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PRetace : - . ‘ .

. [} .
Despite the-frequencies of comments concerning the inadequate
quality of many regource materials used in immigrant education
programs in Australia, little effort has been undertaken to develop
instruments to‘evaluate besource materials based upon specific
criiteria and standards.

Pd

- ¥

- »The ethnic revival in the United States of America prompted
cvaluators during the mid” 1970s to develop instruments capable
of vvaluating resource materials for school progpams in B1lingual
cducation and .ethnic studies. . It is apparont that a similar
need présontly exV'shs. to develop comparable instruments, .based upon

valid and reliable crilcria and sthodards to analyse reshurce

v -

materials”for various imnfi prant. education programs in AﬁétraLia.
* ) -+ " .
A .Guide for Selecting Biringual Biculturatl Resource 'Materials
attempta to establish basen through previows research, and -
cndeavours Lo present.an instrument that an evaluator can Judge

t
N

the standards of resource materials. Although this instrument
han been developed tp analyse Dutch bYylinpual and bicultural .
materials, itq extonsion directly of throuph modification will

he ovident., $

A Guide for Selecting Bilingual Bicultural Resource Materials
orymnally appeared in part under theé title of The Evaluation
o’ Resource Materials: Criteria- for Standards o;gﬁxcellence.
The oripinal report has been'revised.and cxpanded considerablj
so that 1L now appears in Ihroo'volumes. The major revisions
concern the placement. of thc*descriﬁﬁyve sections concerning the
criteria ©f the instrument into the intrbduction to the Analyses
and AMmotations of putch Bilingual and Bicultural Resource Materials
which appears as the third volume, and expansion of the in®trument
into two formsy an cvaluator's form and a user's form.

.

v
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The problems underlying qualitative ovaluation of resource materials

used in bj]jngualmodunation, commuinity language educatien, tnglish-
qaﬁ-a—nccqnﬂ—]anmuape and multicultural education programs often vex .
. h ( + .

o ) . . N .
» . teachers practising éﬁ§u$3mmigrant education Yprograms particularly
s 3 ‘) - -—

during the Formati&e period of their implementation. Experiential
cvidence derived from nhe bracticé g}-sugh programs, in North Amer{ca - \
and® more recently Aust@alia, sugmesﬁs that the quality of ;eéourge
.
materials aré of critical accounb in determining the success or 7/

. { ’
) faitlure of these programs. ’ -
. : / v .
[ §

»

Degpite a cbnsidgrable degree of ™Moncern among educators, a lack

of both personal -and collective gontrol to affect the quélitative .

s - -

aspects of resource materials is an accepted reality. The consequence
of such a prospect is reflected fn-the limited research of both a
.(. ﬁl 1]

liéerary~ana an empirical nature concerning the establishment of ~

criteria/and standards to which resource materials employed in *

- “~
1

"immigrant educatien prdgrams should conform.
. 1 ’ *
’ Consequently, the pdrpbses'of this project are threefaqld: firstly,
to examine literary research concerning the development of models

*and instruments for the evaluation of resource materials for immigrant

14

. ' ' education programs.; secondly, %0 develop an instrument based upon
appropriate criteria and standards for the analysis ofy{regource
b 4 ) .
( materials available for programs of bilingual education, community

-1anguage education*and bicultural education; and thirdly, utilization

of the instrument for the analysis of Qutch bilingual and bicultural

. oy
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cducational materials available to such proprams in Australian achools
with particular reference to Taamantia, Additionally, the methodology

ia delinecated togethor with a presentation of case -study material

he
»

referring to Tasmanian schools indolved in butch language and cultural

studies,
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1. Resource Materiuals for Immigrant Education: Research "Background
L

Gonerally.qﬁéource materials have been considered within the
literature iﬁcidehtally to the wider ané more imperative issues
‘co;cerning immigrant'educabion:.develbpment, lmpleméntation and
eJaluatiQn of appropriate immigfant education curricula. Within this
trédition,,in both Norph America _and Australia,.developmegt of |
resource materialé and more Jecently':;mxwetical considera:}ons of the
evaluation of reséurce materials, have tended to occur as responses

rather than iNjtiatived to curricular processes' involvitg immigkant

N education.

In the consideration of the roles of resource materials for

~ \]

ihmigraﬁt education programs, the North American tradition has been
déﬁinated by Mackey (1969, 197%). Mackey has postulated that the
~ evaluation of resource materials in;;mmigrant education pbograms
occurs within}an inﬁeractive model.  This model specifies that
¢ immigrant educdtioﬁ curricula affect direcily method and materié} ‘;
' variables within the classroom situation, as indicated in Figure 1.
Redource materials are viewed by Mackey to be as significant as teacher
"effectiveness in the instructional process. Insufficient resource
materials will place a heavy teaching byrQen upon the teacher and too.-®

"
~

limitegd a learning role upon the student. , J
Y Y,

\\\\\ ~ Insert Figure 1 about here -

This writer considers the criteria f type, 'access_and suitability

[

|\'

as critical in evaluating resource materials for bilingual education.

/
. ' \ h\ﬁ ’
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He views the degyee of aecess to resource matenials’in schools asg
largely dependent. upon their disﬁribution through classroem displays,
school libraries, language laboratories and audigvismal Services..
Mackey' c.lastsif‘ies the suit‘.ability of resqurce ﬁater‘ials on the basis

of being unilingual in either Manguage, general a&ﬁ‘bilimgual, or

v
-

specific and bilingual.
t v !
. .

Blgnco 1977, 1978) offers a descriptive acéount of . development

of bilingual education materials in the United States. The problems
A B

- *
encountered in the 1960s and 1970s are those familiar to contemporary

immigrant educationists is Australia. The requirements for
qualitative standards for judgment of rasource-materials, which were

3
initially limited by commercialization and hasty preparation,
evolved through development of literary research and official agenties
which fostered their development to a critical endeavour to achieve

such qualitative standards.

Australian researchers have also'cohtributed to the development -
of criteria for standards in the evaluation of resource materials in
immigrant education. ‘Robinson (1978) has formulated a‘classification
of resource material types within a model in q?ich means, in

affecting pbjectives, are_deteﬁhined by sets of criteria, Means

are sp901fied as material characteristics, vehicles for presentatlon

-

- and Characteristlcs fo intenagd rquonses, objectives are deflned

a$ 1iterary themes, speaking, cultural identlfication, and wrltlng,

and criteria for selecting the means are goal changpteristics,

. ]

learner charn. .eristics, teacher variables, and human and material

|



resources. Consequaont: ly, a cayyal r‘elatjonship is f;pecu fed

~

between criteria for(qelectlng the' means, the mewnﬂ and objectives.

- Thig model 1s illustrated\in Figure 2.

- lnsert Figure 2- about here -
)
The link that’Mackey estab]ishes between resoqrce materlals

and tnstructlonal method has: been extended by Robjnson within the

conceptual framework defined by thefterm, means. This is portrayed

f

in Figure 3. . : . : w

- Insert Figure 3 about here,—
/

The research background concerning the evaluation of resource
materials within the fields of immigrant education is not extensive
and has.ténded to concentrate upen particular characteristics and
developments of specific criteria. Consequently, it is necessary
to consider developments.within the field of ednfatiOnal evaluation

of curriculum materials to provide a comprehensive approach to the

qualitative analysis of resource materials used in btlingual and
. ] _

bicul tural educatienal programs.

(%) 7
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oo - A Model for Evaluation of Regource Materials
. . j’,

. In approaching the definitiom of standards for the evaluation
* . % -~

of resource matedrials used in immigrant education programs

consideratign must be gf@@n to theoretical maaels for educational,

\ ’

evaluation.

" . »
. ) ‘
201 The Stake Mode]

v - -~

-

The Ovaluative'mode]’proposed by Stake (1967) has been selected

since 1L provides characteristics of i systematic methodology for

. (, .
ordering dgscriptive‘and Jjudgméntal data, and considers both relative

©

and absolute judements concerning standards of excellence in terms of
permitting descriptive analytic, evaluative and decision-making

“functions to be performed by authors, evaluators and users.

' -~

In his notable article, Stake presented a strategy for

o L

cducational evaluation dependent upon the evaluator's judgmental

R role.”  In essence, Stake systematized data both desggriptively and

v : ' Judgmentally indicating intended and observed processggs.
[ntentionally fhe descriptive data no treated from one program should
be judged relatively to data gathered for an alternate, comparable

program in order to make an absolute comparison for standards of
_ | 3
‘excgllence, Stake differentiated belween two bases upon which

' an evaluator can form judgments: personal Judgments reflected in

|




¥ /j ) *j
« ¢ . L .

- . ' . . } .

. " absolute standards defined within the gpecified curriculum; and

relative standards veflected by the characteristics of alternate

i )
curricula. .
&

. ‘ v . \
2.2 Research Models for the EvaluatICW\of‘Resource Materials

. ;- Eraut Qi af . (1975; pro#ide a comprehenSivé account of %odels

. for the evalua;ion ofiéasource faterials. Of the seven model s
documented, those by the Social Science Education Consoftium (1967),
Eash’(1972) and Eraut et afl are pertinent to the fol&owing |
discussion‘cdn;erning instruments for the evaluation of resource
materials in immigrant education. Eraut et af. view each of-these
models as fitting.the basic criterion défining a model capable of
evaluatingirgso rce materials: brovidin@ an organized set'of
techniques that fcan,be applied to the evaluation of characteristics
‘of resource materials. , '

v/

.The authors hqve distihguished three funbtioné of such mdde{s:
desgriptive énal&sis, evaluation, and decision-making. A
desqriptive'analytic function sffesses not only,des&ription of the
resource material but élso concentrates upon elucidating rationale
and structure. An evaiuative funcpion judgesbthe resource material
againét a range of Criteria; A decision-making function prévides :
selection and implementation decisions to users of resourcé materi;&s.

The models documented emphasize these functions to varying degrees

\ . and emphases.
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et N * ) > \ e gn : 4 .
,;5. " The -Eashi model is the pracursor of EPIEforin A which has baen

*

’ .
.} - v
applied to the analyses of Spanish btlingual edugational materials.
N ‘ . ‘ ] - [ 4
The evnluatjonal instrument dev@loped by Eash incorporates five parts:

‘ . \ ~
LAY

1 Objectives, IT Organization of the Material v3cope and sequence\ i

»

IIIWhNhodoLxgy, IV/Fvaluation, and V Comment.. The critique provided \\//

by Eraut et af. ‘censures several aspects of the Fash mollel on the
"- - .

~_basis of its depeﬁdonce upon the behaviorist Tylbr~Bloom model of s

3

curriculum development.  Within Whe descriptive amalytic function,

\\-/ * the Fash model combines describtioh with aﬁalysis-only in a -limited

way in Eelation to objectdves, organization of the material,

methodology, and evalgé&}on_ Fho Eash model is essentlally

evaluative, merging evaluation and description within a checklist L\\

format . The Fash model employs a raﬁiﬁg scéle for selection ~
- decigions within the sections: Objectives, OrganiZation of the

rd

Material, Methodology, and Evaluation. The emphasis within the
{ Eash‘model is placed upon the evaluator épecifying standards resource
materials meet according to criteria rather than permitting users to

make thair own decisions.

Social écibgcg Education Consortium (1971) was originally ]

published in 1967 as Steps in Curniculum Analysis Outline %jd

¥ .

comprised the following sections: 1.0 Descriptive Characteristics,
2.0 Rationale and Objectives, 3.0 Antecedent Conditions, 4.0 Content,
5.0 Instructiénal“Theory and Teaching Strategies, and 6.0 Overall

Judgments. A revised ver31on, CunnLQuﬁum Materials Analysis Syétem,

containing long and short forms, was pub11Qhed by the Social Sc1ence

\

N




Education Copadrtium 1n 1971, social SCiCH‘Q Education Congsortium

-

(18971), includes two additional sectiona, and is arranged as follows:

»
-,

1.0 Product Characteristics; 2.0 Rationale and Objectives; 3.0 Content;

4.0 Theoty and Strategies; 5.0 Antecedent Conditions: 6.0 Evaluation;

\
7.0 Background of Materiald Dgvelopment; and 8.0 Rackgroufrd of the

AY

Analysais. ”

i AR
[}

Eragt et_aﬂ. have provided & critique of Social Science Education

Consortium (1967). f The authoPS‘statelthat this System is based on
: X - \

the Tyler-Bloom model of curriculum development but concentrates upon

»

theoretical aspects of the authov's intopts.  In their description,

Eraut ef af., establish that this System combines analysis and’

-

description and con#ins a separate evaluation section:

-"
As well as providing a critical account of models for the
- )
evaluation of resource materials, Eraut et af. also dQcument their

ownrmode], the Sussex Scheme. The Sussex Scheme consists of five
parts: 1 Introduction; 2 Desé%iption and Analysis of ehe Materials:

3 The Materials in Use; 4 .Evaluation; and 5 Decision Making in a

¢
b

Spocific Contéxt, an,optional part. At the descriptive analytic’

level, the authors of the Sussex Scheme utilize a particular

curriculum model without incorporating it within'the Scheme to
prov{de this information. The aims of the curriculum program oé
the material are expressed in a curriculuh strategy through four
elements, noﬁe of which takes precedence, but‘pperatg through

dynamic interaction: subject matter; objectives and outcomes;

\

t9) 1



-

A .
b .
- teaching, learning and communication methods; apd. assessment patter’.
’ .
The authorggdrpue that this allows{a Fourtntage approach within
. » . parts 2 and 3 L;‘bo adoptéd in'tﬁe Susaex Scheme‘invélving an
oxblicit and realistic relatignship bctween author, analyst and .
user., 'The‘Sdsséx Séhéme employs a sopargte evaluation'éectioﬁ
rolatin? intents to differing sﬁuﬁdards and judgments, whercas
other models exﬁlicitly_or implicitly recognizeqsgmmon standards
S0 thnL—the analyst is expected to express arguments both in
Lf7 . | ﬁubport and in oppasitipn.within the-context of the co%&trdcts of .
the Scheme.  The Sussex Scheme adopts both se]Ection deciiions

and tmplementation decisions- of the decision-making function

within the'contéxt of presentfhg users with pertinent analyses

of resource materials rather than compelling users to select Y
P AN
3 resource matérials to fit a particular curriculum design chosen
Vs
» .
beforehand. )
-
+ l, .
L]
[
¢ L]
&
{ )

(10)
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i. Towarda a Model for Evaluation of Resource Materials for

~No
) Brlingual HjculLﬁrHl-EducatjomiProﬂramﬂ #
3.1 Descriptive Data ) , -
‘ &
3.1 Educational Intents
5 . : v
Although Stake's strategy is intended to establish criteria and
, /y,standardﬁ‘for evaluation of educational programs, resource matenials
, ’ ‘ “ 7 . . . v‘ »

constitute a significant factor withinethe curriculum. Consequently, *

it is feasible tb adqpt Stakejs model -to establﬁsh criteria and
v v \Bt ndards for the evaluation of.reséurce materials rather than
gdu ational Prggrapgs . ) \:»Jiithin]-ty's context,'k signi‘f‘iyant ilnplicatior}’;/
of Stake's model is its .capacity to refef to different standards
rather than accept common standards for the evaluation of resource
maéerials. SQ;? an approach has been édopted‘in the Sussex Scheme
employed by Eraut et af. i

3.1.1.1 Research Backgrquﬁh: Its Implications ‘ .

b -
¥

”,

) , L d
In concordance wityf Stake's concern for observing a total view ((

4

and the instructional réle.

LR ']

0 L
The modtl- elaborated by Robinson emphasizes the contingent effects

. .

. . ’ . &
between antecedent characteristics (goal characteristics) learner
A ! . \
. characteristics, and human and material resources) and means (character-

-

istics of‘maferial? vehicle for presentation of material and vehicle

oan .




2
. 7
N
‘ *
Cort responding to the material, characteristics of intended response s
L ~ -
to material progented), By definition, means are transactions which
Iink nntoceduntu and outcomes. Con)oquonlly, the criteria omp]oy(d
t '

by Hoblnaon are gompatlble wlth criteria for providing descriptlvo

v -
: 1nlozmgtlon_w1th1n tho data matrices employed in Stake's model.
-

Robinson's model, as reflected in terms of educational evaluation,

is illustrate® in Figure 4. .

- Insgrt Tigure 4 about here -

J.1:1.2 The Evaluation Instruments and their Implications

A

The accessible instruments to evaluate resource materials

M

relevant to biliﬁﬁual bicultural edutation-emanate from the United

/

' Stz#es of America. ' These instruments can be cl‘ifed into two groups:
tHOose designed to evaluate resource materials for bwilingual education;

. e

and those designed to.evaluate regource materials for ethnic stddies
(an equivalent term for multicultural education), One instrument
falls into the former group; EPIEform A developed by Educational
Products Information Exchange Instityte, Water Mill, New ¥§rk,’and !
used for: the eQaluation of resource materials in Spanish language
‘arts and Spanish 'brénch"pfograms. Two instruments have been
developed to evaluate tesource materials for ethnic studigs, one by
the Social Science Education Coné;rtium (1975), Boulder, Colorado,

and the other by the California State Department of Education (1976),

Sacramento.

(12)
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“
. ) 4 ‘
. - . » ,
/ t 4
These instruments have been deaigned to fulfill UwQ;nnww&wn;: '

. .
Mrstly, to provide records of evaluations of regource materials
‘ .

preogentoed -in the form of puides for users: and secondly, to provide

Instraments for teachers for Lheir personal use in evaluating

~  { . +
ruwwnn\Xélﬁaknﬁalp that may be at haﬁﬁf///agﬁevcr, the emphascs
. -
A Y

placed upon cach of these purposes vary:; the instrument aimed at e

bilingual ~education has been directed to the former course, whereas

those instruments aimed at efhnic studies are more adaptive to N
£ L3

prapgmatic use by the classroom teacher. These instruments can now \
+

be examined in depth:
L3 . e . S...’

N \
Althoﬁgﬁ EPIEfornng is based upon{theggash model, it is capable

of being continually fevised and adapted. EPIEform A is intended

for use in the evaluation of instructiongl materials tprough a

procedure termed inskructional design analysis, aimed at establishing

congrucnce between an Instructional proéram and a material. Although

a resource material magbor may not be implemented in a program, it is

intended thdt the educator use instructional design analysis within .

EPTEform A to compare instructional materials with an appropriate

instructional program to determine 'goodness of fit'.

- wr

Consideréble.adaptation of the Eash model has been employed to
establish the format of EPIEform A. ~ Although the sections of the s
Eash model form the bases for the constructs of EPIEform A, their
€efiteria have been modified to allogxfpr a greater extent of.
dg;criptiveianalysis. The ‘constructs of EPIEform A are termed

IT Intents, IIT Contents, IV Methodology, and V Means ,6f Evaluation,

I ' .
and a summary section termed VI Congruence of Four Instructional

(13)
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Desipn Conntructs, is also ineluded. Additionally, two sections
unrelated to the instructional desipn have been. added b@ thia
A +
. ' ' ' ¥
inmtrumau&i I Fdentification and Background, and VIl Additional
Considerations.
' 4

[In uside EPTEform A, it is intended that antecedents are to be -

A

clarifidgd by the evaluator w@th the emphasis placed upon characteristics
of communiﬁy background, and Leache} and learner characteristiés for

the purpoéés of the iderdification of educational needs and constraints.
Within the process of ingtructional design analysis, Intents described
as rationale, goals and opjectives, are directed to establishing
contingencies with the transactions. The transactiohs contain two
categories:  Contents, defined as the subject matter and learning
_activipies involved; and Methodology, defined as teaching-learning
transacﬁions of methods employedf Qutcomes comprise the Means of

Ly

Evaluation, and a summary purpoée of instructional design analysis,
the ;escriptiv%/anélysis of congruences between a particular material
and an appropriate instructional program. %
Seiection by 1ocal committees is described as a procedure to -
enable fnstrucfional design analysis of resource materialé‘to occur.
‘Educational Productd Information Exchange Institute states that the
selection commitgees should consis£ of’ administrators; téachers,'
parents, learners and other members of .the community. Systematieﬁ
training of cémmittee members in Ehe use of instructional design’
analysis is seen by Institute personnel as esséntial. Selection
involves deter‘mini.r‘ospective Qsers for particular resource |

£

(14)
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matoriala and is ﬁovornoq by the faustructional dosten of the matoerial=n

- and the characterigtics of the setting In"which the materials will be

used. The sequential roleg'of a solection committae aroe to describe,

cvalnate and gelect particular materials from the available resource
¢ . ! Ay

: N . N ) . .
materialy through use of appraisal forms invo]ving,ntundards.concgrnad

with both the matqrials themselves and the ins‘ructiahal setting. on ihe
. .
basis-of\thim ovaluatioh, final selectibn, production or use of résource
aterials by the committee can Be made wigain a fdecision arena' ol s1x
n]Lerﬁhtivércohrge; continued Gse of Q%istihg materials in existing,

programs; selection of bilinguai materials on the Lases of learner apnd-

[

|
teacher characteristics and, instruction;, developmengtgf naterials

locally, regionally, or at a state lével; inigiation of inservice

training of personned in the use of bilingual materials and in the

-~

implementation'of immigrant education programs: initiation of curriculum

development for immigrant education programs; or some combination of the

i L
fortgoing alternatives.

~a
-«

4 f
The Dissemination and Assessment Center for Bilingual Education
1] ¢ r
(1977a, 1977b), Austin, Texas, has employed EPIEform A for the analyses

of bilingual, multicultural resource materials within their published
series, Cantef, volume IV, number 1 and number .. The criteria used

for these evaluations incdlude informative detsils concerning title,

~\ . ) - ) . k] )
author, publisher, copyright, media, components, subject area,

curricylum role,‘grade leVels, population characteristics, research and
deyelopﬁent e@idence,'Linguistic content, language level, rationale,
goals, objectives, scope, sequence, methodology, evaluatiqn, physical

LY

description, and summary statement.

v

)
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The instrument developed by the Soclial Science Fducation Consortium

(19750ghas its oripgins in the Cuthd culum Maternials Anafyéib'Syétem used

b’

as a teacher training tool as well as an inatrument Qor analysis of

resource materials.  This‘instrument comprises two parts: firstly,

[N : - ' f <

an cxtended form; and secondly, a short form compiled from the third
and fifth sections of’the extended form. | The short'forn is intgnded
fob classroom teacher use in the evaluation of resource materials or
as a demonstrati;n tool for.professional development. Four sections

N

of the extended form de@l with the educational qualities of resource

(4 " ‘materials: 1.0 Produgt Charagteristics, 2.6 General Educational Quallty
of Materials; 4.0 Adapatatilit& of Materials to Conditions of, Use, and
5.0 Overall‘évaluation. The third section, 3.0 Fthnic Herltage Content
concentrates upon the treatment of ethnic groups in terms of stereotyping,.

’ reallém,’accuracy and -development of intercultural understanding.

* RN

Except' for the section, Product Characteristics, of the extended form,
criteria‘within both forms Pf.this inétrument are based upon a six-point
rating scale. |

; ; .

The‘project design group responsible for the instrument published
by the California State Department of Education acknowledges adaptation )
;ﬁ . ' . of parts selected ;rom the 1nstruments devised by the Social Science
7.‘ﬂvl ) Education Consortium and the qucational Products Informatlon Exchange
Institute. The intention of the project design group was to devise an

- . L]

instrument that could be used to train teachers to understand and

H __1nternallze certain criteria relating to evaluatlon of resource materials
for ethnlc studles so that eventually such teachers could dlspense with
_/'T(\ the analysisﬂform and apply a quick, visual ana1y31s to a material.

o

. The instrument'compriseé two parts: a Preliminary Screening Form that

L . (16)
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. _
can be- used to petermine whether a resource material warrants complete
. (. ’

cvaluation; and a Curriculum Analysis Questionnaire to be completed on

separate occasiong by at least two evaluators for the purpose of

)

‘providing a joint evaluatic fﬂ‘%he'contents and format of the resource

material, Questions within} the Curriculum Analysis Questionnaire

should be completed'sequentiélly by the evaluator 'and cover Instructional
' \

Purpose and Design (questions 1 to 6), Physical Characteristics of the

Material (question 7), Ethnic Perspective (questions 8 to 17), Multiethnic

13

,-

Perséective (questions 18 to 30), Biases'in éheéMaterial-(questions 31
to 33{, Teacﬁé} Ma}erial§ (questions 34 and 35), Téac;er Preparation
(questions 36 and 37), Evaluation Techniques (qgestion 38 and 39),
Summary (questions 40 to 42), and Einél Recommendation (questions 43
fb 45) . True—félse response items are used in the Prel}minary
Screening Form and questions 18 to 44 of thé Curriculum Analysis

o

Questionnaire. Extended answer responseg are provided for additional

*

~p
specification for each of these questigns, and also for remaining

questions in $he Curriculum Analysis Questionnaire.

. v
| -

©

It ig*apparent from this examination of the three available
instruments, that EP&E}O m-A is the most significént in that it provides
to a greater degree a capacity to analyse resource méterials in terms
of educatianal intents, transactions and Qutcomes as well as accomodating,l

resource materials to particular educational programs.

°

3.1.1.3 Additional Key Factors < T "

o

- hIn developing an instrument, severggladditional, but unrelated
factors are considered in the ﬁq&}owing discussion. It is feasible

1

(17).
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YIRY interdapendence hetwgen the subject matter of bilinpgual resource®
materials and the development of bilinpual prorigiency could bhe
dnmonstrutcd,‘ﬁlthouﬂh psycholinﬂuist;c-reaeurch has' not coﬁcehtrnted
upon this Fnatngo. Apéarent]y, this relationship would glso have
implications for phenomena that have become predominant concerns in
psycholinguistic research: linguistic’ independence and linguistic _
« : : .

.l interference. The relationship warrants extension to the scope of

cornitive outcomes specified within an instrument aesigned for
cvaluittion of second languapge resource matorial§, to cénsidor the
relative competences within the~cétegories of the four language
skillss ligstening, apeaking, réading and writjng. -These are skills
within the configurational sequence and graphophonic gequence,
syntacti§ transformatiop and the semantic operators. It would seem
that the relative development of learners' skills in listening,
speaking, reading and writing in two languages is affected by the
emphases placed upon each of these dhtgggiies within the resource'
material . |
\ \
The concept of cognitive style, as proposed by Witkin (1964)
and elaborated by Poole (1975), is significant for defininé the
natures of both cognitive and affective outcomes as these affect

learning by individuals and members of identifiable groups.
~ . »

Esseﬁtially, cognitive style attributes specific recurn‘ﬁk
*pattérns of thought for consistently inputting, processing, organizing, B .
and structuring the exis:?al environment cognitively. The e

L ~ .
implications of cognitive style advanced by thesé,writers chsely ..

“
bl rd <

corregpond to contentions advanced within the hypothesis of

,

. . »
4 >

(18)
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- liquinLic relativity anﬂé“ﬂ&ﬁ with Whorf (19%6), Lhat‘mutunl o \

¢ ' o~
i luencing of socio-cultural behaviour, and the lexical anc

! l )

~

gPAmm?Licul characteriastica of language determine cQghitjve

| _nrnénizﬁtion. Whereas the Whorrlah hypothesis has not been
omplrigh]ly substanfiated, Poole's review of empirical evidence
for cognitive style suggests that its validity can be estahlished.

These findings suggest a degree of-interdependencq between cognitive
v : .
and linguistic functions. Differing cognitive styles between varioyg

cthuic groups, for instance Anglo-Australians and Dutch-Australians,
imply that there is a need to account for differing cognitive

outcomes for different ethnfc groups.

‘

Robinson specifies natures-of literary themes and cultdral
}dcntification as specific affective outcomes inherent in the v

instructional use of resource materials. However, ghis consideration
| 4

of affective outcomes can be.extended to 9ncompass~attitudinal and
motivational factors affecting second languagé learning. Gardner
and Lambert (1972) have eétablished that the attitudes and cultural
allegiances of bilinguals to éach of their Lwo linguistic groups ;

Y | 7
affect motivation toward learning their respective languages, leading
’ . , \ . .
in some cases to dominance of either one language over the other —

’ ’

language, and in other cases to bilingual competence. It is evident

from Mackey's distinction thatlresource materials mayﬂngburposefully

A9

' _ categorized according . to the proportions of the two languages that

are printed or recorded. Thus presentation in resource materialgs

A o ,
pf value positions and cultural judgments stimulates the development .

<

of cultural stereotypes affecting attitudes and motivdtion toward
v @» : »

learging a second language: 4
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3010 Educatipnhl‘@bﬂervatjons
3.1.2.1 Policies and Practices 1n ImmlﬁPdHL Education in Auetrqll
J
Impligalione for tho Developmgnt of Resource Malterialg

¥

In providing LHisg eccount of' observations related to.immigrant
oducatien, the reader 3hou1dksgnsider the model presented in Figure 1.
In relation to these Faet?rs, considerable attention has been gilven

Q

by Nicoll (1976),.Smolicz and Secombe (1977) and Young (19753 to the
changing nature and emphases ef immigrant education in Augtralia.
Tho prevailing trend in Auatralia has shifted'from assimilation to
in‘egraﬁion of 1mmigeants and their descendants, and in different !
degéees this is reflected in educational;practices. | Despite this

development, ethnic plug@lism fer Immigrant communities has pot ye

been established in Austral%a. .

Antecendent observations of developments related to immigrant
( education in Australia clearly indieate'the cumulative, effects of //
| éontemporary social, political and eeenomic factors. In considéring -
these factors within the Australian educational-system, Martin (1978)
. differentiated three stages of Austra%ién responses to post-war.immigrant?:
the eesimilapionist phase of the;1950e and early 1960s; a second phase
in which immigrants wexe seen as people with problems in the late
1960s and early 1970s; and a third phase during which immigrants
became a minority pressure group since the - mid 1970s. It is this
last stage that is most relevant to tﬁis eohsideragion of languake

?

policies and educatienal practicee for impigrants in Australia.




Howevoer, the formulhtlion and imhlmnontﬂt.j on of educational

p‘olicios and practices Cor’ immigrants also reflect the evolution

ffrom assimilation to integration of ethnic groups; and bear examination

in assessing how and why language policies in education have .boon

monlded by prevailing attitudesu Martin documents attitudinal cpagges
' in the Australian community occurring from the period of the Ch{ld

Mtﬁvmﬁi BEducation Program during the second phase with its embhasis

up&n the teaching ofvEnplish-as—a—second—langudge,,to the broadenéd L
. perapective of the third Phase with Incorporation of bilingual

ceducation, teaching of cogmunity lan&uages, multicultural education

»

and ethnic schooling,

'
The development from a single issue to a complex multiplicity of

issues in the formulation of immigrant education policy is reflected
in divergent educational practices adopted for teaching English-as-a-

. sccond-language, bilingual education, community language education,

multiculdtural education and programs for ethnic schools. Continuing

~ )

the practice of the Child Migrant. Education Program, Enklish-as-a—second—

, *
- ) language is still largely taught in isolatiorr from other subject .areas
of the curriculum within school-based withdrawal classes. Since

finance provided by federal authorities for Englissh-as-a-second-
language programs has been most forthcoming, teacher and material
resources have been developed advantageously although policy and practice

have not substantially altered beyond the fundamental goal of teaching

* the immigrant English to overcome the obvious communicative problem.

Whereas teachers of English-as-a-second-language have been

| accused of perpetuating attitudes consistent with those prevailing

O . ' (21)
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during the second phase, teachers within birihpual education,
comrum Ly lappuage cducation, and mnlLivu[turul GdUCQtid“ are uLeen as
innovat tve  proponents of ethnic Integration within the Australian
community, often extending involvement Lo Anglo-Australians.
. ) ‘ ]
Although bilingual cducatlon is stil)l a farity ih Australian
tanguage education, a compromige with the aims of Lbe predom{nant
innovative force, multicultural educaticfﬁ has been reached thrdugh
community language education pron;ams involving an association of
]ess-deman&ing language aﬁd cultural experiénces‘for ethnic, énd
mixed ethnic and Anglo-AustralianIclasses, than in bilingual education.
’ ’
Multiculturai education, to-an extent greater than qommunity laﬁguage
education and biiinﬂual education, has fostered the development ofA

teacher and mdterial resources. The success of multicultural education

can be related to its récility,in being adopted within the existing

Surriculum. . o (e

w

- The . Australian Department of Education (1976) specifies the

. } d
limitations in quantity and quality of resource materials available

f'or second 1an§u@ge and bilingual education programs in Australian

schools. The general shortage of'textbooks, maps, audio and visual.
' [N . '

tapes, and the use of imported materials are considered the most

important problems. The Committee stated that the small number of
courdes in primary schools did not warrant the publication of resource
materials for this level, and that teachers should seek advice from

the Australian Federation of Modern Langﬁagé Teachers Associations,

ethnié schools, and curriculum and research branches of state education

departments. MetMilar situation is recognised to exist in secondary

Y



[ .

schoola but the Committee, felt that tmmediate responae would only occur
. v ~ ‘ ’
Fhrough initiativea taken by ‘participants in such programs, Althouph

1 . . ~ . -
al the time of commigsion of Lhis ploneering Reports knowledge and

I e ,
underastanding of these difficulties in Australian immigrant education

-~

were Ldnited, toduy such ineffectual recommendations would level
criticism of ‘superficial understanding of means to alleviate such

obtrusive problems. .

Whercas hilingual education, community language education and

multicultural education have received varying degrees of support both

-

within policies and programs of state and independent educational

systems, ethnic schools have remained within the domain Of ethnic

~ —

communities. The qualitative poverty of teacher and material resources
in ethnic schools iﬁ\AustraQia as a result of this situation is well
documented. The Australian Department of Education, Australian

Tnstitute of Multicultural Affairs (1980), and Coﬁmonwealth Schools

Cémmissibn,(1983), in detailing limitations of resource maﬁﬁbials

used in ethnic schools, point up the reliance of instruction upon

&ulturally biased materials of foreign origin, the inappropriate

levels in both language and subject matter for ethnic groups in

Australia at which these materials aim, and printed materials that are

'incompatible with recent developments in linguistic theopy and approaches

to sec8hd language learning.

L 4
In conclusion, these observations of contemporary involvemenit in the

five' disciplines of immigrant education indicate g gradual shift in

emphasis wiéhin educational policies and practices from the teaching

of English—as-a-spcond—languége to multicultural education, community

= L

- {
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languape education and bilingnal education. Evidently, this shift

hat been advanced throﬁgh wider, legitimate acceptance and socio-

[N

economic advancemant of ethnic groups within Australian society
A .

L

cnabling the development of attitudes within the community essential

" . . L
for promoting such responses.

J.r.e2e Additional Key Faclors

v

/

v

Blanco and Mackey (1977) identify three related biases in imported

rnuourcq miterialyg: those of lingu{s£ic, cultural, yand socio-economic
nnlnfon. Linguistic bias ariﬁes when the colonial or immf&rant ‘
standard lanpnage i1s at lexical variance with the standard language
ol the homeTand. Sihce the country'of reception often lacks the
fauilitie; to initially produce resource materials for the multitude

of lanfuape groups amony its immiprants, the countries of origin

are frequently the sources of resource materials used in immiprant

lv, . . . . :
cducation. Therefore, since Lime in likely to have clapsed before
immiprant cducat ion programs are implemented, the likelihood of ‘.
. .

linpuistic bias is high, although this gradually decreases as the
impIomoﬁLatiom&%ﬁase”of immigrant education programs is extended.
Linguistic bias is greater for colonial than for immigrant
nroﬁps since a substantial period is reéuired for lexical variances
to occur. The status of the.Languagc standard and dialegts ig
importaAt éurinm the initial pqriod of immigrant settlemegf,_ﬁLthough
within an immigrant community the variéty of dialgcts spoken is

. - r Pl h .
pradually ‘diminished in favour of the standard language, The rapid

L 4

(24)
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adoption of the standard language has tended to minimize Lhe effects

of lTinguistic bias in resource materials used in immigrant cducation.

-
-

Moreover, Claydon et a¥. (1977) identify high and low codification
contrasts, comparable with those identified hy Ferguson (195¢), auch
as the formal, grammatically oriented style of JLny resource méterials

which 1s opposed to the child"s informal experience of the second
. RY .
language in the home through parental communication. These authors

t

insist that writers of resource materials must avoid formally codified '

language “and that the material be presented in language consistent

with'thé learner's language capacities. ' The effect of sociof
economic bias upon resource materials for immigranﬁ education is
comparable to socio-economic bias in other school subjects. Evidently,
resource méterials for immigrént education programs should. be suitable
for universal education and not restricted by socio-economic bias to
a particular group.

)

Within immigrant education, cultural bias reflects the culture

of the homeland or 3 linguistically identical ethnic group from
another location. In resource materials, such cdltural biases will
identify features of the.alien culture in terms not readily
identikiabie by the immigrant. .
’ Although.imported materials aimed at teaching native speakers

provide authentic subject matter, avoiding the contrived language

and contenté of second language materials, evaluation of imported
. '
resource materials must account for inherent linguistic, cultural

Al

and socio-economic biases.

(25)
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Rocent rosearch has been conducted into the evaluation of hiQSGH
)

Loward minority groups within fhe sontents of printed materials.
Pratt: (1971, 1972) reportas upon the development of quantitative
measurements termed content analysis, evaluative assertion analysis
(Osgood et.aF.; 1956), cvaluative asﬁertion rating system (Pratt, 1969),
and evaiuative coefricient'analysis ‘Pratt {§71, 1972).
| N
Evaluative coeféiciont analysis is an easily administered technique
- applying a list of 293 words (adjectives, adverbs, nouns and vefbs)
indiéatjng favorable (+15, neutral (0) and unfavorable (-1) judgments
of .the minority group. Although this word list accounted for the
majgrity of evaluative terms identified, the-analyét is permitéed to
‘ use his or hegAjudgment to include additional words.
. _ . ; |
Reliability data for evaluative coefficiént analysié based upon
judgments by multiple.raters are high (Pearson product-moment
~ p
correclations- ranging from .921 to :962, with the mean n being .QZ7).
From evidence gained from trialling the word list with grades 7, 11
and 12, and bachelor éf education graduates, Pratt found that the grade
7 subjects failed.to discriminate 17 percent of the words on the list.
Despite this, Pratt conéluded that the word 1ist‘formeh\a basis for
evaluative coefficent analysis of printed materials at reading 1evéls'
between grade 5 andluniiérsity graduate level. Hodevér, Judgments
v should not be restricted to an individual ana1y§t since the meaning
of a word varies with speaker and context. The applicability of

evaluative coefficient analysis for printed materials in non-English

languages is not specified by Pratt.

(26)
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© The correlation between the emphases placed by teachers upon oral
and li'l,m"zn*y gopnttive skills in the LZJ.{.‘!L"SS!"OOIH through non-printed
and printed resoﬁrco materials 13 relevant to Lhis conaideration. As
Robdnson has indieated through survey, teachers in immigraﬁt eﬁucation
programs possgssed preferences for achieving either oral or literary
skills in a second language. Teachers of a second language showed
a marked order of preference for selecting either listeni;; and
speaking, or reading and writing. Generally this preference detepmined
the choice of forms of resource materials; teachers who emphasized
oral skills preférred audio and audiovisual materials and those who
emphasized writing préferred prinééd materials, Teachers stressing
reading skills w?re divided between those preferring audio and audio-
visual materials and ‘those preferriné printed materials, Consequently,
teachers' preferences for emphasizing particular cognitive skills
to the detriment of other skills, will éffect the relative achievement
of learners in listening and. speaking skills, or reading and w?iting
skills through the use of resburce materials.

However, a significant factorxﬁnsuing from second language learning .

in bilingual education and community language education programs is the
need to attain balanced competence’ between listening, speaking, reading
and writing in the second language. The present attitudes of teachers

are in conflict with such an objective.' Such an objective is

infrequently échieved_by children of .immigrants learning a second . /,

language either at home or in the school unless conscious attention

is paid to the consistent development of each 1anguage skill'. This
approach would rightlf value the use of resource matgrials that

considered the balanced development of each language skill.

38 ]
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3.2 contingencies and Cougruences ) B .

’

) The forepoing description of Gbservatioﬁs concerning the '
development, implementation and evaluation of resource matérials‘ ~
for immigrant education programs in Australia fails to provide

conclusive evidence of contingencies between éntecedents, transactions

and outcomes. It is evidént that the teaching of English-as-a-
gocond-language, the predominant immigrant education program, still

monopolizes financial investment'including the development of ) ]

;esource materials. Only relatively‘minor financial amounts have

béen allocated to the development of resource materials in Australia

tfor bilingual education, communityilanguage education and multicultural’

education programs;

Thig situation has developed as 'consequence of several factors.
These include &bntralizeq administrative and finaqyial controls
imposed upon development of resource materials for immigrant edupation
programs in Australia by féderal agencies, iﬁ particular the
Commonwealth Schools Commission, the Lang&ége Teaching Branch and the
Curriculum Development Centre, rather than furthering deVeIopment
within state or local baedies, These agencies have concentrated upon
the production of resource materials for the Child Migrant Education
i Program and have inadeduately responded to the needs for resource
materials in othe?'areés of immigrant Qduéation. The reports by
the Austrglian Department of Education; Australian Insﬁituté bf
Multicultﬁral Affairs and Commonwealth Schools Commission point, to a

lack of co-ordination between. these agencies in fufilling the role

of development of resource materials which forms a minor portion

_t - (28)
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of their activities.

Conaequently, educa!srs work:s@ within mmmigrant education rely
upon resource materiais -fevelopse-: in localions uuésidé Ausiralia
rather than upon loca ly eroduced materials. The lack of quality
and quantity of resource materials (eor immigraht education programs
arfectls the extent to wnich educators can respond te transactional
requirements, for instance the need "or a variety of teaching approachés
to Se implemented, respomse tc interactive patterns between teachers
and learners, and therebv limits the educatianal\butcomés that can be

X

achieved. .

This account imp.:es thet incongruence exists between the

°\
observations of the practice of immigrant education and its intents.

>

Whereas the intent of contemporary policies and practices in immi@rant
o :

education programs are to educate the community toward a goal of

inteﬁratingimmigrants within Australian society, observations indicate

\

that this intent is only'partiall& met through the combination of
assimilationist and integrative responses of current immigrant o
. B

education programs in Australia,.

In effect,:the‘role played by reéource materials in immigranﬁﬁf
education programs reflects this situation. American educators
within the fields of bilingual education and ethnic studies have
shown that congruence between educational-intents.and obsérvations
of planning, implementing and evaluating resource materials can be

attained through assessing resource materials by means of an evaluation

instrument. Likewise, a significant way to overcome the current

v
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gituation in Austﬁalia would be to develoﬁ criteria by which educators

can Jjudge resource materials for immigrant education programs.
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0$“%'K'Model for the Evaluatiop of Resource Malerials for Bilingual

Bicultural Edication

Tho author is now able to develop an instrument to evaluate
regource materials used in bilingual bicultural education programs

in Australia. Although this instrument is essentially an adaptation

.based upon'moﬂelslprescntednin the preceding disFussion; an e¢ndeavgur

heré has been méde to develgp an insqrumenF;based upon criter;é that:
will moet standagds reqhiréa in rQSOﬁrce méterigls for biliné;al
educhtion, community language education and multicultdral education.
Alth;ugh not specifically deveioped for evaluating resource’materials
used in programs for‘English-as~a—second—lgngqagé or in ethnié

schgols, it would be feasible to adapt the 1nstrument to the partlcular

)
needs of resource materlals used in these programs.

> S . . ’ | ( {
-However,tﬁmadevelopment of an instrument to evaluate reséurce.'
materials for bilingual bicultural gducation-must take account of
research in three fieMis. - Predominant consideragion will be given

to establishing the instrument'sbasis within a model of educational

evaluation. The model proposed by Stake has been seletted since its

purpose is to allow an-e;éluétor to éescribé and judge
educational program, and it.can be applied to describihg and judging
aescriptive—analytic, evalbétive and decision making func ions of
curriculum materials. Sécondly, éccopnt will 5é taken of current
developments concerniﬁg bilingualism within the disciplines of
psycholihguistics and sociolinguistics as these relate to the

evaluation of "bilingual resouwrce materigls. " Thirdly, account will

L (3
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be taken of current developments concerning biculturalisn as these

ealate to evaluation of bicultural ecducation materials.

"
© -

-

411 The Role of Educational Evaluatlion
. -

Both the cvaluator's form and user's form of this instrument

. ‘ !
have been derived from sceveral independent sources. The format of

the evaluator's form emanates from EPIEform A, although an attempt.

- -

has been wsdo to include new soctjonspénd modify the existing sections
f . *,_., . - o - - .

R ’. . . . . . “ . . :
of this ‘lustrument in accordance with prescriptions defined in Stake's

. N . . . )
mode 1-, The nature of criteria adopted in the new section, Outcomes,
. ’
have issued from Robinson's model. The uaer's form has been developed”

from Part &, Decizion Making in a Bpecific Context, of the Sussex
Scheme, but incorporates criteria developed from Fdctors in the

Instructional Setting contained in Fducational Products Information \

Exchanpe Tnstitwte (19¥6). *  lowevér, the coistruction of this
instryment. was only undertaken afler its consistency was established

with the constructs of Stake's model. An account of these'develop—

menls tfollows.
L Y

RO

Tustructional design analysis employed by Edugﬁtional Products
Information Exchange Institute in EPIEform A demonstrates a
peremptory concern for establishing compatibility between resource

materials and educational programs in which the materials are

implemented. Instructional design analyais provides a model

capable of illustrating this relatfonship, as well as considering .

the roles of criteria {(what variables to constder), standards

[ +

>
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(what ratinrs to congider meritorious), and judpments of absolute
and relative stindards necessary toundertake the. most appropriate *
form of development of resource materials and programa f'ol lowing

thetr evaluation:
N v “
This bhas enabled the author to develop 5 ﬁodel gble to
accomodate, Lhe dbscriptive*analytic, e&gldativgﬂand decision making S*
functions provided in. Stake's modelt The nature of the author's
model is illustrated in Figuré 5. Figure 5~iliustrates déscriptive
dafa in terms of concurrent antecedents, transactions and Qutcomes
from EDB\Qr more existing setg of resource materials that are .
- cvaluated relatively iﬁ terms of criteria and standards. The
criteria specified within the moJel-satisfy the descriptive-analytic
function, and the standards specified within the model satisfy the
: evaluative function éequired-to fulfill the.analysis 6f resource ;
materials. ‘ The evaluator or user ié then able to Ebse judémenﬁg
concerning the uses of the resource,ma;erials within programs in_
“terms.of the 'available altérhatiye courses. Pﬁqvision of these - ;
Jjudgments within the model satisfies the deci§ion making function
required to fulfill the analysis of réséurce materinls. 'The

alternative courses are represented in the user's form.
’ 1

-

+ - Insert Figure 5 about here :;//

?

' Figure 6 provides a shmmary of descriptive data for anﬁécedents,

- .
transactions and outcomes within both integts and observations.

A particular characteristic is the'dyal nature of the antecedents,
’ \
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transact fons and outcomes: backpround characteriatics 55111(1' gFoal
cQngituté,rhﬁ antecedonts; transactions compbise of ?@ntents and
tnntlﬁ”iﬂ: ated” outcomen fnc}luje outcomes and evaluation. W The author
'hus adhefad to St&g@ﬂs_requiremeqt that the rationale be considered
independently but in rélation to research and developﬁent (reference
rroups, trialling and validation). Although judgments concerning
contingéncies and congruences are outside the scope of the
descriptive data, the evaluator must, refer t; each iﬁ terms of

X

relating resource materials to programs. Although background

characteristics are an integral part of the descriiiive data, such

factors have ekpen&ive spétiai and temporal referentes to which the .

Features of other constructs are partly excluded, so that background

charagkerlstlts have been coysidered independent]y .
3 _ . : .
. .

» N - Insert Fipure 6 about here - .

Whoreaé Lhe‘preéeding Qiscussioﬁlaccounts for the descriptive-
analytic function defined within the context of a curriculum modél,
the evaluative function must e&compass.consideration of the uses .
criteria énd standards are ap Hied to within thé instrument. Since

the instrument is based upoh the model develbped by Stake, explicit

.
standards have been spec1fled(for criteria includad in each coqstruct
L] « !
Standards provided in an instrument based upon Stake)!s model constitute

’
two types: common standards generally presumed within evaluational K

~"

instruments, and differing standards, which allow the evaluator or

*

user to present arguments in support of and in opposition to aspects

§
of the material specifled within criteriflof the instrument. Although

=
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ltm’.:: tnstrument’ presumes that common standards will be {:pp_] ied

within the descriptive-analytic and evaluative Functionslof the
evaluqtor's form and de¢ision making function of the user's form of
the instrument, ditfening standards are provided in both forms of

the ingtrument to onable the evaluator or user -to méke Judgments
relating to selection or implementation decisions concernihg
particular resource materials, . This insfrument also combines the
descrjptive-anaiytic and evaluative functdions through-providing

both descriptive‘and checklist facilities. Such an appréach comSines
the objectivé-;apacity 5f checklist formats whilst avoiding the

partial nature of their coverage through providing gcope for the

description of the material. Such procedures have addéd to the

formal nature of evaluation by pﬁoviding descriptive data upon which

an evaluator or user can base judgments of the material,

"However, the scope of criteria presentéd is limited desg;te their
bagses within. a particular evaluational model. -TO'évercomé this -
restriction, an analyst must dévelop a degree of expertise in both
educational evaluation and, the particular disciEIines of immigrant f
education in order to analyse particular resource materials on the
gases of both common and differing staridards specified in this

instrument.  The developers of instruments neviewéd in- this paper /

H

have each indicgted the need for training of analysts, Al though,

to some extent this requirement is ameliorated,tﬁfough the specification ”

of sﬁandards within this instrument, it is essential that an analyst

undergo training informally, or through a traiﬁing cours‘& The

\ ‘ ¥

“
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account provided in the Antroduction Lo, the Guide will assist the .

analyat in pﬁoviding'bmsic training within the context of the

R

potential audience addressed by this report. .

) : A .
4.2 The Role of Linguistic Research upon Bilingual Materials ®

The natures of bilingual curriculum materials, including both '
native language and second Language mhterials,-?ave been shaped by
developments in linguistics. Acceptance of behaviorigﬁfln 1inguisticé
challenged deductive teaching of grammatical rules implicit within
the grammar-translation approaeh, and ensured the predomlna;ce of _ .
tnductive teaching of grammar through the direct method. The .
succeeding development of structural 1ingui@tics, incorporated
patrttern practice, graded-structUPes, phonemics, intonation.

Contréstive linguistics supported the adoption of the audiolingual

model for the desigh of resource materials during the post-war

period. Although the transformational granmar of Chomsky (1957,

1965) challenged the béhavioﬁist propositioné of structural lingqigtics,
it\was designed to explain the linguistic competénce éf a native
speaker ana not second lanpuage learning. There was little change

a

in the design of resource materials except for a reduction in rote .
& '
memorization. However the challenge posed by transformational

grammar did allow for the subsequent development during the 19703

of a éet of ne; teaching’gﬁproaches for second language learning, .
as well as a revival of grammar-translation methodology in modified
form~through the communicative competence of the cognitive code

method . These materials were usually advanced ;§ solutions to poor

/

(36)
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pertormance due to the mechanical approaches off eartier method:s.

These approaches vary from curriculum models ror bilingual education,

1
y

such aa the immersion programs (kavulcqwuf by l,mnﬁn3rt and Tucker ')QQD L
to Leaching methods focuaing upon . lesson [ﬁwuontntgzn zo learnenr
4
responses, such az the Silent Way dove]opéd by Gallegno (1972),
Counselllng—loarning'developed by Currdh (1976), the Natural Approach
develéped by Ievrell (1977), Total Physical Response dovelo&hd by
Asﬁer (1977), and Suggestopedia developed by Lozanov (1979) . .
'

Qilingual materiéls congist of four classes: materials in the,
second language devplobed abroqd which relate td native language
education; materials in the second language wr;tten for specific '
ethﬁi%‘needs; materials iﬁ the second language written for general
reeds; and materials involving translation. Each of these classes .
of material inJolve particular problems of implementation within
programs of fered to“Austrajian“childreé, for instance, materials
developed for native 1anguége speakeré-aré likely to cpntain both
inappropriate subject matter and language lével which wiil require

particular descr{pive commnents on the part of the evaluator. General

i

censtructs of the instrument incorporate criteria and standards -
designed to evaluate-bilingdaf ﬁaterials. Special\reference ig paid ' .
within the contents to linguistic characteristics and language level
of bilinguhal materials, within the Method to teaching apprbaches,

/

ard to par@}gﬁlar categories of cognitive skills related to listening,

apeaking, reading and writing within the Outcomes.
T(37r
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4.3 The Role of Multiculturalism upon.Bicul tural Materials

.
The néipres of bicultural curriculum materials have been shaped
f_‘_‘ .. ) ~ ‘ o, . i
by developmehts within multicultural education. Multicultural educatdon
also presents'aﬁdiMBnSion of social sclences education and has adopted

the model of curriculum development associated with these discip]ines.

»

The American experience .in education for cultural pluralism has
not achieved consensus. Gibson (1976) has categorized four approaches
used ip the United States of America: education of the culturally
different-or benevolent multiculturalism; education about cultural
differences or cultural understanding; education for cultural pluralism;
and bicultural education.. - The first épproach is compensatory and
implements speciél programs for ethnic mihority groups; the second
approach aims at cultural understanding for all learners; the‘third

4 'approach is degsigned for inteératton of mifhority ethnic groups by
providing éduéational oppdrtunities for cultubal equality; and the
ﬁlﬂ%ﬁlappSAach is des&gned to integrate pa;ticular ethnic minérity ,

_ groups to allow learners the opportunity of operating equally within
¥ two cultural groups, Although this crassification_applies to
;Amefican educational progranis, Bullivant (19871) Séiieves_these

»

categories relate to programs. developed in Australia. This view is

E suBstantiated by Smolicz (1979) who identifies two types of programs )
relating to e?ucation for cultural pluralism in Auétralian schools:
ethnic equcatioﬁal programs fdr the benefit of ethn;c‘learners but_
available for Anglo-Australians with a épecial intéfest; and

4

multicultural education for all Australian learners.




- -

Since commentatora and rescarchers of cultural pluralism in

fMustralia are rathér more concerned with philosophical than curricular
N - . '

igsues, the devclopment of resource materials has haen'depondeqt upon
a curriculum model adopted from social aciences education. However,

the intent of education for cultural plurhlism has been toward the

adoption of an integrated approach across subjeét lines of the curriculum,

4

!
The development Of.the new social studiey during the 1960s, and its

extengion to the interdisciplinary approach taken within social sciences

‘ education during the 1970s, is conzistent with the requirements of

!
education for cultural pluralism.

However, only bicultural ecducation, whiqh constitutes one alternative

approach to education for cultural pluraiism, is relevant to this study.

 Constructs within the instrument incorporate criteria and standards

designed specifically to evaluate bicdltural materials. Particular
reférence 41s paid to.the description of ¢ultural references within the
Identification of Resource Material, and to particular orgahizations
of cognitive ski&ls related to éocial science disciplines within the

Outcomes.v
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" of these developments, is ﬁhe consistent pleading by commemtators for

5. Cohclusion

The Bilingual FEducation Programs (Title VIT) and the kthnic

Heritage Studies Programa (Title 1X) of the Elementary and Secondary

~Education Act stimulated the development of' bilingual education,

1} L}

multiethnic education, ethnic'studies and multicultural education
\
programs in the United States of America during the 1970s. * A common

theme pervading North American literature in these fields, an Qutcome —

B e

“educators to heed requirements for qualitative evaluation of resource

L ¢

'matérial available for immigrant education programs, Rosenberg (n.d.),

Anderson (1972)t and Banks (1974), to name only a fé@, reiterate this

theme constantly. .These writers also provided useful guidelines fgr

researchers to apply to the educational evaluation of resource materials.

The inadequacies of resource materials used in these. programs, _W“;,MMW o
and fthe consequent need for. improvement in their quality, soon

became obvious. This presented a challenge to evaluators as well

>
as developers to provide criteria that resource materials should

meet . Evaluators responded in several ways to this challenge.

Concurrent with this trend was the devélopment of models and
instruﬁents for evaluating resource materials. Klein (1978;,
commenting upont the evalﬁation of curriculum materials, states that
rapid expansion of resource materials occurred in the United States of
America in response to the curriculum reform movement during the
1960s. ° This expansion waé caused by‘four factors: the reassesgment

N ] . Tx

of" the goals and achievements of public schooling; the‘disqatisfaction

s

re
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showniﬁy tartiary educators with the educatiogal achi@vempnts OF-
incomiﬁﬁ students; the ¢xpanzsion of knowledge iniibny disciplines;
and thé growth of civil rights movements among many mino;ity groups,
The outcpme of this movement was the production of a vast quantity
of resdufce,ﬁétérigls for'redefiqed and new areas of the curriculum.
This expansion of resource materials, together with the decentralization
of hmérican schooling and the trend towa;ds accountability in education,
focused attention upon the need for the evaluation-of resource .
materials during the 1970s.
|

It was fgptuitous that these trends occurred simultaneously.
Such activities created a demand for the development and adaptation.
of instruments to evaluate resource materials-for immigrant education
programs, and as a result médels developed by the Sogial Science

v

Education Consoriium (1971) was adapted by the Social Science Education
Consbrtium (1975) and California-Stéte Department of Eduéation, and by
Eash was adapted by Educational Products Information Exchange Institute
and:the California State Department of Education. Unrelayed to these
devélopments, a second trend culmihating in the development of
'evéluative coefficient analysis by Pratt,, was directeq toward.the

analysis of the content of resource materials for biases.

Within their‘analysis, Eraut et aﬂi identifiea the models
developed by the‘Social Science Educatioﬁ Consortium (1971) and by
Eésh.with the behaviorally stated Bbjectives of the curriculum model
advécated by Tyler (1949) and Bloom et af. (1971). Eraut et af,

are critical of the implications drawn from the Tyle;-Bloom model

(41) !
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of curriculum development that authors of these models havé applied

to the evaluation of resource materials. In particular, they criticlze
the behavierist approach of task analysis appliced by Eash which they
believe 1is appropriate for curriculum development. but inappropriate

for curriculum analysis. Howevelf, Eraut el af. confined their

analysis to the ‘original instbumonts do;éloped by the 50c151 Science .
Educaéion Consortium (1967) and Eash, and in each case these instruments
have been considerably modified into the present :‘instruments utilized

by the Social Science Education Consortium and Educational Products

Information Exchange Institute. .

Australian education has notsexperienced a sudden énd formidable
expansion of resource materials comparable to that occurring in the
United States of America but raé@er responded caytiously to internal
demands and Lo external influences emanating from the United States of
America. As early as 1974, Tsounis (1974) had commented upon the
inadegmacies in quality and reliance upon imported resource materials
used in Gréék ethnic schools in Australia. Federally sponsored‘
'reports by Australian éovernménts, incTuding the Australian Department
of Eéucation, the Australian Institute of Multicultural Affairs, .|

and most recently the Commonwealth Schools Commission, -have consistemﬁly ,

" stateds the failings of resource materials used in immigrant education

4

prgéFéms. It can, therefore, be concluded that development,
implémentatibn and evaluatiqn of resource materials fék immigrant .
education programs has Barely commenced in Australia. To date,

the development and implementation of resource maferials in several

-areas of immigrant education are very limited, and there has been

4



little if any attention of fered-to the development of criteria and

standards for the avaluation of resource matertal:.

. -
Consequently, Australian evaluators of resource materials lack = -«
a model to dréw upon. Theref'ors, these evaluators must use modols
) .

developed elsewhere.  The evaluator must seloct from available mode}n
and‘develop an instrgment which will apply to the contoxt of immigranﬁ'
education programs in Australia.

In preparing criteria for the evaluatioh of resource materials }or
immigrant e@ucatioﬁ programs, the author took several donsiderations
into accéugfz firstly, objections raised by.Eraut el al, éoncerning the
limitations of existing models for the evalhafion of resource mat?rials
were asknowledged; secondly, atténtion was given to the main-features

valuation of resource

( t T
thirdly, it was realized

of inétruments_currently available for the
i

matérials for immigrant education programs;' an

that the models and instruments'aniiab]e may bej}dinappropriate for
~evaluation of resource materials because of'the comaparatively recent
development of immigrant education programs in Australia, and the

* .

relative poverty of resource materials. It is proposed that the

criteria established withiq_this report are consistent with an acceptable

definition of .a model for the evaluation of tresource materials:

a structurally organized set of crite¥ia designed for applicatiOn by

.
N

an analyst to given types of resource materials with the purﬁose of

evaluating their most important characteristics, N

Ay
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6. Introduction

r o [3

The second part. of this evaluation project aims to utilizg the

instruments developed in the first part to anﬁlyso and annotate

“

resource materials presently available for Dutch language and cyltural

prégrgms in Ausgralian schools, In proceeding with the Qrojoct, §
contact wds made witﬁ publishérs and distribugprs of resource
materials following referehco to materials u;ed in programs offerecd
by four indépendént schools in Tasmania. " The purpose of this -

introductory section is to state both contextual background and the

*il:\vestigatof'y methodology employed in the project.
q
6.1 - Background . :

6.1.1 .The Dutch Immigrant Community in Tasmania

’
Y e )
Dutch immigrants constituted the largest non-English speaking

groﬁp entering Tasmania b&tween 1947 and 1961, having increased

from 13 persons to 3 556" persohs during this period. Deérease

laréely due to out-migration has- been evidenced among Dutch

immigrants after 1961, since numerically they had declined to 3 008

~

persons at the time of the 1981jcensus. Additionally,”1 658

A

persons stated for this census that both parents had been born in

the\Netheriands, and 2 762 persons stated that one parent had been

.

.bo‘r'n in the Netherlands. - »



The pattern of settlement of Dutch immigrants between 1947
ané 1961 was concentratod in specific municipalitics (local
go?ernmcnt arcas) of Taamania with the largest concentrations in
Launceston, Kingborough, Hobart and Ulverstone, respectively.
Although there has beén a dispersion of‘Dutch immigrants within >
the State,”major concentrations stili reﬁain in the original
localities of settlement. As Daviéé (1965) remarked, the pattern '
of settlement of Dutch immigrants, notably in urban fringe zones
and major towns; cohtrasted markedly with the settlement patterns

¥

of other immigrant groups. g&i,ﬁ
Lo o

)

Since their ‘tabfishment in Tasmania, Dutch immigrants have
implanted and adapted the characteristic societal compartmentalization
w

of the Netherlands: denominations of which the. Reformed Chﬁrches of

\

Australia (affiliated to the fundamentalist Calvinist Gexeformeende

Kenken of the Netherlands) is predominant; and an associated
educational aspect constituted by the Association of Christian

v

Parent-controlled Schools. ‘?

AlthAUQh both the Refbfmed Churches of Australia and.the
Association of Christian Parent-controlled Schools were féunded by
Dutch immigrants, schools associateq with this body steadily
esﬁablished independence from tﬁe_Roformed Churches and admisaion
of students is not restricted 5y church a¥filiation. The Specificv '
educational foqp espablished by thé Association of Christian

Parent-controlled Schools indicated characteristic features of the

Genegonmeenrde system of voluntary associations of schools with
F i .
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’,

common religious and educational philosophics, and ostablishment

o

of administrative forms such ag boards of directors, committec:,

T

and mogt recently, achool councils, basad upqp parental participation.
L] .

b

However, certain adaptations have cvolved to accomodale this

educational form to existing circumatances, develop#ents and
structures within Australian education. Apparently these have
largoly béen in responsc to the lack of a well-defined equivalence

to the denominational compartmentalization of education in the
Netherlénds,.and the comparable weakness of the independent
educational system in Australia. The resulting effect has
Integrated schools of the Association into the Australian cducational

system without losing the fundamental characteristics of their .

identity.

Additionally, the Free Reformed Churc® (affiliated to the

Vnifgemaakt Genegformeenden Kenk of the Netherlands, a conservative

faction that split from the Gerefommeende Kenken) has established

a congregation, and the associated Free Reformed School Association,

in Launceston.
£.1.2 The Schools surveyed within the Project,

The purpose here is to present information concerning four
schools‘participéting in the project. Al%hpugh the inteng I's not
to present case studies of each school ﬁpat stand independently
from the thematiq concerns of this work, elements of this approach

have been adopted ’in this discussion.
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6H.1.2.1 Calvin Christian School

_ The Calvin Christian Sdhoo{ 13§lovatod in the Kingborough
'mﬁnicipaltty at Kingston, arcommutok township situated.sixtébn
kilometreslnouth of Hobart, the atate capitdl of Tasmania. ﬁﬁlthough
separated from Hobart by rugged hills ¢lothed with eucalypt fforest.,
Kingston is a rapidlyrrowing, middle class township bordoﬁinp
farmlands. Althoush Kingston'is mainly fosiduntinl, services are
devéloping and there is a zone of scécondary industry situated on the

A

northern outskirts, The ethnic composition of the resident -

community consists substantially of British and Dutch immigrants.

The early development of the Schoel wag associated with the
:settloment of Dutgh immigrants in the Kingborough municipality.
These Dutch settlers constituted a unique%immigrant community in
Australia. A centralized concentration of Dutch immiérants was
established in this locélity following the proup migration of seven
families from the province of Groningen in 1950, . An account

. of this proup migration and its consequences is contained in van der

Mast (1963).

. 'S _ :
Althodgh the seven founding families became members of the

Australian Presbyterian Church, successive immigrants, who could
not accept the modernism of this Church, established a congregation Qkk
of the Reformed Churches of Australia in 1952, A conseqbepco of

thié action was the establishment of the Association of Christian

Parent-controlled Schools of Hobart and Kingston in-.1954.

%

- =
H
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I
Since aubaidiea were not received Crom rovernmental 3uurpu2r.Lhu:mmm____——_——
Dutch-Australian community was obliped Lo finance the coustruction of  *
the School. An allotment of land was purchased in 1961 upon Qyich
the first three classrooms of the primary scction were buill,, The
Calvin Christian Gchool was officially opeoed on January 0, 1962,
becoming the first gchool established by the Association of Chri&fiun
~ Parent-contkolled Schoois in Australia. Farly plans to extend the Lo
School with kindergarten and secondary areas were prevented by the |
lack of. staff, initially limited to three'members. However, .
increasing enrolments made extensions necesgary, with é classroom and
activity room added in 1968, two additional classrooms in 1970, and
an assembly hall, staff and office accomodation in 1973. In 1975 ’
a kindérgartcn séction was added, and between 19?6 and‘1980 the
secondary scction was consgtructed, These aevelopments presently i

- allow. the School to offer education from kindergarten to the end of-%

the lower s‘bondary level (grade 10),

The educa&ion'of the chil&ron of these Dufch settlers ean be
divided into threc successive phasea. During ghe earlicst period,
until the compencement of ‘primary education by the Calvin Christian
School, these immigrants received both their primary ana secondary

cducation within the state ®ducational aystem, f;Thc initial parp of

the second/phase began when 77 children left the state school to attend F
4 , ¢
the Calvin Christian School. Significantly, an assipilationist
. r N o
educational philosophy was adhered to by the Association at that time.

v-
Ll
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The Calvin Christian School was to es€hew any Dutceh character in_ ita -

vducational program, partly go as not to alffront the local Anglo-

Augtraltian population, The language adoplted io the School was FEogliah;
-
Dut.ch was not taupght. During the sccond” phase, Dutch-Australian
E

children obtained their secondary cducation within the state cducational
system. However, the most recent phase has been marked by the

establishment of gocondary education al the Calvin Christian School,

-
.

which has resulted in an exodus of Dutch-fustralian chlldren from the

éLé&o educational systoem, _ . ,/\\
The ethnic baquround of the sLudonL population has diveraified

congiderably since the School's foundation. lln its first year, 97%

of the enrolment was oF‘DuLch background bul this has decreased to -

approximately 40% in recent yearé. The School has had three principals,

the first principal overseeing most devdlopments within the School.

Originally, the staff were iargely of' Dutch origin but today most

tecachers have an Anglo-Australian background.,

The later seventies witnessed a shif't from the earlier assimi-
lationist policy to an integrative policy within the chool's
administration in responge to changing attitudes among the local
Dutch-Australian population. In mid 1979, the parents of enrolled
students were surveyed to establish the degree of support for the
introduction of a program entitled Dutch Language and Culture. The
majority of parents sﬁpported this propos;f, and following applicaéion
for a grant to the Multicultural Educgtion Co-ordinating Committee,

the program was introduced in grades 5 and 6 in June, 1979. During

e v T———— et 2t t e vp et rms te e N 3% tvewted el ey a:
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aucceeding yearsa, the propram has been oxtended throuphout the
: ' \

secondary scection, bul bheing dependent upon Cinance provided throuyrh
grants, has had to be reduced in 1984, "

L3
*

The program has experionced success Lo the extent. that Angslo-
Australian as well as Dutch-Australian children participate. The .

ficsg'teacher operating within the program prepared a curricular

- document outlining a syllabus to be followed from prade 5 through to

grade 16. The general goals of this curriculum are to acquaint the
students with tﬁo cu]tufe, histoéy and geography of the Netherlands,
and.to gain command of oral and written communication in the Dutch
qanguage by way of conversations at the appropriate leovel énd the
writing of»s{mple atories and letters. The direct method is seen
as the appropriate teaching approach for second language stud?.

In prades 9 and 10, greater emphasis is placed upon use of the Dutch

language as a means of self-expression.

6.1.2.2 Emmanuel Christian School

»

The Emmanuel Christian School is located at Rokeby, an“outeﬁ
suburb silJﬁted eloveﬁ.kllometres eést of Hobart. Rokeby, originally
a small town of =some historic note upon which»resiAQntial '
developmeﬁt has encroached, is now a largely working class housing
ostate‘boqperingifarmlands. The suburb has a young population and
is almost entirely residential.

\
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Whereas Calvin Christian School dcrivén its intake from suburbs
on tho western shore of the berwent River, the 1ntaké area ofrthc
Emmanuel»Christian School iz restricted to the exclusively residential
suburbs on the easterh shore of the River. These eastern asuburbs,
collectively within the Clarence municipality, contain algnificant
numbers of British, Germanland Dutch immigrants.,

)

The Emmanuel Christian School, which presently has an enrolment

approaching 150 students, opened in February 1979 with 35 students

and two teachers. The School is atill in the initial phase of
development and cofisists of infant and primary soctions. A school
library has recently been opened. Emmanuel Chrigstian School i3 a

L ]

member of the Association of Christian ﬁarentfgbntrolled Schools and

still retains its original principal. *

A program, entitled Dutch.LangUagc and Culture was initiated iﬁ
1982 throughout grades 5 and 6, operating until the close of 1983.
Because”of a reduction in the grant provided through the Multicultural
Education Co-ordinating Committee, the program was discéntinueg
until additional finance becomes available.

-~

6.1.2.3 Launceston.Christian School

The Launceston Christian School is located six kilometres from
Launceston within Riverside, a residential suburb. Riveraide extends

northwards along the Tamar River and the suburb is an exélusively




r‘!_lf v

upper and middle class residential zone. The suburb is well

established and, although there is little scoondary industry,

\

services are well developed,
.

The Launceston Christian School is controlled by the Association
of Christian Parent—controlled‘Ezgools, Launceston, formed in 1965,
In 1973, the Association purchagsed the prensent site of the Scdool.
The School was opened in 1976 with two ‘teachers and 37 students in
gratde 1 though to grade 5. secondary clasacs, commencing with
grade 7 1p 1978, were extended annually so that grade 10 classes

began in 1981. The pre¢aent enrolment is in excess of 200 students

with a teaching complement of 21.

The ethnic background of the studtnt population has diversified
considerably so that approximatelylho% of presently enrolled stud%nts
are of Dutch backgrbunq. A program entitled ljolland, Lifo and
Language, was initiateéﬁat the ‘School to grade 5 through to-.grade 10.
Because of decreasing enrolments of Dutch-Australian children, the
program ‘gs discontinued at the close of 1983 and roplaced by a ,
genéral multicultural program.

LY

6.1.2.4 John Calvin School'

The John Calvin School is located in central Launceston, within

a working class residential zone. The arca adjoining the School

‘comprises a cohbination of deteriorating residences, small]l factories

and service industries. The ethnic composition of the resident

community congists of German, Dutch, Italian and British immipgrants.

«

-
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L
The John Calvin School is controlled by the Free Retformed School
hagsociation founded-during the early fifties by a group of parentsa,
An executive committee was formed for tha purpose of congstructing

a school. The primary section of the John Calvin School Was ’

completed in 1964 and opened in 1965 with two teachers and an

anrolment of 52 students. A secondary scction was added to the
School in 1977, The enrolment in 1984 is 112 stuonts and there are
\ .

1}

ten teachers.

The ethnic Sackground of the students has not diversified since
the School's foundation:; 97% of the present enrolment is of Dutch
background. Since such a larpe number of the students a}e firxt.
or second gencration-Dutch-Australians,.English-as-a-second-1language
within the Child Migrant Education Program was operated in the School

for some years.

A program entitled Dutch Language and Culture has been foefed

L
within the curriculum since the School's foundation. The program
1s'presently offered from grade 5 through to grade 10. The program

concentrates upon formal instructibn in the Dutch language but also

incorporates study of cultural facets of the Netherlands.

6.2 Methodology

The purpose of this section is to recall the methodology adopted

during the conduct of the investigatory aspects of the project.

(53)
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The rationai: tor the development. of the project was formutated
during - the year prigh to 5}K/?omma|vemont in response to intervieows
conducted with teachers as part of other resecarch, The project was
formally initiated in July, 1983 and roacﬂéd fts conclusion in

December, 1984,

iv-

v The duration of the project can be divided into two ma th stages:

initially the first nine montha of the project involved its planning,

including development of the analytic instrulment, and designing

¥

procedures, including triélling and modification of the analytic
instrument;'and secondly,” the selection, analysis and reporting of

the resource materials continued during the last nine months of‘ZEE\\\\

project's operation. o \\h‘\§\\\

The researcher's original proposal was to survey the seven
Tasmanian schools which presently offer, or have recently offered

programs in Dutch lanéuage_and cultural studies. The purpose'of

e
J—— -

{
the SJrvey vas to identify and evaluate resource materials used ' in
tugse proograms. Once the project was &nitiated, its scope

broadened "to allow other sources, hor instance publishers, to *
contribute. support through“providinﬂ additional information and
¢
\ : )
resource materials. ‘ . .
- . N ‘\

K

>

N 1

. A e A .
_Essgentially the,échools were approached because they offered .

centralized colleetions of resource materials. There was no attempt.

to evaluate the uses of rosource-materials\'ithin each school's

/
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program although the experiencea of Leachers were sought in provading
perceptive ihmlmhts;\\f)

The seven achools were gelected through assistance given by the
Multicultural Education Co-ordinating CommitCEET—TnHmnnfa. e A function
of the Multiculturallﬁducation Co—ordinatinn Commiittee is to
ad%lnistor the joint multiqultural cducation program funded through
the Commonwealth Schools Commission. Six of the schbols selectled
‘are partly fundedédin salaries éﬁd resource magerials through tivig

means. The nature of this funding is indicated in Figure 7.

b
~
v

- Inéert Figure 7 about here -
I'd

The schools included two upper secondary state collepes
(grades 11 and 12), one ea@ﬁﬁﬁ;tuated in Hobart and. Launceston,
For their own neasons, the staff oé these two échools decided soon
~after the initial contact %ot to participate in this project.
The remaining sghools comprisod fou% independent schools, two each’
situated in Hobart and Laﬁnceston, and one schooi within the Catholic
gystem situated in Launceston. The staff of the Cathoff; school

decided not to become involved so that the four independent schools

constituted the total_surveyed:
Collection of information was generally undertaken informally -

through interviews during several visits to each school arranged

periodically during the conduct of the project after initiation

(55)
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through the school principal. Bocauase of tie lingaistie oature of

much of the material, il was found esacntial to obt:iin tho sorvicea

of the Lahguage Consultant, and-also at appropriate atiapen of Lhe

& . . .
project, consultation\was carried out with personnel ot the Education
Department of Tasmania concarned with the administration and
curriculum ddvolopment of multicultural education, Additionally,

subgtantial information was gained through correspondence wish

Australian and international sources throughout the conduct of the

o -
project. ! T

CritérLa adopted for scleclion qf resource materials analysed
oriannotatod in the Cuide include the following: the material !F
currently published or pr1nted and lnciudeq a source address, the
material can‘be igplemented in Dgtch—English bilingual bicultural
education programs; or thglmaterial can contribute tb teachér
development in Dutch-EnglisH.bilingual Bicultural cducation.

*

Materialt must comply with the first criterion and at least one

—~

other.

()

The resource materials presently used in these programs divide

\into threefggiﬁ categories: matérials in the- second language

developed abréad which relate: to native language ecducation of

Dutch speaking 1earners; méterials in the sccond language written
for general, or specific ethnic needs, and relatiﬁ@ to instéuction

in Dutch as a second iaﬁguage; 5nd.materia]s in tho Fnglish language,

. . K
depicting aspects of other cultures or- containing the content of

A\



ar

‘version of the evaluator's form of t

R 3
i
i

R ¥

various other school subjects. Few, 10 any, resource materials

evidencing - translation or other modifications were encountoroed

o

-during the course- of the survey. However, a cogsiderable quantity

_ ™ . AN
of materials relating to native langhage education of Dutch speak ing

ot
learners was encountered during the syrvey. ansequently, the ’

~ Wt +
. 1

following additional and more stringent gelection criterda wire'

.
Iy

épplied to this tategory:

" -

in at least one of the respondent schools; and the materjal muat

evidence a degree of conslstency between language and content levels

appropriate for implenentation in‘Dutch-English bilingual bicultural® -

education programs for Australian learners. Materials in this

category must, comply with both criteria.

[

it was selected for inclusion within the Guide. Since vergions-of

.

the instrument existed f'or anadysing basic instructional materials

.

and professional materials or annotd&ing supplementary instructional

- L -

materials, a sqpoﬁdary decision was made concerning the curriculum

role performed by the material. In each case the material was then

evaluated against the criteria and standards of the appropriate

o
- -

. " .
instrument.

-

the material must be éurrently imp}eme"ed,

V'Once a resource material was found to comply with these criteria,

This process of evaluation caused certain requirements to be

met. Because training facilities for evaluation of instructional

materials are not lécally'available, the author, now adopting an

evaluator's role, proceeded thrqugh an initial‘stage of self-training.

1
-~

~

’
«

3
1
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Furthermore -

1L was zoon renlized that acsistance wans needed from
/N . .
teachefs with expewtize in bilingual and bicultural education, and

ﬂf//. who possessed tgacb&ﬁg experience hpth the implementation of Lhese
- . ) - " ' . ¥ . - .
resource materials.  The services of the Language-€orisultant were
. * ot - . N
- . obtained to facilitate this need. = Once an aunalysis or annotation
N ;

(;was completed, it was found valuable to gain editorial assistancé
N . ”
from other sources to validate the analysis or annotation. In many
. v T - ' ’ . e
. !, cases this was performed by the Language -Consultant, but alternative
) - ’ ' '

~peragnnel also provided this :service.

-
* -~ -~

. : ! .

) However, the evaluations of resource materials contained;in the |

L J
. . v, .

\ _ Guide represent onlf‘the init#l step toward their seleetion. 'fThis

step involves the provision of analytical information concerning the
“ ) ) . .
. . material in relation to its implementatjion within bilingual bicultural

Ly . ’

programs in Austialian schools. The evaluations do not attept to

recommend or discourage implementation of particular resource

Lty

materials. Selection of a mbterial for implgmentétion within a

. | T prégram is the prerogative 6f the user. Tt is intended that users
px@raﬁo;gte the.}nformation contained in ghe evaluation to their,ﬁ;
79ypm§ituations during the.brocesélof selection, supplementing Eﬁis
with their o&n evaluations of the‘material against criteria and

. . »
e 2 gtandards presented.in the user's form of the.instrument.selecting

from an assemblage of evaluations of resource materials, those that

most appropriately fit their.particular programs.

4
N
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