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L . . Introduction -
R S s o o / S
t ) ' . | . | '- ; 14 . o ) ~
. ' v . ! - . ’ . o * & -~ . i . . .
;\“ .‘ ‘ K - - . . - ' d - . ~
}/ - ~ -+ In 1983 the University of Southern ijaine teceived a targeted protessions grant trom

the Administration on Aging to introduce geronfological content into the professional
preparation ot ddult educators in its Masters,2egrain in Adult Education. This degree
prograrr., the:only one in northern New Eigfand, had bégun in 1972 as a mmeans of providing
advanced study to public school adult educators. Now, eighty percent of our students are
adult educatdrs-in non-school settings; thirty percent are actually employed in agencies
working directly with the elderly and eighteén percent are themselves over the age of 50.
The typical student is 32, has held four jobs, is fully employed now, seéks to enhance
“her/his skills and credibility-as an aduit educator in the present.work site, and holds a
‘recognized professional expertise, and often a credéntial, in'gprimary field other than_
adult education such as nursing, social work, respiratory therapy, physical therapy, or
other fields. o o Lo ' . '

s

1 4

7~ In embarking on tl,ys project, we wanted as profes;f{onal adult éducators to bring
ourselves up to date in gerontology. More importantly, we thought our work could have a
‘large payoii for the community through the offering of new and better programs
developea by our students. Our specijfic objectives were: '

l. «To review all existing courses in the curriculum for the appropriateness and
- currency of gerontological content and to make modifications where necessary.., -

. ’

2. ' To design, develop and.receive’approval for a concentration in egug:atnonal'
~ gerontology as part of the Masters Prograin in Adult Education.
I3 . .vk . .' i Q‘ . ’ R . . -
‘3. To increase the gerontological knowledge and awareness of our faculty by
providing protessional development activities invelving national experts in’
". gerontology. K N

t.

4.,  To develop and maintain lifkages with the state and area agencies o:a\glﬁg to .
-insure the relevance of the training prograin to the actuaj-needs ot local service’

systeins., ‘ .

. 5¢  To disseinin: te the results of.the-project in such a way as to help other"
graduate prograins and interested parties benefit froin our experience.

The project has sucqeéfully achieved all five objectives. The purpose of this
,coursebook is to provide intormation un the concentration to other adult education

programs. - : , -

e

-

.".
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What is'E.du'éational Gerontology?e- ¢ L . M : " A
v — . ¥ ' o e ' ’ V .

-

) .
. tducatlonal gerontology is the weddlngot two. powertul ideas:. the necéssxty of .
understandmg the meaning of hurnan-tie; as humans, 5. by living at all and lﬂ—lng‘,longer
experience it,.and the central proDlem of developing our common humanlty through A
apgropriate learnmg opportunmes. I'he first problem is tounderstand age and the : .

. ineaning we have given, now give and could give to it throughout life.’ This includes the .. =
personal and social consequences of these views for-individuals, groups, anq | societies, ~ © 7 o
'partlcularly for those for whom age isnade or becomes a byrden.” The second ptoblem is
to exainine and develop the art, polmcs and practicee of education in. Felatioh to creatlng a. .o
world ever more flt for humans, based on rnore appropnate assumptions about hurhan tlme. L

. Y <’ B -
‘Seen in this way, edu,catnonal gerontology is not best: understood as elther a ,',A IR
field in its own rightor a specialty .within another field. Nor do we consider edu"atlon or " oo
gerontblogy, taken separately, as- essentlally fixed or isolated professions. Rather, bottr =~ e
education and gerontology are seen as general fields of study with direct implications for * °
all protessions, lnstltutnons, -and p‘laces where human endedvors occur. Educational :
gerontology, then,, is a po verful union of two areas of. intease human interest; its ain is to N

. create and improve learnidg endeavors for and about a ing, the meaning attributed to age,

and aging individuals in all professioits and institutions. It further aims to make a direct

¢

]

y o

l )

_ . .
l N .

N I .

[}

‘impact on prbblems associated wnth age now as. well as ;o nelp create a bett%uture. o
WhatAre Its Areas of Focus? ~ © © Ll e t B L
o - , A ,
° : Whnle educatlonal gerontology has a broad dennmon dnd set.of mterests, it has .
'tpur primary areas ot tocus: , | ‘ . o
" ‘. T . « ¢ : |
° The rights, mterests, needs, Opportunmes, and assues associated wnth developidg '+,
educatienal programs and equal access fo educatiohat programs for older- people.
- . .Q ."
) Educational endeavors for a general ppbhc of all ages about aglng and older oo
: people. - :
° ' | Educatlonal programs for professnonals and nthers who wish to work with older *

people or whose activities impact directly on the lue chances of older people. o

- .

. Educa?tlonal programmmg tor connmumty moblllzatlon and community educatlon
to address particular problems or issues defined’ by the c,ommunlty in relation to ;
agmg or the needs of glder people.

11




Who Is the Concentratton For?.

. P
iy

. Thé targ?t- audience for the concentration is those
Are employed as full-time édult educators in any organizational setting, or

Carry an adult ‘educator role.as part o

! f their responsibilities in any organizational or
professional set - - , :

ting, and

Deveclop prog’r&rﬁs, in which older people are learners, or

Develop educational programs for professionalsy citizens, or volunteers whose work:
" impacts-on services to-oldér people.

' Efherefore; we seek to atfract staff developers, trainers in business an

forgan_iiational settings, health edd\caturs, coptinuing educators, comrnunity-educators,

public¢ scnool teachers and adult ed | _
major educational or training role in'their employment or volunteer activities.

- What Are the Courses in the Concentration?

ation staff and people who in any setting have a

%

The.major courses in the concentration are: * .
¢ . :
HRD 650 - Soc'i/'al and Public Policy in Aging. This course examines the'development -
- of American public policy in aging from-an historical perspective culminating inan -
analysis of the démographic and personal realities of -a "greying socikty" and policy
consequences for the futufe. An organizing principle of the course will be to review
‘policies as they affect the older person's ability to achieve access to the full rights, .
benefits, oppor tunities, and protections of society. The course will review o
stereotypes of aging as influences on policy developnien
o icy development and analysis will be examined as will major policy areas °
- affecting the elderly: education, housing, health care, income, employment, age’
discriminatipn. Finally,-education will be examined both as a resource-for the elderly
and as a factor in public and social policy development. 3 Credit Hours.

t...The processes of social and

HRD 651 - The Older Person as an Adult Learner, This ¢course examines the
capabilities, intergs}s, limitations, and needs of older persons as learners. After
seeking to distinguish current fact from fiction, the course attempts to look at the
realistic prospects for adult edutation later in life as the length of life i$ extended.
Particular attention is given to the conditions under which older persons can best
‘benefit from and contributé to adult education opportunities. Program dcvelopment™ .-
possibilities-ate examined ir a number of settings and situations. ¢

3 Credit Hours. .




gETUY

“
<

e HRD 652 - Coordinating Educational Programs for Older Adults in the Coninunity.
Designed for practitioners who already have a knowledge base in the field of adult
education, this course will address the competencies needed to design and plan '

» educational programs in a variety of community settings. Students will develop skills
in program design and planning, needs assessment and in mobilizing and coordjnating
- informa! and traditional resourcés. A variety of educational programs related to

older adults will be presented and discussed. 3 Credit rlours.
0 . . N

o . HRUD 653 - The Aging Worker. This course examines the demographics, assets and
problems of the older worker. The implications for em\p\loyer and employee will be
‘studied in such areas as planning for and adjustinent to ratirement, vocational

. ‘training, and job modification. bStrategies that facilitate adult developmient and
learning will be exainined, along with a survey of various resources availabje to,
support tne needs of the older worker. 3 Credit Hours.

D]

e HRD 654 - Gerontology and the Helping Professions.- This course:presents three
conceptual frameworks, interrelated with each other: concepts, research findings and
practices of applied social gerontology; of the helping professions; andof the complex.
orginizations which deliver services to, or on behalf of, older people. The purpose is
to enable learners to integrate this knowledge for application in service to society, in
general, and older people in partilular. It is intended for graduate learners in-the
range of helping professions, 3 Credit Hours. < “

Whife these courses can oe taken in any order, HRL 650, social and Public Policy in -
. Aging, is seen as basic to the others. Also, for students who are not currently enrolled
and do not intend to enroll in the Masters of Adult Education program, it would be most
desirable to take HRD 654, Getontdlogy and the Helping Professions, at the earliest
possible tine. \ : ' : ‘ .

In addition to the"five courses listed above, the department also offers each summer
[HR1) 645, A Sunumer Institute in Educational Gerontology. I'his institute will be ~
organized on a current and irnportant theme or issue area which enhances one or more ot
the five courses in the general concentration. The institute will generally carry three
credits. The institute for the summer of 1983 will be organized around age and work

issues.

What Are the Completion Requirements for the
Certificate in Educational Gerontology?

+

v - Students who are not matriculated in the Masters of Adult Education program
complete the Certifig;ate of Lducational Gergntology by cotmnpleting all five courses in the
concentration. . ‘

o

M




Matriculated students in the Masters ot Adult Edugation prograin coimplete the

certificate by completing three out of the tive courses in accordance with a plan approved
by one's taculty advisor. Graduates ot the Masters Prograin in Adult Education, who wish

to return to complete the certificate, may do so by coinpleting between three and tive
courses dependent .upon an assessinent of prior experience by the taculty advisor.

@
.~

How Is the'Certiﬁcate Received?

Students who are not matriculated in or graduates of the Masters prograin receive a
inailed certificate of concentration completion. Also, ot course, there is a transcript
-record of both the completion ot the individual courses and the awarding of the
concentration certlilcate. -

Graduates of the Masters of Adult Education prograin receive-a inailed certiticate of

completion at the point of graduttion. Also, there is a notation of certificate award on
the transcript as well as a record of individual course completion.

Can Courses Be Taken On a Norg-Credit Basis?

Courses can be taken on an audit basis. In addition, the Suinmer Institute is designed

tor professionals who would like to take the program for Continuing Education Units
{C.£.U.'s). Certiticates ot participation are mailed to persons who cuinplete the prograin
on this basis.

-

"Can Credit Be Applied Toward | .

Other Professional Degrees? : .

The concentration certificate prograin and its individual courses exist under the
responsibility and authority of the Departinent of Hurnan Resource Developnient and 1s
directly coordinated by the Masters program in Adult Education. Individual courses may
count for credit toward other Master's or doctoral degree prograins only if approved by
the faculty ot such prograins. Theretore, students inatriculated in other graduate
progrartis should seek prior approval from their advisor betore reglstermg ina
concentrdtion course. -

However, space is available to graduate students in other programs. Also, the
inter-disciplinary taculty who have planned the concentration believe that the
concentration at some point could be adapted to ineet the needs of a variety of graduate
prograins through a consortiuin approach and the concentration has been designed with
this possibility in nind.

14




The Competency Model

Why a competency model?

The University ot Southern Maine's concentration in Educational Geroniology is
pragmatic in conception and design. It begins with the idea that there are real-life roles
which need to pe played. The prograin concentrates on preparing students tor four
specific roles: . . :

. full-tiine aault educators in any organizational setting,

° adult educators as part of the responsibisities in any organizational or

: professional setting,

e . developers of prograins in which older people are learners, and/or

° developers ot educational prograins tor professionals, citizens, .or volunteers \
" whose work mnpacts on services to older. people.

To perform etfectively in these roles, students need a variety of commpetencies,
(skills, attitudes, understandings, values and interest) which allow them to apply their
knowledge under changing conditions (Knowles, 1980). “The competency model represents o

_a template of the expectations which an organization has of what is required to perforin

in the role ot Educational Gerontologist. Froin the perspectwe ot the educator, the model
serves, several purposes'

(1) it constitutes a useful framework for orgamznng the content of the
concentration;

(2) it provndes a basis for understanding the relationship of the concentration to the
total master's program in Adult Education;

(3) tne listing of competencies gives each course designer a road inap to follow~

(4) it provides a checklist of pertorinance expectations against which students can
assess their educational needs; and

(5) it provides a framework for prolessors and students to evaluate the
eftectiveness ot the course experience.

What are the competencies?.

Displayed on the tollowing pages, the UdM Coinpetency Model tor Educational
Gerontologists is comprised of 52 statements reflecting understandings, skills, and

attitudes. These are grouped into three areas:

l. Concentration Knowledue

These tive knowledges dare specific to the tive-course concentratlon in
Educational Gerontology. ldentified through a brain-storining process, they represent
the understandings which are central to this concentration, and unlikely to be
addressed in detail in other courses in the Master's program. These competencies
distinguish an Educational Gerontologist froin educators in general.
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l.

A Competency Model
for Educational Gerontologists

CONCENTRATION KNOWLEDGE - .

.1

Aging Network Understandmg Knowm;, the strategy, structure, power networks, :

Iunumg, systeims of the aging network in Maine.

- Educational L-erontology Understandnru; Knowmg, the key concepts and variables

that define Educational L.erontology (e.g. critical issues, pdarticipation, barrners,

Q

Gerontological Public and Social Policy Understanding - Kn'ow‘ing legislation, policies
and practices in the tield of gerontology and identifying a va#iety ot funding sources.

L.erontolo;,y Understdndu g - Knowing the key concepts and variables that define
Gerontology (e.g. the aging process, mytns anc stereotypes). : '

Olaer Adult Lea_rning Understanding - Knowing how older adults acquire and use
knowledge, skills, attitudes. Understanding individual ditterences in learning.

Career Development Understanding - Knowing the personal and organizational issues

Colniunity Understanding - Knowing the structure and processes ot communities,
including the reldnonshnp of formal and inforinal networks und the role of cominunity

Educational Systems Understanding - Knowing the structure, power networks, tunding
of the educational systein (public schools, colleges, umversmes) Recognizing

1.2
learning sites).
1,3
1.4
led
2.  PROGRAM KNOWLEDGE
2.1
and practices relevant to individual careers.
2.2
cducation.
2.3
.crmcal current issues and trends.
2.

rdnuly Systems Understanding - Knowing the structure and dynamics of family
systems, traditional and non-trddntlondl. Recogmzmg topics in the area ot tamily
relatnons and child development relevant to educators.’




¢

2.5 * Human Resource (HR) Fleld Understanding - Under- tanding issues and practices’
" in other Hit artas (Urganizational Developinent, Job Design, Human Kesource,
Planning, Selection and Statfing, Personnel Re$earch and Inforiation Systems,
Compensatjon and Benefits, Emmployee Assistance, Umon/Ldbor KRelations,
.'Inservice Training).

rd

2.6 Hurnan dervices Systeins Understanding - Knowing the structure, power

netwaorks, tunding of the human services system. wrecognizing crmcal current
nssues and trends. .
2.7 . Life bpnn hnderstanding Knowing the processes underlying growth,

development and behavioral changes of huinans troin conception to old age.
Understanding the mteractnon ot biological, cognmve and psychosocxal
developinent. '

2.8 Organizational Behavior Understanding - Seeing organizations as dynamic .
political, economic and social systems which have nultiple goals; using this
larger perspective as a framework for understanding.and intluencing events and.
change. . .

2.9 Personal Understanding - Recognizing one's own contmually evolvmg personal

phxlosopny and attitudes regarding personal and protessnonal development and |
the aging process.

2.10 Protessions Understanding - Knowing the social, historical and political torces .
' which shape professions (especially education and tne helping protessions).
Recognizing important issyes in the current context ot a specific profession.

- 2.11 belt-directed Learning Understanding - Inyolving learners appropriately. in
selt-diagnosis of needs, planning, conducting, and evaluating ot learning
dctivities. ' :

2.12 bouety Understandmh Knowing the structure and process;s ot ma]or social

-groups, institutions, and associations.

2,13  [raining and Development Field Understanding - Knowing the technological,
social, economnic, proiessional, and regulatory issues in the field; understanding
‘the role training and development plays in helping individuals learn tor current
and future jobs.

3,  GENERIC SKILLS

L)
-

3.1 Change Agent dkills - Ability to perforin the role of change agent vis-a--vis
- organizations and cominunities utilizing educational processes.
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3.2

303

3.4

3.5

a?

3.6

38"
39

3.10
3.11
}.l?

- 3.13

3." q )

3.5

f

‘Climate detting dkills - l:stabltshmg a physncal ana psychological clnnate of |

comfort, warinth, inutual respect, openness, and trust.

Competency Identification Skills - lgentnfymg the knowledge and Sklll
requireiments of jobs, tasks, roles. . .

v

Co.nputer (.,ompetence Understandnm, and being able to use computers.

Cooperation bkllls - Planning eftectwely with and through others, sharing and
asslgmng responsnbllntnes and decision inaking with them when approprlare. :

Lostﬂjenent Analysns Skills - Assessing alternatlves in terins of their nnancnal,
psychological and strategic advantages and dnsadvantages.

Counseling bknlls - Helping individuals recognize and um\(erstand personal ne\nds,
values, proulems, alternatives and goals.

Data Reductnon Skills --Scanning, synthesxzmg and Jdrawing conclusions trom
gata. - . . .

Feedback Skills - Communi_icatin’_g opinions, observations and\(\:onclusions so that

they are understood. S
Futuring bmlls - Pro;ectmg trends and vnsualnzmg possnble probaole tutures dnd .
their. nnphcatmns. . . e

N

Grantsinanship Skills - Preparing grant proposals and identifying potential
funding sources tor them. ' '

Group Process Skills - Influencing groups to both accoinplish tasks and fultill -
the needs of their Ineinbers. ' )

lnstructnonal Design Skills - Designing learning experiences (mcludmg objectives
describing desired outputs) for accoinplishing a variety of purposes while takmg

' mto account mdlvndual differences among learners. -

lnstrug’ﬁonal Evaluation Skills - £valuating learmng, procedures ana outcoimes

and selecting or Lonstructmg appropriate mstruments and procedures for is
purpose. 8 . o . :

’

Instructional Methods/Materlals[ T echmques Skills - belectmg and using 4

vatiety of inaterials, inethods, -and techniques (mcludmg audiovisual hardyvare
~and software) for achieving particular educat:onal objectives.

18
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3.16 Intellectual Versatlhty - Recognizing, exploring and usm;_., a broad range of .
ideas and rractices. Thinking loglcally and creatwely without undue intluence
trom persondl bxas.

' . B o

3.7 . Library Skils - Gathering inforination from printed and otfmelj recorded sources. \\'
'lden'tifying and using inﬁormation specialists and reterence services.and aids. . \
3.18 , . Model building Skills - Developing theoretncal and practlcal frameworks Wthh
, descnbe Lo:nplen ideas in un,derstandable, usable ways, : C.
3.19 -Needs Assessment Skills - Developmg and using instruments and procedures for
K assessmg the needs of mdnvnduals, orgdmzatnons, and subpopulatnons in o
(.ommunmes. ’ _ ‘ , . I
. ' . ' ) ’g.
3.20 Negotiation bkllls - becurmg win-win agreements whlle successfully T
representing a special interest in a decnsxon situation.
- 3,21 Orgamzatwnal Development SKills - Ability to dnagnose proolems, mtervene, ‘
faulltate and. conduct action researcn and evaluation. L ,
3.22 * Pertorinance Observatnon Skills - Trackmg and deschbmb benawors and tnenr
eftects. - : -
3.23 Pollcy Formuldtlon Skills - l*ormuldtmg policies that clearly convey the

detinition ot the mnssnon, social philosophy, educ.anonal connumtment, etc., of
an organization. - :

- 3.24 ﬁresentatlon Skills - Verbdlly presenting mformcmon so that the mtended
purpose is achieved. . ,

3.25 Program Design Skills - Lonstructmg a wnde variety of prograin designs to meet
* needs of various situations utilizing a creatnve varlety ot tormats, actlvmes, ,
schedules and resources. :

3.2 'Program Evaluation Skills ~ Developing and carrying out 'plans‘ for program
evalyation that will satisty the requirements of mstltutnonal accountablhty and
v provide for prograin nnprovement. -

3.27 Prograrn Planning bknlls - lmiplementing basic steps in the planning process
including involving representatives ot client groups and commumty agencies in
planning and appropriately assessing needs. .

3.238 ,Program Promotion SKills - Designing and using promotion,‘publicity, and public
relations strategies appropriately and ettectively. -




3,29

3.30

331

3.32

3.33

334

-

i | -

Questioning Skills - Gathering information irom and stimulating insight 1n
. individuals and groups through the use of mtervnews, questionnaires and other
probing methods. _ :

b

. Records Management Skills - btormb data, mformatnon, raterials and resources '
- in easily retrievable torm. :

across ' broad range ot people anu groups. :.

. Research Skills, - Selectmg,, developing and usmg methodolognes, statistical and

data collection techmques for a forinal mqunry

i

Training Lognstlc_s bmlls - Planmng and coordmatmg operatnonal details in.an
efticient and cost-ettectnve manner.

writing Skills - P'reparing written material which follows gerierally accepted

" rules of style and torin, is appropriate. tor the audrenc.e, creative, and

accomplnshes its intended purposes.

Relatnonsmp Versatrhty Adj,ustmg, behavior in order to establish relatnonsmps .

A
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I’ . 2. . Prourn Knowledge »

: These thnrteen knowledges apply to the adult educat:on pro;,ram asa
- whole. Derived from an analysis ot existing course descriptions, supplemented.
g by competencies identitied tor Training and Development specialists (McLagan,
PR 1983), adult educators (Knowles, 1980), and the opinion of experts, these ,
. oL understandmgs represent the professional Knowledge which distinguishes an-

- Lducat;gna L.erontolognst trom gerontolognsts in beneral. - s
) 3. Generic Skills
I - C l' hese 34 genernc skills. also apply to the Master's program as a whole. -

While some are specific to educators (e.g. Instructional Design Skills),and others
are generic proiessional skills (e.g. Compute:r-Competence), together they
pravide the mechanisms by whnch students can apply tnenr knowleuge to specific
situations. . 1. _

+

.. ' ,'

‘Validatinthhe model | ‘ -

The design of a new program whnch )oms two such eclectic fields as adult
cducatnon and gerontology poses many challenges. Nagging questions plague the: _
designers: Does it inake sense? Are we on target? The competency inodel gave us a tool
for addressmg these unportant concerns. : . Lo

. In tne fall of 1984 a survey was conducted to vahdate the competencnes and the ,
concentration. I'he coimpetency listing was mailed to 172 protessn&\als in the southern -
Maine area. The sample was drawn from inailing lists of agencies who employ people in
the four roles identified as the target audience for the program. KRespondents were asked .
to rate the competeéncies on a tive-point scale in terins of the importance to éffective
functioning as an educational gerontolog,nst now and five years trom now. -Views on the
tuture provided . feedbacx on trends to enaure that the program would continue to be
relevant.- : : : . - ;

- Response to the survey wias extresiely gratitying, mot only validating the
.accuracy ot the ¢ competencies theinselves but provndmg encouragement on tne approach

b ng used:

Uy
N .

\ I found no si:ills that were not important"and tound it ditficuit to -
ifterentiate the degree of inportance. A well-rounted educational

gervptologist should have all the skills listed. v
. Executive Director,
N S Area Agency on Aging
. ‘.\\.. .o . ] ~-
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° ., ' ' : , : _ »
Ihe mean rankings are snown below:

[}

COMPETENCY AREA IMPORTANCE
: ‘ _ Now . Mve Years Frou Now .
I. Concentration Knowlque 1 4.21 " o439, 0 e
2, Program Know.ledgé | . | 370, © 396 | i
3. Generic Skills - _ I3.84‘ o 5.8'6

e
As shown'in the following tab.les, all 52 cornpetencies were rated above 3.0 mdncatmg
that all were perceived to be mpre than moderately important. As one respondent,
-nursmg home admnmstrator, noted '
As you see | rdted INost ot the competencnes for ettchve periormance as a J.: '
1 believe they are all needed as 1nost unportdnt.
’ ' ‘.
The increased ratmg in unportance hve years from now suggests that potential
« employers perceive a growing need tor protessncnals with these competenues. No .
competencies were rated lower |n unportance for t @tuture. '

0
& £

lhe competency ranked as most itnportant for etfective lunctlonmg as an
Educational Gerontologist now as well as five years from now is Older Adult Learner
. Understanding (rated 4.41 and 4.49 respectively). Others rated highly now and in the ..
tuture are Presentation Skills (4,37 and 4.43), Gerontology Understanding (4.34 and 4.40),
Lite Span Understanding (4,34 and 4.43), W rmnb bkmg (4.33 and 4. 46) and Intellectual
Versatility (4. 2# and 4. 34)

, The lowest rdted (.ompetencws at 3.24 were Career Development Understanding and .
'Lonnputer Competence. - However the latter was rated consxds.rably hlgher in limportance -

five years trom now (4. 18) ¢

LY
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COHPETENCIES FOR EDULAIIONAL GERONTOLOGISTS
: C | “SURVEY RESULTS _
] ‘ -' : :l . ' ' P . V ' '

13

Below are the results of a questionnaire mailed to 172 practitiofers in the
southern "aine area in the Fall of 1984. Respondants were asked to rank the
vfoilowing competencies in- terms of. their importance to. effective functioning .
as an Educational Gerontologist novw and five years from now. The results

' represent’ the average on a five—point scale where 1 = not important and S =
‘very 1mportant‘ , _

23

o _f“” Mf—mv—:“m:r _ Inportance to effective
. . o _ functioning as an Educat onal ’
_ T L ' Gerontqlogist.
COMPETENCIES . T R 'ndw"'"'" 1 FIVE *Y'}EIAR&.:_
’ R ' ’ 'FROM NOW
3 'AginglNetwork Understanding * ) 4.14 4.43
% 2, EducationafIGerontology Understanding 4,07 4.16
%3. Gerontological Public and Social Policy Y 4.46
ﬁ 4 oeronto;ogy Understanding ‘ fk afif;f" -,4.40‘1
'%5. Older Adult Learning Understanding ] 4.4i;_ 4.49 E
%6. Career Development Understanding 3,24‘ 5.42I‘
- 7., Comnunity Understanding - 507 T P
é 8. Educational Sisteﬁs Understanding - 3.55 3.82
?9. amily Systems Understanding - 3.55 . » 3;82- } (
’ﬁo. Human Rosource Field Understanding ﬁhéb 3,72 -
il. Human Services Systens‘Understanding} ‘ 3.83 4,08 ‘ -/;:
;?‘ﬁLife Span Understanding 4,54 .'4.43 ¥
ﬁﬁt Organizational Behavior Understanding U3.75 3.95
T4, Personal Understanding ° .19 %.39
hb. Professions Understanding 3,45 3.57 v
116. Self-directed Learning Understanding 3.27\ 4,29
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1 .
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SURVEY RESULLS (Cont 2)
]lmportance to effective 'j
 functioning as an Educational '

_ ] Gerontologist. o
CbMPETENCIES NOW FIVE YEARS
E . FROM NOW
c :i?.‘Soeiety Understanding S ' 3;644 - 3.84
L ' '- N ‘ :
118.” Trainlng & Development Field Understanding | 3.73 4.06
! .
ﬁ@. Cﬁenge Agent Skills 3.64 3.99
‘EZO; Climate Setting}Skills | 4;16' j v 4,22
_iZl. Cohpetency'Identifieation Skills 3.75 ‘¥ "3.83
;%22._Compqter_Competeece_ ’ 3.24 4;18 . -
123, Cooperation SKills 4,05 .22
éZé. Cost Benefit Analysls Skills 3.77 Z 4.05
':fES;'counse11ng Skills - S S T —— %19 B
;?6. Data ?eduction'Skills 3.52 3.87
§7.:Feedback Skiils . 4,19 ;T - 4,33
§8.<Futur1ng Skiils 3.70 'ﬁA 4.06
;29. Grantsmanship Skills . T 3.77
ﬁo. Grdup‘Process_Skills e 3.87 - 4.05 - ’ ff
ﬁl. lnstfuctional Design Skills ° 4,04 . _4.24 '
g,32; Instructional Evaluetion Skills ‘ 3.30 3.90
33. ldstrqctibnal,Meth6d87MaterialB/Techniquee' 3.76 ’ 3.98 :
34. Intellectual Versatilitn. T ' 5.724 4,34
T5T Tibrary Skills | 3.82 1 395
36 odel Bu;lding Skills 3.60 3.84“p.
. Needs Aeieeement Skiils ) 4.02 4,24




SURVEY RESULTS (Corf#.)

“Importancé to effective
functioning as an Educational.
Gerontologist.,

Writing Skills

COMPETENCIES : NOW FIVE YEARS
. FROM NQW.
38. Negotiation Skills 3i82 ] 4;01 "
39, Organizatlon_Develop;ent-Skills’ 3.87 |, B TY &
140, Performaé;e Obseriation Skills 3.47 3.66
41. Policy Fbrmulatton Skills 3.8 - 3.98
42, Presentakion Skills 4.37 | 4,43
43, Progran Design SKIlls 3.96 Tz
{44, Progr;ﬁ Evaluaéioﬁ'Skills 506 ‘ 4.24 .
45. Progfan Planning SKills 5705 514
46.~Pr5gr§m—vfaaat;gn Skills 3.89 T
47; Questioning_Skills 3.67 3.87
‘48;_Reéordb M#nagement.Sk#lls 3.73 3.89 ,
49, kelationship Versatilitx,_' 4.06 . 16.17 !
50, Research Skills iy 348 | 7.80
. (31, Training Logistiéslékillf, 3:83 N 3.88
52. 4.33 4.46 ,
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Usug the Model

- I.h'e Coinpetency .V\(‘idel tor Lducatnondl uerontolog,nsts has a variety of useful S -,;l‘

applications: . , # o : ¢
. An organizing framework for the concentration = i - _7.

)
First, it provides a tramework for the concentration thus providing faculty, students o
and potential einf,oyers with-a coinimon upderstanding of the periormance expectanons. o,
As one\'espondent to the questnonnanre notgd: E S . o
'If your progran actually prepares professionals to deal efzecnvel) wnth all of L
the apove tasks, pledse have them call me for a 1ob. , o e B

The competency/course snatrix on'the following pages iBustrates how .e competency -
nodel ‘helps to articulate the concentration. Each of the five courses focuses on certain o
of the competencies as shown In the matrix. For tdculty thid is a mechanisin tor : ' ;
understanding how their col'rae relates to other courses in the concentration. For - - ¢
students it provndes a tool to help~plan their pdrtncnpatnon in the’ concentration. . - 7 .

@, . , -
' . . ' T . [

Linkage to the-total Master's prdgrarn o _ o : T | °,‘,,i

[y

* The concentration i Lducatnondl (.erontology is oné of five such uoncentratnons in
the Master's program in Aault Education at USM, "Since, the majority of competencnes are
cammon, this iodel provides a rnechanisin tor students and advisors to view educatnonal Co e
needs in the program as a whole dl\d to pl{n course participation a(;ordmg'l"y -,

4

. _ .. -

8 . > B o ’
uunde to course desngn " ' : L5 . ' T o

L]

, r he com, -;ency inodel prov;des a roadmap tor the course desngner by . Irelpmg mentnty -
" the key skills, knowledge and attitudes which need to be addressed in the codrse. Ihese - = 7
“competencies then g,unde t ledrmng objectives and learning strategies. For example, it R
a key coinpetency is Group Process blgnlls then students need to be provided learning , . \ e
experiences which allow them to develop these skills. It should be noted that while v
several competencies (e.g. Intellectual Versatility) appear in all’ five courses, the way in <
which they ate addressed varies according to the application of the competency.’ : "i .

o . : .
L€ ) te q . . o .




The matrix below shows the primary competencies addressed by each of
courses in the Concentration in Educgtional Gerontology.

4

COMPETENCIES FOR EDUCATIONAi GERONZOLOGISTS

COMPETENCY / COURSE MATRIX

the five

r
.
3
~
| | I
[ 1. Agipg'Neé;;;k.Undersféﬂding x * *
2. hduqational Gerontology Undérstandiﬁg' *. ®
3, Gerontologigal‘Pﬁblgc and Soclal Policy * %
,4E: Gerontology Undg:sfandipg - * ﬂ x
5. Older Adult'Learning Undegstanding * *
6. Career Development ;ﬁderstanding X *
L-7T_>(2om’munity Understanding . ' x * L *
8,‘E3ubational Systems Understanding *
9. Eamiiy Systems Understanding *
10, FHuman Resource Fleld Understanding -
11. Human Services Systems Understanding * X
12. Life Span Undersfaﬂding I ' X * *
i3. Orpanizational Behavior Un@érétaqﬂing * * i
‘ lﬁ. Personal Understanding w x *
15. Professions Understandiﬁg ‘ .
16. Self-directed Learning Understanding %

L@

R7




17.

Spciéty Understanding »

18,

Training & Development Field'Underétanding

19.

Change Agent Skills

20.

Climate Setting Skills

21..

22,

Competency Identification Skills.

Comp*tér Competence

23.

Cooperatlon Skills

124,

Cost-Benefit Analysis Skills

25.

Counseling Skills

26.

Data Reduction Skills T

27,

Feedback Skills

78,

Futuring'Skills- '

29,

Grahtsmanahip Skills"

130,

Group Process Skills

1.

Instructiona;'nesign Skills

37;

Instructional Evaluation Skills

33.

Instructional'Methods/Matéri&Is/TechanUes

34.

Intellectual Vérsgtility

35,

Library Skills,

4

36,

Model Building Skills . ~

37.

Needs Assessment Skills ’JK\JKV

28
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3. Neégtiation Skills L * * *
39, Orgagiéation Development Skills
40.. Performance Observation Skilis T *
41. Policy Formulationm SKills - % 1 "é
42. Presentation Skills SELE ¥ —
43. Program Design Skills . a ‘ Lo* * ,. *  _ . \ j
44, ?}ogram Evaiugtion SkiL%s' - ' * *
45, Pr;gram Planning Skills . - . u* L *
- [46. Program Promotion Skills . .. * R '
47. Questioning Skills - ‘ﬂ, _ g ';i
- 148. Records Mahagemeﬁt Skills “
149. Relationship Versatiiity | o X "
56. Research Skills
5. Training Togistics Skills
52, Writing Skiiis - . * L TR |




:‘ L | The Courses

This secti_on contains the syllabi of each of the five courses in the concentrations

' .

e {’\ Social and Public Policy in Aging

e Gerontology and the Helping Professions

i
i
i

R _ _ ° “:yThe Older Person as an Adult_ Learner . e
| ' ° Covordinating £ducational Programs tor Older Adults in the ‘Cdngununity L ‘)

| . . . R .« ’

\ . . : oo ;
\ , “ | ;
¥

Tnhe Aging worker ’ i ' N -

a

Lach
subject arda. In the interest of consistency and brevity, each course has been edited and .
presented in a standardized torinat in this coursebook. The conpetency/course matrix on
pages 18-19 sununarizes the cainpetencies addressed by each of the courses and in the
concentration as a whole. ’

jourse was designed by one or two faculty inembers with expertise in the

3 -
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. Social and Public Policy

Course Description

'. Course Objectiues

Y

. This course examines the development of American Public Policy in aging'from an

nistorical perspective culminating in an analysis of the demographic and personal realities

of a "graying society" and policy consequences for the future. An orgamzmg principle of
the course will be to review policies as they affect the older person's ability to achieve
access to the full rights, benefits, opportunities, and protections of socnpty. The course
will review individual values and stereotypes of aging as intluences on policy .
developinent. The processes of social and public policy developinent and analysis will be
exainined, as will‘major policy areas aftecting the elderly: housing, health care, incomne,’
employinent, and age discrimination. hnally, education .will be examined both as a
resource tor the elderly and as'a factor in. public and social policy development.

~ tudents will be provided a conceptual framework and tools for analyzing public and.
social policy in agmg, and develop, within that tramework, an understanding of existing
major policies in aging and an ability to intervene in future policy development. :

I. To understand aging as a personal and societal process.

2. . To unOerstdnd the ditterence between social and public policy. . -

3. To enumerate and discuss the implications of the "greying of America."
4 To identity and evaluate major policies attecting the elderly.

5. To anticipate necded policy changes.

"6, To design a systen for miluencmg pohcy-makmg at the local level.

Requirements

l. Attendance and partnupatnon (25%), o v
2. Class presentation (30%) o - ,
3. Two terin papers (25%)
4, Flnal exam (20%)

Course Readings .

stes, C. L. (1979). The. agmg enterpnse' A critical examination of socxal
‘policies and services for the aged. CA: Jossey-tiass.

Lowy, L. (1980). docial pohcy and prograins on aging: What it is and what it
should be in later years. Washington, DC: Heath.

special conunittee on aging. (1983). Developments in agmg Vol. 1. -
washington, C: U, b. (.,overnment Printing- Uftlce.
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1:_Context of the Course’
Defining Social and Public Policy Readings

B o

i Objectives

I. To.assess student coinpetencies in relation to the coimpetencies identified for the
course and to 'discuss how the coinpetencies are applied in developing and influencing

. social and public policy. .

2. To assess and discuss students' Swn attitudes about aging.

3. To identify and discuss the difference between social and public policy tﬁ'rough

T T P

relatmg personal attitudes ati’out aging to professzonal roles and personna. G K

' . o , 2 :

Learner Competencies R - o
e Personal Understanding e . Gerontology Understanding . Cot
o . Gerontological Public & docial ° Life Span Understanding ’ : NI
Policy Understanding . : ° Data reduction dKkills . o

e Intellectual Versatility _ : | .
‘Learning Strategy ° C . 4 o " - . L \

‘o Individual student self-assessment usnm, a competency hst and group dlscussnon and e
' “teedback. . ‘

e Individuil student self-assessinent usmg a true/false quiz ‘on the myths and

stereotypes of aging. ‘ - , -5

° Mnm-lecture/presentatxon on SOCldl and public pohcy. o

Resources
Estes, C. L. (1979) The socnal construction of reallty A frainework tor
inquiry. In €. L. Estes fhe dgm&enterprnse (pp. 1=15). CA: Jossey-uass.

Halper, I. (1980). The double edged sword: Paternalisin as a pohcy in the
problems ot aging. Health: and bociety 58 (3) 472-496. _ e

Palmore, k. (1981). The tacts on aging gyj_z,. Part 2.-The-Gerontologist 21 4

. _4 - e e

- VHETCK, Eay & l(other, J. (1983). America in.transition: An aging socnety.
In Special Committee on Aging Developments in aglng. 1983 (pp 1-79). Wasmngton, :

DC: Ue S, Governinent Prmtmg Vitice.
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" 2: Detining Social and Public Policy

Ob]ectwes "

I. To describe the relatlonsmp ot values \to policy, providmg examples of how values o
- influence policy, and to distinguish between public and social pglicy. T
2. To discuss readings in political sociology, emphasizing the relationships between v
' values, attitudes and action..
3.. To discuss the rnghts of the elderly and their need for ass*stance.
4. To dnscuss the issue of paternahsm asa case study of value/pollcy contlict.:

»
»

Learner Competencies

. «Gerontological Public & Social . bata Reduction Skills
- Policy Understanding o - e Intellectual. Versatility

¢

Learning Strategy

Lecture/presentdtnon. =
o iJiscussion, : o

L Resources'- '

Estes, CiL. (1979) bocnopohtncel intluence in the development of the Older
Americans Act. 'In C. L. I:stes The aging entecprise (Lp. 51-60) CA: Jossey-ﬂass.

A 4

Halper, 1'. (1980). “The double edged sword: Paternalisin as a pohey in the
problerns of aging,. Health and Society 38 3. 472-496. :

k)

Older Ainericans. Act (1983). In Special Committee oh Aging Levelopments in

e et

Olaer A ,neucameﬁet—ﬁﬁ%f as amended (PL89 73). ln Congressional Quarterly
) Alinanac 1965, (pp.357-370). Washington, DC: \,ongresslonal Quarterly. (belected
state and federal regulations--handout). . .

Rush, M. & Althoff, B. (1972). Development of . political socxology ani
_ political socialization. In M. Rush and P. Althott An introduction to political
l - sociology (pp. 1-54). IN: Bobbs-Merrill Co.

gmg (pp. 497-533) Washington, DC: (.overmnent Printing Uifiée. " , ,,,../—“
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- ‘ ° |
l. | S 3:_Towards a National Policy on Aging - %
' | | | :.g
Objectives SRR
I I, To review and discuss deinographic data on i)dpﬁl,ation changes and proiections. o ’
: 2. T dentily aging as a lifelong precess atfecting all indiviauals within the society. . ;
e 3.. T. deterinine how demographic changes might influence and be influenced by social . o
" ‘institutiors. . « ‘ .. o
rl " .~ . . , . . . . . ’,.2;
r 3 . . ’ . . ) . o ﬁ
i . ‘Learner Competencies N ' o _ ’ \ ' f
e e Data Reduction Skills ¢ L e  Gerontology Understanding ' ', E
. o Intellectual Versatility o e  Gerontological Public & \ ‘ 4
e Lite dpan Understanding -+ . . bocial Bolicy - -~ - o
.~ -e  Society Understanding = o . R
Learning Strategy . | T ) RN
T e LéE?Jr—e—/—;;r(;sentati\on-. L _ . ' :’
e  Discussion and teedback. - o Ce e e
. . ) ) . . ‘yl
Resources = - . e N
) , FS L .. - B
Departinent ot Health and Human Services (1931). Final report on the 1981 , |
White House Conference on Aging.” Washington, DC: U, 5. Governiment Printing . -
Offtice. : \ | . | - 3
, Vierc, E. & Rother,J. (wx;;:—mmmmﬁagﬁg society. In
—————""Special Coiminittee on Aging Developments in aging: 1983 (pp. 1-79). ‘Washington,
DCe U. 5. Government Printing Office. L . .
. b . ' L
. "' ¢
' -\‘.,, . -
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I _ L | . 4i Issues for the 21st Century '- ¢

Objectives a )
l ' * 1. To personalize the aging process as a deteruunant for current dnd tuture personal C
AR - choices.. ‘ SN

2. To recognize the strengths and potentnals of agmg.
I S A To ldentnty and examine cornmumty ‘and personal behaviors which segregate or
2 h ‘deinean aging. = y |
" 4, To'identifty new programs and’ po[rcnes to unprove the quahty ot life for all ages in
l . “the 21st Century. . . | e
“" v : ' . ’ Co
" . Learner Competencies ‘- e
© e Futuring Skills S e - Community Understanding.
- - e Personal Undérstaniig&;__‘___ _ . e Feedback-dkils— |
lj,__;.,._——_of——Soeiety—UmerstEﬁdmg ' e Lite Span Understanding w

. o Gerontology Understandmg : . o
‘ o
" Learning Strategy B . : o o e

e. Mini-lecture. | '

e Small group discussion. : . o - ,

'@ Large group discussion and feedback. T

- L ’—-_»_—__——'/‘__’_4___. e i e T

;_Mﬁ_’___;_.—’——;'““"”""' " i '
Resources . oy

Birstock, H. (1977). ‘What should our goals be for the eighties and beyond?
In National Journal Conterence Proceedmgs. Washmgton, DC: Government Research __
\.orp. .

“Tamnara, H. & Addms, K. (1982). Aging and life course transntnons‘ An
interdisciplinary perspectwe. NY ¢ Guiltord Press. .

1
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' > | | 33 Public Policy Toward Aging, o : ' v
- Objectives
. B : . - . . . . N o o . ] “
I-. _‘ . To understand the historical roots of policy development. = : A
S + 2.. To'understand the servnce and advqcacy network created. by and mfluencm;, publnc )
L o . pohcy. o . . _ i
l S 3. To explore the emergmg polncy system. 3

bt Yy : . -8
£ N : : ' - : ’
I ' Learner Lompetencnes e . o . : S
4 o ‘ . . ) . 0 i . o ;»:

- -?- i N " . . .
o Agmg Networu Understandmg o e Data Reduction Skills - . )
‘1 o .o | (.erontologncal Public & : - e Intellectual Versatility . . =~
' Social Policy - ___-___;‘,A;ﬁ_ﬁ,.,t.w-—Human—&emces*byst‘e’Tr\?’ v,
____._——————o———bomety“tlﬁdersfandmb ' e Understandmg ' ’ -
. Learning btrategx | R : A _ ) ,
e~ Lecture/Presentation. T CL - - o N ;
b . . . . ' . . { “'. . - . "
Y _'______7____..._—————-'—‘""—_———/“?
Resources T . T

I:stes, C. (1979). Sociopolitical mtluence in the development of the Ulder :
. Ainericans Act. 'In C, L. Estes Ihe dgmg enterprnse (pp. 31-60) CA: Jossey -t3ass.

|

|

Older Americans Act. (1933). In 5P¢Clal Conmittee on Aging. Developmentsin  ~ l
' |

aging (pp 497-533). Washing‘ton, D(.,. U. S. (.overnment Printing Lffice. -
Older American's Act of 1965 as ame ded. (PL 89-73) In Longressnonal : L
Quarterly Alinanac 1965. (pp. 357- 9) .Washmgton, DC: Congressional Quarterly,
. \..\‘~ ]
‘ \\\\.\
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\ o P . Coly
6: Types of Social _and»_Public Policy C ' \ -
Oblectxv L
U ~ L “To 1dent1fy the leg1slat1ve/)udxc1al/executwe xunctnons dnd components ‘of pubhc
;, “policy. - ¥ :
- 2. To describe the components of orgamzatnonal pohcy, and to dnstmgunsh bethen ‘
: forimal and inforinal policy. - : |
3. To discuss how social and pubhc pohcy unpacts all orgamzatloy‘-s and individual ,roles

° Lecture/presentatnon and discussion ot types ot socnal and pubhc pohcy.
‘e ' Discussion of the Older Amenc.ms Act as a case study ot how public policy is

interpreted. A

Resources _ . ' . S ' Sy

. Estes, C, L. (1979) Ac«.ountdbmty, bureaucracy and the OIder Americans
" Act. In C. L. Estes Ihe agmg enterpnse (pp. 145-170). CA: Jossey-bass.

-Ltzwm, As (1964). Ratnondhty and happmess' The organizational dileinia &
Ihe organizational goal: Master.or servant. In A. Etzioni Modern organizations - (pp.

145-170). CA: Jossey-tass.

-

wnmn organizations. _ ' /

_ . ) “

JLearner Competengies————————— " R v .
N . ' . - N A’ . ! . . P oL

“ooo ) - . . , ‘ '- o . / 1:
e - Gerontological Public-& - o e  Aging Network Understanding. N
Social Pulicy o ' | e - Data Reduction skills L.

o Intellectual Versatility - - e Society Understanding - bt
e Organizational Understanding L .
- S . | o .

: i B

. e /—t— ..... e v ":'f\;
Learning Strate ‘ é

PO |
A A

m
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7: Poligy Fetmulation and Decision Making
7 ~

4 . . . » . . -~
N . . -

Objectives : ot ' o
l. To demonstrate the process of policy fornnuiatnon through partlcnpatnon in a ,
sitnulation exercise.. ’

2. To discuss 1ssues and problems m polncy formulatxon and decision maklng

Learner Comgetenci‘es E o : L _
° Orgamzatnonal tsehavno( Under- . Cooperatnon SKills - - o
, standing ' : ° Agmg Network Understanding i
e Data Reduction Skills . -® Group Process Skills oL e
. @ NegotiaticiSkills ° Change Agent Skills s A
Ve . ’ L : . 6 o ) . . o ) - ) :
- Learning Strategy. -~ - S ' ‘ | . . o
e Participation in a snmulatnon exercise wntn assngnc.d roles of a town ineeting to , 2
formulate policy. : S
e Following the exercise,. students’ discuss the expernence and relate the issues to’ their. _
real-life role and experiences and to course content % on pubuc pohcy devel@pment. - i
Resources R . ? a . ]
Katz, D. & Kahn, R. (1966) Polncy formation and decision mamné -/ § .

“In D, Katz and R, Kal'n The social psychol _gy of organ‘zations. s
NY: John Wiley & Sons. :

Cie e ma€ilaiiie o % e
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8: Toward a National Policy for Whom

O‘biectives . , o s o | .

i l‘ o dxscuss how organizational goals are dnsplaced and, how policy can be artnculc.ted
. difterently trom its intent..
2. To discuss the White House Lonterenc.e on Agmg as a case study in the artnc_ulatlon of
public policy.

| 3. To provide examples and role models of older people actwely 1nvolved in"the creatnon

<

of policies which aftect them. , ’

: . s :
" ¢ Ch

. Learner Competencies

. . 3

e Gerontological Public & ! e . Aging Network Understanding .
Social Policy - . ) e Personal Understanding - /

o Intellectual Versatility ® Soziety Understanding . ”‘f*i
e Organizational Understanding . ® - Data Redu?tion Skills o A
o o ) N . " . ’ . I'v::}‘!

. - N w

. . N N \ : "_.:;i

- Learning Strategy ' o ' e N x
S . oo o L
The session will be in two parts: . J \ -
e Panel discussion of representatives of older people. Older people representinz j‘
'different interest groups and otganizations talking about their experiénges with.such v
activities as the White House Conferehce-on Aging, lpoylng for passa e ot

- legislation, program developrignt, etc.  * i / K

e  >Student dnscussnon with \he pdnel relatmg ‘the panel dn#cussnon to the course content _
Sooon public and socnal polncnes. L, T

Resourées ' ] I |
~ Departinent of Health and Humdn Services (1981). Final report on the 1981

white House Conference on Agmg 1. 8-13. Washingzon, DC: U S Government
Prmtmg Umce. .

Lstes, C. L. (1979) nghty federal prograins for the elderly. In C. L. Estes oL o
~ The aging enterprise (pp. 76-117). CA: Jossey-bass. '

l:stes, C. L. (1979). Pluralisin, interest gréup politics ana policy
dmbngunty. In C, L Listes [hesaging’ cnterprnse (pp. 61-75). CA: Jossey- bass.

| Lowy, L. (1980). Toward a ndtnoLn/aﬁ\polncy on aging: 'he foundation of public.
policy. In L. Lowy Social policy and programs on aging: What it is and what it should

be in later years (pp. 2%-46). Washington, DC: Heath. ' . .

. | 39
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9: Emerging Policy Issues: Work afid Incorne .
' B 0b|ect1ve Coe ’
L. ""To describe and discuss major pol)fi y issues relating to work and income. -
\ “2.°, To describe the components and foundations of income maintenance programs.
- 3. To disguss some ot the value Iound:S/s ot public policy in’ the somal secunty
- prograin, its backgrouna and current situation. "
', . 4. To'discuss future issues re relat%n/ to work and income: work options, economic and
E social issues. . (
y . 5. To distuss Maine's legnslanon on tor«.edaretnrement as a case study in x‘mpactmg
' ‘ ' public polu.y. e . , ' | , R ¥
o . . } ; . ) ) r - 1
-———-“'__t__r i e ) t, . )
l Learner Corﬁﬁétehc‘:’iés" T e O b
L . (.erontologncal Public & o ¢ o - Change Agent. bknlls ‘ ' e
s social Policy = . Y , & T Data Reduction Skills 0
' . o Futuring Skills ' e Intellectual Versatility
; e ' dociety Understanding e  Organizational Understanding i
I Learning St.rategz . - " S .
. T e Lecture/Presentation, [ T ) _ v _
e Discussion and Feedback., . .
" . . . Y L] e P \' .'.
+ i . " \ / . i . . . ' ] '..:,.“
Resources o, : | 0 . _ . .
i . | ~tmploy nent. (1983) In Special Comihittee on Aging Deyelopments in agmg: : o ‘_ j
l S 1983 (pp. 268-295) washington, 1)C:.U.S. Governinent, Prmtmg Umce. o 3
et
Kertzer, 5 (1981). PerspectWes on older workers. Maine prohlbltnon of L | %
mandatory retirement. Mdme Law Review 33 (!) 157-194. Portland, ME: Maine Law | 3
Revnew. : : S ‘ , . . I
! , . . (”‘ . . q
Lowy, L. (1980). lncome#polncy and programns. ln L. Lowy, 5oc1a1 pohe-y and ' ' : ‘_‘__ "‘

programs on aging: What it is any what it should be in later years (pp. 47-84). , e T i
Wasmngton, DC: Heath. ] - . : R

X Retirement income (1983). In bpeuél Cominittee on Aging. Levelopments in . Y
dgin 8 (pp. 112- 267). Washmgton, DC: U. S. (.overnment Rrinting Office. ‘ ﬂ

-Suggested: - | ‘ I SRR
' Representatives - wn local agmcnes (eg. bocnal becurnty program) to provnde — S
| « v . their perspectwe. o o CoL L

. - ! ' -
t

. . ) v , . '
. ' o ' LIPS “
’ . K L} N
.
“ ! ) . ]
JAFuitext provid: c ¢ ‘
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10s Emermg Polncy Issues: Heaith Care | o

]
‘

N’
Objectives | S . o z
I. To describe some of the major policy issues in health care, (eg. policy toward a
continuuin ot care, reimbursement policies, medicare financing). T
2. To describe new research findings relating to health care needs of older people and to *
_discuss their policy implications. .
3. lo discuss ethical Issues facing health practitioners, and sngnmcant others regardmg g
health care ot older people.. A
¢ -
Learner Competencies - S ' : ' ; %
) Ge_rontdloglcal Public & @ - Data Reduction Skills ﬁ
. Social Policy g ° rfuturing Skills ' g
o Intellectual Versatility .. e Society Understanding ;
. @ Gerontology Understanding, . . L
Learning Strategy . S - . *§
. Lecture/l’resentatlon. - - ‘5
e  Panel discussion including a lawyer, health practltloner, an ad ocate for the elderly, »‘5

an older consuiner and tamily member. , /

' Resources

Health care expenditures & Federal programs providing health coverage for the
~elderly & Federal health legislation and Aging Cominittee oversight in the 36th _
Congress. (1983). In Special Committee on Aging Developments in aglng‘ 1983 (PP- '
353-417). Washington, l)(,. U. 5. Governiment l’rmtmg(k)fllce. .

Lowy, L. (1980) ‘Health pollcy and programs. ‘In L. Lowy bocml policy and
' prograins on aging: What it is and what it should be An later years
(pp. 85-130). Washington, DC: H«,ath.

'l

Y




34

11: Emerging Policy Issues: Housing

P

Objectives

'

l. To describe some of the rnajor pulicy issues in‘housing (eg ne¢eds ot population,

relationship to health care and incoine, hoine equity conversion). ‘
2. To discuss issues in planmng and implementing housing programs for the elderly.

- Learner (.ompet@"ncies

1}

° Gerontologlcal Publlc & . @  Life Span Understanding
. docial Policy ' o Gerontology Understanding
e Data Reduction Skills | o . Intellectual Versatility

e  Feedback dkills.

Learning Strategy B

° Lecture/Presentdtnon on the inajor issues.

e Panel discussion including #h archntect, representatlve ot a bank, an eluerly advocate

and consumer, housm;, developer.

a

Resources

Bureau ot maine's E‘.lderly, Departinent ot Huinan Services (1984). Consutner's
guide to hoine equity conversion. Augusta, ME: Bureau ot-maine's Elderly.

- Federal nousmg programs & Private nousing optnons for older Anericans &

" Energy assistance and weatherization. (1983). In Special Comnmittee on Aging
Developments in aging: 1933 (PP. 447-492), Washington, DC: U, b. (.overmnent
Printing ufflce.

Lowy, L. (1980). - Housing P°hc1es and programs. In L. Lowy Social policy and
prograins on aging: What it is and what it should be in later years (pp. 131-152).
Washmgton, DC: Heath. ,

N

42
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12 & 13: Student Presentations

“Objectives

@

l. To present and discuss avpolicy issue based on his/her own professional role.

!

Learner Competencies

- o Gerontological Public &
Social Policy ‘
e Gerontology Understanding
e Organizational Behavior Under-
~ standing .
e Change Agent dkills

Learning Strategy

. : A :
e Individual students will inake a presentation to the class ot a policy issue\related to -
their professional role. This may include both an analysis of needed policy gnanges

lnteliectual Vefsatility
Presentation dkills

docijety Understandmg
-Feedback Skills
Group Process Skills

andfor a system tor mtluencmg pohcy-mdkmg at-the local level.

. Community Understanding

‘.
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14: Roles and Responsibilities

/

Obiective

i, 10 discuss roles and responsibilities for public and social pollcy, which everyone shares - "

regardless of his/her position (prwate, public, family and self).

2. . To focus on roles and responsnbnlx*aes n relation to educatipnal policy (accessibility,
free tumon, age segregation).

3. .To assess student competencies in relation to the competencies addressed in the
course and to discuss (a) how the coinpetencies were developed durmg the courses and
(b) how they can be applied in practlcc\l situations. :

Learner Competencies

-Comrmunity Understanding
Society Understanding
_Group Process dkills
Persona} Understanding

e Gerontological Public &
docial Policy '

e Intellectual Versatility

o Feedback dkills

Learning Strategy

e Minilecture providing overview ot social polici planning issues. Through a group
discussion, the class will generate a listing of roles-and responsibilities. Small groups
will then select a policy issue (e.g. free tumon) and identity strategles and concerns in
addressing this issue at the local and state level.

e The course will end with students completing the written self assessment used in Unit
| and discussing and evaluating their own experience and the course. :

Resources
Estes, C. L. (1979). Social policy alternatives: A redéﬁnition of problems,
goals and strategies, In C. L. Estes [he aging enterprise: Critical examination of
- social policies and services for the aged.(pp. 221-247). CA: Jossey-Bass.

Lowy, L. (1980). Social policies pldnmng tor tomorrow. In L. Lowy docial .
policy and progrwns on aging: What it is and wnat it should be in later years (pp.
205-220). Washington, L)C: Heath, :




Helpi_t\ag' ~Profe§sidns -

Course Descriptioh

l'ms graduate-level course is intended to advance the ability ot helping protessnonals,

- in general, and adult educators, in partlcular, to increase their contribution, and that of
their organizations, to thé qualnlty of older people's lives. The course does hot stand alone
but interfaces, in varying degrees,; with the courses in a gerontology-related concentration
which'is part of an adult education curriculum. The goal of the course is to develop the
ability ot helping professionals to utilize gerontologncal and social-behavioral science -

theory and research evidence as a basis for. inaximizing the well-being of older peopley and
to deliver services effectively to older people and to lead or guide others in so doing.
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. Course Objectives

e S nie®

At the end of the course students will be able to:

l. utilize the range of available resources and generate new lmkages among systermns Lo
which can serve older clients, - o

2. -build coalitions and networks which help older people to aclueve their needs, wants -
and aspirations, '

3. distinguish between ethncal and non-ethicai responses to older. chents and thenr ,,4

' situations, : .

4. deal ettectively with professionals and organizations who atfect older clients' lwes, '

5. develop suategles for apprognate problem-solving with older clients,

- 6. monitor the presence of age bias in their protessional practice, and

7. plan, assess and implement (when appropriate) strategies for changing orgamzatnons
which lack a positive nnpac,t upon, or on behalt of, their older clients. :

Requirements .

I, Class attendcmce and partncnpatwn.

2. Written assignments to demnonstrate ability to apply course concepts to the "real
world" of older clients.

3. Pertorinance in group snnuldtlons (dessions 11- 13) and in debate (Session 14).

\

EXPLANATORY NUTE: Several units are related to each other (e.g. lla, Ilb) rather than
all being listed sequentially, because these will be taught in interrelation to each other.

45
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o~ Wy e

e Older Chents and the e Helping Professions: Goouness and Poorness of Fit -

o The gganizatlonal Context for the Delivery of Most Professional Services: A -
' Recapit:lation ‘

o Interprofessional and lnteruanizatnonal Dynamncs

Y e

LN

Objectives

l. To assess student professional competencies in relation to the Learner Competencies
identified for this course and to discuss the role of these. competencnes in assisting
older people to enhance the quality of their lives. \ _ L
2. To learn or remtorceLZO concepts or theories which tacnhtate understandmg, ’
" empathizing with, serving and interpreting older people. To apply tlus knowledge to ‘ T
professional practiC¢ with, and in relation to, older people. .
3. To develop a framework for distinguishing between decreinents due to agmg and
those due primarily to factors other than aging (inotivation, seli-esteem, sense of .
inastery, decreased health.) o j_
4. To evaluate one's own perceptions of aging and older people. = '
5 To perceive the relationship between societal attitudes toward aging and older
"~ people, and the self-perceptions of i inany older people. . ,
6. To describe-and discuss the mstory and evolution of the professions, their power ana s
authoritative perceptions of clients; to understand the double bind experieniced by ‘ ;
. protessionals and to learn or reinforce approxnnately 25 concepts or theories which ) :.-
deepen understanding about the dynamics ot the helping professions and their e
~interaction w1th clients, . . ;
\ 7. To'review the origins and consequences of bureaucratic administration of many ”
professional services and functions; the fit between professions and cornplex
organizations; the prohibition of human service clients from participating in the
governance of helping organi7ations* the forces which may interfere with good ‘
“service to clients. (dee Unit 11). - R
8. To describe the double reinforcement of pdsswe»dependent role exﬂectatnons placed |
upon older:people.
9. To describe the disapproval of services competing for the same clientele (usually
inislabelled "duplication of services"). To perceive how this double standard contrasts
© to almost all other institutions for a tree enterprise systein. To describe how to
educate older clients to discrimninate eftectively between the coinpeting services. »
10. To describe functional and dystunctional dynamics ot interactions among helping
professions and human service organizations. . - . SN

- 46
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! . Learner Competencies-

e  Gerontology Understanding . @ - Counseling Skills .

e Older Adult Learning Under- e  Data Reduction Skills

"~ standing L | e [ntellectual Versatility -

e “Protessions Understanding X ) Performance Observation dkills . e
e Selt-Directed Learning Under- ® Library Skills ' -
-+ standing 1 R ‘e Writing Skills
- ® Hunan dervices dystemns Under- e " Model Building Skills R

' e Personal Understanding .

standing

0"

Learning §trategies

Lecture/Discussion
Case Discussions.
Readings _ L . - _ . o
Project #1, assigned during Session' |, due to be submitted at dession 4. oo
Project i#2, assigned during Session 4, due to be submitted at dession 3.

AssignmentS‘ . . ~ S :
~ Maximuim of 10 double-spaced pages (typewritten) or the handwritten equivalent.”

. Project #1 - Interview an older person on state ot cultural, econoinic, educational, T p
~ emotional, health, housing, recreational, transportation and social needs. To what extent e
are these needs being satisfieu? By whom? Then interview one professional (whose
.organization provides one or more of the above services to older people) as to the
adequacy of service provision to older people in the locality. o .

Project #2 ~ Creating a Wew Service for an Unpopular Clientele: The worcester Age
‘Center. From 1960-63, aided by a community organization grant from the Ford
Foundation, the Worcester (Mass.) Conmittee on Aging struggled-against the powertul
~ opposition of the Worcester philanthropy establishiment in cn etfort to establish one of the
_nation's first multi-purpose service centers tor older people. Ainong the range of health,
social and educational services contemplated was formal and intormal adult education.
" Utilizing course concepts introduced to date, analyze the organizational and professional
‘dynainics reported in the case record which will be furnished. -
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"Resources

_Arluke, A et al. (August 1960). bexuallty and roinance.in advnce books for

the elderly. [he Gerontologist 24 14). 4l5-418.

o blau, P.\\A..& Scott, W. R. (l960) Forinal organlzatlons. dan brancnsco, u\. o

(.nandler.

tsrubacker, T, H., & Powers, E. A. (July 1976). -The: stereotype of "old."
Journal ot Gerontology 31 (4. 041-447.

butler, Re No (l975) Why survwe'? Bemg old in Amerlca. NY. Harper & Row.

\.lark, M. et al. (1967) Lulture and agmg. bprmgneld, ll.._ homas.

urtm, b. (l972) Nobody ever. dled of old a&. Boston, MA. lttle broWn.

de beauvoir, S, (l973) The coining ot age (pp. l-lz.8). NY: Putham.
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(Sessm = 9)

Maxnmnzmg Factors Which. Facilitate the Provnslon of Protesslonal Help to Older

Clients, and Minimnzmg Inhibiting F cfors* '

Concegtual and Theoretical Tools for Analyzing, Plannmggnd lmplementmg lmproved
Delivery of Professnonally-Dnrected bervnces to Qlder People ' ,

I' k . Ob|ect1ve ' .

P B

t

i l
N . ]

2e

- .30
4.

5,

Learner Competencies

To dnalyz.e professional dﬂd orgamzatnonal resources operating tor, and resistances
operating against, the eftectwe delivery of services needea by older people.
To detect stereotypic responses which older people recesve from some professnonals

‘and organizations and, where mdlcated, plan strategnes to neutralize or counteract

the etfect ot such responses. g

To promote accurate assessinent of older peOple by helpmg, protessnonals.

To utilize concepts, evidence and strategies concerning the professions and their -
organizations to plan effective inethods for assisting older people to overcoine

‘bureaucratic and protessional -barriers, it any.
To desc ibe the orderly progression of the problem-solvmg process- when older people :

are faced with negatwe impacts by protessionals or orgamzatnons.

eeceoo0

Learning Strategy

Change Agent Skills

Aging Network Understandmg

.Career Developinent Understanding Climate-detting dkills
Cominu. ity Understanding Cooperation Skills
Geronto, “ Understanding * Data Reduction dkills
Huinan de. vices bystems /Under- : Feedback dKills
standing uroup Process SKills
Organjzatioral behavior Under- . Intéllectual Versatility
standing Library Skills

Model Building Skills
Negotiation dkills

. Performance Observation dKills
Prograin Planning SKills
Program Promotion dKills

Professions Understanding
Selt-Directed Learning Under-
standing

Society Understanding
writing-Skills

-

Lecture/Liscussion

Readings -
- Classroom Simulation, pertormea by the class, of an endeavor to change an agency _

troin within ,
Project ##2, assigned durnng Session 4, due to be subinitted at dession 3.
Project #3, assigned. durmg dSession 8, due to be presented to the class at dession 1,

12 or 13.
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) Pro;ect #3 Assignment

between each ol the tollowing assigninents. The goal is to arrive at a planned solutfon and
then guide the class in role-playing that solution. Maximuin len;,tn' 10 double-spaced,
typewrlttcn pages or the handwritten equwalent. :

upthn A. Addmg/\dult b.aucator to the btatt and bervnces of New York City's l*rlendsmg wwv

;
I - Students are encouraged td perlorm this project in teaims of two. lhey have a choice

T . Center | | o, _;
The Friendship Center is an mnovatlve service for older pgople with ) R

mental/emotional/cognitive impairments who wander the streegs ot a neighoorhood in
mid-Manhattan. A drop-in center « mosphere prevails. The community health nurse and -
social worker on duty maintain a very low profile, with oftices inconspicuously-in the rear
of the facility. They welcome visitors ifi an understated way and conduct their . :
Minterviews™ and assist with problem-solvmg by wandering among the easy chairs, and
"intervening" if and as visitors give signs of readiness.. The Friendship Center fully
_capitalizes on peer support and peer group learning and teaching among the visitors, with. o
"regulars" often taking newcoiners or infrequent returnees under tneir wings. ‘
A (hypothetical) decision has been made to conduct a teasibility study as to whether

the visitors would penefit from the addition of adult education services at the Frienuship o T
Center. You have been hired as a consultant to draft a proposal and rationale tor or ' -
against the addition of ‘'such services. You have been’ advised that the discussion and vote vy

‘ot the\Board ot Directors, as to whether or not to appropriate the necessary addmonal
‘tunds, will hinge heavily upon your report and recommendations.

(Mat\enals detailing the Friendship Center wnll pe provxded as a supplement to this
assignimen ) . :

Optxon . A delt- Help Group's Lhallenge to a Pre-t{etlrement Planning and (,ounselmg o |
Progiram G\ypothetlcal). o 4 , _ ,

The services‘of Pine Tree Adult Education Consultants, {nc., have been engaged to
provide a curriculuin in pre-retirement planning and counseling for the older workers In
several large, local\gdustnes. The.latter have funded the project. The local chapter of
the Gray Panthers inounts a camnpaign against pre-retirement planning and counseling, on -
the rationale that it is‘forth, at best, and, at worst, a conspnracy betweén industry and
educators to ease elder workers out ot the work place in order to ininimize the scarcnty of
jobs. They also argue that this is a thinly dlsguxsed etfort to cnrcurnvent Maine's laws
banning forced retlre.nentx\ the workplace. -

As one of the developers ot the course you are asked to present a plan of action to -
deal with the public relations \flap which has developed ak,amst the course. Present your
plan, rationale, strategy. .

(Materials detailing the Gray Pdnthers, and others describing g« e-retireinent pldnhmg
and counselmg wnll be provided as a supplement to this assigniment.)-




Resources , Lo . ' '_ R

| Beck, S, H. (>ept. 1984).  Retirement preparatfon prograns: Litferentials in .

‘ opportumty and use. Journal ot Gerontology _g_ (3) 596-602.
8+ Brager, Go & Holloway, S. (1978) (..hangmg huinan service organizations, A
I ' NY: l*rc.c Press. . *c;-» . S Coo
. b . N ' o e ot

(,ray Panthers. Network. Ncmonal pubhcanon ot“ &.ray Pdnthers.

Pattl, Re Jo, & Resnick, H. (1979). L,hangmg the agency lro.n wnthm.
i Phlladelphla, PA: Temple University. . -

- dapier, J. 5. et al (March-April 1979). Reaching and servmg the mentdl'y ' , [

trall elderly. Aging. (nos. 293-294). 10-17. . . IR A
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‘Objectives

®  Lecture/Discussion
.o  Readings

. Chapmamy N Jo (1982). Working with the intorimnal helping systein: A way of, e

Kuhn, ¥, New roles tor elders ot the tribe. Videotape. (Feb. 1975).

‘Patterson, 5. L. (Spr. 1977). Toward a conceptualxzatlon of ndtural

BEST COPY KiALAGLE w0/
, - "w(s%:il_gn_ul‘lm | .//

e Innovations in the Delivery of Services to Olde/ People by Helping Professionals

s p; ¥ 4

/

. To describe two examples of alternatives“to proiess1onalized-bureducrat1zed human
services; to more vs. less structured wdys ot helping natural helping networks (NHNs)'

and rnutual-benefit associations (pqpularly knowm as "selt-help orgamzatnons") , _
2.  To discuss the jnotives and dynanmcs which propel some people to make use of these .

and similar alternatives. . \

3., To discuss-how sueh dlternat,wes are compatible with protessmnahzed- ' ! \
. burezucratized human services. .
4. * To-assess dttltudes, judginents, teelings about olderr people ser /mg themselves thh‘
~ the partial onmssxon ot protessxonal intervention. :

i . I
1 !

. Learher Competencnes - ’ . y
e  Older Adult Learlﬁng dnder- e Cominunity Understanding .
. standing o Society Understanding "
‘@ Organizational behavwr Under-. ) Intellectual Versatility @ 0
standing ‘@ . Library dkills ' !
', Learning Strategy - . - o . - : N 4

(3 Vldeofape vmwmg tollowed by discussion

Resources ,

-

k,antor, M. Ho (1979). Nelghb‘@s and tric 1ds: An overlooked resource . in the
intormal support systein. Research on Aging. 435-463, '

~ supporting families of the elderly. Unpublished inanuscript, (xeroxed).

~ So. Portland: New England Conterence of Adult Educators (Avallable at University
" of Southern Mmaine, Gorhain Media Center) ..

nelping. Arete 4 (3), 161-173.

shanas, E. (Fen. 1979). social inyth as hypothesis: The case of the family
relatxong ot older people. I'ne Gerontologist 19. (1), 3-9,

Shanas, E. (April 1979). The family as a social support system in old age.
I'he.Gerontologist 19 (2). 169-174.

Snow, De L. & Gordon, 3. 8. «(Aug. 1980)s Social network analyses and
intervention with the elderly. Tne Gerontologist zO (4). 463-467.

Steinman, K. & Traunstein, . M. (Aug.-degt, 1976). Redetining deviance: I'ie
seli-help challenge to the human sen‘vn L .Journdl ot Applied behdvmral bcnem.es 12,
(3). 347-36l, -

[
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. Lonstructive lntervention by the Helmng Protessnonal- ‘The Role of the Adult PR

Educator

© Objective

L

|

N .

b, - To de,velop skills in planmng systematncally, desngmng and prog?aummng strategnes to

tacmtate learning.

’ .

- Learner Competencies |
° (,erontoloby Understanding ‘o Coopefation Skijls ,
e  Jlder Adult Learning Under- ° Change Agent Skills - .
standing ° Data Reduction Skills : _ T
e  Urganizational Behavior Under- o  Feedback Skills HE
’ standing ° Group Process SKills *
° /’ intellectual Versatility o Library dkills : ' .
o/ Model-Building Skills o 'Needs Assessment Skills . v
o Negotiation dkills o Performance Observation dKills .
‘o Program Design dKills . ® - Program Planning Skills
° .Progrdm Promotlon Skills . . Wrmng, bkllls T . ’
! ) Lo / r »
Learning Strategy e o~ v
-, ] |
‘e Drafting a written proposal. ' ° ’ ,
e Forinulating solutions to_professional problems. .
o [Eftectively presenting solutions to an’ audience and respondmg to critical feedback.
e Uroup leadership. : .
e ole-playing by class and instructor. .
e Lvaluating the eftectiveness ot classinates’ solutlons to probleuns. T . o
. . N L
v ! .
"~ ! 'y
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o - © (Session 14) y

| @ .Question for Debate° How Should the Traditional Model for Professnonahzatnon Be - -

' . Madified to Serve Older Clients Bnc%er N - . \ b
5 A : ) : )
Objectives : / '
: 1. To argue eftectively as to what needs to be aftirined and retained as functional in the .
o ' " nodel for professionalization. '
¢ 2. - Toargue etiet.twely as to what, because it is dysfunctional, needs to be replaced,
.} mnodified or otherwise changed in the inodel tor professionalization. X
. 3. " To assess student competencies in the lnght of those identified tor this course and
. * discuss the role ot these wmpetenues in assisting older people to enhance the qualnty
o \ of their lives. ‘ . \
Learner Competencies . A
e Cominunity Understanding ° Gerontology Undérstanding
e Older Adult Learning Under- o Personal Understanding
standing ° Professions Understanding - Lo
e  Selt-birected Learning Under- e~ Society Understanding ’
* standing ' ° Data Reduction dkills
e Feedback Skills | ® - Group Process Skills o
e Inteliectual Versatility e  Library dkills S '
e Model Building Skills ‘q e Needs Assessiment Skills - -
e . Negotiation Skills » ‘ ' 8

Learning Strategy

e Debate
e Students wmplcte the coimpetency dssessmcnt instrument atter course has ended
e Discussion . e
e MNudent evajuations ot course / y
] ‘ // )




“Older Adult Leafner

- R / o : o \
Course l)escrnptnon r : . - .

B‘ lms course examines thf capabnhtles, lnterests, liinitations, and needs of olde
L persons as learners. Atter sg¢eking to distinguish current fact froin common stereo - 3,
the course looks at the realjistic prospects for adult education later in lite as the lei th ot
lite is extended. Particular/attention is given to the conditions under which older persons
can best benefit from and dontrnbute to ddult education opportunities. Program
development possnbthtnes d/l'e examined in a number ot settings and situations. ' . |
/ S : . .
i

¥ Course Objectives - | | - ; .

l\' . "I.+ To exainine the history and the participation of older people in adult education. -

T 2. To exainine everyddy perspectives ot the older. person as an ddult nearner and to
~Tdistinguish fact troin stereotype and myth. . )

3. To identify the older learners' interests, capacities, problems, lumtdtnons, und
F ‘ - . support needs. ;

4. To identity the eléinents of good practice in the conduct ot the adult educator role in
‘ programs for older persons.
5. To identity creative prospects for developing programs for older learners and the
- conditions under which such progn "1$ would be successful. ‘
' 6. To exanr ine the older person's role as a teacher and transmitter ot culture, mcludmg
' prograiniming opportunities for the use ot older teachers. -

' 7. To identify and test the steps of good practice in developing and teacmng programs
, tor older \persons in a varlety of educational settings.

] ton B

!
B . S
I © Regunreme[}ts : ‘

I. Attend all glasses, read all assignments, be prepared (10%)
N - 2. Selt-evaluation ot current coinpetencies, interests, and no.,eds in relation to course

(10%)
' 3. Propose an t.bp(_dtlo ml plan for the course based on this assessment. (lQ*b)
4. 1Develop, conduct and report on a'inini-study ot five older learners around- lnterests,
barriers, supp?rts needed for learning (20%)
| 5. Develop a inajor application project in the forin of an educational prograin on aging;
" an educational’ prograin tor older learners; or, a strategy to use education to mnprove
. : services for oléer pcople. (Written - 3076 Presentation - 10%) -
b 6. Write a synthesis report on course (10% .
. f ’;“,'. ' . .
' \ _Course Readings f
I
OUkun, M. A, (Ed.).’ (1982). l’rogrduﬁs tor older adults. CA: Jossey-15dss.
rPeterson, . A, (1‘{*83). Facilitating cducation tor older learners. CA:
' Jossey-bBass.

|
|

N !
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I: Introduction

Objectives

I+ To provide an overview of the situation of oldcr people and of the problems
v+ assocCiated with aging..

2. To aevelop a ’beynmng idea list of the potential benefits of educatlon to oider people -
and in preventing/resolving problems associated witir-aging. :

3. Toidentity inyths and stereotypes which inay retard or prevent the reahzatlon af , o
these potential benefits ot education tor older learners. '

4. To present a.competency “and interest assessment process by which. students can

. assess their commpetency and interests in relation to-course and concentration content. -
5. To develop an educational-plan or contract tor participation in the course.

~

Learner Compe’tencies-' s

\

® Lducatlondl uerontology Under-

° Intellectual Versatility
standing. e  Model bBuilding Skills
e Older Learning Understanding X Futuring Skills |
e uerontology U{\derstdndmg o Negotiation Skulls _
~®  Personal Understanding . ‘J - . ‘ _ . .
Learning Strategy
e wini-lecture ' o ‘\\ ' ‘ : e
e _ Introduction/Cotninunity Building LExercise \ '
. e Comnpetency Assessinent List- ,
e  UBrainstorming/List uilding _ | AN
- . \\
. . . A e \‘.\\
Resources o ¢ _ : :
Peterson, D. A, (19383). Changing social and economic reles. /\ o

»In L. AL Peterson) Facilitating education for vider learners
,  (op. 1-19). CA: Jossey-Bass. -
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2: Adult Education and Aging

| Obiectives'

l. To define educatwnal gerontology, its branches, conceptxons, and emphases. |
2. To define the concept of "Education apout aging" and how this concept relates to : '
~ educational gerontofogy. "
3. To crmcally evaluate both the concepts of educatronal gerontology and aging
education in relation to their value prenuses and societal commitmentses
4, To review the history of adult education in the United States and to examine the
place ot education tor older learners in the hrstory ot the pratessxon. A

T U P Az k3 T

Learner Competencies ' o

e Educational (..erontology Under- o Organizational Behavior Under- - : v
\ standing - standing L
e Gerontology Understanding , - o Intellectual Versatility
e Gerontological Public and o o Model Building Skills
Social Policy : L

<

Learning Strategy

\

o Askall students to detine on a worksheet such terms as-"educational gerontology," Te
"egucation for aging," "education about .aging," "education tor older learners."

Discuss/compare results.
e Mini-lecture on the.social location of knowled;,e° why untrue ideas may receive

-support and endure.
e Dbiscussion of the concepts of "educatnondl gerontolol,y" and "‘chation for aging' on
. the basis of their social location and social utility. '
” e Individual lists and class synthesis exercise designed to arrive at a conceptlon of the

subject atter the class can deiend. '

/

Resources

Nnowles, M. S, (1902). Adult edm.atlon moveuncnt in the United btates.
NY: Holt, Rinchart & Winston,

Peterson, Do Al (1983), lr'ends in educational programs. In L. A. Peterson. ' ' ¢
Facilitating education tor older learm,rs (pp. 20-35). \,/\ Jossey-13ass. :

shierron, R. H., & Luinsaen, O, B, (1978). Toward o “detinition ot educational
gerontology. In 1. H. dherron & 1). 1. Lumsden. Introcuction to
educational gerontology (pp. 1-29). Washington, 1)C: Hemisphere.

L T U TN Iy
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3 'Patterns‘ of Participation in Adult Education

- Objectives o I

1. To describe the educational participation rates of adults throughout the lite span.

‘2. To analyze and critique educational participation rates by age, sex and social status,
3. To define an adequate concept of educational participation wnich is not biasea |

against the older person. = C ‘

4. -To develop a class position paper on why educational participation rates decrease -
with age and what thé partjcipation rate "should be in the future" under changed
conditions ot longevity, health, opportunity, and the absence of stereqtyping and
discrimination, - o : '

Learner Competencies

Futuring Skills.

Relatianship Versatility Skills
Presentation Skills ;
Life Span Understanding

e Educational Gerontology Under-
standing -

e Society Understanding

e Ulder Adult Learning Under-
standing '

Learning Strategies

e Present digest of Hieinstra's inethodology, instrument and findings in his Nebraska
study of educational interests, participation and barriers.

e Develop mini-study where each student can replicate Hieinstra, adding a few
questions ol their own, with interviews with five older persons. '

e ~Develop a plan for reporting results the next week.

Resources

Cross, K. P. (1982). Issues in recruiting adult learners, & Wio participates
in auult learning. In K. P, Cross. Adults as Leacners (pp. 32-80). CA: Jossey-13ass.
\ .

Hietnstra, R. (1975). The older adult and learning. Lincoln, NE: University
" of Nepraska-Lincoln. Departinent ot Adult and Continuing £ducation.

. Péterson, . A. (1983). Patterns ot participation in educational programs. In
). A. Peterson. Facilitating ,e,,duca}tion tor oider learners (pp. 36-52). CA: Jossey-bBass.

59
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4 '.Bafriérs to Participation in Adult Education

Objectives
"~ , 1. . To report on results of mini-survey planned the previous week.
! 2. To identity the barriers and condmons for participation trom the survey and (.ompare :

results witn Hiemstra.
3. To identity steps which could be taken at commumty and state levels to reduce

' | . barriegs and establish favorable conditions for programuum, for older learners. - .
’ . . . l ' 4 ’
Learner Competencies . S | o 4
' : . o / i
e Urganizaticnal vehavior Under- e ° Data Reduction dKkills oo
- standing e - Intellectual Versatility Skills /
e Lducational (.erontolo;:,y Under- ° Futuring Skills o
standing ° Model puilding dkills L
) uerontofogy Understandmb ° Presentation Skills - /

‘Learning Strategies

e Students present and discuss reports.
o Group synthesis of findings. _
® i:.xpert panel on steps to remove barriers to educatlon and conditions for partncxpatxon.

*

Resources

Cross, K. P. (1982) Why adults participate--and why not. In K. P, uoss,
Adults as learners (pp. 81-108). CA: Jossey-lsass. 4

- Hiemstra, R. (1975). The older adult and lcurnmg. Lincoln, NE:
Umversnty ot Nebrdska-‘ incoln, Depdrtment ct Adult and Lontmumg Education.

60
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5 & 6: Intelligence, Memory, Learning Ability
and the Aging Process

Objectives - | o | . -

I.© To descrive the relationship of intelligence to the aging process.
2. Tb describe the process of memory, types of mefnory, and how inemory may be

* affected by aging. : _. o -
3, To describe changes in the perceptual process which are associated with aging.
4, To identity the eftects that the aging process imay have upon learning. -

Learner Compétenc_iés "

o Uerontolqu.Unoerstanding . - e Da*a Reduction dKills
o Vlder Adult Learning Under- _ ° Lite Span Understanding
standing o e Personal Undegstanding

Learning Strategy

‘s Lecture on aging process. = : ,
_ o Filin showing how aging process inay influence meimnory, intellectual functioning, -
- perceptual ability. ' : T - -

e . Some memory and perception tests to try out on selt. _

e Discussion as to how own ability to learn has been infleunced by-age and one's own
 attitude toward changing abilities. ' '
@ Group synthesis ot what changing abilities ineans for the design ot education.

Resources

-Arenberg, D. L., & Robertson, E. A. (1944) The older adult as a learner. In
S. Grabowski & W. 13, Mason (Eds.) Learning tor aging (pp. 2-39) Syracuse, NY: Adult
Education Association of the U.5. & ERIC Clearing House on Adult Education.
Hulicka, I M., & Gounard, B. R. (1982). Geropsychological research on
learning and memory: linplications for programining. In M. A. Okun (Ed.). Prograrms
tor older adults (pp. 13-24). CA: Jossey-Bass. '
Long, N. B., & Ulner, C. (1971). Are they ever too old to learn? Englewood
Clitfs, NJ: Prentice Hall.
Peterson, D. A. (1983). Intelligence and perforinance, & Learning ability
and physical and perceptual changes. In D. A. Peterson. Facilitating education for
older learners (pp. 73-106). CA: Jossey-1ass. o B
sternc, He L. danders, K. E. (1980). [raining and education of the ' :
“elderly. In R, Turner & H. W. Reese (Lds.) Lite span developimental psychologys
intervention (pp. 307-330). NY:3 Academic Press. . :

61
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7 & 8: A Lite Span' Perspectlve to Pdentnfy

| fucation and Training Needd _' | | -
' o '. l. 'To review the life span concept as a concept for understétndmg the stages of human

life, the aging process, and huinan learning.
2. To identity the stages of adult life and how learning mter?sts and motwatnon may be
shaped by such transitions.
. 3. To create a theoretical model to understand education acrbss tne lite span and the
' need tor education about aging itselt.
& 4. To develop a theoretical inodel to understand how dttltudeé\ toward education may be ' B
shaped by social-historical tor(.es in childhood and earlier d?Ultl]OOd.

[4

. _ \
Learner Competencies - : ‘ '\

intellectual Versatmty
Futuring Skills

- Relationship Versatility
Life dpan Understanding .
Personal Understandmg

e Gerontology Understanding
e  LEducational Gerontology Under-
. standing
e . Vlder Adult Learning Under-
standing

Learnmg btrategy S | I . A

1
i

' e Mml-lecture on life span concept. '
i e State theories ot older adulthood and relatlonshtp to learmng.

\
e . Self analysis of stages/transition points of one's own lifetnme and. how this relates to
one's own learnmg.

® Presentatlon by outsnde lecturer on what peopje of all ages should know dbOUt agmg.
" \

_ oo N

Resources - - | | '\

/\gruso, V. (1978). Education and the older learner. ln V. Agruso Learning in
the later years (pp. 119-142). NY: Acadeinic Press., |

Htemstra, R (1972), Lontmumg education tor the aged: A survey of needs and .
interests ot older people. Adult Education 22 100-109.

o
\

Peterson, L. A. (1983) stages ot the adult lifespan, & Educational needs !
and wants. In D. A. Peterson Facilitating educatnon tor older learners\

(pp. 107-145). CA: Jossey-Bass. | \\

willis, 5. (1982). Lonc.epts tor life span development psycnoloby'
linplications for programming. In M, A. Okun Progeams for older adults (pp. 3-12).
CAs Jossey-bdss. \

\ )

o : . 4 ,
s - . . _ ) .
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Learner Compet'encies

‘older learners. - 5 _ .o o

5y

9 & 10; Facilitating Learning .Experlen‘(:es
for Older Learners o '

Objectives

I. ' To describe a variety of adult educator competencnes in the llterature, including

_training and huinan resource development literature lists.  * o

2. To. evaluate these competency lists in relatnon to the situation and needs of the older o
learner. ~ : o

3. Todevelop a list of those competencies which are partlcularly relevant to work thh u
older learners. L ;A

-4, To identity strategies, technlques, and supports which are helpful to older learners. l

To develop and- practice teachmg and tacnlltatlon skills m relatlon to programs tor

a

- standing

Reldtionship Versatility. , C P
, Presentation Skills . : . : 5

Program Design Skills S

Programn Planning dkills

Programn Evaluation Skills

Group Process kills

Educational (..erontology Under-

Older Adult Learning Under-

standing
Model bunldlng bkllls 0
Feedback dkills

L4 \

Learning, Strategx \

"l{evnew lists ot cornpetencies for educatlonal gerontolog,lst.
Exercise: Develop combined list of coinpetencies needed by tacilitator oi learnmg

experiences tor older adults. : C .
Exercise; Develop combined list of eduoatlonal strategles, technlques and supports -
needed for programs for older learners. o . “

Group discussion and crmque ot lists in two exeruses. '

_ Students develop.and present plan to develop an educational program demonstratmg,

key competencnes/strategles in coming weeks. , .
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Resources
mclLagan, P, (1983). Key nbman resource development competencnes. In Models -

tor excellence lpp. 29 & 36). Washmgton, DC:s Amerlcan bocnety for Training and ,@ .
Developiment. e _ S

Hiemstra, R. (1980). lhe older adult as learner, & l‘eachlng older adults: |
' instructor roles; selt directed learning. In R. Hiemstra Preparing huinan service
practitioners to teach lolder adults (pp. 1-25). (,olumbus, OH: ERIC,

Peterson, U, A. (1983). belectmg methods of 1nstructlon, & leachmg and

learning styles. In D. A. Peterson raczlltatlng education lor older learners (pp.
146-l80) CA: Jossey-Bass. ,_ . : \

Competency lists complled by instructor. .
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11: Designing Learning Experiences for Older Learners .

4
-

/.

Objectives - -~ o ST B o

. l. To identity the elements of good practnce in the conduct of the aault educator role in
programs for older persons.

2. To identity educational strategtes, techmques and. supports whnch are mpre helpful to

older learners. '

1

Learner Competencies - -

, e  Group Process Skills ¥ - | e . Program Planning Skills
" e Relationship Versatility Co ‘e, reedback bkllls

e 'Pr'og'ram Design Skills - . 3.

?

<«

Learnmg Strategy ) | ' - ‘ . | - '_ “\

- - . .
.
"
N

° bmall group exercise: students generate lnstmgs of good practice in programmmg fo}' ,
older learners. - o - \
e Large group sharing of .1deas. ' '

Resources . | L B i R

: . . o\
Knowlton, M. P. (1977) Liberal arts: The elderhostel plan tor survnval. L | N
" Lducational Gerontology 2 87-93. v -

Peterson, . A. (1983) Retraining . tor extended elnployment, & Retireinent
preparation prograins. In D. A. Peterson Facilitating educatis for older learners (pp.
181 239). CA: Jossey-Bass. . : A

Peterson, . A. & Bolton, C. R. {1980). (.rowmg awareness of the aging in . _
higher education. In D. A, Peterson & C. R. Bbolton Gerontolegy instruction m higher
education (pp. 10-27). NY: Springer. .

Scanlon, J. (1978) How to plan a.college prograin tor oldeugeople.
NY: Academy for Educational Uevelopment. ' L |

washel, 5. (1932). Scope of educatnonal programs tor older adults, Maves, P.,
Programiming for older adults: A church's response, Price, J. C. Educational programs - .
for older adults: A public school's response. In m. A. Okun (Ed.). Programs tor elder -
adults (pp. 23-54). (.Aw Jossey-ass.
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E Objectives

.

/
R
. e
© /,'
/
; 58
o | ’
i
il ' ’ . : |
12 & 13; TYPes of Programs tor Older Learners * - . ‘
l ’ '
\ N
\
1
|

. ) .. . ) \ . '

' . ' . : / \

- P . . , ' . ) ., . ‘ R ;
. / . . a . / . . ) 0

o Cost Benefit Analysxs Sk

Learmng Strategy

»

l)nscussnon of samples of

reedback on projects.

Lo
!

Resources

v

See dession 11,

1. To describe the range of educational programining now available to older learners.
2. To assess why these patticular prograins rather than others have been developed.
3. To critique/evaluate the effectiveness and benefits of these programs. e
. 4, To develop a frainework |for-thinking about progtam owneréhnp/desngn. T
v 9. To develop a tramework for identifying other types of programmmg for the tutqre. SRR
Learner Competencies | | - ' ; RN
o\ Gerontology Undérstanding . v ® / Intellectual Versatility o - ‘f
®  tducational herontology Under- e/ Futuring Skills . -
- . - standing - e . Presentation Skills
e  Ulaer Adult Learning Unc%’e ‘e Program Evaluation Skills S
standing L e LEducational Systems Understanding
e dociety Understanding o

Agm;, Network Understanding
nlls . .

. . -
| .- . : ‘
( . / ¢ .
| - . - |
¢ . / . o
. ! \ .
,

prograins éesented in readm&,s.

Review cases of exemplary programs identified in resource study.
Present/dnscuss/retme inodel for evaluating educational prograins for adults.
Presentation of programs by panel of community educators.: . _—
.Class presentations hy selected students of their projects.
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Bl ‘ , '
14: lIssues for the Future
. . o .
. - AL ) ‘[
Objectives _— _ ' L -
¢ - : ) " “’ ) | 2™
I o N I‘ o identify current issues in agmg education ‘ S ‘ ' /
- 2. To identify probable issues in aging education in the next century.’ : o ‘
. 3. Torconduct student self assessment and a synthesis/evaluation of oourse. '
I i r . o : - , : ’ " -
I A ~ N e
Learner Competencies : E . S : . . .
I,-. ° (..erontology Understandmg, R Model Building Skills - r IR
;, e Educational (.erontology Under- ° Fyturing Skills / : ' e
o standing . ®  Feedback Skills B
I e Ulder Adult Learning Un,der-' e . Prograin tvaluation Skills . :
standing [ Intellectual }/ers7t1hty . . Ca
I\ | Learning Strategy =~ , . : / N
Y ' ’ / : . . L
\ o [ 3 ASK students to do synthesis paper on what they have leamed Lmd on wnat tney haye
' \ : : “tound to be inajor current and future issues. . |
o - @ Discuss synthesis papers : ' / ' )
g/ e Students assess themselves usmg competency checklist and cpnduct forinal evaluation .i
S , ot course. ‘ | j S 13
I \  Resources = - - . - o |
o -~ mMcMahon, A. T, (1979). Needs for new emphasis.in social ana edtational )
I pohoy toward thc elderly. t:ducatnonal (.erontology 4 101- IU.
. Peterson, D. A. (1963) Pfovndmg access to” edueatnon, & Planning and
9 | iinplementing effective educational prograims, & Future igsues in education tor older
l \ learners. In . A, Peterson Facilitating education for older learners (pp. 263-306).
"CA: Jo.,scy 13ass. - o
; Peterson, L). A., & Orgren, K. A. (1982) lssues in educational programring
o - for older adults, Okun, M. A. Reflections on_programns for older adults. In M. A. Okun
. ' - Programs-for older adults (pp. 75-98). CA: Jossey-Dass, - /
o b ] : .
. v
) .
l |
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l . . “" ’ ' . - | | | ’ ’ 5 | . | . .‘ ) ‘:;:
‘ , : A ~ . s ) ‘ L
| o - Community Programs, IR
l . . R ] ‘ o - e , . . B - g
. " ‘ 2 L | T
. - Course Descriptim o ‘ . , < - . i
. ) ) h :b
l; ' Deslgned tor practmoners who already hdve a knowledge base in the field of adult* < R
o . ‘education, this course will address the competencies.needed tq design and plan e
educational prograins in a variety of community settings. Students will develop skillsin =« ¢ f
' prograin design and planning, needs asséssment and mobthzmg and coordmatmg the oo
inforimal and traditional resources in the community. A varnety of educational programs '
related to older adults will be presented apd dnscussed. o | g
I . » .-o o . ’ . ’ z), ‘E
. '. . ) . . K '.'\ﬂ
" Course Objectives ' | t R
' | At the end ot the cout'seﬁtudents will be able to: .
' t v le . plan educational programns for older adults ' : »
2. conduct assessments of needs and resources in the commumty y
' 3. . coordinate/mobilize coinmunity resources, . *
4. identify and crmque educational prog,ran{s otfered by traditional and non-tradmonal .4
providers . o .
' 5. describe tne role of educatton in building social supports . e
6. define criteria tor developing educational prograims in tne comninunity
- Vo s \ I | Ta -
’) . | 'le\quirements °
N , 1. Attendance and participation (%O %) ’ e s .
~* 2. Class presentation (20%) : o,
ST 3 Six syntnesns papers related to the course goals (60%) . K
" .d g ' 3 l "’. : . o o' "" . ' -" . /’ %
' - o Course Readings '_ ‘ - , ., o ) 3
L Required: . o | | | A
Hieinstra. R. (1975) The older adult and learning. Department of Adult and - ‘
- - Continuing Education. Lincoln, NE: University ot Nebrasﬁ(a-uncoln.
I , Okun. M. A. (Ed.). (1982), Programs for older adults. CA: Jossey Bass.
| . Sherron, R. H.y & Lumsden, D. B. (Eds.). (1978). lntroductlon to educational :
o . gerontologz Washmgwn, DC: Hemlsphera.,.
buggested, | , . | oo : , Lo ' e

. . . / ) ] . o ' \. .
\-- Grabowski, S. & Mason, W.D. (Eds). (1975). Learning for aging. Washington, DC: .

Adult Education Assogiation gf the UbA,
Peterson. D.A. (1983). Facilitating education for oldt.r ledrners.

CAs Jossey Bass. vy C Ty, _ \
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u

Conceptual l-ramework'
Current Sociiﬁ'rends and a Community Perspective

Objectives

I. To assess student competencies in relation to those identified for the course and fo |

. discuss how they are applied in educational program planning and design.
2, To describe and discuss current social trends which may impact the development ot
educational prograins for older adults in the comninunity o

. 3, To identify the key concépts ot social support networks (informal and tormal N

resources) and the role ot the coinmunity for the older adult.

Learner Competencies - o,
. . [ 3 .
e  Urganizational behavior Under- o Futuring Skills
© standing ‘. Personal Understanding
e Aging Network Understanding e\ Self-directed Learning
e Model building Skills -7 Understanding -
. \ | /
Learning Strategy >
e Individual student selt-assessinent using a competency list, group.discuésion and
teedBack . @ &
e Lecture/Presentation
e  Discussion and Feedback “ ‘
Resources

¢

Bernotavicz, Freda. (1982). Family Nengnbors and Prnends, & Community Role;
“In F. Bernotavicz linproving Protetctive Services for Ulder Amnericans, A National
wuide Series. Portland, ME: HSDL

- Cantor, M. (1979). Neighbors and Friends: An overlooked resource in _the

intorinal support system. Research on Aging, Dec. 1979. 1, 4.

Hiewstra, R, (1972). he activation of the eduratwe cominunity. In R.
. Mieinstra The educative cominunity (pp.18-32). Lincoln, NL. Protessional bducatlon
Publications Inc. o , L

Naisbitt, John. (1984). wlegatrends, (Cha{)ters l, 2, 5, 6, 8). NY: Warner.

69 | |
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' 2: Educational Gerontology and Its Iinplications - / \
Vo " o | [
I’ _ : ' /
? o /
Objectives - ST - o /

I. To identify %he concept of educatlon!:l gerontolopy, Its’ antecede/ns as well as current »
and tuture trends.

2. To describe'and discuss education a ross the life span and how ;:he educatlon of older
people should be grounded in their life experiences. -

3. To descrme and dnscuss the activatj on of the educatwe conmm,lmty.
/

. // ' : / /
/. '
/

Learner Compeﬁenciés N | b
o Orgamzatldndl Behavior Under- /‘ e . Gerontology Understanding
-standing | o ° Intellectual Versatility
o Lducatnond* Gerontology Unde: ~ ° Lite dpan Understanding
standing ° Personal Understanding
e Ulder Adult Learner Under- e ) Comirtinity #Jndersta‘nding.
standing ' ‘ : f '
| |
Learning Strategy - /
1 : ’;‘
e Lecture/Présentation ” ' : ,

e Discussion and Feedback A\ /

¢ \‘ ) . (’
Resources ‘l
Heiinstra, R. (19{72).' The activation of the educative coinu]unity. In R, Hiemstra
The educative coimmunity (pp. 18-3 ? Lincoln, NE: Protossional Education
Publications iInc. - S

Sherron, R.H. & Lutnsden, D.8. (197%). 1o»‘<ard a definitich ot educational

. gerontology, & Education and the life ¢ycle: A philosophy of aging. In R.H. dierron &

. B, Lumsdeh (Eds.). Introduction to Qducatlondl gerontology (pp. 1-29 & 31 47).
washington, 1'C: Hemisphere. \

waskel, S. (19382) bcope of educational progrquns for older adults. in
M. A. Okun Prograins for older adults (ppy 25-34). (,A Jossey t3ass.
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3: Planning Educational Programs for Older Adults

Objectives

l. To describe the basic steps of the planning process in developing educational |
progra:us for older adults. -
" 2. To identity key agencies and groups to be involved in tne planning process in a variety
. ot community settings (e.g. urban versus rural).
3. To present and discuss case studies of planning dpproacnes utilized in dnterent
. (.onnnumty settings.

Learner Competencies

Intellectual Versatility
Cost Benefit Analysis Skills
Program Planning Skill.
(.ommumty Understanding

e  Organizational Behavior Unaer-
standing -

e Aging Nztwork Understandmg

® Data Reduction dKills

Learning Strategy

e Lecture/Presentation .
@  Written Case Stuadies/Discussion and t‘eedudck

Resources

Glickinar, L. L. et al, (1976). An inclusive odel ot educational prograin
developinent tor elders. In L. L. Glickman et al. Cominunity colleges respond to
elders. Washington, DC: National Institute of Education.
Hnemstra, R. (1972). Corminunity coordination and cooperation. In R. Hiemstra
The educative cominunity (pp. 66- 82) Lincoln, NE: Professnondl E£ducation -
Publications Inc. -
Knox, A. B. (Ed.). (1982). New directions tor continuing education:
Leadership strategies for meeting new challen_g_g_g (No. 13). CA: Jossey-tass.
National Council on Aging, Inc. (June, 1982). The "at-risk" elderlys.
Community services approach., Washington, DC: National Council on Aging.
Peterson, D. A, (1983). Planning and implementing effective educational
programs (pp. 263-290). In D. A. Petersorz,l*acmtatmh education for older learners.
CA: Jossey~13ass.
Sherron, R, H. & Lumsden, L. e (1973). Lontempordry approaches to planning
educational prograins tor aging adult learners. In R. H. dherron & . 8. Luinsden
Introduction to educational gerontology (pp. 93-103) sthmgton, DC: Hemisphere.

dSuggested
Case study troin local com.numty. Representative from a suscessful program
planning etfort. : : N

71 T
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, 4: Assessing Needs and Resources in the Community

.

Objectives

. To list the advantages and limitations ot vatious instruments and procedures for
assessing educational needs and-interest’ in the coinmunitys -

2. To describe the findings froin major studies in assessing educational necds and
interests. ‘ e '

3. To discuss central issues (e.g. needs versus wants, expressive versus instrumental
education) and their implications for prograin planning.

4. To identify approaches and procedures tor assessing existing programs in the
comrnunity. , . I -

Learner Competencies

Data Reduction Skills
Intellectual Versatility
Cost Benefit Analysis dkills
Prograin Planning dkills

o Needs Assessinent dkills

Organization Understanding

e Lducational Gerontology Under-
~ standing -

Learning Strategy

° Lecture/P\resentation
e Handouts of Tools/Methodology
e Case Studies/Discussion/Feeaback

3

Resources

Davis, B. W. & Furry, M. m..(1979). Your new life alone: An educational
strategy tor divorced, widowed and separated adults (intineo). University Park, PA:
_ Pennsylvania State University, Departinent of Agriculture and Extension,Education.
Glickinan, L. L. et al. (1976). "Comninunity colleges respond to elders. '
. Washington, DC: National institute of Education. . S v .
Hiemstra, R. (1972). Continuing education for the agéd: A survey of needs
and interests ot older people. Adult Education 22. 100-109,
Hiemstra, R. (1973). Educational planning for older adults: A survey of
"expressive vs instrumental" preferences. (nter “~tional Journal of Aging and Human
Vevelopment 4 (2) 100-109. o ‘
" Londoner, €. (1978). Instruinental and expressive education: A basis for
needs assessiment and planning. I R H. Sherron & L. B. Lumsden (Eas.). Introduction
to educational gerontology (pp. 75-91). Washington, DC: Hemisphere,
Pennington, E. C. (Ed.). (1980). New directions for continuing education:
Assessing educational needs nf adults (No. 7). CAt Jossey-Bass. .
Paterson, L. A. (1983), Educational needs and wants. In D. A, Peterson
Facilitating education for older learners. (pp. 131-146). CA: Jossey-bas.

‘

’,
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3¢ _Coordinating /Mobilizing Community ReSdurces _'

Objectives : : ' . A ;
l. To demonstrate the process ot mteragency coordination: through parncnpatlon in a

sirnulation exercise.
2. ~ To discuss issues and problems in inteéragency coordination.

Learner Competencies

Group Process Skills

* Negotiation dKills
Program Planning Skills
Cooperation Skills

e Organizational Behavior Under-
" standing ‘

® Aging Network Understandmg

® Uata Reduction dkills

g

Learning Strategy’

Y

e . Participation in a siinulation exercise ot an effort to achieve cooperatnon in a
‘cominunjty through asmgncd roles.

e  Following tne exercise, students discuss the expenence and relate the issues to their
real-lite role and experiences.

[~ ad

Resources 4
Interagency Relations Exercise (Available from Alex Pattakos, Director of
Research and Consultation; Bureau of Public Administration, University ot Maine at
Orono.) .
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_ y o 6: The Role of Tradstnonal Provnders.
F’ - R Higher Education, Community Colleges and Public Schools

‘Objectives

l. To dnscuss the strengtns and liiitations of traditional providers in developmb and
implementing educational programs tor the older adult. ,

2. To identify a varnety of exemplary prograins which are ottered by tradmonal
providers. ' .

Learner Competencies

e Educational Systefns Under- o Data Reduction SKills
standing ' ) Intellectual Versatility

e lLducational Gerontology Under- . i . .
standing,

Learning Strategy

- @  Lectura/Presentation/uLiscussion

Resources

Deinkoy . J. (1982). The aging education continuurns A comimunity college's e
~ response. In M. A. Okun Programs tor older adults (pp. 55-64). CA: Jossey Isass. '
Glickman, L. L. et al. (1976). Comimunity colleges respond to elders: A
sourcebook for program development. Washington, DC: National Institute of
Education. o - '
Jacobs. H. L. (1975). Education for aging in the eleinentary and secondary .
school system. In 5 Grabowski (Ed.). Learmng tor Aging. Washmgton, LC: Adult
Education Association of the U. 5, A.
inowiton, M. P. (1977). Liberal arts: The Elderhostel plan tor survival.
tiducational Gerontology 2. 87-93. -
“Ukun, M. A. (Ed.). (1982). Programs tor older ddults.. CA: Jossey-~iass.
~ Price, J. C. (1982). Educational programs for older adults: A public school's
response. In M. A. Okun Programs for older adults (pp. 45-54). CAt Jossey-Bass.
Scanlon, J. (1978). How to plan a college prograin for older people. NY:
Acadeiny for Lducational Developinent.

Materials are on file trom programns in Higher Education, Coinmunity Colleges and
Public Schools.
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7:_Informal Educational Resources:
 Community Agencies, Nursing Homes and the Media

. 0b|ect1ve

I, To describe and discuss the role of informal educatnonal providers, including the
strengths and limitations of a variety ot providers. :
¢ To identify a variety of prograins offered by informal providers.

Learner Competencies

e Educational (;erontoloby Under~ e Data Reduction Skills
standing ° Intellectual Versatility

Learning Strategy . o

e Lecture/Presentation/Discussion - T - S -,

gon

Ciotiredi, M. (1981). Education in a nursing home. Aging Sept.—Oct.‘uz-l&B.v

1Javis, R. H. (1980) T elevnsnon anc. the aging audience. Lo$ Angeles, CA:
Anarus Gerontology Center. . ) :
. : R o
Lauter, £. A. & WS (1982). “Froin gernatrnc resident to language professor:
A new prograr using the talents of the elderly in a sknlled nursing facility. The
uerontologist 22. 5‘#8 550.

viaves, Paul A. (1932). ‘Programming for older adults: a church's response. In
M. A. Okun Prograins tor older adults (pp. 67-74). CA: Jossey-Bass.

Quattrochi-Fubin, S¢ & Joy Lo A, (bp. 1980). Enhancing social interactions

and activity amnong the eéderly through stiinulus control. Journal of Applied behavnor
_ Analysis 13, 159-163.

Schater, D: £ & Berghorn, F. J. (Oct. 1982). The intellectual life of
nursing hoine residents. Abstract of paper presented at 35th scientific ieeting ot
the Gerontological Society. The Gerontologist 215-216.

Sprouse, 8. M. (1981). Convnunity-based learning centers tor older adults.

(Research report.) Wi: University of wlsconsm»(v\adlson, McBeath Institute on Abmg.

vaterials are on tue tromn prograims in Senior Centers, Churches, Nurﬁ.m;J Homes
and the Extension -Service,

-
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'@  kducational Gerontology Under-

8: Building $ncial Supports 'l'hrotmh Educational Programs . .

¢

~ Objectives : S ' v

I. Describe ways in whtcn educatnonal prograins build social support systems tor the
frail elderly. o
2. Describe how comimunity and familial networks can be strengthened througn
~ intergenerational programs. -

3. Describe the role of education in provndm;_., support to famnly memners. caregwers

_and nuddle-aged cmldren.

Learner Competencies

Intellectual Versatility

"~ Cominunity Understanding
Life Span Understanding
Personal Understanding

o Family dSystems Understanding

standing’ .
° L)ata Keductnon bktlls

Learning Strategy

e . Lecture/Presentation/Viscussion

Resources : o

rody, L. (1979). The dependent elderly and women's changing roles.
Philadelphia, PA: Philadelphia Geriatric Center.

Colien, 5. & Bans, 3. M. (1978). The other generation gap: the middle aged and -
their agm[, parents. Chicago, IL: Follett.

© Crowe, A. H., Ferguson, E. et al. (1981). The elder program- an educatnonal model for -

network building aimong the. elderly. (mimeo).
l.aboratory scnool disseminating adopted grandparents program nationwide.
(1933, April). Gerontophiles p. 23,
Lind, L. (1982). Young and old mix for mutual therapy. (,untemporary
/\dnumstrator June 12-13.
Rath, 5. F. & Trocchia, J. M. (Jan. 1981). Nursmg, hoine residents as '
surrogate grandparents for preschool children. Hospntal and Coimrnunity Psychnatry

silverstone, B. & Hyinan, H. K. (1976). You and your aging parent: The inodern

family's guide to einotional, physical and tinancial problems, NY: Pantheon Books.

Young and old togethers A training inanual tor intergenerational prograins -

1950 F12399). Chatnpaign, IL: University of lllinois, ERIC Clearinghouse.
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9: Building a Model for Program Development

Objectives - S e

l.. Generate criteria for developing and desngnmb Educational L.erontology programs in
the community.

4. Build a'mdel for developing and desngmng Educational herontology prbgrams in the
commumty.

Learner Competencies o '

e COrganizational behavior Under- Intellectual Versatnlnty

Prograrn Planning Skills - o
Program Design Skills '

. Aging Network Understanding
e Uata Re.ducti\og Skills

o B )
| standing e  Cost Benetit Analysis Skills
e - Educational L.erontology Under- ° Model Building Skills
standing N *® Relationship Versatility
®
°

Learning Strategx

® A brainstorining technique will be used to generate a listing of criteria for desngmng
and developing prograins.

o These criteria will then be.utilized to puild a inodel for program design and
development. - .




o

. ‘h v . | . - . . .t v
10:_Testing the Model

‘o

Obl'ectives

l. - Discuss issues in developing and designing Lducational Gerontology programs in the’
_ cominunity from the perspective of providers. :
2 Retme the model based on the reality issues ndentmed in the dnscussnon.

°

Learner Competencies

Intellectual Versatility

Aging Netwark UUnderstanding

Program Planning Skills’ S
e Data Reduction dkills -

Program Design Skills

e Organizational rsehavnor Under- o .
- standing . . Cost Benetit Analysis Skills -
e Lducational (.erontoloby Under- ] Model Building Skills
. standing e , Relationship Versatility
°
.

Learning Strategy

The session will be in two parts. S oL o : S
o In the first part, a panel composed ot nanagers and ad:mmstrators of Educational
(..erontology prograins in the local cominunity will descrive their program and respond _
to questlons from students.

- o In the second, the draft inodel for program desngn and development will be refmed.




- 11 = 133 Presenting and Assessing
Program- Develogment and Desi Jgn Proposals

) . v ) 0,
. . . ‘ - . . . .

W

N e

* Objectives B l : Y
l. To present, detend dnd discus proposals for the development of t:ducatlonal '

. Gerontoiogy Prograiiis, - ) K

2. To assess proposals for the velopment of Educational Gerontology programs and to T
provide teedback on progrcun Strengths and.weaknesses, . -

3.. To assess oral presentatton sknlls ot fellow students and to provide constructive. - i

' teedback. .. : S - ¢

Learner Compe'tencies.

° Organiaational Behavior Under- ;e 1Jata Reduction SKills . A
' standing - ' o  Cost Benefit Analysis SKills : :
o Educational uerontoloby Under-. L Feedback Skills -~ ' ‘

stanaing e  Presentation dkills \ ;

e Older Adult Learning Under- e ‘Relationship Versatility - :

. standing e . Program Planning :

- @  Aging Network Understanding .. . _ e .Program Design f
' | | | . | _ ) {
Learning Strategy , - ‘ B : . ) o ..{1

(4

‘@ ' Individual students will make a presentation to the class ot a proposal Jor a prcgram
in Lducatnonul Gerontology. -

‘e The class will play the role ot a board reSponsnble for approving the prograin.

e . I'he presentation will be critiqued by the class. in relationship to the model for
program developiment (its soundness, feasibility, thorougmress) and also -in relationship
to prmcnples and stdndards ot oral presentation skills.




llu"' Educational Gerontology in the Community of the Future . . -

f“ 0b1ecth/e

l. To project trends in society and vrsuallze possible and probdble futures and their

consequences for Educational Gerontology programs.
2. To assess student coinpetencies in relation to the competencies addressed in the
course and to discuss (a) how the coinpetencies were developed durmg the course and
(b) how they can be. applied in practlcal‘ situations. - . . S

.
\

s

earner Competencies

Educational L.erontolo;,y Under- | o, . Counmunity Understanding

standing’ - 7 B X
Intellectual Versatility S
Futuring Skills : - °
\Group Process Skills. - . e

i
’

Educational dystems Under-
standing

Family Systems Understanding -~
Personal Understanding .

\

Lea.ai)ing Strategy - Y t N
° 'l*hrough a group dlsc.ussnon, bramstornmrn, approach, the class will generate a llst.\ng
¢l important future trends and issues with a. potential iinpact on progranmnmg in

~ Educational Gerontology.
° bmall’*groups will then select the three/four inost likely future scenarios"and develop

. potential programming approaches which will address tuture needs and conditions.
o Tné course will end with students conipleting the written selt-asses.sment used in Unit
l and discussing/evaluating their own gerlormance and the course. -

/ : i
t
!

Resource\s - . .

. f ‘
: | e
Naisbitt, 3. -&1982) Mesatrends. NY: Warner. | ~ . i
! '| v . ‘| . ’ _ : | - .
I ) ) /
\ ' :
r ! ‘,
. A\l | ’ i ’ /
N\ .
A\ i 84 ‘
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Courso Description
. This course examines the demography and socnal-psycholo;,y ot aging as it appll s to
_the older worker. I'ng iinplications for employer and einployee will be studied in suth
“areas as planning for and adjusting to retireinent, vocational training and job
moditication. otrategies that facilitate adult development and learning will be exammed, '
along with a survey of various resources avallable to support the needs of the older worker.

Course ObJoctlves f ' _ o . N ’ ;‘
1. btuau\ts will ac.hleve a gréater understandlng of the aging process and the status ot

' older persons in America, especially as these realities apply to employment.

2. Students will learn about the options and possibilities that are open to older «

ot individuals who are or who desire to be empl yed in the labor force. . :
3. Students may be stimulated to become involved in aging program initiatives now or at
\ a later tune. E a :
: S - : ‘3 '
\\ Requnrements o ) Lo ™o ! ’

. . l. "Read.at least | 500 pages of gerontological literature, lncludmg ;th required readmgs.
| 2. Understand and be able to articulate the major lssues mvolved wlth aging ang .
eimployment.
. 3. Vescribe and be able to apply the basnc prmcnples of educating olrle’r adults tor
emnployinent, ' -
4. Assess options to traditional employrent .nodels for the aging worker.
5. ' Research and present, in either written or oral form, one of the mzrjor issyes 1acmg
\ the contemporary aging worker. : l
| 6. Deinonstrate synthesis of learning and the ability to afply, knowlédge in a practtcal
a ma.nner by’ way of adequate pertornn:\\ge on a final exanunation.| |

\

N\ . . [ .

Course Qeadings. ' ; .
{egutred' . :
“Coppernan, L. F. & Keast, . (1983) Adjustlm, to an olcler work .torce:. * :
| NY: Van Nostrand Reinnold. & - o LA ?;
k,ox, H. (t;d.). (1933) Agmg (3rd ed.) uullford, CTs l)uahknn. ) ' o .
w ! .o
uteoommcmecn “ I . — ' '
Atchley, R. C. (1930) The socnal torces in later life (er ed.). LT - .
., belinont, CA: wWadsworth, . '

Blau, Z, 5 (1981) Aging in a changing society (2nd ed.) NY: branklm Watts.
Loering, (., Khodes, S. & Schuste, M. (1983) The aging worker; Research and
Recommendations.: Beverly Hills, CA: dage: , B .
s=hulz, ds He (1980) [he r.conoinics of aging (2nd ed.) Belmont, u\. Wadsworth.
,vwd, e 5. (1934) The aging experience: An introduction to socnal gerontology
(2nd ed.) NY: Harper & Row. ° !

81 . .
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e o o l: Introduction to the Course
. S - and'l-acts on Aging as Applied to the Older Worker

-
£
.
*‘&— )
."'
c~.~
i
R L T s s Rl St S

Oolectives -

. .
’ I, To.introduce tne basic.concepts and parameters of the study of the older ‘worker.
R 2, To describefine general, conteXt within which the study of the aging worker will be
. explored. . J S
g 3. To deterinine tlte amount of knowledge that has been achieved on the part ot the R
' ' 2 Sourse participant by way of a facts on aging instrument.” . - 13
i 4. % To understand.basic concepts of gerontology as they apply to the issue.of: agmg in o, ’i
emnployment. Caw o /
. S . [ »
b e v , . ‘ . . \ ‘ "
l Lo L . N B L.
Learner Competencnes - ; S \su \ ‘ l,l
.. boc1gty Understandlnb e | Professions Undebstanding . -
e  Gerontology Unoerstandlng | f . S (\\/o\ N
‘ ,l ‘ e Y
. | . ' "5
" Leatning Strategy o N | S I
o Lecture/presentation, | : y o
+ @ * Administration of "Facts on Aging" mstrument. C
° Dlscusslon ancl feedback. ~ '
. . ’- . ‘

59,50__“!_2@ e e i

LOPI)L(’-IIdn, L.F. & Kedst, F. (1933). Adjustmg to an older work iorce.
' NY° Van Nostrand Reinhold. -

.

t,ox, H., (ed.) (1983) gmr (4th ed. ) Guilford, CT: Dushkm. _ | «
S , : j
Palimore, E. (1977). l‘dCtS on aging: A short quiz. Gerontologist 17 (4)
"pp. 315-320. :
Palinore, E. (1981). Facts on aging qunz, Bart 2. (lerontologlst 21 (l.t)
pP. ‘lBl 432, \
/ ‘\5 | " ) |
|

82
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2: Aging in American Society: A Brief Overview
. , S

Ob '|¢ctives

I. To describe major issues in aging with application to the aging worker.

2. To identity trends-within American society which both tacilitate and hmder the labor
torce participation of older workers. ,

L . s

Learner Competencies

e Society.Understanding ° Professions Understdndmg
Educational Gerontology Under-
standing

Gerontology Understanding

Aging Network Understanding

Policy Understanding .
e Ulder Adult Bearning Under-
standing o

c oA

* Learning Strategy

@ Lecture/presentation. .

I

e  Diseussion and. feedback.

t»

Resources
e—— g camt———

Atchley, K. (1980) The social forces in later lite (3rd ed. ) . '
belmor;t, CA: wadswortn, -

_Blau, Lo S (1981) Aging in a chan;,mg society (2nd ed.) N Y: Franklin
WdttSQ ) B ~a

ward, R, (1934) Thé aging experienceé 'An introduction to social
gerontology. (2nd ed.) NY: Harper & row.

© Woeks, J. (1984) Agmg. Concepts in social issues. lselmont, CA: )
Wadswor th.

&

Yolles, >, et al. (1984) The aging einployee. NY: Huinan Sciences Press.,

r P2 ) ’ . 4
)
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3: Psycho-Social Theories of Aging and Their Application to Work
\ ' ' \ .

i

Objectives - _ ) o

J

l.  To describe and discuss twe major theories ot agmg \
2. To identify the strengths and weaknesses ot these five tneories ot aging. |

3. To understand how theories ot aging relatc to the question of labor market -
Ve participation of older workers. .
/ ! \
. "// i . . :
/ Learner Competencies. = - ; |

D T Ul YRy Ye P A ——
N
«

e VUrganizational Behavior Under- e Human Services dysteins Under-
standing S standing \
e Gerontology Understanding ' J - ‘

Learning Strategy

Lecture. {
Discussion. “
uroup exercise. : |
. umque of each theory as well as "aocial Theories" concept as a whole.

b

| Resources '

Atchley, r. C. (1980). 1Iu_ social torces in later life. (3rd ed.) |
Belimont, CA: wadsworth. : ‘s

t - \ ’

butler, R, & Lewi:, M. (1982). Aging and inental health. (3rd ed.) . ;
St. Louis, v vosby. ‘ ‘.

!
1

Cowgilly, D. & Holimes, L. (1972). Aging and modernization. NY: Meredith.z“

cunining, E. (1981). Further thoughts on the tneory ot disengagerent. In
C. Kart & B. vanard (£ds.). Aging in Ainerica: Readings and soclal gerontolo;,y. (2nd
ed.) (pp. 39=57) dherman Vaks, CA: Alfred.

w

Lemon, 3., Bengston, V, & Peterson, J. (1981). An exploration of the
activity theory of aging In C. Kart & V. Manard (Eds.). Aging in America: Readings
and social gerontology (2nd ed.) (pp. 15-38) Sherinan Oaks, CA: Alfred..

Ward, R, S. (L984). The aging experience: An introduction to social ‘
gerontology (2nd ed.). NY: Harper & Row. i
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4: The Nature and Meaning of Work in American Society

: ) E |
Objectives . )

. 0 .
I. To describe and understand the ineaning of work from an historical perspective, *

2. To identily the various patterns historically, as well as in contemporary America, ot
the relationship between work and leisure.

3. To 1dentxiy the work ethic and discuss applications of this ethic to older workens.
)

L]

Learner Competencies

o Community Understanding ° Society Understanding
- o Intellectual Versatihty A e  Data Reduction dkills
Learning Strategy . : S
2 ' 7 ‘ .

° Presentation.
J  Discussion, :
) Admnmstrdtlon and dnscussnon of "work ethnc," instrument,

Resources I .

Adriano, T. (1930). work: What it has meant to inen through the ages. : I
(Fischer, {rans.). NY: Harcourt Brace.

’

s

/\tchley, R. (1971). Retirement and work orientation. ‘Gerontologist 11,

29-32. : N
- . . L)
Usgood, N. 3. (1982). Works Past, present and tuture. In N. J. Osgood (Ed.).
Lite after work: Retirement, leisure, recreation and the elderly. (pp. 3-28). NY:
Praeger. )
weber, M. (1958). The l’rotesfanfethic and the spirit of capitalisin. » '
(Parsons, Trans.) NY? dcribner. /’""'J-
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An
L 2]

The Demography of Aging and Work

Objectives
Bateiueits Sl

3

0

l. To describe the major demograpnic trends ol older gersons in America.

2. Toexamine the relationship between fertility, mmortality and inigratory patterns.

3. Todescribe the economic fimplications ot recent demographic trends in American
- soCety. a
4, To identify patterns of participation by older people in the Amnerican labor force.

Learner Competencies

. ® Gerbntology__ Understanding e Society Understanding
® Dbata Reduction Skills ' : ,

-

L]

. Learning Strategy
{ .

e Lecture/presentation. * ’
e . Handout materials. P _
e  Examination of tables and charts. ' N

e biscussion and teedback.

) - ‘ { . ,
Resources - . - ' ' ' .

Adauens‘, et al. (1981). Retirement and mortality. Aging and work 4, (2)
© o 1E5-120. . C _ .

L

' copperman, L. F. & Keast, I, (1983). Adjusting to an older work force. NY:
" Van Nostrand Reinhold. : ' ‘
Rones, P. (1982). Aging of the older perSO}m and the etfect on its labor
force rates, Aging anda work 5 320-321.

Schulz, J. (1980) ThesEconoimics ot Aging (2nd ed.) Belinont, CA: Wadsworth,

. g
siegely J. & Taeuber, C. (April 1982). The 1980 census and the elderly:
New data available to planners and practitioners. Gerontologist 22 (2) 144-151.

-~
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6: The Phenofnenon of Retirement -,_ p

Objectives

1.~ To describe.the sociology and psychology ot retnrement.
. 2« To identity the retirement trajectory. -
3. To'examine and evaluate the retirement identity crisis theory.
4., To critically evaluate managerial retirement policy.

> b - L

»

Learner Competencies

3

Society Understanding-
Gerontology Understanding
‘Policy Formulation Skills
_ata Reduction Kills

° L.erontologncal Public and Social
Understanding

e LCooperation Skills

e Presentation dkills

® &0 e

Learning Strategy

'@  Lecture/presentation.
e Hapdouts.
° \taged debate on thé issue ot mdndatory retirement.

v

Resources ,'

Atchley, R. C. (1980) The social forces in later life (3rd ed.). Belmont, CA:
Wadsworth.

tdwards, C. (1982) Pressure builds to abolish inandatory retirement.
Aging and Work 3 15-24,

Foner, \. & dSchwab, K. (l98l) Aging and retirement. Monterey, CA: Lsrooks :

Cole.

| Miller, 5. (1965) [I'he social dilemina of the aging leisure participant.

In A. Rose & W. Peterson, (Lds.). Older people and their social world (pp.77-92)

Philadelphia, PAs Davis.

¢

Palmore, E. (Ed.). (1974) .Norimal aging Il. (Reports fromn the Duke
Longitudinal Studies) Chapel Hill, NC: Duke University Press.

87




Resources

30

v

7: Pre-retirement Education and Planning

Objectives I

L fo describe the nature and .neanlng ol pre-retirement education.
~ 2. To describe the constituative-etements of pre-retirement educatmn and planning

programs. .
3. To observe and evaluate ane example 01 a pre-renrement education design.

Learner Competencies - L o ‘ c o
o Lite Span Understanding ~ = N I Educatxonal Gerontology Under-
e Gerontology Undcrstandnn;,,, ' standing’

- Program Planning dkilis . Instructional L)esxgn Skills -
Learning Strategty = L ’

e irief lecture/presentation.
o Viewing a videotape.

& Discussicn and teedhack. o : | . ’

-

r2

t

Brahce, C. & Hunter, W. (1978) Leadership training for retirement

education. In R. merron & L. B. Lwnsden introduction to educanondl g,erontolugy

(pp. zss 276). Washington, L)L.. Henusphereu

Fitzpatrick, £ (Winter [930), An introduction to NCOA's retnrmnent
progratn. Agmg and work 3 2026

Hunter, w. (1980). Pre. retlrmnent educu;,wn lcdders mxmual. ivils l.lmv, of
M x(,mgma, Institute ot Gerontology. \ '

Segaly do & Rives, J. (duimmer 1980) Pre~retireinent prograins within sey vice
firins: anstang and plarmed pmi,rmns,, Aging and Work 3 183191,

stover, D. (1982). Preparmion tor retlrement* the impar;t of pre-retirement

the eldecly (pp. 362-350). NY: Praeger. (s

Tiveri, L., Boyack, ¥. & Ketrschner, P. (k)Lh‘-DQLo 1978), A comparative

analysis ot four pre-retiveinent education mod@ls. Lducational (..erontology 35>~3/4.

prograins. In N. J. Usgood, (Ed.) Lite afier Work: Retirement, leisure, recreation and {

, . 88
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. - 8: The Social decurity Act
-~ and Its Implications for Retirement and Wotk

Objectives

I. To describe the majbr mission and function of the Social decurity Act. .
2. To describe the inajor prograin dimensions of the docial becunty Act.

3. To describe how the Social Security Act aftects older workers in Amenca. N

‘»

Learner Competencies ° o . '
: > ,

e Gerontological Public and Social ° Gerontology Understanding
- Policy Understanding ° Policy Forrulation dkills

" .® Program Evaluation Skills
. ®

' Learningv_Strategy
Brigt presentation.
Hﬁlout' of inaterials,
Véewing ot film. i

Guest lecture py representative of the docial Security Adininistration.

Resources | : . o

Copperman, L. F. & Keast, F (1983) Adjustmg to an older work torce. NW
. VanNostrand Reinhold. v

L)oongg, M., Rhoades, 5., & Schuster, M. (1933) The aging worker° Research and -

recoimmendations.- Lseverly Hllls, CA: dage.

Lingg, B (1982) Social security benefits of female retired workers and two
- worker couples. Aging and work 3 201-202.

vorrison, v, (Ld ) (1982) Econoinics of agings The future of retirement, -
NY: van Nostrand Rinehold. : .

Schulz, J. H. (1980) 'l'hg, economics of aging (2nd ed.). belmont, CA: Wadswéqrth.

Social Security Handbook. (1982) Washfﬁgton, DC: U. S Dept, ot Health and
Human dervices, Social Security Adrninistration.

89

-
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% Other Legislative Initiatives

Obl’ective

1. To descrlbe the hlstory and substance of the Age L)lscrunmatlon and Einployinent Act.
2.. To ndenmy the najor aspects of the Einployee Retirement Insurance Security Act. -
3. To identiiy the major strengths and weaknesses of the Older Ainericans Act of 1965.
- 4. To discuss the relatmnshnp of major legislative mmatnves and thenr effect on older
© workers.,’

" Learner Competencies

@ Gerontological Public and bocxal o Aging Network Understanding -
' Pollcy Understanding, ° Policy Forinulation Skills

Learning Stfategy,

e Lecture/presentation,
e Handouts. _ , ) S
e Discussion ahd teedback. ' - o

Resources . o 3 e

\

Age Discriinination and meloyment Act. Publu. Law 94-135. Washmgton, DC-'
Library ot Congress. (Selected readmgs, handout)

Delury, B. (Winter 1976). The Age Dlscrumnatnon in Employment Act,
Background and highlights of recent cases. Industrial Gerontology 37-40.

Kendig, W. (1978) Age discrimination in employment. AMACOM.
\A‘or'rison, M. H. (Fall 1981) ADEA and the future of retirement.
Aging and Work 253-257. - :

Tne Older Ainerican's Act ot 1965. -Public Law 95-478. Wd<hmgton, L)C* lerdry . -
of Congress. (belected readmgs, handout). ~ \ :

schieber, 5. (1982) Trends In pension coverage and benefit reeeapt.
Gerontologist 22 (6) 474-481..

Schiller, B, et al. (:982) Restrictive pension provisions and the older :
worker. Getontologist 22 (6) 482-487. R




g_giectives' o .

1.- To examine the various structural and dlsposntlonal barriers to participation in tie
- Learner Competencies .

. Learning Strategy

83

- 10: Barriers LgLEmpJoyment
. %

labor force of older workers. \
2. ' To apply a barriers-to-participation model in adult education to the

3.  To exainine possmle ways of iitigating bal‘rlers to employment of- nlder workers.. . . e *-’

[\
v

<

. v . o

=

| o -Gerontology . Understdndm;, S ° Society Unders’tandfng

. Protesslons Understandmg

!

e Lecture/presentation. . L
e Handouts of naterials. ' '
e Discussion.

Resources

Copperinan, L. FF. & Keasd, R (1983) Adjustmg to an older work torce.:
NY: Van Nostrand Remhold. :

Cro‘ss,,‘ Ke P. (1981). Adults as Learners. CA: Jossey-Bass.

Edwards, C. (1982). Pressure builds to abolish mandatory retireinent.
Aging and Work 9 303-305. :

Shenkin, A. & Gilchrist, 1. (1932). Age and technoloblcal unemployment. .

Aging and Work 5 200—-20l.

older worker.

.




‘113 Innovations in Aging and Work T
o R T - PR .
Objectives

1.° To dlSCUSS and describe numerous options tu tull time employrnent Ior older workers. |

© 2. Toexplicate the strengths and weaknesses ot various options to tull ‘time‘work such

-

as-work sharing, flextime, and eineritus status. L oot
- Learner Corﬁpetencieé L o ‘ L ™\
e dociety Jnderstanding T .. e Qrganizational behav:or Under-
e - Program Lvaluation dkills = B standmg .
Learning Strategy -
e Presentation. : )
o  Case studies. | ' - ST e
® UDiscussion and teedback. . ' : -
' . < “ .‘
t{esources _ S : .

Alternative work options tor older workers, a fpur part series ot articles.
(bprmg 1981) /\gmg and Work 4 73-160.

Best, te (1981) work sharing: Issues, polncx options and pros;.)ects. | e
‘Kalaimazoo, ml: Upjohn Institute for Employinent Research. ' ' .

uray, 5. & Mbrse, D.” (Spring 1980). Retirement and re-engageinent: Changing
work optlons tor older workers. Aging and. Work 103-1 1, .

\/\C\,artny, v & Rosenberg, G. (1981) work sharing case studnes. Kalamdmo, -
Mls W, E. Upjohn Institute tor t'.mployment Research., :

Nollen, . dc Martin, V. (1980). f\ltemdtnve worR bchedules. (AMA survey _
report). NY: AM/\LOV\. . .

T
1

Rosenberg, G. & McCatthy, M. (Suminer 1980). Hexnble retirement programs \m o
two U. S. gmnpames. Agmg dnd Work 210-214. / . ‘

'
-
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- | 12: Education.and Training of Older Workers

Objectives

l. To déscribe the abilities of older workers to iearn. :

2 To explicate the nature of the problems in developing trammg programs for the’ older

worker.
3. To identily approaches and procedures for optmuzmg educatlonal and trammg
opportun ies for older workers. :

Learner Competencnes ¢

e  Educational Systemns Under- [ Trammg and Developinent Field
standing’ ©o Understanding
- o - Educational uerontology Under- ‘@ Older Adult Learning Under-
- standing - ' standing .
° Program Planning Skills ' e Instructional Design dkills

® —— s

Learmng btrategy

S

"~ ®» Presentation. o ‘ ) Simulation. L
. e Case dtudies. . @  Handouts. . S
~® Discussion and Ieedba.ck. ' ‘ '

Resources ‘
. Bolton, C. (i973) Alternatwe mstructnonal stratu . ws<+or older learners.

. In R, Sherron & b. 8. Lumsden Introduction to cducatloncu ;,erontolog,y .
(pp. 105-131) sthmgton, LC: Hemisphere. . :

droinley, . B. (1974) Aftects ot dgemb on ddult intelligence. ‘In D. B.
’ Uromley Psycnology of human ageing (pp. 178-210). NY: Penguin Books. -

brounley, 0. B, (1974) Atfects of ageing on work and skllls. In L. B. Bromley
Psychology ot human agemb (pp. 152-177). NY: Penguin Books.

|)oormg, M., Rhoades, (. & Schuster, M. (1983) Aging worker research ande
‘ reaomrnendatlons. beverly Hills, CA: Sage. o

~Gonda, l‘. et al. (1981) Ldueatlo.\, task mednmgtulness and cobnitfve )
pertormance in young-old and old-o'd adults, Educational uerontolqu 7
(2 & 3) 151-158.

Haber, . (1982) New directions for education‘and training in '
gerontology. Educational Gerontology 8 (3) 251-258.

Labouvie-Vief, G. (1973). Models ot cognitive tunctionirlg in the older adult:
Research needs in educational gerontology. In R. dherron & D. B. Luinsden
lntroductlon to educational gerontology (pp. 229- 2514). sthmg,t?n, DC: Hemlsphere.
* ]

Peterson, . (1983) Facilitating educatiun 1or older learners. -/ B |

u\ Jossey«ass.

| »‘93‘ . | o

By
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13:" Aging and the Emerging Blended Life Plan L . y
| - B J . )
N '
Objectives - ' . v [ o o '
. : [ . . 3’ - . .

I. To describe the historical relacionship between leisure 4nd work. - .
2. To descrioe the ditterence between a linear and a blended life plan.
3. To discuss various options for integrating leisure, edycation and work into the later

years.
Learner Competencies > | - : / L . ]
e Society Understanding - " e 7 -ser Development Understandifig , .-
e Personal Understanding . ° L. .span Understanding ° S
e Gerontology Understanding - e - Educational Gerontology Under- //-
o Futuring Skills ... ~standing /
Learning Strategy

. . R
s (Presentation. . s | ; | S
‘@ Handouts ol iaterials. , : R ' i
o Discussion and feedback. i :

. . ' . ,'/

Resources : I A

. ' ' f {

tﬁest', F. & Stern, B. (:J_uly' 1977). Education, wotrk and leisure: Must they come /
: in that order? Monthly Labor ‘Review. Washington, DC: Dept. ot Labor.
. . -/ . : ' 1
‘Kreps, J. (1971). Lifetime allocation of work and income. Chapel Hill, NC:
Vuke Univ. Press. \

L)

Lieberinan, L. & Lieperman, L. (1983). becxlnc\l careers in art and cratt-t’a‘irs.
The Gerontologist 23 (3) 266-272. ! -

!

Osgpod, N. Ji, (Ed.). (1932). Lite atter work: Retirement, Leisure, Recreation
.and'the Elderly, NY: Praeger. ' T L . :

Sarason, d. (1977). er\K, aging and social change: Professionals and the
one life--one career imperative. NY: Free Press.
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. * 14 & 15: Presentation of Seminar Reporgs Lo~
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Qb|ect1ve | . \ ‘ '
l. r o present, defend and discuss stuflent seminar reports on various nssues m agmg and
. work. ° ' . .
2. To explore que§tlons posed by students for further mvestngatxon in the area of’the - «
o agmg worker. * ; . ST . )\, ;
. < A , '
f - o . " a ! \ ¢ . L
Léarner (.ompeten ies R \ | o
BN | /
e Cliinate bettl g bknlls . Data Reduction bkills - /
. @ Instructional Design Skiils . ° Library Skills ‘ ) o
° Questnomrg Skills T [ Presentation bkillsg /
. \ . 4 . ! ,
' i | . ) i ‘(‘
Learmng Strategy; ‘ * ) - A

- concerning-the agihg worker. The issue will have been carefully defined and revieved

with the faculty mginber in advance of this presentation. Time will be allowed after eacn
presentauon for discussion, critique and the exploratlon of implications ‘of this issue for
the older worker in America. . . , [ i

b . B ( , \ . ! | *'/ | ‘.‘

Individual stu}fznts will make an oral presengation to the rest of the class on an issue / R
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16: Afiplications of an Older Wopl@zgrce/for Education and Societv \
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”'Obiectivé | e « | | Lo
- ' ' . ! - ;40 .‘
l. l' o pro;ect trends in the older work force and eaucatlon tor the future. . .
2. T0 examine possiblé relationships betweeuucatxon and the aging ‘worker in the °
' tutuyl “American labor force. - ' S
Learner Q‘ " mpetencnes o . ’
° bocne\g' Understandmg ° Educational uerontology Under- ‘ E
o  Futuring dKill ‘ W / standing / '
e  Policy E'omnulatlon Skill ] lntellegtual Vgrs%’tility :
. , i
» ‘/" . ' i . :
| Léiu;nmg/ S rategy y _ - | L o4 | / :
By way ot a moditied nommal group inethod the class will generate a listing of the /
iimportant tuture trends and issues wivich may have an impdct on the older worker ancb,. Sy
education. A set ot priorities will be deducted from this list. {mphcatlons ot these issues
tor educators and educational gerontolog:sts wnll be discussed. : . / Uy
‘ e : : ) | ;
Resoui‘ces S e N . TR
‘ 3 . \.
“warcel, G. (1967) Lesirg ar,{d hope. ln N. Lawrence & D, O'Connor (Eds.). I
l(eadmgs in Existential Phenoinonology. l::nglewood Cliffs, NJ: - e
Prentice Hall. M . - '
. . ; . )

N.usbltt, ;‘l ( %2); Meg,dtrends. NY Wwarner.
\ ' L
rne\NatxonaJ/ Council on /ig;ng (1981) Aging in the 30! st Amenca in - .
I'ransntik_)n. sthlnl,ton DC: NCCA. - t ‘

/ N\
1 - g - B
. 4 .
- | . , \ ,

' ’ v / ‘ a .
) ¢ ‘ / o~ l' ‘ :
« ’ (/ . N . 1
\ , *\ , ) )




©w

. | Appeﬁdix

Competency Self Assessment

The tollowing self-assessinent questionnaire is designed to be used in
the tirst and last session of each ot the five courses. The instructions

for completion ot the questionnaire are adapted trom’Knowles (1980).
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University of Southern Maine

Competencies for Educational Gerontologists

Nuone

)

First, think about the protessional role you have now or whicn you are preparing to
nave. en (1) indicate on tae six-point scale befow,-the level ot eacn coinpetency
required tor pertor.ning the role you are inor are preparing tor by placing an,"w"
(required level) at the appropriate point.

when you have gone through the whole list, go bdck to the peginning and tnink aoout,
yourselt. [hen (2) indicate on the scale the level ot your present develop:nent ot eacn:
¢ ompﬂten( y by placing a "P" (present level) at the approprndte pomt.

You will ¢crnerge with a protile ot the gaps between where you are now and wihere you
need. to be in order to perforin your role wells

.

—

Low
Moderate

1. CONCLNTRA HTON RNOWLLDGLE

el Aging Network Understanding - Knowing tne U | L 3 4 D
stratepy, structure, power networks, tund-
ing, systems ol the aging network in vlalne. . ) : Lo

1.2 trducational werontology Understanding - 0 | 2 3 4+ 5

: Knowing tne key concepts and vartaoles
that detine Laucational Gerontology !
(e critical issues, participation,
ndarriers, learning sites).

1.3 Gerontolopical Public and docial Policy . 0O I 2 3 4 5
Understanding - Knowing legislation, pol- ' ‘
icies and practices in the tield ot geron- |
tology und identilying 4 variety ot ‘ o
(undiny sourves. |

o
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Low

1.4 - Gerontology Understanding - Knowing the
- key concepts and variaples that detine, '
| Gerontelogy (e.g. the aging process,
myths and stereotypes). .

DD Older Adult Learning Understanding - .
L Knowing how older adults acquire and usé
knowledge, skills, attitudes. Understand-
ing individyal ditferences in learning. -

\:7

2. PRUGRAM KNOWLEDGE

Moderate

2.1 Career Development Understanding -

1ssues and practices relevant to indi-
© vidua! careers,

2.2 Coiminunity Understanding - Knowing the
structure and processes ot cominunities,
including tive relationship ot torinal
and intormal networks and tne role of
“cpmmunity education..

! .

2.3 Lducational dystems Understanding -

- Knowing the structure, power networks,
tunding ot the educational systemn
(public sciwools, colleges, universities).
‘Recognizing critical current issues and

- trends.

2.4 Family Systeins Understanding - Knowirg
the ‘'structure and dynainics ot tanily
systems, traditional and non-traditional.
Recognizing topics in the area of tamnily
relations and child development relevant
to educators.

Knowing the personal afd organizational -

o 1 2
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. Human Resource (HR) Fleld Understanding -
Understanding issues and practices in
other FIR areas (Organization Development,
Job Design, Huinan Resource Planning,
velection anu Staffing, Personnel Re-
search and Information Systeins, Com-
. pensation and senetits, Employez Assis-

-tance, Union/Labor Relations, inservice
- Training)., - -

- " , AN

Huinan dervices Systeins Understanding -
Knowing the structure, power networks,
» funding of the human services systein.
"Recognizing critical current issues and
trends. SRR

..l:ité Span Understanding - Knowing the
~processes underlying growth, develop-
iment and behavibral changes of hurnans
froin conception to old age. Under-

" standing the interaction ot biological,

cognitive and psychosocial c{pveloprhent. ,

v

Organizational Behavior Understdfiding -
Sceing organizations as dynamn.c politicad,
econoinic and social systems which have
multiple goals; using this larger per-
spective as a framework for understanding
and influencing events and change.

(4

Personal Understanding - Recognizing
one's owri continually evolving personal
philosophy and attitudes regarding person-
al and protessional developinent and the
aging process.

Protessions Understanding - Knowing the
‘social, historical and political forces
which shape professions (especially educa
tion and the helping professions). Kec-
ognizing important issues in the current
context ol a specific profession, '

O

&

Low

[ 0

Moderate
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2.13

.3.

RS

Selt-directed Learning Understanding -
Involving learners appropriately in self-
diagnosis ot needs, planning, conducting,
and evaluating of learning activities,

dociety Unuerstanding - Knowing the
structure and processes of major social
groups, institutions, and associations.

T¥aining and Developinent Field Under -
standing - Knowing the technological,
socialj econoiic, protessional, and regu-

“latory issues in the tield; understanding

the role training and development plays
in helping individudls learn for current
and future jobs.

¥
.

(l:NtRlL bKlLLS .

3.2

3.4

3.3

Change Agent bkills - Ability to perforin
the role ol changc agent vis-a-vis organ- °

“izations and gpmmunities utllmng

educatlona. processes. ‘

_Climate Setting kals - Establishing a

physical and psychological climate of )
comfort, warinth, mutual respect,
openness, and trusts oy

Comnpetency ldentification Skills - Identi-
tying the knowledge and skill require-

0ments of jobs, tasks, roles.

Computer Competence ~ Understanding and
being able to_pse coinputers.

Cooperation Skills = Planning -eftectively
with and through others, sharing and
assigning responsibilities and decision
making with them when appropriate..

Low

_.Moderate

o
L
o)
C e
o
N —
374 777S
3 45
3 4 5
3 4 5
3 4 5
3 4 5
3 45
45
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Low

Moderate

"High

SRR

. [
Cost/Benefit Analysis Skills - Assassing
alternatives in terms of their tinancial,
psychological and strategic advantages
and disadvantages. . ‘

Counseling Skills - Helping individuals
recognize and understand personal needs,
values, problems, alternatives and goals.

lyata Reduction SKills - Spanning, synfhc-
sizing and drawing conclusions from data.
{

Feedback Skills - Cominunicating opinions,

‘'observations and conclusions so that they
are understood.

Futuring Skills - Projecting trends and

- visualizing possible probable tutures
~.and their imnpljcations,

Grantémanship Skills - Preparing ¢ “ant
proposals and identitying potential
~ tunding sources. for them.. '

Group Process Skills ~ Intluencing groups |
to both accomnplish tasks and fultill
the needs of their inembers. '

Instructional Design Skills - Designing
learning experiences (including objectives
describing desired outputs) tor accomplish-
ing a variety o) jurposes while taking

into account incividual ditterences among
learners. ' ’ :

Instructional Evaluation Skills - Evalu-
ating learning procedures and otutcomes and
selecting or constructing appropriate in-,
struments and procedures tor this purpose.
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ENT Instructional Methods/Materials/Techniques- [ 0 I 2 3 4 5 _
. - Skills - Selecting and using a variety ot : . - : .
materials, methods, and techniques : - o :
(including audiovisual hardware and

software) for achieving particular - : '
educa_tlon_al objectives.’ § _ _ o - A

Low
Mode
High

A

3.16 Intellectual Versatility - Recogmzmg, S o 12 3 4
exploring and using a broad range of ideas L ' '
and practices. Thinking logically and
creatively without undue influence froimn _ :
personal Dms. - ‘o _ : S ‘ . °

3.17 Library Skills - Gathering lnfor»ndtlon - 0 12 3
froin printed and otiver recorded sources. :
- Identifyipg and using information special-
ists and reference services and aids.

3.18 Model Building Skills - Developing theo- . 0 1 2 3 4 5
. retical and practical frameworks which " ' o
describe comnplex ideay in understandable,
usable ways. : ~

3.19 Needs Assessiment Skills - Developing and ' o I 2 3 & 5
using instruients and procedures tor as- - : o |
sessing the needs ot individuals, organiza- - ' -
tions, and subpopulations in cominunities.

3.20  Negotiation Skills - Securing win-win agree-' 91 2 3 -4 5
ments«while successtully representing a . ,
; - soecial interest in a decision situation. . o

t

|

l

I

| 3.21 Organizational Jevelopment Skills - Abil'ity U | VA 3 | -4 b |
: to diagnose probleins, intervene, tacili- ' : ' |
tate and condyct action researci and :
cvaluation. ‘ ;
3,22 ‘Perforinance Observation Skills - Tracking 0 I 2 3 4 5! _
“and describing behaviors and their eftects. " !

u
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Low .
Moderate
High

13.23 Policy Forimulation Skills - Formulating S To t 2 3 4
o ~ policies that cigarly convey the detinition - :

of the mission, sbcial philosophy, educa--

- tional commitinent, etc., of an organization. ,

9

.

3,24 Presentation Skills - Verbally presenting {0 o1 o2 3
intorination so thdt the mtended purpose
is dchlc,wd. v e s o \ : : I3

3.25 Program Design Skills - Constructing a o I 2 3 4
wide varlety of prograin designs to meet o :
needs ot various situations utmzmg a
creative variety ot tormats, dCthltleS{
~s(_hedules and resources.

3.26 Program Evaluatxon bkllls - Developm;, and 0 1. 2 3 4
carrying out plans for prograin evaluation
that will satisfy the requirements of insti-

! tutional accountabmty and provxde ior .
program unprovement. : ~ : e

3.27 Program Planning Skills - linplementing ' 1o 1 2 3 4
basic steps in the planning process includ- ‘ - te
ing involving representatives of client
groups ana coinrmunity agencies in planning
- and appropriately.assessing needs.

3.28 Progg'dm Promotion Skills - L)csxbnmg and | . o I 2 3.4

- using promotion, publicity, and public- ’ .
relations strategies approprmtely dl]d

0 ettectively. :

3.29 Questioriing Skills - Gathering inforimation o 1 2 3 4 5| :

from and stirnulating insight in individuals ' '

:and groups through the use of interviews, |

questionnaires and other probing methods. ‘ S !

3.30 Records Management Skills - Storing data, V| 2 3 4 5
information, materials and resources in -

easily retrievable form.

3.31 " Relationship Versatility - Adjusting be- 0 ‘l 2 3 4 5
havior in order to establish relationships '
across a broad range ot people and groups.

). - 104
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3.3 , Research Skills - Selecting, developing A 0 I 2 3 4s 5
; and using methodologies, statistical and - .
; data collection techniques tor a tormal o
1o inquiry. ‘ . S o
i E o - ' ' . . . .
;3,33 Training Logistics Skills - Planning and - . -0 1203w 55,
1 codrdinating operational details jn‘an , : '
l . etficient and cost-eftective manner. - , _ ,
| 3.3 Writing Skills - Preparing written materi- o 2 3 4 5| .0
| ~al which follows generally accepted rules 1 _ S
g * ot'style and torm, is appropriate for the - oL <
! audience, creative, and accomplishes its . T o
| - intended purpases. : .- L . , D
3 ‘ L] . 4 -
. \ v v i
.y 4 "
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