objectives, Published
1972 hy H & H Enterprises, P. O. Box 1070-123. Lawrence, Kan. 66044, (913) 843-4793.

This book presents a system for writing instructional objegtives based on the specification of educational
outcomes. It is both a progranyned text and a workbook to help teachers, administrators, and parents
learn the principals of instructional-objective design. The book defines all terms apfﬂymg to the educational
process and instructional programming. The design for writing instructional objectives is outlined: to
describe the desired fin.] outcome of instruction, to state the conditions untder which the final behavior will
occur, and to speeify the criteria by which the final performance is judged. Teachees cgn use the instruc-
tional programming system to ensure basic skill deveiopment and thus demonstrate expected student
performance changes.

el
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Mainstreaming/l cast P'

Restrictive Environment

Ay

American Foundation fer the Blind. ltimedia approach to mecting the needs of visuglly handi-
capped students. Published 1979 by Ameman Foundation for the Blind (Attention: Film lemrian)
\ IS West Sixteenth $treet, New York, N.Y. 10011:(212) 620-2000.

This is a multimedia package about “‘mainstreaming’ visually handicapped students. It contains one 19-min.,
16 mm., color film; six 12-min. color ﬂlmstﬂps with accompanying audiotapes; and supplementary
marerials including four pamphlets; one book, charts, reports, and printed activities. L.I'As, special educa-
tion permnnel“parcnu and all pcrmm involved in “mainstreaming’* visually impaired students can benefit
| “from this comprehensive program. The filmand one of the filmstripsare designed for general audience view-
9 ing. They provide information about visual handicaps, required support services, mobility techniques, and
assistance methods that sighted individuals can offer. The remaining filmstrips, tapes, and printed materials
are geared toward more specific audiences (e.g., One in a Thousand for school administrators, Sp You're
Going to Have a Visually Handicapped Child in your Class for classroom teachers, and Best Education
Possible for parents). The media presentations are based on real-life situations and use school students and
personnel.

Bureau of Education for the Handicapped (Ed.). LRE: Developing criteria for evaluation of the least restrictive |
environment provision. Published 1979 by Research for Better Schools (Attention: Specia] Fro;ects‘
Division), 444 North Third Street, Philadelphia, Pa. 19123;(215) 574-9300. |

This is a compilation of articles reviewing the content of P.1.94-142 in terms of the Least Restrictive
Environment. It discusses aspects of placement such as teacher expectations, quality and restrictiveness;
provides a chart displaying points of weakness and strength in written IEPs; and presents forms for decision
making in Least Restrl’c've Environment placements.

!

Consilia, Sr. The non-coping child. Published 1978 by Academic lhcrapy I’yblicnuonn 20 Commercial
Buulcvard Novato, Calif. 94947, (415) 883-3314. ¢




This comprehensive notebook provides techniques for diagnostic and prescriptive teaching. It contains an
explanation of the physical relationship between sensation, perception, conceptualization, and the health of
the child who has been labeled (e.g., minimally brain damaged, dyslexic). An extensive section on teacher
assessments -deals with such skills as auditory perception, body image, visual discrimination, and word
recognition. Innumerable remediation activities are suggested for language and math. Included is a chapter
on strategies for modifying classroom behavior.

lamlly Communications. [ am, 1 can, I will. Publlshed 1979 by Hubbard, P.O. Box 104, Northbrook 11l. 60062,

v

(312) 272-7810.

¢

This is a multimedia program designed to help teachers of very young children, preschool through first
grade, explore and discuss the feelings and fears common to thisage. Based on Fred Rogers’ fof “‘Mr. Rogers’
Neighborhood” TV series) style of communicating with young children, the programs are intended to
develop self-esteem, motivation, emotional and percepmal skills, lar}guage and listening skills, creatdve
thinking, and lmagmanon The program lncludes 15, 16-mm. color films or Di(ieotapes each 13 to 20 min.;
15 audiocassettes; 2 “suggestions for use'’ guides; and 5 books. These prograife.are nonsequential and can
be used with an entire classroom or on a one-to-one basis. There are two levels 1o the film portion of the
program: Leval I for those children who are very young or have below-average language skills and Level Il
Jor those children with average or above-average language skills. These two levels focus on childrens’ feelings,
emations, and interpersonal relationships. The audiocassettes and books deal more specifically with handi-
capping conditions while encouragigg children to explore, understand, and express their feelings and be
sensitive to others. The entire pr%m is a wonderful vehicle for use in both “mainstream’ classroom
situations and speciakeducation class settings. )

Jordan, J. B. (Ed.) Teacher, please don’t close the door. Published 1976 by Council for Exceptional Chlldren,

1920 Association Drive, Reston, Va. 22081 ; (703) 620-3660.

Jhis is a report from¥pe Council oﬁxcepnonal Children’s Invisible College (‘onference on Mainstreaming.
The concept of an “invisible collgge” can be thought of as the 10 to 20 leaders who are believed to be at the
top of a particular field. Because thesh people are on the cutting edge of new information, procedures, and
practices, their participation-at conferences should reduce the gap between research results and implemen-
tation. Iiach chapter is a presentation about an area of concern addressed by the conferente participants
(cg., "The Resource Teacher,”” ‘“Iligher FEducation’s Role in Mainstreaming,” '‘The Rural Mainstream,”
“Progressive Inclusion,” etc.). The book defines “mainstreaming” as enrolling and teaching exceptional
children in a regular classroom for the majority of the school day. This publication is. intended to help
open the classroom door for-the mildly handicapped, as well as widen the educational opportunities for all,

.

Miami Valley Reglonal Center for Handicapped Children. Kids, mainstreaming, and you. Filmstrip. Published

1979 by The Kids Come in Special Flavors € ompany, Box 562, Forest Park Station, Dayton, Ohio 45405;
(513) 253-6173.

A 16-min__color and round filmstrip illustrates the iritent of “‘mainstreaming.”’ It uses a camim format
and nontechnical language so that regular classroom teachers, parents, and community groups can under
stand “mainstreaming.’’ The filmstrip is divided into three parts, enabling the special educator te show
it in its entirety or in sections. The first part emphasizes children and their educational needs; the second
part covers school district responsibilities and stresses teamn degision making, and the last part reveals the
mutuality that should occur In’lwecn teaching and suppott services. :
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Moore, G. T, Colien, W., Oertel, G., & van Ryzin, L. Designing environinents for handicapped children: A design
guide and case study. Published 979 by Educational Facilitics Laboratories (A Division of Academy for-
Educational Development), 680 Fifth Avenue, New York, N.Y. 10019; (212) 397-0044.

- This guide offers an inrt'grarvd"a.pproavh combining rescarch and behaWoral{social/cultiral factors for the
planning and arthitectural design of play/learning environments for handic8pped children. The types of
kandicaps and developmental disabilities discussed with regard to the physical environment include nmiental
retardation, learning disabilities, and orthopedic handicaps with other developmental or learning-disability
involvement. The guide is arganized into three sections. Section 1 defines and discusses the range of dis-
abilities covered, reviews relevant current literature, and describes how to use the guide. Section 2 discusses
the influence of the physical environment in the development of handicapped children and presents 14
design principles. Section 3 provides a casg study showing how 1o apply the design principles to a specifie
situation. The importance of the physical environment to the ovércoming of developmental problems is

. clearly demonstrated. i e :

<

)
D

"National Learning Rcsonrc‘c‘ Center 'of Pennsylvania. Placing handigapped students in the least regtrictive environ-
« ment: A model for decision makers. Published 1979 by National Learning Resource ¢enter of Penhsylvania,

S00 Valley Forge Plaza, 1150 First Avenue, King of.Prussia, Pa. 19406, (215),265-3706.

This book suggests an goproach for determining Least Restrictive Envigonment placements for students
requiring special education and related services. The book is wrilten from the point of view of Pernsylvania’s
compliance with federal and .- state regulatidns, but much of the information can be used by any SEA to
tdentify and organize the types of information required for a systematic Least Restrictive Environment .
decision-making process. The book is concisely organized into three sections. Section I describes the infor-
mation to consider when making placement decisions and pre'scnr.m{applicaripn maodel. Section Il provides
an overview for sompliance with the Least Restrictive Environment mandate. Section 1 gives examples of
student chses to demonstrate the use of the 5(’('[3&)"'"!(1’(["3 system outlined in Section 1. The book clearly
reveals how LEAs can plan for a continuum of alternative placements to meet the needs of handicapped

students. » .

Y

.

’?‘:'I'ogg Films. Mainstreaming in_Action, Film. Published 1979 by Encyclopedia Britannica (Attention: Customer
Seryjee), 423*North Michigan Avenue, Chicago, 111 60611,(312) 321-6800.

This is a 25-min.. 16-mm_ color film with an acecompanying users’ guide. Specigl educators canuse the film
“with regular classroom teachers, parents, and advocacy groupg to stimulate discussion ahout “mainstreaming”’
id its impact ‘on children with regard to Least Restrictive Environment placement issttes and gn-service
qgicn. The film takes place in public schools where a wide vartety of handicanped childroh are inte-
s grated Wto the regular classroom. Discussion of key issues and commentary by teachers interviewed com-
«  prisé the audio content. T : Co

‘ /

WGBH. Tolevision Network, Martha, Film. Published 1978 by Films, 733 Green Bay Road, Wiline
' "

, 111 600091

(312) 256-3200 or Tell-free (R00) 323-4222.

)

o Marthg is an'{f-mir?.! 16-mm. (also available in videocassette or dise), color film with accompanying teacher’s
gutde. The film infroduces the viewer to Martha, a young woman who has epilepsy. The purpose of the
Jilm is to demanstrate that persont who have ¢pilepty can indeed lead an detive, normal life. Martha is
shown iar-‘tkarlrfg. Sedgriding, volunteering in a hospital, and sharing feelings with her Niends. The filn

' xensitively tries to incorporate ‘positive attitudes toward cpilcp{y and the persondl adjusyment problems

“experienced by epileytics. -~ ‘ ‘ .
erieeq by eptlentic A - : )
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WGBH Television Network. Poople you'd like to know. Filin, Published 1978-1979 by Encyclopedia Britannica

'(Allcplion: Customer Service), 425 North Michigan Avenue, Chicago, It 60611, (312) 321-6800.

<
Thus nformanve series wavatlable i fidm or book format (entled ”‘f"lL/‘; ),"”,’:‘/, lrl!‘u’ 10 Know Blooks).
There are 10,7 10-min., 16-mm. color films that portray children between the ages of I%{;N (—1.4 who have
handicapping conditions. The series of 10 books, similar in content and format, was wPIRegfor use with
the films, hut can be used fndependently. Designed to help students, teachers, parents, and the general
public become acquainted with the problems of handicapped youngsters as they become integrated into
normal educational settings, theseries reveals the feelings and attitudes of these children, There is one child
identified with each of the following disabilitics: learning Jimbﬂl'ry, hearing and speech impairment, blind-
ness, wysfle fibrosis, Down’s syndrome, Larsen's syndrome, cleft lip and palate, low vision, emotional
. disturbayice, and amputation. Each handicapped child is portrayed in situations that involve teachers,
friends, and families. The epismfcs demonstrate the importance of self-accgptance and the need to become
indepondent.

W( 1., llaminill,,l). D., & Brown, V. The resource teacher. Published 1978 by Allyre Bacon, 470
' ntic Avepue, Boston, Mass. 02210, (617) 482:9220.

a
This notebook provides practical information for individualized content development (based on cognitive
and affective analyses) in the areas of mathematics, written expression, spelling, and spoken language.
Various methods of ¢valuation qre covered, including types of standargized tests and sypplementary
teacher-testing techniques. A c'&er on clgssroom behavior presents specific measures for amalyzing
student behavior and ways to modifit. '
- 0‘
5 _ .
“Encycelopedia Britannicas Educational Corporation (Producer). Like you, like me. Film. Published 1977 by
; Encyclopedia Britannica (Attention: Customer Service), 425 North Michigan Avenue, C_hicago, Il 60611;,
(312) 321-6800. oo !

AN . v

The 10 animated color films, ranging in showing time from 6-7 minutes, show handicappred and nonhandi-
capped elementary schogl students learning to relate to and to understand each other. Each flim is geared
toward a specific handicap. I'eelings about handicdpped children are aired, and acceptance of handicaps is
demonstrated by seeing a handicapped student perform normally; c.g., being a good kickball player. Follow-
ing is a list of the film titles and subfects. Let's Talk It Qver is about epllepsy, Let Me Try describes mental .
retardation; Let’s Be Friends talks about emotional disturbance; Doing Things Together deals with a child,
who has a prosthetic hand; Everyqne Needs Some Help explorgs hearing agd speech impairments, See
What 1 Feel explains visual impatrment; When T Grow Up looks at career a%'jr,arlons; Why Me looks at
children who wear double bracesy It's u('/pa{__o“_ﬁ_lf thows what asthma is like, and I Can Do 1t tells about an
orthopedic condition. These films can be-used in the classroom to help students hetter understand others
with handicaps. , ' . '

-
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Family Commumications (Producey)” Ijgrr_’pl‘c Adventure of Lady Elaine Fairchilde. Film. Published 1979 by

- Hubbard, P. 0. Box 104, Northbrook, Tii. 60062 (31))272-7810.
() .
An !-nrhun(ring series of “five 24 29 mun: 1omm. films or videotapes that sensitively presents a delight ful

Proggm  for preschool through first grade children designed to foster discussions about handicapping
conditions and ind(vidual differences. Using the characters created in the pophlar Mr. Rogers TV series,
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Lady llaine embarks upon aly adventure to a purple planet. Mr. Ro;(m features his songs and conversations
to help. young viewers form posilive ideas about individual differences and change. The references to
particular handicaps provide honest, appropriate ways to initiate classroom dl'st.'umonc.

] - -

Glazzard, M. H. M&ﬂjﬂl&ﬂ (Vols. 1-4),_Published 1978 by H & H Enterprises, P. O. Box 1070-123, Luwrence
Kan. 66044 ,(913) 8434793 “

Lach book in this series is written about a child with a handicapping condition. The books are printed in
lurge easy-to-read type and have accompanying recordings.. The books are designed to teach nonhandi-
capped children some things they can do’to understand and help handicapped children. Prejudice and
labeling are often the result o/ a lack of undersianding handicaps, and 1t 15 the mtennion of this series 1o
show readers how to relate to persons with handicaps. Mcet Scott is about a child with a learning disability;
Meet Camille and Dapjlie is about two children with hearing impairments; Meet Lance is about a mentally
retarded child; and Meet Danny (s about a child with multiple handicaps. -

|

I
'

Hubbard, R. (Produéer) bpeual deilvuy Film. Published 1979 by Lawren Productions, P. O. Box 6a6,
Mendocino, Calif. 95460;(707) 937-0536. .

d('hxhr[ul five-part Yomm. film videocassette series with a separate aecompanying package of prlnled

teaching materials designed to address "mainstreaming” concerns. Viewing time for ¢jch part is approxi-
mately 30 min. Specjal Delivery was designed for a viewing audience of 7 through 11 years; however,
children up to 1. 14 years could benefit from the message. The shows are appropriate for helping
teachers to integrafé handicapped children into the total school environment. The series explajns to regular
classroom studentsNiow to understand handicapped peers and how to work,' play, and interact with them;
it is wonderfully su r:cssﬁf jn its approach, Bill Baird's puppets combined with well-thought-out dramas
allow viewers to expgricnce® variety of information, feelings, and perspec tives regarding children o[ their
own age displaying various problems. The call for sensitivity toward and an acceptance Wf children with.

¥ special needs is successfully conveved. Within the series [he (Qmmgﬂ Show emphasizes that even though.
people may be different in ‘m’ram ways, they still have feelings, interests and abilities in common. The
Special Shuw gives the perspective of people with various handicaps. The Why Show explains the
causes of some handicaps and shows what can be agcomplished by handicapped pcol);e The. Positive Show
demanstrates the abilities of people with handicaps. The Reinforcement Show emphasizes positive inter-
actions of handicapped persons with nonhandicapped peers. The printed materials accompanying the film/
videocassette series include lesson plans, instructional resousces, ideas for teachers, and student activity
pages that can be reproduced for class distribution. Production quality is excellent. Combining the series
with follow-up discussions in the elassroom should provide a rewarding approa:fl toa topic that has long
needed more than a ¢gsual documentary. /

-
WGBH Television Nclwork ‘What if you couldn’t -. .7 Published 1978 by Selective Educational Bquipment,

3 Bridge Strect, P. O./Box ‘)8 Newton, Mass. ()ZWS (617) 969-3339.

This'multimedia kit gives elementary school children ln/'nrmarinn about handicapped children and adalte.
It presents a nonthreatening. straight forward picture of what it might be like to have a disability fi.e., visual
fmpairment, hearing impglgment, orthopedic handicap, learning disability, emotional problem, and mental
v retardution). The kit is d%mi into .vrvebmajorarras A beginming unit examinas differences and :imﬂari?n
among all th”dr('n and remainify six lvNa,LnrmaHun simulation experiences, ard problem-soly
activities on the six specific disabifitics. Ihc-‘n/omw tic and angwers quemnn: that can prevent
or correct common misconceptions. The book stresses that handicappe
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Bennett Wl M., & Henson, FoO. Keepimg in touch.with parents: Teachep's best friends, Published 1977 by Loars’

ing Concepts, 2501 North Lamar, Austin, Tex, 78705, (512)474-6911.

This hoak in a cartoon format from the Mainstreaming Serigs discusses communication skills the tegcher
should acquire, such as histening, “n'ud”u(:' nonverbad clues, and learning ahout the child’s environment. It
suggests-preparing for ¢ mdeting with a parent hy having cumulative data and examples of the child Wwork,
The hook also presents systems f\or ipdireet communication, such as datly progress reports and cerfificates;
discusses teaching parents how to use a behavior-change progrgm by emphasizing the immediacy and fre-

quency of rewards; and provides an overview of behavior-change techniques in a progimmed format.

. . .

v

'e : : a4 .
lymes, J. L Effective home-school relations, Published 1974 by Southern California Associption for the
“Fducation of Young Children (Attention: Publishing Division),pBox 691, Sicrra Madrs, Calif. 91024,
no phone listing available. ' : :

.

s » ) » ) y e R I3 S
. This book analyzes the Hidden agendas of parents who come to meetings with good or bad school ex- \
peniences and of teachers who are heavily invested in the school process. It discusses h'c’miqm's Jor different

types of meetings, home visits, parent observations gnd participation, and the need for coritact with the
parent from the birth of thevhilds Inexpensive pamphlets pertinent to parenting are listed, as are questions
Jor evaluating the process. P . C
] ’ -

<
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Kroth, R. L. Communicating with_parents. of exceptional ghildren. Published 1975 by Lqve Publishing Co,,

6635 East Villanova Place, Denver, Colp. 80222, (303 787-2579. n

. \ i _
(g This book suggests several preconference tasks: cvalual('\('umulul'ivc records; augment with information

from carly parental contacts, develop a list of skill tecMniqués; and prepare observable in]'ormu't'lc?n using the
©Q-sort record form. Further recommendations are to provide information for the parent by preparing
parent packets on classroom rules and supplies, and handouty on specific situgtions such as class trips; and
Treport o parents through use of a daily reporting svstem, a {etter, or certificate. Also dikeussed is a home-
reward system hased on school reports. The strategy of learning to define the problem and the appropriate
reinforvers fand then training parents to do the same is presented. The structure of parent-training groups is
* described. A bibliography lists books for parents by exceptionality. '

. »
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l.g'scnfS M.. & Beamient, B. Parent_confoerences in the schools: Procedures for developing effective partnership,

Published 1978 by Allyn & BacoK, 470 Atiantic’Avenue, Boston, Mass. 02210, (6 ) 4829220,

This hook focuses on the need for ’pan"nl.c and schools to cooperate as equals. "1t discusses specifie skill
development for different types of parent conferences initial contact,’exploratory conference to gain morg’
information, reporting of test results, arranging for special placements, and reporting progress. Also
uddressed are skill variables such as appropriate timing of exploratory_questions, inferpretive comments,
sand humor 1t suggests how to identify and respond to parents’ resistdnee and defenses The book analypes
the ttages in parent ¢ m/erences opening, exploratory. problem solving, and ('nn('lud‘ng.' provides training
Lills, and. discusses parents’ rights under P.1.. 94142
| , A
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Montgomery County Intermediate Unit #23. Partners in educationy in servi¢e training manugl. Published by

Montgomery County Intepmediate Unit Fi23, 6198 Butler Pike, Blye Beli, Pa. I‘M.)..Z. (215) 643-7600.
Y
~

-

v !
\ s i , ,
'y X 3 4 2. . e -




O

ERIC

Aruitoxt provided by Eic:

‘. [ 4 :

. . ] o~ .
s notebook containg age ndas fora 6-day w.urk.\hu‘ﬁ m de v’ loping HPs. Designed for parents and teachers,
the waorkshop covers P L. 94-142 provistons, definttions of ‘educgtional terms, due-process considérations,
assessment methods, mul cxample® of 1EPs Activities de skmd to encourage parent-teacher communica-
tons include discussions of critital incidents during confere nees and forms to promaote better (la.moom
uhu rvation by pun'rqr o~ S

. ‘ . S . ’ .
. . P R
’ llnwcmly of l(laho‘( ollege of ducafion. Tagent-teacher mu[m Fihustnp, Published 1980 by Iorcworkﬂ
Box 9747, North Hollywood, Calif. 91609, (213) 982- 0467,

LY

* NFRis 1S-mun. comblnation color filmstripjtape presentation was developed to murruvv communications
hetween parents and teachers. FThe premise unde 2‘%” is that parent-teacher conferences often lack.,
successful intevaction. The film briefly touches on relevant to parents of exee pnunal chidren, and

.« then discusses specific ways in whiekapape nt-teaé ‘héy relations can be improved. Each of six sections within

" the f:lnmrip presents o r[u'( ific topic.Jraditiongl conferences, need for impyoved communicatioy, parents
of exceptional children, pirposes u] parent-teacher conferences, interpersonal communication skills, and.
steps i the process.
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