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1. INTRODUCTION . S .

v

This'paper.adaressea the Pelationship between communication -

and culture"from the perapectlbe ?f the ACQUISITION OF language and

socialization THROUGH LANGUAGE. Heretofore the processes of

language acquisition and socialization have been considered as two

-geparate domains, Processes of language acquisition are usually

seen as re}atively unaffected by cultural factors such as social
organization and local belief aystems¢ These factors have been
largely treated as 'context', something that is SEPARABLE from
language and'igs acquisition. A similar attitude has preVaileé in
anthropological studies of socialization. The language used both BY
children and TO children in social interactidns has rarely been a
source of information on socialization, As a consequence, welknow
little about the role that language plays in qhe acquigition and
transmission of soclio-cultural knowledge. Neither the forms, the
functions, nor the message content of language have been documented

and examined for the ways fn which THEY ORGANIZE and ARE ORGANIZED

J



BY culture.

-

» ' Our'dhn-backgrounds in culturdl nnthvopology and language

v develnpmpnt have led us to a more integrated perspective, HaV1n§
LI

carried out research on, language in several societies ((Malagasy,

)
THROUGH EXCHANGES OF LANGUAGE lN PARTICULAR SOCIAL SITUATIONS. . . .

In this essay, we will offet support for these claims through .

! comparison of social development ag it relates to communicative
* [l

development of children in three societies - Anglo-American White

Bolivian, White middle class American, Kaluli {Papua New Guineay,
-and Western Samoan)), foc%sing on the language of chlereh gnd
their careéive;s in three of hem (White_middle class American,
Kaluli, western Samoan), we have se¢en that the brimary concern df
caregivers is to ensure that their childreh are able to display and
* understand behaviors appropriaté,to social situations, One of the
Major means by which this is accomplished is through language.
:Therafére we must examine the language of cgregivers'primdrily for
its socializing functions, rather than only fb; its strict ’
g[ummatlcal anut function. Further, we mugt anmlne thé
prelinguistic and 1Lngu19t1c bahaviors of the child for the ways
‘they are cqntinually and selectively affected by values and belicfs
held by those members of society who interact with the child. What
& c¢hild says, and how he or she says it, will be influenced by

local cultural processes in addition to biological and social
¢

"
processesy that have universal scope. The perspective we adopt is 4

expressed in the following two claims:

L. THE PROCESS OF ACQUIRING LANGUAGE IS DEEPLY AFKFECTED BY THE
PROCESS OF BECOMING A COMPETENT MEMBER OF A SOCIETY.

ii. , THE PROCESS O+ BECOMING A COMPETENT MEMBER OF SOCIETY IS
RCALTZED TO h LARGE EXTENT THROUGH LANGUAGE, THROUGH ACQUIRING
KNOWLEDGE OF I[Ts FUNCTLIONS, ITS SOCIAL DfSTRIBUTION AND

. vo
[NTERPRETATIONS IN AMD ACROSS SOCTALLY DEFINED SITUATIONS I.E.,
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. this point cannot be compecehensive, and therefore we will address
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theoretlcal argumtnts and methodologxcal procedures for an . RS

ethnographic approach to the development of language, Our focus at

developmental research that has ité interests and roots in languaqe
dezelopment rather than anthropological studies of socialization.
For current socialization literature the reader is recommended to
sec Briggs 1970; Gallimore, Boggs and Jordon 1974; Geertz 1959;
Hamilton -1981; Harkness and Super 1980; Korbin 1978; Leiderman,
Tulkin and Rosenfeld 1977; LeVine 1980; Levy 1974; Mecad and
MacGregor 1951; Mead and’WOlfehatein 1955; Montggu'1978r Munroe and
Munroe 1975; Richards 1974; Wagner and Stevenson 1982;JWei3ner and- .
Gallimore 1977; Whiting and Whiting 1975; Whiting 1963; Williams

1969; and Wills 1977.

a
.

II. APPROACHES TO COMMUNICATIVE DEVELOPMENT
while interest in language structure and use has beer a
. 'l .
timeless concern, the child as a language user is a relatively

recent focus of scholarly interest. This intefest has been located

primarlly in the fields of linguistica and psychology, with the
wedding of the two in the establishment of developmental
psycholinguistics as a legitimate atademlc apecialllation|' The

concern here has been the relation of language to thought, both in
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(such as peryept‘on. memoryy racalll.

sonceptnal eaLegoriea and in terms of- "ognir1Ve processes

The child .hus bgnome ang

. ..’lllu

"
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Newport, Gleitman and Gleitman 1977; Piattelli-Palmarini
LY

a

1980; Shatz 1981).

source for establishing just what that relaticvaig Moré : 5) The nature of the .prereguisites for the l?ngu;ge,development
specifically, the language of the ¢hild has been examinpd in terms (Bates et al in press élqom 1973; Bruner: 1975, 1977: de
m—~ef~the—foiicwrng“ﬂsﬂuéﬁu - e " o _ ‘-TMQ Lemos 198l; Bullowa 1979; Curte; 1978; Gleaséﬁ'and Weintraub
1) The relation between the relative ~omplex1ty of conceptunl 1978; Golinkoff iw press; Greenfield and qmithr1976;'Bardlng
categories and the linguistic structures produced anﬁ and Golinkoff 1979; Lock 1978, 1981; Sachs 1977 Shatz xn
understood'by young 1§nguage~learning children at diffazent press; Slobin 1973; Snow 1979; Snow and Ferguson 1977;
éh ) developmental stages {Bloom 1970, 1973; Bowerman 1977, 19813 vygotsky 1982, Werner'and Kaplan 1963), '
Brown 1973; Clark 1974; Clark and Clagk 1977; Greenfield and 6) Perceptual and conceptual factors that ikhibit or faciliﬁate -
° Smith 1976; Karmxloff ~Smith 1979; HacNamara 1972; Nelaon laﬂguaqe devélopment. (An@etaén, Dunlea and Kékélis 1982;
1974; Schlessinger 1974; Slobin }979; Sinclair 1971). " Bever 1970;'Gle§tmman.and Wanner in press; Greenfield 1276;.
2) Pfocessgs and stfategieﬁ underlyiﬁg the ¢hild's construction Huttenlocher 1974; Menyuk and Menn 1979; Piaget 1924; Slobin
of grammar (Batqs 1976; Berko 1958; Bloom ev al*l974; Bloom ‘ 1981; Sugarman in press), . '
et al 1975; Bowe;maﬁﬂlﬂ77x Brown and Bellugi 1964; Brown, Underlying all of these issues is the question ofothe SOURCE
Cazden and Bellugi 1965%; Dore 1975; Ervinwwripp 1%64; o language, not only in terms of what capacities reside within the
_ Lievin 1980; MacWhinney 1975; Miller 1982; Scoflon 1976; child hut -the relative contributions of bilology (nature) and the
Shatz 1978} Slob*n 1973), SoCIaL world (nurfure)_to the cevelopment of langu;ge. he
3) fh; extent to which these procesdes and strategies are " 'relation between nature and nurture has been a central !‘lme around’ .
language universai or particular {Berman in presix Bowerman which theoretical positionsa have been oriented. B.F. Skinner's
1973; Brown 1973; Clancy in press; Clark in press; Johnston (1957) contention that the child brings rdlatively little to the
and Slobin 1979;'Macwhinney'and_Bates 19783 Ochs 1982b; in task of learning language and that it is through responses to h
press; Slobin 1981, in press; Slobin and Aksu in presa). apeciflc adult étimulf that language competence is attained
o The extent :o,which theée procedses and stritegies support provided a formulation that was subsequently challenged and

countered by chomsky 8 (1959) alternative position. This positioh.

the existence-of a language faculty {(Chomsky 3959, 1967,
1977; Yodor, Bever and Garrett 1974; Gleitman and Wanner in which has been termed Nativist, Innatiat, Rationalist, (see papers -

press; Goldin-~Meadow 1977; McNeill 1970; Newport 1981;

.

in Piattelli~palmarini 1980) postulates that the adult verbal
. . 3
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environment is an inadequate source for the child to"inductiVely : the linquist's grammarze) to pro%essge of acquiriné grammatical
learn language, 'Rather, the rules and principles for constructing knowledge. This point has been.taken up by severgl
grammar, have as their.majer source a genetically detetmined . psycholinguista, who have examxned children' developing grammars 1n
language faculty: Q . - ' ) terms of their underlying organizing principles and have argued for
Linguistics, then, may be regarded as that part ' , . similarities between these principles and those exhibited by other
'.of human psycholegy that is concérned Qith the : ® cognitive'achievements (Bates et'al 1979; Bever 19705; ' s
R nature, function, and origin of a particular - - . ‘A secopd objection to the Innatist approach has concerned’
ﬂnental organ". We may take UG (Universal ' /(\‘Tb its characterization of adult apeech as 'degenerate', fragmented
Gramma;) to be a theory of the language Eaculty, and often ill-formed (Mxller and Chomsky 1963; McNeill 1966)..
) a common human attribute, geénetically determined, . At the time of this characterization, there was no empirical basia:
one component of the human mind. fThrough interaction - ’ for this. This situation provoked a series of observattonal
with the environment, this faculty of mind becomes - studies (includxng tape-recorded documentation) of the ways in
articulated and refined, emerging in the mature " which caregivers speak to their young language~acquiring.children
. person as a system of knowledge of language, (Chomsky . ° *(Drach 1979;. Phillips 1973; Sacha ét al 1976; snow-197z). -
1977:164) | : o 7 ' Briefly,  the results of these studiésgindicated that adults not -’
It needs to ;;;Ehphasized here that an Innatist approach does not . enly use .well-formed gpeech with hign frequency but that. they
elgﬁﬁnate the adult world as a source of linguistic-knowledge: . modify their speech to children .in systematic ways a; well., These
rather it assigns a different role (vis-a-vis the Behaviorist - systematic modifications have been treated as features of a
approach) to that world in the child'a attainment of linguistic . particular speech register-called Baby Talk register (Ferquson
‘competences the arult language prefents the relevant 1nfornation ' 1977). These features_include the increased (relqtive-to other
which allows the child to select oul of the Universal Grammar those registers) use of high pitch, exaggerated and slowed intonation,
grammatical principles specific.to the particq}ar'dahguage_that the baby talk lexicon (Snow 197?, 1977; Sachs 1977; Garnica 1977),
child will acquire. . : ' . i diminuitives, reduplicated words, simﬁle sentences (Newport 1976),
One of principal objections that could be raised is that, ) . shorter sentences, 1nterrognt1Ves (Corsaro 1979), vocatives, talk i
while 'the lingulst's grammar is a theory of this (the. child's) e about the 'here-and-now', play and politeness routines (Gleason and
attalned-competenCE' (Chomsky i9775163), there i3 no account of HOW , o Weintraub 1978; Andersen 1977) (peek-a;boo, hi-goodbye, say "thank
this linguistil competence is attained. The theory does not.relate you")), cooperative expression of propositions, repetition and
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expansion of own and child's rutterances. Many of these features
\are associated with the expression of positive abfegt, such as high

pitch and diminuitives. However, the greatest emphasis in the

iliterature has been’laced on these features as evidence that

~, . . v

is trying tb communicate. For ékample, the caregive[ will attend.

to what the ¢hild is doing, where the child ie looking, and the

child's behavuor to determine the child's communic?tive intentions

(Keenan and Schieffelin l976; Fogter.l981) Golinkoff in press).

‘ caregivers SIMPLIFY their speeéch in addressing young children"“ 1;'”

{e.g.% slowing down, exaggerating intonatibn, sxmprifying sentence

The scope of the effects on . L‘—sjﬂﬂ’/

grammatical development has been debated in a number of studies:

structure and length of utterance).

Several studies have supported Chpmsky's position oy demonstrating

that caregiv;; speech facilitates the acauisition of only

language specific features but not those features widely

(universally) shared Qacrosef' langnages (New‘port, Gleitman and "‘

.gleitman 1977; Feldman, Goldin-Meadow and Gleitman 1978), Other .

studies do nQt restrict the role of caregiver speech to .

facilitating only language-specific grammatigal features (Snow

1977a, 1979)., These latter studies put forth the idea that
caregivers appear.to adjust their speech to a child'a cognitive and

) linquistic capacity (Cross '1977). And as children become more

" competent, caregivers use fewer featuresﬁof Bao; Talk register.
Certain researchers had; emphasized the direct facilitating role of
caregiver speech in the acquisition .of lanquage (van der Geest
1977l. Othe;s, however, have linked the speech behavior of
caregivers to the caregiver%s desire to communicate with the child -
(Brown 1977; Snow.l977a, 1977b, l979). In this perspective, . °

. caregivers gimplify their -own speech in order tou make themselves

understood when speaking to young chiléken. Similarly, caregivers

will employ several verbal strategies to understand what the child

v
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. What do you want Mommy to do?

Further, caregivers w¥ll often .request clarification by repeating =~

or paraphrasing.thevchild's utterance with a question intonation, .
as in example 1 below: e

Example -1%: ’ -
® ) ' .

Mother Allison (16 mo 3 wks)

nore wida/s wids
» ? wida/ o wfda.L‘_.

up/ Mama/ tha/ ' v
Mama ma @ wid‘/
Mama Mama Jwida/

What, darling? . : . &

Mama wida/'Mana/ . j
Mama wid.'a/ Mama
Mama widy/

(A picks up jar, trying to open it)

(A holding jar out to M) .

Afe
-/ 3 widd 9 vida/

(A giveas jar to M) v "
* o -=—/here/
(A tries to turn top on jar n M's hand)
i Mama/Mana/ & widat/-
Open it up?
. up/ e
Open 1t? 0.K. ‘ ) ' ' S e
(M opens 1it) : ! « ‘'
, . Bloow 1973: 170 ) Cow
Examples 1-5 follow trpmscription conventions in Blpom and .Let:)e‘y 1978 .,
J . .
. .
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In other cases.'@he caregi&er will facilitate communication by

jointly expressing with the child a proposition, Typically this
takes'tpe form of 2 caregiver asking a questiof to which the child

supplies the missing information (which is often already known to

the Faregiver)} as in example 2 below:

Exampie 2
Mother Allisén :
What's Mommy have (M holding cookies)
(A reaching for cookie)
' . . cookie/ - )
Cookie! 0.K Here's a coockie for you
(A takes cookie; feaching with other
. hand towards others in bag)
' more/
There's more in here. . We'll have it :
in a little while. :
" (A picking up bag of cookies) . ) )
bag/

Bloom 1973:153

THE PICTURE BUTLT UP FROM THESE STUDIES IS THAT CAREGIVERS
MAKE EXTQNSIVE ACCOMMODATION TO THE'CHILD. THEY WILL TAKE THEA C
PERSPECTIVE OF THE CHILD IN THE COURSE OF ENGAGING HIM OR HER IN'
CONVERSATIONAL DIALOGUE. ‘ -
This pictufé ha; been aqpported by concurrent regearch on
interaction between caregivers and prelinguistic infants (Bruner
1977; Bullowa 1979; Legk 1978, Newson'1977, 1978; Schaffer 1977;

o g\e
Shotter 1978). bDat&iled observatior of white middle class

»
Ed

10
. [
Q ‘ l 12

mothers-infant dyads (English, Scottish, American, Australian,
Dutch) indicates that these mothers attempt to engage their very

ybung infants (starting at birth) in ‘conversational exchanges',

These so-callad proto-conversations'(sullowa 1979) are constructed

-in sevoral ways. A proto-conversation may take place when one

party responds to some facial expression, action, and/or
vbcalization of the other. This response may be non-verbél, as

when a cesture of the infant is 'echoéd'-by his or her mother.
. Q B
As a rule, prespeech with gesture is watched and
to by exclamations of pleasure or surprise like

replied
"Ch, my

my!", "Good heavens!®, "Oh, what a big smile!”, "Hal
That's a big onel!" (meaning a story), questioning replies
like, "Are you telling me 'a story?", "Oh really?", or
even agreement by nodding "Yes" or asaying "I'm sure

you're right" . . .A mother evidently perceives her baby
to be a person like herself, flothers interpret baby
behavior as not only intended to be communicative, hut as

verbal and meaningful.
“MPEmrtheh 1979a:339
On the other hand, mother and infant may respond to one another
through verbal means, as for examplé, when a mother expresses
1 ~ . .

agreement, disagreement or surprise following an infant behavior.

Social interactions may be sustained over several exchanges by the

‘mother assuming both speaker roles. She may construct an exchange

by responding on behalf of_the infant to her own utterance, or she
may verbally interpret the infant's interpre’ation., A combination
of several strategies is illustrated in the exampleﬁbelow taken

from a4 study by Snow: ’ . -

13

!




particularly with respect to innate mechanisms for.organized,

Mother © ' Aonn (3 mo)
(smiles)

Oh wﬁ;t a nice little smile! '
. Yes, isn't that nice?

There. o . ‘ ' -
There's a nice little smile. (burps)

What a nice wind aa well!

Yes, that's better, isn't it?

Yes. °.

Yes. _ . _ "(vocalizes)

Yest -

There's a nice noise.
4

R

Snow 1977b:12

.

¢ .
These descriptions capture how white middle claas caregivers

act, and in turn, can be read for what caregivers believe to be the

" capabilities and predispositions*of the infant. CAREGIVERS.

. EVIDENTLY SEE THEIR INFANTS AS SOCIABLE AND AS CAPABLE OF

E

INTENTIONALITY, PARTICULARLY WITH RESPECT TO THE INTENTIONAL
EXPRESSION OF EMOTIONAL AND PHYSICAL STATES. One stand.within this

‘research has been that, in interpréting an infant's behaviors, the

mother provides meanings for those behaviors that the infant will .
ultimately adopt (Ryan 1974; Lock 1981; Shotter 1978). Thil¥ stand
emphasizes the active role of the mother in noq4aliziﬁg the infant
to her set of interpretations. Other approaches emphasize the

effect of the infant on the caregiver (Lewis and Rosenblum 1974)

12
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purposéful actisn that theInfant—bringsto interaction (Trevarthen
T1979b).7 T '

These studies of éaregivags' speech to young children have all

~_attended to what the child is learning from these interactions with

the mother (or caregiver), There has been'a general movement away

_ from the search for DIRECT causal iinka between the ways in which

caregivers speak to their children and the emergence of grammar,
Instead, faregivers' speeéh'has beén examined for its more general
communicative functio;s, tha;-ln, how meanings are negotiated, how
activities are°organ1:ed aaa accomplished, and how routines and.
games become established, Placed within this broader communicative

perspective, language development is viewed as one of several -
+ . -

achievements accomplished’through verbal exchanges between

"caregiver ‘and child,

JII. THE ETHNOGRAPHIC APPROACH
A. Ethnographic Orientation . . o
To most middle class Western readers, the descriptions of
verbal and non-verbal behaviors of middle class caregivers with

their_childreﬁ seem very familiar, desirable and even natural,

. These deacr'ptions capture in rich detail what goes on_in many

middle .class households, to a gfeater or lesser extent. The
characteristics of caregiver speech (Baby Talk register) and
comportment that have been specified are highly valued by members

of white middle class society, including rasearchers, readers, and

¢

13 )



subjects of study. They are associated with oood mothering and can

and strange - to the reader. Ideally, such statements provide for the

‘Beé Bpontaneously produced With little ¢FFort OF FeElections. As

" demonstrated by Shatz‘ahereIman—Tr97aT;*sachs“andfnevin“rI9767“and‘“"“““'“' - |

Andersen and Johnson (1973)J children as‘young as four year~ of age
can.speak and act in these* ways when addressing small children,
From our research experience in other societies as well as our

'acquaintance with some of the cross~cultural gtudies of language
socialization (Blount 1972; Bowerman 1981; Clancy in’ press;
Eisenberg 1982;-Fischer i970; Hanilton iQSla Harknesa 1975;
Harkness and Super 1977; Heath in'press; Milier 1982; Philips in.

" pressy Schieﬁfelin and Eisénberg in press; Scollon ;nd Scollon
1981; Stross 1972; Ward 1971; watson-Gegeo and Gegeo 1982; Wills
1977), the general patterns of caregiving that hebe béen described
in the psychological literature on white middle‘class are neither
characteristic of all societies nor of all social groups (e.g., all
social classes within one society). We would like the reader
therefore to reconsider the descriptions of caregiving in the
psychological literature as ETHNOGRAPHIC D;SCRIPTIONS.

. _ By ethnographic. we mean DESCRIPTIONS THA?Y TAKE INTO ACCOUNT
“THE PERSPECTIVE OF MEMBERS OF A SOCIAL GROUP. INCLUDING BELIEFS AND
VALUES THAT UNDERLIE AND ORGANIZE THEIR ACTIVITIES AND UTTERANCES.
Ethnographers reiy heavily on observations and on formal and
faformal elicitation of memhers' reflections and interpretations as
a basis for analysis {(Geertz 1973), Typically the ethnoyrapher is
not a member_of the groub-under study. Further, in presenting an

ethnographic account the researcher faces the problem of

dommunicating world views or sets of values that may be unfamiliar

14
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anthropologist. Tnere has been a tacit assumption chat readers can

reader a.set of organizing principles thatmgiﬁe coherence and an

ialytie tocus to the behaviors described.

Paychologists who have carried out research on verbal and

a

non-verbal behavior of caregivers "and’ their children draw on both

of the methods articulated above. However, unlike most

-

ethnographers, typically the pasychological researcher 13 a member
of the ‘social groupfunder observation. (In some cases, the
regearcher's own children are the subjects of study). Further,
unlike the ethnographer, the psychologist addresses a readershio
familiar with the social scenes portrayed,

That researcher, reader and subjects of study .tend to have in
common a white middle class-iiterate background has had several
consequences. For example, by and large, the psychologist has not

been faced with the problem of cultural translation, as has the

providerthe«larger-cultural framework for making sense out of the
behaviors documented. A ‘consequence of this in turn is that the
cultural nature of the behaviors and principles presunted ia not
explicit. From our perspective, LANGUAGE AND CULTURE AS BODIES OF '
KNOWLEDGE, STRUCTURES OF UNDERSTANDING; CONCEPTIONS OF THE ﬁdhLD,
COLLECTIVE REPRESENTATIONS, ARE BOTH EXTRINSIC TO AND FAR MORE
EXTENSIVE THAT ANY INDIVIDUAL COULD KNOW OR LEARN. CULTURE
ENC&MPASSES VARIATIONS IN KNOWLEDGE BETWEEN INbIVIDUALS, BUT SUCH
VARIATION, WHILE CRUCIAL TO WWHAT AN INDIVIDUAL MAY KNdW AND TO THE
SOCIAL DYNAMIC BETWEEN INDIVIDUALS, DOES NOT HAVE ITS LOCUS WITHIN
THE INDIVIDUAL, Our position is that culture is not something that

9
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can be considered separately from the accounts of caregiver ~-child

aociegg;}gﬁgg_giéﬁ1ﬂ§¢che_nayswin—whtch~OTHERﬂSDGTéEIéEMEEE”—

__Ea_iﬁﬁiymwifhaﬁt>éffdfﬁkﬁhé"éulfhESIAffaﬁewd?kiféf interpreting the

interaction; It {a what organizes and gives meaning: toﬁfhat

T interaction, ‘This" 1§"a‘ﬁ‘—1‘mpof'eanrp'a.rﬁf‘,‘faa"1t“a£fects the
definition and {nterpretation 6f the behaviors_of caregivers and
children. How caregivers and children speak and act towards one
another is linked to cultural pattérns that extend and have

. . W 4
consequences beyond the specific interactions observed. For

‘ example, how caregivers speak Eo their children may be linked to

other institutional adaptatfonafto young children. Theée adaptation
in turn may be linked to how members of a given aociety view
children more generally (their ‘nature', their social status, and.
expected comportment! and to how members think children develop..

We are suggesting hefe that sharing.of assumptions between - o
tesea:cheﬁ, reader and subjects of study is a hixéd;bléssing. In

fact, this sharing represents a PARADOX OF FAMILIARITY. We are able

_behavior of carégivers and young chilqrén in our own social group;
indeed as members of a white middle class society, we are
socialized to do thia very w&rk i.e. interpreting behaviors,
attr{Puting motives etc. The paradox is that in ppite of this eaue‘

‘of effort, we can not easily isolate and make explicit these
cultural priﬁpiples. As Goffman's work on American society has
illusatrated, articulation of norms, beliefs, and values is often
possible only when faced with violations, i.e., with gaffes,
breaches, misfirings and the like (Go:fﬁ;n 1963,19671 Much and
Shweder 1979). 7 _ K

Another way to see the cultural principles at work in our own

16
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organized in terms of social interaction and in terms of-the - -~ -0

gociety at large. In carrying out such research, the ethnographer -

.offers a point of nontrast and comparison with our own everyday

activities, Such comparative material can lead us to reinterpret
behaviors as cultural that we have assumed to be natuﬁq}..?rom the

anthropological perspective, every society will have its own

-

cultural conat{gsts of what is natural and what is not. Por

example, every sotiety has its own theory of procreation. Certaiﬁ
Australian Aboriginaiinocieties believe that a number of different
factors con;nibute to c;:éeption. vOn'Sturme? (1980) writes that
amorig the Kugu-Ngan&chara (West Cape York Peninsula, Australia) the
spirit of the child may firat enter the man through an animal that

he has killed and consumed. The spirit passes from the man to the

',woman through sexual intercourse, but several gexual acts are

necessary to build the child (see also ‘Montagu 1937; Hamilton V -
1901). _Even within a single society there ﬁay be different beliefs
concerning when life begina and-ends;,—as—the recent debates in the
United States and Europe concerning ‘abortion and mercy killing
indicate. The ;ssae of what is nature and what is nurtured
(cultu;al)_extends to patterns of cq'.biving and child development,
Every séciety wili have (iﬁplicitly or explicitlyi given notionaA _
concerning .the capacities and temperhment of children at different
points in their development (see for example Ninio 1979; Snow et al
1979; pentan 1978). The expectgtions'and responses of caregivers

will be directly related to these notions,

17°
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B.  Three Developmental Stories

E

At this point. using an ethnographic perspective, we will
recast selected behavxors—of white middle class caregivers and
Ayoung children as pieces of one 'developmental atory’', The white
middle class 'developmental story' that ye are constructing is

bfsed on various descriptions available and focuses on those

patterns of interaction (both verbal and non-verbal) that have been

emphasxzed in the literature. This story will be compared with two
other developmental stories from societies that are strikingly
different: Kaluli (Papua New Guinea) and Western Samoan,

One of the major goals in presenting and conparing these
developmental stories is to demonstrate that communicative
interactlons between caregivers and young children are culturally
constructed In our comparisons,,we will focus on three facets of
communicative interaction: (1) the social organization_of the
verbal environment of very young children (2) the extent to which

children are expected to adapt to situations or that situations are

adapted to the child "(3) the negotiation of meaning by caregiver

‘and child. We first present a general sketch for each social group

and then discuss in more detail the consequences'of the-differences
and gimilarities in communicative patterns in these social groups.
These developmental stories are not timeless, but rather are
linked in complex ways to particular historical contexts., Both the
ways in which caregivers behave towards young children andathe
pOPular and scientific accounts of these ways may differ at
different moments in'time. The stories that we present represent

ideas currently held in tpne three soczal grpups.

18
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The three stories show that there is more than one way of

becoming social and using language ‘n’early childhood. All normal

" children will b-icome members of their own social"group.ABut the

procuss ot be- oming social, including becoming a language user is
culturally constructed. In relation to thfsiprocess of
construction;_eVery society has its own deVelopmental stories that
are rooted in social organization, beliefs and values. These

stories may be explicitly codified and/or tacitly assumed by

members,

a ° X . ‘ .

1. Anglo-American White Middle Class Developmental Story (1)

Middle-class in Britain and the United States covers a broad

range of white collar and professionai wri?ﬁrs and -their families
efncluding lower middle, middle middle, and upper middle class
strata, Ths literature on communicative development has been
largely based on middle middle and upper middle class households.
These households tend to consist of a singleﬁnuclear fanily'with
one, two or three children. The primary caregiver almost without
exception is the child's natural or adopted mother. Reseachers have
focused on communicative situations in which one child:interacts
with his or her mother. The generalizations proposed by these
researchers concerning mother-child communication could be an

artifact of this methodological focus. However, it could be argued

&

that the attention to two-party encounters between a mother and her

child reflects the most frequent type of communicative interaction
to which most young middle class children are exposed.

Participation in two-party as opposed to multi-party interactions

19
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is a.product of many consi&érations. inciading the.physical setting

access to social interactidn.

Soon after an infant is born, many mothers wiil'hold their
.;nfants in such a way that they are face—to—faqe and will gaze at
them. Mothers have Been obseved to address.their infants, vocalize
to them, ask gquestions and greez them, In ;ther words, from Birth

" on, the infant 1sftreated as a SOCIAL BEING and as an ADDRESSEE in
'gocial interaction, The 1nfant'a,vocaliiations, physihal movements
and states are often interpreted as meaningful and will be

. responded to verbal}y by th; mother or other cdregiver. In this
way, proto-conQersations are established and Suatained,ualong a
D¥2DIC, TURN-TAKING modelz Throughout this period ;nd the
éubaequent language-acquiring years, caregivers treat very young

'tphildren as’ communicative partners. One very iméortant procedure in
.facilitating these social exchanges is ﬁhe mother's (6: other )
‘caregiver’s) TAKING THE PERSPECTIVﬁ OF THE CHILD.' This perspective

‘'is evidenced in her own speech through the many simplifying and

akfective features of bqby talk register that have beep described
and through_thé various .strategies employed to identify what the
young child may bé expressing, '

such perspective—taking is part of a much wider set of

-

accommodations by adults to young cﬁildren. These ac¢commodations
are manifested in several domaihs, For example; there are i
widespread material accommodations to infancy and childhood in the
form of cultural artifacts designed for this stage of life, e.qg.

baby clothes, babyvfood, miniaturizatioh of furniture, and toys.

20 "
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‘of households, where interior and exterior walls bound and limit .

~ perceived needs and capacities, for example, putting the-baby in.a_.

quiet‘place to facil}taﬁe and endure proper sleep; 'baby-proofing’
a house as a child becdmes increasingly mobile, yet not aware of or
,:ble to control ‘the consequences of his own behavior, 1In genetal,
the pat&ern appears to be one of PREVENTION AND INTERVENTION, in
which SITﬁATIONS ARE ADAPT&D OR MODIFIED TO THE éHILD rathe; than
the reverse. Purther, the child is a POCUS OF ATTENTION, in that |
the child's actions and verbalizations are often the STARTING POINT
- of social.interaction with more mature ;ersona. .

While developmental achievemeqés such as crawling, walking ana

first words are awaited by ca}egivefs; the accommodatioha noted ”

qbove have the effect of keeping the child dependent on and

geparate from the adult community for a considerable period of

time, Thé‘ch11d iﬁ pfbtéctéd from cefﬁgih'expérienceé whiéﬁf;fé
considered harmful (e.g. playing with knives, climbing séairs), but
such protection delays his knowledge and developing competence in
such contexts. : ' \ e . .
The accommodatidns of white middle class ca;egivers to young
children can be examﬁn%d for other values and tendencies,
Particularly among the American middle class, these accohmod;tions~.
" reflect a DISCOMFORT WITH THE COMPETENCE DIFFERENTIAL between adult
and child, Tﬁé competence gap -is reduced by two strategies, One
is for the adult £o simplify her/his speech to matéh more glosely
what the adult considers to be the verbal competence of the young
child, Let us gall this strategy the SELF-LOWERING strategy,
following Irvige'a (1974) analysis of intercaste demeanor. .A

t
4
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second strategy is for the-caregiver to richly interpret (Brown

.

environments (family householdB, sheltered workshops or special.

1973) what the young qpxld is express1ng. Here the adult acts AS

o~

A

"IF théuchrld were more competent than his behavxor more_str1ctly
woldld indicate, tLet us call this strategy the CHILD-RYISING (no
pun intended!) strategy.
such as when an adult cooperates in'a task with a child but treats.
that task as an accompllshment of the child. Co .u
For example, in eliciting a story “£fom a .child, a caregiver
will ' often cooperate with the chid in the pellieg ef the story.
Thia=cooperation-tyﬁicallthakes the form of posing questions to
.the child, such as "Where did you go?", "What did you see?" etc.,
}. to which the adult knows the answer, The child is seen as telling
the story even'though she/he is simply supplying ‘the inforhation
the adult has preselected and organfzed (Ochs, Schieffelin and

Platt 1979; Schieffelin aﬁd Eisenberg in press; Greenfield .and

Other behaviorgsconform to Ehis~strategy,

homes) in which trained staff or fam1ly members make’ vast

accommodatlons to the special needs and capac1t1es=of these

individuals; . C. ,
A findl aspect of this White middle class developéental story
concerns the willingness of many caregivers to INTERPRET' _
UNINTELLIGIBLE or PARTIALLY INTELLIGIBLE UTTERANCES of young
children (cf Ochs 1982a). One of the recurrent ways 1q which °
interpretation is carried out is for the caregiver to offer a
ﬁaraphrase ((or 'expansion' (Brown and Bellugi 1964; Carden'1965)),
ﬁsing a question intenation. This behavior of caregivers has
cont1nu1ty with their earlier attributiong qof intentionality
dirécted towards anbiguous utterances -¢from ‘the poxnt of view of

the infant, For both the prel1nguisg1c and language-using child, ,
the,Ca!egiVQL;pIOVides_anggxplicihlyunc:baliiuhezpzehabionr%—lhisan;‘gu%

{b Smith 1976).. Bruner's (1978) déscriptions of scaffolding, in which

| a caregiver constructs a tower or other play object, allowing the

young chx}d to place the last block, are also gqod examples~of this

tendency.. Here the tower may be. seen by the caregiver and others

ags the child's own worg, Similarly, in later life, caregivers

| playing.games with their children may let them win, acting as if

" the child can match or more than match the competence of the adult.

The masking oﬁ incompetence applies not oﬂly in white middle
clags relations with young children but in relations with mentally
and to some extent tolphysically handicapped person as wall. As
the work of Edgerton (1967) and the recent film BEST BOY iﬁdicate.

. I
s mehtally retarded persons are often restricted to protectnd
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interpretation of paraphrase is potentially available to the young,
child to affirm, dzsconfirm or modify.

Through- exposure to and participation in these clarifieation
exchanges, the young child is being socialized into several L
cultural patterns, The first of these is a way of recogniz1eg and
defining what constitutes unlntell1gib1%ity, that an utterance or
vocalization may in fact not be immediately understood. Second,j
the ¢hild is presented with the procedures for dealing with
ambiguity, * Through the successive offerings of possible
interpretations, -the child learns that more than one understanding
4

of a given utterance or vocallzation may be possible. The child is

algo learning who cdn make these Interpretations, and the extent to
r
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which they may be open to modification. P{nally the child is

learning how to settle upon a possible interpretation and how to

show disagreement or agreement. -THIS'ENTIRE PROCESS SOCIALIZES THE

.¢HILD-INTO CULTURALLY SPECIFIC 'MODES OF ORGANIZING KNOWLEDGE,

THOUGHT AND LANGUAGE. (2)

2. A Kalulj Developmental Story (3) - o

The RKaluli peop1e (population approx. 1200) are an example of

a small acale, nonliterate egalitarian society - (B.L.- Schieffelin

'_19764. Kaluli, moet of whom are monolingual, sp2ak the, Kaluli

language, a non Austronesian verb final ergative language. They

live in the tropical rain forest on the Great Papuan Plateau in' the

Southern Highlands of Papua New Guinea. Kaluli maintain large

gardensfznd hunt and fish in order to obtain protein. Villages are

composed of 60-90 individuals who traditionally lived in one large

longhouse that had no internal walls. Currently, while the

" longhouse is maintained, many families are living in smaller

dweilings so that two or more extended families may live together.

“It is not unusual then for at-least a 5ozen individuals of

differant ages to be living together in one house which consists
essentially of one uemi;partitioned-room. o e
v Men and women utilize extensive netvorko of obligation and
reciprocity in the organization of work and eociable interaction.
Everyday life is overtly focused around verbal interaction.
Kalull, think of and use talk as a means of control, manipulation,

expression, assertion and appeal. 1t gets ycu what you want, need

-or feel owed. Talk is a primary indicator of mocial competence and

24

a primary way to be social. . Learning how to talk and become
independent is a major goal of smocialization. ' _ ;

For the purpose of comparison and for hnder;tanding something

"

of the cultural basis for the ways in which Kaluli act and speak to.

their children, it is important to first describe selected aspects

" of a Kaluli developmental story which I have conatructed from

various kinds of etnnographic.data. Raluli describe their babies

' as helpless, 'goft’ (taiyo) and 'having no understanding' (agugo:

andgmg). They take care of them they say, because they 'feel sorry
for tnem'.‘ Mothers, who are the primary caregivera, are attentive
to their infants and physically reaponsive»to tnem.- Whenever -an

infant cries it is offered the breast. However, while nursing her

infant, a mother may alao.be involved in other activities, such as -

food preparation, or she may be engaéed in conversation with
individuals in the household; nothere uever leave their infants
alone and only rarely with other caregivers. When not holdinq ’
their infants, mothers carry éhem in netted bags which are

suspended from tbeir heals. Hhen the mother is gardening,

gaghering wood, or just sitting with others, the baby vi11 lleep in

the netted bag next to the mother'a body.

. Kaluli mothers, given,their_belief that infants 'have no
understanding! neeer treat their infanta_aa partners
(speaker/addressee) in dyadic communicative 1nteractione. jhile
they qreet their.infanta by name and use .expressive vocalizations
they rarely address other utterances to them. rnrthermore; mothers

and infants do not'qaze into each others' eyes, an 1nteractiona1 :

>

"pattern‘thaé is consistent with-adult patterns of not gasing when

-
o
H
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vocalizing in interaction with one*another. Rather than facing

their babies and speaking to them, Xaluli mothers tend to face

their babies outwards so that they can be seen by, and, see others )

v

that are part.of the social group. Older children greet and

address the infant and in response to this, the mother while moving

"Triadic exchanges such as the one that follows is typical of these

the baby, Speaka in a high pitched nasalized voice."for" the baby.

situations.

Example 4

Mother 1s holding her infant son Bage (3 montha), Ab{ (35 months) is
holding a stick on his shoulder in a manner similar to that in which
one would carry a heavy patrol box (the box would be hung on a pole

- placed across the shoulders of two men).

10

Mother ‘Abl

¢

(Abi to baby) ‘Bagel/ do, you see my box

' ¢ "+ here?/ do vou see 1t?/ do you
' € ) see 1t?/

‘high ncsal voice talking as '. ) o=

" {f she {s the baby, moving the

baby who is facing Abi):

2My brother, 1'll take half, my brother.

3 mother, give him half/give him
half/mother, my brother - tere,
here take half/X/ ‘

'(holding stick out)

(in a high nasal voice as baby):

-‘My brother, what half do I take?

§ (to Abi in her usual voice):

What about it, my brother, put it
on the shoulder!

"Put {t ‘
on the shoulder." _ : : : . -

’ =

(Abi rests stick on babyls shoulder)

(stick
Feel sortry, . \

Thore, carefully put it on.
accidentally pokes baby)
stop.
. ' ”
! 26
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and competent manner, using language.

@

When a mother takesa the speaking role of an .infant ghe uses

language that is well-formed and appropriage for an older child.

_Only the nasalization and high pitch mark {t as "the infant's"™,

When speaking-aa the infant to older children, mothers speak
aasertively, that is,. they never whine, or beg on behalf of the
infant.: Thus, in taking this role the mother -does for 'the 1n£ant
what tne infant cannot do for dtself/ appear to act 196 controlled

These kinds of interactions

.continue until a baby is between four to six months of age.’

Several points are important here. _ First, these triadic
exchanges are carried out primarily for the benefit of the older

child'and.help create a relationship between the two children,

Second, the mother's utterances in these exchanges are not based

ony nor do they originate with anything that the infant has

initiated - either vocally or gesturally. Recall the Kaluli claim

that infants have no understanding. How could someone with "no

understanding" initiate appropriate 1nteractional sequences?

However, phere‘ie an even more 1mportant and endurinq\cultural

construct that helps make sense out of the mother's behaViors in

this situation and in many others as well. Kaluli say that “one:

3

cannot know what another thinka or feels."” Now, while Kaluli
obviously interpret and assess one another's available’ behaviore
and 1nternal states, these interpretations are not culturally
acceptable as topice of talk. Individuals often talk about their

own feelings (I'm afraid, I'm happy etc.). However, there is a

cultural dispreference for talking‘about or making .claims about

- what another might think, what another nght'feel, or what another
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'is about to do, especially if there ia no external evidence. AsAWe

shall see, thése culiurall} constructed behaviors have several
.impéktant cbnsequencea-fbr,the ways in whiéh KaiuLi caregivers
verbally interact with their children,'and are réléted to othe;
,pervasivelpétterns of language use which shall be disbussédfhelow,

A8 infants become older-(6412‘mqnths) they are'uguq;ly held in
ihe arms or.carried on the shoulders of thé mother-dr\an older
slbliyg. Théy are preaént in all on-going household activities, as
well as aubsistence\activities that take place outside the_vill;ge
in the bush, During this time period babies are addressed by
adults to_a lim;ted extent. They are greeted by a variety of names
.{proper names, kinterms, affective and relationship terms) and
receive'aAlimited'Eet of both negative and'péaitlveAimperatives.
In addition when they do something Ehey-are-not'to dq, such as
reach for something thatAla not theirs ﬁo take, they will often
receive such rhetoric&l questionsAsuch as "who are you?t" (meaning
"not "someone to do that ) of “is it yours?1"” (meaning_'it is fot |
yours"®) to control their aActions by shaming them nggig;gp); What
is important ko dtress here is that the l;nguége addressed ;9 the
preve{bal‘child consiate .largely of 'bneflinefs' waich call for no
verbal response. Either an action or termination of an action is
appropriaﬁe 6ther than these utterances, very little talk is
directed to the young child, by the adult caregiver. '

.Thiu pattern of adults not treating infants as communicative

partners  continues even when babies begin babbling. Kaluli

' recognize babbling (dabedan) but la§ that this vocal activity is

not communicative and has no relationship to speech that will

28

30

. eventually eﬁerge. Adults and older children occasionally repeai

vocalizations back to the young child (ages 12-16 months) reshaping

them into the names of persons in the househnld or into kinterms, . .

but they do not say that the baby is saying the n;me nor do they
wait for or expect the child to repeat those vocaliuatibha in an
alteﬁed form. In:addition, vocalizations are not generally treated
as comminicative and ¢given verbal expression, Ndr are ;hef :
iﬁterpreted-by Adultu except in oﬁe situation an example of -which
follows. When a toddler ahriek; in protest of the Qslaultn of an
older child, ﬁotheraggill say "I'm unvilling' (using a quotative
particle) referring to ‘the toddler's shriek. 'Theag were the only

circumstances in which mothern.treatéd vocalisations as

Communicative and provided verbal expression for ‘them. In no other

circuMstances in thé four families in the study did adults provide

a verbally expressed interpretation of a vocalization of a
preverbal child. Thus, throughout the preverbal period very little

language is directed to the child, except for imperatives,

. ) L
rhetorical questions, and greetings. A child who by Kaluli terms

has not yet begun to apeak is not expected Eo.reupdnd either ~
verbally or vocally. What all of this.meaﬁs is that in the first’
18 months or so.very little sﬁlﬁainpd dyadic verbal exchange takes
placé between adult and infant. The infant is oﬁly minimally
treatedw;s an addressee, and is not treated as a commnicative

partner in dyadic exchhnqes.h One immediate conclusion isi The

conversational model that has been described for many White middle -

/

class caregivers and'their prevarbal children ﬁaa no applicatidn in .

.this case, Furthermore, if one defines language input as language
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directed to the child then it is reasonable-to:say.that for Kaluli

‘“““"”chtidtén‘who“have"nof“yet"béqun”to"épeak}'there is very little,

However, ' this does not mean that Kaluli.children grow up in an
impoverished.verbal environmenf and do not_lgarn how to speak,
Quiﬁe the-oppdaite is trué. The-verb§l environment of the infant
is rich and varied,_qnd from thelvery beginning ﬁhe_infant is~

surrounded by adults and older children who spend a great; deal of

time talking to une another, Furthermore, as the infant develops

. and begins to crawl, engage in play activities and other

independent actions, these actions are frequently referred to,

describgd} and commented upon by members of the household speaking '

. to one another espéciglly by older .children. Thus the ongoing

activities of thg preverbal child are an importarft topIC'of talk
between members of the'household, and thié talk about the
here~and-nd; of.thg-infant’is available to the infant, though it is
‘not talk addressed to the infant, For example in referring to the
infant's acﬁ}ons, sib;ﬁngs and adults uge tﬁe infant's name or
kinterm. They will say, "Look at Seiigiwol He's walking,” 'Thus'
the child may learn from these contexts to at;eqd the verbal
:gnvgronment in which he or she lives.

Every gociety has its own ideology about language, including

" when it beging and how children acquire it. The Kaluli are no

exception. Kaluli claim that language beqfns at the timé whgn'the
child uses two éritiqai words, ‘mother'(n?) and ‘breast' thi:x\ e’
child may be using other pingle words, but unti; these two words
are used, the beginning of language is not recogni*ed. Once a

child has used these words, a Qhole gset of inter-related behaviors

o ' . | .5322 ' | .. ot

are set into motion, Kaluli claim dhée a child has begﬁn to uge
language he or she then must be “shown how to speak" (Schiéffelin
1979), *Kaluli Qhoy their children language in the form of a
teaching strategy ﬁh;ch_involves providing a model for what the
child is to say followed by the word glgma, an imper;tive mganing.
's;y_like that.; "Mothers use this ﬁethod.of direct inafrucglon to
teach the social uses of assertive language (teasing,.shaming,
reéuesting, challenging reporting). However, object labelling is
hevef\part of an glgmg sequence, nor does the mo;her ever use Llema .
to instruct the child to beg or appeal for food or objects.
Begging; the Kaluli say, is natﬁral fpr children. They know how to’
do it. 1In contrast,. a child must ‘be taught -to be_aésértf§e through |
the use of pa;ticulav'linguistic éxpreséiona and verbal tequences.

A typical aequepce,using tlema is triadic, involving the
mother child (between 20-36 months) and other pgrticipant(s).‘

.

Example 5 : ’ » . 7 . -

A

- Mother, daugher Binalia (5 years), cousin Mama (¥ years) and son Wanu (27 .months)

are at home, dividing up some cooked vegetable, Binalia has been begging for
some but her mother thinks that she has had her share.

3

A
IMother & Wanu —»)> Binalia:*
whose 18 1t? say like that.
B 9 .
whose it 1171/

318 it yours?! say like that.

4
is 1t yours?!/
5who are you?l say like that. —_— 4

who are youtt/
A
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7 : .
. Mama > Wanu -3) Binalia: o -4
Did you pick (it)?! say like that.
»
. did vou pick (1t)?1/
9Hother-) Wanu =) Binalia:
My G'md' picked (it)! say like that.
10
I . . . my G'ma picked (4t)!/ -
T ""Mama-» Wanu -)) Binalia: - ¢ '
This my G'ma picked! say like that.
12 . P
this my G'ma picked!/ °
Q ’
&> = sgpeaker —» addresasee
“»> = addressee -3 intended addressee o

IN“THIS.SITUATION,'AS IN MANY OTHERS, THE MOTHER DOES NOT MODIFY

HER LA&GUAGE TO FIT THE LINGUIS_’I‘;C ABILITY OF THE YOUNG CHILD.
_INS’I‘EAD HER LANGUAGE IS SHAPED. SO0 AS TO BI-\: APPROPRIATE (IN TERMS OF
FORM AND CONTENT) for the child's intended addressee, Consistent

°vfth the ways she interacts with her infant, what a ﬁother B

instructs her - young cﬁild to say usually does not have its'originé
in any verbal or nonverbal behaviors of the child, but in what the
mother thinks should be said. The mother pushes the child into
on-going igtéractions that the child may or may not be interéated_

'1n-and will at times spend a good deal of énérgyiin trying to get
tne child verbally involved. This is.part of the Kaluli pattern of
fitting for pushing) the child 1n£o the situation rathef'thgn

" changing the situation to meet the interests or abzlities ot_the

child. Thus mothers take a directive role with their young

3
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children teaching them what to say so that they may become o
participants in ‘the social group. '
« In additioﬂ to instructing their children by teiling them what
to say in often extengive interactional sequences, Kaluli mothers
pay attention ;p the form of their childrén'a utterances, Kaiuli
will correct the phonological. morphological or iéxical form of an
utterance or 1t§‘pragmat1c or semantic mearning. Since the goals of
languagé acqﬁisitionhinclude a child bacbmiég competént,
independent and mature sounding in his language, Kaluli use no Baby
Talﬁ'léxicon,"for they said (when I asked about 1t).that té.do so
would resul; in a”child sounding babyish which_was clearly

undesirable and counter-productive. The entire process of a

cﬂild'a'development. of which language acquiaitiqn plays a very

. important role, is thought of as a hérdaning process and culminates

in the child's use of .*hard words" (Feld and'Schieffelin 1982).
The cultural disprefererce for saying what &nother-might be -
fhinking or feeling has important consequences for the organi:atioh

)

gf dyadic exchanges between caregiver and child.;“ror one, it

affects the ways.in which'meaninq.is negotiated during on s«change.
For the Kaluli the respansibility for clear expressioft~is with the.
speaker, and child speakers are not exempt from this, Rather than

offering posaible  interpretations or guessing what a child is

sayiﬁg or meanihg, caregivers make extensive use of clarification

'requests such-as "huh?" and "what?® in an attempt to elicit clearer

expression from the child. Children are held to what they say and
mothers will remind them that they in fact have asked for food or
an object if when given it they don't acb'appropria;ely. Since

KX

35



-3

E

a

responsszlxty of expresslon does lie with the speaker, children

o

are also instructed wzth glgma to request clarxfication (using

similar forms) from others when they do not understand what someone
. - N 4

is saying to them,

Another important consequence of not saying what another

' thinks is the absence of adult expansions of child utterances,

Kaluli caregivers will put words into the mouths of their childrén

but these words originate from the caregiver. However, caregivers

. do not elaborate or expand utterances initiated by the child. Nor ¢

do they jointly build propositions across utterances and speakers
except in the context of sequences with gle¢ma in which they are
constructing the talk for the ohild.

" All of these patterns of early language use, such as the lack

) of expansions or verbally attributing an internal state to an

jndiQidual are consistent with important cultural conventions of
adult language usage. The Kaluli very cafefﬁlly avoid gomsip and
often indicate the source of information they report.” 'They make
extensive use of d;recf quoted speech in a languaée that does not
allow indirect quota;ion. They utilize a range of evidential
Vmarkers in their speech to indicate tﬁe source of speakers' .
-informationL.fof exaﬁpie, whether something was said, seen, heard
or gathered from other kinds of evidence; These patterns are also
found in early child speech and‘as éuch,‘affect the organizatiqn

and ac¢quisition of conversational exchanges in this face-~to-face

egalitarian society.
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socially stratified, -The young child is cared for by a range of °

-

3, A samoan Develdpmenta’IStory (4) f

Ambrxcan and Western Samoa consists of a #tring of islands in
the Southwest Pacific. Samoan, a verb- 1n1;1a1 Polynesian language,
is spoken throughout'the Samoan archibelogo. The followzng ' .
developmental stoty draws primarily on direct pbeervatzons of life
in a large, traditional.village on the_island of Upolu in Western
Samoa; however, it incorporates as well analyses by Mead (1927),
Kernan (1969) and Shore (1977) of social life, language use, and
childhood on other islands (the Manu'a‘islands and Savai'i.).

aAs *has been described by numerous scholars, Samoan society is
highly sfratified. Endividuals are-rankeq iduterms of whether of
not they have a title, whether they'haqe an;oratp; or chiefly
title, and within each of these ;tafuses,'phrticular titles are
reckoned with respedt to one another. These titles are Sestowed an
persons by ;n extended family unit (aigé potopoto}). . ' o .

Social straﬁtfication characterizes relationships between . . .
untitled persons as well. These. persons will assess relative rank
in terms of geqeration and age. Most televant to the Samoan .

developmental sﬁory to be told here is the fact that ‘caregiving is

untitled persons, typically the child's older siblings, the mother,
and unmarried siblings of the child's mother. Where more than one -
of these are present, the older is considered to be the higher

ranking caregiver and the younger the lower ranking caregiver.

(Ochs '1982a). As will be discussed in the course of this story,
this ranking affects how caregiving tasks will be carried out and

how verbal interaction will be organized.

L
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A newborn infant is referred to as pepemeaRea 'baby thing own. Spontaneous language is directed to the infant to a much

- thing® and is referred to as such until he or she is about five to greatér extent. The child for example is told to. 'come’ to the

six months old. . Buring. this period the infant stays close to hia o caregiver. ' . . ' ,

. . » . )
or her mother, who in turn is asasisted by other women and chiidren' To understand thé verbal .environment of the infant at this

in childcare tasks, Hhile-in close proximity to otherc; the infant atage;'it is neceasary to consider Samoan co;ceptl of childhood and

, duriﬂg this period spends the periods of rest and aleep somewhat, o children. Once & child,is able to locomote himself or herself and
separated from others, on a large pillow enclosed by a mosquite net even gomeuhatubefore, he/8he is frequently described aa‘cheeky,
suspended from a beam or rope. ‘Waking moments are spent in the Y ; ' ‘mischievous and willful., very frequently, the infant is negatively

‘trpa of the'mother, occasionally the father, but most often on the ' sanctioned for his actions, An infant who sucks eagerly, T

) hips or laps of other children. These children will bring the . ) ) . vigorously, or frequently pt the breast may be teasingly shamed by
intaqt to his or her mother for feeding and in géacral are ! other family members. Approaching, 7,gueat or touching oQ’ects of
responsible for Sﬂﬁéﬂfying and comforting the child. 'x ) . value will provoke negative diractivea firet and mock threats

'In these early months, the infant is talked ABOUT by others ' ' second.” The prosodics of .talk to the ‘child®shifta dramaticqlly
particularly in regard to his or her physiological states and , from that of language directed to younger infants, THF pitch dropa
needs, Language "addressed TO the young infant tends to be aongs or to Che level used in casual‘interaci?cna with, adult addresaeea and

_rhythmic vocalizations in aoft; high pitch. Infants at this stage voice quality becomes loud and sharp.- It is to be noted here that

/arc}not trected a; convérsationa;spartners. Their gestsres and C ,caré%iver cpecch is iargely talk- directed AT the infant and
vocalizations are interpreted for what they indicate about the _ t tyéically'cardgivera Yo pot. engage in 'conversatione' WITH infants

_physiological state of the child: however these interpretations, if over- several eichanges. rurtﬁcr,'the ltnéuage uned’by caregivers.
verbally expreased, are directed in general not to the infant but’ ' " .is not lexically or syntactically simplified. o
to some other more mature member of the householdk~;ider : " The image of the amall child as highly assartive cOntinues for

'child),typicgliy in the form of a directive. . nf . se;eral years. This image iﬁ~reflected in what caregiverl report
_ Aa an infant becomes more mature and mobile, he is referred to . to be th; firat word of Samvan children, This worda is égg_;lhit':
as simply pepe ‘'baby’. ‘At the point at which the infant begins to a gurse word dsed to reject, retaliate or show displeaiute at the
crawl, his immediate sbcial and verbal environment chaﬁges. Along A action of anvbther. The child's earliest use of languaé;, then, is
with being carried by an older. sibling, the infant ls expected to seen ad explicitly!défiant and angry. While careglvers will
come to the motherj'or other mature family snembers on his or }ler ' admonish the verbal and nonverbal exp;euian of these qualities,

—* ’ ' ‘ ' -
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the qualities are in fact deeply valued and considered necessary

and desirable, in particular s&cial circumstances.

‘As noted’ earlier, samoan chlldren are exposed to, and ’ R
partxcipate in, a highly stratified society. Children usually grow
up in a family compound, composed of several households, headed by
one or ‘more titled persons. These tibtled persons conduct themselves

in a particular menner in public; "amely, they tend to move slowly

or be stationary, andithey tend to disassociate themgelves from the'

activities of lower status persons in their immediate enviroument.
'This demeanor in a less dramatic ﬁashion characterizes high ranking
.caregivers in- a hpusehold as‘ well These caregivers tend ‘to leave
the more active tasks,.sqch.as bathing, chhnging and carrying an
infant, to younger persons (Ochs 1982a2.
The social stratification of caregivin%[has its reflexes in
" the verbal environment of the young child. tHighor ranking
caregivers, (e.y, the mother) will throughoot the day direct lower
«ranking persons to carry, ‘put to sleep, goothe, feed, bathe,\and
clothe a ch1ld gypically a lower ranking caregiver will wait for
such a directive rather thar initiate such activities ;f !
.“spontaneously. When a small child begins,;o speak, he or she
- learns to make hig or her needs known to the highen ranking
caregiver.! The,child learns‘not to necessarily expect +a direct
'responqe'back. Rather, the child's appeal usually generates a

conversational sequence .such as the following:

4 .
Child appeals to High ranking CG (A— B} -
High ranking CG directs Lower ranking CG (B—3 C)
Power ranking CG responds to child o C= A

These verbal interactions differ from the ABAB dyadic

» interactions described for white middle class caregivers and

- children. Whereas a white middle class child is often alone with a

caregiver, a Samoan child is not. Traditional Samoan houses have f
no internal or external walls, and typically conversations involve
several persons inside and outside the house. ror the samoan

child, then, multi-party conversations are the norm, and
participation is organized along hierarchical lines,

The importance of status and rank is expressed in other .
uses of language as well. Very small children are encouraged to
produce certain speech acts that~they will be later expected to
produce as younger (i.e. low ranking) members of‘the household. One
of these speech acts is REPORTING Or NEWS to other, older family
members. The reporting of news by lower status persons complements
the detachment associated with relatively high status. High status
persons ideally tor officially) receive information thrcugh reports
rather than through their own direct involvement in the affairs of
others, Of course, this ideal is not always realized. Nonetheless,
children from the one-word stage on will be explicitly instructed
tn notice others and to provide information to others as example 6.

illustrates.
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- .described in the Kaluli developmental story.

Example 6

Pesio, her peer group 1nc1ud1nﬁ Maselina 3;4, anﬁ Magelino's mothet;'iulinnp,
are in the house. They see Alesana (rescarcher-member of research project)

in front of the trade store across the street. Iuliana directs the children
to fotice ‘Alesana. e

Pesio (2 yrs 3 mo)

- ’

Others
Iuliana: Va'al Alesgana.
Look (at) Alesana!l
ar / '
Buh?
] tuliana: _Alesana
) HaselinoxiAlelasa/
ai Alesaga/ )
Look (at) Alesana
& Iuliana: Vala'ua  Alesana
Call (to) Alesana.
‘((very high,- loud)) . . '
SAGA? / ((high, sgoft))
Alegana! Iulianas MalG.
. gcreeting)
((loud)) _ . .
ALO! ' )
(Greeting)
’ Iuliana: (Fai) o Elegoa lea .
. (Say) prt. Elenoa here.
. (say "Elenoa |is ,
: here."). a
Sego lea/
Elenoa here

(Elenoa [13]' here.)

")

These instructions have the character otvthe triadic exchanges

A caregiver addresses

" an utterance to a young chi;d which is to ba repeated by the young

child to a third party. As in the Kaluli triadic exchanges, the

uttgrance is designed primarily for the third party. For example,
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" children are oriented towards others.

" meaning of an utterance.

. tends to rest with the hearer.

the high, soft voicefqup}ity used by the caregiver in liﬁe 8
expreases'differenge in éréetlng Alesana, the third party.
Caregivers will uaé‘such p;éhangen to teach children a wide range"
of akills and khowiedqe." In }act. the task of.repeating what the
cdregiver _has said is ITSELF ?n object pf knowledge, prepafing thp .
child for his or her eveptual role a% measenger.p Children as young
as three years old pré pxpacted to deliver VERBATIM mes;agpn.on
behalf of mure mature qembers p! the family.

The cumulative orientation is one iq'which even very young
In contrast to.the uhfte
middle class tendencies to accomodate situations to the child; the
Samoan way is to encourage the child TO MEET THE NEEDS OF THE
SITUATION, i.e. to notice others, listen to them, and adapt one' s
own speech to .their particular ltatun and needs. ' o

‘The pervasivenesas of social atratification is felt in another,

'quite fundamental, aspect of language, that of:AIcertaining the

Procedures for clarification are
aensitivg.to the relative rank of.conversational participants in
thg following manner. If a high status person prpducel'a partially
or wholiy'unintelligible utterance, the burden of clarification

It 1. not inappropriate for high
status persons to produce such uttoranael from time to time. In
the c:ae of oratorn in particular, there is an expactation tﬁat .
certain terms and expreasions will be obscure to certain members of
their audiences. 0On .he other hdnd. if a low status person's
speech is unclear, the burden of clarification tgndl to be placed

more on the speaker.
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The latter situation applies to most situations in which young

. )
children produce ambiguous or unclear utterances. Both adult and

3

child caregivers tend not to try to determire the message content
of such utterances by, for example, repeating or expanQing such an
utterance with a query intonation. 1n fact, unintelligible -
uttcrances of young children will eometimes be considerea'as not
Samoan but another language, usually Chinese, ‘or not language at

all but the sounds of an animal, A caregiver may choose to

' initiate clarificatlon by asking- ‘What?‘ or 'Huh?', BUT IT IS. UP T0O

THE CHILD TO MAKE HIS OR HER'SPEECH INTELLIGIBLE TO THE ADDRESSEE,
The Samoan way of placing the burden of clarification on the
child differs from the White middle class way. White middle class
_caregivers rely much lesa on the child to carry out this
communicative task. There is"a greater tendencx_for these

caregivers to assist .the child in ciarification;and expressing of

ideas, As noted in the white middle class developmental story, such

agsistance is associated with good mothering. The good mother is

one who responds to her child's incompetance by making greater

K]

efforts than normal to clarify his/her intentions,” To this end, a

mother will try to put herself in the child's place (take the

. perspective of the child). The Samoan way is almost the reverse.

Good mothering or good caregiving is associated with ensuring that

a young child develops'an ability-to take the perspective of higher

ranking persons in order to assist them and facilitate their
well-being. The ability to do a0 is part of showing fa'aaloalo’
‘respect', a most necessary demeanor in social 1life.

We can not leave our Samoan story without touching on another
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’ dimension of .intelligibility and-understondiﬂa in caregivér-child

interactions. In particular, we need to turn our a“tention to
Samoan qttitudes towarda motivation and intentionaliyy \2.f, Ochs
19B2a). In philosophy,: soctial scienoe and literary criticiom, a
great deal of ink has been spilled over the relation between act
and intention behind an act. The pursuit and ascertaining of

intentions is highly valued in many aocietiea, where acts are

objects of interpretation and motives are treated as explanationa.

In ttaditional Samoan society, with exceptions such as teasing and
bluffing,'actiona areunot treated as open to interpretation. They
are treated for the most part'as having one assignable meaning. An
individual may not always know what that meaning is, as in the‘cale
of an oratorical passage} in thease casea, one accepts that there is
3he meaning nhiCh he may or may not eventually come to know. For
the most  part as well, there is not a concern with levels of
intentions and motives underlying the performance of some

particular act,

Responses of Samoan caregivers to unintelligible utterancea

and acts of young children need to be underatood in this light.

Caregivers tend not to goeas. hypothesize, or otherwise interpret

‘such-utterances and acts in part because thesa procedures are riot.

generally engaged in, at least explicitly, in daily social ‘
interactiona Qithin a village. -As in encounters with others, a
caregiver wiil generally treat a small child's utterances as either
clear or not clear, and in the latter case, will prefer to Qait
until the meaning becomes known to the caregiver rather than V |;A

v

initiate an interpretation.
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.When young Samoan children participate in éuch interactions,
they come to know how 'meaning’ is treated in their society. They
learn what to conéidér'a; meaningful le.g. Clear utterances aﬁd
acgions) procedures for assigning meaning to utterances and
actions, and procedures for handliné unintelligible and partially
- intelligible uttergnces and actions. In this way, through language
use, Samoaﬁ chi}dren are socialized into culturally preferred ways
of procenaing,ipformaiion. Such contexts of expeglence reveal the

interface of .language, éulture_and thought.

C. IMPLICATIONS OF DEVELOPMENTAL STORiES:.THRBE PROPOSA.LS

C.1l Interactional Deaigq Re-examined

WE PROPOSE ‘THAT INFANTS AND CAREGIVERS DO NOT INTERACT' WITH
VONB ANOTHER ACCORDING TO ON# PQkTICULAR 'BIOLOGICALLf DESIGNED
CHOREOGRAPHY (Stern 1977). THERE ARE MANY CHOREOGRAPHIES. WITHIN
: ANQHACROSS SOCLETIES, AéD‘CULTURAL_SYSTENS A8 HELL'A§ BIOLOGICAL
ONES THQT CONTR;BUTE TO THEIR DESIGN, FREQUENCY AND SIGNIFICANCE.
" The bioleogical predispositions constraining and shaping social
behavior of infants and caregivers muat be broader than thus far.
ebnceived in that_the use of eye gaze, vocalization and body
alignment are orchastrated differentlf in the social groups. we have
' observed, Qn'noted.earlier, for example, Kaluli mothers do not '
l,engage in aus;ained gazing at or elicit and maintain direct eye
contact with their infants as such behavior is dispraferred,
associated with witchcraft.

Another argument in support of a broader notion of biological

predisposition to be spcial concerns the variation observed in the

44

participant structure of soclial interactions. fhe literaturé on
white middle class chilld deveiopment has been orlented, quité
legttimately, towards the two-party relationahip'between infant and
caregiver, ;ypicglly infant and mother. The legitimacy of this
focus rests on the fact that this relationship is primary for :
infants within this social group, PFurther, most communjcative
interactions grg-dyaqic in the adult community. While ﬁhelﬁother
i¢ an important figure in both Kaluli and Samoan developw:ﬁtal
stories, the interactions in which 1nfantl J:a participants aré
typically triadic or multi-party. As noted, Kaluli mothers will

organize triadic interactions in which infants and young children

will be oriented -away from their mothers towards a third party.

rq:-Sambanl, the absence of 1ntqrna1 and external walls coupled
with the expectation that others will attend to and potentially
pattiéipate in conversatiohtmakei the dyad a far less common form:

of interaction than multl-patty interaction,. 1Infants are

socialized to participate in such interactions in ways appropriate

-

to status and rank of participants.

Thias is not to say that Kaluli and éamoan caregivers and
children do not engage in dfad{c oxchanéel. Ra£her, the point is
that SUCH QXCHANGES ARE NOT ACCORDED THE SAME SIGNIFICANCE AS 'IN
WHITE MIDDLE CLASS SOCIETY. In white middle class householda that
have been studied, the process of becoming social takes place
predominahtly through dyadic 1ntéractiqnl) and social compaetence

itself is measured in terms of the young child's capacity to

.paéticibate in such interactions. 1In Kaluli and Samoan households,

_the process of becoming social takes place through participation 1q

&
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dyadic, ttladlc, and multi-party social interactiona, with the
latter two more common than the dyad.

' From an _early age, Samoan and Kaluli children must learn how
to participate in interactions involving a number of individuals.
To Qo this minimallx_requirea attending to more than one
individual's words and hetiena} ang-knowing the norms for when and
how to enter interactions, taking into account tue social

identities of at least three participants, Purther, the sequencing

of turns in triadic and multi-party lnteractions has a far wider

range of pOeaibilities vis-a—vis dyadic exchanges and thus requires.

considerable knowledge and skill,. Whereas dyadic exchanges can

~only be ABABA..., triadic or multi-party exchanges can.be sequenced

in a’'variety of ways, subjept to social constraints such as speech

‘act content and status of speaker (ag discussed in the Samoan

developmental story.) For both the-Kaluli and Samoan child,

triadic and multi-party interactions constitute their earliest_
social experiences and reflect the ways in which members of these

societies. routinely communicate with one another.

c.2 Caregiver Register Re-examined
_ A SECOND MAJOR PROPOSAL BASED ON TH;SE THREE
DEVELOPMENTAL STORIES IS THAT THE QIMPLIFYING FEATURES OF CAREGIVER
SPEECH THAT HAVE BEEN DESCRIBED FOR WHITE * "DDLE CLASS SPEAKERS ARE
NOT NECESSARY INPUT ’OR YOUNG CHILDREN TO ACQUIRE LANGUAGE. The
word 'input' itself implies ‘a directionality towards the child as

information processor. The data base for the child's construction

ofl language is assumed to be language directed TO the child. 1t is

)

tied .o a model of cdmmunication that is dyadic, with participation
'limited to the roles of speaker and addressee. If.we were to apply
this strict notion of input (language addressed to the child) to

the. Kaluli and Samoan experiences, we would be left with a highly

) reﬁt;icteg corpus from which the,child.is expected to construct

language. AS WwWe have emphaaized in these developmental storiee{
the very young child is LESS OFTBN SPOKEN TO THAN SPOKEN ) .
ABOUT.Nonetheless, both Kaluli and Samoan .children become fluent
8peakers within the range-of normal developmental variation,
Given that the features of caregivers' apeech cannot be -
accounted for primarily in terms of their language~facilitating
function, i.e.‘as-input,'we might -ask what can account for the

special ways in which caregivers speak to their children. We

suggest that the particular features of caregivers' register ire .

best understood as an expression of a basic seciological
plienomenon, Every social relationship is associated with a set of
behaviors, verbal and non-verbal, that set off that relationship
from other relationships. Additionally, these behaviors indicate
to others that a particular social relationship is being
actualized, Prom this point of view, the 'SPECIAL' FEATURES OF
CAREGIVER SPEECH ARE NOT SPECIAL AT ALL, IN THE SENSE THAT ’VERBAL
MODIFICATIONS DO OCCUR WHEREVER SOCIAL RELATIONSHIPé ARE CALLED

, INTO PLAY. ?hia'phenomenon has been overlooked in part because

when ‘the language of caregiers to children is described, it
usually contrasted with a GENERALIZED notion of ‘the ways in which
adults talk to everyone elae. The most extreme example of this is

found in interviews with adults in which they are asked to deecribe:
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apecial wrya'of talking to babies (Ferguson 1977). A less extreme '
example is found in the procedure 55 comparing caregiver speech to
children w;th caregiver abeech to the researcher/outsider carrying’
out observations (of caregiver spg;ch) (Newport, Gleitman and
'Glg;tman 1977). In the latter case, only ane adult-adult
relattonship'ia-uaéd as a basis of comparison, and this
relationahip is rypically formal anc uocialiy distant.
A ' The social nature of caregiver speech has been raised and
. discussed with reapéct to 1ts'atatua a3 a type of speech REGISTER.
Nonetheless, the language-axmplifying featureu have been emphasized -
" more than any other aspect of the register._ The dimension of

simplification is a significant one with respect to the white

middle class'caregiver~regiatérs documented; however, the notion of

simplification has been taken as synonomous with caregiver register

. itself. More to the point of this'discussion is the apparent
tendency to see simplification as a universal if not natural_
procesas. Perguson's insightfu) parallel between caregiver speech

and- foreigner. talk (1977) has been taken to mean that more

‘competent speakers eYerYWhere spontaneously accémmodate their

peech to less qompetent-interactional partners, direétly
influencing language change in con*tact situations (pidgina in
parr\cular) as well as acquisition of a foreign language.

Fergusbn 8 own discuassion of 'aimplified regiaters' does not earry
- with it hhis cOncluaion. however. Further, the stories told here
of Kaluli \nd Samoan caregiver speech and comportment indicate that
SIHPLIFICA'X‘IQN IS CULTURALLY ORGANIZED IN TERMS OF WHEN, HOW, AND
THE EXTENT TO \RHICH IT TAKES PLACE. Iq both stories, caregivers do

"\
\
\

‘48

in a dramatically more simplified manner to very young
childre_. Théy.do not do ‘so for different cultural reasons - the
: . . )

Raluli bgfausé such speech is felt to inhibit the processa.of

- speaking éompetently; the srmoans because accommodations of this

sort Are diSpreferred when the addressee is of lowér rank than the

spealier.

o

The cuyltural nature of simplification is evidenced very

- s

clearly when we éompare Samoan speech to young children with Samoan

‘spgech to foreigners (palagj). As discussed by Duranti (1981),

‘fhreigner talk' IS simplified ln'many'wgya, in contrast to 'baby
k', To ,undertand thia, we need only return to the social
&rinciple of relative rank. roreigners typically (and
historically) are persons to whom respect is appropriate -
strangers 6r guears of relatively high status., The appropriatg
comportment tqwards such'persoﬁs~is one of accommodation to their
peedu.,communicative needs beiné basic. The Samoan example is an «
ghportant one, because we cun use it to understand socii% groups
ror whom speaking to foreigners is like aspeaking to_chiléren. That
is, wé can at lerst know where to START.thq process of
uqderstanding this speech phenomenoé;_to see the phenomenon as
expreaaiye of cultura) beliefs and values. Just as thare are
culturél explanations for why and how ﬁamoaéa speak differently to
young children andﬁforeigners, 80 there are cultural qymlanationu
for why and how white middle ¢lage adults modify their speech in
similar ways to these two types of addresaee. Theqe'explunationl
go far beyond the attitudes discussed in the whlte_middla clans

story. . Our tausk here is not to provide an adequate cultural
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account, but rather to encourage more detailed research along these /

lines. An understanding of caregiver or Baby T&Q{ register in a
. R - - - .i P

particular society will never be achieved without a more serious o

consideration:of the sociological nature of register.

C.3 What Caregivears Do with Words
In this section we build on the prior two probosals and
.*suggest that:

1.,.A functional account of the speech of both éaregiver and

v

child must incorporate information concerning cultural

knowledge and expectations;

>

2. Geﬁeralizationg concerning the relations between behaQior
and goals of caregivers and young children should not)
presuppose the presence or eqﬁivalent significance of
particular goals across social groups.

In-each§of the;e developmental storiés, Qe saw that caregivers

énd child;eh‘interacted withlone another in culturally patterned A
" .ways. Our overriding theme has been thaE caregiver speech behavior

must be seen as part of caregiving and a;cialization more

generally. What caregivers will‘say'and how_they.uill interaqt

with young child;en'will be m&iivated‘}n part by ?oncerns and

beliefs héld.by many members of the 2local community. Ap noted /
o 'earlier, these.concerns and beliefs may not be conscious in all ]
i "' cases. Certain beliefs such as the Kaluli notions of the child as

'goft' and socializét;on as 'hardening' the child are explicit.

Others Such as the white middle clasas notions of the infant and 1

small child as social and capable of acting intentionally
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(expéemaing intentions) are not expligitly formulated.

To understand wha€ any particular vérbal hehavior is .#\
éccumplishihg, we need toAa§opt'e;hnograpth procedures, namely to.
relate particu;ar behaviors to thase perférméd in bther situations.

What a caregiver'is doing.id speaking to her child is obviocusly

LX)

related to what she does and/or others do in other recurcent
situations., We h;ve'suggested, for examplé, that the )
accommodations that middlelclaau {particularly American) gﬁ?egivér&
make in speaking to young children are linked to pattgrﬁed way§ of
responding to incompetence in;general (handidapped persons, 4 )
retardates, for example.) Members of this social’group appear to
adapt situétions to meet the speéial“demands of less cohpeten&'" .
persons to a far grehte; extent than in other societies e.g. Samoan
society, We have aigo suggested thut'the heavy use of expansions
by middle class caregivers to query or éonfirmAwhat a child:is.
expresging is i;nked to .culturally péeferred prqcédurés for
achieving unde;standing, for example, the recogqitzon of ambiguity,
therformuxation and verification of hypothesesv(interpretationsﬂ '
guesses). In participéting in interactiong in which expans}ona.ére N
used in thls way, the cﬁild is learning the concepts of ambiguity,
interpretation, and veéiflcation, ahd the procedures asséciated
with them. |

A common method in child langﬁaqe research has been fé infer.
function or goal from behavior. The pitfalle of this procédure.are'
nume?ou;, and social sciéntists are acutely aware of how d;fficult
it is to establish structure~function relations, One aspect of_
this dilemma is that one can not infer function gn the basis ;f a.

N <
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structure in isolation. Structures get their functional meaning
l‘fqugh the.r relatton ‘to contexts in which they appear. The
‘same’ structure may have different functions in different
.circum»?ance;. This is true within'a society, but our reason for
lenttoning Lt here is that it is true allo acroas nocieties and
languages. While caregivera in tuo differen; societies may expand
thetf chtldren'a utterances, it would not necessarily follow that

the caregivern_shared the same beliefs and values, It is possible

* that their behavior is motivated by quite different cultural

"‘processes. Similarly, the absence of a particular behavior, such
as the absence of expansions among caregivers, may be motivated
quite differently acroas societies. Both the Xaluli and the Samoan

caregivers do not appear to rely on’e;pﬁnsions, but the resons

- expansions are dispreferred differ. The Samuans do not do so in
paft'becaﬁle of their dispreference for guepalng and 1n-part
_bécaule of their expectation that the burden of intelligibility 3
rests with the child fqp lower status party) rather than with more
mature members of the society, xalﬁli do not use exp&nsioni to
resay 6r.guess what a child may ?e expressing because they say that
V'one can not know what someone éelse tﬁinka'. regardlgss ot age or

"

~social status. - ) . .

o

dur final point concerning the structure-function relation is’

that the syntax of our claims about language acquisition must be
altered tg recognize variation acrcse societies, . The bulk of
research on communicative development has presupposed or asserted
‘the u31Veraality of one or another function e}g. the input

functibn, the communicative function and illustrated verbal and

A 52

i
‘
‘ ;
v .

non-verbai behav.ors that follow from or reflect that function. !
Our three stories suggest that generalizationu must be
context-réntricted - Thus, for example, rather thancassuming cor
agserting that caregivera desire to commqplcate with an 1ntant, the
generalization shovld be expfeuaed as 'ﬁhpre caEegivera desire
communication with .an infant, then..." or "If itulsGEhe.case that
caregivers desire comminication with an 1nfant'then.%l*
Iv A TYPOLOGY OF SOCiALIZATION ANP CAREGIVER SPEECH PATTERNS

At this point, with the discussion nearing its conclusion, we

have decided to stick.our necks out a bit furtﬁer'and suggest that

« the two olientationl to children q1acuaned in the developpental

stories - ADAPTING SITUATIONS TO CHILD AND ADAPTING CHILD TO

* SITUATIONS - distinguish rore than the three societies dilculaed_in N

this paper. We believe that these two orientations of mature

members towards children can be used to érque a typology of

socialization patterns, For example, societ;ei\in Vhighmghildxeq"ﬂ,_‘

are expected to adapt to situations may include not only Kaluli and -

Samoan but white and black working class Anglo-Americanl (Ward
1971; Heath in prels; Hiller 1982) as well,

The typology of course requires a more refined application of

‘these orienting features. We would expect these orientations to

shift as children develop; fpr example, a society may adapt

situations to meet the needs of a very small infant but as the

infant matures the expectation may shift to one in which the child

should adapt to situations. Indeed we could predict such a pattern

for most if not all societies. The distinction between societies
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would be in terms of WHEN this shift takey place and in terms of
the INTENSITY of the orxtnLation at any point in developmental

time.

\

Having stuck our necks out this far, we will go a little
further f d propose that these two orientations will have

systemat reflexes in the organization of communication between

'-caregivers and young children across societies: we predict for’

example that where a society oxpects to adapt or fit. aituations to
the needs (perceived needs) of young children, members of that
society will use a register to children that includes a number of
sinplifyipg features, e.qg, shorter utterances with restricted
lexicon th;t‘refer to.here-andinow. Such an orientation is also
compatible with a tendency for caregivers to assist the child's
expression of iptentions through expansions, clarificqtion
requeets. co-operative proposition building and the l1ike. These-

often involve the caregiver taking the perspective of a small chid

Anc correlate highly with allowing a small child to initiate new
topics (evidencing child-centered orientation),

On the other hand, societies in which children are expected to

meet, the needs of the situation at hand will communicate
differently with infants and small children. 1In these societies,
children usually participate in multieparty situations. . Caregivern
will socialize children through lanquage to notice others and
perform appropriate (not necessarily polite) speech acts towarda
others. This socialization will often take the form of modelling,’
where the caregiver says what the child should say Qnd directs the
child to repeat. Typically the child is directed to"\:{ay something

54 .
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to. someone other than the caregiver who has modelled the original’

utterance. From the Kaluli and Samoan-cases, we would predict that

the utterances to be repeated would cover a wide range of speech
acts (teasing, insulting, greeting,.information requesting,
begging, reporting of news, shaming, accusations and the like); In
these interactiona as in other communicative contexts with ,

¢hildren, the caregivers do not simplify their speech, but rather

shape their gspeech to meet. situational" contingenciea.

DAY
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Two Orientations towards Children and Their

Corresponding Caregiver Speech Patterns

‘Orientations:

¥

Adapt Situation to
~ childs

Simplified register features
.Baby Talk lexicon -
Negotiation of meaning via

expansion and paraphrase .

Co-operative proposition
building betweeh'caregiver

and child

Utterances that respond to
child-initiated verbal or

non~verbal act

Typical communicative

situation: two-party

56

Adapt'Child to
- Situation:

Modelling of (unsimplified)
ut£erances for child to
repeat tq_third party

(wide range of ;ﬁeech act,

not simplified)

' Child directed to notice

others -

Topics arise from range of
situational circumstances
to which caregiver wishes

child to respond - -

Typical communicative

situation: multi-parﬁy

v. A MODEL OF LANGUAGE ACQUISITION THROUGH SOCIALIZATION (THE
ETHNOGRAPHIC APPROACH)
A. Cultural Organization of Intentionality

Like many scholars of child language, we believe that the

acquisition of language is keyed to accomplishing particular goals

(Bates et al-1979} ureenfield & Smith 1976; Halliday 1975; Lock

1978; Shotter 1958: Vygotsky 1962). As Bates and her colleagues

11979) as well as Carter (1978) and Lock (1981) have pointed out,

small children perform communicative acts such as drawing attention
to an object, requesting and otfering before conventional morphemes’
areproduced.j They have acquired knowledge of particular social
acts beforé they have acquired language in even the most
rudimqntary form. When language emerges, it is put to use in these
and other social contexts. As Bates and her colleagﬁes suggest,
the use of language here is analogous to other behaviors of the
child at ;his"point of development; the child is using new means to
achieve old goals. -

While not taking a atanq‘as ;o.whethgr or not lﬁnguage is like
other behaviors, we support Ehe nétion that language is acquired in
a social worid and that many aspects of the social world have been

absorbed by the child by the time language emerges. This is not to

'say that. functional considerations determine grammatical structure,

but rather that ends motivate means and provide an orienting
principle for producing and understanding language over
developmental time. Norman (1975) as well as Hood, McDermot and

Cole (1978) suggeat that purpose/function is a mnemonic device for
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learning generally, '

Much'of the literature on early development. has carefully
documented the child's capacity to react.and act intenticnally
{Harding and Golinkoff 1979). The nature and organization of
commun;caﬁive inter;ption ig seen as integrally bound to.this
capacity. OuR QONTRIBUTION TO THIS LITERATURE IS TO SPELL OUT THE

- SOCIAL AND CULTdRAL SYSTEMS IN WHICH iNTENTIONS PARTICIPATE. THE
CAPACITY TO EXPRESS INTENTIONS IS HUMAN BUT WHICH INTENTIONS CAN BE
EXPRESSED BY WHOM, WHEN, AND HOW, IS SUBJECT TO LOCAL EXPECTATIONS

~CONCERNING SOCIAL BEHAVIOR OF MEMBERS. With respect to the

~acquisition of competénce in language use, this means that

‘-"éocietieb may very well differ 1n'the1r"éxpectations of what

children can and should communicate (Hymes 1967). They may also

differ in their expectations concerning the capacity of young

children to understand intentions (or particular intentiona), With

respect to the particular relation|p1p between a child and his/her

caregivers, these-generalizations can be representea as follows:

SOCIAL EXPECTATIONS AND LANGUAGE ACQUISITION

How & Which Structure

Intentions of

Are Expressed Child
by Child Language

Participation
Expectations INFLUENCE in INFLUENCES INFLUENCE

Social Situations * How & Which  Structure

Intentions of

Are Expressed Caregiver
by Caregiver Language
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Let us consider examples that illustrate these statements. As

noted in the Samoan development story, Samoans'have a commonly'
shared expectation that a child's first word will be tae ('shit’')
and that its communicative 1ntention will be to'Curse and confront

{corresponding to the adult for. 'ai tae {'eat shit'), while a
—————

range of early Lonsonant-vowel combinations of the child are

are not treated as language.h‘The Kaluli consider that the.child

has begun to use languagé.when he/she says ‘'mother'-and ‘breast’.

" Like the Samoans, the Kaluli do not treat other words produced by’

the child (before these two words apPear) as part of "language,

'i.e. as having a purpose.

N

Another-example of how social expectations influence language

‘acquisition comes from the recent work by Platt (1980{ on Samoan

children's acquisition of the deictic verbs ‘come,' 'go,' ‘give,’

‘take.' The use of these verbs over developmental time is

constrained by social norms concerning movement of pérsons and

objects. As noted in the Samoan story, higher ranking persons are

. & .
expected to be relatively inactive in the company of lower ranking

e.g. younger persons. One conseqguence is that while younger .r

children are directed to 'come' and evidence comprehuhsion of uhis

act, they tend not perform the same act themselveu. cniddren are’

socially constrained not to direct the more watufe parsoas avound

_treated as expressing tae and communicatLVe, other phonetic strings

yor

them to move in their direction. On the othar hand, small vhil&rép;fﬁ

are encouraged to demand and give out goods (particularly fuod).
At the same developmental point at which the childyen are WOy using

‘come, ' they ARE using 'giva’ quite frequently. This case is
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intereating because it {ndicates that a semantically more complex
form (‘'give'--movement of object and'person towards deictic center)

may appear in the speech of'a child earlier than a less oomplex

form ('come'--movement of person towards deictic center) because of

social norms surrounding its use (Platt 1980),

While these examples have focused on children's speech, we
also considerlcaregiver speech to be constrained by local
expectations and the values and beliefs that underlie them. The
reader is. invited to draw on the body of this paper for examples of

these relationships, e,g. the relation between expecting caregivers

to adapt to young ‘children and simplified register features,

- Indeed the major focus of our develbpmental gtories has been to

indicate precisely the role of sogio-cultural processes in

constructing communication between caregiver and child.

B. Socio=cultural knowledge and code knowledge -

In this section we 4ill build on our argument that children's
language is constructed in socially appropriate and culturally
meaningful ways. _Our-point will-be that the proceas oﬁ acquiring
language must. he understood as the process of integratiny code

knowledge with gsocio-cultural knowledge.

i .

3 Sociocultural 3 code

g

3 knowledge ¢——  knowledge e
Y

-

&

a

‘4
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)able to produce’'and understand utterances that they have never

Soclio-cultural knowledge is generative in much the same way
that knowledge about grammar is generative, - Just as children are
hesrd:before,'so they are able to participate in social'situations
that don't exactly match their previous experiences. 1In the case

of social situations in which language is used, children are able--

to apply both grammatical and socio-cultural principles in

producing and comprehending novel behavior. Both sets of
principles can be acquired out of conscious awareness, '

In the ~ase of infants.and young children acquiring_their:
first language(s), socio-oultural knowledge is acquired '
hand~in-hand with knouledge of code properties of a language.
Acquiaiiion of a foreign or_second_isngusgemby older children and
adults may not necessarily follow this model. 1In classroom foreign
language learning, for example, kmowledge of code properties
typically greoedes knowledge of'culsural~norms of code use. Even
where the second language is acquired indthe context of living in a
foreign culture, the cultural knowledge necessary for appropriate
social interaction may lag behind or never develop, as illustrated
by Gumperz-(l977) for Indian speakers in Great-Brltain.

Another point to be mentioned at this time is that the
gocio-cultural principles being acquired are not necessarily shared
by all narive speakers of a language. As noted in the
introduction, there are variations in kncwledge between individuals

and between groups of individuals. 1In certain cases, for example
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children who are members of a non-dominant group, growing up may
necessitate acquirxng different cultural frameworks for 2\
participating in situations. children such a8 American Indian and\\
Australian Aboriginal'children find.thenselves participating in
interactions in which rhe language used is familiar.but the \\
_ interactional proceduras and particrpant structures differ from '
earlier experiences (Philips in presa). .These cases of growing up
monolinguaily but biculturally are similar to the circumstances of

second language learners who enter a cultural milieu that differs

‘from that of flrst gocialization experiences,

" C. ' On the Unevenness of Language Deuelopmont
The picture we have built up suggests that there is quite a
complex system of norms and expectations that the young ianguage
acquirer must attend to and does attend to in the procese of
growing up éoAbe a competent speaker~hearer. We have talked about
this system as affecting-structure and content of' childrens'
utterances at different poinus in developmental time. One product
of all'this is that children come to use and hear particular
structures 1n_certa{n contexts but not others. In other words,
children acquire forns in a subset of contexts that ha; been given
‘priority’ by members.
Prjority_contexts are those in which chiIdren are encouraged

to participate, For example, Kaluli and Samoan children use affect

" pronouns e.g, ‘poor~-me’. initially in begging, an activity they are

encouraged to engage in. fThe use of affect pronouns in other

speech acts is a later development. Similarly, many white middle
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- language often turn to correlational comparisons between children's .

\ this line of reawoning has flaws. \

. situations and that these ideas differ in many respects

. match in\oehavior? of.course there will be comﬁonalitles between

’

class children use their first nominal forms in the act of .
labelling, 4n activity much encouraged by caregivers in this social
group. Labelling is not an activity in which Kaluli and Samoan ' '

caregivers and children engage in. Each social group will have its

preferences and these in turn will gulde the child's acquisition of

\

language.

1

D. On Lack of Match between Child and Caregiver sgeech '_‘N‘* L

Those who pursue the argument. concerning how ghildren acquire

and caregivers' speech strategies. TLack of match is taken as - .}
support for some input-independent strategy of the child and as

evidence thaﬁ some natural process is at work. We suggest that
If the reader has accepted the argument that socié;ien have .

; eas about how chidren can and should participate in mdcial
§¥ Qkrom those
conéerninq how more mature persons can and should behave, then the
read§¥ might further accept the conclusion that children may speak

and aok differently from others because they have learned to do so.

Why should we equate input exclusively with imitation, i.e. with a

child and\adult behavior, but that does not imply that,difference
is not learned. In examining the speech of young ¢hildren, we
should not'neceasarily expect their speech and the functions to
which it is put to match exactly those of caregivers. Children

will not be expected nor encouraged to do many of the things that
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" older persons do, and conversely, older perhona will not be
expected nor encouragéd to do many of the things that small
children will do. ‘Indeed, unless they are framed as ¢play,’

~ attempts to croas these social boundaries meet with'laughter,

ridicule or other forms of negative sanctioning.

s

E. A Note on the Role of Biology ' .

0

A

Lest the reader think we advocate a model in wgich language
' Agnd cognition are the exclusive product of culture, wé note here
that socio-cultural gsystems are .to be ponsidered a8 ONE force )
. infiuencing language acquisition. biologigal predispositions of
} c°ursé have a hand in this process as.well. The model we have
presented should be considered as a subset of armore general

acquisition model that includes both influences.

Social ' Language v
Expectations over ¢
INFLUENCE Developmental
Biological Time $
.VPredispositLons

-VI CONCLUSIONS .

L1
~ 3

This is a paper with a number of pointa but one message --that
the process of acquiring language and the process of acquiring
socio~cultural knowledge are intimately tied. In pursuing this

generalization, we have formulated the following proposalst
- . >,
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have been described as simplified register. are neither

1. The specific features of caregiver speech béhavfor that

.universal nor necessary for language to be acdﬁired.. White
. % ) . L]

middle class childrgq, XKaluli children, and Samoan*children

v

“différently in their presence, °

of devélopmen; and yet £heir caregivers use langquage quite

2, Caregiverp' speech behng&or_expteases and reflects values

and beliéfé-held.by memberk of a social group. 1In this sensa,

are culturally 6rganized.'

n

Oy caregivers' speech ié part of a larger set of behaviors that

3. The use of simpLified registers by caregivers in certain

.societies may be part of a more gené}al oriéntation in which

~ 8ituations are adapted to young children's perceived needs.

In other societies, the Qrientation may be the reverse, that °

> . is, children at a very early age are expected to adapt to

requirements of situations. In such societiea, caregivers

direct children to notice and respond to other's actions.

® They tend not to aimplifg‘their_speech and frequently model

appropriate utterances for the child to repeat t¢ a third

4. Not only carégivera' but children's language as well is

encoding and'décoding information, for negotiating meaning,

party in a situation.

and for handling errors will all be socially organized in

terms of ‘who does the r/ork, when, and how.

Further, every

1

_influenced by social expectations. Children's strategies for

Aall become spgakers of their languages within the normal range,

°®

soclety orchestrates the ways in which children participate zn
i 5. N Lho

LY
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particular siﬁuattona and this in turn a’fects the form, the
fungtion and the content of children's utterances. Certain
features of the grammar may be acquired quite early in part °
because their use is éncouraged and given high priority. 1In’ |
this aensé, the process of language ;Equfsition is part of the
larger process of socialization, i.e, acquiring social »
cémpetence. ) ‘ |
While biological factors play a role in language
acg:isitién, socio-cultural factors have a hand in this ¢
procesy as well. It is not a trivial fact that small children
'develop in the context of organized Societies. Cultural
candit@ons for communication organize even thg earliest
interactions betweenlinfanta and dthers. Through
participation as audience, addressee and/or 'speaker', the
infant develops a range of skills, intuitions and knowledge
. enabling him or her to commﬁnicate.in culturally prefeired
ways. The éevelopment of these faculties is an integral part
of ,becoming a competent speaker.
Coda: A
i , This paper should be in no way interpreted as proposing a
2 view in which socia}ization determines a fixed pattern of
behavior., #We advocate a view wnich considers humans to be
flex;bie,and able to adapt tu change,- both' sorial and
linguistic, for example through contazt and social mobility,
The ways in which individuals ‘will change is a produét of
éomplex interactions between established cultural procedures

and intuitions' and those the individual is cutrently
\ .. M
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acquiring, From our perspective, socialization is a
continuous and open-ended process that spans the dntire life

of an individual, ,
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FOOTNOTES

*This paper was written while the authors were Research Fellows at
the Research School of Pacific Studies, The Australian National
‘University, We would like to thank Rogjer XKeesing and the Working
Group in Language and its Cultural Context. Ochs's research was

- supported by the Mational Science Foundation and the Australian
Mational University. Schieffelin's research was supported by the
National Sgience Foundation and the Wenner-3ren Foundation for
Anthropoldgical Research. We thank these institutions for their
support. : E

(1) .
The data for this story consists of the ilumerous accounts of
caregiver-child communication and interaction that have appeared in
both pnpular and scientific journals. Our generalizations
regarding languace use are based on detailed reports in the
developmental psycholinguistic literature which are cited

- throughout this paper. 1In addition we are drawihg on our own
experiences and intuitions as mothers and members of this social
group. We invite those with differing perceptions to comment on

. our interpretations. '

(2)

We would like.to thank Courtney Cazden for bringing the following

quotation to our attention.
"It seems to us that a mother in expanding speech may be
teaching more than grammar; she may be teaching something
like a world~view." (Brown and Bellugi 1964) :

3 : '

The data on which this analysis is based were collected in the
course of two-years ethnographic and linguistic fieldwork
(1975-1977) among the Kaluli in the Southern Highlands Province.
puring this time E.L. Schiaffelin, a cultural anthropologist, and
'S, Feld, an ethnomusicologist,were also conducting ethnographic
research. This study on the development of communicative
competence among the Kaluli focused on four children who were
approximataly 24 months old at the start .f the study. However, an
additional 12 children were included in the study (siblings and
cousins in residence) and their ages ranged from birth to 10 yeara.
The spontaneous conversations of these children and their familieu
were audio-tape recorded for one year at monthly intervals with
cach monthly sample lasting 3~4 huurs. Detailed contextual notes
accompanied the audiotaping and- these annotated transcripts along
with interviews and observations form the data base. A total of 83
nours of audio tape were collected and transcribed in the village.
Analyses of Kaluli child acquieition data are reported in
Schieffelin 1981, in press a and in press b,

(4) .

The data on which this analysis is based were collected in the
course of a year's fieldwork ‘July 1978-July 1979) in a traditional
village in Western Samoa. ‘The village, Falefa, is located on the
island of Upolu,.approximately 18 miles from the capital, Apia.

68

RIC B

Aruitoxt provided by Eic:

. 8iblings and peers present who interact w

the fieldwork was conducted by three researchers - Alessandro
Duranti, Martha ‘Platt, and Elinor Ochs., Our data collection
consisted of two major projects. The first, tarried out by Ochs
and Platt, was a longitudinal documentation through. audio- and
videotape of young children's' acquisition of Samoan. This was
accomplished by focussing on six children from six different
households, 19-35 months at the onset of the study. These children
were observed and taped every five weeks, for approximately three
hours each period. Samoan children live in compounds in which
several households are members. TYpicakl¥ there are numerous

th &4 young child. We
were able to record the speech of 17 other children under the age

'of six, who were part of the children's early social enviroament.

1A total of 128 hours of audio and 20 hours of video recording were
lcollected., The audio material is supplemented by handwritten notes
detailing contextual features. of the interactions recorded. All
‘the audio material has been transcribed in the village by a family
member or family acquaintance and checked by a researcher.
Approximately 18,000 pages of transcript form the child language
data base. Analyses of Samoan child language-are reported in Ochs
1982b, in press, and ms. : :
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