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e - INTRODUCTION LAY

N o -,

Reform rhetoric i3 s htbolic of the 19380's. InYeed, | ars,that almost
i ’ \ 7 ' ed\’w

every agency, professtonal orgqm?atnon, and group of academlcnans s callmg

¢ ¢
for some type of tegcher prepat‘atton reform. Some caH for hew “teacher
/ _ ' N
training standards; many demand mgre rigorous coursework within existing

4

standards. Some are pleading for a-. fNe~year preparation peqod- still others

4

§

.

are argumg for the elimihation af formal teacher educatton programs. [h

~

this’ chmate of "out*reformmg one's DEIghUO(", it is easy to forget the

cad,

successful reform efforts of the past and to lose sight of promising future.,

program directions. - R . .

» [y

a

Through effective aﬁticipation, Ohio has succeeded in'obviating most of
v R . ' '
the criticisms of teacher preparation so rampant today. A proactive, cérefully
4
cOnmderec& and cooperatively executed approach to’ teacher educatton redesign

1s usually more successful than a model that is hurrjed and reactive to hos'tile

.\
R

1!1:7a'per briefly outhnes.the hlstory of the ‘State}'\OI Ohio's deVel'opmeht

demands. . Quickly structured and rapidly deployed ba
’ »
seldom produce long |asttng positive ch&nges ‘

agon approaches

-

: S8
efforts th respéct to teacher educatjon practice and r&orm. In considering
¢

A)

r M {

this hlstory\and in’ understandmg where we were, why certﬁm paths were
A0

’

pursued how decisions‘\were implemented, where we are now, and where We .

14

plan to be in the, futtﬁe, |t may be possible for others to avold some
‘f )
political miscalculations and to mijnimize egregtous ronceptual errors in

" Tuture planning. L N

) . -~ i \‘ '

Before explorm& the tspecifics.of that history, as well as rewewmg both
. ¥ R
present teacher education practnur;and future preparation actlvity ‘within Ohio,

. A

|t is |mportant to emphasure that: (af relattvely speaking, teacher edoeatton has

.
4

had a short history in the tJmned States, . and that (b) a. great deal has

r

““9 .
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‘ _"transpired in this [ield over a short period of time, . These truisms are -

e . v

‘ ) , . .
noteworthy because 't\n ‘teacher education, as the knowledgé base has expanded,
' o < ’ : .
the wisdom of program decisions has often been'questioned, despite the fact

that earlier decisions were made using the best knowledge available. Hind- ,

A -

. sight is excellent in most areas; teacher education is no except)on._ High-

~ . o,
. ’ghtmg the "hindsight tendency" ls tmportant because criticism of‘eacher

. ‘~ v

preparatnon pollcies and practlce has led to a strong self- eftacmg posture
4

among many persons in our field. When others have not severely criticized

activity in teacher education,  teachér educators have engaged in their own

e ' -
e '

b . ’ R N
form of self-flaggellation. This report hopes to remind educators of how

?

' é‘gamatic the changes’ in. teacher education have been and how guch positive .

1
3

progress has occurred. ;

-

Reforms of the ?ast

-
Y

As early as 1820, Ohio citizens formed district committees to evaluate

' : teacher performance. In 1825, the Ohio legislature passed the first certification

-
v

—r . law for Ohio teachers. ' . ' ’

v

Even in the early part of the 20th cgntury, teacher training was limjted

and eclectic. Some teachers received formal training in educatioh philosophy -

v

‘a.nd p'edagoéical' methods; .many others sinbly “had more formal education than

. 4

their students; that is, they had _completed high school or one or two years of

o~

*

college.: Teachers in these early. days th\he century experienced problems.
' Their problems were neither anticipated nor éddressed in their training.’

Because -only a small percentage of the actual school-age population -

‘(matriculated through thé public schools, formal teacher trajhing practices
. Nt

-
.
A

were more an afterthought than an Wmperative. , . Ce

, As the pOpUIatlon il)rreased and more students began t% attend school

¥

educators began tQ dew:lop a set of\ certnfncatlon practtceq fbr teachers.

*
.




!
, '
At tirst the certification procedures were parochial, with )the counties testing

' )

a prospective teacher and then deciding whether the teacher would fit the

mold of the communify. ' Some persons may relishh a retucn to these good

. Y a -
old days, althoqgh most realizg such provincial practices I_oste.red a nepotism )'

N -
4

that engendered limited prospects for professional growth.

The first state level teacher .tr_aining standards were established by the
. . ) v - . \ v"l':';.'..l * .
Ohio legislature j0. 1935, The law called for specific types of c\ertiticates
o . W “l':a‘--.;. s :
(e.g., certlficates for teachérs, ddministrators) and established -four of the five

v | ]

present day grades of certificates (ttvnpprary, provisional, professiondl, and % :
K] * g . [J ot

o

permanent). . _/\‘ T —~ ¢
. . !
xR

/
Redesil;ning Teacher - Education . .

It was not until mid-20tR century that reform efforts resulted in

»

substantive changes in certification processes, Events of the late 1950's,

)

highlighted by Sputnik, brought about-a specific focus on America's edu;ﬁtional

system. The United States was in_ secdﬁqiplace in the space race, and the
[ .‘q‘ , .
common Rerception was' that education was partly to blame for the circum-
. . 1 ’ . + s

“ ‘ ’ ' N ° . Y 4
stance. The.concept of gccountability understandably hecame popular with

’ N

educators and the lay publi¢ alike. Parents énd pQIiticiah\s:';yho for years

had trusted ‘the éyste-m, suddenly raised a collective woice calling for change.

The -ensui'ng years brought rapid ¢hanges "'_-‘in cur,rit:uléxr practi'ces;‘a reaction

to societal 'and ‘pdlitié_al pressures.® Fedé}al monies té‘ education tapidly |

increased. - At the satne time, the children of baby boom. pét;ents began

Cto fill and'bve_rghpﬂd Ohio's s'chools. The demand for teachers outstrip'ped '
R § . .

the supply. In desperation, adm‘ihis'trators demanded the issuance of emer-

gency ter'l‘vporary. certificates to ensure that classes were adequately supervised. -

With' schools 'becoming overcrowded and.the increasing need for "temporary"

_ certification, teacher education began to recejve its share of the public's |

) . (3

B ’ :
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criticism. . The pubhc.demand‘ed that teachers be properly trained to fully
w . C .
meet the learning ngeds of childgen. . | B

e

By the mid-sixties, Ohio was in the midst of an acute teacher shortage.
) - N ‘»

. - N . : , ,
Attracting and retraining teachers were si icant issues. - While the public

»

<

L% s [ ]

"demanded chang’ teacher preparation MY teacher preparation programs-
: )|

were low on the academic and financia) "pecking order" of most colleges and .

S

universitjies. Historically, teacher education was done "on-the-cheap"; the
) .' 'Q o A . 4 ~.
school of education .was basically -an institutional money maker. Institutional

commitment to reform did not ma@w the public'é demand for. change. As a .

consequence, those concerned with the quality of teachers began in 1966 a

concentrated focus on “thé needs of teacher education that has now .spanned
|' - ) .

nearly two decades. Initially, a series of regianal conferences on teacher

. .
education and certification were conducted. by. the Ohio Department of L ' v
~ ' :

! Education. These regional conferences led to a statewide conference which
S

: C served as the primary stimulus. for studying teacher preparation requirements.

The problems of improving teacher preparation received intensive study =,

,and debate during the ensuing years. Long-range projections suggested that a .

s \}

balanced supply: of teachers would be evidenced by the mid-1970's. Hence,

- %ucators perceived the seventies as a propitious time to develop new *\
standards that would increase and improve teacher preparation and. certifi-

v
.

’

cation requirements.

An advisory council on Teacher Education and Certification was appointed

. O ' ' \
by the State Board of Education in 1967. This body, composed of educators

1

and lay representatives; initiated two major studies.’ The first investigation,

conducted by the Educational Research Councils' of America (ERCA), examined/ ]

. ' *
teacher education needs at the secondary level; the second, conducted by .
-The University of Toledo, in concert with other state-assisted universities /!
[ ~ '
. . _ 4
. 1 ~ |
‘ - 3 .
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in Ohio, investigated the needs fot elementary teacher preparation, The'
fmdmgs from these combined studies resulted in new l‘eacher‘ educatnon and

certmcagton_standards that were adopted-by the Ohio Board of Educatlo'n and .

. became effective in 1972. One of the most salient changes r‘équired by the

new standards }vas the requirement that on-campus program evaluations were

. N
to becomd mandatory. , The new standards specified that, Beginning in 1972,
- ) . .

any institution desiring to prepare teachers would be reqdifcd to unde‘gan

on-site evaluation by a visiting team at least once every five years.

The 1972 standards were, in part, a stop-gap measure towag‘d strengthening

teacher preparation. They were designed as a transmon step between a
f : Vo
period of short teacher supply and one of more balanced teacher avauabnlity. o

The standards enabled’institutions to engage in “teacher education while

>

. A
further study took place with resp¥ct to the efficacy of preparation procedures.

More significant reform efforts were initiated during 1972 and 1973 as calls

. ] .

for dramatic redesign of teacher education came from both the public,and f{rg

rd

educational professionals.. An extensive public forum on educational concerns
‘ {

cenducted by the Ohlo Dt-partment f Education and involving 125,000 Ohioans
in‘citizen sgminars and regional meetings, resulted in a mandaté to fnake

teacher prepagation a priority in the. overhaul of the State's education system.

*

Apd in May 1973, the State Board of Edycation called for a thorough, com-

prehensive, and appropriate restructuring bf teacher education in Ohio.

\
Direction for the redesign was provided by a group of college/university

*
presidents, deans, teacher education department heads, school of education -

'teaching faculty; represkntatives of organizations in Ohio who worked to . .

consolidate professional and public perspectives to improve tedcher education,

-
.

and loosely federated groups and interested individuals. On the recommendation

. ' 4 L :
of this group, three parallel sets of discussions were held throughou_t the fall of

-

1973. | N



. Do . " ) \q \
Set 11 An advisory committee, appointed by the state board of
¢ . education, discussed major teacher preparation program issues
s . .and proposed methods of resolution. The advisary committee
* consisted: of representatives from the major orgahizatigns of
! - teacher education faculty «and administrators, teachers(iand
' i school administrators, lay citizens, and teacher edhcationr,
' ° students, ‘ - :

Set 2: Eight representative councils .composed of professional educator
, and lay citizen representatives were convened for a series of
. meetings to discuss the problems of teacher €ducation and to
’ © sugge¥ solutions. The foilowing groups were invoived but. also
' mel¥eparately: (a) deans and department heads of teacher
education, (b) the Ohio Association of Teacher Educators,
(c) the Ohio Education Association,.(d) the Ohio Federation

of Teachers, (e) the Buckeye Association of School Administrators,

(f) the Ohio School Boards Association, (h) the Ohio Congress of

’ Parents and Teachers, (i) the Ohio Department of Education, and -

(j) interested: citizens.

L3

Set 3: Twq re ional}ctherences were held in each of the six regions In
; ‘ 8 8

Ohio.  Again, the groups identified above were invited to partici- .

'pate and express opinios regarding teachar preparation policies
e ' and practices. ' o

.

As an outcome of the deliberations within’ each set of discussions, a

\ .

Progress Report was drafted and made available for professional discussion

and public reaction. Additional meetings on "Redesign" were held throughout

974" and were organized around a common topical .outline. Discussion guides

S

to assist participants in focusing on selected topics were made- availablé prior

to the meetings. Issues of &oncern to teacher education were stated in the

guides ls well*as several alternative approaches to addressir‘\?the’ is8ues. '
These meetings resulted. in a common focus for the restructuring of teacher

education, including recommendations for the infusion of moté field ahd

clinic‘el experiences; the inclusion of teacher training activities in urban and

suburban or rural settings; the-'syStematic follow-up assessment of teacher

]

-

education graduates; and the curricular preparation of teachers in such areas

as reading and maedia. - v




_ addltlonal publlc and profesqlonal dlalogue, the State Boérd Qf Educatlon adopted,

‘wthned mlthe standands were so sweeplng that the State Board of Educatmn '

-

, An Adwsory Coml‘mttee met to create, baaed on testlmony and previous

discugsion, .a co;nprehenswe set of standerds for teacher preparatlon -Followmg "

R Y :

on December 9, l97b new standards for teacher preparatnon; The reforms BN

deferred full lmplementatlcm untnl Jul’y l980 Tl\ls pl‘OVlded colleges *and

‘ . Ay L
umversmes \vuth lead tlme sto effect CQmpllance w:th the Standards for ",
Colleges or Univers:tles Preparmg Teachers (See Appendlx A) R L f','_

":.were to p_erttcnpa-te, prior to student te .

distributed- dlrectly ‘to mstltutlonal teacher educathn umts on a capltation

.‘:.. ’ | :f . B L l:lj[](jii] - : ' « - ;vf - T - ‘.f'u;“
The new standarc\s entauled new practnces and procedures that were both N

1
[ Cod

tlme consummg and eren e. For..exa le, all teacher educatlon students.’

-

mg, ln field and cllnlcal experlences,_. v

equival.ent in’ time to :on fu‘ll quar-ter (Or 300 clock,ho.urs)- 'The participation

requlrement mgnlilcantly mcreased lnstltutnonal equ:pment, transportatlon, and |

superwsnon costs. Further, the‘equ:rement in the standards of a faculty/

. "student ratlo of 14 to | meant the hiring of addltlonal faculty The t:olleges

\.

.

~and umverdutles mvolved m teacher preparatlon were unable to absorb these

-~ ‘l

new costs, leadlng the Oth General Assembly to create in |975 a spec:al )

.purpose approprlatlon for teacher educatnon Theee approprlated funds aré

. \ )

basis. LeglslatWe language al$o requlres the Ohlo Department of - Education
to provide | profeéslonal servnces to efféct and mamtaln compllance wnth th?f

new standards. Ctelleges and unlversitles are reqmred te expend these tunds o

n \

. '

only, to supplem’ent ex:stnng teacher educatnon budgets and grants may not be s

. ! - P - :
reallocated to other purposes by lnstntutlonal presldents. e - " R
o | RO
Prior to 1980, the funds allocatéd by the Ohlo General Assembly were o .
used to aid lnstltutlons in achlevmg comphance wnth the standards; to effect

wteone dAN w
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changos in imtitutional orgamzation, cmrlculum and evalu.atmr\ procedures, and’

to provnde carefully planned, suporvmed and evalhate:d fk:ld based and tllmcal ‘

mstructton. Smce the et‘facﬂve date of the standarda (I980) tho momes have

been used to assmt lnshtutlons m mamtammg comphar\ce ané to promote : ;

Y

Y

Con further research and dcvelopment in fgroblcmatlc arem of tgacher preparatnon +

]

g By the end of the 1985. Fnscal Yaar, pubhc and private cqlleges and unlversmes

thl have recelved approximately uo mxllnon dollars in direct subsndy payments. i

o . . . _ - X 'J 3
- o : '._‘«L.
» . . calm e T
.

- o A \ . -k e y i ) ° N !
¢ SN -ln‘viérwing the‘"‘reforms of the last two decades, certain process principlos .
9 \ , - .

. ""tealcher edu(:atnon. These prmcnples served as a foundatlon for the approach

v

used by the QOhio Departn}ent of Educatlon in mvolvmg all apprqprlate

- comt:tuencnes in the c0nsnderat|0n of the form and substance of teacher
[ : -
educatlon. t e

2 . .
©

1) ngal-reéponsihility- can be and is carried out in many, ways,

‘. Ohio Department of Education has.assumed the role of cat¥
R ' g _facilitator for cha'nge-.in reacher 'e.ducation. This goes much heyond
- o \

: L E regulatory func.tlon and was and contmues to b€’ an essenn{l‘ base

. -~
+

'+ for strengthenmg teacher educatlon through standards and encouraging

i . Y ’
f - . Lo * L L -

c00perat|on and co.mml]mmtlon. L
L 2) «The Broad-bas'ed"involvement of professional and ~-la'y groups in .

7

|dentlfymg issues and suggestmg solutlons LR essential to thelr

supportmg eventual program decrsxons.

-

-
3) The‘ 1dentif|cat|on of a tlmetable that pgrmlts change ‘to occur at

each support level 1! essential to effective prOgram |mplementat|on.

4) . The provtsnon of sufncnent funds to assist institutions in making, the

N \requmte changes in . program deslgn and faculty mvdlvement is vutal

{
) 4

' . : Lo e .
N ) . . - . . - .
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1)

to achicwing effective program igplementation as well as affecting

* : . ¢
"

-

_institutional_ support for- the desired change.
R

T 5)\'The identification of standar‘tﬁs that prescribe dtrection for practtce

. .t
. - . -~

e . but leave room for i stttuttonal tnnti}tlve, modlflcatlon, and untque- \

A ) -
~

: ; ‘ -
' v . ness s essentml to effectwe program change. o
- | : . / =

6) The'\reallzatlon that standards are,.evolutlonary in hature, that the'y

are end points, is essential 'to affecting constructive progwam change
' ) ‘ . . . . ) Y . . ' . ¢ i -‘ e
T . . . over time, . - ’ ' . T

.-‘ te " -

’ - 7) The posit‘ivebnature of the aporoach:to teacher education redes$ign ) o

-
M L

) tends to encourage and recognlze needed changes in programs: ‘
Y 4 R . .

'K

" Program evaluation is, of course, a regulatory function-of the -

e d'
® 3 . ¢ N

Ohio Department of :Fducation. However,'t'hrough_ use of a team

of persons e;terna] to -the Department trained in’ evalﬁatlon proceSS"

N

and procedures to focus on programs, evaluations are undertaken to

oy

~ build, upon str ths and to elininate weaknesdes. This promotion

¢ evaluation concept is an inherent and import&ht
A - J .

-

ﬁ | . of a quasi-forr

' -
) . .

o ..~ part of each on-tampus evaluation.

‘ N ) ¥ . . :
These’ principles are manifest in the reforms described to «this point; t'hey
are also implicit in the current teacher education improvement practices in

Ohio. _ . C . - .

-

Practices of the Present

. : h
Teacher education graduates of 1984 are bQ!neficiaries of cooperatively

designed pro ra resulting from the adoption of the Standards for .Colleges ~
g 3 ':?’ B
/

U or Umversmes Preparing Teachers, Though the standards cannot ensure “

¥

competence, they do establish minimum. conditions for quality _preparation.

"In Ohio, an elected S-tate Board of Education has the legal responsibility. for

M v




L]

A

monitoring the quality and content of teacher education progcams.  Séction

3319.23, Ohid- Revised Gode, specifically provides that the Stgle Board of

”

Education shall: ' .
* Establish standards and courses of study for the preparation of teachers;

« Provide for the inspection of institutions desiring to prepare teachers;

~

e Prq\;\)erly-;certificate'the graduates of "such approved courses and -

IS

“institutions; and

A

* Approve such’institutions as maintain satisfactory training procedures,
a ' ‘

Standards

Py 4 4

The 1980 staﬂards‘; adopted by the Stéte Board of Education "and
implemented by the Ohio Department of Education are the foundation for
teacher preparation.! Colleges and universities must define a body of

knowl|edge, skills, agtitudes and values (KSAVs) they determine as essential

. '

- to effective teaching. Included within the KSAVs, all prospective teachers

- N ’

~N . )
are required,to be prepared .in the teaching of rea&ing; to possess basic human

[N

A
relations skills; to be able to manage behavior broblems; and to be skilled in

thé clinical uise of ‘diagnos.tic instruments. “In addition, all are expected to
have teaching experiences, prior to certification, in urban and suburban or
rural schools'. | ' ' ) ' ‘
To ‘assure that these expectations are met, teacher education ihstittjtions
) . .

-provide the following: .. : _ \

- .

* complete syllabus and*specification of essential prerequisites to and "

»

requirements for each course; -

a »

« practical school experiences, which are initiated early in and sequenced
! . .

throughout the teacher education program;

*.close working relationships with schools; . ¢

v

P

* broadly representative committees advising the teacher education

/staff on curriculum design and evaluation;
o S R




v : | '
* follow-up of graduates to obtain data on preparation program and

teacher effectiveness; =
. (] 13 \

- faculty members in professional education that have had successful’

elementary/secondary teaching experience (as appropriate)j and

* funding and staffing at a level comparable to other prOf'essional

’

preparation pregrams.

e

. m . ' ) » [N
levels for teacher prepa'ration experiences. Jhey do not prescribe a single or

v

"right" set of éompétencies. Ratt{ér, the standards challenge institutigns to

-
N L 4 -~ v D * .

clearly Speg\ify understandihgs and skills prospective teachers are to possess

as preconditions to effective classroom teacHing-._ There is, in* fact, a healthy
" 1

variety of practices within and among the teacher preparation institutions-of

Ohijo.

LY ' L]

Evaluations .

Evaluation of teacher education programs by the state is another essential

L -

attribute of the Ohio standards. On-site evaluations of .teacher preparation
programs began in 1972. Evaluations occur once every five years fer each

of Ohio's forty-eight approved teacher education institutions. Apalysis of

~

the findings of the first ten evaluations in 1972 provided a focus on need

areas that were addressed in the standards adopted in 1974,

)

Evaluation teams composed of .college teacher educators, elementary and

secondary school practitioners, teacher education'sttge_nts, and public representa-
, L. : [

v

tives visit each campus for three full days. Prior to the tedm evaluation, an

audit is conducted to collect data regarding budget allocations &nd transcript

A

listings for teview by the team. The three-day evaluation consists of inter-

LN
"

views with faculty members, students, and administrators as well as an

assessment of curriculum ‘exhibits. A comptehensive evaluation manual, '

. X |

M ¢
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The standards as outlined in Appendix A'set a direction to and ntinimum T
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N

"Procedures for Approval of Colleges or Universities Prep'aring Tea@wem", has
. , . : s
been prepared by the Ohio Departiment of Education to provide a guide for

) g 'S IN
on-site evaluaters. K . AN

The evaluation team a'.t'temp't's: (a) to determine Whethér én institution |
seeking initial or‘co‘ntinuing approval meets préScribe;d state standards;

(b) to idéntify specific areas of comméndgtion in teacher preparation; (c(; to
‘ . . '

idenfify areas in whic:'h the institution maintains or does not maintain

_satisfactory preparation.’pro'cedures; and (d) to establish Jollow-up evaluation

~

processes fo certify, institutiona| accomplishments and. assure that program
. . _ . L

weaknesses are addressed. P

b

A summative report is issued,at the end of each on-sité evaluation.

ES

. N .
The evaluating team informs institutional representatives of its findings, and

signed copies of the repoft are forwarded to the Ohio Teacher Education and

»

Certification Advisory Commission, where either reconciliation or institutional
* .

¢

approval procedures are\initiated. . S \

A

Advisory- Commission °

.

-

To assure continuing focus on teacher preparation and to provide

participatory leadership to teacher education sign, the State

Education appointed a fifteen member Ohio Teacher. Education and

Certification Advisory Commission in 1974. Current membership includes

broad-based representation from the education profession, including practicing

teacher; and teacher education students and lay citizens.,

The Advi.sory Commission meets several times each year to study and
make recommendatiéns on teacher education standards, to assist colleges and
univergd '.es in the development of teacher education programs, to review and

m "recommendations regarding teacher’ supply and demand, and to analyze

and report financial requirements for teacher educatidn. Most important, the
.-

12
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\. . . (
wvoice for teacher education. The broad representation on the Commission

4

-\ . ) N . " ‘ "4
v LI » h . ' .. . Q ,
Commission studies and reviews each evaluation team’ report, as well as the

. . ot I

reconciliation report, Following review by the Commission, oneﬁof several

. recommendations is made regarding each Institution's program (See Appsndlx B

L]

for listlng of Commlss‘on récommendation options). The State Board of .

Education makes a final decision to grant or withdraw institutional approval

'to prepare teachers. L \ oo ) )

)

- \\ ‘.
. » . .
The Advisery” Commlssion serves as a sounding board and an accepted

‘uj‘

[

belps ensure that a& constntuqnt groups throughout. the S(ate‘ are aware of -

~

-

ractlcal apd p uosophlcal developments in teacher educ,atlon. '
P Q _

Cqoperation and Communication o .

~

One of the by-products of the Ohio redesign effort has been enhanced
L \ s'.

inter-institutional and inter-organizational communication, For example, there
are two active teacher education associations, OACTE and OATE. Membership

in the former group is primarily college and university administrators; the

1

latter group is composed principally of teaching faculty. These organizations

cooperate by holding joint statewide conferences and publishing a joint news-

letter. , -

The state; university education deans (SUED) conduct monthly meetings

to discuss mutual concerns and_,to examine relevant teacher education issues. .

. The private college deans and heads of teacher education have a similar

organization structure (OAPCTE). In acvidition,' the two groups (SUED and

OAPCTE) periodically hold jr)int meetings to discusé teach educ‘:ation

policies and praéticés. Representatives from the State De artment of
Educatnon are usually in attendance ito prov:de input regar@n olitical ‘

or budgetary matters. Finally, the Division of Teacher Educa'tion and -

Certification. disseminates information to teacher education and lay groups

*
[y

through newsletters and various research repdrts. = ° .

.

. ,'\. ‘3 u‘
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A

, Research and Redesign
The Division of Teather Education and Certification frequently awards

grants for pro{ects and studies related to redesign. For instance, an inter-

Ll 0 L)

institution Study Council for Research and Development in Teacher "Edukation-

was sponsored and cooperative projects were funded. Also, teacher education

+

field development grants were awarded to_encourage closer cooperdtion with

schopls and to assist in development and evaluation of materials and activities’

for classroom teachers who work with teacher educatién students.

. , e o
Recognition by the Association of Teacher Educators was given in early

1984 to two programs at lan Ohio college and university that grew out of

v v ’ .

the response to redesign andards in the area of urban' field experiences.

The State Department of Education collaborates with college-university - -

»
v

‘educators in some inquiry endeavors; other studies are executed solely by

universities or school systems. Copies of studies are widely disseminated
throughout the state. A sample of study topics examined over the past-'

b

five years include: .
* "Cooperating Teachers' Expectations of Pre-service Field Experience

Students"

* "Recruitment Practices of Teacher-Education Institutions in Ohio",
. . . i
* "Teacher Education Curricula: Teacher Preparation Practices in
o L
Human Relations' and Behavior Managemfent"

4

~* "A Comparison of the Academic Abilities of Education and Arts and
- . 7

. D
A

v . Sciences Majors"
.

In addition, nhmerou; studies supported by individual masters' theses and

-
¢ -

-~

, , : T '
doctoral dissertations-have. focused on questions relevant to teacher education

redesign. o -

14
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. lnstructlonal‘ L-ender'!zhip | : , §L

“*

Focus t\p thls pomt’has been excluswely on: teacher preparatlon. S

.
l" v \

¥
‘ v Substantial ovndence suggests, however, that the success of the teachcr is' ( )

1. .

: highly dependent upo- administratot erformahce. Adr?nmstrators set the . , ' .

! tone for a sc¢hool; they estabhsh expectatlons‘ for students and teachers; . e

*

) and they crpats the upper' l’ev‘él for what is achievabl;e in the school setting. -

. ’
. 'Becaus;:mof the lmportance of the principal's role in affectmg building per-

formance, the Staté E}oard of Education” adopted new "Standards for School . ©

- A amt

Admzmstrators", in 1983; to become: eff,é_{m.ve in September 1985.

The new standards stress the. instructional leadership function of the

principal, that is, the role of the. principal as teacher of. teachers. Stronger,

4 ~

tlghter program reqynrements were establnshed within an ‘administrative core

with work in such areas as policy planmng, school law, school finange, public
B

relations -and admmlstranve theory; within a 'curr_iéulum and instruction tore - - ‘&

.

that includes work in program dev'v?lopment and ih‘Struct‘ional improvement;’
and within 3 foundations core that requires experience with educational SR
research methods and ‘admir_\istrator awareness of. the historical, social and

philoéophical foundations, - ' - '

~In addition, all prospective administrators must cogiplete two planned,
" supervised, and evaluated .fieldfexperiences. These fiel ériences_, alorg
with an administrative entry year development program, provide for on-going,

continuing education that should enable principéls and district-wide adminis-

Y . B ?

trators to acquire and maintain the knowledge and skills for effectively y

fostering teacher performance and growth. . (
( o -~
. The challenge for the future-in Ohio is to maintain the momentum '

Prospects for the Future

. established . during the past decade toward strengthening teacher préparation,

)
)
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-
. C . v - . . '

\ a task easier }a'tham done. Mamtainmg momentum 1mphes creatmg a
- o

dehcaté batance berween reflecnon and actnon; between rescarch based and

A ’

. L ‘}Lpenm&ntmlly derived knowledge; between de!ibcra;,mg cautnously on &
series of cofpplex teacher- preparatl‘on quéstions and ac‘ting decisively after
| al! sides of the questions have been appropriately considered. - ‘ ‘ -

The revised standards for teacher preparation adopted in 1974 and ‘ .
effectiye in 1980 constituted a significant step toward improving teacher
| A
preparation.. However, it is ‘the nature of standards to define a momept in

yime, to "freer.e" concepts, issues, and dlr’ection. A task for the irhmediate

future is to r¢-examine 1972 certification standards in light of expérience

13

-with the reyvised teacher pr:eparation guidelines, as well as the research

evidence now available on effective teacher preparation and effective

teaching/learning behavior. The State Board of Education recognized this '

-

need to "close the lgop," and in its mission statement for the 80'8; i\___

Blueprint for Excellenie, committed itself to considerihg recommendations

.

for revision in 1985. The Board:- then took steps' to assure achievement of

its commntment by charging the Ohlo Teacher Educatlon and Advisory |
Commissnon wnth responsnbmty for brmgmg to the Board, during l985

. h ‘ ' : oo '
- " - recommendations with respect to twp charges: '

I. to revise the cyrrent teacher education and certification standards; and
. 4 * .

~

) . * . of professional schoot personnel.

In addressing its tasks, the Commission will continue to honor the

prmcxple 'of broad mvolvement of lay and professional citizenry, which has

‘characterlzed planning efforts to date. Commission members will likewise \

: : attempt to surface and explore the full range of positions on the cempliex | /

- N . - . “

questions inherent within each of the program charges. *

. . - i N ‘.l
» N ]
. Q N
. - h




The Commission,h'as,pegun for’mulat‘mg plans in concert with.the Ohio
Department of Educatlon for obtaining broad-based input on the issues that
must be acldresaed prior to addressmg its dual charge It has flrst sought
to defme goals and ob;ectlves. The focus will be on teacher preparation, ’
not teachers' and refmmg existing prograt ‘quality, not creating lt It
should be noted that Ohio has looked first at the processes and’ substance
of teacher preparatxon, and only now will share this focus by glvmg increasing
attention to the products of these’ programs - our teachers. We believe the
foundati_on‘for improving aur teachers is the preparation program.

’ Commtssnon members have begun to prepare to- dialogue ;bn the crucial
questions under each task; they have made themselves aware of ma]or

thrusts within the literature that are likely to color responses they will

' receive from constituents to the questions raised. These thrusts suggest

I}

that:
* teacher status and prestige needs to be improved;
: K o
* content and process demands of teacher preparation programs heed

to be examined closely; ° ]

- -
N v

* redesign certification procedures need to be built on a strong

< . L]

knowledge' base;

* classroom t.each-ers should possess a common base of knowledge
and skilly |

* preparation of teachers should-irtclude' breadth and depth ir\ clinical
learning; - i S

. colleges .of .teacher education and their sch%counterparts must

. collaborate more effectively;

‘\'

+ ' o
1

* teachets who are beginning their careers need close supervision and

~—

substantial suppo‘fﬁ l

)




+ classroom teachers need to pra’?:tice new skills in a supportive

4 -

environment if they are to effectively alter behavior.

L .
B . : o

? , regarding teacher admiristration preparation has become quite clear,

' k\ N 1 : .
Understanding the interrelatedness, however, does not simplify the tasks

/ ..

that need to be addressed. The following is a.’sample listing of the complex

LS

Y

subtasks facing the Commission under the two "charge" categories.

~ :
v - A. Teacher Education and ' B. Advanced Professional
. . __~ Certification Standards o'+ Personnel
' . o~ } ‘
* Ddtermine the body of academic * Assess appropriateness of continuing
knowledge for each certification education units for renewal of
field. , - certificates.
» Conside requirgng competency * Identify requirements for professional/
‘ tests during the teacher - . permanent certification,
preparation sequence and S
prior to initial certification. "¢ Identify implication of changes in
S : certification requirements upon
+ * Study and determine the most . advanced preparation programs
appropriaté means of providing for professional school personnel.

-

entry into teaching.

* Study the implication of finances .
to appropriately prepare professional

* Define issues surrounding teaching

in the middle grades and consider personnel at the advanced level.
what certification requirements are . - . ' -
appropriate for. this level. - ¢ Assessing competency and recency
g of professional practice &df faculty
* Consider appropriateness of special " engaged in the advanced preparation

of professional personnel.

~

- certification for ‘the gifted.

A r [y

* Determine modification in the
Standards for Colleges or
Universities Preparing Teachers
needed to make them compatible .
with' certification requirements.

' None of these tasks are discrete, .all are multi-dimensional. ‘Response to

- . .

responses to several others.

o .

* personnel evaluation processes should improve'teacher competency;.
: N\ . . n

In examining these thrusts, the interrelatedness of the two charges

each individual question and to each set of questions has implications for
¢ - : : '

5
y,
b




. .
B - - . ‘e .
3 N l

. " In essence, the challenge to the Commission and the State Board:-. of .

" "Education is extensive. Achlcving consensus on the majority of questlons
® .

to be addressed will be taxing but necessary given the nature of the task, =

However, if history is & predictor, the Commissign and the State Board °

. will comp}ete the ‘wbrk éffectively and teacher education will become
(‘ ’ ' - RN

stronger as a result of the focus upon lt. .
The history of broad involvement in the excha_nge of ideas, of state
department of education sensitivity to varlant positions, of a workmg,

»

phllosophy of shared, cooperative decnsnon -making within a legal framework
and of ‘State Board of Education support for program implementation efforts
has led to a spirit of optimism in the ,teache.r- education community. If the

best predictor of future success is pést and pré_sen_t performance, Phioans can

trust that the imperative issues will be addressed vigorously and effectively.)

4
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A complete list of studies solicited by or completed b_y"fhe Division of
Teacher Education and Certification, Ohio Department of Eduqation is
available from the office in Columbus, Ohio. - '
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L - APPENDlX A T

» STANDARDS FOR COLLEGES O NIVERSITIES PREPAR!NG TEACHERS

A}

n ‘\ . ) . v

3301-25-01 Orgmﬂznﬁon " -
(A) Prerequisiie to'the approval of a co"ege or unwerstty to prepare teachers butheStateBoard SO

of Education, the college or university shall firét obtaip authorization-to grant the apphcubh
baccalaureate‘ or advanced degree by the Ohio Board of Regems .

~ (B) A college or university seeking initial or continuing approval to prepare teachers shall submit
" evidence that its governing body, administration, and faculty reginrd teacher educationas one

of the integral parts-of the collegé or university's totakpurpose: and stpport teachgr eéucatmnw

commensurate with defined purposes and objectives.

(({i) ‘A clearly defined statément of purpose and objectives shall be establushed for each ﬁald in’

which teachers are prepared.
Approval of a college or.university by the State Board of Eduoatton o prepare teachcrs shel!

be for explicit teaching fields; e.g., elementary. comprehénswe stienge, @ducable mcntal!y :

retarded, or distributive education. .
" (E) The primary responsibility for the preparatton of teachers thhln a college oruntvermy shall

. be exercised by a clearly defined and drganized administrative and fnstrudttbnpl unit; sueh as

a college, department, division, or school of education,

(F) Relationships shall be established between the college or “upiversity preparmg teachgrsaand'
approved or chartered schools or school districts for the purpase .of providing:teacher . -
education students with- field-based experiences; and shall be formulated ‘with- written”

agreements when requested by either party, which shallinclude rutually agregdiupgon: (1)
activities, services, and compensation; (2) rodes and responsibilities; (3) provisions for- solving
problems and the coordination of ongoing activities; (4} means for revisions to meetthangj‘ng,

needs and conditions; and (5) professional developmeéht programs for personsipvolved inthe:

- preparation of teachers. Experiences and objeciives shall be jointly developad, ‘with

consideration of recognized professnona! quidelites, by’ representativas -of- -Approvad. or
chartered schools or school districts, including admmtstrators‘ supemsorsﬁnd teaqhers, the
college or universlty preparmg teachers; and teacher edgcati&m studems, - . <

(G) The college or university unit having primary. responstbthty for the pmparahqn of teachexs

shall select advisory committees of interested groups. from.within the; college or university
preparing teachers, interested groups from within approved ‘or charte ed sghodls or sehmol
districts, and interested citizens. Tnterésted groups.and: org'anlzattons may. submtt norirees.
to the college or university preparing feachers. for‘appomtmant 1o the advh . ,____ytcommﬁteas

- The college or university preparing {eachers shall utilize the-committees: tor ‘he putose mf.,
advisth§ ‘on the design, approval, and continuous ‘evaluation: and, «dev;lopment of ‘teacher

education, including criteria, policies, and procedunes pertaining therest@rif‘ﬁ'e AUViSHRY.

committee shall meet regularly and report to the college or university prepafing feaghers, The

college or university preparing teachers shall act upgn the reponsof theagvisory. aommlw
and report its action to the advisory committee. The advisory committee mindtes skl be
" made an official part of the documentatton used in the avaluation.by th%mte‘mpartm’t of

Education.
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‘ * (H:-Continuous recruitment and counseling shall be cgnducted to encourage the enroliment of
_‘ individuals who evidence potential to became outstanding teachers. ‘

« (I} Teachegmpducation students shall be selected and admitted pursuant.to criteria and

3 procgdt‘xis adopted by the governing body of the college or university which are conducive

' body of knowlédge, skills, attitudes, and values necessary for

1o the acquisition of the .
becoming an effective teacher. As used in Chapter 3301-25 the, phrése “attitudes and values”

e means those characteristics.neces
S - pupil growth; development; and tolerance for, and understanding of, human diversity.

"+ (J) Retention of teacher education students shall be pursuaht to established criteria predicated upon
satisfactory progress toward acquiring and utilizing the requisite body of knowledge, skills,

attifudes, and values while completing course work and clinical and field-based experiences.

. (K) Criteria, policies and procedures shall be adopted by the-college or university to governteacher -
n, religion, age, °

-~ education and shall not discriminate on the basis of race, sex, political affiliation, 1
or sqtioeconomic status for teacher education students. Due process procedures shall be
specified and accorded any individual who may be adversely affected by said criteria, policies

¢ or procedures. : . ot

(L) Agreements, criteria, objéttives, poligies, pracedures, and purposes required by this standard
shall be set forth-in writing and disseminated as appropriate or upon request to administrators,
faculty, and teather education students within the college or university; cooperating school

. personnel: interested groups and organizations; and the State Department of Education.

1.
-

33'91.25.0;; Curriculom . N

(A) The bady.of knowledge, skills, attitudes, and values determined essential for effective teach-
ing shallbe specified for each field in which the college or university is approved to prepare
teacher education students. o
(B) The specified body of knowledge, skills, attitudes, and values shall serve as the basis for de-
velopment of the teacher education curriculum in each teaching field to include course work
_in general and professional education and in the content area of specialization, as required
by approved teacher certification standards. The teacher education curriculum shall ade-
quately reflect identified and significant academic and social eoncerns which would include:
, (1) the teaching of reading, as it pertains to the field for which certification.is being sought;
. ‘ _ (2) human’relations related to both teaching in a culturally pluralistic society and working
effectively with students regardless of race, political affiliation, religion, age, sex, socio
econoric status, or exceptionality not requiring a full-time specialized educational en-

vironment; N _

(3) analysis and evaluation of on

. (4) dealing'with behavior problems (e.g, aggressive, a

() selection, preparation, and effective utilization of edycational media to facilitaté learning.

(C) Each teacher education student ?hall satisfactorily participate in clinical experiences which
present individual cases or problems.involving the application of principles and theoryin
teaching-and learning. Through clinical experiences under the direction and supervision of
experienced faculty—in a college or university laboratory setting, approved or chartered
school, or other approved setting—the téacher education student shall be inVolved in the use

of diagfiostic testing instrument$ and observational techniques to enable an analysis of pupil

] learning progress or difficulties, on both an individual and group basis, and prescriptions of
instructional strategies, educational gn‘e.dia. and materials to maximize pupil leaming outcomes.

1 1

éaryfor a prospective teacher tp successfully céntributeto

¢'s performance skills as they relate to teaching behavior;
busive, withdrawal, et cetera); and .

"
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(D) Eath teacher education student shall sans(actorrly participate in a series of carefully planned,
~ supervised, and evaluated field-based experiences for which specific learning objectives have
been set to assurg increasing proficiency in perfdrming the various teaching responsibilities
under actual school conditions, Experiences and objectives shall be jointly developed among
representatives of approved or chartered schools or school districts, including administrators,
supervisors and teachers; the college or university preparing teachers; and teacher education
students. Field-based experiences shall be completed in a variety of urban and swpurban or
yural'settings: Field-based experiences shallinclude at least ovgzu quarter of student teach-
ingy during which time the teacher'education student will be Bypected to follow a teacher's
regular schedule. College or university supervision of student hing shall be cénducted or
augmented by professional persons having specialization within the particular field of the student

‘teaching assignment. Cooperating teachers in the student teaching experience shall ppssess

the appropriate standard certificate, and have a minimum of three years of classroom teach
ing experience including one year in the field for which the service is being provided.

(E) The clinical and field-based experiences for teacher education stutlents shall be: (1) an imegral
part of the teacher education curriculum, cofmencing early therein and continuing in a se-
quential manner; (2) related to school-age youth; and (3) equwalebt in time to one full quarter
in addition to the student teaching experiences as specified in Part D of this standard.

(F) Axcomplete description of the.teacher education curriculum for each field—including, but not

-limited to, the sequential learning needed within the body of knowledge, skills, attitudes, Qnd
values as identified through instructional objectives and syllabus for each course, clinical ex- -
perience, and field-based experience therein, together with the identification and specification
of essential prerequisites—shall be submitted to fhe State Department of Education for ap-
proval at least every five years, or sooner if revisions are desired therein. a

!

@

3307-25-03 Instruction

(A) Ipstruction in all courses within each teacher eduoatron%urrrchlum;hall utilize a vanety of
appropriate instructiénal procedures. which contribute to the effectiveness of teacher educa

tion students’ preparation.
(B) Instruction will insure“that all teacher education students shall be able to unhze effectively

various types of educational media.
: |

+

©
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3301-25-04 Factulty
’ g 7 \ . L[] v

(A) An administrator shall be employ?d and assigned adequate time to'provide leadership and
direction to the unit within the ‘college or university having responsibility for teachen
‘education. Said individual shall be: (1) qualified for such position by virtue of extensive
academic preparation and experience associated with an approved or chartered school or
school district, and higher education; (2) responsible for recormmending certification of those
‘teacher education students who have satisfactorily completed the requirements prescribed
by the State Board of Education and the laws of Ohio; and (3) the college or unwersity s official
representative in working with the State Department of Education.

W

(B) Specific faculty competence shall be evidenced for each field in which teachers are prepared '

Each member of the faculty shall have academic preparauon appropnate to each teachthg

z

and supervrsory assignment. : \ .

t
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(C) Each membaer of the professional education faculty shall have had at least three years of
" satisfactory and appropriath ‘teaching experience in an apprﬁved or chartered school or
school district, or comparable experience for the services to be performed as may be approved

" by the State Department of Education, and shall maintain a current and knowledgeable rela-
tibnship with elementary and secondary schools. In addition, each member of the professional
education faculty responsible for teaching courses required for specific certificates shall have
had at least three years satisfactory and appropriate experience related to such coursesinan
approved or chartered school or school district, or comparable experignce in an approved

‘o
O

setting, . o .
(D) The professional education faculty teaching load (including number of hours and students) ‘ §~ |

shall be consistent with the established purposes and objectives of teacher education and .5
shall provide faculty adequate time to advise and counsel teacher education students; work .
‘ . on various advisory, planning, development, and evaluation committees; and conduct research,
write, and be involved in other such appropriate experiences as are required by the collegeor
university as a whole. - . T
(E) Part-time faculty should be utilized when there is a need for a special competence neither rep-
resented on the regular faculty nor requiring a full-time faculty member, or there is a need for
temporary additional services in the areas of competence already represented on the full-time
faculty. Where consistent with college or university policy, part-time faculty shall be involved
as full-time faculty on various advisory, planning, development, and evaluation committees
.- and may be assigned time to be available for advising and counseling teacher education students.
(F) Professional education faculty shall be assigned in sufficient numbers to enable the planning,
instruction, direction, supervision, evaluatiori, school liaison, advising and counseling required )
. by the provisions of Chapter 3301-25. The faculty/student ratio required to implement the - * -
provisions of Chapter 330125 will approximate one full-time equivalent faculty member for -
each fourteen full-time equivalent teacher education students. A full-time equivalent faculty
member shall be assigned to plan, supervise, and evaluate student teaching experiences for
each fourteen full-time equivalent teacher éducation students involved therein.
(G) The professional education faculty at both the undergraduate and graduate levels, to the ex-
tent the purposes and objectives of teacher education are served thereby, shall represent a
level of academic preparation and teaching load, and be accorded rank and salary at least
ommensurate with other faculty who teach baccalaureate courses and. advanced degree .
:ourses, respectively. Planning, supervision,.and evaluation of field-based experiences for
teacher. education students shall be considered equivalent to on-campus assignments.
(H) This standard shall pertain to all faculty members employed by a college or university after

the effective date of this standard. . o o
3301-25-05 Teacher Education Student Services
(A) Comprehensive teacher education student services shall be provided but not limited to: .
(1) Orientation to: (a) teacher education; (b) characteristics, rules, regulations and policies # -
, . of participating elementary and se¢ondary'schools; (c) resources available to.assist in
: acquisition of the requisite body of knowledge, skills, attitudes, and values; (d) career
options available through teacher education; (e) employment potential, conditions, and
salaries in the various career options; (f) professional rights and responsibilities; (g) teacher
and other education-related organizations. -
- (2) lrradividualized counseling scheduled on a regular basis tHroughout the college or univer:
sity experience to provide for scheduling and reviewp! courses or experiences predicated
upon sell-assessment, career objectives and needs 3Bsessment. : :

[}

[

-

b

»o29 .




i

-

~ . f"'* » , +

(3) Maintenance of each teacher education student's cumulative record.\wmch includes at
least: (a) career objectives, (b} completed course work, and (c) evaluations®f course work
including clinical and field-based experiences and hours completed. '

(4) Placement services for graduates seeking initial or subsequent employment in education.

(B) Teacher education studént services shall bé conducted pursuant to published policies and
procedures qstabltshed within the college or university. Times available for'this various teacher

education student services shall be published and distributed to all teache

education students.

(C) Only individua gwho are qualified by appropriate preparation and experience shall be assigned

responsibility

r providing teacher education student services.

+ =) Individuals responsible for providing teacher education student services on ather than a full
_time basis shall be assigned time and facilities to provide such services.

3301-25-06 Facilities

(A)
(B)

.

"
Ll

-l

Physucal facilities, instructional materials, equipment, and other resources essential for con-

ducting teacher education shall be provided.
The physical plant shall be designed to fulfill the college or umversnty s defined purposes for

teacher education, and shall provide for the safety and health of students ahd faculty.

(C) The library shall support the ifstruction, research, and services pertinent to each teaching

. field in whith teacher education students are prepared. The recommendations of professional

nd education organizations shall be consi-

education members, national learned societies,
dered in maintaining and building the collection forgach teaching field in which teacher edu-
cation students are prepared. Administrative procedures and équipment shall conform \to
accepted modern practices, including cataloguing meghods, arrangemgnts of books and peri-
odicals, and adequate hours of accessibility. Ample provision shall be made for utilizing n#wer
developments in library services, The library shall be administered on 3 full-time basis by a

AY

" proféssionally trained librarian.

(D)

(E)
(F)

Laboratories and laboratory equipment shall be avaulable for instructional purposes for each
teaching field in which teacher education students are prepared. The laboratories and labora-
tory equipment shall meet the standards as prescribed for approved or chartered schools by
the State Board of Education with consideration of recognized professional guidelines.
Space, equipment, and staff shall be available for pianning, recording, and evaluating experi-
ences—such as microteaching, role playing, and other simulated activities. \

An educational media center shall be maintained either as a separate unit or as part of the lib- '

rary. The center shall maintain hours of accessibility which support teacher education student
learning, serve as a laboratory of material and educational media for instruction, apd include: a
wide array of books commonly used in approved or chartered schools; various types of edu-
cational media, suchas maps, charts, pictures, films, video tapes, and recordings; various
types of materials used in evaluafion of learning; and curriculum patterns, courses of study

.and teaching units. Workshop facilities shall be provided for preparing new instructional ma-

terials, including access to electronic, photographsc and other equipmeWt. Materials in the

educational media center shall be. classiﬁed and catalogued according to nanonally recognized
standards. The center shall be administered by a préfessionally trained person having experi:
ence in both the areas of education and educational media.
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3301-25-07 Finnncihl Supporf : o

(A) Financial stability and resources for the accomphshment of announced purposes and pro-

»

of Education shall be evidenced, .

(B) A clear and accurate analysis of the college or university's financial status with specnal emphas:s
on adequate financial support of teacher educatioh shall be presented jointly by the presndent

of the college or university and tha administrator responsible for teacher education iran an.
nual financial stat&ment to the State Department of Education at the close of each fiscal year,

’
i

$301-25-08 Evaluation (

(A) Continuous study, development, and improvement of teacher education shall be evidénced
and supported by a well defined plan of evaluation which shall provide for the follow-up of

. graduates,
(B) Plans which are part ofa design for totalcollege ot unwersnty development shall be formulated

o for the long-range development of teacher education. .
(C) Each college or university shall be evaluated at least once every fiveyears by the State Depart-
ment of Education. Said evaluation shall be conducted on campus and shall involvé an evalua- ¢
_ tion team appointed by the State Department of Educatiqn that is broadly representative of
. the edycation profession, teacher education students, and interested citizens. The college
or university shall prévide for the necessary and essential expenditures of State Department-
of Education evaluations, except for transportation, room and meals of team members. The
college or university shall prepare and file with the State Department of Education such finan-
, cial*and other reports as may be required for administrative and evaluative purposes.

cedures to meet teacher education and certificatiqn standards established by the State Board -
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APPENDIX B

3 ' o
RECOMMENDATION OPTIONS OF THE OHIO TEACHER EDUCATION
AND CERTIFICATION ADVISORY COMMISSION :

Following the review of the team report and all additional evidénce, the
Ohio Teacher’ Education and Certificagion Advisory Comrrission has the

following options for action:

1. Continued approval.of dil programs;

2. Continued approval for ;peclﬁc progrargs, not recommending continued
approval of some; | - ‘._\_

3. Recommendations held in abeyancé until additional information is p_rovlded;'

4, Recon;mehdations held iﬂ_'abeyance for a specified -period of time until ' i
specifié stan«:‘iards are strengthelnéd to énsure compliance (whe'n this
occurs, the institution” will be expeéted to file, and have appi-oved, t
with ‘t'he Department of Education, the detailed plan of processes and
procedures,.a]ong with a fime li‘ne, to ensure éompliance_);'_

5. Recommendations rescinding institutional approval to prepare teachers.




