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ABSTRACT

. Based on gestalt psychology, guided fantasy is a
techn:que that uses sensory -images related to a particular situation
to create a subjective understanding of that experience. For the
young child, gu:ded fantasy can be a process of creating an inneér
' subjective experience that is subsequently 1ntegrated with objective
.knowledge (language) to produce holistic learning. The method Lagins
‘wzth a teacher-d:rected journey eliciting vivid imagery about an
- 1inary tr1p and using vocabulary words which are to be 1ntroduced.
At r the journey is complete, the students share their Journey in
parrs, vi crbalizing inner exper;qnces immediately. The children are
reminded that words signify the p:éturss and feelings they had when
their eyes vwere closed. After the immediate sharing of the story, the
students write a story that will symbolize the individual experiences
- each person had. Used as an approach to reading instruction, the
fantasy exper:ences should incorporate target sight vocabulary so
~ that inner journeys can produce a regular and controlled vocabulary.
Subsequent fantasy experiences d n be constructed to encourage the
studen’s to use these same words or other vocabulary words. After the
story is recorded, skill development appropriate for each student's
level can be created using the lan uage patterns in the story. .
Starting with' a preconceptual expe 1ence, fantasy experience allows
readxng to flow from a dream-like experience into meaningful written
communication. A descr:pt:on of the use of a gu:ded iantasy in a
classroom is 1nc1uded in tho> document. (HOD) o
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Based in gestalt psychology, guided fantasy is a technique that
uses sensory images related to a particular situation to create a

subjective understanding of that experience, This technique utilizes

‘the creative, multiple processes of the right-brain, Recent studies

indicate that remedial students scored higher on measures of oral‘and

written communicaton; reading,'and writihg skills when using imagery

involvement, (Galyean, 1981; Pcitchérd and Taylor, 1978) In addition_

‘specialization of brain functioning that requires ‘an integration of

two modes 6f cognition, The left cerebal hemisphere tends to be the

~center for linear~§equential thinking. Reading, writing and the

orderiné of language processes are embodied in this side of the




,brain_specialization indicates that the process is developmental in

‘holistic and imaginative ‘in their approach to learning. pPearce

~of the world which is later translated into language and abstract
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brain. While the right cerebal hemisphere tends to proces
information simultaneously and intuitively. The right side deals in |

pictures, metaphors and spatial relationships. Further evidence in

nature.. Initially the brain processes 1nformation intuitively and
simultaneiously, however, ‘with the advent of language the verbal | ' .
labeling of experience increases the use of the logical, analytical |
processes of the‘left side and heightens‘specialization of brain

functioning., Thus, young children tend to be more right-brained,

(1971, p. 56) characterizes thelthinking of the young child as a
"rich texture of free synthesis" .. "a non- logical, |

dream-sequence, " Children learn through an intuitive understanding

knowledge.

I-Based inxthe imagination of a;young child, guided fantasy or
phantasy experience (Walker, 1982)-oattern8'its instructional
approach according the thoughts of a young child, ‘It is a process of
creating an inner subjective experience that is subsequently
integrated with objective knowino (language) to produce holistic,‘
learning, The nethod begins with a teacher-directed journey elicitng
vivid imagery about an imaginary trip, After the joorney is
complete,\the students share their journeys in pairs, allowing them
to verbalize\the‘inner experience immediatelv. The children are ;
reminded that;w0rds signifiy the pictures and feelings they had wnen

their eyes were closed., After the immediate sharing of the story,

i




the students write a story that‘will‘symbolize therinidividual
'experiences each person had. o S y

Phantasy experience is easy to 1ncorporate into any classroom

program. The only resources needed are the creative minds of the
- studénts and teacher. FOllOWlng the few guideline below, the teacher
can increase imagery flow and spontaneity,

First, create an atmOSphere of multisensory experience By ‘ /7'
using other senses, the child can draw upon his imagination more |
readily. Phrases such as "listen to the sounds" or “feel thg/room
getting colder" help focus the\shild‘s mind on various senses.

' Hauing_the student close his eyes also, decreases his reliance on
.yisual stimuli, Next, create the setting and characterlze the
traveller in the journey. If certain reading vocabulary words. are to
be introduced, use these as a basis for the phantasy experience,
Draw heavilyﬂon the rich imaginations of young children,“ For
example: | | - |
"Close your eye- and relax in your chair., .

are you comfortable., . . Now listen to'the noises

in the room fSesory-awareness statement) .can -

. you hear them7 . Feel the temperature Jf this
'room._. . Is it hot or cold?. . .« Now turn the
sounds of this room into the sounds of the meadow

(setting statement), . rListen to the[sounds of

hthe meadow, ., . What kind_of a day is it . .

Sunhy? . . {Cloudy? . « . Hot?, . .Cold?. . .

Imagine that you are a walking on a narrow
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pathway toward a distant mountain®

Once the imagery and setting have been evoked, somé type of
Eélming action should be pfeéenteqfi This calming_statement allphs
'Qg - the imagery of the setting to unfold naturally éccqrdiﬁg tn the
i persbnal experiences'of,the'student. - 4
". . . The wind is blowing gently on you as | i

you walk softly down. ..down, . ., down. . .the

'nafrow pathway . . .with each'step Ehe mountéin
is closef . e and'éloseri'; .and closef. . o
When the student is in arrelatively reiaxed state, develop the:
action of the adventure. Unusual and_strange'actions-are often more
effective for the young child. ' The various actions need to be
' interw6ven/with calming statments and pauses. Combine the action ot
the jburney.with'words that create a relaxed, imégefmaking ;_
dream-state; | V
" + As yéu'réach the mountain you begin to
"climb w. .. up. . .ué. ..’ winding around
the side of the mountain (action statement). .
.through’ the clouds you climb up . . .up'. .oup
(calming statement) . . . As you reach the top of
the mountain, you enter a dark»Cave wﬁe:e you sed . R
'a wise old Indian sitting in front of a fire |
| (imaging statment)ﬁ
Lastly, the phantasy experience is left incompiete so that the

student can finish the.journey on his own, This personalizes the




' story fot_gach student.' After finishing the‘journey, the studeht is
instructed to return to‘thg claésrqom; Returning to the claséroom
.connecté the phantasy‘with réality, |
_ﬁ,;. . As you- approach the wise ‘Indian, sit
down with him, . He has lived along time and can

. answer any of your .questions, . . Ask him

- something you want to know about, . .I will leave
‘you here (separation statement) . , .Yoﬁ can
finish the journey in yoﬁr mind. . .When you have\
finished your journey.-;‘. you may return to the

classroom and open your eyes (closing statement)"

-

The following steps summafize how to conduct the phantasy experience:
Reaq the phéhtasy'experience in a calm, serene
. voice, "
~ Use many pauses so the imagef§‘of the journeyi}'
. can fiow;throughthe cdnsciouS'mind of the child.:
If possibie, dim the lights'so the child can
close his eyes more readil?, ”
The phantasy experience would be read slowly and looks liﬁe the
folioWing-when read in its entirity,
| | "Close your eYes-and sit_comfo;tably in your
chair, . .are_iou;comforiablé?} . . Now listen to
the noises in the room, . .Can you hear them?. .
.Feelhthe temperature of this-foom. . .Is it hot

or cold?. . .Now turn the sounds of this room.

7 into the sounds of the meadow. . .Listen to the




T e et St it I it s e i e e
Ve A v ve) ol Ve e e e

sounds of the meaqdw. . ; Whaﬁ kind of day is it,
. .sunny?. . . Cloﬁdy?. . Hot?. .-.Cold ?2. .
;Imaqine that you,afe walking on a narrow pathway
toward a distant mountgin. ._.The wind’iS'blowiné
gentiy on you as you walk softly dOQn; . .dowh. .
.the narrow pathway.l. .with each steé the

| mountaih is closer. . ,and closer, . . and
cloéer. . JAs you peaéh the mountain you begiﬁ to'
climb, . up. . }up . . . Uup. . .Qinding around -
and around the side of the~mounpain . . .over
.rocks. . .effortlessly'thrnugh,the'clouds you
climb up. . .Up. . .Up. . .AS you'reach the top
of thexmountain. . . .you enter a dark caVelwhere
you see a wise 0ld Indian sitting in front of a'
fire, . .As you approach the'wisé Indian, sit = -
 do@n\With him. . .He has lived along time. . .and
can aﬁswer any of your éuestions; . .Ask him .
something you want to know ébout. .',I will'leave
you here, . . You can finish the journey'in your
mind, . . When you have finished your journey., .

. you may return to the classroom and open your

eyes."

After completing the johrney, young childreﬁ share their stories
orally so that the internal imagerylis-not lost, This sharing is
then followed by writing a group'story. The children are reminded

that what is written must remind all the students of what happened




'hen their eyes were closed. Thié reminder serves to.reinforce the

concept that written language is a communcation of an author S

feelings and 1mag1nat10ns through common llanIStlc symbols it

further reinforces the metacognitive thought that the language system N
" is a means of“commuﬁicaiing the inner thoughts of one person to ﬁ

~ another individual,

\>

Using this'phantasy experience, two éiffeiegt.grpupe of . ' A
twenty-five beginning first graders Qrote}the fqllowing stories,
Group I wrote the following story. . - | R | . B

" ‘The Wise 0ld Ihdian}} - - ,i \
Qij\ | . We followed this road: We wenﬁ'ﬁﬁ'this mountain. . f J"‘\
in the clouds We sent into this cave. We saw a - | !
wise old Indlan We asked him how babies camé N i : ).'
alive. We asked how Indianstake down teepees. ‘
We asked him how blood'meves inside us, |
Group II wrote the fqllowing short story. |
. The Wise 01d Indian
We Were.mafcﬁing to a mountaih.f We went up a
rocky mountain. When ﬁe got to the tep of the
mountaih, Qe tobk off our sﬁoee at the door of S
" the temple. We saw a wise old Indian, we asked.
the Indian a questlon. We aoked him what 11fe
was about. He said life was about love. The |
end, _' |
After the dictation, the;stories were read simultaneously

several times, First, the stories were read as if we were a group of




_ﬁyoung.children telling the experience to our parents; Then we read
. the stories as if we were an old wise Indian telling a story of our
'youthkaround,a fire. Then we read the story as if we were a

grandfather sitting in a.rocking chair telling stories to our

grandchildren. After the numerous group repitions, each child

- received a copy of the story to take home to read to their family.

For the purpose of using guided faﬁtasy as an approach to
reading instruction, the phantasy experlences are created |
e;corporatlng target s;ght vocabulary; thus, similiar 1nner jouroeys
can produce a regular and controlled vocabulary In th1s instance
the targeted words were mountaln, cllmb, clouds, asked, wise and
Indian. Tne two groups_encorporated the follOW1ng repltlons in their

stories. ¢

Targeted*words:

| | | ™

Group I Group II
mountain 1 - | | _ 3
climb 0 | .
clouds . 1 | 0
asked - | | "3 | j . 2
wise ' 2 " ) 2
Indian 3 | | 3

Subsequent phantasy experlences can be constructed to encourage the
students to use these same words or other vocabulary words. After
the story is_recorded, skill development appropriate for the
student 's leuel can be created using the language patterns in the

story. The student develops a chunk bank rather than a word bank,

g
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~ thus the transfer from private. imagery to common linguistic

~

expression begins by maintaining wholeness. - The chunk cards from

'"Group I's story would loékAlike the following and initially would be
presented in story order: . - |
" We followed o | 1 £his road.
we went  up this mountain

in the clouds - Ve went

into this cavae | We saw
é wise old Indian _ | We asked him
how babies | came alive

| how Indiahs;

We asked
We asked him

take down teepees

| how blood moves . - _ inside us

keépinv ~he language iﬁ chunks provides the yoUng child with a sense
of meaning following his natural.patternS'of thdught and
communication, Words aﬁd sounds are taught in chunks where private
imagéry_flow used to elicit a '

N

imagery can be evoked and the

prediction,
]

Another follow—ub exercise can be constructed by deleting the

target words from the experience story. Thus, a cloze eXercise can

be created to increase prediction and word identification, Using

group II's story, the exercise would look like the following:

'We went up a rocky - .

We were marching to a :

when we got to the top of the : , we took off our shoes at]the

the

door of the temple, We Saw a old Indian, We

_ a question, We ' him what life was about, He said




. .

-life»waé/ggoui love.  The end.

* The phanﬁasy experience'method of teaching reading engages ‘
right-brained, non-linear thipking to develop a meahing'which is
associated with the holistic experience. The child imagines the
whole story in one setting before connecting that meaning with common
liﬁguistic symbOIS'(walkér,"lQBZ). Phantaéy experience relies on the-

,subjectiQe images of kthe individual studént.j The imagery produqed _
during a phantasy expérience becomes Ehe(unique instantiation of the
learner., Starting with the preconceptual experience, phant$s§
experience allows readfng to flow f;omﬁ'é dream-lige experience into
méaningful.written communication, Using phantasy experience, learning
to pea& can:be_a fascinating.discovery of theAmIgical imagery |

associated -with the pr%nted word, | |

il !
» ' L : . |
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