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. | S - Abstract ) : .
Arthur Blumberg's system for analyzing supervisor—-teacher conferences
was modified to providé more data for persons in supervisory positions
who wish to improve their skills in conducting conferences. The -
categories were defined, grouped, and reartranged so that they can be
learned easily. The new arrangement places them on a continuum from
indirect to dire¢t influence and allows,thém to be clustered ‘when
the coded tallies are transferred to a matrix. The impact of each
* category, the unspokgn message, was also described.
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o Conducting supervisory conferences requires Specialeskills

¢ -
——

if the conéerences are to be ﬁroductive. The ﬁrinciﬁal‘or
supervisor must know hoy to begin a conference, howfto set the
si climate, how and when to get to the point, how to ask pertinent

. questions, how to engage the teacher in problem solv;ng, how to
give feedback, and how to. end the conference.' Intuition rather ' .
than professlonal competence is the chief source pf knowledge for
many principals and supervisors. As a resultg while some |
cgnferences turn out very well, others are unsatlsfactory.
Principals; supervisors and teachers alike are dissatisfied |,
with the outcomes of man&-conferences but are confused about why.

N\ ) . : . _ .
This situation doesn't have to exist. Intuition can be

N

supported w1th duantitative data and conference skills 1mproved \
if superv1sors and pridcipals learn to analyze their conferences

‘us1ng a modified form of Blumberg's (1980) interaction analysis.

\

. This fifteen category -system was developed by combining the . }

problem solving categories of the Bales (195T) system for

LY

coding group process w1th oategories from the Flanders (1970) - .
system for'ana1y21ng classroom .interaction., The systen and
Blumberg's reasons for creating it are explained in his book,

Supervisors and Teacher: A Private Cold War. 7o fase this method

- ' ‘

for self evaluation, supervisors tape record their conferences with-
teachers, analyze the results and make changes in their verbal ‘

o d ¢
behavior as desired.
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Modifications-of'the.Blumberg system make it easier-to use

. v ¢

and to 1nterpret. Sam Leles (1976) rearranged the superV1sory
qategorles tolprbv1de more data when the coded numbers were'

xransferred to a matrlx.- I have.grouped and déflned~the categorles

1o that they can be learned qulckly and have added a description of -
’ the 1nf1uepce of each category. These modlficatlens w&l%.be

introduced in this article. . . "/
r

L —

‘The orlglnal Blumberg;System'

- Because Blumberg thought supervisors rather than teachers'
. . ., "l

were prlmarlly responszble for,1mprcv1ng communlcatlon, as they

had the most control and influence in thelr conferences, he
’ 3 . *

-a551gned tenlcategoraes to superv1sory talk‘and four categories to - @

teachHer talk. One catego;yrls used to represent silence. or
& Y.

when bgth,péeple,talk at once. The original Blumberg syetem is

: o -
as follows: « ' : . " // . .
‘ ' : , W '

X Category l. Support-inducing ‘communications behavior - .

Category 2. Praise o
Category 3. Accepts or uses teacher‘s ideas Qk
Category 4. Asks for iffformation
Category 5. Giving -information -

Supervisor ) ‘ '
Category 6. Asks for epinions

Behavior ‘ v

C Category.7. Asks for suggestions ‘
Category 8. Gives opinions
Category 9. Gives suggestions
Category 10. Criticism™
_@% . ¥-
] L)
& ‘ - ,'(")' ) - i
, ' é
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- Category 12a

Categgry‘IB.
o Categbrylxﬁ.

= . \

Cateéory'lr;o

2 ' l‘ Ll ,. & 3 9 ° .
Asks for information, opinions, or '

'suggestions 2 . ! : g
L S ) -
lees 1nformatlon, oplnlbns, or suggestlons o
vy
& .' ‘,i
.P051t1ve soc1a1 emotlonal behavior PR ,
- o o e

Negatlve soc;al emotlonal behavxor . ‘

L]
4

Category 15.

| The modified Blumberg system

Silence or confusion

' - . .
. . .
®

second column and the probabie impact in the third column.

following sfmulated‘conferenées.

asklng and tellxng

The modified system is shown in Fignre-i.

.information on probable impact waS'optained from discussions

behavzors.

. o, ', LY 14
¢ L]
- ] s

Each category is ' * = -

. ) , - r . Ve ]
described briefly in the first column, examples are given in the

L4Y

The v

©

%

A rearrangement of the super-'

'l &

visory catejories allows them to be gfbupéd easily into supportlng, .

Theé categories for the teacher s

verbal behavxor have been rearranged also to conform w1th the L 2

arrangement of the superv;sor s categorles.

Thus persons learning

/
the system" have a framework of support, ask, and tell that

permlts them to grasprthe concept more ea51ly.

,.‘, . ,

The first two groups of supervisory behavior contain three

*categories €ach; the.third group has four categories.

¥, ‘
‘The new .

'.arrangement'places the categories on a continuum from'indirect

l ~

influence to direct influence.

.

As a general rule, behaviors toward | .
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the indirect end of the continuum tend to increase the ‘tgacher's. .,

aqtonomy.l Therefore,‘as'the‘categoty numbers increase, the y ) Y

LI}
\

amount of direct control the supervisor uses increaseé,. For |

this reason the lowered aumbered categories are said to produce

o ]

. a warmer ¢limate thanlcategories with higher numbers. ' FQr -

’ .

: . R - . B
example, a‘'supervisor who asks a teacher to suggest .@lternative e
. , .

&

) | b ’ . .
—solutions to a problem (Category 4, Asking for Suégestions) is
seen as dehbnétratipg more trust in the_teacher's judgmeny than one
who tells the_téachér what .to do about the problem'(Category 9,

Giviag Suggeétioné){ This is not to"say. that one.end of the

continuum is "better' than ;hg other. The appropriate use of direct
and inaire%t behaviors depends on the situatipn and involves s

- many factors, incluﬁing the purpose of the confergnce.énd the
existing relationship between the participants.

°

Indirect influéncez The squorting'categoriés

At the end of thﬁ‘indirect/direct co%tinugm is Category 1,
Efotional Support. This verbal bqhavipr,reSéﬁbles the inter- ¥
.(’ '.

personél skill described aé-"reflective listendng: (Bolton, 1@79){,

The supervisor nonjudgmentally indicates an awarehess of the

(4

teacher's feelings and in doing so.dembné%fates empathyf The -
ése-of Category 1 é*erts % very subtle influence, ﬁs does'Caéegory
3, Accepting Ideas. ‘Behavior in Category 3 is similar to Bolton's
z"ﬁaraphrasipg;". The distinction betQ;en Category 1 and Category °
3 is that Category 1 reéognizes emotions and Caﬁggory 3 acknowledges
- the content of the teacher's rematks. In.usiﬂg these behaviors

the supervisor demonstrates an effaort to'view_the situation Y

-

I~

-
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supportivsuconference climate as their use encourages the teachera

* "from the teacher's point.of view.

~

‘to continue talking and to explore a: problem in deptb They

are normal behaviors found in conversations between friends when

-each is trying to understand and claf&fy what the other is saying.

The description of "acting listening"'popularized by Gordon>

(1977) coptains some elements of both categories.

o

<

L

The other behaVior in the supporting group 1s one which

people most easily recognize: Category f Approval.

and Blumberg label this category “praise."

l\

X

D‘

Flanders

remarks expressxng poSitive affect toward the teacher or the

4 teacher's behaVior.

Acceptance of the teacher's ideas (Category

3) ~actuglly may be more indirect than the approval registered Qn

Category 2,. but the, order of the first three categories wage

"]

left as originally arranged by Flanders for the benefit of

L3

/ -

l Q

persons alréady familiar with that system/

' e
* IS

Indirect influence:“fThe.askinq categories

a
‘

t

4

14

. . The categories describing types of guestions are arranged in

order of indirectness,also.

Asking the veacher for suggestions

~

A

(Category 4) implie& that the 'supervisor thinks the teacher has

something worthwhile to contribute.

teacher's opinion (Category 5) conveys a feSpeqt'for the teacher's

perception.

Likewise, asking for the

3 * . ‘. ! . .
climate in that they convey regard, a necessary ingredient in

healthy-interpersonab relationships.

K

g

t

Asking for information

Both types are open ended and contribute to a warm
< .

-~
.

Both categories contribute’to'a

It includes supervisory

*

*¢

B
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(Category 6) is ﬁiaced in the middle of the continuum'because . -

this typa of question may be direct or Lndirect.. How, 1t is ° K
3 heard depends on the-s:tuation. Blumberg noted that if teachers
feel .insecure they may be threatened by such questrbns-and view .

the supervisor's search for information. as'fa trap. However, if the

~ *

. superv1sor farst establishes a cllmate of support and acceptance,

the use c¢f Category 6 s1mp1y tells the teacher that the super=,

‘r

v visor is trylng to obtain the facts.

A o - ) P ¢
. N w b ’ . )

. ace [ .
.Direct 1nf1uence- The tellznq categories -,

\J

The remalnlng categorles at the other half of the éontﬁnuum _'_prfwf;;
contlnue in or&er of their direct 1nf1uence. lerng factual '; |
1nformatron (Category 7) to the teacher ;s seen.as less dlrect
than expresszng an opinion; g1v1qg an oﬁ;n:on (Category 8) is .

iess direct than telling the'teacher what " to do; and giving

i

directions or suggestions (Category 9) is less dlrect than .

.2

" cr;t;crzrng the.teacher s behavior (Category 10). . .
The direct behav;prs.are found in varying amounts in b

. ? , - '
‘ different types of siiperyvisdry conferences. For example, in T

- ’ 4 . ’ ’

the -post observation|conferenc?s of the cliqical supervision
‘oycle,. Category 7 WGivrhg Ipformat}on) would be fouwnd in abundance
. as the supervisor reborted the data collected. in a collaborative
§:¢b1em solving'conferéncerthe superyieor's opinions (Category 8) -
and suggestions (Category 9) would bPe interspersed with the

teacher's suggestions QCategory 13) as both, brainstormed alternative

solutione. A conference w1th a beglnnrhg teacher might contain a

’ L

* sizable number of dlrectlons (Category ¢S) as the supervisor

L )

explalned_how to do expected precedures. The purpose of ,the : B
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for its success. o ' : ' o

- makes it possible for areas of the matrix to show, clusters,

et -

conference would Sugéest-qhich_cateéc;iés would bé mostc

appropriatef _ . - d -

Usmng_the modlfled Blumberg §zstem . . fe

_ The® me:thod of coding the tapes and transférr ng éhe Eagnde'c:fi‘.
tall;es to a<matr1x 'ig 51m11ar to the methcd dev :A\K

-~ W e
by Flanders gnd

FaN v h

is explalned in deta11 in Blumberg's book. Developing the * ‘ v o
J K a ) - v »

matrix may be done W1th a computer ptogram. -~ '

e .3,

-gr
to'the perceptlon of the message rece;Ver rather than what the - _
A ,. > S y -

Because the be:{,}or ‘in the conference is coded accorﬂxhg

" messagé sender 1ntended, superv;sors may become more sensmtlve g L .

(Yad

“to differences‘}n perceptzon as they attempt to hear whatwthe

L sy T,
teacher heardj Q‘}s awareness can pe increased af.superv1scrs» b, .
A % .". . c‘
_ compare therf perception thuverbai behav1ors 1n the conference >

1 N , “

w1th;another }1stener to the tapes, perhaps the teacher 1anlved.

A completed matrix provides.valuable 1nformatlon about the
conEerence ‘but requlres @ctme practice‘ and skill in learning . RN

to 1h€erpret the data. If the superv1so: was”nqt satlsfled
'

‘with the outcome of a conference, the makrlx ean provide data v

that may help te explaln why. Converselv, 1f a ccnference

was successful, a look at the matrix can give clues to the reason

-
[ ]

AN
] g 3
As shown 'in Figure 1 the revised arrangement of the categories
r v . ’ © ' i

of direct and indlrect categories. A quick lcok at theSe'areas
\ »

will tell the supervisor about the use of verbal behavmor that ©T

may 1ncrease'br decrease the teacher s autoncmy-and indicaté the

N
L4

<
e




thought they said. | - T

INSERT FIGURE 1 ;

N

- i - . . .

type of direct/inaire¢t”contfol that was dominant in the conference.
Whéh this informatiop is aombiﬁed with percentage and ratic data,

supervisors can obtaim-a.better understanding of their cénference

?
¢

behavior and plan to practice those skillsz needed to improve
~ /

-’

- .
communication. They can learn what they normally say to £ind out

the teachér's viewpoint (ths asking caﬁegorieé), what they say *o

w

lndlcate ﬁhey are trylng to understand the teagher 8 pomnt of

" view (the supportlng categor;es), what thgy say to tell the t.eacher

~

" the' v;ewrffom the subexv1sor s sidc (tHe telling categorles), and

how teachers react to thexr remarks. Intumt;on now ha supportlve
data. Thp Lplgv~TQpp;ns modltlcatien@ af the Blumbﬁrg fystem

make it eapler to find out if teéchers heard what . supervisors

* . . .

b
..c.
4

. o _ | . Tt . )




.l. ‘ ' al ) . -’ Table l * ‘ ) . ’ .-0 ..
+spdification of Blumberg's System
. bl L Bl Bl i _ﬂ'“‘."ﬁﬁ-'-!-"ﬁr"-“ﬂﬂﬂ ﬂﬂﬂﬂﬂ ﬂﬂ-P-H-Q-‘“ﬂ‘”‘-v-~nU ------ F-“--““--—rﬁ'“
. t , . v ‘., : ® <t ¢ ) T ._,_‘ L
_Supervisor's Categories "i~ Exanmples - = Unsgoken”ﬁessage ""f;;
._~."“‘“".m'“n:-*"--"-ﬂ‘—ﬂ!,iyﬁwl—;.——::-----‘---“ﬂ‘-ﬂ-ﬁ-ﬁ-nﬂﬂ_-*- ------ p’-ﬂﬁﬂmhﬂs#‘v“ “. :‘I;
S i 1 EMOTIONAL SUPPORT, ' . "Sounds like 'you're "It's o.k. to' T
U n Accepting feelings. Yy dlscouraged "o feel that way. Y. i
P d L v
P L 2 APPROVAL, Positive "I liked the Way yéu "You're a person D
. Qo value statemepts. ‘e used ‘cartoons in the of worth." cLi
o R @, o S o math  lesson."—_- ) |3
! ‘J . T o \' . . 3 } i e . ~ . ',‘; B
| ! It 3 ACCEPTING TDE A&. \ - "You're saying-that .  "Your thoughts BN
i °N Clax:fiugt\qn of ~you think Pat needs are valuable."” Lo
el teac@er g zde§§. ‘more structure." g G
*-/ . n . ' Y . ’ “
g £ 4 ASKINP FOR SUGGLS?IbNS.M“Wbat approaches can "I'd like your .
:\ Al Seeklng alternatlves. you'think of? , ~ ideas.” - -
' Sy : I
» K e.5 ASKING FOR OPINIONS. . "How do you think. ﬁhe "I value your
, I n, "Seeking assussment, " students will reaét?" viewpoint." S
N c : , I ’ . . t
“ Ge6 KING FOR INFORMATION. ."How many students | "I don't have L
K / cnkxng factual data. @ are in your class?" the facts.". o
.3 % a < - . : . ,. u
_ 4 i 7 GIVING INWORMATION. - "Five students were "Here's the e
; r Providing objectlve - at th% computer data without Ty
i e * Ffacts. desk.' evaluation."” ~ .
T ¢ ' b ' -
. E t 8 GIVING ORPINIONS. N "Every student should "I view the-,
] » L. .,  Expressing beliefs, learn to draw." situation
Li Judgments, feelings. this way."
I n ‘
N £ 9. GIVING SUGGESTIONS. "You might try group  "Here are some v
Gl - Offering 1deas, glVlng ~projects with those possibilities.¥ ° «
u directions. students." - ' "
e 7 \ | S
n 10 CRITICISM. "Your class is too "I have a
c Negative, defen51€:, noisy. .._hegative K
2 - or hostile behavio - reaction.” -
l\-‘ \ : 'Y e
—————'—---F.I ———————————————————— ’/\ —-!\- ---------------------------------- 'F‘
Teacher's Categories
B L L L L ~-u..—no--‘a ------------- -,-—'- —————————————————————————————— . W - o e -
- .11 SUPPORTING.- ’ Capsule of Supervisory Categories 1, 2,'3.
' 12 ASKING. a Capsule of Supervisory Categories 3, 4,,5.
' 13 TELLING. ' ‘ Capsule of Supervisory Categories 6, 7, 8. ,
/// 14 CRITICISM. - - ’ same as Supervisory Category 10.
15_SILENéE. When no one is speaking or when talk is indistinct.
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" ) Figure 1 ! N
Matrix Showing Clusters of Verbal Categories
243 4 |5 o7} 8]oe 10 {21 |22 ] 13]ae |2s. g T
1 L e ‘ . - .
by e d 3
. 2~
3 |1} EXTENDED INDIRECT N} :
. SUPERVISOR )
. TALK TEACHER
> N TALK
@ § “
5 S A
. FOLLOWING
b Y
‘6 ~ . ‘ SUPERVISOR
7 B ik
8 EXTENDED DIRECT , ¢
—=={{/ SUPERVISOR TALX. -
9 \ :
3 00( —
- X
10 l—J—b——L—':J ‘4‘ +
11 & %
. ‘ K2
12 SUPERVISOR TALK ’ "\ EXTENDED
FOLLOWING TEACHER TALK TEACHER .
13 S TALK |
. o
14 o, a
L} 15 >
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