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decision ¥4 initiate an extended. teacher education program culminated
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other parts of the University, and colleagues from schoel districts
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In the spring of 1331 -the School of Education at the University
of Kansas anq9unced that students matricul;ting subsequent to that '
date would have to meet the requirements of a new teacher ;ducation

© program of_isz hours spread over five academic years. The announce-

ment also noted that the then-éxisting four-year prog}am would be .

phased out as the sophomores of'1981 completed their programs. o : wi?

D Y2 , ‘ .
The de;1swon to initiate an extended teacher education program

faculty from other .parts of the University and colleagues frdm
school districts in northeast Kansﬁs.‘b

This®paper will chronicle briefly the history of the School's
decision, describe the major features of the new program, and
keport some highlights of the four years of program implementation.
In addition, the relaticnship 6f our new program to statewide

. e s . ] MATERIAL HAS BEEN GRANTED BY
reform activities will be noted.

2 Ebrd

The Decision Process TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) ™'

During the 1970s the faculty of the School engaged in a self-

-

study with the major goal of developing short, long-range plans
for the future of the School. In current parlance the activities
would be called strategic planning. The study focused on three

sets qf factors: the characteristics of the faculty of the School,

culminated several years of planning by faculty in-the School, ' e ¢

PERMISSION TO REPRODUCE THIS
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the students,'and thé.institution;'the emerging literatyre on
teacher edygation; and, the state and national trends in education
impinging 6n.the School. The study was premised on the belief
that the prbgraﬁs and activities-of the School'should draw on thé :
Strengths.and iﬁterests of faculty and should respond éffectively
to the state and national needs encompassed by the institutionai
mission. Although decisions affecting a variety of School activities
resulted from the self;study, this paper will concentrate op the
~ decisions'affecting the preservice ‘teacher education program.

. DUring the period. of self-study numerous suggestions Qene
_made that wé‘should seriously cbn;ider majﬁr changés in our preservice
) -teacher'educatiod'prp§ram Although our program compared favorably i
w1th other traditional programs in the state and nation, there .,
were concerns about the piecemeal changes made during the 1970s in
nesponsento state and federal mandates, Ih addition there were

_ | (
concerns -that we could not accommodate Wwthin-4 four-year model

411 that_prospective tL ‘-hers needgd to ex erieace.~

- In the fall of 1979 each department in the School selected
| representatives for an ad hoc committee charged to develop a
.goncept paper qescr1b1ng the program we felt Wwas necessary and
appropriate for procpective teachers. The committee was asked to;
ignore time constraints and to idéntify the characteristics of a |
prdgram we could take pride in offering. - The concept paber Qas
adopted by the échool in December, 1979'and serVed as the:framework

for subsequent development of the new program.
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The ‘paper included 8 rationale for a new teacher education é
program. Among the factors cited are these: , ;é
« =  Because of the constant expansion of knowledge and o ‘%
changing perceptions by society on the rolé of dducation, ” f%

" . we needed to produce educators with the ability to adapt .;%
to change. | P : f%

- A teacher educatlon program must include a strong research ) -%
ut1lization component at the undergraduate level. . t%

- Because of 1ncreaswng emphasis and need for 1ndiv1dualized

- 1nstruct1on, teachers need training and f1eld expermence ;%

to prepare them,to individualize for all students , ) _§

- Prospectlve teachers need the capability to use educational g

. ’ technology to 1mprove the1r instruct1on and to enhance\ | :E
. student learnlng %
The paper also included nine goals and 53 related objectives | . :

for a teacher education program. Because of space limitations
only the goals are listed hare:
1. . The professional teacher possesses self-understanding.
2. The professional teacher has knowledge of human’growth,-
development, and learn1ng and applies this knowledge to
-teach1ng ch1ldren and adolescents.
. 3. The professlonal teacher }s skilled in human relations.
4, The-professiOnal-;eacher understands curriculum olanning
and is skilled .in choosing.and adapting instructional

strategies to irplement varying curricula.



5. The prbfessjonal‘teaéher manages a learning environment
) . . N \‘..

. effectively. ' S ’
6. The profeigjopal teecher evaluates.studeht learning-and
ises educationaf research methodologies to improve )
'instruction and student learqing. |
7. The.professional.teacher un@grstagdé thg'scope of the ' .
_teichihé profes;ioﬁ and the school as a social-political
organizaiidh. " | . -
8. The professional teacher is;a'liBErally educatéd person.
‘9. The pfdfessional teacherfhas'thprough knowledge of the
| aspects of aplieast one subject matéér‘area thaf is
-%ncluded i;fthe puﬁlié school éurricu]Um.
. Even'thbugh the concept paper avoided any spetif{bation_of
| prograh'length‘or number of semester hours, if was clear that the
comprehensive nature df-;@e objectiQes would require more cduréework
and activities than the traditional four-year, bactalaureate -
dggrge model could accommodate. Recogniziﬁg that.aevelopment of a
-program to accomplish the yuals might be professional}y Jpstifiéd '
but poiitically naiQe. our next ;tep was what might'Be galled |
reality testing. For éeveral years the School had benefitted from
\\the assistance of an'off-campus advisofy committeeicoqprised of
superinteqdénfsrgnd local téacher organizétion'bresidents._or
their desiénated hepkeéen;atives. and representatives of tﬁe state

sch001 boqrd association, the-state board cf education, the state

. department of education, and the state teachers association.
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Again we turned to this committee for aﬁviée and’qounsel. Copies

of the concept paper were sent to the members and aimeetiﬁg was . /

held to discuss reéctions to the program implied by the paper. o ;E

The reactions of the advisory committee were more supportive .

3 and enthusiastic than we could have anticipated. Superintendents .
%#f “indicated that gracuates from such a program would be their first
o choice when Hiring beginning teachers. Several indicated that’ RIS

Sié, they would md{ify salary schedules .o provide an agprobriate point

Kﬁifpfeniry for'graduates of the program. Many of the members expressed
ziﬁnterest in working‘ﬁith.faculty coqmittges in developing the
programw '
ancerns and douhts questtons. and suggest1ons also were -
expresqg? For example. ' |
COJld KU afferd to beg1n unilateraily an extended program?
:wouldn t enrollment drop precipitously as students )
elected to attend a,school with a four-year program? .
- 'waélit_fair to ask students to spénd more than four
years tq'enter,a field so poor]y compensated?
] Was Kd réally willing to involve teachers and administra-
tors to the gxtent the progfam would require?
- ‘Was the mofiVe to exiend the program.really an attempt

to bolster credit-hour production since enrollments had

L)

. decreasad significantly?
- These and other questions were discussed, and evidently answered
satisfactorily, and the committee concluded the meeting by encouraging

us to proceed and volunteering to assist us in program development. : 5,

s
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_'separate'aspects of proéram develdphent. and during the 1980

" summer session a committee of the f+Ve chairpersnns.cf the previous, ..

,tasks,'refinément of the program content and ensu}ing'support'frpm' °

. been developed, the Vice Chancellor interrogated the committee

During the spring semester of 1980 five commi ttees worked on

. -

comm1ttees consolidated the separate reports into. a comprehensjve .-

document provid1ng the framework for a f1ve-year program The

report was adopted by.the School Assemny in July of 1980.

Wofk dd(ihg the 1980-1 aﬁ;dem1g year focused on two major. - .

constituencies and controlling authqrities; The former involved
gctive participation of all groups represented in earlieﬁ planning.
effprté. The latte; was_criticél ip,man} ways, ;pﬁftbe?prcce;s |
will be described in some detail. ' ) '

In Kansas 1nst1tutions under control by the:Board of Regents,
the authority to gstablish graduat1on and pfbgram fequ1rements ‘
traditionally has been vested with the faculty offering the program.

Even so, a'change as significant as the one we were planning -

_requires support within the University and among vérious state

agencies. ’

~Great care was taken, from original debatés through all ’
planning act1v1t1es. to keep central administration informed about
our plans and decisions. The Chancellor attended one meeting and
the Vice Chancellor for Aéademic Affairs attended several meetings
of the school's qpvisory committee. The support -of our off-campus
colleagues had a significast influence on the attitudes of central

administrators. At one meeting, after the pragram outline had

rather vigorously to ascertaiq their level of support and commi tment

7
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and their assessment of the need for such a dramatic change. The |

r : information provided and the supporti indicated by our colleagues

| . helped to convert the Vice Chanceiior from a -neutral skeptic‘to an

| ardent supponter of our efforts. In discussing iuture'allocatjons,

i an-ad*eement was reached that the School” of Education wouid not be
penalized if semester credit hour production decreased due toa
decline in undergraduate enrollments.
As noted earligr, the Commissioner of Educ"ion or his represen-
”'tative sttended meetings of the Advisory Committee when the concept
¢« paper and progress reports on tne.program were presented._ State
Board members also were present. Because-of this. the Board and
the State Department were knowledgeable about our plans and. in
fact. had ‘an opportunity to influence our decisions. Even s0, &
presentation was made about our plans to the entire State Board of

. Education. We described our rationale. and the main addantages we
thought our program wouiq*hdve.for preoaring highly quaii?iéd
teachers for Kansas schools. ’

In addition to these aspects of informing important constit-
uencies, presentations -also were made to the State post-secondary
coordinating-commission (mostiy legisiators). the chair of the
Senate Education Committee, the Kansas Association of School
Administrators, the Midwest‘Association of Personnel Directors,
and the Kansas Board of Regents, among others.

o During discussions with these groups many cpinions were
expressed about our plans. Some people applauded our efforts and

the tourage to embark on our course of action alone among
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institutions in the state and region. Others, including friends
. " of KU, had reservations and doubts about what .the ‘Lture impact ”

~would be on ;he‘School. Very few people questioned the need for .

more comprehensive programs but frequéntly‘gn observation was made. -

-

about requiring’aﬁ additional year of study for students who would , o
'gnter a fie]d'with such low salaries. g
A summary of the history of our,pecision and the planning . :

stages would be incomplete without some comments about féculty ‘ L%

. | feactions throughout the process. lIn gé:érél it could be noted . 1
that votes by the School Assembly were virtually unanimous id |
sdEport of recommenhatfons“dt the earl staées when thg‘%ssues
were near the ébsgract end of the dbntf::D&; The closer, the
decisions came to being specifid. causing changeé in courses‘and ;'i
activities, the greater the opposition to the recommendations.

E 3 , . .
This will be no surprise to those who have been involved in the

}é%: . pr‘ocegs'of program change in higher education.

P R wal : i

‘“"*@-waéuﬁ A significant core of faculty enthusiastically endorsed the , .
5“)"? % - . i

concept of an extended program, and this group spent long hours in
‘program development and -exercised st}ong 1eadership withi® the
faculty. As we moved ihto the phase of specific requirements,
credit hoyr allocatior td courses, and sihilar mattérs, faculty

. disagreements inctéésed. "We need morehthan_a three-hour course."
: "We favo?.requiriﬁg th levels of certificat{on:" “ﬂé favor.

. _' - }equirdng two teacﬁing majors of all students.” On these and

many other issues., faculty votes split. However, the negative
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votes were based on diffdeent specific issues, and the number of

peoole who opposed }he exteded program conéogt was relat;vely ‘ 33_%
" small. R - . R . ‘ ' i%
" n Overview of Rrogram Content : : ' : 1.§

The néw teacher education program at the University of Kansas - . ~"°f%

was designed to;accomplish several major purposes, as listed . ‘ - j«_fg
below: - ‘; L ¢ : o | j?%
1., To provide students an early Opportunity in their co1lege o ?-‘ﬁ%
careers to make a well- informed decision about Whether to major in . ' .{f%
teacher education; ’ 1, o } | 4
2. _To provide strong general education &na'teaching'field ' : .;§
areas of study; . r . -y | Qk ' gf

LR . . "g
- ’ . y f;

5

¥

¢ 3. -Te pro!ide appropriate clinical experiences including
frequent activitie#in K-12 classrooms. . ' ' _%

© 4, To provide careful artxoulatlon between theory and
. b

) i

broctice, :
5. An opportunity to otody\thoortes of pedagogy a:ad recent ”
research; and ‘ | '
- .

6.« To provide an opportunity for students to develop a
ifaching style best suited to tneir oﬁn_preferences and personality. ‘ : .

These purposes are oddressed through' the general education, '
teaching ffelo and professional education components of the program.
A1l teachers, regardless of subject or grade level taught, are
role models for children and youth. Thus, it {; important for all

teachers to have a broad genera] education, to be articulate, and

competent to relate content from one field to content in other

10
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' disciplines.. The gener&l edutatlon requirement in‘the new teacher

education program is €0 hcurs distrihuted across six major fields:

English a;E‘cther 1anguage arts 12 hours s

E 4:r€ehavorial}sciences, including psychology 6 hours
AN | . < . -
- Social sciences, with coursés from at least

, ... 3 of the 4. areas of hiétory, geograph}.

] poliﬁipal science, and economrics - 9 hours
Arts and humanities _ - g -9 hobrs-,
Sc%éncé and mathematics, to include at Ieagt
" one mathematics course aﬁd two e
. Jabor;tor; sc?énéé"cQurées ) - lk'ho:rs
.Ph}sigél and Mental_health o K 3 nc.;s
. Electives fropi the 6 areas abovei 9 hours
c \ - 60 hours

The second. major compodéni of the teac@ér education'prégram
is éou*sework in theoteaching ¥ie1; or f?éldk . ¥he teaqhing field
requirement An the new teacher education program is a minimum of
40 hours.' We recommend that giddle level and secundary students
compiete at lepﬁi one major teaching field and one minor. Elementary
teachérs:are encouragea to tage two mino%s. QUt they could elecg
to take one major instead. Even though the requitément specifies
a minimum of 40 hours. 1n actual pract{ce the majors vary from 36
to 45 hours and minors vary fram 23 to 28 hours. A review of

current records for_students,tn the program indicates that most

students will take more than the minimum ip the teaching field.

L 4
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The third major ;omponent'of the proéram, padagogy or profes« -
sionai;éducation..includes both generic coursework and subject/ievei
specific coursework. This compcnent incldbes a minimum of 62
hours, with ucurses designeilfo develop four maior themes wnzcn
spiral through tha.program. These themes include 1) growth and

'deve opment 1nc1ud1ng special attention to exceptzonal children;
2) assessment, resea?ch literaci and technology, the skills required

for monitoring student progress, ccmprehending researcn 3iterauyre.
b

”~

and evaluating tpstructional effectiveness. 3) interpersonal
relatxonships jncludinq knowing self as a teachgr and communication
skills for.interactions with both children and adults; énd,'4)
'graddﬁl induction into the role of a teacher which is'pravided"
iﬁréugh'the experiential aspects of the program,
o The ffé;hman year includes pne course on introduction to
teaching. The course is team taught by a teacher edycator and a
member of the Counseling Department faculty with expertise in
carecr planning. The major focus, of the course is on the role of ,
a teacher and the course is designed t5-he15 gtudents assess their
perscnal interest in assuming the re§ponsibil%tiés of a teacqer.
In this course we receive é great deagl of assistance'from a cadre
of ‘teachers and adiflinistrators in-the 1oca}'§éhooig. and the r
course inc]ude§ structured observaticns of different types of
classrocms. ’

Curing the sophcmore year two .courses in professional education

are offered. The content of one course is multicultural education

and the second is child study techniques. Both courses include a

12 \




series of assignments in the sqhoois. We believe that by the end
of the sophomore vear siudents will have a2 solid basis for deciding
to remain in teacher education or.-on the other hand, to transfer
into another major field of study. |

Although the program design 1nd1udgs five semester hours of
professional coursework duriné the freshman ard sophomore years,
we do Qork with transfar students at the junior level to plan
programs apprcpriate for the student's background and experiences.
in éddi;icn, iower division coursework can be made up during the
Junior year,

The program has quality control measures at key points in the
sequence, 1o be admitted to the'junibr level, students must have
8 2.5 lower division GPA, satisfactory scores on the writing and
mathematics sections of the NTE Pre-Professional‘Skills Tests and
endorsement by faculty members. To cont. e into the fifth year
0¥ the progr~m, students must have an overdr? GPA of 2.75. We
recognize that this GPA requirement may erade enrollment but thé
standard 15 consistent with our goal of conducting a high duality
program with academically competent students.

The first four years of the program in¢clude a8 minimum of 126
hours, with at least lGd of the hours in coursework related to
grneral education and teaching fields. Students will be granted
the Bachelor’'s degree at that point in their careers. Even though
the program was designed to assist students in making well-informed

career choices early in their college careers, the award of a
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Bachelor's degree at the end of four years provides a good opportunity

for students tu self-select out of teacher education. We hope

commitment to finish the program, but we recognize that some_.

that few'students will continue through the fourth year without a

L2

. - students may learn late in the Bachelor's degree program that they

do not want to become teachers. R

R
s

The organization and cortent of the fifth year have continued |

to be topics of discussion within‘the 3chool of éducation. Although

the original conceptualization of tHe fifth year has been rev.ined, .

various alternatives have been considered.. The organization of

the fifth year includes two assignments in K-12 classrooms and

intervéning study iq,graduate level courses. The format is

presented below: : ~
Fall Semester
Weeks 1-8 Student'Teaching
- Weeks 9-16 Coursework in
professional topics
Spring_Seméster

Weeks 1-6

Advanced metnods,
departmeni specific
departmental elective

Weeks 7-16 Internship
-~
0 14

e ..

-8 hours, §raduate credit

6 hurs, undergraduate credit

Y

/

R
'

2 hours graduaté credic

4 hours, graduate credit

9-12 hours, graduate credit
can be granted at dept!
discretion if internsfip
is in the same suﬁject
and at the same level as
student teaching; other-

wise undergraduate credit

e’

o
3
Na
3
1
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The ass.gnments for student teaching and internship°gﬁll be
in two different schools in most cases, and we are encouraging
studentsrto take these agsignments in different types of schools.
For example, if the first assignment is in an urban setting, we e
recommend the second be taken in a riral setting. 'If the first is
in a wealthy district, we encourage students to take the second in

" a less advantaged district, gegardless. we hope that students

N

" will work under the supé}vision of two dffferent meniors and gain
a broader perspective of ;eaching styles. ;

The student teaching assignment 1nc1udes school opening and
the plann}ng'that occurs for a semester or year. The internship
includes'éch;ol closing and the actﬁvi;ies associated with‘planqing
for gﬁe subsequent year. The two assignments, we believe, provide
important experiences.that traditional one-semester assignments.
lack. ¥

Faculty in the School have engagezé}n’ﬁﬁjor debate over the
naturetof credit for the internship. Some have argued that the
internship does not warrant graduate credit, it is just a student
- teachinghgxperienﬁe. Others have argued that the internship will
build on expertise gained in the fall and'could be viewed as
comparable to practicum in.Counseling. Administration, School
Psychology, Special Education and other fields in which graduate
credit routinely {s granted. The objectives associated with the

internship relate to a research component, appropriate for one

intending to stay in teaching, but some faculty believe that the
. .
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research is too far removed from'that normally dssociated with the
_ Master's degree and thus are opposed to granting graduate cradit. //
The poiicy described in the outline above is pergaps'a compromise
of ithe two positions: : .

Faculty also have debated the .organization of the fifth year;
" One sidg has argued for uninterrupted assignments in" schools, :g
citing coopérating'teaéher preferences and what was described as :
unreasonable loads if students were taking any other courses

during student. teaching The other side wanted to extend the

stqdent teaching assignment by several weeks and have students
meet periodicaliy on specified'days for seminars or courses on
topics that would tie theory and practice more clﬁsely t@ggther.
Although departments have some'discretdon'with regard to the
organization, generally the former poiltisn prevailed. .

The coursework in the fifth year inctudes topics which experi-
ence has shown to be enhanced by formal responsibilities in schools.
- The courses draw on the experiénces students have had during |
student teaching and are designed to help students be moré effective,
both skilled and knowledgeable, during the internship.

At the completion of the program students will have earned S
the institutional recommendation for certificatior and Qill have a |
minimum of 15 hours of graduate credit which will app1Q|t9ward a )
master's degree. Students who qualify for early co-enrdllment in
the graduate school during the eighth semester of-the program will

be even closer to a graduate degree However _the current program

is not designed to culminate in a master s degree.

Lo
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Observations From Four Years of»Prugram_Implementation'
The first class of students in the new Brogrém.is now in the

fourth year. Thus, these observations are based on 1imited experience

. with the program.

Preliminary studies of the.students in the new teacher education
program sﬁﬁgest cthat the students are pgrforming better academically .
than students in the now discontinued four—yg;r program. During
the 1983 fall semester data were obtained on'students.in.the
junior class of the new program} With most of the credit of the
first two yea}s earned from departments in the College of Liberal
Arts and Sciences or the School of Fine Arts, the average GPAs for .
students in elementary eduqation was 2.78,.for s;condary education
2.95, and for music education 2.99. In the College of Liberal
Arts at the lower division level the average grade assigned is 2.4
and 2.6 at the freshman and sophomore years, respectively. Thus,

it appears that our students are performing quite well in relation-

ship to other students at the lower division level.

An analysis made of ACT scores during the fall of 1983 suggests _
that the students in our program are substantially above the |
national average and that the recent classes have higher average
scores than eariier classes. Both the GPA and ACT data support a
prediction we made, that an intellectually challenging program

would attract better students. The number of students Enrplled

with us in tre undergraduate program is lower than it was several

years ago. Several factors, however, should be noted. First,

-
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enrollments had been decreasing in the four-year program and we do
not know whether the trend is continuing or whether the adoption

of an extended program has had an impact. Second, our program was

‘designed specifically to assist students to self-select out of

education if they discover that teaching would not be a good
occupation for them. Thus though we have a smaller senior class
than we had last year, students who have rema1ned in the program

are probably more committed to teaching and we would expect a

'larger percent of the current senior class to enter teaching after

the completion of the fifth year. This phenomerion has been noted

.at. the University of New Hampshire where a five-year -program has

been in existence for a number of‘yeens.

nburing the t983?4_academic'year allschools_and colleges of
education within the state-supported institutions of Kansas underwent
reyiew'by the Board of Regents. 'CcnsultentS‘were hired t;'review
the programs and <o submit recommendations to the Board. Recently

the consultants submitted their report, and included in it is a

recommendation that the new program be evaluated as as soon as

possible and that the Board,‘upon a favorable evaluation, consider

extending the program to all other state-supported institutions.
Statewide Changes in Standards .

During recent years several changes have been made in the

requirements for initial certification in Kansas. In addition,

the Board of Regent institutions have adopted additional requirements.
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In 1981 the Bcard of P nt institutions agreed to'a policy,
to become effective in thetfall of 1983, to nequire students to
have a 2.5 lower ¢ivision GPA and to.earn aeceptable scores on _
. basic skill tests covering mathenatics and writing, to be admitted
to full stanoing at the'Junior year in a teacher egucation program:
It is important.to note that these policies are.only'for the
state-supported institotiopu and do not affect the'fourgyear
private schools in the state . ‘ _ - g
. Ouring this same period of time the State Board_ of Education B 4
. also has adopted some new poliCies. The first to be enacted was a ', : °~,
requirement that students haee a 2.5 GPA to qualify for'initial |
certification. More recently the State Board has adoptéd ‘the
National Teachers Exam Core Batter} as a pre-certification test;
this policy hecomes effective on May 1, 1986. A eontract has been
signed for the validation of the test and for the purpose of -
establishing the passing scores.
The State Board also has adopted a requirement for an intern-
ship year for beginning.teachers. "This policy hecomes effective
" in the fall,ef 1987. Plans for the internship year are not complete
at the present time, and there is. some question-about whether the
-emphaSis will be on assistance for beginning teachers or whether
the emphasis will be on evaluation of the competence of beginning

teachers, Most likely Lhe regylations will include both elements.
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| Summary . _

The present.fourth year class will be the:first to complete
the new program, in the Spring'of 1986. The sfudentS'in'that
class appear to be quite capable academically as measured by both
ACT and by Un1versity GPA. The students appear to be commi tted td
teaching and knowledgeab]e about the issues that will affect their
professional careers. as teachers !
~ As we have moved through the various years of implementing
the new program. we have profited from the experiences we have
_had. Modifications have been made 1n coursework during the first
three years of the program, We will continue to monitor the
program and make adjustments as the evidence suggests, Ue also
have established a comprehensive evé]uation of fhe program which .
we w111 use to guide decisions in the fue. é “Most faculty members
who work in the program are convinced that'tﬁe studemisiwho will
finish the program in 1986 will be highly competent professionals,

prepared for their first autonomous‘assignment. and capable of

continuing their own professional development.
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