, . DOCUMENT RESUME

ED 252 163 . . « HE 018 037

A - i . . i _ P N
AUTHOR ©~ G1ll Wanda E. ' ) -
. TITLE Tutor Tra1n1ng Program. _ S -

PUB DATE = . [64] . _ o ,

NOTE . . 55p. . | E

PUB TYPE A Guides - Non-Classroom Use (055) -- Tests/Evaluation , o

. Instruments (160) . , B : M

9 : - i !

EDRS PRICE MFO01/PCO3 Plus Postage. g

DESCRIPTORS  *College Students; Guidelines; Higher Education;

Interpersonal Relationship; Library Skills; Listening’
: Skillsy Questioning- Techniques; Questionnaires; =~
, A * Regords (Forms); *Shill Du velopmeﬁk Student
~ vRespons1b1l1cy,'*Test Wiseness; Tifne. Management,
S . ‘*Tutoring; *Tutors : , .
- IDENTIFIERS Bow1e State College MD

‘ABSTRACT A _ ‘ _ : A :
A tutor training program manual that is used at Bowie
State Ccllege is presented. The manual covers the following: tutoring
program objectives; general tutoring prznc1ples' general procedures
the tutor should follow; including contacting the student and- : :
. 'establ1sh1ng rapport guidelines concern1ng-the tutors' attitudes and
behavior;" a few points to remember in tutoring program;, nine- .
- responsibilities of the tutor; how to approach subject tutoring; tips
for asking questions, steps in makzng contracts with tutorees; ‘ .
‘obligations of the tutoree; a sample ¢contractual agreement form; ’
self-evaluation; ‘problem-solving-‘skills; role play practice session;
decision-making skills;' interpersonal skills; library skills; _
'fexamples of library card catalog entries; concentrat1on-‘suggest1ons Lo
for 1mprov1ng l1sten1ng skills; follow1ng directions; organizing '
activities and using time effectively; a sample time schedule for
students; memory and the use of mnemonic devices in the physical
... - scienc chemistry, mathematics, and physics; behavior modification;
.~ -‘test-tak.ng skills; sample questions. 1llustrat1ng guessing
strategies; sample psychology test and quiz; thotivation; vocabulary
development; theoretical problems; and a form for the coord1nator s
evaluation of the tutor. (SW) i .
S o .

»
/

*******************************************t***************************

* Rep;oductzons supplied by EDRS are the best that carm be made *

* from the original document., - ' LN
***'k********************'k************Pk*************************‘*****i‘**




-

' -
6 .

. -

1 3 .

] ' ’ b\\_
.
v o '
’ " o

A

y

ED252163.

vy .- N )

~ TUTOR TRAINING. PROGRAM \

. o
Wanda E. Gill

Bowie State College

N , )
U.6. DEPARTMENT OF EDUCATION!

“PERMISSION TO REP . NATIONAL INSTITUTE OF EDUCATION
PRODUCE THIS. EDUCATIONAL RESOURCES INFORMATION

N _ : MATERIAL HAS BEEN GRANTED BY ESOURCES
- tis document "has beuﬁ ¢6pmduccd as .,

M_E_
= ' rgeived from the poison of orgamzasion
. . '

" )D -~ ’ onginating n
"y fad  Minor changes have been fnada o IMPLo 8
s

reproduction quality
"8 Paints ul viaw or opINIONS sintad m this docu
ment do not negessanly yepresent offical NIE
f

poustion or potey

) TO THE EDUCATIONAL RESOURCES
o | INFORMATION CENTER (ERIC)." -

(38 *
‘ ¢ ta

. ) | ‘ | )
.
,_,._,b—-——-—-,,....-———_,_—-—
U

3

e

r <
\‘1 : - . . N e
ERIC ,
.
s o = X




.~

' ' i
I . ) ' T;blé.iof Cohténts ', BRI | —
I | M\ B . ‘ page
l- | The Objectives of the Tutoring Progrém ........ S S ‘
l o General Pr1nc1p1es for Tutomng e ...... 2 “
A General Procedure for Tutor ....... PR .. . “‘i
' Guidelines for Tutors Cheeheeee e ..... . 6
| | Po1nts to Remember in Tutoring Programs ....;.:...;.....;..7..;..;. 7 .
I . Respons1bﬂ1t es of the Tutor ....... ..... e 8
o Tips .for Askmg Questions. ’{ 11
I - “Contract,......i...... e Ceemeeiinens el 13
' o . Se]f Evahratmn ~' ...... 16 | |
. Problen Solving Skms e el 19
I L | Ro]e Play Practice Session 4’ ..... 20
| N Dec(shmn Mak;ﬁg Skﬂls"..‘..ﬂ.‘.f. ..... .-?1 .
lr IInter‘personal Skﬂls .. ..... ‘ ,22'-;
l Library SKiTTS e ,, 23
| o Conceﬁtratm’n‘ ‘ ......... S Cevene cee 27,
I S Sugguestmns to Improve Your Listening Skﬂ'ls 28
SRR x"Can You Follow Directions’ ‘ h. 29.
l ‘ o ..«Orgamze Your ActW1t1;s and Use Yolurr T1me Effectwely 130
I _',_'_,__, Memory 32
R Study'Behav’ior MOGTF1CAETON +vevievieeeeiseenernensenens U
I :  Test Taking Skills 37 «»,,,
,: Lt "Samp1e Questwm IHustratmg Guessmg Strateg1es ' 39. 3 '
l .' , Sample Psychology Test«..... R Ceennd 3' 21'3A‘ i .
. . Samp]el PSy'cholo'gy Q.ui'z IREEERRERRRRS ' .. ....... 44 | |
| i Motivation ......... }.3. ............ ',..- .......... i 86
l ~Vecabulany Development ovuevzvvriviveseinnnss. “ ..... 47
| | . ) . 5 A
' N




X

A4

s L E + Page

f :
]
: . ' .
»
l .N
’ Y S - 0

'
) N
N

- . ' -~

, Theoretical Problems .i;......;..........:....u......);....{...Jﬁ,; 48 .

.
b

Coordinator's Evaluation of Tutor ........oovvvviviviivensnneenaen. 50 '

.
. = . (4 .
»
v -
' . . o
\ .- 2 " .
\
. -
. - . s §
. B - -
.
-
. ~
. , 'r};:. “ . .
"
"
o .8
,
Y]
-
. = P
Q . » . - /% .
. .
“a .
. . . .
[ ) .
4 o «y
+ ‘ . -
- . . -
. ' A .
. : “
o . . ) . .
. \
. v - N n *
[4 ' ! - . ' w
G .
. - - -
a2 o v . !

=
.
@

B Lot I [ . - !
- hd .
. ” » -
. R .
A
. n.. ‘I ' e .
. . . .
.
A >
LA * -t i
[
N . . -
. . ! ~ N :
‘ . » : 4 |
$ . - -
Y
v R e
. o
2 "
. . v
. . ¢ L
a
3 . - . . . i
W : ' . . . : o N -
. -
- Ve
.

-l o
Y

4
o
3

<

» . i 2
- - .n -~
. * . :
B
e
!
:
i
'
¢

P PR N s
. .
v N ' .
N v . Lt N v
? ] . . :
) :
L) . .- \ .
. . - . ) )
. - . . -
A \J . .

;g

(s

At providsa o eic . 4




L)

ACADEMIC SKILLS CENTER -. TUTOR TRAINING WORKSHOP

M,

‘5 ‘ ' THE OBQECTIVES OF THE TUTORING PROGRAM

- " ’

The objectives:of the, tutoring program include: = SRR o

~ T *

1. Prov1d1ng more individualized attent1on for studentS‘who are having
‘ d1ff1culty w1th the1r course work

*

Enhanc1ng a pos1t1ve self concept in the studentv

Increas1ng the student’ s ord1 1anguage facility.

4

2.

3

4 Prov1d1ng rE1nfcr¢ement for learn1ng that occurs i the c]aSSroom
5

Bu1lu1ng the student 3 1nterest in read1ng and cour,e subJect
' matters.' S : . e . .

6. Help1ng the studentesee that learn1ng can be fun . \

. Try1ng to ouercOme m1ld read1ng d1sab1l1t1es before they become
: *too severe o , : T T,

»

L«}t
%) '
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I L o T ‘-GENERAL“PRI‘NC.IPL*ES'"FOR"'T_‘.UTORING" S
' l '-1,, Meet ‘the studlent in 5 re_l_a'xed; friendly mannef'. ,
g 2., Learn his name and pronounéa\it correctly. . i >
‘ e L T - . ' o
l . 3. Let the student kaow you are really interested in him. Ask questions - -
) - about him; his family, friends and problems (inforimal interest inventory)., o

l oo, Kéep,yon‘ schl,el_dule".., I_f'you cannot meet with the student at your regul'_a,r.‘,'.- |

.., .~ - time, be sure-and.let him know. L & .
:I , k. Give yo_ur: S.tudent _ydur full attention. Lisfen_to wha.t he has to say. '__
o _,‘6' . Be prépar'ed.; _rha;/é_al'i,'yotar materials ready.
l( 1. Let the student know you are ‘human too. Don't be afraid, to make some .
SR . mistakes. | " .o ' -
l B 8. Set an-example for your student, by bei’hg respectful and courteous’
_4\‘ 9. Keep'thé lesson moving. ,"}.Jhe_n you notice your student losing in}terést,.—' |
l- . .- change .the activity. ' R ; o
* .+ 10:.-Build the student's self<confidence. Let him know you expect him to do o,
l~ o owell, g 3 _ - o s
11 Ask the Academic Ski'Y(s Center'Coordinator for help % you have a problem.
" ' ‘vf?ou cannot handle. Coa . PR
' ) “12. de patient. Progress‘may be slow.. ( .

bs ;“7': .'l“ o | . ’ * .

T ‘ ’
1 |
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I SO  GENERAL PRINCIPLES OFuSUCCESSFUL TUTORING °
'ﬂll ©* There &re Some'thfngs you have to*be able to'do in.order to be a C
. j ._successful tutor: ' th Lo : ~
l ‘ 1,:.V Get to know and like Iyour 'st'udent;
B 2. 'Try to find oyt what interest the student.. . )
-II' *, .- 3. Accept him as he is. [fﬁyou cahhot,'suggest;g change to another - .
T ~Ctutor. c T T
. v : .
l_ _ f_: 4. Be sd‘re he succeeds, smce if he succeedc

he .will feel gooa about_
himse]f o R e @ '

GETTING ALONG WITH THE STUUENT Be yourse]f - - itwill take time and

" patien€e .for you both to feel comfortab]e and friendly. Remember, fun and
1aughter he]p : . o )

-
N

ot

.

- Suggestlons

“1. What,a person is cal]eq 1S very 1mportant to him. Make sure you
R say h1s name the way *he Wants it said. ;

- 2. Show your student that you are 1nterested in h1m as a. person ' S

3. Try not to be absent or late for tutoring sessions. "

" Let the studeqt
kriow -if you.can't be there. He will be watch1ng c]osely to 'see Y

whether or not you shbw up every t1me

A few mlnq?es of easy talk is a good way to begin. Listen‘to what
‘the student has. to say  Pay attentlon .to him. o

FIND OUT WHAT - INTERESTS THE STUDENT . I <o .

1. %f the student likes you, h1srdesire to ﬁlease you will help him to *
earn. .

¢

2. People 11ke to do what 1nterests them.

A working with on]y one student at a time,

Because you will usually be
, . that really interest h1m7

you can work with th1ngs

' . — - - : ‘.-
- - - - . - - -,
.
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 MAKING SURE THE STUDENT SUCCEEDS : | -

~ - move on, ‘
STEP 5: Always end the tutoring time with praise or a special reward.
+ HELPING THE STUDENT FEEL GOOD ABOUT HIMSELF - bS

; learn them. Many students come to school

- needed to change this Ydea,

- he is "dumb" or “slow" or that "he never gets anything rig

‘- \
TUTOR TRAINING WORKSHOP

' ACADEMIC SKILLS CENTER

*3. How do ydu find out what interests him? -

| A. Talk to hif.  Listen to him.
- B. Use the informal interest inventories,

_ 'Discuss obvious area of |
-interest with him. . -

r _ ;e

"If you are a good tutor your tutoree will succéqd?fn
deserve praise. Give it freely, but not falsely. -

.

every lesson and will:

<

" Even something as simpie as having the'student re
said it to him gives
making sure he

peat & word-after you have
im a feeling of success. Here are some stéps for
Ceeds: ' . L

.

STEP 1: /Begin by asking him to do something you feel sure he.can do.

STEP ‘Praise him for his. success. Let him know you expected him

to succeed by saying "I knew you could do it."
STEP 3: Move to the next lessom. "Make sure, it Jds only a very small
- . move. Do something that g, not much harder than the first step.

STEP 4: .If he does that well, praise him and move on. [f not, fry '
' somethingeasier. If, for example, you had showed him the
word “there" and he read it as “that", you say "there"

(without telling”him hsuwas wrong) and then ask him to
repeat it. “When the student says "there", praise him and

If a person thinks that he Egﬁnot Tearn school subjects'he probably won't

with the idea that they are "dumb" ' , -
to give the-one-to-one attention B

-

-and can't learn. It is hard for, a teacher

Psychologists ahd'socioldgistb tell . us that the ideas.é'person has ébout him--
self depends on what he sees and hears about’himself from others. Children -
begin to "be" what they think other people think of them. 'If a student is told S

ht" he will begin’

to think of’himself'as a stupid, person who cannot learn. As a result, he may

not learn. . -
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ACADEMIC SKILLS CENTER . TUTOR TRAINING WORKSHOP

GENEﬁAL PROCEDURE FOR TUTOR
1. CONTACT THE STUDENT .

'”ﬁ By phone or in person - T e
L . N . 5-

To of fer your services

-To make an appqintmeht

Tb'record thé(:éason for stUdent's rejection. of g%fer'
2. AT FIRST TUTORING SESSION WITH THE STUDENT . -

- Esta§T1sh rapport |

N\

- Establish goals and deadlines
- ‘Make a contract (optiondl) T | L

3. DURING ALL TUTORING SESSTONS

| - . .- - - -
. ) N . "
-~

- Improve rapﬁoft
f'-'HeTp studeht.imﬁ}oye #kilTs
- ReView 906d study habits .
- Cont1nuously diagnose emot1onal, académic, physical and social
. strengths and weaknesses -
JQ;4.. IF STUDENT MISSES APPOINTMENT CALL |
' - To=establ1sh reason for absence
| /'~ = o set up alternat1ve appointment

5. SOURCES OF INFORMATION ABOUT STUDENT

. .J

- Personal cbservaf1on and d1scu5510n

-

~Informal interest invertory ':

Standardized test $¢bre§ (at the reqlest of the student)

Grades and Nomework.papers

e §

. . . | p
tontacts withhstudent‘s'clasgroom teacher - J




- , more. days of the week gﬁgyld)be’established. o

"*ACADEMIC SKILLS CENTER TUTOR  TRAINING* WORKSHOP

 GUIDELINES FOR TUTORS -
1. 'Have the fﬁme and desire to give. A bonsistenf.time:schedule'for one or -

L]
H

2. Be friendly, reliable, flexible and honest. "This will help you.develop -
an open relationship with the student or studentgfyou will Be working

Co. . withe

- 3. Be'warm and compassionate. ThoseAwho’aré most'&ifficult to love often ’
‘ need it the most. . ‘ Lo
4. Have faith in the student's ability to perform ahd communi
to him/her.. Believing in the student is vital.. *

’,

9. Be enthusiastic about what you are teaching, discussing and‘helping the
student discover.. Your interest in the material wili be conveyed and
will spark interest. - : : ' '

6. Have a‘professionél attitude and interest-dn education. Confidential-

matters must be kept confidential. Iaformation from student’ files must
be Kept private. ‘ A :

“ 7. .Feel a deep obligation to shpport and help the student as much as possible.

8. Be consistent and reliable in your{cbmmitMént. Depéndability and
cooperativeness are more important than special skills. Remember that the
teacher has the ultimate responsibility and will make the final decision

about &lassroom activities. Avoid critizing the teacher or school programs
in"general. - : :

"~ 9. Be sure to call the secretary or Academic Skills Center Coordinator if you

must miss a tutoring sessicn.. The student can then be.informed of your
absence, ' o «

FIRN

10. A feeling of mutual understanding and confidence between the tutor/tutoree/
. instructor is essential. If there are any problems or if circumstances
dictate that you change the days or hours you are to work notify the
Academic -Skills Center Coordinator. - ‘

o

cate that belief "
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ACADEMIC SKILLS ‘CENTEK .  TUTOR TRAINING WORKSHOP

_POINTS, TO REMEMBER IN TUTORING PROGRAMS

¢

1. The effecg of tutoring is often d1ff1cu1t to measure - There are séldom
spectacular successes., .t :

-

2. Tutor1ng can help curta11 absentee1sm, which is often a probem with students
having diffigulty in a course. '

3. A tutor1ng program can show that someone cares. Tutors are able to offer
‘the 1nd1v1dua1 attention that a teacher often does not have time to gvve

4. Always encourage students by pointing out areas in wh1ch they excel or

have 1mproved

-
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© .#5. ¢ meet with the Academic Skills Center Coordinator to discuss

LS | I - .
n o o -
. .
e e, .
a

?’-

2. _Tb'be on time for all tutoring sessions.

'é3~4i To.keep a record of contacts with students.

~

. TUTOR TRAINING WORKSHOP

!

ACADEMIC SKILLS CENTER

-

RE§PONSIBILITIES QF THE TUTOR

1. To give'éaéh'and every student your genuine attentiveness.:

[

3. To call in.to the Coordinator or the secretary when you cannot come
for tutoring sessions. — '

tutorial problens.,
6. To thké responsibility for attending training sessions,

7. To pericdically submit report frms on tutorees.

| -

8. To éontact_studehts when they do not keep appointments.
9. To Céntact*instructors.of tutorees to check on'Studeht‘L progress ,

and"to receive advice from the instructor in terms of better helping.
"your students. A . AN '
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Your job as a tutor is very important. You must try to show that you think -t
the.student can Tearn and that he is a good learner. A warm friendly feeling - = ~
between you will say that you know he/she is an important and worthwhiie person.

When you allow him/her to succeed you are showing your-faith in his ability.

Yhen you praise him/her for his work and give him/ber small rewards, you are
«showing him/her that he/she can do well in school. .

HOw TO APPROACH SUBJECT TUTORING - . , o . ‘
o BU i tempting to mevely Vist a'procedure and say this is to be followed. It

: I5 obvious, however, that this would be absurd. Each subject area has its

- sown, pezulianities. and each teacher in the subject areas has his/her:own .
‘Approach.  Essentially . tutoring ¥s an individual experienceg-the interrcla-

o tionship of gwg individuals working closely together. In this relationship
there is no ong method, no easy answer. -The most 'success will be folind with
menods which you develop yourself while working with the student. - Any method .
wiich ‘helps your: tuloree will be considered the best method. For these -reasons,
then it 5 unrealistic to attempt to provide specific guidelines. The following
genersl suggestions may be useful: : - L :

T i - "‘n‘ . —
. . »
» ' - .

-y

-
~

1. 1t is most helpful when the tutor js either taking the subject in
‘which he is. tutering from the same teacher as the tutoree or has .
had the subject under the same teacher.. If this is not possible,

- the tutor should attempt to learn the teacher's approach directly

. from the Ceacher, Where impossible, talk with other students who

: have or have had that teacher in order to learn his approach to
the subject, ' o

n~

LA NS
e

in the absence of specific instructions from the subject teacher,

the tutor should attempt to learn!the weakness of the student. The
most ebvious way would be to ask the. tutoree where he needs help.
Muwgrer, Should the tutoree be unable to list his weaknesses, the

p fotor must deternfine thase himself. For example, if you .. e

| tuto: Yy Algebra 111 and by working with the student you learn his™ .
N main problem is not being able to multiply, then here is where you

: . would concentiate your beginning efforts. —

1. Mlways be preparad for each session by havingealternatives to- : Vs
werely doing homework (develop worksheets).

4, ‘Yhore possible, you should use the techniques with which you are
the most confortable,

7o Wtabizecsuggestions from your tutorae as well as from other tators. '

- . *
*
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3

TEAMWORK - * |

_ You-will be a-member of the Academic Skills Genter staff. It will be important
for you to work with the person(s) from whom you are asked to get your

e information. Information about the student(s) you will tutor will come from
hjs teacher, e : T ' ' '

CONFIDENTIAL INFORMATION

. . ‘$ i .
When you talk over a student's needs with his teachers, or see personal
information in the records such as test scores, remember that this information
1s not to be talked about outside the session. It is very important not to .
gossip about students; their homes, or the session.’ As a member of -a.para-
professional team you will begin to see why this would be most unfair to the
student. ‘ ) - o "

-. y - - — - ‘- - ‘ - o
T -
<

PERSONAL RELATIONSHIPS - - | | o=

L
7~

Suppose you were tutoring students of several teachers. These teachers will

. have different ways of doing things. VYou will have to make every effort to
adjust te the way the student's teacher works. Always.remember that you can't
possibly make mistakes when you manage to just be yourself. Work with people LR
in a friendly but serious way. If for any reason you .cannot seem to get | ‘
along with either students or co-worker§, discuss the problem with -the Academic

Skills Center Coordinator. Ask for a change of assignmérit if no improvement-
.takes place. : *

@

14
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“ ’
TIPS FOR ASKING QUESTIONS

: Do’tland'Doths in'Asking-Questions .

. ) . . . .
.. [ -__ bY

A competeﬁt* tutor.seeks the fullest poss1h1e part1c1pat1on of his tutoree for .

it is with this approach. thgt the “learning situation is largely enhanced. For.
this purpose, then, the tutor should develop a. technique of quest1on1ng that
will keep his tutoree, chal]enged and interested.in the d1scuss1on

1
bt -

'One measure for deve]op1ng th1s kind of quest1on1ng methodology is for the

tutor to.become acquainted with the fundamentals .and common faults of class-
TOOM quest1gn1ng

"o
t

'The basic pr1nc1pa]s of gooﬂ quest1on1ng can be expressed 1n ten precepts

1. Ask quest1ons thatoare st1mu]at1ng and not mqu]y memory test1ng
A good teacher arouses his students and makes Them reflect.
+* Certainly, dull questions or questions that ask for Ltiny bits of
1nformat1on will not 1nterest the class

2. Ask quest1ons that -are sequent1a] This contr1butes to under:tand1ng
‘and continuous learn1ng , A]so. it promotes unity SN

3. Vary® the length and d1ff1cu1ty of quest1ons ‘Observe individual

- differences, so that bright.and slow students will be motivated, this.
is an intricate task. The questions, therefore, should be d1Vers1f'*d

. so that every student wishes to take part in the discussicn,

4. Encourage pup1ls to ask questions of each other and make comments on
what has-.been said. Controversy and criticism are® interesting and

st1mu1at1ng, they. teach the 1nd1v1dua1 to think and to be sensitive
to others cp1n1bns

5. Allow suff1c1ent time for dellberat1on Paus1ng for a few seconds,
particularly for the slow learner(s) to give him/her a chance to
cons1der the question. .

* 6. Prepare five or six pivotal queot1ons Such questions at the proper
time will test the students' understanding of the lesson. By the
same token, they will give the lesson unity and coherence; making it
more meaningful and. easier to remember and understand.

S

I L | '
%v - ' N

L

.
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Write the aim and summany'of'the lesson:as a question, preferably as

a problem.“ Questions present a problem’and urge the tutoree to think.

AVOIDING BAD PRACTICES ARE AS IMPORTANT-AS FOLLOWING GOOD ONES

The tutor shou]d'gggz

-~

-l -k ) R 3 Sk E R AE SE GE &N =D EE EE e
| | p— | ol | |
(&3]

£,

£

1.

fitted to the ability of the tutoree.

Use,indefinite_or-vague questions. Such'questiqﬁs are confusing and
often must be repeated. Questions should be clearly worded and

-
e

Ask suggestive_questiéhs. Little, if any, thinking is requfrég;

moreover, students learn to depend too much on their tutor without - ~ - .

thinking for themselves.

Use "yes" or “no" questions, or questions that merely allow a choice.
Guessing and impulsive thinking are abetted. If the tutor slips and
accidentally asks this kind of .question, he/she should immediately .
accompany this kind of question by "Why" or "How™ 7 o
Ask double or involved questions, Ambiguous questions upset the
student(s) and disrupt the continuity of the discussion. - Whea these
questions are asked, the student(s) gets confused, as they do not
know which question the tutor wants them to answer.

Repeat questions or repaaf answers given by the student(s). Reiteration

fosters poor work habits and inattentiveness. The student(s) must
learn that they have to be alert and pay attention.

~
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~

. CONTRACT

"How long should T work with my. student?" | _
T think my'studeht has learned a11 1 can- teach Rim/her but how shall .
' tell him/her,® B . .

e "How‘can [ get my studéﬁt to do a'littlé 'hunmew'qr-‘k?'7

r ring? There are often problems of dis
couraging tutors and disinterested students. This feeling of impasse is bad
for morale. Here's a suggestion for a procedure which should go a long way
toward alleviating it, " e S

Do these questions have a familia

- SEVEN STEPS OF MAKING CONTRACTS ™ = '

1. .{hvolvement'--'gét'to know them. "Reveal yourself,

2. Deal with behavior. The student is responsible for his own* =~ . y
. behavior, good feelings about himself/herself follow good behavior.

3. Hélp'him/her make a value Judgment about hislher own behavior and the
- consequences. .- | o

‘Hélp.hjm/her maké\a~plan for.ﬁore'productive behavior.
Get him/her to commit himself/herself to the new plan.

Accept.no excuses.

2

NS oy oo

No punishment. "

17
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. CONTRACT

. ~
' 1

. 1."*The student will attend classes and be prepared to keep the tutor,
- informed andwup to dgte on all class assignments and respons ibil ities.

2. The student will, at'all'tﬁtorfhg'éessionég“be prepared to‘demonstféie
" to the tutor that he is .fulfilling his class assignments to the best. -

ome prepdred”to!ali tutérihg Sessions-with'any:work

3. The student will ared
previously suggested by the tutor,

etc.) reeded to meet course requirements.

tutor as soon -as possible. A L el
6.. If he fails to attend two consecutive tutoring sessions without a
Justifiable reason, he/she will be dropped from the -tutoring program. -

] ’ . s . e v
. Tutoree's Signature Tutor's Signature - B
_ L
Date .
B
18 ‘

‘OBLIGATIONS OF THE TUTOREE . . - L

. . . S L ’ ) PRKI

4, The student Wi11'béArésponSibfe for obtaining”éli‘matérials'(téxtbonks,'l Y

' 5. If the student is unablé to attend a tutoring session he will notify the

o S
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If a -student misses more than two

tutoring sessions witfiout contatting his/her tutor,
he/she will automatwally be dnopped from the program. :
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.\\’. C T SELF-EVALUATION

Throughout everything else you.do, you will be helping students gain insight

- into -their own interest, abilities, values and goals; understand that these

., . .may-change with further education or experience; and increase their self- .

reliance and ability to function’ responsibly and independently in daily

activities, - e % P o o

“.. . As you work with' your student, you should keep-cerfain goals and objectives

oo - in mind. You want them to Tearn how to plan activities and manage tige and .-

-, . ' other resources to accomplish their goals, make .and keep realdistic commit- .
ments to others, follow through on:planned activities, éxercise self-discipline,

. "evaluate their own decisions and actions.’ You as the tutor should note your

. student's strengths, weaknesses, limitations and progress and seey strategies

~ and,res??rces~to help your stiudent perceive his own Shortcomings iind expand

. -his skills, Ce coes e T T

/ .
é T

" .. Following is a. strategy on Values Ciarification, which can be ysed by the tutor
at any time with a'tutoree, . Using this kind: of, strategy, the tutor-can, dlong
With the student, discover what kind of person he is and would like to be:
"what the student knows abouf his intérests; what kinds of people he admires
and what he cares most about. being and doing. The challenge is then to use
- this information to involve the student in new experiences to brcaden his
" " insight, and further test his curfent interests, values and capatilities,

" VALUES CLARIEICATION -

o THENTY THINGS YOU LOVE T0 00
'PURPOSE o - L coL

) Aﬁ important ques:ion to ask in the séarch for values, is, "Am I really getting
what T want out of Tife?" A person who simply settles for whatever comes his
way, rather than pursuing his own goals, 1is probably not living a life based
upon his own freely chosen values. He usually.ends up hy feeling that his life .
.1s not very meaningful or satisfying. - However, before we can go about building
.the good life, we must know what it is we want and value. This activity ’
helps the student examine their most prized and cherished activities.

PROCEOURE: I |

- The tutﬁ} should give a shéet of paper to the tutoree and ask him to write the
numbers from 1 to 20 down the middle of the sheet. -Then the tutor should say,
"And now will you please make a list of 20 things in life that you love to do."
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To encourage the tutoree to start filling out-his list, the tutor might ¢
offer -an example or. two of his owp., At the same time, the tutor.also draws
up his own list of twenty .items, and he reaches the end of his 1ist, he o
might tell the tutoree that it 4 perfectly all -right if he has:more than o
20 items, or fewer than 20 items on his list. a '" Co

TUTOR . TRAINING WORKSHOP o |

e _' .\i -

When the 1ists are down, the tutor should tell the tutgree to use the’ left.
hand side of his paper to code the list in.the following manner: " . A

‘1. A dollar sign ($) is to be placed beside any item which cost more
., than $3.00 each time it is done. .. R -

2. The letter A should be placed beside those items the tutoree prefers
- . ‘to.do alone. The letter P should be placed beside the items he
prefers: to do with other people and the letters A-P next to. the . o
activities which he enjoys doing equally:alune or with other people. S

¥ .

3. The letters PL should be'blated~beside those items which require .
planning. o . . o (

~

4 <N

-

4. The gode N5 should be placed next to those itenswhich would not
have peen listed five years ago. ‘ | o a

5. The ngmbers 1 through 5 should be piated beside the five most -

--important.items. The best loved activity shoud be numbenAl_qnd.so on.

the activity was last engaged in.

6. The tutoree is to indicate next to each activity when {day and date)

This activity can be repeated severa}'timeé throughout a year.. It is a good
idea to save the lists and compare them over a period of time. - "

ADDITIONAL ELEMENTS TO THE CODING SYSTEM

v

1. Use the letter R for those things which have an element .of RISK
. about them. - S :

o

~ 2. Put 1.next to any icem which involves INTIMACY.

3. Put the letter U next to any activity you think' others would 'find |
UNCONVENTIONAL . ' . '

4. Put the letter C next to items you think other people might judge
as very CONVENTIONAL. | , "

-
=

{

Y
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5. Put the letters MT for items wh1ch you th1nk you will want to
~ devote MORE" TIME tm n the years to come.

6 Put,uhe letters CH next” to thlngs you have listed whlch you hope
' your own LHILDREN will have on thelr owﬂ llsts someday.-

i),
i
a
X

7. Put the letter B next to the 1tems on your l1st you want to
become BETTER at doing. y i
'|1
¢
! (' '.{,
-
v
1" .
22
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CPROBLEM SOLVING SKILS . . 7

Problem solving skills involve applying basic skills and a variety of SR
cognitive processes to define and clarify. problems, use diffgrent sources T
‘and techniques of data gathering, and identifying solutions ‘that are both
desirable and feasible. Problem solving skills overlap other skill areas.
In monitoring student's needs and progress, you will want to pay close
attention to how the student approaches problems and.his competency at
identifying the problem and applying a solution to the probliem.

“You should ask-questions such as: Is he/she overwhelmed by simple problems?
Does he/she jump to conclusions? Does he/she seek information from appropriate :

sources? Does he/she know how to find something in the library? Does he/she . - ]

lodk for’ alternatives before arriving at a solution? . T UL

- There is no one way to solve the diversity of social, personal and icademic
problems faced by people today.. Your aim should be to help your student -
expand his knowledge of the experience with various;apprﬁaghes and techniques *
to problem solving so he/stie will be able to deal effectively with any |

problems as they might occur. . C ‘

You, as the tutor will-be able t5 give your student the necgssary guidance ]
for. him to evaluate for himself/fterself whether he/she has effectively defined 3

- his problem, identified and.acquired. informatian he/she needs, and thought
through the alternatives before settling on a solution. - T

23
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ROLE PLAY PRACTICE SESSION s

-
-~

~ T
.

AN

’ ) - - - -
- . « - N .

)

* In groups of threg;-one person assumes the role of.'tutoi, one person
the role of tutoree and one person the role of ebserver. Using the’
~Pprinciples of ProbTem Solving the tutor counsels the tutoree for
a ten minute session on a mutually agreeabte problqm situation.

-The observer using the questions below, takes notes and after the ten
minutes all three members discuss the session using the guidelines

below. Discussion should also last ten minutes. Participants should’

now switch roles for another ten-minutes counseling and ten-minites Y
discussing session as. above. ‘o

’

~ Change roles once more,Sb*tha% each group member has had a chance to

assume each’of the roles-Tutor, Tutoree, Observer.

C The total time for this;éctivity is one heur. - S S

OBSERVER'S QUESTIONS

1.- ﬁhat‘does the tptor do to.coﬁvey involvement to the tutoree?

é. What does the tutor do to allow the tutoree- to evafuhxe his own
~ behavior? : : :

3. What does the tutor do about having the tutoree formulate a plan?

4. Is the plan "short”, "specific”, and "possible"? |

5. What does the tutor do about obtaining a commitment ‘(confract) to the
plan? ' _ . '

A

6. What does the tutor do about exéuses n carrying out plans (not
~ necessarily applicable during the first session?? '

.9

‘Qi s What does the tutor do to in@iggfe that he will remain involved?

W
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I ~ DECISION MAKING SKILLS

Closely related to problem solving skills are decision.making skills. Perhaps
they are distinguished from each other, only in terms of more intense personal
II involvement. - Proposing-solutions to problems of math or <cience do not '
necessarily imply a personal commitment to act on the proposed solution.
, Decision making, while employing all the skills of problem solving, requires
' ' in.-addition the ability to recognize when you-are corfronted with the nged
II' : to make a decision, knowing what personal values and goals are involved, and
_ accepting responsibility .for decisions made. Like problem solving, decision
w Taking also involves identifying and acquiring needed information, examining’
alterndtives and anticipating consequences, B ; : D b
~You, as the tutor, should .talk to your student about decisions. he/she makes -
in project planning for his future, his decisions about school, his personal
life and himself. The student's responses to your questions will offer some
- clues to his/her nkeds and desires. ' YU : ' -

! 0 5 ) S .
v
; ¥ - : : - \
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INTERPERSBNAL SKILLS - S T

-

The student should be able to comminicate and Visten effectively in imi&
actions with others. This is5 a major. goal of cempensatory education. AS

other person, with'a friend or with someone unfamil iar,
how he deals with-othrs; Whether he considers
feelings in addition tu his own; whether he is
at; appropriate times; whether he™ qin work cooperativély with others to

achievas goals they share, -hether he seeks to ‘resolve or aggravate persona)
con{licts;»énd whether he possesses the insights and .skills to do what he
wants to do.. e T 3 ' ‘

Jar, and you shbuld note
their needs, expectations and

P

- Watch your student, Does he/she. evakuate his own behavior or the ‘behavior
of others and seek to understand’ wh people act as they do? s he/she timid

. or uncomfortable about meeting strangers or working with others? Your qoal

.- is. 1o help yoyr student acquire;t3e~insights and skills he/she needs. to
work with,others;to‘achieve his/her own goals. _ o T

~

©As you observe. your student's. strengths or shortcomings ,.you shoukg lead,
+ him to evaluate his own behavior, identify what he wants to be able

. ‘to do in .
working with others, what knowledge or skills he needs to acquire and how
best to go about it. : - SRR |

-~ N . ‘s

»
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,7 you work with your student, you should observe him in groups and/or with one

a leader, a follower or both -
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@if-':”{%;e\the learning process b
¥ m&tgtﬂlas as well as a convenient
e reading rooms as well as more

Yxsn ‘"_f
,“ ve ﬁge'”félﬁgxxg rary whi )
pm\ddgﬁ’g L «tudent)m*&a large v '1E=“ti‘;
- place 1o st here readi];’ ccgs*;
. ,pubitdﬂ&aWiaru pen.AREL?" book - si§ ?a %ﬁﬂ the student to select those pubs1-
cations/y Wt obe hdpfuls “Cloted ife 1€ publications are usually not S
ctrculat&d)bﬂn*xgn be used Wﬂg‘he @fbraﬂy.. For example, periodicals, documents -
" and refereﬂd&Oboaxs &Pe “cloxed shETF" items. |

I"

o _Host libYarled are departmentalized to provide opt1ona1 servxce., The order
. departmé t #f¥ords the student the opportunity to select and order publications.
N The calfloguing, department prepares books for the shelves.  The circulation
- departaent ¢harges books  out to readers. The reference aepartment provzdes
- advisory and lnfnrmational serV1ces. . T A

- T

e . e PR ) ' " .
- | LT ey R L - .- . I - | I- I—
. St . . A
- . v N . B
.

1

gowie State College students~can yse the1r ID cards to check books out of the
, library. However, certain types of datevja] can only ‘be used at the library:

‘ . refarence books, rare items, documents- and periodicals.” Books in great demand
(i » are place on‘“reserve“ and are sometxmes cxrcuiated for:short periods,

i #

i5t l:brarjes in this country are arranged accordrndrto the Dewey Decimal
cfhsslfmcation. This system provides scholars with a universal reference point.
Man’s know]edge is essentiaily d1v1ded into ten ciasses.

000 - General . 800 Science : -
160 "Phyilosophy - - . . 600 Useful Arts :

. 200 -Religion - 7006 Fine Arts I
300 Social/ siences -+ 800 Literature :
400 Ph:!ology . 900 History -

tach of the ten classés is div1ded 1nto ten di«1s1ons. Each division is divided
1nto subsections.,

F

Yhe Library of Congréss classifies divisions by letters rather than numbers.

Library of Congress System

Letter - Main Divisions =
A General Works '
i . , -Philosophy and Religion -
C History-Auxiliary Sciences
i e H1st0ry‘Todpqraphy (except American)
E-F American History-Topography
F ~ &eoqraphyaAnthropology ,
H Social Sciences’
o Political Sciences
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“Letter . - . .. Main Divisions

Law :

Education 4

Music : '

Fine Arts = .

Language- L1terature (non f1ct1on)
Sciences .

Medicine: , -
Agriculture ) o .
Technology '

Military Science

Naval Science '
.Bibliography & L1brary SC1ence
Literature (f1ct1on) ;

X

VN C—-{UnDOV2IXCXR

~

While it is not necessary to memorize the Dewey Dec1ma1 System or the Library-.
of- Congress System, 1t is helpful to have both for reference.-

o)

- L ]
- - 4
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EXAMPLE OF AUTHOR CARD

598.2  * Pough R1chard H

P . Audobon bird guide; gastern land b1rds ‘
T .- Doubleday, 1946 - . :
R - Birds -
. _ R ~ ~ by 1
\ - e m fel'm = m e P = m m m.m e o e m m o ow = owm m o w e e e e e

. . . o . ‘.
S Ea R N
~ . ’ $

. . -‘ 7
o . . - L)
B i *
..

EXAMPLE OF SUBJECT CARD ,

- BIRBS - -

588.2° °~  Pough, R1chard H. : ' . , E

: : Audobon bird guidey eastern land b1rds‘ IR o
Doub]edqy, 1946 ' S ‘

-,

‘ _ Subject Card(more complete)
|  “AMERICAN FOLKWAYS". |
‘917,63 '~ Kane, Harnett Thomas 1910 -

. K - + ‘Deep Delta Country, Duell, 1944 . P | a
~ - %X, 283 p. maps: Selected b1blwography S
R . pp. 273-80° .

"EXAMPLE OF TITLE CARD

(-2

. ) . . J . L. . ‘t ) P . ’ \‘
1 598.2 Audubon bird guide . \f - .
"« Pough, Richard H. -
' Audubon bird guide; eastern land b1rds ' '
Doubledax, 1946

. R ’
‘\ L. " . *
- .
_ .
L Yol

4

Extracted from Study Tips by N1111am A. Armstro Bar'on s Educational Serres.
Inc., woodbuny,’ Y.. 1875‘ v '

~

-
e
;
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REFERENCE BOQKS o

3

. The category reference books 1nc1udes dictionarles, enuyclepedias. almanacs,. S
~ atlases, Who's Who 1istings, and basic reference sources. They are located vy
.on the open shelves of the reference room. . Information: on almost every possible
- topic of research can be found on the reference shelves. Usually, referente-
ma%erial§ are not ava1lab1e for c1rculation. (This 1s true at Bowie State .
Co egea : .

S

B .

r

PERIOD;CALS AND INDEXES

Py

- . ' - . -
. ) . . “ oL
. . " . LT .
ﬁ
©

P

The: Reader s Guide, a semimdnth]y pub11cat1on. 1ists art1cles in per1odicals
It is essént1a11y an mdex covering ’gver 100 American and Canadian periodicals

: The lnternat1onal Index. a b1-moﬁth1y publication covers over 250 American
:and‘fBre1gn scholarly magazxnes. mostly in language, literature and history.

‘Yqur librarxan will. ass1st you 1n 1ocat1ng these and other indexes which may.
4 'asswst you in research : S .

\

-

- - - N . »
4 R U S N i R e
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- The statement "Concentrq;ion The Key To’ Mental Masteny" appears. on the t1t1e -I"'
‘page of Improve Your Memory by Bertrand Lyon. That single statement c1ear1y
emphasizes the importance bringing all of a student's mental ‘faculties, thhout Lo

- deviation, 'to concentrate.- Concentration is thinking to a p01nt. .The important. . - -
prerequisites for success are interest and- attent1on. Success s guaranteed 1f o
, we do one thlng at a tine, whole heartedly . PRSI

‘

Lot e e

o v 4 . N
w

A

Lyon offers the fo]low1ng f1ve aids to: concentrat1on

PERIODICAL RELAXATION | . P e -
. Relaxation precedes perfect Loncentrat1on. Before periods of"

-

BN o R s - Y kR .
.- X . . e

s ~ concentration, the Student should unwind, Try to make the mind’ a'blank S
o - Continual stress and strain lead to- fatique.” Either rest or play :
I prior to concentration.. Never.go from one highly intense period of
o | concentration or one subaect d1rect1y 1nta another subaect
W s 2 MNIAL FREEDOM o | ' | o
k : - Free the mind of; hurry, worry and - fear. Ih:s wﬂl enable you té) devehp
ST | mental po1seu 35_.:,«w Y e _,4 . ﬂy . o
. : 3. THE PROPEP, Euwaomsm IR B |
- . Concentrate in a pleasing environment,free of‘d1stractions, potent1a1
* .. interruptions (telﬁphones knocks on doors, rad1os etc ). Solitude -~ -&°
' , greaﬂy enhances the power of concentratmn. o
- L4 A DEFINUTE SRR T T el e o R

Following a logical sequence, as in a planned Schedule el1m1nates
confuszon and provides for more¢concentrat10n. .

.lAINTELLIGENT PRACTICE AND DRILL ot ' ' ;
- Choose of topic.of interest to you and practice tqtal concentratlon for
.1 minute, Think of nothing other: than the topic. Practice each day, '
1ncreasrng the t1me -s1ightly for each practice se551on

-
-

Extracted from Improve Your Memory by Bertrand Lyon, Lothmp:i Nee & Shepard
N . X . "v',: ' Cg "y 19 0 ' P
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770 SUGGESTIONS 10 THPROW - ~ S :
- . TIONS 10 IMPROVE. YOUR INO SKTLIS . uem. -
cae . "-. . [P - . . . '. A . DRI B . - Lt Y L n

D
SR
I
|
[y

-~
\!"'f‘r

. 1 Bo prepared. Bafore going into class, resd Jour textbook aseigmeot 0 T -

- -the most out: of your instryctor's. presentation. . -

R LT
s - L L.

. w e o -
. ¥ -

to be distracted by your instructor's mannerisas ~voice qualdty, o0 - . - . ¢
R %'::’“mm ‘Concentrate on whit, ba says, not 3n the way:he . . ... -

. 2. Concentrate on the lecture--hot on the lecturer. Don't allow yourself =

N

RN ..

© 3. Listen with an open mind. - You need not accspt everything that is said, -

- but maintain an opén-minded attitude ard don't let your opposition @ = - .
| cmue.ou to tum olf the message before the point is fully developeds .

_le Keop physically clert. Hinimise visual or hesring difficulties by . =

sitting near the lecturer inatead of at the back of the classroom md
~ maintain a comfortably alert position instead of a sprawled-out slouche

‘Kesp mentally alert. Keep attentive in class by prod:.cting Ulely .
- test questions, comparing lescture and textbook content, entering - . .
into class discussion, etc. Concentrate on.thn»’lcct.urar,,;not on the

woo
.

iy 2 .

o ﬂqor;'ﬂio,uﬂing; or the parson sitting next to you.

. Use - the listen-think-urite process. : Train. yourself to-listen attentiwely. . -. -~ '’
.%o the. miterial being presentsd; ‘to vritically evaluste ity importaacs - . =~ .
- - "and the evidence tc support it, and then select what is appropriaté - - .
. for your motes: and record this in. your‘owm Wordw. o

’," . m‘a
...

T
%

Tu¥

e v,

v

0' . . ! N L. =

S < - i JUREN . S = .~ LRI R
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AN

'igut yOur name 1n the Upper r1ght hand corner of thas paper

. C\rcle the word “NAMh" in sentence two.

s 2 Anl' .l

2 a

“Put a.circle around each square ',

‘7After the tltle write "ves ves. vss."j;"

. Dnaw a tr1angle around the “X",you drew 1n number nine._,_ - |

Cﬂﬂiflﬂl

f‘« ‘

L | cﬁu vou FOLLGW ﬁlREGTLONS? -ﬂfﬂ.%g,‘j; i, N

Read eVErythlng carefully'before downg anything‘

. 0 el
b
» . . . .

2’Draw lrve small squares 1n the upper left hand sorner.:~\ 5 4_” R

. "Put an "X" ln each square.l ' N .,'-_., Rt .

o P | . L T e
;Sign your name under the title of thls paper. | v "t, o “.,_:‘ B o ﬁ-:

. B L
! S

.“Put an “X“ in the Tower left corner of th1s paper._'.

- Put a c1rcle completely around sentence number seven. |

| 0n the back of-- thts paper mult1ply 703 by. 66

‘Draw a rectangle around 'the word oorner ln sentenoe four.

Lf[Loudly cqlt'out your f1rst name—when you get this far._:.itf'w' ," Ce T

1f %guethink you have followed d1rect1ons carefully to this po1nt. call out.
. \.I v : ‘. : 4 . \ . . 4

BT Wy aeen
a e T ;.,

On the reverse s1de of thls paper, add 8950 and 9805 : L' | | N I Qg'L

-Put a-circle. around your answer and put a square around the C1rcle
In your normal speaklng voice count from ten to one<backwands. o

Punch three small holes in the top. of this paper w1th your penc1l |

] .
- If you are the first person to reach this point, L UDLY CALL OUTh "1 AM THE
FIRST PERSON TO REACH THIS POINT‘ AND l AM' THE LEA ER IN FOLLONING DIREETIONS "

' Underllne all even ‘humbers on the left §1de of thls paper. _

Put a square around each written out ‘number on this paper.

“Loudly call out, "1 AM NEARLY FINISHED. I HAVE FOLLOUED DIRECTIONS "

. Now that you have finished reading everythlng carefully, dc ooly sentence '.

one and two
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.ORGANIZE YOUR ACTIVITIES: AND USEL YOUR' TIME EFFECTIVELY .. i
- +.Study the sample -time ‘Schedule and note the way a typical student carrying an
average load has organized.his activities; . Use the tentative schedule blank.
s ;gfor.sg@ting;up,¢st,‘,,;;ﬁy"Scheduleyfor.yqur‘activities based on a normal week.
O YIf the ‘tentative seh®dulé does not work out satisfactorily, alter it to fit your
v ..o needs.: This reyfied_schggule,shou]d'then:become~a_permanent working schedule *
T for you. . Ifyou follow this pexpanent schedule, it should enable youw to get R
7 ‘more.done with decidedly. less ‘expenditure of énergy than when activities are .
unplanfied andfor pooriy organized. - In the event yoy experience.any difficulty
working out your schedule, please consult with the Academic Skills-Center. T
_ SAMPRE‘SCHEDULE*'
~ MONDAY | TUESDAY _YWEDNESDAY . [THURSDAY | FRIDAY |SATURDAY | SUNDAY ",
6 AM . . 1 . 1 T T o
g Dress  |Dresa-  'Dress. - [Dress = | Dress -
-1 Break- - TBreak- . :Break- = réak- | Break- ,
: -fast fast ~ sfast - - Jfast . fast - Dress . T .
8 T ISCIENCE. ¢ . " ISCIENCE | - . |Break- : T
C. .- ENGLISH | LEC. - ENGLISH | LEC. . ] ENGLISH |fast- - " |Dress - . ~— - '
© g Study .. |Study  |Study  [Study - |Study ‘|Free- | Break- S
. _English {Hum. . {English. - {Hum. - English |Time | fast
T0 7 Study  [HUMAN- - |Study .~ [HUMAN- Study— .| . |Freer - .
-7 soe.Sci. | ITIES  |Soc. Sci. | ITIES * -} Soc.Sci.|Review |Time ~ =~ =~~~ -
11 . SOCIAL  {__ - |SOCIAl» ' »  JSOCIAL | " . Church. - ' ,
‘ - _SCIENCE “!Free . |SGIENCE ~ IFree Time | SCIENCE B -
o Lunch.  {Lunch - |tunch. - 'unch _ _ jlunch_ Jlunch c -
1'PM Study Study ~ :Study . [SCIENCE - ‘| Free * . |Free o
: - Math  lHum. ° _Math~=~ J LAB . Library {Time: Time : R
2 JPHYSICAL | . ~ - - PHYSICAL -f T [Stwdy |~ . | " .
.- EDUCATION!Library -EDUCATION Moo . fMath . O e
37 TStudy” - [Study ©Study {Study- ~ [Study . - R |
’ ' Math S0c.S5ci. [Math - {Soc.Sci.” |Math - [Review Dinner ' . "
4 I T iFrees ~ . "|Free N , | Vesper o
- MATH - !Time MATH Time - MATH - o Service
- ; R R . C . Free
. Dinner  iDinper _ [Dinner Dinner = |Dinner |Dinner {Time
6 Study Study . |Study Study : ~ {Free
' Science ‘lEnglish- . !SCience ~ IEnglish . {Review |Time Review
7.‘ iR ‘StUdy B LS . StUdy »‘ »,n 4 ». . [1] .
o Math - - [Math_ . Review. -
'8 Study -+ {Study  |Study Study Free, | 7 1 " -
‘Hum, Science - Hum, - 1Science Time . '
e 9 . CFree” + 7 1. . [Social - [Free i
_ Movie Tine Library .- IReview Activity|Time ' .
10 " o Free |Free L W (Free
| Time ATime K -, tTime -
11 - ' ~ o 48 - " ' i
B ‘S!eep - Sleep, . Sleep ' Sleep . Sleep Sleep

v

“Class periods are printed in'capitals:’gfaér,activ§tiés are printed in small
lattors, o o : oL ’ P ,




PR

- -
<

-

§

- -.‘-‘A 8 | ) . ’

 ACADEMIC ‘SKILLS CENTER

8

- 31

Y

REVISED, SCAEDULE

TUTOR TRAINING

D] v

T .. 1. N - ,: - . — ; |
 MONDAY - |TULSDAY |WEDNLSDAY [PHURSDAY |FRIDAY  |SATURDAY |SUNDAY
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TN EmoRy

77t USE OF MNEMONIC DEVICES . =
IN THE PHYSICAL SCIENCES, CHEMISTRY, MATHEMATICS, PHYSICS

b

. . . S .
The word mnemonic is derived from the name of the Greek gbddeSS-of.memony, p
Mnembsyme. The purpose of mnemonic devises is to obtain some kind of meaningful
association with things .to be learned and remembered. "-We know that meaningful °
items are more easily learned and remembered; therefore, when no association is
already established, we arbitrarily make one. S -

- Memory experts}associate some feature and. visuatize it strongly, 50 that whenever ’ 7
... . the item to besremember occurs, this strong visual association comes and the item
* can be recalled. Such artificial associations are personal; therefore the.ones
given may not be the associations you would make. gyt they will show how the
_\System operates, and they can stimulate you to make your own-associations.

To illustrate the technique, some of the common chemical elements with their’ .

' symbols will be used. If such Symbols were all written out, textbooks would be
gt least twice as ‘large as-they are - that is one reason for symbols - and they
- must be learned. ST R CL )

JE. m G mmme e

If you use certain symbois frequently, they become permanent knowledge ard you

no longer have to.iresort to mnemonic devices, but such devices help you get -
started. Some feature of the symbol -tan be used, or a personal experience. The .
secret of such associations is that you build strong mental images of the
association which strikes you as distinctive. , A

-

L, Some feature of the item to be remembered can be used to make an association.

- /.

- ~The symbol for.lead is Pb, from Latin plumbum. A chunch of lead is commonly used
-on the end of a string as a Plumb Bob. Another association is.plumber, but
emphasize the b: plumBer, e e o
Plumbers work with lead pipe. ‘ )
A plumb bob ' is made of lead. ' o _ : k : \ ’
Pb/is. the symbol for lead. . : R R
The Latin plumbum also supplies derived forms such as plumbic, plumbite, plumbous.

. The symbol for- tin is Sn. Tin SNips is an éasy.association to make. Shy "tin .
snips" swveral times, picturing SN in.some special way, as if in flashing lights.

The Latin word for tin is stannum, which supblies the stem stann, fo'which you
must add appropriate suffixes: stannate, stannic, Stannite,—EEEﬁhous, -

N S . * . -
. . A
+ .
- * hd .
. . . . . .
. b M . .

Sn is theféymbol for tin, . :
The -compound SnS is read as stannous sulfide.

36
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2. Personal exper1ence can provude the source of a needed assoc1at10n.

‘A young man worked in a. chemlcal plant and had the job of $licing br1cks of
. metallic.sedium on-a power saw. He. grew careless and cut off three flngers
lt was. a NAsty accident. ' | . _ . S,

NAsty assoc1ates Wlth Na as the symbol for sodlum

-f The term sodlum s used in namlng compounds For example Nazoz is sodlum
] peroxide. R L .

~ The term soda may be more famlllar to you Na Co is washlng soda .
: | ﬁC03 is baking soda, |
The symbol Na Staﬁi for sod1um

. -
. . : . ’ ' .
. R » .
X R . A . . - ) -
o . ; . 'l . . "
. - ' ¢ . . .
8 ] . . ) . -

-

3. Know1ng a “fancy" word may make the assoc1at1on for you. In the: case of
~ iron, try ferriferoust. Ferrrferous rocks, ferr1ferous ore. The’ form
-ferr1 means 1ron :

".'.The flrst two letters of the wo*d make the symbol The symbol'for'iron is'Fe.

‘f'f\.'~i'd
-

The Latin word is ferrum and prov1des the SLem to wh1ch suff1xes are added for
nam1ng compounds ' : :

Fe(OH), -is ‘ferrous. hydroxide. v

BaFe04 is barium ferrate I T

4. General knowledge you already possesscan bé a source of mak1ng a55001at1ons

'Say the .word alkali. Do. you hear how~strong the letter K is? K is the symbol '
for potasswum, a memberqpf the alkali metal group ~

A common form of the element is-called potash (potasslum ‘carbonate form wood ashes)
~ Does the assoc1at10n potass1um to potash toalkal1 to K work for you?

K is the chemical symbol for the element potassium.

5. Another tactic to use is to group or organize items into groups. ‘For

"~ chemical elements try lining up all names beginning w1th.$he same letter.
The first two letters.of the-element are used for the symbol where possible,
but since this rule does not always-hold the grouping tactic applies. As
you practice them, emphasize the letters in their names which show the
symbols. . Say .the name but draw out the clue letters. This is the same
tactic you already use with' speﬂllng demons. There is little danger of
mispronouncing the term in regular use because you Know why you m1spronounce
it when.you are trying to memor1ze the symbol. “
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o

For example, what are the symbols for the B group?

‘BBBoron e B

bAAArium.. - " .Ba

berkKkelium- .° "Bk

DEEEryllium.  Be .

blifsmuth "~  Bi

bRRRoma1ne Br '

cher elements. especially those discovered in modern t1mes have been named

“according to their conditions of discovery, in honor of a person, or by geography

The standard Latin ending rum. has been added A

A Examples~ Fn was named after LﬂTlCO Fermi, The element is fermlun.

l

Bk was d1scouered by Berkeley SC1ent15ts and named berkel1um S ' oo

The Curries named their discovery Ra because ef 1ts power to g1ve off rays,
or radii. "The element 15 radium. -

‘ Ekeberg ‘Finally tracked down the element Ta in 1802 One storv goes that he

found the task so d1ff1cult but so tantalizing that he: named the element

14

o

- From: Basic'vdcaﬁylaey Skills by Nancy B. Devis;‘McGraw-Hill éasig'SkillS'System
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The- student has -no trouble identifylng or. 10cat1ng terms which must be learned,~ :

they are printed in boldface type or italicized. The probiem is remembering
theri. Rote memorization of’'a 1ist of terms and definitions is the least
sat1sfactory way to mastérconcepts. The more meaning something has, the easier

it is to learn and remember. Specializ g vocabulary comes from several sources, s

and it is these sources which provxde the clues to use for tearning and

.rememberlng ) L
_ SOURCE __ . CLUE/FOR REMEMBERING
1. Der1vat1ves of Latin _‘ 1. Me&hing of the ind%vidual'wbrd elements =
and Greek or other L 3 A .
languages Ty '
- Ex, ‘bviposidor | = that which places eggs
LOVi : = eggs , o
- pos = put or place .
= that which - s

- or

k?. Némes a}ter the 2. the discoverer or circumstances of the
' .dlscoverer B - . discovery
©UEXL pasteurvze | | ‘ ,from Pasteur
~ 3. Acronym - "3, Each letter of the acronyn amplification by

fst1mu1ated emission of rad1ation

Ex.: laser = light ,;' . ;

4. ‘Any word not included « . &. Mneionic device, an artificial or arbltrary
. above . - association - :
Ex. stalact1te ' © - " emphasis on g_for ceiling
stalagmite - emphasis on g for ground
' )
v )
39
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' STUDY BEHAVIOR ‘FODIFI(’ATIOH
A REVIEW

Study conditions (environment) and study habits are eritical to your

success in Gollege. ,
ﬂggggement-o? time'vill assist in tmproving your cverall approach to
studying. o .

A daily activiﬁy schedule, whichrtukes into consideration your fixed
coomitments, recreéation, and clasi, labs, and study, review, and pre-
parations, will assist you in evaluating exactly how’you have been using
your time:. You will probably discover that you vagte s lot of time,
especially between classes. -You will probably discover that outlining

=

your activities, to insure thaet you are making apn. effort to educate: ycur-’
gelf, will allow you more time for constructive recreation.’ Yuur daily
v&ctivity schedule must be peraonal-munt reflect You.

»

¥

For morée efficient atudying, break up large blocka of Study ‘time, Alvays,

'hnvever, Meep the break short an& relaxing.

.
Remember, your apecial intpreat in a particuldr subject may lead you,to
devote 80 ‘much time to it that there is too 1ittle time for other subjects

. ~= this could sericusly affect. your schievement in the neglected subjects.

Rememher, learﬁing/studying’is not & paaaive praceas. 'The more mctively

. you study, the better you will be be able to concentrste. Take notes, under=

seore points and make marginal notes: revise your lecture ndtes; disgran
relauionships in the subject matter, review conpleted sections by ;ecitina
to yourself. : . . ‘

Pe sure to tackle ycur moat dirfi¢u1t subject Ligni,

‘Try to study by yoursell,

- Try to use a ditferenv‘study schedule for E ;gigatinn and 1gg

Y courses - classes. \

10.

11.

e,

13.

,ﬂai.

Use the SQ3R method.to ineremnse the vglue of your studying.
Try to keep yourself free ﬁrem dinturbances vhen trying tn stuﬂy

Have nacessary atudy materials and tools eanveniently at hund vhen readyinx
to study.

Try‘ta identify a regular place for stuly st designated hours.

Don't steal time f yourself; replace borrowed time from your ustudy

. schedule; that iz, 1f something important comer up whicu is not a par*

of your Fixed ﬁnmmitmenta.
,jf)
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o . TESTTAKING SKILLS .
) §o ,
ACHIENEMENT n—:srs

Achievement tests nieasure the student s previous accomplwshments Anong the
more popular achievement tests are; .

C011ege Level Examwnation Program Gereral Examinations measuras the first .
2 years of college (or the equivalent).. 1964-73 for college accreditation
of non traditional study ‘advanced p]acement program administered for the .
Coilege Entrance Exam1natton Board of Educational Testing Service.

. a. Complete battery scores Engl:sh compositﬁon, natural sciences,
mythematics, human1t1es, social scxences. history.-
b. separate test booklets '
i. English Composition
ii. ~Humanities
iii, Mathematics
iv. Natural Sciences
vy, Social Sciences and History

Hatianal Teacher Exaninations: Common_Examinations College Seniors and
teachers, 1940-73, 7 scores.

"Sequential Tests oF ‘Educational Progreés (SJEP), Grades 4-14; 1956-72

Exampléc' af fnrms of objectlve test items are as foilows

1. Completion: the Roman god of war was named

2. Enumgration: List the members of the President's cabinet.

3. Diagrammatic: Draw a diagram showing how electric power is obtained from
- a waterfall.

4. Association: The approximate number of elementary schools in the United * . .
- btates . .

9, True - False: The Chinese armies defeated-United Nations forces in December,
' 1909 ~ . ’ ' '

b, Multiple Choice: Pure water is
’ a. an element ¢. 4 compound
b. 4 mixtuyre d. a solution




ACADEMIC SKILLS CENTER. -~ TUTOR TRAINING WORKSHOP
, . . . | o
7. ldentification: Write an M before names of musicians and an S before names
of scientists. ' ' )
Kreisler ST Urey : :
Pasteur Caruso ' B

9,

10.

11.

, It is recommended that students begin with easier matching quest1ons. ‘This
reduces the odds (cho1ces) for more d1ff1cu1t questions.

Extracted from Best Methods of Study by Samuel Smlth Barnes & Noble Books,

Seguence' Number the f011w1ng events 1n order of the1r sequence

?
-
-

Cross Qut: Cross out the numbers that do.not=belong.in the“following séries: '

5, 10, 20, 40, 50, 60, 80, 160, 320

o

!

rongress of Berlin
Monroe Doctrine
Boxer Rebellion

. - ‘.' .

Matching: Match each item in Co]umn I with the item.in Column II ‘'to which -
it re]ated > Write the correct letters in the parentheses. .

a. Thomas A. Ed1son ~1...Military leader ( . )
b. Jascha Heifety o 2. Inventor.... - | )
c. Dw1ght D. Eisenhower : ' 3

-;f"\

Analogy: Knowledge is to Judgment:as possession is to (1) saw (2) acqu1s1t1on
(3) use (8) ignorance - {(5) disposgession | ,

New York, 1970, pp. 45-51.

r
\
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‘SAMPLE QUESTIONS TTHUSTRATING GUESSING STRATEGIES

A. General over specific (General is usua]]y'corréét)r |
. DiREéTION§:; Select the phrase that best completes the statement.

1. In.a présidential electioh-year

a. holitical poo]s'are‘igndred by politicians -+ = .

b. several.'million dollars are spent on polls° by candidates

c. polling results cannot be published during ‘the last. two weeks -of.

the campaign.

d. all political'po]l‘taking is governed .and regulated by the Federal

13

l Communications Commission.

he correct alternative is item B, the most general . answer. Other choices.

in this item are too specific. -

2. The 32 presidential election showed a rea]ighmedt of-voter.support
because of- _ : : ’ : :

\ ,
. a. the concern about unrest in Europe ‘
b. the great perscnal appeal of F. D. Roosevelt
€. the social and economic impact of the Depression
d. the vice presidential candidate : B
. Item ¢ #s the correct choice.. "It is the more general‘alternativeh

3. Common Cause

* 3

is opposed to financing of presidential elections, = - .
- represents major corporatien . ~
is ‘opposed to congressional reform 1 ,

“is a national :itizen's lobby founded by John Gardner

oo o

The correct choice is d. It is more general than the very spécific choices -

of a through c.

B. Long over short (Long is generally correct) ", -

DIRECTIONS: Choose the most alternative which best compfetes the séntence.

1. Political sociali;ation S

a. the expression of attitudes relevant to government and politics.
b. the process by which an individual, acquires- a set of politital .
. attitudes and opinions ' ® :
C. a sophisticated type of scientific .
d. the manipulation of public opinion. 43

.
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. ‘ 2. Interest group lobby1ng may take the form of . _ \' ‘
| Il : “a. having group members write 1etters to the1r representat1ves

- - b, talking to hembers of Congres¢

o, c. - testifying before congressional committees supplylng information

’II _ -to executive bureaucracies  and having members write letters to

‘ L “their representatives ., "

o . d, p1cket1ng R S

ll e The correct cho1ce i5 ¢ in 111ustrat1ng long over short responses

o 3. In off year elect10ns ‘

_l ' a. turnout 1s h1gh .
- b. less than.half of the vot1ng age population cast ballots for .
N | senators and representatives .
: c. “senators and representatives campaign less

d. e]ectron out come is less pred1ctable
The best choice 1s 1tem b "1ong over short electlons

Upposite Meaning (One of oppos1tes is usua]ly correct)

a»DIRECTLONS Choose the statement which best completes the sentence

. Party organtzatlon below the nat1ona1 Jevel

;'an' is .2 mirror of the national party

\
|
C.
i
. 1
LIS
1.
I
i

b g

b. varies from §tate to state
c. 1is the same in all-states
d.” is defined by the constitution

Gues1ng one of the oppos1tes (item b or c) is the best strategy for
this item. The co:rect choice is alternat1ve b.

\
Because of reforms instituted by the Democratic party, the 1974 National
Convention, _ , . .

was dominated by the AFL-CIQ

.a. |
b. included.substantial numbers of women, blacks, Spanxsh speaking

delegates for the first time.
c. was largely the pr1vate domain of the rich the white and the party
regulars.

d. voted to require that all states use "w1nner-take-al]“ pr1mar1es in 1976,

The conceptually oupposite choices, b and ¢ would cont1an the correct
choice, Item b is the correct alternatlve

44
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DIRECTIONS
1.

| a. the power of large corporat1ons

. iWthh of the fol]ow1ng groups tend to vote the least?

a. wealthy suburban re51dents

" b. white collar exetutives

C. middle aged college graduates
d.- poor- rura] Southerners

_'The oppos1tes contaln the correct choxce 1tem d (the oppos1te of item a)
_D.J

Similar Meaning (Choices usual?y 1ncorrect)

Jackson1an democracy came to aymbol1ze

+* .

.' rule by the conglomerates. -
. protest against ail forms of slaveny

,o. popular rule and -the. asp1rat1ons of the tommon man.

. Choices a & b similar in meaning | They are bothe1ncorrect.
. choice 15 item d. , :

>

The Const1tut1on

' says nothing about pol1tical pert1es

. a
: Ab. provides-for a muiti party system -
c.

provides for a two party system - - -
d. prohibits the format1on of polit1tal parties

B Choices b and c.are 51m11ar and are, therefore, both false

3.“

choice is ttem a.

TUTOH TRAINING WOHKSHOP

Select: the: alternative wh1ch best completes the sentences.

The right s,

- The oorrect-_

L e e TH

Which of the following does not take place at the national conventlon?

a. a party p]atform is organized -
b. the platform is written '

c. the campaigns of incumbent sanators and representatlves are organ1zed

'd, a vice pre. ‘dential candtdate is chosen.

Choices a and b are elim1nated due to s1mtlar mean1ng. " The cerrect

: answer is item c.

T . [N iy
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- a, Personal bias is the s1ngle most relevant reason peop]e mlsperce1ve.' N\
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Restr1ct1ve Nords 1n the Alternative (Absolutes usua]ly appear 1n~‘

L o false responses)
, . . . - !

..A“

M'DIRECTIONS* Please read the fol1OW1ng statemencs and determine thelr truth

“of" fa]s1tymf~

. ”Most psycholog1sts recogn1ze Slgmund Freud as the founder of psychoana1y51s
;f(Th1s statement 1s true based on the approprlate restr1ct1ve word “most““)

. - None of the new theoriés on memory recogn1ze the concept of assOC1at1on
.. as a viable mnemonlc device. . : »

L'

g (Th1s statement 1s false based on . the absolute restr1ctive word “none“ )

All foods conta1n fat, carbohydrate and prote1n calories,

(This statement is false because of the restr1ct1ve word: “allv, )

‘Repeatlng Nords in the Alternat1ves (Chotce one i$ probably correct)

.';Select the aiternat1ve Wh1ch best descrxbes the d1fferent1at10n of
- human responses: .

" a. 'Covert overt and affect:ve behav1or can be d1rectly observed in

human responses.

- b. Covert, overt and affect1ve behav10r can be d1rect1y observed or

-inferied in human responses.

c.- Human’ responses are composed - of affeciive and overt behav1or only.

d. There is no need to differentjate the components of the. human
o ‘response mechan1sm._- -ﬂ//k5““ .

5

‘Based on illustrating: the prtnolple "repeat1ng words in the alternat1ve“'"

the correct guess would fall between ch01ces a & b The right answer
is choice b.

Choose the alternatlve that most: compietely descrtbes the causes of

‘;-1nadequate percept1on‘:

b. The physical and emotlonal -needs of the subJect influences what he , L
perceives. ‘ S

¢c. The effects of set of responding, soc1a1 pressure, bias and 1nterna1 y
- need are all factors in the identification’of inadequate perception.

~ d. The effects of set of responding, social pressure, bias,.internal

~ need, modeling and differential reinforcement-are contributipg factors
_in the 1dentif1cat1on of 1nadequate perception. .

Using the repeating words .in the alternatives guessing stratEQY. the correct
choice is between items ¢ and d. d .is the correct «answer.
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SAMPLE Psvcnou.oev TEST __ R
i DIRECTIONS: Go through the 11st and write e1ther true (T or false (F) for -
. -, each item-on a separate p1ece of . paper. e
1. Gen1uses are usually more eccentric than peoplie of average 1nte111gence
2. Only human be1ngs, not anlmals, have the capacity. to th1nk? ';"_ i _'_ E ' :J
3. Much human behaV1or 1s 1nst1nct1ve S T ;'“ SR |
4 Slow learners retain what they learn better than fast learnersﬁ ’
Intei]tgent peop]e form most of the1r op1n1ons by log1ca1 reason1ng
] 6 A psycholog1st 1s a person who is trained. to psychoana1yze people o .

7. You can size up a person qu1te well in an interV1ew

- 8. Nnen one is worklng for several hours. 1t is better to}take a few long SR
' - rests than several short ones . ; : S

. r“_ .

-2

The study of mathemat1cs exerc1ses the mind so that a person can th1nk more
log1cally on other. subjects, - o

10. Grades in college have 11ttle to do with success in bus1ness careers
". 11. Alcohol in small amounts, 1s a st1mulant.

12. . There is a clear dist1nct1on between the normal person and.- one who 1s o
mentally i11. el

-13. Prejudices are ma1nly due to lack of;1nformat1on
14 Compet1t1on among people is character1st1c of most human 5001et1es

15, “.The feature. of a job that is most 1mportant to employees is the pay they _
‘ get for their work.

16. It is poss1ble to classify peop]e fairly well as e1ther introverts or
extroverts. .

17, Pun1shment is an- effectlve way of el1m1nat1ng undesirable behav1or 1n
chlldren - - '

A

)

18. Bv c]ose]y watch1ng a person S express1on you can tell the emot1on he
' 1s exper1enc1ng

-19. The higher one aims. for h1s -goals in l1fe, the more he is'likely-to accomplish
~and the happier he will be. = ' - o

0. If a person is honest with you, he can usually teil you what his motives are.
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. SAWPLE PSYCHOLOGY QuIZ . - .
ﬂ . . g . - .

-

1. An early school of psychology concerned itself with the study of the ;
- total behdvior and experience ¢f the jndividual and ‘the function served by -
this behavior in an individual's adjustment to his enyironment. '
Select the name usually given to this approach to psychology. -
a.- behaviorism S S
b. structualism
C.. empiricism
. d. functionalism
2. ~ A prominent school of psychology stressed that if psychology was to be -
considered a truly empirical science, it should concern itself only with
observable and testable -behavior. Select the name .usually given to this ..
approach to. psychology. = . - ‘ .
.~ structuralism ' '
. functionalism
~ empiricisn
none of the above

cooTo

L)

3. Select the phrase which best'éompletés thedfojlowiﬁgﬁsentence.

Ha'lf truths acquire the properties of labels, and when:commonly used to
describe human behavior they: ' L ’ .

a. promote further investigation of the subject
b. instigate further investigation of the subject
.. C. deter further investigation of the subject
- d. stimulate further investigation of the subject

4. Select the statement which explains’ the existence of half-truths concerning

* human behavior.

»

to communicate °is impaired.
- b. Behavior thecry is generally abstract, and permits students to
reach erroneous conclusions,

a. Many'psychologiéps are trained so'thorouéhly that their ability .

C. Many people over generalize after. only casual obsefvation of behavior.

d. Behavior theory, by its nature, is extremely nebulous, and accurate
conclusions are becoming increasing]y_dif?icu]t to estab]ish.“

.
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5. select the phrase which'béStTcompletesvthé following sentence.
Tﬁé-difference betweeﬁ.psychology'and psychiatry is that:

~a. " psychology is the study of the mind, thought, and feelings,
. while psychiatry is the study of the behavior of organisms.
- b. ‘psychology is an outgrowth of medicine and}psychiatry is an )
.- academic disciPline. . b
+ €. psychology is the study of the behavior of organisms and psychiatry
s the study of the mind, thoughts, and feelings. ' . .
. d. psychology isamore narrow approack to behavior than is psychiatry.

"~ 6. Which of the - following bégt.describbs the defining attributes of psychology?

a. Cognition, abnormality, and characteristic psychoses.
b. A systematized body:of knowledge which can be taught with behavior

- representing the main subject because it alone can be observed,
. -recorded and studied. . a o . ﬂ
c. Emphasis on animal behavijor studies as ‘the foundation for developing -
and understanding of behavior. : o . .
Mind, thoughts, and feelings are the basis of behavior, and social
interaction is the vehicle used by psychologists to reach

individuals. S - '

“ .

.
<

7. Select the phrase whiqhugggg_éompletes the following sentence.

It is valuable for é.hidshipmah to study human behavior in a leadership
course because: ' ' :

‘a. mission accomplishment is based on the correct application.of
- - Tearned psychological principles.
- b. an.understanding of human behavior is a universal criteria utilized
' by promotion boards. ~ S ’ :
C. an understanding of human behavior can lead to more efficient.
and more effective leadership and mission-accomplishment.
d. an understanding of human behavionﬁenhanCes the character of the
officer concerned. ' . ' ' :

¢ 8. Select the words which co?rectTy comp]ete théifollowing sentence.

Psychiatry is a dirgct outgrowth of » and is concerned with
_ disorders... ~ :
\
a. psychology, social =~ ' .
~ b.  sociology, physical :
c. anthropology, emotional
d. medicine, mental :

- . . X . . R IIII - - .3 -
s ] - . .
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: . MOTIVATION® - #
Motivation is a combination of fbrces.of drives within the individual
which 'causes’ him to -initiate activities, direct his actions purposefully

. and persist in his goal oriented behavior. o e ‘

]

There are a number of ways to stimulate the less motivated:

1. Provide students with instructional activities that are meanings
© ful to them.. . L :

5

2. Provide'obportunities to exercise choices- in selecting the ways to
. meet the performance objectives. ’

3. Provide rewards and recognition for achievement.

')

Try-to seé that the experiences encourage students to;develop'a
. -realistic level of aspiration and to become success-oriented.

5. Doeveryt'hi:ng possible tominimize anxiety and failure and to
maximize feelings of initiative and industry and the development
- of a positive self-concept. o

- 6. Maximize intrinsic motivation, self-direction, and the enjoyment
- ' of doing something -for its own sake. * . .

,

7. Minimize extrinsic motivation, manipulation, and overtones of
materialism. o - '

8. Take into account the need to supply encourdgemenc when students

are engaged in mastery of background information that will-have a
de]ay'payfoff.

-

-

5
et

*Adopted from Clinical Supervision by Morris Cogan

e
b2
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[

"« Ex. The majority'of organisms are aerobié; that is, they reqdire'oxygen

*

Analysis - The parts used to construct the word can be a direct clue to

= QD

' 'Ex,'_A person.may .hold a certain phi]osbphy put'not be able to érticuIAté

Ex.. In his lectures, Sullivan typically eschewed the obvious in favor of

o,

. VOCABULARY DEVELOPMENT ~ .° T T s

Six Kinds of Context Clues

Definition - The term wili te formally “efined, or a sufficient explanation ..
. Will be given within the sentence for the meaning to be .
available. | | . S a
. < - / . . - -
to release the energy needed for 1ife functions.
Aerobic means reqyiring oxygen. : :

v

meaning. Strictly speaking, analysis is not-a clue from the:
- rest of the sentence, but it is a practical way of knowing the
meanings of words as. you read. o o :

EX.,  As the disease progressés, nervous and mental symptoms supervene even
the most noticeable physical symptoms. o 3 :
Supervene means overcome. (clue: super =.over; ven = come)

2 . . 4
Experience - Either from an experience of your own or.one that you can
, imagine, the meaning of a word is made clear. :

it,-at least not in words. _ _ o _
.- Articulate means speak clearly. (clue: not be able...in words )

Contrast - By-contrasting‘terms,vyou may find that one term will he]p_c]arify :
~or explain anbther. This assumes that you know one,of~the terms.

<

Ex. The term sea usually implies that waters are saline, buf the sea of
Galilee is not salty. (clue: but...not salty)

Inference - Sufficient clues are available for you to make an educated
' guess at meaning.. : ‘

~ the obscure. - :
Eschewed means ‘passed over or shunned. (clue: in favor of)

Combfnation of analysis with one of the other four. Modern usage may have
grown away from the Titeral meaning of the word elements, but clues within
the passage will enable you to go from the literal meaning to the modern
meaning. - , e

EX. The records of our penal institqtiohs show that bribes and threats,
' and punishments and rewards are only moderately effective - for prisons
are full of recidivists. ' :

Recidivists means repeaters. (clue: re-back or again; only moderaté]y)
r ' .
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THEORETICAL PROBLEM #1 , | o

. subtracted for spelling, grammar and neatness. You should:

~ A math major is having difficulty with solving word problems. The student is able

instryctor. You should:

have plummeted from a strong B to a D in a major course. He's not sure what his

ACADEMIC SKILLS CENTER _TUTOR" TRAINING wonxsﬁ’opv'

o

Ld
-

A student goes to you, the tutor for assistance inAwriting paragraphs. You review .
‘the paragraph that has been graded by the instructor aid notice that. points were -

A. Tell the student he's right, he can't write a paragraph and continue to
stress content. . o S '
Listen, then assist the student by reviewing parts of speech, verb-
noun agreement, spelling rules. - ) . '
Have the ‘student complete worksheets on parts of  speech, verb-noun
agreement, spelling rules, ' R '
- -Refer the student to the Learning Skills Specialist for evaluation.
. Have the student write additional paragraphs. Incorporate worksheets
and explanations on parts of speech, verb-noun agreement and spelling
rules whereapv)priate. ' S ' :

mo (qp] Ree)

. v
R .

THEORETICAL PROBLEM #2 - | D ]

to come up®with the right answer but does not understand the prqcess’used'byAthe(

A. Tell the student the process is unimportant, as long as he arrives at

' the correct ansyer. C ‘ ‘ _

B. Explain the process and then practice the steps with the student. Watch
the student solve additional problems using the same process while you
observe, - = - : : ‘ | : ’

C. Have the student drally review each step of the process. Dismiss him
once he can tell you the steps. : .,y

D. Show the process to the student then ask him to bring you sample problems

“he's solved using thé method you've showed him. -
E. Assign worksheets to be completed:by the student at the next session.

THEORETICAL PROBLEM #3 - o | i

A busihess administration major is concerned and seeks tutoring because his grades ,]

problem is. You should:

A. Review the student's past examinations and quizzes with him, noting
similar mistakes (misread question, fell down on essay, completely
missed the matching section, etc.) . . '

B. Ask the student if there was any radical change, in the course or of a
personal nature that would affect his test performance.

. C. Refer the student to the Counseling Center.
D.. Refer the student to the Learning Skills Specialist.
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THEORETICAL PROBLEM # S . | oo

You are tutorTng a- student who is receTVTng aSSTstance from three other tutors
in other fields. You' should: .
A, Make every effort to coordTnate a meetTng with the oiher tutors for
" the purpose of isolating this student's specific learnTng problems
and methods used to correct them (for all subjects).
B. Work with thé student on con*ent’ area, independenty. :
. C. Ask th2 Learning Skills Coordinator for insight into problems the ‘
ctudent.may be ‘having in other subjects. -
D. Ask the student why he S faTITng every. course.

v *

THEORETICAL PROBLEM #5 ' | SR

. i
You are tutoring a student who loves to talk about everything except the content‘

" area. You should:

A, Let the student continue to talk, not wishing to sp011 rapport
- B.  Tactfully tell the student it's important to reVTey the material and
" work on specific content areas. :
'C. Emphasize "talking" as a learning tool for your part1cular SUbJECt
Have the student tell ywu all he or she knows about the content area. .
D. Encourage the student to write more, since he'll be taking a written exam.

L. - . .
\ [y ) ’ \
" .




Thfg Tutor's C_oordinat.o% ‘rated't-he' Tu:tors accordiﬁg _tb the foilwing scale:
| 5 - Excellent 3 QAverage l . Unacceptable
4 -‘Véry Good 2 « Poor : | |
QALITIES o e RATING -
Motivation ‘ | | R a

Cooperation‘with the Tutoree

Cooperation with Coordindfor | E——
Flexibility ”nﬂ;_,_
Ability to follow directions —
Initiative ﬂ__;__
Creativity | ' R
"Responsibility . e
vcbmpletes forms . o | . : I
Asks'ﬁuestions s 4
6THER COMMENTS e s e i
“RECOMMENDATIONS __ e i

. ] \.:;'
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 TUTORING DEMANDS A DEFINITE COMMITENT,
" DO NOT START UNLESS YOU CAN BE FAITH-

TRUL THR(JUGE’IQU”’”‘THE PRUGW FEW TH[NGS '
HIEL ?»’ILL A TUTOREE'S FAITH IN HIS TUTOR
AH{J T’IE ?ROGRAM QUICKE&TW\N HAVING A

TU‘TOR WHO FAILS TO APFEAR AT A-»SCHEDULElD
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