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‘LEADERSHIP!IN THE .CURRICULUM
by BN

}mm,ow EDIGER

Numerous writers in. tre rie}da of administra~

tion and supervisiogbappear to0 extol the virtuee of committee
work to aqlve curricular problemg. mhus, it is felt that
committee members 'may besf be “able to ideﬁtify praﬁlems,

obtéin related data, arrive-at'qdnclusions,.énd»test the

' results in action Within the framewark of teabhmg-:teaming |

situations.=mhe consequenccs may then 1ndieate & need to make

revisxons in. the previoualy held conclusrons. ?here are selected |

9

The Instructionalfbeader's Human Relatiqns Skills_

'questions which’ need considerai;an partaining to grmup qndaawors.

!here are prlncipals/supervisors who fare rather inadequate-

ly in relating poaitively to diverse perscnality styles of
teachers. Phus, for example)an instructional leade“ may diacuss

many problems and jdeas in education with & rew teachers only.

¢

 0ther teachers feel' left out and alienated. These teachers may

-

even continually put forth gpch effort %o interact positively
“with the principal or aupervisor. Hqwever, the leader is not

‘able %0 feel adequately relaked to develop positive human re-

lations even in a rather limited menner with the out group.

-

Dr, Ediger is Profeesor of Fiucation et Northeast Missouril
State University, Kirkuville, Missouri 63501,
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; At faculty meetings and ‘workshops, there are principals/

o There ere ae}.ected questions which might 'be rai.sed in S)‘}u’}‘}:: §

auch as these*

™

+ 1. What is_the'roié'cf schﬁolﬁ of education on the coll- .

~ ege/ university. level in;admitting probpective administration

majors in being able to work effectively with diverse types/
kinds of perannalrties? fhis questioh has no referehce in
desiéiné highly po;ished interactnrs; rather the Golden Rule
concept is vital ﬁo cmphaaize.‘ _ |
2. How can pﬁincipala/ supervisors be guided to improve
behavioral patterns in. terms of accepting all human beinga as

having warth ? Qnée. the 1nstructiona1 1eader is on the Job, : ~

| then insarvicq education is needed to improve human relation

skills., " * - ",‘ ?
3. What cours€ of action should be followed by teachers,

the central ﬂfiiée,-and members of_the_bOard'of'education if a
prinq;pall supeﬁvisor cannot move beyond ﬁhe skills of‘intpr—
acting favorabl& with an inner circie of three to four teachers?
Teachers here need to put rorth much effort continually in |
also meeting tha needs of the inatructicnal leader.

supervlsors who - can only face directly and- coumunicate poaitive-
1y with a few participants. The ideas 6f these participanta
are apcepted rather freely and readily, Gontent presented by,

. other teachers, upon carefully scrutiny, may even be of much



o

’

accepting of othexs.

hisher~quality. e - o .'_ _ o

whé instructional 1eader here lacks attitudes pertaining |
to appraising merit or quality of ideas presented. The principal/{
aupervisor is unable to accept the ideas of all participants

for evaluation in facﬁl%& meeﬁiﬁéé and workshops. This‘ﬁ? true 7wM

even.though 1eft ou't participants present content in a positive
manner. Problems whidh need identification end related aolutions
sought may well include the rollowing.

1, Can attitudes of these instructional leaders be chan=-
ged?® In the educational arena, one must believe that human
behavior aan be chgnged, The teacher teaches pupils in order
that the 1atter night 1ncreasing1y control his/ her environment.

The behavior of the principal/eupervisor nmay change very
slcwly, but with considerable etfort it ecan be modified. Being
&ble to accept others anq their ideas is truly thg marks of a
maty:g social being.'Instru;tional %:aders need feedback con-
tinuously pertaining to being able to work satisfactorily with
teachers, pareﬁts. and pupils. No doubt one of the greatest-h
weaknesses in. instructional leaders may well .pertain to being
. v |

v 2, What recourse for example should teachers have if they
feel ignored by the principal/ cupervisor? At all times;'how-

ever, teachers also muat.attemptfio work positively.-with instruct-

‘al leaders..

'Phe principal/ supervisor may emphasize much committee




woxk in attempting to improve éhe curriculum. However, upon :Q
evaluating the quality of 1eadership provided in e committee

of aix or seven members, it is quite obvious that only" two or
three panticipa;ts are encouraged to participate. The instruct-
ional leader is not erfective in recognlzing qualitj ideas’

presented by other participants. The ‘end result of the final
(

'report of “the group &ppears that "democracy" wasg in eyidence,

however, in reality the thinking of “the few tguly p;evaile@; )
1. Should those whose ideas had been omitted in the com-
mittee mention spenly ta the principal/ aupervlsor what truly
had transpired? Ox, should teachzrs continually work, in a
one way street, in attempting to communicate positively with

| principals and supervisors? What if the latter approach does no'f’

work, according tO'the observations af the involved teacher?

2. Mo principals/,Supervisors understand the concept of
committee work? %o truly have end results from & committee,
theré needs to be adequate input from each individual, Ideas
presented need %o be discussed and accepted based upén their
merit. Bach participant needs to feel accepted by committee
members. Bhe kind of leadership needed in achools during th
1980¢s involves complex skills indesd! ‘

!

There are instfﬁctional leaders who desire to promote one,

two, or three teachers in the school/class arena. Perhaps,

ihese favored teachers are asked to give reports to others in

4
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8 raoulty aeeting..oz, when prominent vieitors oome to the
'1oca1 school building, the ingroup, in turn, is aeked to graet
these visitoro and show involved sohool faoilitiea. The princi—
pal/ auperviaor may show how "excellent! the classrooms of )

-, these few teaohera are when viaitors arrive on the soeno.

. On awards days at school assembl;es, the same teaohers gen»
erally'nwyWaeked by‘tni’instxuotional\leader to present honors
to pupils for demonatrated acoomprishments. Jbkes at faoulty
meetings may be stated by the principal/ superviaor to secure
hia/her key people on oommittees. Theae humorous statements

- are made at a eophiatioated moment %0 determine the will of 7
the instructional 1eader in obtaining desired results thxougn
committee activity. |

1. How ocan teachers reveal o prinoipol%/ supervisors
the need for & broader base of teacher participation, other”™ .
' than the usual few that are chosen for recognition roles? B o
2. Instruotional leadders who reveal ability %o work with . |
just a few individuals may not be able. to change quickly
enough to meet needs of paoticipants in a schocl. What then
are just solutions to these problems? Is it pogsible for a
principal/ supervisor, .as described above, tc be able to ' | {_

utilize the Golden Rule concept in relating to others?

3 In Summary -

The writer has attempted to pinpoint major problems in
v .




*

the human relations achoal arqna. ﬂhe problems identified
pertain to instructionﬁl 1eaders being ahle to wbrk efiectively

with all faculty mamﬁgrs in a sghool,. Too frequently, grinc-

ipals/ sﬁ%erviﬁors are skilled to work>éith a chosen few,
>

What about the other teachexe who do a good jJjob of teaching

PR 1Y
-

and intrinsicﬁlly algo desire to be accepted as human beings
hgziﬁg‘much warth7.ﬁow does the lack of true acceptance by

principals/ supervisozs raflect upon the quality of teacher\ ™
interact;on with pupils in tha school /class settling? .

L 13
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"INSERVICE EDUCATION AND DEMOCRACY S .
IN THE CURRICULUM

. | Part One: Inservice Education = °

~ +Faculty members of an elementary school éhould be held accountatle for

having an updated curriculum in terms of objectives; learning experiences, and .
. . " { . -
assessment procedures in the social studies. Thus, it is necessary to have a

v

variety of epproaches in inservice education.

L

" Workshops to Improve the Social Studies Curriculum - . '
# N L]

Each elementary school or several elementary schools may Join‘e(forts in o

improving the social studies curriculum through the workshop approach. Processes

that need to be followed in conducting relevant workshops include the following - \'
desired criteria:. ) : . | oo ..
1. The theme of the social studies workshop should be decided upon v :?

cooperati%ely by the'participants. Thué: relevant tngmés may inclugde

(a) implementing recommended trends in teaching elementary school social
studies . ‘ ",

(b) using inquiry approaches in teaching social studies .

(¢) develding teaching units and resource’ units

() using problem solving approaches in teaching-learning situations

(e) providing for individual differences in reading social studies content

(f) implementing con:zepts pertaining to nongradedness and open space
education )

(g) using team teaching in tpe social studies

(h) upgrading procedures %o evaluate pupil achievement

(i) utilizing app?ppriate‘sequential learning experiences in the social
studies. - ' -~ . ' '

-

2. The general session shouid be utilized to help participants identify.

relevant problems in teaching socieal studies. Thus, teachers may, identify such
) *

. relevant protlems as

() stimuwlating pupil interest in the social-studies.

(b) guiding the slow learner in achieving to his qQptimum |
(¢) developing meaningful tasks for pupils in copen space education

A



o fay piannfng ohgeﬁ%ives, learnihg experiences; and evalﬂetion yrcredurea
cooperatively in & true team teaching situation _ .
(e} coping with discipliné proﬁlems’“n the ¢lass, setting ' B
() helping the disadvantaged child ' -
+.{g) meking teaching aids to provide for individual dmfferences in the social
studies. . .

. .
1]

v &

3. _Committees should be formed to work on proolems identified in'the

general session. Committee memhership should be voluntary. meet the needs of par-
ticzpants, and help individusls to solve prablems in teachzng socxal stud;es.

L

L, ylndavadual study is necessary in provadzng for personal'aszerences .

among’ participants in the workshop. Ind;vzdua%s may work in Ehe direction of

.. - .
solving problems pertaining to
(a) selecting relevant sccial studies units .
(b) choosing socidl studaes textbooks end other readlng materiale appro- ,
priate for a given set of learners:
(e) evaluating’ the current social studies program irf terms of &iteria
' (d) mainteining an updated. social studies curriculun. .

- 5. Consultant services must be available at the workshop. ‘The:consultants
may help workshop partlczpants to clarmfy issues and'probleme, suggest reqources

for participants, and-present possible solutlons to problems.

.
» .

6. ~ An adequate 1lorary must be: available for partlcipants. Coliege.and
I'd l *
universzty level textbooks dealing with the teaching of elemﬂntary school -

N -

,socmal ‘studies should be available to participants for study. Elementary school ] !

social studies textbooks with accompanying teacher's manuals should a;so be

available for study to participaming members in the werkshop. Recent §rofessicﬁal -i
journals pertalning to. teachlng elementa:y social studles should be a part of the
profeasional library for workshop part1c1pants. Films, fllmstrips, glilles and

tapes on the teaching of . . school social stuclee may also be beneficial ’

s L}

. ' ' v
for facultyfmembers in the workshop'to use in the solving of problzms.

o

T. The number of sesslons in the workshoé as well as the duratiom of, each
\ . ’ .
session should be dec1ded upon cooperatlvely by workshop participants. Each

faculty member should donate an adequate amount of time for pro:easlonal

improvement, as well as have. enouéh tlme available to take care of personal needs

'.

and responsibilities. _ 1‘1 \



) “'l : . N / . ‘ . - ‘ )
8. The physieal fﬁciiitiea ;ecessaﬁy in,huvﬁag“a gocd wofksﬁap ;Rd the
arran;egent of- Furniture conducive to genPT;tinp ideas iy Lhe solving of
S rroblems shduld'be ;uch‘thatwthey~facilitate increased achievemﬁnt on the pn#i of
! in&ividuals in the wcrkshoﬁ. The serving of féfreahmeﬁt# é:d meals should, be : b ’

given careful consideration when. wurbshops ure being cBnducted. Individuals in 4

.u-u

a Jworkshop satting should get t¢ know ench other well to that mutuel trust and '5§

. confidence, may become an important outcome -or cbjective of the workshor. . ';

Faculty Meetings and the Zocial Studies

» . . R

Faculty meetings in an elementary .school cen be used wisely in improving

the social studies curriculum. -Properly developed eriterina heed to be utilized
v * in implementing concepts pertaining to improving the elemsriary scolool crnind .
’ . A} : 1,
a studies program through the use of faculty meetings.
: [} 0

1. Each faculty member of an elementaﬁy'school should have ample oppor- .Y

tunities to p“ov1d» input in the aienda to be used at & faculty nmeeting. N

- v Y

. © 2, Faculty members should have numerous opportunities 1o serve «n @

committee to errange prcblen Hress for consideration on an agenda,

. 3. The agenda should bp ready for faculty member study, erproxizately,

two days before meeting. ; . .

* L., Faculty members should identify relevant protlems <o discuss at o
&-b 1 N 1
faculty meeting., These problem areas may include cnanging Irob the use T4

a » D * \ . ' -
Lacel encial studies texts to a more individualized apprisch in remaings

» . . . : N . ” =
content, uping management systenms in the teachins ef gorial stndies fandd
] L] -

irntegrating bciéﬁce, mathematics, as véil an langsuage Arte, Snteelie qorifc .
ctudies curricldum. | . - <

' 5. .Fartieipants in a faculty _meeting may vw.‘:unt,r.-r:‘_r t 50‘1'":9 O KO-
mittee cfetheir own cheosing to solve reiev%ht protlems.  Indieidunisostudy

¢in attempting %o resolive an identified problem muy aleo booome an intwrent

e,
v

1 e

part of ‘the faculty meeting concept to improve Lthe apcial stubien currioalum, .

13 . N . -.
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Adegunte resoures meterials ﬁh?plﬂ e avallablie to

15, the Mres of priblem solving., These resources sy include

MM

.
SShiied

£ 1
versity level textbooks Jn the teaching of elananiary

h@ip indlvidualse
caliegé'éhd uni-~

social siudies,

spofessional periodical articles ip thic area, s well & related flims, Iilne

TrLips,

wapes, clides, and resource personnel.

i

- T, Direct ttachine of puplls using innovetive ideas may also berdme an -
Sifherent tart of these Taculty seetinge, Uspv recording and video teping of
rrine way provide participants needed data t¢ improve tesching-lenrning

in the antial atudies.
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Uging Video Tape
Video taping teaching performance has become increasingly popular in the

United Statee. Fortable video tape pachines can now be purchesed which are

withiin the budget norme of most public schooles. Thus, the classroom teacher

¢’ socinl studies may video tape his or her own teaching and anslyze the results.

Adventipes of utilizing video tape to impraove teaching yer%ormance include the

felioving:

1. The social studies teacher can sctunliy see his or her physical appesrs-

] -

gnce in teaching in 8 replay.

2. The teacher may notice if 8ll pupils had armple oprortunities to

pariicipate actively ip the cless setting.

-ae
WL Beidernce cbn te ottalineld ac to Bhich leasrnerc doninpie dlscusnsion
. .
sebrions, ¥

‘4. Pupils who appeared tc lack interest in learning may be identified;

leurning aetivities cen then be sejected to ottain the interests of these pupils.

-r

£, The teacher can notice L€ criticel thinking, crestive thinking, and
¢. Hore evidence can bte obtained in terss of pupils attempting to disturd
miler leAarners,

T. Ppaper sequence in learning experiences may be eveluated more

.0 Tertalle vides taring mav be utilized by the teacher to evaliuale ﬁis
sy oher owm ceaching in n nomthreatening way. Thuw, the principsl or supervisor
coer et nexd to ebserve the actunl teaching situntion as it cccurred in the
2ints sctifng or an vided tape. The teacher of ééci&t studier s then utilizing
sel feevaiuntion in assessing teaching performance.
Tne use of video tape mathiﬁea certainly can Le an.excellent way to asgess

-

tonshingy performance v thore lnvolved dir n instructing learners. The

o
-
4

st iy

S irading guidelines are recommerded to be uzed when aanesscing teashing

protlien soiving methods were utiliced adequstely in teaching-learning situations,



12 .

@

effeetiv@ness through the usé\of video tapes:

[

1. The soeinsl studies tedgher should attempt 40 obtain & random sampling
of teaching-ﬁéﬁéﬁibr;mm'tiéﬁpts sﬁéuld be made in identifying weaknesses and = ’";“fi
working in the direction of remedying these deficiencies. N

2.. Periodically, & principal o} supervisor should assist the social studies

teacher in evaluating the gualig& of teaching.

3. The teacher of social studieg should guide pupils in utilizing

inquiry approaches in learning. Thus, many responses would come Trom pupils

pertaiging t& hd gher levels of thinking such as analyzing content, presenting

. , w

. hyrotheses, and assessing content in terms of stated guideliries.

Using Tape Recb}dings to Evaluaste Teaching ' e = ,Lh,;
\ . o
The use of tape and cassette recorders may be an effective vay to alad

in diryroving teanching performance. The classroom teacher may tape record

*

hiz or her own teaching and analyze the results. The teacher may no%tice the

feliewing whén listening to & repisy ¢ teaching and learning as recorded by

the tare or scsétte recorder:

upils are adequatlely prgised for improved performance.

Learnerszﬁave'adgquate opportunities to.ask™questions and make ample

fibutions in aiscussion ses&ions. | ,

1. Eseh pupil i{s treated with respect in the class setting.

The teacaﬁg‘does not .ecture or engage in lengthy explianations which

ray be meaningless to pupils.

"N Fupiis are encouraged to participate in ongoing learnirn: experiences. ,
t.. Concise andigleur directions are given by the teacher. J
. The amount of time given to pupils to reflect on information aqd

nowledge obtnined as well as to engage in obtaining information to solveg\

roblens is adequate.
. & . N

i sadvantages which may be listed in using tape recorders Lo record teaching’

.




;9/17 setting to observe specific facets of teaching and 1earning such as

oo

performance are the following:
1. the v:sual facet of teaching is completely omitted.

2, There needs to be a broader dzmenuxon of evaluatlon of teach*ng other

than listening to recorded volces.

Observational Visits by the Supervisor
It is important thet the elementary principal or supervisor make an

adegquate number of observational visits to the class setting. Criteria to follow

" in making thses observational visits include the followihg:

\\-“j , 1. It is best if teachexsinvite the principal or supervisor to the class

the culminatlon of & social studies unit. Following the observational
vxsxt, the tesacher an@ supervisor may wish to evaluate the quality of

teaching in the class’ settlng. T

2. ‘The supervisor may also wish to schedule obsevvatlonal v1sits with
.
teachers. Perhaps ultimately, the superviscr may visit classrooms
unannouwnced in an informal manner. Prior to visitng a classroom,

! the supervisor should become thoroughly familiar with the possible

achievément levels of pupils in the class to be observed. It is

always good for teachers and supervisors to hévé much informetion

about each pupil in school to be used in improving the quality of

iﬁstruction and supervision.

Following the observational visit, thé teacher and supervisor cuoperatively

should discuss obéervations made during the observational visit. Thus, the
quelity of educational objectives, learning experiences, and assessment pro-
cedure§ could be evaluated. Specifically, the teacher and suﬁervisor could assess i
(a) grouping procedures utilized, (b) balance among objeétives such as under-

vtandings, skills, and attitudes, (¢) sequence of learning activities, (d)

providing for individual learners, (e) ways of assessing learner achjevement,

.16
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() methods of monito}ing,pupil growth, (g) additional needed -commercially

. o :
prepared teaching materials, (h) the needf@o meke and prepare teaching aids,
'”(i)"éﬁ@rbpriaté”méaﬁs“tb’hsseSS“pupii”hchiﬁvementsw(d)“needea”innovationswinwthe”“”*W*“
pubiic schools, and (k) new psychologies éf teaching and learning such ag

meanistic versus S-R theory.

. o Team Teaching and insérvice Education
Team teaching has much to offer in %erhs of inservice growth for teachers.
If two or more teachers.cooperativély plan the ﬁbjgctives, learning experiences,
and'assessmeqt procedurés in teacning'a gﬁven set'of pupils, team tesching is in
evidence. In team teaching the.following opportunities in inservice gdgcation

gre available: ' i

v
L] ' N

1; Teachers may learn from each other in plan?ing sessions devoted go
teaching a given set of learners. |

2., Tean members may also assess the quality of teachingldone by each
individual teacher in ongoing units of study. |

3. A team cooperstively can assess pupil achievement and thus learn from

eaéh cther as to diverse perceptions held about pupils as well as means

)

of evaluating learner progress.

L. Members in a teaching team may share ideas pertaining to (a)
arvanging bulletin board displeys, (b) various 1earﬁing experiences avail-  ?
able for pupils, (¢) learning centers and open space education, (d) |
programmed materials available forltéaching, (e) learning packets _ .. i
available for pupils, () jupi;s ﬁbrking on committees, {(g) - |

processes of values clarification, (h) menagement systems in education,

and (i) behavior modification techniques.

The Professional Library

et .51} elementary.schools should have space available and.subscribe .to
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educational periodicals pertaining to updating the social studies and other .

curriculum areas in the elementary school. Criteria to.be utilized in selecdting

professional priodicals for elementary teachers may be the following:

4

1. The journals contain articles which would guide teachers in doing &

C \ .
. better Job of teaching in the elementary school.
2., Manuscripts in reputable professional educational journals should also

contain content pertaining to philosophiesxof education as well as to theories ’
of learning. )
3. ?eachers,_principals, and supervisors should cooperatively decide.'

]

which educational .journals a given school should subscribe to.

4. Educational Journals selected should have content which is clear to

-read and contain relevant content es‘perdeived by faculty members of a given -

school. )

" The irofessional library for facultquembers of an elementary echool must
_contain the following facilities: ) o |

i. The professional Jjournals areﬁkept and clearly marked on open shelves.

2. Faculty membere have easy access to bhesefjournals‘in the school setting
or for home use. : i

"3, Facilities for reading journsal articies are comfortdbie and attractive
for faculty members of an elementary school.

L. Particlpants in the profess1onel llbrary area‘have ample opportunities
to discuss and eveluate innovative ideas in education.

The principal or supervisor of an elementary school should (a) introduce
selected Journal articles to teachers, (b) dlscuss innovetlve content w1th
teachers, (c) encourage the use of recommended procedures in teacﬁing and fearnlng,
(d) attempt to increase holdings in the profess1onal 11brary to include not only
reputable Journals but also textbooks and audio-visual media which may become

~

sources of content to improve the currlculum, (e) prov1de ample opportunlties

¢ ' 1 8 I . - 3
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sfor teachers to epgagé inlreading professional literature, and (f) be a

leader in inspiring teachers to improve éll.curriculuh areas in the

- elemeﬂtary school, — et o ; T

Involving Lay Citizens
The aid of lay citizens_can be wisely used to improve the curriculum.

The following, among'others, are ways to utilize lay citizens in improving the

. : : . e

curriculum:

1. Conducting a survey to determine what parents and others would feel .

L]

should go ipto deve:gopinig an effective curriculum. Results frogg the survey

should be evaluated in moving toward a more effective curriculum for all learners.

J \

2. Conducting meetings involving selected lay people to_détermine

pufbéééé 6f;the elementary school. Faculty pembers;éha_iay citizens shéuld e

active participants at these meetings. i

.

, Micro-Teaching
Miéro—teachfng can ggve teachers valuable insight into the a.~t and skill.
of teaching. Micro-teaching emphasizes standards such as the following to

improve the curriculum:

l. The lessons ére short that teachers would teach, approximatély five to

ten pinutes.

2. Small numbers of pupils are utilized in teaching the short lessons.
3. The teacher tries out a new teaching skill such as initieting a

1es$on properly or ending e lesson in an effective manner. It .is important to

v ' ¢ i - * - N . V - ’ - )
video tape teaching performance -in these mini-lessons.

L. A nonthreatenifig environment is neéessary to try out a new teaching skill.

5, After practicing the teaching of & specific skill, tlte teacher alone

‘may assess the completed?teaching-lgarﬁing situation, Thggugh the use of video

-

tape, the involved teacher and other evaluators mayfgféeﬁsuggestions to improve

- ‘o
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.eppropriate hypotheses, (k) helping learners gather data from a variety of

- teaching-learning situations. : e

o

the performance of a specific teachiﬁg gkill. Following the evaluation, the .
teacher may égain practice ihe use of that particular teaching skill, such as
iniiiating 8 1es$on-proper1y. - S S AR

6. Skills that teachers cou;d practice in micro-téaching situacions include
(a) beginning e 1esson'appropriataly.to obtain the interests of pupils, (b)
~;sing*inquiry methods of teaching; (e) explaining content in e meaningful menner,

(d) developing the art of asking étimulgming qﬁestions, (e) diagnosing needs of
individuals pupils, (f)’helping_pupils inducfivelyvand deductively perceive

purpose in 1earﬁing, (85 guiding iﬁ§iviﬂual'pupilé to achieve continuous

pfcgres;,'(h) helping "pupils to identify'ﬁrobieﬁs, (i) ending s lesson in a

manner yhich maintainé pupils intérest; (5) stimulating pupils to develop

reference sources, (1) guiding pupils in testing andaséessinehg;pthésés,.(m)

assisting pupils in achieveing a desirable éequepeglin learning, (r) evaluating

pupil progress, and (o) utilizing nonverbal cqmmggicatignr§¥fectf§ely in

[ ]
o

\

Thus, micro-teaching emphasized the practicing of specific teaching skills %t

in a nonthréatening menner. The duration of these lesson® is short, lasting

A

perhaps, five to ten minutes. The number'of pupils involved in these lessons

should be small, perhaps five or six involved learners. The use of video
tape provides a teacher with needed feedbagck to improve the performance of a

specific teaching skill.

In Summetry | .
t"_ ’
There are numerous ways available to improve the curriculum. Among these
{

approaches are the following: ¢

Utilizing the workshop concept.

Implementing the faculty meeting concept.

Visiting innovative schools.

Using videc tape in evaluating the quality of teaching.

Utilizing tape and cassette recorders in ongoing lesrning experiences.

A o ) L
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5 6. Conducting observational visits to the class settingf
> 7. Having a good professional library for faculty members.
v 3. Involving lay citizens in working toward curriculum improvement.
9. Using micro-teaching to improve the social sthdies curriéulum.
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Demoéracy as & way of life needs to, be stn;ésed'as é pﬁiloéophy of education

[ g
Y

.’Part.Tﬁo&~.Démocracy in the Curriéulhm.

L]
. ’

~ in eIl :curriculum arsas. Tenets pertaining to demoesetic -1iving would emphasize -

the following standards:

1.

2

" 3.

‘O

10.

11.

, Anmple 1ea.rning experiences \s,t be provided wvhereby ,]Fndividuals are

.able to relaxe to eahh other in a posztive way.

L3

Pupils must develop attitudes of respect toward other human beings.

[

Each person is to .be valued for his or her own ‘uniqueness as well as
.. _ _ ’ .
for sameness of traits inherent between and among individuals. .

Individuals, regardless of raae, creed, or religion should have ample

pportunities to develop to his or her own optimum. 4

5 .

Democratic living is an ideal and each individual may continually o
move in the difectionrof'realfzing these and relateé'opjecti;;; mq}e ' .:Eg
fulxy:\ _ | ) ) . :

Individgals difier from each other in degrees in tefms of exhibiting

democratic Behavior.

_ , . ]
Pupils individually and in groups must have ample opportunities to

engage 1n identifying and axtempting‘tosolve realistic 1ifelike problems. 55
Learners personallv and in committees'must develop a set of values
vhich give directions and meaning to life.

Each pupil should be guided in developing an adequate self-concept.
This is necessary so tﬁat each person ﬁay exhibit responsible béhavior
in society. A

Puﬁils individually and in groups must develop a system of values
whereby problems'and wéaknesses in society are identified ind attempts

made at remedying these deficiencies.

A relaxed environment in the school and class setting is necessary so

'that“pupils may be .able to achieve at an optimal level in all facets of

N 2223
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' development . _ ' .
. . ' .
12. Ample oppertunities must be provided whereby pupils may engage in

: deciéion'making practices as to what to learn as well “ws méthods'and

e ot s — g e = s R

S L
procedures to utilize in achieving these learnings.

s s

Democfacy as a way of life in the school and class setting must not be

fused with the following:‘ | o~ -y

¢ ] ! '«
Pupils doing as they please with little or no respect for the‘rights of

- .
Y

ochers. _— Y
L §

2, Little or no direction or guidance given by the teacher in'feacQEngu f%

learning situations. : - '

<

. . ‘ . . . L '
3. Pupils alone detérmining objective, learning experiences, and assess~

r
¢

meht‘brocedures_in the . school curriculum. . '

4. A highly competitive environment where selected individuals are

a ]

~ winpers wﬁiie others fdce nuﬁerous sit&;tions invo&ving failure.
5.. The teacher alongigéégrmining vhat pupils are to learn in a prescribéd
menner and makiﬂé'ifJappear as if democratic procedures are being used .
in the sciool settipg. .
" A different extreme to be avoided in the échool and cléss setting perteins ‘fﬁ”~é
to the educational thinking of the sutocratic teacher. The autocratic teacher
behaves according to methods and procedures in teaching such as the following:

-

1. Selects the objectives, learning experiences, and evaluation tech- 2

niques without regard fop concerns and purposgs of le?rners.
2. Believes étrongly in teaching the basics only, such as.réading, .f
writing, and arithmetic. :
3. Strongly emphasizes rote léarning ahd memorization as important
' methods of teaching. ‘ ¥
L, Does not stress the interests of puiils in ongoing.learning”experienceq.

5. Has rigid rules of content for pupils to follow.
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. . L]

6. Expects pupils to sit quietly in neat rows during most of the school day.

T. Expects ﬁhpils to r%spond to teacher's guestions .with exact dqswers.

! .

8. Loes not like to raise questions which require ctiticel wund creative

- thin}ing since this wastes valuable time in learnzng.

9. Reprimands pupils in front of the class for mincr misdeeds.

10. Feels that being strict in dealing with pupils is good teaching procedure.

%1. Favors children from middle class homes more so than’ those that come

LY

- from lower income homes.

12. Frowns at children who speak nonstandard English.

) . (
137 Feels tha® &1l pupils in a class must méasure up to.the‘gesired standards

"
.

of the tesacher. -

’,

14. Disapproves of commlttee work as being too noisy and unproduct;ve.
15. Believes strongly in falling pupils if tsgy do not achteve well oh any

_selected grade level. ' . o

16. Approves strongly in using textbooks and workbooks to provide'mostfof the

'

learning activities for pupilg.

Moving: Toward Democratic Sghools

'fdere is much thst any school or entire school system can dq to move in the
directio; of adopting democratic tenets in the class setting:
1. ‘Faculty members of & school shou;d ve aided in perceiving purpose in
stodying democracy .as a way of life in school.

2, Criteria should be developed as tc the meaning of democratic living in
.the school setting.
- 3. Continuous revision of these stahdards is necessary as evidence warrants
making these changes. |
., Objectives for pupils to achieve should be formulated based on & demo-

cratic philosoph& of life. {

5. Learning experiences should be provided for pupils to achieve these

- 24
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desired objectives. . o

. . ] s Le

. ‘e iy

6. Frequent assessment should be in evidence to determine “if learners have
. 4

-

realized stated‘goals pertaining’to demoeratic living in the sgﬁooi

setting,, - { ) o . .

5? 5 ' Learning.Experiences to Achieve -Objectives
. ; s :

s

The teacher must selecf’learning activities carefuliy to have pupils achievéﬁ
objectives pertaining to democracy as & way of life in thé schood. settinig, o
1. The teacher, fo: example, in & un¥ on The Middie East might have pupils
select which committee éo participate in such es in (a) developing =
relief map pertaining to that'area of the world, (b) writing a report on

developments leading to the Arab-Israeli~prisis and dilemma, (¢) pre~

paring a mural on agriculfural ﬁroducts of the Middle East, (d) plgnning,
4 .

a "newscast! on related curremt affairs itemsy (e) dramatizing a Security

? Councial session and debate on yhé'Arab-Israeli dilemma, and (f) devél-
oping a panel repcrt on issues and events thet led up to the present day
Miéﬁ;e East situation.' Pupils with teacher guidance could set up appro-
priate critevia for learners working on committees of their_éwn phoosing.

During and after committee work has been in operation, assessment pro-

cedures need to be utilized to determine if pupils have achieved objectives

.
pertaining to democracy in the school curriculum.

5. After several learners have completed reading library books of their own

~ choosing on’ the Middle East, they may in a small group discuss major ideas

gained from the reading activity. Respect for the thinking of others is

_very importank in small group activities.
3. A resQurce person having excellent knowledge of the Middle East area can
* come to the class‘setting. I§~would be excellent if the resource person

has selected audio-visual aids to use in the presentation. During the

.
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presentation, pupils may ask questions as well as present releted contemd i

o T " as possible answers to these identified problems. Puplls vith teacher

" guidance should assess learner behavior in terme of criteris pertaining to

.

s demoeratic living.

.
[} . L

‘4, Pupils with teacher leadership could formulate standards of comduct for R

] puﬁils in tne class setting. Freguent e&aluétién of pupil behavior ’n
terms of these standards would be important. Théfgtandarda max need

modification and revision~as time goes on. Hew standards may need zo Le

added as vell as old standards deleted., Qtandnrds of conduct developed

by pupxls with teacher guidar®? may include (a) speah1ng pcli*elx 1o

~ . " N ' *

others, (v} respectxng the rights of Othérs, (c’ hekainr nupala W vee%

help. t4) gharing materials.and equipment Wlth pihers, (e).recoggizinr

one a responsibilxtles in a social setting, () helping to keep the czazﬁk_

room neat and tidy, (g) dnvelnpinbldkflls of geod human relationa, (n) '+
tolerating deeds and acts of others, (i) docepting the feelinrs of others,.
(3) aiding tbe.less fortunate to-receive tbeir ghare of thﬁ'g;od thinga- .
in life and (k) assisting the teacher in developifg.a.gogd iearniur .

environment.

-
-
In Summary
\ . . ' . .
. It is important for the schosl and class setting to emphanize dumneratis - -

tenets ¢f livineg. Faculty members of an e;.e,g.e:‘}tar:.‘t sehos) muct continunl .L\' engage
in defining standards pertaining to democratic llving in the school) and claxs

setting. Democracy as a way of 1life must be serhrated in def izit‘ i Perm putobratic

O T O WP PR S PP S

as well as anarchic methods of instruction tn the - srhco; environmen. .
: . s _ TP in o _ o
Learning sctiviti€s mukt be selected which will help pupiie in achlieving desiralle
B /’ »

objectives pertaining to demscratic,livirng. Ffregquent evaluntian of pupil schieve-

A

ment in terms of having achieved ot jectives cf demncratic living rust bte 137

evidence, . ™
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LEADERSHIP IN CURRICULUN "n‘x-:v'\m,omswr

.

» . %
The ins?ructional Faadaer naeua ta guide teachers, eounselors. and

ather schuol workers to 1mprove the curriculum. Improving the school

curriculumais 8 vary broad objective to' achieve. To'bacoma meaningful,

the concept "improving the currieulum" must be detined in terms of specific

component parte. What then are major implications in the concept M-
proving the cnrriculum" 1n guiding faculty members to evantually imple-

ment improved nbjectives, learning experiancgs, and appraisal techniques

in the schoolpclass setting?

Improving the Curriy€lum
Inherant in the concept "improving the curriculumﬂ, selected gener-
alizatlons seemingly are in evldence.' Thus pupils need uQ

1. perceive learninga gained as being relevaut in school and in

3

goclety, .

2. have adequate background learnings sequentially related to new
content obtained.,

3. understand what is beiné learged and attach meaning to these
learnings, |

4., perceive purpose in’'studyihg melected content,
\ Se dévélop interest in ongoing 1ess§ns and uniis of -study,

6,.:inte act with different_kinds of learning experiencesajsq ‘
prnvtni;nA?or-ﬁiverse-learning stylch

7. achiaeve 91gn1f1cant understandings, skills, and Attitudinal obe
Jectives with inherent balance betveen and among these chogen ends,

R, interact wilh satisfying learnine activities.
.~ have adequate readiﬁess experiences to benefit from new learning

a

a 8 -




‘site ends on a continuum, are utilized in teaching=learning situations.

‘centers,

RERUEEENN S T e

activities, , S .

| 10.. experience a variety of activities to provide for individual
differences, h : o :
| Yhese ten generalizations may w?ll provide a recommendsd framework
in working toward an improved curriculum for students in the school—

class setting. This could be true even.if aprroaches, representing oppoe.

such ag the fbllowing:

te 'programmed 1éarninz versus open space education ‘and learning

2. selfecontained classrooms versus . team teaching,
3« {flexible scheduling of diverse curriculum areas versus departe

mentalization,

o . - .
1

ks the uge of teacher=-determined behaviorally stated Objéctivas_

versus vupils with teacher guidance'selecting generai objectives in one

going Yessons and units of study,.

9. a éaa;cs or essentials in the curriculum emphasis aé compered
to pupiis being heavily involved in choosing what‘to.learn as well as
the media of learning, |

6. the use of basal texts in reaéing content versus individualized
readiné approaches in diverse curriculum arsas,

7. management systems of instruction versus developing the curriculunm

involving input from teachers, principals, and supervisors. 'é

8. heavy emphasis placed upon facts developed by pupils (e.g. addite |
ion, subt;;ction, multiplication, and divisidn facts) as compared to em- | é
phasizink creative endeavors in the school and class setting (e.g. thé :

writing of prose and poetry).

9. accountability procedures in teaching versus more open ended

24




- more general coneeneuslin edccationel thinking‘perte;ns to adequate backe

methcds of appraising teacher and pupil erfectiveness.

10, criterion referenced eupervisien versus dcverse approaches or -
methods utilived in supervieing 1natruction.
Needed CIarifications
-
From the preceding diecussicn, it is quite obvious thet further

research or philosophical agreement needs to be emphasized to realize

maximum group-coneeneue in educational procedures and practicee. Thus,'

‘_for example, in attempting to prcvide relevant learnings for pupils (see

criterion onepertaining to- generalizations inherent in the corcept "1m-

proving the curriculum® on page cna), a sisnificant .question arises as

to who ehculd determine relevance in teaching-learning situatione? The

teacher? The pupil? Pupile with teacher guidance? Textbook writers?
Programmers? Needs assessment programs?;

A further example pertaining to the need for clarity in.achieving

ground learnings sequentially arranged-(criterioe‘two on’pege one) for
learnere. This may alec be viewed from eeveral perspectives, Sﬁould
the teacher determine these eequential lehrnings for pupils? Or, should
the following individually or collectively be" heevily 1nvolved in deter-
mining this important facet of the curriculum:. the pupil, nupils with
teacher direction, eriters of_educational materials, individuals who
specialize in writing progremmed materials, or ereparers of management

systems cf instruction?

30
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o ‘ 't INSERVICE 'Epy'c‘A"rioN AND THE TEACHER
’ : . ._" B ‘-.-‘." .r-'ﬂ‘- . . “".l o ) _- -\‘7- l-

Inservice edutqfion of staff mcmbers in the ta . school settlng has,

4
I

~y - - of coutrse, always been important. Tﬁio has been’ true for ghe following

reasons:

1. teachers need continually to update their teaching skills to truly
. 5’ > i Coe s ' - Y
'_become professional individuale. B S '_‘

B .

ject to modificatibn and change. ° R

3. pupils need to be guided to achieve Optimal development in ail facete
\ a .
of development, such as intellectual, social, physical, and- emotionel growth,

More recently, ineervice education of teachers hes become increasxngly :

'important dueuto these trends in the school arena:

£
N
h i
% 3
L

.o
R §

1. the accountability movement.'_ . f‘u' Y J S ‘I'f

[

(" 2. dissatisfaction*by the lay public in teaching the basfcs - reading,

3

'writing, and arithmetic, in ﬁerticular.

- \‘ -, . Az‘

3. new movements in edueation,.such ‘as ieafning centers and open space :
education, differentiated staffing, ﬁeasureble quectives. modular scheduling,

compu‘er assisted instruction, dial access infotmetion tetrieval syetems;and

o

management systems of instruction. - : <

Teachers differ from each other ia terms of perceived needs in the area

of inservice education. Thus, inservice needs including the followinglmay,be

tdentified by teachers: ‘ _. ~: _ M ) B N I)ﬂ

1. handling discipline problems.
2. providing for learners of diverde achievement levels. .
3. ~obtaining the interests of pupils in teaching-learning situations.

4., guiding pupils in becoming proficient readers in diverse curriculum

2._,recommended'trends,in different curriculum areas continue to, be sub-

e R

e A
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inward desire to learn.

.l
H o

ng?st{mulating‘pupils in dGVElQ:.

e - selecting relevant objectives for pupi‘s to achieve. ’-3 - ,;H; o o
o R
'appraising learner achievement effectively. SR : 4;;-3;; C T
ARt ' S st
',sequencing Iearnings for pupils. e L

A o . .o
and leaining. T :
n ' o

n—ended strategies in teaching
, , /
10, utilizing a variety

v 9._“using more ope

o£”1earning”activities in ongoing units of study. -

Provzding for Individual Differences

needed.to develop

Teachers do differ from—each other in terms of what is

The 1’v.rm"kehop“ and ‘f3cu1ty'meetingsﬂ

proficiency in the teaching profession.

concepts to improve instruction have. no doubt, been beneficial in mang5school
settings in improving the curriculum. Too often. however, he needs ot the
orkshops and faculty meetings to improve the

group are stressed in ongoing "
ese workshops and

curricalum. Litt]e leewey then may have been available in th

r individual differences among teachers in terms

g-learning situations. '
ﬂ . Lo
ervice education,

faculty meetings to provide fo

o? selecting relevant persooal problems to solve in teachin

n'--_-l

To provide for individual differences in the erea of ins
teachers cooperatively with principals and snpervisors may determine an approach

. for the former_to develop'professionally in an optimal manner. © Thus,. at the TR

beginning of a new school year, for exemple, the individual teacher and an admin-

n for professional growth of th

a fiexib]e plan such as

istrator may work out a pla e instructol.

Depending upon the needs of the classroom teacher,

. e

the foliowing may be worked out pertaining to inservice ta«ks to be completed '.-A

for the new school year.' )
tiated staffing

1., visit a recommended class setting toO observe differen

in operation.

2. readften journal‘articles on alternative schools.

b}_
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e ¢ 3¢ aﬁtend the state rcading teadhe;a eonvention tﬂ determine

o'

recom—u faea ..‘."-...),‘ ) ..'7.

-,
A

d t:ends in the teaching of reading ;;

:' mende |
| ‘3.“ reqd a repotablespaperndig_gnfggggts of ﬂﬁhavior m%dificatidq. L “1;A‘
, Thé-teaCher working -on - fhe above nemed ptoégem of inaerviceﬂeducation Lo
; y report findings gained to otner prof%ssfonals ;; the school setting: Thi§-~;_ '

A may~ done using procedures such as the following
b L st Al
N 1. having summary statements duplicated and. handed to teach

5

ers, the

principal, and the supervisor.

rt to faculty members by giving salient ideas gained.

2. preeenting a ropo

hers informally about relevant jnnovative procedures

1¥ o 3, “talking-to teac

D
Al

in education.
. : i
otice innovative ideas

o | 4. 1nvit1ng teachers to_the class setting to n

being utilized 1n teaching-learning situatione.

ned tasks pertaining to in-

The teacher pursuing four previouely mentio

feels a need for

sexvice education, evidently,

1. using the strengths of professionals in teaching—learning situations

TR the'e1§§ETSet£ing (vtsitﬁpg ‘a class setting to observe differentiated -

U .
SO

7:;. L staffing in operation) o
2. providing experiences for pupile wﬁibh-hennonize with their needs, ' ‘fﬁ

1nte}ests, and purposee (alternative school concept). i
3. helping learners develop increased proficiency in the teaching of - ni

4 e
reading (attend state cenvention for reading.instruction). '

4. being able to work more effectively with selecte

d learners'(study

.tenets of behavior modification).
steacher may select the type of inservice education progrem

Thus, each
culty members. The role

et the needs and purposes of involved fa

that would me
ers to determine the quality

of the principal or supervisor in assisting teach

UA'_
EBJ(: of inservice education desired may {nclude the following standards:
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1, clarifying with individual teachers passible areas in the school

: N curriculum which cgu!d“bm strengthened.

e dist:u"séing purpa“’erul inavative ideae that might be implemented in
ghe SchOOI an¢ class setting. 4‘. _77 - T i | L |
study, and ulti- .

3. encouragiug indzvidual teachers to view, analyze,

mately 4mp1ement selected trends in the curriculum.
4. suggesting_gossible areas of inservice education to teachers. .
L 4
5. surveying problem areas identzfied in the school curriculum as

indicated by teachers and using the related data in the conference setting

e
i
A
Y
L
|
T3
]
ey
i
S
;

with individual instructors.

g the thinking of teachers pertaining to areas of 1nservice‘

6. respectin

education.

In Summary

v

Teachers individually with supervisory asaistance may determine their
a of inservice education. Thus, purnose is '

own areas of need in the are
ram of professional

involvedt}p fulfilling requirements in a personalized prog
taiping to improving the curriculum. S R B - 3 4 o
) b e W e I -t | Ld L edad e
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. OBJECTIVES JN- THE CURRICULUY

Educators, in degrees, diaagree as to which objectives'pupils should a-

JUCSOREVIPRIUY . S T o [P

T il Tl e e mn -

[ X
chieve in'the curriculum. Teachexa, principals, and. supz rvisors need to study

and analyze diverse objectives for ultimate use in teachingﬂlearning situations;wk
The kinds of objectives chosen need to .' J ' | Lo
1. provide-for individugl differences,
2, Ehéhasize'méaningful and un&erstandable learéings,} ._ . ‘ .
3. provide for diverse interests possessed by learners in the class setting,l

4, be purposeful in ongoing units of study.

Each pupil needs guidance to_achieve optimally in the school curriculum,

Subjéct:Matte: Learnings in the Curriculum

There aré educators advocating subjecc'matter learnings receiving primary

.'gmphails in,the“curriculum. Intellectual development of pupils may then receive .

.

major attention rather'than skills and gttitﬁdinal goals, To achieve}subjédt

'matterggbjedtives, the teaéher'might assist pupils to ‘achieve well utilizing .

R

- reputable basal 'textbooks, single or multiple series. Other activities, in-

volving the use of selected audibuvisual'aids, may be brought. into teachinge
lgarnlng situations, as néeded; o provide for each pupil. Ultimately, the
teacher must evaluate to notice if pupils are acquiring relevant content.

Objectives reflecting vital subject matter for pupil acquisition should

1. contain significant facts, concepts, and generalizations, - ﬁ
2. emphasize what is useful to learn. Inert ideas should be culled. f
- 3. encompass recommended scope and sequence ofoconteht. _%

4, advocate a spiral ¢urriculum. Thus, previously gained subject matter X!

is met gain at a more complex level of understanding.

1

Learning activities to achieve objectives should also emphasize appropriate

1




‘alizations. . | - | S i

i

’ ¢+

justifiable criteria. - The activities may emphasize both inductive and deduc~
tive méthods of instruction. Deduction is less time honsu@ing, as d‘method;

comparad to induction. Clear, concise explanations given by the teacher can

assistlpupils“td learn much subject mﬁtter. For a change of pace, inductive
methods should also be utilized. Thus, the teacher needs to becomé a proficient

asker of sequenhtial questions to gﬁi&é_pupils to achieve relevant subject

matter. No doubt, the most significant factor in teaching is to start where
each pupil presently is achieving. From then on, continual,;optimal progress

is'an ideal for each pupil ‘to achieve. The teacher needs to keeﬁ accurate

. 3 o _ :
records to notice if sequential achievement in subject matter learnings is in

L}

evidence for each learner. " . c . )

To measure achievement in subject matter, the instructor might utilize

b 3 :
teacher written tests (true-false, multiple choice, essay, matching, and com-

pletion items). ' | ' ) .

i .

State wide and local district tests, in acéountahility systems, might also.

be utilized to determine pupil acquisitibn of vital faéts, concepts, &nd genere-

- o

.

. Process Learnings in the Curriculum
: 4
There are selected educators advocating process (}ather than subject matteé)

objeétives receiving primary emphasis in the curriculum. The processes mljhf in-

£l

clude
1. careful observation and accurate recording of what was obsefved.
2. classification of content and development of generalizations.
3. making Eomparisons and predicting outcomes,
4. creative thinking and critical thinkiné.

5. idéntifying problems, stating hypothesis, and testing hypofheses.

36"



6. communicating content clearly to others.

7. gathering data from a variety of reference sources. . : }
Tgaghers! principals, and supervisors need to select vital proéegéeé_ﬁd;“rgu
pupils to achieve. The processes must have transfer value. The proceskesfmayﬂ
‘then be utilized in diverse curriculum areas, as well as in societ&. ‘ééduén—'. -
tial progress of learnars needs ‘to be in evidence~in ongoing units of study. x
A variety of audio-visual aids, as well as reading materials, may be utilizaé
to assist pupils to achieve process goals. '

Te evaluate 1earner achievement, the teacher needs to utilize observation . f
nethbds. Thus, the teacher may,eva{gats if pupils, in geoeral, are achieving
Iprocesg goals, SQQQect mgtﬁer 1egrgihgs are albyéprOQQGt of achieved ;rocgsifg. _}
An inherent assumption is‘if apprbpriate prccésses are in eQidénée;.éccurate |
subject matter lgarnings'will also be revealed by pupi{g..‘Pfocesseg\acﬁﬁiged L
ﬁy.pupils are not specifically measurables It would be ridiculous to talk a<

bout a pupil developing 80% proficiency in.making careful obée;vations or a

~learner réco;ding what has been obse;&ed with-95% accuracy. Howevér, in gen-

eral, the teacher may observe Lf é bupil ib‘lncreasing profic in‘observ-

vals of time. S ~

In Conelusion

‘ P . , .-
Should subjgtt matter or processes be emphasiied‘;gnéhly in teaching~

A

learning situations? (br, is compatibility possible? Cg?tainly, a teacher may

emphasize one of the categories more than the other i{n ongeing units of study.
' - .- . .

Huowever, process goals might also be stressed to guide léarners to acquing o ’ 'E
} l ! o
relevant subject matter. _ ' .
L - 'Q .
N - ‘




~ CURRICULUM IMPROVEMENT

4

_:Each school needs,to provid~ quality objectives, learnihg activities, and evgl-

uation procedures to’guide each .earner to achieve optimslly. What might faculty

members in a school do to improve each curriculum area?

' Use of a variety of Media
. _ y .
«  «Each pupil possesses a unique style of learning. Thus, it behooves the

teacher to attempt to discover which methods of teaching will Optimally'benefitl

any given learner. The following, amqu.othérs, are recognized as being positive
‘ in.thé field of educational methodology:  ° ' e -
- L 1. reading to acquire knowledge, concepts, and geperaii:ations.
S ' Abstract content is then being emphasiced in teaching and
u ' learning. ) -
o 2. viewing audio-visual materials. Filmstrips, slides, films,
: " study prints, illustrations, drawings, and transparencies
may be utilized by learpers .to secure needed information.
Semi~-concrete experiences are thﬁ; being emphasized®in on-
going lessons and units. . '

N .. 3. utilizing: realia in achieving stated 0 jectives in¥he curri-
: , culum. Students may then experience objdcts, mgdels, !
| L excursions, demonstrations, and other conorgte materials in
b teaching-learning situations. : _ -
. . | % Py
o To be sure, all learning acquired needs ultimately to become abstract in

nature. Thus, iisteniﬁg, speaking,‘readihg, and writing skills need to be devel-
oped optimaLﬁy within each iearnef; These four vdpabularieé are utiliced contin-
ually in the adult woflq izrsociety. Théy are also utilized by students in the

societal arena. EFach pupi?.then needs to experience the abstract integrdted &ith

the semi-concrete and the cuncrete. Respect for each student's learning

style needs to be in evidence. Thus, for a pupil revealing a preference for

’ ' 3 , 1 . . .
concrete experiences in the curriculum, the teacher needs to utilize in lessons

1

and units, an adequate number of realia. Or, a student that prefers the semi-

concrete as a major method of learning needs to experience an adequate number of

“activities stressing visual and related auditory means. These awdio-visual

v
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activities do not directly represent reality, nor have they moved entirely in the
direction of being symbolic. The talented-and gifted student may prefer abstract
experiences in ongoing lessons and units and, thus needs to experiénce numerous

reading, writing, listening, and speaking activities.

Use of Differentiated Staffing

-

The talents and skills of each person in the school‘setting need to be uti-

lrzgd adequately in teaching and learning. Teachers, supervisors, administrators,
secretaries, and teacher aids possess knowledge and skills which might be shared

with students as the content and abilities relate to ongoing school and class =

: . i . - + & . . ’ N
experiences. Lay people in the community alsoc may possess specialties which need

o

integration with the curriculum.

In an era oflknowledgg.explosion, it is difficult for any one teacher to
possess that which represents optimal achievement .in gach‘aﬁd every learning
activity provided for pupils. -1t behooves the faculty'and staff éf a school to
have a listing of current specialties possessed by knowledgable individuals.
Tﬁbse individuals may have concrete and seni-concrete materials to go along with
their présentation'related to a specific lesson 0; unit in the classroom, = The
resource'person must be able to present content on the understanding level of
learners and stimulite further interest in learning. If, for example, a'resoufcg
person has mucﬁ knowledge in the area of rocks and minerals, perhaps the subject
matter nceds to be shared with learners in an ongoing science unit containing the

title of "Rocks and Minerals.'" .

Use of Inductive Methods of Teaching
Induction, as methodology, is receiving considerable emphasis in curriculum
development.' 7o ufiii:e inductive méthodg, the teacher needs to gurde learners
to select relevant prob{em areas and work in the direction of solving ghe identi-

fied yrohlems. A variety of reference sources may be utilized by students to

i
-




acguire needed subject matter to solve problems. The student then FELures »pee
& . S »

cifiv vontent in atvempting to solve one or more problems. Frob the specific. thon,

. : . H '
“to the gensral represents induction or learning by Jdisvovery methods.

The teacher needs to guide pupx]s to locate problems and utilive suhject
matter, not as an end, but as a means to an end, that is to solverpgoblematas g

. ) $
situations. The teacher no longer is a lecturer or explsiner of content, ‘g:kvr
I - o : . ’
the teacher stimulates, motivates, and encourages learners to pursue the seolution

- kS

of “rob cms perceived purno¢efu1 by the inve lxed student.  Intrinsically, puplls.

attain subject matter directly related to the selving of problems. - Interest in

securing subject matter provides effort need~d in learning. To re“ard'learnzng,
" *
extrinsic motivation is not needed such as prizes {(primary reinforcers) and tohens

.

(secpndary reinforcers) which may,be eacharged for a specific prizel

A mintmal
arount of eaplaining at necessavy 1nt9r&als m‘ght well spur learners on to make

needed discoveries and thus use 1nductton as a method of teaching and learning.

X

» " Depth versus Survey Methods of reaching and Learming

fducators, in general, recommend depth understanding be enphasiied i1n guniding
A

pupils to attain relevant goals., To attain cach fact, concept, and gencralization

in depth, pupils nced to ekperience a variety of methods, media, and experiences.

Surveying any one fact, concept, and generalj:iation might well hinder pupils frue

attaching meaning to that which has been learned, For adequate retention to ococur,

supils individually need to understand and attach nmeaning to each understanding

{(acquisition of subiect matter j, skill (becoming proficient in lastening, speaking,

‘readirg, and writang abilities) as well as atvituds "ﬁ“ values, appreciations, and
e
interests) poals An adeauate amount of time or rtash for ecach lesvner peeds e be

i oevadence to emphasize achieving any one objective an a meahiﬂgf&L4Q:uud.
e \
Meaning theory is highly relevant to emphasize in any given learning Opportunity

+

for vapils. Each lesson and each unit pust Cograin evperier.os wrich purils
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1. Instractional management systems (IMR). Te:chers and super-
visors need to identify for a semester or an entire school
vear, measurable objectives for learners to attain in each
academic area. Generally, there are a minimal number that
pupils on any grade level need to achieve before being
promoted to the next sequential grade level at the énd of
the school vear. FPupils, not achieving the minimal number
for a grade level within a school year, need to complete
remaining eénds before being promoted to the next grade level,
Talented pupils, of course, need to be challenged to achieve
more objectives than the minimal required for completing
the requirements for any grade level. :

- :
3. Mastery learning. Teaghers, prior to teaching, identify

vital precise goals for pupils to achieve. The teacher then

selects relevant activities to assist pupils individually to

achieve the“objective. If the involved pupil reveals an '

objective has been sttained, he/she is then ready to achieve

the next sequential chjetrive. A learner who does not achieve.

an chiective may well need a different teaching strategy I}

until su;¢ess~éﬁwgea%~é¥!ainmgnt-is in evidence. ‘

‘tndividually Prescribed "nstruction (IPI). With the uti-
lization of [P, measurably .stated objectives are written
prier to instruction. The specific ends ne@d—eﬁ’ge written
for at least one semester and preferably for an entite school
vear prior to their implementation.’

L

Each pupil is pretested on a reasonable number of the measurably stated ends.

Thus, pupils need not havé learning activities pertaining to those goals already
attained. Rather, the teacher prescribes a lear;ing activigy based on the first
new precise end to be achieved by thc'involved pupil.. After instruction, the
teacher measures if the learner has been successful in goal attainment., 1f so, the
teacher then prescribes an experience for the learner to achieve the next sequen-

tial end. If a pupil has not achieved the aim, a new peescription is given to ¥

avd in the pupil being successful in achieving the stated measurable goal.

In Conclusion
rere ave sanovative procedures emphasized in teaching-learning situations,
” ) - . . 3 I3 ‘ - 1]
Facb inno.ation neoeds appraising in terms of providing for individual opuimal pupil
PrUgrens fnus, pupils, andiviadualiy, mdy attach interest, deaning, and purpose to
ongning experiences within diverse lessons and units of study.

;?,}Ti‘l\i ’; _-,._.'. .
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'cipline in the school/class set;ing. There is fear that learners may and

- DISCIPLINE AND THE SCHOOL

L
2’

' Teachers and adm;%istrafurs;are concerned about the qdility of dis-

do get out of hand. Learning on the part of students is hindered. The
qualify of education then goes downhill. " T 5o
Toward the other eﬁd of the continuum, discipline may‘be excessively
strict! Students axe re!uciant to be active'pa;ticipants in ongoing |
experiences, Less creativity is in evidence then from'stué;nts. it
appears that a Golden Mean houid be emphasized ih dis:ipliné. Thus, an
environment csn be excessively ée:pdssive. Or, strictness as & concept
is being emphasized rather-thaﬁ #ré students truly'learning and achieving.

The Psychology Of Learning

There are selected principles of learning which need emphasis in the
curriculum. Otherwisé‘discipline'prbblems might arise due to ineffective
methods of teaching and learning being emphasized in ongoing units of study.

1. Purpose in Learning

”

¥

The teacher needs to develop or maintain purpose for learning within
pupils. Pupils may learn very little from ongeing learning activities if
they "see" little or no purpose in what is being learned. Learners must

sense 8 Teason for learning selected facts, concepts, and generalizations.

-
>
“
R
P
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Too frequently,‘the classroom teacher has merély assigned a certain number

of pages for pupils to read from a textbook with no readiness activities

involving purpose for reading. The teacher, perhaps, merely stated the
following: "read pager 110 to 113 for tomorrow and answer questions five,
six, and seven at the erid of the chapter."” It is no wonder that many

learners fail to sense purpose for reading.
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1f pupils are to read content from a basal reader, for éxample, the

’teacher can guide pupils in a discussion pertaining to the related pictures

in the textbaok Pictures from the teacher s file could alsc be utilized

As these pictures are being discussed, the teacher could print the related

~ new words on the chalkboarg that pupils will he encountering in- their ,

reading. These words should be pitnted in neat manuscript style and

their meaning discussed. Pupils can then obtain a mental image of these
words £rom the chalkboard and utilize these learnings in recognizing new
words which they will meet in print. They should also.be able to recali the
meanings of the new words when reading so that meaningfui learning may

take place. As the pictures and related new words are being discussqd,
pupils should ask questions and identify problem areas.. Pupils can then ,
read to find infbrmation to answer these questions or problem areas. Thus,
a purpose‘is involved in learning than if no reasonslexist for participating

in a given learning activity.

2. Interest in Learning

It is important for fénchérs to select learning activitien which capture
the interests of pupils. Pupils should learn more if they are intéré%ted
in a given learning activity as comggred to having a8 lack of interest. Too
often, teachers.have not cansidered the. interests of pupils when selecting
appnopria;e learning activities. Thus, learners do not achieveito their
optimum. The teacher can construct sn interest inventory whereby pupils canl
respond in checking what is of interest to them. For example, on this interest
inventory, all pupils could check their hobby or hobbies from those listed
by the teacher. Space should be left for writing in their hobby or hobbies
if they are not listed. Hobbies which pupils have can becore a definite
part of ongoing lesrning activities in a given unit. For example, .stamps

from a collection, pertaiiing to a unit of study on Great Britain, can become

i
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ﬂ,;'could become a definite pert of.a science unit pertaining to the changing

v o

a part of the 1earning activities on that country. Or, a'rock'collection _

surface of the earth. On the interest inventory, some pup;1s ‘may 1nd1catejnw;w

positive attitudes towerd listening to music of other lsnds. Certainly

r'e

these musical recordings can be brought into selected social studies units _‘

when they relate to the nations or arees of the world being studied TeecherS“Ji
need to study various interest inwentories end deveIOp an 1nstrument which |
would give data on ways of capturing the interests of pupils.

Pupils, generally, wili show little interest in a given learning activity
which is excessrvely complex. For example, pupils who read will below grade
level will not ve interested in reading content from books which are written
for the grade level they are presently in. The words, terns, and ideas being |
presented from these textbooks will not be on the understanding 1eve1 of
pupirs._ Thus, interest in learning will lag. ‘Nor will talented and gifted i
' leerners genersily be interested in content which'is written well_beloh
their present achievement level in reading. These lesrners wiil generblly
be bored and feel a rark of challenge in learning astivzties which hawe
excessrvely low standards.

Some learning activities have a tendency to capture pupils interest :
more as compared to other kinds of activities. Well selected fiims, £11m-
strips, pictures, slides, excursions, and records can generate much pupil

interest if properly introduced. Pupils fiom different achievement levels

interest on the part of learners if the ideas being discussd contain

Tty

i

in a group can generally benefit from these learning activities. They :@g
can interpret and gain content on different achievement levels. 2
Learning activzties involving discussions can ma}e for a lack of ~£§




excessively difficult vocabulary terms which learners do not understand or
if the discussion ectivity is carried on for too long a period of time. .

B Meaning Attached to Learning

1

~ . o

To benefit edequately from ongoing learning activities, pupils need to -

understand hat which is being learned. Too frequently, pupils have memorized'

-,facts. atatements, and conclusions Without reeily understanding or attaching
‘meaning to what has been learned.. Or, pupiis have memorized content for a
test resulting in a rapid rate of forgetting. 1f pupils attach meaning to
what has’ been learned, an inproved retention rete should ‘thus result.
A11 teachers should be highly 1nterested in having pupils retain as much as
possible of ehet has beon 1earned. ' |

For loarning to be meaningful for pupils, the teacher must assess the
learner in terms of hie present achievement level. ".Thus, in initiating or
introducing a unit, the teaoher should develop spme kind. of pretest which
 will assist in determining present achievement 1eveis of pupils. This could
involve the use ‘of a veriety-ofveveiuation teehniques. Paperypeneil tesfs
could be used es well as discussions. Not all evaiuation. of course; should :
be done through the use of paper-pentil tests. Tests such as these will not
adequately measure how well pupils caen utilize a microscope in science cr how

‘well pupils can construct and make nodels.releted to ongoing social studies

units.

Once pupils have been pretested, the teacher needs to adjust objectives .

—in a unit of study. - The*objectives.should then be attainable for pupiis.'
Careful selection of learning activities or determining an appropriate
instructional sequence for learners is then important. If the objectives '
are too difficult for pupils to realize, meaningful learnings will then

not occur. Learning activities which are too difficult for pupils make for

3
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' teachers discover that under such circumstances pupils learn to'dislike

Ca lack ~o£’mehningfn1 1earnings on the part of children. The teachex needs

to pey careful attention to proper sequence when pupils are pursuing ongoing .
1eerning activities;_ The teacher may "jump" too far ahea& of pupils if care-~ -
ful attention is not paid to proper ‘sequence in ongorng learning activrties.
The other extreme in sequence could pertain to the teacher duplicating ‘
what learners alresdy have mastered or learned in previous units of study.
Thus. it is important that the teacher think in temms of good seguence
when prov;ding learning activities for pupils. | . |

The teacher can be'misled in providing for meaningful learning activ-
ities for pupils if the type of pretest utilized is not in harmony with the
learner s present achievement level.' For example, 8 first grade pupil will
not reveal present achievement levels, generally, if'he were asked to read |
and respond to eomplex true—false, multiple-choice, completion, or matching |
items. Each child must be pretested using &n appropriate evaluation technique

which is in harmony with ¢hild growth and development characteristics.

4. Motivating the Learner

Pupils who lack motivation wili'not have’the necessary energy level
to become actively involved and benefit fully £rom ongoing Iearniné ectiyities.
The teacher must think of strategies which assist learners to achieve to tneir
optimum due_to appropriate motivation. Forcing learners to memorize a
given set of £acts; generally, would make for situations where learners lack

motivation. In some situations, teachers want to depend upon scolding or

embarrassing learners in 6rder to "encourage" learning. Sooner or later,

T T A T OT S
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learning, teachers, as well as the school as an inst;tution. Pupils may

come to the conslusion that school is an unhappy place and learning is

&
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something to be shunned A few'teachers still feel that pupils learn only

for children and in their deeds emphasizes that "learning" can come ebout j'"f s :

largely when experiences fbr children are made unpleasant through regurg-

-5

itaticn of facts, roee learning, snd drill.

The teacher rather needs to think of stimulating pupils so that an
inward desire to, learn will result. A gcod bulletin boerd developed at
' different intervals uhen units are taught can do much to assist punlls in
asking questions whereby a desire exists to get data in answer to these
questions. In deveIOping these bulletin board displays, the teacher needs
to think of possible qpestions pupils may raise pertaining to the pictures
contained: thereon. Csn the bulletin bcard display help deveiop an inwaxd
.desire to learn on the part of punils? This question needs to be ansnered |
in the affirmative by classroom teaehers. The teacher can also develop-
interesting -learning centers pertaining to different units of study.® 'This
. should assist learners in identifying important problem areas thus motivating
~ pupils in developing~an inward desire to learn. The teacher can also
utilize films and filmstrips eentaining ' content waich weuld.stim-'
ulate pupil curiosity. Learning activities need to be selected carefully by
teachers so that pupil motivation for learning will be at its optimum. |
.,Methods of Disciplining Students )
If effective methodology has been utilized in teaching students and
discipline problems persist, which alternatives are available to the teacher

$
and administrator? = A i
1. \psing_reinforcenent tactics. Reinforcement emphasizes using‘praise, z
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prizes, free time, tokens to exchange for prizes, notes of commendation, -

recognition &n.gll-Schoolrassemblies,Jbadgés, and certificates for improved

learner performance. The teacher needs to determine the amount any student

needs to iearn and communicate this to invblved learners, priorlto'aﬁy'givén'

leaxnihg ‘opportunities,  Thus; if it is feasonablé'fbr'a learner to spell
fifty words correctly within a given time interval, what will be the reward?

Or, if 2 student does not disturb others within a specific interval of tiﬁe.

vwhich reinforcement tactic will be utilized? Each learner needs to kﬁow what_."

to achieve within a time interval in order to receivé an award or prize. In
a precise and clear mannei, the teachor needs to commuhicﬁte what is desired
from.ehch student in order thaf xhe latterimay work in the direction gﬁ |
receiving positive reinforcement. | |

Bi§h13r1 wrote the following involving reinforcement théory {S-R view
and the thinking of B. F. Skinner): | |

The underlying philosophy of the S-R view stresses that
scientists have been most successful when they have traced
the causes of events and have found ways to alter behavior in
predictable ways. To apply science to humen behevior, there-
fore, Skinner argues that we must constantly analyze causes.
If we can discover what makes people behave in a desirable man-
ner, we should be able to arrange conditions to produce that
kind of behavior. If we do not search for causes and attempt
to arrange experiences, we will leave things to «<hunce. In an
uncontrolled situation some lucky individuals will have a favor-
able chain of experiences that will equip them with desirable

attitudes and skills; others will suffer an unfortunate series .

of experiences that will lead to difficulties and grief. In a
controlled situation it may be possible to arrange experiences
so that almost everyone acquires desirable traits and abllities.
Even if you feel a bit uncomfortable about the idea that
human behavior is shaped by experiences over which the indivi-
dusl has incomplete control, Skinner argues that you will be a
better teacher if you endorse this assumption. If you reject
the proposal completely, you may not become aware of how you
are influencing your pupils in undesirable ways, and you may

TRobert F. Biehler, Psychology Applied to Teachiqg, Third Edition. Boston:
Houghton Mifflin Company, 1998, page 229. _
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fail to arrange etperiences that could benefit them, - S-R theo-

rists stress the point that what you do as a tescher-whether

-you acknowledge the fact or not-is going to have an impact on’

your students, - Therefore, they recommend that you make syste-

matic efforts to influence student behavior in efficient. con-

sistent, and positive ways., .

"2. Using satiation methods. If e'disruution occurs in the classroom,
the teacher may in an objective manner have the involved learner demonstrate
for an interval of time the disruptive behavior. The assumption here is that
the student will become tired of exhibiting negative behawior. It may not
be as enjoyeble to perform what is negative when the student is encouraged
in an open manner to do so. Generally, the pleasures of perfbrming disruptive

behavior involves doing what the teacher disapproves of.

Thus, if two students have passed notes to each other during class time,

they may be encouraged to do so during an interval of time so_that classmates
may observe the ensuing behavior. Hopefully,‘the involved students will not
engage in the disruptive behavior in the future, i.e. passing notes during
class time. The joy of doing SO may be eliminated through satiation methods.
If satiation methods do not appear to work, other means of disciplining
learners need to be utilized, "Learners tend to exhibit those behaviors which
appear to'reward the personal self, Thereis no one proven method which
works ¥or all students in the area of discipline. _

3. Using student-teacher planning. Each class of learners with teacher
guidance may develop c}assroom standards of behavior. Each criteria needs
to be appraised in terms of developing recommended standards of behavior with-
in students. Thus, is the discussed criteria too lenient? Or, is it exce;-

sively stringent whereby harmful side effects could occur? It truly is a
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“The consequences of any one standard is tosclﬂ\iflthion in the classroom

if evidence warrants.

.problem'solvins—sithation'to developirecommsndod-standsrds of behavior,. |

After the criteria have been de?eloped in a.meaningfhl manner, they:
need implementation. 1f a learner broaks a rule, the class needs to discuss

what the consequences. of the infracture are, Should the adopted criteriasw_;..m

F

not work, students with teacher guidance need to develop modified or new ' )
standafﬂ! Each standard is a hypothesis to be tested in the classroom settihg.-:;
setting. Only if the ‘consequences are negative, should a critoria be revised.

What is good in terms of standards is thst which works in action. Nhat is not‘
effective produces nonworkahlo results. The world of experience is the ‘real

world. What exists in the expeﬂgﬂ“d world is not stable nor static, but

changes. With change, new problems arise. These problems need identificstion

and :elated solutions sought. Solutions are tentative and subjeq; to chango,

[ o e @

t,

Preston and Hermann? wrote:

Group formulation of rules or standards is desirable ("'only
four children may be at the reference table at a time"; "commit-
tees at work-keep ydur voices low"; and so on). There is evidence
that children even as young as kindexgarten age can participate in
making and helping maintain rules.

Studets should understand that the purpose of abiding by
rules is ...t to.please or ingratiate the teacher, but to create
the kind of classroom in which learning can take place. Once the
rules are made, discussed, and accepted, they should be posted and
frequently referred to. The teacher should encourage the pupils
to improve or add to them as the year proceeds.

4, Using modeling. The teacher may properly introduce and show a £ilm
<
to learners in which quality ideals in discipline are being emphasized. The
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2Raiph C. Preston and Wayne Herman, Jr. Teaching Social Studies in the Ele-
mentary School. Fifth edition. New York: Holt, Rinehart and Winston, 1981,
page 108. , . ‘ :
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content in the'film‘should be reélistic and not represent unachievable stan-
’ [

dards. Ult1mate1y, the subject patter in the f11m may be discussed with in-
volved learners.: The purpose of the £ilm is td present positive models for
students to emmlate. Each student models himself/he;szig—;}ter other admived
individuais;' | | . . | 1 | .
The teacher may also pfaise one ‘or more students by name for exhibiting
appropriate behaviors (reinfbrcement theory) The revarded Iearnars provide

models for others to imitate. The.more prestlgious the ‘model, the more likely

.others will attempt to emulate that ideal. Notice in either exsmple pro-

vxded above, the teacher did not force the model on learners. Rather, the

model is there for observation, imitation, and emulation. | ~

LY

Woolfolk and Nitplich3 wrote the following examples of modeling:

. 1. Model those behaviors you want your students to learn.

EXAMPLES: Show enthusiasm for the subject you teach.
" Be willing to demonstrate the tasks you expect
the students to perform. .’
2. Use peers as models
- EXAMPLES: In group work pair students who do well with those
~ who are having difficulties .
2 Ask students to lain lessons to the class or to
. a small group.
3. Make sure that students see hat positive-behaviors lead to re-
' inforcement for others,
EXAMPLES: Point’'out the conne tion between positive behavior
' ©* ‘and positive consequences in stories. L
When a student is mishehdving, try to find another . 45
student near by who can be rginforced for behaving ' -
more appropriately.

There are numerous means” availsble to teachers and adm1nistrators 5;

prevent or nminimize discipline problems. First of all, each teacher nee
. | :

.‘ ‘ . 4 "

- \ . . L

3Anita E. Woolfolk -and Lorraine McCune Nicolich. Bdﬁcationai'?szchoéogz
for Teachers. Bnglewood Cliffs, New Jersey: Prentice Hall, JInc., 1980,

page 149, : : _ ' .
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(o sppraise the quality of his/her tesching in toms of recommmnded cri-
teris ftbm.the*piychQJng of leﬁynihg; Diéc;éiine-broblems, of course;
'gight srise 1€ the teacher is not providing fsr-1na1§14na1aa1f?erences. :
| After indiv1dua1 differcnces have been provided for adequately and
problems in studant behavior are still 1n evxdegke. the teacher may try*
1. Reinforcement tactics by :ewarding posit;ve 1earner behavior.. _-.,____.;;ﬂ
2. Studenteteacher planning of standards of conduct in the class~ E
room setting. L
3. Satiation'mdthgds to convinég learners that négative behavior
can be emphasized until thé.involved-student becomes tired of its e;hib~
sion, - | |
4. Hédeling desired behavior using.?udioAvisuél maﬁerials or quglity
student behavior in the classroom, '. |
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SCHOOLS OF THE FUTURE

*

There is considerable criticism of publir education. However, there is
1itile agreement about how to bring to friition desired changes in education.
The writer in the balance of this paper will analyze p#oposed'positions

for change in the public schools.

]

¢¥ . e The Basics in the Curriculum,

&

Lay people und selected educators advocate the basics-reading, writing,
and arithmetic be taught in the public school. The crigicism implies that ghé
above named three r's had not been emphasized previously. This certainly
' cannot be }roven.' It would be exceedingly difficult to teach without reading,
writiny, and arithmetic as building b19§ks in the curriculum, ’

To advocate a 3 r's curriculum only, would be very narrow fndeed,

There certainly_are addit!onat bodies of knowledge that'!earners.need to
experience in depth. I will mention a few. We ijve in an era of conflict
between and among nations The ﬁalestinian Arabs versus Isrsel represents

‘a dilemma in the land formerly called Palestine. Lebanon, prior to 1975

a generally peaceful nation, is now Viterally torn apart by factional groups
~{n that nation. These opbosing siQes inclyde the Shiites {Nabih Berri as
leader) and the Druzes (Ha\i& Jumblatt as leader) versus the Christian
Phalange (Amin Gemarel, president of Lebanon as leadgr); Nations dutsidg of
Lebanon are alse involved in the dispute-Israel versus Syﬁia. In the H{ﬁdle“
East also, lrag versus Iran are at Poggerhead;. each being an oil rich nation,

The Middle East'is jusi one rggion‘in fhe world that is filled uith
tensions, war, an&oppasitions. in addition to nume;ous pther reqions {n the
world. Thus, sotial studies, in addition to the 3 r's, becomes a higﬂfy

significant academic area.
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Atyu, scignce 15 2 very important part of the total school cureiculum,

He Viie 1n o world of science. Continual improvements in gir, land, and water
transportation are with us, The Tife span and the quality of Yife of most human

beings has incressed from past years, Medical science, has conquered deadly

disesses tn the writers own 1ifetime, such 8s infantile paralysis. This deadly
end disabling disease hardly is mentioned today as a source of any dread or
anvtety . Increased technology and improved procedures are beihg found for
minwgy zing twe stiil dreaded diseased (heart attacks with its coronary bipasses
ang cancer with chemotherapy and radiation treatments,.

Rgditional relevant items in the world of science inglude poltur’on in

tts diverse forms (sir, land, water, and noise), ecology and the envirorment,

-preservation of wildlife, conservation of matural resources including land

grosion, automation, computer and hand held caicumors,‘és well as nuclear
i%apons and power planats, R

Other vital curriculum areas are music, art, and phystcal education,
Certaziniy the study and appreciation of music and art.pnds meaning to life in
the aeséhétit dimension. The writer feels that it certainly may be true in
degrees “without & song this day would mever end.” Physfcal education programs,
swong other objectives, should guide Yearners to develop healthy minds within
hesTthy bodies.

14 45 quite obvious that a basics curriculum is too narrow in scope and
gae s ndt provide apportunities adequately to love 1ife and benefit of the fullness

of Ve that g thprein,
God and the Publrc Schoois

Sampesus fondamentslist minvsters, as well as senators, representatives,
got tve Vegssoprt of the tritet Teains gdiotate prayer Yo the public schoels
ey oare 8ty a e @*‘tena?ini cregticrism, as state? n the bruk of

Gpeme e s fhe By fhi romedaset hyg heen Lhat God has beern Jeft oot of the
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public schools, Thus, public schools have difficulties with drug abuse, arson,

¢

thievery, and discipline.

The United States Supremg Court in 1963 in the court case of Schempp

versus Abington Township High School (Pennsylvania) ruled Bible reading and

prayer unconstitutional in the public schools,
Another issye has been the "equal access” concept whereby public sthool

faciltties could be open to religious groups when classes are nof {n session.

Numerqus lay citizens and governmental officials favor "equal access.”
It appears as if the movement is very strong in attempting to bring re-

ligion back into the public schools.

1t almost sbunds as if God punishes the public sthools if prayer, Bible
study, and equal access s minimi;ed or omitted. According to critics of the u
public stbools, the end result ﬁas been drug abuse, dié§1p1ine probiéms, and : ";:5
other evils mentioned ﬁrtviously. Little mention is made of the greater evils
existing in ;gciety,‘such as Qu%der. rape, arﬁed robbery, and druf imppetation |
by dealers making a fortune. A publit school can not.be separateq from what L
happens in sociesy. Thus, an Immaculate enviromment is not possible in the
school settfﬁg. Certainly, teachers and administrators must try to dotthe
best possible to provide the best curriculum possible for each student. Hows
ever, society must realize its resﬁbnsibi]ity fp curbing that which is unde-
sirable.

To what extent supporters of religion in the public ethools wish to have

oy

their philosophies and beliefs stressed is not known precisely. Jerry Falwell
and Greg Dixon, both ministers and from the Moral Majority, believe that God
has been left out of the public sthools. The end rgéult; théy béﬂieve, has
been a tack of Christian ethics in the schools. The writér wonders if funda-
rentalists believe that God ié punis;ing thé public séhoo?s for their beliefs

that the Supernatural ahs been omitted from the classroom. That makes God a’

-vindigtyve being.

‘
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g;: . Fundamentalist ministers, too, are very strong in advpcating the buildup
of nuclear weapbns and grmaﬁents in general, a no negotiaiibn stance with the
Societ Union, deployment of missiles against the major enemy, traditional
patriotism mixed with Christianity, and a strong capitalistic stance in the
economic arena.

The threet of war remains with us all. A super-power confrontation in its

ultimate benefits no person. Building up the arms race is costly and a negative
| way of dealing with cdnflicts.' The Uni;ed States is a pluralistic nation of

diverse religious groups and not Christian only. A heavy emphasis upon

capitalism in its present form as being the correct economic system leaves

many individuals out of the mainstream of society. Too much poverty can then

be an end result as well as the extremely wealthy cccuring,vist benefits.
In the United States, parents with adequate income can serd their offspring E

to parochial schools where religious teachings can predominate or have strong

emphasis. (

Humanism in thg Curriculum

-Humanism, as a psychology and philosophy of education, has almost been
forgotten. Ouring the early 1970's, it made great inroads into the American ~
public schools. Studeﬁts than were encouraged to work at diverse learning
centers and make sequential choices as to which tasks (learning activities)
to pursue. Students then had opportunities to choose the fasks to iqteract with.
The teacher carefully plans the materials and learning activities for éach learn-
ing activities for each learning center; however, the student chooses which
tasks to complete,séquentially and which to omit. An adequate number of learning
activities then need to be iﬁ evidence so that the student may choose tasks and

yet remain purposefully occupied ccrtinuously.

. dg‘*'
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A complaint pertaihing to humaniém was ihailpupils may not choose tﬁe Qasicsi
or 3 r's to learn, lt'is truly difficult to know what comprises the basics. |
Also, which skills students need to learn in ordef to truly be succe$sfu1 in
| society are comblex 10 1dent1fy. Even présentl&; it is not easy to décide

updn what students should Ieayn in schooi in order to achieve well ih-society.

A famous American educator recently was quoted as saying that most course work

in vocat1ona1 -technical education becomes absolete by the time students obtain

a job after h1gh school graduat1on The writer definitely would not agree with

. that statement. Much can be said in favor of vocational-technuca1 education

pn the secondary level to assist each student to achieve as much. as possible.”

Students diffei from each other in many uays. and a subject centered basics

education does not meet the needs of numerous students. -A-practtéu!'educatton -
would harmonize'more with thf’ibi?itiésg needs, and interests of vocationally

. oriented pupils.

Vocational Education

’

'Vocational education fs a tradition i; the United States. In colontal
_America, gs.early as the 1530‘5, poor chiidren were‘taken from homes where a
trade was not taught. These chitdren might-then'work as aﬁpfeﬁtiées. Tpey
could learn trades, such as becoming a cooper, a whee'twright, a éarpenter,
or a shipbuilder. The goal was to have young people learn to support them-
selves and not be dependent upon the welfare of others in sdciety‘

In 1917 The Smith Hughes Act was passed into law into the United States. -

A o 4, PR SR g

Thxs law provided federal money to support vocational education in public
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high schools. There seemingly has always been a need in the United States to
emphasize training students on the secondary level for jobs An academic

curriculum does not meet the needs and ab111t1es of many high school students.

o8



3u'£ducating these students a!ohg the vocationai avena ‘hat its holding power

- for numerous secondary students. Training for skills in the world of work

.. meets the personal neggs;ofJsglectedﬁs;udeﬁts, _?helbusinessfsg;tor benefits

from such education being provided for;secbndafy;studenis.__There are definite
objectives, involving gnderstandings,/ski11s. and'qttitudinal goals, that
vocational edpcation'Students need 95 achieve in career education. R
The National Commission for Excellence in Education (NCEE) in 1983
advocated a strong academic curriculun be required for high school students. =

Thus, each pupil. according to NCEE, should be required to take four years of

‘English, and three years each of science, mathematics, and social studies.

Little was mentioned about the significance of vocational education. 'Basicsily,

vocational educaiion was omitted from the NCEE report. And yet, vocattona1

education has a long history and tradition in the United States.
There are certain questions which need raising qbout the NCEE rsportlmﬂhk“A¢mw
These include: | i
1. Are four years of English and three years each of social studies. and
mathematics that important for all high school°students? The academic track
theﬁ becomes superior to vocational eddcation. g .
- 2. What abqut the quality of these courses in the secondary'curriculum?

Certainly, quantity, the adding on of courses is not the only way-to improve

the curriculum for students. 1f the quality of teaching {s lacking in.English,

social studies, science, and/or mathematics, required classes couldbbe
a disaster for numerous'students. The dropout rate would then be magnified,
and even greater unwarranted criiicisms could be hurled at teachers in the
pubTic schools.

The NCEE report also advocated 1engthen1ng the school day to seven hours

instead of the usua1 six, and extend ‘the -school year to_?ZO days. Again, the

" add on approach, rather than quality, is being stressed. "The more the
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to b* the emphaswzed s1ogan., Seeming1y the s1ogan “t1me on task"'presently
: be1ng empha51zed in the United States appears to mean the more time given to
teaching any" academic area. the" higher ‘the ach1evement of students will be.
Many s]ogans have been stressed in United States history. such as “Remember the
Maine," ”Remember the Alamo," among others, to develop,fee11ngs of emotion
among pébp1e in supporting wars. Slogahs seem to abound in American education.
Hhethbr "time on task“ is a slogan to generate emotional fervor or whether it
tru1y is based on reason and/or research remains to be seen.

The writer would 1ike to suggest the slogan. “Don*t forget vocationa\ ed-

ucation and 1ts values” in the school currtculum. | | . | L

Multi-cultural Education and the Curriculum

h

P I N

There are numerous advocates 1h éhﬁﬁasizing‘tﬁé”iTﬁﬁTfTﬁiheé“Of“stuaents —
studying and intgracting with diverse cultures 4n the'gnited Sta;es.' Thare
certainly s a weakness in multi-cultural education in the Unfted States. Stereo-
types and predjudices are in emphasis in dhiiy neuspapgrsi weekly newsmagazines, .
textbooks, and other reference sources. For example, Palesttnian.g§§b§ are.
genera11y protrayed as being violent, guerilias, innatg1y wicked, pnd wanting

war, The write? tauéht'for two years dh the West Bank of the Jordan R?ver. :
which was formerly called Palestine, and then a parf of the Hashemite Kingdom

of the Jordan. He taught Palestinian Arab students largely. The Palestinians
were indeed genial, kind, and very respectful. The writer must say in all hon-
esty the Paléstinians he experienced were quite opposite of what is portrayed.
\¥n%é?erican newsmedia and textbooks. He also whitewas?éd homes and caves of
Palestinian refugees in Bethany. Being a refugee, and ‘there are many, many

Palestinian refugees, is indeed a tragedy.Homes, landé, and property had been

o
—



;ﬁlost EVE these refugees.;fﬁeing 1n B refugee camp 1s heartbreaking nnd v1olent

T<_in and of itself. And yet these ‘refugees were respectfu\ to Americans in that

-’Ho1y Lord area. The writer often wondered why these Pa\estinians maintained

‘?$%poise toward the United States when human rights 1n aﬂl of their dihensxons
were violated by a nation c1a1m|ng to be 2 champion of human rights' -  ,-.:
~ Thus, it is imperative that concepts, such as "violent," "guerrilla,"
' "terrorists,” "warmongers,” amdng_othef 1Qadgﬁ concepts be evaluated by stu-

- dents with'tgacher.guidance'in the school curriculum. Or, would teachers have
been so indoctrinated byvthe“newsmediafthat a certain group of people in soclety
would be labeled as being inherently evi! and wicked? |

A quality multi-cultural educatfon curriculum has mu#h'tp.recommend itself,
But the ke& condépt-here fs gualft!-and not quantfty. With more quaﬁttty in
'mu1ti-cu1tura1'education. the evils of stereotyping could well Tn;fea;e pertain-

“ing to selected cultural groups. Each category of objectives--understandings,

~ sk111s, and attitudes need- :_omphasfzihg Tn 2 quality multi-cultural educatfon

cuirrtculum,

’

Foreign Language Instruction

‘1t appears tha% each time the United States experiences grave problems,

e e T
(LIRS

such as in foreign'policy, trade deficits with other nations, extremely un-

balanced budgets in the federal government, and unemployment in relatively great

TR A s

numbers, education and the public schools receive their undeserved amount of

blame. Could it bé that industry; for examplé, has not conducted adequate.

T e .
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research or used newer means of production so that trade deficits with other

P

nations is an end result? Americans, generally, have been slow to blame the
 private sector for its ills. The public sector;'too frequentTy, has received

blames for inadequacies in the business world. The writer believes both the
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1)@4_private and publ%c sectprs have their roles. Neitﬁer is superior to. the other.;p

i
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For exqmp1e. if the private sector cannot provide an adequate number of JObS,
the public sector (state and federa1 government) must step in to provide work
for the unemp1oyed.£¢4ﬁMie‘;rue1 end unnecessary to have unemp?oyed individuals

-e':ree S
and then hurl. insults at. ‘ood stamps and welfare payments that. selected persons

~receive. Certa1nfy, there is work for everyone in the United States. Workers

are even needed to clean parks, streets alleys, and rural areas, which pa1d
public emp10yees 1nadequate in number, cannot accomplish

Now getting back to comp1a1nts_about public schoo1 education during times

of stress. What is advoeated.then that students need or need more of? Foreign

language fnstruction. | | |

Dr. James Coﬁant in a majJor study completéd ' in 1959 advocated that Amerf
ican students start studping a foreign language beginning.in the seventh grade
and continue its study through the twelfth grade. The involved student ulti-

"ﬁifeiifsﬁiﬁ1d*ﬁe”ible”tb”rehd nnd'aiseuss31ﬁt§111§éﬂt1yfthe“front page.of a
foreign newspaper. Today, again tt {s stated the students in the United States

speak a single language only. 1In the meantime, budget cutters have'trimmed
school moneys again ahd-again uniil. among other things, a Beginning teacper
cannot make ends meet with a $12,0p0 annual salary letting alone paying money
back if borrowed for securing a baccalaureate degree in four years. It takes
money, much money, to attend co1!ege/university for four years rather thah
earning money in the world of work.

" 1f foreign language instruction is truly important, then boards of educa-
tion need to have finances to pay for salaried qualified instructors. Quantity
of numbers in foreign Iepguage teaching is not the major factor. Rather is the
foreign language teachtk dedicated? Does he/she speak that language fluently?
Is the teacher a stimulating'teacher so that pupils have an inward desire to

learn that foreign language?
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Once 8. fpreign laqguage is tﬁugﬁt gnd quality 1nstructwon 15 in evidence.

budget cutters must refrain fromﬂgctwng Rather, qua11ty sequence in teachwng .

that furewgn 1angua§e must bg)i‘i.v;ggﬁee.' Seguentia]»years,of studying diverse
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The National Defbnse Education Act of 1958

-

Ay

The Natidnal Defense Education Aci (NDEK), né doubt, has done more for
-education in the United|States, compared to tther attempts in improving the
curriculum, Present studfes in American education, such as the National Commis-
sdon for Exce11ence in Education (1983) has had much pub11c1ty. Many changes
made in education have been credited to the NCEE report The writer believes
that several oF: the chandes have actually been detrimental, For example, |

~ humerous states in the United States have some form of accountability for teach-
ers. Accountabiifity usually quers'to'measurfng student'achfevement to deter-
mine if learning is taking place. Testing to ascertain pupflvprogress so often
measures lower levels of cogﬁftton, such as recall of fnformation. Higher 1eve1s.
of thinking such as crtttca1 thinking, creatfve thinking. and problem so1ving |
are much mor complex to evaluate. - So, the higher levels of thinking are mxni-'
mized. A test is only as good as the items contained therein. The slogan

seems to be "test, test, and when in any doubt, test again to meashre student
achievement.”

Along with the many tests given to pupils, teachers (not aides) are re-

\\quired to record the test results for principals, parents, and other responsible
persons to view. In the meantime, hours literally are giyen by teachers to
copy the results for appropriate recordiﬁg. The writer wonders +f a teacher's

time could not be utilized much more wisely in preparing and plahning for actual
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wfitéaching.‘;lf teaihing.nasvos bad as many critics stated, why will it improve.

' Viiie, Kansas Elementary School. With the NDEA, much science equipment was
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the curricuium’for students when teachers have-much less preparation time?

The Goiden Age in education. according to the writer was the passing of the

NDEA act of 1958 He was a teacher and principai at that time in the Lincoln-

purchased. The local district then paid for 50% of the cost and the federai
gouernment paid for the other 50%. Eagh plan for securing science equipment
had to be approved'by the state department of education. It was relativeiy
easy to get a plan approved for purchasing the science equipment and this 1is

the way it should be. The writer taught science-to the*seventh and eighth

graders. There were many science experiments perfonned A new set of science
textbooks. based on the freshman‘\eveT of high school 1eve1 were purthased for
the invoived seventh and eight graders. The instructor and students“forgot

to watch their watches and the clock when science. in particular, was taught,
-Reading from the chailenging textbook written on the understanding ievei of

the seventh and eighth grade pupi1s in one class’ (a total of 25 students ina

small school}, performing experiments, using a micrb-projector. adding film-'
. .rips, siides. glass slides, among other materia]s. was highiy.stimuiating '
to students, and even more so to the instructor! v
V It takes money, much money, to implement a quality curriculdm 1ike that
described abouve. Had it not been for the NDEA act, the science curriculum
then would heve invdlved reading and more reading only from older science
textbooks whichiecked chai]enge for these seventh and eighth graders,
Sometimes educators have written and had manuscripts published on "money
was thrown to the schoois: at that time meaning, in their thinking, it was

wasted. The writer would disagree 1007 with that line of thinking. The money

spent wisely was to improve the curriculum, and in the Lincolnville, Kansas
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.grade school, it truly made for an outstanding science curriculum,.. It could .
have been done in no other way, bui to invest money in helping each student
achieve as much as possible 1h science. Money is an answer to problems in

. edycation, L - - o

e

' The writer 2%;feve§ that mény manuscripts emphasizing "money was thrown -
at the schools" aﬁpfhritten to see hmnG;::ft:;;ntion the writers can secure
and how many manuscripts,are accepted for publication. The public schools need

to be improved rather than seeing how many manuseripts a "leading” educator

can get published. ' . . v ;2§i
One must remeﬁber that basically many people can imagine a utopian school, E

~ such as having:

1. perfect attendance and no one being tardy of students.
. time on task for 100 percent perfect learning. o L

. no discipline problems.

-

2
3
4. harmonious relations continuously with parents and the lay pubiih.
5

. scores of hintieth percentile and higher for #11 students from test

~ results. | | , ‘ ;E

. 6. teachers motivated continuously and always doing outstanding uo;k_in, "
teaching (at a salary of $12,000 a year for beginning teachers and

ho' teacher moonlighting but being dedicated to teaching pupils un- ':é
waveringly). e | ﬂ

7. students taking academic-courses only and minimizing vocational clurses. .
Thélwriter would 1ike to compare the above listed items for a utopia in
society. | | L
1. no crime and no abuse of any individual.
2. no prisons and penal institutions.
3. " unemployment at a zero percent level.
4. inflation at or near zero.
job fulfillment for all persons. .

6. adequate income for each person to buy necessities, plus §éﬁected

6 5 . . . . ,

o~

"
-
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7. no rats, mice, cocquaches. f11es, and mosquitos. among other unde~

szrable 1nsects. " | _ s .
. B. ‘comfortable homes and. 1dea1 temperature readangs'in the houses a11 ’
year round _

-

™ ' v

8. no wars between and aimong nations.

e 10. each person continuously experiencing that whfch 1s good only. o \
< - ~In Closing
4 -‘ f 7 Tt ' - “ ‘

. . . . N _ .
The pub1ic schoo1s have ddne-me31'eonsider1ng the philosophy of the bud= . - -
get cutters 1n society\ The societal Aarent neads much impfoving in order that

Ly i o

fndividuaIs may Tive in a humane environment. !dea1s and values in am.tety

will defintte]y be reﬂected within the School envirohment. . R
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WHITHER PUBLIC SCHOOL EDUCATION?

Nﬁmerous chaqqes indeed are occuring in thg educational arena. Selected
,changes; no doubt,-wi}]be.vigmed;asipos{tive'during the éhsuing years. Others )
may well reflect the old adaqu-hésté makes waste. |

Hith the criiicisms as well as venomous attacks on public school education
by the,préss; thecldy public, and educators themse?ves,.aﬂcertain amount 5? .
anarchy prevails. Situations such as tthe provide opportunities for ambitieué-\\
governors cf~statés, state legislatures, and publish or perish professors room
to have their.ideas,-gdod or bad,‘accgpted iﬁ modifying the school curriculum.

.o Ceftainly,,whatever is proposed in terms of change in the éurriculum
should be.accepted on the basis of merit. That is easy to say but hard to
impiement. Seemina]y eaéh plan for modification of what exists in education
hés its strengths and weaknesses. Opinions 8bound. Politics is in motion.

\\\-/// But, foi every action, there is an opposite and equal reaction. In degrees,

this certainly is true.
State Versus Loca1fcéntro1

A11 states in the union have gotten into the act of increasing require-

~ ments fdr public schools te adhere to. To mention just a few, the following

are salient: °

A\

1. statewide testing to determine which high school students scored Magh
enough to be awarded a diploma upon graduation. Tests also are aiven
on selected grade levels. As pupils progress through the public
school years. ‘

2. statewide criteria to be used as printed or modified to appraise
teacher evectiveness on the district school level.

3. merit pay ov career ladders for teachers who demonstrate meritorious
teaching.

4, competency testing'for teachers prior to entering the teaching pro-
fession. Arkansas even has a law requiring experienced teachers to
be tested in order to retain teaching credentials.

i T . L. 1, . . L z N
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5. stricter certification requirements to enter the teaching profession.
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6. needed higher grade point average to meet certification requirements.

The ¢lassroom teacher has very. 1ittle or no inpdt :ﬁto legislated fequireu
'ments to become a-teacher, as well aé tqﬁrenew licenses as a regular mﬁmher ‘
of a faculty! a | |
Toward the other end of the continuum, there are educators who recommend

more of local control in developing a System of education. There certainly

can be considerable input from the local school or district in the followino
areas: | | - _::§
1. which units to teach in the different curriculum areas. . e
which order or sequence the units should follow. | ,;é

2
3. which objectives students are to achieve in each lesson or unit.
4

. which type or kind of learning opportunities to provide for pupils
such as a subject centered versus an activity centered curriculum.

5. which type‘of organization of subject matter should be stressed, such
as the separate subjects, correlated, fused, or intearated curriculum,

6. which appraisal procedures to utilize i ceaching students. Evalua~-
tion procedures may include teacher observation, teacher written test
items, self-evaluation by the learner, standardized tests, checklists, -
rating scales, and sociometric devices. e

7. whether a logical or psychological curriculum should be in operation,
A logical curriculum emphasizes sequentially stated objectives in I
teaching developed by the teacher/teachers for pupii attainment. A E
psychological curriculum reflects pupils within a flexible framework E
with teacher guidance selecting objectives and learning activites
to be pursued sequentially.

Frequently, the individual classroom teacher is left out completely from
makina decisions that are made on the state level. Teacher representation is 3
indeed high1y minimal. There might have been five or six classroom teachers

on a committee to make recommendations to state legislatures. However, the %

number of involved instructors is so small compared to all texchers in the

state. Thus, for all practical purposes, teacher input into state laws in

K
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With an increased number of states having mandated some type or plan of
sccountability for each school district, curriculer decisions are increasingly

o' hiersrchical 35 compared to a gross roots levels in selecting objectives

and eva!u@timn pré¢é&§re$‘ in particular. Thus, for example, numerous school :
system: are pmphasi2ing Instructional Management Systems (IMS). To implement "
.lﬁs, there needs to be a compittes system of organization in order to select §§
precise objectives and means of appraisal which measure pupil achievement in
terms of tte stated goals. - Either a pupil has/has not attained any sequential
obiective. JKS then advocates:

| the utilization &f behaviorally stated objectives stated in measur-
aste terms, What is measurable is stressed in teaching situations.,

tne ob)ectives are selected and written prior to instruction or even
3 year srior to their implementation, Pupil-teacher planning of the
curricuium 15 definitely not recommended. A logical predetermined
sot of objectives are in evidence for pupil achievement,

P

3 a usiforn curriculum for a1l pupils in a ¢lassroom. The major vari-

able is that pupils may achieve the sequential objectives in harmony
with individual abilities possessed.

P

teachers making decisions on which learning activities to provide
’ punils so that predetermined objectives may be achieved.

frequent (esting to ascertain student progress. Test items must be
reiated directly to the stated objectives.

Eina?

tests being written at the timg the behaviorally stated objectives
have been agreed updn.

teaching being a management rather than & decision-making function,
The teacher 15 g manager of the IMS program. The objectives and the

avaluation procedures are cenerally determined outside the domain of
tne insclved classroom teacher,

“areer Ladder Versus Teaching Experience and Level of Achieved tducation

fepnently, selected states inthe union are emphasizino teachers being
rrasraed in teasthing uiing merit pay procedures. "Each teacher may apply for
cpreiyinn Ancrements in salary due to meritorious teaching. Generally, there

are Four seasentiasl Yevels to pass for a teather before becoming a master
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éil' ) teacher. To pass the first of four hurdies, the teacher may need to pass a

teaching proficiency test, receive satisfactory evaluations by a trained eval-

gator in actual teaching situations, and have received a master's degree in the

academic area being taught. Each of the three higher levels on the career

ladder will emphasize additional criteria to be met by the classroom teacher
yltimately desiring to becdme a master teacher, such as quality test results
from pupils in diverse curriculum areas. f : o if

There certainly are inherent problems involved in payinn teachers addi- E
tional moneyé based on the career ladder plan. These include the %ollowing: ;Si

1. Are t;u1y competent appraisers available to evaluate teaching perfor-
mance

2. Will the competent evaluator evaluate as objectively as possible or 5
will the friendship idea predominate in the appraisal process? B

3. ¥ill the evaluator use his/her role to enforce compliant behavior on-
the part of teachers?

4. 1s adequate money.availabie on the state level to truly reward each
teacher who passes a rung on the career ladder plan?

6. Will jealousy be involved in merit pay procedures if a teacher truly

does well in teaching but is not recognized, for proficiency in the o
classroom? : '
In past years and in most school districts at the present time, teachers ,g;

have been paid salaries based on the single salary'sche4u1e. Thus, all baccal-
aureate degree beginning teachers within a school district receive the same ’;' **E;.é
salary regardless of being an elementary, junior high or middie school, or

senior high school téaéher. Or, all teachers with five years teachina experience

and a master's degree in the area or areas being taught receive the same salary.

These beliefs are inhereﬁt in the single salary schedule. Objectivity certainly

is involved when paying teachers equitably based on the degree presently held

(BSE, M5, EdS, Ph.D. or their equivalents) and the number of years of teaching

which has been completed. There are gquestions that can be raised pertaining

to paying teachers salaries based on the level of education possessed
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and the number of years completed in actual teaching.

1. Doiteachers with higher degrees and more years of teaching experience
teach better than beginning teachers with a baccalaureate degree? -

2. Should additionai critgria be added to"evaluate teacher effectiveness?

It certainly is not easy to dgterming the best hethod of rewarding teéchers
for competency in the classroom. Equa11y'comp1ex is attempting to ascertain who .
the quality teachers are that deserve extra remumeration? One thing is certain,
however, Teachers afe not paid adequately for their services. Public schools
are certain]y getting a bargain when hiring an excellent beginning teacher at
$12,000. | | |

The Role of the Naticnal Council for Accreditation
of Teacher Education (NCATE)

NCATE {s the leading organization to accredit schoois of education educating
teachers. Their approach has been rather frexible in accreditation standards. ‘
NCATE does not have.precise standards for each teficher-training institution to e
follow. Rather, each school of education makes a self study. The results are
recordéd by the involved iﬁ%titution and 4d1str1bu£ed to the NCATE central
office. An appointed team by NCATE reads the report and makes a three day visit

to the college, university campus to notice if the written standards in the self

study are being followed. Also, the team of course,'appraises the self study
to notice if quality standards are being followed. A rather open ended ._5
approach is utilized by NCATE in setting standards and appraising schools o7 :
education to notice if quality is in evidence.

More recently, critics of NCATE have stated that standards be raised
substantially and measurable results be emphasized in approving schools of
education being involved in teacher edJcation. Thus, critics would emphasize

tightening up of NCATE's stzndards to fnclude:
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A definite minimuh gfade poiht aveﬁijé that Sthaentsinéed to échiré
prior to entering_profess1ona1 education courses., ‘

A ;pecjfic minimal. grade point average a student must have before being

granted a baccaluarete degree to teach in the public schools.

A test Score of the fiftieth percentile or higher on the ACT or SAT

test. .

Results -from éraduate students 1n'térms of how well they are doing in
actual teaching. The results could be in the form of ratings from
school administrators where the involved teacher is presently teaching.

Thus, QCATE has been asked to tighten the belt in accrediting schoofs of:

education preparing teachers in colleges and universities. Questions that may:

be raised pertaining to the stricter standards emphasized by selected educators

include the following:

1.
2.

3.

' . . * ' o . - . ’
Should a national organization such as NCATE have uniform standards
fgr al} cglleges and universities to achieve in the area of teacher
education’

' Should cré%tivity among institutioﬂs of higher education be emphasized

in that each has established innovative criteria in educating preservice
and inservice education of teachers?

Should a single teai aporéise all programs of teacher education in the
different colleges ana universities\or should diverse teams of educators
evaluate the quality of teacher education programs?

The Education Commission of the States

In 1964, Dr. James Conant wrote a.-book entitled'Shapigg_Education Policy.

In.his book, 'Dr. Conant recommended having a nationwide policy oa education.

The Carnegie Corporation and the Ford Foundation provided grants which eventually

established the Education Commission of the States (ECS).

Numerous leaders in education believe that ECS has not achieved the dis-

tinction and leadership roles that were originally intended. Thus, ECS has

largely provided statistical data pertaining to education in the fifty states.

Rather, present day leaders in ECS believe that their orgamization should be

in the limelight to keep educational issues in front of public school teachers

Aruitoxt provided by Eic:
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and adninistrators, the administration and faculty in higher education, as well -~
" as the lay public. 'ThuS,_th?X?ﬁpic'6f‘educat10p'shou1d 66f?bé piacédw;ﬁ_the -
"back'burner;ffLeadérshipffroﬁﬁ%cs<¥hen-sh6u1d*pr§vide'a~fqrumﬁforxdiscdssing:ﬂ«;um;Q'
" issues in education, In other words. ECS should be involved in éhaping'édu¢a~-'

“tional pb1icy in the United Sta;és. The new presidént of the ECS is one who will . -

70
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need to.pds;ess_leadership,skiljs;ISe'h1gh1y;visib{e»1n Americin society, be
able to communicate will with individuals and groups;.as.muﬁl as be persuasive
in settihg high priorities‘fhr.education in fhe Uﬁfted States. f

There certainly are queStions which might_ﬁé raised.pertaining,to ECS or
any national organization in education. | | |

1. How influential should the Education Commission of the States become?

2. Did Dr. Conant havé.in ﬁind in 1964, a national organ}zationlthat”would
move in the direction of establishing criteria by which all schools might be
evaluated? _If so,_uniformity not diversity of standards.would be in evidence.

'3. Should the United States have a ministry of education in which objebtives
and trends would move in the direction‘from the ministry to the classroom level

of instruction?

4. How much of diversity-as comparéd.to uniformity is desirable in
American education? . .0 T |

- ."-Busingés-?éducatiaﬁ Partnerships’

Nuhegpus senatogs.;n&-reprgsentaiives:aslwe11 as selected educators are
émphaéizing that publiceéchoéikwénd the busihésé worid establish a partnership
relationship:, In the e1gmentary, Junior and senior high school levels |
of instruction, the school curriculum has utilized services of the business
world in the following ways:

1. students in the senior high school working at diverse businesses in
terms o programs in Cooperative Education and Distribuvtive Education courses.

2. &lementary age pupils taking excursions with teacher guidance to places
in the business world which relate to the ongoing unit in the curriculum.

o . .
3. resource personnel from business speaking to pupils in the classroom
on vitai pics within the framework of a specific unit.




To what extent the-business world should be involved in the public schoo]s
is an issue. Shou]d the business world |

- 1. provide a considerabie amount of revenue on 2 vo]untary ‘basis to the - -
public schools. Here, the assumption is that through taxes there is inabi]ity
or unwii]ingness to. support schoo]s financiaiiy in an adequate marner. :

2. be ab]e to extol the virtues of the free enterprise system thoroughtly
in the school curriculum. . Thus, a ‘minimizing of the public sector would be in
evidence, The public schools are not a pari of the private sector, sugch as
the world of corporations, small businesses, and the cottage industry dpproach.
;uETic]sc?gois are dependent upon local property tax, state sales tax, and

ederal aid.

3. push for a strong capitaiistic appraach in society Thus, government .
aid such as food stamps, aid to families with dependent :children, and unem- :
ployment compensation might come to an end. Those who can succeed with a capi-
talism philosophy in society wouid be in one segment of society versus the un-
successfui in a different camp,

" ‘Additional Issues

| There are numerous additional issues which need resdlving in the American
educational arena. Among nthers, these include the folicﬁina- |

‘1. uniform standards for certifying and licen51ng teachers in the United
States versus an open ended approach in which each state would develop their
own standards -for teacher certification.

2. warranties given by coliegaes and universities in certifying that their:
product as new teachers will do well in actual teaching for the teacher training
institution will retrain the unsuccessful teacher.

3. equal access in utilizing the public school's facilities during non- .
school hours be they secu1ar or religious groups.

4. group prayer in the classroom as compared to a public school being LR
neutral in the area of religion.

" Issues need to be evaluated by those involved in public school education. : -4
A comprehensive solution needs to be developed pertaining to the identified k

problems. Each pupil'in\the;public schools ' needs to be guided to achieVe in

-

an optimal manner with teacher guidance. o 'f
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EVALUATING THE CURRICULUM B

T _ rFaculty members need to evaluate the curr;culum Tather continuous-

’ ly.'”Each pupzl fieeds to’ achieve optimally in’ the school and class set-

ting.- Which faoets of the currlculum might be analyzed and. modztied?

. ' t * . Pupils, Faculty Members and the.cnrricuium

<

Stated objectives need'appraisal. A problem that may arise per-
ta:ns to how precise goals should be wratten. Should measurable‘or'
general objectives be imPlemented.;n ongoing units nf study? No doubt,
this is a philoeophical aa‘ﬁeillas-a psychelogical issue. With neasur-
able goals, the teacher can determine rather precisely if pupila have/
have not achieved agreed upon ends. General objectives are more open

+

ended and leave leeway in interpretation if ﬁhpils.haue/have not been

successful in their attainment.
A

Advocates of behaviorism as a psychology of learning bel:eve that N
the teacher should be able to measure if a 1earner is achieving stated

goals. In contrast humanlsts advocate that pupils should select withe
in a flexible framework _ensu;ng learnlng act:v:t:es. Thus, pupils in

a edass will not‘be aohrevxng the same obgectxves. Also, humanists be-

-./' &

:;iyd;asp; lzeve ‘that worthwhile 1earn1ngs, such as 1nterest and purpose of pupils,

-~ 9

cannot be measured 1n any rather preczse manner.-

>

Add;tzonal problems pertazn;ng to the select;pn of goals for learn-
ers to ach1eve involve. the following: ‘

1. How much emphasis should Be placed on vocational ends? fi

2, How relevant are mental health needs in the curriculum?

3. Should the separate subjects curriculum receive major emphasis

or should increased attempts be made in correlating, fusing,

and integrating of coritent?

G" . . ‘. ) ' 75 '




»4. .ﬁcw~mﬁch,emphasis should be plcced upon pupils acquiring sube

ject matfcrclearniﬁgs,'as compared to developing_relevént skills
ahﬁ_iitituGES? SR , ',' | - ‘
5. How caﬁ ¥he community be utilized to improve curricular offer-
f~ings in the school/class setting’ -Should school and scciéty
become more 1ntegrated rather than separate entitzes’

Faculty members in a school alsc need to appraxse the quality of

)

~ sequence in the curxiculum\ ‘Toward one end of the continuum, the teache;

- 'l -
14

er- dec;des whlch experience “should come first, second, third; fourth, and

so on, in order that. ‘pupils. may achieve wital obgectzves. Somehwat' oppo=~"

site of this approach, teacher-pupil planning may be used to order exﬁcri—
'ences.i There is icpg;;from pupils then in détermin;ng sequence in the

cut#{cnium. 'Fct'example,-teacher-pupil planning may be used to determine

mg;erials~chdr@hsks”fc'usé at learning centers in the class setting.

Pupils may select'secuentiaily which tasks to comp}ete-cr omit, The

" teacher serves as a guide and stimulator rather than as a lecturer of

subject matter cohtent. A logical curiiCulum is in evidence if the teache
er orde;s e#perienceq sequentially for pupils. 1In contrast, a psycho;
logical curriculum is present if pupils individually sequence their own
experlglaes with teacher leadership. |
Add;tlonal problems needing identification and cttempts nmade to
arrive at solgtions pertaining to subject matter learnings for pupils
to achieve might well include the following: o .
1. Can essectial learnings be identified that all pupils need to
‘dtfain? Or, should subject matter belconceived as being ten-

tative in relevance, subject to modification and change?
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may choose and sequence'learning'activities for pupils. Thus, the teach-
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3.
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Do pupils retain learnings better 1n subject matter unxts as

-
o

compared to’ experience un;ts of study? ﬁfii_;~ | '",_:fmj

ter learners should attain, e.g. the instructor solely, or pu-

pils with teacher leadership? )

]

How much emphasis needs to be plaéed upon concrete (use of age-

'tual iten's and objects), ‘semi~concrete (p;ctures, transparen—

‘th shoulﬂ_direct ‘and guide in ascertainzng-whiép subject mat-

cies, films, filmst:ips, slides, ,xecords, and study.prints), and

4

abstract (lisﬁeniﬁg, spgaking, reading, and writing) gxperien=

‘cies in ongo;ng uni ts of study? *

: .
A final problem needxng adequate consideration in at*empt:ng to im-~

prove the curriculum 1nvolves evaluating of learner progress..

wh;ch might be raised pertalnzng to’ evaluat;ng pupil progress, among

others,

1,

2.

3,

4.

1£§1udé thp fqlleing{ ' . ﬁ'?‘

1

Should the teacher generally evéluafb.pupil achievement or should

each pupil be guxded to appraxse his/her own achievenment?

Should instructor prepared test itens (true-false, muit:ple-

choice, essay, match;ng, and-completaon tests) be-ut:lxzeq
»Sa¥, . , :

rather frequently to measure pupil gains? Or, sﬁouid the

teaLher observe learner products, interests, and purposes -,

to détermine each pupils progress?

How freduently should parents Be involQed in helping to ap-

praise pup11 achievement? Parent -teacher conferences may

be scheduled rathex frequently to report pu 11 progress to
.mprcoe_ “he. Curr«cu? :

parents, Input from parents\may also OCCUr as a result of

conducting the conferences,

Should standardized tests be used to appraise learner progress?
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or, ‘should mores épm%ug techniques of evaluation be used to ‘?

In Summary

,,.' _-“-_,, ,\

Teachq:s; ﬁ%ﬁncjpals, and supervisors nekd to evaluate the total

4

curriculum iﬁ~the;séhool/c1ass setting. Careful scrutiny then needs
to be made of the qual;ty of obgectzves, learning act;v;txes, and evalu-
ation proceduxés in the school curriculum. A curriculum needs to be,

developed to assisf_eaéh learner to achieve optimally. . o,
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