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PREFACE

John Kennedy wrote: “The contribution of immigrants can be seen in every aspect of our national life. We see it in
religion, in politics, in business, in the arts, in education, even in athletics and in entertainment. There is no part of our
nation that has not been touched by our immigraat background. Everywhere immigrants have enriched and
strengthened the fabric of American life. As Walt Whitman said,

These States are the amplest poem, ’
Here is not merely a nation but
a teeming Nation of natiors.”

The board and administration of the Central Susquehanna Inter:.ediate Unit remembered this nation’s rich and
diverse heritage when the United States Department of Education approached us in August 1980 and asked that the
CSIU operate the Adult School for Cuban Refugees at Fort Indiartown Gap, Pennsylvania. Acting upon the recom-
mendation of the intermediate unit's administration, the board voted unanimously August 20 to undertake the

education of adult Cuban refugees at the resettlement center 80 miles awzy. The board acted out of a sense of

humanitarian and civic obligation, and, as the following report indicates, that decision was a good one.

- Negotiations with USED began the day foliowing the board’s action, and within ten days. Army barracks had been
converted into school buildings and classrooms, teaching staff had been selected and trained. curriculum development
and material ordering were well underway, and testing and teaching of adult Cuban refugees had begun. The report
which follows describes the history and activities of the Adult Scheol for Cuban Refugees at Fort Indiantown Gap,
Pennsylvania. It relates what was done and why, what worked and what did not, and offers evaluative data and
recommendations for future programs. The report is divided into three volumes. The firit includes an executive
summary and the actual final report on the Adult School for Cuban Refugees, operated by the CSIU under USED
contract number 300800713, It includes a variety of appendices, including Appendix P, which is bound separateiy and
includes individual student information as required by the CSIU's contract; this appendix is presented only to the
USED. The second volume is an evaluation report, prepared by James Shaner. The third volume is prepared in a format
to permit easy copving and includes a variety of instructional materials developed by staff of the program.

The Adult School for Cuban Refugees worked because of the people who devoted their efforts to it — adminis-
trators, teachers, aides, secretaries, and a host of unsung supportstaff who worked beyond the scope uf their normal jobs
so that this program would be a success. Thisre srtisdedicated toall- - .~ 'm and to the spirit which brought the Cuban
refugees to this country — the same spirit wnich brought so many ear, - .aves of immigrants and which will, no doubt,
bring others in the vears to come. For all of us who had the privilege to be associated with this extraordinary effort and
our extraordinary colleagues. this will be remembered as a challenging, exciting, rewarding episode in our careers.

Robert E. Feir

CSIU Assistant Executive Director

Superintendent, Adult School”
November YR
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ADULT SCHOOL FOR - -
CUBAN REFUGEES -

Project Evaluation Report

ABSTRACT

The Adult School for Cuban Refugees, operated by the Central Susquehanna Intermediate Unit, supplied services
to approximately 1,200 Cuban refugee students in the six weeks of its operation at Fort Indiantown Gap, Pennsylvania,
The program offered basic oral English classes to adults ranging in age from 18 to 81 years. The classes were established
within the confines of the miljtary installation at Fort Indiantown Gap. Army barracks constructec during World War I1
were used for classrooms.

The students entered classes with a wide range of English proficiency. Some students spoke no English, while a small
number had an advanced understanding of English. Only one living areahad coeducational classes. The female students
never comprised more than 5 percent of the total student population. The females were quickely sponsored out through
the volunteer agencies early in the program, leaving the student population predominantly male.

g The goals for this short term educational project consisted of teaching oral English and provxdmg for the
acculturation of the Cuban students to the American way of life.

The goal of teachmg oral English has been met. Students advanced rapidly in their ability to speak and understand
English. Pre-post testing revealed a large gain in student English proficienc:.

The goal of teaching basic life skills for the acculturation to the American society has been met. With the limitations
“"placed upon the teachers and aides from the controlled environment, a basic understanding of the American wav of life
has developed. The students learned rapidly about American society and were eager to explore for themselves beyond
the confines of Fort Indiantown Gap.
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Adult School for Cuban Refugees
Prcject Evaluation Report

I. Project Description

PROGRAM OVERVIEW

The Adult School for Cuban Refugees supplied services to approximately 1,200 refugee students at Fort Indian-
town Gap. Pennsylvania. This program was operated by the Central Susquehanna Intermediate Unit of Lewisburg,
Pennsylvania. The program was located within the confines of the military installation at Fort Indiantown Gap.
Thirty-seven classrooms were established in wood frame barracks built during World War I1.

The classes provided groups of 10 to 25 students with instruction from 8 a.m.to 11 a.m. and from | p.m. to 4 p.m.,
Monday through Saturday. A few classes also were organized for evening instruction to meet the needs of those students
who worked on the post during the day. Each class had a teacher and usually two teacher aides.

The teachers and aides provided group instruction and individual tutoring in oral English and acculturation to the
American society. Table I shows the breakdown of faculty and staff involved in the Adult School program.

% Table 1
Sex Certificates Degrees . Bilingual
Totals M F PA Other DR MA BA ESL Spanish

Administrators 4 3 1 1 1 1 2 2 1
Teachers 35 14 21 29 2 2 17 16 17 17
Aides 61 17 44 20 3 1 3 23 26
Secretaries 4 4 1

Total: 104 34 70 50 6 4 22 57 42 44
Teachers/Aide: 96 31 65 49 5 3 20 36 10 43

PROJECT GOALS AND OBJECTIVES
The goals of the Adult School for Cuban Refugees were to teach oral English and to provide acculrration to the
American way of life. Screening of students for English proficiency was provided by the use of the English as a Second
Language Oral Assessment (ESLOA) instrument (Literacy Volunteers of America, Inc.. Revised Edition. 1980). The
instructional program, with its concentration on the development of speaking and listening skills, utilized the ESLOA as
a pre- and post-testing device to determine the development of these skills and the degree to which the program
objectives were met. Further program evaluation was carried out by participant-observer or responsive evaluation.
Another evaluauon was performed midway through the program. (See Ringler Report. Appendix A.)

SELECTION OF STUDENTS
Inmially, adults who were heads of households were given priority for assignment to classes. Education was not
compulsory tor the Cuban students; thev atended classes on their own volition. Minor children were notenrolled in the
Adult School program. as their educational needs were addressed by another program. Each student had equal access to
small group and tutornal instruction within the dailv classroom schedule.

[



II. Evaluation Design

PURPOSE OF THE STUDY

The evaluation design was constructed to provide data for program managers and documentation for future use.
The evaluation design used event documentation, attitude surveys, and pre- and post-testing comparisons of student
progress.

The event documentation and surveys were oriented toward the program's activities, rather than solely to its goals.
These procedures provided an understanding which emphasized particular activities and experiential knowledge. This
“emergent” type of evaluation had as its purpose the following:

1. to document events;
to record st@dent change; ,
to detect instructional vitality and cyclic pa-terns;
to aid administrative decision making;
to facilitate corrective action; a..d,
to increase administrative understanding of teaching and learning under the conditions present at Fort
Indiantown Gap.

The procedures used to carry out this emergent evaluation were to participate and observe in-depth the classroom
interaction and total environment. The following general guidelines were used:

1. 1solate instances and issues;
look at sequences:
select special instances to observe new techniques, equipment. etc.;
observe, participate, interview, record;
find patterns, sort material and information:
validate observations through cross-checking; and
. write case studies and other reports. .

Along with these efforts, a teacher attitude inventory was deve!»ped from the issues that emerged in the responsive
evaluation. This inventory is based on a five point Likert-type scale which indicates the teachers’ attitudes toward the
Adult School. The Likert-type scale is based on a carefully selected number of positive and negative items about an
attitude object. In responding to these items, subjects indicate whether they stronglv agree, agree. are undecided.
disagree. or strongly disagree. In this instance, the attitude assessed was “teaching in the Adult School at Fort
Indiantown Gap.” : :

English as a Second Language Oral Assessment Test was administered to students as a pre- and post-testing device
to determine their progress and the success of the program in achieving its goal of teaching oral English.

The ESLOA assesses the student's ability to speak and understand English on four separate levels. with each
successive level indicating greater understanding of spoken English. as follows:

Level 11 Designed to test auditory comprehension by identification of specitic vocabularv items. The student may

answer verbally or point to the picture in the test booklet.

Level 2: Designed 1o test basic survival vocabulary and elementary English structure with oral responses required.

Level 3: Requires the transformation of positive statements to questions with responses in complete sentences.

Level 40 Requires the formation of past and future tenses and responses to questions in the conditional tense.

Responses in complete English sentences expected with two or three sentence responses encouraged.

Another research question tested was whether any student achievement differences resulted from being taught by
teachers with proficiency in Spanish as opposed to those who spoke no Spanish.

The following null-hvpotheses were tested: )

Hi No ditferences exist between students’ spoken English proficency as a result of classes taught, bv Spanish

speaking as opposed to non-Spanish speaking teachers and aides.

H: No difterences exist between students and non-students :n their proficiency in spoken English:,

Ha Nodifferences exist between students who regulariy attend class and those who irregularly attend class . in their

proficiency in oral English.

A random sample of 350 students were selected for post-testing from the original test populaton of 1.200 students.
The ESLOA post-test was administered to the randomly selected group tive weeks after the pre-test. A small group of
students who were administered the ESLOA pre-test and then did not attend class were also re-tested approximately five
weeks later. )
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At the time of administration of the post-testing, the attendance level of the students was recorded according to the
following guidelines: ‘

Auendance Level 1 = student present in class 0 to 24 percent:

Attendance Level 2 = student present in class 25 to 49 percent;

Attendance Level 3 = student present in class 50 to 74 percent; and

Attendance Level 4 = student present in class 75 to 100 percent.

To test the hypotheses, a T-test for two independent samples was utilized.

I11. Data Presentation and Analysis

- EMERGENT EVALUATION
The Adult School had as its broad goals to teach oral English and acculturation or basic life skills. These goals have
been met most adequately. The emergent evaluation allocated a large amount of time to observing the program. The
first three weeks of the total four weeks were spent in the classroom. The following portrayals center i »und the
eavironment. teachers, students, supervisors, administrators, facilities, materials and other agencies.

Environment/i acilities

The physical environment of this program consisted of World War 11 barracks. In comparison with public schools,
their appearance was quite bleak and stark. The walls were all painted institutional “eye easing green that had longsince
faded, chipped and peeled.

Some classrooms had inadequate lighting, while others had no electricity, Individual desk-chairs were not available
for0 students. Rather, they sat on steel folding chairs, on benches, or at picnic tables that were brought indoors for the
classrooms.

Several classrooms had broken windows and doors that would not close. Onlv one classroom had heat: the others
remained cold. In the early Sepiember and October mornings, the chillin the classrooms was all-pervasive, The students
ofter entered the classrooms bundled in the blankets issued to them by the Army to stave off the chill.

The classrooms were located within “areas” of the military installation. Area 5 was the only area to house families
and single females. Consequently this area was the only zrea with females in the classrooms.

The exteriors of the classrooms were identical — white barracks with green trim and green shingle roofs. Some
classes were im one-story buildings, others in two-story buildings. Between the classrooms were barren areas and |dirt
streets. Grass was at a premium, Dust constantly intruded into evervthing, On the few days of rain the dust was
transformed into 2 mud film that was tracked throughout the bare pine floors of the classrooms.

The perimeter surrounding each area was defined by concertina wire with razor sharp spines. In some areas it was
used to keep “"bad people” in while in other areas it was used to keep “bad people” out. The perimeters were dotted
periodicallv with little wooden sentry huts, where the Military Police stationed themselves to maintain perimeter
security. :

Within the areas. there was generally a frenzy of activity — Cubans milling arcund talking and shouting while the
ever present Federal Protective Service patrolled in cars. The Cubans referred to the FPS as “blue shirts” 2nd generally
gave wide berth to these agen:s. The blue shirts had arrest power within the areas and had on occasion removed Cuban
offenders to the detention ceater in Area 1.

From loud-speakers fixed to the top of barracks, attached to jeeps and hand held. came a constant barrage of names
of Cubans being called for sponsor interviews and general information. It seemed that. from every barracks window,
there came at full volume. a radio or stereo that had been played so loud the  »eakers were b-oken and ragged. All of this
roar was added to by the constant flights of Army helicopters flving over tne areas to land at the nearby air field.

In each area an American flag flew over one building. the command post for the Armv. The Armv was in charge of
the operation of the area. Its presence and continual cooperation was a definite asset to the operation of the program.
The Armv maintained ali the barracks and other buildings not in use bv other agencies.

Trachers

At 7:30 a.m. Monday through Saturday. 100 people gathered in the Fort Indiantown Gap administrative office of
the Central Susquehanna Intermediate Unit, which ran the Adult School for Cuban Retugees. Thev came with arms
bulging with materials thev had developed. borrowed and begged. Some of these people were aides and some were
teachers, but the distinction was really quite blurred. Often. the only wav to teii the diference was to read their name tags
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which identified their position. There was nu “typical” teacher. Some were black, some white. some Hispanic and ail were
cager and dedicated to the education of the refugees in an unusual teaching situation, Some were wearing jeans and
running shoes while others were more formally actired. They all had in common a spark or a special caring that entitled
them to be called by their Cuban students an especially friendly term, “teacher.”

After “signing in,” the morning announcemeqts were made. The chatter before and after the announcements wasa
sign of the teachers’ exuberance.

Perhaps most remarkable was the fact that this highly professional staff, which proved also to be highly successful,
was assembled in less than two weeks.

By 8:00 a.m., the teachers and aides drove or walked to their classrooms through Army sentry posts in five different
areas.

Since the Adult School did not have compulsory education, on chilly mornings onlv a few students would appear at 8
a.m. As the day warmed, so did the Cubans, and they appeuared one by one at the classroom doorway. Undaunted by this
constant trickle of students into the classroom, being greeted aloud by friends, the teachers continued their work.
Usually bv 9 a.m. the students were actively engaged in classroom activities.

Teachers were free to use the methods they determined as best for them. A wide variety of teaching methods and
skills were demonstrated in all of the classrooms, with English the predominant language spoken. This gave the Cuban
students the opportunity to listen and then imitate the sounds they heard. The emphasis placed on oral English
tacilitated the rapid transition of the students to be able to hold “survival” conversations within a short period of time.

The teachers focused the classroom content on greetings and farewells, numbers, colcrs, useful questions, telling
time. davs of the week, months of the year, seasons of the vear, clothing. parts of the body. parts of a house, foods, verbs
and prepositions. All of this was used as a base for learning vocabulary. Once a basic vocabulary was learned. the
conversations centered around future employment, life in the United States, reasons for punctuality, using the
telephone, and a myriad of other subjects.

The program’s success in teaching oral English can be attributed directly to the teachers and indirectly to the .

admunistratic n for their staff selection. The success of the acculturation goal relates directly to the success of the oral
English goal. Through learning English, the 2cculturation process was implemented.

Geography was taught through the use of United States and world maps. Teachets used flash cards, verbal drill,
cut-out silhouettes of states and countries, and lectures.

Government and U.S. history were taught through discussions of evervthing from how the Cubans arrived at Fort
Indiantown Gap through the purposes of the electdgal college. Classroom discussions were quite intriguing when the
Cuban students made their own comparisens between the United States and Cuban governments,

Each dav the teacher would first, in large groups, review the previous lesson covered and then introduce new
material. Then the class would be divided into smaller groups to concentrate on practicing conversation. At the end of
this period the class was usually re-assembled into a large group. and a review and summary of the morning or afternoon
was made. Each tedcher and aide used different systems. but this was the general pattern.

There were frequently loud outbursts of Spanish among the students. Each teacker and aide developed wavs to deal
with this — usually by encouraging the students to express themselves in English. Some teachers and aides spoke no
Spanish. so the struggle for understanding was intense. These teachers and aides quickly found the wavs most
productive to convev the concepts thev were teaching.

The teachers and aides were faced with constant interruptions internallv and from sources external to the
classroom. Internal interruptions came from-students excited over something new, Cubans wandering in to speak with
triends. local and national news media services. the Federal Protective Service just checking in, program evaluators and

~vadministrative persorinel. The teachers and aides quickly became used to these intrusions and wok advantage of the
newcomers to introduce their students, giving them additional practice in conversagional English.

External interruptions camel frequentlv when other agencies sponsored an event without coordination witt. the
Adult School. Entertainment events were scheduled during school hours to appeal 10 those 65 percent of the Cubans
who did not attend classes. Musical groups. boxing matches. and the opening of a roller skating rink next door 1o a
classroom were among the external factors causing interruptions of classes.

Periodic moving of classrooms to other buildings was disruptive but not to the extent that might be expected. When
nwves occurred. the teachers were well seasoned and met them with affirmative behavior. This decreased the disrup-
tiveness of the situation and allowed for relativelv smooth transitions to occur.

The teachers and aides transtormed run-down barracks into classrooms. Each teacher and aide developed posters.
brought in clippings. potted plants and evervthing imaginable to transpose the bleakness of the barracks 1o an oasis for
learning.
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The exuberance of all the people in this educational endeavor compensated for the frustrations of the situation.

The skills and morale of the faculty were directly responsible for the flow of education that occurred in an almost
impossible situation.

Students

The chill in the room was the kind that made teachers and aides wish they had worn their turtleneck sweaters after
all. 1t was 8 a.m., and the sun was not quite high enough to peek through the dirty windows. Two Cubans were huddled
in the corner, wrapped in blankets. Not used to the climate, the chill for them was a new experience.

The door with the broken g'lau banged open at 8:15 a.m. and through the portal bounced Ramon. a tall, thin and
ateractive man of 25 years, wearing a blue T-shirt, brown trousers and shower shoes. Ramon was oblivious to the cold, as
he addressed his teachers slowly with, “Good morning, teacher.” He had a bold smile and was ready to study English.
Purposefully he opened his notebook and textbook and waited for his teacher or aide to begin the lesson. The
conversation in English was slow with much repetition, but Ramon coped well with the frustration of speaking and
listening to a difficult language with many ambiguities.

By 8:30 a.m., other students entered the classroom. Each student greeted the teacher, aide and classmates, usually
interrupting the teaching in progress. In a short time the stfidc:nts were eagerly involved in the learning process.

Outbursts in Spanish were common. One student would try to explain to another the concept under discussion. At
times the roar in the classroom overwhelmed the teachers and aides, but they seemed to sense that even in this chaos of
loud chatter learning was taking place. With the insist. ~ce of teachers and aides, this chatter changed from Spanish to
English over the weeks.

The students practiced oral English i 1? and out of the classroom. At first they merely repeated the sounds but later
developed understanding and took great' delight in playing with English words. They would develop senences and
provide new twists. Often they would be incorrect, but through gentle coaxing they would continue to explore until they
communicated their ideas in English.

Mispronounciation was often met with peals of laughter from all people in the classroom. Students teased students,
teachers and aides teased students, and students teased teachers and aides. From their common mistakes and resulting
laughter, the embarrassment of being wrong was diminished, and the students became even more active.

There were no external boundaries to the classrooms. On the steps, in the street and in the general compound. -

teaching and learning was occurring often with an advanced student at the center of the teaching.

The students attended class regularly with adesire to learn oral English and anything else being offered. It was quite
clear the were learning. Many students. duriny a two-week period, went from no English to being able to introduce
themselv s and their friends, tell time, identify body parts, county money and many other survival skills. With this basic
learning came understanding and insight about their condition within the camp and an understanding that the
likelihood of being sponsored out increased with their increased knowledge of Engush

The Cubans were very courteous, féiendly and gentle. The teachers became quite close to their students. This close
relationship added to the momentum of the learning and was the basis for the dramatic progress of .' * students.

The students dealt daily with the frustrations of living behind the wire in a confined area. The frustradon of seeing
the camp population dwindle when people around were being sponsored out added to a feeling or mood of depression.

Teachers and aides were constantly asked by the students to act as sponsors. This did occur, and approximately 30
Cuban students were sponsored by teachers and aides.

Even with the problems generated by the situation, the students learned oral English and gained important mslghts
into the American wayv of life.

Administration

The administration took the role of providing and coordinating services for the tea \ recognizing the special
qualities ot each teacher and aide and allowing them the freedom to use their skills mu\' o accomplish the
program goals.

At every occasion, the administration assisted teachers and aides. A cooking class was established in one of the mess
halls at the request of three teachers and aides. With the support of administration, the path was cleared and the class
came into existence with the additional help of the Army. The class was a highly successtul endeavor made possible only
by the cooperation of the administration with other agencies and with the faculty.

Formallv. there was an administrative hierarchy that other agencies’ representatives could use. Within the Adult
School svstem, clearly defined but informal channels were quickly established.
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Supervision

The coordination of the teaching in each of the areas was the responsibility of the supervisors, These people
performed a wide variety of tasks. They procured classrooms, students, benches, materials. electricity, light bulbs and
anything necessary to keep the classrooms functioning smoothly. They provided moral support for teachers, aides and
students. )

The supervisors ensured that teachers received the necessary administrative information and appropriate
educational materials. They continually visited classrooms in their assigned areas to maintain high visibility and
accessibility. This enabled problems to be resolved faster and kept the svstem in continuous movement, with a constant
flow of information.

Materials .

At firse, the teachers asked for curriculum materials to assist them in teaching oral English. It quickly became
obvious that few materials for teaching oral English were readily available. Teachers were forced to develop their own
oral English curriculum and a system to share materials with their colleagues. The varietv and quality of materials
demonstrates the teachers’ ingenuity.

/
Agencies /
\ Red Cross

The Red Cross provided a much-needed service to the Cuban refugees. At times. this highly visible and landible
service conflicted with the goals of the education program. Competition sometimes existed between this group's
activities and the Adult School program. The establishment of entertainment programs conflicting with the classes
implied to some of the students that in the United States entertainment is as important as learning to speak English.

Armyv :

The Army eagerlv acted as a support svstem for the educational program. The militarv was called (o assist in
obtaining dlassrooms and acted with the greatest speed. The new classrooms were cleaned and the buildings turned over
to the education unit without delay. f

Army personnel enhanced the'success of the program, by maintaining the areas and in maintaining the perimc ¢ .

Military commanders in areas where classes were held were interviewed upon the termir.ation of the Adult S<i.00l.
Their comments focused on the positive differences the Adult School had on the areas’ population as the weeks passed.
They noticed an increase in the use of English and a decrease in confusion and depression. Thev suggested that the
Adult School should have started in May upon the arrival of the refugees and that. at that time, the Adult School should
have implemented a vocational education program. :

12
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Teacher Attitude Inventory

From the emergent evaluation. issues were identified and later adapted into a 13-question Teacher Attitude
Inventory. The anonymous attitude inventory was administered at the end of the Adult School. Sev entv—tour (n=74)
teachers and aides responded. (See Appendix B for Teacher Attitude Inventory.)

Each question has been graphed to display the percentages of teachers’ and aides’ responses in each of the five
categories. (See figures 1-13.)

i

QUESTION | )

The communication between the teacher and aides wuseonsiructive.
[P TN
o,

STRONGLY
DISAGREE

DISAGREE
UNCERTAIN
AGREE

STRONGLY
AGREE

PERCENT 3010 15 20 25 30 35 40 453 50 55 60 63 70 73 80 83 90 95 100
Figure |

The communication between teachers and aides was quite effective (90 percent agreed or strongly agreed), confusing
the sue of team teaching versus teacher and aide teaching (see question 8),
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QUESTION 2 p
Constant individualization of instruction was required 10 teach the Cuban refugee students.

STRONGLY
DISAGREE ——

DISAGREE

UNCERTAIN

:\GREE : | // ’
STRONGLY / -
AGREE '

PERCENT 5 10 15 20 25 30 35 40 45 50 535 60 65 70 75 80 85 90 95 lOO‘

Figure 2

Many different English proficiency levels developed in each classroom as students learned at different rates. There was
slightly more agreement to this statement than disagreement which perhaps is indicative of the wide variety of teaching
methods« and the degree of individual attention given to students.

QUESTION 3

Knowledge of adult educaticn is' essential to working productively with Cuban refugee students.
g gP ,

STRONGLY
DISAGREE

DISAGREE

UNCERTAIN

AGREE

STRONGLY
AGREE

] HD

PERCENT | > 10 15 20 25 30 35 40 45 30 55 60 63 70 75 80 85 90 95 100
Figure 3 |
Nearlv equal numbers of staff agree and disagree about the need for knowledge of adult education in working

o Productively with the students. This perhaps is a reflection of the diverse hackgrounds of the teachers. Their teaching
EMCxpcn’encés ranged from elementary school teaching through college teaching. 1 4

IToxt Provided by ERI
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QUESTION 4

The supervision given met most classroom needs.
{ .

STRONGLY
DISAGREE

DISAGREE

- UNCERTAIN

oo

AGREE

STRONGLY
AGREE

]

PERCENT 5 10 15 20 25 30 35 40 45 30 55 60 65 70 75 8C 85 90 95 100
~ Figure 4

This statement became an emergent issue by the demands placed on supervisors by the teachers and aides. The 72
percent response in the agree category and 14 percent in the strongly agree category reflect satisfaction with the
supervision that was given in a difficult situation.

S

O QUESTION 5
There was a constant feeling of confusion about the purpose of this educational project.

STRONGLY
DISAGREE

UNCERTAIN
AGREE

STRONGLY K
AGREE '
PERCENT 3 10 13 20 25 30 35 40 45 30 35 60 65 70 73> 8) B> 90 95 100

Figure 3

This question is a reflection of the decentralization of administrative control to each classroom. Teachers commented
about the lack bf direction, but their responses indicated they were generally comfortable with the decentralization.
xllc)parcndy teachers and aides found their own purposes.
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; . QUESTION 6
M(%re administrative directions were needed to assist in daily lesson planning,

STRONGLY
DISAGKEE

DISAGREE
UNCERTAIN
AGREE

STRONGLY
AGREE

PERCENT 5 10 15 20 25 30 35 40 45 30 35 60 63 70 75 80 85 90 95 100
co : ' Figure 6

This question is juxtaposed to question 5. The teachers felt strongly in favor of the system allowing the control to be
concentrated in the classroom and not in the administrative office.

QUESTION 7
There is little differ :nce between teaching the Cuban refugees and elementary school children.

STRONGLY
DISAGREE

UNCERTAIN

\(;RE.’E: D | | | l"
N

STRONGLY
AGREE

PERCENT 5 10 15 20 25 36 35 40 45 30 55 60 65 70 75 80 85 90 95 100
Figure 7

There was a tendency for some teachers and aides to treat their students not as adults but as children. This statement
o 'zarly establishes that the teachers and aides did see the differences and viewed their student audience as other than

ER]Ciildren.

IToxt Provided by ERI



QUESTION 8
Team teaching would have been betrzr than the teacher and aide svstem.

STRONGLY
DISAGREE
DISAGREE
UNCERTAIN

AGREE

STRONGLY
AGREE

unnj

PERCENT 5 10 13 20 25 30 35 40 45 30 55 60 63 70 73 80 85 90 95 100
Figure 8

Team ,tcaching was often a “coffee break” discussion. The wide spread in the resppnse catégories possibly reflects the

high qtialifications of the teaching staff. Some aides were certified teachers with masters degrees and varving amounts of

classroom teaching experience. In almost all situations, the teachers and aides worked smoothly as indicated by the

agreement responses o question 1. There was often no distinction between the teachers and aides in the classroom,

which gave a team teaching appearance.

QUESTION 9

The mn-service training “Articulation of Sounds in the English Language” was beneficial.

STRONGLY
DISAGREE

DISAGREE

UNCERTAIN

AGREE

STRONGLY
AGREE

i

PERCENT 5010 15 20 25 30 35 40 45 30 35 60 63 0 73 RO R®3 90 95 100
Figure 9

The teachers and aides disagreed that the in-service education was beneficial. From the responsive ¢valuation and

, Elil‘c«:erviews. the teachers and aides felt that the training came too late in the program (o be of great henefit.
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QUESTION 10

The adult education program for Cuban refugees should have been mandatory

STRONGLY

DISAGREE . \

| \
‘Z.‘;
Al
/
: ;
50 35 60 65 70 75 80 85 90 95 100

AGREE

PERC P\1'\

AGREE
STR()N(.t\\ D
10 15 20 25 30 35 40 45
- Figure 10
Much concer\vas generated by the teachers and aides about student attendance. This question attempted to determine
negative but the poor construction of the statement probably negates its validity.
QUESTION 11

3
if the teachers and aides would like to have seen mandatory attendance. Reactions to this statement are primarily

Speaking Spanish has been or would have been beneficial in teaching the Cuban retugee students

STRONGLY
DISAGREE
100

DISAGREE

L\(FRI«\I\
35 60 65 70

)

J

PERCENT

AGREE
tement is revealing, but would have been more discriminating if followed by in
ntial” in teaching the Cuban refugees, or if the respondent was Spanish speaki

!
N

ACREE =
10 13 20 25 30 33 40 45 |
Figure 11
estion 11 reveals strong agreement as to the benefit of speaking Spanish in tc.aching the Cuban r~fugees. This
} ring if speaking Spanish was
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KR QUESTION 12

¥

Teaching in the adult education program has been personally rewarding.

STRONGLY
DISAGREE

' DISAGREE '

UNCERTAIN

AGREE

STRONGLY
AGREFE

\
PERCENT 5 10 15 20 25 30 35 40 45 30 55 60 65 70 75 8085 90 95 100

Figure 12 ’ \

Each tehcher and aide revealed sausfacnbn in teaching the'Cuban refugees by the lack of undecided and disagreement
responses to this statement. The rewards for teaching apparently were quite high, as demonstrated by the 86 percent

response in the strongly agree category.
‘ — RN N

QUESTION 13
My personal goals tor this educational program have been met.

STRONGLY
DISAGREE

DISAGREFE D

UNCERTAIN
AGREE ‘\

STRONGLY
AGREE

PERCENT 501 15 20 025 30 35 40 45 50 55 60 65 70 73 80 R3990 93 1N
. Figure 13 .

N
The spread in all response categories probably indicates that some thought was given to pcrvmai goals. The conscienti-
ousness and protessional integrity of the teachers and aides is demon: trated by the lack of unanimity of response, even
though 47 percent of the responses fell in the agree categorv, and 42 sercent tell in the strongly agree categorv. It was
o'Pparemnt and retlected in the responses to this statement that expectations of teachers and aides tor themselves were

h, as were their expectations for their students.
_ [ch pec
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QUESTION 14

The administration and staft of the adult education program have been verv helpful. 'v

STRONGLY
DISAGREE

DISAGREE
UNCERTAIN
AGREE

STRONGLY
* AGREE

PERCENT 53 10 15 20 25 30 35 40 45 530 35 60 65 70 75 80 85 9 95 100
Figure 14

Large percentages of agreement and strong agreement to this statement give credence to the viability of the professional
relationships established among the administration, the teachers, and the aides.

QUESTION 15
The Army has been helptul in giving assistance to the adult education program,
STRONGLY
DISAGREE
DISAGREE |
\
UNCERTAIN
AGREF
STRONGLY ’
AGREE ‘
PERCENT 5 10 15 20 25 30 35 40 45 50 3> 60 8> 70 T5 ROORY G0 Y5> W

Figure 15

o Even though minor irritations emerged between teachers and aides and the Army, the 63 percent agreementand strong
ERJICgreement to this statenient reflects the cooperation and overall effective management by the Army,

IText Provided by ERIC .
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That part of the Teacher Attitude Inventory asking for suggestions and recommendations proved to be ot limited
value. Forewarning about this part to those responding and allowing more time might h?\e vielded better results.

The results generally stated that the Aduit School should have been started earlier and a grcater cmphasis placed on
vocational education and skills development. \

Teachers and aides expressed their pleasure and gratitude for the personally fulfilling teaching experience.

PRE- POST-TESTING EVALUATION g
\

To determine the progre;s of the students xmol\ed in the Adult School for Cuban Refugegs. a pre- and post-testing
with the English as a Second Language Oral Assessment (ESLOA) test was used. The ESLOA was administered as a
diagnostic device for all incoming students. It assesses the student's ability to speak and understand English on four
separate levels. with each level indicating greater understanding of spoken English, as described previously.

The pre-test information revealed that 67 percent of the 1,200 students tested were at Level I, 27 percentat Level 11,
3 percent at Level [11, and 3 percent at Level IV, -

The post-testing occurred tive weeks later. A random selection of 350 students for post-testing wasteken from those
remaining at Indiantown Gap of the original 1.200 students. The post-test information revealed a dramatic change in all
of the ESLOA levels. The students in Level I dropped to 11 percent, indicating a movement to higher levels. Level 11
imcreased to 42 percent, Level I11 increased to 32 percent. and Level 1V increased to 15 perzent. which indicates an
overall gain in the understanding of spoken English. This is illustrated by Table II.

Table 11
ESLOA |
Level Pre-test Post-test
I 67% ' 1%
i1 27% 42
It 3% 32
IV 3% - 15%

H\'/ml/n'w\

HYPOTHESIS 1: No differences exist between students” spoken English proficiency as a result of classes taught by
Spanish speaking as opposed to non-Spanish speaking teachers and aides

RESULTS AND DISCUSSION i

In examinrg students’ progress in classrooms where either the teachers or aides spoke Spanish
(n=9 or the teachers or aides did not speak Spanish (n=10) no significant differences were found
(t=2.037. df=17, p>.03).

HYPOTHESIS 2: No ditferences exist between students and non-students in their proficiencs in spoken English.
This hypothesis could not be tested statistically due 1o the resulung small number of non-students
avatlable for testing.

HYPOTHESIS 30 No differences exist between students who regularly attend class and those who irregularlhy auend
class, in their proficiency in oral English.

RESULTS AND DISCUSSION

In the test of this hypothesis. the attendance level was used along with pre- and post-test ESLOA
wcores. The attendance levels originally established had to be collapsed into atendance levels 3 and 4
(n=278), as too few students attended class as irregularly as 30 percent or less of the time. Between
attendance levels 3 and 4. a high degree of significance was found indicating the rejection ot the
hyvpothesis (t=3.069. df=30, p>.01), This indicates that the more the students attended class the

16 21
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greater was their average gain in oral English, This is a significant indication of the success of the"
program. Since this much difference exists between attendance levels 3 and 4. the scoves ot students

with higher levels of attendance would reflect an even larger gain when compared with the score of
students with lower or no attendance.

The average gain for students in points on the ESLOA for attendance level 4 (n=163) was 30.06 (SD=13.4). The
average gain tor students inattendance level 3 (n=113) was 19.35 (SD=10.32). This coincides with the previous reported
percentage shifts in the pre- and post-testing.

Due to the lack of time created by the brevity of the total program, the ESLOA was used as a post-test. The ESLOA

post-test scores will be inflated due to the closeness of the pre- and post-testing. The ESLOA is not recommended for
post-testing unless approximately six months have passed since the initial testing. It should be noted that 67 percent of
the students on the initial testing scored only at Level I and were not exposed to the remaining levels of the test. Thus,
many students saw the upper levels of the ESLOA test only during the post-test administration, Consequently, even with
the closeness of the pre- and post-testing, the resulting scores are reflective of the actual gain.

IV. Summary

The Adult School was established in a very short period of time. This task was accomplished through the seasoned
expertise of program administrators expertise that also contributed to the continued smooth operation of such a large
educational enterprise. |

The Adult School was established to fit into the total operation of the Task Force responsible for the reaugee
rescttlement eftort. Goals for students were: speaking English, learning about the wav of life in the United States and the
lessening of anxiety. ) I

The Adult School did have a mid-program slump. Morale boosting tor teachers and aides moved the program back
to its pre-slump exuberance. Morning discussions directly focused on the problem, in‘ormal conversations were held
with teachers ¢ nd aides to support their activities, and a picnic was planned. All of these effectively countered the
situation and clearly allowed the program to continue to grow. To the end, morale was high and the full etfects of this
were noticed in the classrooms.

The teachers and aides clearly demonstrated that even under conditions others deemed impossible, thev could and
did make the Adult School for Cuban Refugees successful. Cubans attended class regularlv and even several not
attending were touched in wavs impossible to evaluate.

The problems that did emerge often were handled within the classroom. It should be noted that even in an
underraking as large as the Cuban refugee situation found at Fort Indiantown Gap, relativelv few and usually minor
problems emerged.

The teaching took on special challenges. Teachers were not permitted to use anvthing in the classroom that could be
used as or made into a weapon, eliminating many of the usual classroom materials. The creativity and flexibility of the
reachers and aides was demonstrated in the development of classroom materials that were usetul tor the oral English
curriculum while meeting the stringent criteria imposed on the program. \ :

Teacher satetv was a reclirrent theme for those other than teaches and aides. In interviews with teachers and aides,
not one indicated he or she had telt anv less secure than in other teaching situations.

The resourcetulness of all personnel in the Adult School made the program highly productine in a potentially
counter-productive emvironment.
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Appendix A

Evaluation of teaching effort to teach oral English and the American Culture to Cuban refugees at Indiantown Gap.
Sept. 25, 1980

[.  Process emploved:
Class visits were made to observe the learning environment anA the teachers and their aides at work.

I1. Teacher Behavior:
Teacher attributes to achieve the goal of teaching oral English and the American culture were observed.
This writer identifies the teacher attributes necessary to this situation as follows.
1. Teachers must establish an environment conducive to learning,
2. The teacher is achange agent by directing a change in learning behavior to help the student save time and costly
error by efficiently learning the right material,
. 3. Skills in teaching adults are very different from skills used in teaching vounger persons.
7 Vrs 4. 1n addition to knowing the subject matter and understanding methods of teaching thidt subject matter, the
' ~ teacher must be creative and able to improvise.
5. The learning experience for an adult new to our culture must be relevant to his needs to survive in our culture, ,
therefore the teacher must related learned behavior to a practical application. i

LI1. Findings:
1. Learning environment:
- Teachers converted a bleak and negative learning environment into a positive environment by use of charts,
color photos, and other teaching aids. The liberal use of color managed to pvercome the starkness of barracks
walls. :
2. Change of learning behavior:
Teachers directed learning of language to help students understand what they must know to get alongin the
American Culture, i
Also, the teachers constantly taught the necessary manners for sodal acceptance into a new and differént
culture. Every opportunity was used to change norms; i.c., promptness on the job. ‘
3. Adult education:
Teachers showed appreciation for the maturity of the students and successfully teach at an adult level.
Success can be measured by the fact thac class atendance is volitional, and the students choose to be there,
4. Teacher ability to improvise: ‘ ,

The teachers’ greatest demonstrated talent was the ability to improvise. Thev converted liznited physical
facilities into a learning laboratory by using commercial objects: i.e., McDonalds’ products. adult games i.e. bingo,
relating learning experiences to daily occurences i.e. day of the week and calendar date, and emploving factors
that compete with learning to teach language i.e, the room is hot or the room is cold.

Practical application of learned behavior:

Teachers always related a learned experience to a practical need: i... the puppet show demonstrated how
important language is to buying, ordering, paying, pursuit of pleasure. getting a job. and understanding personal
finances.

E1]

IV. Summary: }

The teachers and supervisors along with the aides muss be congratulated for a job extremely well done and for
making a contribution that is of inestimable worth to human beings who are frustrated, lonelv. friendless. frightened
of the tuture and who feel beleagured by a different culture, economy and life stvle. Thev have trulv extended a
helping hand to our human brothers and sisters.

The teachers are able. knowledgeable. personable. energetic. talented, creative and dedicated.

The biggest danger is that the teachers make such a vigorous effort that there is a danger of overwhelming
tatigue. They must guard against any let down in their effort since the work is very importan: and 100 much has been
imested in it 1o let down now! |

The teachers are achieving the established goals. There is every reason to expect complete success.

Warren E. Ringler
Teacher Consultant
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Appendix B

Teacher Auitude Inventory -

il

Below vou will find a number of statements which deal with one's beliefs, attitudes or opitions about the Adult
Education Program for Cuban Refugees. You will possibly agree with some of them. disagree with others and mav feel
uncertain about some of them.

Read each statement carefully, then circle the symbol which best expresses your own view. Work as quickly as you
can without spending too much time on any one statement. . :

This attitude inventory is completely anonymous, Please do not sign this inventorv, After completing this inventory
please return it to the office.

SD D U A SA
Strongly Disagree Disagree Uncertain Agree Strongly Agree
1. The communication between the teacher and aides was
constructive. SD D U A SA
2. Constant individualization of instruction was re-
quired to teach the Cuban ret :gee students. SD D U A SA
3. Knewledge of adult education 15 essential to work-
ing productively with Cuban refugee students. SD D U A SA
4. The supervision given met most classroom needs. SD D U A SA
3. There was a constant feeling of confusion about the
purpose of this educational project. SD D U A SA
6. More administrative directions were needed 10 assist i
in dailv lesson planning. SO D l.'. A SA
7. There is litte difterence between teaching the
Cuban refugees and elementarv school children. SD D U A SA
8. Team teaching would have been better than the
teacher and aide system. SD D U A SA
9. The inservice training “Artici-lation of Sounds in
the English Language” was beneficial. SO D U A SA
10.  The adult education program for Cuban refugees
should have been mandatory. SD D U A S8SA
11, Speaking Spanish has been or would have been
beneticial in teaching the Cuban refugee students. SO D U A SA
12, Teaching in the aduit education program has been
personallv rewarding. SD D U A SA
I13. Mv personal goals for this educational program
have been met. SO D U A SA
I4.  The administration and staft of the adult edu-
cation program have been very helpful. SOD D U A SA
15. The Armv has been helpful in giving assistance to
the adult education program, SD D U A SA

What grade level have vou taught® elementary - senior high school

education © none 4

- junior high school . higher

What specific or broad suggestions or recommendations do vou have to improve the quality of education of the Cuban
refugee students:
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