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This guide is intended to help clarify P.L. 94-142 and its implementing Regula- PREFACE
tions for special educators, The purposes of this guide are to:

outline and summarize the provisions of P.L. 94.142 that are of most concern
to special educators;

address sonic of the qbestions regarding P.L. 94-142 that have been
special erducators;

increase sensitivity to the needs of handicapped students;

enable a team approach to the development of Individualized Education
Programs (IEPs);

help special eductors see handicapped students as having persorrgl needs and
aspirations similar to those of nonhandicapped persons; and

provide sources of further information on P.L. 94-142 as it relates ty special
educators, service delivery, in-service training, "mainstreaming," and parent/
speciareditcator relations.

*
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The legislative history outlined below regarding'
education for handicapped persons is intended to give
the special educator a- historical perspective for P.L.
94.142: .

P.L. (19-8 823). provided a federal land grant
to an .ylum" for the deaf in Kentucky;
P.L. 45 -186 (1879) authorized $10,000 to the
American Printing House for the 134d to
produce braille materials;
P.L 66-236 (1920) extended vocational re-
habilitation benefits from World War I veterans
to civilians;,
P.L. 80-617 (1948) amended the-Civil Service
Act to remove dis,erimination in hiring the
physically handicapped;
P.L. 83531, the Cooperative Research Act of
1954, provided an initial $675,000 for education
research for mentally ret/arded children;
P.L.- 88-164, the'Menta4 Retardation Facilities
and Mental .Health Construction Centers Act
of 1963i amended earlier legislation to include
funding for the training of ,personnel working
with all disabilities;
P.L. 89-313 (1965) provided support for handi-
capped children in state-administered programs,
hospitals, and institutions;
P.L. 90-480 (1968) called for the elimination of
architectural- barriers to the physically handi -'
capped:
P.L. 90.'538, the Handicapped Children's Early
Assistance Act of 1968, established. experi-
mental demonstration centers for, the handi-
capped;
1'1.. 91-'230, the Education of the Handi-
capped Act, vhs written and incorporated into
the Elementary and Secondary Education Act
of 1965;
P.I.. 92-424, the Economic Opportunity Act
Amendments of 11972, marinated that 10% of
the enrollment opportunities in Head Start
programs be set aside for handicapped children;
and

P.1.. 93-380, the Education Amendments of
1974, guaranteed due-process procedures in
placement, assessment, and .testing, of handi-
capped children.

In 1971, P.L. 91-230 repealed Title VI of the Elementary
and Secondary Education Act, replacing it with the
the Education of the Handicapped Act. P.L. 94.142 is
an amendment to Part 13 of that law, which authorizes
grants to the states to assist in initiating, expanding and
improving programs for the education of handicapped
children.

The Mathias Amendment of 1974 authorized
$660 million to be made available to the states under

..Part B to initiate, expand and improve special education
programs. In addition, along with amendments offered
by Senator Stafford, it established certain. due - process

procedures, assurances of confidentiality, and a time-
table for full service delivery.

The Education for All Handicapped Children Act
was introduced by Senator Harrison Williams into the
93rd Congress on January 4, Igri, as S.6, and reintro-
duced /in the. 94th Congress by Senators Williams,
Randolph, and others on January 15, 1975. It was
intended to amend Part Band to ensure the expansion
of the provisions of both P.L. 9.1 -230 and P.C. 93-380.
Oy June 14, 1975, S.6 passed the Senate,; on July 21,

.1---i975, its doMpanion measure, HR. 7217, passed the
House, unde1: the leadership of Representatives Brademas
and Quie. These measures received. overwhelming
majorities in both houses (Senate 87-7, House 407 -7).
The Senate/House conference reported out the Edu-
cation for All Handicapped Children Act on Novem-
ber 14, 1975, On Novembd 29, 1975, President Ford
signed the hill into law as 1'.I . 94-142, but not without
serious misgivings. Although the President's main
oNeetions were budgetary. he criticised the detail and
compl exit y of administrative requirements t hat would
unnecessalily assert led end control over traditional
state and local government functions.

f;
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Anticipating difficulties and the need for extensive planning,
Congress mandated that full service delivery to children ages 3 thiipugh
18 would not take effect tintil 1978; the -date for children ages 3 tlftough
21 was set for 1980. This schedule Was to allow states time to gear tip
for compliance tooestablish and to adjust existing state-level mandates
to the provisions of P.L. 94-142.

In addition, a further step was required. The Regulations govi.frning
the implementation of the Law had to he issued by the resppnsible
executive agency, the Bureau of Education for the Handicapped (13F11).
To carry out its responsibilities under P.L. 94-142, MI undertook a
variety of public-information activities designed to achieve three

purposes:

to assist state and Ionl education agencies toward compliance
by disseminating information about the law;
to provide an opportunity for individuals and groups to voice
then concerns about implementation at state and local levels;.
and

to write regulations that would he reasopable, adequate, and
consistent with the intent of P.L. 94-142 and with existing
state- laws.

, 4

From March through August 1976, MI conducted or participated
in .approximately 20 public meetings about P.L. 94-142 structured ori
both a geographic and special-intere'st basis: Apprmiimattly 2,2,00r
persons attended. A series of public meetings 'Were held for college and
university personnel whose institutions receive training grants in special
education. BM staff made presentations at' a number of national
con ferenCes conducted by professional associations, such as the COuncil

fur 144(ceptional Children '(CFC) and the American Psychological
Association. In early June 1976, a national advisory group of approxi-
mately 170 rersons, comprised of parents, advocates handicapped
persons, representatives of teacher organizations, administrators of state
and local programs, amd other professionals, was convened to write
concept papers on major topics in the law. These papers served as a
basis for the draft Regulations, issued December 30, 1976. The final
Regulations regarding the implementation of P.L. 94-142 were developed
in light, 'of the comments received at public regional hearings held
throughout the country. The Regulations were probnilgated Tuesday.,
August 23, 1977.



P.L. 94-142 Tt-s)rateround and Pur hose

P.L. 94"142 is a federal law passed by the 94th
Congress as its 142nd piece of legislation. Signed into
law on November 29, 1975, it is also known as the
Education for All Handicapped Children Act of 1975.
It amends the %Education for thel Handicapped Act,
Part 13, a section regarding state grants in the education
of the handicapped. Essentially, P.L. 94.142 is a funding
bill designed to assist the states; as such, it may be
implemented differently in each state, but h iways-in
accordance with the respective, state plan. The Law
was based on a number of Congressional findings or
-understandings as of 1975:

There Were more than 8 million handicapped
children in the United States;
The special .educational needs of many of
these chit ren were" not being fully, met;
More half the handicapped children in
the United States did not receive appropriate
educational sen4ces;
One tmillion of the handidappcd children in
the United States were excluded entirely or
in part from the public school system and
did not go through the education process
with nonhandicapped classmates; .

There were nAriy ehildrests with undetected
handicaps participating in regular school
programs;
Because of inadequate services within the
public school system, families were often
forced to find services outside the system,
often far from their homes and at their
own expense;
Developments ili the training of teachers and

,itt diagnostic and instructional procedures
have advance% to the point that, given
appropriate funding, state education agencies
(SEAs) and local education agencies
(LEAs) . can and 'will provide effective
special education;
SEAs and IJ have a responsibility
provide 'educa4ion for all handicapped

T.1 .

children, but financial resources were
inadequate; and
It is in the national interest that the federal
government assist state and local efforts to
provide programs to meet the education
needs of handicapped children in order to
assure equal protection under law.

P.L. 94-142 addresses ,itself specifically to these
concerns and defines handicapped children as thos who
are mentally retarded, hard of hearing, deaf, *eech
impaired; visually handicapped, seriously emotionally
disturbed, orthopedically impaired, other health im-
paired, deaf-blind, multihandicapped; or who have
specific learning disabilities. The purpOses of P.L.
94-142 are:

to ensure that all handicapped children have
available to them Free Appropriate Public
Education,
to ensure that rights of handicapped
children and thei parents are protected,
to provide financial assistance to states and
localities for. the education of all handi-
capped children , and ,

to assess and ensure the effectiveness of
efforts to educate handicapped children.

In September 1973, the Vocational Rehabilitation
Act ( P.L. 93 -I 12) was signed into law. Section 504 of
that law provides that handicapped persons cannot be
discriminated against solely on the basis of (heir handicap.
Thus Section SO4 became the first federal civil-rights
legislation tp protect and atldress the rights of handi-
capped persons. The language of Section 504 is almost
identical to the comparable nondiscrimination provisions
of Title VI of the Civil- Rights Act of 1964 (applying to
racial discrimination) and Title IX of the Educatinri
Amendments of 1972. (applying to sex discrimination:
"No otherwise qualified handicapped individual , .. shall,
solely by reason of his handicap, be excluded from the
participation in, he denied the benefits of, or he sub-
jected to discrimination under any program or activityr
receiving ederal financial assistance.")

8
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Besides Section 504 of P.L. 93-112, Sections 5N and 503 are of
interest to state 4nd LEA personnel. Setion 502 mandates the elimina-
tion of architectural harriers that make buildings inaccessible to handi-
capped persons, and creates the Architectural and Transportation
Barriers Compliance Board. Section 503 states that any federal con-
tractor (with a contract in excess of $2,500) mialakake affirmative
action to employ handicapped persons.

However, these laws are by no means a comprehensive magic
wand. Even though both are presently being implemented and progress
is being made in the schools, many handic'apped individuals are still un-
able to take part in a number of facets of American society excluded
by architectural, zoning, alld transportation barriers.

The Regulations for Implementing P.L. 94-142: Major Provisions

Realizing that P.L. 94-142 would have a significant impact on ttic
education of handicapped youth nationwide, the U.S. Office of Edtka
tion (now the U.S. Education Department) took steps to ensure tha
the Regulations would be based on public input. After more than a year
of extensive public participation, the Regulations were completed and
pnblicited in the Federal Register, August 23, 1977, pp. 42464-42518
(45('FR Part 121a). Additional regulations related to the evaluation of
learning disabilities were published in the Federal Register, December
29, 1977, pp. 65082-65085.

The P.L. 94-142 Regulations specify the methods that StAs and
LEAs (school districts*) must use in implementing P.L. 94-142 if they
are to receive federal funds under it. The Regtilations encompass all
Facets of the Law. Although all areas are of some importance. to the
special educator, seven provisions are most crucial to a special educator's
understanding of the Law. These are:

1. Free Appropriate Public Education
2. Least Restrictive Environment
3. Evaluation/Placement
4. Individualized Educatipn Program (1EP)*
5. Personnel Developmegt

. 6. Procedural Safeguards (Due Process)
7. Funding
A summary of each of these provisions and its implications

follows:

I the term "sr loud district" will be used interchangeably with "Inca)
education agency (1.1: A )," since t hey are, in most eases, synonymous.

Free Appropriate Public Education. Simply stated, P.L. 94-142
makes provision for Free Appropriate Public Education at all levels of
schooling for all handicapped children. Ao are in need of special
education and related services. The Law specifies a September 1, 1978,
deadline for providing tkis service to handicapped children 3 through
18 years df age, and a September 1, 1980, deadline for handicapped
children 3 through 21 -providedithese stipulations are not "inconsistent"
with current state laws or court orders. free is defined as at public
expense, under' public supervision atilkflrection, and without charge to
parents. An appropriate prograno. for a given child must meet. the re-
quirements of that child's IEP and be carried out in the Least Restrictive
Environment (see below). , .

By related services the Law means transportation and those
developmental, corrective, and other supportive services required to
assist a handicapped child to benefit from special educatibpJfhese
services include, but are not limit d to, early identification and assess-
ment of disabilities in children medical services for diagnostic or
evaluation purposes, speech path ogy and audiology, occupational
therapy, psychological services, phy cal therapy, recreation ,.counseling
services, school health services, scho 1 social work services, and parent

counseling and training.

Least Restrictive Environment. The Law states that each handi-
capped child must be educated with nonhandicapped children to the
maximum extent appropriate to that child. This includes the handi-
capped child's participation in extracurricular activities with nonhandi-
capped students.

The Law further states that special classes, separate schooling, or
the removal of ha dicapped children from the regular educational en-
vironment may oc ur only when the nature or severity of their handicap
is such that edu tipn within 4 regular classroom, "with the use of
supplementary aids mil services, cannot be achieved satisfactorily
Placement in the school the handicapped child would attend if he/she
were not handicapped is preferred. However, consideration must be
given to any potential harmful effect of this placement on the child and
the quality of services.

Thus the appropriate'ness of a learning environment-for a handi-
capped child is to he determined by the severity and effects of the handi-
capping condition as well as by the nature and quality of the learning
environment. For example, placement of a hearing-impaired child might
depend upon degree of hearing loss; language development (e.g., voca-

9 .4



bulary, lipreading ability, speech ability, and reading level); factors of
personal and social development; and the availability of supplementary
media, special teachers, or other supports to deliver the services stipu-
lated in the (EP.

In addition, the school district must ensure a continuum of
alternative placements. This continuum includes instruction in regular
classes, special classes, special schools, hoMes, and hospitals and institu-
tions. It also includes supplementary services, such as resource-room or
itinerant instruction to supplement regular class placement.

Needless to say, there is some concern about the concept of
Least R4strictive Environment and its relationship to appropriateness of
an education. Some believe that "mainstream" placements in the
regular classroom and school are appropriate for even severely handi-
capped children; others support special class placement for these
students. A clearer definition of "appropriate" will doubtless occur
over time.

Evaluation/Placencint. Before any evaluation is, begun, t arent
must be fully informecrof what is planned and must give men per.
mission for it.

A full evaluation of the handicapped child's educational needs
must be made before the child is placed in a special program. The
evaluation must be made in all areas related to the suspected disability,
including, where appropriate, health, vision, hearing, social and emo-
tional stais, general intelligence, academic performance, communicative
status,status, an! motor abilities. The evaluation, which must not be racially
or culturally discriminatory, provides the basis for determining eligi-
bility of and developing a program for that child.

The evaluation *is performed by a multidisciplinary team of pro-
fessionals designated by thee appropriate school district administrator
after parental permission has been obtained. ough the examinations
and procedures of the assessment are desi ted and regulated by each
state and district, the district is responsible r the following conditions:

All tests and evaluations-must be provided and administered
in the native language of the child unless it is clearly not
feasible to do so;
Tests and evaluations must be validated for the specific
purpose for which they are used;
Tests must be administered . by a

given

professional in
conformance with the instructions given by the producer of
the test;

f

All its must be selected and administered so as not to be
racially or culturally discriminatory;
No single procedure is to be used as the sole criterion for
determining an appropriate education program; and
For students who may have a specific learning disability,
classroom observations must be made.

Once the assessment information has been gathered and analyzed
individually by each member ofthe evaluation team, the child's pro-
gram placement is determined by the projected needs and required
services of the IEP developed by the team (see below).

Individualized Education Program (IEP). The 'IEP provision
directly affects the special educator. It represents the appropriate
educational program for each exceptional child. (This program may

Involve considering an-extension of the traditional school year.)
The Law requires specific items to be all IEPs. The

impleme Lion method's and the detail with which ese items are
speljed out Will vary from state to state; however*, the following basic
information ust be included:

presen educational performance level of the Child;
the annual goals set for the child, including a statemenf on
short-term instructional objectives;
a statement of the specific special education and related
services to be provided to the child and file extent to which
the child will be able to participate in)a regular educational
progom;
the r4ojected, initiation date and anticipated duration of
special servica; and
an evaluation kin (appropriate objective criteria, evalua- '
tion procedures, and schedules for determining, at least on
an annual basis, the achievement of short-term instructional
objectives.)

The IEP, based on the child's evalitiolf*,,pusi be developed,
reviewed, and revised by a team including a representative of the public
education agency, such as the principal; the child's teacher; one or itoth
of the parents; the child, where appropriateiate and necessary others,
where appropriate. If the handicapped 44-h/as been evaluated for the
first time, the IEP team must also include a member of the evaluation
team or some other person, posiibly the child's teacher or the principal,
who is f3imiliar with the evaluation procedures used and the interpre-
tation Of results.

The Law requires the scheduling of meetings at times and places

0



ially, agreeable to parent and educator. Furthermore, the/school' the district either proposes or refuses to effect changes it any of the..

district must ensure that parents understand the proceedings of the aforementioned areas. Either. party in 'the hearing has a right tied
meeting. (Such arrangements might include the use of an interpreter accompanied and advised by legal counsel and expertS/others, present
for deaf or non- English - speaking parents.) evidence, confront, cross-oXamine, compel attendance, and prohibit

A written notice indicating the attendance, purpo'se, Xime, and therilroductiO4f any evidence that has not been disclosed at least.
_location of the meeting must be sent to the parents in time for them to 5 days before the hearing. In additilt, bath parties are entitled to, a
attend. If the parents cannot be identified or if the child is a ward of written or recorded verbatim record of itl e. hearing and to written .

findings of fact and decisions. In 'soli% states this impartial hearing is
taken directly to the state level; in others, conciliation hearings are
encouraged at the district level to_dter the expenses of a formal -due '.

process hearing.
A parent ool district dissatisfied with the resultg of a .

hearing 'may appeal to the SEA, which then conducts an impartial
review and makes a decision. If this second appeal is not satisfactory to
all, any party has the tight to bring a civil action in a state or U.S.
district court. If a lawsuit is initiated by a parent, it may be brought
against the school district and/or the special educator.

the state, then the school district shall assure the selecting and assigning
of a:surrogate parent. This surrogate assumes parental responsibility for
all matters relaxing to the identification, evaluation, and educational
placement of the child and to the provision of a Free Apprtpriate
Public Education. 4 ./ ..

October I, 1977, was the first deadline for the development of
IEPs for each handicapped. child. The beginning of every school year
thereafter marks the due date for their revision; meetings may be
scheduled at, any time prior to the beginning of the school year (perhaps .
staggered throughout the year) for children continuing in a special edu-
cation program. The development of IEPs. for students new to the
district or newly identified as eligible for special education programs
Must be completed Within 30 days of their enrollment. The Law
stipulates lat IEPs must be in effect -before special education and
related se ices are to be provided.

Personnel development. Each state is required.by law to establish..--
procedures for needs assessment, to determine the number of qualified
special education personnel available in the state, to provide professional
and support personnel with in-service training in special education
based on the findings of the needs assessment, and to acquire and
disseminate significant information to teachers and administrators of
programs for the handicapped. Special educators should be integrally,.
'nvolved in planning local in-service programs.

Procedural safeguar* (due procesq. This provision outlines the
procedure to be followed in the event of a school 'district grievance
regarding the appropriateness of a child's education, identifying infor-
mation, evaluations, or educational placement. The
impartial due-process hearing involving the pare

ovides for an
the school

district to he conducted by someone not employed by or affiliated with
the district. Parents must be nolified in writing a reasonable time before

Funding.. Under P.L. 94-142, both states and school districts are
entitled to federal funds based on a formula that multiplies the'number

. of children ages 3 through 21 who actually receive special education
and related services, by.pn annually increasing percentage of the average
funds spent, per pupil, in U.S. public elementary and secondary schools.

School Year
Annually Increasing

Percentage Authorization Appropriatiop
Per-Pupil
Amount

1977.78 5% $387 million
71'

$315 million $ 70
1978.79 10% 775 million 465 million 156

1979 -80 201 1.2 billion 804 million 111
1980 81 30% ^2.32 billion 862 million
1981 82 40% 3.16 billion

During fiscal year 1978, both state and school districts were
entitled to 50% of funds distributed by the formula. In fiscal year 1979

..-.
and thereafter, 25% of the funds is to he allocated to states and 75% to
school districts. Districts can use these funds only to pay the "extra
costs" 'of special education (i.e., cost above a computed minimum to
be spent in providing special educati oh and related services). It should
be noted, however, that although the Law provides 'a formula for the
amount of funds to be allotted and their distribution, this does not
necessarily mean that all needed funds will be forthcoming.



The following restrictions have been imposed f
tion purposes only:

no more than 12% of all children ages 5.through-17 in the
state IN)/ becounted as handicapped; and
no handicapped children v/ho arc counted and already
'funded under Section 121 of, the Elementary and Secondary
Education Act of 1965 may be cougted for allocation of
Pl. 94-142 funds.

In no way do these restrictions place .a limitation on the of
children identified as handicapped by the state or school distri9for
their own purposes, or on the federal mandate to provide all handi.
capped children with a free Appropriate Public Education.

In order to qualify for assistance in any fiscal year, an active
Child Find program must be instituted. Such a program must involve
the identification, location, and evaluation of all handiCapped children
ages birth through 21, regardless of the severity of their handicap; and
the determination of which children are or are not currently receiving
Special education and related services. The special educator should he a

key person in the Child Find. process. It shmild be noted that the
process is not limited to young children, but seeks all handicapped
individuals eligible for services under the Law.

.deral alloca-

(

Other Topics Covered by the Regulations

In addition to the' seven foregoing provisions, the Regulations
also call for:

the establishment of a Full Educational Opportunity Goal
for all handicapped children ages birth through 21 ;
the annual count, as of December 1, of handicapped children
ages 3 through 21 who are receiving specittl education and
related services for allocation purposes (a4re by April I

of each year);
priorities in the use of funds under P.I.. 94.142;
the proper use of funds under P.L. 94-142;
methods to guarantee public participation in the review of
the state annual program plans and on the state advisory
panel;

procedures for students .placed either by the school district
or the parent in private educational settings;
policies and procedures to protect the confidentiality of
Personally Identifiable Information and data about a child.

Futirre.of Special Education

currently, special. education is in a period of dramatic transition.
Old practices are being challenged, and traditional roles and funCtions
are undergoing redefinition. Terms such as "deinstitutionalization,"
"mainstreaming," "right to education," and "decategorization" reflect
the success of advoca4 for the handicapped. Shifts in our Society and
our schools have followed. Educators need to be aware of the changes
that are likely to occur during the next 10 to 15 years, to understand
their implications for education, and to adapt for growth as well 'as
survival. The following trends* may have a major impact on the future
of special education:

greater individualization in the education of all students;
an extension of the traditional school year,.
increased use of members of the community and resources
and agencies outside the school for instructional purposes;
expanded role of computers in student-data management
for evaluation, monitoring; and decision making;
development of community centers to provide 'health,
evaluative, and counseling/educational services to handl**
capped clients with an emphasis on preschool and post;
school severely handicapped clients;
scientific/medical advances that will modify or prevent
certain handicaps resulting in new and different services/
programs/definitions for the changing handicapped popu-
lation;
an increase in alcoholism, drug abuse, psychological dis-
orders, and environmental diseases due to the pressures of
our industrialized society;
greater emphasis on teaching handicapped students More
prdductive use of leisure time and preparation for leisure-
related occupations;
fncreased demands for special education services by parents

and advocacy groups, resulting in cooperative decision
making in special education programming;
more coordination between vocational rehabilitation and
special education services;

selected from Dimensions of the Future and the ishallente of Uhange! A Report,
of the 1978 Annual Meeting of the National Association of State Directors of

liducation,New Orleans. March 1979,
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increased pressure for voucher .plans In financing programs
for handicapped students, rosulting in a possible resurgence
of private schools;
increased pressure by teachers to have stipulated pupil-
teacher ratios for hitndicapped students in regular classes

-and to receive compensatory pay for conference attegdance
and 1EP development outside regular.scihool hours;
more demand by 'regular class teachers. for specialized
training prior to placement of handicapped students in their
classroom;

dipereased attention oto the standards for admission and re-
1Tention of handicapped students in regular classroornA; and

increased demand iby administrathrs for a guaranteed
staff-pupil ratio. .

In conclusion, it is readily evident that public schools will be
forced to expand their services to handicapped children. Other segments
of our society, both public and private, must also change to accommo-
date randicapped citizen. Handicapped individuals who receive a Free
Appropriate Public Education irk a nonrestrictive environment can no
longer be second-class citizens; they will- and should -demand post-
school training programs,. good jobs, adequate housing, and the many
amenities that all of us have come to expect.

Sources (or Obtaining -a' Copy of P.L. 94-142 and Its Regulations

Because of the impact of P.L. 94-142 on American education, it
is important that special educators have a copy of the Law, the Regula-
tions, state guidelines, and local school district plan's. Information for
obtaining these documents is listed in the next column. While
Appendix A of this guide contains highlights of the Regulatiouls for
P.L. 94-142, the Regulationg proper should he referred to if the legality
of a particular issue is in question.

I

Public; aw 94-142, 94th Congress, S.6
November 29, 1975

An Act

Send $1.10 to: Superintendent of Documents
.11. S. Government Printing Office
Washington, D.C. 20402

The Federal Regulations tor the Implementation of Part B of
the Education of the Handicapped Act

(also referred to as the Regulations ImplementingPublic Law 94 -I42)-
,

<"Write'tor William D. Tyrrell, Policy Officer
Division of Assistaner Sta
Room 4926
Bureau of Ailucation for the Handicapped
Donohoe Building
400 Maryland A venue, S. W.

Washington, D.C. 20202

I
-0116.

State Guidelines \-

Contact your local school district office or
state departtneneof education. (There may be a small charge.)

School District.Plan

Contact your local school district office.



1. Q. How is "appropriate-
ness'' of public education

determined?

2. Q. What does an 1H'
look like?

3. Q. Is am HT written for
all areas of a student's

schooling?

4. Q. Is the delu'h)ment of'
an warranted for a

fltudent receiving minimal
speech Instruction?

N

The following discussion is based on the questions special educators iriost frequently SECTION TWO:
ask regarding P.L. 94-142.

A.- "AppropriateneN' refers to the unique re uirrments of the individual child.
It is etermined within tl*,1.EA, and education choices are suited tcl eaAstudent
based n his/her needs. Before a handicapped child is found eligible for a special
education program, a compreheasive assessment of all*eas r ated to the child'sl

.suspected disability is made by a team of specialists as part of n.appraisal process.
This informa4*,. plus pertinent background data, is used collaboratively by a team
composed of the teacher, the parent, a qualified representative of the school district,
and the child, when appropriate, to determine platement in the Least Restrictive
Environment and to produce an IEP. Tic IEP represents the most appropriate program

wofor meeting thochild's needs.

A. The format of the written IEP has not been specified by the Regulations. However,
the following content is required for each IEP:

a statement of the child's present level of educational performance;_
-a statement of annual goals, including short-term instructional objectives;
a statement of the specific special education and related services to be pro-
vided, and the extent to which the child will be able to participate in regular
educational programs;
the projected dates for initiation and duration of services; and
appropriate objective criteria and evaluation procedures and schedules for
determining, on at least an annual basis, whether the short-term instrutlonal
objectives are being achieved.

A. Not necessarily, although it may be. The !EP is a specially designed course Of
study for the handicapped child. llowever, this course of study is designe' only with
respect to those areas in which the child needs modification of the regular program;
therefore, it does not necessarily cover all areas of schooling. For example a junior
high school student might he confined to a wheelchair. This condition would affect
the form and type of physical education, and such special provisions would he incor-
porated into the IEP. If this same child could perform without special aids or supports
in a regular course of study, that regular study would not he included in the IEP. The
IEP involveS only those parts o, a studenespnriculum which are altered from a regular
program because of his/hei need for speciareducation.

A. Speech services are considered specially designed instruction and thus. fall under
special education and related services. The child receiving speech instruction is con-
sidered handicapped and subject to all special education standards, among which are
the Regulations of P.E. 94142. As a consequence, a child in need of speech services

I

HOW OFS
P.L. 142

AFF THE
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S. Q. Is it appropriate to come
tote conference with a

written 11,,T?

6. Q. Who is to be involved with
each student 's 11:1' planning?

7. Q. no all of the secondary
student % teachers need to be

involved pi the development of
an MP?

8. Q. How do you get all involved
special educators together in

developing an 11,,P?

9. Q. What if parents want to
participate but cannot attend the

MP meeting?

must have an !EP. The IEP for a child in a regular program but needing minial speech services Nn be
.,.

services.Nn
developed by the speech teacher, the' LEA representative, and the parent, since the "teacher qu Itfied to

/patho-

logist.
education in the type of program in winch the child may he placed" is the speech teache /patho-

logist. Or the child's regular education teacher, speech teacher/pathologist serving as LEA represen,.. ve,
and parent may comprise the IEP planning team, dependent upon the party identified as teacher and the
responsibility authorized to the speech teacher/pathologist. The speech techer/pathologist thus can in-
fluence who else sits in on the team. Others, such as the principal, classroom teacher or School psychologist,

i
need not automatically become, involved, but they may be requested to participate in IEP planning at the

recommendation of the speech teacher/pathologist. - .C.-

A. No. The Regulations of P.L. 94.14/ define the IEP as a written statement developed in any meeting'

with the LEA representative; the teacher, and the parent. It is opropriate to come to the meeting with

prepared evaluation findings and recommendations, butt must be lade clear to all participants (parents,

Mild, LEA representative, teacher, and others) that the propo30,service are only recommendations, stlbject
to-teani approval.

A. The IEP, based on the child's evaluation, must he developed, reviewed; and/or revised by a team that

includes a representative of the LEA, the child's teacher, the child's parent(s), and the student, where
appropriate. If the child has been evaluated for the' first,time, the !EP team must include a member of the

evaluation team.or some other person familiar with the evaluation procedures and the..interpretation of
results. In addition ,to these professionals required to patticipate, it is advisable to involve LEA personnel

who can support the implementation of the IEP; e.g., the appropriate building administrator...a guidance

counselor, And receiving teachers can provide a realistic foundation for WE planning.

A. No. All direct-services ciersonnel who work with a handicapped student should be informed about and

involved in implementing hisfher IEP. llowever, it is not necessary that all concerned parties participate in

/) all IEP meetings. The determination of how IEP implementers become involved is left to the discretion of
the LEA. Thus, involvement of IEP implementers can he handled in a variety of ways so as to allot con-
ference time economically and efficiently among personnel.

ti

A. Because special educators must assume responsibilities for many different handicapped children, it is
often difficult to schedule meetings at times convenient td al1.1 is problem may he alleviated if one special
educator, such-as the child's special education teacher or the cialist in the area of suspected disability,

assumes the responsibility of liaison with the others, coordinating and disseminating information.

A. There should he an effort to make the time and location of the IEE meeting flexible so as to alloVz for

parent attendance. If parents still cannot attend, their involvement should be assured through.such means as

conference telephone calls or home visits.



10. Q. What if parents choose not
to participate' in developing

an II;P?

1 I Q. When does the hdicappa1
studeiet partiNpate in the develop

060 nifan 11,21'?

12. O. IOW If the student does
not achieve the iwojected annual

gexils and objectives in an
What is my liability?

13 Q. What recourse do I have
3 if I disagree with an IF!' that
has beret approvell by both Inv

administrator and the student's
parents?

14 Q What is the school's
for failure to N c diver servies,calle

per in the 11.3"?

AL/

A. It parents, given the opportunity, choose not to participate in developing an 11';1', the meeting must
take place in their absence. In such cases, the school district 'must keep records of attempts to arrange a
mutually agreed upon time and place with the parent. These records should include:

telephone calls attempted and completed and their results;
copies of correspondence sent and responses received; and

' visits made and their results.

Where state law requires parental consent before a handicapped student is evaluated or initially prfivided
srl education and related services, state procedures govern the public agency-in overriding a parent's
refusal to consent. In the absence of such state law, the public agency may use the hearing procedures in
§12 la. 506-1,2 I a. 51.1 of.P.L. 94.142 to determine if it may proceed without consent.

A. A handicapped student's participation In an IFI) meeting is not directly addressed by the Regulations.
When a child participates in an meeting has been left to the discretion of SFAs, LEAs, and parents.
Public agencies are asked to-eiKat tendon" to child participation, not ignore it It is suggested that caseby-
cak decisions be made a this regard.

11E11 has reported the national `aitertdance of handicapped children at 1H' meetings as rollows: zero at the
preschool level, 13% at ages .13 through I 5 , and 2S% at ages 16 through 24: .

A. Neither the teacher not the scliool district is responsible for certifying a Projected growth level for a
himdicaplitd child. The 1H' amtuil goals and objectives are not legally binding. However, the Il' team
must mako."good fat h efforts" to assist the child to attain them.

aglao
- --,

Nevertheless, parents have a right to initiate due-process procedures if they suspect dud the I EP is not being
adequately implemented. rdncational personnel !nay he tequired to Ihicument their "good faith efforts."
Id addition, current litigation in general education may have implications for special educilion. That is,
illiterate students who 'have been graduated from high school are suing educational institutions on the
grounds that they nave not achieved commensurate with school attendance.

11 a question arises in specific case, contact your local teacher organization for advice or legal assistance,

A. No provisi n Ilasofieen made in the Regulations for an educator's appeal in this circumstance. The
vdneator .may want to contact the local branch of the American Federation of Teachers (AFT), National
Mtn:anon Association (NFA) and/or a local child-advocacy organization and register concern. AFT and
NFA are sensitive to this issue and ate attempting to recommend pertinent changes in the Regulations.

A. The school district is liable for the &livery of all services specified in an 111'. One purpose of the IEP
is to provide a written commitment of resources needed to meet the needs of the handicapped child. In
this sense, the 1111 can he regarded as an agreement to provide services. The only instance in which services

.1
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1.5. (1. What recourse do I have if
I feel that additional services are

needed for a handicapped student
but nIY administrator indicates

that such services are not available?

16. Q. //ow can I posstblv fah time
to develo ItTs for the increased

numbers of special education
students in my speech progra/

resource room?

17. O When does a resource room
program come under P. i.. Q4-142

accountability?

/8. O. What-is in liability for the
physical safety of a handicapped

student?

19. Q. Whin is My role ,i1, a due-

processluaring2

,'O. V What is meant by the
term "mainstreaming"?

:;#

A.

., specified on an IEP peed not be provided is when the Ill' is amended. In this class, the services as delineated

on the amended IEP ;mist be delivered. i
A. It is the school district's responsibility to provide al1.1E1' services. Therefore, wheir attending the IEP

. -4,
planning conferenc e, you can state what services you feel a child needs. If both parent and LEA represen-
tative agree, then those services must be provided. If unavailable within the district, they must he pr , red.

If you and the parent agree upon services but the LEA representative thies not, the parent can inn to

due-proCess procedure. however, if, after agreement by IEP team participants, y(
services are needed, but you are told that such services are unavailable and will not b
recourse is to document your request to the administrator. Sources of information the
tie found in Section 111-, Activity A-I , of this guide.

A. To avoid a backlog of Ill's to he developed during the first weeks of school in September, you might
be wise to prepare Ill's for continuing students during the month/ of June, reserving September for pre-,
'luing Ill's for new studAs only. It is possible that somelEPs preperred in Vine may require minor revision
ieSeptember to adjust for a student's.unexpe(a/d regression or progress over ilk summer.

i feel that additional
procured, your only

may assist you can

A. If a resource-room progiam is supported by special education funding and/or is servicing handicapped
students, that program must meet the requirements of PI? 94.142. If it does not the LEA risks the with-
drawal of federal funds. ,

A. The saiiic as that of any teacher for any student. When the physical. safety of a child is in question, you
are expected to display reaSonable and prudent judgment. If you are unable to provideAdirect assistance,
seek appropriate personnel who can (e.g., the school nurse).

In the case of a handicapped child, you may be aware in advance of likely incidents. For example, an
epileptic child may suffer a seizure while in class, and the prudent teacher would do well to become in-
formed on how to handle this event. In addition, a substitute should he made aware of any physical
problems that might occur regarding handicapped pupils.

A. Usually, the parent or the school administration initiates due process procedures. Your role is usually
one of providing data that the hearing officer will. nice to make a decision. You may he asked to provide
evaluatidn,data and information supporting placement/proftranuning recommendations, as well as clarifica-
tion of the specific 1E1' planning process. For example, the special educator may he asked to provide results
of tests, interviews, and/or observations, as well as documentation concerning specific services provided,-
such as instructional records indicating the methods, the materials, and the extent of services.

A. The term "mainstreaming" has been used to-indicate instructional placement of hrtinlicapped students
within the educational program of their non handicapped counterparts. however, "mainstreaming" has not

ab



21. Q What procedures are avail-
able for determining the Least

i?estrie Litvironment (1,R1:7
appropri e to each handicappal

student?

22. Q. What does the handicapped
student need to succeed in a

regular classroom?

23. Q. noes anything have to be
mentioned in the Ikl) about the

haddicapped student's regular
class participation other than

its extent?

24. Q. flow can 1 help (0 prepare
the regular classroom teacher

for Least Restrictive
hjivironnient placemettts?

25. Q. Given the Least Restrictive
hivironment provision, is tttl,

position as a special education
teacher in jeopardy?

been mandated by law. Rather, P.L. 94-142 requires that handicapped students he placed in the Least
Restrictive Environment (ERE). The Least Restrictive Environment is the most appropriate placement for
a handicapped studcht, while "mainstreaming" is the process of integrating handicapped pupils into regular
classrooms.

A. In light of the intent of the Least Restrictive Environment concept (i.e., to provide the same oppor-
tunnies and experiences for a handicapped child as would he afforded his/her nonhandicapped peers), the
special educator must determine the minimum intervention needed to effect a satisfactory educational
program. This task may he addressed by a thorough evaluation of the child's strengths, weaknesses, and
needs, wiTh subsequent determination of how a regular program can be minimally modified to meet those
needs. A balance must be struck between what is least restraining environmentally and appropriate
educationally.

A. It is impossible to specify. Generally, however, there should he a positive attitude on the part of
teachers and peers as well as instructional and social integration. A further key factor is the availability of
support services and in-service training. Instructional. integration of the handicapped stude
the instructional methods and materials used not he so different as to isolate them from t
Finally, capitalizing on the handicapped students' academic and social strengths while rem
nesses may promote success.

;A, 3

s.requires that
cir classmates.

diating weak.

A. Under 5.I21a .346 of? yeRegulations, the LEP c,ontent must indicate the specific s al education and
related services to be provided and the extent to which the child will participate in regular programs.
Generally, then, the specifics of the IEP are limited to matters concerning the proVision of special education
and related services and not to the total education. Thus, the nature of regular class participation need not
he specified in the IEP (other than the extent of it) Mess that participation involves special education;
i.e., special instructional provisions to meet that child's n eds and/or related services.

A. Regular class teachers need to be familiar ith the vast RestrOtiye Environment concept as well as
with the nature and needs of their handicapper students addition, regular educators must know What
materials and which professionals in the public agent e available for support in implementing Least
Restrictive Environment placements. Finally, open conununication channels between regular and special
educators, particularly between the sending and receiving teacher, are essential.

A. NO. The implementation of 'Pl. 94-142 should not cause existing special education progranis,including
self-contained classes, to he discontinued. In fact, the law could conceivably cause the creation pf new
special education programs, such as resource rooms or itinerant special education prograilis, as a means of
meeting the needs of handicapped students within the mandVed 'Continuum of services. Ilowever_many
special educators will need to'develop improved interpersonal skills as well as teacheeonsultation abilities
to help regular educators instructing handicapped students. That is, you will need to develop_ an under-
standing- of the parental perspective as well as that of the teacher(s) working with a handicapped child,

c1 U
6e)



26. Q. Will / he compensated for
the extra time / spend with regular

class teachers in assisting them

with special resources /techniques
and in planning for the integration

of handicapped students in the
Least Restrictive Environment?

27. Q. flow cant facilitate the
cooperation and communication

among special educators and
regular classroom teachers in

programming for handicapped
students?

. 28. Q. flow can / facilitate com-
munication among all of MC, regular

. classroom teachers working with
a secondary -level handicapped

student?

29. Q. What is the role of the
school nurse under P.L. 94442

regarding handicapped students?

.30. Q. What tthe role (f the
adaptive physical education teacher

regarding handicapped students?'

4.

A. It is anticipated that individual public agencies will arrive at specific agreements with their teachers'
unions regarding your compensatioq for "overtime" in IEP planning and attending conferences. However,
effective use of paraprofessiona4 and conference forms will free up your 'time for such activities during the
regular school day.

A. Perhaps the key facilitator is the gilidance counselor/social worker. Their offices are the logical places
for confidential records and for multidisciplinary meetings. The counselor/social worii.er-s4uld establish
a s' -out procedure for all records and reports regarding handicapped students. The resource -room teacher,
ap ropriate case manager, or administrator can also help the communication process.

A. It is difficUlt to specify tlfis for all school districts. However, a few 41,2e r a I suggestions follow:
All direct-services personnel who work with a handicapped student must be informed about
and involved in implementing his /her It may be helpful to point out to the regular teachers
that their cooperation will help meet this legal requirement.
Special educators or guidance counselors may act as the liaison among regular educators instructijir
the same handicapped student.

'"'a
A. There are many services a school nurse may provide to handicapped childrety'especially in light of
P.L. 94-142, including the following: .

The school nurse may be involved in the early identification of'handicapped students, since it is
necessary to assess a child's physical health before attributing learning .problems to a disability
such as mental retardation. .

The school nurse may be required to keelfmedical records of Handicapped students and interpret
them to appropriate personnel. .

The school nurse may he involved in consultation with educational personnel, parents, and/or the
students themselves. It may he nccessat i to explain medical conditions to interested parties as
well as tb point 'out' their educational a physical management implications. Thus, the nurse
might he asked to make specific recommendations during an IEP planning meeting.
The school nurse may he asked to coordinate the implementation of specific medical recom-
mendations in the MP; e.g., the administration of medication.

A. According to jhe Regulations,if the adaptive physical education teacher is providing a specially designed
physical education program for a handicapped child, the !EP must include detailed information about that
physical education, including ptogram duration, goals, and objectives. 111I1S, the adaptive physical education
teacher might be asked to provide evaluative information about and specific recommendations for the
planning of that proghm as well as monitoring information in the carrying out of that program. .



31. Q. What is the role of the
teacher compared With that of the

teacher aide in programming
for handicapped students?

32. Q. flow can the referral/
evaluation process he speed'ed up
once the student has been identi-
fied as possibly in need of special

education?

33.. Q. How can inappropriate
referrals for special education

services be prevented?

34. Q. What "related services"
must the LEA provide to handl-

clipped students?

35. Q. How should related servi es
be described in an 11:1'?

fl

A. In general, the teacher is responsible for progran ming decisions and the teacher aide is responsible for
carrying them out. Both are expected t'o show "good fa t" in implementing the [EP,

, A. Using clear and pertinent referral procedures (as described in the answer to the following question), as
well as preparing the child for referral and possible evaluation, help expedite the process. However, unless
state statutes specify a minimum period between referral and evaluation, you have no legarrecourse to
demand speedy evaluation. (There are two court cases pending, in New York and Mississippi, That inay set
legal precedent for this issue nationwide.) At th sent time, no federal statute or regulation specifies a
minimum elapse of time between identificatio of suspected handicap and evaluation, although specific
states may do sot'

411;

A. It is difficult to specify, since situations vary greatly from school district to school district. However,
the referral process may he improved if (a) referral procedures are established in the district and (b) teachers/
relevant educationayrsonnel are given detailed written instruction about referral procedures or in-service
training. In addition, though refeiral forms are usually brief in order to expedite the referral process,,
Moran* suggests components of a referral that may help screen out inappropriate referrals:

Accompany the, referral by all readily available information to the person referring.
Report attempted interventions and their effects:,
Formulate a statement of what the referringparty warts to knOw in order to appropriately instruct
the student.

A. Thew services include "transportation and such developmental', corrective, and other supportive
services Is are required to assist a handicapped child to benefit from special education. These services might
be any of the following: speech pathology and audiology, psychological services, physical and occupational
therapy, recreation, yarly identification and assessment of disabilities in J.:Midi-en, counseling services, and

metlical services for pagnostic or evaluation purposes." The category a trincludes "school.health services,
4ocial work services in schools, ant parent counseling and training."

A. Related services, as defined in the Regulations, arc.those services "required to assist thehandicaPped
child to benefit from special education"; e.g., transportation and support services such as speech pathology
and audiology. The extent and duration of these services should be,provided in the l'EP so that the resource
commitment and the duration of specified services are clear, to all 'HT members. ror example, if speech and
language. pathology services are to he provided, the HT should include a' statement indicating the number
and length of sessions per week.

To date, Bill has not made final the position that related services listed in the IN' must include details
"Morso."-M.Ii. The leschet's role In refprit or tgst log and interpretation of reports. Focus on flmeeptionfil Children, 1976,

8, I 15, 4

0
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36. Q. flow cart! learn to work
better with part its of handicapped

students?

37. Q. 7u what extent is the LEA
obligated under P.L. 94-142 to

provide medical services to
I handicapped students?

38..Q. How can 1 identify which
forms and activities are federal

rovuirements under Pit. 94-142,

rand which are individual state
requirements?

of how much of a given service will be provided/Leh week or in a given session. This position was taken in
the draft lEP policy paper; but it is likely to undergo some revision based upon comments that have been
received by BEH. '

* A: Interpersonal skills, and the ability to facilitate communication, are essential. Your concerted effort to
avoid stereotyping phrents, and an ability to listen, will prove most helpful in establishing rapport. In

addition, you should be able to communicate clearly in lay terms (e.g., defining technical terms such as

dyslexia), showing parents tlre instructional materi s to be used with their child, and so on. The intent of

P.L. 94-142 is that there be a Cooperative diAlo e among all interested parties for the benefit of the

handicapped student.

A.,. This is unclear and will require further clarification. One school district,lor example, appropriated
$250,000 in 1979 for medically related services to handicapped pupils. While the Law. calls for Schools to

provide im;dical services only in connecti6n with diagnosis and evaluation, there '1% confusion between, on
the one hand, what constituted a medical service-and?, on the other, what 'constitutes a health service and
therefore is required as a "related service"; e.g., catheterization. Essentially, decisions can be based on the
criterion that the medical servile must be directly related to the provision of special education. Further,
decisions should be speck to each handicapped student. For further clarification, contact your SEA or
local universities. (Sdurces of information cmn be found in Section III, Activity A-I , of this'guide.)

A. There are essentially eight federal forms required under P.L. 94-142:
'0 Pro ain'Affiministrative Review Forms .

N.L. 4.142 Child Count Forms
V. 89-313 Average Daily Attendance Foriris
Pe ornianc nd Financial Repofts 4

Pro am Plan Applications for Part B, EllA -Section. 611
Pr'eschool Incentive Grant Application Forms for Part 13, EHA Section 619
Local Education Agency Interview Guides
State Education Agency Interview Guides

Federally required special education activities can he classified into five groups:

identification activities e.g., the LEA establishing a system for the identification and evaluation of
private school students suspected of having handicapping conditions;

, assessment activities e.g., the LEA administering tests in the child's nave language;
placement activities e.g., convening an IEP meeting within 30 days of determination that a child

deeds
special education;

program- related activities e.g., carrying out due-process procedures; and
monitoring activities e.g., taking corrective actions iwhen discrepancies are identified during
monitoring,
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39. Q. Who is responsible for
assuring tliat in-service training

is being delivered adequately?

40. Q. What mechanisms'are
available for receiving my input
in planning in-service programs?

41. Q. While the nuniber of special
education students is increasing,

the fimds for providing special
education services are not. flow

can I possibly program effectively
for more pupils with no more money?

42. Q. Now can 1 teach students
with severe /profound handicaps

when all.my yevious experience
has beedivith pupils with mild

to mOderatehandicaps,

43. Q. How do 1 the extremely
disruptive student in the classroom?

4

44. Q. flow can I teach studerEts
%. with a variety of handicapping

vmditions when Inv training is
with pipits with a specific handicap?

It is likely that other forms and/or activities not classified under the above categories would be an indiv ual
stateapquirement. If in doubt, contact your regional intermediate state agency or SEA.

A. The state must ensure that ongoing in-service training programs are available to all rsonnel e gaged
in the education of handicapped children. These programs should include the use of inc nti s for acher
participation (e.g., released time, payment for participation, options for academic credit, salary ste credit,
certification renewal, or updating professional skills), the involvement of local staff in planning and the use
of innovative practices found to be effective.

/A. You may use the IEP monitoring process to transmit your opinions regarding, in-service rograms.
When the appropriateness of the MP and/or educational placement is being monitored, you c n provide
feedback about issues that should be addressed in in-service programs as well as about possibl methods/
techniques to use in the in-service training. Many states require ongoing in-service training as part of the
continuing education progiam for maintaining teacher certification.

A. You will need to explore the use and resources of volunteers, service organizations, and community
resources. Public agencisrwould be well advised to establish a comprehensivuublic-relatioqk campaign to
gain support for special education and understanding of the unique problems posed ity spe ial education
students, Public schools should enlist the support of museums, churches, libraries, senior citiz s, Kiwanis,
Rotary, Lions, communit.businessesand most important, parents in tackling the problems f financial
support. ray

A. 'Behavior-management techniques and task analysis are probably the two additional areas of expertise
required of the former teaclier of mildly. handicapped pupils who is now _instructing severely/profoundly
impaired 'students. In addition, the teacher may face curricular and/or programming decisions new to
hint/ /her. For example, insteed.of modifying the general curriculum for the mildly.handicapped student, the
teacher of the severely/profoundly impaired' student may need to develop the curriculum; the need
for self-help and vocational skills, the extent of academic instruction, and so on. It is most important
that teachers of severely/profoundly impaired students have a solid understanding of the sequence of

- intended instruction within and across curricular areas. In some states thai operate on a categorical model,
additional training/certification may be required for a teacher of the mildly handicapped to make the
transition to severely/profoundly handicapped students.

A. A policy for handling disruptive students should be developed by tte school/system on. a (.14e-by-
case bals. There is no single option applicable to all cases. However, skill in behavior management is helpful.

A. The same sound teaching strategies often prove appropriate with a variety of handicapping conditions.
The teacher must make an effort to upgrade his/her abilities to meet new professional demands. *,



'45. Q. What is the definition of
"learning disabilities "Jr O purposes

of evaluation and placement?

46. Q. Are gifted and talented
students eligible for special

education funding /services?

d

ke"

.to

V
A. Professionals in the field of learning disabilities are currently attempting to develop a serviceable
working definition. The Regulations define a "specific learning disability" as a disorder in one or more of
the bask psychological processes involved in understanding or in using language, spoken or written, which
may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical
calculations. The term includes such definitions as perceptual handicaps, brain injury, minimal brain
dysfunctitm, dyslexia, and developmental aphasia: The term does not include children who have learning
probleMs which are, primarily the .result of visual, hearing or motehandicaps, of mental retardation, or
of environmental, cultural, or economic disadvantage.

A. Gifted and talented students are not eligible for special services funded under P.L. 94-142. Specific
concerns of gifted and talented students are addressed in the Gifted and Talented Children's Act of .19781
P.L. 95-561.

However, some states, e.g., Pennsylvania and North Carolina, have elected at the state level, to include
gifted and talented students under special education. In these two states, then, gifted and talen'ted students
are entitled to the special education services. Some other states, while not including gifted and talented
students under special education, have chosen to Make some of the provisions of P.L. 94-142, such as the
IEP, available for gifted and talented students. Contact your SEA for provisions in your state.

or'
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Q., / /ow can 1 learn about the

various sources of help/
information available for

special educators?

A. You can learn about these sources by referring to the established "hot lines" fOr SECTION THREE:
education of handicapped students and by becoming familiar with the publicatiqns
and media developed for special educators. WHAT ACTIVITIES

WOULD HELP
THE SPECIAL

ACTIVITY A-I Research: "H ines" for Education of Handicapped Persons EDUCATOR
PREPARE TO

Objective: To learn om agencies that can answer questions regarding the education of IMPLEMENT
handicapped s is P.L. 94-142?

Materials: Telephone o velopes, stamps .

Procedure: Listed below are the Ines and brief descriptions of agencies offering information'
and referral service's. Fo more information, call or write the appropriate agency.

N.4

/

American Federation of Teachers (AFT)
- Educational Issues Department

11 Dupont-Circle, N.W.
Washington, D.C. 20016
(202) 7974462

AFT, an international teachers' unioijkvides in-service for teachers in
Pt. 94.142 programs and educational pallipRIts/t2pchures related to
Law. The union also fers consultatiori tolts state ariNlocall 'ates as well
as to individual teacher on questions concerning. the imple ntation of
P.L. 94-142.

American Printin House f
P. 0, Box 6085
Louisville, Ky. 40266
(502) 895-2405

APHB

APHB is the nation's largest publisher of literature, teaching aids, and text-
books for the blind. Catalogs of its publications are furnished on request.
The Instructional Materials Reference Center maintains current files of
educational resources for blind and visually impaired learners.

Association for Children with Learning Disabilities (ACLU)
5225 Grace Street
Pittsburgh, Pa. 15236
(412) 881.1191

ACLU is a national organization of parents, teachers, and concerned citizens



that works to develop research programming' and supportive services for
learning-disabled children. It operates information and referial services
through its lootrl chapters across the country.

Association for te Severely Handicapped
Information Department
1600 West Armory Way
Seattle, Wash. 98119
(206) 283-5055

This agency provides referral information in locating services for the severely/
profoundly hindicapped of all ages. Publications include a nronthly news-
letter; a quarterly journal; and extensive publication lists of books, papers,
and articles.

Boy Scouts oftAmerica (B.S.A.)
Scouting for Handicapped Division
North Brunswick, N.J. 08902
(201) 249-6000

B.S.A. provides information ,and guidelines for organizing scout troups for
mentally and physically handicapped youth. The Education Relation-
ships SinvicF furples free literature on request.

Children's Defensesund
Washington Research Project, Inc.
1520 New Hampshire Avenue; .W.

Washington, D.C. 20036
(202) 483-1470

This organization provides long-range and systematic legal advocacy for-
children, especially in the areas of right to education, health care, and the
juvenile justice system.

kommittee for the Handicapped
People:to-Pe e Program
1028 Connectic 4. venue, N.W.

'Washington, D.C. ? 36
(202) 223-4450

The Committee was established in 1956 to promote closer understanding
and cooperation, worldwide, among disabled people. To this end,.it acts as
liaison and'information center of services for handicapped persons.



Council for Exceptional Children (CEC)
IWO Association Drive
Reston, Va. 22091
(800) 336-3728

This organization's purpose is threefold: to advocate, in cooperation with
state and federal government agencies, and to advance `education of all
types of exceptional -children; to promote standards for professionals engaged

-in educating exceptional children; and to publish a series of journals, bro-
chure's, and other publications to strengthen and reinforce education of ex-
ceptional children. An information clearinghouse consisting of cohiputerized
literature searches and a policy research cenleg (e,.g., federal and state laws
and it gulations) is available for reference. 4

Girl Scouts of the U.S.A. (G.S.A.) 7

'Scouting for Handicapped Girls Program
830 Third Avenue `ik

4. New York, N.Y. 10022
(2 I 2)-751-6900

G.S.A. offers opportunities for handicapped girls to participate in the regular.
scouting program. Activities are adapted to suit thelabilities and ,Pmitati6ns

1RUC: rmatiok and Research Utili-fration Center for Physical Education
and R creation for the handicapped
AMIPP.RD
1900 Association Drive
Reston, Va. 20091
(703) 476-3460

. IRUC publishes periodicals on information and activities for handicapped
people. tt maintains a library with vast reprint services and has available
pamphlets, topical updates, books, and resource listings.

Market Linkage Project for Special Education (LINC Services, Inc.)
829 Fastwind Drive
Westerville, Ohio 43081

, (614) 890.8200

LINC is the marketing agent for commexcial distribution of BI H-contracted
products. Available to all through LINC are the annual, marketing report,
semi-annual newsletter, brochures for developers about successful distribution
pans, and a catalog describing available products.

26
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National' Association of the Deaf (NAD)
814 Thayer Avenue
Silver Spring, Md. 20910
(301) 587-1788

NAD is chiefly a referral'agency handling problems of deafness. It promotes
the welfare of deaf persons in education, employment, Legislation, and
communication.

The National Association for Retardedlitizens (NRC)
2709 Aventie East
Arlington; 'Texas 76011.
(817) 261 -4961.

This voluntary organization, works to improve the welfare of all retarded
persons by funding services to individuals and their families, improving
institutional and community-I:rased care, ensuring legal rights, and improving
educational and employment opportunities. NARC operates at national and
regional levels, and alto has local units throughout the country.

The National Center for Jaw and the Handicapped, Inc.'(NCLH)
1235 North Eddy Street
South Bend, Ind. 46617
(219) 288-4751

NCLH was established to ens re equal protection under the law for all handi-
capped persons through pr grams of legal assistance, research activities,
public education, and professional awareness. Its publications deal with the
legal and social rights of handicapped persons.

The National Committee Arts for the handicapped
Attention: Ralph Nappi
1701 K Street, N.W.
Suite 905
Washington, D.C. 20006
(202) 223-8007

This organization, through congressional, 13E11, And private fu ing, has sites
around the nation whose goal is to foster the grovith of artsrfograms for
handicapped individuals and youth. Publications include a newsletter pub-
lished six times a year, brochures describing special art festivals, information
and resources services, training and technical-assistance systems, media, ant
products resulting from research efforts.



National Education Association (NBA)
Instruction and Professional Development
1201 16th Street, N.W.
Washington, D.C. 20036
(202) 833 -4000

The NBA Standing Committee on Instruction and Professional Development
recommends policies in ,instruction, professional development, and self-
governance, and suggests steps to increase practitioner involvement in all
matters related to instruction and professional development. The Committee
identifies the needs of NEA members in areas including classroom manage-
ment, education of the handicapped, in-service education, and early child-
hoOd education. These data are partly the basis for resolutions recommended
to the NEA Board of Directors by the Committee.

National Information Center for Special Education (NICSEM)
University of Southern California
Information Specialist
Research Annex; University Park
Los Angeles, Calif. 90007
(800) 421-8711 outside California area
(213) 7,41.5899 within California area

NICSEM serves primarily as an indexer of information about media and
materials for special learners. The data bases to disseminate products are in
print and via on-line computer search. A brochure describing services is being
developed.

National Inservice Network
Indiana University
2853 East Tenth Street, Cottage L
Bloomington, Ind. 47405
(812) 337 -2734

This agency operates two publicly available computer bases run searches of
currentjy operating BEH-funded in-service training projects that serve handi-
capped individuals. Also available are: newsletters, abstracts on projects,
brochures describing agency efforts, computer searches, and costs of approxi-
mately 200 products.

Nation Society for Autistic Children (NSAC)
169 Tampa Avenu-Te-
Albany, N.Y. 12208
(518) 489-7375

28
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ACTIVITY A-2

Objective:

Materials:

Procedure:

t
This organization, comprised of parents, professionals, and interested lay
persons, works to promote education, research, and legislation on behalf of
children with severe behavioral disorders. NSAC ()Mates an information and
referral service, as well as a publications section.

Regional Resource Centers (RRCs)
RRCs provide assistance to state education agencies and, through them, to
local education agencies to help meet their responsibilities under P.L. 94-142.
RRCs provide technical assistance through demonstrations of exemplary
se tlvice and through delivery of service in appraisal, individualized educatiofial
pr gramming, placement alternatives, implementation procedures, evaluation
of child performance, and review of 1EP. process. Contact is made via the
statelwhich identify within-state clients requiring assistance.

Investigation: Publications and Media Designed to Help Special Educators

To learn about some of the publications and media developed to assist special educators
in implementing P.L. 94.142

Writing materials, stamps

Read through the reference list below and identify which materials might best meet
your needs. List the ones you would consider essential for your particular concerns.
Contact the listed source people or agencies to obtain Information oltordering or pre-
viewing materials.

Accepting Individual Differences
Content: K-4 curriculum
Target,. Special and regular education teachers, children
Format :
Source:

4 Choices
Content:
Target:
Format:
Source:

Training packages
Divelopmental Learning Materials
7440 Natchez Avenue
Niles, Ill. 60648-

Discussion of education in the Least Restrictive Envitonment
General
I -min . color film
Division for Exceptional Children
State Department of Ptiblic Instruction
Raleigh, N.C. 27611

Designinv Resource Room
Content: Tnrimmition describing layout and design of a special education

resource room, suggested materials



fr.

Target: Regular and special -e cation administrators, special education
teachers

Format : Filmstrip, tape, printed materials
Comment: Materials available on a limited basis
Source: Larry Gloeckler

New York State Department of Education
55 Elk Street
Albany, N.Y. 12234

- Due Process and Confidentiality Training Package
Content: Training in due process
Target : School personnel, teachers, administrators, school board members
Format: Package of printed materials t
Source: Larry Swift

School Directors Association
200 East Union Avenue
Olympia, Wash. 98501

!EP Training Package
Content: Packaging and i lementing IEPs
Target : All school person tel involvedin 1EP development
Format: Printed material
Source: Wayne Spensie, Special Services Supervisor

Special Servites Section)
Old Capitol Building
Olympia, Wash. 98504

Informal Diagnostic Prescriptive Programming (IDPP) Workshop ,

Contdnt: Ten competency-based modules: task analysis,' error-pattern
analysis, systeMatic modification, learning methods, task analysis
of materials, matching learner characteristics with materials,
designs, discovering what children can and cannot do, defining
the problem and referral procedures, and behavioral objectives;
information on modifying materials, IDPP process, how to plan,
develop, organize, and implement a workshop, communication
skills

Target : Train chi, special education teachers
Format: Manuals and transparencies for 5-day participants' workshops,

)manuals for 2-day follow-up workshops for trainers, manuals
and videotapes for trainers- 3-day workshop

Source: Ikea Goplorude
1132 26th Street ..

Drake llniversit y
Des Moines, Iowa 50311
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Learning Disabilities Teacher Consultant Handbook
Content: Guidelines' for role evaluation, integration, working with the

multidisciplinary team, teacher conferences, in-service training
Target: Administrators, persons acting as learning consultants
Format: Handbook
Source: i-Council for ExcepfiOnal Children

Reston, Va. 22091
ERIC Document Reproduction Service No. ED 172 765

Mainstreaming the Vine Ily Handicapped
Content: Classroom 'techniques for incorporating visually handicapped

students into the regular classroom
Target: Regular and special education teachers, administrators
Format: Filmstrip, slides, printed materials
Comment: Materials available on a limited basis
Source: Larry Gloockler

New York State Department 'of Education
55 Elk Street
Albany, N.Y. 12234

Managing Be vior: A Parent Improvement Program by Richard L. McDowell
Content: haviormanagement techniques
Target: rainers, parents
Format: Kit: three I5-min. filmstrips, three tapes, manual, parent log

books
Source: Research Press

Box 31778
Champaign, 111. 61820

Media and the Message: A Teacher Training Pr9gram on,P.L. 94-142 for
Special Educators and Media Specialists it

Content: Six-session course to develop understanding of PI. 94.142, the
needs of handicapped students, the Use of media with handi-
capped pupils, and the deVelopment of IEPs

Target: Teachers, administrators, media specialists pre- and inservice
Format:° Tapes, printed"rnaterial
Source: - Dawn Heller, Media Specialist

RiversideBrookfleld High School
Ridgewood and Go' Roads
Riverside,111. 60546

Or

Sara McCracken, Director
La Grange Area Department of Special education
1301 West Cossitt Avenue
LB Grange, Ill. 60525



Project STRETCH (Strategies for Training Regular Educators to Teach
Children with Handicaps)
content. Twenty modules for training lectures: questioning skills, learning

centers, value clarification, classroom management, parent
counseling, etc.

Target : Replar educators, trainers
Format : Training modules
Source: Hubbard

P.O. Box 104
Northbrook, III. 60062

Selecting Instructional Materials for the Handicapped
Content: Information describing selection criteria
Target : Regular and special education teachers
Format: Mixed
Comment : Materials available on a limited basis
Source: Larry Gloeckler

New York State Department of Education
55 Elk Street
Albany, N.Y.12234

Severe /Profound /Training Package
Content: Training for the severely/profoundly handicapped aiudent
Target : Teichers, support personnel, administrators
Format:. Package of printed materials
Source: Val Lynch

Experimental Education Unit
University of WashingtorT
Seattle, Wash. 98195

Sex Education Information Packet
Target : Teachers of the handicapped student
Fermat : Byoklet
Comment: Mterials available yn a limited basis
Source: Larry Gloeckler

New York State Department of Education
55 Elk Street
Albany, N.Y. 12234

Sounds-Around
Content: leaching speech sounds to the language-impaired pupil
Target : Teachers
Format Thirty 15-mtn.

.;t
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Source: Bruce Pi land
Director of Special Educatiop
Clover Park School District
14721 Murray Street, S.W.
Tacoma, Wash. 98439

A Special Partnership: Al Teacher Training Program on P.L. 94-142 for Special
Educators and Media Personnel
Content: College course on training sessions on P.L. 94-142, handicapping

conditions, 'media services, roles of media specialists and special
educators, IEPs

Target: Teachers, administrators, media specialists, trainers
Format: Audiotapes, printed material, other media; six sessions
Source: Joan Carson

Department of Specialized Educational Services
Illinois Office of Education
100 N. First Street
Springfield, Ill. 62777

Target Behavior by Roger Kroth
Content: 0-sort technique of screening children with adjustment problems
Torgey: Trainers, teachers, parents', children
Foritiat: Kit: Q-sort behavior b cards, mahual, record sheets.
So ice: Edmark Associates

13241 Northup Way
Bellevue, Wash. 98005

Q. How can I develop con-
sultant skills to help me in
my increasing professional

involvement with regular
educatjon teachers?

ACTIVITY B-1

Objective:

Materials:

Procedure:

A. You can develop communication skills, learn about regular educators' roles, and
use effective consultation techniques.

1

Communication Skills

To communicate effectively with colleagues .

None

Try to do the following:

Establish an environment conducive to open communic.ation.
While dowded lunchrooms and playgrounds are fine for informal greetings,

33



ACTIVITY II-2

Objective:

Materials:

Participants:

Procedure:

a serious discussion should be allotted sufficient time and distractions mini-
mized (e.g., no children in the room).

Express your views clearly and concisely.
Think about what you will say (e.g., the issues you want to raise, the opinions
you want to express). When talking with colleagues, lead them to rephrase
your comments so that you can see if they understand.

Listen to the views of others.
While it is important that you give your colleague time to talk, it is equally
important that you listen to and understand what is being said. Try to re-
phrase your colleagues' comments to clarify issues and make sure you under-
stand.

At the end of your meetings, clarify points made and activities agreed upon.
It may be helpful to put some of the suggestions in writing for future re-
ference.

Role Play. /\_(

To develop an awareness of the roles assumed by regular educators

None

Three or more special educators

You and otl' special educators can role play some of the situations listed below.
Following the role-play situation, discuss feelingi and perspectives in the simulation.

Situations:

An IEI* team meeting has been called. An elementary music teacher has been
asked to attend the meeting, along with a mildly. handicapped child's special
education teacher, parent, and ririncipal. The music teacher is unfamiliar with
the child and with his/her background.

An IEP planning meeting has been called. A secondary wijence teacher has
been asked' to attend, along with the parent, mildly handicapped student,
resource-room teacher, and principal. The science teacher is unfamiliar with
the student and with his/her background.

A mildly handicapped child has been "mainstreamed" into a junior high
social studies class. This child has been presenting learning as, well as discipline
problems for the social studies teacher. The child has contact with the follow
ing staff members: resource-room teacher, counselor, and psychologist..

3 4.
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ACTIVITY B-3

Objective:

Materials:

Procedure:

A mildly handicapped student has been presenting behavior problems in the
lunchroom, which is monitored by the 12th-grade English teacher. The youth
attends a self-contained class for behaviorally disordered pupils. The student's
guidance counselor has been in touch with the parents concerning behavior
problems that occurred previously in the classroom.

Consu n Techniques

To d p effective consultation techniques

None

Try to do the following:

Become accessible to teachers. ,

If teachers are to discuss problems with you, you should be approachable,
available, and able to give.them time and attention.

Show an interest in the work and opinions of teachers.
Initiate informal discussions about their activities in the classroom, views
about teaching, and the like. These discussions may be conducted in informal
situations such as in the lunchroom, playground, and at the ditto machine.
You may also want to observe each teacher's classroom environment. If
problems arise concerning a handicapped student's placement, it helps if you
know what the classroom climate is like.

Make yoiu role known to the teachers.
In your conversations with teachers, you may want to talk about the nature
of your work, your activities, what you would like to do, andithe kinds of
problems you've been involved with (remembering 'to ,kelf identifiable
information about a client confidentipl). If it is a opriate in your school
system, the more formal' approach of an in-service rkshop could deal with
such information.
When a teacher has a problem or needs assistance in implementing-a program,
work with that teacher.
Male efforts to help start the implementation of a new program; show (not
just tell) the teacher what to do in the classroom, if possible. Be sure to
follow-up the progress of any implementation.

Q. How can I become familiar
with job opportunities for handi-

capped students as well as
facilitate appropriate

30 vocational /career education?

A. You can refer to a comprehensive and up -to -date career/vocational reference,
library, contact appropriate agencies, and work with the vocational educator in your
school system.
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ACTIVITY C-1

Objective:

Materials:

Procedure:

OP

fl

Reference Library: Vocational/Career Education

To become familiar with sources that will help facilitate appropriate vocational /career'.
education and job placement for handicapped students

Selections from the sources below

Listed below are annotated references arranged alphabetically by author. They were
selected to give you an overview of the nature and scope of materials. Read through
and become familiar with them.

Bitter, J: A., & Bo)anovich, D.J. WARF: A scale for measuring job readinds behaviors.
American Journal of Mental Deficiency, 1970, 74, 616-620.

Presented in this article is a discussion of the need r tests that will indicate a
measure of work-related behaviors predictive of satisfactory job adjustment.

Board of Education and Rehabilitaticlh. A handbook for developing programs and
services for disadvantaged students. Springfield, Southern Illinois University
at Carbondale, 1975.

/4

This book examines aspects of vocational programs for disadvantaged students,
including the following: identifying students, career guidance, curriculum,
remediation/discipline, personal services, placement, and evaluation.

Brolin, D. Vocational evaluation: Special education's responsibility. lAucation and
Training of the Mentally Retarded 1973,1 12-17.

In this article, a model secondary wocationql evaluation and placement program
is described. Also presented is a method to organize large amounts of vocational
evaluation data.

Chaffin, J. D., & Payne, J. S. Developing employer relations a work tudy program
for the educable mentally retarded. Education and Training ot. Hie Mentally

C Retarded, 1968, 3, 127-132. '
This article describes techniques for recruiting emfiloyers, developing employer's
interests, and maintaining employer sujiport for d work-study program. The;
techniques were developed as a result of 3 years' experience in the Kansas
Special Education and Vocation Rehabilitation Cooperative Project.

Clennon, S. Training special students for employment. Teaching Exceptional Childrent
1975, 7 (3), 106-107.

This article describes a program in which special education students learn about
job opportunities and develop Job skills.



Co lella, H. V. Career development center: A modified high school for the handicapped.
Teaching Exceptional Children, 1973, 5, 110-118.

The Career Development Center in Nassau County, New York is described. The
focus of the Center is to prepare handicapped adolescents to adapt to the
work environment.

Evenson, J., & Spotts, R. Implementing Experienced-Based Career Education (EBCE)
for handicapped students: A mainstreaming approach. San Francisco, Calif.:
Far,West Laboratory for Educational Resehrch and Development, 1979.

This book presents the characteristics of the EBCE program. EBCE provides
students with a comprehensive alternative to regular high school. Academic
learning occurs in the community through projects that earn credits toward
graduation. The community activities also provide the career awareness neces-

pursue future goals. EBCE has been implemented throughout the
cou y, allowing for local adaptations.

Griffin, C., Clelland, R., Pynn, M., Smith, J., & Adamson, G. The training of pro-
fessionals in vocational education for the handicapped: The .consumer's guide
series (Vor.E3). Washington, D.C.: Bureau of Education for the Handicapped,
1978.

.,This guide contains a list of training programs surveyed, products by state, and
recommendations" for personnel preparation in the area of vocational education
for handicapped people.

Hayden, J. G. A work experience program in rural areas. Teaching Exceptional Child-
ren 1975, 7 (4), 130-133.

A 2-year program in a rural area is described, During the first year, students
develop work habits and attitudes. They work in a community-based job the
secorrd year to learn specific skills,

An introduction to career edu'cation: A policy paper of the U, S, Office of Education
(OE). Washington, D.C.: U..S. Government Printing Office, 1975.

This booklet presents a comprehensive conceptual statemefflt on career education
and a description of the former OE's interpretation orthe HEW (now U. S.
Education Departrrient) policy on career education.

Lake, T. P. Career education: Exemplary programs for the handicapped. Reston, Va.:
Council for Exceptional Children, 1973. v

In this book six different model secondary school programs are described, one
for deaf students and the others noncategorical. Names and addresses of people
to contact for further information about the programs are provided.

Lance, W. D. Classroom techniques. Education and Training of tho,Mentally Retarded ,
1973, 8 27-28.
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ACTIVITY C-2

Objective:

materials:

Procedure:

This article describes the Actual Life Experience Lab (ALE). Its focus is not to
develop a specific job skill but rather to introduce the'student to a number of,
tusk's that may prove valuable in a Job. '

McKinney, L. A., & Seay, D. M. Development of individualized education programs
(1H's) for the handicapped in vocational education. Columbus, Ohi-O: National
Center for Research in Vocational Education, 1979.

This booklet is one of a series of 16 papers produced during the first year of
the National Center's knowledge-transformation program. Topics addreued
include the following. elements of the IEP; procedures for identifying nd
diagnosing individual needs in relation to career goalsas well as the psychomotoi,
cognitive, and affective domains; and prescribing vocational education in the IEP.

Mindel, D., & McCay, V. They grow in silence: The deaf child and family. Sher
Spring, Md.: Nacional Association of the Deaf, f971.

This book discusses the deaf person's life; causes of deafness; the child's language;
and some vocational, educational, and psychological effects of deafness.

Morrison, L. Job-skill checklist. Pointer*, 1975,19 200-201.

This 'article presents a checklist of job skills dewieloped from job briefs provided
by q state employment bureau.

Investigation: Organizations and Agencies Providing Assiltance in Career/Vocational
Education

To learn about agencies and organizations that can assist special educators in imple-
menting career /vocational education programs for handicapped students

Writing materials, stamps

The following list of agencies a'ndzganizations provides information, referral services,
publication materials, and/or procts 'regarding career/vocational education, Read
through the list and identify those agencies/organizations that might best meet you
needs. Contact the appropriate agencies to obtain further information concerning
services and materials.

American Vocational Association
1501 ligmet, N.W.
Washington, D.C. 20062

American Personnel and Gnidance,
Association
1607 New Hampshire Avenue, N.W.
Washington, D.C. 20036 .

Bureau of, dult, Vocational, and
Technical Education
400 Maryland Avenue, Si:-
Washington, D.C. 20202

Bureau of Occupational an Adult
uca Uwe

400 Maryland Avenue, S.W. (ROB #3)
Washinston, D.C. 20202

4-
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Center for Career Development and ,

Occupational Preparation
Texas A & M University
College Station, Tex. 77843

Center for Studies in Vocational and
Technical Education
321 Education Building
1000 Bascom Mall
Madison, Wis. 43706

Council of State Administrators of
Vo ational Rehabill ati n
1 22 K Street, N. W., Suite 836
Washington, D.C. 20005

.,Comprehensive Employment and
Training Act .

Bureau of Occupational and Adult
Education
400 Maryland Avenue, S.W. (ROB #3)
Washington, D.C. 20202

Division of Vocational tunl Technical
Education
Bureau of Occupational and,Adult
Education
400 Maryland Avenue, S.W. (ROB #3)
Washington, D.C. 20202

Handicapped and Vocational Guidance-
. Program

Division of Vocational and Technical
Education
Bureau of Adult, Vocational, and
Technical Education
400 Maryland Avenue, S.W.
Washington, D.C. 20202

Materials Development Center 1

Stout Vocational Rehabilitation
Institute
Menomonie, Wis. 54751

National Advisory Council on Career
Education
311 Regional Office Building #3
7th and D Streets, S.W.
Washington, D.C. 20202

National Advisory Council on the
Education of Disadvantaged Children
425 13th Street, N.W., Suite 1012
Washington, 4. 20004

Negational
aAi

Education
425

on

425 13th Street, N.W., Suite 412
Washington, D.C. 20004

National Association for Career
Education
Glassboro State College
Glassboro, N.J. 08028

O.

Midwest Regional Consortium of
Project Retool
Career Edbcation for the Handicapped

'.3'77 Haworth Hall; University of Kansas
Lawrence, Kans. 66045

National ,Association for Retarded
Citizens
On-the-Job Training Project
2709 Avenue E, East
Arlington, Tex. 76011
National Center for Career Education
University of Montana
P. O. Box 7815
Missoula, Mont. 59807

National Center for Research in
Vocational Education
The Ohio State University
Columbus, Ohio 43210

National Rehabilitation Association
1522 K Street, N.W.
Washington, D.C. 20005

President's Co
of th Handl
1111

Washingto

mittee on Einploynlepi
pped

tree t, N.W.
, D.C. 20210

Rehabilitation Services Administration
Office of Human Development
330 Independence Avenue, S.W.
'Washington, D.C. 20005

VI
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ACTIVITY C-3

Objective:

Materials:

Procedure:

lb;

Working with Vocational Educators

To develop working relationships with Vocational educators to facilitate implementa-
tion of appropriate vocational/career education programs for handicapped individuals

None

Special educators can work with vocational educators to develop the strengths of
handicapped students in any number of ways. A few examples follow:

Developing and Implementing the IEPs of Handicapped Students
Special educators realize that career/vocational education is a necessary
component of many handicapped students' 1EPs. The special educator should

'work closely with the' vocational educator to develop an appropriate career/
vocational education program. It should be integrated with the rest of the
student's educational program.

Identification and Assessment of Handicapped Students
Career - development competencies for.special education students involve more
than just the attainment of occupational skills. Daily-living and personal-
social skills also need to be developed. The special educator may be able to
assist the vocational educator in determining students' needs in each of these
areas, especially as they relate to vocational education.

Coordination of Student Data
The special educator may be able to coordinate and disseminate relevant
student background information to the vocational educator to assist him/her
in developing the vocational education component for the IEP.

Development of Specialized Competencies
There are many competencies vocational ,educators may needto develop,
particularly when dealing with handiapPtd 'students (e.g., developing IEPs
consistent with the requirements of.P.L. 94-142 \ItInd creating instructional
sequences based on task analysis). The special 'edUcator may .be able to
provide support services to the vocational educator id-the de opinent of
these competencies as well as assist in implementing specific e ational
programs. w--

Q. Now can I work stgress-
fully*h parents?

A. You can use effective communication and consultation techniques (seb activities
13 -1 and 8-3), refer to appropriate resources and agencies at needed, and develop
activities for use with parents (such as role-playing) that help them understand theft
child and their role in his/her educational development.

40

4



ACTIVITY D-I

Objective:

Materials:.

Procedure:

Reference library: Working with Parents of Handicapped Children

To become familiar With references that will help you in working with parents

Selections from sources below

Listed below are annotated references arranged alphabetically by author. They were
selected to give an overview of the nature and scope of4materials. Read through them
and choose those that might help you.

Barsch, R. H. The parent of the handicapped child. The study of child - rearing practice
Springfield, Ill. Charles C. Thomas, 1968.

This book is suitable for parents and teachers of handicapped children. Research
findings about daily Vxperiences within family structures are presented.

4.)

Barsch, R. H. The parent - teacher partnership. Reston, Va.: Council for Exceptional
Children, 1969.

The focus of this book is on how teachers ean'cooperate with parents in pro-
gramming for handicapped children.

CEC Information Center on Exceptional Children. A selected guide tojiublic agencies
concerned with exceptional children. Reston, Va.: Council for Exceptional
Children, 1974.

This guide, appropriate for professionals as well as parents, lists $1 agencies in
the field of special education.

Co/Rpt Media. Loss and grief. Irvine, Calif.: Author, 1977.

This audiovittual kit (one Manual, seven filmstrips, seven cassette tapes or records)
can be used by teachers and parents. It presents a variety of situations in which
loss is experienced and depicts how individuals adapt to it. In addition, guidelines
are provided for interacting appropriately, with a grieving person.

De los Santos, & Mycue, E. Young children with handicaps: Part I: Emotional diatur-(
bance and specific learning disabilities: An abstract bibliography. Vourigchildren
with handicaps: Part 11: Physically hanaicapped: An abstract bibliography.
Urhgna: University of Illinois, ERIC Clearinghouse on Early Childhood Educa-
tion, 1973.

These bibliographies are appropriate for parents and professionals. Provided are
full bibliographic citations, annotated entries, ERIC order fortns, and informa"
tion.

Developmental Learning Materials. Accepting individual .differences. Niles, Ill.:
Author, 1977.



This curriculum is designed to help parents, teachers, and students accept
differences related to handicapping conditions at various age levels.

limerick, L. The parent interview: Guidelines for students and practicing speech
clinicians. Danville, Ill.: Interstate Printers and Publishers, 1969.

This booklet is designed for professionals and focuses on the diagnostic inter-
fa, view with parents.

Epilepsy Foundation of America. Materials price list. Washington D.C.: Author, 1979.

This catalog provides information regarding pktiphlets, reprints, paperback
books; cassettes, slides, and films.

Evans, J. A resource list aid annotated bibliography for working with _parents of
handicapped children. Austin, Tex.: Southwest Educational Doelopment
Laboratory, 1979.

This booklet is a resource list of materials arranged by subject heading and
annotated alphabetically by author.

Evans, J. Working with parents of handicapped children. Reston, Va.: Council for
Exceptional- Children, 1976.

This booklet is appropriate for anyone who works with handicapped Children.
Information on the following Is included: understanding parents' feelings,
making meetings with parents more comfortable, helping parents to understand
their child's problems, and learning resources available to parents. There is FISO
as,Spanisli version of the publication.

Fairchild, 1. N. (Ed.). Keeping in touch with parents: The teacher's best friend.
Austin, Tex.: Learning Concepts, 1977:

This kit consist: of a filmstrip, audio cassette; leader's guide, participant's
manual, and hook. It provides a I-hour workshop for teachers, focusing upon
the development of conference and communication skills as well as effective
parent-teacher relationships.

Gordon, I. J., & Breivogel, W. F. Building effective 'home-school relationships.
Rockleigh, N.J.: Allyn & Bacon, 1976.

This hook describes the roles of various professionals in building good parent
relations and includes information about the following: designing home-learning
activities; selectirig, recruiting, and training home visitors; and developing home/
school programs.

Hunter, M., Schucmar, IL, & Friedlander, G. The retarded child from birth to five:
A m9Itidisciplinarykroram for_ child and nib. New Yori:

This hook describes an approach toward providing a comprehensive program for
young mentally retarded children and their parents. 37
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Ilymes, J. I. Effective home-school relations. Sierra Madre, Calif.: Southern California
Association for the Education of Young Children, 1974.

This book is designed to help teachers develop better relations with parents.
The following activities are discussed: group meetings, conferences, parent
involvement in school activities, home visits, and written commynications.

lelafter, M. B. Working with parents of the handicapped: A resource guide. King of.
Prussia, Pa.: Ilastern Pennsylvania Regional Resources Center, 1479.

The materials listed in this guide can be used in at least three ways; i.e., for
parewtraining, for direct parent use, and/or for professional training.

Kroth, R. L., & Simpson, R. L. Parent conferences as a teaching strategy. Denver,
Color.: Love Publishing Co., 1977.

This book provides activities for building trust and sharing, communication
skills, and techniques for evaluating and conducting parent/teacher conferences)

'011ie, D. L. Parent programs in child development centers: Fir chance for children.
Chapel Hill: University of North Carolina, 1972. (ERIC Document Reproduc-
tion Service No, ED 067 798)

This book presents a collection of six articles dealing with var us aspects of
working with the parents of young hearing-impaired children. T topics dis-
cussed include: providing emotional support to parents, exchangin njormation,
and planning parent involvement programs. A bibliography of refit program
resources is included.

Loscn, S. M., & Dument, B. Parent conferences in the schools: Procedures for de-
veloping effective partnership. Roelleiglif N.J.: Allyn and Bacon, 1978.

This book explores procedures for establishing partner relaticins4ips with parents
in order to assist in the early identification of handicapped children. Included
are the following topics: making contact, the evaluation and decision process,
and overcoming parent defensiveness.

McCollum, A. 'F. Coping with prolonged health impairment in your chip. Boston,.
Mass.: Little, Brown, 8c'eo., 1975,

This book is an appropriate reference for parents of children afflicted with
philisical disorders lasting 3 months v. more. It deals with behavioral, emotional,
and social issues.

Noland, R. L. (Ed.). Counseling parents of the ill and handicapped. Springfield, Ill.:
Charles C. Thomas, 1§71.

This book provides information for those who counsel parents of seriously ill
or handicapped children.



ACTIVITY D2

Objective:

Materials:

Procedure:

Rutherford, R. B., & Edgar, E. Teachers and parents: AI guide to interaction and
cooperation. Rockleigh, N.J.: Allyn & Bacon, 1979,

This book presents guidelines for strengthening the teacher's skills in working
with parents. One section is devoted to issues reititeg to parents of exceptional
children.

Southwest Educational Development Laboratory. Parent)ng in )977: A listing 91
parenting materials. Ainitin, Tex.: Author, 1977.

This bibliography lists titles of `parenting material in 15 sublect areas, one of
which is exceptional children.

Stewart; 1. C. Counseling parents of exceptional children. Columbus, Ohio
Merrill, 1978.

This text is designed for professionals. It discusses e app ca on of basic
counseling principles and procedures to parents of Iiandic )ed children.

arses E.

Research: "Hotlines" to Assist Parents of Handicapped Students

To learn about the agencies that provide assistance and publications to parents of
handicapped students

Telephone or paper, envelopes, stamps

Listed below are the names of agencies offering information, rekral services, advocacy
representatives, and publications dealing with topics of educational importance to the
parents of handicapped students. For further information to guide you in directing
parents to appropriate agencies, contact:

Closer Look
The National Information Center fot the Handicapped
P.O. Box 1492*
Washington, D. C. 20013
(202)8334160

This agency assists parents in locating appropriate educational programs and
special services for their handicapped child. Its information packet outlines
procedures for dealing with various disabilities, and includes a list of special
education personnel to contact at state boards of education.

CoordinatimSouncil for Handicapped Children'
407 South Dearborn
Chicago, Ill. 60605
V112439-3513

4



The Council's purpose is to improve services to all handicapped children. It
offers information and referral services to paients; assists-them in obtaining
diagnostic, therapeutic, and educational services; conducts parent-helper
workshops; and publishes a variety of booklets and guides.

Faniily Service Association,of America (FSAA)
44 Fast 23rd Street
New York, N.Y. 10010
(212) 674.6100

to

FSAA, through its member agencies, provides counseling, family-life educa-
tion, and advocacylservicas. It also hai specialized service units that work
with exceptional children.

Parent Education Project
Special Education Departmept
School of Education
University of Louisville
Louisville, Ky. 40208
(502) 588-6426

This agency offers confereii.ces and institutes' for professionals, and educa-
tional courses for parents,, regarding parent-school communication issues
and,obehavior management. t has developed a quarterly parent newsletter,
coa5prehensive modules for use by professionals with parents, and public
service radio spots to alert the community to its referral "hotline" number.

4r



A. General Provisions
and Definitions

Purpose of Regulations
(§ 121a.1)*

Applicability to State,
Local, and Private Agencies

(§121a.2)

Free Appropriate Public
Education (VAPE)

(§ 121a.4)

Handicapped Children
(§ 121a.5)

ti

Include
§ 121a 0)

NOTE: Subpart A covers the purposes and applicability of these Regulations and in-
cludes definitions of statutory and related terms.

The purpose of these Regulations is:

to ensure that all handicapped hiNtgren have available a Free Appropriate Public
'Education that includes special and related services to meet their needs;
to ensure that the rights of handicapped children and their parents are protected;
to assist states and localities to provide for the education of all handicapped
children; and
to assess and ensure the effectiveness of efforts to educate those children.

These Regulations apply to:

each sptte that receives federal funds under P.L. 94 -142;
each public agency within the state that is involved in the education of handicapped
children; e.g., state educational agency (SEA), local educational agency (LEA),
departments of mental health and welfare, state school for the deaf, state correct-
ional facilities; and
each handicapped child who has boo referred to or placed in private schools
by a public agency.

Definition of Statutory Terms

The term "Free Appropnate Public Education" means special education and related
services that:

arc provided at no cost to parents;
meet standards set by the state;
include preschool, elementary, and secondary school education in the state; and
are provided as part of an Individualized Education Program (IEP).

The term "handicapped children" means children.who are in need of special education
and related services because they have been-evaluated as:

mentally retarded .e orthopedically impaired
hard of hearing other health impaired
deaf deaf-blind
speech i paired multihandicapped
visually handicapped having specific learning disabilities
seriously emotionally disturbed

NOTE: See S I 21a.5(b) for specific definitions for each handicap.

The term "include" means that items named are not all of the possibleJtems covered,
which may he like or unlike the ones named.

Ihr numbers in parentheses are ihr legal Section citations. limy allow the reader to locale in
the Regulations of l'uldlc Law 44 142 the e )(net wording of the Law regarding a specific term.

APPENDIX A
sa

HIGHLIGHTS OF
REGULATIONS

. IMPLEMENTING
P.L. 94-142

THE EDUCATION
FOR ALL
HANDICAPPED
CHILDREN
ACT OF 1975



Intermediate Educgtional
Unit (111)

(§ 121a.7)

Local Educational Agency
(LEA)

(§ 121a.8)

Native Language
(§ 121a.9)

Parent
121a.10)

Public Aget
(§121a.11)

Qualified
(§121a.12)

l?elatiq Services
(§ 121a.13).

S.

The term "intermediate educational unit" is any public agency other that) a school district .which is supervised
by the state, is established by state law to provide free public education on a regional basis, and provides special
education and related services to handicapped children in thektate. (1

The term "local educational agency" (LEA) is a public hoard of education or other public authority that is
recognized in a state as an administrative agency for its public elementary or secondary schools in a city, county,
township, school district, or other subdivision. or a combination of school districts or counties. For the purpose
of these Regulations, LEAs include intermediate educational units.

Where used with reference to a person of limited English-speaking ability, "native language" means the language
that person normally uses, or in the case of a child, the language his/her parents normally use.

NOTE: The Regulations allow for the following exceptions:

I. When there is a difference between the language used by the child and the parents, all direct communication
with the child should be in the language he/she normally uses (an important consideration during the evaluation
of 1 he child). Similarly, all due-process communications addressed to parents should in the language used by
the parents.

2. When the child/person is blind or deaf or has no written language, the mode of c Mmunication should be that
normally used by hitn/here.g., sign language, braille, or speech).

The term "parent" means a parent, a guardian, a person acting as a parent (e.g., a gra parent or stepparent with
whom the child lives, as well as persons legally responsible for the child's welfare), or a irrogate parent appointed
by a public agency.

The term "public agency" includes the stale, school districts, intermediate educational units and other political
subdivisions of the state responsible for providing education to handicapped children.

The term "qualified" means that a person has Met state-approved or recognized certification, licensing, registra-
tion, or other comparable requirements that apply to the area in which he or she is providing special education.

or related services.

The term "related services" means transportation and such developmental, corrective, 'and other supportive ser-
vices as are required to assist the handicapped child to benefit from special education. These services include:

speech pathology and audiology
psychological services
physical and occupational therapy
recreation
early identification and assessment of disabilities in children
ounselinis services
medical services for diagnostic or evaluation purposes
school health services
social work services in school
fuircut counseling and training

f
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0

Audiology
(§ 121a. 13(b)(1))

Counseling Services
(§ 121a.13(b) (2))

Early Identification
(§ 121a.13(b) (3))

Medical Services
(§ 121a.13(b) (4))

Occupational Therapy
(§ 121a.13(b) (5))

,Parent °tinseling
and Training

(§ 1 lia.13(b) (6))

l' ysical Therapy
(§ 121a.13(b) (7))

tsyc hological Services%
(§ 121a. afb) (8))

NOTE:
1

I . The list of related services is not exhaustive (i.e., services may also include such activities as artistic and cultural
programs, art, music, and dance therapy).

2. Only those services deemed necessary to assist the child must be provided.
3. Oper kinds of services might be provided by persons from varying professional backgrounds and with a

variety of operational titles, depending turn requirements in individual states (e.g., counseling services might
be provided by social workers, psychologists, or guidance counselors; and psychological testing might be
carried out by qualified psychological examiners, psychometrists, or psychologists).

The term "audiology" includes:

identifying children with hearing loss;
determining the range, nature, and degree of earing loss, including referral for medical or other professional
attention for the habilitation of hearing;
providing habilitative activities, such as language, habilitation, auditory training, speech reading (lip-reading),
hearing evaluation, and speech conservation;
creating and administering programs for prevention of hearing loss;
providing counseling and guidance of pupils, parents, and teachers regarding hearing loss; and
determining the child's need for group and individual amplification; selecting and fitting an appropriate aid;
and evaluating the effectiveness of.amplification.

The term "counseling services" means services provided by qualified social workers, psychologists, guidance
counselors, of-crther qualified personnel. t

The term "early identification" means carrying out a formal plan for identifying a disability as early as p4ssibIe
in the child's life.

The term "medical services" means services provided by a licensed physician to determine the child's medically
related handicapping condition which results in the need for special' education and related services.

The term "occupational therapy" includes:

improving, developing, or restorMg functions impaired or lost through illness, injury, or deprivation;
imp,roving ability to perform tasks for indepdent functioning when functions are impaired or lost; and
pOrventing, through early intervention, initial oir further impairment or loss of function.

The term "parent counseling and training" means assisting parents in understanding the special needs of their
child and providing them with information about child development.

The term "physical therapy" means services provided by a qualified physical therapist.

/
The term "psychological services" includes:

administering psychologiCal and educational tests, and other assessment procedures;
interpreting assessment results;

ft** alo ft+ 48



Recreation
(§ 121a.13(b) (9))

School Health Services
(§ 121a.13(b) (10))

Social Work Services
in Schools

(§ 121a.13(b) (11))

Speech Pathology
(§ 121a.137b) (12))

°
r

Transportation
(§ 121a.13(b) (1311

Special Education
(§ 121a.14)

obtaining, integrating, and interpreting information about child bavior and conditions related to learning;
consulting with other staff members in planning school progranis to meet the special needs of children as
indicated bg psychological tests, Interviews, and behavioral evaluations; and
planning, -managing and delivering a program of psychological services, including psychological counseling
for children and parents.

The term "recreation" includes:

assessing and providing leisure/extracurricular yctivities;
providing therapeutic recreation services; and
providing recreation programs in schools and community agencies.

The term "school health services" means services provided by a qttalifild,sohool nurse or other qualified person.
(

The term "social work services in schools" includes:

preparing a social or developmental history on the handicapped child;
providing group and individual counseling for the ild and family;

.Aiorking with problems imithe child's environment home, school, and community) that affect adjustment in
school; and
mobilizing school and commun4 resources to ena e the child to receive maximum benefit from his/her
educational program.

The term,"speech pathology" includes:

identifying children with speech and/or language disorders;
diagnoSing and appraising specific speech and/or language disorders;
referring children for medical or other professional attention necessary for the habilitation of speech of
language disorders;
providing speech and language services for the habilitation or prevention of disorders of communication; and
providing counseling and guidance of parents, children, and teachers regarding speech and language disordets.

The term "transportation" includex

likproviding ffr travel to and from s ool and among schools;
.

, providing for travel in and around s hool buildings; and
furnishing specialized travel equipment (e.g., special or adapted buses, lifts, and ramps) as required for handi-
capped children.

V

The term "special education" means specially designed instruction, at no cost to the ( parent, to meet the needs of

sl b 'rj
the handicapped child.

Special education includes:

providing classroom instruction;
carrying out instruction in physical education;
providing home instruction;

providing instruction in hospitals and institutions;
providing vocational education instruction; and
providing related services as defined above.



Physical Education
(§ 121a. 14(b) (2))

Vocational Education
(§ 121a.14(b)(Y))

Slate
(§ 121a /5)

Parental COnsent
§ 121a.,500)

(§ /21a.500)

Personally Identifiable
Information (I'll)

(§ 1.210.500)

Public pens('
§ 12Ia 60E0(3) (ii))

The term "physical education" means:

developing physical and motor fitness;
developing fundamental motor skills and patterns; and
training skills in aquatics, dance, and individual and group games and sports (including intramural and lifetime
sports). ,

Physical education includes:

providing sal physical education;
providing adapted physical education;
providing movement education; and
fostering motor,development.

k of)

The term "voc,ational education" means organized educational programs directly related tolhe preparation of
. individuals for paid or unpaid employment, or -for additional preparation for a career requiring other than a
baccalaureate or advanced degree.

Vocational education includes indus(rial arts and consumer pt homemaking, education programs.

The term "state" t ns each of the states, the District of Columbia, the Commonwealth of Puerto Rico,
Guam, American S n a, the Virgin Islands, and the fort Territory of the Pacific Islands.

The term "parental consent" means that:

the parent has been fully informed (in his/her rnative language or other mode of communication) of all infor-
mation relevant to the activity for which consent is sought;
the parent understands and agrees in writing to the activity for which consent is sought, and 'the consent
desCribes that activity and lists the records (if any) which will he released and to whom; and
the parent understands that the granting of consent is voluntary and may be revoked at any time.

The term "evaluation" means the use of specific procedures used selectively with an individual child to determine
whether the child is handicapped and the nature and extent of the special education and related services that the
child needs. .., ,

.

The term does not include ic tests adthinistered to, or procedures used with, all children in a school, grade,include
or class.

The term "Personally Identifiable Information" includes:

the name of the child, the child's parent, or other family member;
the address of the child;
a personal identifier (e.g., the child's social security number or student'number); and
a list of personal characteristics or other information that would makeit possible to identify the child with
reasonable certainty.

II

.
lime term "public expense" means thal the public agency either. pays for the full cost of -a:service or ensures that

-the service is otherwise provided at no cost to the parent.
1
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Independent Ediumfriernal
Evaluation

(§.121a.503(a) (3) (i))

At no Cost
(§ 121a.14(b)(1))

Destruction of Information
(§ !21a.560)

Education Records
(§ 121a.560)

Participating Agency
(§ 121a.560)

Individualized Educatio-n
Program (IEP)
(§ 121a.340)

The term "independent educational evaluation" means an evaluation conducted by a qualified examiner who is
not employed by the public agency responsible for the education of the child being evaluated.

The term "at no cost" means that special education programs and elated serVices are provided without charge
to he parent (including the cost of a residential school). This does not preclude, however, incidental fees nor-
mally charged to nonhandicapped students and their parents as part of the regular education program.

The term "destruction" when used in relation to education records means physical destruction or removal of
personal identifiers from educational records so that information is no longer personally identifiable.

. 1' -
The term "education records" miens those records directly related to a student and maintained by an educe-

onal agency or institution or by a party acting for the agency or institution.

The tcrm "participating agency" means any agency or institution that collects, maintains, or uses Personally
Identifiable Information covered by these regulations or any agency or institution from which such information
is obtained.

The term "Individualized Education Program" (IEP) means a written statement for each handicapped child that
provides, among other things, a prescription for the specific special education--prograrns and related services
for each handicapped child.

B. State Annual Program
Plans and Local

Applications

NOTE: Subpart B includes specific requirements relating to:

the contents of the state annual program plan which must be submitted annually and adhered to in order to
Ireceive funds under P.L. 94-142;
the contents of LEA applictilions for use of funds under P.L. 94-142;
participation by the Bureau of Indian Affairs, Department of Interior; and
public participation prior to the state's adoption of an annual program plan.

C. Services

Time lines for Providing
Free Appropriate Public

Education (FA PE)
' (§ 121a.300)

NOTE: Subpart C contains provisions governing the required major service components. These include:

I. Free Appropriate Public Education
2. Full Educational Opportunity Goal
3. Priorities in the use of Part B funds

EAPE: Free Appropriate Public Education

4. Individualized Education Program (IEP)
5. Direct services by the state
6. Comprehensive system of personnel development

The Regulations require that:

by September 1, 1978, each state must ensure that Free Appropriate Public Education is available to all
handicapped children ages 3 through 18; and
by September I, 1980 each slate must ensure that Free Appropriate Public Education is available to all handi-
capped children ages 3 through 21.



Public and l'rivate
Residential Placement

(§ 121a.302)

Proper Functioning of
Bearing Aids (§ 121a.303)

Pull Educational
Opportunity Goal

(§ 121a.304)

Pru m ()pitons
( 121a.305)

Provision of Nomicadernic
,Cervie (§ 121a.306)

40-
This requirement does not apply to age groups 3 through 5 and 18 through 21 if it is "inconsistent" With state
laws.and court orders governi g the provision of free public education to handicapped children in that state.

If placement of a handichpped child in a public or private residential special education program is necessary, the
program, including nonmedical care and room and board, must be provided at no cost to the parents.

This requirement applies only to placements that al4 made by public agencies for educational purposes, and
includes placements in state-operated schools for the handicapped (e.g., state school for the deaf or blind).

Each public agency must ensure that the hearing aids worn by deaf and hard-of-hearing children' in school are
working properly.

Each state must ensure that each public agency establishes and implements a goal of providing Full Educational
Opportunity to all handicapped children served by that agency.

NOTE:
I. In meeting the Full Educational Opportunity Goal, LEAs are encouraged to include artistic and cultural

activities in programs.
2. To understand the.full impact of this provision, the distinction? between the terms "Free Appropriate Public

Education" and "Full Edykitional Opportunity Goal" is outlined below.

Free Appropriate Public Education:

must be male available to all handicapped children within the specific mandated time lines and age ranges, ant,
must include special education and related services provided in accordance with an IEP.

Full Educational Opportunity Goal:

is an all-encompassing term and therefore broader in scope than Free Appropriate Public Education;
cover's all handicapped children ages birth through 21;
includes a basic planning. dimension (including making projections of estimated number of handicapped

children);
permits each agency to establish its own timetable for meeting the goal; and
calls for the provision of additional facilities, personnel, and services to further enrich a handicapped child's
educational opportunity beyond that mandated by the Free Appropriate Public Education requirements.

The term "goal" means an end to be sought. While an agency may never achieve its goal in the absolute sense, it
must be committed to striving for the goal and must comply with the policies and procedures in the annual pro-
gram plan. Finally, this provision DOES NOT relieve the agency from its obligatioqg u er the Free Appropriate
Public Equcation requirement.

Each public agency must ensure that handicapped children have available the variety of educational programs and
services available to nonhandicappcd children, including art, music, industrial arts, consumer and homemaking
education, and vocational education.

Each public agency. must take steps to provide all handicapped children with an equal opportunity to participate
in nonacademic and extracurricular services and activities.

r0



Physical Education
(§ 121a.307)

Regular Physical
...Education

(§ 121a.307b)

Spetial Physical Education
(§ 121a.307(c))

Physical Fducatio Services .

in Separate Facilities
(§ 121a.307(d))

Priorities
(§ 121a.321 (dl)

Programs for First Priority
Children During School

Year 1977-1998
(§' 121a. 322)

Nonacademic iffid extracurricular services and activities.may include:

counseling services
athletics
transportation
health services
recreational activities
special interest groups or clubs sponsored by the public agency
referral to agencies that .provide assistance to handicaiffied persons
employment of students (including both employment by the public
outside employment)

Physical educatio n services, either in the regular physical education program or in a ,specially designed physical
education program, must be made available to every handicapped child receiving a Free Appropriate Public
Education.

agency and assistance in generating

)

Each handicapped child must he afforded the opportunity to participate in the main- physical education pro-
gram available to nonhandicapped children unless.

the child is enrolled full-time in a separate facility; or
the child needs specially designed physical education, as prescribed in his/her IEP.

If a specially, designed physical education program is prescribed, the public agency must provide the services
directly or make arrangements for themto be provided through other public or private programs.

If a handicapped child is enrolled in a separate facility, the public agency must ensure that the child receives
appropriate physical education services,

Priorities in the Use of Funds Received Under P.L. 94 -142

NOTE: The general intent of the provisions in this section is to`require each state anaKEA to establish priorities
with regard to the use of funds received under P,1 94-142.

Each state and school district must use funds received under P.L. 94 -142 in the following order of priorities:

first, to provide Free Appropriate Public Education to first-priority children (i.e., children not receiving any
education), including their identification, location, and evaluation; and
second to provide Free Appropriate Public Education 4second-priority children (i.c,, children with the
severest hAndicaps who arc receiving an inadequate education), including their identification, location, and
evakrinion,

/A-01

If a major component qualified teacher of a first-priority child's education program) is not available for
school year 1977-78, the public agency must:

provide an interim program for the child; and
develop an IH' for full implementation no later than September I, 1978,



Service to Other
Children

(g 121(4323)),

Application of Local
Educational Agency to

Use Minds for Hit Second
Priority (g 121a. 324)

State Responsibility
(g 121(1.341)

When an individualized
Education Program Must

he in Effect
(g 121(1.342)

11.:1' Meetings
f 121a.343).

Part B funds may he used for training or other support services by the state or LEA in sch.00,k.eiir 1977-78
only if all first-priority children in the state have been placed and have availaple at least an interitti*Program of
service,

If the slate or LEA is providing FAPU to all its first-priority children, then P.. 94-142 funds can be used to
provide PAPE to:

handicapped children who are not receiving apy education and who are in age groups not,dt>vered in the state
(e.g., 3 through 5 and 18 through 21); or
second-priority Children; or
both these groups.

An LEA may use funds provided under Part B for second-priority children if it provides assurance satisfactory to
the SEA in its application (or an amendment to its application) that:

.all first-priority children have a Free Appropriate Public Education available;
the LEA has a system for the identification, locatidn, and evaluation of handicapped children as described in1

, eits application; and
whenever a first-priority child is identified, located, and evaluated, the LEA makes available a Free Approphate
Public Education.,

Individualized Education Program (IEP)

NOTE: The general intent of the provisions of this sect* is to ensure that an IEP is developed and implemented
for each handicapped child who is being provided with special education and related services by a public agency
(including other state agencies such as the departments of mental health and welfare) either directly, by contract,
or through other arrangements..,

The state must ensure that:

each public agency develops and implements an for each of itg handicapped children, and
an IEP is developed' and implemented for each handicapped child who is placed in or referred to a private
school crr facility or is enrolled in a parochial or other private school and receives services from'a public agency,

On October 1, 1977, and at the beginning of each school year theroafter, each public agency must hlive in effect
an I EP for every handicapped child who is receiving special education from that agency.

An IEP must he in effect before special education and selected services are provided, and must be implemented
as soon as possible (i.e., with no undue delay) following the IFP meetings,

NOTE: It is expected that an IEP will be implemented immediately following the IEP meetings, with the follow...
ing exceptions:

1. when meetings occur during the summer or a vacation peribd; or
2. when there are circumstances requiring a short delay (e.g., working out transportation arrangements); however,

TIIIE CAN BE NO UNDUE DELAY IN PROVIDING SPECIAL EDUCATION AND RELATED SERVICES
TO filF ('mu).

In general, each public agency is responsible for initiating and conducting meetings for the purpose of developing,
reviewing, and revising a handicapped child's 1111.

........ ,



'Meetings for Newly
Identified Handicapped

(§ 121a,343(c))

Review Meetings
(g 121a.343(d))

Participants in lI'i'
Meetings

(g 121(1.344)

Parent Participation
at the /FP/Meetings

ev44,(g 121a,145(a))
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V
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kehandicapped children currently being Served. and in nee special education during school year 1977-78,
a meeting must be held early enough to ensure theodeveloPment of an I FP by October 1, 1977. ......

For all other handicapped children (i.e., ltew handicapped children initially evaluated after October I, 1977), a
meeting must be held within 30 calendar days after it has been determined that the child needs special education
and related services.

,A meeting must be held at least once a year to review and, if appropriate, revise each child's HT.

NWT: The timing of these review meetings could be on the anniversary date of the last !FP meeting, but this
is left.to the discretion of the agency.

The public agency must ensure that each 11:.P aceting includes the following participants:

a representative of the public aOncy, other than the child's teacher, who" is qualified to provide, or supervise
the provision of, special education;
the child's teacher;
one or both of the child's parents;
the child,.when appropriate; and
other individuals at the discretion of the parent or agency.

For a handicapped child who has been evaluated for the first times the meeting must also include:

a member of the evaluation team (e.g., speech-language pathologist for a child whose primary handicap is a
speech impairment), or
a representative of the public agency (e.g. Wm, child's teacher or sonic other person) who is knowledgeable_
about the evaluation procedures used and iar with the results pf the evaluation,

NOTE.:
For deciding which "teacher or "other person" should participate in !FP meetings, the following guidelines

are suggested:
For a chiM currently receiving special education, the teacher could he the child's special education teacher,
If the child's handicap is a speech impairment, the teacher could be t he speech-language pathologist,
For a child being considered for placement (n special education, the (cache' could he the child's regular
teacher, or a teacher qualified to Novick education in the type of program in which the child may be
placed, or both.
For a child not in schovl or with more than one teacher, the agency may designate which teacher Will
participate in the meeting.

2 II is suggested that either the teacher or the agency representUive be qualified in the area of the child's sus-
pected disability.

3.11 was thikintent of Congress that IFP meetings he small, since a large group is often unproductive, costly, and
adverse to the purpose of ensuring active, open parent involvement.

:to ensure that one or hotly parents of the child are present at each !FP meeting or are afforded the opportunity
to participate, the public agency must :

notify parents of the meeting early enough to ensure that they will have an opportunity to at tenit, and
schedule the meetings at a mutually agreed on time and place (e.g., after school hours if 110e09satY).

-b J
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Notice of Ihj' Meetings
to Parents

121a.345(b))

11.3' Meeting
Without Parents

(§ 121a.345(d))

Interpreter for
Parents at 11.3' Meeting

(§ 121a.345(e))

Providing Copies of Ili!' to
Parents (§ 121a.34-5(f))

Content of the !EP
(6 121(1.340

IFI's for New' Private
School Placements

(§. 121d347)

IhTs for Current Private School
Placements (§ 121a. 347 (a))

Reviewing and Revising
Ihrs at Private .Schools

(§ 121a..147(h))

The notice to parents must indicate:

purpose
time
location
who will be in attendance

If neither parenrcan attend, the agency
dividual or conference telephone calls.

srS

4
must use other methods to ensure parent participation, including, in-

An 1E1' meeting can be conducted without a parent if the agerre-Alls taken the necessary steps to inform the
parent of the importance of the meeting, but cannot convince the parent to attend. In this case, the agency, must
keep a record of all'attempts to arrange a mutually convenient time and place, such as:

detailed records of telephone calls made or attempted and the results of those calls;
copies of correspondence sent to the parents and responses received; and
detailed records of visits to the parent's home or place of employment and the results of those visits.

The public agency must take whatever action is necessary to ensure that the parent understands the proceedings
at a meeting, including arranging for an interpreter for parents who are deaf or whose native language is other
than English.

Copies of a child's IEP must be made available to parents on request.

The IEP of each child must include:

a statement of the child's present levels of educational performance;
a statement of annual goals, including short-term instructional objectives;,,
a statement of the specific special education and related services to be pr
child will he able to participate in regular educational programs;
the projected dates for initiation of services and the tinticipated duration of the services; and
appropriate objective, criteria and evaluation procedures and schedules for deterahning, on at least an annual
basis, whether the short-term instructional objectives are being achieved.

Wet) and the extent to which the

Before a handicapped child is laced in or referred to a private school or facility, the public agency must:

initiate and conduct a an to develop an 'EP; and
ensure that a represent eve from the private school or facility attends the meeting; if the representative
cannot attend, other methods (e.g., individual or conference calls) must be used ,to secure participation.

An I)' anvil be developed for each handicapped child placed in a private agency priorA October I, I977;

Atter a child is placed in a private school or facility:

meetings to review and revise Ill's can be initiated and conducted by the private school AT THE DISCRE-
TION OI THE PUBLIC AGENCY, and
the public agency must ensure that parents and an agency representative are involved in any decision about the
Ill' and agree to proposed changes before those changes take place.



Responsibility for
Coinpliance with Regulations

(§ I21a.347(e))

handicapped Children
in Parochial or Other

Private Schools
(§ 121a.348)

LIT Accountability
(§ 121a.349)

(Ise of focal rducalional
Agency Allocation for

Direct Services
21a.360)

The public agency and the state are responsible for ensuring that the private school or facility is in full com-
pliance with these regulations.

If a handicapped child is enrolled in a parochial or other private school and receives special education or related
services from a public agency, the public agency shall:

initiate and conduct meetings to develop, review, and revise an IEP; aru
ensure that a representative of the parochial or other private school ends each meeting.

NOTE If the private school representative cannot attend, the agenc 'shall use other methods to secure participa-
lion by the private school, including individual or conference telephone calls. V

If a child does not achieve the growth projected in the annual goals and the objectives stated in an IEP,
NOTHING IN THE STATUTE OR IN THESE RI'.GULA'I'IONtS HOLDS THE PUBLIC AGENCY, TEACHER,
OR OTHER PERSON ACCOUNTABLE,

NOTE: The IEP is not a legally binding document. For that reason the public agency and teacher are relieved
from the guarantee that the child will progress at the specified rate or achieve the growth projected in the IFP.

On the other hand, this section of the Regulations:

does not relieve agencies from making "good faith efforts" to assist the child in achieving the objectiyes and
goals stated in the !EP; and
does not limit the parents' right to complain, ask for -revisions, or invoke due-process procedures if they
feel that good-faith efforts are not being made.

Since participation of teachers (and other agency staff) in !EP meetings is a statutory requirement, collective-
bargaining agreements and individual annual contracts may have to he renegotiated to) cover employee parti-
cipation in the development and review of IPs. However, for purposes of these Regulations, the collective=
bargaining area is considered to be solely within the authority of the public agency and its employees (and their
user representatives, if any); therefore, the area is not covered by the Regulations. Where collective bargaining
agreements must be modified to deal with additional duties and compensation for after-hour activities, the
public agency must negotiate for modifications which comply with the Statute and Regulations.

An SEA may not distribute 94-142 funds to an I.I.A. The SEA shall use those funds to ensure Free Appro-
priate Public Education for all handicapped children residing in the LEA service area if the LEA, in any fiscal
year

it entitled to less than $7,500 for that fiscal year (beginning with fiscal year 1979);
does'not submit an application that meets the requirement of P.I.. 94.142.
is unable or unwilling to establish mut-maintain programs of Free Appropriate Public Education,

' is unable or unwilling to be consolidated with otherl.EAs in (inlet to establish and ntaintain those programs, or
has one or more handicapped children who can best be served by a regional or state 'center designed to meet
the needs of those children.

In meeting the above iequuvinents, the SEA may provide special education and related services directly, by
contract, or through other arrangements.

The excess-cost,requirements do not apply to the SEA,



Scope of the Personnel
Development Systelli

§ 121a.380)

Participation of Other
Agencies and Institutions s

in the Development, Review
and Annual Update of the

System (§ 121a.381)

A MI lid I Personnel Needs
Assessment

(§ 12 la..182(h1)

lnservie ()Wining
(§ 121a..?82(e))

Comprehensive System of Personnel Development

NOTE: As a condition of receiving funds under Pi,. 94-142, a state must include a description of programs and
procedures for the developnLent and implementation of a comprehensive system of personnel development in
its annual program plan, The state is responsible for the implementation of all components of the system.

A comprehensive system must include:

in-service training of general and special education Instructional, related-services, and support persona ased
on the results of an annual needs assessment);
procedures to ensure that all personnel involved in carrying out the requifements of these Regulations meet
the definition of "qualified"; and
effective procedures for acquiring and disseminating to special education teachers and administrators
significant information derived from educational research, demonstration, and similar projects, and for adopt-
ing promising educational practices and materials developed through those projects.

1

The state must ensure that all its public and private institutio of higher education, and other agencies and
organizations (including representatives of handicapped, pa , and other advocacy organizations) with an
interest in the preparation of personnel to educate handic children, have an opportunity to participate
fully in the development,"review, and annual updating of the comprehensive system of personnel development.

4

The state must conduct an annual needs assment to determine if it has a sufficient number of qualified per-
sonnel.

The result of the needs assessmeut mist indicate the need for:

new personnel
retrained personnel

'Elie state must ensure that ongoing in-service training programs are available to all personnel engaged in the
education of handicapped children and that ihese programs include:

the use of incentives that ensure participation by teachers (e.g., released time, payment for participation,
Options for academic credit, salary step credit, certificationlenewal, or updating professional skills);
the involvement of local staff; and
the use of innovative practices proVen to be effective,

The state'sladnual program plan must:

describe the process used in determining the in-service training needs of personnel engalied in the education of
handicapped children;
identify the areas in which training is needed (e.g., individualized education prograny, nondiscriminatory
testing, Least Restrictive Environment, procedural safeguards, and surrogate parents),
specify the groups requiring training (e.g., special leachers, regular leachers; administrators, psychologists,
speech-language pathologists, audiologists, physical education teachers, therapeutic recreation therapists,
occupational therapists, medical personnel, parents, volunteers, hearing\officers, and surrogate parents);
describe the content and nature of training for each area in which training is needed;

J
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Personnel Development
Plan (§ 121a.383)

nisseination
(§ la..184)

Minn of hlucational
Practices

( § 12 la .18

1:valuation and Motntoting
01 the System ()I Personnel

flepelo e n1

/ 2 la 386)

Technical Assistance to Local Ida
cat)ottal Agenc-ies (§ 12 la 38 /)

describe how the training will he provided in terms of (a) geographical scope (e.g., statewide, regional, or
local) and (h) staff training sources (e.g., colle)ge and university staffs, SFA and L.FA personnel, and non-
agency personnel);
specify the funding sources to he used;
specify the time frame for providing the training; and
specify procedures for evaluating the extent to which program objectives are met.

The state's personnel development' plan must:

describe the results of the, needs assessment with respect to need areas of training (e.g., nondiscrimin-
atory testing, Least Restrictive Fnvironment, procedural safeguards, and surrogate parents);
assign priorities to the needed areas of training; and
identify the target populations for personnel development, including:

general education instructional personnel
special education instructional personnel
administrative opersonnel
support personnel
other personnel (e.g., paraprofwaionals, parents, surrogate parents, and volunteers)

Fach annual program plan must include a description of the state's procedures for acquiring, ,reviewing, and
disseminating to general and special education instructional and support personnel, administrators, and other
interested agencies and organizations (including parent, handicapped, and other advocacy organizations) signi-
ficant information and promising practices derived from educational research, demonstrations, and othr pro-
jects.

Dissemination includes:

making those personnel, administrators, agencies, and organizations aware of the information and practices;
carrying out training leading to the development of innovative programs and practices targeted on identified

\,... local needs, and
using instructional materials and other media for personnel development and instructional programming,

'Ike stale anntlally must:

l.11(14 to a statewide system for adopting, where appropriate, promising educational practices and materials
)roven effective through research and demonstration,

conduct a thoronghleassessment of educational practices used in the state;and
identify state, local, and regional resources (human and material) which will assist in meeting the state's per-
sonnel-preparation needs.

The state annually must

ensure procedures for evaluating the overall ellectrveness of the system 'of personnel development and the
administrative procedures, and
undeitake monitoring activities to ensure the implementation of the system of personnel development,

The state must provide technical assistance to 1.1:As in their implementation ()I the personnel-development
system.



D. Private Schools

Responsibility of States
(§ 121a.401)
(§ 121a.402)

Placement of Children
in Private Schools by Parents

(§ 121a.403)

1?esponsibility of State
(§ 121a 451)

LEA Responsibilifr
(§ 121a.452)

Determination of Needs,
Number of Childrn,'aml

Type bf ,Services (§ 1210.453)

Service Arrowemets
(§ 1210,454)

Differences in Services
( § 121a 455)

I

NOTE: Subpart D covers provisions governing the state's financial and administrative responsibilitie*related to:

I. handicapped children placed in or referred to private schools by public agencies, and
2. handicapped children whose parents choose Id educate them in private schools even if a Free Appropriate

Public Education is made available by the state.

Ilandicapped Children Placed 'ifor Referred to Private Schools by Public Agencies

Each state must ensure that a handicapped child placed in or referred to a private school by a public agenc

is provided spec al education and related services in accordance with the child's IEP, at no cost to the parent
and

has all rights of a handicapped child who is served directly by a public agency in a public school or instituXion.

To ensure the implementation of a child's IFP and the protection of his/her rights, the state must:

monita compliance through on-site visits, parent questionnaires, and written reports;
disseminate copies of applicable state standards to each private school; arid
provide an opportunity for private schools to participate in the development of state standards which apply to
them.

Handicapped Children Placed in Private Schools by Parents

If the Mate makes a Free Appropriate Public Education available and parents choose to place their child in a

private school, the public agency is not required to pay for that education. However, the state is still required
to make special education and related services available.

The state must ensure that provisions'are made for the participation of private school handicapped children in
the education programs assisted by or carried out with Part B (ands by making special education and related
services available.

Each I IA must provide special education and related services to private school handicapped children residing
in the jurisdiction of the LEA.

The needs of private school handicapped children, the number who will participate, and the types of services
provided to them by the LEA must be dcterininfd after consultation with knowledgeable professionals.

Services to private sagol handicapped children may be provided through such arrangements as:

dual enrollment
educational radio and TV
Mobile educational' service and equipment

ITA may provide services to private school handicapped children which are different from services provided
to public school handicapped children if

U0
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Personnel
I§ 1210.456)

Equipment
(§ 121(1.459)

Prohibition of Segregation
of Public and l'rivate School
Children in Public Facilities

(§ 1210.458)

E. Procedural Safeguards

G R

Public Agencies (Sr 121a.501)
General Responsibility of

the differences are ntessary to meet the special needs of the private school children; and
the services are comparable in quality, scope, and opportunity for participation to those provided to public
school children with equal needs.

Public school personnel may he provided in other than public school facilities only to the extent necessary to
pi vide required services not normally provided by the private school.

Each state and LEA providing services to private school handicapped children must maintain continuing admin-
istrative control and direction over these services.

Services provided in private schools with P.L. 44 -142 funds may not include:

payment of salaries to teachers or other employees of private schools except for services performed outside
their regular hours and under public supervision and cOatrol, or
payment for construction of private school facilities.

Equipment purchased with P.L. 94-142 funds may be placed on private school premises for a limited tim , but
the public agency must retain title and administrative control over it.

The public agency must keep records of and accounts for the equipment and ensure that the equipmen is used
solely for the purposes of the program.

Programs carried out in publie facilities involving participation of both public and private school handicapped
children may not include classes that are separated on the basis of school enrollment or religious affiliations of
the

*children.

NOTE: Subpart E sets forth procedural safeguards including:

I. due-process procedures for parents and children relating to the identification, evaluation, and placement of a
handicapped child;

2, protection in procedures used to evaluate the handicapped child;
3. procedUres to ensure placement of handicapped children in the Least Restrictive Environment;
4, confidentiality of Personally Identifiable Information collected, maintained, or used by agencies; and
5. procedures of the U. S. Education Department for notifying the state of the following action:

disapproval of a state's antwal program plan,
Iv withholding payment from a state, and

waiving requirements regarding supplementary and supplanting Part B funds:

For the purpose of this document, the provisions related to the U. S. Education Department procedures are
not covered.

Due-Process Procedures for Parents and Children
S

Fach !Oak must ensure that each public agency establishes and implements due-process pritedures for parents
and children that comply with these regulations.

CL



Parents' Right to Evamine
All Education Records

(§ 12Ia..502)

Parents' Right to Obtain
an Independent ducational

Evaluation ( § 12 la..503)

Hearing Officer's Request
r an Independent Evaluation

(§ I21a.503(d))

.Prior Notice to Parents
( § I2 /a..504(al)

%ikon

Con4ent of Notice
(§ I2la.505)

Parental Consent 0
( § 2 la.504(1))

Parents of :1 handicapped child must he permitted to inspect and review all education recofes with respect to the ,

identification, evaluation, and educational placement of their ;:hild and to the provision fff a Free Appropriate
Public Education.

If parents of a handicapped child disagree with an evaluation of the public agent y, they have the right to obtain
an independent education evaluation at public expense.

If the parents obtain an independent evaluation at their own expense, the results of the evaluation:

must he considered in any decision regarding the Free Appropriate Public Education of the child, and
may he presented as evidence at a due-process hearing.

If a bearing officer requests an independent evaluation as part of a hearing, the cost must be at public expense.

Parents of a handicapped child must he notified. in writing "a reasonable time" before the public agency:

proposes to initiate or change the identification, evaluation,- or placement sifthe chip, or provision of a Free
Appropriate Public Education to that child; or
refuses to initiatbi or change the identification, evaluation, or placement of the child, or provision of a Free
Appropriate Public Education to that child.

The notice must include:

full explanation of all procedural safeguards available to the parents;
a description of the action proposed or refused by the agency, an explanation of why the agency proposes or
refuses to take the action, and a description of any options the agency considered and the reasons why those
options were rejected;
a description of each evaluation procedure, test, record, or report the agency used as a basis for the proposal
or refusal; and
a description of any other factors relevant tb the agency's proposal or refusal.

The notice must he:

written in language understandable to the general public; and
provided in the native language of the parent or other mode of communication used by the parent, unless it
is clearly not feasible to do so.

If the native. language or other mode of communication of the parent is not a written language, the state or,LEA
° must take steps to ensure that:

the notice is translated Orally, or by other means to the parent in his/Ifer native language or other mode of
communication ,

.jhe parent understands the content of the notice; and
there is written evidence that these requirements have been met.

Parental consent must he obtained before:

conducting a replacement evaluation, and
initial placement of a handicapped child in a program providing special education and related services,



Procedures Where Parent
Refuses Consent
(§ 121a.504(c))

in partial Due Process
Hearing

(§ 121(1.506)

.Impartial Hearing Officer,
(§ 121(007)

Rights at a Hearing
(§ 121a.508)

Hearing Decision and
Right to Appeal

121a.509)

Administrative Appeal
Procedures impartial Review

(§ 121a.510)

Imp ew Decision
to Appeal
la.510(e))

Once the child is placed, any changes in his/her special education program are subject only to requirements
covering prior notice and not to parental consent.

If a parent refuses 'consent, the public agency must:

follow procedures of state law covering parental consent before evaluatiglige.g., issue court order authorizing
evaluation); or
in the absence of an existing state law, follow due-process procedures described in these Regutations.

A 'parent or a public educational agency may initiate a hearing on matters regarding a public agency's proposed
plan to initiate, change, or refuse the identification, evaluation, or educational placement, or provision of a Free
Appropriate Public Education.

At the parent's request or when a hearing is initiated, the public agency must inform the parent of any free or
lowncost legal services or other relevant services available in the area

A formal due-process hearing must be conducted by an impartial hearing officer.

Any party to a hearing has the right to:.

accompanied and advised by counsel and by individuals with special knowledge or training with respect
to the problems of handicapped children;
present evidence and confront, cross-examine, and compel the attendance of witnesses;
,prohibit the introduction of any evidence at the hearing. that has not been disclosed to that party at least
5 days before the hearing;
obtain a written or electronic verbatim record of the hearing; and
obtain written findings of fact and decisions. (The public agency must transinit those findings and decisions,
after deleting any Personally Identifiable Information, to the state advisory panel.)

Parents iftived in hearings must be given the right to:.

have their child present, and
liave the hearing open to the public.

A decision made by a hearing officer is final unless it is appealed by a party to the hearing.

Only a person.who is a party to a hearing/conducted by a public agency has the right to an administrative appe I
conducted by the state.

If there is an appeal, tho state must conduct an impartial review of the hearing.

The reviewing officer conducting the impartial review must:

examine the entire hearing record;
ensure that the procedures at the hearing we consistent with the requirements of due process;
seek additiohal evidence if necessary;

k
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Civil-Court Action
121a.511)

Time lines and Convenience
of hearings and Reviews

(§ 121a.512)

4

Child's Placement Status
During any Administrative

or Judicial Proceedings
(§ 121a.513)

Surrogate Parents
(§ 121a.514)

Responsibilities of a
Surrogate Parent
(§ 121a.514(e))

I afford the parties an opportunity for oral or written argument, or both, at the discretion o P he reviewing
official;
mak64in independent decision on completion Of thteview; and
give a Copy of the written fi%lings and decision to the parties.

The decision made by the reviewing officer is final unless a person brings civil-court action.

A civil-court action may be brought by any person aggrieved by the hearing officer's decision who does not-have
the right to an administrative appeal or by any party aggrieved by the decision of a reviewing officer.

The public agency must ensure that not later than 45 days after the receipt of a request for a hearing:

a final decision is reached in the hearing, and
a copy of the decision is mailed to each of the parties.

The state must ensure that not later than 30 days after the receipt of a request for an impartial review:

a final decision is reached in the review, and
a copy of the decision is mailed to each of the. pares. /4.

A hearing or reviewing officer may grant Specific time exlenserb-A beyoyd the periods specified above it the
request of either party.

Each hearing and- each review must be conducted at a time and place reasonably convenient to the parents and
child. .

The child must remain in his/her present educational placement pending any administrative or judicial proceed-
ing unless:

the public agency ansl the parents agree otherwise; or
the complaint involves an application for initial Emission to public school;,-in this case, the child, with the
consent of the parents, must be placed in the pi' 'W.: school pgram until the completion of all the proceed-
n gs

NOTE: While the placenfent may not be changed, this does not preclude the agency from using jts normal pro-
cedures for dealing with children who are endangering themselves or others.

Each public agency must ensure tha(lhe rights of a child are protected when:

no "parent" can be identified;
the whereabouts of a parent cannot be discovered after reasonable effort; or
the child is a ward of the state. \IL

If one of the above conditions exists, the public agency must assign an in dividual to act as a surrogate for the
parents.

The surrogate parent may represent the child in all matters relating toe'

the identification, evaluation, and educational placement of the child; and
the provisions of a Free. Appropriate Public Education,



Non-discriminatory 'resting
and Evaluation Materials and
Procedures (§ 121a.530(b))

Prep lacement Evaluation
(§ 121a.531)

Evaluation Procedures
(§ 121a.532)

Placement Procedures
(§ 1210.5.1.1)

Reevaluation
(§ 1210.534)

11

Protection in Evaluation Procedures

'NOTE: Each state must ensure that each public agency establishes and executes procedures that meet the re-
quirements of this Section.

Testing and evaluation materials and procedures used for the evaluation and placement orficliin capped. children
must he selected and administered so as not to be racially or culturally discriminatory.

Before a handicaMed child is placed initially in a special education program, a full and individual evaluation of
the child's educational needs must be conducted.

S ales and school districts must ensure, at a minimum, that .the evaluation procedures listed below are adhered to:

Tests and other evaluation materials shall be:
provided and administered in the child's native language or other mode of communication unless it is
clearly not feasible to do so;
validated for the specific purpose for which they are used; and
administered by trained personnel in conformity with the instructions provided by their producer.

Tests and other evaluation materials shall include those tailored to assess specific areas4of educational need and
not merely those designed to provide a single general intelligence quotient.
Tests shall he selected and administered to ensure that the test results accurately reflect whatever factOrs/thia
test purports to measure (e.g., the child's aptitude or achievement level) rather than reflecting the child's
impaired sensory, manual, or speaking skills (except where those skills are the factors that the test purports
to measure).
No single procedure shall be used as the sole criterion for determining an appropriate educational program
for a child.
The evaluation shall he made by a.multidisciplinaty team or group of persons, including at least one teacher

,or other specialist with knowledge in the area of suspected disability.
"No 'Lite child shall he assessed in all areas related to the suspected disability, including, where appropriate, health,

'Aston, hearing, social and emotional status, general intelligence, academic performance, communicative status,

and manor abilities.

In interpreting evaluation data and in making placement decisions, each public at4ncy must:

draw upon information from a variety of sources, including aptitude and
mendations, physical condition, social or cultural background, and adaptive
ensure that information obtained froin all Of these sources is documented a

chievement tests, teacher recom-
eliavior,

d carefully considered;
ensure that the placement decision is made by a group of persons, including persons ,knowledgcable about the
child, the meaning of the evaluation data, and the placement options; and
ensure that Ihe placement decision is made in conformity with the Least Restrictive Environment requirements.

If a determination is made that a child is handicapped and needs speciaVeducation art related service, an 11.41).;
!must be develo et,

Each state and .E.A must ensure that:

each handicapped child's !EP is-reviewed at least once annually, an(
a full evaluationtof the child is conducted every 3' years or mo frequently if conditions warrant of if the
qiild's parent or teacher requests an evaluation. ,

U
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Least Restrictive
Environment
(§ 121a..5(50)

("ontntl1011 of Alternative
Placements Available
411 § 121a.551)

Least Restrictive
Placements

(§ 121ta.552)

4.

Nonacademic and Extra
curricular Settings

(§ 121a.551)

Children in Public (Jr
Private Institutions.

(§ 121a.5.54)

Technical Assistance and
Training Activities

(§ 1210.555)

Least Restrictive Environment
irr

Each public agency must ensure that:

to the maximum extent appropriate, handicapped children, including children in public or private institutions
or other care facilities, are educated with children who are not handicapped; and
special classes, separate schoolinz. or other

or
of handicapped children from the regular educational

environment occurs only when t'M nature or severity of the handicap is such that education in regular classes
with the use of supplementary aids and services cannot be achieved satisfactorily.

Each public agency must ensure that a continuum of alternative placements is available to meet the needs of
handicapped children for special education and related services.

The continuum of alternative placements include (by order from least restrictive to most restrictive):

instruction in regular classes ..

special classes
special schools
home instruction
instruction in hospitals and institutions

Provisions for supplementary service (e.g., resource-room or itinerant instruction) must also be made available
in conjunction with regular class placement.

Each public agency must ensure that:

each handicapped child's )educational placement is determined at least\annually, is based on his/her 1EP, and
is as close as possible to the child's lionie;
various alternative placements are available to the extent necessary to implement the 1EP;
each handicapped child is educated in the school which he/she would attend if not handicapped unless the
child's IEP requires other arrangements; and
in selecting the (.east Restrictive Environment, consideiation is given to any potential harmful effect on the
child or op the quality of services he/she needs.

Each public agency must ensure that each handicapped child partiipates with nonhandicapped children in non-
.

academic and extracurricular services and activities (e.g., meals., recess periods, recreational activities, clubs,
athletics) to the maximum extent appropriate to the needs of that el 'hi,

Each public agency ma make arrangements with public and private institutions to ensure that, to the maximum
extent appropriate, handicapped children are educated with nc lta icapped chidren and that the Least Restric-
tive Environment is selected for each handicapped child.

Filch state must carry out activities to ensure that teachers and administrators in all public agencies:

are fully informed about their responsibilities for implementing t e requirements related to Least Restrictive
Environments, and
are provided with technical assistance and train4g necessary to ass st them in their effort.
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Notice to Parents
Regarding Records

(§ 12 1a.560(a))

Publication of Notice
(§ 121a.560(b))

Access to Records
Right of Parents

(§ 121(1.562)

Agency's Record of Access
(§ 1214(563)

Records on More than
One Child

(§ 121a.564)

List of Types and Locations
of Education Records

(§ 121a.565)

Fees (§ 121a.566)

Confidentiality of Records

The state must give adequate notice to inform parents fully about the state's policies and procedures to identify,
locate, and evaluate all children who are handicapped, including:

a description of the extent to which the notice is given in the native languages of the various population
groups in the state;

is

a description of the childreal on whom Personally Identifiable Information is Taintained, the types of in-
formation sought, the methods the state intends to use, in gathering the information (including the sources
from whom information is gathered), and the uses to be made of the information;
a summary of the policies and procedures which participating agencies must follow regarding storage, dis-
closure to thkd parties, retention, and destruction of Personally identifiable Information; and
a description of all the rights of parents and children regarding this information (including the rights under
the Family Educational Rights and Privacy Act of 1974 and implementing regulations).

Before any major identification, location, or evaluation actixity, notice must be published or announced in
newspapers or other rriedia, with circulation adequate to infor'm parents throughout the state.

Each agency that collects, maintains, or uses education records must permit parents to inspect and review records
relating to their child.

The agency must comply with a parent's request wijout unnecessary delay and before any 1EP meeting or
hearing, but in no case more than 45 days after the reque\sty

A parent's right to inspect and review education records inclirdes:

the right to he given explanations and interpretations of the records;
the right to request copies of the records; and
the right to have a representative of ttie parent inspect and review the records.

An agency may presume that the parent has authority to inspect and review records relating to his/her child
unless it has been advised that the parept does not have the authority under applicable state law governing such
matters as guardianship, separation, and divorce. I

Each agency must keep a record of all parties obtaining access to education tecordsVexcept parents and author-
ized.employees of that agency), including the name of the party, date of access, and purpose.

If any education record includes information on more than one child, the parents of those children have the
right to inspect and review only the information relating to their child or to be informed of that specific in-
formation.

Each agency must provide parents on request a list of the types and locations of education records collected,
maintained, or used by the agency.

4nigency may charge parents a fee for copies of records if the fee does not effectively prevent the parents from
ercising their right to inspect and review those records.

An agency may not charge a fee to search for or to retrieve information.

s.



Amendment of Records at
Parent's Request

121a.567)

Opportunity for a Records
Hearing (5 121a..568) ,

Result of Records Hearing
(5 121a.569)

Hearing Procedures
( 5 121a.570)

Parental Consent and
Personally Identifiable

Information (5 121a.571)

Safeguards to Protect the
Confidentiality of Personally

Idehtifiable Information
(5 121a.572)

Destruction of Information
(5 121a.57.0

Children's Rights
(5 121a.574)

4

A parent who believes that information contained in the child's.,records is inaccurate or misleading or violates
the child's privacy rights his the right to re(juest that the information be amended.

The agency has the right to decide whether to amend the info'rnration witt a reasonable time after receipt of
the request.-

If the agency refuses the parent's request to amend the information, it must inform the parents of the refusa'
advise them of their right to a records hearing, and

fa.
if requested, provide an opportunity for a hearing.

If, as a result of the' hearing, the agency decides that the information shoultl,be amended, it must do so ar/0
inform the parents of its action in writing. .0

If the agency decides that the information should not he amended, it must inform parents of their right to
place a statement in the record regarding reasons for disagreeing with the asency._

A records hearing must be conducted according to procedures under the Family EdVation Rights and Privacy
Act of 1974.

Parental consent must be obtained before Personally. Identifiable Information is:
disclosed to anyone (unless authorized to do so under the Family Education Rights and Privacy Act), or
used for any purpose other than meeting the requirement of these Regulations.

The state must include policies and procedures in its annual program plan which are to be used if a parent refuses
to provide consent.

Each participating agency must protect the confidentiality of Personally Identifiable Information at collection,
storage, disclosure, and destruction stages.

One official at each participating agency must assume responsibility for ensuring the confidentiality of Yersonally
Identifiable Information.

All persons collecting or using Personally Identifiable Information must receive training or instruction regarding
the state's policies and procedures to"ensure confidentiality of Personally Identifiable Information.

Each participating agency must maintain a current list of the names and positions of employees
agency who.may have access to Personally. Identifiable Information.

The' public agency must inform parents when Personally Identifiable Information is no longer needed to provide
educational services to the child.

within the

If the parents request, all Personally Identifiable Information no longer needed must he destroyed except for the
student's name, address, and telephone number, grades, attendance records, classes attended, trade level com-
pleted, and year completed; this latter data may be maintained permanently.

S
The state must include policies and procedures in its annual program plan regarding the extent to which children ,
are afforded rights of ,,privacy similar to those afforded to pareits, taking into consideration the age of the child
and type or severity of disability.

NOTF: Under the Family Education Rights and Privacy Act of 1974 (45 ('FR 99. 41a)) the rights of parents
regarding records are transferred to the student at age 18.

68
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Enforcement
(§ 121a.575)

F. State Administration,.

Monitoring and Evaluation
Activities

(5121a.601)

Adoption of romplaint
Procedures

(5121 ab02)

Establishment o/a State
Advisory. Panel

(§l21a.650)

Advisory Pune/runction
l§l2lic632)

41.

The SEA shall describe in its annual program plan the policies .ajid'procedures (thcluding sanctions) which the
state uses to ensure that its pollutes aridiptocedures are followed and that' the requirements and Regulations of
P,L. 94-142 are met.

"v:"

NOTE.: Subpart 12 covers provisions governing:

the responsibility of the state for all education programs;
the state's use of 94-142 funds for state's administration ; and
the establishment and functions of a state advisory panel on the education of handicapped children,

Each SEARshallundertake monitoring and evaluation activities to ensure compliance of all public agencies within
the state.

Each state shall develop procedures (including specific time lines') for Monitoring and evaluating public agencies
involved in the education of handicapped children. The procedures must include:

collection of data and reportk;
conduct of on-site visits;
audit 'of use of federal funill1; and
comparison bf a sampling of indivichialized education programs'with the programs a tually provided.

'Each SEA Shall adopt effective prociulures for reviewing, investigating, and acting n any allegations of substance
(Made by public agencies, -Private individuals, or organizations) of actions taken by any public agency that are
contrary to the requirements of P.L. 94-142.

In carryiug out these requirements, the SEA shall;

designate specific individuals within the agency who'are responsible for implementing the requirements,.
provide for negotiations, technical. assistance activities and other remedial action to achieve compliance; and
provide ftrr the use of sanctions.

Each slate must establish a state advisory panel on the education of handicapied children.

The panel must be composed of persons involved in or concerned with the education of handicapped children,
and must include at least one representative from eachol the following groups:

handicapped individuals ,
teachers of handicapped children
spe6al education program administrators
Varents4 handicapped children
stale and local educational officials,

The state advisory panel must:

advise the SEA of unmet educatir'snal needs of handicapped children within the state;
comment. publicly on the state annual program plan and related rules and rairlations and the procedure for
distribution of Part H funds; and
assist the state its developing arid repotting information and evaluations to be used by the Secretary of Educa-
tion in evakuating the effectiveness of state efforts and the impact of programs.

lop n
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Advisory Pane!
Procedure

(§121a.653)

4 44

The panel must meet as often as necessary to conduct its business. .

By July I of each year, the panel must submit and make public an annual report of its effectiveness and its sug-
gestio, s to the state, 4

0 al minutes must lbe kept on all meetings and made available to the public,

Interpreters..and other necessary services Must be provided at panel meetings. (The state may pay for these
services.)

The panel must serve without- pay, but the state in t reimburse panel members for reasonable and necessary
expenses for attending meetings and performing dutiesis. , travel and lodginrexpenses).

6. Allocation of Funds
and Annual Report of

Children Served

P

I

NOTE: Subpart G covers provisions governinv

1.0 the allocatiOn of P.L. 94-142 funds to the state in accordance with the state entitlement formula ( §121a.700a.
710); and

2. the states annual- report of the number of handicapped children ages 3 through 2.1 served for allocationpur-
poses ( §121a.750-121a.754).

NOTE: Other Things to Know about Regulations Implementing P.1,. 94-142

I. Relationship between Regulations Implementing P.L. 94-142 and Regulations Under Section 504 of the
Rehabilitation Act of 1973

The Regulations under Section 504 of the Rehabilitation Ad of 1973 (45 ('FR Part 84; published at 42 FR
22675; May 4, 1977) deal with nondiscrimination on the basis of handicap, and basically require that recipi-
ents of -federal funds provide equal opportunities to handicapped persons. Subpart 1) of the Section 504
Regulations (Prescitool, Elementary, and Secondary Education) contains requirements very similar to tl me in
the Regulations implfei tins P.L. 94-142.

However, Section 504 a new dimension the federal requirements and enforcement regarding education
for handicapped children. V a% state or LEA-does not apply for federal funds limier P,L. 94-142, it need not
meet the Act' requirements Pinch as snhmitting annual program plans or developing IEPs). However, since
Section 504 prohibits discrimination against the handicapped, any state providing education to all normal
children but not to alrhandicapped children would. he ipso feto violating Section 504. As a result, the Educa-
tion Department's Office for Civil Rights, the enforcement agency, could out off all federal funds to the state.
Therefore, even if a state decides not to take funds under Pl. 94-142, it still faces much the same require-
ments under Section 504.

2. Availability of Jinentive Grants to States for Preschool Handicapped Children-
Federal assidante to states is available under P.I.. 94-142 for providing special education and related services

...to handicapped children, ages 3 through 5. A state is eligible to receive a grant if its annual program dim has
been approved by the Secreta4 of Education and if special education and related services are bei ovided
to any handicapped child ages 3 through 5, Each handicapped child in this age group counted / i.

served'
will generate a $300 entitlement. r -0

.1. Sanctions Imposed for Noniiimpliance with P.1.. 94-14/

Fends granted to a sta miler l'.1,. 94-142 will be cut off by the Seretiny of Education if the SEA is in sub-
a
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stantial noncompliance with any major requirement. In such an instance,. the Secretary of Education must also
cut off funds for programs specially designed for handicapped children under:

Part A, Title I, Elementary and Secondary Education Act
Title III, Elementary and Secondary Education Act
The Vocational Education Act

The Secretary of Education may also order the state to cut off flow-through funds to a given LEA if it is
found to be in noncompliance.

l7
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Special hlucai'ors and
l' 94-142

Arena, J. 11(4 to write an Published 1978 by Academic Therapy Publications,
20 Commercial Boulevard', Novato, Calif. 94947; (415) 883-3314.

This basic hook contains lists to simplify the writing of goals anci objectives,
sequences in learning activities such as handwriting, and methods for instruction
such d.r cross-age tutoring and learning statiot s. It briefly discusses tests and
observations to assess learning skills, parent inter ews, and clue process hevings.

Ilagerty R., & Howard, T. How to make federal mandatory special education work for
you. Published 1978 by ('harks C. Thomas, Bannerstone Ilotise, 301-327 East
Lawrence Avenue, Springfield, Ill. 62717; (217) 789-8980.

This hook presents an overview 94-142. It discusses funding models and
monitoring by the SEA, the LEra.nd the identification of preprimary chNdren,
and the involvement of the parents. The authors suggest a further refinement of
the definition of learning disabilities, allocations kor in-service training, and
increased personnel to teach "low incidence" handicapped students. The ap-
pendb( lists key members of yongress, agencies concerned with handicapped
pupils, and learning resource centers that help locate educational agencies to

..meet the 1980 mandate of providing programs for handicapped persons ages
3 through 21.

Meant/, J. G. The rigyts of_parents and the of schools. PublisMil 11i78
by Educators PniirishiniSrervice,75TvfoultonStreet;ramEage, MaSs. 02138;
(607) 547-6706.

fins book describes l'.1,. 94 -/42 and P.I.. 9.1 112, or Section' 504, in detail,
focusing on implications for parents of handicapped children. The hook includes
full text reprints of both laws along with guidelines to federal policy interpre
tations. There is a complete list of infOrmation centers On both national unq
state levels, along with associations serving specific handicapped populations.
Also included is a biblagyfaphy of books and directories for parents and teachers
complete with publisher listings. Mines addressed in a question answer format
include typical questions porn teachers about the laws and questions on dyslexia
from parents, teachers, and dyslexics. This is a good reference book for those
who want' to know how these laws and their amendments apply to specific cases,

,

National I earning Resource Center of Pennsylvania. An introduction to dividualized
education program plan in Pennsylvania: Guidelines for school_ae IT develop.
nent. Published 1977 by National Learning Resource (`enter of ennsYlvama,
443 South Gulph Road, King of Prussia Pa. 19406. (2,15) 265-3706.

This basic guide presents .rumple form and components for WI' developnient
It gives the process for 4letermining / esenf educational levels, telling arilmal
goals, and setting shorf term ',Weil es Most helplul are the sample IFI's for
resource' room pupils, rhultiply handicapped students, speech students, hearink-
impaired pupils, visually impaired Andrei', and gifted student:.
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Schmid, 14. F., Moneypenny, J., & Johnston, R. Contemporary issues in special education. Published 1977 by
McGraw -hill, 1221 Avenue of the Americas, New York, N.Y 10020; (212-190--IT2i.

Ms is a collection of articles in eight chapters. Each chapter has activities to help the reader meet the
study-guide's objectives and prepare for ihe chapter's self-test. chapters cover the following topics: the
law and special education! parent/professional communication; discipline and classroom management;
teaching techniques for the severely handicapped child; secondary education for the exceptional student,
including vocational evaluation and work study; "mainstreaming"; and sex education for the retarded-
student.

Bauer, II. Beyond instruction t'n
I
special education. Published 1977 by Academic Therapy Publications, 20

Commercial Boulevard, Novato, Calif. 94947; (415) 883-3314.

This booklet outlines the professional competencies needed by special educators as their role is changed fo
that of consultants by P.I.. 94-142. Topics include steps in the consulting process and a problem-oriented
record-keeping system. An appendix summarizes the federal laws that pertain to records' privacy, classifi-
cation, and destruction.

Bureau of klucation for the handicapped Developing criteria for the evaluation of individualized
education program provisions. Published 1979 by Research for Better Schools (Attention: Special Projects-.
Division), 444 North Third Street, Philadelphia, Pa-.19123; (215) 5749300

.

This compilation of articles centers 011, evaluation. It provides outterial from which objectives' and goals may
be extrapolated by the teacher and discusses the IPP from the orientation of the child regarding screening
instruments, referral, diagnosis, and instructional proceduref,...The sequential process of 11...P development
is addressed. Sample IEP forms are provided

Child Service Demonstration Center. Multi-media materials catalogue. Published by Child Service DemonstratioA
('enter, Hillside School, Route 3, Cushing, Okla. 74023;(918) 225-1882.

This catalog describing curricular materials for secondary learning- disabilitiei students is written for pro
fessionals working with these .students. The underlying premise is complete individualization to meet the
needs of each student enrolled in the learning-disabilities resource room, The catalog is organized in sections
by subject. Materials represent four major curricular areas: remedial, compensatory, affective and 611-
howl. In addition, games, periodicals, and hardware are included. A separate section contains the pro-
fessional matches and diagnostic tests used in such programs. There are 12 Mellor categories within the
catalog, each of which is further defined (e.g., reading contains comprehension, worattaek skills, rate,
enrichment,. etc.). Each entry provides. the publisher, information on readdbility, interest level, and appro-.
priate use.

IP

Cuninggim. W., & Volunteers and children with special needs. Published 1919 by National .c11001
Volunteer Program(NSVP), 300 North. Washington Street, Alexandria, Va. 22314 ; (103) 836.4880.

This resource manual contains a wealth of mbterials, infOrihation, ideas, and techniques for volunteers to
use to he,lp children and teachers, The materials represent the perspectives of many school. volunteer
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programs and innovative school district practices. Of the four chaetersr the first gives an overview of the
sublect, and each of the remaining, three discusses a particular training project. The programs include

Jour* kindergarten screening:, listener program, and programs to build basic acadetnic skills. The manual is color
coded for various reader audiences (1..g., sections printed on white paper intended for school volunteer
coordinators and school administrators, those printed on blue paper for school volunteers,etc.) Appendices
include definitions of commonly used special education terms and NS VP information-bank entries.

Foster, 1)., Lewis, P.J., Tucker, 1). J., Foster. R. W., & Gentry; B.. Skill acquisition program bibliovaphy.
Published 1974 by Camelot Behavioral SysteMs, I', 0. Box 3447, Lawrence, Kan. 66044;.(913) 843 91,
This extensive bibliography contains comprehensive evaluation information on approximately 1,300
commercial quality instructional programs for training handicapped ,individuals. The listing is organized
according to behavioial objectives. The bibliography Li designed to be used with the Camelot Behavioral
Checklist, an evaluation instrument that identifies specific training objectives and Provides a classification
score corresponding to programs fork anging specific behaviors. Used alone, this bibliography can serve
as a resource tool for organizing. tea ing programs by behavioral objectives. .Each included program ha:

. been evaluated on the following basis. hat it be published, commercially available, behavioral, empirically
validated, and appropriate for (level° entally delayed individuals.

Foailter, R. W. CantelQl Behavioral Checkhat. Ptipiished 1974 by Camelot Behavioral Systems, P. 0. Box 3447,
Lawrence, Kan. 66044; (913) 843-9159-r

This checklist 11 designed for both administrative and programming needs. It allows the evaluator to identify
specific training objectives for an individual and pr6Ovide a summary or classification score directly based on
these objectives. The checklist consists of 399 behavioral descriptions grouped into 40 subdomains, groups
of behaviors seen as being similar. The subdomaihs are' then grouped into 10 domains on the basis of
similarity. After preliminary, evaluation, using the checklist, appropriate training ottieetirermir be selected,
to itnprove Specific behavioral deficits. An explanatory manual accompanies the checklist.

Fox, Its. I.., Barron, M., & Schmuck, R, Diagnosinkclassroom learning environments. Published 1966 by Zeppelin/ .

IBM Publications, Box 24284, Louisiana State University, Baton Rouge, La. T0893; (504) 272-6600.

This booklet -presents many charts, lists, and questionnaires for use in assessing :Ardent behavior. They
measure the learning climate, social relations, classroom norm :, pupil-teacher interaction, outside influences,
parental influences, and self-concept. The use of these tools in diagnosing a classroom is illustrated.

V.

Maker, r. J. Providing wovams for the gifted hafidica ed, Published 1971'by Council for Exceptional Children,
1920 Assodilion naves:Nati-in, V1.1209 I ; . -3660.

..
The hook discusses the problem: of defining and identifying the gifted handicapped in vie% of the research
results on the use of standardi d IQ tests. It discusies the development.oj a realistic self-concept, offer:
suggestions on how to Newt j these clients, presents programs that exemplify different educational
approaches, and (avulses specific methodology, Jos /he teacher. A section on agencies, organizations, re-
source people, and an annotated bibliography is included. ) v
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Pope, L., tutor: A handbook for toto,rial programs, Published 1976 by Book-Lab, 1,449 Thirty-seventh Street,

prooklyn, N.Y. 11218;(212) 853 -4140.

This manual is written for those wishing to set up a volunteer tutoring program. I is based on the author's
experiences in setting up such a program at Coney stand Hospital in Brooklyn. T idelines are for use
in a school program kW could easily' be adapted to they situations. The well-design manual is organized
into three divisions: Part I is directed at program antlers, describing the t h al problems that tend to
arise when setting up such a program and some b kground on how to train the tutors. Part II is an in-
depth discussion on the tutor training program and its goals. This section, for both program planners and
the tutors who participate in the program, precisely describes the content of the training program. Part HI
is an appendix containing the numerous forms, press releases, letters,. and questionnaires that keep a' pro-

` gram running successfully and improve communication among participants and the community.

Schrag, J. A. Individualized Educational Programming (1EP,): A child study team process. Published 1977 by
Learning Concepts, 2501 North Lamar, Austin, Tex. 78705; (512) 474-6911.

This hook is from the Mainstreaming Series using a cartoon format to describe theff.'P process. It piesents
three levels of development: The child study team develops general goal statements; teachers develop
specific Objectives, resources, criteria foivachievement, and completion date; and 'the child Study !earn,
conducts annual review. The child study tam 's organization, training, and functions are discussed,

Schumaker, J. B., & Sherman, J. A. Managing behavior. Part 9: A horns -based school achievement system.
Published 1977 by 11 & 11 Enterprises, P. Q. Box 1070-123. Lawrence, Kan. 66044; (913) 843-4793.

This manual provides a step-by-step guide to the use o,f,the Daily, Report C'ard Program. For children who
are chronically truant, who lack social skills, or who are academically deficient, procedures must be found
to remedy these difficulties. The Daily Report Card provides detailed information to parents regarding the
child's classroom behavior. On the basis of this information, parents can award home privileges to those
children 'Whose academic and/or social performance improves. Parents and counselors (or other school staff):
can form a team to u.w the Daily Report Card 4ogram. kreport cad is carried by the child to each floss,
academic and social achievement is noted, and th'e report card is then taken home for parents, who review
it and await! points that can later be exchanged for privileges. In additton to providing a guide to the
Daily Report Card Program, the hook includes sample forms and a process for weaning the 'childrasway from
the program once desirable results are maintained. s .r.

'l, eacher Training Task Force of the*National School Volunteer Program/National Education Association. Hand-
book for teachers: Pfectivcinvolvement of school volunteer). Published 1979 by*National School Vol-

,,!funteer Program, 300"North Washington Street., Alexandria, Va. 22314;(703) 836-4880. 37,

This handbook discusses the value of volunteers in the classroom. Volunteers are seen as the coworkers of
leachers who accept them and give them appropriate guidance. Volunteers earthen) teachers with a variety
of tasts and responsibilities, thereby allowing the teacher more time for students. The handbook outlines a
step.by-step. method for incorporating school volynteers Into the classfoom dffectively, The appendices
suggest ways That volunteers can assist in elemintary.and lecondary classrooms, ways of orienting volunteers
to the classroom, ways to show appreciation to the volunteer, and ways to evaluate volunteers, The in-
formation is useful for teachers who use volunteers as w411 as for those who are considering incorporating
their services into the classroom.
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as Education Agency. A resource guide for the determination of learning disabilities (Rev. ed.). Published
1980 by Texas Education Itgency (Attention: Publication Distribution Office), 201 East Eleventh Street,
'Austin, Tex. 78701;014475-2268.

!This resUurce guide defiles eligibility criteria for the determination of learning disabilities under P. L. 94-142.
nip guide is intended for use i Texas, but can be used by all special educational personnel with respon-
sibility for assessing pupils' ucational functioning, Areas covered by the guide include clarifying the
concept of learning disabilitie determining the kind of data that must be collected in order to prove the
presence absence of a lea ng disability, developing data-collection procedures, and interpreting data.
'he role of the multidisciplinary team is outlined along with the importance of classroom observation, the
need for valid assessment instruments, and the requirements for documentation of discrepancy between
intellectual ability and academic achievement,

- Materials for Use h Carrier, J. K., & Peak, T. Non-speech language initiation program (NON-SLIP). Published 1 H & H Enter-
Severely/Profoundly prises, P.O. Box 1070,946 Tennessee Street, Lawrence, Kan. 6604; (913) 843-4793.

4 '
Impaired Students This is a comprehensive teaching -system for children who have previously failed to lea guage through

traditional verbal programs children severely or profoundly retarded and having tinusual difficulty getting
stprted in learning communication .skills, The kit includes a program manual, data sheets, sentence tray,
plastic word-symbol chips, program.initruction cards (for trainer), picture stimulus card:, and word cards
(for Chore who have ability to read but not to communicate), There are 14 phases of training. The program

' is not designed to teach a child all that there is to know about communication; rather, it is designed to
tedch-basic skills to prepare a child for entering other language piogrami.

""

Guess, D., Sailor, W., & Baer, I) M. Functional speech and language trainlhg for the severely handicapped"(Parta
1-4), Published 19764978 by H & H Enterprises, P. 0. Box 1070-123, Lawrence, Kan. 66044; (913)
843-4793.

This four-part language training program for the severely handicapped is designed primarily for those who
lack language skills, whether they are called autistic,' brain damaged, or profoundly retarded The manual:,
,eliminate the need for specialized facilities and can be used by tifachers with little or no training in`speCial
education. Each manual consist: of a series of individual training steps, 60 steps in total, which are cate-
gorized into the following content areas. Part I persons and things, steps 1-9; Part II actions with persons
and things, steps 10 -29; Part III possession and color, steps 30-42; Part IV size, relation, and location,
step: 43-60. The manuals include examples of scoring formi and trials, with specific instructions in the
techniques for conducting training session: and for recognizing student progress. The program is prescriptive
in organization yet flexible enough to meet individual student reeds.

Harris, S. I.. Managincbehavior. Part B: Teaching speech to a nonverbal child. Published 1976 by H & H Enter-
prises, P.O. Box 1070-123, Lawrence, Kan. 66044; (9134843-4793.

This hook presents systeMatir reinforcement procedures to teqch nonverbal children the skills necessary
for functional speech. The language program is designed for use by parents, teachers, and others who work
with children but who have little or no professional training in teaching handicapped learner: to talk.
Case reports are presented to clarify issues in the text. The techniques are presented in clear language in a
step-by-step, easy-tofollow seqUence, Area: covered by the book include implications of !Acing nonverbal,
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a summary of research in the field, use of behavior management, and the various stages of teaching the.
language program. Expectations of the program and suggestions for follow-up training conclude the book.

Panyan, M. C. Managing behavior.; Part 4: New ways to teach new skills. Published 1972 by H & H Enterpgises,
P. O. Box 1070-123, Lawrence, Kan. 66044; (913) 843-4793. _

This manual describes behavior-modification procedures for teaching self-help skills to mentally retarded
individuals. It is designed for parents, teachers, attendants, nurses, and volunteers. The manual can serve as
a guide to develop specific programs to teach additional self-help skills and to modify existing training
programs. The manual is divided into six comprehensive sections that define and explain such topics as
behavior and behavioral teaching strategies, success measurements, training sessions, self-help programs, and
program design. A reference list of books, articles, and films on relevant behavior-modification issues is
included.

Sontag, E., Smith, J., & Certo, N. Educational programming for the severely and profoundly handicapped.
Published 1977 by Council for Exceptional Children (Attention: Division on Mental Retardation), 1920
Association Drive, Reston, Va. 22091; (800) 3361728.

This edited book contains papers describing programs developed for severely and profoundly handicapped
persons. The papers have been organized under topic headings, each of which falls into one of the following
categories: services, teaching strategies, the educational team, public education, and community reinte-
gration. The papers are written by educators, administrators, researchers, and professors in the fields of
special education, child development, mental xetardation, and rehabilitation. The book presents a wide
range of topics of interest to those serving severely and profoundly handicapped individuals.

Striefel, S. Managing behavior. Part 7:_Teachting a child to imitate. Published 1974 by H & H Enterprises, P.O.
Box 1070-123, Lawrence, Kan. 66044; (913) 843-4793.

This manual presents a training program for devehiping motor skills in handicapped children. It is designed
for parents, teachers, institutional workers, and therapists who may or may not be familiar with behavior-
management principals, and can be used both insicaand outside the classroom. The focus of the tritinual
is to establish or improve the imitative skills of handicapped children so they can learn more complex
social, speech, and motor skills. Flowcharts clearly outline program sequence, while review questions
ensure proper teaching of each imitation ()ham. Major training areas include use of reinforcement, analysis
of entry behaviors, selection of behavior; to be trained, training fiebeedures for specific behavior over-
coming problem areas, and criteria for advancing children to higher training levels.

Career/Vocational
Education

Botcher, J. & Field, F. (Producers). A different approach. Film. Published 1978 by South Bay Mayors' Committee
for Employment of the Handicapped, 2409 North Sepulveda Boulevard, Suite 202, Manhattan Beach, Calif.
90266;(213) 545-4596.

This unique 22-min., 16 mm, film provides insight regarding the "plight" of handicapped people in our
society. Comedy and several familiar Hollywood faces set the stage for a different and refreshing approach
to the sensitivt issue of equal employment opportunity for handicapped people. Three areas of concern
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are explored throughout the film: breaking down the barriers of prejudice ainst handicapped people,
encouraging the employment of handicapped people, and giving handicappe people ce better self-image.
The central theme is that handicapped workers are a valuable commodity; hey may have certain limits,
as does every individual, but are capable of productive employment. The fi m is well thought out, and the
testimonies of employers, handicapped workers, nonhandicapped fellow employees, and actors/actresses
explore feelings, misconceptions, and representation of handicapped people. It is highly tfaikely thatany
other film about handicapped people deals with the subject of employability in quite this ranner.

Brolin,D. (Ed.). Life centered career education. A competency based approach. Published 1978 by Council for
Exceptional Children, 1920 Association Drive, Reston, Va. 22091; (703) 620-3660.

This curriculum guide presents 102 subcopetence fro. m making correct change to identifying personal
values. Each competency is obtainable by using suggested activities to meet the objectives: Publication
flexibility permits i utilization by the "mainstreaming" feather. A comprehensive section lists in--structional materi s, books; IEP forms, and rating forms.

Dahl, P. R., Appleby, J. A., & Lipe, D. Mainstreaming Su .k for vocational educators. Published 1978 by
Olympus, 1670 East Thirteenth Street, Sp Lake City, llt 84105; (801) 583 -3666.

This hook gives examples of curriculum modifications and lists specific guidelines for choosing instuctional
materials based upon learning style and type of exceptionality. Pictures illustrate equipment that modifies
training devices (e.g., stand magnifiers, operating levers). A chapter covers job placement including lob
analysis and follow-up techniques.

Research for Better Schools. Is science apossible career for you? Published 1978 by Research 116Better Soh /v1
(Attention: Special Projects Division), 444 North Third Street, Philadelphia, Pa. 19123; (21 574-93

This science career development program is especially designed for deaf students'in secondary school he
materials include a teacher/counselor guide and captioned filmstrip that can beused as the basis of a day
career; workshop with follow-up activities or as supplementary lessons to be integrated into a sc ce
curriculum. Three sections of activities comprise the program and incorporate the filmstrip of scie 1st
role models. The first sectio helps studerfts learn about their own interests and consider the role of scien-
tific work in society. In the coed section information about a -viiiiitiOTscience career's is explorid.lhe
third section helps students act ally explore what is required to pursue a particular science care's.

In-Service q., & (lough, B. M. tilizing teacher aides in the classroom. Published 1978 by Charles C. Thomas,.
Banneistone House, 30 27 East Lawrence Avenue, Springfield, M. 62717;(217) 789-8980.
This hook presents ills the teacher needs to use teacher aides in the classrool: e.g., to delegat; respon-
sibility, assigns esks, and to give constructive criticism. It suggests duties for the aide in ayd out of the
classroom, -77u' authors present form' to help in daily and weekly planning and forms for evaluation, give,
..sygestions on skill development in the areas of individualizing reading instruction and use of multimedia,

,Wand distinguish between working with volunteer aides find paid aides.
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Cuninggim, W., & Mulligan, D. (Eds.). Volunteers and children with special needs. Published 1979 by National:
School Volunteer Program, At North Washington Street, Suite 320, Alexandria, Va. 22314 ; (703) 836-4880.

This manual contains training materials for three volunteer programs. The kindergarten screening Includes
a description of a prescreening program, the language-lealning instrument, and activities to develop
language. The listener program presents a description of a project to prevent ernotional problems, a hand-
book of elective listening skills, and materials to administer the program. The tutoring program trains
volunteers to understand how children feel as well as to teach them required skills.

Educational Products Intformation Exchange Institute. Teacher training in mainstreaming (EPIE Report Number
86M); Published 1978 by EP1E Institute, 475 Riveiside Drive, New York, N.Y. 10027; (212) 866-3600.

t1/4This booklet reviews 15 sets of materials for regular classroom teachers that are relevant to "mainstreaming."
A chart analyzes each Set-and its components' into three areas of concern: individualized instruction (e.g.,
teaching styles,--behavior management), handicapping conditions, and subject-matter areas. Each set of
materials is reviewed on the basis of intent; content, methodology, and evaluation of trainees.

Hall, R. V. Managing behavior. Part I: The measurement of behavior. Part 2:13asic principles, Part 3: Applications
in school and home. Published 1971 by II & 11 Enterprises, P. O. Box I-010-123, Lawrence, Kan. 66044;
(913) 843-4793,

These three publications of the Behavior Management series (nine books in the complete series) pre designed
to give practical help to those with clients displaying behavioral problems. The first book in the series
explains hdw behavior is recorded and analyzed in order to effect changes. Various measurement techniques
are explained in detail. The second hook explains the theory underlying operant conditioning and explains
how reinforcement, extinction, and punishment procedures are applied to human behavior. The third
book_ contains _example.t.-of.a.clual behavior-management projects carried out in4iome and school settings.
Explanations of techni4tres used successfully to control behavior are given. Thole who use the approaches
outlined in the series can observe and measure as simply as possible the behaviors they wish to change.
They then learn to use consequences naturally available in home or school- to modify those behaviors.

Hall, R. V. & Fox, R. G. Res onsive teaching and parenting transparency kit. Published 1973 by II & H Entet-
--prises, P.O. Box 1070 - i 23, Lawrence, Kan. 66044; (911) 843-474

This kit ii-an_instructional tool for presenting the behavior-modification model developed by R, V. Hall,
the Responsive teatiUng and Parenting Model. The kit contains over 60 'transparencies and an instructor's
manual. It is designed for persons teaching the principles of behavior management to others. The four
studies included in the kit illustrati? fire--use of various measurement techniques, baseline, applications of
reinforcement, extinction and punishment prOCedure&find other important behavior-management applica-
tions and procedures.

Indiana University Developmentg*Training Center. Assist. Published 1978 by Indiana University Developmental
Training (*enter (Attention.: Project ASSIST), 2853 East Tenth Street, Bloomington, Ind. 47465; (812)
337-6508 Ext. 25.

This student's book and teacher's guide addresses paraprofessionals who work with moderately, seterely,
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and profoundly handicapped children. It delineates duties, and trains the paraprofessional in such areas as
classroom management; making behavioral observations; task analysis; and academic, physical, and social
skills for specific handicaps. The hiiiit"traimake, teacher for his/her role till progratii manager, and-is de-
signed for preservice and in-service training.

)

Larrivee, B. Behavior management strategies for classrOft application. Published 1978 by Research for Better
Schools (Attention: Special Projects Division), 444 North Third Street, Philadelphia, Pa. 19123; (?15)
574-9300.

This comprehensive in -service manual provides practical materials and suggested workshop procedures,
including a master for handouts. The text is organized into four 2-.hour training sessions: introduction to
behavior management,'basic intervention principles and procedures, reinforcement strategies and behavioral
observation, sample programs and intervention strategies.

Martin, R. Workshop Materials: Educational Rights of Handicapped Children. Published 1977 by Research Press,
Public Law Division, 2612 North Mattis Avenue, Champaign, III. 61820; (217) 352-3273.

This in-service training manual contains all the necessarpoiaterials for conducting a 1-1/2 day workshop on
the law as it relates to the educational, civil, and residential rights of handicapped stuedents. Topics addressed
by workshop materials include sources of law, eligible children, Free Appropriate t Pvklic Education, IEP,
Least Restrictive Environment, procedural safeguarai, record keeping, and confidehtia y.

Peter, L. J. Individual Instruction. Published 1972 by McGraw-Hill, 1221 Avenue of the Americas, New York,
N.Y. 10020; (212) 997-1221.

This comprehensive text and its accompanying workbook provide a thorough knowledge of the individ-
ualization process. The materials have been highly iffective for in-service and preservice programs. Topics/
addressed in the hook include referral, Aservatien, diagnostic teaching, terminal 'objectives, en route
objectives, s, reinforcers, concomitant development, evaluation, pehavior disorders, and learning
disorders.

University of Michigan, 'School of Fducation. Video training worksii-op-sorr-elliki _variance. Published 1979 by
Council' for Exceptional Children, 1920 Association Drive, Reston, Va. 22091;TOirrial-880)-3164.72

This in-service training package contains all the necessary materials for five 2-hour workshops (i.e., six color
videocassettes, leader's manual,' student text, and activity sheets). Successful workshops have proven
to be especially useful, for teachers working with behavior-disordered children in' the regular classroom.,
Fifteen examples of problem classroom behavior are recorded on one videocassette, with the other five
presenting contrasting interpretations of such 4haviors by oxperts in special education, psychology,
sociology and medicine. The different theoretical views or behavior variance are reviewed within the six
.self instructional modules of the student text. There is ample material provided to the workshop leader(s)
for appropriate instructional management and supplemental activities.

University of New Mexico. The training of paraprofessionals in firecial education and related fields. Published
1977 by University of New Mexico Press, Albuquerque, N.M. 87131; (505) 217-2346.
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This book provides information on training for paraprofessionals in the United States by job title. It includes
short-term in-service as well as long-term preservice programs. Most are affiliated with a community or
junior college. Each description includes the role preparation,, requirements for admission, student aid,
staffing patterns, funding sources, evaluation, and dissemination. The book contains a list 'of publications.
available from the training prOgrams and a bibliography of materials about training.

Wheeler, A. li. & Fox, W. L. Managing behavior. Part 5: A guide to writing instructional objectives. Published
1972 )01 H & II Enterprises, P. O. Box 1070-123. Lawrence, Kan. 66044; (913) 843-4793.\

This boolc presents a system for writing instructional obk,ctives based on the specificatiK of educational
outcomes. It is both a prograved text and a workbook to help teachers, administrators, and parents
learn the principals of instructional-objective design. The book defines all terms apjltying to the educational
process and instructional programming. The design for writing instructional objectives is outlined: to
describe the desired finc.1 outcome of instruction, to state the conditions.under which the final behavior will
occur, and to specify the criteria by which the final performance is judged. Teachers con use the instruc-
tional programming system to ensure basic skill development and thus demonstrate expected student
performance changes.

Mainstreaming/Least f
Restrictive Environment

American Foundation for the Blind. Good start! A multimedia approach to meeting the needs of visurigy handi-
capped students. Published 1979 by American Foundation for the Blind (Attention: Film Librarian),
15 West Sixteenth S(treet, New York, N.Y. 10011; (212) 620-2000.

This is a multimedia package about "mainstreaming': visually handicapped students. It contains one 19 -min.,
16 mm., color film; six 12-min. color filmstrips with accompanying audiotapes; and supplementary
materials, including four pamphletsone book, charts, reports, and printed activities. LEA', special educa-
tion personne0 parents, and all persons involved in "mainstreaming" visually impaired students can benefit
from this comprehensive program. The film and one of the filmstrips are designed for general audience view-
ing. They provide information about visual handicaps, required support services, mobility' techniques, and
assistance methods that sighted individuals can offer. The remaining filmstrips, tapes, and printed materials
are geared toward more specific audiences (e.g., One in a Thousand for school administrators, So Yqu're
Going to Have a Visually Handicapped Child in your Class for classroom teachers, and Best education
Possible for parents). The ,media presentations are based on real-life situations and use school students and
personnel.

Bureau of Education for the Handicapped (Ed.). LRE: Developing criteria for evaluation of the least restrictive
environment provision. Published 1979 by Research for Better Schools (Attention: Special Projects
Division), 444 North Third Street, Philadelphia, Pa. 19123; (215) 574-9300.

This is a compilation of articles reviewing the content of P. L.94-142 in terms of the Least Restrictive
Environment. It discusses aspects of placement such as teacher expectations, quality and restrictiveness;
provides a chart displaying points of weakness and strength in writtenlEPs; and ptiesents forms for decision
making in Least Restrilve Environment placements.

('omilla, Sr. M. The non-coring child. Published 1918 by Academic Therapy Ppblications 20 Commercial
Boulevard, Novato, Calif. 949eT(415) 883-3314. 4111t
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This comprehensiVe notebook provides techniques for diagnostic and prescriptive teaching. It contains an
explanation of the physical relationship between sensation, perception, conceptualization, and the health of
the child who has been labeled (e.g., minimally brain damaged, dyslexic). An extensive section on teacher
assessments ,deals with such skills as auditory perception, body image, visual discrimination, and Word
recognition, Innumerable remediation activities are suggested for language and math, Included is a chapter
on strategies for modifying classroom behavior.

Family Communications. I am, I can, I will. Published 1979 by Hubbard, P.O. Box 104, Northbrook, III. 60062;
3, (312) 272-7810.

This is a multimedia program designed to help teachers of very young children, preschool throdgh first
grade, explore and discuss the feelings and fears common to this age. Based on Fred Rogers' (of "Mr. Rogers'
Neighborhood" TV series) style of communicating with young children, the programs are intended to
develop self esteem, motivation, emotional and perceptual skills, language and listening skills, creative
thinking, and imagination. The program includes 15, 16 -mm. color films or Wfleotapes, each 13 to 20 min.;
15 audiocassettes; 2 "suggestions for use" guides; and 5 books. These prograiirsare nonsequential and can
be used with an entire classroom or on a one-to-one basis. There are two levels to the film portion of the
program: Leval I for those children who are very young or have below-average language skills and Level II
for those children with average or above-average language skills. These two levels focus on childens' feelings,
emotions, and interpersonal relationships The audiocassettes and books deal more specifically with handi-
capping conditions while encouraging children to explore, understand, and express their feelings and be
sensitive to others. The entire prJrib is a wonderful vehicle for use in both "mainstream" classroom
situations and special,education class settings.

Jordan, J. B. (Ed.) Teacher, please don't close the door. Published 1976 by Council for Exceptional Children,
1920 Association Drive, Reston, Va. 22%1;(203) 00-3660.

This is a report from e Council .fbr Exceptional Children's Invisible College Conference on Mainstreaming.
The concept of an "invisible collkge" can be thought of as the 10 to 20 leaders who are believed to be at the
top of a particular field. Because Mel?. people are on the cutting edge of new information, procedures, and
practices, their participation at conferences should reduce the gap between research results and implemen-
tation. Each chapter is a presentation about an area of concern addressed by the conference participants
(e.g., "The Resource Teacher," "Higher Education's Role in Mainstreaming," "The Rural Mainstream,"
"Progressive Inclusion," etc.). The book defines "mainstreaming" as enrolling and teaching exceptional
children in a regular classroom for the nalority of the school day. This publication is,Intended to help
open the classroom door for the mildly handicapped, as well as widen the educational opportunities for all.

Miami Valley Regional Center for Handicapped Children. Kids, mainstreamin& and you, Filmstrip. Published
1979 by The Kids Come in Special Flavors Company, Box 562, Forest Park Station, Dayton, Ohio 45405;
(513) 253-6173.

A I6-min.,,color and sound filmstrip illustrates the intent of "mainstreaming." It uses a cartoon format
and nontechnical lan'guage so that regular classroom teachers, parents, and community groups can under-
stand "mainstreaming." The filmstrip is divided into three parts, enabling the special educator to show
it in its entirety or in sections. The first part emphasizes children and their educational needs; the second
part covers school district responsibilities and stresses team decision making, and the last part reveals the
mutuality that should occur between teaching and support services.
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Moore(. T., Cohen, W., Oertel, G., & van Ryzin, L. Designing environments for handicapped children: A design
_guide and case study. Published 1979 by Fdtiational Facilities Laboratories (A Division of Academy for
Educational Development), 680 Fifth Avenue, New York, N.Y, 10019; (212) 397-0044.

. This guide offers'an integrated approach combining research and behallorallsocial/cultdral factors for the
planning and ahitectural design of play/learning environments fur` handiehpped children. The types of
Handicaps and developmental disabilities discussed with regard to the physical environment include mental
retardation, learning disabilities, and orthopedic handicaps with other developmental or learning-disability
involvement. The guide is organized into three sections, Section 1 defines and discusses the rang of dis-
abilities covered, reviews relevant current literature, and describes how to use the gpide. Section 2 discusses
the influence of the physical environment in the development of handicapped children and presents 14
.design principles. Section 3 provides a case study showing how to apply the design principles to a,specifie
situation. The importance of the physical enviromnent to the ovtworning of developmental problems is
clearly demonstrated.

National Learning Resource, Center 'of Pennsylvania. Phicing handiceppesi students in the least restrictive environ-
s ment: A model for decision makers. Published 1979 by National Learning Resource (.'enter of Penlisylvania,

500 Valley Forge Plaza, 1150 First Avenue, King of,Prussia, Pa. 19406; (215),265-3706.

This book suggests an pproach for determining Least Restrictive Envivriment placements' for students
requiring special education and related services. The book is written from the point of view of Pennsylvania's
compliance with federal and state regulatidns; but much of the infOrmation can be used by an SEA' to
identify and organize the types of information required for a systematic least Restrictive Environment.
decision - making process. The hook is concisely organized into three sections. Section !describes the Mine-
million to consider when making placement decisions and presentsViapplicatio model. Section!! provides
an overview fOr oempliance with the Least Rxstrictive Environment mandate. Section 111 gives examples of
student clues to demonstrate the use of the decision-making system outlined in Section 1. The hook clearly
reveals how LE/Is can plan for a continuum of alternative plid.ements to meet the needs of handicapped
students.

Fogg Films. Mainstreaming in Action. Film. Published 1979 by Fncyclopedia Britannica (Attention :'('ustomer
Serx,ice), 425Nortli Michigan Avenue, Chicago, 111..6061..1 ;(312) 321-6800.

This is a 25-min., 16-non. color film with an accompanying users' guide. Speciql educators cariQuse the film
with regular classroom teachers, parents, and advocacy groups to stimulate discussion about "mainstreaming"

id its impacCon children with regard to Least Restrictive Environment placement issiles and 'n service
cr ion. The film takes place in public schools. where a wide variety of handie4wed childrt are inte-

o grate'd to the regular classroom, Discussion of key issues and commentary by teachers intery owed corn-
, prise the audio content.

-W ( BII;k9levisiOn Network. Martha. Published .19)8 by Films, 733 Green liay Road, Wilhite , III, 600091;
(312) 256-3200 or TolLireeT800) 3234222.

itfattlig is an8-mil., 16-mm. (also available in videocassette or disc), color film with acom wriying teacher's
guhle. .The introdUcv the viewer to Martha, a young woman who has epilepsy. T e, purpose of the I

film is to demonstrate that persons who have epilem can indeed leaden active, nor? al life. Martha is
shown ier.skatimi, -slegoiding, volunteering in a, hospital, and sharing feelings with her lends. The film
sensitively tries to incorporate' positive attitudes toward epilepp and the personal red /its merit pro'hlems
experienced by epileptics.
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Ilandicapped/Notiliandi-
captied Peer Relations
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Wt;1111 Television Network. Pej Tie _you'd like to know. Film. Publis)led 1978-1979 by -Facyclopedia Britannica
(Attention: Customer Service), 425 Norili Mielliin Avenue, Chicago, Ill. 606 I I ; (312) 321-6800.
Thr% informative .series r.---a\culable m /dm or booA formai (emoted People louil I il,e ip know ItobAs).toThere are 10,'10-min., 16-mm. color films that portray children between the ages of !Lan il4 who have
handicapping conditions. The series of 10 hooks, similar in content and format, was wner ' r use' with
the films, but can be used independently, Designed to help students, teachers, parents, and the general
public become acquainted' with the' problems (if handicapped youngsters as they become integrated into
normal educational settings, t/u series reveals the feelings and attitudes of then; children, There is one child
identified with each of the fidlowing disabilities:. learning disability, hearingand speech irnpairMent, blind-
ness, Icys(Tc fibrosis, Down's syndrome, Larten's syndrome, cleft lip and palate, low vision, emotional
disturbsce, arid amputation. Each handicapped child is portrayed in situations that involve teachers,
friends, and families. The episodi's demonstrate the importance of self-aceeptance and the need to become
independent,

derholt I, Ilammill0. 1)., & Brown, V. The resource teacher. Published 1978 by Allyn. Bacon, 470.
Wit: Aveptia, Boston, Mass. 02210; (617) 482-9220.

This notebook prov41es practical information for individualized content development (based on cognitive
arid affective analyst's) in the areas of mathematics, written expression, spelling, and spoken language.
Various methods of evaluation e covered, including types of standardized tests arc! supplementary
teacher- resting techniques. A c er on clessroorn behavior presents specific rneasures for analyzing
student be/aviorand ways to moth it.

ncyclopedia Britannica, Fducational Corporation (Producer). Like yori, like me. Film. Published 1977 by
Fncyclopedia Britannica (Attention; Customer Service), .425 North Michigan Avenue, Chicago, III. 60611;
(312) 321-6800,

The 10 animated color films, ranging in showing time from 6-7 minute:, show handicapped anaknonhandi-
'rapped elementary school students learning to relate to and to understand each other. garb film is geared
toward a specific handicap. Feelings about handicdpped children are aired, and acceptance of handicaps is
demonstrated by Seeing a handicapped student perform normally;e.g., being a good kickball player. Follow-
ing is a list of the film titles and subjects. 1,et'sTalli It Over is about epilepsy; Let Me To describes rnental
retardation; Let's Be Friend,: talks about emotional disturbance; Doing Things Together deals with a child,
who has a prosthetic (hand; Everyone Needs Sortie Rely explores hearing a0 speech impairments; See
What I Feel explains visual impairment; 1-111 -en I Grow Up looks at career ailP.01(ms; Why Me 100kS at
children who wear double braces) It's 1/ to Me shows what asthma is like; and Teen Do It tells about an`'
orthopedic condition. These films canbe-used in the classroom to help students-better understand others
with handicaps. '

.

Family Communications (Produce)).' Nu/Tic:Adventure of Lady Elaine Fairchilde. Film. Published 1979 by
. Hubbard, P. 0, Box 104, Nort ['brook, III. 60062; 012)272-7810.
kV,

An 'nchanting series of live 24 29 rrim ; lilinni. films or videotapes that sensitively presents a delightfiilt
pro rri for preschool through first grade 'children designed to foster diseussions about handicapping
corn itions and indyidual ilifferencvs. Using the characters created in the popular Mr. Rogers TV aeries,
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Lady Haim, embarks upon all adventure to a purple planet. Mr. Rogers features his songs and conversations
to help. young viewers limn positive' ideas about individual differences and change. The references to
particular handicaps provide honest, appropriate ways to initiate classroom discussions.

Giazzard, M. II. WO, scrica (Vols. 1-4).Yublished 1978 by H & 11 Enterprises, P. 0. Box 1070-123, Lawrence,
Kan. 66044; (913) 843-4793..

Each book in this series is written about a child with a handicapping condition. The books are printed in
large easy-to-read type and have accompanying recordings.. The books are designed to teach nonhandi-
capped children some things they can do' to understand and help handicapped children. Prejudice and
labeling are often the result of a lack of understanding .handicaps, and is the intention of this series to
show readers how to relate to persons' with handicaps. Meet Soil is about a child with a learning disability;
Meet Camille and Dandle is about two children with hearing impairments; Meet Lance is about a mentally
retarded child; and Meet Danny is about a child with multiple handicaps.

Hubbard, R. (Producer). Special delivery. Film. Published 1979 by La-wren Productions, P. 0. Box. 6616,
Mendocino, Calif. 95460; (707) 937-0536.

A delightful five -part 16mm. film videocassette series with a separate accompanying package of printed
teaching rnaterials designed to address "mainstreaming" concerns. Viewing time for egch part is approxi-
mately 30 min. S ecal Delivery was designed for a viewing audience of 7 through 11 years; however,
children up to I. 14 years could benefit from the message. The shows are appropriate for helping
teachers to integra handicapped children into the total school environment. The series explains to regular
classroom students lore 'to understand handicapped peers and how to work,' play, and interact with them;
it is wonderfully SU cessfil n its approach. Bill Baird's puppets combined with. well-thought-out dramas
allow viewers to ex ,rience variety of information, feelings, and perspectives regarding children of their
own age displaying various problems. The call for sensitivity toward and an acceptance)f children with
special needs is successfully conveyed. Within the series The Common Sh.pw emphasizes that even though,
people may he different in Pertain ways, they still have feelings, interests and abilities in common. The
Special Show gives the perspective of people with various handicaps. The Why Show explains the
causes of some handicaps and shows what can he accomplished by handicapped people: Pi Positive Show
demur:strafes the abilities of people with handicaps. The Reinforcement Show emphasizes positive-inter-
actions of handicapped persons with nonhanilicapped peers. The printed materials accompanying the film/
videocassette ceries include lesson, plans, instructional mousers, ideas for teachers, and ,student atit;ity
pages that can be reproduced for class distribution. Ph)duction quality is excellent. Combining the series
with follow-up discussions in the classroom should provide a rewarding approach to a topic that has long
needed more than a sual documentary.

W(1311 Tclevisiort Network What if you couldn't Published 1978 by Selective Educational Voquipment,
3 Bridge Street, I'. 0. ox 98, Newton, MUM. 02195; (6 t7) 969-3339.

This'multimedia kit gives elementary school children in)orrnation about handicapped children and adults,
It presents u nonthreatening, straightforward picture of,what it might be like to have a disabilityli.e., visual
impairment, hearing imp 'nem, orthopedic, handicap, learning disability, emotional problem, and mental
retardation). The kit is d ed into sevets-major areas. A beginning unit examines differences and similarit
among all children, and remaining six icivt-information, simulation experiences, and problem-solv ng
activities on The six specific disabilities. The rilOrma tic and answers questions that can prevent
or correct common misconceptions. The book stresses that handicapper o )le first.
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Parent Special I duc,noi
Relations
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Bennett, A.. M., & Ilenson, F. 0. Keeping in toucti.with_parents: Teacher's best friends. Published 1977 by Loam.'
ing Concepts, 250I North Lamar, Austin, Tt;x, 78705 ; ( 5 1 2 ) 474-691 I .

This hook in a cartoon format from the Mainstreaming .Series discussess communication skills the teacher
should acquire, such as listening. "readtlig," nonverbal clues, and learning about the child's environment.lt
suggestspreparing for q in i'eting with a parent by having cumulative data and examples of the child'iswork.
The book also presents systems for ifidirect communication; such as daily progress reports and certificates;
discusses teaching parents* OW to use a behavior-change proof'', by emphasizing the immediacy and fre-
quency of rewards; and provides an overview of behavior-change techniques in a progimmed format.

r .

4
II y mes, J. I. Effective home-school relations. Published 1974 by Soutpern California Associalion for the

Education 01 Young Children (Attention: Publishing Division),,Box 691, Sierra Madre, (.7alif. 91024;
no phone listing available.

This book analyzes the Hidden agendas of 'parents sell,' come to meetings with good or bad school ex-
periences and of teachers who are heavily invested in the school process. It discusses techniques for different
types of mretings, home visits, parent observations nd participation, and the' need for contact with the
parent from the birth of the-L./id& Inexpensive pamphlets pertinent to pgrenting are listed, as are questions
for evaluating the process.

Kroth, R. I.. Communicating_ with parents. of exceptional hildren. Published 1975 by !Jive Publishing Co.,
6635 Fast Villanova Place, Denver, Colo. 80222;(303)'7, 7-2579.

t's

This book suggests several preconference tasks: cvaluate\cumuldive recordx augmerit with information
from early parental contacts; develop a list-tif skill techniquiis; and prepare observable informaWn using the
Q-sort record form. Further recommendations are to proaide information for the parent by,,preparing
parent packets on classroom rules and supplies, and handouA on specific situations such as class trips; and
report fo parents through use of a daily reporting system, a letter, or certificate. Also dihussed is a home-
reward system based on school reports. The strategy of learning to define the problem and the appropriate

rindreinforrers anu tnen -training parents to do the same is presented. The structure of parent-traininggroups is
described. A bibliography lists books for parents by exceptionality.

4 s

1.v-sen: S M., tic Beaniient, II. Parent conferences in the schools: Procedures for develo ping effective partnership.
Published 1978 by Allyn & Bawl; 470 Atlantic Avenue, Boston, Mass. 02210; (61 )4824220,
This hook focuses on the need for 'paren ts and sehdols to cooperate as equals. t discusses specific skill
development for different types of pfrent conftrenees initial iwntact..evphiratory conference to gain more'
information, reporting of test results, arranging for special placements, and reporting progress. Also
addressed arc skill variables such as appropriate timing of exploratory.questions, injerpretiee comments,
and humor It suggests howsto identify and respond to parents' resistance and defenses The hook analyzes
the stages in parent erenres opening, exploratory, problem solving, and conclinkng; provides training
exercises to acquin Is; and...discusses parents' rights under 1'. t.. 94.142.

i5 ;tC

Montgomey County Intermediate Unit 1121 Partners in education hi seryNe training manual. Published by
Montgomery County Intermediate Unit )413, _6198 Butler Pike, Oltie Bell, Pa. 194.22, (215)- 64i -7600.
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Plus notebook contains agendas for a O-dav worksho7rn devidoping1EPs. litsigned for parents and teachers,
the workshop covers l'.1.. 94-14l provisions, definitions of educational terms, due-process considerations,
assessment methods, and evamplefs o/ /lid's Activities designed 4 to encourage parent-teacher cor'nmunica--

.thins include discussions of critical ukidents during conferences and forms to promote better classroom
observation by paYekts.

4
sls

University of idalio%College ofI'ducatio'n. 1'afila-tellc11t3 Ufilcreuces, FIlinstrip. Published 1980 by Foreworts,
dos 9747, North Hollywood, Calif. 91609, (21.3) 982-0467,

.15 -min. combination color filmstrip/tape presentation was developed to improve communications
between pareilts and teachers. The premise under sit is that parent-teacher conferences often lack.
successful interaction. The film briefly touches on . relevant to parents of eviteptional elii4dre, and
then discusses specific ways in whieh,inventteachtly relations can be improved. Each of six sectioA within
the filmstrip presents a spi'cific topic..,..74-aditionill conferences, need for imptoved comunication, parents
of exceptional children,cpurposes of ,parent-teacher conferences, interpersonal communication skills, and.
steps Ilk the process.
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