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INTRODUCTION

v

Probably the most important responsibiiity of those who train- paid and/or volun-

- teer teachers for adult basic education is to help those we train understand the
psychological, sociolonical, and cultural differences of the men and women Whom
we will be teaching. Under]ying the educat1ona1 process, at all age: 1eve1s, is

the need for teachers to. know their students -- the1r backgrounds and motiva-

- tions, their personal characteristics and capabilities., Without that ‘knowledge,

even the most skilled teacher cannot do 'a ¥ully effective Jjob of teaching,

This. handbook is an effort to .describe some of the more commonly observed charac-
teristics of undereducated adult 1earners and their implications for adult basic
education teachers, It is also a d1scussion of how adult learners differ from

" child learners.

We would 1ike to acknowledge that ‘all teachers in adu]t education classes are

routinely faced with great varience in their students™ educational backgrounds. '

" The backgrounds of students of ESOL in particu]ar may range from those who have-

had 1ittle or no formal schoo]1mg to those who hold graduate degrees but 1ack

some spec1f1c English. sk11ls. It is true, however, that in adult basic edtcatJon-
_‘c]asses there are more students with 11m1ted formal education than there’ are

students with advanced degrees.-

The authors would 1ike to emphasize that the remarks in this handbook are'direct-
ed toward the teaching of undereducated adu]ts,‘whether ‘these adults are

' students in ABE, GED, ESOL, or other classes. We have not attempted %o address
- the very different teach1ng/1earn1ng needs and approaches appropriate to well~

and formally-educated adult students. - . ~

Finally, we would 1ike to remind readers ‘that the contents of this handbook are
intended to inform and raise quest1ons in those who are new to teaching .the
undereducated adult learner, We are aware that veteran ad basic education

teachers will encounter little new information here.




‘1. INFORMATION ABOUT THE ADULT LEARNER WITH
IMPLICATIONS FOR THE ADULT BASIC EDUCATION TEACHER

The following characteristics can}be found _in varyitg degrees throughout our
society. However, they are characteristics which frequent1y and consistently
appear among undereducted adults in need of basic education. We present them
here because they can sometimes negatively 1nf1uence the att1tudes and actions of
-teachers of adult bas1c education. c]asses.

.

LACK OF SELF%CONFIDENCE

\ Undereducated adults may not have_experienced success as children in school or as
adults in their work or social life. As a resu]t, as adult learners in our
c]asses, some may at first fee] 1nadequate and unequippe .0 learn and compete,
1mag1n1ng that the others are more capab]e than. they. '
Imp]icatibue:
N |
. h . ' ’ : .

Volunteers and,tegchers should make every effort to help students feel capable

and to assure/th3t~they experience some measure of success from the'’very first
clasc session on. One way to accomplish this is to present initial learning
activities that are commensurate with studenté‘ initial abilities. During their
first few class sessions, if students are presented with reading material that is ;
“too advanced for their present reading sk1115, they may experience feelings of
inadequacy and discouragement, If, on the other'hand, they are given material
which they can read with comfortable ease, they will enjoy a feeling of self-...
confidence that will encourage them to tackle more difficult selections in future
" class sessions.
It is important that students and teachers work together in deciding what can
realistically be achieved by the class as a group and by its individual members.,

- Adults who have been out of school for some time may'set unrealistic standards,

requ1r1ng gither too much or too little of themselves, On the other hand, when
‘standards for student achievement are set only by the teacher, students will
probably feel anxious about their abilities to live up to them. The anxiety
created may resu]t in students droppiig out.




\

Students w111 benefit if the teacher can he]p them d1scuver their own best style
and their own best ‘pace for approaching and accomplishing learning tasks. It is .
sometimes helpful to offer a principal task or assignment, then suggest other
varied activities which can either be done'instead of, or in -addition to the
principal assigment, o ' |

The need to compete with others should be minimized. The backgrounds of adults
are far too varied and individual¥for competition with each other to have any-

- thiﬁg but a negative effect. The only compet1t1on that is valid for the adult

. learner is cOmpetition with self, "Where am I today compared W1Lh where I was.
'.'yesterday, last month, six months ago7" '

LACK OF SKILLS.

MWhile a few adult ed;catioh students are very capab]e-in the‘basicoskil1s,'and,_"
~at the other end some are illiterate, the majority of adult basic educat1on
students have a limited degree of competence in the bas1c sk1lls of read1ng,
wr1t1ng, and ar1thmet1c._
. A‘}
1Imp1icattdns:

New teachers and volunteers somet1mes error in equating 1ack of sk11ls with 1ow

1nte111gente. It is 1mportant that they be watchful for negative attitudes or
| actions on their part and direct their energies toward hel ping students refine

and broaden their skills and performance.

<

~ FEAR OF SCHOOL

This is common fear among adult learners. It usually stems from a person's

| unpleasant past experience with school. Common unpleasant experienges may
include being placed in a class because of physical sizeﬁratheb thﬁl ability;
being taunted because of different dress, speech, or physical appearance; being
pdnished or berated for irregular attendance that was unavoidable. Students may

) also fear being.called on and not knowing the "right" ansWer and being embar-

" rassed in front of peers, being ridiculed by a teacher or classmates because of

~inability to perform at the same level or pace as the rest of the class, taking

‘ tests, and .a host of other more nebulous fears.




- Associated with the fear of <chool is the fear of being' taught information incom-
patible with what is accpetale in their immedi ate 1iving environment. An adult
- student may risk the ridicula and/or harrassment of spouse or peers with differ- .
“ent values from those s/he istdspiring toward. S/he may be realistically appre-‘
hensive that resuming h1s/her education will bring d1sp1easure and res1stance on
the part of a spouse, and poss1b1y even be threaten1ng to .the marriage. '

Implications:

Uncritical'acceptance of'adult students' rates. of 1earn#ng, appearance, 1anguage,
and any other differences they bring to the class, is valuab]e in combatting:these
fears. A teacher can often help students over their fears of incompetence, of mak-
ing m1stakes, of being compared or ridiculed, by emphas1z1ng what’ students do right
and supporting their efforts, whether successful or not R1d1cu1e or sarcasm
should be f1rm1y censored, amgng c]ass members.

INADEQUATE ECONOMIC RESOURCES

There 1s a h1gh correlation between level of educat1oQ ‘and 1eve1 of fncome. Teach-
ers of undereghcated adults in adult bas1c education classes would do well to -
remember that- some of their students may be living at or be]ow the poverty 1eve1
Some may live in crowded conditions, with neither the space nor the quiet for out-
.~ siue assignments. Poor nutrition, whizh often goes hand in hand with poverty, may
contr1bute to some students exhititing a short attent1on span and s]eep1ness in
class. Poverty may also mean that some ‘students. cannot af ford to correct phys1ca1
handicaps that impede learning, e.g. poor vision or hearing.

L

Impligations:

Rosemary Wilson, assistant director of Curriculum for a school district in

ghiladelphia, asks an appropriate question of adult educators:. "Could some of our
Timited success in teaching (adults) be the result of our failure to understand - °
(their) problems and conCerns7“ Ms. Wilson goes on to pose the fallowing questions

-to help *eachers p1ar° themselves imaginativety ir the shoes of students from pov-.
erty env1ronment




@

MWhat is it 1ike never to hear standard English spoken in your home‘or immediate
community? ’

- L]

What is it 1ike never to have had a newspaper, books\or magazine in your home?,

What is it 1ike never to have seen anyone in your home write anything?

Y

What is it like never.to haVe had-anyone read to you whan you were little?.

What" is it 1ike never to have traveled more than a few blocks from your hone?"
i N N . | q « . .
We might add to those questions: . ‘ A S

~

'_: What is it like to grow up in a o.ug culture in wh1ch many Of your peers and rote
'mode1s use or pedal drugs7 | )
WWhat is 1t 11ke to know "world hunger“ in a persona] way, in terms of whether

- you had dinner last night or not?

Implications:

When obvious material lack or physical handicaps exist, it is appropriate for an
1nterested teacher to seek to assist by referring students to potentially he]pfu]
soc1a1 agencies. '

. B . . LY

. VARIED ACADEMIC APPTITUDES

While a majority of undereducated adults are of average academic ability, and a
few are of super1or ability, 1t is a fact that some fall below average in aca-
' demic learning ability.

lmp]ications:
Teachers of adults with varying abilities will probably find that active methdds

of teaching, i.e. those that involve several of the students' senses, are the
“most effective, These include games, role playing (students acting out job




_ jnterviews or social situations), chain drills, in which students take turns
asking aﬁd answering guestions of each other, etc. If there is low aptitude for
read1ng, it 1is ‘more 1mportant than ever that the reading material selected is '

> closely related to the students' everday interests or they W111 not be w1111ng to
struggle with it. ' '

~» A booklet for teachers published by the Montgomery County (Md.) Literacy -Council
" notes: "Fatigue will probably discourage your students and you can help them
avoid 1t. Most of what a student does while. working w1{h you will be unfamiliar
vu him/her and wil require spec1a1 effort...Take a2 break.: Intrdduce variety. in
"'your Tesson p]an. Try learning. games. Enjoy. some humor together. Help make the
iessons someth1ng your students Took forward to hecause you like each bther and
because they get a better feeling about themse]ves.“ Recogn1ze that sfudents
have different’ learning sty]es. Allow for visual, oral/aural, individual or
'group modes of learning, and of fer -something for each.

- CULTURALLY UNINFORMED
A recent national survey revealed that the less educated participate least in
educational and cu]tura1 pursuits, Social workers <have found that many people
11v1ng in slum areas of large cities have ‘never been farther than a .few blocks
from their homes; some are .completely unaware of the existence of nearby librar-
ies, museums, and other free sources of cultural ehrichment Sometimes those who
do know about these places.are hesitant .to enter them be"ause they are afraid

' that their lack of experience w11] be ev1dent_and will make them consp1cuous --
‘that those ‘in charge, those who "know how to act,"” will look down on them.

Imp]itations:

Field trips-to libraries, museums, and other cu]turé]]y,enhiching public p]aces; )
will help break the barrier that may exist between undereducated adults and
sources of cultural enrichment avai]éb]e to everyone. A visit to a neighborhood
library, for example, can make students aware that it offers access to services
and information that may he of interest_to them, It may convince them that they
~can Tearn how to use the fac.iity just like everyone else. A teacher can tell

- students this is so, but they often will not really believe it unless and until
they have had the experienge.

ERIC
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_INEXPERIENCED WITH ACADEMIC GOALS AND GOAL-SETTING

N IS TN T Tl I T I T I - e ..

. B , * B

DIFFERENT VALUES, ATTITUDES AND GOALS

”

An individua]‘s'cultura1 and econnmic'environment'greatly influences his}her
socia] values, attitudes, and goals. Because lack of educatior and poverty often

'go hand in hand, and because adult education students come from a w1de var1ety of

ethnic backgrounds, it is Tikely that adult students will have life expe*1ences
and valuye systems quite different from that of middle America.,K Many will have
values quite different from their teachers'.

Implications:

. _ - N .
It is important for a teacher of adult learners to accept thesé values and expe-

, . riences as valid, and work with them, 'Imp1ied,or expressed criticism of a stu-,
:,dent S value system and attitudes will more than 11ke1y have but one ‘result: the

student W111 stop com1ng to class.,

Goals and goa1 -setting is an area of potential con‘11ct between the student and '
the teacher.,_ The adult learner may have a goal or goa]s entirely different than
those which the. teacher has set for him/her. For ‘example, a student may have
enrolled in class with the primary goal of f1nd1ng social companionship, while

“the teacher has set goals for the student based on mastery of specific suogect

matter. "It is “important that each acknow]eges, understands, and accepts the

~goal(s) set by the other,

The concept of long range planning may be new to'some adult education students.
Goal sett1ng and long range planning is often c]ose]y tied-to having or antici-

. pating adequate financial resources. For those 11v1ng in.difficult financial

c1rcumstances, the idea of doing things today. from wh1ch they may not benefit for

- several nonths, may be foreign. Long range goal-setting is usually most success-
ful when teachers assist students in selecting and writing down their goals.,

v \
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- Implications:
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Goai-fulfillment. When a teacher can find out’through- individual interviews or

group discussion why each student is 1in class and what each one hopes to get out
of the 1earn1ng situation, s/he%an dc a better job of keeping them 1nterested
and helping them move toward their goals. N

: ' ‘ : 1 -
Discovery of Sub-Goals. It is inevitable that some things students practice or

study may seem to them to have 1ittle relationship to their ultimate goal(s). It
is up to the teacher to see to it that thege is a #élationship, and then to help
students understand what the relationship is. Students usually see this better
if they have some sub-goals to work toward along the way. For most, it is eas1er
to relate daily tasks to 1esser sub-goals and them to relate these sub-yoals to
the main goa1( s). For examp1e, when working with students who are poor readers

+and whose ultimate goal is to get a better job, a sub-goal might be to read job |
application forms of increasing levels of difficulty. Then when helping students

read words like ' exper1ence," "education," and "references," the teacher can
point out that these words are almost a]ways found on job application forms and
that being able to read them will move them toward their goal of a better job.
. _ q _ _ ‘-'
Psycho]og1sts note that the effort and perseverence necessary to accomp11sh Tong-
term goals is best sustained by estab11sh1ng sub-goa1s WHICH ARE ACHIEVABLE AND

WHICH OFFER ENCOURAGEMENT AT REASONABLE INTERVALS.

PRoaLEns'wer MOTIVATION-

- Sometimes adult learners are highly motivated. They have made a decision and a

commitment to themselves to enrich their lives. But among undereducated adults,
motivation may also sometimes be low, Some adult students may be easily discour-
aged or may evidence an attitude of resignation'due to past'repeated failures at
achieving society's widely accepted notion of -"success." |

Implications: / .

Motivation is probably the most basic element of learning. It is motivation that
makes 4 student want to know, to understand, or to increase or acquire new skills.
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It is up to the teacher to discover what h1s/her students' motivations are, to

find ways to keep those motivations alive and to make use of students' motiva- *

tions in the learning process. Some mot1vat1ng factors are: the need for secu-

rity, the need for better skills on the job, the need for self-esteem, the :need
for new exper1ences, the need for conformity, or conversely, the desire for non-

comformity, or“simply to learn more about ihe world we live in,

. Most men and women who are involved in learning activities have one thing in

common: - They don't have to be there and may leave whenever they like. This lack
of compulsary attendance challanges the teacher's ability to elicit student
interest. If the classes drag, if the teachiny tachniques are boring, if the
feacher doesn't spark and maintain the interest of the students, s/he -may one day
come to an émpty classroom,

Here are some apprnacnes that have been helpful in increasing motivaticn and in
keeping it alive: :

.

. Personalization Fersonal self-tests, self-quizzes, and Se!f-revealing devices

‘appeal strongly to.most students. Few people can resist an opportunity to find

out how weil they do on self- tests. Witness the quizzes and -other self. ranalysis

" devices so frequent]y pub11shed in magaz1nes. ‘

*

. Variety When students anticipate different, interesting things happening each:

.class sessior,” they are more likely to attend regularly. However, adult educa-

tion teachers know that variety alone is not enough., A1l activities should con-

tr1bute to the students' learning and growth, and move them toward their ultimate
goa]s. To be different just to be different is not the answer.

TN

. Teacher-Student Interactiqn When students feel that they ‘are just one of the

- mob, when they receive little or no individual attention, they will probably drop

from class, either physically or mentally, unless the reason for attending is a
powerful one. The best teachers are those who convey that they like and value
their students, ard that they learn from them, too.




. Success Every student should be able to experience the joy of being success-
ful. Tt is up to the teacher to provide each student with the opportunity to be
successful in some area, on some level. The joy of.even a small success can be

" the encouragement a student needs to want to continue ]earning. '

CONFLICTING VERBAL AND NONVERBAL COMMUNICATION

L]

o)

‘Some undereducated adults may not be able to articulate their ideas well. When
this is true, much of. their most important communication will be of the nonverbal
sort. They may also tend:to respond to the actions of others more than to their
words. - | -

| Imp]ications:

- Teachers need to stay alert to any discrepancies between the verbal and nonverbal
messages their students are sending.. When the messages are not the same, it

" should s1gna1 the teacher that the student may be exper1enc1ng some conflicts in
or about the class. . | |

Teachers should also be aware that they themselves may be seying onecii%%g*¥en-
ba]]y while shy1ng another nonverbal]y through facial expressions, gestures, tone
of voice, etc. When there are conf]icting messages, their adult students may :
respond more strong]y to. the nonverbal message as be1ng the more "peal," '

FEELINGS OF HELPNESSNESS . S ‘

[f students doubt their abi]ity't0~1earnhbecause of.repeated past failures or a
lack of self-confidence, their academic’thiﬁking‘prqcesses can become blocked or
-retarded Fee11ngs of anger, anxiety, and he]p]esSness may result. Sometimes
these ﬁee]ings are expressed as hostility toward the subject matter, fellow -stu-
~ dents, or occassionally, toward the teacher, Somet1mes they may manifest as a -
~persistant bewilderment or difficulty in grasping materiel; even after several

®xplanations# A student's behavior may then take the form of a lack of partici- -

pation and attention in class, prbcrastination-or "forgetting," or the inability
’ : s - A

to start or continue to work alone.




Implications:

‘It is useful if the teacher can recognize these signs foF what they are and,
instead of reacting negatively or defensively t¢ sard them, do all s/he can to
help students feel more ih charge and to acquire feelings of self-cc .fidence,

VARYING LEVELS OF INTELLIGENCE AND EXPERIENCE

vital that we reject.stereotypes of all Kinds and maintain an uncritical and
encouraging attitude toward 2ach individual.

No two people learn alike. Also, one person's experience and background in a
particular subject may be vastly different from that of another person's.,

If learning is to be an.active, effective process, it is critical that the.
teacher recognize and make allowances foh style differences and:differences,in
learning rates. ' B |

___Implications: R
" The teacher who recognizes these differences, and plans teaching activities ac-
cordingly, will help each student achieve maximum learning within the range of
his/her. own cang{]ities. ' |

LA

Some ways of determining individual differences are:

"~ . Placement Testing A teacher can discover some individual differences when
s/he first interviews students. and tests them for their reading and math perfor-

mance levels.

. Student Discussion Following a Film, Reading Selection, or Other Learning

~or concepts covered, while another picks up only a few or ‘none at all. Group
discussions may also provide the teacher with some cluas as to the best way to
address these learning differences.

10

A1l teachers will encounter_students with varying degrees of intelligence. It is .

- Experience A teacher may note that one student absorbs almost all the main facts




. Private Conference A private conversation can help a teacher get to_know stu-

dents as individuals. During a conference, learning difficulties and/or personal
problems may surface., Information confided in a private conference can often
help a teacher adjust his/her teaching to better meet that student S needs.

Persona] information should, of course, be kept in conf1dence.

. Independent Activities One way of a1low1ng for individual learning differen-

~ ces within a grouy is to arrange ‘a semi-independent activity that allows students

some time to work alone, and permits more individual access to the teacher,

. Under this plan, the Students may meet as a group some of the time, but for a

large part of each class wi]] work alone-or in small sub- -groups, The teacher

then circulates and gives he]p to individuals or small groups ac the need arises.

Students who might hesitate to ask questions before the entire group will often
feel free to ask them private]y or in front of a small group,’

-HOSTILITY TOWARD AUTHORITY

Nccasionally unpfeasant past associations with representatives of authority (iR-
cluding teachers). may ressurect angry feelings or hostile behavior which is then
directed toward the teacher, However there is usually a respect. for teachers
that may be 1ack1ng toward other authority f1gures.

Implications:

Adult education teachers wou]dAdo better to project themselves as friendly guides

‘rather than as authorities, Occasionally students may have difficu]ty regarding

teachers as friends, and a teacher may have to run the gamut of student hostility

~and defensiveness for awhile before his/her "niceness" is perceived as honest.

But consistency of behavior and patience will ‘usually win out,
INAPPROPRIATE BEHAVIORS

Nays of behaving that are acceptable and even looked .up to.in the home or neigh-
borhood environment are sometimes inappropriate in a ¢lassroom setting, Offen-
sive language, non-standard speech, non-conventional ways of life, and "acting-
out" behavior can sometimes make teachers critical -- either openly or silently.

11
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This overt or silent criticism sets up'a serious barriér between the teacher and

‘the student, It'alienates the student not only from the teacher, but also from
- what the teacher is trying to teach.

Implications:

~ Teachers- need to look for the positive qualities and potential of the person who |

may be hiding behind inappropriate behavior. We need to make an effort to be
non-judgmental, to not impose our own values, and to concentrate on those things

'students do well,

RETIENCE IN GROUPS

| Many adults have difficulty expressing their feelings, presenting their needs,

and standing up for their rights. These. feelings are frequently even more pre=-
valent among undereducated adults, some of whom'may‘have deve]obed undue respect &
for better-educated "others". When a teacher asks students questions, a lack of
response should not necessarily be construed to mean that they don't know the
answer. Silence may mean that they are shy about speaking up in groups. It may
mean that thay are unaccustomed to anyone show1ng an 1nterest in their opinions,
or in them as 1nd1v1duals, and they don't know how to respond to .this interest,

It may mean that, in .other s1tuations,.when they expressed their feelings or

.stood up for their rights, the reaction they received from\otherS'caUsed them to

regret their openness. A teacher should also be aware that the degree of reti-
cence will vary among different ethnic groups; e.j3., Indians may tend be more

silent and stoic, Hispanics more expressive, etc.

Implications:

One way to encourage free expression is to break the class into small groups for .
discussion; some people who sit silently in large groups will open up and parti-
cipate more in a group of two or three,

12
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USE OF DEFENSE MECHANISMS

The greater the lack of literacy skills, the more likely an adult student is to
attempt to hide his/her inabfﬁities'frOm friends, from co-workers,.and‘from the
teachers. Some will use decoy mechanjsms such as carrying a book or newspaper,
carrying pencils in a conspicuous place, not having eyeglasses when'asked‘to'

: pead, having an injured writing hand when asked for written work, or exhibiting
" well-developed oral expression.. . Students sometimes'use .decoy mechanisms  during
the initial interview with the teacher when s/he is trying to find out the indi-
vidual's appropriate math or read1ng placement level.

. Implications:

A teacher who is aware that these are cover-up mechanisms can peSpond‘as follows:
"Well, it's not important that we read this immediately. But we might just see
if there are any of these words you recognize, even without your glasses." or
"I'm sorry to hear that you injured your hand. Let's just talk this time."

RIGHT TO DIGNITY_AND SCLF~WORTH
Insensitive use of names or nicknames-may afgyse antaganism and resentment.
Implications:

The teacher may want to init‘ate a general discussion on names =-- how s/he
prefers to be addressed, how each student prefers to be -addressed, and how

-each pne'fee1spmost‘comfortab1e éddressing the teacher. Some will prefer the
friendly informality of first names or nicknames both for themselves and for the
teacher. Others will enjoy the dignity-of being addressed as "Mr. or "Mrs." A
good rule of thumb is to stay on an equal basis. Teacher and student either both
address each other on a first name basis or both use "Mr." or "Mrs." and their
surnames. | | |
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LOSS OF INTEREST

- Adults will leave a classroom situatian Which doesn't fulfill their needs, “When
signs of apathy appear,'a teacher must -call upon all the\feaching skill and per=--
ception at his/her‘command. S/he'must try to discern the'pfoblem and to dis-
cover both his/her own and the students' part in the difficulty. Sometimes this
can be accomplished within the classroom setting. Sometimes thevsituation ca]]s
for persona] coversations between the teacher and individual studentq.

Implications:
" The teacher might consider these measures:

\

_ "+ " Personal Interview After class Orfduring a'break, teachers can ekpress ber-

sonal concern about a student and his/her work. A friendly, 1nforﬁ§1 gonver-

sation over a cup of coffee may c]ar1fy the prob]em and uncover a workable

_ so]ution._l

5 Guidehce Counseling Every teacher does a certain amount of guidahce counsel-
ing, consciously or otherwise. But sometimes the situation calls for sémebne
with special training in that field. When a problem arises that indicates a “
visit 'to a trained counselor .would be adv1seab1e, the teacher may suggest th1s K
to the student. It may be-advisable to make another staff member aware of the
prob]em too, if it is a serious one. : ¢

. PriVate'Tutoring! This is an "above and beyohd the call of duty“ measure.
Very few adU1t education administrators either ask or expect teachers to do
free tutobing. Yet it is being done, and not infrequently. A few “after
- class" sessions with a student can sometimes eliminate a.problem and persuade
“a potential dropout to persevere.

I .~ Some teachers keep a tutor resource iist for referring students to other
 sources of help. Sometimes input from a second source can provide encouraging
' . reinforcem>nt., A side benefit: students have been known to suddenly place |
‘more value on the "free" help they get in their basic education c]asses when
' they rea]ize Just how dear private tutoring can be.

U




. Standard Setting A teacher can help students set reasonable standards for
themselves., Most pecple want to be better'than'average but, obviously, this
is not possible if there is to be an average. A teacher can help students
identify areas in which they can excel, make them feel good about those areas,
and help them accept the idea that achievement in one area evens out an _
‘average or even less than average performance in another. Teachers need to be

realistic about rates of student progress. and he1p students set several,
: success1ve short-range attainable goals,

. Information Sharing It usuaily works best if teachers share their plan for
the ~lass with the students. Students like to know what is go1ng on and what
to expect next. The sharing may produce student suggest1ons that w111 he]p a
teacher make the plan more workab]e and usefu] ‘

i

Not all undereducated adults will achieve to -an equal degree. Some mayiachieve
“only minimal skills and understandings. Some may choose to cling to- the familiar

instead of adopting or adapting to the new. Others will experience significant
achievement and success. We have only to look over the names of past and present
political, social and artistic leaders to know that the T1st “includes the names T =

of some who were regarded as "d1fferent," "impossible," or even "stupid" by early

teachers, parents, and other adults in authority positions. These peop]e

-Succeeded ﬁn spite of the1r early difficulties; some have probab]y succeeded
because of them.

Our aim as adult educators ought to be to ease and to shorten the periods of
Tearning difficulty as much as .possible, and to help each. adu]t'1earner achieve
the maximum of which s/he is capable. If, in so do1ng, we can ‘also support these
adults in retaining some of the personal and cultural differences that make them
special, our society will be the richer, '
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SUMMARY PROFILE OF THE UNDEREDUCATED ADULT
May lack seif—confidgnce. |
. May fear .competition.

“May fear school, formal learning situatians,

.
H

May be hesitant to reveal lack of knowledge.

 May live in an environment. where education is not valued,
May. be inexperienced in setting goals.

May have some' hostility toWard aufhority figures.

to others. | s
- ’ . ¢

May experience feelingsiof‘he1p1essness..

e . e e ey Stngs = N

May lack a positive self-image. D o B %
May lack confidence in own ability to learn.

May be unusually sensitive to non-verbal forms of communication.

- May: not have developed skills to $ustaig-interest in 1earqing.=:

.Needs to experience immediate and ongoing success to maintain motivation,

¢

~N

" Needs acceptance,

%
k)
!
|
)

{

Expects teachers to have the ability to discriminate between "normal" and unusual
behavior, :

E..pects teachers to keep information confidential.

Can learn and achieve goals,

May have attitudes; values and goa15'diffefent from upper and midd1e class norms,:

ST May employ defense meéhanisms fo-ayoid thing real of imagined shortcomings known




iII._ CHARACTERISTICS OF ADULT LEARNERS COMPARED N}TH CHILD LEARNERS

In addition to character1st1cs which may d1st1ngu1sh undereducated adu]t
1earners trom better-eaucated adult learners, there are certain other
characteristics which dist1n3u1sh.adu1t 1earners from child learners,:

Through years of 11v1ng, adults tend to acquire set patterns of thinking ‘and
behavior and set id2as about what is right or wrong, fact -or fiction, Thése

patterns sometimes’ need to be "unset" in order for new learning t% take piace,.

Adults may be more impatient in the pursu1t of learning obJect1ves. They are

less tolerant . of "busy work", seeking instead work which has immediate and

direct application to their objectives. Adults are .perhaps less 1ikely to be
distracted from 1earn1ng by social interests, and tend to be steadier in the

- pursuit of knowledge. ' v ' S

Most adults have jobs and/or famiTies. They have many responsibilities

compet1ng w1th educat1on for their time, Evening students in particular may be

~‘tired when they come to class, and may have neither the time nor the energy for

“homework"

Because adults have ‘had more years of living they are more. readily able to

relate new facts to experience than are children, This adds enrichment and

reinforcement to the 1earning process. With a broader perspective of life .than

- their younger counterparts, adults can generally see a relatedness of things

not usually discerned by ch11dren.

'Un11ke ch11dren, adults do not compr1se a capt1ve audience. ,They are.

non- cbmgulsory and vo]untar11y attend classes for a variety of reasons:

educat1on§~ social, recreat1una1, and sometimes from a sense of obligation,

Their voluntary. attendance will probably cease if they don't find what they

came for. - A

\\

t\‘

- Personal differences 1ncrea§e with age and geograph1c mobility. Therefore,

adults come from an even w1der\and more complex var1ety of. backgrounds than do

\
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.= Adults are used to being treated as mature persons and rightly resent having

teachers who treat them otherw1se. For many, the decision to return to school

has been a wajor one. Having made this important dec1s1on, adult learners have -
the r1ght to expect to be treated as adults, |
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11I. THE PSYCHOLOGY OF LEARNING

People tend to enjoy and repeat those activities which are pleasant and satisfy-
ing and to aVoid those which are not, If an adult enrolls in a course expecting
to learn to read and quickly finds .that s/he is learning and enjoying the pro-
cess, that person will protably continue to attend olass. "Nothing succeeds like

. success™ is a truth that should be taken to heart by every teacher.

»n

First impressions' are often lasting. This means that those Ffirst classes are
very important., The teacher's challenge is to arouse interest, to create a sense
of need and a desire to learn, and to help the. students approach 1edrn1ng con-

'structnvely and efficiently,

A sk111 not pract «d or knowledge not used will be largely 1ost or forgotten,

© Most teachers recogn1ze the value of repet1tion for reinforcing new]y gained

knowledge or skills,. Important items should be reviewed soon after tne initial
instruction, | '

The more often an act is repeated the more quick]y a hab1t is estab]ished

'VPract1ce makes perfect--if one is practicing the right th1ng in the right way,

their .subject matter to life, When clear and unusnal examples and interesting

Practicing the wrong thing the wrong way will become a perfectly wrong habit,
Teachers should be sure .that their students are doing exercises correctly,

‘Finally, ‘a vivid, dramatic or exciting learning experience is more Tikely to be

remembered than a routine or boring experience. This doesn't mean the classroom
should be a theatre-insthe-round. But good teachers have the ability to bring

support mater1a1s are used, both teach1ng and learning can be an exciting exper1-
ence.
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" The student's goals.

allowing for adjustments along the way. _ o -

IV.. DEVELOPING AN INDIVIDUALIZED‘“PRESCRIPTION PLAN*

A "prescr1pt1on plan is an 1nd1v1dua11y des1gned 1nstruct1ora1 program of
learning based upon: '

Written, gral and observational testing.

¥

The student's Titeracy level.
@ |

The student's previous educational experiences.

" Consideration of anyﬁldarning difficulties or biases,

The degree of emphasis put upon any skill area or. number of sessions devoted to
any learning area will depend upon the above. A prescription plan wi]]_inc]ude
the following: * | |

A written description of the student's learning needs to meet his/her
short-range and long-range goals, - ' |

‘Suggestions for instructional mater1als and technigues to be 'a part of the
‘student's learning exper1ences.

o

Examp]es of 1earn1ng experiences:to be presented.

Estimated time for accomplishment.

Prescriptive planning takes place after formal and informal testing and
diagnosis. However, since each day of working with a student will reveal more
about him/her, implementing th1s prescription plan should be a- f]exib]e matter,

I
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V. CONSIDERATIONS IN AQULT BASIC EDUCATION INSTRUCTION

Many adult education instructional materials are self-checking. Initially some
students feel they must, above all, have the right answer and may, to assure this,
copy the answers. Students usually discontinue copying answers when they per-
ceive the iﬁstructor is more ﬁnterested in their understanding the process than
Jn their having the r1ght answer, and when they rea11ze they will not be compared

K : 4
1. Carefu]]y explain the method of 1nstruct1on, ma*er1a1s used and. any formal

“or informal testing procedures.

)

. o . P 4 )
* 2. During students' initia] involvement in the program, closely supervise their
efforts, i.e. be sure they are using materials correctly and provide encour-

agement at every opportun1ty.

- » -

3. MWhile encouraging students to work independently, remain Visab]e, interested

_to others, : | o .
Here are some suggestions’fdr working with new adult basic education students:
_ alert to students' difficulities, and ready to assist.

i . 4, Frequently provide students with evidence of their progress. Charts and
graphs, when they are properly presented, provide good visual evidence.

5. .Discourade absenteeism by making the classroom an interesting and friendly’
I place. '
I 6. Students may become bogged down and discouraged hv unrealistic expectations
~ of "overnight" results. Frequent instructor-stL .nt dialogue can help keep
'. expectations reasonable, clarify direction, and sharpen motivationy
| Adults who lack bas1c education exist on the edge of a society rich in its cul-

tural offerings. The technological revolution, expecially 1n the areas of com=

munication, has widened the edge. As adult educators, it is our job to do more
I than help individuals become better equipped to function as wage earners. We

should also concern ourselves with helping our students vecome partakers of the
" fullness and richness of the broader. society.
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