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The American Assaciation of Collegee for Teaoher Education represents
several teacher education eohoole, colleges or departments that can be
classified as independent liberal arts institutions. These institutions'
needs paturally differ in many respeots from those of large public
institutions, state colleges and ‘universities, and- land grant univeraitiee,v
which AACTE also represents.,. . ' :

On the’other hand, all teacher eduoation institutions r;gresented by‘Ehe , .
Aasooiébion are concerned with providing the best quality te Lk
programs possible within their contexts and constraints. AACTE members sharé
a commltment to furthering the temcher- eduoation\proreeifon'a effectiveness,
appropriateness, and overall quality,,

_ Teachep education 1is undergoins a dramatio revolution eparked by its own )
commitme
educati
examining key, ‘issues 1nvo1ved in the struggle to increase teacher
effectiveness. , S

- An open e hange of ideas is the result, and collaboration among the
many ;types, si es and profession 1 approaches of teacher education
institutions is the key to the profession's successful answer to the

" Introduction

by David G. Imig
/ . \ )
Byeoutive Director ' . “ N

The American Assoolation of Bolleges ~ ¢\ ' = X
for Teacher Education -

.'.

-

her eduoation

to improvement and by society's need'for cbange in all levels of ‘ ,i;
The profession is exploring solutions to the.ohallenges and 41s B

~

-challenges facing it. 1In this spirit, AACTE and-AILACTE agreed to ::%w o
rts ' '

oritical issues and oonsiderationa of  teacher education in the libe

1nstitution's oontext through this publication.
‘& arts

The six papers in this publicatioh explore the liber

institutiaon's opportunities to improve teacher education to meet society's

intensified demands within limitations with which libersl arts institutions o :

typically must wrastle. Theé aythors highlight the many advantages such Y
- institutions can offer in the-pgeparation of teachers, the collaborative ’

efforts institutions qan engage in to improve their programs, and the

obstaches many institutions. experienoe., :




a S B
3 - T v .
Conaensus on theae matters was not the publioabion'a goal. If any
leshon seems .to sugvive over the evolution of teadher education, it is that
~begoher education,must ehbrace a wide variety of approaches. AACTE-members
~share the conviction that the best teacher education combines both solid
liberal arts education and spphistiocated professional training. The déebate = .
around choosing between the two prongs is a. false one; the real queation the. |
- profession must answer is how the different teacher education settings can
provide a thorough.baokground without aaorifieing inatitutiotal Variety and
1queneaa _ - _

_ This publication stimulates thought along those lines and’guggests
successful approaches. The key conocept is collaboration--among institutions,
among associations, and ‘among individyal faculty members-«to devise the *
strategies and oreative responaes to the ohallnnges teacher education faces*
today. . .
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Introduction

" by Kenneth B. Vos

‘ The College of St. Catherine | )’
< Saint Paul, Minnesota - ‘

i~ , - Past President’ . -f%”*
o ‘ .

o Tpp Association of Independent -
‘Liberal Arts’ Colleges for Teacher Education.

y |-
] ' B Q

. i * ' -~

/ ‘ * ,
The Association of Independent, Liberal Arts Colleges for Teacher
Education (AILACTE) was formed in 1980 to provide a.network of vommunication,
collaboration, and support among independent liberal arts teacher preparation
institutions across the United States. AILACTE strives to address issues,
concerns, and highlights of.teaoher education in liberal arts colleges. '

e

' As one means of providing oommun&oation and information oonoerning
liberal arts settings for teacher eduasation, AILACTE and AACTE decided to
jointly publish a monograph. This publifdation, Teaohgg Education in biberal
Arts Settings: Achievements, Realities and Challenges, is an analysis of the
present a‘ future of teacher pbeparation’in'liber 1 ts institutione.

Current eEuoational rhetorio seems to Qquestion the adequacy of teacher
preparation prbgrams in all types of settings, inocluding liberal arts
colleges. Obviously a dlear focus for all aspects of teacher education is
needed by colleges to integrate the liberal arts and the teacher preparation
program. This publioation should raise some key issues related to the

liberal arts integration. As the focus of teacher education becomes clearer,:
liberal artg colleges must be in a position to be informed and ready to

design effective teacher education progvams. ) . .

A special aeknowledgment for the completion of this publication must be

'given to two representatives from ‘ATLACTE member institutions. Dr. Norene

Daly fromMadonna Qollege initiated and guided this publicdation project
during her term§ & president and past-president of AILACTE. Dr. Alan Tom of
Washington University assumed the time-consuming task of being the editor of.
the publication. His consistent gupport for liberal arts and teacher .

" education, program: integration was the impetus for beginning a dialogue on

this issue.

1 encourage you to read this publication and share it with’ your .
colleagues-~generate ideas and think of or9ative ways to atrengthen teacher

- education for the 19903. ' wr _ s

¢ o - . ‘v
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Perhaps the best wey to introduce Teaoher'Eduoation in Liberal Arts X

Settings: Achievemental,Realities and Challeggee is to quote the call for

manuscripts' .

. »

Jointly sponsored by the: Association of I%dependent Liberal
Arts Colleges’ for Teacher Bducation and the American Aasooiation of o
Colleges for Teacher Education, a refereed publication is planned
which will review the\history and address the future of teacher
_education in liberal arts settings. Prospective authors are
encouraged bo submit manusoripts which assess padt aooomplishments
and analyze future ochallenges of teacher education conducted in R
liberal arts settings, public as well as private. Topica which
might be addressed include: _ . .

]

J
I

o H

- the history of teacher eduoation programs conducted 1n liberal
arts settings; o

- the current status of such programs, including: - distinctive
curriculfr designs, the impact of state program.approval and
national accreditation, the effect of public oonoern regarding
the quality’ of teacher preperation' .

"= the unique roles and accomplishments of fapulty 1n liberal
‘arts institutions, and the position and politioe of eduoation
departmenta in such 1nstitutione; L4

- oompariaon of the value of teéoher education oonduoted in ' ,{
iberal arts settings to teacher educatiop conducted in other o

ntexts;

N\ ‘ . Lo . . ’
' - the oritical issues which must be addressed ih order for /)- ) N
< teacher eduoation to survive in liberal arts sdttings. . H

0 0 . . . < R
) »

Of particular interest are manuscripts which contain incisive =/
analys4s of key issues or present beld proposals for- action. :
4 R | \.' T . . X ) ..

-
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- . PR . ) .. ,- .. . . R .‘.‘... -re mine ‘i-'.’:‘




(%
+

: ' - : ' . ’
This call for mdnusoripts was distributed in tde fall of 1962, with
manusoripta due by August 1, 1983. ’

Each of the submitted .manusoripts was blind-reviewed by three to five

‘teacher educators. Speci®l thanks must go to those professfonals who

"participated in the review process: John Parker (Pacific University), Norene

Daly (Madonna College), Robert Floden (Michigan State University), Mary Ellen
Fingh (Maryville College), Mari Pat Brooks (Benedictine College), Ken Vos
(The College of St. Catherine), Betty Morgens (Hendrix College), Marie Anne

Grenier (Notre Dame Colloge), Janet Boyle (Mancheater College), Ralph Kester

(Greenville College), Charlotte Mendoza (Colorado College), Ronald Midkiff
(Carson-Newman College), Michael Grady (St. Louis University), Charles Myers
(Vanderbilt University), Michelle Schiffgens (Maryorest College), Sam
Guerriero (Alderson-Broaddus College), Harold Robertson (Hendrix College),
Warren Garner (Manchester College), and Jane Godfrey (Berea College). As
editor of the publication, I also read .each manuscript. .

What emerged frbm the editorial review process wds a set of aix papers
which address varying aspects of the role of teacher education in liberal

- arts settings. Two of. the .papers describe ;33 analyze current attempts o ‘

bring about changes in, the professional comp@§nent of teacher preparation:
the Beginning Teacher Assistance Program in Virginia and the Consortium for
Excellence in Teacher Education (composed of fifteen northeastern liberal -

* arts institutions). Another paper examines the advantages accruing to an

-t

education department in a small institution from participating in several
consortia. A fourth paper discusses the current status and likely future of
teacher preparation in private colleges and universities; drawing upon survey
data from nearly 200 private schools and departments of education as well as
the speculatjons of their authors., Lastly, two papers make-a case for why
teacher education -- particularly its general education component -- can best
be done in the liberal arts college. . :

The papers by Hendrik Gideonse and by Ann Rule and Charles Stanton both
make a case for conducting teacher education in the liberal arts college.
Gideonse believes that the expanding knowledge base on effective teaching
means that tfie professional portion of teacher education should be conducted
at the post-baccalaureate level. The emphasis in undergraduate education

hould be on the subject matter and general education preparation of the
pFospective teacher. Gideonse gives apeoial attention to specifying the
purposes of liberal education and to arguing why the smaller liberal arts
college is a better setting for the conduct of 1iberal education than is the
large, public, research university. Gideonse is quite specific about the

- impediments facing the large multi-purpose university in defining and serving -

the goals of liberal education, and he concludes his analysis with a summary
of the inherent advantages small eolleges have in developing a vital liberal -
arts ourrioulum» ‘ . : ’

>

~ Rule and Stantoni concur with Gidéonse that the liberal arts portion of
teachér preparation is best carried out in small 1nstitutions, but they also.
believe that small institutions are the best setting for the 1mplementation '
of the professional component of tpacher preparation. WAccording to Rule and
Stanton, the\advantages liberal arts colleges possess in the conduct of

B 4 | ‘ .




general education alao hold true when they are responsible for the
profésaional oduoation Qf teachers, e.g., an int®grated conception 6f the

currioculum, a-central qdphasis on the ethical basis of behavior, the oritical .

1mportanoe f frequent faoulty-atudont interaction. The authorsfalso note
that there Wré practical reasons for keeping teacher ‘educatioh as a four-year

ourriculum, ‘especially the low salary structure for- teachers and th .

availability of adequate space in the four-year curriculum for achieving a
Iiberal education, subject: mastery, and the art of pedagogy (assuming. that
state requirements do not ﬂlaqe too much emphasis on the technical aspects pf

pedagogy) : . }g,. y .

RQberthimpeﬁgerg, Jean Rihﬁ, and Nancy Nystrom begin their assessment

of teacher education:in private {nstitutions by looking at the present status

of education departments and schools in these institutions. Employing survey
datda from private schools and departments of edugation, the authors highlight
the' similarities and differences of education units in their sample of about"
200° institutions. One of their major findings is that the characteristics-
which appear to distinguish these private schools and departments of
educaion are their smalv size and their extensive integration into the
undergraduate Iiberwl ar¥s structures of their institutions. 1In the second
section of the paper, Wimpelberg, King, and Nystrom focus on the social and
profesaional forces which affect the future of teacher education, and discuss
the special difficulties whioh these forces present to the conduct of .teacher
education in smaller private institutions, . The paper concludes with a
disqussion of four short-range strategies which may help private departments
and schools of education meet the challenges of changing social and
professional conditions, namely, requests for special treatment by certifying
and accrediting agencies, alliances with like-minded public institutions to
oppose misguided teacher education reforms, ‘a, range of activities to increase
monies available for teacher education in priVate settings, formation of
consortia and other cooperative efforts among private departments and sohools
of education. ',
The employment of consortia is the theﬁe of ‘two of the papers in this-
collection., Tom Warren discusses the advantages that participation in
congsortia can have to an egucation department in a' small liberal arts
colleg He draws upon Beloit, College's experiende over the last 20 years
with four consortia. Each of these consortia make 1t po ble for a amall
education department to offer experiences and resources béyond the-capacity
of the three to five faculty in the department. One .consortium emphasized
the use of paid internships; another consortium ofrered a variety of
of f-campus acadefnic programs, with Beloit focusing oh a student teaching 4
program in Chicago; a third consortium places student’ temchers in foreign

settings. -Still in its developmental stages, the fourth consortium (The P

Wisconsin Consortium) has as its main purpose the improvement of teacher
. preparation programs through providing a new model for external program
) review. t?'

Also,in its developmental stages is the Consortium fof Excellence in
Teacher Education, (CETE). Eva Travers attributes the formation of CETE ‘to-
the sense of isolation education faculties feel in this time of threat to the
existence of teacher education in many privdte institutions. Througq CETE,

xi
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| edubation Tacultiés can share doncerns, learn about strategles dsed ln other
N liberal arts institutions to convinoe skeptios of the value of* maintaining
the teacher education option, and plan collective action such as a placement
clearinghouse for students interested in teaching in publice aohools, teacher
recognjtion days on ‘the campuses of the 15 member ‘institytions, ‘and the -

L

development of alternative routes to state oertifioation. Travers focuses on

.« . the evolution of CETE and the concerns of its members in the hope of
iptimulati g similar 1natitutions 1p othor parts of the oountry to form thoir
own consortia. . N _ . ;
" )

Robert MoNergney, Michael Caldwell, and Joanne Reina discuss the ocurpent

effort in Virginia to reform the preparation of secondary teachers and stress
an aspect of that effort which has ndt been widely analyzed: the Beginnins
Teacher Asaistance Program (BTAP). This program, still in fts design .stages,
has_two goals: to 1mp§3
' beginnera who do not mdet minimum cognitive ahd teaching performance

ve the teaching of beginning teachers and to identify

' standards. The key attribute which distinguishes BTAP from existing practice ~ -

is that it places the state of Virginia in the business of performance
assessment, as opposéd to basing certification decisions upon student
completion of an- approved program. Mo ey, Caldwell, and Reina review the

planning for BTAP and gtV; special atflention to some of the ways in which the
success of the program will be judgedi®- ranging from the impact of inservice
activities on the teacher's ability t@perform .key teaching funotions to the.
ability of BTAP to atbraot and hold h ﬁ quality individuals™n the teaching

force.

. ] v f

, From these six papers the reader gannot derive any unified picture of
the status and prospecta of teacher education in liberal arts settings. Each
manuscript addresses a distinctive aspect of the overall topic. However,
certain themes and/or issuesWMo seem to[ emerge from the papers. One such
issue, for example, is which aspects of teacher education are most
appropriately conducted in four-year liberal arts institutions. Some, such

- as Gideonse, argue that the professional comporient of preparation should be -
conducted at the post-bacocalaureate level. Others beliéve that the
professional segment of teacher preparation ought to remain within the
undergraduate currioulum, but that liberal arts colleges should petition
accrediting and certifying agencies for special treatment and may-have to
participate in such resource-extending arrangements as oonsortia, Consortia
may also be used by education units in private 1nst1tutions to share
1nformation and to form political coalitions. -

As editor, I am not particularly oonoerned that the reader come away
.from this volume with a conclusion (or set of conclusions) about the:proper
role of teacher education in liberal art settings. Rather, I want the reader
to consider wh1g§~}ssues are the key ones and to develop 1nrormad posibions
on these issues. .

3
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Ohly hermits P°ﬁiiﬂ‘u064§“3‘of the public and political dissatisfaction -~ ¥ -
with the current ocondition of schooling in Ggeriee. The plethora of reports,

outlining views of theTcurrent situation would be evidehce enoughy but one
neéd not stop there (gee Education-Week, July. 27, 1983, for a complete -
1isting of the reports and their sponsors) Local newspapers, school board
meetings, and.easual eonvereations in shopping malls and public corridors
3peak the same meseaget Angerica is once again concerned ebout its schools,
teeehers, and the aeeomplishments of its children. - .

i

-

The phenomehd of the reports are not:withot irbny. Despite evidence
that much of the public's unhappinesy. is foeused -on teaehers, relativeiyv
little attention in the reports is directed’ to the preparation of teachers:

per se. . .

. Those of Ua responsible for preparing teachers ought - not to. feel ~
embarrassed or" hesitant to dedl with the redl problems that exist for the
profession. Many are not of @ ‘haking, the moSt serious of these are the
reflection of o perating valu¢$ in America about teaohing that are, in fact,
quite different from the asserted values. (For example, if the nation realiy
believed teaching wa%,more important than law enforgement, the atarting
salaries of police officers would not approach twice that of teachers.)
Neveprtheless, regardless of the influences, eodhten incentives, and :
constraints confrontin teacher eduoatore must strive to inorease the -
quality of candidates ring teaching and the appoditeness of their” -
training. -

Teacher edueators, of eourse, cannot_raise teaohers' shlaries. W&
cannop, through the wave of a magic wand,*eubstentially reduce the ecdnomio
disincentives now causing people to shy away from teaching as a tareer. - - We
cannot -redesign schools to make them mOre intelleotually satisfying and
stimulating places.* We ocannot structure instruetionel roles to eliminate or
even reduce the isolation which now eharheterizef teaching as a career., We
cannot create career paths within teaching so thay" advancement within the
professioniceases to. be aehievable only through _ parture from teeohing.

Hhat we can do is focus on professional training--its ﬂequirements, .
content, and dimensions. ; .

! ' . . P

The Knowledge Base for Teacher{Edqgetion

- Teachers need four kinds of knowledge to perform their eomplex
responsibilities. . R ERUEE

- : L
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1."PFQ{éBSiOﬂEl’KﬁOWlOdEé"

Klthdugh teaching is part. science, par£ art, and part oraft,

professional knowledge can_bé defined (see the work of such people as Thomas

Good, David Berliner, B. 0.’ Smith, Jans Stallings, Barak Roseanshine,

N. L. Gage, Donald Medley, Benjamin Bloom, Christopher Clark, Robert Yinger
and othera). It is the knowledge pertaining to instruotional

process;- ourriculum design; the management of learning, learners and their
environments; diagnostic and evaluative processes; the requirements of law
and profeasiongg ethiocs; parent relations; the processes of collaboration and
interaction across professional roles; and so on.

-

[
N

» 2. Intelleotual Underpinnings of the Profession

" The basio disciplines contributing te.the Qverall understanding of the
profession are the behavioral and social sciences and the arts and
humanities. The analytical, illuminative, and explanatory power’ of the
behavioral and social sciences is fu{hamental.' The arts compensate for the

reductionist character of much in the behavioral and social sciences,
providing a needed congruence with the holistio character of life as it is

lived and humanly appreoiated.

3. Teaehing Content

¢

S s - L
The third kind of knowledge underpinning the art and science of‘teaohing

pertains to the knowledge represented by curricular content and the
impllcations of that content if it is to be leéarned in more than rote ways.

Without mastery, of content, it is possible neither to teach nor to evaluate

whethef teaching or learnipg have been successful. Furthermore, intimate
knowledge of oontgnt is essential to the design requirements of both,
curriculum and instruction. Prospective teachers who are not exceptionally
familiar ‘with the subject matter they are called upon to teach cannot hope to

~ fulfill their duties responsibly.

, U Liberal Education

" Teaching is an intellectual, moral, .social, and cultural activity. It
cannot properly be done in the absence of sensitivity to the socio-cultural
context« That context.helps establish the justification for edycation and
its goals as well as for the value decisions that .teachers make on behalf of
children. Furthermore, teachers must appreciate the complexity and the
delicacy of the interactions between themselves and their charges, who are
autonomous and soon-to-be responsible individuals in a free soqiety.

] * =

Guiding Iages for Preparing Teachers

Real differences exist in the assumptions and aims underlying competing

" guiding images for thé selection and preparation of teachers. Some claim we

should accept the prdsp!ﬁt of teaching as a temporary‘caréer, a stopping-off

*\ - v
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before moving on to something else. Some propose not worrying about it vefy
much, opting instead for instltutionalizirg barental or student choice and| N
~ letting market mechanjisms operate to definp both schooling and its outeomesd:,” )
. Others, however, feeling-impelled by the implications of what is known about: - .
teaching and learding and the moral imperatives arising from the fungtion of . '
education in a free society, argue that teaching must become a professional +. .
endeavor. They would see it characterized b¥ competence and ‘high standards,
-‘9€goir_ng professional interactions related to its day-to-day)activity, and
structured to create institutional incentives for improvad performance and .
responsibility. . ' T :
Nothing dictates that the known shopld define teacher education polioy .
or practice. In faot, the .pradtice of teacher educatfon has fireated -
instruction as if it were a performing art rather than a professional role ,
grounded in knowledge ?seg Gideoyse, 1983). Once the knowledge is advanced, . | ..,
however, certain obligations begin to emerge. Those obligations vary, -
depending on the types of knowledge'br skills required and the proper locus
of responqlPility for endhrihg their preserice in teaohiqg candidates.

The more ’'we oonsider the knowledge reduired for effective teaching "
performance, the more irresistible the conclusion'that teacher preparation
can no longer continue as a baccalaureate responsibility. Based on the
extensive requirements of available professional knowledge, forceful
arguments have been advanced for conducting the professional portion of
teacher education at the post-baccalaureate ldvel in a two-year program
combining didaoctic and field work in ssttings specially structured and
administered to facilitate clinical experience and supervision (see Lawrence
Cremin, 1978;.B. Othanel Smith, 1980; and Hendrik ¥. Gideonse, 1982).

If professional preparation is to be postabaooalauéeate, then
achievement of a liberal education and mastery of the content area must occur
at the baccalaureaté level. The central argument of this essay is that such
aims are more likely to be achieved in smaller, independent libepal abts
colleges than ipn the larger colleges and universities, whether public or .
private. Before developing this argument, I want to consider briefly what a °

! .

liberal education means. . .
A Brief Definition of Liberal Education o . L

-

The challenge of defining the goals of libedgp education arises
prigarily beoguSe of the diverse elements requirifig inclusion. Part, for
example, refers to academic and schglarly content--that whieh is known and
worthy for succeeding generations to acquire. Part refers to a set of e :
skills. Still another element treats values and attitudes that constitute:
the mark of educated persons.and stand as the highest aspirations of
human-kind. A fourth dimension involves the way in which tedching and
learning are accdmplished so that the recipient of liberal education comes to -
.undeﬁstand the oritiocal interoconnections . between-content, skills, and .

purpose.
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In oond&pt;:;\!bcq;, tho purpoaoa of Liberal oduoation may be divided
into three parta. (The8e conceptual terms should not be understood as

defining the ‘outlines ofthe ourrioujym so much as 3stablishing the oriteria
agaiﬂat whioh outlinoa mi t bo developod, asaesaed. and approved )

The first part aims at literaoy very broadly defined. Lithaoy refers
to an awareness of the several domains of knowledge and the modes of inquiry
in terms of whioh further advances of knowledge are made. Those several
domains include the netural and social sciences and the humanities. wLiteracy
also mearnrs conversance with the structures and institutions--niationally and
globally--of soclety, -government,, the economy, and technology. Literacy
incluwdes the development of an undpratanding of the meaning of perspective as
manifest, for example, in different y oultures, and roles. Finally, what
might be called the concept of co tedneas-«the interrelationships among,

"for example, diaoiplinls, cultur¢s, times, and perspeotivea--ia an 1mportant

element in°this broad goal of 1 teraoy.
A second goal eubraoea easential akillé. While thbre are important i
skille implioit and, indeed, emt¥dded in the literacy goal (for example, the

‘modes of inquiry by which knowledge is advancéd), this goal refers explicitly -

to the skills of speaking, writing, aqg;xsia, synthesis, ’and thinking The
goal is clarity of thought, unambiguous \presentation of ideas and
perceptions, awareness of and facility w different modes of thinking

(e.g., quantitative and qualitative), the capacity to develop arguments and

critique them, and the ability to inquire and test the products .of that .
inquiry. This goal includes attention to the development of skills for
self-aware, 1ndependent learning, an abaolutely essential instrument to all
later learning. It i cludes attention to the concept of design as manifest
in art, technology, and human affairs (see Herbert A. Simon, 1981, Chapter
Five). ‘ )

The third maJor goal grouping addresses values, pprpoaes, and the
requisites of action. Just as*ideas are stinfh{ to aoction, so are values and
a sense of the aesthetic. If one of the essential rationales behind
education lies in the unavoidability of future actron, then one important way
to view the context for defining edugational purposés is in terms of orucial
choices facing individuals and society. Inhdeed, our era, in contrast to
those of the past, can be fairly characterized by its diverse attempts to

"initiate change.} Furthermore, complex interactions mean that even deliberate

actions yield unpredictable impacts, and the strings of action and reaction
extend over long periods of time. In that environment of change andy
unpredictability stand many‘choices, competing valuses, uncertain and

" pluralistic futures, as well as diverse individuals, groups, and agencies ag
agtors. One broad goal of general eduoabion, therefore, ‘ought to be

attention to values disoourae, to:individual self-knowledge of purpose and
priority, and to a oonception of self as reaponaible aotov and 1n1t1ator,
with oapaoities as well as limits. ‘ . .

These goals, . of course, do'not define a ourrioulum. They cannot be .o

| understood,; simply, as caMing for courses in %this or that for 80 many credit

hours. They constitute a framework from whioh can be derived oriteria to
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stimulate and shape the Juxtapbaition of content in relation to skills, Y
purpose, and inatruotional approach. These goals auggoat the importanceé of
w attention not just to what is taught, but how, and with Soncern for broader

purposea dlearly in mind. ) :

o

It {a ﬂiffioult bd‘imaaine a aohqol ‘board member, prinoipal, or
' superintendent who would ‘not want candidates for teaching posts to have gone
through an educational program organizod in service to the goals jfust
artioculated. -

Unfortunately, very few contemporary colleges op universitjes have
addresaed the goalsq built the curricula, or delivered the instruction
impliocit in such'a conception of .liberal education. Approaches to liberal
gducation have, once again, to be defined. Based on the considerable
literature on liberqsbeduoation (see the more thanm one hundred citationsg in

" Association of Amerikgan Colleges, 1983) and my qwn 1mquiate oxperienoe in
helping to define liberal education and ddlivag appropn;ate instruotion to’
that end in a large, public, research univeraity, I am now quite convinoced
that the likelihood is far greater that such definition will ocout in s er
liberal arts colleges than in larger universities, If that assessment/is
correct, the maintenance of a substantial o¢ntinu1ns role in the eventyal’
preparation of tegchers sefms assured for smaller institutions, if they
address theiselves ,to the liberal education task. .-

o 1

¢

;Impedimenta Confronting Large Collegés and Universities in Defining and
- Serving the Goals of Liberal Education \

-

Given the importance that ought to be attached by educators to the
crucipl liberal educdtion respénsibility, why has it been so unden—oonsidered
by those large institutions responsible for the proparation of by ‘far the
largest proportion of teaohers? . ' ,

. 1. The task. is oonoeptually at odds with the primary norms of
individual faculty in those institutions.

The contemporary university is no less a multi-veraity than it was uhen
the term was first cained;.in fact, it is probably even more so. As.one wag
put it, the only thing that seems to hold ‘us together is a common interest-in §
‘ adequate and convenient parking! The orientation of all.departments is now
almost exclusively to narrower purposes of speoialization and
professionalization. This is no less true of arts and sciences than it is of
the professional gchools and départments. In fact, in arts and sciences the
professional influences are all the more 1nsidious for being unrecognized by
those pursuing them, ) - . o

Sheep size also contributes to the strength (and, perhaps,\‘ R
imperviousness) -of these professionalized norms.. In academic depavtments of
30, 504 or 80 1nd1v1dua1 faoulhy representing sub-apeoialtiea of a single
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discipline findkoiroles-of-frionds_pnd*intellsctual ¢olleagues within a far
harrower group of intellectuals than was the oase when institutions were
s " smaller. Size bogeta~not cosmopolitanism but paroochialism. - . ' ‘
. \ - ¢ e N .
L Finally, ‘the inoreasing- 1npovbanoe of tHe research mission -of the - S e
univoraity and its olose oonnection tqg graduate instructional
responsibilities, academic and profeadional, inevitably pushes faoul
attention (especially those who are fully socialized to the sohqlarly /
_productivity rqquirements of the reappointment, promotion, and tenure
process) away from the challenges and special requirements of undergraduate
liberal education, and toward their own speoializations.

Professionalization, size, and-the greater attractions of the graduate
teaching mission make the definition of liberal education a difficult
proposition at best on the large university campus. Even those 1nst1tutions,
like Harvard, for example, Which have. gotten credit for re-drawing our
attention 'to the liberal/general education shortcomings in the contemporary
university, have quite clearly not overcome the narrowing influences oited
* above. . . - ‘ |

These views have been reinforced by my participation for some 35 months
in a "seminar" at my university where 16 of us have struggled first, to
understand the boundariés of the domain of liberal,eduoati n and, then, after
several false starts of greater or lesser duration, to begin the painful .
process of winnowing down the raft of possible goals to a well articulated
-get. We had more than a few arguments. The temptation to solipsism was . ' LI
often great; it would havy been so much easier to do our own thing rather w 4
than trying to persuade o shers to our ﬁbint of view or, ourselves, to-run the ’
risk of having ‘to oompromise. ¢

R

2. Defining general education goals is a value task to whioh many, if

k

not most, academios these days may be 111 suited. ; o .

Academics are well tuned to. the definitional and value’ struggles within
their own disciplines. We feel comfortable within the norims and expectations .
to which we have been socialized and within which we operate daily. When it
comes to value struggles across disciplines, we are much less comfortable.

Defining general education is an exercise in values as much as analysis.
We are choosing aims and priorities, artioculating valuesito be served in the
present and the future. Making matters worse, if the goals are defined
properly, that is, in terms that are understandable to learners and to others
‘ ‘beyond. the academy, it will become readily apparent that many disciplines and ¢
. professions can vontribute to the achievemént of' liberal education goals.
There are few necessary links between particular disciplines and liberal 7 \\
educatiQn goals.

. ' ' + (
' - Choosing and prioritizing are only part of the difficulty. Definers of . 1 v
- liberal education must confront the fact that its building blocks are not o
lying around to be picked up easily and utilized. They must be designed. »
Liberal education ‘is not something that can be discovered, pinpointed, -
verified over time. Like democracy itself, it gkguires periodic :

»
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re-inve We might aay*that ‘14beral *education has always .been valuable,

" but if that 1& so. it is because the spooifio orm and character it has taken

Qnow and again havelbeen partiocularly wéil suited to, the needs, capacities,
‘and resourqea of a given era. - Too magy.of the people who are or will be

ocalled upon-to empl y akilla of". oqrrioular doaign,)houever, do .not'have them.

-4
Lastly, ny dwn personal suspiaion is that even though they are now

j finally lemssening, poaitivistio influences in virtually all academic areas
are. also partially responsible for the deoline‘of attention to the orucial
values _inhergnt\ in the very” odncept of liberal education. Positivistio
influen »are Hhe 'dtrongest on the' large campuses bedause they have been so
closely entified with the thrusts of professionalization. Their weakening -
is a sign of hope, but their loosening grasp will mot by itself mean much A
because of the other oonatraining influences present. ; - c

'

. Fiy

v ’

3. In taking on liberal eduoation, toaohor odhcators are aeeq.as
invading the turf of: others.

. 4

. Never mind that arbs and sociences faculty members on, the large campuses . ,
have abdicated the liberal ¥ducation goals in favor of their own Lo T
profepsional§Zation. They retain thd myth that theirs. ‘s the province of . -, s
liberationt hen teacher educators (and, &ven worse; mere community oolleso o ~'
faculty!) raise the banner of general/liberal education as their own, .
eyebrows give chase to hairlines: Liberal education is not seen by othera n o
the academy as the prdper domain of professional eduocntors.» - o

There is another dimension to this turl issue. Teacher education is not g
always viewed with esteem or hTkh favor by others in the university. Harry S
-Judge's recent analysis of .graduate schools of educabion in the major public
and private research uniyersities Qf America suggests how pervaaive the
negative/smttitudes toward education aré (Harry Judge, 1982). None of us is Tk
1mmune to this widely shared peroeption.

When teacher educators on' the larger oampuges striko out on their own to
challenge the greater whole to take on the liberal educatipn task, many in
the arts and sciences chafe at what they feel is being ocalled to account by
the lowest - of the low. Pay no heed that the responsibility is not N
particularly arts and soiences' to . define the aims of liberal educatioh, nor
i3 it necessarily exoludively their reaponsibility to deliver the instruction
that will ultimately ocomprise the liberal education experienoe. In fact,
liberal eduoation nqcessarily encompasses not onlygsthose things acquired for
"breadth" but their integration with those things acquired in "depth," .
whether an academic "major® or a professional program. The 1inger1ng
impression, however, that liberal arts or. general education is somehow
something more deoorative than direqtly useful has led many faculty in arts
and soiences to assufie that somehow libsral education was uniquely their /,
province and not, therefore, the Yegitimate -concern of anyone elsé in the
academy. The v1%w of liberal edupation as ornament, of ocourse, could not be
further from the truth nor more illustrative‘of the ubiquitousness of both
professional chauvinigm or how little some "pure" aoademios seéenm willing to
do battle for the true goals of liberal education, '

!
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4. ' Thoas" ﬂho have not basn libarutly aducated may not be ablo easily to
define a general»éduoatidh for others. . \
: . .. . o . v},
‘Thegjp may be more than a 1litle "heresy" in that oxplanabion. S0 be it.
It applips to many'now 1n the aoademy, and not just ‘those of us in teacher
eduoation, . ,

n ]

The explanation has: aeveral basoa. The first lies in the dirfioulty of

‘completing general education in the teacher eduocation’ program, ‘given the - . -6

other demands of professional training in the baccalaureate experience.  The
seoond is thé rapid professionalization of all_higher eduycation. The
liberalizing traditions within the academic: disoiplines have withered as
professionalization has inqpeasingly charavcterized all elements of the .
academy, in and but of the arts and scieéncea.. Add to that the rapid

-expansion of highert éducattion in the 60s and the demise of the tradftionally
Vgpadhalxsoofaixgation into the aoademyiaa large numbers of new faculty joined i

smaller numbers” who had -eptered before. The combination of all these forces

- weakened thé 'commitment ta and the undepatanding of ltberal education 1n the

rapidly expanded . lahger';nqtltuhiona. UQ

- .
»; * -
" P. l‘ . v ’

S.. On the laﬁger bampﬁpea whero the overwhblming maJority of" teaohera
are now trained, oﬁganizing’fog_apd delivering instruction keyed ton
high-brder general' education goals is exceedingly difficult.

L)

On campuses with hundreds’ of raoulty members, many dozens of

.departments, and: maJor sources of income.that go well beyond the traditional

catégories of tuition, endowment'inoome, or state subsidy, attending to the
aims of liberal education may be difficult enough. Actually finding ways to

deliver and-administeMwit are at. least as problematiocal. Students may be

admitted direotly to the different colleges or departments on the basis of
criteria set not by the univeraity faculty, but by smaller units still.

Curricula for majors and professional. programs are defined in decentralized
fashion, and the authority thus manifest is vigorously defended against the

"larger collectivity. Finding faculty who are willing to conceptualize,

design, and deliver general educatiorr instruction is a very difficult task,
especially in the absence of orgaﬂizatiOnal structures, rewahds, and other
incentives to offset the powerful influences exerted by the professional

‘guilds and establishments. ) .

6; He have suooumbed,to.narrow definiﬁiona of what it meénskﬁo servé ,
the "market."" We have undar-recognized our professional obligation in higher

+ edugation to define and Justify what is veguirg just as we responsibly

‘serve what is wagta .

’

. Amerioan higher education 1is going through a difficult period. My.

' observations so far have suggested some dimensions of this. There are x

others. For example, the realities of the demographic undulations now"
confronting us have produced all sorts of ‘anxieties and some aberrationa.
Markets are identified and sought after. Departments and colleges are
evaluated in income/cost ratios. Enrollment figures and trends are closely .
monitored. A lot of this makes very good sense, but some aspects of it make
the university look like General Motors, a corporation emblematit of an

L]
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industry whose Qtunnidg stiovesses, shall we put it, make it something less of -

a modsl than it was during the Eisenhower era when last liberal education

held identifiable sway. o
) .

* Of course hkgher education 1s an induq}ry, but as all other induatriea. )

it has ita own unique set of responsibilities. Have we been fulfilling them?

LAY

Admittédly, offering aomething of value to young people that will 1aa’
them through their 1ives is an awesome responsibility, whether we recognize
it or not. But to- ;abdicate under the guise of responding to market pressures
is irreaponsible,\not because of the result, but because of the failure even
bo conduct the examination.

\ "‘ o i . ! '

The Substantial Prospects for the Small Liberal Arts College

. Liberal arts colleges offer much greater hope that théjkinds of
difficulties identified here can be overcome. We ought not to be under any
. illusion, however, that it will be.easy. . Many of the. sate pressures work 'as
heavily in such institutions as in the" large multi- purpose institutions. But
there are some working advdhtages.

The liberal education traditidn and expeotation retains more vitality in
smaller institutions. As intellectual communities, they tend to retain

d that academic and intelleqtual acquaintenoeships will extend over
a wider range of spegialties. While all academios--despite persistent
stereotypes to the contrary~-are very substantially committed in their
working lives, smaller campuses aY¥ford pvemise of being able to spend the
time on the intensive oconsideration of ourﬁdoulpr matters that devising and
offering a liberal education require. N

The reach and facilitative stimulus of aoademio administrative
leadership is likely to have greater effect-on smaller, campuses than largey .
. That leadership is less remote, more immanent (even if not necessarily
,eminent), and more likely to be able and want to perform the academic
maintenance functions requisite to a healthy, vibrant, liberal education
' presenoe. ' ) !

The remaining argument ocan be suooinctly sthted°

1) Liberal arts colleges should join othegp in insisting that.all
teaohers be liberally educated. ' -

2) They should\work toward a reconceptualization of the profession whioh
, stimulates and ensures engagement‘or intellectually able professionals.

3) They should challenge the teacher education enterprise as a whole to .
define standards, and training patterns which assure the above.

. » ,‘ . l / |
| Q ’ - _ ‘ .10 231__




¢

¢ 12

‘U4) They should prepare to relinquiah the more ekxplicitly professional
tralning responsibility, as the redefinitions of the profeaaiqn and schoogs
begin to emorgo.‘ - .

g . . .
'5) Individual liberal arts campuses should develop and present the case
to the emergent post-baccalaureate programs that their approaches to liberal -

education and the quality control procedures they follow in admitting and
selectively retaining students in faot assure the presence of precisely that
kind of liberal education which constitutes the first essential portion of a
Quality teacher's knowledge base. The development of alliances of this kind
' will assure prospective student interest in their campuses as the first step
in their desire to become toaohara. -

/ 4 . .

~ A oconcluding comment or’ two. What has been. presented here is an

argument. Some will not agree, but seeking agreement is not the only reaaon
for offering it. There may be other ways to accomplish the same
ends; therefore, part of its purpose is to stimulate the generation of
alternatives. Even if the solution is rejeoted the issues remain. Nothing
could be more satisfying than demonstrations’ that the ajms sought here can be
achieved more unive¥sally and with less wholesale changk than now seems
necaspary. The role of the liberal arts college, howéver, is not likely to
surviwe absent rigorous attention to the several dimenaiona of what
systemafic inquiry--Be it experimental or:philosophical--reveals to be
necessdry for the successful ‘performance of teaching. -The necessity of
liberal education to successful performance remains the most compelling L
reason for the substantial role that‘liberal arts colleges must play in the
education of teachers.
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Declining interest in pursuing teaching as a career has had a dampening
impact on enrocllments in schools and departments of education throughout. the
- country. This, along with national economic malaise, has partiocularly
, affected teacher education programs in independent liberal arts colleges, o
where rising tuition costs have furbher depressed enrollments, causing a i
orisis of numbers and threatening the totality of programs.. With an . D
entry-level salary in the low teens, many students cannot or will not assume
the burden of tuition costs ranging, from $5,000 to $8,000, many times the
costs of publioly supporhod 1nat1tutiqns. _ ) . '

As liberal arts oolleges tighten belts and prepare for even groaher
demands on their limitéd resources over the next decade, each department is ‘ : :
called upon to justify its existence within the liberal arts ocurriculum and & - %
to defend its student/faculty ratio. Those challenges are taxing enough to o .
meet, but the job has become even more difficult in recent mgnths due to. - o
several highly oritical commission ‘reports (National Commission on Excellence = =~ . .
in Education, 1983; The Task Force on Federal Elementary and Secondary _

Education Policy, 1983) that have received wide' coverage in the national news
~media. It appears from these reports that teacher preparation programs fall IR
far short in developing effective teachers for public schools. _ AR

. . The report from the National Commission on Excellence in Education
(1983) particularly outlines shortcomings it sees in the preparation of
teachers, namely: 1) too many teachers are being drawn from the bottom
quarter of graduating high school and college students, and 2) the teacher

~.preparation curriculum is weighted heavily with gourses in "educational : .

methods" at the expense of courses in aubjects to be taught. ‘The report SR

_ rurther states. /P - . - ' R '

* . . ‘.‘\\‘ N
A high level of. shared education is essential to a free,. VO
democratic society and to the fostering of a oammon culture,
_ especially in a country that prides jitself on. pluraliam and
1ndividual freedom. .
. j _ .
These comments reiterate those components of teaohor eduoation that liberal
ants colleges have stgadfastly maintained for many years. . It_would be a
strange irony if those teacher education programs that view a common general
education core, depth 'in subject area, and academic standards as hallmarka of
their eurriculum shpuld disappear or greatly be diminishod.

In regard to "shared eduoation," 1ibera1 avts oollegea require a greater
percentage of . oredit hours in general education courses .than do public
institutions (Levine, 1981, pp. 15-18), This, combined with their smaller
enrollments, creates a situation whereby education students in liberal arts
colleges spend more time than those in large publioc ‘institutions in.the study
of a common general education, a study whioh is further enriched by peers who
have a variaety of 1nterests and majors.’ On a large. university oampUs with
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+ “1ts great numbars of general Qduaution dtatr;bueiéﬁ\oouﬁiﬁ Grriﬁmngq qnif“‘
.. 8eotions; 1t is. unldkely that students nnuhavo A a arqv aamoatiqnal Y

. “experience in liberating: studies: Furtlier. prdblegp aﬂa‘Q&Qatg wWhen ﬁihnl
+ studies are qffered in’the professidnal’ achool,- §heraby.. ximi§1ns “the _habod‘“‘
‘- gxperienges 6f -education students wtthfthoae éf-uthqr*uuudodth . .

| - experiences fostered by these aolleges preoludean‘inurr&w«ta“h*~

. professionals do not share a 11berhuing eduuabianal expenienae,
- that is based on oheoka and balancoo among 1nr1uential and,apaoinl mnmtrﬁat S G
7. development of the individual as an intelligent &nd humanjatioc being.. THe. //ﬁ;.i

_ .. effedtive’ proreaaionai\ia a competent, Antegrated person;: nat: merexy a4 .ggtJ; -

s knowledge of aelf; sooiety, and the- oosmos'__f _ A

. " them. (Sbanton, 1916 p. 301)
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prof'essional areas.  Under these. oirodimstances,Zbothibhe :intlnd of ygb&bnx

7 arts-collgges and.theif limited size provide an-opbimum énvirohmsnt : for the 1 il
.- intelleotual: atimulation of abuddnng by each opher*ﬁnﬁ bh« fann&h!"“ 5 :wﬁ*-jf -~\fﬁ*
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' Libera} arts oollegea maiﬁhaiﬁ thqb prorongxbnqas uponld no& hg adhqabed
in isolation at . the' uhdorgraduato level. .The nabuno of: tha;libdb,ﬁi. ;. L

any- of- their ‘students. Robert.Hutchins (1936) wirdtes of ﬁlaxfﬁén bhat: it S L
Bhiey WALl b8 - -7

unable td comhunidate across, professions; uithvéaob otthen, or: withithe -

general population. He sees the 1nqpi1ﬁpy of” individua&} to. oqﬁgunipahq _

beyonid their own .professional peer 'group as dangerqua in-a. douaonatio aaqﬁekw
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Teaoher training 1n‘a 11bera1 arta aotting rboupas hhimavily on che

technioian.: The basis for any professional practide 1s tooted ‘in thy
commonality of - exponiancea‘with -peers in an. aeademioqpvdgram bhab sErbases
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o If one envisions a 11bcra1 dﬂuo&&ionmas 2" peraonal; &h&nsw it
+ must 1noorpocabe ‘more than: a,serioawbr ooupsessor unneleent ina
'speoifio maJor. it must repvesent‘a oonalanhvawavenesa and : _
© exploratich of one's:beini, and purgiose--a profwss’ bh&t'bgﬁing with :
. understanding one's ‘biological and’ payéholog&na&:h";=f¢ e )
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'* : not enough to take courses in the humanitie‘s, social soienooa, and natural
- soiences. What counts ts how the ourriculum and extra-currioulum are fused
to chall®iixe the student to achieve what Sanford and Chickering call
X maturity; that'is, the abiliﬁy to use reason and intellect in difforentiating
! and synthesizing new experiences. L s o
Independent liberal arts oollegea maintain that professional Sﬁd
personal maturity must be accompanied by a consistent and ethical values
stance. This does‘not mean the inculcation of a dogmatic values system, but
Y rather a continuous emphasizing to students that understanding, questioning,
~ and modifying one's values lies at the heart of mature life, no matter what
career or profession one follows. This can only ocour if .there.is oconcerted
effort on the part of the ocollege and its faculty to raise values questions
and to challenge and inspire students' behavior. This applies to all g
students and, again, is more effeotive when shared with 1nd1v1duala with
different interests and ocareer aspirationa. .

¢ Student teachers should eonatantly be reminded of the ethiocal baee for
' practicing the profession of teaching. In teaching, the pupil is the olient,
and the relationship batween teadher and pupil 1is a privileged one.
* .Techniques and methods oan help the teacher to enhance the learning of the :
pupil, but’ more 1mportant is professional judgment based ‘on intellectual : v
, - skills and a humsnistic value system--both the acquisition- of a liberally :
S ‘ ,’eduoated person’ (Bok, 1982).

o

\,.

: Independent liberal arts collegea are‘able to meet these goala 1n large
part becaqpe of the integrated environment of their campuses. With a. .
relatively small student .body,: communication among students and faoulty

o ocours in a variety of ocurricular, extracurriocular, and social settings. A

R _body of research indicates that residential colleges have a greaber impact on

ﬁ” ‘ the intellectual and personal-development of students thap commuter campuses
1 A (Chickering, 197U4). Further, research studies on the college equrienoe

affirm again and agaln that an influential factor in the intellectual and. - . N
» emotional development of -students is the peer group (Feldman and Newcomb, N
: 1969. Hearn and Moss, 1976; Chickering, 1969; Chickering et al, 1981; Pace, R
1979). Students' value systems and motivation, as well as thoir integration o
and ‘synthesis of knowledge, depend greatly on the peer'group norms prevatling. = - L.y

in the campus environment. Thus, the cgnstituency of the pesdr group becomes e PR
crucial in creating g stimulating envirbnment 1n_whioh;learnins“can.bake o i
place. . N

L}
.

For the most part, liberal arts oolleges admit ‘students on the basis of
géneral academic criteria, making no allowance for the ocareer gdals of any R R
specifioc applicant.  (Those institutions that do so do a disservice to L [
.themselves as well as to .professions.) If admission is to the institution, . . oA
then the intellectual and academic level of students seeking teacher -+
certification in liberal arts colleges may not differ rrom studenxs 1naany }:
other major. The department of eduoation need not serve as a "dumping . TN

* ground" for those of lesser academio. abilihy or those rejected by 6ther R
departments; students pursuing teacher certification can, repreaont a oross e
+ section of the’ oolloge's total enrollment. - .. = Ty o
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‘ The- imphot of)equalized ability Jh pesr learning and motivation is
*  profound. . Weaksr students lsarn and ‘regeive encouragsment from strongsr LT
astudents; stronger atudents learn how to teach weaker ones. Strengths and .
weaknesses balance within the poor group. ' L

. ‘ .
"+ The other maJor sourqe of 1 ta ectual -and personal- devolopmenb in S e
gollege students is faoulty—studont relationshipa.. Aooording to Aibin S
(1977): , R

Student-faculty interaction has a stronger relationship to
student satisfaotion with the college sxperience than any other
involvement variable, or indeed any other student or institutional
woharaoteristic." Students who interact freduently with faculty . =
are more satisfied with all aspects of their institutidnal : B
experience, including student friendships, »ieaty of courses, _ S
intellectual environment, and even administrution of the N -
. - 1institution (p. 223). ¥ o

‘IQ'

) Astin's studies on students reveal further that positive student-faculty

- . relationships occur more often in small liberal arts colleges (pp. 183-184),
He also states that while "teachers' golleges produce high satisfaction with
student relationships," they also produce "low satisfaction with
- student-faculty relations, classroqm instrudtion, and 1nte11eotua1
environment " (p. 188).

D

Advising. exemplifies amother strength of the liberal arts-oriented
teacher education program. With smaller numpers and greater opportunity to
observe student behavior, advisors are able‘to mdnitqr and continually offer
encouragement, praise, and constructive aritiocism. Thus students who
continually demonstrate weaknesses that cannot be overcome through the o
program's offeripgs may be enoouragod early to investigate other ocareer
options. .

" ¢ - Many educators' think that five years is the most desirable length in
**  preparing teachérs. This would allow ample time for a liberal education,
subjeot mastery, and thpuart of pedagogy. Realistically, because of the low
salary structure offered t tsachers and-the traditidh of the four-year )
program, most teachers musf acquire all these components in four years. The
, . balance among them occasions many arguments between thdse who favor more . ’
v specialized téchnical training for teachers and those who support a broader
- ' 3ubject-matter approach. Mayhew (1971) argues that at least half of the
undergraduate course work for professionals should be taken in liberal and S
general studies, with one quarter foousing on professional methods and L %
' another quarter dealing with oognato areas. Liberal .arts oolloges typioally i%
strive for this balanoe. IR — ' L

ProfesaiOna such as teaching that are ovor-burdened with state S~
requirements for certification continually struggle with the fdeal vepsus the s
g _ practical. Departments of education in liberal arts colleges are oommibted

i A to_ the:goal of a bfoad general ‘education, but must comply with state

e ' regulations. Even though atate oertirioaﬁlon standards oonatitute only

» )
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minimum requirements, they have become more restrictive in an effort to
improve the quality of education. In elsmentary eduoation, methods coursas

dominate the state certification requirements. Here, again, there is

overemphasis on the technical or "how to" skills of teaching, rather than a
quest for knowlSdge, learning, and shared education. ‘The liberdl arts
college tends -to foous on education as a liberating and shared experience
rather thian a "how to" profession. Acoording to Travers (1980, p. 129),
"When students have received first-rate training in traditional .academio

ma jors, high-quality education courses can serve to synthesize, rather than
subvert their liberal arts oxperienoqy

. In addition to all the responsibilities of odnveying knowledge to
students, teachers (partioularly elémentary) signifioantly affect students!
attitudes toward partioular subjects (Aiken and Derger, 1961; Peskin,

1965; Greenbalt, 1962). Most students have decided by fourth grade whether

they dislike or like subjects such as mathematiocs or science (Aiken, 1976).
If we have teachers who are strong in these areay, it seems likely that

students will develop positive attitudes toward mathematios and science. The

small 1iberal arts college is oapable of providing this subject matter
mastery for potential teachers so that they may help their atudonts develop
positive attitudes toward various subjeqts.

In conolusion, 80 percent of the public polled 1n~1982 (Gallup, 1982)
stated that schools are extremely important to one's future sucoess. If
aghools and education are perceived as being this important, then the quality

* of our present and future teachers must be excellent, not medicocre. The

responsibility of education for excellence is, in part; that of the acolleges.
We feel that the liberal arts college does pursue excellence as defined by
the National Commission on Excellence in Education: ¥Excellence
characterizes a school or college that sets high expectations and goals for

‘all learners, then tries in every way possible to help students reach them."

High expeotations and goals as well as méthods to obtain them are
part-and-parcel of the libepal arts college. We feel that the small liberal
arts college experience is an asset for any person desiring to beoome a
future teacher. . . '
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Prescriptions for improving elomentary and secondary schooling abound. o
Motivated by decliging test scores and relative weaknesses among American '
atudents in science and mathematios, blue-ribbon cdmmissions and scademioc .
researchers in the past Five years have profferred lists of oritioal
variafles warranting educators' attention. Frequently they list the quality o
of teachers as a matter worth  considering. When teaching ability is the Y
issue, oritics naturally direot their remedies to the agencies presumed to R

y L

control the quality of teaching porsdnnel, namely, teacher education units 1n

institutions of higher eduaation. ' “ f | ~_{¥
a ' L

“ In controversies involving teacher education, speoifioationa for reform '.f
all too often ignore the differences among schools, colleges, and departments <

of education (SCDEs). Teacheér eéduoators are wall aware that SCDEs vary in Lk
size, selectivity, governance stnuctures, and institutional settings. Faoced S
with competenay-- and content-based panaceas, however, thode seeking to Y
diagnose and treat ailments in teacher preparation often direct their
presoriptions toward institutions preparing the largest numbar of teachers:
the SCDEs in large public universities. In assuming this common denominator,
plans for oredentialing reform often ignore the ramifioationa for, SCDEs in : e
private, 11bera1 arts oolloges ahd universities, ] , o
. This paper disouases the status and likqu future of teaoher proparation Sl

in private colleges and universities, taking into account the conditions L “V,g
created when a profession is virttially under siege. Drawing on survey data R
" from nearly 200 private SCDEs, the first section of the paper highlights the e
simf{arities and differences that charaqterize this’ sample of teacher W o
education units. The second section of the paper centers on social and Lo
professional pressures‘br growing importance toteacher education and . ‘
considers the effect that- oommon characteristios among private SCDEs may have )
‘ on their ability to survive in a pergdd of active reform. The closing :

section of, the paper presents a'set of strategies that private SCDEs ocan

adopt immediately to mitigate the particular difficulties they encounter when
demographic, buredugratic, and social conditions change. The paper ends by

identifying oharacteristics, shared by most private liberal arts colleges and

universities that will 'stand them in good stead if the edUOatlon profession

and edugation oritios turn their rhetoric into a serious quest for

excellence.
Common Ground and Sisnifioant Variations

in Private Teacher Education . -

L4 : ‘
The heritasg of teacher preparation in private colleges and universities

has been only sketchily documented, and the knowledge base about ourrent

practjce is no more advanced (King, Wimpelberg, and Nystrom, 1984), -
. Therefore a survey was conduoted in 1981 to~gather information on the
characteristics and conditions of such SCDEs.l A questionnaire Went to

.over H0L'.private colleges and universities that offered teacher education, .
and nearly half of those polled responded with oomplebe and usable -
.information. . . 'j)"
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. Among the 196 SGDEa responding to the survey questionnaire, almost .
two-thirds (62%) are situated in religicus-affiliated institutions. Moat .
respondents are in SCDEs and institutions of relatively small sjze: 92% of
the SCDEs have 20 or fewer faoulty, and 88% of the "hdst® institutions have
student bodies with fewer than 5,000 atudents. About half (52%) are in

&1

- undergraduate colleges that offer no gradyate degree programs. Nearly 70% of

the” responding institutjons are loocated in the midwestern and southeastern
regions 4f the United States. ' |

Contrary Ep historical tendencies among the predecessors of this group
(Woodring, 197%), virtually all SCDEs in private institutions prepare
teachers for elementary as well as secondary school positions, and in roughly
equal numbers. Further, among those SCDEs offering graduate degrees, only -
T4% have M.A.T. programs, once a trademark of the private liberal arts :

‘university; the M.A. and M.Ed. degrees are now -the more usual offerings.

Most SCDE representatives (80%) say that their colleges and universities
value teaching and supervision as the most important activities for academio
faculty; the remaining institutions (20%) give top priority to research,
professional organizational involvement,’or program development. Less than
half (41%) of our sample report that they receive outaide funding for

research or training support. _ .

Concerning their organizattional structunes and institutional .
relationships, the smallest SCDEa in our sample tend to be organized as
"departments" (60%) within the liberal arts or social science complexes of
their supporting institutions; somewhat larger SCDEs function as separate
"schools," "colleges," or "divisions" within their institutions. Almost all ¢

faculty in their programmatic decision-making or teaching, and 51% hyve
faculty who hold joint appointments -in other divisions of the institution.
Thede results accentuate the small size of the typioal SCDE in a private
institution and demonstrate the ways in which faculty in these sattings must
interact with other academic members and units to maintain teacher _
preparation programs, ‘In fact, the SCDEs in more than one-quarter (26%) of
the sample serve only a certification function and reinforce the liberal arts
orientation of their institutions by requiring the teacher cahdidate to ma jor
in a non-education discipline. ' ' )

A Although the vast méJority»éfﬁour.respondents express no partiocular’

“~(90%) of "the SCDEs that responded to our questionnaire involve non<g::cation
¥

‘concérns about their continued existence, 13% of the sample desoribe a

special tenuousness in their situations, réporting that their existence
within the college or university’had been threatened in. one way or another
during thé past ten years. Of course, this one-in-ten proportion would not
include the known ocases of private institutions where teacher preparation had
already been eliminated prior to our au?vegt' ' ;

'In summary, the characteristics that appear to distinguish these private
SCDEs are their small size ‘and extensive integration into the undergraduate
liberal arts structures of their host institutions. Nine out of ten
respondents in our survey had 20 or fewer facylty ahd .were situated .in
colleges or universities with fewer than 5,000 students. Size obviously

affects the secofid dominant characteristioc of these SCDEs, namely, the olose"
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relationship they maintain with the liberal arts.complexes in their
institutions. Size, as much as any other factor, oan acoount for their
organizational structuring as departments rather than "schools" or "aolleges"
of education and can influende the axtent to which they rely on .
non-departmental faculty or joint appointments to staff their programs. The
flact that 26% offer no undergraduate major in education ia further evidence
of a strong academic or ocurrioular orientation toward the liberal arts that
oharacterizes a significant portjon of these institutions, ’

With this empirically based profile of the private SCDE in mind, it is
possible to take an informed Jook at the potential impact of present and
future social and bureaucratic pressures on the funotioning of teacher
education units in privato'tolloges and universities.

EV]

Foroes in the Future of ng@gti Teacher Edugation

No institution is an island, and, just as society affeots the behaviors
and interaqtions of individuals, so sccial context influences the functioning
of inatitutions. Today's socisty presents at least four major conditions
with which teacher. education must contend: 1) demographic apd economio
realignments that affect the numbers and characteristiocs of upils ih
elementary and sedoridary schools and students in schools of education; 2) a
generalized public outory over perceived declines in the quality of '
pre-collegiate schooling that tends te undermine the positive acocomplishments
that can be claimed; 3) equity ramifications of governmental activity sinoce
the Great Society era; and 4) revolutions in the state of ‘theoretiocal and
applied technologies that change the substance and methodologies of
instruction. Each of these conditions is affecting and will continue to
affeot teacher education in general, but SCDEs in private colleges and N
universities will have to muster special ingenuity and resilience if they are
to remain a vital part of the professional preparation of teachers.

.4

Demggpaphio and economic trends. The most obvious and, in some
respects, potent forces impinging on teacher education aro-qemographfe°§nd
economic trends in the United, States. That teacher education has

historically expanded in direct response to market conditions is a well known
fact: As Smith puts it:

T
i
A

From the very beginning of pedagogical education the policy of
colleges and universities has been to produce teachers to fill _
jobs, rather than to produce quality personnel. . . . Faculties of
pedagogy  thus increased in size with each new. .demand for teachers.
Big enrollment, big faculties, big productién--that is the tune to

. which pedagogioal sohools;have danced- throughout this century

(1980, p. 39). \

. It follows logically that smaller enrollments generate smangJ'raoulﬁies and
smaller "production," and this is the riew melody for which SCDEs must now
design their choreography. Enrollments in all elementary and secondary
schools began their decline after 1970 and are predicted to "botsom out" in

\ “ { . ‘




~—

1984 at a levol 4% lower than the peak year (Golladay and Noell, 1978).
During the period 1975-1984, the numbers of public sohool toaohorp will have
declined by about 13% (Fvankol, 1978) . And neither enrollments (birth rates)
nor teaching positions is expected to inorease dramatioally in the next two

decades. Thus, college studerits who choose their career preparation based on
a public perception of market conditions are corredtly opting out of teacher
training.

The few areas of teaching that are presently immune to conditions of
oversupply are mathematics, science, and speocial education, as well as
positions in urban school mettings. .These pockets of.job opportunities,
however, are not sufficient to generate a new cohort of future teachers

" because of a second faotor that impedes the teaching career field--its -
petsistently low professional status. Already characterized by "shadowed
respect,”™ low internal mobility, ‘low starting salaries with limited ranges
for higher earnings, and potentially high occoupational stress (Lortie, 1975),
the profession has been besmirched by recent journalistic exposes of the
least competent role models and depressed by publioc reluctance to put more.

. resources into tax-supported schools. Furthermore, women, who have long been.

- the mainstay among  teacher certifiocation candidatea, now have more societal
deference and some politiocal protection that allow them to expand their
career options.(Wimpelberg and King, 1983). In the end, whatever the
demographic and economic reasons young adults now by pass teaching ocareers,
all SCDEs and much of the interested public know that oandidates for teacher
certification are signifioantly fewer than in the recent past, and the
average academic ability of those who do choogse education is both lower than
in the past and also at or near the bottom Sf averages for most undergraduate
fields of study (Weaver, 1981° Kerr, 1983). o

While decreasing job Opportunitea and enrollments have their impact on
all SCDEs, the problems they pose for private teacher education are
compounded by the institutional characteristics common to a large portion of
these settings. As private higher education feels the pinch of tight money,
_ the most financially troubled are deciding to save dollars by eliminating the
expense of their field-based teacher education units, especially when student
* enrollments in such programs are already in decline. This action is often
Joined, in the more selective institutions, with a conscious effort to
reoruit the "real" pre-professional candidate who aspires to the higher
paying and seemingly more plentiful jobs in law, medicine, and engineering.

- Even when, financial troubles do not indicate that a teacher education
_program -prust be termfnated, reduced enrollments call for reduced numbers of .
. ..raqulty, and, as our-data show, reducing facllty is tantamount to ending the
 program at many private colleges and universities. As reported earlier, 92%
of the SCDEs responding to our survey questionnaire had 20 or fiewer faculty
members in 1981: In the ‘context of declining enrollments it is even more
pertinent to realize that almost 50% of our sample SCDEs had five or fewer
faculty members. Under these conditions, ‘teacher education programs not only
miss out on economies of solle that might make edusation units look better in
' an institutional cost/benefit analysis, they may even fall below some
numerical "oritical mass" necessary to sustain their operation at any level
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6r aotivity, Private SCDEs in our.aﬁmplb, then, appear to have little or no :
slack through whioch they could absorb the kinds of reductions that .. SR
demographic and econoniic trends arqximnosing. P . o

e

Public outory over educational quality. A seoond factor currently . S
affecting education is, the prevajling negative attitude of the publio toward '
the quality of elementary and seoondary schools. Whether they present an
accurate assessment or a rhetorical, exaggeration, commentatora from many
sornera declare that inferior schools have made.ours a "nation at risk" and
our less-than-learned students the helpless products of a "rising tide of
mediocrity" (National Commission on Excellence in Education, 1983). Citing
high rates of illiteracy and average SAT scores in_fairly bersistent dholinq¢¢
the nay-sayers and doomsedayers have all but drowned 'out any equivocal
readings of what schools in general and public schools in particular have
aooompli?hod; among the notable exceptions are Cohen and Neufeld g1981) and

e

‘ Flowers (1983). : e

' Growing dissatisfaction with the quality of schooling has pointed
acousing fingers at oclassroom teaching and the atandards by which classroom
teachers are prepared for their professional work. In the past decade or so,
three kinds of educational institutions and agencies have attempted.to -
respond to these sources of complaint by adding or altering requirements for
those who are pursuing the state teachers' certificate. State departments of
_education, the National Counoil for the Acoreditabion of Teacher Education
(NCATE), and. individual SCDEs in colleges and universities have recommended
and adopted changes. Although their effeats on school learning afe not yet
measured and may not be measurable in discrete terms, their individual and
composite effeots on private teacher education may turn out to be ~
unreasonably burdensome. Consider each group and its remedies in turn.

» N
[

~ In state capitals around the country, state departments of edufat ion
have responded to public dissatisfaction with several reform measuges:
adding a pre-certification objective test like the National Teachers!
'Examination; establishing or raising.minimum grade point averages for
admission to and retention in teacher education programs and for obtaining a
certificate to teach; and adding subjeats (such as methods in remédial
reading and teaching the learning disabled) to the teacher-candidate's course
of study. While certain of these changes affect public and private
\ institutions equally (all students, for example, must maintain newly adopted
" minimum GPAs), and while private SCDEs should have no obfection to higher
grade point oriteria for admission and retention, private SCDEs may find it
more difficult to add new courses and requirements to their certification
programs than do public SCDEs. There are two reasons for this: 1) with
typically small faculties, private SCDEs can only handle the addition of a
new course by increasing the teaching and supervision load of its existing
members; and 2) in those schools without an education major per se, adding
more courses that fulfill no degree requirements may discourage students from
even attempting to complete certification coursework over and above the :
"requirements for their 1iberal arts major. ’ ' ) o
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.brejﬁribed levels of field supervision to student teachera. To the extent

“could suffer disproportionately.
I - .

'public teacher education. or choose to leave the field altogethert,

N 4

Rpoéhb.tightehihg 9f.NﬁA?E.agonpﬁihﬁﬁxbn¢standgp4§ﬁh$vé bakea.rékhg,V_;a;pw' :;.;j?;
lel to tﬁe“ﬁotidna‘of state departments of education with squally - R

diffioult Gonsequenves for the private teagher edudation unit.. As Tom (1981) - L
has pointed out,‘brgvibuﬁ”NG&TEﬂabnndgrénggemimbn#fﬁoavaduﬁd'large, publia oon
SCDE3 than to their smaller: private oounterparts... Examples of = . ... . ..
"extra-ocurrioular® NCATE standards with which private SCDEs may have

difficulty are the requirements for holding extensive and updated

instructional materials for all subjeot areas and grade levels and providing

that/ NCATE or state accreditation agbnoies become 1noreasinq$y serious about . . o
applying more elaborate and_ooat%y standards, private teacher education units .

! Teacher education programs themselves have also responded to publioc
dissatisfaction with the schools. Two programmatic innovations--the
competency-based teacher education (CBTE) movement and the growing interbst
in requiring a fifth-year of p ~certification preparation--have gained
monentum from SCDEs' desire t¢ produce better teachers. Nevertheless, both
reforms create special problems for private teacher education. The
competency-based approach to teacher education necessitates advanced
sqboification of exact behavioral learnings that are, in. many ways,
antithetical to the tenets of a liberal arts education. For this reason,
CBTE programs may be philosophically inappropriate and practically unworkable
1& many private SCDEs. The fifth year notion, while entirely appropriate for
the private SCQE, may falter for another reason: Students and parents who
are willing and able to pay higher private school tuitions for ,four years may
balk at inoreasing their undergraduate expenses by 25% by addink another year
of study. When financing is at issue, some students may have to.opt for

¥

Public dissatisfaction with the quaiity of teaching in elementary and

: secondary schools has been met with a variey of oreative and well

intentioned efforts to improve the preparation of future teachers. The
matter to be underscored here is the potentially injurious consequence of
policy and procedural reform in teacher certification for private teacher-
education if such reform does not accommodate ‘the small size and liberal arts
orientation characteristic of many private SCDEs.

Equity issues. As one of the most influential institutions in society,
the Ameriocan educational system has always funotioned to some degree as @an
instrument of cultural transmission. Since'the 1960s it has assumed
additional responsibility in American society as a primary vehicle for
redistributing educational opportunities. “Public Law 94-142, Title VII of
the Elementary and Secondary Education Act of 1965, and the Supreme Court
decision in Lau v. Niphols--these and other actions of government inspired™by
civil rights lobbying and litigation have. required educators to attend, at
least to some degree, to the status of equal opportunity in schools. The -

‘manner in which educators and educational bureaucrats tend to ‘convert social ‘;1_.=ﬁ

philosoply, however humanitarian and compelling, into institutional practige
is problematic; and, as suggested before, reform from external sources poses
a particular set of dilemmas for the private SCDE.
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: ) _ Under any circumstances, implementing an. idmelogy. can be fraught with _

, complexity (Seidman, 1983), and translating the concept "equal opportunity,"
vaguely defined, into specific knowledge.and practice for teachers has been
difficult at best. The response often required by enabling legislation,
bureaucratic.regulation, and professional atandards translatesa into new
courses, certifiocations, and endorsements coupled with a proliferation of new
sub-speoialigations, such as bilingual education, rulticultyral education,

3 and special education. Ptractical accommodations of social reform among
teacher prepardtion units tend to imply expansion in the operations of the i
SCDE. If, for example, a state department directive or professional standard R
requires the SCDE to develop in future teachers an ability to "identify

" oultural backgrounds of students and interpret impact op learning® (American

Association of Colleges for Teacher Education, 1983), the SCDE must either
employ new faoulty or provide released time in order for old faoculty to
nretool." Both propositions cost money, and without new resourqes the ) B
teacher eduggtion unit must impose the new responsibilities on ourbeqp ‘ SRR
faculty. s we have asserted before, private SCDEs that are typically small '
in size anll tenuous in institutional role have the leaat latitude for
expanaion ayd the most difficulty incorporating newly acquired
responsibilities into the duties of existing faculty and staff.

. . AY

Technological advances. A fourth factor affecting American education is
the exponential growth of theoretical and applied technological knowliedge.
Curricula must be created for subjects that nevér before existed; in more
traditional subjects, aurricula must be extensivdly revised; technologiocal
applications ip the form of caloulators, "videotape and videodisk equipment,

miocrocomputers, and eventually robots will have to be well understood and
thoughtfully integrated into.the instructional repertofre of classroom
teachers. . o '

@ !

While this factor undoubtedly affects every teacher education unit,
public or private, it can deal the private SCDE a particularly hard blow for
many of the same reasons already enumerated. The smaller, fixed numbers of
faculty in private SCDEs face the expanding knowledge base with little
likelihood of adding positions to their own divisions or ensuring the hiring
of an appropriateé academic faculty in the séiences or mathematios divisions
on campus in order that the technological . areas of .study be well represented
in the preparation. of future teachers. To some extent, private liberal arts
colleges that hold to rigorous standards in the undergraduate ourricula may
have the partial assurance that teacher candidates are getting a reasonable,’ =
basic introduction to the sciences and mathematics; however, such an 3
introduction cannot be taken for granted. What may be the most oritical and :

N insurmountable obstacle for the small,.private SCDE is the enormous expense
§§ . incurred in the equipping of a ocomprehensive and continuously updated -
laboratory of classroom technology.

- Remedies : : L ' . C \

Both the data analyseé and f&turiat.speoulation discussed above suggest ' o
that the factor of size may present the greatest potential challenge to the E
majority of private SCDEs. Although declining numbers of teaching positions

»
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- faculties, the smallwst: apn&wme e wm wast ivagions Qunger.
When ournioular addd&: i ,J‘ -*Qnﬁ;'f, S __7_0&5 oy 3 ] " ‘ﬁhom rwa ;

sample, sel.don- oﬁmmnndxﬁxsiqnaﬁrﬁunﬁingvorﬁﬁhn‘ktnﬁnfbxfﬁﬁatzﬁuxlonal
attention that allow thmg~&a«fﬁu’ éﬁgggg B, qureminbly}gpn;pr budgets.

Finally," 1n those hegaher ed!oq&kenwun&ka wnove au@vavil is ulroady an
issue (13%) and whens ﬁna&&”&tianal mmninumivas.PeruﬁqQQmma&y productivity -
and professional aoﬁmﬁ%@u Meh the:value. plaoed o tvahing and training
(20%), any pressureas thamsinjume the 3GBE"s aqup&my)to {§snerate students or
- require the expansion *;f*Z;“ntuauva:n Por botnhmag #nd ‘training pose a
dilemma: eéither to further Jenpwrdfe. its viability wilhin its host college
or university or to 1nuﬁhn dmaruwav Prom. 1ts: praffessional and politioal '
communities.

If - teacher education.: p#ogalna‘xn pnmvate aouﬁiagg are to survive the
pressures of the cunvent dwoeade and; grow. into ‘the 21at Century, viable
solutions must be foung far addressing the. pnoblnna these  presaures raise. .
There are no magic remeddme afd Tww uninvented ‘programmatic wheels.
Nevertheless, rour-rquaunes, arendy ‘extant, come to mind as short torm
means to the longihanm,bﬂrﬂival of the privete: SCDE. '

The rirat sugh :response malto ‘petdtian for apeoial treatment on/behalf
of all or some privite teacher #ducationigiits. Based on the proposition
that private liberal arts: ool&jnea and universities offer ocertain advantages
that are worth preserving: for £waoher -education (Travers, 1980), the "apooial
treatment" appcolQh would ask dertifying and accrediting agencies to
differentiate amehg SCDEs and bheir host institutions when revising the
regulations that .direot the preparation of future teachers. A nrecent
position paper from the -Counedl of -Chief State School Officers, in faot,
worries about the effect. of :expanded certification requirements on the future
of private teacher education and advises its members in atate aoorediting“&
bureaus to oonsider speoial ‘treatment for private institutions (Soanlon et’
al, 1982). " Of course, thiq*noaponae has ho validity unless the petition’ for
special consideration is based on undeniable strengths, such as sxoeptional
ability among the SCDE's students or speoified qualities in the SCDE's
programs that would ovgrride the bureaucratic requirements to whioh gha SCDE
wanted to obJeot. :

A second, OOmplementary strategy to the plea for speoial treatment would

have private SCDEs join foroes with like-minded public institutions in order

to monitor new proposals for: rogulatory reform (partioularly from state
bureaus) afd attack, ih conoert, thoss that appear to be misguided from the
perspective of the teacher eduoator. ‘This strategy requires a kind of
political activism on a .scale unknown to many private SCDEs and may well
involve a degree of cooperation some private SCDEs are unysed’ to pursuing
with their publio sounterparts. Nevertheless, its judicicus use ocould have
considerable payoff.
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A third ahort-rango reaponso ‘comes from a dirforent use of oonaolidahed

ventures with peer institutions to join their poraonnel, material), and
programmatic resources. 00mb1n1ng faculties, - reaouroea, and‘atudbnta mayL
allaw for the ‘acoumulation of the neqéssary “qpitioal%pgasﬂxto kesp'isych .

- programs- ﬁﬁnobioning‘u Of-- ceurne; ‘the- sucqess -of- loet1v0~arrangom9n@5 :?\

depends upon a set of oonbingenoioa,\all of which #iy be aniticall to . the: n(

viability of the entire strategy: 1) ‘that more th#h one “institution.have 'dn T”x5°fiﬁw

incentive to develop cooparative proocedures;’ 2) that’ administrabars outgide\-
the SCDEs approve of the V§nture when: tuition fees and .academic.dredits are
involved; and 3) that the oooperatin SCDEs_work out a’shared system of .
aooountgbility that ensures a: qualibg of. sutput neceliiiry ’ -
host indtitutions, state oertifying bureaua, and re'j
aooredi}ing agencies. 55\ o s e

pal or nat%opal o
T T wv\-"_' ' \

N h\‘ * L

- efforts. -Endangered private SCDEs oan form oonsortia and other ooperative -

The fourth response encompasaes & range of aottyities to’ 1n¢roase moniea ‘

available for teacher training in:private settinga. Among these erfoﬁta
would be arranging for stape tuitioni/grants to private institutions,
particularly ‘in areas of greatest need-(e.g., science and mathematics, ‘
speoial education); raising soft money to.create spacial- training programs
that meet the interests of runding ageénciea and industry; and speoial .
solicitations to create separate SCDE funds t0r reoruituenﬁ bﬂ studenta and
for financial aid. -‘\_;“5 . Co ,\ RN : \_3

_ In the'end, the potential effioienay and effectivefess of the roup N
" responses Qublined above may be compromised: by the requirements they would

place on the private SCDE Just to be -attempted and, ultimately," by how ' iittle
they may have to do with fostering true educational exoallonoe. -In practioal
terms, &ny sQrategy that ‘engages’ theltime of facultyf embars. 1n small‘‘private
SCDEs-in a manner that takes them away:from their professional-interests and
direot inVOIVement ‘with teacher: preparation bas'a bujltein limitation.

Teacher educators in amall departments already spend a ooasiderhble agount of

. time negotiating state regulations, aupervising studenta in the field, #nd
coordinating the interplay. between certification and déegree requirementa. .
‘These kinds of managerial- work can fall tieavily on 1nd1v1duala in small
departments where there. arp relabively fewer people tp share the burdens. In

. .- “the short-range, responses ‘make further" damahda 'on raoulty time--for- example,
o in writing - funding prOposals, organizing 1nrormation/10bby1ng meetings with
. state depdrtment ' personnel or legislators, synchronizing the partioipation of

.a fQW‘departments in a. oonsortium arrangement. Thus, the SCDE undertaking.

the sffort must, assure itself ‘that the benefits it anticipates #ill outweigh

-lthe costs dn 1nd1vidua1 time and energy. A 8econd efficiency eriterion wou;d

require that- the costs speht in pursuing a given strategy of resistance.be
less bhan the eoata ‘associated with simply ‘accommodating the new regulatory

\ mandﬁte. The kind bf oaloulus implied in considering benerit/oosb ratios of

*these sorts: can make conceptual sense but,’ unfortunately, can elude practical
applieation. o , : SR _ n\. ' )

\' . ~ ‘.

R Perhaps a more 1mportant oonsideration 1s that the Kinds of regulations,
standards, and pressures.privaté SCDEs.are encountering #hd seem likely to .

. Tace in the short term may have little or nothing to do' with promoting true
educational quality.. When this proves.-to be the case, the best prospects fon

hd
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the prxvato SGDE, in an age of publio and proreaaional olamor ror reform, may

.- be to combine the most- erfioiont use of the four remctive strategies outlined -
above with an active disoussion and advoocacy of educational excellence based
+ on the unique oontribution pvivato SCDEs are in a poaition to make. -«

- ggyond the.Rhctorio-of Exoollonqg

" The proapeota ror an inonoég:nsly oentral role for private teacher
education oan be linked to the national quest for educational’ excellence.
Such a connection depends on the quality of students adiitted to the
preparation program and the academic charaoteristics of the entire
undergraduate program of study to" ‘which those students are exposed, within

and outside of the SCDE. If good elassroom teachers need to have a faoility
with langudge, a breadth:of knowledge; ‘an analytical capability, as well as :

training in the best’ general: and specific methods of the teaching orafd
students who emerge from college with these characteristics will be ideal
candidates for the teaching profession, ‘State and federal educationgl ‘
bureaud, if not-legislative branches of government, would be: hard-put not to
facilitate their entry into,the field. While every college and university
has a certain number .of academically talented students and can provide the
programmatic means for them to gain a strongly liberal education, it is the
typical private SCDE that has inherent advantages for identifying and
preparing signifiocant numbers of such teacher candidates.

The first advantage is that, in contrast to'their public counterparts,
private SCDEs can often have more selective admissions standards. To the
extent that the private college or university admits all students on a
seleotive basis, the private SCDE already has aeras to a better-than-average
pool of talent. But equally important, it is the private SCDE that has the
opgortunity, if not, the reaponaibility, to hold: high standards for tiiose g
students accepted into teacher education programs. When a private SCDE can
show evidence of selectivity and high standards, its opportunity to use the

four short-range strategies effectively will increase, and, among those

strategies, its access to student support monies--a likely element in the
reforms that will emerge from the current oriticism of Ameriocan
education--will increase fost of.all. While this assertion smacks of .
idealism, 1t is not unrealistio to expeot that educational reform in the next
few years will lead to an "NDEA of the '80s," and, as a result, the private
SCDE will be in a position to attragt able students to its oolloge or

.university because it oan orrer tuition support.

The -second oharaotarietio advantage associated with a significant
portion of the private SCDEs in our survey is a strong orientation toward the
liberal arts. We would assert that this® kind of orientation.will prepare
teachers who can better educate. the.next generation of Americans. Of course,
most’ teacher education units stipulate that their students get sSome exposure

*
&
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to a general ocurriculum; state certification requirements demand this in any

case. But where teacher education coexists or is integrated with the liberal
art{s--as ip those institutions, for example,.where education is a department
in the liberal arts, where faoulty share joint appointments and advise the
education department on program and currioular gontent, or those where

-students are required td major in a subject matter*disoipline rather than
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aducation--future teachers may aoquire knowledie and attitudes that separate
them from the graduates of more "professionally" oriented programs. When
future teachers have oommitted a major portion of their undergraduate studies
to mathematios, the natural aoienoea. humanities, and disciplinarily grounded
courses in the social and behavioral sciences with faoulty educatad in the
basioc traditions- of those disdiplines, we-ocan expeot. that they will bring an.
incomparable wealth of Ppsérapsotives to the classroom, -In a world where
teehnologiocad change:and the balance between soientific and humanistio
endeavors requires adaptability and oritioal porqoption, the liberally
educated teaohon is indispensible.
[ ]

In the final analysis, the small size typioal of many privato SCDEs oan
become- irrelevant to their prospects for survival and the contribution they
. oan make to the quality.of American eduoation. We assert that private .
. teacher. education will Qgrve itself and the profession best by first pursuing
" its own exoollohoe through aeleckivity and high standards in the admission of
‘student acher preparation and by exploring, implementing, and .
.advoocatlin t e 'development of richly liferal undergraduate preparation for
its teacher candidates. Once these internal oconditions are well established,
any private SCDE, regardless of size, will be in'a position to pursue
short-term strategies effectively in the face of today's social and
bureaucratio pressures. And private teacher education will be able to take a
leading role as an exemplary pantioipant in ocurrent and future queats for

educahional exqellenoe. .
° »

32

«ﬂ-. ~’;~M 'v:'x P SR ST IR R T \
) NS




CERERAICA IR WS 48 Fh X
TR

VU

|
-
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. » 1. For a full diaousaion of the survey results, spe King,
. ' Wimpelberg, and Nyotron. 1984; Wimpelberg, Nyatrom, and King, 1984; and
: Nystrom, King, and Himpelborg, 1984,

e

" The 1ink some havq 1nfogpoj§$etwoonmdo;i1n1ns quantity and-
' quality of education students is“questioned by some sqholars (see
Flowers, 1983). ' . _

L 4

3. We must mention in this context that the complexities of the ’
NCATE -accreditation proosdures have resulted recently in a mqvement to :
simplify the Standards‘and proocess for a FEL SCDEs (see Education Week,
July 27, 1983, p..3). It is possible that asuch ohanges would provide
N _ _ the appropriate flexibllity required to validate teacher education 1n
private aettinga.
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: Small independent liberal artsﬁoollogoa in the United States display
fierce pride in what they do well. They fnequently try to aveid . _
over-extending themselves in order to maintain a poraonal touoch. Small aizo
is their asset in a oculture whero largensas and growth -are signs of succeas
and influence. However, members. of these faculties occasionally leéan back in
their chairs and wistfully reflect, "Oh, what we could do if we were

X 1aqger...not en%rmoua, bub Juat A, 11tt}o bit Yigger t than we are."

.~ The Beloit College Departnont ‘of Bduycation has ranged in size from threoh:
. to 'five faculty ‘memberg. diring the past two deocades, and its aspirations have '

always been beyond 1t;_reaourooa. Perhaps this situation would prevail
regardless of size, bit, in faot, the department's resach has generally,

-exceeded its graspy: iﬁbptunntaly, educational consortia of various kinds have

hélped Beloit. Beginnins in the early 1960s and continuing %o the present,

the Beloit Department of Eduotion has joined four. conaortia. Three are well
established; one is still in.its dovolopins stages. All enable the ‘
department to build on its-existing strengths. None takes away the autonomy
of Beloit or other member institutions. Each is.built on a system of -

.governanoe that depends op the qriving foroe of a amaLl number of viaiQnarioam
who ocan inapire enthuaiaam and hard Hork in otheﬁs‘ .

- 0
. : T

The Conaortial

The Wisconsin Improvement Progr%g (WIP).1 WIP began in the late 1950s.
Initially it was an allignce of the University of Wisconsin (Madison),
several Wisoonsin school distriocts, and the Wisdonsin Department of Publioc
Instruotion. Its major purpose was to turn "...yesterday's dreams into
today's opportunities," WIP set out to voluntarily improve teacher education
through the combined strength of its members in the wake of Sputhik and with
the help of a Ford Foundation sfart-up grant. Particular emphdsis was given
to' (1) thé improvement. of "oliniocal experiences" (then used to refer to ~ *
practice teaching only), (2) the desirability of a five-yem program in
teacher education, (3) the development of teacher internships, (i) better’

" utilization of certified personnel in local Achool systems, (5) the addition

of non-oertified personnel in school systems (e.g., teacher aides,
technicians, instruotional seoretaries), and (6) iporeased utilizatien of
learning equipment (e.g., television, self-teaching machines, -and programmad
1eqrning materials (Hisoonsin Improvoment Program, 1962) .

" In 1964 Beloit ollege became thg firat privabo institution to_join.

Immediately, several ‘of the goals of the consortium meshed with oOr paralleled °

the priorities of the Bducation Department. As a result, an expanded
regource base was created for the College. Just as quiockly, Clarence Von

- Eschen of Beloit beoame an aotive idea generator and worker for WIP. The
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"intern~in-team" éonoopt emerged as the mosat uaerul component of the !
“consortium Tor Beloit, and ultimately becameé the most enduring feature. '
Speoifically, a college intern becomes a paid staff member in a team at a
consortium sohool. All interns pay tuition to their respective
oollege/uniweraity; the sohool distriot pays the interns. In Beloit's case,
- the ‘internat zp 1s the oculminating expsrisnce of ssveral olinioal and student
téaching plagements in various schools during the five-year MAT degree
program. Tho%ponuortium serves as a placement center far both%%ollegoa and
schools as well as“a developor of 1naorvioe presentationa. = !

The ' ACM .2. The ACM i3 a consortium
of, 13 small private oo legoa that vigorous ¥y suppart quality education.’
Since ita beginning in 19§6, ACM has become ",..a vehicle for administering .
and. promoting Joint aoadomio programs, aharins of research and information,
faculty and staff professional devolopmont and intercollege support '
services," (Neff, 1981). Like WIP, ACM attempts to cooperatively offer
off-campus academio programs that cannot easily be provided by the individual .
institutions. While the complete offerings of the ACM are extensivé, the
Beloit College Depavtment of Education is primarily involved with’ tho Urban

- Education Program oentered in Chioago.

The ACM Urban Education Program givea atudent teachers the opportunity
to work within the diverse educational setting of\Chicago. Chicago's schools
cannot be easily stereotyped. They include inner-city and suburban student
bodies as well as traditional and experimental approaches. Classes may be
found in virtually every aubjeot and, in dozens of languages. Students from
. Beloit go to the ACM program in Chicago and become a part of a community of
educator-scholars from kindred institutions. They plan aeminars and
workshops together with staff members; they join in teacher oonaultation
groups; and they work on individual proJeota. .

The Oveg;eas Teacher Education COnaortium.4 This consortium places
students in foreign settings where they praotibe-teaoh. From its begihninqi
in 1970, Ross Korsgaard has been the driving force. He has developed a
program whereby other institutions can utilize his contacts and expertise in
order to provide placements in the United Kingdom, Republic of Ireland, '
Australia, and New. Zealand. Each member institution pays a fee per student
to the Consortium, " This feé generates funds for administration, development,
honoraria, and travel for representdtives of member institutions. A faculty
member making a sqgervisory visit travels to schools which are hoating
- students from variéiis consortium institutions. The Peloit College Department .
of Education uses this consortium to oomplement an aotive overseas student
heaching program of 1ts dwn.

The' Wisoconsin Consortium for Evaluating and Impr v%ggﬁPré{psaional
Preparation Progr for Teachers and School Personnel (The "H;;oonagn .
Consortium"), he Wisconsin Consortium is in its developmental stages. Its .
main purpose i& to improve the quality of teacher preparation programs by
providing a new model for external review. The founders of the Consortium
look upon présent’ state, regional, and national acereditation efforts as

incomplete, since these efforts concentrate primarily, on minimu standards.
The Wisconsin Consortium,will emphasize 1nnovative and unique approashes to

. " L
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professional preparation. Also, the Consortium will act as a oloaringhouse
~ of information about program strengths minif'ested by the Varidoua member
institutions. Exemplary programs will be observed and desoribed so that
their practices can be uged or adapted by other institutions. While the
Consortium sets out "to dovolop,a network of ilnformation, it also intends to

' rassarch procssses and progedures used in evaluating programs. * The Wisoconatn * - - =

Consortium idea was largely develeped by the membership of the Wisconsin
Assooiation of Colleges for Teacher Education (WACTE). Like WIP and the

Overseas Consortium, the Wisoonsin Consortium contains small colleges as well.

as large universities. Twenty-four of 31 Wisconsin 1nat1tutiona are members,
1nolud1ng 1 of tho 18 private colleges.

-

qgina and Loageax Effeots of Consortia Membership

., The Beloit College Department of Education has been an active
'partioipant in each consortium discussed above. By virtue of the
department's involvement, the college ca _offer students variety, quality,
and pdy as part of their course of study't Beloit faodlty oan participate in

WIP school inservice programs as presenters and oan invite consortium members
to be. a part of presentations at Beloit. Three of the four consortia involve .

institutions of all sizes; the ACM consortium is limited to small colleges
‘such as Beloit. Each consortium began as the result of the oreativity of one
or a small number of educatprs.’ Their ideas ‘spread bacause of mutual needs
and a willingness to share poasibilities; as well as programs that have been
_a part of a single 1nat1tution.

. The ¢ity of Beloit Wiaoonain, is a miorocosm of Amerioa. with many of
its problems and poasibilitiea. The same can be said about Beloit schools..
The college is fortunate to be located in a community that provides such

heterogeneity. However, the population is less than 50,000, and while Beloit

may mirror the nation in some respeots, it cannot provide the diverse
cross-section of students and faculty that a large urban school system ocan.
The ACM Urban Education Program offers this extended view. Of .the thirteen
ACM institutions, only Macalester in St. Paul and Lake Forest' in suburbari
Chicago are part of population centers. The consortium allows all member
colleges to berefit from the educational diversity that Chicago provides.

' The addition of student teacher piacements through the consortia not
only provides diversity but also works to guard against the "wearing out of
one's welocome" that can result from repoated plaoementa in a 1imited number.

of sohoola.

. These. gains are not without some disadvantages. ALl of the distant -

plaoementa diminihh the college's first-hand contact with the atudents. For

example, students from Beloit are supervised solely by ACM faculty, often.
without an on-site'visit from the Beloit oounterparta. ‘Beloit faculty do
make regular supervisory visits to all MAT interns and to about 90 percent of
sthe. overseas student teachers, but the. ocontact is not as olose as if the
students’ were on oampus.

+




~ Just as oontaot with atudonts is more diffiqult when they are far away,
‘communiocation between the home ocampus and teachers in the consortium schools .
. 1s often by letter or telaphone. This is not the same as a qlose working
relationship with elementary or secondary teachers who oan visit tho oampus
_ .as well as play host to the college faculty. -

Also, expenses inorease for some off-ocampus programs. Travel costs for U
supervision of MAT placements throughout Wisoconsin and into parts of Illinois o
gand Minnesota are more than for supervision in the area near Beloit. '
Furthermore, the cost of the ACM-UEP semester is borne by way of an agreoment
wher'eby a member ocollege paya a fee to the oonsortium for each participating °
student while the student pays tuition direoctly to the college. (The
consortium fee is an average of the 13 tuitions charged by member .
institutions.) 1In times of intense competition for students, some argue, : 3
"Why should we send them away and, ih effeoct, give up the tuition onoce we S
(ﬁave them here?® ~ : o

The gains from consortium’ partioipanta olbarly outweigh ‘these . vt
. disadvantages, however. Both faculty and students obtain a broader view of - o
what education offers. Students have choices from a variety of schools and
geographical settings. Beloit people can regularly viait as well as host
oolleagues from the various oonsortia. The oollege ourrioulum grows and
becomes stronger. - , . : &
B * &

!

Guidelines for Developing New Consortia : - S o
? ) | - ‘ _ X : oy . ’ v ﬁ ' O l
: Some commoh themes emergeias one analyzea!the'suoooss -of ‘the various
consortia. ' First, a wide variety of potential'ideas must be shared early »
without premature oritioism, parochislism, or defensiveness. This openness

leads to a fuller appreciation of the mutual benefits or dirfioulties and
aviods petty 1dea-aqueloh1ng that ocan short-ocircuit emerging ideas. ¢

" Next, seed money is important but not mandatory. Both.HIP and ACM- began
with substantial grants, and then worked out ongoing fiscal arrangements once
the oconsortia were established; the Overseas and Wisconsin Consortia began '
with no outside funding. Mutual in-kind contributions are necessary, ‘
however. Members must contribute time, support, and ideas without any
expeotation of direct. hompeng.tion.

. The presont executive secretary of the Wisconsin Improvement Program e
notes that, "Success can be attributed to fulfilling ‘a need. Our school . -/
clients will always have a need for a profesaional staff, and the internship T /(
is a flexible option to fulfill this need." The director of ACM-UEP also S A
emphasizes the neceasity of being aware of the needs of constituents, bath S
the colleges and the schools. This consortium's recent program developments /
include responses to the linguistio and oultural dimensions of changing urban
populations.. Furthermore, shé notes how a consortium can become a part of an .
even larger network. For example, the Urban Education Program has linked up
with area studies outreach oenters, cultural agendies, and global issues
organizations, all of which further inorease the resouroes available to
students and ei?erienoed educators .6 : : 1

-
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'Founders and active partioipants rooognizo these reaiona for ‘past and
T - ongolng sucosas, but &lso point out Ways in whichpllysn stronger consortia‘ocan
) emerge. One former exacutive direotor suggests aMore asgertive effort to
-involve all members ¢f the "professional family." He believes that
o . departments of publio instruction and school distriots will alwayu bo
S o Syaluable-allies -in-an-effort to develop- a -successful- oonuortiqg* : : :
- . Consequently, they must be shown what a new group can do; tho?ﬁnuat booomo a
part of the idea-generating process. While their persp otivoa will probably
differ from those of the-departments of education, their partiocipation is
usually important, if not orucial.

Ahother person who was involved inh the early stages of one of the

consortia emphasizes the neceasity of an open mind. He stresses that '

. ‘educators who advise studonta must be oareful not to sterd@type the settings.

into which the students are tp be placed.. For example, two student teaching
placements in Lesds may be significantly different from each other, and i
neither may be ‘the sdme as a third one. He espeoially warns against assumihg
that colleagues, parents, and pupils must be different from those at home
Jjust because they live far away. The similarities may outweigh the
diffePOHOQS and that is-a valuable lesson to learn.

Refleotiona from oonaortia leadenrs mention teohnology, needs
asaessments -and dependence of formal written agreements hs helpful tools for
. the developers of new oonaorbia in the 19803. Furthermore, they stress that o
" unantioipated pvoblema and obstaoloa can never be totally eliminated, but -
imaginative col}eagués from various institutions oan provide a: milieu -for -
| flexibility agd combined effqrt.. o | - L

Wisconsin cqlleges and universities involved in teacher education work
together well., Public and private, large and small, they maintain an
. . openness to ideas and problem resolution that has encouraged the ‘emergence of
' yet another alliance, the Wisconsin Consortium: The key to the sustained
success of these groups seems to be best summarized as "cherished
competition," & term used by a consortium leader. By joining and sharing, .
new Strengths take shape that allow each 1nst1tution to maintain its . "
1ndividua11ty while learning from dthers.,

v . " Of course, Wisconsin is not unique. In fact. oonsortia may be part of
the American character, as de Tooqueville implied. We 'derive benefits and °
provide services by our associations (Tooqueville, 1900). This has been the
" case in Wisconsin. Beloit College has profited from it. The naturs of our
( -~ country with its fifty separate state departments of education offers
S - .qonaiderable opportunity for inter-institutional, intrastate, and interstate
. coopération and improvement. New consortia can be a natural outgrowth. of
such ogoperation. i - , - _
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_ The future of teacher education has been debated recently at many of the
nation's most selectivé liberal arts institutions (Travers, 1980). - While it

- - is-gratifying to-preport that-all of the instititions mentioned below continue - ...
B to prepars teachsrs in state-approved programs, all have faced qu ons from
skeptiocal .administrators, faoulty committees, and state accreditirif™agencies.

At the center .of the debate have been several issues: the appropriatefisss of
preprofessional training in the undergraduatd 1iberal arts currioculum; the
quality and rigor of education courses; the cost of maintaining small
~ education programs in an era of rotréndhmont, and the rolo of the atnte in

: shaping the curriculunm. \ , .

. Despite striking similarities in the iaaues raised on wany dirferont
L campuses, most education programs have defended themselves in isolation --
without apecific knowledge of the strategies or arguments used by kindred
programs to convinoe *skeptios of the importance of maintaining  teagher
preparation options within the liberal arts currisculum. HRow, however,

education, programs at one group of liberal arts inatitutions in the Norﬁheast

have created a forum for exchanging information and presenting the case for
the special contribution they can make to exoellenqe in education. ¢
_ -_..mnlis artiole is a brief account of the evolution’ concerns, and plans of
Tt ew forum -- the Consortium for Excellence in Teacher Education (CETE).
‘It 1s written in: the hope of stimulating 1ikq institutions in other parts of
~ the country to take similar steps and, more erally, to 1nforq‘the
educational community about the issues facing eduaation programs on liberal
- arts oampuaes. :
The initiative that led to the formation of CETE came from Henry Dnewry,
, ‘birpotor of the Teacher Preparation Program at Princeton University. After
o talking 1nforma11y with oountenpqpba at other institutions in the fall of
1982, he proposed a meeting of education faculty from several liberal arts
. colleges in the Northeast to discuss common concerns and proven strategies
for dealing with academic co}leaguea and state regulations.

Pe

: On May 6, 1983, representatives from the teacher eduoation programs at
Barnard College, Brandeis Univeraity, Brown Uniyersity, Conneqticut College,
Dartmouth College, Ppiriceton University, Smith College, Swarthmore College,
the University of Pennayrvénia, Vassar College, Wellesley College, and
Wesleyan University met at Princeton for a day of presentations and 1nforma1
. - discussion. The schools represented had much in common: AN were
“ .. _traditionally prestigious liberal arts institutions. whose distinotive student’
populations and excellent resources afforded the opportunity to prepare truly
- first-rate teachers. All had secondary certification.programs in which :
rigorous preparation in an &cademic discipline was considered oritiocal to
succesaful practice. (Some-of these institutions also had elementary
certification options.) All were schools with relatively small teachér
education programs, with two to four full-time faculty being the norm, -
Firally, all were schools located in the Northeastern or Middle Atlantioc -
states, allowing relatively easy access to one another.
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- for-the—1983-84 term. T

Four topios were obiginally scheduled for discussion at the Princeton
~meeting; these topios conocerned the relations of our eduoation programs to:

-

1. Other academio dopartmenta at our institutions;
2. State agenoies,

3. Loocal schools; -

4, Eaoch other.

However, in the end we spent most of the meeting informally desoribing our
programs (certification options, types of courses, numbers of faculty,

- departmental status, numbers of students, state regulationa, innovative
programs, eto.), as well as sharing "war" and success stories from our
programs' recent pasts. We all chuckled to discover that the majority of

programs at the meeting were located in the basements of our respective
institutions and nodded knowingly as several programs desoribed what they
wryly called the "challenges" that their state's acarediting process posed

. for their survival. A feeling of camaraderie was quiokly established. '

During the mooting'it became apparent that the group alao wanted to
discuss how collegea such as ours, acting a%ngly or as a group, ocould respond
toithe orisis in recruitment and prepara 1on of teachers that had just been
called to national attention through the‘ 4$u1taneous publioatipn of reports

by the National Commission on Excéllence’ “{n Eduoation and the Twentieth
Century Fund. Given our select student bodies and our distinctive economis:
‘and academic¢ resources, most ‘partioipants agreed that we were in a unique
position to recruit and prepare teachers of the highest quality. Moreover,
many Oof us felt that we had a societal obligation to do so.
{+°
At the conclusion of the May 1983 meeting, tentative plans were made to
+ forfh a teacher education consortium which would continue to deal with the
“issuds identified in the day's sessions. On June 24, 1983, a planning
- committee met at Wesleyan University and established CETE. The consortium
membership currently consists of 15 liberal arts institutions, including the
12 at the May meeting, plus Yale, Middlebury and Mt. Holyoke. To keep
meetings small enough for productive discussion, total future membership is’
limited-to these colleges, with a maximum of two representatives per .
institution. The group will meet 'annually on the campus of' 4fje -of the member
institutions. A coordinator, chosen from one of the member i¥yBitutions,
will head CETE. The position of codrdinator will rotate, and #ach
coordinator will Serve for a one-yeqr term.

The firast official meeting of CETE was held at Dartmouth College on
Geptember 29- 30, 1983, with Henry Drewry of Princeton serving as coordinator

~
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to get on the table the whole range ‘of issues with which CETE might concern
itself. Questions that emerged from the disoussion included the following:

A. Reoruitment and Retention of Studenta in Eduoation A
) &
~ How ocan e enoourage our undergraduates to oonaider teaching for a few
years or as a- ? What are the 1noent1ves for entering the teaching

profession? What ypes of soholarship aid or loan forgiveness programs could

S

~disossion, designed
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be offered by the federal or state governments, or by busineas or industry, ‘
- as inocentives to undergradustes to corsider teaching? Should scholarship or - R
loan forgiveness programs be only for potentinl teachers in hard-pressed B
fields such as solence and math or for students oconsidering teaching in all
fields? How oan math and soience majors- combine teaching with ocareers in
business or industry?  Is it ethioal to-encourage students to enter this - -
_ low-status, low-paying field? In what ways could conditions be improved to
»  ‘attract and retain graduates of our institutioh#? What has happened to
, alumni of our programs? Have they, tausht auooeaafully? In what types of
schools? = For how long? Have they'antared graduate school in education or\in
other flelds? w

B. Building Institutional Support and Information Networks

How canl the case for teacher education and teaching careers best be made

-~ to liberal arts college faculties and parents? What kinds of data, written
statements, informal meetings or colloquia will help enhance the status of
education in the liberal arts currjiculum? What types of testimony or ‘
institutional redearch will help persuade administrators and faculty of the :
desirability of maintaining or inoreasing ‘the monetary resources and support
given education in our institutions? How can effective links be established
between education faculty and those in other departments through ’
‘collaborative teaching, research or community service? What kinds of °
workshops or seminars could education faculty offer to others at their
institutions in areas such as teaching techniques, computer aided
instruction, or audiovisual methods? How can CETE colleges inform others
about what they are doing in the area of teacher education (numbers and types
of course requirements and field placements, novel programs)? What kind of
survey of our alumni should be undertaken?

c. Relationshipa with State and Federal Agagoies -

How can CETE colleges within states join together to develop procedures

and practices that meet certification requirements? How can CETE help

persuade. state certification officials of the importance and benefit to

society of approving our programs? How can we lobby effectively for student
. scholarship or loan assistance at the state and federal levels? How can we
~3 influence national legislation and polioy regarding teacher education?” How
. can liberal arts faculty members become involved in helping to formulate
their states! standards for teacher education and participate in their - ‘o
program review processes? What experimental approaches to teacher education
and program approval would be acceptable to state certifiocation agencies?
What benefiths might acorue to our teacher education programs if we were .
temporarily exettpted from state requirements on an_experimental basis?

- D, Cogperativeisffortb fo Promote'Exoellehoe in Teaching

what kinds of ‘collaborative efforts could CETE members undertake with
local schools and teachers? How could good practitioners be encouraged in
‘ their efforts? What kinds of joint summer programs could be developed for
- undergraduates considering teaching? What kinds of Joint summer institutes
' could be offered to teachers for purposes of profesaional renewal or

.
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obtaining certifioation 1n now areas? What kinds of;rosoaroh proposals oould

be jointly submittad by CETE institutions? In whatﬂgtyu oould joint funding =~ ~ -
for CETE projects be acquired? What kinds of soholarahip or loa# programs ' o
ozald be developed to enocourage graduates of our institutions to prepare to

tehoh?

X S - C e e e - PR . - - . m . . J .

Artor a morning ot bralnatormingiind dobating bhe queations listed .
abote, subcogmittees ware formed, and CETE decided to foous on the followiﬁg )
action proposmls during 1983-8":j _

LY

1. Develop a Placement Clearinghouse for teacher education graduatoa of
our 1natitutiona. : .

2. Plan a Teacher Exéellenoo Reoogn(tion Day or Weekend on each CETE
campus to honor exemﬁlnry practitioners in elementary and seqondary

aohoola._
1]
Develop plans for altarnative teacher oertifioation routes for CETE
1nst1tutions. _ ; ; a
4, Develop a formal statement of CETE needs which could be used within
our institutions and for outside funding.

5. Share information and resources on educational innovations--most
immediately, on oourses and approaches involving miorocomputers.

v »
6. Develop plans and aeek ma jor funding for an umbrella grant and a
CETE program facilitator.

. , \*
7. Explore possibilities of student loan forgiveness or scholarship
options from NEH, NSF, NIE, or private t‘oun_dten:ion:s.-2

Because proposals 1, 2, and 3 are not as self-explanatory as the rest,
additional detail may be helpful in communicating both the directions CETE
hopes to take and the practical issues we face:

« CETE Placement Clearingpouae

' This proposal is a response to disparities in public and private school «
hiring practices that tend to dravw many of our graduates into private :
education, even when they say they would prefer to teach in public schools.
Private schools typically do most of their hiring ‘between April and June,
while public school hlrinq ocours Mcreasingly during the summer months )
between-June-and—August«—As—a-result;-many-of--our graduates avoept offers ~f ,
from independent schools, simply because they are fearful of graduating Co
without a job. In addition, many private schools use a more personalized and ; '
coordinated hiring procedure. Several effective private school placement ‘hh
agencies interview studénts on oampus, send out notices of Openinga to
candidates, and send copies of resumes to prospective emplqyers. ‘Because -
CETE believes that our graduates contribute importantly to public as well as .
to private education, we want to facilitate the match between interested’
capdidates and public school systems that ‘value liberal arta training. To

’
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- this end CETE is devoloping the following plana whioh we will implemant as
: aarly as the spring of 1984: - - R

a. Colloot data from all member inatitutiona on grlduatoa who will be
oertiriod to toaoh 1n,publio aohoola. . 5

o

v SRR

b. Sonq thia 1nfovmation tp publio aohool ayatema' poraonnel offioea

along with a letter explaining our conern about their late and often '

impersonal hiring process, which may be causing them to mias opportunities to
hire oandidates in all fields, 'but especially in math and socience.

. . > [y

. -
0. Suggest that publio school systems contact and interview candidgtes
in whom they.are interested by May, even if they ocannot formally be hired
until 1ater3§h the summer., In this way, students will at least know of the
public schools' serious interest in them during the period when private
schools are actively pursuing them. ,

(

We hope that the Placement Clearinghouse wfll benerit our students as wef! as
the public schools, whioch CETE is oommItted to-help 1mprovo.

. 3 |

Teacher Excellence Recognition Day ) o A

|

This proposal is based on.a program held at Vasaar College last year to
honoy seoondary school teachers who were identified by Vassar undergraduates
and faculty as being outstanding pragtitioners of their.craft. Out of 100
nominationa, 53 teachers from across the ocountry accepted invitations to come
to Vaasar for a two-day conference, which publicly recognized the talents of
. the teachers and offered lectures and discussions on a variety of edhcational
topics., Vassar believes that thé conference not only helped teacherd feel
supported in their attempts to promote excellence in secondary educatfjon, but
also provided a fertile meeting ground for discussion of topios of mugual
concern to high school and liberal arts college faculty. MNoreover, if
provided excellent publicity for bho.ﬂassar Admissiona Offioe. a

b3

CETE hopesa’ to organize a multi-site Teacher Reoognition'Day in 198“ 85,
when each of the member institutions will host a day or weekend of workshops
and lectures for local teachers identified ay excellent practitioners.-
Nominations will come from a variety of.sources: undergraduates, practice
teachers, college faculty, .parents, and school administrators. 'The joint
Recognition Day will dramatize and advertise our colleges' appreciation of.
excellence in elementary and secondary teaching and will announce to the
public as well as to the local schools our commitment to collaborative
efforts in pursuit of quality education. The goals of the overall

.
Y

e

Recognition Day will be jJointly determined by CETE members, but.each

institution will plan its own specific aotivities. , | dgf

Alternative Teacher Certifiq;t:bn Routes ’““ o e Cy

This pfoposal is a response to the difficulties faced by some CETE
colleges in mee&ﬂ g state requirements for teacher certification program
approval (credi houra, types Jf professional courses, kinds of. field
experienoes faoul y oredentials, etc.). Some proposed or existing teacher .
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>

oortifioation regulations thronton to §§atriot the entry df liberal arts
“vollege undergraduntes into teaching. ~For example, some states propose to
inorease the number of professional courses that st#ents must present for
certification, a move whioh would be looked on with disfavor by most 1iberal
arts collegs students, faculties and ourrioculum .committees. In other atates,
proposals for five-year-programs of teacher -education are -sven more - -
problematic. While five-year programs potentially inorease the amount. of *
time that students: can devote to study in liberal arts subjeots, increases in
the amount of preprofessional training, especially if ooncentrated in a
singls fifth year, would raise qQuestions on many campusea., There is a good
chance that some CETE colleges which offer only undergraduate courses of
study would abandon osrtification rather than develop a five-year dogree
program.

Beoause CETE feels that it is 1mporative to keep options in education
open for our students who want to .teach "for all the right reasdns® (as one
of owr members put it), we plan to explore with stats boarda and departments

~ of education the popsibility\of allowing greater diveraity in the ways
teachers are trained and cert o Since program approval procedures
sometimes become more of an obatd¥fle than an aid to developing quality

. programy, CETE membep institutions plan to explore the possibility of being
excused from some state requirements for an experimental period of five to
ten years. During this experimental period, CETE colleges would determine
their own requirements, develop programs to meet. them, and ‘recommend
graduates for certifiocation. While the experimental certification processes

* were in place, programs would be carefully monitored and follow-up studies

would be undertaken. Because program 'approval processes and ' teacher
certification requirements vary considerably from state to state, CETE member
institutions will be encouraged to explore alternative certification
procedures singly, or in. pairs or triads, within various states.

Although this proposal is the most ocomplicated and educationally radical
of the three described in detail here, CETE believes the times demand new
approaches. In this respect, we are encouraged by recent proposals, such as
that of Gdﬁernor Kean of New Jersey, to simplify the procedures and reduce
the profeasional courses necessary to teach in the public schools of the
‘state. ‘While we do not’ ‘necessarily agree with the speoirics of his plan, we
applaud the spirit in whioh it is made.

The Future

A key polioy issue for the future is whether and how CETE should seek to

e —__have a wider impact._ _Currently our foous is on influencing our_own .

institutions, 4s well as various state agencies and funding sources.
However, given the current national concern about the quality of public
education and the preparation of teachers, this seems to be an opportune time
to try to influencé national polioy and practice by Joining with other bodies
_to discuss prospects for excellence in teacher education more broadly. We do
'not feel that we oan or should speak unilaterally for the larger group of
institutions concerned with improving the quality of teacher preparation. We
think it is unlikely that the curricular 8 institutional arrangements that
may be best for our students will necessarily be the solution for all

L6 |
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~ institutions preparing teschers. Excellence in education will not be

attained by over-the-counter presoriptions of mors or larger dosas of various -
. potidns ' (as some of: the reacent national. reports on education seem t6 imply).

Rather, we encourage colleges and universities in other areas to ford similar

consortia to explore and exchange ideas that would meet their partiocular:

nesds and-to- contribute to the-diversity of -approaches that ocan bring our - - - -
nation. closer to the goal of true quality in tho education it pvovidoa its
_ young people. : . : . . ‘
y ' ’
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1. Susan Reimer Sacks of Barnard College prepared the minutes of °
the Dartmouth meeting, whioh wépe helpful in reporting CETE's proposed
directions for 1983- y, - _ .

» 2+ The (eneral Eleotriﬁ Foundation has given CETB a granb of _ \

$20,000 for 1984-85 to help support a loan program for juniors and B
seniors at the mamber institutions who are 'preparing to be ocertified to s

- teach mathematios. Each loan will be $2,000-$3,000, and the loans will s
be forgivable if the student teaches mathematios for three yoara after W
graduation. . o




Travers, E, F. (1980). The oase for teacher education at
selective liberal arts colleges. Phi Delta Kappan, 62(2),
pp. 127-131. e
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EDUCATING AND EVALUATING, BEGINNING TEACHERS IN VIRGINIA

5
"’ ~ Robert McNergney
Michael Caldwell
| Joanne Reina
University of Virginia-
Charlottesville, Virginia
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Recent changes in Virginia's teaoher oertifioetion regulatione which

“allow college graduates without professional education training to teach in

secondary schools have forced educators and lay people in the states and
beyond to question -traditional practices of educating and evaluating
teachers. Paraphrasing remarks made qg John T. Casteen, III, Virginia‘'s:
Secretary of Education, The Chroniocle of Higher Educationh reported,that
"Under the new Virginia reguliitions...liberal arts graduates would receive
provisional certifioation fof¥ two years. During that period, they would take
nine ggemester hours in teaching methods and be observed and aided by
experienced teachers. At the end of the two—year provisional Co
period...teachers would be evaluated by teams probably composed of teachers
and laymen," (July 7, 1982, p. 3). This "liberal arts avenue® into teaching
has been the most highly publicized aspect of Virginia's attempt to raise the
qual¥ty of teachers and teacher education. But the important story-~that
which promises to shaps the future of the teaohing foroe in Virginia--is only
beginning to unfold in what is known as the Beginning Teacher Aeeieteno
Program.

"Although still in design stages, this program promises to change how all
teachers in Virginia are evaluated for oertifioation and how they are
provided instructional support during thej r first two years on the job. The

,pPZgram, according to the Virginia State Education Department Will have two
goals; to assist beginning teachers for the purpose of impiroving instruction,
and to identify "those begiriners who do not meet minimum cognitive and
teaching performance standards so that they may be eliminated from
consideration for certification.

We will discuss the specific objectives of the Beginning Teacher

" Assistance Program (hereaftet referred to as BTAP), deascribe initial efforts

to dedign*the program, and speculate on some of the things the program will
have to accomplish in order to be judged successful. We have chosen to
concentrate on these partiocular aspects of‘the BTAP because we think they
will Ye of interest to others who are considering radical pbopoeals for
changing how tsachers are educated and evaluated. TN .

5 Y

The Purpoaes of. the HTAP

¢ . . .

, Thé story of the BTAP in Virginia is but another example of the struggle
that James B. Conant described more.thian 20 years ago. Aacording to Conant,
"The histony of (teacher) certification reveals that this esue has long been
a breeding ground -of enﬁ%povengy The" etpuggle to control entrance to the
teaghing oggice is an old“one, daatined pethaps to oontinue 1ndef1n1te1y,
(1963, b

Indeed, Conant's view of the world of teacher eduoation as a etruggle
etween "two hostile camps® may be as nearly accurate today in Virgina as it
3 in Conant's day. His characterization of tlese camps--one composed of an
uneasy alliance of proreeeore of ed oation, olassroom teachers and public

. .
4
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-important. Although a validity

school administrators, the other composed of professors of the sciences and

- the humanities and of influential collegiate alumni--rsflscts fairly

accurately the situation in the atate. Although the details of the arguments
about what constitutes worthwhile teaoher education may have changed somewhat
since Conant's time, the struggle remains essentially the samé: It is a
deeply rooted, -philosophical one aboit the nature of teabhing. On-one hand,
Conant noted, "Many people believé that the courses given by professors of
educationiare wgrthloaa. and that the degreea granted students who have
devoted much of ‘their time to these oqurses are of little value."  Eduocation
professors, on the other hand, "pride themselves on their aktlL aa
teachers.... They 1mp1y. ‘and sometimes openly state, that if all professors-
had taken their ocourse thoy would be better teachera!"™ (p. 8).

Aa Conant noted, the smotiona whioh contribute to personal dofinihions
of good teaching are most easily aroused when the discussion turns to state
requirements for teacher certification--requirements whith in the eyes of
those who reside in the second camp seem to oreate "high protective tariffs®
for schools and oolleges of education. The BTAP in Virginia is, among other
things, an effort to remove such tarifts. 3

As of July 1, 1984, all new toaohera dn Virginia, whether they graduate -
from oolleges of eduodtion or onter teaching via Iiberal arta ocolleges, will
be given two-year provisional certification. This certification is :
"provisional™ in that beginners will be expected to demonstrate their "
abilities to accomplish selected performance compstencies, to complete nine
semester hours of ooursework in education if they have not graduated from an
approved teacher education program, and to submit scores on the National
Teachers Examination (NTE) before being granted a Collegilate Professional
Certificate that will be valid for five years. The cholcs of the phrase "to.
submit scores on the National$ hers Examination" is intentional and -
tudy 'of the NTE in Virginia has recently
been.completed, and the establishment of ocut-off scores . for oertifioation is
antioipated, such scores have' not yet been set. 1 .

What makes the BTAP difforent from existing Qvaotioe is that it puts the
state directly in ‘¢he business of performance assessment of teachers, as
opposed to relying on approved preservice programs of teacher eduoation for
making certification decisions. Specifibally, the BTAP will concentrate on’
assessing beginners' performances of such instructional fuﬂﬁ%iona as:
organization (i.e., of lesson planning); evaluation of student -
performance; recognition of individual differences; recognition of cultural
influences on children; understanding human growth and development, oiaasroom.
management and discipline; and implementing educational policies. These
instructional funotions are, of course, anything but revolutionary. The
methods of evaluating beginners' performances, however, may be quite
different from traditional praotice. .

The BTAP will utilize a standardized statewlide assessment process for
the approximately 1,500 new teachers who enter the profession annually. This
assessment process must provide information upon whioh decisions about
granting and denying certification can be based. In addition, the assessment
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%& proooao muut be able to provide foodbaok to utl‘pow teachera so that they ocan .
= - improve their - classroom performances. The program, then, foouses on hoth -~ - -~ T
' summative and formativo evaluation. ! - - ' _ C

‘Exactly. how this now shandurdizeg ‘teacher education and evaluation -

% - - system will -operate is not yet- ocleary- It appears that beginning teachers - - - - ..=

‘will initially be aoroon‘d for the program at the time they begin their first

, job. The soreening will 'probably be based on.simulations thab concentrate on

- varigus instructional funotions. After the. fnitial soreening, beginners will
be afforded opRortunities to engage im inservice activities whioh foous on

their areas of yeakness. They will then be observed on numerous ocoasions in o

their ¢lassrooms\ for the purpose of assessing their .performance abilities, : ST

Finally, they will be s;yon additional opportunities to either improve their B

" “work or be eliminated from consideration for a five-year teaohifg =

oertiftoate. ! . .

- -

Initial Efforts af Program Design

. In August 1982, the State Education Department contracted with four
separate agencies to build-a model bprogram for assessing and suppoirting
beginning tetchers' performances. In aRproaohing this task, the agencies
were to make several assymptions., First, the evaluation of beginning
teachers was to be a standardized on a atate wide basis with "intgrested
audiences" (teachers, school administrators, state department. § . . ._j
representatives, and college and university personnel) involved in, and being L
compensated for, developing and implehenting the program. Second, although" ‘ v

. behavioral.indioqto&a of teachers' abilities to demonstrate various toaohing
‘functions would-need' to he developed, several differ _people Might be
. involved in making assessments, and data on nners! ormances might be
. * oolleated in various ways. Third. éginning teachers should be given
' ocounseling and advice about how to (improve their perrormanoes and be allowed
more than one. chance to prove their worth,. . - -

w1th theae assumptions in mind, the oontraotona were to devolop models
hose design could serve as a guide for a second round of program development
activities. Each of the four contractors was to cpnaider problems. of
defining behavioral indicators, with attention to minimum performance
“oriteria. 'They also were to addreaa the problems of establishing validity
and reliability of teacher ashessment ° instrumentation, training syvaluators,
developing aaaistanoe ror beginners, keeping reoords, and adminiStering the

BTAP. gaka" [ . . . -
' " -Although there will undoubtedly be changes in the BTAP as 2ta various .
.components are operationalized, some things will remain constan Pirat, the '
BTAP will emphasize beginning teacher assessment and assistance, As’
~ belginning teachers are assessed, information conoerning strengths and _
weaknesses will be generated, and this information will be used to plan - S
assistance activities for each beginning teacher. Later, those who were :
initially found to be "beldw the standard" will be reassessed. Second, the . L
program will be a performance-qriented one in which both the assessment and L
assistance components ocour after preservice requirements are oompleted., In o
‘other words, the program will be used for inservice beginning teachers and S

W
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program will be designed to engourage bha.invol#ement of loval school

' decisions about beginning teacherg. In addition, prior abilities of people

Y o -
- \ g ' e
will occur within.the. context. of. the professional workplace. - Third, - - .- S
assessment will foous upon the major functions which teachérs aotually - PO
perform in the olassroom, e.g., instructional planning, guiding student C
learning, making evaluative judgments about students, managing student

_.oopduct, etc. . In addition, thesme. t‘unobiqna and the,various competencies . .. . _. . B

which impinge on their fulfillment wi} y Yo bhe degree possible, be derived .
from. the research literature. Fourth, he esaiatanoe component of the :

divisiona and to. support the regular; lbdil ‘school district staff development
program. While there will be boginning«t dcher diagnoaﬂio information and
certain stdff development content mqteriag developed afid administered at the
state level, local school divisions will aaﬂume a major responsxbility for
the conduct’of atafr development activities. o "
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Assess}gg,the Success of bhe Beginning,Teaoher Assistgnoe Prggbam {

-» ’

" The value of the ETKF'will be assessed formally and 1nformally 1n
several ways. The first "and most obvious way will be to examine the :
performances of beginning teachers. If beginners' abilities to demonstrate
various teaching functions thought to be essential to the performance of the
role of teacher can be aoounately aasessed, and if as a result of having
participated 1n inservice activities their abilities to do so improve, then .
their performances can be interpreted as supporting,evidqnoe for the .o
instructional validity of the BYAP inservice activities. Although this
pethod of assessing the worth of the BTAP is fairly strajight-forward, it is
problematic. The technical difficulties of developing, analyzing), and »
interpreting tests of teachers' abilities are legion; there will be’
questions, too, about how best to use test-data gnd information from .
performance evaluations when making personngl and resource allocation

participating in BTAP must be taken intgo aooount that is, some of the
beginners will have come from professional programs of teacher education that N

. have .supposedly. éncouraged them to acquire the same professional expertise

which BTAP is designed to promote. Others who have entered teaching directly
from colleges of arts and sciences will have had little or no professional-
tra¥ning. There are, of course, ways to handle such potential problems, but
examining teachers' performanoes is not the only way to assess the, ‘worth of .

theprograms — | . SN
v  .The success or failure of the BTAP uill also be judged by the -numbers , . .
and quality of new teachers who énter aMgdstay in the teaching proression. . o

Underlying the development of this kind o¥¥program is the assumption that — Py

* "good" people have been disoouraged from entering teaching because of the o s

restrictions placed on them by schools and colleges of education. The BTAP L
will go a ldng way toward removing such real or imagined restrictions by* .
providing on-the-job support to beginners, thus supplanting, at least in B

" part, program requirements of professional sohools. If more "good. people" @

(however that term is defined) enter and stay in Virginia's classrooms, then. o
this, too, can be interpreted as evidenoe that the BTAP is succeeding.

-
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There are;, of oourao, other wgys that: bhe’giaP—-and for that matter,
~any proagam that purports to improve teachers. and teaching--is likely to be
‘- judgeds  The. public, na;doubt, will expect teachers and pupils to spend more '
time on the business of loarnxng than they presently spend, to produce
results in learning-that-they are not now- produoing, and to enjoy their work
- in the process. The egree to. which Moginning teachars are successful in
helping themselves and their studehts accomplish these objeotives will
influence greatly the way in' xhxoh polioy-makeqg,andﬂtﬂi'ggnaral publie
perceive the value of the BTAP,: What.is troubling about the use of such
"oriteria for determining the aucébaa of programa designed to evaluate and
support teachers is that-they tend:to diminish the magnitude and complexity
o{;teaohing and learning;problems. :

-

' Indeed, .the problems which gave rise to the creation of programs like

v the Begidﬂing Teacher Assistance Program are longstanding and not amenable to

f&o le remedibs. But if the program can, even in small ways, begin to .

imp ave 1ife 41} classrooms on a ,day-to-day basis, then it will have begun to

fulfiliwits promise.
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